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GHAPTER 1
IBETRODUCTION

The problem of the aéuﬁy was to determine how some
school systems are meebting eriterism for teaching the soclal
studies in the elementary school as ravnalaé‘ln.caﬁraeﬁ of
atudy recommended for use by elassroom teachers. The inves-
tlgator, as & second-grade teacher, was inta&aatﬁﬁ iﬁ nur~
veying snd compering the suggested outlines for %&afﬁ}f*
soclal studles at this level, Such & ~study ahauld hﬁ aignif»

feant in enslyzing the historieal leg, 1f eny, %6kwaﬁn thaary
and suggsataﬁ procedures in courses of a%udy anﬁ a# tha BEme
time 2id teachers in lmproving thelr own tax»«#qnat ag& pro-
cedures in tesching the soclal studies at the Qxim&wy‘laval.

?urpoam of the Study S o
- The purpose of the study was twofold: (1) o resd m
analyza professionel literature to determine eritaria for
an adequate social-studies program In an alsmag&ary g&aﬁa,
| and {2) to evaluate & selscted number of eauré?# @f“a%ﬁay of
1arga~eity school systems and state deparﬁmenﬁs af aﬁuéatiﬂn
4o determine the extent to which they mest eritevia.

Source of Data
| Two main sources of date wers utilized in tha inwaati-
gation. Dnta on the nature of aanta&garary‘aaaizﬁy and the

-



ways eand mesns of meetling the needs of the child in a dem-
ocratic form of government were obtained from profesalonsl
literaturs in the fleld consisting of books, national re-
portas, and magszine a:ﬁ;iela#. Data on recommended practices
and procedures for devalﬁmng an adequate awml atuﬂiaa
mgwm for the primery grades were obtained fm a Mlaa‘haé
numb&r of sourses of study of aifferent shatm mxﬁ va:&‘ ”&arge-
‘eiw school systems, These courses of study waz*a s%, aél
thmugh written requests im agencles which hava bean.»awémaﬁ-r
: m in initiating recent miaulm r&ﬁaian m ﬁm f’iald of
-' saeisl studies at the almmy grade level. =

ﬁ&thoa of ?raams o
',ﬁw fimt phases er the amdy were wncsmﬁ m&:h aﬁ
invaakigatisn of what hes been done in dsvalaping a awmi-
studies progrem in the primary grades. Astention was ﬁmt
B given %o the naturs of eanteaxpmry soclety in m&a m

o ahﬁ.d nm, and then to the amdy of the ahn&'s nméa i:x

' anah 8 nmiafs‘g.' Recommended ways of mw!;iaag ms& *xmaﬁa
*:fnamtituta the heart of the aﬁudy and were uae& m set u;v
eriteria for evaluating courses of study for wﬁ@hi ng 86

“:.smaiaa in the yrmax*y grades. This ma.ﬁeﬁ.&l ia t:h&

| ?_*Vllmtter of Chepter II.
: Chepter III contalns en amiyaia of & aala_.

o ";‘}faf courses of study for teaching the social stsu:w”




terms of the criteria and the extent to which they meet ac~
geptad standards. Conclusions developed from the evaluation
and sugge§tions for incorpersting the findings into current
second-grade coursss of study comprise the subject matier of

Ghﬁp‘ber 1v.

Previous Studies in the Fleld

In the traditionsl school the term "school studies”
included the subjects of hlsbory, geography, and civies.
These subjects were taught in the upper elementary grades
and in the secondsry schools, and little or no attention
given to them in the primsry grades. The transitlon of so-
ciety from e simple rurel type to 2 highly organized indus~
trial hlererchy brought with it & need for expension of the
toerm"social studles" to inelude the entire curriculum and
to expsnd the scope to range from kindergerten through col~
lege experiencesa. This brought new attention to the elemen~
tary scheol curriculum and the nature and program of the
soclal studies to be included within its boundaries,

_ The Naﬁional Council for the Social Studles hes pioneered
in the curriculum revision program for including social sthdles
in the elementary curriculum. The first edition of & study
made by thisworganizatianwwas“publish@d in 394?, but for a
number of years before that date the Couneil had been keenly

concerned about the school's endeavors to help children



attaln soclal @amp&tanea.;‘ As one means of &rregts,ngg better
unders mnﬁmg and co~operation smong teschers of diffsrent
grade levels, the National Council prepared and published -
2 series of curriculum peamphlets setting forth the whole
mblam of humen relationships through the progrem of amial
edueation in the schools and relsted sigencies. 'ma smﬂi@s
consisted of cne pamphlet aaah devoted to 'yrimary grades,
middle grades, junior high school, senior high school, and
junior college. Each served & double purpose: & report of
good standard practice for the teachers of the given age~
level, and 8lso & means of interpretation of thata mwi:h—» |
stage to tetichers end supervisors of children mﬁ xmm@ ‘people
af athm:* 8ges .
- ‘?he phemphlet devoted to = study of the aaaiﬁi %udi&a
anﬂ msés m the pﬁmy graﬁaa presented a Muable a»x*ims-
| i:ai;mn to any mvaatigatiea of the aubjaet. In an &rtiaia
’Bwluating the wim@mam of the study of smial growth i:he
- aﬁaimnant was m&a that “i:ha soclal gz*wth of a ahﬁé ia not
%o be sepsrated from the davalam&nt of the ahilﬁ'a tﬁ’hal
o fparaonaliky, nor can it be differentiated i“m the hoof
\ ‘the ahﬁl&*in»ﬁwsimatian.“a The soelal gmwth ef an 1n--
éividual, 1 vas maf:ea, is not distinet from _hzs » ’yaie.az,

. by ﬁary ﬁﬂﬁwksan, 4‘ 1936, “

ZRuth Andrews and Willism E. Young, “Evalustion in the
Kin&wgawten and Primery Grades,™ 39&1&1 Bducetion of Young

Children, p. 8l.



amatianal, or intellectual growth, and it may ha a funakinn
cf all thasa. The aspects gonsidersd 9111~ﬁa§aad=$a4§urpaa$&
and values of contem

porary soclety and the sducstionsl obw
Jectives, T T

‘ A nﬁmher of democratic aiaeiylinas were aaﬁ~up ' e
article as criteria for the soclal growth of hha inﬁiv&ruai

and the group., Thess disciplines were autlinad.az 1

1. Respact for others

2, Co~gperative effort

5+ The practice of falr play in. campeﬁi%i?e &itaatian&
4. Neking decisions and gholces

B+ Bogognition that people are aifferent<and not a 3.
- ﬁhaﬁggﬁa is batta§ thean another im@ ¥

2 Aeaapting responsibility for our own a&nﬁinuaus -

T %gavaiseiplins of sclence »nd rabtionsl ﬁhinking “
8. The obligation to live out our sceisl relstions
-~ .on the basis of our convictlons and prineiples
~ 9e The duty of learning snd keeping the rulaa that
. - maka for healﬁhy'inﬁivida o
10‘ The diselpling nf‘fraad

8ams sf thasa éiaeipiinaa, the auﬁhara asaarta&, m@y
.sa&m impassihla for young children. The rur%hag_statsmant
ﬂﬁ# ‘mede that ‘thay are impossible,” | ¥

'amantary teaeha? 11&& 1n the taee that they are aigm@aﬁ%a

for desired types of social activities and amphar""' ”'

‘sahaazraem.' Befors & teacher underteock to goint«ha? pragr&&
. _ta the dav%lapman& af thasa-diseiplinaa, tha failﬁw1” M”f"

v:mnnitian.was givan:

R - Before teachers obn understand and if?é@fgmau@a
Ry sf ahilﬁren affaetivaly, they will need t@ knﬁw B

511:1&‘, PP. 8384,



5&*3&% deal sbout aach individuel child: what is

his physicsl econdition: whet sbout his femily, how
large 1t is, how do his mother and father feel
about each other and sabout the echild, and thelr
other children, how do all the ahildven in the
feamlly feel about one another, snd particulerd

about the child in this ezm what are the child's
handicapa mnd abilitiea: how does he fesl mboud
adulta: does he meke friends eusily with other shll~
dren, or is he on the fringe of ths groupt 18 he
steady or does he flit from one child to snother,
one activity to another: does he demand the tmam’a ,
constant attention? And then as the school year
goes on! How is eftch child changing esnd &ﬁ%iﬁ?ﬁ.ﬂ&?
Whet are some of the differences beiween boys and
girls which the teacher should take into ezmsmm:m
tion? What changes should she make in her | uidﬁmaa ’
ard what further chechs on her procedure and the
child's development ars needed? What materials m
eguipment algulé be available, what mtax'ia}.a should
be provided N '

| "The; aussﬁand:mg aone.‘maiam of the psmphlat msr b&

aumawizad as follows: 4

,;3‘. The soclal Wi:h of the individusl child conw
cerns the totel development of the ahiléwinﬂ-tha*
T aitustion,
2+ The social growth of the group relers o ibs’
progress toward &mamtin und ty and gr«mp S
o pwsanalfty.
5. The purposes of those svaluating this g,rawth will
damm whet phases of the daily living of lower
. elemen ‘school children sre to 2::9 evaluated.
4. The amia growth should be evaluabted through oo~
operetive effort on the part of the teachars,
parents, school administretors, and wmity
members, &ll those who are concernsd ws.th m
- daily lives of children. e
5. The methods used will, to = lerge axt:mi;, m dor
 termined by the purposes.
6. A11 evaluations should be & co-operative amsaw
' prise in order that the procvess, =zs well &s i:ha
end raaulta ’ mey yleld the w:tmt bmaﬁts i‘a?

4Ib£dt’ Pe 35 .



- the dhilﬂran, their faﬁilias, and th@iy'achaaia,
a8 well as for the commmnity in which they 11va.5

The faragaing principles snd criterle set up hy the
Netionsl Council of Soclal Studles for the ki ndergarton-
primapy avaﬁﬁﬁ have lsd & wide influanna en variaua agenaiaa
rieulum ravisiaa in the ?ﬂiMﬁ?? gﬁajff‘
 The Bureau of Rar@raaﬁe~ﬁaaa@r¢h% and &tatiatieﬁ E&?isian |

concerned with cu

of Curriculum Research and the Divislon of E&&wgnﬁanvaQ&ﬁﬂie
of the Bmarﬁ‘ar E&&eﬁﬁi&a of New York ﬁity‘yyayaéédxanﬁ §ub~
lished a bﬂiletin.auggaating practices anﬁ pwea&&nvs& in
social atadiaa frmmvtha kindargsrtsn thraagh,gr&da %w@ ia
1947,% In publishing the bulletin, the supsrintanﬁant of
Sehools of New York CGity declersd:

. No espect of the school curriculum is more

important than that of helping ehilﬁyaﬁ to devalop

- the soecial learnings, understandings { éahaviar

eassntlal to our d&mnaratic way of 1. ving. |

There weres ﬁ&?@a eress of study 1nm tb@ bﬁilatin* ﬁhg
neasds of childran, the aezial-atﬂdias cnrrinulum, ané aut~
comess The needs of the children were atuﬁiad in ta&@a of
& dama@ra%ia aaciety; %ha scope of the aaeiﬁl‘ﬂtuiiag in

the primary gredes, the necessity of utllizing av@ryﬂay ax-

pariaﬁaea, tha~topica far amphasia, and auggaata@,ap@rw éhaa

Ib‘iﬁ;' I)t 8’70

539&1&1_8@&&1;? Kindarg&rtan»&rade ﬁwe Gurrieu&um
_'Baliatin ¥o. 2, wswrﬁ of Education of the city af ﬁaw ﬁbrk.

