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INTRODUCTION

In schools of mixed nationalities diffieult problems
arise relative %o reading and languasge difficulty, adjust-
ment %o school, and personality development, The soclo-
ssonomlc status of the individusl has been consldered to be
& contribubting factor in the diffieculiy of these problems,
To enable teachers to cope with such problems, several studles
have been made of personality development and of the rela-
tionship between the development and the socio-economie
status of mixed nationalities.

An experimental study was made by Moore (3) in 1948 on
the personslity development of twelve Latin~imerican and
eighteen Anglo-American students Iin the stﬁnﬂgraphie class
of the Edipburg, Texas, High School. The purpose of the
study was to make a survey of all personality training pro-
cedurss for the purpose of adapting ﬁhaae procedures to the
ingstruetional problem of schools having a large Letin-Amerlican
enrolliment and to correlate personality development with the
study of stenography and Job~finding by giving it specifie
" emphasis in the stenographic ecourse,

Both groups were glven the California Personslity Teat
at the beglinning of the school yesr. Ons group was given
speeific training in personalify throughout the schoocl year,



but the other was not. Tests were given agaln at the end
of the yesr. Anslysis of date showed that the group that
had special training improved more than did the other group.
The econclusions were that personality tralts can be meas-
ured sclentifieally with some degree of rellsbility.

In 1981, McGurk (2) of Lehigh University made a study
on "White and FWegro Test Performance and Soclo~Economice
Factora" of 213 pairs of white and Negro high school sen
iors., The purpose was to compare these races on school curs
riculum tests with eleven selected items from the Sims Regw
ord Card., The mean white total score was significantly
higher than the mean Negro totsl scores. When the curricu-
lum tests were dlvided into non~cultural and cultural ques-
tions, the meen white scores were significantly higher than
the mean Negro scores for both types of questions. . Further-
more, when the subjects were ssparated Into high and low
socic-sconomic groups, the mesn score for the whites was
significantly higher than the mean score for the Wegroes of
comperable soclo-ssonomic status on both non~cultural and
cultural iftems. Conelusions were that there is a relstion-
ship between schievement on curriculum testsz and soclo-
economle status and & relationship between the cultural and
non-cultural studles and the sogio-economic status of both
Negro and white high school students,

In 1980, Pageg (1) made an experimental astudy of "Rela-
tive Effectiveness of Two Methods of Tesching Personallty
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Development of Home-making Girls." The purpose was %o de~
sernine whether temehing personality development as a sepa-
rate unit was more effective than teaching it as an inbegral
pert of the total homemsking program. In this study the

Mooney Problem Check List for High School Girls, which was
used to determine the problems of the students as a basis

for some of the course content in homemsking, was found %o
be en effective instrument for discovering peirsonal problems.
The foregoing studies show the begimnings which have been
mede in research on the problems of mixed nationalities. Ace
cording to MeGurk (2) there i3 a relationship between the
cultural areas of the surrioculum and the soolo-economic status
of Wegro students end white students in high school. Further-
more, whlte students excel Negro students of acomparable soelow
sconomic atatus in both eulbural and non~gultural sreas. The
purpose of the present study is to study the problems of
Anglo~American and Labtin-American girls in reletion to their

soclo-econeomia status.
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FPROCEDURE

Subjects for the study were two groups of high school
glrlis in Bl Pasgo, Texas. One was & group of fifty Latine
Ameriecans attending Bowle High SBchoolj the other was & group
of fifty Anglo~Americans attending Austin High School, The
Latin-American group sonsisted of seventeen freshmen, six-
teen sophomores, nine Junlors, and eight smenlors. In the
ﬁngla;ﬁmeriean group there wers nineteen frsshmen, eight
sophomores, ssventeen juniors, and six senior girls,

In order to determine the problems of each girl, the
Mooney Problem Chegk List (1), High School Form, was used,

The check list consists of 330 items. These itsms sre grouped
in elesven areas: Health and Physical Developmenti Finance,
Living Condltions, and Employment; Soeial Reoreationsl Active
itles; Courtship, Bex, and Marriage; Social Paychological Re-
latlions; Personal Psychological Relations; Morals and Re=~
liglon; Home and Familyy Future, Voecation, and Edusations
Adjustment to School and Work; and Currlculum end Teaching
Procedurs.

The Sims (8) soclo-economic check 11st was used to de-
termine socloweconomic status, This check list includss
1teme about educatlon and culture of parents; the student’s

private lessons, such as music or dencing; clubs; cersy books
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and magezines; size of home; number in family; and father's
job., The possible score range is O to 36. The higher score
denotes higher socilo-economle status,

By collscting the data in April, which is near the end
of the school year, the investigator was eble to cobtaln a
good estimate of the student's problems and of her soclo-
economic status. By this time of the school year many
teacher contacts had besn made with the subjeets of the stuly
in the clessroom, on fisld trips, Iin elubs, and in confer~
ences. Furthermore, many of the homes had been visitad and
much fipst~hand Informmation hed been gathered.

Before the ilnstruments were glven to the students for
marking, sn effort was made to enlist thelr full coeopera-
tion. Thse Importance of accursey and completeness in chegk-
ing was pointed out., In order to make the responses on the
sheck lists seem less personsl, esch girl was given s number

o obviste the nscesalty of uaing her nsme.

