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CHAPTER I
INTRODUCTION

Educational systems throughout the ages have presented
problems that‘naeassitata changes, as one will find when
reading the historical items concerning education, This has
been true in the past and will continue to be truve in the
future, The reader of history often attribuies a theary’to'
one particular man yet he realizes that this theory is uﬁuﬁlly
the product of the thinking of many individuals. The thinking
of any one man in history is usually a synthesis of the thinke
ing of the group at that particular time, This is true
whether the thinking concerns government, eﬁueatian; economics,
sociology, philosophy, or any other field in which the human
family is considered. o

There have been efforts made to train inéiviﬁuélg for
the tasks of governing, teaching, making a living, living
the better life, as far back in recorded history as one can
g0, and the same has been irue even further back in‘uﬁra*_
corded history. |

A guotation from the writings of Aristotle would serve
as an example of the above statements, This quotation, taken

Politics Book VIII, "On Education,™ is as

from Aristotle's

fellowsas



The existing practice is perplexingj no one knows on
what principle we should proceed--should the useful in
life, or should virtue, or should the higher knowledge,
be the aim of our training; all three opinions have
been entertained. 4gain sbout the means there is no
agreementy for different persons, starting with differ-
ent ideas about the nature of viriue, naturally dlsge
agree about the practice of it. There can be no doubt
that children should be ftaught those useful things which
are really necessary, but not all things, for occupaw
tions are @ivided into liberal and illiberal;and to
young children should be imparted only such kinds of
knowledge as will be useful without vulgarizing thsm.l
The exact date of Aristotle's birth is unknown, but he
died in 322 B. C. From his works it is apparent that thinkers
had been mulling over the idea of the training of the hands
in commection with the training of the brain for centuries,
Practically every educational philosopher from the time of
Socrates, Plato and Aristotle has been irying to find a sgolu~
to educational problems, Practically every philesopher of
note has also written something concerning the education of
man's mind, body, and spirit, Many philosophers have touched
on the training of the hands, notably Comenius, Locke, Hegel,
Fichte, Kant, Rousseau, and S8pencer of the older group and
Woodward, Pestalozzl, Froebel, Saloman, Herbart, McClure,
Bonser,Bailey, Harris, Haney and Dewey of the more modern
group of educational philosophers, Up to the time of these
modern philosophers there was little effort made to put into

practice the theories of the earller group.

1

Benjamin Jewett, Aristotle's Bolitics Book VIII (Oxford,



Cne member of the later group 1s James P, Haney. Al~
though Heney's name is not as outstanding as Dewey, Bonser
and Balley, certainly he brought about a regeneration in
manual trainigg in elementary and secondary education., In
the schools of New York Clty he was considered th@“Fathﬁ# of
Mamual Training." Other schools throughout the néfién soon
édépfeé Haney's new plan which will be given in detail in
a later chapter of this paper. |

The educational work at this time was experienéingva
atrong forward mévement which demanded more practical forms
of schooling. The schools were well over the horrors of the
war between the stastes, but had not as yet outgrown the trédiu
ticns and commerclal standards erected by a previous generation,
Many&chadl men resisted the "basely utilitarian® trend of edu-
cation, although s growing element was seeking forms of go-
called motor training activities which brought intoc play hand
and eye trainingvtc aid thasé boys and girls who were rather
backward in thelr so-called 3 R's and who would likely go inio
industrial l1life. The movement gathered forece most rapldly in
the large industrial centers, which at that time were in the
northeastern part of the Unifed States.

In ¥New York Haney recammenﬁeﬁ that drawing and design be
ineluded in the manual branches of the curriculums The drawe
ing was called "industrial®” but gained little from the name.
Most of the drawing, merely copying, was done from hooks, and

very litile was done from the ohjéctg themselvesg, The
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commissioners agreed and decided to revise the curricuwlum and
to do away with the distinction between manual and non-ranual
schools by requiring some form of handwork throughout all the
grades,

The teachers did not have the training to teach the new
"dreaded" subject, which required both time and skill to learn.
The "tex payer" was also rebellious a3 the new set-up would
require money. The "“anxious parent" lcoked on cautiously and
was afrald the children'’s bhasic éducation would be neglected.

This feeling toward industrial or hand work of any kind
wags nothing new. Even Aristotle 2300 years hefore had classed
artisans in the same category as slaves. FKven today there is
the feeling that the type of modern education now current is
neither the answer to educational problems nor is it anything
new, as noted in a previocus gquotation in this study. This
feeling has been volced in approximately the same manner by
practically every philosopher of education since the time of
the Greek philosophers.

Purpose of the Study
The study of James Parton Haney i1s threefold in purpose.
The first purpose is to study the life and educational hack-
ground of Haney in order to gain an understanding of the wman
ahﬁ his educgiional objectives. A second purpose is to gain an
insight into Haney's philogophy of education, and the third

purpose 1s to examine the avallable writings of Haney in an



5

attempt to analyze his philosophy of industrial arts as a

phase of general education.