?Ibida. Pe 1.
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and setivities were oll consldsred in studying the soclal-
studies curriculum, Methods of eveluation and some desir-
able evidences of growth were considered in outcomes, The
contente of the bulletin indlcated & very active interest
in the subject on the part of the school system and & close
co-ordination with present-day educetional psychology and
philosophy. 7

The Department of Eduecation of Kansas spcnﬁgrad an in-
vestigation of studlies in soelal llving In 1948 mnd published
the results in a handbook for teachers in 1949.8 A progrem
of soclal stgdiaa fﬁr both elementary and secondary schools
was outlined. The social studles at all grede lavels were
to be used as the core for other study and the bulletin wes
designed o aid teachers to change from textbook methods of
teaching and to aasist in creating "equel pragﬁration for
teaching children."?

- Another very closely related study to the present one
was made by the National Couneil of Soeial Studles in 1949,
The Curriculum Commlttee of the Council made 8 study of ex-
isting programs for teaching the socisal studies and of

8
Studies in Social Livigg A Hanﬁhaak'for Taaahars,

Kansas State Dﬂp&?%maﬁﬁ o cation, Juns, 1949, p. 64.

9_ o
Ih&d., Pe T



descriptions of partloular units within the pragramsclg '
Studles were made of the coursss of study of seventeen olty
school aystems in the United States with speclal refersnce
to the soclal-studies activities. No attempt wes made to
select school systems with ﬁesirabie»faaﬁuraﬁvar to set up
2n ldeal program. Contributions were asked from respondents
for content of progrem rather than on details of methodss in
other words, “"what was being used” instesrd of "how 1t was
used” was em@hasized.ll The present study differs from this
of the Curriculum Committee of the Couneil in that an effort
1s made to determine the scaialvnnéda of pupils and evaluate
the axtanﬁ to which selected courses of study of state snd
city school systems meet these desired objectives, The sur-
vey by the Council serves as a valuable background study for

the present one.

10progrems and Units in the Socisl Studies, Curriculum
Revision Committee, The Netlonal Couneil for the Social
Studles, edited by Benry Kronenberg, 142 pp.

111b1a., Pe Ls



CHAPTER IX

GOVERNING PRINCIPLES OF A SOCIAL-STUDIES PROGRAN
FOR ELEMENTARY SCHOOL CHILDREN AND CRITERIA
FOR A SOCIAL STUDIES PROGRAM ‘

The purpose of this chapter is to present data abtaﬁ.nsd
from reading professional books and megazines regarding thg
governing prineiples of 2 soclal-studles progream for ele~
mentary schoel children. Criteris for evaluating the ad-
squacy of & social-studies program for a primery grade are
developed as 8 corollary for the governing prineiples.

“ Philosophicsl Concepts Dominating the Principles

The type of govermment prevalant'in any society in~-
filuences the edncatisﬂalﬂpraehieaa in the schools. The
country which hes a dictatorial type of gavarﬁﬁant wherein
the people ﬁava no perticipation and no wightaIWill not en=-
courage or permit the teaching of democratic ways of life.
On the contrary, the pupils are taught strict obedlence %o
all regulations, regimentation, and adherence to one ruling
power. The government hes no desire to develop individual
inttiative but seeks to develop cltizens who will follow

ordsra without guesiloning. . )
In 2 demoecratic concept of govermment, the people,

theoretically at least, bear the ultimate responsibility

X0
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for the administration of the goverrnment., In this admin-
istration they have to work with others, to make deeisiamﬁ;
and to live togsther in an orgsnized penceful fashion.
Otherwise the democratic type of government will evolve
into a chaotic affair with no efficiency or adeguacsy., In
this type of govermment 1t is necessary to develop cltizens
who ars capable of essuming leedership, who can reason in-
telligently in solving problems, and who cen live with esch
other in preaceful relationships,

These sasumptions of the part that citizens play in a
dictatorlial and in a democratie type of government sre gen=
erally accepted as typleel and therefore require no docu-
mentation, The extent to which such practices vary depend
on the degree of absclutism or demoeracy in e scclety, but
there is no doubt that existing concepts of soeiety pro-
foundly influence the type and kind of education provided
for the youth of the country. |

The concepis prevalent in the present soeciety in the
United States are svident in the professionsl literature
dealing with education. Merriem sets up & set of beliefs
which form the basis of the democratic way of 1ife, Pare~
phraseﬁ;‘thﬁae beliefs are as follows: o

1, Each individual hes worth 83 & humsn baing.v

2. Each individual hes the capacity to learn how

"~ to act on thinking,

S+ & person who muat abide by decisions should
have & part in making them.



4,
5.
8.

i2

The control and dirsctlon of democratic actlon
are determined by the people and not by some
extarnal socurce. .

The process of living is the intersctive process;

" people work together to accomplish objectives.

Cultural change should be accomplished through
dsliberative social aafﬁan instead of revolt or
uncontrolled violence.* :

The Edueationzal Policlaes Commission with such & con=

cept of

democracy in mind has set up twelve hallmarks of

democratic education designed to develop citlzens for liv-

ing in such a socisaty. These hellmarks of educntion are

as follows:

1.
2.

Democratic education has ns its central purpose
tha welfare of all the people, o
Democratic educetion serves esch indlvidusl with
justice, secking to provide equal sducstlonal -
opportunity for all, regerdless of intelligence,

. race, religion, scciel status, economlc condition,
or voeational plans,

Democratic education respects the baslie eivil
liberties in practice and clarifies thelr meanw

© ings through study.

4,

Se

Denmoeratiec aducation 1s concerned for the main-

tenance of those economic, political snd socisl

conditions which are necessary for the enjoyment
of llberty. ’ N o .
Democratic eduesiion gusrantees to all the members
of its communliiy the right to share ln determining

" the purposses and policies of education.

6.

Democratic education uses democratic methods, in

' g¢lagspooms, edministration, and student activities.

7.

Democratic education mskes efficient use of person-
nel, teaching respect for competence in positions

- of reaponsibility,

8e

Democeratic sducstion tesches through experience
that every privilege entalls & corresponding duty,
avery suthority & responsibility, every responsi-
bility an secounting to the group which granted

" the privilege or aubhority.

9e

Democratic education demonstrates thet far-reeching
changes, of both pollclies and procedures, can be

Lcharies E. Merriam, The New Democrscy and the New
Deapotism, pp. 150-52, :
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earried out in orderiy and peaceful fashion,
when the decislons to make the changes have

been reached by democretic means,

10, Demooratic sducation liberates and uses the
intelligence of all,

1l. Democratiec education equips citizens with the
materials of knowledge needed for democratic
efficlency.

Agcording to Hopkins, 2 study of Amsrican life since
the Declaration of Independence seems to indlcate that the
public really wents and expects the school to teach democ=~
raey 28 & part of the curriculum.3 He asserts that the
schools must teach democracy if they are to serve one of
their chlef functions in Americen life.

These exXcerpts Irom present professional literature in
the field of education are repraaenﬁativa of the opinions
expressed by writers and teschers. From them the first prin-
ciple of the study has been developed and it may be stated
ag follows: The prevalent concept of demoeracy requires that
educational practices and procedures bae designed to meet the
needs of people who live in 2 democratic soclety.

Psychological Concepts Domlnsting the Prineiples
Children learn in certein ways and in different ways.

One c¢hild 18 slow in reading and very quick in arithmetic,

QEduaaticnal Pollcles Commission, Leerning the Ways of
Demoerecy, pPp. 55-39,

e

0L. Thomas Hopkins, Interaction: The Democretic Process,

pp. 130-131,
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Some chlldren have special abllities inpmnaig; while others
excel in physical sports. T@s_way in which & child learns
is not altogether undsrstood, but some dafinite laws of
learning have been developed by educetors in their studles
of how and why children 1e$rn. Seven main faeta?s in the
1aarning,proeass’have bgea stuﬂiaa:}axpariancing; meaning=
fulness, purpose, goals, motivation, insight, and maturation.
Each of theose ls discussed in the following paragraphs.

Experlencing.~~I{ is axlomatle that a child learns by
experiencing. Trial and error is one of the oldest forms
of lsarning. The child in hie firet successful experimente
to move arcund comes in contact with vericus cbjecta, He
hes no way of knowing that & hot stove will ctuse him pain
if he puts his hend on it, but he learns from experience
that 1t will and he soon learns not to touch it. The learn-
ing ﬁrca@ss in this way does not happen all at once; szch
ancceading,axperiance'ia colored by that which hes gone be=
fore. Likewlse, the child in school will learn to read if
constant repetlition is practiced. Other factors discussed
later, hasten the lesrning process, but the experieneing is
n basie factor in sny lesrning situation.

The course of study of any school ahnuld’providﬁ_many
appartu?ihiga for experiencing. It should not bs overlooked,
however, that an experience can either be good or bad. Each

exparience congains the possiblillty for further growth in
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2 worth~while direction, or of restricting growth or di=
recting 1t into undesirable channels, Dewsy discusses this
point in the following statement:

Any experisence l1s mis-educative that has the
effect of arresting or distorting the growth of
further experience. #An experlience may be such &s
to engender csllousnesss 1t msy produce lack of
gsensitivity and of responsiveness . « « 1t may
tend to lend him in 2 groove or &2 rut « » » An ex-
perience may be enjoyable and yet promote the fore
metion of & slsck and cureless attitude « «
Agalin experiences may be so discomnsected from one
another that, while esch is agrestble or even ex=-
citing in itself, they sre not linked cumulatively
to ons another . . « The guallty of any experience
has two sspects. There 18 the immediate aspect of
agreeableness er’diaagreaablanaas& and there is 1ita

influence upon later experiences.

Careful consideration neads to be given to the selectlon
of the experiences included In the curriculum,. The treditional
school provided experiences for pupils that wers In some clses
bad and in other cases good. If experiences are to be aducse
tive, the best judgment possible must be used in thelr se-
lection and guldance, HNo hit-or-mlss recommendations should
be made but experiences should be carefully plsnned and seo-
lacted., Mehl and others assert that the curriculum and
methods of teaching are no more than provisions by means of
which appropriste educative eXperisnces 2re assured.s They
may includs anything which will ceuse the learner to sct,

4Jonn Dewey, Experlence and Education, Ppp. 13-14.

