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CHAPTER I
INTRODUCTION

The Problem
The purpose of this study is to show pessible rela-
tionships between certaln environmental, personality,
and scholastie factors and difficulties in written lan~
guage.

8ignificance of the Study

Written English is recognized as an important tool
for scitizens in a democracy, & tool whose attainment is
worthy of much time and effort, if the expenditure of
these be needed, But written Engliﬁ@ represents a dif-
ficult undertaking for many students, even after they
have spent eight years in elementary school and are pre-
paring to enter high school. Belleving that this state=
ment may be true of the eighthegrade puplls of the Pilot
Point Public School of the 1950-51 school year, their
home-~-room teacher has administered certain teats to them,
and thle study is undertaken with a view toward silding
these students, who are recognized aas young citizens in
a demooracy, and who, along with many other students of
llke training, experience certain difficulties with
written English,



Sources of Data and Method of Procedurse

The information used as the basis of this study
was obtained from several sources, In the early Fall
of 1950 the local school administration made a socio=-
eéconomi¢c survey of the pupils' familles and homes, and
the Information thus secured was made available for this
study. In addition, information pertalining to achieve-
ment, mental maturity, and personality of each of the
eighth-grade students was obtained from results of stand-
ardized tests adminiastered to them in the spring of 1951,
Data from the soclo~economie survey and from the standard-
1zed teats was supplemented by in;ammatian from each
studentts permanent sahoolwrecerd, which indlcates his
genersal physisal egndition, any visual defects as revealed
by a Keystone Test, hils scores as determined by the Gray-
Votaw Achlevement Tests given in previocus years, and his
grede markings of other years es rescorded by former
tesachers,

The data from these socurces have been evaluated and
efforts have been made to determine relationships between
the factors revealed and the diffieculties in the written
language of this particular group.

' Limitationa of the Study
Thia study is limlted to the twenty-two eighth-grade
pupils of the Pilot Point Public School for the 195051



school seasion, Also, itiis limited %o the possible
relationshlp of @nviranmeﬁtal, personglity, and schow~
lastice factors, even though the teacher, along wiih any
number of other influanaeé, may be a most ilmportant

Grganizatibn of the stuﬁy

Chapter I has stated?the problen, pointing out the
gignificance of the study; listing the sources of data
and outlining the method of procedure, and suggesting
the limitatlons, Chapter IT will deal with the extent
and nature of errors madavby this group. Chapter III
will point oub possible rélationshipa between the errors
and other factors considered, Chapter IV will suggest
possible lmproved procedures for the teaching of written
langusge. Chapter V, the last, will summarize, pointing

out conelusions and recam&anﬁatiana.




CHAPTER II1

NATURE OF THE ERRORS IN WRITTEN ENGLISH AS REVEALID
BY THE CALIFORNIA LANGUAGE TEST

Chapter II will define the nature of the language
test administered to the pupils and will present data
coneerning each child's score on each part of the test,
ag well as give a summary of the class'! scores on the
different aspects neasured,

In April, 1951, the twenty-two eighth-grade pupils
of the Pilot Point 3chool took the intermediate form of
the Qalifornis Languaze Test,> designed for seventh-,
eighth-, and ninth-grade studenta., This test scores the
pupll on his ability

A, To use capltals correctly,

B. To punciunate asentences,

¢. To choose grammatically correct word-forms,

D, To recognize sentence fragments,

E. To determine parts of speech, and

F. To recognlze misspelled words,

Section A of the test, pertalning to capitalization,
ineludes choices involving the first word of a sentence,

1Ernest We Tiege and Willis W, Clark, Californis
Languege Test (Intermediate Form AA).

b



proper nouns, proper adjectives, proper abbreviations,
and the first word of a quotation, The total possible
score on this section is flfteen,

Section B of the test measures the extent to which
the student knows the uses of commas, question marks,
and guotation marks, One is not penalized for over-
punetuation, The total possible score on this section
is ten,

Beotion € 1s made up of twenty statements, The first
ten require a knowledge of number, case, tenss, and good
usage by the student making correct cholces, The second
ten statements determine the pupllis abllity to recognlze
the elements of complete sentences, The poasible score
is twenty,

Section D of the test pertains to parts of speech,
It conaslsts of a sentence of twenby words: "“We walk in
the park almost every afternocon, end wabtch other small
children feed doves whieh perch on thelr aheulders.“a
The student is told to consider how each word is used
and to classify it as a part of spesch, according to its
use in thisz particular sentence, The possible score is
twenty.

The next sectlion of the test measures the pupil's
ability to recognize misspelled words. Thirty sets of

words, with four words in each set, are listed, and the

2Tbide, De Se
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ehild is instrueted to examine each set to determine which

word, if any, is misspelled., The posalble score is thirty.
Tables 1 and 2 repregent the scores of the Individual

mewbers of the c¢lsssi the first {able represents the work

of the girls and the second, that of the boys, The scores

of each group are arvanged In descending order according

to the grades=placement ol each student,

TABLE 1

INDIVIDUAL RECORD OF EACHE GIRLYS BRRORS ON THE LANCUAGE
TEST, WITH HER GRADE~-PLACEMENT ARD HER RANK IN CLA3S

g g — |
AR IR APIEND
A HR AL HE AR HELH

R & ég éég Qmm @% alal B A
D 0 3 0 5 2 10 | 1 |10.08
A 1 2 2 H 9 8 | L 9.9
H 0 5 i 8 6 20 | 5 97
¢ 0 L 1 5 11 21 | 6 9.6
I o | & L 6 1t | 25 | 9.5 | 9.2
G b :1 3 8 6 25 | 9.5 | 9.2
B 0 5 1 11 9 26 111.5 | 9.1
B 1 |7 L 19 5 27 |13 8.9
P | 3 | s 2 |10 |1 | 32l |8

Total| 9 | 39 18 67 70 | 203 | 8.5 | 9.h




Tahle 2 shows the errors on the individuasl record

of each boyts language test.

discussed following Table 2,

TABIE 2

The two tables will be

INDIVIDUAL RECORD OF BACH BOY'S ERRORS CN THE LARGUACGE
TEXT, WITH HIS GRADE«PLACET™NT AND HI3 RANK IN CLA3S

; o w3

§ fag 8y |90 | de, o e, |48
e R R

@ gé %é gé% égm oy ng £ ° |°5

U o | .2 3 3 3 1| 2 | 10.7
0 o | 1 0 b 11 16| 3 | 10.1
v o | 5 3 & 10| 2k} 7.5 9.3
¥ | 1| L 1 5 | 13| 24 7.8 9.3
T 1 5 0 10 kel 26| 11.5| 9.1
R | o 5 b | 10 | 10| 29| 1.5 8.7
K | 4| b o | 12 9| 29| 5| 8.7
L 2 l 2 13 10| 31} 17 8.5
a | 6| 9] W | 7| s| 3w} 8s

w | o2 | & | b | W | | 32|19 79
P | L | 10 1 | 13| 8] 38|20 | 7.8
5 1 5 & 9 18 39|21 1.7
J 2 h 8 11 21 L6 | 22 7,0
Total 23 62 36 119 1o | 381 8.7




A8 a group the girls rank higher than the boys in
grade placement; the girls averaging 9.li, whereas the
boys average 8,7. Too, the four weakest students of
the elass, according to this test, are bb¥ﬁ§ £ﬁe four
ranging f?am 2 gradaﬁpléeémgnt of 7.9 bo ona‘éf TeOu
Therefore, the glrls, as a group, hold the higher rank
in the class, However, students U and 0, twc boys, holdd
gsecond and third places as individual members of the class,
and three other boyst! tests indicate that they are compew
tent students,”

In Table 3 a summary of the nature and the number
of errors made by the entire class on the California |

Language Test may be found., Mot only the nature and the

number of errors are shown, but the percentage of errors
made by the class, the percentage of errors made by the
girls as a group and that made by the boys as a group
are indlcated,

By way of comparison from the data tabulated in
Table 3 it is interesting to nobte that tﬁa record of the
boys and that of the girls run parallﬁl in the order of
the areas in which the errors are found, except in the
case of the first two major weaknesses., Whereas the
girls are weakest first in punctuation, and second in
parts of speech, the boys'! weoaknesses in these first

two areas are just reversed in order,.



