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CHAPTER 1
INTRODUCTION

A study of the history of education will reveal that
changes have been few and slow. Even before the time of
Christ, there were studies and curricula that seemed to meet
the needs of the times. Following the Greek idea that educaw
tion was a matter of memory or remembrance, there have been
thinkers who guestioned this narrow point of view. DBut for
some 1500 years the (reck ldea was in ascendancy.

In the time that followed a new philosophy was born in
Rome. The Romans at cne time possessed the grealer part of
Europe. Naturally each country added some new ldeas, Finally
there came a time when thinkers on matters of education and
philcsophy had initiative and courage enough to guestion the
philosophy of the Greeks and to advance new theoriss. '

It was in 1629-1644 that Rene Descartes advanced his
theories, and Descaries was followed Ey'Loake who advanced
the thesls philosophy-~the philosophy of the senses. John
Locke maintained that man did not get his ﬂéueation.thrgugg
remembrance but through the senses~-that 1s, the sense of |
sight, hearing, smell, taste and feeling.

Since any new philosophy must suffer at the beginning
through the conservatism of the older thinkers and of the
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philosophers, it has tsken the efforts of such men as
Comenius, Rousseau, Pestalozzi, Martin Imther, Spenaér;f |
Froebel anﬁ E&gal and,a‘hoat ef others to change the earlisy
concept of education. Hear the end of the ninsteenth cons=
tury and the beginning of the twentieth @entury Herbart ané
Dewey made their respective gontributions. They were able
ta;puffﬁhﬁir,iﬁsas in practices It was during this time
that a ycungfﬁan began to speak his philogsophy baeaus&‘th&f
magazinQS‘anﬁ newspapers refused to publish his critioiﬁﬁ ;
of Spencer’S‘thﬁbryg Because of this actioq, William | .,
Worrey Harris alcng wita a friend, Henry ! rockmyer, stark@é

a journal whick they called The ml of Speculative

nilosophy with which Harris was affiliataﬁ uﬂtil 1%& enﬂ;

%arriﬁ gained fame %hraugh his . phil@sephical,%hinking
and thus. b“augh* his theary of education into. tha 1imelight.
His ideéals and thoughts were widely aecepte& &iﬂee h@ f@ught
~£cr the aﬁvaneement of both the puplls and thﬂir iﬁstruaﬁéisa'

- 1% was a c@incidenee that the first Nanual Training “
wenaal was established in the city he hraught to fame with
his philosophy. Fighting through the Givil War and ths adﬂ
Justing period afterwards did not lesgsen his 5trugsle to

rromote his ideas of educatlons

“tatement of Problem
This stugy was made to determine the philosaphieal Ti2e) s L
tribution to the field of education by Harris as set forth

in his contribution te industrial aris.
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‘Since America 1s a new couniry as aamp&ﬁad with thms@ 
of Eurap& whose educators have exerted influence Gn the fielé
of education, many American educators went abroad ta stuiy
firsthand the school systems of those countries. ﬁowever,f'
Harrls first achieved fame in his own counley Qnﬁ then went
abroad to study and compare his theory of education with those

that had been iried and proven,

Source of Data }
The data used in this study were ebtaineé :r@m librarﬁz
books ané zbstracts ffom the United States Bureau of Eduéa;_ ,
tion publications, United States Bulletins, Journals of Editca=~
tion; Proceedings of Educaticn&i'ﬁeeieties, Eaurﬁalé of _5f
Phiiosaphy,vﬁneyelﬁpeﬂia of Education, Offieial»ﬁaparts,'

correspondence, addresses and 65says.

Delimitations of Problem | ,
This study 1s limited to the philosophical ceuﬁributi@ﬁa'
of William Terrey Harris to the fleld of indusirial arts,‘gﬁﬁ
his influence in establishing it in the curriculum of the
American schools, The various systems of industrial aris -
will not be reviewed, but the intellectual value of inauaﬁrial‘

arus will be showi,

‘ Definitions :
The term "mamual training" is generally applied té‘ali
fbrmS‘Gf construetive handivwork when used ag an agent in |

general education.



BIndustrial arts® 1s a study of the acquisition of
those skllls and industrial experiences that will enable an
individual to live more effectively. |

"General education® refers to the type of education
that is broad and flexible in nature, and enables the pupil
to recelve Iraining in the pracilcal arts as well as in the
arts and scilsnces. |

Hurture’ refers to education as provided in the family.

“gelf activity" 1s defined as any activity in which ths
pupdl engages freely wlth a maximum of self~direatidn,and‘
self~-notivation and a minimum of teacher directlon and ewa
ternal motivation. | |

"Art manual® is one of the earlier terms used to iden-
tify shop work involving design and haud construction in |
various media with the purpcse of developing art appreciation
and manual skills,

"Arts praciiegl® refers tc an area of study, placing
emphasis on arts serving every day materiszl needs.

"Edueational philesophy” is any philosophy dealing wiéh
or applied to thes process of publiec or private education and
used as a basls for the general determination, interpreta~
tion, and evaluation of educational objectives, praﬁtieea,‘
outcomes, needs, and materials of study.

"Philosophy" is defined as the s¢ien¢e that sesks to ore

ganize and systematlige all fields of knowledge as a means éf



understanding and interpreting the totality of reality;
usually regarded as comprising logie, ethlcs, aesthetlcs,
metaphysics, and eplstemology; an integrated perscnal view5
especially one that serves to guide the individual's con~ |
duct and thinking.

. "Philosophical method" is the approach to truth or value
that rests principally on deliberative or rational processes,
utilizing the resulis of observational research in so far as
possible, and conceraned with such progress as (a) testin
the consistency of findings (b) integrating a set of find~
ings into larger patterns of thought, possibly those arrive-
ing at a2 new trutk of producing new theories to be checkeé;
{¢) determining values or goods, such as the essential
eriteria of a "good life” (d) esxamining and formulating thé
basic posinulates of research and sclence; and (e) establish-
ing the characteristics of acceptable logic.

"Idealistic metaphysics® is taken to mean the theory
which holds that the nature of reality 1z of the nature of
mind "ultimate realily being accorded only to ideas, cone
cepts and like universals®™ and which accepts the theological
theory that the order of reality is due to purpose posiulates
the existence of finite mind and an infinite mind, the
infinite mind being regarded as the ultimate explenation Of
all things. :

"Aesthetic® pertains to the aesthetlic or the beautifuly

sensitive to beauty or fine aris.



Frocedure o |
This study is presented in five chapters. The Tirst .
concerans the Introduction to the problem, the stateﬁent 5£ff."i
the problem, the sources of data, the definition Qf’teﬁms,f%fff?
ﬁhe7delimitaﬁi@ns, tﬁé pr0¢edufe, and related @%ﬁdiasﬁl '
In Chapter II the philosophles of several educataﬂg vhn
inTlucsnced the phllosophy of William Torrey narris is briefly
discv%sem‘ In this biography of Harris, his writing are mwn»
tioned along with the CQMd&tiOﬁS of the Uﬁiteé States ﬁuringV

nis terure as Superintendent of Schools in maimt,ﬁaais,fﬁ

Higsouri, and as United States Commissicner of 2 uuatien.

The need of & new gducational currieulum is inéicate@,' ﬁll
‘cf this giv&g -5 background for the philogophy of Harrig.» -

& ﬁiscugsiaﬁ of the philosophy of Harris as set forth

in the American edueaticnal system is the %ople of Chayta,5.*
III. x
The influence of the philogophy of Harrls on the‘t@aah#
ing of in@ustmial arts in Amerlca, the manner in which it”$
vas introduced into the school systens, the op;asition from ‘
ﬁﬂ&ﬁ educators as well as the recognition hﬁ chers, and
factors found in the industrial arts program today are
polnted out in Chapter IV, " SRR
a;AThé final chapter is presented as a summary df %ﬁé; "?

parilier chapters.



CHAPIER II
THE LIFE OF WILLIAM TORREY HARRIS

The influence of Harris in matters of education was
great and far-reaching with respect to the work he accomplished
in bringing about changes in the system of educatlon of his
day. Before presenting his contributions to the field of in-
dugtrial arts, 1t is well to go back and learn something of
the fime in which he lived and worked., When Harris was born,
rural Amerlca had emerged. He was born at FNorth Killingly,

- Connecticut, on September 10, 1835, to Qelphy Torrey and
William Harris. He was the first of nlne children to be
born to his parants.l

Prom his background Harris was destined to become famous.
Both branches of his family had achleved success, not only
in America, but in Epgland as well.

His mother was a great resder and from her much of thév
intellectual acumen of the son was undoubtedly inherited. ’
His first formal training was in a one-~room school where
older and younger children recited in the same room. 438 a
general thing more time was gpent with the older children
which naturally made it difficult for the younger chlldren.

1
M. E, Curti, The Social Ideals of Americsn Educators,
(New York, 1935)’ B 310‘

7
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Noah Webster's Primer anfl FPlrsi Resder were the scle texts.
for his firgt two or three terms in this 1little red school
house. '

The bhoy Wiliiam progressed rapidly in school and studied
his lessons diligently but began to dislike school because
of the way he and other children were ftaught. He never once
committed the sin of truaney, even though he felt a sort of
repression in the schoolroom, particularly after experience
ing "a sense of freedom in the presence @f‘unt@neé nature;“
In his walks to school he encountered many different kinds
of trees, bushes, herbs, birds, insects, and small animals
that inhabited the woods. He loved natural scianca.B

When Harris was nearly ten years of age his family moved
to the city. He attended school in Killingly, Gaaneeticutg
for three cor four terms before leaving teo stiend several
different academles. He cared less for the clty sehmols be -
cause teaching was done in a business-like fashion, Instruece
tion was by the clocky punctuality was considered a necessary
virtue. In particular, he disliked the "martinet™ system
intensely and in general had nothing good to say éout the
city schools as is indicated in the following quotation.

Mueh more paln was expended in causing pupils
to mark time with precislon than in marching forward

2 ,
Kurt ¥, Leldecker, %%§§§g‘2ggggﬁg, Ihe Life of Willlan
Iorrey Harris (New York, 1946), p. 22. ‘

3
Ibid.y p. 25,



toward any definite obleet, I came to detest elty
sehools very bitterly, because I loved individual
freedom and hated mere forms as such. 4%

After city schooling, Harris attended five different
academies--a different academy each year~~and one of ﬁhes&ﬁ}
wag the famous Philip Andover. BSome of these ascademies
he enjoyed, others he Just attended. One in particular
Lost as
a text in the study of syntex. Whille attending Woodstock -

he enjoyed because it employed Milton's Paradise

Academy Harris read an essay on a weighty subject, The
Faculties of the Mind, during theﬁtadentsi Exhibition,
this betraying his philosophic bent;é :
During his stay at Worcester he‘3eined’the.Lagamathanian
Séciéty, a debating club. Here he met Robert Bishﬁp, who
in‘partieular'came to have a decisgive influence on Harris in
that he possessed & copy of Andrews and Bayle's P ol
Qiggg,gggg (a book on shorthand). Harris borrowed this book

and then purchased his own to begin his-stuéy of shorthand
fﬁom the Clags Book and Reader, and later he subscribed to
the Universal Phonographer. He also became interested in
optics, force pumps, and fira~sngines,7

Harris's most pleasant stay was the Academy at Andover
where he remained twenty-eight weeks hecause everybody was

h?.«léi@w p. 36. Sﬂurti, ©p. git., p. 310.

6Leidecker, 0D+ gi&;, Ps 3%

Charles M, Perry, The 5i ment s los
(Norman, Oklahoma, 19 36)‘;%, 9.&221@ Movement in EA&;&W



10

8
imbued with the desire %o "discipline the mind." Upon leave
ing this academy, Harris, his mother, and his grandmother set
their minds on hig going to Yale.

Harris entered Yale in the fall of 1854, received his
master's degree, with honors, in 1869, and wag given the -
honorary degree of L. L. D, in 1895, Twenty-five years later
he received an L. L. D, from the University of Missouri bee
cause of his work. He lesrned to "eram® at Yale and later
acknowledged the usefulness of thus performing a large task
within a short period of time, and he wrote the following:

« « « » o TOo be able to go over one's entire work ”

for the term in two or three days of study, brought

discipline a new power usually called the power to

‘eram,* Of all my school disciplines I have found

this one of the most uvseful. The ability to throw

one's self upon a Giffieulty with several times

one's ordinary working power is required again and

again in practical life on meeting any considerable

obstascles., 10 |
Harris won a prize in mathematics offered to freshmen. The
other classes were no challenge %o him in his freshman year.
The second year spent at Yale College was infinitely more im-
portant for the mental development of William than the first
had been. His talents unfolded and he endeavored to make
come truey in his own case, what he later postulated about

aducation in general.

831&1&9@%:6:*, Shs m.», P« Ly, gm., P ’-%7;
10
Charles Franklin Thwing," Guides, Philosophy and
Friends," The Forum, I (4August, 1886), pp. 148-1L9,
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The great object of all education is to fit

the individual to combine with his fellow-men. His

intellectual training should enable him to master

the arts of intercommunication and give him the

conventional view of the world. 11

During his second year at Yale he jolned a debate cilub
and began to develop the theme of his philosophlcal and
psychological bent. He kept a scrapbook of all the writ-
ings on vhich he debated while at ¥ale. Upon returning %o
Yale for hig third year Harris was very unhappy and said
that Yale had taught him all it could so he left with an
honorable discharge on January 15, 1857. Upon leaving Yalé
he had this to say, |

‘ About the middle of the junior year I withdrew

my connections with the college full of dissatisfac~ .

tion with its course of study and impatient for the

three 'moderns'--modern science, modern literalure,

and modern history. 12

After leaving Yale, Harris wanted to marry his sweel-
heart, Sara T. Bugbee, but would not until he could afforéi
a home for her. In midsummer of 1857, Harris left for the.
West to gtart the career which would bring him‘internatianéi
Tane.

13 :
Upon arriving in Saint Louis in 1858, Harris began .

to look for a profitable business, but failed to find Qaﬁ*f

L llm:’ D 55* . R :
12mying, "How I Was Educated,” The Forum, I (August,
1886) 5 556, |

n 1350hn Ross Kinzef, "4 Stuﬁy of the‘Eﬁueational Philéﬁﬂphy
of wWilliam T, Harris," unpublished doctoral thesis, School of
E&ggaticn%éﬁeorge Peabody College for Teachers, Nashville, Tenn.,
19 k] p' it e
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Hae tried to start a shorthand school and service, but to no
avail. His only means of income ware reporting and tutoring,
His spirit begén to dampen since he felt that he could not
become a suecess in business,

After his lack of success in the business field, he
£inally took the advice of his father and applied for s
position as a teacher in the Saint Louis Public School

Cystem. His application for a teaching position was acted
upon prompily hecause his former teachers recommended him
highly. On April 22, 1858,1‘Earris signed his first school
contrzet and began hls teaching career %o whieh he remained
faithful until his death.

During these trying times in Saint Louls, Harris always
carried a book with him to read. Whenever an opportunity
arose to purchase others from his small savings he would do
so and on cne of these occasions he purchased Hegel's
Pnilosophy and Logic. Upon finishing Hegel's book, he began
the study of philosophy in earnest. Thls interest was
stimulsted by the friendshlip of Henry (. Brockmeyer, s
stove molder, who was a student of German idealism, par~
ticularly of the writings of Kant and Hegel. Harris and
Bfackmeyar then becamwe co~founders cf the philosophieal

group known as the "Saint Louls Movement." In 1867 Harris

14
Leidecker, op. cit., p. 152.

4
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founded the Journal of Svegulative Phi ,
philmscphical perlodical in the English language; and he re«

ERRRILEIIEN, ¥ th@ firﬂt

mained 1ts editor until the last number was printed in 1892,
Harris also Joined the Saint Louls Literary and Philosophical
Séciety'lg _ , i}
. During the time that Harrie was away his thoughts were
on the sweetheart back home. During the Christmas holidays
of 1853, he returned %o Killingly and marrled Sarah Tully‘t
Bughee and took her back with him to Saint Lsuis‘,fﬂis , Nf
happiness now prompted him tc begin his teaching career 15?,
earnest and hisg wife encouraged him in moments of &epresaign
and it was through her faith in him that he took a yrinaip#l’s
éﬁaminatimn and was appolinted on Septemher l3§‘1859, as -
principal of one of the larger schools at a salary of ﬁiiﬁﬁ' |
for the tarm of 1859~1860. He ran his school efficiently ;
and well and expected his staff to progress with hinm in-beé"
coming better teachers. Before the end of the first year\aé‘
principalship, Ira Devall, superintendent , hed this to say,
Teo much praise cannot be bestowed upon Mr. Harris,
the principal. We believe him equalled by few, and sure
passed by none of the younger men of this city, or of
other eities, in high culture and extensive learning*
He 15 a workeri too. He has the spirit of a working

man, and we all know how gquickly children catch the
life and imitate the example of such a teacher, lé

15 ‘
Ibld., p. 140,
16
Ibid., p, 164,
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As a result of showing such great interest in his work,
Harrls was appointed Assistant Superintendent of Schools on
April 8, 1867, to assist Superintendent Ira Duval whose health

17 -
was falling. 7

Upon assuming the temporary command of leadership, Harris
began to revise the curriculum by putting his ideas of what
should constitute an American education to work. These were
his ldeas of an American education.

+ « « o & not what the teacher does for the pupil,

but what he gets the pupil to do for himself, is of

value, The textbook he thus regarded superior to

oral instruction attaining this end, because he

looked upon it as not only containing the carefully

digested result of research {reed from the idio=-

syncrasies of the author, but as a thing to which

a pupil may return sgain and again.