Sgaris A. Mehl, Hubert H. Mills, and Harl R. Dougless,
Tesching in Hlementary School, p. 41.
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feel, and think, In other worﬁa; the experiences should
not only be planned but should have construetive purposes.
This brings up the next factor in the learning process which
is meaningfulness,

Meaningfulness .~-Every teacher knows that children

learn more easily if the learning experience has meaningfu1~
ness, If & c¢hlild sees no purpose in the learning sctivity,
or does not understend, or 1s not Interested in the outcome,
the learning process cen only be mechanical and repetitlous.
For exsmple, in the 0ld method of tesching reading, the child
learned the alphabet before any reading activities were
atayted. Hé did not know at ﬁheﬂtima what the alphabet was
for, how 1t was going to be ussd; or in what way it would
affect the life of the pupll., The thing to do was to learn
the letters which were used to form words. Words then were
used to form sentences, and the reading process was begun.
Today's reading program begins with the wcrda that mean somy=
thing in the 1ife of the child: the home, playmates, pets,
bernyard animels, and such like. The words have some mesn-
ing to the child. | |

Iin plenning a course of study, experiences should be
chosen which have meaning for the child. This wi;l involve
a knowledge of child interasts; of child Qurposé&,'and of
individual differences in children. This, in turn, involves
teacher training and understending of the basic laws of



17

learning, No group of experts can lay out & program for
cthera to put into practice in thair-schools,s They cannot
know the purposes which the school is to serve, or the
pupils or teachers who will work in the school. No course
of study ecan be designed apart from the people who are to
use it in entirety if 1t is to meet the needs of indlvidual
communities and individuals. According to Galser, Superin-
tendent of the Vancouver, Washlngton, public school sfsyam,
28 courss ofmatudy can be ﬁat”up by Quhﬁiﬁe axpartg prov§&~
ing & general outline of aress to be studied at esch grade
an§3affaring suggestions for developlng classroom experiences
that will of'fer challenging fectivitles for opportunities for
developing study skills, gain useful informetion, &nd ac~
vﬂlﬁablg 23 8 gulde to the teacher, but individual teachers
should adept the suggestions to thelr own particulsr needs
and those of the children concerned in the lesrning process,

Purpose and books.--According to Kilpetrick a purpose

- "5 an intent, sccepted after more or less conslderation, to
attain e specific 2im."® The chlld learns any particular

item in the degree to which it is important to him and to

SHopkins, gp. gib., p. B18.

"paul F. Gaiser, The Socisl Study in the Elementary
Sehool, pe 111,

S, u. Kilpatrick, Philosophy of Education, p. 252.
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the degree that he accepts it in his heart. Purpeses mey
be unwisely chosen or unintelligently directed, but the
baslec fect remeinsy e strong purpose hestens end aids the
learning process,

Hopkins asserts thst an individusl learns best when
he has his own purposeful goals to guide his learning activ-
1tlies. He states: ‘

All human beings are self-reguleting, pur-

posing, gosl-seeking energy systems, All of their

behaviors sre goal-seeking in thet they are re-

lated to the resolution of upsetting conditions.

All behavior is purposive in that 1t ls gulded by

by impuleive netion on by purposeful action.d

y imp e act. , ¥ purposeiul .

These purposes cannot ba,imposaﬁ on the child from
the outslde., T%This prineiple centers the purpose 1n €h@
pupil rather then in the teacher. If the teacher formulates
the purposes for the pupll to carry out, the pupil is ag~
cepting his purposes from enother and he is denied the op-
portunity of developing thoughtful, intelligent mction.
The pupil himself must have & part in formulasting the pur-
poses 1f 1t 1s to bs mesningful to him, ’ |

Impliecation of this theory concerning the parpoéefof
the learner in the lesrning process for those who plan the
educationel progrem for children is evident. Hopkins points
out this véry strongly when he states that sn individusl

Hopkinﬁ, oD c:!.t., Pe 161,
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lsarns best when he is free to mske his own organization of
materials in the process of satisfying his own purposeful
gorls, He states:

There are no ready-meade materials which children
can use to meet thelr goals satisfactorily. There
are no ready-made processes. There are no ready-
made techniques which they can apply. There is no
pattern of materisls or blueprint of the process which
any outside person ca&n give them, Each individual
must ereate his own materials, he must cremste hizs own
progesses, and he must creste the orgenization in
which he holds together both meterials and process
in his experience, Each time he tries to achievs &
new gosl he must rework both his old materials and
his old processes, for his previously scquired pate~
terns wlll not meet his needs . . . Desirsble learne
ing metins that the child reslly creates his own sub-
Ject matter and his own method of putting it to~
gether . . . Putting things together in neat paak-*l
ages for him by the tescher has only limited value, 0

Kilpatriek supports this theory of Hopkins' concerning
the velue of puplils developing thelir own purposes. In so
doing, they develop relationships smong the factors con=
sidered, For example, & pupil who did not like to sew de-
cided to redecorate her room. This desire gave her purpose
in her sctivitles., She first had to learn aomething about
dgcerabing.and the modern types of room srrengements. Thia
eBlled for reading about eolor, line, design, and applica-
tion of these 1in room desoration. It eaxlad,farvatgdy of
her own roam; for study of the rooms of her friends, and for
planning and for determination of cholces. Beceuse 1t wes

hsr room 1t wes rooted in some 1deas meaningful and purposive

10 o '
Ibid., Pe 164,
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for her. The necessity for planning and for chocsiﬂg'caﬁaéﬁ
her to study & number of areas and relate the information
gained into & finishad whole. In the process she sewed with
a great deal of satisfagtian because she had a purpase,in

so doing, was interested in her work, and it was important
to her.

Klipatrlick further msserts that purposeful activity
tends to bulld self-respect and the abllity to choose wisely
and to accept requnsibility.11 Students who, under wise
teacher guidance, assume responsibllity for thelr activities
and outcomes will tend, in the degree that the work is well
done and properly appreciated, to bulld the following learn-
ings: greatar care in choosing, increased thoughtfulness end
persistence in pursulng endeavors, better praatieal Judgment,
and growth of confidence in ability to succeed. Any outline
or plan for learning then ﬁhaﬁ»doas not ineclude the pupila
in the selection of purposes camnot meet the whole necds of
the leArner. .

Motivation.~-To be motivated, the pupil must fsel a

neg&.y’ﬁa must wish something and feel that to engage in =
given activity will enable him to Accomplish the satisface
tion of that desire. Promising him a reward for good grades
or punishment for bad grades are not sound motivation from

the standpoint of modern educational psyehology. Kilpatrick

llﬁilpatriek, 2200 cits, Do 259,
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statgs.that 2 certain amount of compulsion mey gilve 2 chance
for & certaln smount of sklll to be developed or in some
instences for Interest fo davalay.lg Coercion slone, how~
ever, is sn extremely doubtful rellance for bullding posi~-
tive values, such as the desire to co-operate, & love of
reading or of music, or even skill in reading or music,
Intersst in the subject has been advanced by many ed=~
ucators s one of the best motivation agents. It 1s one of
the greatest aids in learning and one of its major ends.
It camot be developed by something sboub wh;dh_?upils‘knéwv
little qrrnathing. The new and unfemilisy may attract ate
tentlon, and they may arouse curloslity, but they do not creste
permanent Interest when they have no close relatlonship to
the chlld snd his sctivities. One of the major laws of leern-
ing is that "learning is facilitsted if the materlal is in=
teresting to the pupil.™® Tuis reises still snother ques-
tion concerning the nature of interests., Hot 21l interssts
are constructive; the llttle boy from seross the railroad
tracks mey have & very keen interest in learning how to be
an adept sefecracker. Adolescents may develop unhiealthy ine
tersts in night eclubs, in "easy mnney“ or in varlous types

of umsavory activitles. It is the responsibility of the

2rp1d,, p. 269.

333. Murrey Lee and Dorris May Lee, The Child and His
Curriculum, p. 145,
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teacher to dlscover pupll interests, to plan a program
which will use constructive laterests and to ald the child
In toning down those interests that are not constructive or
character=bullding.

The signifiesnce for this shudy of motivation is thet
it camnot bs considored as & thing apart from the individual
child in his particulsr school and community. If his‘1n~
terests are to be used as a motlvating agent, they mst come
from the lives of the pupils. Ho autsidevaganey aan detep=-
nine these interests for the.teacher.

Insight,~-Insight mesns en undersianding of the subject

matter, It 1s much the same thing ss meeningfulness, If the
child understeands the problem, he can solve 1t much sasier,
In the traditlonal srithmetlc textbook where there were a .
number of so-called "stated problems® many pupils found
themselves altogether helpless; they could "work" the prae-
tice exarei&aa;‘but could not understand the statad problens.
The degree of insight will depend a great deal on the lavsl
on which the subject matter is developed; it mey be basyond
the leerner's capacity for understanding. This brings up the
important factor of maturation.

Maturaﬁian.~~#haaler and Perkins state that matnratian

is a btsiec condition of the learning process 4 ?sychaiagically,

143. H, Wheeler and F. T. Perkins, Princliples of Men=-

tal Development, p. 242,
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1t means that the Individual progresses from one stage to
another as he lives, Morgan has this statement:
The theory of maturation states thel certain
modes of behavior are inherited, but are not ecapable
of performance wntil the appropriate organs have
reached a stage of complete or nearly complets growth.
Aecording to this theory, the forces whilich deoternmine
progressive ch&nges are inherent in the individual
and sre relatlvely Independent of outside influences 19
The indlividual progresses from stage to stage °8 he
grows older, but it is 1in an organized pattern, The di-
recting eoffort in this progress is the inslight or under-
standing of the individuel. It stimalates the lesrnsr to
work, to moke progreas. The material or experiences prow=
sented to the lemrmer, however, must not be beyond the abil-
ity or levalwof the chlld to comprohend. If he canmmot come
prehend he camnot achleve insight into the nroblen to be
solved. _ B - | |

The significance of maturation for the teacher and for
those who formulate and develop programs of atudy is the im=~
portance of determining the level of the child for whom the
progrem is designed., If the progrenm is sdequnte, it‘must“
be based on the maturatlon levsl of the child, and this can~
not be ascertalned withnut inaiviaual study of ench child,
Any program of study, thersfore, must be made in tarms of
the child and his abilities. No group of outside experts
may plan 2 program that will be adequate in this respect.

zﬁJahn J. P. Morgan, Child Psychology, Pe 349,
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The laws of learning as quoted from different sum-

maries and opiﬁionsvara agreed on thne following pramise35
learnihg‘is‘facilitated when it is purposeful, meaningful,
interesting, sultable to the maturation of the'iaafnar, and
is experienced rather than memorized from a textbook. The.
psychological principle derived from & study of the laws of
learning 1s steted as follows: The materis) should be sulted
ko he maturation of the learner, be understood, be interest-

ing, snd be presented in some form of life setivitles or ex-

periences.