TABLE 3

HATURE AND NUMBER OF THE ERRORS MADE ON THE CALIFORNIA
LANGUAGE TEST BY THE LIGHTH GRADECF THE PiLOT POINI
SCHOOL IN THE SPRING SEMESTER OF 1951

THamber off —
. Paaaible Percentage| Pérventage| Percentage
Lo ey | Number of ﬁig"g; of Evrors | of Errors |of Errors
| Errors Class [PY Class |\ by Girls by Boys
Capital- 1 o ' ‘
ization 330 32 942 6.6 11.8
Punetu-
ation 220 101 2.1 L3.3 0.8
VWord
Cholice~- ,
Sentences| L0 sl 12 10 1
Parts of ,
Speech hho 186 1.6 37,2 k6
Spelling
Errors 660 210 31 2549 36
Total 2090 58L 273 237 31

As shown in Table 3 the girls as a group made a
lower per cent of errors in every part of the test than
the boys, with the exception of the part testing the use
of punetuation, Lee and Lee offer one expianstlion of
the fact that girls olten advanee faster than boys do
in thelr school work:

. o . The boys who are more immature physleally have

to compete with the girls, When their fingers do
not guide the pencil as expertly . . . or vhen theiyr
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tived and strained little muscles rebel, and they
stert twlisting and turning in their seata to get
relief, they are branded as naughty and faillures,
and the superior accomplishments of the girls are
held up as models., Attitudes may be developed here
that will persiat through all schooling, . « «
From about 1l to 13 the glrl is all of two years
nearer her final development than is the boy,3

At another time the authors add this thought:

Maturation is a concept as important in language
erts as 1t is in the other aveas, The development
of the child in his gbility to deal with language
i3 gradual, The teacher needs to be Ffamiliar with
this development in order to guide him intelligently.
The idea that certaln skills had to be mastered in
a glven grade by all children has dissppeared, Cone
tinuity of experience is necessary if the child is
to deal with situations on an increasingly more
complex level,

Excesaive and premature emphasis on formal
correctneas mey prove to be an actual detanrent.5

Even though the percentages of errors in several
sections of the test appear high, In reallty they are
near average for the whole test, as shown by their Inter~
pretation into gradeeplacement, the girls haviosg placed
9,l, and the boys 8.7. This test was administered in
April of their eighth-grade year, and the average grades
placement for the entire c¢lass was 9.0, There are no
girls and only four boys who rank lower than 8,5 in grade-
plecement, and only two girls and four boys who rank bew
tween 8,5 and 9.,0. All other members of the class rank
higher than $.0.

3Murrey Lee and Dorris May Lee, The Child and His
Curriculum, p. 33.

brpga., p. 329. 51bid., p. 336.
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The clesa?! greatest weakness, as revealed by this test,
lies in their inability to use punctuation marks correctly.
Prom. 220 possible errors, they made 101, or in other words,
they missed 42,1 per sent of the oholces offered by the
test, ILikewise, as & class, they ave very weak in their
ability to determine the parts of spesch of words in a
given senbense, From L0 possible errors, theycommitted
119, or, in other words, they were wnable to identify h1.6
per eent of the words as to their uses as parts of speech
in this particulsr sentence, |

The mua weakness of the elass, as determined by
this test, is thelir fallure to recopgnize misspelled words,
From 660 sets of words, with four words to each set, they
falled to determine the gecurrense of errors in 210, or
they falled on 31 per cent of the seits of words.

In the sestion of the test requiring & knowledge of
nunber; 6ase, btense, good usage, and sentense elements,
the clags made a better showing. Of 1o possible ervors,
only Sl were made, which represents but 12 per cent of
the whole.

The class wers strengest in their ability to use

wiﬁx& latww sorrectly. OF 330 possible errors, mly
32 wors m&a, mmﬂmting 9.2 per cent.
This amtar has pointed out the wmm, 28 revealsd
L1 Corn quage Test, in ¥he written English




o ¥

12

of the eighth-grade puplls of the Pilot Point Publie
Schools for the spring semeater of 1951, The record of
the errors of each student, along with his gradeeplace-
mont and his prank {n the class have been presented., In
addition, the record of ths whole ¢lass in the percentage
of errors made on the test has been given in order o
point oubt the wesknesses and the strengthe of the class.



CHAPTER III

POSSIBLE RELATICNSHIPS BETWEEN ERRORS IN WRITTEN
ERGLISH AND CERTAIN MENTAL, ENVIRONMENTAL,
AND PERSOHALITY FACTORS

In Chapter II the resulbts of the falifornia Lsn-

guage Test have been given, In Chapter III results of
tests, other than the language test, will be given and
efforts will be made to peint out possible relationships
among ceritaln factors, The first part of the chapter
deals with thﬁ>nature of the mental maturity test admine
istered and data obtained from it, The second and third
parts of the chapter present the data from the soclo-
economic survey and from the personality test, respece
tively. The last part of the chapter 1s devoted to
attempts to relate errors in written language to cerbtalin

mental, environmental, and personality factors.

The Mental Haturity Test
After the California Langusze Test was administered
to the @ighﬁh~grada_pu@ils, and the main errors of the
individual students, as well as those of the class as a
whole, were determined, furither tests were given with the
inkention of attempting to relate those errors to cerbain
factors, The first given was the Californias Short-Form

13
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Test of lsntal Maturity, since mental factors are cone
gidered af'prima importance, The test may be considered
in two main divislons, the language factors comprising
one and the non-language factors the other, The language
feetors include inference, numerical quantity, and verbsl
coneepts, The non-language faaﬁera inaluﬁa gensing right
and left, manipulation of areas, similarities, and mumw
ber series, The authors of the test offer these ideas as
to the values of the two seetions:

The language teat dats are partlicularly use-
ful in indicating how well the individual under-
stands relationships expressed in words, such asg
instructions, conference discusslons, statements
of loglecel principles or courses of aection, and
the like,

" "Ths non-language test data indicate how well
the individual understands relationships among things
or objects when no language or a minimum amount of
language la involved, such as physical or mechanie
¢l pslationships, '

Individuals may possess these two kinds of
mental sbility in very different degrees, It is
not wnusual for a person to have a language I.0Q.
of 70 or 80 and to have a non-language I1.Q. above
100, _Similarly, the reverse 1s frequently the
 CBBE . ~

By the Californis Mental Maburity Teat three I.Q.'s
for each student are determined; these avek{l) the I.Q.

for the non~language factors, (2) the I.Q. for the lanw
guage factors, and (3) the I.Q. for the preceding two
combined, or the totale-mental factors.

1Eliz&b@th Te Suldiven, W, W. Clark, and E, W, Tlegs,
Marnwal: gCalifornia Short-Form Test of HMental Maturity,
Ps ?i




In Table L data from this teat are recorded for each
sbudent,

TABLE L

INTELLIGENCE QUOTIENTS OF THE INDIVIDUAL STUDENTS FOR LAN~
GUAGE FACTORS, NON-LAIGUAGE PACTORS, AND TOTAL MENTAL
FACTORS IN THE CALIFORNIA S [-FORY 1% AL

; Laaguage ﬁenwnangnage Total %ﬁntal salifornia
Student | pactors | Fastors Factors Lapguage
. 1 . Skl
- : Percentile
I.Q. I.Q. I1.Q. R&nk
K 121 121 a2l
D 109 111 110 85
; 1 107 159 72
o ! 107
U 108 1&::’.f . og¢ 55
7 111 91 10§~ 60
N 105 103 105 60
M 102 102 102 30
P 101 ‘ 99 101 0
¢ 10l 95 101 ,
A :wg 13;9) 100 g
v : ' \ ,
L 37 101 gz 40
H 102 32 98 10
R 98 9 9 0
Q 108 e ol 10
J 70 101 - k 15
8 2 1 31 0
I 9 2 90 0
B 92 T 7 7 1)
P 39 i g | 30
B 82 84 a 83 o )

As o matter of convenlence in comparing these scores

with his ebility in written langusge, each studentts per-

gsntile rank from the Californie Language Test is shown.
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This table ig arranged in descending order, as determined
by the I,Q.'s from the total-mental factors,

While the I.Q.'s for the language factors and those
for the non-langusge do not vary much for some of the
students, for other students they vary to A marked degree,
For example, 5tuﬁan$ E;as~§§awn in Table L, has an I.Q.
of 121 ?ar both language fgatars and for non~language
factors, whereas student Q's test data indicate an I,Q.
of 1080 for leng

factors,

age factora and only 71 for nonelangusge

The authors of the teat by whieh the I.Q.'s wore
determined define mental maturity and make pertinent
remarks concerning its being measured:

_ dome of the ways in which intelligence or menw
tal maturity may be defined are: brightness, mental
power, abllity to understand relationships, ability
to profit from experience. Early students thought
that it could be messured on a vertical scale like
pupil helght,.