Ira Duval's health had not improved and in 1867, vhen
he resigned, Harris was appointed to the position of Super-
intendent of Schools of Saint Louls. Harris, while serving
‘as assistant superintendent, had instilled some of his ideas
among the teachers. These ideas began to pay dividends
upon his heing appointed superintendent. Harris'! idea of
teacher self«improvement and methods of instruction began
to take hold and beecause of thig Harris fought for a higher
salery for teachers. With the self-improvement of teachers
and new ideas and methods of instruetion, Harris now could
devote more of his time to administration. He knew little

about politics and until he learned the art, Harris was

1; 18
ﬁéﬂu’ P l?&g _I.Mn, Ps lg3v
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unable %o spar with the school board and have his ideas inf 
corporated in the schools. The new superintendent built : .
up the faith of those members of the ‘school hoard whe opp@sed |
him and eventually the school bozrd Iisten@d to him anﬁ @avg
in to his iﬁaagﬁ | |

| Saint Louis began to get reeegnitian far its scbaal »
 system under Harria and through his hard work and 1éeals it

came to be aonsiﬁerea by many as ﬁhe best and greatesﬁ sehmol
aystem in ﬁmeriea and brought fsreign e&ucators te stuéy
Harris’ methnﬁ and systen of aéueaﬁian; The fellowing quetah

tibn will substantiate the above atatemant%v».‘~v"'

‘” . In eonsequence, the course of 1n$truatiﬁn in
.. 8%, Louis publie school differed *matcrially from thai
“coo pursued in most citlies of the Unions' But it alse o
: twon the admiration of edueators all over the United
“i. Btates on account of its philosophie breadth, tharcggbh
_?,nesi, and the perfect system maintained throngh the .
“wholes - il
~ The St. Louis schools under Harris! adminisfratinn
came into the international spotlight at famous exs -
‘poslitions, After the Paris Exposition of 1859 and -
1867, and the London one of 1862, educational subjects
‘hegan to attract the atteniion of the publie. %o ths
Vienna Exposition of 1873, Harris sent a statistical
-¢chart covering the sSt. Lauis school system, also a?u ,
- chitectural drawings of model school houszes and a set
-of the Annual Reportg of the Board durlng his Superln~
tendency, 19 ,

- Harrlis alse went to the Centennial Expogition of ?hilam
de&phia in 1876, where he was a very pramin&nt figure. F&m&

and reccgnition, even more than that of the other expositions,

19
L@ideekﬁ*l‘, QQQ g__n; p}'). 26*""3?3&
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came to Haerris at the Paris Universal Exposition of
1878‘

By nﬂw, Hﬁrris haa given twerty»thrme years of faitw
sarvice t@-th@ Saint Leuis sehael system. The tanare ﬁeg
a8 a teacher, then followed a combined serviae of assiat¢
superzntenﬂent anﬁ superintendent of aahnals fer tnirtaan ,
and onewhalf years; hard work in promﬁting ﬁhe eéuaatiea&l fjvi
Qiﬁeals whiah he had instilled into the baint Lcuis schcal
systam causad Harris's health to break and hfeught abaut
fresignation and -regret io the people af Saint Lcuis» fﬁa
rmay 12, 1880, &arris, not yet f@rty~five years of age, in’; -
:ducteﬂ ﬁdwarﬁ H. Long intn the affine of superintendentggg? 
§ After resigning his pasition as schea] superint@nﬁe

vﬂarris ﬂid nat 1eave the educational warld* ﬁruly, hisr

;he&lth waa bﬁaken, hut this aig nct stop him, fcr now half}
iha@ more time to ‘lecture and pramote his tﬁeory. h&rriuflf'

,premiseé to finish his lecture series at %QShingt@q bniv *

$ity in Saint Lmuia before returning to the East. f%hen ihi& A
series of. 1ectures enﬁed Harris haﬁ made arrangements %a s&ilr
for Europe. on August 14, 1880, Havris took his first trip
}ahread. With him he carried many letters of intraduetion
>whioh he did not naed, for hils fame had %praaé befura him
through the Internaticnal Congress and the wgggggl g; gggggw

dative Phi

Lgophy. His first stop ahread was at the B@lﬁi&ﬁ

20
ihic., p. 386,
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Education Congress at Brussels., Harris observed that dis~
cussions al the Congress were often heated and marked by
oratory. IHe took particular note of the prominence of women
in the primary department; the Giscussion of culiure versus
vocational siudlesy the general application of Froebel's
methods of education higher than the kindergarten; and the
emphasis on the scientific over against literary coursés.
From Belgium Harris then went to¢ England without visite
ing any of the other countries on the continent. In England
he drew comparisons of the school board meetings with those
he knew so well in Szint Lduis and noted that the caste
system prevailed. He visited the following societies:
Froebel’s Soclety for the Promotion of the Kindergarten Syse
temj the Kindergarten Training College; the High School at
Birmingham, established in 1552 by King Edward Vi; Common
and Lower ant Middle Schoolj and ihe Bath Row Girls'! School.
At ldverpecol he visited the Protestant Section of the Indus~
trial School for truants and the South Corporation Certifled
Day Industrial tchool at Manchester, Harris visited Edinburgh
and Glasgow College, and was impressed very greatly with the
Scoteh system of schools. Harris took little time for sight-
seeing and pgenealogical explorations of which he was so fond,

John Flske and Thomas Davidson, two fellow travelers, said

21
Charles M. P@rry, LB Mi’ Ps é5¢ '
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this of Harris while on this trip abroad,". . . confined him~
sell strictly to collecting data on the school gystems., . .
the published intention of his trip.“22

Upon his return from abroad Harris definitely made up
his mind to return to Concord, Massagchusetts. The Concord
Summer School of Philosophy had been organized and Harrls
was to be a lecturer. For the next nine years Barris stayed
with the school in order to be near the best philosophers of
that time, notably, Bmerson, Spencer, Alcoit, Snider, Walt
wWhitman, and others. Al first the school prospered since |
many wealthy people supported it and attended the lectures.
Upon the death of Alcott the school seemed to collapse. The
sunmer of 1888 was devoted to Alcott's philosophy. In these
late years Eanborn noticed the lack of gttendance and the
schoolts failure to draw speakers. Sanborn graciously announced
the school's closing s0 as to appear that it would give Harris
an epportunity to visii{ Burope more at leisure than he had
formerly done. 23

Imaring his so-called "retirement™ Harris was offered many
positions in the fisld of educatlion., Indiana State University,
Hisgouri Siate University, Nebraska Sfate University, Western
Reserve University, and the University of Texas, at one time

or other offered him a position as president, During these

22leldecker, oDs Cit., D. 39%.

23?&1‘1‘}!, L. m:, b, 68,
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retirement years Harrlis served as Superintendent of Schools
at Concord, lectured at Sosbon University, and was appointed
tc the Board of Overseers of Harvard College. In acdition
he traveled extensively and spoke to teachers' organizations
when asked. When Harris retired he had a study built in his
Ceneord home for sll his books and a warm place to receive
hils guests., He was never too busy {o receive anyone who
wished to see him. He never monopolized a cenversaticon.

His cordiality was genuine. His cheerfulness and kindliness
attracted all to him, be they scholars or chiléren. The latier
were very fond of him.zh

Harris was a modest and frugal man who kept careful ace
count df his personal expenditures and of every enterprise in
whiehh he was interested or with which he had contact, but he
spent xoney lavishly on books.

In the late fall of 1888, Harris received his first hint
of being asked to take the office of United “tates Commissioner
of fducation. Because of his political affiliatiocns Harris
had no hope of being chosen for this position and sailed with
his family for Europe to spend three months sgighitseeing. Hpon
arriving in Paris, ronce, Harris received a cablegram apprisging
him of his appointment as United States Commissioner of Educa-

ES

Ll
tion, effective September 3, 1889, On his return from Burope,

2k 25
Leidecker, op. git.; p. W46, Ibid., p. 462,
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Harris was sworn into office on September 12, 1889, as the
fourth United Stiates Commissioner of Education.

During his career in Washington as the United States Come
missioner of Education, Harrls brought eredit to the office.
His office became an office of information rather than one
that dictated duties. Fvery educator of distinction sought
his advice. He advocated blgger and better schools rather
than the "little red school.® He spoke on the development
of the high school as az substitute for college educations
advocated the teaching of cookeryy and also fellt a need for |
the ¥Y,W. Cs A, in education. He never exercised dictatorial
power or coverstepped the boundaries of his office. The teachw
ing of grammar, history, arithmetic, langvage, and science
the new commissioner strongly advocatedy; however, he fels
that the Bible did not belong in the classroom. ‘Furthermore,
he was in favor of the kindergarten and had this to say of
the kindergarten in the District of ﬂnlumbia.g

+ » « » « Peach the spoiled child of the rich who

is wont to rule and dominste by virtue of his

education under nurses and governesses, and

tgather in the children of the sium at a suf-

ficlently early age to cure them,!

Thus, more than a problem of pedagogy, the kindergarten

to him became an unqualified good 1In soclety, for without it

26
Charles F, Thwing, A IHistory of the Unlied Sistes
sloce the Civil Wapr (New York, 1927), pp. 309-313,
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the ehildren of the rich produce "as much injury to the com~
munity as the eriminals of the slums.® He never tired in
erusading for the kindergarten and wrote much in lts defense
and spoké oftén in its behalf.

ks United States Commissioner of Education, Harrls was

in position to bring his educaticnal thecry to light and have
27
it winnowed and tested. Trtus, he demonstrated his ability

t0 realige eéucagieﬁal ideals born of eritical obgservation
20
and reflection. During these years, through the medium of

his reports, lectures and multitudinous articles in magazines,
h;s educational influence became greater than ever before.
ﬂén@ of his econtemporaries approached him in range of edu-
cational interest.gg Concerning him Thwing wrote

For seventeen years he served in the office of
United States Commissioner of Education in which in-
dividual initiative, personal pover and prestige con-
tributed great weight teo the i1llustration and the
suggestion of new methods of education. His reports
were concerned with immediate problems, processes, :
undertakings and movements, yet the digeussions which .
he made of current educational problems were supported
by the strength of great and lasting prineciples and
illuminated by the light which hisg prolonged and noble
experience offered. 30

27
Encyclopedia of Modern Education, p. 360.
28 ‘ '
Cyeclopedia of pkducation, p. 200.

Qgﬁzgtiongry of Amepican Blegraphy, p. 329.

30
Thwing, ke git., Pp. 309~13.
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During his years as Commissioner of Education, Harris
gserved on many comuittees. A number of these commitiecs
accepted the philosophy of Harris and his ideals. He was
chairman of a sub~committee of the "Commlttee of Twe&ve"3l
whiech congldered the problems of instruction and discipline
in the rural schools. He zlso served as chairman of a sube
committee of the "Committee of Fifteen“32 upon the correlae
ticon of studies which was submitted to the National Education
4ssociation in 1895, and constituted an epcch-making cone
tribution to educational llterature.

After seventeen years of service as Commissioner of
Bducatlcn, Harels tendered his reslgnation, and because of
1is distinguished service in the cause of education he bew
came the recipient of an allowance from the Carnegle
Foundation for the Advancement of Teaching as the first man
to whom such recognition for meritorious service was givenew
the highest retiring allowance which its rules will gllow,
an snmal income of three thousend dollars.

In tribute to the efforis of harris toward a betler
educational system many great educators fellt a sincere loss

upon s reslignation as Commissioner of Educaiion and wrole

31%._T, Harris, Heport of the Sub-Commi ttee on Instruc-
tion and Uiscipline in Rural Schools, Report of the Commissioner
Qi ﬁggﬁﬁtgg%; {lg%“(}?)g Iy 873"’85*

2 sy g .2
3“%. T. Harris, "Report of the Sub~Committee on Correlation
of Htudies,” Natlopal Education Agsocisltion Froceedines, 1895,
pp. 287-33,

33?91‘1"}?’ 28 mqs, e 97«
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great praise about him, An article in The Nation, July 1906,
stresses the prestige which Harris brought to the office.

The office of Commissioner of Education has
never before commanded so great a man as Dr. Harrla,
Before his coming the place was rather obscure and
unimportant. Probably one thought that the bureaun
might be raised to prominence and power. The salary
until lately was ridieunlously small and even now it
is considerably less than 1s paid a number of state

- and city superintendents of schools. ZThe government
has never treated the office with deserved respect. . .
When President Harrison appointed him Commissioner
of Education they were generally satisfled. He was
a man whose expert Judgment commanded the respect
of the world. A%t once the bureau began to attract
attention., 3

Continuous hard work as Commissioner of Education had
brought about a decline in Harris! heglth. He laid plans
for an increase in his ldterary actlivily and now began to
clagsify his works according to their content, particularly
in art, philosophy, and education. The retired commissioner
caught up on his reading and re-read the books which meant
mach to hime In 1908 Harris commenced reading Hegel's

Phllosophy of History for the seventeenth tim&,Bs

Until hls last moments the retired sducator continued
to be active in school activities. Like Dr. Eliloct, Harris
lived to see the great work which he had done recognized as

3uﬂssian Lang, "The Ce&missionership of Education,®
Ihe HNation, IXXXIIL (July, 1906), 9.

““James M, Greenwood, "William Torrey Harris,"

Hational atlon Progeedings, 1910, pp. 92-
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part of the noblest service, of and to, the generatiocn in
36

T On Novemberp
37

which he had lived and which he so nobly served.
54 1907, Harris passed away in Providence, Ehode Island.
On Putman Helghts, Windham County, Connecticut, in the
cemetery where he is buried, 1s an epitaph on the monument
dedicated to the memory of William Torrey Harris taken from
the twelfth chapter of the Prophet Daniel, modern transla~
tion: “Th@rteaeher shall shine as the brightness of the
firmamenty and they that tgrn many to righteousness, as the

stars, forever and ever."”

Some of the Works of Harrils
To record the work of such a man as Harris would be
tremendous, therefore, only some of his accomplishments are
discussed. These mecomplishments begin with hls career in
Saint Louls , then follow the series of lectures at Concord
Sehool of Philosophy, then his long service as Unlted States
Commissioner of Education, and finally comes a list of some
of the more imporiant works which were written afier his re«
tirement, Many were extraordinary, whether viewed from the

standpoint of guantity, or the guality or the range of the

subject treated., The bibliography of his wrifings econtained

37
leidecker, op. oit., p. 583.

38
Pel‘r}', 2p. ﬁuty Das 60.
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479 separate titles which covered almost all the important
works that have been discussed in the eduecational world dur-
ing the last half Cﬁﬂtﬂ??asg

The first era of Harris' carecer found him as a teacher,
and then as asslstant superintendent. Dﬁring this time he
began his writing, His first thought was that the course of
study had to be completely renovated.qﬁ The success in change-
ing the curriculum was so great that he received international
fame, The curriculum bore much philosophy and insight. It
also contained his five windows of the soul which are as
follows: (1) mathematics (2) geography and biology (3) art
and literature (W) grammar and technical and secientific stn&{
of language leading to logic and phychology, and (5) history.
Harris put into the curriculum such things as music and voeal
stuéiés. ‘He had this to say about music, "let me make the
song of a people and I care not who makes the‘law*“hz Natural
science was put into the curriculum in 1871 by the school
board and was taught by ﬁsrris himself, Harris broke tra-
ditions in many other flelds of education, but one of the |
gra&testrwas the advoeatlon of co-education, "Boys and giris
should be togethar because each should lsarn to live togetheyx

h3
early in 1ife anﬁ not wait t11l they are grﬁwn.

sdia of Education,III, 219~20.
uoKnrt Leidecker, Yankee Teacher (New York, 1946), p. 309.

| lsz;fhwing, Guides, Philosoohers, and Eriends (New York,1927),
Ps »
43

MaLeide@ker, fey el &t, P- h’?3“ mgg Pas 309t
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Another of Harris'! contributions to soclety was his ad-
vocation of the continuous educational program after formsl
aducation stopped. Anxious to extend to adults the methods
and points of view of higher learning, Harris warmly sup-
ported this movement for university extension. The origin
of extension work took place in England,

S8ince demagogism increased in proportion to the neglect
of the lower stiratum of soclety by the highest, Harris con~
tended that enlightened selfishness dictated the support af‘
extensicon work in this country. In view of the damagogic
and sensational appeal of the popular newspaper, it was all
the more necegsary to equip the masses wlith the ability to
resist sﬁch grpeal. Just as the earlier educators had ad»"‘
vécateé the free common schools to preserve the establishe&
order, Harrls championed university extension, |

Harris joined the Saint Louis Society of Useful Knowl~
edge in 1879, whose support came from the conviction that
cooperation may be made to yield large results in the ac- |
cumulation and diffusion of knowledge. ¥This was the ariginﬁl
Home Study Extension Course in Saint Louls. The teachers under
this program visited the pupils tc help them, no matier how
far apart they wera.ug

Wiy, 1, Harris, "The Place of University Extenaisn in
mrieﬂ’ Et E: At srogeadl EEy 18991 PP 214‘2*9531

Lg o
Leideeker,gg. eites p» 315,
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.. The People's Dime Sunday Lectures which were given by’

mehi who were authorities in their fields were also started

byjﬁa?ris. He champloned this cause to aid in-thafégta?:
lishmant of the Saint Louis Museum of Arts and'ﬁciéﬁﬁégs :
; 7 Har@ever, Harris believed in equality and coatinnally

_aﬂvacateﬁ ‘the educatimﬂ of women. He never mi&aeé an apw :

fpartnnity to lecture on woman suffrage anﬁ co~edﬁ¢aﬁinn, s
'He spake often on the basie faatars of weman* parﬁieiﬁa
tion in palitics; industry, and education. - his gragt desiﬂe_

'far l&arnxng encourageﬁ him to persuaﬁe the school baard to

,estahiish a library, but he did not succeed in.thﬁs praﬁeaw.;

N%vertheless, through his frienﬁship with men in pubiie |
fgﬁgige and business the first public school library was @5' , :
iaﬁliéhﬁﬂ in 1865; Harris was also a lecturer at Washinga'y
ton- University and his advice was often sought énring his f“
time as. Superinﬁandent of Schooles in Saint Leuis. o |
Hpen leav4n Saint Lonls and retﬁrning ta the Eaat and
the uummer Schoel of Philosephy, dﬁrfis wrote many artialaseif f
He never refuged an opportunity to speak before a group af o
~teuchers or educators when asked. While comnected with tha
Sehool of Philosophy in Concord he held different school ade
ministrative'affices. Harris hecamé~wellekndwn for his

philosophy. “ﬁis aédresses were notable for thelr béautyu;

46
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47
of feeling and finish of expression.” Harris' fame spread

more and more during this era of gtudy and teaching. The
lecture series at Boston University helped him greatly in
being appeinted to the position of United States Commissioner

of Education.