Seores were derived for the Mooney Check List by count-

ing the number of items checked. The Slms Score Card was

scored according to the Manual of Directions (2). The scors

for emch area of the Mooney Check List was then correlated
with the score for sogliowsconomic stabus,
An item snalysls was made in each of the significant

areas of the Mooney Problem Chegk Llst to show the relative

importance of each item according to the number of times 1t
was checked by the students of each group.
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DISCUSSION OF RESULTS

Remults of the siastiatical analysls of the Mooney Probe-

lem Chegk List and the Sims Sosio-Economie Status Score Card

are shown in Table I. The flrst sectlon of the table deals
with Anglo-Americans, the second with Latinaﬁmericﬂns, in

the first column are the eleven problem areas of the Mooney

Chegk List. The second column shows the mean score of ag&ﬁ
of the problem asress, and column three ahawg the at&ﬁﬁarﬁf
deviation for each area, Column four shows the apéy@ﬁatiﬁn
noeffioient derived for the problem syvess and fhs séﬁ;e* )
economic seores., The mean and the atandarﬁ_dev;atic§ for Ehe
soaiémgﬁmnmmie scores are given at the bottom of thé}&&blew
There 1s a striking difference between the segﬁﬁéeém&mi&
means of Anglo-American and Latin-American girla; ffg@ mean
for the former, 19,68, is more than twice aa'larga-ﬁﬁ?tha
8,44 mean for the Latin-Ameriesn group, This iﬁﬁi&#ﬁ%s'that,

socording to the Sims Score Card, the soplo-economis mtandard

for the Anglo-American 1s twlee as high as the socic-sconamis
atandard for the Latin-Americsn. |

In colwm four, two significant sorrelations sppear.  ?ha
correlation coaffisient, ~ .287, which is 5ignifia&ﬁ£ aﬁ the
& per cent lavelba@scrding to BEdwawds' (1) Table D "Value ér‘
r at the 5% and 1% Levels of Significance,” 1nd1cat@ﬁftha§

there is a real relationship between 5Qeio—eeenamia{5tatua

t?
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and Home and Family problems of Anglo-American glrls. As
thelir soslio-sconomice status rises, thelr problems in this
erss tend to decremse, In the area of Ad justment to School
and Work, there is highly aignifiéant gorrelstion. The co-
efficient .698 1s significant at the 1 per cent level. In
this case problems of Adjustment to School and Work, of this
group, seenm to incresse with their sosio-economie level.

FPor Iatin-Americans, there are iwo areas of sorrelation
at the 5 per cent level. They are Scclal Recreational Activ-
ities, with a correlation of - .314, and Future, Vocation,
end Edugation, with a correlation of - ,271.. In the area of
Finance, Living Conditions and Employment, the corrslation
cosfficlient of ~ ,432 1s highly significant st the 1 per cent
level. This denotes an increasing number of problems in this
area as the soclo-sconomic status dscreases, ,

Further inspection of this section of the teble shows
thet in addition to the fact that a relationship exists be-
tween soclo-sconomic status and wvarious grablamhareaa, the
ralatianahip 18 eonsistent, In each case these corrsalation
coefficients In the Latlin-American group are nagativé; aa‘tha
soclo-econmic stgtu& rises thers are'fewer‘gréhlema.'

Acecording to the Mgnuml of Directions (2) for the Sims

Score Card, any rendom sample of individuals may be glassi-
fied into three socio-sconomic levels. These 1@7@13; % O
ranged aéaarﬁing to the scores which designate them, are
0«6 low level, 7-16 medium level, and 17-36 high level,
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Table IT shows the levels of sosclo-sconomic status for the

Anglo~-Amerlcan and Latin-American groups,.

. TABLE II
LEVELS OF SOCIO-ECONOMIC STATUS

s peme—s — = — e S
Soclo~Eeonomie Btatus . High | Medium | Low

Anglo-American students (50} &8 12 o

Latin~American students (50) 2 | 30 18

Aceording to the Sims classification, thirty-eight of

the fifty Anglo-Americans have a high atatusg twelve havs a
medium status; and none haeve a low sbtatus. In the Latine
American group, however, onlj two have a high status; thirty
have & medlum status; and eighteen have low status.

‘ Since this classification appears to make the Anglo~
Americen population all high or medium in status, and the
Latin-Americans all low or medium, further sexamination of
the soclo-economic scores 1s necessary to determine whether
distinctlons smong the different levels are definite enough
to be valid, |

In Table TIT the distribution of sgores for the Anglo-

American and Latin-American girls 1s given. It is note=-
worthy thet eight out of thirty in the medium level in the
Latin-American gr@up'are border line ca&es and could not be

classified sharply as medium or low, This 1s of speclal
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gonsequence begause of certaln factors in szocio~sconomic
status for which the Sims list mekes inedecuate provisions.
For instsnce, information on fatherts job may be misleading
when he 1s in the military service, and sometimes snough in-
formetion was not glven on the main supporber of the family.
The higher socio-economlie status of the Anglo-Americen group
sen be attributed %o edu&aﬁicn-anﬁ gulture of the pasrents,
number of books and magaszines, high ratlo of rooms for the
number in the family, and higher classification of father's
job.