However, it was gsoon dlascovered that individusls
with identlical mental ages or iniclligence quotients
did not have the same abilities and did not succesd
equally well, , ,

Thorndike and others pointed out that this
conoepi woa too slmple and among the new dimensions
or agpects of intelligence which they suggested were
the speed with which an individusl works end the
dirficulty of the tasks which he can perform. These
and other contributions led to extensive factor anale
yels studles which seem to indicate that inteliigence
consists of a mumber of relatively independent factors,

_In measuring evidences of intelligence, a score
is first obtained either from a whole test or from
some me Jor part of a tests This scors is then ex-
pregsed in terms of a mental age. Mental age means
mental ability egual to that possessed by the avere
age or typleal individual of & given age group.
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Thug 1f a large representative number of pupils who
were 12 years, O months old ahranaiagiﬁaliz made
an average score of 130 on a partleulsr intelli-
gence test, any other indlvidual who suvbsequently
makes a score of 130 on this Intelligence test
would be said to have a mental age of 12 years,
6 months, |

Another measure is also umed in designating
intellipeneo: namely, the Intelligence Quotlent
{I,2.)a» The Intelligence Quotient is obtalned by
dividing the Mental Age by the Actual or Chronologl-
cal Age. It is therefore & ratie and shows the rate
at which a pariticular Individual ls developing men-
tal ability. Thus the individual who is 8§ years
old chronologically bub has & mental age of 10 years
has an I,Q, of 125 and is é&vaéoping at a rate 25¢
fagter than the average child.~ ‘

Thus, by the use of the Galifornis Short~Form Test

of Mental Maturity the intelligence quotient of each

eighthegrade student was determined, When the individual
gtudentts acore is expressed In terms of his mental age;
and thia mental age is divided by his chronological age,
the result represents his intelligence quotient, In
Table 5 the results of the mental maturity test are glven.
Given, also, are the possible score, eaah studentts score,
his mental age, hils chronologlcal age, hia*intaliigen@a
qpmtianﬁ; s Intelligence grade~placement, and his pank -
in olass, This table 1s arranged in desecending order
gecording to the intelligende guotient »f the members

of the elass,

21b1d., px Se



16

TABLE &
RESULT'S OF THE MINTAL MATURITY TEST

e e P e Mo
| Aé%@ menk czlgﬁg
W5 121 189 156 | 121 10.,1 1
145 119 186 168 | 10| 9.9 | 2.5
s | 136 182 165 F 110 | 9.6 | 2.5
Ws | 119 | 6 | 170 | 209 | 9.9 | kb
s | 120 188 17h | 108 | 0.0 | 5

s 115 | 180 | 171 | 205 | 9.5 | 6.5
iR 115 180 171 | 105 | 9.5 | 6.5

s 107 170 166 | 102 | 8.8 | 8
s 112 177 175 | 101 | 9.3 | 9.5
45 101 162 160 | 11 | 8.2 | 9.5
mhs | 10 175 a7h | 100 | 9.1 |11

s 107 170 171 99 8,8 |12
s 113 178 180 98 | 9.y |13.5
s 102 16l 167 98 8.3 | 13.5
s 108 171 177 97 | 8.9 |15
15 101 162 172 94 | 8.2 |16
s 1ol 166 177 93 | 8.5 |17
s 10l 166 182 91 | 8.5 |18
5 96 156 175 90 | 7.7 |19
s 90 19 172 87 T+ |20
ihs 180 161 187 B6 | 8.1 |21
i 93 153 185 83 | T.h |2z

B ot ey & A g BRSSO QU R

In order to group the pupils accerding to thelr
intelligence gquotients, a plam for s clagsification chart

found in the manual a;_ccampanymgg the California Short-Form



19

Test of Mental Maturity is used for Table 6. The stu-
dents are divided into six groups: (1) very superior,
with I,Q.'s of 130 and above} (2) superior, with I,Q.'s
from 1i5~129; {3} high average, with I,8.'s from lﬁﬂwllh;
(L) Low average,; with I.Q.ts from 85-99; (5) inferior,
with 1.Q.'s from 70«8l and (6) very inferior, with I1.Q.'s
below 70,

Table 6

CLASSIFIGATION OF THE EIGHTHGRADE PUPILS ACCOHDING TO
THEIR INTELLIGENCE QUOTIENTS AND A COMPARISON OF THE
PERCENTAGES IN EBACH GROUP WITH THOSE COF THE TYPIe

CAL POPULATION

Descriptive Intelligence| Nusber of Fag;gggglaf ?@g ggﬁt
Classification| Quotient Students Population @ra&a
Very 130 and
guperior above 3 0
Superior 115«129 1 12 heS
High , ;
average 100-11h 10 35 L85
Low _ _
avorage 85~ 99 10 35 45,5
Inferior 70 84 i 12 l1e5
Very , 4
infsrlor Below 70 0 3 0
Total 22 100 100
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As seen in Table & most of the atudents in the eighthe
grade are in the high-average and the low-average groups,
there belng but one in the superior group and one in the
inferior groups The percentages do notrun parallel to
those quoted by the authors for the btypleal population,

since most of our students are in the average groups.

The Soclo-Econonle Survey

In addition to information obtalned from the mental
maturlty tests, data relative to the home environment of
each student were availsble from a soclo-economic survey
made by the school in the fall term of the 1950+51 schoel
sesalon, Pertinent Information from this survey is given
in Table 7. Students from farm homes are listed Logether,
as are those 1living in town,

Table 7 shows that most of the children included in
this study are from farm homes, Standards of living of
the an;ixa elasg; insofear as extéﬁnﬁl factbors are ¢one
cerned, would be very much the same, for the town is a ,
very small one in the heart of a large farming district,
and the town offers few convenlences which the rural
ehildren, with few exceptions, do not enjoy. Another
point of inberest is that not one of the children is &
newconer, All have lived in this community and have
attended this school for at least throe years, and most
of them have zpent thelr whols school-lives here,
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Table 7 also shows that not one of the children is
an only c¢hild, and most of them are from homes where
there sre several children. All of the puplls have access
to radlos and most of them have many magazines and news~
papers in the homes. I may be concluded that all of the
children are Crom niddle~classy; rural families who have

the commun convenlences of living,

The Personality Test
In addition to information obtained from the mental
maturity tests and from the soclo-economic survey, data

wers taken from the results of the Qalifornis Test of

Pergonallty, which was administered to the eighth-grade

students, As to the necesaibty for such a test the authors
write:

¢« s o Accumulating evidence reveals the fact that
beneath the relatively salm exterior of children are
problems,; frustrations, and conflietes Just as dif-
fieult for them to face as are the problems with
which adults wrestle from day to day. We camnok
continue the old-fashloned waste of allowing large
nunbers bo develep serious nervous and mental dif-
fisultles until none but highly %rainaﬁ psychologists
and payehiatristas can help then,

The paraﬁnalitg test used for this gtudy is divided
into two maln parts, selfeadjustment and soeialendjustment,
and each division has subtopics. The teat could he oube-
lined in this way:

3Reported by the Editorial Staff, California Test

Bureau, Californila Test of Personality, Summery of Inves~
ﬁiﬁ&tiéﬁE;"ﬁgfmﬁ%”bf“gj iy, Swamery of




I. 3Self-adjustment

A
Ba
Cs
De
Ba
P,

Sell-rellance

Sense of personal worth

Sense of personal freedom

Fealing of belonging

Preedom from withdrawinge-tendencies

Froodom {rom nerveus symptoms

IZ. Soclal-adjustment

As
B
Ce
D,
B,
Fe

8occial standards

Sccial skills

Freedom from anti-soclal tendencles
Family relationa

School relations

Community relations

The gum total of the scores on the twelve subdivisions

is reforred to as the total-adjustment score.

The resulis of the personality test are recopded in
Table 8, in which each studenitts scores for sellf-aduste

ment factors, for soclal-adjustment factors, and for total~

ad justment factors are given, The students' scores ave

entersd according to cless rank on this partloulsr test.
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As seen in Table 8 the students are in very low pere
contlle renks in both self-adjustment and In soelal-adjust-
ment factors, Only seven of the tweniy~two are ambove the
fiftieth percentile rank in self-adjustment and only nine
ars above the fiftieth percentile rank in socialead justment,

Possible Relationships

The following tables and comments are sc plammed that
poasible relatlionships mﬁy be sought betwagn the errors
revealed by the languasge tosis and any one, or more, of
the many factors revealed by the other tests.

As seen from Table 6 most of the students in the
eighth-grade belnmg to the high-average or to the low-
average groups, as defined by the classiflications used
in that table., Table ¢ shows the percentile ranks in
mental maturity, in language, and in totalead justment
of the ten students who are in the high-average group.