United States Commissioner of Education Era

His influence may be felt eveﬁ theugh & man differs in
his politiecal views. Harris knew that his pérty affiiiatién
would probably stop his appointment as United States Com~
missioner of Education by President Harrison, but to his
surprise Harrison appointed him the fourth United stateé
Commisgsioner of Education. The salary was very low anﬂ hé
was allowed only a small space for an office. These cone
ditions &id not hinder Harris, for he began to work and
bring the office recognition., He gave his spinian‘frankiy
to anyocne who sought it, either friend or foe. This new
position did not cause Harris to slacken hisg pace, but to
1ﬁ£rease it. His activities now baaame'nnmeraus and his
appointment to various committees increased. He started
many new programs while Commissioner, one of which was the
Rainﬁear ?rejeﬁt. Thls project was instigated to keep the
Lakimog from ﬁtarV1ng to death because of the white man*s

greed for waalth from killiﬂg gseals and the eatching of fish

L7
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near the Hskimo's homeland. 7The result of ail ﬁhis greeﬁ
cauged the Eskimo to migrate and become a burden tc his
country. Because of the Reindeer Froject, the Commissioner
cf Education, with the help of Alaskan missionaries, was
aple to teach natives how to take care of themselvesg through
meang other than huniting and fishing. He advocated a sepa=~
rate bureau for land grant cclleges which he had promoted;
supported the founding of the Farmer's Education Assocla-
tion; recommended reading of newspapers and spoke of its
values in a series of four lectures in Knoxville, Tennsssee,
on "The Newspaper as an Educator and Its Relatién to the
School*“he

Harris helped to formulate the policles of the National
Education Agsociation. During his leadership as Commissioner
of Education Harris continued %o lecture on édueation¢ He
also spoke to philosophical gatherings when time permitted.
This continued to bring his name before more people. He
travelled widely during his years in office and thus paved
the way for better education throughout the world.

Upon resigning his post as Commigsioner of Education,
Harris moved back to Providence, Rhode Island, HNo matter
when he spoke his first thought was on America and the

educgtion of the people. During this time he published his

L8
Elmer E. Brown, "In Memoriam, W, T. Harris," HN. E. A«

Progeedings, 1910, pp. 195~198.



thirty-seventh volume, Esychologic Fou
an attempt to show the genesis of the higher faculties of

ngation

the mind,

Harris® last service was conneeted with the editership
of Webster's New International Digtiopary. He was editor~
in~chief for two decades and was the inventor of the now
famous "divided page editlion published in 1910, which made
posgible the publicatian.ef>h003000 words in one valumeg“gg

Below are listed a few of his writings, books and |

honors. He received the honorary title of Offici
tAcademle at the Paris Ixposition of 1878; represented thé
.ﬂniieﬂAStatea‘Bureau of Edueation at the International Cone

gress of BEdueation, Brussels, 1880; and recelved a second

honor from the French Government in 1889; chief sditor of

spedia and wrote mahy artie*es.

Some of his h@aks included the following: §§g~;“§,gggigg
.’Iihgs

5{3

tion, and e:r%’:hersg

He also wrote articles on “sex in Tduw

cationy® "Culture and Discilpline versus Information and

ugP!‘)i?l'y; Q‘Q; ﬁ&:‘g’ Ps 55a

50
~ Thwing, Guides, Philosovher, and Friends, p. 1l.
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Dexterity;" "Value ofi Culture in Hdncationi® "Tendencies of
Edueational Systems;® "The American School System", and many

others.

) | Time in Which Harris ﬁﬁrked |

;g: Harr1s' career covered three different peritds in the'{'
hiéiﬂry of our eountry. While he was superintendent of
‘Sehoals in Seint Louls the Civil War was raging and many of
‘the sahﬁols were destroyed, were oeeupied by th@ armed 1ara@s,
anﬁ were frequently overrun by marauding anﬂ guerrill& banﬂsa
Tidls conditi@n was aggravatad farth@r by the failure of th&
board of educatzon to pay teach&rs which caused many of ﬁh@
better instruete 8 to leave the profession, :
| - VWhile gtil‘ superintendent of the Saint Lﬂuiﬂ schamls,
ammth@r crisis followed which grew out of the war., A de- B
prassion_seaurred ang ﬁarris once more was forged to use
every means at his disposal ta'keep the schools open.

The third ers of his career covered the span of yéaré,
from 1880 to his death. During his association with the
Concord 5ehéelbef Philosophy, a periid of nine years, he
wrote many articles on education. Upon taking the ocath of
office as fourth United States Commissioner of %ﬁu@ation a 
political upheaval was taking place, followed by the Spanish-
American Wer, and then the annexation of the Philippine

Islands and Puerto Rico,
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In the following chapter an atitempt is made to identify
Harris' educational philosophy, or his beliefs aﬁﬁ'tﬁaehingég'
and to determine whether or not these-are original or merely
1deas of such philosophers as Hegel, Rousseau, Kani, Pesta-

logzi, Herbart, Froebel, and Saint Thomas Aguinas.



CHAPTER IIT
THE PHILOSOPHY OF WILLIAM TORREY HARRIS.

. To understand one's philosophy it is oftén nécéssary*‘%ﬁ
read the philasaphy of one's predecessors. %illiam Torréy»
Harriﬂ was no' exeeption and it is the aim of this ehapter ﬁa
discover if his ideas are original or a mixtnure of a gr@at
many ideas of past philosophera, One of the greatest nbilaw~7‘
fpphers of all ‘time, Aristotle, in his educational thinking
prafeaseﬁ that the existing praatices are perglexiag ané ne
one knsws on wh&t pfinciple we should proeaeénﬂﬁheulﬁ the
ugeful in life, or should virtua, or should fthe higher
'knewledge be the aim of our training. The customary branﬁhsa'
of education in Aristotle's time are four in numbera (1}*»?
reading aﬂé writing (2) gymnastlc exercises (3} musie, to }3 
which sometimes ig added (%) drawing. Of these, re&ding
“ané writing amﬂ drawing were regerded as useful fnr the purw
pmsa~af life in a variety O8f ways, and gymﬂastie axarcisaal
were thought to infuse courage. | | .

. However, centuriaa passed after the daaﬁh of &ristﬂtla,
before Saint Th@mas Aguinas began his teaching and lecturing.
ﬁquinas uséﬂ the philosophy of Aristotle based on‘ghygieai

1

We Da Ross, Arlstctle gﬁiﬁ&&lﬁﬁﬁﬂ(ﬁﬂw York, 1927), pps
317"3181)
33
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and metaphysical doctrine. Aguinas had a keen interest in =
politics, mysticism, metaphysics, and theology. He was thé””"
ideal scholar, per&uaéing instead of denouncing hﬁs nppaﬁenta,
Laritiaal within reason, sober in judgment and prﬂ?ing all
;things while holdiﬂg fast to that which i$ géﬂﬁ; and wa%

the producer cf the most &steuﬁdimg synthesia of past v

2
ph*lasophical thoughts.

- baint Th@mas ﬁquinaa methods eeulé not be eharéate.u _
t&y one word un1e$s it can be called s&leetic. It is ana&' 1o
;and gyntheticg He chose the ﬁest that could. he zwund in _
those who pfeceﬁeé him, Qarefuliy sifting the chaff from ﬁhe

”whea%; apprcviﬁg what wasg. trne, regeeting the false.!'ib'ﬁ'“‘ 

”writer surpassed him in the facnlﬁy of expressing in a fewdi o
fwell ﬂhasen words the truth gathered fram a multituﬂa of
i?afjiﬁg an& canflietiﬁg opinions. ) ‘ "A' A
| In phﬁlosOphy, ‘he says, arguments from authcrity
g are ﬁf second importances philesophy does not consist
.. of %newinp what men have said, but iu knawing the

ihe next great edueational phllosepher who hﬂﬂ inﬁirx t”;

ﬂflﬂ@ﬂee on Harris* thinking was Martin Euther whm aﬁVO*;ﬁf
cated taat religlﬂn and the chﬁrch shﬁulé nﬂﬁ ﬂﬂminate eén@an
*ion. Tuther looked upon Lhe Pami, ly a8 an.eﬁueati@aal 3

inst“tuhﬁmn, that ig, tha primary unit even ah@aé @f thﬁ ?i“

Britannica, II, 166.

yeiopedia, Xiv, 668,
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seha@1¢ He strove for a wider dissemination of th@ @ppar» §j

Lunities for education and condemned the education viwsﬂ ﬁy:'
mmaastic and acclesiastieal schools, and from an ration ha
apake as follows on his educational philosophy of edueatianz‘
. Were thers neither soul, heaven, nor hell o
"4t would be still necesssary %c have school for
. the sake of affairs hmr@ belowy, as the history
. of the Grecks and the Romans phainly teaches.
~ ihe world has need of educated men and women, Lo
the end that men may govern the country properly,
- and that the women may properly bring up thelr
- children, care for thelr domestics and éir@ct the -
. affalrs of their household.
rzwtiin Luther‘s view, education became samuihang nre&darf .,
than the sahoal. His curriculum ingluded Latin, ﬁreek,  !?  
ﬂlorica and matﬁematies as demanded by the ﬁzmes, histery,f;f‘"
sci@n&e, and mﬂsic, which became & componant part of the f:?'~
education of alls Gymnastics and pnysieal eéuﬂaticn w@r@' ’
giﬁéﬂ a;plaaﬂ in the school. Horeover, Luther saw éi@arly','
the fundamental importanea‘of universal aduaéhi@n and thug

he could hriag gchooling to all people, "noble and nammcﬁ,

N

rich.an& poor, it wag to include both hoys and girls-—-a re
mafkahle advance3" and he insisted that it was the state's
place to have obligatory atiendance. TFrom an address de-
livered by Luther the following quotation is %taken:

» » & » My opinion is that we must send the boys
to school one or two hours a day, and have them

b
- Paul Monroe, 4 Brief Cour
m (H@‘W YQI‘IE, 19103, Da l/!
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learn a trade at home for the rest of the time.

It is desirable that these two occupations mareh

side by side. « + + 5

Just as Luther had indirect bearing on Harris, the
philosophy and teachings of John Comeniusz exerted an in-
fluence upon the works of Harris. The educational thinking
of Comenius 1s summarized as follows: "The purpose of edu=
cation was to assisi man in atitaining eternal happiness with
God." This happiness was to be obtained through moral cone
tral over ﬂnEjS self and consequently of all things. anwiw
aage, virtue, and piety, in this order of their acquisition,
ware the aims of education. With his interpretation of knowlwe
edge being so radical 1%t affected vitally every phase of , :
education--contenty organization, method, and texthaoks.‘  |

Consequently with this theory of knowledge, books
should be organized in a systematie method so that each
chapter and each paragraph leads up to the next, and thus,
embodies his universal prineiple of methods. The aim of
Comenius' theory was to gilve an accurate anatomy of the
universe, dissecting the veins and limbs of all things in
such a way that there shall be nothing that is not seen and
that each gart shall appear in its proper place and withaut

confusion,

¢ :
M. W. Keating, Comenius (New York, 1931), pp. Wl-bé,

6
dbid., pp. Su=-96.
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H&rriﬁ zlso studied the writings of Rousseaun who re~
volted against the glaring soclal inequalities of his age,
4 portion of Roussemu's philosophy "was to develop a new
falth in man, to work out a new ideal life, to infuse a new
spirit into scciety; and to re-establish a basis for religion
in man's nature." Rousseau had the ability to embody great
ideas but lacked the abillty to put them into aetion, and
waa.the first to preach that man had a right te eduﬂa%ian.l
ag a figﬁt of birth. HRousseau's bock, Emile, describes the
educétien of man and thus his philosophy can be derivad fram :
1t, Rousseau believed that education is a "natural process"
and:that education should prepare the individual to live iﬁ
a séciety wﬁer&im each should contribute by his own labor
to his own suppori, should be bound by sympathy to all ,
hig fellowmen and by henevolenc& to all that need his aiﬁ.?

Ronssesu advocated a"return to nature™ beeause he was
ﬁiagugted»wiﬁh civilization. In Emile he points out that the -
cérruption of human life and human soclety 1s due to érti* H”
ficial restraints imposed .on the individual by educated andf
soeial groups. His educational theory, th@fefO?e, starts
with the supposition that if these aiviliz&tians are removed
and the céiginal nature of man is gilven free gl&y, a life of

natural innocence and perfectlon will result.

7Thoma$ Eavidson‘ Aousgseay and Edueatio
B {WW i@r}{, 1990), PL- 211“22}'5‘ 23?:

8John Angus MacVannel, The Educational Theories of
Herbart and Froebsl (New York, 1905), p. ,,o.
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In Rousseau's philoscphy there lies a flaw that b&“*j;f
littled a fact which Pestalozzi was later to prave”Wiﬁh

‘alearness, that all regeneraﬁion of mankind éepends on tha‘éf

‘inarease of love. A person who 1s to grow into a balanaﬁéj?
aﬁd aongenial personality must feel the nearnaas af fami :
Trélatimnship in ‘the early years of his life*" Ch
: Mﬂr&cwer, the philosophy of Want which ﬁarris studi@d'} 
whila at Yale, shcws that his ideaﬂ of eduuatian are rew
?fleateé in the fallewing though%s; Kant belie?eé in ask

'?questiens, “What s éxyerienﬂ@?” "What does 1t 1ﬂvel?a§

gamﬁ h@w a0 we ge% knmwledge by means of it?“ Hé believeéf}*L‘
-that it ccmeﬁ through senge and undarstanding, hmth Gf

gwhich are essential, His edueatignal philasaphiea are g

stat@d hriefly as fallewsk

T Evarything ia éerivaé from experienee~”

S ‘2. Personal experience is not a siream of
.+ 1solated sensations, but an organic unity. =
i 3. The indlvidual is no mere knmwing machiﬁ&

. 4n =& vorld lacking intalligenees :
cECC 0 W The dlstinetion between the Eﬁlf and the
" “objeet of experience, which relates ohjeaﬁs to-

~ the sslf is clear. S

' %ﬂ his ethical interpretation of experienﬁa,piiﬁ“

E Kant dIEQOVared the law for man's eorreet action not =~
. in anything foreign or external to him, but in man's
| innermwst nature‘ io -
ATKant, who Was fallawed by Pestalazzi, tcok the philﬂsw |

ophy that eﬁu&aticn sh@uld raise haman b&ings inta an

Robert Ulich §i§ ory of K ue
1945, pa 50, ’ '

ﬁ@ﬂf&@, ﬁﬁf 2&&, Ppn 2“""28!

;ﬂ‘l (NEw Yﬁrk,
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intelligent, social and moral life. The individual, left
to himself or deprived of education, can never become human.
In the interest of its own preservation and aﬁvancemeni,~sma
clety must transform natural man into social man, Edueation
then must be thought of fundamentally as a national responw
8ibility, and that the theory of education must proceed ac-
cording to nature.

To continue the readings of Harris, one must return to
Pestalozzl who took some of Rousseau'ls th&crg and put it tﬁf‘
work, using the philosophy that education is the harmgniaﬁ&3
development of all the powers of the individual, His he“,
liefs were that the only way the world would change was that
education is to become the chief means to social elevatlon.
During his education it 1s brought out what Rousseau had de=
manded in a theoretliecal way for one individual, in his boeck
Emile, Pestalozzil demanded for every child, nc matter how
poor and humble his surroundings or how limited his capa=-
citles. Pestalozzi alsc advocated the "preturn to nature®™ on
ideas in the education of children, His sole aim in life
wag to transfer thehome to the school and develop teachers in~
stead of masters, He endeavored to analyze knowledge in an?
particular line into its simplest elements.