Needs of Chlldren in 8 Democratic Soclety
The nesds of children in 2 demcecratic soclebty, 1t is
evident, willl differ from those in a totallitarisn soclety.
Adams; in discussing the goals of social sducation, states
that the individual of today needs to develop skills in
sgtis:actory humen relationships snd to maturs in saocial

ligaraaywls

By skills in humen relationshlips, she mesans

that pupils need to learn the art of living together, of work=-
ing toga@hsr; and working in groups. By social literacy she
means thaet the pupil needs to galn abllity %o understand,

interpret, and apprecints the life mbout him. ,
The Edueational Policies Commission has set four educa~

tional objectives for the eltizens in a democracy: the

N mﬁﬁary A. Adams, "Gozl in Sccilnl Education,™ Soclal BEd-
ucation of Young Children, National Council for the Social
Studics, Curriculum Seried, PPe S-4.
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objectives of self-renlization, the obJectives of humen re-

lationshlp, the objectlives of econcmic effliclency, znd the

objectives o§ civie responsibility.lv Each of these main

objectivea has & pumber of minor objectlves listed. II these

aye paraphrased, the four main aducationzl objoctives are de-

signed to meet the following needs:

1.

BEach individual nseds to know how to vead =nd
write and ealculete, how to proitect his own
health and that of his family, how %o parilci-
rate in recrsational activities, and how to
direct his own acbtivitles in an latelligent

| mBnner.,

Se

Bach individual needs %o know how to work and .
play with others, how to maintain satisfactory
human relationships, and how to maintaln deno~

" cretic family relstionships.

S,

4.

Each individual needs to know how bo make & 1liv=-
ing, how to chooze and suceceed in 8 vocation,
how to appreciste the soecial walue of work, and
how to buy and sell consumer goods in an econome
ical menner. '

Each individunsl needs to understand basic soclal
structures and processes, how to solve probiems -
through rea&soning, how to co-operate with others,
how to be a law-ablding citizen, ond how bo be
loyal to democratlc ldeals,

Les and Lee further simplify the needs of individuals

when they plsce them on the level of children, A 1list of

neods is set up ss follows?

We want our youngsbters:

1, To get along well in work ond play with his
- playuntes end older peoplis.
2. To be #ble to speak clearly and correctly
%, To be able to start a2 job and keep 2t 1t until

1t 1s finished (initiative and responsibility)

17

Educetional Foliclies Commission, Tha Purposes of

Education in an American Democracy, Pps 50-108.



4.
B.

6.
7.
8.
9.
10)
11.

1z2.
135.

To be eble to do his shnre, either of work or play
To have wide interests iIn art, musle, science,
and the world around him

To be falrly capable of loecating what he wants
to know

To have control over some worklng tools such sas
being able to use numbers, dictionaries, and meps
To be able to write clearly

To be able Lo read well

To have & wlde outlook

To have some undersitanding of the processes by
which man lives in this world

To be well snd strong

To be decent.

These needs, when they are studled as a whole, 8are com-

paratively the same although formulated by different suthor-
ities in the flsld of education. MNeeting them dpa& not mean
that children are regimented esnd ell given the sams type of
training. A democratic soclety recognizes that individuals
difrar in thelr cepacities and abilitieas and that education
should be varied in order to provide for those dlfferences.
The prineiple derived from a study of the needs of children

and of the objectives of education 1s stated as follows:

Educational practiges and procedures should meet the needs

of children: make them literate, capable of thinking for
themselves, sble to work and pley with the group, give them
resources for leisure time, and develop leadership and

initistive needed for gartieigatign in eitizenship activities.

Criteria for Evaluating,a Soclal Studies
Program in the Primery Grades

18Lee and Lee, ops cit., D+ 4,
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Under the foregoing principles, 8 need for extending
the social-studies program to the primary grades becomes
ovident. In the traditional school the sociml studles in-

- cluded geography, history, and govermment and 1little or no
training in them was given at the primary level. The present
concept of e&ucatian.m&kas the social studies the core of the
elementary curriculum. Reasons for such a practice are stated
88 follows by Baxter and Bradley: »

In the first place, the social studles are di-
rected towsrd an understanding of people end thelr
relationships one with another and toward sn under=-
standing of the relatlionships of groups and of na=
tions. In recent years the slementery school soclal
studies have tended to interpret the present day
conditions as they have svolved from the past. The
emphasis has besn on social living, and hence the
clagsroom hes come to be conslidered a laborstory in
which young persons lee¥n to live together co~oper-

atively while thay’getlg perspective on ment's develop~
ment through the ages.

The chlld does not weit untll it hes reached the inter-
mediste br the secondary level of education to beéin living.
Before he enters school he has already leasrned much about

| himself and his gcrid. He has learned a great many f&éia;
He has learnsd ways of acting and ways of feeling. No other
period in his 1ife will probably be 8s fruitful as his first
four or five years in school in learning new thingg §ﬁﬁ‘1n
reacting to new éituatiana. These years have great poten~

- tialities for grﬁwﬁh and development. The basis of human

19g@rnice Bexter and Anne W. Bradlay;_§§~0verviaw‘2§
Elementary Educstion, p. 36.

H
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relationships, either favorable or uafavnrabla; are estab=-
lished at an aaﬁly period, The social studies with their
stress on tye‘&avelapmantwof better human rélatianshipa;
therefore, Are an essentisl part of the primary curriculum.

In developing eriteris for evalusting & soclal-studies
program in the primery grades, there are a mmber of factors
to be considered. These factors are the scope of the soclal-
studies program, its constituents, end the wldth of the fileld
which 1% covers. Another fector is the number and type of
objectives. They should conform %o preaan%,édugatieﬁalrcon~
cepts and aims. There should be recommended practices and
procedures for'éahieving the 0bject1vg$'§f‘tha ariﬁarié. ,
There also should be provision for eveluating the educstlonsl
outcomes of the recommended techniques. Thasa‘faetgfa taken
together may be used as a basis of studylng grit@fi& for
evalusting 2 sociel-studies program in the primary grades.
If something is known of thefsaope; ohjeativaa, techniques,
and\methnda of avaluating, some deﬁisian nsy be reached on
the adaquacy-ar inadequacy of the program of social atudi&a
in the primary gredes. In the following disauagion, thasa
factors are used 88 o buse of study for criterie for evalu-
ation of a soclel-studies program at tha primary grﬁa@a lavel.

Scope of & aegial-studies ggggggg,xn the gg&gggxugggggg.-
The aecial-stuﬁiaa program in the primary graéaﬁ, agcording
to Lee and Lee, should not be confined to any one subject



29

aren but should permeate the ontire curriculum,. It should
be concerned with the soclal relations of the child involv-
ingwhim.individually and with the graup;ao Henna mnkes
"learning to live" the basls of the scops of the soeisl
studies in the prlmary gradaa;ZI Grade One emphasizes learn=
ing to live more effectively in the fawily and in the school;
Grade Two focusss attention on lserning to live in the lu~-
medinte neighborhood, and Grede Three deals with lemrning to
live in the axpanéing commnltye

Dunn states that much of the soclal-sbudles curriculum
in the primary grades 1s made up of soelal experiences, not
individual subject aress.? A large part of childhcod edu-
cation has to do with lesrning to live happlly, comforsably,
and constructively with other people. Herrick and Stsele,
in a summery of s number of articles dealing with social
studies in the elementary grades make the following state~
ment &

The socisl education of young children is
nore than.raadingf histary, current events, or

soclel studiess s concerned fundamentally
with the dsvelnymant of & humen being a8 he

Lae and LQS, ‘_Ro Gito, Pe 285 ¢

21P3u1 R. Henna, "trade Plaocement and Soelal cantant,
Social Edugation of " You Ghildren, National Council for the
Socinl E%ﬁﬁia&, ﬁurrie | Series, De 1le

220haristte Dunn, ”Cantributicna of the Kindargartan
Soecinl Educatian of Youn children, ‘Nationel Councill of the
Bocial Ttudles, currleulum Serles, DPe 19



deals prcgrass%galy with his problems of human
relationships.

Harep, who mgde & study of courses of study published
from 1933 to 1935, found that the traditional subject orgen~
lzatlon has been omitted in most instances; only s third of
the aocialfstudies courses puolished during 1938 and 1934 ’
were of that typg.gé Social=gtudies curriculs in the aschools,
it is evldent, have been gxtended to cover the primery as
well as the highar’gradase Opinions of different writers
and sducators as quoted indicate thet the scops of the soclal-
studies currlculum should include all phases of the child's
human relaticnghips. Criteria for the schpe of the soocial=-
studies eurriculum in the primary grades, therefors, mﬁy be
stated as follows: | N » , v

Eriterion 1l.-~The scope of the soclal~studies curriculum
in the primary grades should be the field of human relation=
ships, not any specifie subject area. Two paramount objec-

tives of the social-studies curriculum for the primery grades

as outlined by the Tentative Course of Study for Virginia
Elementary Schools in 1934 sre as follows: (1) To direct
children in experiencing a realistic understending and

Virgil E. Herrick and Jessle Knapp Steele, "Summary
and Forward View," Natlonal Council of the Social Studles,
Curriculum Series, p. 113,

zéﬂanry Harap, "Survey of Courses of Study Published
in the Lest Two Years," Journsl of Educational Research,
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appreciation of human relations, and (2) to permit children
to perticipate in improving human relations.®® Two of the
four’majcr objectives of education as set up by the Educe-
tional Policies Commission are self-realization and better
human-ra}atianships.es These two objéctivas, ags o part of
all education, are primarily objectives of the soclsl studies
which deal primerily with the development of understanding
of paople and thelr relationships with esch other.