TABLE IIIX

DISTRIBUTION OF SCORBS ACCORDING T0
SO0CI0-ECONOMIC LEVELS

Seores 0-36 ' Anglo-American | Lstin-American
Q-2 0 2
-4 Low 0 5
=8 Q 11
7.8 1 8
g=10 2 1l

11-12 Medium 2 2
15-14 5 7
16-18 2 2
17-18 7 2
19-20 10 0
21-22 High 7 0
25-24 ' 4 0
25-26 3 0
27-28 7 0
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The item analysis In Taeble IV# ls made from the five

problem areas of the Mocney Check List which correlated sig-

nificantly with the soclio~economic scores. The problem areas
for the Anglo-American girls are {1) home and family, and {2)
ad Jjustment to school and work; those for Latin-Americen girls
are (1) finance, living eonditions and employment, (2) sococial
recrsational setivities, and (3) future, vocation and educa-
tion,

In each gase the iltems are arrsnged in the decreasing
order of Importance to the group for whom,ﬁhay are aignifi-
cant, The number and per cent of studentsz of aaahvraas who
checked are glven ln the four columns, The aaalyaiﬁ givas &
plcture of the relative importance of the items to both
kngia« and Latin-Americens,

The item analysia cof the area; Adjustment %a Bchool and
Work, for the Anglo~fmericens 1s shown in Table IV A,* The
analysis shows that twenty-elight items were checked 197 timea
by 20 to 38 per eent of the girls. These items were: not
spending enough time in study, afraid to speak up in glass
discusslion, worrying about graﬁea, trﬂﬁbl& &ith Qrai reports,
not interestsd in some smbjaeta,‘ean’t keap my mind on my
sbudies, wesk 1n.apalling or grammar, snd trouble with mathe-
matics. The last eight ltems in this group were checked sev~
enteen times by 2 to 6 per cent of the girls. Appsarently,

the number of problems checked dscreanses aﬁaaﬁily‘wiﬁh lower

#3ee Appendix, p. 26,
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socio-sconomis status, This observation is consistent with
the high correlation, .698, shown in Teble I, bebtween this
problem area and socio-economic status. It is interesting
to note that in most instances the Latin-Americans checked
the ssme 1tems that were checked by the Anglo-Americans and
checked them & gteaﬁer number of times.

The erea, Home and Family, for the Anglaakmerieaﬁ gtue
dents 1s shown in Table IV A.* Analysls shows that twenty-
nine ltems were checked 127 timenm; of these, 2he first ten
ttems were chscked eighty-seven times by 12 to 28 per cent
of the girls. These items were: telking back to my parentis,
parents sacrifi@ing too mueh for me, being critiesized by my
parents, clash of opinions between me and my parents, not
getting al@hg with brother or sister, parents not underastand-
ing me, uneble to discuss certein problems at home, bsing
troated like s child et home, parents not trusting me, and
famlly quarrels. The last ten ltems in this group were checked
ten times by 2 per ceni of the girls. Apparently the number
of problems checked decreases with higher soclo-sconomie
status. 7The correlation coeffligient of this araa; - 287, 1s
shown in Tabls I. In most instances the Latinﬁaﬁériaan@
checked the sameé iltems that wer& eheckeé by the Angl@-ﬁmarﬁmnmu
put ltems 1, 10, 11, 14, snd 23% were checked a géﬁatér number

of times by the Latin~ﬁmerican$ than by the Anglo-imericans.

#350e Appendix, p. 27.
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Problems in the srea of Flnance, Living Conditions, and
Employment for the Latin-Americans are shown in Table IV B.®
Analysis shows that thirty items were checked 276 times. Of
these, twelve were checked 191 times by 24 to 48 per cent of
the girls., These itams were: wenting to earn some of my own
money, needing a Job during vecations, too few nise clothes,
wanting to buy more of my own things, needing to learn how to
save money, having no car in the femily, parents working too
herd, wanting %o live In a different neighborhood, not having
certain convenlences at home, having to ask parents for monay,
family worried ebout money, not having a room of my own. Ths
lest six ltems were checked nine times by 3 per cent of the
girls, Apparently, the numbsr of problems checked decreases
steadlly with higher soclo~sconomic status. This is consist-
ent with the correlation coefficient, - .432, shown in Table I,

In general, the Anglo-Amsrican girls checked tha same
items less frequently; however, there were some exceptions,
The ltems wanting to sarn some of my own meney,fnaaﬁing‘t@'
learn how to save money, having to ask parents for money, and
having no place to entertaln my friends were of greater con-
cern to Anglo-American girls than to the Latin-American girls.
There was not a single Iinstance 1In whiech the itams,having no
car in the famlly and not having eertain convenlenges aﬁ home,

were problems for the Anglo-American group.