The—cénceptiﬁn of education as a fundamental
source of social elevation... recognized the

rational orgenizetion of elementary education as

a matter of primgry importance. Recognition of

the centrzl and fundamental influence of home lifey

and the necessity of correlation and cooperation

and various educational factors of the community
in the education of the individual. . . the mother
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is the child's first and best teacher. . « . demand

that instruetion be based on the immedliate experw

ience of the individual; that sense-perception he

made the basis of all human learning. « « « love is

the essential form of all human learITing. « « « re=

store to credit the process of the method of sense-
perception. +» « « simplification of instruction. + «

means of making clear all knowledge and language. 11

Froebel, one of the "nature" philosophers also, took
his philosophy from Kant., He combined the theory of all
‘those whom he studied, and developed his philosophy on
the education of the child beginning with spontansous ace
tivity. "The Froebelian iendency lsid chlef emphasis upon
the importance of the child, upon natural interest as the
initial point of all instructlon, upon play, constructive
12
work and study of nature as the chief means of instruction.®
Froebel gave to all mamual and industrial arts and to all
forms of construetive work the place which they are coning
to occupy 1n modern schocling on definite educational
grounds.,

Morsover, Froebel considered education to be a process
of creative self-development, and regarded 1t =zs an un-~
folding of the inner self by means of spontaneous self-
activity on the part of the child. The child must learn by
doing, by experience, and by creating. Froebel left these
permanent ideas of educational theory to succeeding generaw

tions, which consists namely "in leading man, as a thinking

i;'MaC}V&IHl@l, e g}:&q; DD 63"65'
MC?YH‘G@, LD« m,‘v, s 334'9.
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1ntellige t beingy growing into selfwccnseiousﬂess, te CI
pure and unsullied conscious and free representation af tha
1ﬁner law of ddvine unity, anﬁ in teaching him ways anﬁ
means %here&a.'%' , | -

| | ﬁévarthel&ss, during the life of ?estalazzi there livaé
fanﬁther phil@sﬁpher who 1dolized Kéﬁt and hig theary of -
idealisma H@rhart stressed the point that ?dueatian,is 5
'haaed on ethics and payehology. ‘The aim of aﬁuﬁatiﬁn is %mi
instill morality or virtue* 1ts means is eaucational 1nw L

stxue%ion. He also atates that "innar freeﬁmm is the c@mw.f,'

P lete harmany of willing anﬁ moral iﬂsightﬁ“ “ﬁsoﬁ will,
lthe mnst 1mp@rtant characteristie of H@rbart‘ eonceptiwn ;?f%;»
\Qf mﬁrality," 1s the steaﬁy resmlutimn of a man to eonsidam?‘
hims@lf as an in&ividual under the 1aw whieh is nniveraalxg

hin&ingu Hérbart claime d that ideas spring from twu ma hf?
saureeawwexperi@nc@ and social 1ntareeurae« ﬁh$refare, 0n@f'
fmay snmmarize Hﬁrﬁart 8 sontriﬁutiens to eﬁuc&tional %heary 
:imto ﬁhe following categories: (1) he centenéed that h@th

nature and mind are characteriaaﬁ by the enviranment of an |
intellectual and moral world. (2) He beliaveﬂ tﬁ&t th@ p&r« -
jfeetien of the iﬁdividual is not attained hy one who 1ivas

in asccordance with the idea of "return to na%ur@,“ nor CS) by

him who cares but to pass into the silent life,® hutv(%) by‘

13 o
, Elmer Harrison Wilds, |
atlon (New York, 1937), p.
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one who sees treasured up in the various relationships of
concrete soclal life~-family, community, state, church (5}
the spiritual experlence of the human race, and who i3 cons
sequentlyvliving a shared 1ife along the beaten highways of
this common werlﬁqln o
It is only fitting that the philosophy of H&rris should
be reviewed to show the similarity of his philosophy and that
of his predecessors. Harris followed the doctrine of the
“gself-alienated spirit,” The self-alienated spirit is one
who has emanzipateﬁ himself by education and oulture frum‘
ths,original self. The word "self-alienated"™ seems to have
been coined by Harris. The franscending of the original
nature is the process of education. The original animal“
nature of man is transformed into spiritual nature by the
mastery of the tools of intercommunication and thaﬁght, and
by the knowl&dge of the culture of the society of whieh the
gelf is a part. The true =melf 1s a spirdt, a mind, a saui,
Self-alienation is possible Dbecause of sgelf-activity. "Self«
activity is a metaphysical principle, self-active will, that
reveals itself as effort and woerk as contrasted with activity

15

that is mere caprice,”

luwaa?annel, ODs Cllss DPs Hh=H7,

15 ,
Kinzer, op._cit., p. 4.
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"The philosophical view,™ he insists, is always the
practical aﬁe, for it glone sees the'b@aring of all the @oﬁ}
ditioning circumstances. It is only whén man acts in fulili
view of all the: circumstances that he acts praetiealfl‘ )
| ﬁeverthe&ess, the philosophy that Harris began to pro-
f@Sm camne to him;through a young stove molder of Garman ‘
paremtage who studied Hegel. Whether the population of Saint
Lguis, which'waé largély of German exiraction, had anything
to do with'his‘éﬁncentratian on Hegel 1s not known. It is
'knawn that H@nry C. Brockmeyer, the stove mulder who zaa a
'student of German idealism, particularly of thﬂ warks @f }?
Hegel and Kant, had much to do with Harris' study of Hegel
and his writingsi

"Th@ Hsgelian philosophy which Harris made the baﬁisvafé
all his'secial and educational thinking, possasaed the viftn&
of being thorﬁughly optimistiec and idealistie in character.
‘It infused ihe world with a divine purpose and endowed the
individual with a noble and immortal destiny. At the same
time, 1t Justified the existing order by declaring that whétw
ever is, ig an inevitable stage in the u:folding of objective

reason or the world spirit, and is, therefore, right.l7 :

i6
W. T, Harris, "The Philesephical Aspects of Eistory
Pavers of the Ameridan Historical Agsoelation, V (1889), 1+?¢

17

Merle E. Cnrti goclal zmﬁ of Amerlcap Educa
(Dallas, Texas, 3.935’), pp. 313-313.
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However, Harris conformed to his belief that social or-
der is not to be received from human authority, hui-by‘free
cholce. An individual's true spiritusl self, which ls cone-
stantly in confliet with his nmtural or physical self, caﬁ e
realized only by adjusting himgelf to the divinely appointed
environment and instituticns that are in sctual existence.

According to Harris, sociology is the basis of educa=
ticnal philosophy, and the evaluation of soclety is the key
to education in all its parts. Fducation has its Influence
with all that enters intc the eivilization of time in which
one lives. The period into which a c¢hild is born will in-
fluence the ¥ype of study he will more than likely have in
sehool, but through the custome and habits of his parents he
will learn before he enters formal educatlon.

Throughout the exlstence of man one finds that past
centuries have tried to improve mankind., The past has left
saméthing to be studied and to which much may be added. The
Fast gave the idea of subjection and obedience to authority
while the West gave the idea of the importance of the in-
dividual. The European countries of the Anglo-Saxon descenﬁ ‘
contributed self-government, while still giving to each in=-
dividual freedom from suthority. The American colonles pro~

ceaded to carry out this idea to a greater extent by having

18
W. T, Harris, "Report of the Sub-Committee on the Cors
relation of Studies in Hlementsry Education,® H. E. 4+ Ero-

geedines (1895), p, 288,
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local self-government in practice in public education and
alsc in industry.

The child learns through the successes and blunders of
others by avalling himself of the experiences of the human
race. His inheritance becomes the combined contributions of
civilization, Through this means, soclely conserves its in=
stitutions and civilization and makes possible a progress to
hilgher levels.

Nevertheless, we find thot the individual as a member
of a family; a c¢ity, a nation, or a church has many selvesy
and as a member of these large wholes, or institutions, he
may participate, tc a degree, in the frults of civilization.
An educational system is to be tried by the degree in whieh
it fits individuals to take part in the institution of eivi-
lization. Soclety furnishes the idesls for education and =
education must f£it the individual to take part in soclety.’
Accordingly, one of the basic conceptions of Harris! philose
ophy is that the ldeals of eduecation are determined by
society and not by the zbillity of individual Weducation.®
Harris sald 1t "eannot be determined except from the high ‘
ground of thé splrit of civilization,® Throughout his life
Harrig made this belief the determining fsctor in formulating

19

We Lo Harris, "The Philosaphi&al Aspeet of ﬁistary,

Ll Erf. the W Historleal Association, V (lﬂf“‘?l‘:
2 - » i - . .
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the course of study and the funetion of the public school
system.

Although many educators derive their vhilosophy from a
variety of sources, éarris derived his from the principles
that have controlled nations and religions. The most fm~
pertant factors of the schools, according to Harris, are
to initiate the pupll into technicalities of intercommunica-~
tion with his fellowman and to familiarize him with the ideas
that underlie his eivilization and which he must use as tools
of thought if he would observe and understand the phases
of human life around himi for these phases of human 1ife--
all that relate to human institutions--all that relate to
the sclence of soclety, and the moral structure of civiliza;'"
tion are invisible to the human beiﬁg,who has not the aid
of eleomentary ildess with which to sse them.

The will of man and the will of society are in constant
conflict, The individuel is enclosed by the many socilal
institutiéng that he cannot escape from and must either
harmdnize with them or be crushed by them. Conseguently ed-
ucation must "slienate"” the individual from his natural self
and lead him to accept social customs in order to help him
to realize his iruwe self, thus the nature o f individuals

will be 1lifted and strengtheneq This is the theory of

20
¥, Ts Harris, Psychologlc
(New York, 1898}, p. viii.

2
Ibid., p. 265.
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self-alienation and is the process by which the individual
is Introduced to the customs of the past generstions and is
adjusted to ithe euvironment.

According to Harrls, every man has two selvege-a
Batural or physical self and a spiritual self. In the bagiﬂw
ning the physical or natural self of man is more prominent,
but Just as mau conguers material nature by the orgsaization
af‘human‘seciety accordlng to ldesls of Justies, education
conguers mga's animal nature by the spirituzl nature. “adu-
¢ation 1s the process of the sdoption of the soclal order
in place of one's mere animal caprice.” It is "the replac-
ing of the freedom of the movement for the freedom of

22
atarnity.”

Edueation becomes a process of changing, according to
the theory of gelf-alienation. Harris, therefore, placed
more emphasls upon the value of effori and work, and less
emphiasleg upon the veluve of material interest and play in
e&ucatian.‘ In this theory, absorbing the knowledge of cone
tent, unknown ta the chiid, must be obtzlned only by effort
ghd work. The child, through this thgory, must determine
whgﬁ interests are good and which are bad, h@t as he isg, but
as he 1s to be in the eyes of socciety in which is to live.

"interest must be acxnowledged as subordinate to Lhe kigher

22
. Johann Ksrl Rosenkranz, Philesophy of Ldue
(New York, 18%9), pp. 19-26, ,

tion
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quastion of cholce of a course of study that will carre%ata
5y

the child with the civilization into which he 1s harn.“nJ

Harris had a definite idea about formel study. He be-
lleved that 1t was necessary for a person to stiudy reading,
weiting, and arithmetic as a basls or as a means of acguir-
ing the content szide. Uhese toples are often dull and unin-
teresting snd the pupil must put forth more energy, wark,‘and
willl power to master them. Hethods nesed to be developed to
crgate nmore interest in these subjscts, but desvices only
greate a temporary effect. Through gself-alienation the pupils
must familiarize themselves with them. "Ho formagl labor on
a‘great‘ohjective fleld 1is ever lost wholly" ﬁarris says be-
eauﬁe4”at the very least 1t has the merlt of famillariziong
the pupil with the content of some one extenslve province
thiat borders on his life.“g

Harrig' idesz of formal discipline i3 ziven in the folw
lowing statement. "There should be no mersely formal drill

in schoel for its own sskej there should be, always, a

substantial content to be gsined."  He advocated the study
of Latin and Greek, not as a formal training, but because of

his beliefl thst these two languages and countries represent

the beginning of civilizatlon gnd that an understanding of

" ‘ﬁ‘“f, Harris, Tuducation at the Close of the Century,"
ﬁt gn __é‘g_t pz (}gééiiﬂgﬁ {lsz’af&}, Phe l‘?“‘?}m;_?‘:)f}‘,

24
o #e T+ Harrls, "Heporl of the Sub-Comuitiee on the
Correlation of Studies iIn Elementary trades,” H. E. 4. Proe
cesgdings (189%), p. 293.

“5Ibid., p. 298.
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the form and content of sociely cannot be oblained wiﬁhaut a
ﬁnewledﬁa of these languages. |
yill-power of a high order, Harris relates, invalxas
cnioice between the least of two altera&ﬂiV&s.’ LhLoice dnvolves
the ability to lorm or make ldeals, to vislon the poasi%iiiw»
tiés‘af ﬁaﬁemtialities beyond the presents. 4111 powér,‘tﬁ,@ﬁ,
ext&ut, is creatlve. Yhen the will comes to reaiiz &ei *de~
ﬁerminatxﬁﬂ aud reasches a higher stage of Sﬁlf*b@luﬁlﬁuuiﬁbﬁg
i@fis then guided by motives. Lhs resl combining Qr‘airee%e‘
ing power of men lies in this abllity of the will to ses -
clesrly all the possibilities in & given sltustion and thus
craate & 31tua£iuﬂ that is different from ithe leen Dna“géff.
_‘ The theory of seli-alienastion from a wor kable """ eiut of
viéé 1aya its straess on effort or task and In iis fallure tﬁ
reé@gnime the interest and activitles of tﬂe ¢hil&; it migﬁt’
ha#éfuﬁdue harm. In the extreme case, this prineiple w@dlﬁ
formulate a course of study without conslderlng the Q%V@mng
meni'af the child; or, discipline would be felﬁﬁtléﬁéywi%ﬁﬁﬁt
cqﬁéideraﬁimn ol individual differences. Jevertheless, Harris
paiﬁtéﬁ out the lmportance of lhe velue of contents in the
s&ﬁject of a course of study His human theories of sehool
diééipliﬁe 58 well a@s hils opposition to uﬁipﬁfal puuLgnawﬂt
hééémé gvident, Ke sald that his ideas on guﬁish@ent'WE?e‘,'

modified becsuse of his love for and reverence of childnoodas

‘,’?

‘23”"-
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Ivig., pp. 308,
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Since all nations are not ruled in the same Manner, one
willil not find the same type of education existing in every
country. Harris' sociological and philosophical status de=
manded that all children be educated to the {ull extent of
" thelr ability. He maintelnsd that no one should be denled an
education because of his soelal standlng, sex, or mentélity,
and that everyone should be educated toward the idenl of seliw=
control and eculture. The most iﬁportaﬁt phase of education
which Harrls deduced from the americsn ideal of desmocracy and
Iresdom, was his defense ol the non-denominational character

gt 2

pf the school. Roberts stated that Harris "had to Fight the

hardest for 1t snd endured some of the most underhanded st-
&acks.“zy Une can see from the preceding statement and fron
his addresses that Barrls 1lived and strived to educate all
children on the same bgsgis. Harris' lectures advocated a rich
courgse of study. He opposed separate courses of study in
elementzry schools, high schools, and colleges. EHe professed
e@aéatiaa should start at the bottom and work to the top in s
gorrelated mgnner, Harris thoroughly objscted to trade amd
voeational subjects for youth because they sould not be en~
lightened in the way of life; he zave llmited zuprovsl to ine
dustrial arts. e also advocated the education of girls as
well as boys and was in favor of the passage of g conpulsory

edqucation bill,

27 L
J. 8. Roberte, op. cit., pp. O1l-64,

oo
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tceordingly, Harris, like some of hils predecessors,

¢clgimed that the most important feectors of mankind were the
family, the school, the state and the church., ALl of these
socigl institutions are a part of the educstlonal systea
tie individual through the performance and response of the
mind;in living with these diverslfied forms agé-activitiesm;

| Each 0f the eardinal institutions exercises on the
members of society its peculiar gducation. dhe [irst stage
mf*éducatian is the process called "auvrlure,” iii is frmm
hiétﬁ tu the age of Iive or six. Tue parents and other
réiéfivéé'af the chlild lampress oa him ais firgi'lass@ns in
hﬁ%@ﬁ'life eonsisting of obedlence snd csurt&s?, personsl
&é%its relative to taking food, some degree @ﬁ.gelfacwﬁtral,
c%éénliness of clothing snd person, consiaer&tioﬁ fmr{étharﬁﬁ
éﬁﬁ:éhﬂve all the use of his mother tongue. He learns?'
;f;e_é:é:,zy"thraugii imitating other members of the ‘{3f‘aﬁz;i1y.~ b

the ¢hild lesves the family cirele, he contlnues to lesrn

by imivation shd Harris consldere Imitstion onme of the = o

gré&tést means of educgtion. Play, class rvecitgtion, soelal

lifey both in the family and social institutions, the scguir-

ing ol languages, are all based on imitation and this leeds
.. 28 -
to seli~activily.