The establishment of deslirable group relatlonshlps and
the devslopment of ability to understand, interpret, and ep-
preclate 1life are objectives set up by &d&mﬁ‘QV Gasﬁell in
his discussion of education in the elementary school listed
social understanding as one of the major goals of the scelel-
studiea ?fugramiag Lee and Lee listed the following objee~
tives of a course of study for the social studiss In the
elementary gradess: )

1, The soclal~atudies progrem should davelop the

beginnings of concern for important sccial snd
- soonomlc problems. -
2. The soclale-studies program should be dirscbed

toward helping ehildren to meet more effectively
social gituations,

gESidna? B, Hell, and others, Tentative Course of Study
for Virginia Elementary Schools, Grades 1-VIl, De 400,

26
- Bduecational Pollcies Commission, The Purposes of
Bducatlon in an Americen Democracy, pe 50.
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Adems, ©Ds clbey, Do 4

®Bgollis L. Oaswell, Bducstion in the Elementsry School,
Pe 129,
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3+ The soclal-studies curriculum should firnish
experlences which lesid children to an under~
standing an¢ apprecistion o? 1life about them.<

These opinionsz, 1t i= belleved, are representative of
8 general objective of the soclal-studlies currleulum for
children in the primary grades 2nd mey be stated as follows:
The objective: of the soclal-studies curriculum in the prl~
mary gredss 18 to develop better humen relationships. There-
fors, 2 second criterlon for meesuring the adequasy of a
soclal-study course for children in the primery grade could
be stated as follows:

Criterion 2.«-The course of study in the socisl studies
ahoul@ have the betterment of human r@latgonships a3 lts
central objective. Agcording to Henscom and Upton, the
social-studles progrem in the primary grades should be orgen~
ized around the life experiences of the children over an ex~
tended period of time, Concentrated teaching units are not
recommended, but the wo:k should be made vital by relating
it directly to the activities of the home, the school, and
the local commmity. The following activities sre listed es
those used during the school yesr as a part of the sociale
studies programs B ‘

1. Discussing occupationg of the people in the town

2. Visiting %he fire department

3. Visiting & grocery store
4. Making 8 grocery stors in the school




5, HMoking Christmas decorations N :

6. Studying Tamcus paintings to lesrn abouvt artists

7. Visiting a garage ‘ 3 :

The activities included group-plamning by the puplls,
co-operative deeclsions, and much creative activity. At the
end of the period the teacher sald thet the pupils had a
real concept of working to esrn a llving. They knew about
the occupations of the mothers and fathers of their frisnds,
They understood why some people could afford more things
then others ,~0

The Tentative Course of Study for the Virginia Flementery

Schools states thet some schools resorit to artificlal situ~
ations in order to offer pupils the experience of social
improvement. Such srtificlallty is not necessary because
opportunities present themselves for naturel situatlions. The
following stetement is made:

- "The approach to the soclal studies should be
made through the interasts of the pupils., Ingaging

in worth-~while sctivities to deepen and broadem
these interssts in socisl phenofiena will demsnd
many types of metivitys. These acti¥itles must lead

the child to see that each phenomena has its pre-

vious determinante, and each movement will have its con-
sgguences, Jt wili be found necessery to use such ac=
tivities as excursions, Surveys, experlimentatlon, re=
search, constiucting, dramatics, discusslon, creative
experlsnces, apprecistion, review, snd drill, Many
texts, printed meterlials, and averz additional type

of source should be used in order to enlarge the pupil's

50Katharina E., Hanscom, and Ethelyn F. Upton, "Experi-

ences Developing Oceupational Awasreness,” Soeiel Education
of Yo Children, The National Council of Socinl Studies,
Turricuium Series, Pe Sl.
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understanding of humen relstions. Through all of
these sctivitles, the pupil, with the help of the
class nand the teacher, effects an integration; he
reolates his experiences, understanding, procedures
and dbives to aectlion, Iin order that these may bo
focused upon continuously expanding stendsrds of
human behavior, snd tha'ggcamplishmﬂnt af Improves
ment of humsn relations.

Lee end Lee state thai teaching procedures should take
cognizance of the fact thet children sre individuels.’? The

ques tlon-answer method where she-who-knows-the~answer asks
the questions of those who~do-not-know-it cannot be Justified
as & process for developing & well-adjusted individuals. They
aﬁatg that if pﬁ§ils are ﬁo e Rore effeetivg in mesting
situgtianﬁ involving socisl relatlons, they are golng to have
to have experience in meeting situstions. The teaching pro-
cedures must supply such oprortunities. There is no magleal
formula or mystic short cub for good tesching In the sosial
studies these wrliters declare. They state:

A new purpose affects the elementary soclal-
studies teacher., New experiences which the child
has in plamning, purposing, end carrying through
his purposesi co-operating with others; and evale
utating bis work are considered of much more im-
portance than the =nswering of questlions from the
printed pege. However excellent the questions for
the development of thinking, the one~texlt-qguestlon=~
and-answer method glves Iittle conslderation or '
opportunity for the total development of the child,.
The e¢henge in tesching procedure 1s necessapy to
meet the change in the purpose of temching.”

313&11, and others, opPe 6ite, Do 456+

52&3@ end Lee, op. git., p. 313,
531p1a,



The following procedures ere recommended in the soclal-
studies program with the unit as s basis of teoching:

1. Soclalizing experiences during the whole of the
school day ars in reality part of the gocinl-
studies progrem. Trying to divide the child's
day into subject-métter compartuents enly re-

~ 8ults in detrimentel hair-splitting, -

24 Background on the part of children is nedessary
before they c¢an ralse important probleiis., Too
often teachers presums that children can suge
gest the important problems involved in o unig
s+ » o & poriod of orlantation, thorough resd-
ing, discussing, or questioning must precede any
statement of problems by the pupils.

S, Puplls must be the dynamic force dirscting

" learning nctlvities, |

4. The needs of the whols child must be the basis

of teacher guldance, Attentlon to the intelw
~ lectual development of the ehild is not sufficlent,

5. Pupil-planning necessitetes teacher-planning,

6. AlL ﬁgpils do not have te contiict the soame ma-
terial, "

7+ Evaluation should be made in terms of purpesas.34

Storm asserts thet In the psst two decades & new lne
terpretetion and new methods of teaching bheve arisen which
place amphasisﬂupan the develepmﬁnt;of social understandings
and sttitudes as well es of skills .3 These techniques
comprise first-hand experiences and observatlons to see meny
aspects of group life in operatlon, to participate in the
activities of a wariety of groups, and to enrich sexperiences

through the recorded experisnces of others,

54 ' ‘

Ibidn; pp: 53-3-15.
O ' 7
“Grace F. Storm, "The Use of Audio-¥isual Alds in the
Lower Elemen¥ary Scheel,™ Sceial Bducation of Young Chile
dren, National Council for the Social Studiss, Curriciium
garias, Pe 98,
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_ Teahniques-og teaching the social studies also pro-
vide for individual differencss among ehildren. In the
elementary schools of Vancouver, Washington, 1t is the poliey
of the school system to provide for individusl differences

by "The Conhlnuous Progress ?1an.“35

Under this plan mosy
chilldren advance through school in chronologlcal age groups
rather than from grade to grade on the basis of achieving
certain set standaords in academic skills. Groups are flex~
- ible and personnel changes 3 new educatlon needs arise.
Individual differvences ore cared for by providing experi-

ences in which children engage in groups., The fSurriculum

Guide in Sogiel Studies for the elementary schools in Ithaca
also suggests & wide range of experiences for mesting indie-
vidual differences:

In order to maet the challenge of individusal
differsnces, 2 wide range of teaching-learning
activities are suggesSted. These sre offsred to
stimulete 2 variety and balance of eXperiences ad-
Jjusted to several levels of mental developmeni snd
social maturity. A willingness on the part of each
teachdr to study the particulsr needs and capablli~
‘ties 83 well as the potentialities of each child In
her class, plus = spirit of research In meeting the
chzllenge Presented, will insure to our Ithaca boys
and girls a stspdy growth and development in socisal
pongciousness !

36rha,§ccial Studies in the Elementary School, Vancouver
Publie Sehools, vancouver, Washington, L1047, De o.
57@&?%&@&1&& Guide in Social Studies, Ithacea Public
Schools, Lthaea, New York, p. iX.
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In the stated philosophy of education of the soclale
studies program of the public schools in Washington, D. C.,
the entire program 1s predicated upon individusl differences.
The following statement is made: "Our materials of instruc-
tion should be so varied that each pupll will find numerous
appropriate ehallangaa”as

The Board of Educatlion of New York City recommends uti-
1izing everyday experiences of children in providing for in-
dividusl differences. Esch child hes had some experience
which may contribute to bis understanding of the materials
studied, Some of the facts the tescher should know about
esach child were listed as follows: the experlences he 1s hav-
ing and hes had, the degree of securlty his home 1ife has
given him, the health status of the family and the wholesome~
ness of arrangements with the home, the ablllty of the wage-
earner to provide for the family's economlc needs, end the
status of the child in the home.

- Provislon of a wids veriaty of svaryday-experiencas, the
recommendations show, is the most w}daly auggested bechnigue
for meeting individual differences among the children in
teaching the soclel studies.

Tha foregolng aiseussiana on tauhniquas of ta&ahing the
social studies in the primary grades may be summerized into
the third eriterion for evaluation as follows:

SBSQezaz Studles. Public Schools of the District of

Columbi®, Pe 7.
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Criterion 3.--The teaching procedures of the social
studles must supply opportunitles for the development of
constructive aoclal relationships and experiences 1§aﬁing,to<
the total development of the chlld and far»# wide variaty 
of 1ife experisnces to meet indlvidual differences in chil-
dren, _

_ According to Lee and Les the evalustion Qf_autaﬁmeﬁ of
teaching social studies in the primary grades should bhe made
in terms of purpasas.sg' The type of social relationships
developa& instead of aahievamant in subject arem, should be
the basis of eveluation, Andrus and Young say that the aocial
growth of e child may be evaluated in terms of his econstitu-
tional type, his @salth condition, his age ls?al, his pre~
vioua &xperiensas,.ﬁis fselings about himself, and his under-
standing af his rele1 They state: |

-

Such an evaluation should take into conslderation
the child's responses to other children in aantrvileﬁ
and free situations, in his family and at school, as
an individual and in 8 group; his responses to adults
in an suthoritive relation to him, in his femily, in
School and in the community; and his responses bto
adults in a2 remote or non-authority relation, such as
neighbors or other ecltizens in the community, who
nevertheless contribute and to a large %egrea de~
termine the culture in which he lives.?

3960 and Lea, op. cit., Pe 314,
égﬁuth Andrus and Willism E. Yaung, ”Ewaluatien-»%by,
What, 8nd How," Socisl Educatlion of Yb Ghildra& :

National Councll of Soelsl Studies, um Series, p. Sl.
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Direction posts for the types of soclial setlvitles to
be eﬁalgatadﬁara slso dlscussed. The methods used for evel~
uation are largely determined by the purposes of the sociale-
studies progrem. Specific phsses of behavior may be deter=
minaé by the use of some standard test such as The Vineland
Socisl Meturity Scale. The Rorschach Pest may be used to ob~

tain insight Into the personelity orgenization of individusl
children. Informal observetion by the teacher may be still
another form of maaauramant. Evelustlons, regardless of
thelr type, shnuld be a aouaperativa enterpriss of the t&aehar,
the pugilg, and the patrons of the school 42 ‘

Barf,wﬁuytan, and Brueckner recognize the need for some
type of evaluatiog of the development of soclal relation-
ShiPﬁ of ehi}dren.43 They state thai the measurement of such
specific relatlonships or factors as respect for others,
leadership initistive, and co-operation may be sttempted by
means of observational techniques and cumulative observer-
diery raacrﬂs.fs Anecdotsl records as 8 mesns of maasuring
growth in soclal relationships are also recommended.