#See Appendix, p., 28,
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Problems In the area, Socirl Recreational Asctlivities,
for the Latin-Amerlcan group are shown in Table IV B.,¥ The
analysis shows that thirty items were checked 228 times., Of
these, nine were checked 119 times by 20 to 42 per cent of
the glrls. These ltems were: unsure of my soclal etlquette,
wanting to Improve my appesrancs, not enjoying many things
others enjoy, awkward in meeting people, wanting to lesarn to
dance, nothing interesting to do on vasation, troudble in keep-
ing a eonversation golng, so often not allowed to go out at
nighﬁ, wanting more time to myself, The last nine ltems were
checked in this group thirty-two times by 8 per cent of the
Zirls. Apperently, the number of problems decresses as the
soclo~sconomic status increases. This ls consistent with‘
the correlation coefficlent -~ ,.314 as shown in Table I,

In general, the Anglo-Ameriecan girls cheoked the same
items, but-iass‘frequantly. The exceptions are items 7, 10,
27, and 28,

The problems Iin the area, Future, Voecation, and Edu¢a~
tion, for the Latin-American group, are shown in Tébla IV B ¥
The analysisz shows that thirty items were checked 230 timesa,
Of these, eleven ltems were shecked 142 times by 20 to 38 per
cent of the giris. These ltems werset: choosing best subjecta

to take next term, not knowing what I really want, wanting

#*3ge Appendix, p. 29.
#3ee Appendix, p. 31.
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advice on what to do after high school, don't kmow how to look
for & job, restless to get out of school and into a job,
déubting I ean get a Job in my chosen vocation, afraid of un-
employment after graduation, deeiding whether or not to go %o
sollege, choosing bést subjeet to prepare for a job, needing
to declde on an oeccupetion, and wanting %o leasrn a trade. The
lest eight items In thils ares were checked ninsteen times by
5 per eent of the girls, Apparently, the number of problems
decreases steadily with the Iincrease in soelo-sconomic status,
The correlation eoefficient for this ares, « ,271, iz shown
in Tabls I,

Fewer and different items on jobs were checked less fre-
quently, 7The AnglowAmerican girls show mors concern about

college work than do the Latin-American girls.
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1NTERPRETATIONS OF STUDENTS' QGOMMENTS

At the end of the Nooney Problem Cheak List, space is
provided for the student's zmary;af her chief problems. By
and large, the students wrote thelr summaries In the form of
brief comments, Of the 63 students who wrote émmﬁs, é8 per
sent were Anglo-American gilrls,

Thirty-four per cent of all the comments of the Anglow.
American girls were on problems of Home and Family. Although
the relatively large number of comments on problems in this
area do not explain the signiflcent negative correlation be-
tween soclo-economic status and this problem aresa, they do
show the concern of high school students over their family
ptqblemx.‘ The comments sres

.“Baing unable to talk out gertain vthings with your par-
snts can cause disgomfort snd disagreement at every turn.”

"My main problem comes from my femily. They don't agree
on anything I 4o, and we are not as close as a family should
bej tharefurg » I am in a continuous nervous tension at home,
and I lean on my boy friend for bhelp., I can't atuay, because
I sm afreid that any minute I will be scolded for somebthing
I've done wrong,"

"When I say my father is a problem, I mean that nothing
I seem to do 1z »ight, and he is always‘ gotting his feelinga
hurt at prectically everything ¥ do or say. He says mean and

17
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hateful things, that I don't know why. At first I thought
1% was me, bubt even my girl friend notices 1%, snd that em-
barrasses me."

Y am confused about dabing & ecertaln boy. He is a Span~
ish boy, but comes from & very high Spanish family. Ny mother
doesn't cobject, but my father end aunt are very prejudiced
sbout him, I like him a2 lot and date him pretiy regularly.

T would 1lilke to know whether I should go with him or what."

"y father will not give:himaelf‘whellg over to God, He
only goes to chursh at Christmas, Easter, and on Father's Day,
I have talked to him sboubt i, but he refuses to take the
step."”

"] have & feeling that I want to go to & psychlatrist
end find out why I forget sc much, and discuss things that I
never could with my mother.®

Further evidence of the Importence of problems of Home
and Family to the Anglo-American group is shown in the fact
that 28 per cent of the group checked the item talking back
to my parenis; 20 per cent checked being criticlized by par-~
ents, and clash of opinlons between me and my parents, These
statistlies Indicate unhappiness and tension between the memw
bers of the family,

Tﬁe item, being an only child, was considered a problem
by 8 per cent of the Anglo-American girls. The following
comments were made by one of the girisz "I am ecompletely un-

decided sbout what to do after I get oubt of high school,” and
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"I am an only child which is very diffisult st times.” Thisg
problem seems tec arise with parents who want %o dominate their
e¢hild, thereby meking 1t difficult for her %o gain indapend.
ence from them. Other items this student checked in this area
aret: parsnts not understanding me, and belng criticized by my
parents,

The comments of Anglo~Americen girlas also throw light on
the highly significant positive correlation between amoclow
sconomic status end prodlems of adjustment to school and work,
A comment by one student of high soclo-sconomle status was,

"My grades are very importent to my parents, snd I am afraid

I am not living up %o their stendards.,® Thies comment points
out that parents of high soclal standing are apt to expect
much of their chlldren In the matter of success at school,
which may be difficult for them to achleve. Eighty per cent
of the students who summarized thelr problems in this arss
were from the high socelo-economie group. Items frequently
checked weres not spending enough time in study, afraid to
speak up In class dliscussions, and worry about grades. These
were checked by &0 per cent of the group. The 1tama; trouble
with oral reports, and not interested in some subjects, were
checked by 24 per e¢ent of the group, The items, can't keep
ny mind on my studles, weak in grammsr or spelling, snd
trouble wlth mathematics, were checked by 20 per cent of the

group. Thelr comments were:
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"In school I am always worrlsd aboub getting up in front
of the class,”

"I have nluaga'had trouble with oral reports, because
when I get up in front of a class I get scared; elso, I am
afraid to speak up in class, bessuse I am &fraid I am wrong."