=8 _ ] )

e R g " 53 . ¥

#. T. Harris, Psychologic Foundstion
vork, 1893), pp. 264-306.
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In gequiring a languzge, the child has the opportunity

to avail himgelfl of the wisdom of soclety--& growth into a
larger soclal self, 7ike c¢hild has now aequlred the most
poweriul instrument thst exists, self-education. Be beplns

think for himself and have idess, and bDaviang seen the paS*
sibilities of ideanls, the child beglins to have will power.
#ihus in the process of learning langusge, the,child is un~
folding genulne will power. + « » recognlticn of the selfl as

£

caugsative or creztive of new form, 1ls gelf-consclousness,
ey Q

o o

the recognition of one's own individuaslity.”

in the past fagillies bad thelr own system of educstlon
untll civilization started the scincol and molded 1% in with
all farées of spclety. Harris thought that szchool was less
imporiant in the educatiocnal process than the Iamily, th@
church, the civil community, and the state. The schiool was
established for the preservaetion of the values of the past

30

and the adjusting of the indilvidual te socciety.
function of education 1s to adjust the individual to
socisty in order that he might find his true self--this selr
shall be founded on sgoclology,"the science of a combination
of men Into socisl wholes." EBducation lacludes not only the

senool but the family, the church, the community, and the

29 oy
lbid., p. 306,

S0
_ We L. darris, “iow tue uchagl Strenglhens the individuality
of the Fupils," H« &« Be Frg zg (19021, pp. 110<1295,
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state. “Place the chilld's hands in the hands of the §reat
soeclal whole and thus he is led toward his frmitioﬂ.ﬂj
However, Harris professed that vocations educate also
to a certain extent; when people limit thesselves to a voca-
tion they put a barrier in their path for they bscome skilled
in g certsin sphere of activity. He learuns the value of
division of labor and the value of another's thinking and ac~
tivities. saccordingly, the free state receives ithe beneflt
of the individual's ability to produce, thus bringing comfort
and enjoyment to mankind. The individual recognizes his
regponsibility to a higher self. Ke must yleld ready obed-
lence to the state and be willing to saerifice hls wealth and
possessions, even hig life. In this manner the state edu~
cates the eitizen into a higher realizstion of human self-
hcbd or personality than he had learned in the family and
eivil socisty. The [ifth form of education consisting of
art, religion, and selence which Harris considered essential
to the life of the individual. It is through religion that
man discovers himself and realizes the character of hisg
will and 1ts acts. "Theology expounds the fundamentsl ldeas

32
which underilie the whole life of man.”

i
W. T+ Harris, "The Tesacher as a Soclal Faector,”

32
W. 1. darris, ngghalggig Poundgtion of %
(Hew York, 1898), pr. 267-269.
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_Harris helieveﬁ‘that the religion confessed by a people
is a1l important in determining the degree of dﬁvelapmant
ol esch and every other form of education, whether the
state, the sebool, society, or of the family “ﬁgrture,“

In the asbsenee of religion in any nstion, the individoe
als llving under these condlitions do not advaince in soclety,
therefore, religion 1s part af one's education which brings
him into harmony and cooperatleon with his fellowman 1in
tctaiity. &s the basis of c¢ivilization, religion was a so-
cial process by which the inteliect, will, and heart of the
individusl was strengthened. feliglon objects to bigenmy and
teschies thatl monogaxy marrisge was the only salvetion for
keeping the family individualj; it prwviﬁe& assistance for
the unfortunates of soclety, and above all, it inculcated
respect for privste property and for law and order. 33

ﬁarrisrfelt that religlon was gn indispensable insti-
tution for promoting the proper relatlonship between the in-
dividual and the universal, ﬁh@ temporal, and the eternal.
In view of the lmportance which he gttached to religion, the
religious tone of his idealistic philosophy and his deep
study of the Greek Church Fathers on religion, his attitude
toward the teaching of religion is an interesting one. He
y@intedhﬁut that the church and state should not be together

at any time, thus eazch Institutlion was more efileient.

33y, T. Harris, "Social Culture in the Form of Educa-
i;om and Religlon,® Education Revlew, XXIX (January, 190%),
Be370
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Religion is spiritual and 1s taught in a far different manner
from subjects in school. The mind toward religious truth is
different from that of the student toward the imtellﬁgtual,
The basis of religlous education is authority. Secular edu~
cation is based on demonstraticn and verification. Religion
is allegorical and symbolical, to be gpprehenﬁed not merely by
the intelleet but by the imagination and the heart. Biblieal
instruction in public schools, Harris said, "would degenerate
into mere delsm bhereft of living." Providence or else the'
sscular school would be changed into a parochial school and
the efficlency of secular instruction would be destroyed. |
The opinion that he formed from religion being taaghtfin
schools supported by tax revenue would resuli in the équivé»
lent of a new religion being formed and expected to follow.
Harris'! soclological views caused his objections to parochial
schools and he professed that all children should be ﬁaught
by the public schools. Nevertheless, in contrast to his be=
lief in matters of parochial schools, Harris did not object
to boarding schools and spoke of them as being in the natufei
of a home and a school. . 4
The psychological view of education, as thought of , makes
the ¢hild the starting point and interprets the mesning of the

entire education process in terms of the development of

34
We T4 Harris, "The Separation of the Churah from ﬁhﬁ
School. supperted hy Public Taxes," N. E. A+ Proceedings
pp. 351-60,
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his innate powers and capacitles. Hducation 15 based on
the mental gbllity of the ehild and 1t should proceed £rém
this basls to the subject matter and method of instruction
by which the abilities may be developed o their fullest ex~
tent. From this viewpoint of the psychological aspect of
a&ﬁeatian,‘"lt is correct to say that there was vsry,little
séiéatific psychology in Dr. Harris' educational vi&w;“Bg He
spok@ many times on the tople of psyehologliesl foundation af
edueatiam, of the courses of study, of art, litersture, aﬁ&,
&istmry, yet his treatment is mainly philosophieal.

inasmuch as Harris' psychology ran parallel to his
philasmphy, it was a combination of what he terms the old
aﬁé t&e new psycholegy. The old, mainly ratiaﬁalistic, Gl
phesized the philosophlcal 1dess of self-gctivity, ang sought
to give a rational and consistent account of one's life. The
néw psychology, in bis opinion, was concerned chisfly with
tﬁé conditions that must be understood before msn can be made
~to;realize his ideals with the bodily conditions that ﬁlimit
or enthrall the saul."36

M T

Another of Harrls' views of educational psychology is

exgressed by Merle E. Curti in Socisl Ideals of Amerlean gﬁu~
gg;;$n¢ Curti stated tnat the E&gelian,ph1¢@s®pﬁy.whieh Harris

 3’Roberts, op. ¢lt., p. 82.

We To narr;s, "The Cld Psych&lmwy VQrSuﬁ tha Wew,"

Heport of the ¢ sioner Educa'’ I (1893-1894)
43337 ‘“i %




57
made the basis of all his soclal and educational thinkimgk
possessed the virtue of being thoroughly optimistic and
idealistle in character. It infused the world with a divine
power and endowed the Indlvidual with a noble gnd immortal
destiny. A4t the same time it Jjustified the exlsting order
and authority by declaring that whatever is, is an inevitable
stage, in unfolding of objective reason or the werld spirit,
and is therefore right.

Harris, after mentioning "the new psychology" feared it
would changs the religlous beliefs and convictions of many
indlvidusls, but he admitted that its best‘@b§eeti%ss were that
1t could aid in determining the best length of time for the
recitation of subject matter before 1t caused fatigma»aL

'ﬁawavar, when Harris was thinking of education ie did
not ;et his psychslagieal mind rule the ldeas of sducgtion
that ran in his @ind or his type of teaching. The role of
psycholagy in his system was to orgesnlze before hand the
systematlec procedure in which the subject was to be &ught‘ v
and what method Gf presentati@n would best adjust 1t to the
yupils' ability. Iﬂ all cases, psycholegicel conditlions
were suberéinatedvéo smcialogieal conditions. Harris stated

that one'’s knowledge of psychology could arrange the length

3

38

ﬁarra&, ®The 01d Psychology Versus the Hew, "

gsioner of Education, I (1893-94),
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and perplexity of subject matter te the ability of the stu-
dents, rate the pupils in class agccording to thelr mentality,
and design a course of study suitable to the intellectn&l‘
abllity of the students. Education, gziven in this manner by
the teacher, removes the dull dsily routine irom e¢lass work,
thereby lifting the students to s higher level of progress
that eventually influences not only the present welfsre of
the students, but also the ensulng growth of civilization. 39
Harris' conception of the object of education ss a mesns
of bringing up the éhild *most expedlitiocusly into s correet
understanding of his relation to the race," gave grest ime
portance to the eourse of study, far‘the eourge of study is
the means by whieh the pupil may be brouwgt into relstion
with eivilization. The requirement of the civilization into
which the child is born determines what he shall stady.
LZlementary education must give to each child the tool by
which he may participate in the culture of the race.ég
Aecording to Harris, reading, writing, arithmetic--the
so-culled three r's--grammar, geography, and United States
history, furnish him the necessary discipline that enables
him to teke up the rudiments of human experience; they give
hin & mastery over the techniesl &lemeﬂts wiileh enter the

practical tneﬁzies ef aumaﬂ,ixfe.

3%oberts, o Qi cit., p» 93.

4y, T, Harris, 9*

\ - Lducation
(New ZYork, 1898), ﬁ.




};"“Tﬁara are five windows of the soul,” Harris sald,
“wuicn open out upon the five great divisions of the life mf
maﬁ." Two of these? arithmetic and gﬁagraghy, relate to
man‘é’ccmprehension and conquest over nature. Three etheréy
whxch ‘reveal the will power--soclal, eivil, aﬁa raligia&s,,
oi the nation; gremmar, which helps the child to cemyrehend
ﬁls @wn spiritual self by giving him a view of the 1nﬁer |
w@xklmg of the mind of the race as they appear in the vocabm»
lary, graamatical law, or syntax; and literature, which 13
"t?",camﬁletest expression of the sentiments, opinions, aﬂé
coﬁvicti@na of the people~-of their ldeals, 1on<1ﬂgs, ag=
ﬁifati@ﬁS»" ” :

” "d&fxls continues by saying that the student in the schﬂ@l -
faliSjnata:ally inte these five co-ordinate graups;‘iifst,ﬁv,
matﬁeﬁaties gnd physies; seeond, blology, and third, the -
staﬂy of literary works of art; fouril, grammar and the ,
technical and scilentific study of languags, leading ta such
bganchss as logiec and psychologyy fifth, history of tne
s@ééaimgical, political, and socizl institutlons. Zach of
thééé groups should be represented in the curriculum mf—thea
sahcol at all times by some topic suited to the age and prévi@aa‘
training of the ehiid.4l

Since the sole thought of transauitting to the indlviﬁual

tﬁe accunulated experience of the race was the object of

41 B
Ibide, ppe 321-323.
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education, Harris was led to believe thst modern education
was to learn how to master the textbook because the sum total
of all past experiences of nations is consolidated and re~
cordad in the textboock. Harris ssid, “Ihe ceatral object
of the schoel iz to teach youth to master the printed page,
and bow to enter the fruition of the moral and intellectual
treasures of civilizgtion which are contalned in the text.“42

| The purpose of the class room dlscussion wes not ihe idea
of hearing a lesson or of testing, but Harrls clsimed it was
a meuns of developing, elaborating, and criticlzing the
text. The reading, explsnation, and veriiicagtion of the
textbook 1s done through class narration. The most important
m@théﬁ of instruetion is a scholarly reading of the textbook,
along with the annexation of a spirited debate. In this way
the principle of participaticn in s social institution takss
place and thne pupil has the oppertunity to absorb more in
this manner of educatlon than solely the lecture of the
teacher. HKe reslizes too the value of language gnd the wide
scope of general statement.4 |

Aecording to Karfis, work and play in the light of his

theories of saciety and his doctrine of self-alienation are
as follows: in_w&lﬁ, man glves up his particulay, special

likes and &isliﬁes, and relinguishes hilmself to some

42 '
We T uarris "uaw the Superintendent sy Correct
Defective Class ﬁﬁrx,"}ﬁ. E« 4. Proceedings (1906), p. 342.

43 ,
\ Wa T» Larrls #Plassilication and lnstruction in
Rural Schools, ¥ H. g, 4. Proceedings (1897), pp. 121-122.
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particulsr demand of socliety. In play, he glives f{ull run to
the individual whim or caprice. Play is the [ilrst educa-
tion that the child gets to prepare him for hils human destiny
and 1f the ¢hild were left to arrest his development and
linger contented over one plaything, the result would be
lamentable. Through play he becomes conscious of his social
gell and there dawns the higher ldeal of s self that is re-
alized in institutions, over against the specisl selfl of the
partleulsr individual. However, it is & sign of fueble~
mindedness or arrested growth if the chlld remains countented
with the ssasie objects for a definite perlod of time. There-
fore, only through play, work and effort can a child master
the'ébligatiens of civilizatiam,44

lﬁielogy and physiology are of recent growth as sclencey:
and part of the time that Harrls wrote there was great skep-
ﬁiéiam arl opposition to the facls that supported the
bilologlcal theory of the brgin. ithe oplnion wss that the
theory lowered the‘étate ef the mind, msting out the prin-
ciples of God and human freedom, and led to atheism and
agnosticism. %éraeégr, physiology and biology hsd little,
1f any importance upon Harris' theories of education, e
acknowledged, however, ihe importance of some topics, for he
sald, "if he (the ehild) 1s aslone the elfieclent cause of the

free will, at 1eagi,thase conditions of habitat, race, and

44 .

W T.Vﬁarris, P *chegogig Foundation of Bducation
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stock furnished the material that he ls {0 quarry aad build
into the temple of his life»«angrthencn, a Pantheon, or
only a mud hut or g siow house.

Since the facts point out that much of the knowledgs
lias to ke acqulred since Harris' era, the strongest weakness
of the appllcation of blologilecal studies to education was
that they could not furnish ideals or aluws for education; and
thhat an extension of theilr method of study to the arss of
sociology and philasaﬁhy would result in athelsm snd material-
ism,4 Harris' summation of the value agnd boundarlez of blo-
logical studies is the followings "It can bake no bread, but
it esnnot give us knowledge of God, freedom, and lmmortality.
#e need bread and use it for the procurement of higher
things.“47

Due to Harris' desire that only acadeaic subjeects be
tagght, he pressed for an incregsing place In the curriculum
for more of these acadenlc subjects to be taught. He often
compromised, but pointed out the vslue of cultural and dis-
eiplinary 3ubjects{ Ingsauch as he did not encourage the
idea of nealth and physiology, and did not strive to lmprove

the classroom by ventilation and lighting, he elaimed that

45 L 46
ibid., p. 146. Roberts, op, glt., p. 110,
47 .

W. T+ Harris, "Rational Psychology for the Teacher,
ii.. §c A "74?'-‘*: (1188(}'); P 5470




63

the school wes giving the community s good service, as it
was, whether it was loecated in gn ill-aired log school houge,
in slum tenement§ rented for schools, or a one~room shanty
type of schgol.4ﬁ However, 1in stressing the blological and
physiologlesl aspect of educatlon, Harris seemed to put
stresg on the physical side of agn wiidle the duty of educa-
tion was to subordinete the physical to the true or spiritusl
self. The chilefl objectlon staled by Harris azsinst physical
training was “to put will into muscles." Hevertheless, this
could be overdone. Harris disiiked 1t becaguse 1t gave every
pupil an opportunity {o relax by invelving momentsry surrender
to caprice. Every student needs to play to repose; he needs
to streteh his crawped muscles and send the blood in torrents
through his limbs, The pupll in caprice causes his lungs to
absorb clean air deep lato thelr cavitles by deep lnhelation
camﬂea4hy exereisa."“Serio&s limitations and defects in
Harris’® séueatian&l views are found as & result of hils lack
of kunowledge mzuthe;true psyebological and blological natmre
of the c’zild.*ﬁ9 -

These limitatﬂuus and defects relate pflﬂﬁlp&lly to the

lack of 1nfcrmatian on the mentality and traits of children;

to & failure to zcaiize the indlividuality of children; their

A €

Foourti, 9'_@, Vrvéit., p. 316,

4G )
. 1. 5arri$ "The Effeet of Exerclse on the Vital
gr&,fixls,u ﬁp A' zag%gdingﬁ (l%‘}'g}, p# (“310
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different hablits at different intervals, thelr likes and dis-

likes with the overall nature of their activities; the in-

timate relatlions of mental aetivities with physiecsl and social

activities; the necessity of expressicn as an integral part
of mental =bility; the necessity of sense material for the
formation of concepts; and the lmprovement of basing all edu-
eatlional theories, even those relating to the'mgral conduct,
upon g direct study of childrents activiti@s.bg
Yoreover, the telief that Harris professed in kis

phillosophy carried his name to grest helghis. Hven thﬁugh
he denounced certaln aspects of educatlon or zdvocsisd them
for certain races or nationaglities, he remalned & great edu-
cator. One of the subjscts cf'eéucaticn that Harris 4id not
wholehegrtedly endorse was industrial arts which is dilscussed
in the next chaptser. &b attespt is wmasde to point out his
contributions to the fileid of industrisl arts elther directly

or indirectly by bis influence,

50 | ,
RabertS’ 8D m;, PPs 85’“88'



CHAPTER IV

THE CONTRIBUTIONS OF WILLIAM TORHEY HARHIS
10 IKDUSTRIAL ARTS

Although the phillosophy of education professed by
Harrls has been reviewed, it appears that g small susmary
of his psychology of industrialrarts should be inecluded.
Only two articles were found desling with hils psychology
of:industrigl arts, therefore, all footnotes will be tsken
from these two sources. &lso, il would be aﬂly proper to
givé & very minute nistory @f‘imdustrial arts belore the
analysis of the psyehiology of industrial arts.

('>?he first indugtrisl arts‘gcﬁael was begun in Jalut
Louls, & eity to which Harris ﬁraaght fame through his work
& superintendent of schools. C; . Woodward, & friend of
Harris' and a great educator, recelved his inspiration from
the Phlladelphia Exposiiion, where ne wiltnessed tie display
of the Russian version of industrisl arts. The graatsst
force that éreve-ﬁmodwarﬁ to stert his school was g speech
given by John L. Runkle, President of the Massachuseits in-

' 1
stitute of Technology.

lﬁllwead P. Cubberly, Fublic FEducstion in the United
states (Boston, 1920), p. 463,
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woodward began his first class in 1880 but it was not
until 1389 tnst Harrls took his stand on industrisl arts
when he spoke before the Depariment of Superintendenis at
the Hational Educational Assvelatlon meeting in dasbilngton,
. Cuy on Mareh 7, 1889. His tople was "The Psychology of
Hanual Training."™ A4 conclge summary of the document on the

psyehology of industrial arts will followv.

Farris took the position of a Judze on the luportant edu-

cational question of industrial arts by saylug, "1 shall
avold the position of sdvocate or polemlec s0 far ss 1 am
able."2 Harris, therefore, stated that the two opposite
trends of opinion were conservatisam, and the other tending
toward new experiments with a view to progress and improve-
mente. Une class hiolds on to the heritage of the past and
strives 1o conserve iits power. This group sees its delfects
and blames these on administration, but the progressive dis-
covers the lnadequaey in the old systemw and proceeds to
remedy 1t by undertaking radical changes, brave.y confldent

3

of hig success.