The consensus of opinion expressed by these varlous
writers in that the soclal relationships of pupila,shﬂulé be

evaluated just the same as other aress of the curriculum. -

411@1&.
42

A, S. Barr, Willlem H. Burton, and Leo J. Brueaknar,
Sug@rﬂﬂi@n’ Pe 86,

43114,
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Sﬁncenthe area covered is thet of hnman‘ra;ationahips; no
hard-snd-fast methods of gvaluation are available,

Critericn 4.~*Tha svaluation of the socisl-studies pro-
gram in tha primary gradss should be made in terms of ﬁhs
purposes of the program, the deg?ee to which desirabls
social relatiqnﬂhigs are established, and through ﬂbagrvgé
tional techniques and verious types of tests which eveluate
all phases of the child's development. |

Summery of Principles and Criteria for Evaliuating
8 Social-Studles Gauraa in the Primary Grades

- The following prineiples hava been set up as guiding

forces in a soclal-studies pragr&m in ﬁhﬁ primary grades?t

1. The prevalent concept of &am&arasy requirss that edu-
cational praetiaes and procedures baAaaaigned to meet tha
needs of peopls whayliva in & democratic soaiety.

2. The edueatienal practices and procadnres ahauld‘maet
the needs of children, be besed on their maturation leval,
have purpose and 1nzareat, and be meaningfnl in the life of
the pupil, o |

The educative practices and procedures should ﬁa designed
to meet individual differences in children, to develop cons
structive resources fn? leisure time, snd to aid in building
& co-operative spirit and abllity to work in groups.

3 The following criteris have been set ﬁp for evaluating
8 soclal-studles progrem in the primary gredest
1. The soclal-studles program should be planned anﬂ
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developed direetly by those who are going to use the program
and based on the partleuler needs, sbilitles, &nd interests
of the cammunity and the children in the school.

- 2; The scope of the secial»atmaias pragram in the pri~
mary gradss should be the field of humen r%latianﬁhips, not
any specific subjeet ares., 7 B

3+ The content of the course of study in the soeial
studies in the primary grades ahngld be on the maturetion
level of the pupll, be purposeful, be Interesting, end be
meeningful in the 1ife of the pupll.

4. Technigues nf‘teaching the social studies in the
primery grades should supply opportunities for a wide vﬁriaty
of 1ife experiences in order to meet individual differences
cf‘ehigéren, and to develop constructive soclel relatlon=
ships and experlences leading to the total devaléyment of
the child. o

+ The evaluation of the socialw-studies prcgram in the
primary grodes should be made in terms of the relatianships
developed by the children and should include observational
techniques and cunulative records of scma.type which evaluste

211 phases of the c¢hild's devalopment.



CHAPTER III

ANALYSIS AND EVALUATION OF THE SOCIAL~STUDIES PROGRAM
. FOR ELEMENTARY PUPILS IN A SELECTED NUMBER OF |
STATE AND LARGE-CITY SCHOOL SYSTEMS

As 8 basis for detormining the extent %o which the
schools in actual practice or recommended procedures ere
meeting the criteris sebt up in the precadingichapter for a
soclal~studies prograem at primery levels, fourteen courses
of study were analyzed end svalusted in terms of the criteria.
systems and six state departments of eﬁucation. An effort
was made to include those systems which have been successful
in initiating curriculum revision in the sociel studles at
thawprimary level. The State Department of Education of
Texss hes not sponsored any specisl research into & soclal-
studlies curriculum aside from that of ragular curriculum re-
vision but the recommendations were includad for the pur~
poses of cgmpariaan‘

The lerge-city school systems whose eoursaséf study v
were included in the atudy are Ithasa, New York; Altoona,
Pennsylvania; Bpamarton; Washington; Cineinnati, the;
Pontinc, Michigan; Fresno, CGalifornis; and Washington, D. C.

Courses of study from the following states were ineluded:

42
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?axas, Kanssas, Canactigut, Illinols, and Virginia. Thesse
aress, it is belleved, sre representative of the country as
& whole. » B o

_In the preceding chapter, criteris were set up 2s & basla
for anslysls and svaluation of a courss of study. These eri-
teria were followed in the exemination of the different
courses of study recommended for teaching the soclel studles
in the primsry grades. Attentlon was directed to the peraons
who compiled the courses of study, the scope of the soclal-~
studles program, the objectives of the social atu&iasi the
recommended techniques for temching, and evaluation of the
outcomes of teaching, | | |

Authority Responsible for the Compllation -

| ‘ of the Courses of Study

The first aspect studled in the evaluation of the course
of study for sccial studies in the primery grades was the
suthority responsible for developing the courses of study.
The data developed from this survey are presented in Table 1.

TABLE 1
AUTHORITY RESPONSIBLE FOR COMPILATION OR DEVELOP-
MENT OF THE COURSES OF STUDY IN THE SOCIAL
- STUDIES USED IN THE SURVEY

Aren Represented Authority Responsible for
Daveloping Course of Study

Large~City Schools

Ithace, New York . « . + . Commlttee of Teachers in the
Ithaca Public School System



TABLE 1-Contimead

Altoona, Penn, + « « » + « Conmittee of Teachers in the
' Publiec Schools of Altoona

Bremerton, Wash. « + » + » Comuittes of Teachers in the
Bremerton Publie Schools

Glencoe, I11s +« « « +» » + Board of Education of Glencoe
Publie Schools

Mishewaka, Ind.. « . . . « Committes of Teachers in the
Mishawalta Fublie Schools

Vancouver, Waeslis + . » » « Committes of Elementary ,
. Teachera in the Vancouver
Public School System
Cineinnati, Ohlo + « » » . Workshop of Elementsry Teechers

Pontimc, Uiche » » o « » » Committee of Teachers in the
Pontlac Elementary Schools

Fresno, C8lif. « « » « & « Elementary Curriculum Commitbtee

Wé&hington, De Coe » » « « Primary Productlion Commlttee

Stateﬁv

TeXBB, » o # = » » % « = & Stete Committes and Curriculum
Consultant

Kanses . . +» « « « » » « « State Department of Education
Connecticute. « « +» +» » « . State Department of Educatlon
I11inois &+ « « « » » « » » Curriculum Commlttee

Virginis . . « Curriculum Committee

»
»
»
[
.«
L ]

As shown in the date in Table 1, the courses of study
used in this survey were none of them the work of cne person-
A11 of the selected programs of study for the large-city
schools were developed in some way by the teachers in these

cities who were actively engaged in teaching the social studiea
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in the primsry gredes. Curriculum committees were responsi-
ble for the state courses of study. This informetion, while
reveallng the authority for developing the course of study,
does not present the full pleture. It is necessery to refer
to different courses of study to indieste trends and methods
of organizetion of the courses of study.

A foreword in the publication, Sccisl Studies in the

Elementary School, presents & description of the Sociel
Studies Program for the Vancouver Public Schgalssl‘ The book,
eccording to the Director of Elementery Education, was not
& course of study, did not outline specific units to be taught,
or desgignate subject matter. Its purpose, rather, was to pro-
vide the principals andvteaahars with some general principles
upen which to builﬁ classroom experiences. Its provisions
were deseribed as follows: o
It does provide & general outline of areas %o

ba studied at esch grade. It describes the soclisl

growth of children, states the seguence in develop=-

ment of the socisl and study skills and gives sug-

gestions Tor developing classroom experiences that

willl offer challenging activities and provide op~

portunities to develop study skills, gain usaful

information, and sequire significant understandings., 2

Ho outlinad’acurse of study to be followed by the
teachors wes provided in the boock. Areas of Socisl Experi-

~ences were outlined and a gonersl statement deaeribing the

ISocial Stuéiea in the Elementar Sehoels, Vancouver
Publie 3 Sehools, Vancouver, ﬁﬁaﬁinggan, PLoit.

grbid.’ P‘ 7.
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nature of experiencss to be selected and the underatandings
thet might be developad were included under e2ch of these
srefs. In establishing the sequence of soclal areas of liv-
ing, the problem of maturstion was dlscussed:
- In establishing the seguernce we have selecbed

srens of sogiasl living which seem suiltable to the =

maturation level of the group concerned. Bach area

offers opportunities for s varlety of cholces to

meet the needs of the children, s3 they grow In

their undsrstandings of the bssic themes,®

The suggestion was made to the teachers that the actin
1tles chosen be organized for paﬁticipation of 8ll the pupils
in the classroom. In this way each teacher could study the
childrsn in her room and plan activitlies that would best
fit thair‘individual nesds. The course of study did‘not et~
témpt to 1ist the activities but merely suggested that they
be such that would provide for participation of ell pupii#
tn the classroom, In this respect, this one coursae of study
was in line with;ma&ern educational philosophy #nd psychology,
holding that no adequate course of study ean be set up wholly
apert from the individusl group of children for which 1t is
intended. . o

The Social~-Studies FProgram outlined for the Pontiac,

Michigsn, elemeontery schools set up 2 list of materials for

the Soclal-Studles Progrem and & bibllography for tenchars 4
¥

®1b1d., pe 8.

S————— .

45 0181 Studies, Publlic Schools of Pontisc, Michigen.
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A suggested list of units was also developed snd the unit
fully developed for use by the teachers. Aids for teachers
were alsoc included. This type of course of study, although
it wes worked out by teachers in the area, 1z traditional

in that 1% outlinss a complete progream for a teacher to fol-
low, It does not take Into consideration the individual
differences and needs of the pupiis in the diffsrent achools
of the town, Not knowing these children for whom any certaln
progrem was intendsd, the teachers could not plan adegquately
foﬁ activities for them. )

- Setting up 2 complete unlt with 1ists of activities ls
also contrary to modern educatlional psychology. According
to criteria developed in the study of stendards, cholee of
activity will depend upon the pupil's purposes and interestis.
No teacher spart from the asctual teaching situation haa any
way orrdaﬁarmining these pupil purposes snd interests; ithe
practiee of planning & unit down %o the last detall for the
teacher to use im not good educntional psychology. This
course of sbtudy is inndequate as an 2id to & tsacher.

gha lencos, Illinols, publig schools developed Whaﬁ

was celled A& Guide to Sogial Education for use by the teachers

in the school systam.s Soclinl ga&pﬂn&ibiliﬁy,”environmant,
conservation, interdependenca, and govermment are discussed

in the first ten pages of the Guide. Activitles for soclal

Sauide to Socisl Living, Glencos Public Schools, Glencoe,
Illinois, Ppe i=i0s
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livingkare then discussed for the kindergarten, first,
second, third, fourth, fifth, and sixth grades.

The Guids 18 4 new gaparture in courses of study. For
one Ehing it aanzainﬁ real picturaa_of children partiéipgting
In various kinds of sctivities. Examples of the work that
had actually been done in the publiec schools Instead of sug=
gestlons for work were given. This ineluded drawings, poems,
letters, and songs., The teacher con see whait hes been done
by other bteachers and the areas covered in the work.