Bafinition of Terms

"Manual training®™ is a phase of general education which
provides for systematic instruction in the use of hands and
tools.. ;

"Industrial arts? is the app1icatian of the prineiples
of design aﬁ&‘aesthatiaa to the planning and production of
manufactured producis. |

"Indusirial education™ is a generic term applying to all
types of education related to industry, including general in~
dustrial education (industrial arts aéucatian),‘vseétianal
and industirial education (trade and industrial education),
and technical education. ” o

"Practical arts education® is a type of functiomal educaw
tion predominantly manipulative in nature whieh provides
learning experiences in lelsure-time interests, consumer knowl-
edge, creative expression, family living, manual skill,tech-
nological development, and similar cutcomes of value %o allﬁ
It includes those phases of agriculture, business education,
fine arts, homemaking and industrial arts in which occupational
efficlency is not a major goal.

"General education® refers ta"thﬁ providing af;@xperiénces
under the’auspicas of the school which will develop the &nw
dividual into a useful, happy and successful cltizen. |



E ‘

"Philosophy" is literally the lmve of wisdom. It iz
the science which usually eompriseé logic, ethics, aes~
thetics, metaphysics, and the theory of knowledge. However,
in the present-day philosophy of education 1t is sometimes
explained as follows:

1. An organism of thought

2. A method of thinking

3. An effort to think things through to a consistent

whole

4, An attitude of mind toward knowledge and exyerianca

5. 4 method of approaching, studying and ohsarving

6. A eritigue of experience, 2

"Jejune™ is a word that means hungry, dry, barren, the

lack of nourishing quality, vold of interest or satisfaetion.

Iimitations of ﬁh& Btudy
The material on Haney's influence and contribution %a
industrial arts is very limited. Considerable m&terial is
found in published articles and addresses given by Hanay‘an
the subject of manual training and "the arts.” However, since
Haney was located in FNew York City and confined hisiwcrk‘#n
that area, very little has been written about him by writers
in other paris of the country. Conseguently, the stﬁdy was
limited almost entirely to the writings of Haney himself.
Imp@rtancé of the Study
Education through the years has been important, but more

important is the development of a child's characlter. H&n&y‘s

2
Mimeographed material secured from S. A. Blackburn,
Denton, Texas, 1955,



?

syaten of manual feeining had for ite aiw to develop every
poagible element of the child's ability, skill and characber,
Teue manmgl training forms 8 basis that cennot be measuped by
exmaingtions Wt rether by achivvenent spd charscier tosts,

ALl normal ohildyen have s fundemental tendeney to do
thlngs--things they plan themselves and in cooperation with
ganh other, This tendeney develops and widens their iﬂ%ﬁ%ﬁ&%%w
After a plon hes beon worked outy following divecticns caves
fallyy i9 good practics and couldd develop n regspent Tor oboye
Ing regulations and lawg. Some skill may be ﬁ&ww&&gﬁﬂ and
the pupll may pessibly develop ordginality. Ifwven though he
doss not develop originelityy be hes lesrned that o plan is
necessary if o satisfaciory Job 45 to be compleled,

scurces of Data
Regtrictions wore placed on the gourdes of  atudy by
the lirited amount of motericl. The primary scurges of dotn
for this resssrch coneisted of meagozine articles and lootures
by James P. Haneyy which porteey his philosophy of industrial
arts. Howover, the bBlographlesl study of Harey 48 %aken frow

erayelopeding, Wh sl and other pefopences, ALL moteriasl

ix found in the libraries of Yopth Texos State College and
the Texas ‘tate College for womon,
Zelated Dtudles
Haney's phllosophy and practlices are ologely related to

those of the other educstors of his tize, Naturally, the



educational philosophers mentioned in the earlier pages of
this study played a very important part in establishing the
industrial arts program as it is today.

The following 1s a short analysis of some of the philoso=
phieg.

Calvin Milton Woodward advocated the combination of manual
training with academlc subjects to train both the hand and the
mind., He did not believe In teaching for an occupation only,
but believed In teachling as a general preparation for life.
ihe industrial arts, in his opinion, should help the student
discover his ahilitles and limitations,

Frederich Gordon Bonsger was convinced that manipulated
activities emphasized some educational values that could not
be brought out in other forms of subjeect matter, A construce
tion project was given ag an opprortunity for self-expression
in decoration and design. DBonser was convinced that the
training in industrial arts should be adequate in several
fields Yo enable the student to enter into industry.

G, Stunley Hall believed that in order to do a good job
of teéching the teacher must know the characteristics of his
students., An adolescent usually has a desire for knowledge
but frequently he will not learn unless he learns by doing.
Hall believed that industrisl arts served ¥wo purposes, namely,

(1) To help the child gain knowledge and muscular de-

velopment
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{2} To meet the interest of the student and to prepare

2
hin for lifes

Method of Procedure

This study has been divided into five parts. The first
chapter is brief. The introduction, the purpose of study,
definition of fterms, limitations of study, importance of atudy,
related studies, the source and method of procedure all appear
in the first chapter.

The story of James F., Haney's life, his educational backe
ground, the positions he held, and the influence other edu~
cational reforms had upon his life are found in Chapter II.

A discussion of his wrltings and philosophy and the opinew
iong of other writers are set forth in Chapter III. Chapter
IV gives a discussion of the educational system which Hanéy‘
set up in New York City and his influences on the present-day
philogophy of industrial arts. Chapter V contains thevsummary,

conglusions and recommendations.

2

G, Stanley Hall §_gg ths Its Education, Regimen and
ﬁm (New Ygrkg 1961 s p . 2%%00 !