Inasmuch‘as‘ﬁhe teaching profesgsion is for the most part
engaged in doing its dally task in the work of repressing in-
hiwition, holding hacx pupils from doing wrong, or lmproper

things, effort is likely to swallow up the teascher and cause

2 T\ L .
© 4. T. Harrig, "The Psychology of Manual Tralning,"
hdugation, IX (May, 1889), 571-582.
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neglect of that other side of tralning, the side of spon-
taneous ahwd original sctivity, Mlere poslitive will power
without the pegstive or lnnidkitory willl power deveioped to
extremes, produces ouly a mechanical elvilization-~~-a dead
mechanical state of social existeace.“j Thus any government
that secures the greatést degree of individuasl development
for 1ts people and does not lose sight of the individual
whole is a progressive unstion. Hewever,hif the nation fol-
lows the poliey of laissez~iaire to its fullest extent for
self-setivity the nation weuld soon collupse because of lack
oi central administration. Therefore, 1f self-activity 1s
to zenieve its bigh level of success 1t must secure the best

central administration and strictly 1imit the self-activity
of the indlvidual for the good of the whole. Thus, our edu-
cational program nust ve such that the school "secures the
grestest individual self-gctivity of the pupll while it bullds
up in his eharacter perfect cbedlence to law, divine andg
human, snd a sacred regard for truth.“4

To $uceeed‘aﬂé mugt progress forward even tinough ad-
vancement is not im a direect path. HIxperiments must be made
even though failures are tremendous; proegress comes about
through the fallure of experiments. It is throush the dis-
cussion of trisl and error that accomplishment is schileveds

sxperiments are so costly that caution must be exerciscd.

3. , 4
M'! Be 5?2» :}:f‘;i"" D 5‘»}?3‘
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sany ol the educators were advocating industrial artsj some
were awgiling the outeome of the experiments by others; and
some loowed upon the czperiment gs unnecessary. Hainently
able men were advocatling the adoption of industrial grts into
elementary educgtion.
The psychology of industrial arts is concerned

chiefly with the mental efforts of such treining and a

comparison of its results with lhose of other branches

of the course of study pursued in school,,,.The effect

of lndusirial arts is not to hasten the child's exit

from school to assume the responsivility of self-

support. 5

In the beginning this wss the concept of lndustrial
arts, but Ygraduaily 1t came to be recognized that industrial
arts hes a wmore elevated purpose and one indeed more useiul

6

in the deeper meaning of the term," 1t came to be conside
ered as an educative process, for the complete moral, physical,
ang intellectual development of the child, as

«oothe combination of industirial arts and the tesching

of purely theoretlesl subjects ensures the integrsl

cultivetlon ¢f all the feculties and all the aptitudes

which make up the complete mai.

»ees Putl the whole boy to school., State in o plaln,

lorelble way the meaning of the phrase 'iatsgral cul-

tivation of all the faculties' znd all the aptitudes

whiich mghke up the complete man. 7

Howsver, it is of first importance that in the ligut of
psychology the definition that Pestalozzl used to define edu-
cation 1s "the full and harmonious develosment of gll ocur

feculties.” Regadlly one sees that it makes no diserimination

. 6 7 e
ibid., pp. 573-574. ibigd. Lbide, pe 575
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a@éﬁg the faculties themselves, each has a right to cultiva-
tién,;in harmony so0 as to produce a balance in a human belng.
£ﬁ£ iﬂ the light of psychology we find glaring errors in ithis
definition, The distinction between the higher and lower |
féﬁuities, between our faeulties that are a means to ends
aﬁﬁ?e them, and those faculties which are ends in themselves;
tﬁgt'the body end soul are on the same plane as bodily com=
fé}ts, and makes no distinetion between man as an individual
aﬁﬁ”ﬁan as a soclai whole. It fancles man, the individual, |
téébé,ssmething complete in himself and without rﬁlatian,ta
sé&iéty. This leads the thoughts of the eéucatﬂr away‘ffam
tﬂé‘assential ldeas of education, which is statel as fallmwsz'

Education is the preparation of the individusl

for reeiprocal union with society, the preparstion

of the individual so that he can help his fellow man

and in turn receive and appropriste his help. 8

The definition of education which looks toward the har-
monious development of all our facultles does not rule out
industrial arts from education, but io the contrary. It
Tits many for some useful occupation which they msy f£ill as
thelr speclial vocation. UNeither does 1t prove ibat induse-
trial arts is not of general educative character.

According to Otto SBalomon, the director of the famous
wanugl Training Hormsl School at Haas, Sweden, industrial

arts secures the following educational resulis:

8
ibigo, ﬁq 5?6.
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Skill in the use of tools;y love of labor industry
and persistence; self-rellance; exactnessy attentlve~
ness; sharpens the eye and sense of form; good bodily
training.
In gnother connection Salomon gives as educational rew-
sults of industrial aris the followlng:
dcguisition of genersl dexterity of the handj in-
stilling taste for work and respect for rough, honesgt,
bodily lsborj training in habits of order, neatness,
exactness, cleanlinessi accustom to attentlon, industry,
and perseverance; promoting the development of the
physical powers; tralning the eye anhd sense of form. 9
#hen one learns to use tools gnd begins to make ar-
ticles of wood and iron, educational process takes place the
saine as when boys play gsmes such as basebsll, marbles, et
cetera. Industrial arts helps to develop the physical powers,
dexterity of hands and accuracy of eyes, perseverance, and
atﬁention. HBarris in thls comparison points out that tool
work does not do much for the child, yet if the child learns
te do something, he will rejolce over new power gained.
Nevertheless, at s certain stage of man's development,
education may come from trivial objects and bocome exceede
ingly important at another stage of developuent, Therefore,
thie stages of development are very importsnt. An sducationsl
set when first learned may later beccme a hablt.
iany of the lessons a ehild encounters at school may
Iiave been learned before he started to school, The chiid

has hagd training in dexterity of the hands, asccuracy of the

Ibid., B 577+
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eye, the sense of form, e¢leanliness, neatness, and Industry,
which have been tagught by the mother. Since the child has
received this education, how does 1t differ from resding,
writing, arithmetle, geography, and grpsmmar? The difference
cumes from hils ability to withdraw his attention from the ex-
ternal world of senses and glve attention to other prineiples.
He can lock from the particular to the general and comprehend
an indefinite serlies of effects. Without this ability, éan
would be bound down to present facts without due apprecila-
tion. But with this knowledge men is able to see in the
present facts its past history. lioreover, he is able to recog-
niege in present situations vossible future condliticns. :

False psychology teaches that all knowledge is derived
from sense-perception. However, seuse perception is aecﬁrad
through thought. Thought puts tegether this faet and that
fact, this present one and that past one, and unites then
by the idea of causality. Self-actlvity comes through thinku
iﬁg, thus man's power of thought rises from thing to cause,
and from cause {0 cause, slways gettlng nearer the underly~
ing reality which causes all these saﬁae~ﬁaté,l’

One thing must bé kept in mind when comparing scadenmic
subjects with those of industrial arts. If both are educa-
tive, esch requires a spedial application of knowledge of

a special kind, From the industrial arts stsndpoint, when a

10
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project 1s completed some pleasurable Peeling accrues from
the consclousness of what one has accomplished by his labor.
In the study of mathemstliecs and geometiry there is a higher
feeling of self in the perception of the power ol intellect.
Iherefore, the accurate comparison of the educationsl values
of academic subjects with those of industrlal subjeets cannot
hé made for esch serves its purpose of self-expression and
accomplishment. "Compare the {eeling of selfhood that is
zained by the soul in the use of tools of thought with that
gaiﬁed by any form of manual 1ab$r."ll

 Inasmuch as industrial arts does teach some things, it
does not teach everything that men needs to kaow to survive
1ﬁ‘seeiety today. #an depends on soclety and soclety depends
on pian. MZocliety is the miraculous instrumentality by whieh
each individual alds every other, and in turn ls aided by
all.“lgﬁach human can educate himself if he learas to read
and write. Thereby, he may learn the experiences of the race
through the ecountless ages of its existence.

Hence the comparison of learning to read with that of

the carpenter's trade must be considered in s different man—
ner. The scope of learning in industrisl arts is limlited and

brief because industrial arts does not profess to produce a

- Hpig., pp. 981-582.

12$, T. Harrls, "The Psychology of Hanwal Training," 1X
EBducation (June, 1359); 656-664.
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skill. Whereby in the education of learning to read, the
person is destined to use this knowledze of regding daily as
a key to anlock the treasures of human learning. The school
oifers the means of permanent and continucus sell education.
Bducation that educates the child in the art of self-educa~
tlon is that which sums up the aggregsate experlence of mankind.
The course of study involves the mastery of letters or the
means of intercommunication with the race, the means too,
of preﬁerving ﬁhe harvest of observation and reflection, and
it teaches one to think for one's self the meaning of what
has been reasd.

Industrisl arts should not {each puplls that roughhand
labor is in itself as honorable as the elaborative toil of
thought which gives raticnal diveection to the hsnd. The most
W@rthyrfanction ol industrizl arts is its tralalng of the
elabgrate faculties of the mind-~its studies on the rational
of the construction and use of tools--ils study of asthe~
matics and sclence. This points out the rogd of permsnent
usefulness for such schools. They may it msster workmen
{for the several trades and occupations and thereby furanish
overgeers who not only can direct, but can aiso teach.lg

Ingsmuch agAiﬁéustrial arts is a broad fleld, one sub~
ject deserves syeeialiattention and that is drawing. Aes-

thetie traiging,?h#@agh drawing properly taught glves an

13_ .
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educative effect of a far~reaching characteristie in that sll
industry respects good deslgn, In drawing, two important
functiong take place (1) one must mean the cultivation of
the hand and eye by the use of the pencil, and (2) instruc~
tion in the ldeals of tasteful and decorative form which
should be tsught in parallel lessons in connection with the
practical use of the pencll. When the pupil has accomplished
these factors and has been trained to recognize the begutiful
and graceful form and arrangement and to criticlse all de~
feets in the partieular field, the pupil has acquired a knowl-
edge useful 1a every occupation, and all walks of life, either
“éﬁhalt@rn or direet.” "Culture in taste, such as drawing
giVésg fits all laborers for a more lucrative ststion and
helps our industries by giving our commerce a {irm hold on
thé market of the wsrl&*”lé

Whether Industrial arts schools shall develop
into industrial schools for the trailaning of appren~-
tices to the seversl trades, or on the other hand
- become incorporated intc the school system as a

genersl disclpline, depends, of course, upon the

answers which educatlonal psychology finally gives

to the zuestion, 1%

As the psyechology of industrial arts, sccording to
Harris, has been cited it is only proper to give the ideas
of other leaders in this field. Followlng this discussion,
arguments for @ﬂd¥against industrial arts, as stated by

Harris, are given.

14 y 15 ,
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The first authority, during Harris' life, who advocated
general education with guite an emphasls on industrilial arts
was Henry H. Hussell, e was attempting to put these impdr*
tant subjects into the curriculum as an educatiocnal sibject
and not as a specific training subjeet to achieve skill.

It is agssumed here that no cne's education can
be complete without industrial arts, and that 1t
should therefore form a part of the general education
of every child; and in order thai this may be the case,
it must form part of the regular course of instruction
- in schools of all grades. ?Erﬂabﬁ no educational

“theory has ever besn more general and heartily scapted
by any people than that industrial arts should be in-

~ troduced in some way inlo the educational Tields of
. dmerican schools.

‘ It must not be forgotten that the great ohject of
industrisl arts is not simply to sscure 'the skiliful
hand' but the better, through this means to insure the
feultured brain.' The attempt to give clear axpression

- to our ideas makeg those ideas clearer to our miads,

- and fixes them more securely there.

o #e have vgrious langusgesi we cal express our=-
selves by signs, verbally in orasl and wrltten lmnguage,
by drawing, end by construction. Each has its value,
and there are cases in which each i superior to any of
the others, and indeed to all of them; and for that
‘reason none should be neglected; and éhe nore ways one
has of expressing his thoughts, the cleasrer those
thoughts w»ill doubtless bej and if in gaining this power
of gettirg clearer lmpresslons and of glving better ex~
pression he also gainsg the power of making better pro-
vision for h;mself and those depending upon him than he
otherwise would do, so much the better for alli. HNo par-
ticular handicraft should be introduced into cur schools

- auny more than should teehnical studles be so introduced;
but the head, hand, and heart should all be tralned
simultaneously, so that growth may be on all sides, and
that strengthy 1n all parts may result. Tralning the hand
s0 thal 1t can perform prompily and skillfully what is
definitely required is training the mind, and training
it, too, by one of the most direct means of doing it.

To negleet, therefare, to train the ehliid's hand iz to

- ¢lose one of 'the most important avenues to his mind.

Yo train it right is to endow its possessor with a new
sehse, to arm him with a new weapon, te confer upon him
a new language to endue him with a new power, Lo open
up to him varied sources of pleasure, and indeed, to
introduce him inta a hew world. If it is our purpose
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to train up men and women to think and act wlsely and
well, we should seek those means which will so devalop
them that they can put out thelr strength with intel-
ligent skill in any direction they may wish or that
ahy emergency may demand. 16

dnother oplnion has been expressed by J. Liﬁerty Tadd.
iiis ideas are as follows:

Industrial arts is noit a mere metho& of using
¢ertain toels. It is, zs bas been polated out, a mode
of thought expression that must recognize the potential
and creative capacitles before anything elsey and pro-
vide for Ireedom of expression., Tbls can only be well
done during the nascenl period of growth in structure,
and during development of complexity in the organism,
by physlcal co-ordination, and by making sense ime
pressions organi¢g~-first hand--by minigtering to it at
the right period things in line with the instincts,
‘heredity, and environment, and no teacher should dare
~to deal with the subject who is not familiar with these
three immense powers.

Industrial arts is thst training of the hend that
~enables it to obey the mind as a mode of thought ex~
pregsion. 1If is the unlon of thought and action made
vitally and mutually dependent one on the other.
Thought being nascent zctlon, and the mechgnlsm of
thought belng motor , it is simply a method ef
gvolving right setion, righteousness in the true
sense, action from right motive. « « . 17

That which furnished oppertunity for self-expression
is educative. Industrisl arts is an opportunity for seif=-
expression in material forms. #any boys iind satisfaectlon
in working with wood, metal, and eclay rather than in resding
books, and the tralning of the hand thus achisved is also a

traimiﬁg of the brain and of the mind. The hand, indeed, is

Lo

_ 1éﬁenry R. Russell, "hanual Iraining: How ItsBenefits
kay De Secured,” HEducation, VIIXI (June, 1888), 657-658.

17 N
J. Llberty iadd, "Manual Iraining Method in Phila-
delphla Fublic Scheols," N. B. 4. Froceedings (1894), p. 883.
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the mind's greatest executive. Industrial arts stands for
a specialized form of that sensory and motor irsining which
underlines gnd conditions the finest frulil of mental culture.
dmong its lmmediate results may be noted a coordiuation of
mind aad hand, an exira ability in the materlal execution
of ideas; a removal of agwkwardness; ithe formatlon of mental
and morsl hablis of aeccuracy, preclsiocn, and honesty; and
s resiization of the dignity of lsbor. The basis of civi-
lization is and must ever remsin the materlal of this world,
and it 1s an educational fsct of no smell significsnce or
value that we must be 1o sympathetie touch with the work-
ing world.

In the curriculum, industrlal aris furnishes needed
changés from mental to physical employment, and counter-
balances the emphasis laid upon intellectual development,
proceeds in method from the simple through the complex to
the unit, and makes edueztion more practlesl, It 1s a pert
of the new educational endeavor, to make the body a more
ready and more delicate servani of the mind and to make
all arts artistie, in accord with the new movement in in-
dustry of beautifying the common. Its mission 1s not to
supplant, but to change the older msntal disciplines. The
best eéucatianal‘résultsjwill be obtained when the attention
of the pupll is bent on the character of his work, rather
than on the preeﬁéﬁs'frsm its sales. |

« » » o Zoday the purpose of industrial arts is,

on {he other hand, primaril educatlonal, rather
than uwtilitarian, . . ,Actually todey industrial
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arts has its place mainly in the secondary schools
in the educationsl system, . . .but for the best
educatlonal results, its real place is in the
srammar grades, from the years seven to fourteen
while the development of the brsin ls most repidly
progressing. 18
Often one is not in a position to defend his opinion
because of & lack of knowledge or a lsck of sufficient
reading in his field of study. #&s a gesture to the reader,
a third opinion is included in the defense of industrial
aris in the currileuluns,
Industrigl arts training has a most vsluable
effect as a developer cof morsl charscter. It was
- kir. Proude who sgld that lesrning the three R's
ungecoupanied by any industrisl aris was sure to
bring abeut the fourth *R' of rascalily. 1G
Inasmuch as three schocls of thought have been cited,
& definition of industrisl arts is inserted. The aim of
inéustrial arts is to provide an agyartunity for boys and
girls to work with different meterials of industry. It
educates the eyes, hands, and perceptive power. Slruck, a
ploneer in the field of industrial arts, gives the following
definition of the subject:

Af\ Industrisl arts education aiws fto give explora-
tory, tryout, and guldance training. It seeks (0 nake
persons intelligent consumers, and alms to glve an
appreciative understanding of what the world is doing
industrially, 20 ]

_ lgﬁerman HBarrel Horne, *"1Ihe Phiiosophy of Eduecation
iﬁew f’ful’k, 1@1@)’ f}p; ?3«""740

9ﬁenry M. Leipgzizer, "Education as Afiected by Indusg=-
trial Arts," N. E. A Erogesdings (1892), p. 442.