"I have & hard time with oral reports and elass dilsous-
sione."”

"oral reports in class worry me terribly.”

"y find 1t hard to adjust to & new school and feel 111
at sase around strangers.”

"I always dresd exsminations.®

*During school I am always worrying about my grades and
what my parents aye going to say if I take home a bad report
sard.”

The slowneas of the Latin-Americandé in reading and check-
ing the Problem Chesk List, as well as their inebility to ex-
press themselves readily In writing, accounts in a large meas-~
urs for the few responses on these summaries,

Twanty-six per gent of all the comments of Latin-American
girls were on problema of Finences, Living Conditions, and Fu~-
ployment., The relatively large mumber of cemments on problems
in this ares, together with the serious concern whiech the com~
ments express, explain the highly aignificant negetlve corre-
lation betweaa‘seeiemgaanamaa,atatua snd this problem area.

The comments arei
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¥1 don't have or get enough monsy for my clothes, and

I don't get an alloweance."

| "Y am worried sbout my mother. I wonder if I will ever
save enough money to buy & house for my mother snd other
things I think she would like to have.”

"What worries me most is my mother working so hard and
me without s job, so I can help her,”

iy chief problems are about getiing e job in my vace-
tions, end I don’t like school, and wanbing to get & part-
time Job."

BT sm uneertaln, Iif I could work in a jJob I like., I
sometimes worry that, 1f Y did get & job, if ¥ would do gped,
and if they would like my work.,"

Purther evidence of the importance of problems of Finance,
Living Gonditions, and Employment in the lives of the Latine
American group is the faet that the item, wanting to eamn

some of my own money, was checked by 48 per cent of the groupy
wanting to live in a different neighborhood was checked by

30 per cent; not having certsin conveniences at home was
checked by 28 per centi and not allowed to go out at night
was checked by 20 per cent, These statistics become espe-
clally significant when viewed in the light of the problem of
dally living. Eagerness to esrn thelr own money 1s easily
explained by the sdult responsibilities which these girls ase-
sume. Many are left with younger children after school while
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the mother works, These girls sre at the ssme time respon-
gible for the night meal and all the lsundry for the family.

The undeairable part of town in whigh maw of the glris
live explains thelr desire to live in s better neighborhood,
The homes are found in long rows of dingy, run-down apartment
houses standing on the edge of the sidewalk, Here familles
of five to seven, sometimes more, live. The conveniences,
auch as s#amga apace and private bethrooms, aere very limited.
Often water must be carried from e central wesh house in the
baeck yard* In such a neighborhood parents find it necessary
to be very strict in order to protect thelr dsughters from
; eimnkazsﬁzs; é@p@» fiends, and sex manlacs who are commonly seen
on the streests. .

Another arsa of problems on which Latin-American girls
sommented was Future, Voeation, and Edueation. The somments
ares

"I worpry too mush sbout what my job will be efter gradu-
ation, and I do not know what I really want to be or do in
life.”

"ons of my chisf problems 1s thet afler I graduste, where
I am going %o apply for a job, and where I am going to work."

"My perents have sacrificed for me to finish school, and
I em hoping to finish and find a job that would at least be
worthy of my education.®
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Although relatively few, these comments help to explaln
the significant negative correlation between soslo-economic
status snd Puture, Vocation, and Education.

Even though there 1s & deflnite correlation between
socio~economic status and Soclal Reereetional Aetivities, no
comments were made in this aree by the Latin-American girla.
Apparently, the items seemed self~-explanatory and the girls
had no further words In whiech to express their needs, The
remalining misosllaneous comments of Labtin-American girls are

included In the Appendix.



SUMMARY

The present study of the possible relatlionshlp of the

‘ goney Problem Chesk List with the ”ggglsamra Gard for Soolo-
Egonomic BStatus of the two nationalities shnws that there is
a relstionship between socio-economic status and the problems
ér inglo-Americen and Latin-American high school girls. Tﬁese
relationships d4iffer somewhat for the two graups'stnaiad.' In
the cese of Anglo-Americanas, soclo-economie stabtus is related
to Adjustment Yo School snd Work and to Home and Family. Por
Latin-Ameriocans the related problem aresas are Finence, Living
Conditions and Employment, Soclel Reereastlonal Activities, and
Fu?g;a, Vogation, and Eduecation.