CHAPTER I
THE LIFE, WORK, AND WRITINGS OF JAMES P. HANEY

Jam:= ~ Parton Haney was born in 1869 in Rew York City
dirvectly after the war hﬁtwaan‘the states and during the
beginning of the Reconstruction Period. HNaturally there
was much confusion in industry, in general education, as
well as in many other areas of American life. The war had
destroyed most of the assets of the South. During the first
half of the eent&fy, 1800 to 1850, there had been several
moves by educators and laymen to agsist invthe great rail-
road exgansién following 1825.1

This movement, which was called the Manual Labor Movew
ment, was an effort to train skilled personnel for the in-
dustriss. HMany schools along the Atlantic seaboard had
experimented with the movement. Nolably among these were
the Oneida Institute of Science and History, founded in
Whitesboro, Hew York, in 1826, This school was established
by George W. Gale, who had r&tiréﬁ to a farm because of his
health, and bad agreed to instruct and board eight young men
in preparatory college work in return for three and cne~-half

hours of field work per man.

Nimo's Whe in Americs

(Hew York, 1922-23), p. 1393.

10
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This arrangement proved satisfaciory, sc steps vere
taken to purchase & suitable farm and housing facilities
to aecommodate sixty men. After the fifth year the school
was so popular that over five hundred applicants were turned
amay;a

The Wesleyan Seminar was founded by Elihu Robinson in
Augusta, Maine, in 1820 and went into operation in 1825. This
school had farm land and shops teo train the young nmen, as well
as to help pay for their educatian‘B

Before the U. S. Land Grant of 1862 there were several
schools patterned after the Wesleyan Seminar and the Onelda
Instlitute. The Mamial Labor Academy at Germantown, New York,
which had four boys in the first class, was able %o instruet
others in woodwork., This enabled the Manual Labor Academy
to he one of the first manual labor schools to offer classes
in woodwork.

The Gardiner Lyceum, Gardiner, Meine, in 1823, had a
Jarge workshop with lathes which enabled the ingenious and
industrious to earn thelr board. Gardiner offered short
term courses of highly specialized subjects on a college

level., The courses were taught on a practical basis and the

2
"The Baptist Chronicle at Georgetown,"™ lLiterary
Register (Jamuary, 1830), pp. 15-16, ! ‘

American Education Soclety,

Jourpal, II (1826), 107.




i2

sehool was supported by tuition fees, gifts, and partly from
appropriations from the legislature. When the legislature
withdrew 1ts support the school elos&ﬁ.If
The Andover Theclogical Seminary of Andover, Massa=
chusetts, instituted shop work for the health of its students.
In 1829 tbs ghops showed a profit sufficiently large 1o en=-
able the school to buy new equipment, to pay operating cosis,
to pay the instructors! salarles, leaving a surplnﬁ‘ﬁé'ha
divided amohg the men who participsted in shop Wafka'
. geveral institutions were established in the Marmal
Labor E&vemént@ Some of these insgtitutions are listed as falmf
lows: Theological Seminaries 1n Auburn, Hew ?ark;‘ﬁaﬁ%ille,
~ Tennessee, and aﬁ.ﬂanvilie, Kentuckys academies in South Hadley,
Massachusetts, and in Cincinnati, Ohio. Three eolleg@s of
the Manual Labor Movement were located at Middlebury, Vermont,
Boudoir, Maine, and Waterville, Maine, By the begimning of
the war beiween the states most of these schools had either
passed out of existence or were taken over by some‘religians
organizatian or private enterprise, some ret&iniﬁg the name
of the former sgchools and soms assuming new naméﬁg' '
The war had slowed down railroad construetion somewhat

although the greatest expansion of raillroads and industries

- Myare Fabian, Edueational Foundation of Irade g;zgggg
dustry (Wew York, 1901), p. 231. .

5
American Education Seoclety, Qusrterly Register and
Journal (1826), p. 107.
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followed the war. Then the need for skilled artisans was
even greater than before. It seemed nﬂcessary‘in gome way %o
re=~cvaluate the educatlonal system from the old academic eduw
cation to better fit the expansion that was taking nlace all
over the countiry.

Naturally, during thds great upheaval there were many
theories advanced. Haney during his school days heard and
raad about the changes sought by the various educators, ree
ligious leaders and laymen. Even though he could not partie~
ipate in the discussions because of his youth, he counid at
least think over the problems of the country in so far as
education was concerned.

Schoel shops were few in number and very small when Haney
was attending high school. He reealled bheoys walting 1o be
allowed to take woodwork and sheop classes and the urge and
fascination to work with their hands. Perhaps these things
even at an early asge helped him formulate some his philosophy
regarding indunstrisl arts.

A bilographiecal sketch of Haney must be confined to Hew
York City for he was born, educated, labored, and died In
that city. Ie completed his Bachelor of Science degree at
an early age. He was nineteen when he graduated from college.
He began teaching mamal aris in one of the first manuval
training centers in New York City and studied medlcline at
the samaétima, Four years later he recelved a nedieal

doctor's degree Irom Columblia University and practiced
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medicine for twe years, then refurned to échsol teaching
where heéplayed an iumportant part in the industrial ér%a
pPrOgTam.