20 L *
Thecdore ¥, Btruck, Hsthods gund leaching in Indusg-
trisl Ziucgtion (Rew Xork, 158905 Be 109r o)
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One must realize thal all changes come about through
slow evolution, Every educator is cautlious when new ideas
of education are advocated as part of the schocl curriculua
and Harris was no exception, yet his greatest contributicn
to industrial aris was his establishment of the kindargarten'
8s part of the public school system of 8aint Louls. His |
thoughﬁs were that society would be benefited by the &13&9?*»
ﬁartsn which provided good assoclation and lndustrlal and :
igtellectaal training for the poor, and saved the child of
th§ @ealthy from ruin through self-indulgence and coryuption
eﬁggi§g<@n weak msnagement in the family. .

'l_Furthermara, it was Harris' conviction that if the
séhsal is to prepare especlally for the aris and trades, it ;'
i&Athe.kindergarten which is to accomplish this objectivea H
Fdr'trsi&ing of' the muscles, if it is to be & tralning f#r
séédial skill in manipuletion, one must begln early in »
yéﬁth, If the child treins for one year on Froebel's "gifth
an&;“occﬁpatien“ he will acqulre use of his hands and a
1&§it of accurate meagurement of the eye which he will
p&ﬁéeSs for life. fThe significance of Froebel's Haiftgt
a8 éipreparatien fgr‘iﬁdustrial life, indlecates Harris!
gféuﬁﬁ for believiﬁg that the kindersarten should have a
pldce in the common school system. Jhis is especially true i
when one raalizés thgt the kindergarien utilizes a peried @f
the ¢bhild's life %ﬂ!trdiﬂiﬂg for the arts and trades without

robbing the school of a portion of its needed time. By the
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utilization of this time the child zalns from one to two
years, at a time when academic tralnlng would not have tou
much Value.?l

bgaln in the kindergariten, we fiud that Harris in study~
;n* Pestalozzi's doetrine of #learning by doing,” discqvere&
that through this training in the kindergsrten the child is “
giéen an opportunity to train hand and eye and mind to~
gether. Froevel listed the order of presentatlion of the
fegifts” and Yoccupations® and siated that their true worih
lay in the fgect that they offer full and free developument
far'creative self-actlivity, for the expression of the inngr
life of the child. | |

| lioreover, the kindergarten plan of selfi-action iﬁvalf
ving a serles of objJects leads to the possession of certain
concepts such as bulldings, stlck-laying, drawlng, weaving,
clay modeling. Harris emphasized that this work need not
be”pfecisicn, but there might be a certazin amount of play
ana}freeﬁﬂm of expression,

‘  To conclude Harris' remarks conceraing the econtritution
of the kindergarten, the followlng laterpolation will be
used. The tenth “gift" spoken of by Harrls is the training
of the eye and hand by drawing. This subject is the surest

and most effectlve dlscipline ever invented. It becomes

21
Wala Harris, “The Belatlsns of the Kindergarten to
the school," H. Ee. A. Frogeedings, (1879), pr. 14%5-151,
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evident that if the school 1s to prepare espesclally for the

arts and tredes, this work should be started in the kinder~
22

garien.

Inasmuch as Harrls stressed the study of the five windows
of the soul, through his reading of Martin Luther he dis-
covered that he advocated industriasl arts. His contention
was that industrisl arts was not only a msans of preparing
for life's duties and responsibllities, bubt was slso useful
for religilous and morsl purposes. Luther belleved that idle~
ness was conducive to temptation. Since his primary thought
coneerned religion and living a moral life, he felt that one
of the best ways to forestsll youth's temptatlion toward vice
ané'crima was Lo Reep them efficiently ovecupled. Harrls saw
a dual purpose ln the teaching of industirial arig, those men-
tioned by Luther, plust that of keeplng boys in school longer,
plus the stimulation of a love for trhuth and intellectual
honesty.

Heedless to say, Farris read the philosophy of Otto
Seloman gnd his principles of the educational industrisl arts
system In Sweden. Sadoman pointed out that the development
of the child's mental faculties werse of utmost imporisuce.

The cnlld's development was glven first consideration and

22

23

‘Russell A. Peterson, Luthersnlsm gud the Educstlonal
Bthic (New York, 1941), pp. 34~35.
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the knowledgze of tools and dexterity in the use of tools were
incidental. The aims of Baloman were as follows and Harris
will point out the faults of Saloman’s alms:

l. 10 instlil a taste for and love of labor in general.

2+ Lo inspire respect for rough, honest, bodily lsbor.

3. To develop independence and self-rellance.

4, To treipn in habit of order exécmﬁéss, cleanliness,
and neatness.

5. To train the eye to a sense of foram; 1o give a gen-
eral dexterity of handj; and to develop touch.

6. To accustom to attention, lndustry, perseverance,
and patlences.

7. 1o promote the ﬁevelcymeut ol the physlcal powers.

8. Yo exscute exact work.

Lgrris, through his great philosophical mind, points out
the error made by the Swedish people in following 3aloman.
Harris eriticized the nation for its lack of beauty in objects
that they constructed. He polnted out that tihe United Siates
purcihiased trnelir raw malerial, but did not buy their manu~
factured articies because they were huge, unatirsctive, and
heavy. UThis came about through their lack of training in
drawing, thus losing economle stability. Uhereas, Harris' ad-
vocation of drawing poeints out the value that has been given
to industry in discovering pupils who can draw and design,
thereby giving the Unlted States an opportunity to demand

higher prices for 1ts goods. Industrial arts drewing keeps
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in mind the basie elements of design: regularity, symametry,
and harmony.24

In a speech that he gave, Harris was gquoted as having
said that bhe was not in fegvor of industrial arts. By his
rebutial he proved that he did advocate industrial arts to
a certain extent. During a certain time in his teens every
boy should have a systematic industrial arts course, and
no school should be condemned for giving this opportunity
to the student. If a school ean offer to the students any
course that they choovse without losing its accreditation
and effliciency, so much the better for the student. If in-
dustrial arts 1s modified, some phase of the work should
appear in all grades of the school, “put it is folly to 1n-
sist that industrial arts, properliy so called, should gzo at
orice into all grades or none." The sequence ol steps by
which a child is to come 1lntoc a mastery ol the work through
industrial arts process is "sse something, then draw it,
then make 1it." 22

anen uslng the togple of industrial arts at Coaeord,
igssachusetis, larris polnted cut the value of an acadenic
education along with studies in applled sciences walch can
produce results in the education of the iandividusl. If the

individual doeg not know the theory of what he is dolng, it

24y, T, Harris, "Art Bducatlion, the Irue Industriasl
Education--a Cult1Vation ef Assthetlic Taste of Universal
Utitity’“ :E\i. &l git P e SEa 1L (1889}; p_}iaé4‘2"’6);.

3 WO, . - " \ o
5&. M. Woodward, "The Result of the 3St. Louls danual

Training School,* N.E.A. Proceedings (1889), pp.73-91.
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is not educstive. After he learns how to perform the task it
becomes s drhdgery, but 1f the person could aiply mathematics
to Tils work, he could apply his mentslity to other creative
ebjécts instead of just repetition. Hepetililon of the same
process reduces the value of intellectual study but surpasses
that of apprentiéeshi@ only by peinting out that when indusQ'
trial arts is part of general education, skill is notl the |
purpose, and therefore, a permenent valid place for indus-
trisl arts training should be in the course of studyta

Once again Harris, when discussing industrizl afts,
admitted the reasonable ness of subgtlituting a systeu af'ine‘
dustrial arts to replace the old system of apprentice~
ship., He inslsted that 1t should not be taught until the
child has reached his twelfth year because he should be in- g
structed 1n the intellectusl branches of school work, namely,
in reading, writing, arithmetlic and the like. e whole~
heartedly advocated draﬁing; laid down the principle that
industrial arts should be followed for educational value.
vitudies are educstive intellectually in proportion to their
enlightening effect, and the duraticn snd scope of the

27
el fect.®

26
W. T« Harris, "The Intellectual Value of Tool sori,"

27

W, T. Harris, "Report of the Committee in Pedagogics,
The Bducational Velue of Hanugl Training, " H. E. 4. Pro-
geedinzs (1839), pr. 417-430,
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buring the tiwe thet Harris was superintendent of acheolé
in Saint Louls, his lame as an educator lncregsed. It is well
10 compare his views on industriallart with those of C. M.
wgbéwarﬁ, Harris continually advocsted the develapmént of
the Intellectual mind, stressing this polnt on every occaslon.
Through this continuval lecturing, Harris caused C. M. doode
wards the founder of Industrial arts, to take g position
ggainst him, During a discusslon of one of Harris specchss
for industrial arts, Wwoodward rose and refuted lhe statements
made by Harris as untrue. &ccordingz to Woodward, Harris did
nog aneéurage industrial arts or altempt teo put it into a
currieulum; The following is Woodward's statement:

4 for Harrls, I do not think he adaits ine

dustriszl arts anywhere intc the general educatien

of the ordinary boy. It occuples a position so0

low in his scale of educational values that it is

far out of sight. 28

When the lndugtrisl aris movement was launched in the

1880's, Harris minimized its importance and denled that it

il

Lo

possessed greatl intellectual value. Hls opposition was based
to a large extent on his conviction that sense-lralning was
léas'Valuaﬁle than the thinking of Pestslozzi's. Hils view
w&s,that school educatlon should develop the power to withe
draw from the extermsl world of the senses and to fix atten~

tilon on forces and principles; it should also open the child's

28 ' S
C. H., Woodward, "The Result of the 3t. Louls Manual =
Iraining School,” H. _@. 4. Proceedinszg (1889), pp. 73-91.
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goul to the cultural tregsures of the past. He denied that
hgnd labor hed any particular morai valuse, unless it resulted
in produets for the marikel placs, thereby subordimating ths
work for the good of others and in turn enablling him to share
in their production.aa

In expressing sympathy for the establishment of Induse
trial arts schools fﬁr children %unwilling to ecarry any
further their purely cultural studles, Harris, somevhatl in
the gpirit of Dewey, wished these schools to lsach not serely
the narrow skllls and technigues, but the broader sspects of
trades, thus trylng to defeal the purpose of industrial aris.
i1ig thoughts were that 1 the child learns to read and write
he can thereby continue his educatlion after he has entered
industry.3g

since industrial arts was in such a bitter controversy
at times, Harrls included ii in the course of study for reasons
that are similar to those given for including sclence. Harris
did not consider it coordinate with the other groups as a
"window of the soul," but included it under applied mathe=-
matics as 8 maans of "transforming material into structure

for human use." jiis thinking on industrial arts indlecated

29
4. T, Harris,"¥hat Shall the Public 3chool Teach,®
¥he Forum, IV (February, 1888}, 580.

30
i« 1. harris, "The Intellectual Vaiue of Toal Work,®
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that 1t would grow in importance in cltlies, as a good meaus
of grappling with the population of the 3lums.31

noreover, society and occupation, too nsve ¢hanged
greatly. Instead of a people whose industries are almost ex-
clusively agrieultural, the United States has become one of
the leading manufaecturing nations. *"wWith a larse portion of
our people, the clumsy hand of the f&gmer has ygiven way lo
ihe dextrous finger of the artisan.“3g The city by now rep-
resents a large proportion ef our population and the learner
no longer works with hls father till he becomes master of his
business. He grows to manhood with no knowledgze whatever ofd
the industry by which his father has supported him.

Harris when choosing a topie on whichk to lecture to a
group of educators chose one in common with the prevailing
conditions., The era of invention wes transforming communi-
ties and he cheose the subject of general educetion in which
practically every individual was concerned.

The growth of industry here-to-fore mentioned in the
papsr needed workers. It is obviocus tiat consideration and
minute investigstion were necesssry., Harris felt that ine
dugtrial arts did not provide special apprenticeship for any

particular machine, but he did give a genersl insight into

31
%. T. Harris, "ITwenty Years' Progress in Bdueation,"
H. B ggggg@inﬁ (1892}, pp. 61.
22

Hoe M. Jumes, “Inflaence of Hanual Training Llemen-
tar}}' 3&%1@015,“ ﬁn ﬁ:q &0 ¢ EEedl (1894)’ Pl 55{}‘:7?34.
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the eunditions awd laws of mechanisam In general. In this
manner, ¥arris yrovides oneg with proof of his belief of the
value of industrial asrts, 33
égéin’ﬁarrig speaks on the vglue of drawlng. Uis com-
ments gﬁph&sizeé that there is industrisl and sesthetlec draw~

ingz wﬁigﬁ?éhculd have a place in gll elementary school work.

Pointiﬁg @ﬁ&fagain the value of training the hand and ege
and iis auﬁtrlbutien te gll other branches that require il--
1ustra+10ns, if used with the study of the great works of
art 1n Lhe ‘way previcusly mentioned, it helps to cultivate
the tastw and prepares the future workman for a more useful
and lucrative career lnasmuch as superior taste commands
aigﬂerfwagRS‘in,the finishing of all zoods.
Harris auggests

F7 /f bixﬂy minutes each week to drawing from the
; gsgeond year to the eigath inclusive. . . . to indus~

tfial arts during the seventh and eighth year, so

ff_as to inelude sewing snd cookery for the zirls and
[ ¢rx in wood and iron fer the boys, 34

Z‘;fﬁﬁc fiﬁag that industrial arts training so lar as the
tgéery anéf&se of tools is concerned has just claims on the
/@lemegﬁéry,gchwolyfer a reason similar to that which admits

5 Lﬂbience Selence has alded man in invenitlons and has

:?iveﬁ him bettﬁr negng of livelihe né transportation. The
f’ : , : }:'f :
hB3 '
%' S I, “ar”is "Zducational Needs of Urban Civilization,®
gl g, v klﬁﬁb): 443-446,

A

f? W. 7. Harris, "Correlation of Studies,” N. E. A. Pro-
‘(188$3, P. 324.
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child today lives in a world where machinery is constantly |
at hand. 4 course of training in wood'and iron work, to-
gether with experimental knowledge of physics or natural
philosophy makes it easy for him to learn the management of
such machines. His theory was "one half day in sach week
f@f one half year each in the seventh and eighth grade will
suffiee for industrial arts for wood and iroa work by the
boys.? It should be mentioned, however, that the advocates
of industrial arts in iron and wood work recommend these
bianches for secondary schools, because of the greater maturity
offhoéy and less likelihood to acquire wrong hablts of manie
pulation in the third period of four years of seﬁool;3
Hevertheless, Harris professed that to succeed one must
prégress forward even though advancement is not in g direct
path. Experiments must be made even though failures are |
tremendous; progress comes sbout through the failure of ex-
pe?iment. It 1s through the discussion of trial and error |
that aceomplishment comes about. Experiments are so costly
that éaution must be exercised., HKany of the educators were
advocating industrisl arts, some were awalting the outcome
of the experiment of others and some looked upon the experi-
ment a8 unnecessary. fuinently able men were advocating the

adoption of putting industrial arts into elementary educatlon

35
ibid., p. 311,
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after debate and discussion of the results of experients as
they appeared.36

The early agltation for the intreduction of industrial
arts, as evidenced in a discussion in the meeting of the De-
partment of Superintendents in March, 1889, was in the main
based on the conception of formal training. Industrial arts
was entitled to a place in the school because it exerclsed
the observation, trained the reasoning powers and strengthened
the will., In éantrast, Harris contended with Goethe that
education sust offer the pupil & "seed corn which is the
possibility of ecountless harvests.® While the educative ef-
fects of excessive industrisl arts tralning he compared to
offering a plece of bread which noarish&s cnly ior a‘ﬁay.z?

- Onece again Harris, in his travelling and speaking on
educational subjects, spoke in defense of industrial arts in
the curriculum. When properly correlated with other lines of
work 1t greatly increased the powers of the student. It is
A aﬁ additional method of intellectusl exEpression, and eontributes
as much to his power as any other method of expressian,3

In the span of a human lifetime, one can either leave a

mark of distinction or be obscure. Harris left a nawe so

36 5
Kurt Leldecker, Isnkee Teacher (Hew Tork, 1946), p. 52%.
37 )
W, 1. Harris,"address," N. E. 4. Proceedings (1904),p.28.
38 |
J. Ha Arscott, "iwo Philosophies of Freedons® Schogol
and Soclety, LAXIV (November 3, 1951), 276~279,
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prominent that he was considered one of the most dominant edu-
, | 39
catlonal figures in the latter half of the nineteenth century.
Harris' philosophical mind was constantly welghing the preb-
lem of industriasl srts. In one of Harris'! speeches on in-
dustrial arts he spoke on the economic value of the subject.
Co H. Woodward, the founder of induastrial érts, rebuked Harris
for his stand on the economic value of industrisl arts. It
is not the purpose of industrisl arts to substitute for any
schooling that a child now receives. All that he gets if
of value, stated Woodward.
- I say, add the industrial arts to hls present
~eurriculum, ¥ill he not he a better farmer? Will
-1t be of vaglue to him to know how to repalr a win-
. dow, hang e door, to plan and erect a barn, to :
mend his plow or harrow, to supply a bolt or nut or
- missing link on his reaper or mowing-machine, or to
. keep in order a windmill or a farm wagon¥ You will
~surely agree with me that to be a successful farmer
one must joln the skillful hand to the cultural
mind. 40
lany more examples were given of the value of indugtrisl
arts and one in particular concerned the training he received
wien a boy in e general repalr shop. Also, a noted surgeon
expressed his thanks in that he could design his own tools.
In bringing out these examples Woodward was able to point out

to Harrls that in s sense his idea should cpange, too, in

‘39%. T. Harris, "#¥hat the South Is Doing for Educatlon
and wWhat Bducation Is Doing for the South," K. E. b Pro~
gceedings (1895), p. 747.