The flrst five of the ten studentsz in the high-averw
age group are in high percentile ranks on all three tests
glven, which fael seesms to indicate that mantal,maturity;
language skills, and personality are closely ralatgd. of
the latter five students represented ln this table, three
are in high p@?eantilu renks in BEnglish but In low ranks
in totel-ad justment; one is below average in English but
very high in total«adjustment; and the laat is low in
both.
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TABLE 9

PERCENTILE RANKS OP THE TEN EIGHTH-GRADE STUDENTS
WHO ARE IN THE HIGH-AVERAGE GROUP ACCORDING
TO THEIR INTELLIGENCE QUOTIENTS

¥ental ﬁatwiﬁy vﬁ.aaguag& | Totalwid justment
Pepreon=| Intelli- | Pereene .
tile | gence t1le P er&gmti ile
Rank  |Quotlent Rank ‘

Student

70 110 70 65
70 108 85 g5
60 105 60 60
60 105 60 55
50 ! 6o 75
70 110 85 30
70 199 75 5
50 100 75 Lo
50 101 Lo 75
50 102 30 5

B o= o oo U O 1B = g o

An overall ploture ai‘ Table § indicates that thers
mey be a eloser relationship between high intelligence
guotients and lenguagze abilities than b&@;wen personality
f&étam and language abilities, However, the number of
students mp@aemed is too small to more than point out
a poasiblility, especially vwhen attention is ealled to the
record of Student F and of Student M.
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In addition to the faet that these students bel&ng'
to the same classification as to intelligence quotients,
their soclowsconomic beeclgrounds are similar. By referw
ring to Table 7 it is spparent that all are from homes
which offer about the same convenlences and the same
security, Each has attended this same school all his
school-life, and each has access to the radie and to
magazines, Student T lives in tawn'wiﬁh.hiﬂ mother, WR?
is a widow, but who owns her home., He, like t@a others,
has attended thls same achool since he started, and he,
like the others, seems to have reasons to feel secure,

Table 10 shows the percentile ranks in mental matu=
rity, in langua-e;, and in totale-adjustment of the ten
students who are in the low-average group, according to
the classifications used in Tsble 6,

An sxaminatlion of the record of the first five stuw
dents repregented in Table 10 indicates that neither a
high intelligence quotient nor proper adjustment is neces-
sary to language ability, except for Student V'as seores,
But, in reallty, the I.Q.'s as they cccur in the language
section of the mentality test are not sc low as they appear
here, 4 study of Table } revealas that Student B, whose
total I.Q. 1r only 87, has an I.Q. of 92 in the language=
factors sectlion of the menbtal maturity test. Student H,
who is in the seventieth percentile rank on the California
ze Test, has an I.Q« of 102 in the languagenfaaters’

Lang ag
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gsection of thoe mental maburity test., If language abiliby
is related to mental factors, or to personality fastors,

one would conclude that the first five of these ten stu~

dents are hard workers, with fine ettitudes and with fine
encouragenent from home,

TABLE 10

PERCENTIIE RANKS OF THE TEN BIGHTH~GRADE STUDENTS
WHO ARE IN THE LOW~AVERAGE GROUP AGCORDING
TO THEIR INTELLIGENCE QUOTIENTS

Hental Maturlty |Language TotaleAd justment
Student [Topcens|Intelli~ | Percontile|  Percentiie

tile gence ~ .

50 99 60 8o
20 87 60 15
ho o7 50 Lo
30 90 60 Lo
50 98 70 25
20 86 30 50
ho 9 ho 15
50 98 Lo 15
Lo 93 15 15
30 21 30 10

I O S > - T - N - - B - A |




30

The last flve records in Table 10 seem to point oub
a close rel&tionﬁhip between language abilibty and mental
maturity, as well as bebwoen language ability and totale
ad justment scores, or there may be an indication of s
elose relabtionship emong the three, It would gseem that
8tudent Ls according to his percentile rank in mental
maturity, could score higher in language ability, if the
two are related, but 1t is possible that other factors
enter in, in his particular case, For example, he has a
younger brother In the same class, and this fact may have
& strong influence on his attitudes and on his performance.

A further examination of Table 9 and Table 10 shows
that there are seven students in low percentile ranks
according to the galifornla Lenguage g@g&;‘nmmmly, gtu-
dents Fy M, Py, Qp Ly Jo» an& 3. These seven stuﬂen?s are

sonalatently poor in parts of the personality test, espe-
cially that part related to self-adjustment, Table 1l
records thelr scores on this part of the California Perw
gonallty Tegt.
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TABLE 11

PERCENTILE RANKINGS FROM THE SELP-ADJUSTMENT DIVISIOHN OF
THE GALIFQ“%I& PERSONALITY TE3T FOR THE SEVEW

STUDENTS WOO ARE 1IN LOW PLACENTILE RANKS
Aﬁ DETERMIEEQ BY THE CALIFORNIA
LANGUAGE TEST
studants
Areas
P M F Q L J 8
Self-reliance 25 15 is 0|15 25 1
HSense of
personal
worth 85 1 70 10 | 10 15 15
Sense of
personal ,
fresdom a0 50 30 50 | 90 T0 15
Peeling of
belonging 65 | 10 | 90 1 |20 | 15 | 30
Freedom from
withdrawing ,
tendencles 85 5 15 20 5 50 30
Freodom from |
nervous .
sympboms 50 1 | 35 15 | 1 S | 25

0f the seven students, whose records appear in
Table 11 and who are weakest of the ghﬂla elass in English
according to the language test given, not one is above the
25 percentile rank in selfereliance, This part of the
personality test consists of the following questilons:
1., Do you keep on working even 1f the Jjob 1s
hard? Yes No



2.
3.
e
Se
6

Te

9
10,

ii.
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Is it hard for you to be calm when things
go weong? Yos

Does it usually bother you when people

‘do not agres with you? Yos

When you are sround strange people do

you usually fesl uneasy? Yes
Iz it easgy for you to admit it vhen you

are in the wrong? Yes
Do you have to be reminded often to

finish your work? Yos
Do you often think about the kind of

work you want to do when you grow up? Yeos
Do yui fael bad vhen your classmates

make fun of you? Yos
Is it easy for you to meet or

introduce people? | Yes
Do you usually feel sorry for yourself

when you get hurt? Yes
Do you find it essler to do what your
friends plan than to make your cwn plans?¥Yes
Do you find t}iats most people try to

boas your | Yes
Iz it easy for you to talk to impor-

tent people? Yes
Do your friends offten cheat you In

games? ' Yes

Ho

No

Ho

Ho

Ho

fife]

]

Ho

Ho

Ho

Ho

Ho

Ko
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Do you usually finish the things that
you stapt?

Yes THo

It seems that the fallure to pass this test may be

due to poor atiitudes vhich, in turn, mey have a dirvect

relationghip to poor English grades,

It may be that the

pupils are falling to receive help in developing proper
attitudes from thelr homes or from their school.
Pive of the sovennstudents represented in Tsble 11

4o not secore hisher than the fiftesnth percentile r&nk

on the part of the test pertaining to personal worth,

The questions from this part of the California Test of

;-6 .

17,

18.

19.

20,

21,

22,

Personality are:

Ara'y@u often invited to parties where
both boys and girls are present?

Do you find that a good many peeple are
rean?

Do most of yowr friends seem to think
that you are brave or straﬁg?

Are you often asked to help plan
parties?

Do people seem to think that yvou have
good ideasn?

Are your Iriends usually interested in
what you are doing?

Are people often unfair to you?

Yo

Yen

Yesg

Yes

Yes

Yeos

Yes

o

Yo

No

Ho

Ho

Xo
o
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254
26,

27«
283,
29,

30

3k

Do your claasmsabes seem o think you are

as bright as they are? Yeos
Are the other students glad that you are

in their class? Yes
Do both boys and girls seem to like you? Yes
Do you have a hard time doing most of

the things you try? Yes
Do you feel that psople do not treat

you as well as they should? Yes
Do many of the people you know seem to
dislike you? Yos
Do people seem to think you are golng

to do weil when you grow up? Yeos

Do you find that people do not treat

you very well? Yes

Ko

Xo
Xo

Ro

¥o

o

No

Yo

This test, too, may point to a lack of proper atti-

tudes on the part of the satudents vhich may result in
poor school work, including that of English,

laek would indicate fallure on the pert of someone,

But this

Ory

1f these students have not been given & sense of personal

worth, someone has falled, and it behooves the achool bto

do its part In correcting the situation.

All the pupils represented in Table 1ll, even though

they rank very low in total-adjustment, score asbove the

fiftieth percentile rank in personal freedom, This
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outconme may indicate that these students are allowed so

much freedom that they spend their time unwisely, giving

less Hime and thought to school work, including that of

language, than they should,

Scoring low on other parts of the test may indlcate

poor attibtudes, but the section relating to fresdom from

nervous sympioms seems to be a summary of what the child

thinks of his own physiecal condition.

the following, taken from the California Personality

Test, mre devised to obtain this information,

76.
T

78,
19

80.
81,
82.
83.