Haney never marrisd and devoled his whole 1ife %to the
industrial and mamual arts. He was director Qf{&fﬁ,amﬁ
manual training in the Wew York City pﬁhlic sﬁhools.ff&m
1696 to 1909 and director of art in high school from 1908
until his death in 1923. He lectured in Wew York University's
Summer School of Fedagogy from 1895 to 1899 and again in the .
gsame university from 1206 to 19508.

Haney was the driving force behind the éevel&pm&zﬁ of
the marmal arts program. He wag not interested in teaching
a stereotyped course in manual training but always tried to
include science and art which had become more or less stale,
to give the mamual training course new 1ife, He was born an
artist, trained as a scientist, and devoted his 1life to in-
fusing art into manual training. It was this work that won
for him nationgl recognition,

Haney tock an active part in many public school and
cralft ciubs. FHe was one of the founders of the Fagstern Art
Agsoeclation, the Council of Supervisors of the Mamial Arts,

the School Crafts Club and several other organizations.

byno's Who 1n Amepica (New York, 1922-23), p. 1393.

7
ibdde
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ity columns.
ing manual arts which atiracted considepable atientlon., A
dlscusaion of these writings and cothers will be given in
Chapter 1iI.

Haney's writings wvere divided inte iLhree defindte
@ériaﬁs of his life. His e&r&y*wrﬁtiags were few in numbher
and were on the subject of nlanning and decoprating the aahﬁ&lf
shop. The second series was writﬁan'while composing editorials

sine and included various subjects.

of teaching mamnual trelining.

The last phase of his writings included industrial arts .
in grade school and jJjunieor high and vocational &ﬁn&ati&n in
senior high school. This series of articles was cut short by
hisz sudden desth, In the last series Haney brought in ihe
finer arts to show how clogsely related they were or could be
to industrial arts.



CHAPIER IIIX
JAMES PARTON HANEY'S WRITINGS AND PHILOSOPHY

To help understand James Parton Haney's contribution to
industrial arts, one must first understand his philosophy |
which has been summarized in his writings and 1$cture$f
Throughout his writings Haney was constantly working on a
course of study to combine manual training and art. H@Tﬂiﬁ_
this best in the article, "Hanual Training in the Elamehtary
School,™ in which he pointed out five canons £ohjeativés) to
the arts which will be discussed in the following paraﬁraphﬁg
Below are the five canons.

1. Thig canon states that drawing, construction
and design form the arts... one suhjecéﬁ.‘ and as
such should be developed. ‘ j

2. This canon declares that the arts must be made
developmental, not technical in aim... that they must
be offered in each stage of the child's growth with
specific conslderation of his characteristics in that
stage, and of the changes he must undergo before he
can advance to the next higher stage. . B

3+ This principle defines the changes as sociale
lging agents of marked service in revealing to the
child his physieal environment,

4, This canon requires that in the arts the element

- of reallty must appear; 1t demands that they concern
themselves with real processes and resl things.

5» This canon sees the error of allowing the arts
even ag a well co~crdinated group of subjects to remain
a group separated from the other subjects of the cure
ricnlum. 1

lﬁamﬁs Parton Hanayt "Manval Training in the Elementary

Sehool," Education, XXV (May, 1905), 516-20.
' 16
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These canons reveal Haney's theory and philosophy and
each of them will be dlscussed more fully in the following
paragraphs.

Canon No. 1 may be summarized in the paragraphs thatl
follow. Many superintendents regard all motor work as
"apecial” and are content to turn it over to a special teach-
ar to organize and develop as best he or she may. Speclal
teachers, as a rule, come to their task with training that
ig limited and one-sided. They are ill-advised as to the
underlying prineiples of the curriculum, and they believe
that success lies in keeping their special subject intact.
To this end they labor, striving by lsolation to magnify its
importance., Art and manual training are considered apari,
despite the fact that they are toc the little child a common
means of expression--graphie, concrele expression. The
above procedure 1ls followed in the shops of teday.

Thus the first canon in the manual training creed
is violated., This states that drawing, construction
and design for the arts... one subject...and as such
should be developed. Many reasons urge this identity.
The arts are necegsary to one another in practice, 2
Children cannot be taught successfully in any such

method as gtated above. Knowledge of drawing 1is needed in
design and knowledge of design is needed in construction.
The teaching of exercises--art for art's sale-~should nbt
be tolerated, DBeauty 1s more or less an abstract term but

there can be very little beguty in a useless object. Design

EM‘! s P» 516 »
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unapplied is jejune (a term used by Haney and wWoodward) and
pointless; construction without art 1s an offense.

Dr. Haney was one of the first to elevate manual
training to the plane of the original expression in-
stead of mere imitation. Formerly the twenty models
produced by twenty boys were so absolutely allke in
both construction and decoration that each bey had to
look for his name on the back of the models before he
eould decide which one he had made. The constructive
and decorative plans were drawn on the blackboard to
scale, and these were copled by the pupils, first on
paper and then on the wood or other material o be
used in making the model. Now the fundamental lawsg of
construction and of decoration are carefully explained
but in making his model each boy bhas perfect "liberty
under law.® He is expected to produce it in harmony
with the laws of construction, of proportion, and of
decoration, that have been explained to him. In this
way his seifhcod is developed and made consclous, and
he learns at the same time one of the highest passihla
moral lessons--reverence for law as a guide and noi
merely ag a restraining force in hils life.s 3