1'87)406' ﬁ.aﬁoadward, ihe Mgnugl Iraining School (Hew York,
) 3 Pe 23 -
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this respect in regard to industrial arts in that the habit
of working on an exact plan, of analyzing an a?parsntly € Oftie
plicated operstion into a series of simgie steps, enables one
to‘s@l#a many a new problem with new material and under en=-
tirely novel circumstances. This 1s the same manuer as the
working of mathematics or physies. ,

" 'Any one who professes a great ldea is subject to eriti-
cism regardless of his topic; some people are for him, while
méﬁy are against his ideas. Harris took the eriticism not as
a:éégrading matter, but on the side of education. Everyone
héé?é'right to hls opinion. Harrils professed, therefore, when -
hé réﬁéived the eritiecism nhe would sit down and aﬂalyze hisR
th@ughts on the subject., In his talk Ian the South Harris
pointed out that industrlal arts would zive discipline and
habits of regularity, obedlence, self-conirol, co-operation,
aﬁd’industryi "The Negro man must teach himself to be a
ca?italist;“ But in addition to industrisl arts, the Hegro o
must be given a cultural education which not only would it
him for the profession he chose to follow, but would also in-
tré&uce him to thbe root of our civilization snd enable him
to'heeame integrated in our national life.

*‘ Inasmueh a3 Harris continuslly spoke to educational
gréups, his interest continued to be broadened. His early

ttaining stood him in good stead for he proved that his

o4
Ebid., p. 230.



93
mechanical abllity was not artifieisl. Harris’ thoughts on
industrial arts may heve been derived from his desire to
tinker. Before grappling with a problem, Harris would apply
his mechanical talents at home, whether it was making a stool
to reach the top shell of his bookcase or congtructing a tele-
scope, for he was interested in the hesvenly bodies. Through
this skill of using his creative mind he saved himself guite
& sum of money. Also, his interest in practical appliances
andvinventions, a true Connectleut tralt, was of advantage
sspeclally later when he became superintendent of schools, for
he was able to check and order the tools and machinery needed
in the schools. iie kept every circular whiéh the manufacturers
sent him, no matter what type of elreular, whether it con-
cerned steam engines, pumps, paint, or sewing machines. He
rarely passed up an opportunity to adamire every gadget that
meant convenlence and ssving of time.

iarris, throughout his carcer as an educator, fought un-
successfully in sny ettempts to over-emphasize industrisl arts.
Hls contention was that too mueh "trszining® would war azalnst
tiie purpose of education in s democracy where care must be
exercised not to limit a person's capacities for experience,
but to give him as much opportunity as possible to explore
and understand, and thus find the place for which his individu-

ality prepared him, Harris wanted the industrial arts school

42
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separate from the cummon school which he regarded as an
“unmixed good," for it gave to youth a greater amount of
directive power then any other esgual expenditure of effort
can possibly do. The common school to him offered a sort of
labor saving machinery for the acquisition of knowledge. "The
illiterate works with his uneided head." iot so the educated
man who has besn reinforced, as it were, by the intelligence
of the race.4

Heedless to say, Harris was instrumental in establishing
a School of Design inSaint Louls which produced students that
were gccepted in many collezes and foreign countries ss
capable of doing advanced ﬁﬁ?k-44

This criticism of educgtion which looks toward a harmonlous
developwent of all fagculties does not rule out industrial arts
from education, but to the contrary. Industrial arts train-
ing fits many for some useful occupation which they may £ill
as their speclal vocation. Neither does 1t prove that indug=
trial arts is not of a general educative cliaracter. That is

gomething to be anticipated.45

43 .
W. T. harris, *Industrial Education in the Common
School," Cducation (1886), p. 530,

44
W. T, Harris, "Bducation of the Negro," Atlantice
sonthly, LXIX (June, 1892), 720-736. ’
?

45
- %. T, Harris, "The Psychology of Education,” Edugstion
XAX (iay, 1889), 576-577. ’ ’



CHAPTER V
SUMMARY

ﬁiiliam T. Harrls, a rural American, was born Seplember
10, 18259, at North Killingley, Connecticut. ie enjoyed a
high intellectual background from both mother and father.

Like most fsmous men, Harris disliked his early school life.
His later school 1ife was more enjoyable, especisliy at Yaile
where he bezan to develop a phllosophy of education.

Early disappointwents in the business world led Harris to
seek a tesching career in Saint Louis. This f{irst teaching
practice afforded him an opportunity to study the philosophy
of Hegel. 3horily afterward Harrls beceme the co~founder of
the philosophicgl group known as the Salnt Louls iovement.

Promotion came rapldly after Harris wss married in 1853,
lie advanced from principal to assistant superintendent within
a short period of years., Durlng this time, his qualities of
leadership became ocutstanding.

Harrlis soon became a champion of teachers. He was sue-
cegsful in‘abtaining better szlaries and more recognition
for members of the teaching profession.

4fter resigning his position as superintendent of schools
in Szlnt Louls, Harris went to Europe to observe the educa-
tionel systems on the Eurepesn continent, In visiting a
variety oi schools, he took particular notice of the prominence
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of women teachers. In order to fulfill his motive for coming
to Hurope he did not indulge in sighiseeing.

Upon returning from Burope he went to the Concord Sumuer
school of Philosophy as a teacher. Wwhile living in Concord,
Harris was offered many positions in the educational world.

He traveled extensively during the years at Concerd, glving
nunerous lectures on mgny different subjects to educational
assemblies in all parts of the United States,

In the latter part of his school years in Concord Harris
was mentioned as a candidate for the position of United States
Commigsioner of Educgtion. Since he did not expect to be
given the appointment, he sailed for Burope with his family.
#hlle touring France he was notifled of his appointment to the
office of United sSlates Commissioner of Education.

4s he begen his career as Commissloner of Zducation
Harris' posltion was rather obscure, however, hLe soon began to
achieve fame through his persistence and hard work. iLe always
had & word for the educators, not in a dictatorial manner but
in an advisory way. Harris encouraged the consclidation of
schvols to provide better education., He advoecated the teach~
ing of a broad, intellectual curriculum,

He did not approve of the teaching of the Bible in schools
supported by tax money. While Commissioner of HBducation, Harris
wss 1n a positlion to have hls educational theories tested and
winnowed. His articles, reports, and lectures became more

numerous and more frequently sougbt after. This put his name
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in.the field of educstion sbove that of most of his contempo-
rérics. He sarveé on many comnittees and sub-commlttess
:W&ﬁiﬁby he was able to offer his ideas to others and to hielp
pr@meta a sound educational system for imerican children.,

After seventeen years of faithful service as memissioner
0f &ducatian he resigned. His fame became greater than sver
before. Decause of his hard work in uplifting education, he
haﬁ,the honor of getiing the first pension of $3,000 yearly
fromrﬁhe Cafnﬁgie Foundation for AdVaﬁoement‘cf Teaching. |
Every sthuolman of any consequence paid tribute to Harris
upan his retirement and when news was recelved abroad, foreign
ﬁatians sent thelr congratulations to him for hls educational
‘achievements. .

| Harris, with his great psychologicsl insight, wrote ex=~
t@ﬁsivaly. Hls favorite toplc was sducation of tﬁa husrican
ycgﬁh. fiis career did not start ag a writer bul gs a teacher
and student of philosophy. Harris based hls education upon
th§ five windows of the soul--mathemstlcs,geography and
biﬁlogy, art and litersturs, gramuar and history. Along with
thése idegls of faémal education, Harris' ides was to have
tﬁe pupils continue their study upaﬁ leaving school through
ﬁn;versity extension work. The establishment of the home study
exténsian courses whereby the pupils were vislited by z teacher
was chanploned by Harris. ihe desire thet he held for @duca;i
tion made him speak out in favor of education for women and

the establishment of a public library.
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Harris' politicsl views did not coinclde with those
of other educators, yel his politiesl affiliation did not
deter him. TFriends and foes alike sought his opinlon. His
position gs Commissioner of Education did not slacken his lust
for work and thus hls program for the people of 4laska was
initiated and put into operation. Barris used the newspapers
to promote American education., During his retirement Harris
published his thirty-seventh volume, Psychological Foundation
of Edvegation. His last public work wss with Webster's Inter~
national Dictionary. Here he invented the famous divided page
edition,

Durlng Harris' career he worked through two wars and a
depression. 4 polltical upheaval came while he was Commissioner
of kEducation. The last era of nis brilliant csreer, his re-
tirement, found him writing extensively and putting all his
works 1in orders

sn insight into the reading that Harrls did was given by
a suwmmary of lhe philosophers whose works he had read. From
these he lald the foundstion for his broad philosophical view
point, His educational view came from sociology and philog-
ophy. Harris alweys surveyed the whole of a subjiect belore
gziving hils opinien. The status of an individusl's birth would
determzine his educatlonal possibilities. Through countless
ages mal has lmproved hils living conditions and each genera-
tion contributes ;0 this lmprovement. Advancement ofien comes
through trial and error, and Harris believed that the ideals

of education are determined by soclety and not by the
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ability oi an Individual. Education 1is to give one the tool
of intercommunication snd $o teach him the ldesls that un~
derlie his civilization by pointing out the customs and {ra-
dition of soclety. Man has to adjust himself to his
environment and through all his training man becomes self-
aliensted.

Harris, tbrough his ideasls, points out that man has two
selves, the physical self and the spiritual selfs Dach 1s
developed loglecally and thus education replaces man's mere
animal caprice 1n the socisl order. In turn man begins to
train his will through the mastery of content unfagmiliar teo
bhim. Man must learn to distinguish beiween good gnd evil.
Harris glso points out that interest must be found god sub-
ordinated to the child's greatest potentialities for enrieh-
ment. Inrough the gevelopment of a variety of interesting
methods, teachers encourage the child to improve rapidly.

Harris objected to rigild discipline and strict authority.
iils theory of education d4id not have a place for drill exer-
cises. ‘Ihe development of sell control, Harris points out
will bring about self-discipline. He insisted that Latin
and Greek were importent to the development of grammar and
that class reeitatlon was important from the standpoint of
socisl activity and the interchange of ldeas. Harris belleved
in eontent rather';han form.

Self—alienatibn through work without regard to interest

and activity might cause the child to regress. In his emphasis
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on the value of content the love and reverence Harrls had tor
enildhood 1s pointed out.

Since he velleved that the amount of education a student
receives is determined by his birth, Harris continuslly em-
phaslzed the need for a rieh course of study snd the value
of cultural subjects over vocational classes. He recognlzed
the need for co~education, and for compulsory sttendance laws.
ihrough education one learns that all institutions of society
unite to tegch mgn to live with his Tellow men.

Harris did not belicve in voecational education because
it limited the child’'s opportunity to learn. KEisg course of
study excluded religion, for he believed that when religion
is taught by a seculasr school, religlon degenerates. Fur-
thernore, if réligi@ﬂ was taught in public schocls it would
tead to form & new universal sect that expected all to accept.
Berris c¢laimed that religion imparted a spiritual value that
strengthened the Intellect, will and conscience of the in-
aividual.

Christianity tesches individuals to respect the rightss
and property of others. Harris points out the differernce be-
tween religious education and secular teaching., The basis of
religious education is authority, whereas secular education
teaches man to éeﬁgsﬁ upon demonstration and verification,

The psychological #iew of education points out the
necessity of developing the innate powers and capacity of the

indilvidual., Education should be based on the mental ability
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of sn individual and proceed from this basls to develop his
powers and abilities to their fullest extent.

Harris' philosophical ideas are based on the principles
o£ seif~acﬁivity. He did not let his psychologieal thinking
ﬁéiéﬁmine the curriculum. Harris used psychology to determine
thé°séquence of topics and the method of presentation. He be~=
liéﬁed s tegcher who knew psychology could best deteramine the
1engté of the class recitation and prevent the pupils from
béééming Lored, and could arrsnge the subject metter accord=~
ing*ta the abilities of the class.

' However, Harris belleved that it 1s necessary to teach
the individual to read, so that be may be able to master the
con#ients of the textbook., The sbility to read heips to d@~‘
velop the ability to express himself during class discussion,
which he contends 1s the best method of instructions The
eﬁ&hange of ideas during a discussion brings out the in-
dividual's interpretation of the subject mattér and his mode
of"thinking.

| Play znd work, sccording to Harris, are a means of
achieving an end. In pley one glves way to his iaﬁiviﬁu&l
whim ana caprice, whereas in work he gives up his likes ané,
diSlikes, thereby surrendering himself to soclety and to its
particular demands.

The growth of science has been rapid, but Harris says that
too much emphuasis placed on biocleogy and physlology would lower

the status of the mind. Consequently, he believed that
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biological étudies could not furnish idesgis or zims {or edu-
cation, and if accepted, they would lesd the individual to
stheisn zhd materlaliza,.

Harris' fsllure to reszlize the value of body conditions:
resulted in their amissibn from the curriculum, Bygilene and
physiclogy were given a place g little above body conditlons.
Harrls objected to physical education because , he empheslzed,
it‘nut will into muscles and he preferred to have the old~-
fashioned recess in its place. These defects that charac-
terized Harris' curriculum were the result of his lack of
understanding of the true psychologlcal and biologieal nature
of the echild. His sole interest was to bring the child, most
gxpeditiousiy, into a csfreet understanding of his relation
to ithe race.

the first industrlal aris school was started in Saint
Louis, #issouril, by C. i. Woodward in 1880. ODuring the
Hational Lducation Convention, darris made hiz stand on in-
dustrial aris in 1389 before the Department of Superintendents.

In his opinion there are two opposlte trends, oune iz
conservatism anﬁvthe other is progress and improvement. Cusztom
and tradition characterize the conservative group but action,
repalr and replacement of obsolete education are sdvocated by
(ie progressive group., The conservative group aslways blames
everything on the’administrahien and never on their own neg-

ligence,
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Represslion ig one of the functions of education. This
teaches the individual to inhibit his native, animal impulses
and desires by an effort of his own will. If too much will
power ig developed a mere mechaniczl human will result.

i1f the policy of laissez~Talre 1s Iollowed to its
Tullest extent, seli-activity would cease to exist. ihere~
fore, a nation must educate its individuals through the proper
amount of self-activity by a central adsinistration for the
guod of the whole.

Success does not follow g pre-determined palliy bul rather
the path of experiments carried out and tested. Lxperiments
in industrial arts were made and advocated by eminent men.

The mental development of the individusl who takes industrigl
arts is as great as it 1s for other branches since it pro-
vides both mental and physical action rfor the individual. All
of man's faculties have the same opportunity to develop har-
moniously., Therefore, s definition of sducation could be
stated as a harmonieus development of all faculiles.

the education of an individual by the sloyd system was
aeslgned to give each psrson an over-all education in the use
of tools, in physical education, and in training the eyes in
the sense of form.

Yducation at certain stages may come from trivial mstters
and i this education continues it may cause a seriocus arrest
in the development of the powers of the individusl. Wuch of
the eariy training.of a person is received gt hume where re-

tardation may be discovered.
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¥When eomparing academic subjects with those of industrilal
arts the individusl must keep in mind that esch requirea an
application of speciiice knawle&ge‘\ aach’subject therefare}
must be megsured individuglly and not in terms of the Knowle
@dgé gained. HMan depends on soclely znd soclely deLends on
mag; thus each requires both Types of education. |

iiﬂdustrial arts does nol profess to produce a sluzls
skill, whereas some of the madealc classes produce specialists
in ih@ir field. The course of study snould anticipate the
asstery of the letiers, as means of communlcation asnd should
%@;rélated to the needs of the indlvidual. |
‘; indﬁstrial arts furnishes one an opportunity for self4 

expféssion. It teaches the pupil to heve coordinstlion of
miﬁé, Lend and eyes. The over-asll results derived from in=
dustrial arts are numerous. 1t helps to bazlance the cur;
riculum, The best resulls from industrial arts are &eriveﬁ -
frém the knowledge gained in self-expression rather than from
the value the pupll recelves f{rom the sale of his a%ticle;

Escabiishing & news subject in the curriculum'is aiffi-
cult because changes asie acvepted slowly. One of Harris'

sreatest contributions to both scademic studies and indug-

o

risl arts educgtion was his introduction of indusirlial srts

P

in the indergarien. This utilizes the immaturity ol the child
when he 1s less fitted for academic subjects. The tenth gift
spoken of by Harris is the training of the eye and hend by

drawing.
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In a public debate concerning the role of industrizl
arts idarris and C. H.}%oodward discussed the tople openly
with the resull that Woodward accused Harris of nol sdvocat-
ing industrlal arts.

in a public debate, poifiting out the faults of the Sloyd
gysten of Sweden Harris brought out his beilef in industrial
arts by stating that with training in drawing and the basic
fundamentals of design, the American youth could learn the
vaiue of goocd design.

dhen the industirigl aris movement started Harris mini-
wlzed 1is lmportance. Ge feared that it would take the child
and train him for industry. Harris' alm was to zive the
cilld a fulle-rounded educstion first and then let him trein
for iunatl which he chose.

Drawing was readlly adanitted by Harris as industrial arts
work, It helped to develop coordination between the eyes and
the hanas. Consequently aecthetic drawing was one of Harris!
favorlte subjectis.

Scclety began to change rapidly towards the close of the
the nineteenth century. ~Cities began to zrow in ;opalationfr
aud inventlons produced employment which caused the rural
familles Lo move to larger communities. The machine age thus
browgnt industrial arts to the forefront in the curriculu&;

vuring a coavention of superintendents Harri3igainﬁéd
out that industrial arts had a place in the c&rricnﬁ&m{ﬁéaaﬁée

/

A
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it exerclsed the observatlion, trained lhe reasoning power and
strengthened the will,

nring his life Harrls wss interested in all kinds of in-
vantlons, zadgets, labor saving devices and enjoyed making
useful articles for his home. He purchased all types of
machninerly while supsrintendent because of his Interest in
mechanics., Harris' contributions to industriszl arits, either
direct or indirect, were for a time doubtful., e would at
times profess thelr values in 2 curriculum and thenrefute
his statement later, leaving one to wonder whlech posltion

snould be isgken,
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