8’4«

85,

Do you frequently have sneezing spells? Yes
Do you sometimes stuttaﬁ when you get
exclted? Yes
Ave you often bothered by headaches? Yen
Are you often not huagry even at

meal time? Tes
Do you usually find it hard to sit atill? Yes
Do your eyes hurt often? Yes
Do you often have to ask people to

repeat what they just mald? Yes
Do you often forget what you are

reading? Yes
Are you scmetimes troubled because

your umuscles twitch? Yes
Do you find that many people do not gpeak
elearly encugh for you %o hear them well?Yes

Sueh questlions as

Ho

Ko
Ho

Ho

Ko

Ho

Ko

¥o

No

o
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86, Are you troubled because of having many

colda? Yes No

87. Do most people consider you restless? Yoz Xo

88, Do you usually find it hard to go to

sleep? Yes HXo
89, Are you tired much of the time? Yes XNo

90, Are you often troubled by night~

mares or bhad dreams? Yes ¥Ho

Zome of the students represented in Table 1l may

have real physlcal defects which affect their school work,
Others may not really be 1ll, but may think they are,

writer comments:

If a student thinks he is in poor health, and
ja, 1t is importent, If he thinks he is in poor
health, and 1s no%, it is possibly even more impor

One

b d

tant. If his 4ifflculty comes from a disorder such
as poor eyesight, infected tonsils, or constipation,

the chances are that hias 4ifficulty will be diag-
nogsed and cured, If his difficulty has its origin
in guch basls orgsanic disturbances as may, for ex-
ample, have a glandular origin, it 1z less likely
to be diagnosed and corrested although the chances
of its being corrected are inoressing daily, 1If,
however, the difficulty is not organic but comes
from a deep-seated psychologicsl disturbance the
ghanaﬁa of diagnosis and correctlon are very much
O88,

In another place the same author adds;

¢ «+ o 2 student may be suffering from slightly in-
Teoted tonsils to a degree thalt he seldom feels

hxbnnath L. Heaton ard Vivian Weedon, The Falling

Sﬁuﬁent, Pe 111.24.;
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quite well though never 11l enough to have his ton-

slls out, or he may suffer from mild digestional

upsets which ars time-consuming and annoying, but

which are not serious enough to be corrected, The

ég:tggrgggdétiens may hinder scholarship more than
*

Four of the seven students referred to in Table 11
anawmrad’“yea“ to the question "Are you often bothered
by headaches? Five answered "yves" to YAre you often
not hungry even at msal time?" Four answered "ves" to
"Do your eyes hurt often?" Five answered "yes® to "Do
you often have to ask people to repeat what they just
sald?” 8ix of the seven answered in the affirmative to
"Do you find that many people do not speak eclearly enough
for you to hear them well? Three of the seven answered
in the affirmative to "Are you tired mush of the time?®
Any one of these answerw could possibly indicate a cone
dition that needs correcting, and one that has direct
effeet upon the student's doing his school work well.

In addition to the possibilities of relationships
pointed out for certain groups, there are indicstions of
individual problems, For example, Student D, a girl with
high scholastic records, ranks only in the thirtieth per-
centile on the perscnality test whereas she 1s in the 85
percentile rank In the language scores and in the seventie
eth percentlile rank on the mental maturity test, RBxemining
her personality test scores, it is noted that she is in

5Ibid., p. 152.



38

the [iftieth percentlle rank on the section of the test
given to scelaleadjustment, but she is only in the fif-
teenth percentile rank on the part relating to self-
ad justment. She is very low on self-reliance, on sense
of personal worth, and on freedon~from-withdrawing ten-
dencies, 8ince she is very tall, and not very attractive,
1t is possible that these conditlions have shalten her self-
esteem, and measures should be taken to help her bulld
her self-confidence that she may continue to be the strong
gtudent that she has been in spite of these handicaps.
Student H is a second girl whose records would indi-
cate that she should rank higher than the [ifteenth pepr-
centile in selfvadjuabm&nt; If there 1s one in the class
whose p@#anta are able to offer thelr child more than
average, in a soclo-e¢conomle way, it is she, She i3 in
high-percentile ranks in both language abilities and in
mental maturity. Her test folder reveals that she answered
significant questions in the affirmative: |
61. Have you noticed that many people do and say
mean things?
é4. Do you know people who are so unreasonable that
you hate them?
é5, Have you foéund th#t'ﬁany people do not mind
i hurting your feelings?
67, Have you often found that older people had it
in for you?
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Do you often feel lonemome even with people
around you?

Have you often noticed that pesople do not treat
you as fairly as they should?

Do you worry a lot becsuse you have so many
problems ¢

Do you often feel like crying because of the
way people neglect you?

Her affirmative answers to the above questions mske

it appear that she 1z very wnhappy elther at home or atb
school or both, Her test folder on family relations

reveals that she answered in the affirmstive to ths fole

lowing questions.

13,

8.

9.

Do members of your family start quarrels with
you oftan?

Do you {ind it 4ifficult to pieasa your folks?
Have you often felt as though you would rather

not live at home?

Do vou sometimes feel that no one at home ceres

about you?

These answers may be related to the fact thaﬁ her

intelligence quotient 1s a little below average, whereas

she has driven herself, or she has been driven, to attain

high goals, such as the seventieth percentile in the lan-

guage seore, Or, she may feel that homefolks and/or
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teachers are eoxpecting much of her, maybe more than ghe
is really capable of doing, 8he shares the feeling indi-
cated toward Homefolks with teachers, as shown by her
affirmative answers to these questions:
153, 1Is some of your school work so hard that you
are in danger of falling?
15}, Have you often thought that some teachers care
 1ittle about thelr students?
756, Are some of the teachers so striect that it
makes school work too hard?
158, Have yﬁu bften‘thought that some of the teachers
are wnfair?
160, Would you be happler in school if the teachers

wore kinder?

0f course, there are other students who answered
these questions in the alfirmetive, but most of the class
did not. Student X, the boy who'haa the highest intelli-
gense quotient in the class, 121, according to the mental
maturity test given, 1ls in only the firat percentile rank
in total adjustment., He answered all the questions guoted
in the two groups direetly sbove in the affirmative, and
many more such quesatlions which reflect the same feeslinga,
A study of the data avallable does not seem to Justify
such feelings., It 1s known that the children older than
he from his famlly have excelled in school, so that it



L1

seems feasible that some attitude in the home may augment
this condition,

In all the efforts made to relate those factors to
language work, little has been sald concerning the environ-
mental factors, A study of Table 7 shows that the embernal
pietures of home environment are so uniform that few cone
elusions may be dreawn concerning them, HMany writers point
out the Important effect that home and commmity exercise
cver the youbth, One writer names several of these influe
enees:

The reighborhood educates us all, , . . ¥e
are edusated by the ways in which we prespond to the
sbimalations of the world sboubt us. .

Religious institutions and aativitiaa educate,
Even those who “have no interests" in religlon are
educated by their denials. . 6

Civie conditiona of all kinds educate. . « «
Politles makes us burn with politicel ardor, or with
sham enthusissms, or turns us into eynics. « .

The street educates, 5Shop windows , . . flaunb-
ing objecta that we desire and cammot afford-~-all
this educates ue, .

Beauty and uglinasa all about us sducate us,

Our homeaz, onr streets, our communlties show us
beauty or sordidness and tend to make us long for
beauty or to be satisfled with the sordid, + + »

our group memberships educate us. . « when we
belong to many groups we become rich with their
offerings to us and £1lled with the confliets en-
zendered by them, When we are excluded from proups
we suffer and compensate in more or leasg healthful
ways, and wo Find happiness when we achieve menbore
ship in soeial classes, racial groups. . . . We are
1arga1y proﬂucts of cur group relaticnships.

6Jnseph Einmont Hart, Socisl Interpretation of Edu~
cation, p. 250,
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We are educated by our experiences with authority
or lack of ity by our dealings with arbitrary indi-
viduals, by orders imposed upon us, by efforts to
gontrol us, to break us, or to teach us; by our com-
pliances and our resistances. . « «

We are esducated by our longings, owr friend-
ships, owr aspirations, omr reversnce, our satisfied
and unsatlsfied desirea. ., « »

e » o« » He (the child of today) is the product of

the group. Just as his physical body 1s a product

of the phvsical 1life of the group, so his emotional

and moral belng, and, in large measure, his Iintel-

lectual 1ife, or laeck of it, will be tﬁe product

of the group's emotional, ﬁnralg and intsllectual

11f9, or lack of ite « »

while these influences are not known for each pupll,
it i3 known that this particular group of students have
ned the same school enviromnment, so far as tanglible factors
are coucernecd, as thelr records show thal each has been
in this school for many years, and most of them have been
here throughout their school careers,
| In this chapter attempts have been made to point out
possible relationships between language abilities of the
elghth~grade students of the Piloet Point School and cer~
tain factors as revealed by mental maturity tests, person-
ality tests, and socio-economic surveys. It has shown
meny such possiblilities whieh should stimulate thought on

the part of thoss assoclated with this clasa,

T1bid,, pp. 252-253.
aIbid., p. 267,

AU



CHAPTER IV.
IMPROVING THE TEACHING OF WRITTEN LANGUAGE

In the preceding chapters an attempt has been made
to determine the extent and nature of errors in written
language among the eighth-grade students of the Pilot
Point Publie School and to point out poasible relation-
ghips botween these errors and certain mental, personalltiy,
and environmental factors. This chapter has as its pur-
pose the outlining of poasible improved procedures 1in the
teaching of written language to thils particular group of
students,

In current literature many new trends in the teach-
ing of languaege are te be found, As one gducator states:

There was & time , . » when, dictated in gen-
eral by the requirements for passing college-entrance
examinations, courses of study gave a definite,
inflexible program, listing exactly what should be
done by each pupil at each grade level of the ale-
mentary end the secondary schools., The pupilts lack
of knowledge of the designated essentlials rosulibed
in his fallure to make a passing grade in the sub-
ject, At present there are still many who belleve
that lack of profielency in the ability to use
English effectively--particularly smong secondary~
school graduates-~is due in large measure to an
absence of such specifics in the average course of
study today.