A1 the relationships are negative in the Latin-imerican
groups that 1s, aas the scolo-economic status rises, problems
tend to decresse, For the Anglo-Americsn group, however, one
of the relatlionships 1s pogitive and one is negatlive, Prohe
lems 1n‘the erea of AdjJustment to School and Work increase
with aaéiauemmnﬁmie status, but problems of Homs and Pamily
decrease as soclo-economic status increases. _

Students' comments support the statlstical findings of
relatianahipa betwean soclo~economic status and the Varieaﬁ

7
problem aress.! Angle-American problems of Adjustment to
School and Work are increased by parental pressure, ss the

socio-economic level rises. Problems of Latin-Americans,
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however, are clearly the compelling immediate economic needs,
the conecern Lor the fauture, and the need for soclal and reg-

restional setivities that sceompsny an inadequate standard of
living. There are probably ceriain oultursl factors which

of f~-set the influence of socio-economic astatus on problems of
Home and Family for this group.

Since the two groups studied were not comparable in re-
gerd to sovoloweconomic status, 1t ls impossible to determine
the importance of soclo-ssconomic stetus as & contributing
faotor to the problems of Anglo-fmarican and Latin-Americen
girls, A further study should be mede in which the groups sre

sounted on the bssis of soslo-sconomic levels,



APPENDIX

TABLE IV

ITEM ANALYSIS OF SIGNIFICANT AREAS OF
PHE PROBLEM CMECK LIST

Itenm

A. Problem Areas Significant for Anglo-
American Girls

I. Adjustment to school and work

1, BHot spending encugh time

in study 18 | 36 | 289 | 58
2. Afrald %o spesk up ln

slass discussion 15 | 30 20 40
3. Worrying sbout grades 16 | 30 | 12 | 24
4, TPTrouble with oral reportis 12 | 24 |19 |28
5, Xot intsrested in some

subjects 12 | 24 2 118

6. Can't kesp mind on studles 16 | 20 | 18 |32
7. Wesk in spelling or grammsy | 10 | 20 6 |12
B, Troubled with mathematics 10 | 20 |12 |24
%, Uneble to express myself

well in words 9 {18 |10 |20
10. Voecsbulary too limited 918 |18 |36
11, Worry sbout sxeaminations 8 |18 | 17 |34
18, Don't know how to stuﬁy

effectively 8 | 18 9 |18
13, Geatting low gredes 8 |18 |11 |e2
14. Weak in writing 7 | 14 & |12
16. Don't lilke to study 6 | 12 g |18
18. Just can't get some sub-

Jects 6 | 12 6 |12
17, Adjusting to new school 8 | 10 2 4
18, Trouble in outlining or

note~teking 5 | 10 B |16
18, Not liking school 4 8 5 |10
20, Fot really Interested in

books 4 8 & |12
21, Fot getting studies done

on time & & | 14 |28

26



TABLE IVe=Conbtinued

glo atin
Item Ang ——
Ho. % H"@p %
22. Foor memory 3 & 8 |12
23. Slow in reasding 3 8 3 6
24. Belng a grade behind in
achool 2 4| 10 | 80
25. Not smart enough 2 41 15 | 30
26, Afraild of falling in school ‘ 7
work 2 4| 18 | 86
27. MWissing too many days in
achool 1 2 8
28, Trouble in organizing
pepers and reports 1 2] 12 | 24
29, Wanting to quit school ¢ 0 g | 18
30. Taking wrong subjects 0 0 4 8
II. Problems of Home snd Family
1. Talking back %o parents 14 | 28 | 24 | 48
2. Parents sacrifieing too
. much for me 11 | 22 | 12 | 24
3., Belng criticized by parents | 10 | 20 4 8
4, {Clash of opinionas between ‘
‘ me and parents 10 | 20 5 | 10
5. HNot getting aslong with
prother or sister 8 | 16 e |18
6., Parents not understending 8118} 10 | 20
7. Unable to dlscuss certaln
' problems at home Tl 14 6 |12
8. Beilng treated like a ghild
‘ at home 6 | 12 2 4
9., Parents not trusting me & | 18 T | 18
10, Pamily quarrels 6| 12 | 15 | 30
11, Worriasd sbout members of the :

_ family 5| 0| 15 | 26
12, Father or mother not llving B | 10 2 4
13. Being an only chilld 4 8 4 8
14, ¥Not telling parents svery-

thing 4 81| 18 | 30
15, Parents making too many de-

sisiong for me 3 8 1 2
186, PFather 2 2 4 8
17, Wenting more freedom at home 2 4 5 | 10
18, Wanting to leave home 2 4 & | 10
19, Sigkness in the family 2 4 5 |10




TABLE IV-Continued

Item

No.| % ¥o. |%

20, }Paranta separated or

: divorced _ 1] 2 2 4
21l. ¥Not having fun with mother ’
and dad 1 e 3 6
22, Peeling I don't really '
have & home 1] 2 6 |12
25, Parents favoring a brother
or sister 1 2 8 |16
24. Mother 1| 2 8 12
28. Death In the famlly 1 2 2 4
26, Parents expecting too much ‘
of me 1 2 2 4
27. Venting love and affeection 1 8 4 8
28, Wishing T had e different
family baskground 11 2 4] Q
29, Frlends not welcome ab home 1] 2 & 6
30, VYot living with my parents 1] © 2 4
B. Problem Areas Significant for Latine | Latin Anglo