The industrial arts training schools for teachers are
aware of this condition and are doing what they can to eorrect
this evil--the practice of making each pupil in a class or
number of classes work exactly to the sawe dimension and the

same deslgne

Over-emphasis upon the technical side violates
another canon. Thls declares that the arts must be
made developmental, not technlical in aimaathﬁt, they
must be offered in each stage of the child's growth
with specific consideration of his characteristics

in thet stage, and of the changes he mist undergo bee~
fore he can advance to the next higher stage. Technleal
ideals look to the product, developmenitzl ideals to the

producer. 4

James L, Hughes, "Dr. Eaney‘s Contribution te the Teach-
ing of the Arts,® ﬂgm Training Magazine, XI (1910}, 438,

4
Haney, gp. gif., P. 517.
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In James Parton Haney's time educators and psychologists
beldeved that there were three definite perlods of growth in
a child's life. They also believed that the child's language
was limited and his sensory channels were not fully developed
from the sixth to ninth years, a fact which made him rely on
drawing and making Torms hls prinelpal means of expression.
As the child grows older, from nine to twelve, his vocabulary
has increased and his interests have multiplied and the de~
sire for motion and things in motion becomes marked, Musgu-
lax adjustmenté are more easily acgulired and habits ef‘aaﬁion
become established.

The passing from chlildhood to adolescence usually occurs
from the twelfth to the fourteenth year. At this age the child
is able to appreciate and understand beyond his power of eXe
pression, ,

Haney also believed that if motor develeopment was not
offered at the proper time or in the proper manner that the
ehild would never be able to develop along those lines. Art,
as & phase of education requires presentation eariy in life
and also requires constant use. |

The arts conserve indlviduslity on the mental side.
They foster personal and not mass instractiaﬁ; They neces~
sitate constant judgment concerning form and patiern. Initigw

tive and self-expression are sought to stimulate the imagination,

Z
ibid +3 PPe 516=~21.
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They deal with conerete ideas and concrete things, and thus
aid to build up appreceptive background to which the child
must relate all that he truly learns.

The arts suffer when developed apart. Thelr natural
ralations are ohscured and their techunieal requir@menté are
exalted, When speed and skill are sought at the expense of
originality, one recognizes worship of this ideal, This
jideal accepts, even seeks, the product of automatic per~
formance which perhaps has required hours of labor, though
only ten minutes of actual thinking may have been involved.
It adhercs to rigld sequences, desgpiie the fact that the
child's interest or understanding does not conform to steps
so ordered.

A study of the kiln-dried exercises in the draw-
ing rooms and shops made plain what should be another
Article of Faith. These drawings and models were all
the legitimate offspring of "technical-drill® and
t3igciplinary«value,." They consistently enough offered
practice for practice’s sake. But so far as the prod-
uet was concerned they were good for nothing from the
child's point of view. One reslly couldn't use the
design for oll-cloths, or the many curlous Joints; nor
could one play with them with any satisfaction. %hey
werentt even good for fun. ¢ v
It 1s agreed by most teachers that the ideal situation

is set up when drawing, construction and design are taught
together, one as an ald to the other, Haney expressed this

in the following statement:

6
James Farton Haneyi *Tyenty-One ¥sars of Mamial Traine
tI

ing," Magual Training, VII (June, 1911), 448,
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The most satisfactory conditions are present when
the work in constructlion and design can proceed hand in
hand, the earlier exercises in "making" taking the form
of useful models in paper, cardboard, textiles, leather
or thin metal, and then later in wood, in clay or in
forms of book~binding. Bul many schools have no course
in constructive work. Under such circumgtances it will
be necessary to develop forme 1o be decorated out of
paper or gardboard. 7
The child is taught co-operative and ereative work in

kindergarten, in elementary and in church schools. Finger
baintings and clay requiré an unusual amount of originality
on the part of the child. In doing these things he is learn
ing the f{undamentals of decoratlon and design. Supervision
in early childhood will help eliminate bad taste in later
years.

Haney believed that the arts act &5 a moral or disci~
plinary agent through the ¢hild's periods of development,
that they would ﬁﬁlp him develop whaleseme habitg in keeping
himself'and his place of work neat and orderly., The children
% are led by their interests in what they undertake and what -
they do willingiy:A_The atmosphere of a schoolroom is made -
informal and discizline problems are greatly reduced. In
this way the children are kept in school for a longer period
of time and through their greater interest more learning
actually takes place,.

When one visits an institutlion of the disciplinary
type one finds 1t a great group of shops, wvhere officers

7
James Parton Haney, {ls m Practice in Design,
(Peoria, Illinols, 1915}, p. be ==
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point tc anvils, lathes and planers and say: *"Hers 1s
where wo try to effect a reform of the truants snd de-
linquents whom you inearcerate. These shops, we find,
are the begt methods of interesting our boys, and of
giving them a right attituvde toward work. Without
thiem we would be helpless, robbed of our most prac~
tical means of reform.t é

= It should not be necessary %o walt until the boy has
been forced from a public school and inte a reform school
before the opportunity is presented to him to learn a trade.
The reform school merely does what the public school has
falled to do. It gives the boy a gstrong constructive desire
and an immediate reason for his school work, not merely une
anpplied theory.