opposed to this school of thought is one which
says that, since human belngs vary so greatly in
both the ability to learn and in why they need to
learn for living effectively, it is lmpossible to

43
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designate Jjust when every chlild shall masbter cer-
tain skills which will snable him to be promoted
to the suceeeding grade, Must a child who has
demonatrated marked lmprovement in attitudes and
akills be benalized, they ask, by having to meet
definite requiremsnts for promotion at a given
timet Will he not be dlscourazed by being left
behind as his clagamates go on to the next grade?
Why not do away with grades entirely and let a
child be rewarded by promotion if he has done the
very best work of which he is capable?l

While there are those who are not so vehement in
thelr denials of the values to be derived from the formal
Engilsh of earlier days, most of the educators and teachers
of language, writing in recent years, are sure that the
course of study must be very flexible, designed to meet
the needs acnd the interests of each individual child,

Some of the pupils hope to go to college, others jJust
want to ®preapre for life," while others are not sure of
any purpose, In addition, there are great differences in
abilitles, in backgrounds, and in physiques, The one

who wrote the following excerpt could have had our eighth-
grade in mind:

Here, to her freshmen, she had to supply fare
which Lathan, I,3. 79, could digest and which Ray-
mond, I,Q, 140, would find stimilating, She had o
help Shirley 4. pronounce and define "gyllable,
and she had to suggest further reading for Shirley
T" who had juﬁt finished Henr+ Eﬁmﬁ)ﬂﬁ‘ « « = %9

class differed from one another no tess in size and
degree of physical and social maturity than they did

lplanche Trezevant, "Problems in Articulating Enge
%éﬁh Courses of Study," English Journal, XXXVII (1948},

-
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in other respects, TFred, gangling basketball hope=-
ful, who dated sophomore girls, Little Frank, who
still sang soprano, Verna, the two-hundred-pound
country girl whose size made her resent school,
resent the teacher, resent her classmates, Doris,
who had never been out of the county, The much-
traveled Luther, Carol Sue, whgo knew both too
much and too litile about 1ife,2

There is reason then to believe that the course of
study should be very flexible; that there should be homo-
geneous grouping of students, Insofar as such organiza-
tion can be deemed practical in a particuler gituation
that grade-lines should be erased as conditions permit;
and ﬁhat, more and more provision must be made for indl-
vidual differences of students,

But, in spite of the fact that the program should
be [lexible, that provislon should be made for individual
differences, and homogeneous grouping should be practiced,
there are scme aims that are common to all students. One
writer lists these general aims as followa:

Through both reading and expression we want
them to learm how to think ecritleally, to master

the processes of sclentific thought necesaary to the

solution of the problems of modern life. We want

them to be proficient in the basie skills of reading,
writing, speaking, and listenlng, that they may pare
ticipate intelligently in the affairs of demooracy

and communicate effectively in the garsonal, soclal,
and business relationships of life,

27, N, Hoolk, "Each Is an Island: Individual Differ-
ences in the English Classes in Littleville,” English
Journal, XXXVIY (1948), 182.

3pora V. Smith, "Basic Considerations in Curriculum
?ggﬁg% in the Language Arts," English Journal, XXXVII
» G
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However, it may not be that these are new alms to
replace the old, It may be that teachers all through
the elementary school have recognized these general aims
gs their own, The question 1s: What course shall be
pursued in attempting to realize these aims? There sre
those who would discard most of the old, ineluding the
emphasizing of formal grammar, One writer comments in

these words:

In the teaching of language and grammer we
badly need & housecleaning. .+ . « The firat candi-
date for eviection 1s the anclent and wobbly theory
that instruction in formal grammar is essentlal to
the effective use of Engllsh in speech and writing,
There is no evidence to be gathered by reputable
means to show that grammar in any way improves the
normal speech and writing hablis of pupils. . « »
There is evidence that the teaching of grammar actu-
ally inhibits growth in the successful use of lan-
guage by consuming large bloecks of time which should
be given to the practice of speaking and writing.
There is a place for grammar in the secondary-school
curriculum, a minor place, delayed to those years
after bagic hablits are as%&bliahed and when the am-
bitious student seeks new patterns of sentences in
whieh to make fresh and lively his own ideas, Even
then the time given to grammer will be wasted unless
the new curriculum shows how to make grammar a cre-
ative process of bullding sentences. . .+ .

Second on the list for the junkman are all the
textbooks, workbooks, drill pads, and practice sheets
vhich attempt to teach usage, grammar, and composition
by the dissection and mutilation of printed sentences.
More time i3 wasted surrently in our schools by these
inventions of mlsgulded zeal than by sny other means.
Why 4is 1t, after some decades of blank«~Iilling,
erossing-out of words, changing or re-writing of
sentences in books, with all too evident failure to
tench effective expression, we still continue to buy
and to use them in large quantities? The new curricu-
lum must somehow make crystal clear the obvious bub
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most easily forgotten truth that the anly way to

learn to speak iz to speak, and the only way to learn

to write is to write, « « . The new mzrrie um et
show us how to mske every exercise a creative iyl
funetional use of English for a genuine purpose.

Possibly formel grammar !.ma been stressed too much,
¥aybe #ma mach dﬂpen&maa has ’tmm plmo& upon ¥textbooks,
wammwka, ﬂ#ﬁl ym, and practice sheets which attempt
to teach uaa@e, gwmm and emmiﬁon by the dissection
and mutilation of pxﬁimwa sentences ;."5 ?wha@u new ape~
prosches are nseded in the teaching of the language aris
and, more than likely, the work should be made far more
sreative and funetional.

Among other things many eduwcators agree that the
approaches made should be ‘poaitive rather than negative.
one suthor expresses this thought thus: "The methods used
to teach languapgs improvement should be positive in thelr
aim, not negative-based, thet is, not on the detection end
sorrection xaf errors but on & study of the vesources of
language . b Hobert C, Pooley expwnsses the same fdens

. - o But in creative teaching the emphasis will be

: the eammunication and on the errors only as imped-

mmn to suscessful am&mﬁm. The taking of

syrrors out of their gcenbext, the drilling af errors
and corrections in Malaﬁim from real language uses,
the mmmam of blanks and erossing-out of Wﬁa,

the dre reeding of textbook reises must glve
ray te ’ﬁ% ama uwiy muﬁhqw

se¢ Things Shall Fot Pass,”

d1uella Cook, ”'reaemng Grammar and Usage in Relation
to Speech and Writing," Engiish Journal, XXV {1946), 188.

hrooley, op. eitey p.ﬂa.
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Many writers in current literature agree that the
epproach to teaching grammar should be Induetive rather
than deductive, Imells Cook states:

By the inductive rule prineciple I mesn ending
with & rule . , , rather than beginning with 1it.
You sbayrt with experience and a’gm;fmum and per~
sit pupils to draw conslusions,

The bast way to help our puplls reach these
goals 1# through pulded observation of what heppens
when certaln words are pul together in various ways.
Such gulded cbservaiion I hove called an industive
up;mauh to imgwo awdﬁr, a8 contrasted with a
deduotive vﬁfw whwh ﬁgpi’&# aro agked to
accept A as a%atm i mpiy .w, rather
than o share in the M of dissove wgat it
moans in relaticn te thelr own axpe

Another point whioh needs to be mt in mind is that
it might be possible to help students whe need help most
by asking grester efforts to £1t the e¢wrdisulum to the
needs and the Iinterests of each child, This need has been
recognized and volced by many educators. As cne says,

¢ » » YHAL we noed to do 4 4 s 18 o take our eyes
m: the me of gmmtiaal terms and fix them wpen
he learner, What we choose to teach. , . we should
ach in havmony with established principles of hablt
fammmm w:!th_ attontion to economy, interest, and
permamsnce) se that we ghall not be amghﬁ at m ax=
treme, sending owr bright students into college inno-
amkarmwnmto teach; to Whom, atwm&
pproximate grade level} and me ug go about our care-
_mz.a. ‘ m surriculum not fram the viewpoint of the
.hmm its of the child., ILet us go beyond mere
analyasis to the habitetechniques that show the pu;gﬁ.l
how to m&m aama w&th power md even beavty, . .‘

ety %% "an xn&uetiw A@zmaaeh,“ English

o

QMM: P+ 21,
| ﬂalinbmi hgmg and the Law of Learning,"

bt
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In attempting to make the currdiculum child-centered,
it is believed that any composition work should have real
significance to the pupil and that most of 1t should
spring from his own perscnal experilence, As one educsator
writes:

To train boys and girls to express themselves
effectively, the schools must do something hesldes
sham work, Formal exercises in language rust be
subordinated to the expression of living thought
and feeling springing out of real expaiianeas with
1ife and prompted by a service motlive.4+ '

In the same book the author states that the best
work in speech and in writing comes "only through well-
directed practice in genuine self-sxpression ., « . not
& parrot-like repetition,”lz He is sure that, ln the past,
compositions have been "too largely imitative and repro-
ductive., . . too much on books . . . too littlecnn life."13
Another writer emphasizes the same principles