Americen Girls

I. PFinance, Living Condltions, gﬁ‘ £ | No. | %

and Employment

1. Wanting to earn aome of ny

own money 24 | 48 | 30 | &0
2. Heeding & Job during vaca-
tion 20 | 40 | 12 | 24
3. Too few nice clothes 20 | 40 4 8
4., Wanting to buy more of my
own things 16 | 32 | 11 |22
8., Neefing to leasrn how %o
save money 16 | &0 | 18 | 32
8. Having no car in the family | 18 | 30 0 o
7. Parents working toe hard 15 | 30 & | 10
8, Wanting %o live in differ-
ent helghborhood 15 | 30 3 6
9. Net having certaln con-
venisences at home 14 | 28 0 0
10. Having %o ask parents for
noney 13 | 26 | 14 | 28
11, Family worried sboub money 12 | 24 6 |12
12. HNobt having & room of my own | 12 | 84 6 |18
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TABLE IVe-~Continued

i

o
ey

Item

13, Not knowlng how to spend
money wisely

14, Heeding to find a pars
time job now

15. Having no regular allowanes
or income '

16, Living teo far from school

17. Having no place to entertaln
friends

18, ¥Hawing less money than my
friends have

19, Having to guit school to
work

20. Borprowing money

21. Too little money for recres~
tion

22. Nesding money for education
after high school

2%, Not liking the people in my
nelghborhood

24, Having 5o wateh svery penny
I spend

25, Gebtting low pay for my work

26, Disliking my present job

7. BRelatives living with us

28, Working too much oubaide
school hours

29, VWorking for most of my own
gxpenses

30. Ashamed of home we live in

5 &
88
o o
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II. BSoeisl Reereational Actlvities

1. Unsure of my soclal etiguette| 21 42 9 18
2. Wanbting to improve my ap- ‘
psarance i | 38 | 15 | 30
3. Kot en}oying many things
others snjoy , 13 | 26
4. Awkward in meeting people 12 | 24 3
5, Wanting to lsarn %o dance 12 | 24 $ |1
1

D>

6. Nothing interesting to do
on vacation 2 | 24
7. Trouble in keeping conver-
satlon going 10 | 20 | 16 | 32




TABLE IV--Continued

30

Lakt .
Ttem atin Angi@
No. % Ho. %
8. 8o often not allowed %o go
out at night 10 | 20 3 8
2, Wanting more time to myself |10 | 20 4 8
10, Being 111 at ease at acclal
affairs 8 | 16 12 | 24
11. Wanting to learn how %to
entertaln 8 | 18 8 | 18
12, HNot enough time for recrew
ation 7T | 14 4 8
13, In too few student asctiv~
itles 7 | 14 7 | 14
14+, Too little chanece to do :
what I want to 7| 14 4 8
15, Siow In getting acquainted
with people 8 ie 6 | 12
16. Wanting to Improve myself
culturally é | 12 T | 14
17, %oo careless with my clothes
and belongings 6 | 12 5§ | 10
18, Xo good place for sports X
ground home é | 12 & | 12
19, Too little chance to pursue
. & hobby 6 | 12 2 4
20, Too llitle chance to gst out
and enjoy nature 5 | 10 8 | 18
21 Nokhing interesting to do in
spare time & | 10 3 &
228, Too little chance to read
what I like 4 8 8 | 12
23, Too little chance to go to
shows 4 8 3
24, Too 1ittle ehanece to enjoy
radio and television 4 8 o o
264 Not allowed to go arowund with
poople I like 4 8 2 4
26, Too 1ittle social life 4 8 5§ | 10
27« Not using my lelsure time
well 4 8 8 | 18
28, Not being allowed to use
family car 4 8 7] 14
29. Too llttle chance to get :
into sports 3 6 1 2
30, Lacking skills in sporis _
snd games 1 2 & 6
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Latin glo
No, | % | Wo. | %
IIT. Future, Yocation, and Bducatlion
1. Choosing best subjest to
taks next term i | 38 4 8
2, Hot knowing what I really ,
want 17 | 34 | 10 | 20
3. Wanbting advice on what %o .
do after high achoel 18 | 32 8 |16
4., Don't know how to look for
a Job 14 | 28 6 |12
5. Restless to finish school
and get a job iz | 24 5 | 10
6. Doubting I can get a Job in ‘
wy vocatlon. 12 | g4 6 |18
7. Afrald of unemployment after ‘
graduation : 12 | 24 o Q
8, Deciding whether or not to ,
g0 to college . 10 | 20 5 | 10
9., Choosing best subjects to
: prepare for job 0 | 280 1 2
10. BNeeding to declde om an
occupation 10 | 20 | 10 | 20
11, Wanting to learn a trade 10 | 20 4 8
12. Lacking work expsrlence 8 | 18 2 4
1%, Doubting ability to handle
a good jJob 8 | 16 3 6
14, MNeeding to plan ghead for
the fubture 7 | 14 7 | 14
16, Concerned eboub milltsary
service - 7 | 14 1 2
16, Unable to snter deslred vo- .
cation 6 | 12 O 0
17. Needing %o know more aboul :
ogeupations 6 | 12 4
18, OChoosing beat subjects to ,
prepare for collegs e | 12 9 |18
19, Lacking training for a Job 6 12 2 4
20, Cen't see school work is S
doing any good ‘ 511 ©
21, Nesding to know mors sbout
eollage & 10 8 | 16
22, Afrsid of the futurs 5| 10 o 0
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TABLE IV~-Continued