Canon No. 3 deplores speclalization and segregation of
the arts. The interests in the arts are so varied and their
forms of expression are so different that it is impossible to
inelude all of them or to separate part of them in the publiec
school, ‘

- This principle defines them ag soclalizing agents
of marked service in revealing to the child his physiecal
envireonmant. The arts naturally relate themsslves to
the 1life about the pupll and help disclose to him his
relation te his fellows, 9
BSocial action 1s developed when it lends itself to joint

or comtunal work. The exercises are more interesting when
they offer results of service in the classroom or in the home,

or when they meet the child’s Interest outside the school

8 d+ P, Haney, "Manual Training as a Prevéntive of
Truancy," Educatdon, XAVII (June, 1907), 637.

9
J« P, Haney, "Drawing as an Aid to the Teaching of Other

Manual Branches," Bdueation, XXIX (February, 1908), 382,
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by the use of little tools or various appliances that are
useful in real life.
As little time as possible should be given to the
formel exercises and practice models, as much time asg
possible to the making of things~~big things~-real
pieces of furniture and workable pieces of apparatus,
that meet strongly felt nseds in the 1ife of the poy
and the life of the school. 10
Haney in a statement made while Director of &r% iﬁ,ﬁ9w
York City expressed the belief that art training should be
ﬁraétic&l training touching clasely the needs of the &om%
mnﬁity. It certainly cannet change the individualls ﬁgsf@
materially or even the taste of adulis. To affect theﬁé
standards permanently one must begin with the children,

Haney did not astress art for the few that seemed tmr
bave a natural ability, buf s}ressed it fpr all, 1If prﬁ@a
erly used, art would raise the standards of the éommuni%§
and would be a civie booster. "People who know better things
damard betier thingsa“ll

The mere drawlng of an object is not so interesting as
when 1t is consitructed to f111 s need., Those who seﬁk‘ta
develop technical ideals are likely to ignore or at leastfﬁe
slight this foct. They try to secure well finished Bi@f@iﬂ@ﬁg
and to this end reguire copy after copy for practice's sake.

The fourth canon of sound teaching is violated in doing this.

10
J« P« Haney, "Manmual Training as a Preventive @f
Truancy,® Sdueation, AVIL (June, 1907), 639,

11
d. P. Haney, “The Yalue of Art Teaching in Publie

Schools," Industrial arts , Hagazine, IX (December, 1920), 496.
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This requires that in the arts the element of

reality must appears 1t demandg that they concern

themselves with real proecesses and real things. The

ehild passes through the symbolic stage at the threshe-

old of school life. 12

It is important that the child should not be asked to
undertake work in schocl that he doeg not understand. Thav
arts do not approve of formal expression upon the basis of
dictation and command, which robs them of all purpose, save
that of fear. The child should have reasons for doing his
work, An Intelligent purpese should be behind each exercise
before it can be g concrete achievement. Formal steps to
develop any process must be followed, and an opportunity
for free expression, to de orlginal work in which the new
process occurs, Formal training and practlice exerciges do
not give the pupil incentive to application. He never acm
quires conseious power to use hls drawing, design or construc=-
tion to definite purpose. The child may learn to make a neat
drawing or model. Eb#@var attractive as the model may be, it
has served a small purpose if it does noi have the child's
own thought in it. Conscious power comes when the products
of the child®s lsbor are tangible and useful. Immediate rew
sults are necessary in the earller years, but 2%t the close of
the pre~adolescent period the c¢hild is prepared to accept

practice as necessary to techulcal exeellence. Technigue is

12
J. P, Haney, "Manual Training in the Elementary School,™
Education, XXV (May, 190%), 519,
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a subject which demands Ma background of experience.¥ The
pupil should look upon originality as the goal of all prepar-
ation.

Litile time will be offered in the elementary
school for any extended practice in instrumental work,
but it is guite possible to give knowledge auffieient
to enable the boy of fourteen to make from any simple
model, a free~hand working sketch properly lettered and
dimensioned.

In the more advanced classes instruction should be
glven in the development from the working sketch or
drawing of a perspective view of the model. There is
no surer test of the pupil's comprehension of what the
constructed form involves than his =2bllity to see it
complete before his mental eye, and, also from this
conception, to depiet it properly foreshortened. 13
Technical training should put the c¢hilé in a position

to use his knowledge for practical and personal ends. The
skill taught should be of real value, and beauly as a positive
thing should be sought in a8ll constructive and decorative
projects. The plans drawn should be for service, so should

be his designs and constructed forms. Every phase of practice
of the arts should be instinet with reality.

Four prineiples have been presented as guldes in teach-
ing. To these must be added a fifth. "lhis sees the error
of allowing the arts even as a well co~ordinated group of sube-
jeets to remain a group separated from the other subjects of

1 ‘
the curriculum.® This gulde requires that the relation be~

tween the arts and other subjects must be made direct and

13
Je Po H&ney, "Drawing ags an Ald to Other Mamual
Branches," Education, XXEX (February, 1969), 384,

14
Je. P, Haney, "Manual Trainiﬂg in the Elementary School,®
Bducation, XXV (May, 1905}, 52h.
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intimate. The arts should be of service. They should help
in teaching, Increasing interest through doing, and aiéing to
give concrete form and shape to mental images. It iz the husi=-
ness of the speefal teachers to find the various ways in which
they may assist in the dev&l&pment‘of langnage, nature,sﬁudy,|
and a number of other school interests. Some courses of J
study look to these %ubjeeta‘as core subjects, while others
consider thém only as related topies. Whether ﬁeveiﬁpe&'frem
within or related from without, it must be the busiress of
the teachers to see that these courses lend theméeivééiﬁa
the teaching of all phases of the curriculum, There ié{ﬁm
gurer way of identifying them'as éssentials. The teanhef:‘
has to discover their power to make vivid and &iréeﬁ te?chiag:
in other subjects and will not again attempt to taaéh withnuﬁ'
these essentials.