The Texas Basic Learning Avess in the Elementery Schools

is represamﬁative of the State courses of study included in
tha aurveyfﬁ Informatlion is presented concsrning slementery
schools that the bteachers need to lnow. 4n overview is given
of the special fields of instruction, and the general program
for the elementary school is outlined. Spe¢ific objectives
are set up for each subjaa# area and suggested procedures
outlined., While these are only suggested, the detalled out-
-1lines of units and procedures bring the feeling that the
teachers are expected to use the course of study In just more
than 8 perfunciory mannsr. )

_None of the courses of study, however, were msde directly
for o peyticular group of children. The chlldren themselves
had no part ln the formulation of the suggestlions and recom-

mended activities. In that sense they are lnndequate.

P - : -
Basie Lesrning Aress in the Elementary School, Texes
State Depertment uf RBducation, pP. 1-XX.
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seopa of the Soeial-3tudles Curriculum

_Eeeh of the courses of study wes studied to determine
the area or scope coverad ;n;ﬁhe social studles. The date
from the different courses, for the purpose of comperison,
were compiled into & table showing the recommendatlions from
each area. Table 2 shows the scope of the scclel studies a&s
outlined in the courses of study.

As shown in the data in Teble 2, only one course of
study analyzed in this investigation mede any mantien‘af
subject aress. The Illinois Curriculum 2nd Course of Study

Guide for Elementsry Schools classiflies the social studles

as hlstory, geogrephy, and eivics, the traditional coneeption
of their content. Human relationships in some form ere men=-
tioned by all the other courses of study which were consulted.
Two of the recommendations eontained the statement that the
social studies were the core of the élementary curriculum,
and one described the classroom as a laboratory in which
young persons learn to live gogathar”a@~eper&tivs1y. Life
exporiences and sctivities rather than concrete subject mat-
tar; it is spparent, formed the scope of the subjeef mattgr.
The courses of study sppear to be the field of socisl rela-~

tionships instead of specific subject sreas.

Objectives of Teaching the Soclial Studies
in ths Primary Grades

The selected courses of study were next anglyzad to de~

termine the expressed objectives of teaching soclal studlies
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TABLE 2

SCOPE OF THE SOCIAL-STUDIES PROGRAM AT THE ELEMENTARY
LEVEL AS RECOMMENDED BY COURSES (F STUDY OF
' LARGE~CITY SCHOOLS AND STATES

Area Represented Scope of the Soclal-Studies
Curriculum® ,

Laﬁgafcgty'Sehools

Ithece, New York . . . Co-operative living in the im~
mediate environment is the key
note of our social~studies pro-
grem in the elementary grades.

Altoona, Penn. . . » » Areas of Study: The Home, The
Sehool, Other Buildings in the
Communlty, The Community, Other
Communities

Bremerton, Wesh. . . . Problems releted to the child's
. living in the home and in the
commumnity

Glemcoe, Ille « « « «. Social studies meen 2ll the ex~
periences nnd asctivities thet
are of concern to people as
they attempt to live together
more and more effectively

Mishawaka, Ind. .« . « The social studles are the cors
‘ ¢f the elementary curriculum
« » o the e¢lassroom 1s e lab~
oratory in which young persons
learn to live together co-~op~
eratively.

Vancouver, Wash, . » « Consistent and cumulatlve social
experisnces that help children
davelop attitudes that will
control theilr behavior along
lines set up in our generslsaims

Vencouver, Wash. « . . The social-studies course includes
the child's homs, family, com~-
mnlty, end commmity service.
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TABLE 2~--Continued

Area Represented

Cinecinnati, Ohio

Pontiae, Mich. . .

Fresno, Callif, .

Washington, D.C.

States

ToXB88. ¢ 2 o o »

Kanaaﬁ . & * =w @

Scope of the Social-Studles
Curriculum

The sccl8l studies include records
of humsn experlence and schieve-
meht to explain the existing
soclel order . . » they have
merlt to the degree that they
econtribute to the children's
understanding of important
phases of soclial life.

The sdelnl studies include humen
relationships of all types.

The sceial studies should include
gll of the social processes in
which man engages to satisfy kis
baslce human needs,

The scops of the soclal-studies

program includes four functlonal
areas of living:!: personal liv-
ing, personal-social relatlion-
ships, social-clvic relatlion=~
ships, economle relationshlps.

The soeclal studles are the core
of the cu¥rlculum and are not
regarded as distinet from dally
sctivities or the reading pro-
gram. Interest should grow out
of the immedists enviromment
of the individual.

The sccisl-studies curriaulua’df

the primary grides should begin
with the here snd the now. Ex~
periences of school 2nd home
life extend into ths neighbor-
hood and into the community ‘
with incidentel national and
world contacts e8 a pupil's
1ife provides them.
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TABLE 2-~Continued

Ares Represented Secope of the Sociaml-Studies
Curriculum

Connecticubs « » o o « Tha fundamentel aim of all edu~
cation 18 to help people :
achleve the greatest possible
sotisfoctions throiughout life.
Since almost sll satisfactions
Yesult from, depend upon, or
ére In some way connected with -
relationships with other psople,
all phases of education which
contribute to thls fundaiental
aim, are In e senss soclal

Illinois + « » + « « « The zociel studies in this course
of study conislsts of history,
geography, and clvies.

Virginia » s « s s« o o Bxperiences which snable the
child to unders¥and snd im~
prove humen relstionships
at all levels

“Data on the scope of the soclal-studies currlculum
were obteined from Courses of Study published by the large~-
city school aystems and the states included in the study.

%n thf primery graéea. Data in Table 3 show these objectives
as stated In the various courses éf stﬁdg, ‘

The devalopman§ gf hahtgr»aaeial relat;aaships, it is
ingieagaﬂ; 18 the paramount aim of the soclel-studles pro-
grems as outlined in the varigus gcurses of study and pre~-
sented in Table 3. ™o learn how to work and play agree=
ably;with,othara;” is mentioned specifically iﬁ & number of
instances. "Po contribute to happy group 1iﬁing“ and "to
co~operate in observing rules to protect rights and property"
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TABLE 3

OBJECTIVES OF TEACHING THE SOCIAL STUDIES IN
THE PRIMARY GRADES AS EXPRESSED IN THE
SELECTED CQURSES OF STUDY

Aren Reprasentéd Objectives of Tesching the Social
Studies in the Primsry Grades™®

Large~City Schools

Ithaca, New York . . . 1. To lefrn how to work and
- play sgreeably with others
2. To contribute to happy
- group living
3. To co-operate in observing
rules to proteect rights
- and property
4. To give and follow directions
5. To grow in self=rseliance and
& senss of responsibility

Altoona, Perm. 4+ « « « 1. To lefirn hoW families csn
" work Bnd play togéther ‘
2. To learn how to have 2 healthy,
- happy, and safe community
3+ To learn the rules of the
school snd why they sre im~
- portant :
4. To find out how to help the
honme, school and community

Glemcoe, Ill. « « « « 1l The 2im is not the learning’
by rote of certein historical
facts and sequences. Rather
it is po provide rich and
colorful medle through which
children mey learn scceptable
coneepts which will influence

_ their life patterns.

Mishaweks, Ind. .« « o To give the child asn under-
stending of his responsibility
in the interdependent sccisl
setting in which he finds
himself in school, home and
communi ty
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TABLE 3=-Continued

Arsa Represantod Objectives in Teaching the Sceisl

Studies in the Primery Orades
. "‘ﬁik’ 2. To develop both understanding
E%iﬁﬁi?ﬁﬁed) and appreciation of the ways

in which men has learnsd to
supply himself with food,
clothing, shelter, methods of
transporfation, and means of
- communication
3. Tn develop the child's knowl~
edge of and his interest in
the growth of the community
" in whieh he lives _
4, To bulld the foundation of
- good group relationships by
ancouraging co-operation,
courtesy, and helpfulness
~ in group acbivity
8. To provide opportunities for
" ereative expression
6. To give tralnlng in using
- books to locate nesded infor-
mation and to verify imfor-
- mation
7. To provide experience in
planning, executling, and evale
uating the unit of work

Vancouver, Washe ¢ o+ The soclél-studles progrem is
' speciflically concerned with
the deévelopment of children
go thet they may live efficiently
and co-operitively in our Amer=
icen democrrtic way of l1life

Cincinnati, Ohleo « « « 1. To help the child tale respon=-
. " sibilitles in group activities
2. To help the child recognlze
- and appreciste the contribue-
tions of others to group de~
" veleofiment
3. To give opportunity in selsct~
ing, Planning, executing, snd
- avaluating experiences
4, To encourage the spirit of in=-
- vestigation and provide oppore-
tunity for experiencing the
joy of selfwconfidence



TABLE $~-Contlnued

Aren Represented Objectives in Teaanng the Social

-—

Pontlec, Miche « o o

Fz‘eanﬁ', Galif. e » 1'-

Studles in the Primary Grades

‘To develop intelligent, raspan~

sible cltizens who will becone
self-relisnt in thely ability
to solve soecial problams on the

. level of their understanding

To develop saciﬁlly disposed

‘boys and girls alertly inter-

ested in, snd informed about,

" themselves and thelr world

2.

To secure in children as & re~
sult of ocur instructions
bresdth of interests snd a
firm purpose to co-operats wlth

- and sepve their fellows

Weshington, D. G, .+ 1,

To contribute toward the de=

volopment of tThe personallty
of the child and lead to a
more wholesome living =2s an

" individual

2.
3.

To contribube desirsble social
relationghips
To develop home and eivic re~

" sponsibilities

4.

To bulld toward grester ec@namie

" efficiency

5.

States

TEXBB, o« o o o« » s = 1.

To develop the knowledge, layalty,
and self~disclpline which will
maintain our democratic idezls

To develop wholesome relation-
ships smong the members of ﬁh@

- group

2.

To give an understanding and
appreclation of the immedliate

- envirorment

De

To extend these understandings
beyond the immediate environ=
ment according to the intereasts
and needa of the chlldren



TABLE 3~-Continued

Area Represented Objectives of Teachlng the Soclal

—

TQX@H. 2 & 2 &£ 2O = - 9
{continued)

S.

Studies ln the Primary Grades

To extend understéndings, inber-
ests, and apbreciations to lne

" ¢lude other atmospherss

To dsvelop an awareness of pespon~
81bi11¢y in promoting health
and safety, conserving matsorials,
co-operating with others, shd
maintaining an attitude of ap~
praciation for the effects and

k contributions of others

EBNnsSoes « ¢« o o « s » lq

Developiniz an individual who

- will be & good citizen

2.
3.

Conmectictte « s o

I114nois o 4 o ¢« « o L.