The new curriculum must find the way to make
composition become the free and natural expreasion
of independent ideas, or, Lo use the current term,
composlition must beecome commnication, It im pos~
sible for a pupil to go through high school and
receive good grades in English wilithout learning the
difference between writing and communicating. Such
pupils wrlte neat and often mechanically perfect
papers with one, two, and three paragrephs in proper
sequence, But the subject and 1ts trealment are
second-hand, The pupil has absorbed from reading
or from listening certain facts or ideas which he

1lgowerd R, Driggs, Qur Living Language, p. 155.
laIbido: De 65-

131v14.
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repeate more or less in his own words. .+ « » The
subject has no real significance to him, nor has
it raised sny internal response, His produce con-
tains nothing which he himself has sald, In the
proceas of writing he has been not much more than
8 kind of augﬁ@atie relay between the source and
the product,

If a pupil's best work is creative, there exlasts a
great need for proper stimulation and motivation., In
an effort togim@rova the quality of written Eaglish,
more earefuliplmnning and preparation must be undertaken
before a 1aa§ning activity is presented to the pupils,
Murnberyg gave volce to this bellef when he wrote:

We have to change writing from a dismal art
to an enjoyable experience., . . . Dontt have pupils
write on your toples; let them write on their own,
They went to talk about the world they live in
because they feel strongly about some of its inade~
quacies, They enjoy writing on a topie that gets
them talking about themselves . » « but, as in all
written work, even these toples must be properly
prepared for and motivated., « « « Too often we assume
that young minds are teeming with ldeas that they are
sager to write. We do not even bother to say; "Get
on your marki® , ., . we expect the young ldeas to
shoot, For young ideas to shoot, ground has te be
plawedlgp. Seeds have to be planted, The sun must
shine,

It was suggested in Chapter IiI that improper attie
tudes on the part of the students might have some relation
to poor work in English, Driggs suggests one way to lm~

prove thege attitudes:

Mpcoley, ope Clbe, PP. 80-81,

15Maxwell Murnberg, "Improv High~8chool Couposgi-
tions," English Journal, XXXVI (1947), 243.
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A decent respect for the right of youth to
discuss his own life problems would greatly help
to put real iife into composition work, Hore con-
fidénce on the part of teachers in the worth of the
opinions of their pupils would call forth the hest
from these young lives, A freer in-pouring of the
real thoughts and exporiernces of the learner into
the class work would enrich and democratize the
recitation, and give to the lanﬁgage lesson the
zeal that brings right resulbs,d

This need to silmulate Interest and to motivate,
that the pupll may do effective work, offers one of the
greatest challenges to the present-day teacher, In cur-
rent literature, many suggestions have been made and
recommended, although the fact is recognized that not
all groupa react favorably to the game stimulatlion, One
article tells of a teacherts endeavor to motivate by
explaining the purpose of the work assigned:

Boint one in Miss Senoj's program was increased
and personalized motlvation, Previously, she had
glven students assipgnments and cimply expected them
to do the work because she told them to, Whenever
they had asked her, "Why do we hafta do this?" ghe
had answered with the tlme-worn assurances that
"Youtll need it later on," or "Everyone who is
cultured kmows this,” . . . Now, however, when she
made assignments, or helped students make the claas
assignments, she assisted them to see why the work
wag worth while, what sort of dirvidends 1t would
pay to people in different walks of life. + «
Somatimes they decided thet it would help them in
their other studies, sometimes that it Ras something
they would really need as adults, and someiimes that
it was worth doing simply because it was fun,.17

Driggs relates the story of an activity which was
motivated by the teacherts reading to the class from Joln

lDrigga, op« _%Eop Pe 70,
2H00k' SR eito; Pe 114
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Burroughts "Bird Enemles.” One pupll explained that he
knew thaet hawks were enemles of birda, for he had seen
one cateching birds. A segond boy told aﬁ‘ having found
& snake iIn & bird's nesiy and others told of similar
experiences, When interest was at its height, the bteasher
suggested that they make & bird-enemy book for the library.
Thus, an interosting unit was linnﬁhadwxg

Eﬁuthar'ﬁaaﬁhar; feeling the naéd for motivation in
English work, suggested a literary magazine to be pro-
duced by hnr\alasaéa. She tells of lts aunaaﬁu in &
recent artiele in the English Journals

Tt was beosuse of this need of incentive that
&?ﬁ?ﬁ%ﬁéﬁﬁﬁfﬁﬁﬁ%%ﬁﬁﬁ%ﬁkxm
pors“Ton Toeroasias ppbiabity eas pissine T st
ating eomposition work among our students.l9

In a footnote to the same artlcle the teacher explains
that the recent publicatlion contalns eleven introdustory
pagen; ninety-Live stories and essays, fifteen pages of
®3oacial Days® stories and poems, %w@ntymﬁhﬁgé pagea uf
poetry, snd twenty pages of special features, such a8
fashions, bemuby hints, foods, sports, Jjokes, and school
aﬁwrtumnwﬁe |

wm‘ig@u, mu __é__._q) Ps 65:
19?1&%&@@& E*,“g?}.#wh“ ¥agezine: xncantive to

1y XXXIZ (3.?5&). Ts
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Although the teascher often offers the motivation
for work, on occasions it comes from outzide the class-
room., Such wes the slitusilon in Seattls,

For several ﬁwss Seattle high school students
have been inbterested in the natural history contests
gpongored by & ¢hain of newspapers, A letter from

& sontest Judge of previous yearas indicated that

many of the contestants were falrly cognigsnt of

the facts of history bub were unable to discuss

the problems in an orgeniged, readable form, The
resuit of this information wes that a group of student
leadérs became most concermed whboubt writing techniques.
Both through regular classes and through after-school
sessions this group studled beglnnings, statements

of point of view; development of a mﬁaiﬁwwm phe
ing, trensitions, illustrative examples, and endings .2l

In this instance thelr reallzation of & purpose was the
mobivating power,

Among other forms of motivation are tests imposed
by the administrators., For example, in one school a
hurdle ammtiw was glveny

It was snnounced in September that all tenthw
grade gtudents would be required to telke & hurdls
sxaminatlon in English mechanics at the end of the
yeary The examinatlon would cover spelling, punce
tuationy and capitalization, Students ,miliag to
make & passing grade on the hurdle would be requlred
to take a special course in English mechanics during
the following yesar. s + » Instrucilon in mechanics
followeds « o+ » It should not be ﬁ"?}ﬁiﬂmﬁ that the
value of the mechanlies hurdle lles in these remedial
classess On the contrary, the velue lies in whad
the hurdle means to all the students in the tenth-
grade who, in order to avoild giving up thrse periods
a wook in their Junilor year to memg\ CBy P05 L{ .
settle down and master the basic mechanical akills, 22

Zielen Olson, "Tesching Basle Language SKA1ls,®
1ish Journal, XIXIX (1950), 250. ’

| 2&;; B | Warriner, YHurdling English Mechanics,"
Engllsh @m XXXV (i@hg\)l: Lh8«h9. '




sk

The preceding examples of means of motivation are
but & few of the paaaihilxtica. Every single influnﬁao
that stimulates In the pupil & desire to learn to express
himselfl well would be cne more example, and every possible
means of motiveting should be exploved, if necessary, to
stimilate inherﬁéﬁ in even the most indifferent students.

The foregoeing have bea@ suggestions of the new trends
in ﬁha ﬁ&ﬁi75'w of language, as revealed in the ourrent
11hovuﬁnra, all of which may be worﬁhy of anﬁavaamﬁnﬁ aﬁd
of trisl in pursulng language 1m@rav¢mﬁnﬁ with this pav»
tioular group--the eighthegrade of Pllot Point Public
Sehool, the subject of this study, One writer has sum-
mayised the mﬂﬁh&ﬁ& in this way: | |

Inductlve teaching of punstuation
' as opposed to
Momorization of rules or inseriing of punctuation,
Individualiszed teaching of spelling
ag oppesed Bo
me method for the enbire class,
Inductive teaching of gentence sﬁﬁ%ntnra
as appwaed to
Hemowizing rules,
Individual word liats
get as eppaaed to Vltag 1ot
eb=up vocabulary or spe 8t
Correction of own wrltten work
a3 opposed So
Drill enercises,
Repeated uss of the skill in waya mwamingfu& and
important to the student
as oppeded to
Isclated drill which has no meaning for the student
and often not mueh for the teacher and of'ten goes
into the wastepaper basket,
Building habits of inovestigation
as opposed to
Gueasing.
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student proofreading
B8 opposed %o
Teacher eorrection and wastebasket .3

It geoms that the general methoda of procedure oub~
lined sbove could possibly offer mich toward vitalizing
matx*mw.mu But, there are other things of major impore
tanee in developing proper habits and attliudes in the
clasarooms Life within the achoolroom should be a happy,
joyous, cooperative experience, Some writers stress the
d&mbmg for example, one hes stabed:

Ohildhood and youth gets its most stimulating
effects, not primarily by sdding line tm line,
preaapb to precept, but quite ﬂm& mumm‘kauy,
unexpechedly. Edusation is lm
of dramatie exploiis, of mome
uwx is hasppening, or about i:e h«m:m

The greatest single crime in our scholastic
edusation is the school’s denlsl of the deamatis
moments in the experiences of mmam and youth,
and 1ts reliance upen the line upon line, precept
by precept type of instrustion.&-

Life without drama is not z,m but & slow
walting far death, No gchool tumt ignores all the
armt e moments in living will ever for long heve
the x*ight to eall itsell cducation.