In the above, the philosophy of Haney has been revealaa
in his one book, in his writings in magazine articles, in the
lectures, and in the writings of other eﬂuc&ters.v In the fol~
lowing chapter the manual arts system that Jaﬁes Pa Haaey set
up in the Hew York City Publiec School System will be ex~

rlained,



CHAPTER IV
JAMES PARTON HANEY'S INDUSTRIAL ARTS PROGRAM

In 1886 the school system of New York City felt a defi~
nite need for improving the school curriculum. The school
board appointed a committee to study the needs and to report
thelr findings. This group planning lasted for over & years
By that time James Parton Haney had received his Bachelor of
Hclence degree from the City College of New Yorks,

Dr. Haney taught in the elementary. and é?ﬁhing
schools and was the first teacher employed in New York
to develop a system of handwork. This work he was later
called upon to supervise and during his administration
of the manual training depsrtment, the number of shops
inecreased from two or three o more than sixty, with a
corps of thirty art teachers and more than fif%y shop
teacherg. From 1896 to 1909, the work was extended to
inelude the classes of more than 84000 elementary
roons. 1
It was through Haney's efforts and constant work to come

bing manual training and art that led to inéustriai arts;i It
wis his belief that art work should function as an integral
part of education. In establishing industrial arts in the

public schools Haney stressed several points in developing

his manual arts program. :

' Possibly Haney was one of the first teachers to try to

use the manval training, now called industrial aris, and4art,

I“Beath of Dr. Haney," Industrial Arts Magagzine, XIT

(April, 1923), 167. "
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as a core for a new type of education. Following is a guota-
tion by James L. Hughes:

Docter Haney has been most succegsful in working
out a system of manual tralning in harmony with true
psyahalegiaal laws that continmves in the child's life
in school under systematic direction the same fundae
mental, constructive and productive process that all
ehildren naturally use before they go to school, if
they are gupplied with materials appropriate tc thelr
stage of growth, for the purpose of developing:y first
their constructive, productive, transforming, achieviﬂg,
industrial, individual and soclal DOWETS} seeonﬁ, their
highest gkill* and third, their executive and CO=OpRra=
tive character, Be was the first to carry out successw
fully what Froebel planned to do himself, by using ‘
material things in all schools to develop and define the
child's own selfeactivity, and at the same time use maw
terial things so that they would lead each ehild to take
a vital interest in the ordinary subjects taught in the
schools by coordinating mamuael training with the ath&r
subjects of the course of study. 2

4s director of the art and industrial arts departments,
Haney worked to coordinate the subjects %aught.wi%h ﬁh@'ﬁthar
subjects taught in the school, He did not specify what would
be taught in each subject, but he 4id stress that ecaaperatign,
morale and order be emphagized among the teach@rs¢ To éﬁvalmp
co~operation they must be able to interchange ideas. freely,
and pool information and resources. iThey would continually o
strengthen the hand of teachers, and thus stpengthen the N
school. The teaching standards of a school are determined
by the teachers in the group. It was Haney's aim t0 ﬁé#e

the more capable teachers offer suggestions, to give some

2
James L. Hughes, ks ﬁaney g Contribution to the Teach~
ing of the Arts,” Manual ZIraining Magszine, XI (June, 191@),
437,
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demonstrations and lllustrations to the other ieachers to
helyp develop skill in their group in the presentation of
their subject. "4 good teacher is one who remains a student
to the end" 1s & statement made by Haney. This "in service
training® would develop the morale and co-operation and at
the same {time ralse the standards of the faculty. Morsle in-
spires the werker to give his best possible effort, Through
order, the teacher wounld be able toc have several projects
gaing on at one tinme,

Haney was striving to set up a school system that would
enable all children to learn and ito have an appreciation for
the arts. Also to enable the few who had a special talent ta
have a chance to further their education 1n a school situation
rather than to try to receive the tralning from industiry,
which at hest is usuwally strictly “commercial® ratber than
true appreciation.

Honey also advocated raising the community standards by
educating the entire community 1to appreclate the bettar things
of life, It was his aim fo arouse an interest in the com-
munity, in art exhibitions, in gallerles and museums, in
shéps, by means of art and industrial art clubs, Haney wanted
to aid in reveallng beauly as it existed in sculpture, in |
architecture, in pletures, and in the applied artg., He ene
couraged all tzachers to make public speeches whenever they

were called on so that they might arouse interesit by
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degeribing what was expected of them to make successful
teachers of the arts in the public schools.

James Parton Haney not only worked with the school, but
was constantly in touch with outside agencies and with ine
dustry, both giving and receiving help whenever possible tﬁf 
bring the two more closely together, He wrote articles to the
local newspapers and a few to perlodicals to inform the yuﬁm
lic concerning what was being done by the teachers of their
schools. Through these articles the puplls were able to
gain encouragement and acknowledgement of their careful plan-
ning and good construction of projects.