Latin Anglo
Ttem -
Yo, % o, %
28, Need tralning for a glven
ocoupation 4 8 3 6
24, ¥Needing to know my voca~
tional sbilities 3 8 6 | 18
256, Wand to be on my own 3 6 7 |14
26, Afraid I'1l1 never be able
to go to college 3 8 o 0
27. HNeeding to declde on a
' eertain college 2 4 2 |18
28, PFamlly opposing some of my
plens 2 4 7 | 14
29, Doubting the wisdom of my
vocational choice 1 2 1 2
30, Afrsid I won't be admitted
to a sollege 1 2 3 -]

Comments of Anglo-American Girls Not Used
in Body of the Thesls

Soeial Psychologiocsl Relations

"7 want to have a nice personallity, snd being qulet, this
is hard to sceomplish., I worry sbout not being popular and
not belng able to entertalin in my home because it 1s too
small, I elso wear glasses, and I feel that I am different
from the girls who don't,”

"I find 1% hard to get acmainted with people and to feel
at sase around strangers. I would like to be able to be more
forward and less bashful around people.®

"I don't know how to make conversstion and feel st eanse

around people,”
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"My complexion is horrible, and I feel this keeps me
from having dates,”

"My chief problem is not being sble to mix with a crowd
end be talketive."

*I am gsomstimes too envious and jJealous of the kids I
run sround with, I am jealous of one glirl becsuse she has
taken away my friend and now she sald he likes her, and I
just can't help being jeslous of her."

T am afrald to step right out at a social affair and
teke over when my time comes, but afterwards I feel much

vetter."®

Personal Psychologicel Relations

"Being nervous bothers me somewhat, because I am‘nerve
ous guite a bit, and I wonder 1if gsomething is wrong with me.®

"I am very stubborm on things that I believe are right,
even if they are wrong, Very often I get into a fight with
a member of the family."

"I often speak and say things without thinking, After
I asay them, I don't mean them., Then that gets me into
trouble with my friends,"

"My best girl friend and I have been having fights
lately and I try to prevent them." |

"I have & very guick temper and often flare up without
meaning to. Ny parents sacrifice so much for me, I don't

went to hurt them.%
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Courtship, Sex, and Marriage

"T Peel I am not as populsr with boys as most girlis my
sge. 1 have many friends that are boys, but I have only
been on a few dates.”

"My chief problems are that my fether and mother do not
take me seriously. I seldom tell them sbout a boy I like or
what I think about & boy I've met. If I talk sbout a boy,
they laugh at me snd my feelings are hurt, then I clam up.®

"My ehief problems are not belng able to have dates and
not going %o church enough. These two problems are caused
beeause my mobther doesn't allow me to go out with the peopls
I want %o0."

Comments of Latin-American Girls Fot Used
in Body of the Thesis
Bome and Family

"I would fesl much more at ease 1f I could agree more
with my mother and not be scolded so much.”

"My biggest problem 1s family problem. My parents
argue too wmuch, and I am worried and tired,"

*] have a married sister, and I sometimes feel jeslous
or something that makes me mad at both her and her husband.
I don't know why I feel this way, but I do., I don't like
them %o go to my house,”

"Well, what I worry sbout most 18 gbout my family quar-
reling and about them not taking things seriously."™
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"I 1live with my brother and he doesn't trust me when I
go out at night, even when 1t's just with girls,”

"I am afrald of my mother, Don't know why, but I am,
Sometimes I feel like I love my Aunt more thén I do my
mother. My father I love very much no mattsr what he does,

no matter if he is right or wrong.®

Gourtship, Sex, and Marrisge

"] am going with one boy, and I like him very much, but
sometimes I feel I like hisg best friend better, His friend
is very nlce %0 me and very thoughtful when he is around me,
but slnsce he is my boy friend’s best friend, he does not
think 1t 1s right for him %o atep In, and T am net surs
which of the two I 1like best.”

"Almost four years have gone, which is quite a long
time, and I s%1ll don't know 1f I really love my Boy friend,"

"I am engsged and slsoc going out with somebody else end
now I'm not sure which one I love, my filance or the boy I
em going out with right now,"

"I have a boy friend whom I want %o breask with, but
can't find a wey to tell him. I %told him in so many ways
that would really hurt a boy, but he 1s too stubborn. I
really would like to have somebody %o tell me how and what
to tell him.”

Miscelleneous

"My chlef problem is losing my temper. I think it is my

problem, because when I lose 1%, I sometimes lose a friend boo’



56

"y want %o understsnd more about the Bible, because
people give me dlfferent ideas of 1.7

"7 feel 111 at ease st soeial sffeirsy for instance,
1f T go to a party and T don't know anyone thers, I fesl

misersble.”
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