L I ¥ 4 ¥ & & 3 ¥ = & ¥ ¥ [ I ] 2
mm: “we d@ meﬁ is some sense of Jjoy in nfa and
works msome feel of the dvamatiej tzm plot of cip-
cumptance} the gathering of the o¥ sis the probe
lematioels the climax; the elesh gi intepests and
pMy of elemental forces. » « o

23@1@@&; B _‘i‘_\w P 253&

z’l"é'ﬁaézzh Ks Hart, ggegda Intorprebat]
Pe 36 S e

25101dss P 369, 26114, p. 360.
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Another move which might add te the happiness of
some of our puplls, especlally those who are having d4if-
fieulties in pleassing homefolks with grades, or in com-
peting with brothers and slators, 1s the ellmination of
report cards and of grade merks., In this connectlon,
Hart quotes from a publicatlon of a school in Alabaus:

» The moral development of the child requires
a 1ife of sineere,” mauumwinm experlences,
Working for gredes, warks, promotlons, oto,., tends
thwoush £alss motivetion bo divide the wuniiy of bhe
being. He should siudy becmuse he desires to Mnow
or needs the information, not merely bocause it 1s
required,

arlessness 1s a demand of the spirit, Self-
consdlousness is & kind of fear, The child who is
constently marked and graded end measured develops
en inhibiting seif-gonseiousness which may become
mzyainga s ¢ « Ory he may begome wholly externale
depending entively on outer suggestion, or he
e:sam arrogaut snd egotisticaly « « «

When ehildren are stmﬁm to study for fear
of failure, to pleass the teasher or parent, to geb
& grede or *tm be promoted, s subile iﬁﬂuam is at
work producing double motives, This not only inter-
feres with the co-ordination of the nervous system,
after; resultiing in 111 health, but alsc prevents

‘ g%d most of all interfores with that

haam 31“@@!‘3.‘5’3&

If gehool 18 to be 4 happy yl&ﬁ"&y where the puplls
ean develop pight habits and attitudes, those who ave
embarrassed because of some physical aham&tawistsm mst
not be forgotten, Lee and Lee mm t;hat "grave injus-
tioe, physieslly and patyahalog&miiy; nay be dons where a
ohild is arbitrarily branded ftoo thin! or ttoo fat!, 28

37J£&$$ph K. Hart, Social ST RGO
« Li9«150, quamng Mrg, May.
:&‘mm her schoel at Mhom, A&abme

: ﬁﬂa.m Lee and D. M. Lee, The Child and His Curpricu-



They continue by saying:

Yeight, welght, and general physiesl proportions

‘have more to do with personality and development

than is usually recognized, The swall child is

often "left oub of things.” . + » He elther relires

into himself and becomes inbtroverted or he [fights

for his place and develops defense reactlons which

make him appear pugnsblions, egoblstical or "eocky . 29
r6 by becoming extremely studlous,”

or, he may compensate
Every effort showld be mads to locate the children who
are discriminated agalnst by the others, in any way; each
sese chould be studled carefully, and action should be
taken to improve and %o correct the sifuation d,f each
wnhappy nouber,

Fm- those who have 1little self-confidence and Mttle
sense of personnl worth, offorts should be mede to interw
eet them in work in which they can excelly trying in ﬁhis
way to develop thelr ability to take the inltiative ab
times, |

For %rho.aa who feel wnhappy wbout thely school rela-
tionships, efforts should be made to assure them that the
teachers are thelr friends, anxious to help them in any
way, L1f they will but cooperate. ‘

For those who are unheppy sbout home relationships,
the teacher ghould study their cases carefully endg 1f
ghe deom such & plan feasible, she should contact the homes
in an effort to help make possible odjustments,

-
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This chapter has attempted to outline possible
Impraved,mﬂthcda of procedure in the learning of written
language, methods which will z'aake the curriculum more
flexible, more child-centered, more challenging, more
interesting, ellowing for less formal grammar, more func-
tionel grammar, more creative work, and providing for
individual differences,

n addition, the necessity of handling the case of
sach unheppy and of each maladjusted pupil as a separate
problem has been pointed out and recommendatlons have
been made that action bs baken after careful thought and
planning.,



CHAPPER V
CONCLUSIONS AND RECOMMENDATIONS

ﬁemiua;csm

In the previcus chapters, an abttempt haa been made
to point cut the nature of the ervors in written Engllish
of the eighth-grade students of the Pllot Polint fichool,
such errors heving beon ﬂetemﬂad by the aliforni
Langzuepe Test. In additiony & study of the mﬁa&,
envirenmental, and personality factors relating to this
group of awﬁséxzﬁs has been made, with attempts to show
possible velationships smong these factors end the errors
revealed by the language test, Chapber IV suggested pos-
gible irproved procedures for future use with this group.

Pollowing this study no arbitrary statements can be
_ made concerning the relationships among the several
fastors studied T"am the English errors under consider-
stion, bub sertain possibilities can be pointed oub, It

‘peoms that a close velatiomship dees oxist between ebil-
ities in English and menbtel factors and between English
apilities snd personality factors, though the relation-
ship ﬁ#twm the first two seems greater than that between
. ghe latter. The 2% per cent of the students renking highe
est in Englich are also high in mentallity and In personal-
ity;, agcording to the results of the tests adminiatered.
59
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Another conclualon is thet this perticular group of
students secems to be diﬁ'feranﬁ from the average group in
that all except two are in the higheaversage and the low-
average divislona as to intelligence,

It seems that there is little varience in the stand-
ards of living conditions of the twenty-two students of
thias eighthe-grade, Each is from & home of moderate means,
where those convenlences common to middle-class homes are
Tound,

Ascording to the results obtaluned fram the Califom
Test of Pergonality, this growp of students 1s below aver-
age in personellty, lacking in both self-adjustment and
in goslal-adjustment, From the data from this same test,
it seems plausible to conelude thet sbudents low in self-
ad justment are quite low in abllidy in wrltten language,

Fhysical exmminatlons are needed by some of the
pupils to determine defeets, if any,; end to reassure
those who belleve they are 11,

The tests used confirm the popular bellef thet each
pupil s different from every other ome, necessitating a

very flexible program of work.

Recommendations »
As g regsult of the preceding atuﬁf, it secms that the

following recommendations are warpanteds
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1, The schoolroom should be a plagse conducive to
mﬁc, one in whieh a heappy, joyous atmosphere prevalls,
pne in which the teacher is known to be a friend and
wmalw; and one in which each pupll is gosially aec~
aapted; ingolar as 1is poasible.

2. TIrprovement in written composzition ghould be
plaged on a highly individualized basis, In order to take
sare of differences in abilitiss and in intamfsw, Thia
would ecall for a very flexible program of work, 30 floxe
ible that each pupil could find satisfaction in work welle
m:& o .

3. ‘fhe teacher ahould étx&i'm to see that the school-
room &ffords many soslial situations that require the use
of proper BEnglish; oral as woll as written,

he The use of written BEnglish should be made os
funetional as possible, Formal greumar should be replased
and drill should be used only ns the student recognipes
its purpose, |

5? A pogitive approach, rather than a negative
spprosch, should be used in the presentetion of langueo -
materials, snd sn induetive method of instrmstion rather
than a dedustive. o

6, Most of the written work in Engllish should be
ereative . and shovld be asaligned after the pupilts mww
est has been apoused and he has been motivated to write,
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7. The most should be made of dramatic experlences.
The pupils should learn thet their exporiences are of
interest to others and offer thom subjects for ecreative
wpiting.

8, Btudents should Yo trained to evaluate thelr
own work, ‘

9¢ Small, homogensous groups should work together,
grade-1lines should be erased, and grade-uarkings should
be eliminated so fast as the school is ebla to meke needed
sdjustwents. In the meantime, pupils should be encouraged
to do work within their sbilities and should be led to sece

that gredes are not worthy motives for work,

10, ‘Eeagith examinations should dbe m@a nvellable to
the students, at least to those who are 111, or to those
whe think they are 111,

11, Efforts should be made So stimulate self-respect
and self-confidense in every pupil, no matter how timid he
may be,

12, Bech child vho faces difficulties, as shown by
his poer work,; his poor behavior, or hls whappiness,
should receive kind, sympatbetlic help in an affort to
help him become a cooperative, compebent student,
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