Haney was contimually working fo improve shop facilitles
and studios for the school. He encouraged the teachers to do
extra work to aid all the teachers possible by helping deco=
rate and build stage furniture and other materials that tend
to build up friendly relations with other departments.

Haney's closing comuent in "4 Practical Philosophy of
Supervision" iz as follows:

~ We do not work for ourselves alone; nor even for
the pupils of our school, or the public of our city,

Yew York City is a cynosure. Its work iz known and

studied by & hundred other cities. Ue have an unseen

andience. OCur powver for good 1s not limited by our
classrooms. If we raise professional standards, the
results are far-reaching. We ald teachers and work

in the multitude of places of which we neverknow.

Hereln we have a pgenuine responsibility. We are nove

than teachers of children. We are teachers of teach~

ers, and teachers of a grealter publlc extending far
beyond our ken. To perform this very larvge service as
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best we may perform it, should be a matter of con~
tinued gratification and pride. 3
The industrial arts system which Haney started in Hew

York City was especially designed for a large city where

the pupils did not have an opportuniiy to see nature's mapr-
vels. The majority of the pupils who were tauvght in the
school system in which Haney worked, had never been to the
country to see the beauly of nature., These pupils were from
congested areas, where the only playground available was the
sidewalks, or the streets, or the city parks. ‘the apartments
were small and crowded and most of the people were having to
struggle to make their livellhood. The population of New York
Clty and the surrounding areas was so great that many of the
people merely existed., Therefore, anything that resembled
improvement or the raising of living standards was welcomed

by the children in the school and by their parents.

3

J. F. Haney, "A Practical Philosophy of Art Super-
vision, " Industrisl Arts Megagzine, VIII (April, 191%9), 125=
1204 '



CHAPTER ¥
. SUMMARY

4t the time when James Parton Haney began to teach, aﬁ~
tenﬁance in high school wzs very low, Educators felt a need
for courses to be improved or for new courses to be initiated
in order to enable schools to maintain the interest of more,
students. %The classes being tavght were the tradlitional and
commercial courses with standards of a previous generation.
Several educztors were sfraid that the 3 R's would be nege
lected 4f hand and eye training were brovght into the school
room. The school commissioners, after much debate and invesg=-
tigation, decided to put handwork in all the scheools of the
flew York City system.

The teschersz did not have special training for the new
subjects, nor were the tax-payers willing to =zpend money on
a new, more sxpensive system of sehools. At the same time
Hané? and others realized the inmportance of the development
of a ¢hild's character.

Since Haney devoted his life to the school gystem of
New York City, he did not come in contact with many writers
of his dsy. The articles about his work in art and manval
training are limited and unknown to the general public., The

industrial arts program in the public schools has been copled

32
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and revised throughout the United States, without any mention
being made of Haney. He did not write many published artie&a&w
Haney is probably equally well known for his work withrcluha
and with the establishment of clubs for the ﬁettermgnﬁ of
industrial arts. (n one occcasion Haney and several other
American teachers went to London to orgardrze an international
industrial arts club, Over twe thousand art and mamasal
training teachers attended this meeting where seversl p&eje@%ﬁ,
crawingsy and palntings from all over the world were dlg=~ o
played. COutstanding tegchers were asked to make speeches _
and to state their opinions on their vhase of work. Haﬁey'f 
was one of these teachers. o ﬁ

Haney was always searching to discover a betier way ta “
cambinﬁ the artes with other subjects to gzive them more mean% ‘
ing and to make thégwﬁ%?e easily undersiocod, He ﬁtreséeﬁ ﬁh@
point that the arts must be developmental rather than féehaj
nical in natvre. It wasg Haney¥s opindion that the student
must be taught to work for himself in planning, designing,
and then to build his projects, The teacher should glve age
sistance and encouragement, but not do the work for him.

Haney visited industery to see how he cduld improve his
program to incrgase interest, and fo coordinate the teaching
in the public schools with what the pupils would do after
leaving school. He alszo visited the state reform schools to

gel ideas in ereating more interest in the public schools.
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The reform schools used manual training to improve mental
attitudes aﬂ& to give the boys new interests and a means of
learning to earn a livelihcod. Through the use of mamal
,tféimihg,the raform schools were able to teach the hmyﬁlthﬁﬁ;
impérﬁance of worlk and cocperation, | ;
By cso“&inatlnﬁ indnstrial arts with the other aau%sas
. i@f study,,haney was the first to carrj ont Suoccsﬁfullj’whaﬁ
ui?raehal haﬁvplaﬁneé te do, using material things %o QQVQlon“i
the child's self-activity. through careful glannlxg he. waa
able to work with the teachers of other courses, im'@hﬁw th,f
need far and to build up the industrial arts ﬁeparfm&nﬁ. .
7 naﬁay wa a bescher of tcachers rather than merely a teachar
of ehildren. It was his aim in life to make more capabie :
teachers for teaching children snd thus ralsing aﬁ%f%ﬁéﬁﬁar&s
in early 11?@. |
hile fhere 15 little that 1s new in Haney's phi 03&}??,
he d1d have the courage to attempt to put his ldeas into prace
tice. Uince the time of Hanoy, New York City has %&enﬁbutn
stending in its endeavor to bulld the necessary shops and
laboratories and to reguire exeminations as a prérequisite
to entering the teaching profession. This has kept thelr
standard high,.
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