Virginia « = & % a2 ® 1,

Developling an undarstending of
our soclety

Participsting in group living
The elms of the soclal sthdlies
in 2 broad sense are the aims
of sducation

Understandinga

» Knowledges
. Attlitudes

Appreciations

To dirsct children in experi-
ancing a realistic understanding
and appreciation of the social
relatlions ,

*bafarmn objectives of the socisl-studies curriculum
were obtained from Courses of Study published by large-
city school systems and the stsates included in the study.

are others that sre similar inp tome snd spirit. The sim of

the social studies is not tc learn by rote historieal facts

and sequences but to present opportunities for real experi~

ences through which children mey develop 2n understanding
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of the social setting in which he finds himself in school,
home, and soclety. -

Although the phraseology of the expressed aims of the
social studies differ, as indiested in Table 3, there is al-
most camplata'unﬁnimiﬁy of opinion regerding the stated ob-
Jectives. The expressed objectives of,ﬁheﬂetﬁte coursés of
aguﬁy are not as specifialer as proactlical es those of the
large~clty sahacl systems. Gonnacticut; forfeXﬂmpla, in 1ts
in a broad sense ara the alms of education 1n.ganera1. ,

_The overell conclusion resched from o study of the data
in Table 3 1s that the trend 18 very defini tely away from
the traditional subject matter mastery towsrd develaping‘de-
sirable attitudes and better humen relationships. In this
respect, these courses of study mre very definitely in accord
with expressed educationsl opinion on the subject.

Recommended Techniques of Te&ching tho Sociﬂl
Studies in the Primery Grades :

Eﬁeh;of the courses of study outlines some speelflic
recommendetions or techniques to be used In teeching the soeial
studies iniﬁha grimagy grades. In some insteances, some of
the suggested material cannot very well be included in Yable
form. The data in Table 4 show renammended‘techniquesmwhere
they can be condsnsed, Discussions supplement the data in
Table 4 wherever need 1is 1nﬁiaatad; and; therefore, the data
mey be less gomplete than the preceding teables,
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TABLE 4
RECOMMENDED PROCEDURES AND TECHNIQUES FOR TEACHING
THE SOCIAL STUDIES IN THE PRIMARY GRADES AS
INDICATED BY THE SELECTED COURSES OF STUDY

Area Repre- ! Type of Recommended Pracgﬁaras
sented Approach and Technigues
large-Clty

School Systems B
Ithace, N. Y, One general theme | Life experlences

with stress on Creative activities
, | aspects B
Altoone, Penn, | Aress of Integration with ~
' axperience other subject areas

Life experiences

Bremerton, W. Unit Integration with
other subject areas
Life experiences
Creative sctivities

Glencoe, Ill. Argas of Observation

Experience Nature trips
o _ Creative activities
Mishawaka, Ind. | Units Discussions

Problem solving
Real Experlences
Creative activitles

Vancouver, W, Areas of Correlation
soelal experi~ Visiting

ence units Experimsnting
Obsarving
Talking
Listening
Plénning
Prans tigiﬂg
Constructing
Exhiblting

Cincimmati, 0, |Units of  Excursions
work Planning
Life experiences
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TABLE 4-~-Continuead

Aprea Repre- Type of Recommended Procedures
sented Approsch end Techniques

Pontisc, Mich. |Units ‘ . Life Experiences
' ' ! Creative a2ctivities

Fresno, Calif, |Units ~ Life experlences

: . Discussions
Visual materials
Exeursions
Research -
Creative activities

Weshington, D.C.|Aress of Discussion and plens
experlence Trips

Interviews

Research
Experiments

Other experiences

Shabag

Toxss fUnit of Planning
work , Constructing
: Observing
Talking
Idstening
Singing
-vﬁ;tizing
Vislting
Reading

Kanaas Problems Visiting
BExcurgions
Loeating places on map
Iifs experiences

Connecticut Topics Perticipating inh
planning and evaluating
Co-operating In group
projects

Excursions

Dramatizing
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TABLE 4-~Continued

Aren Rapra~ ‘ N Type of Recommended Proceduraa

sented Approach and Techniques
Illinois ; Unit FPlanning
Dramatizing
Travel parties
Diseussions =
B Exhibliting handwork
Virginia | Areas of Plahning
‘ experience; | Crestiyve sctivities
' Reading
Excursicna

Recemmanéad procedures and teehniquas are taken f{rom
the courses of study selected for snalysis,

3ix courses of study, the data in Table 4 show, recommend
the unit aswtha tgpa qf‘ayp?eaah in tesching the social studles
in the primary grades. Reference to the courses of study show
the type of units rocommended. In the Breﬁsrtan,lﬁﬂshingtan,
schools the following units ara'yaeammanded for Grede One:
(1) “Ziving in the femily group and the rasponsibilities'of
:aapansigilities,” (3) "Building undarstanﬁinga‘abuub the
gra@a?yman;“ (4) "Understending the service rendered by the
riéamank‘ and (5) “Caring for and enjoying peta.“ﬁ In the
Hiahawaka public schools tha recommended units are: (1) “Lin
ing at uchnol,” (2) "living at Hﬁma," and (5) “Living on the

Icaursa of ror the Prin Grades, Bremerton Publie
Sehools, Bremerto ashington, De
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Foym."® In Pontlame, Michigen, the recommended untis for the

social studies in the primery grades are: (1) “Home Life,"
(2) "Community Workers," (5) "Premsportetion,” and (4) "Com=

municatian.”ﬁ Various sspects of community lifle constitute

the subject matter of the recommended units in the Fresno,

Californis, publie schools at the primary xavelé.% The 3tate

Course of Study for the Texas schools suggests that the units

in the primery grades be concsrned with the ah;idjs'first

group activitiaa;gleha State Course of Study for the i1~

linois schools contelns the following cumménﬁ: o

The units suggested for the primery grades
center about the first-hand experisnces of the
children, in their homes, in the Bchool, and in
the community. From these famlliar, nesr-at-

- hand interests and experiences the children are

led to understand the many kinds of relation=-
ships within their own community and to become
conscious of its interdependence with other com-
minities. These undérstandings ere simple, ap-
proprieste to the capacities of young childfen,
but they sre pa¥t of the broader understandings,
attitudes, and sppreciatlions which age the foun=
dations of successful social living.,” -

Publile ¢

2 Grides One, Two, Three, Mishewak

Soeial Studles, :
chools, ﬁ%aﬁﬁw&k&, Wisconsin, pe. 5. o

3&6¢i&1 Stiidles, & Tentativé Course of Study for Einder-

garten Bnd Primary Grades, Pontlee Public Schools, Pontlae,
Hichigan., ,

Schools, Fresno,

State Department of Eauceblon of L1688,

Elementery Schools, Pe 149s

'%Eanﬂhaak for Elementéry School Taaahura,'Frasng Public

IO, Pe Oda

ﬁﬁaaiﬁ,Leﬁrni, Aredz in the Elementar
O

School, Bulletin
453: 3 Pc'ﬁﬁc

8 1114n01s Curriculum and Course of Study Guide for
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Five of the analyzed courses of study recommsnd areas
of sxperlence ss the method of approsch to the social studies
in the primery gredes. Community interests are bthe recom=
mended arems of experlence of the Course of Study for the
Glencoe, Illinois, primary grades in §e¢hooLs’ Tha'araaﬁ'qf
development recommended for the first three grodes are as
follows: (1) "Living in the Home," (2) "Shelter," (3) "Liv-
ing in the Neighborhood &nd Community,” (4) YFood=-~Its Pro=
duction, Distribution, Consumption, Conservation," (5) "Cloth-
ing," (6) "Recreation,®™ (7) "Heelth and Safety," (8) "Trans-
portation,” (9} "Communication,™ and (10) "Education."® Areas
¢f axperighcﬁ raéammandad by the Course of Study for the Ven~-
couver, Washington, Publie Sahnais for Grade One are: (1)
"Living in the Homs:.and the School,” and (2) "Living in the

Community ., "?

These areas of experience ars typlcal of those

racam&enged by the other courses of study advocating this

type of approach to the social studles ai primery grade levels.
_As shown in Table 4, the mgthmd‘of approach used in the

Ithece, Wew York, schools in teaching the social studles in

fhewprimﬁry grades is one general theme and the development

of & number of aspects. This general theme is "Co-operative

Glencos, IIlInoIs, p. 2.
8

- —— , -
A Guide to Soclal Educatlon, The Board of Education,

Ibld,. ‘ o
ggbcial Studies 1ln the Elementary School, Vancouver,

Washington, De 15e
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Living et Home and School,” end aspects of emphasis sre
"8itizenship,® "Service," aud ”Transp@rﬁatian and Communi-
eation, "0 Home and mchocl experiences are the toples chosen
in the Connecticut Course of Study recormended for use in the
ﬁchgola.}l N

Regardless of the suggested type of apyroach; & study
larity in the types of subject matter considered. The home
#nd the commnlty and the people who work in these areas ere
the predominating topics used in developing ths social studles,
Such sreas of experience present many opportunities for de=
veloping bstter social relationships, Edueators who have fop=
milated these courses of study appear to be in complete agres~
ment on the subject areas to be included in the soeisl studies
at the primary'gradg levels.

There is like agreement in the recommended techniques
and pﬁoaeﬁuraa of teaching the socinl studies at the primary
grade levels. As shown in Table 4, 8 wide variety of life
axgariancas and creative activities are the predominant tech-
‘ﬂiquga recommended. Some of the coursss of study 1list & nume
ber of activities, while others mersly recommend "life ex~

periences” or "creative activities." Suggestive of the

' :gﬁﬁrriaulvm Guide in Soclel Studles, Ithaca, New York,
BPe a=lil, .

11EducatianxforfLiviag, Connectlcut State Department of
Education, p. b4 ‘
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goneral type of amctivities mentloned In the courses of study
ere those set up in the Pontiae, Michigen, lsrge-clty school
system for the unit on the "Home":
Hoke e home ( 2 pley-cornmer); furnish, play
femily in home; choosing clothing, ordering groceries,
using telephone, cocking and serving food.

"Diacuss foods; lesrn kinds of foods; make butter,
sottage cheese; learn sources of foods,

Visit stoves (with father and mother, with class
members and teacher),

Meake = store snd corry on store sctivities.,
Make & group of siores-~a comrmnity.

Flnd pilctures of homes, stores and clties.
Drematlize verious occupations.

Write: signs for stores; labels; theank-you
letters; charts.

Peint pleturss, draw pictures, model dishes, fruit,
vegetables . B ,

Make original stories, jingles, ond songs} cogop=
eratlve stories, the teacher making story-charts.
Materisls recommended for use in experience activities

also indleate the type of procedures used in teaching the
social studles in the primery grades. In cha Vancouser schools
the following meterials are available:

1. Construction: -

The tools necessary for smateur wood work Inw-
cluding hemmers, saws, hand drillis, screw drivers,
plenes, pliers, wood files, etc., nells, tecks,
and screws. Wood may be ordered by the tesacher

12500101 Studies, A Tentative Course of Study for Kinder-
garten snd Primary Grades, Pontiec, Michigen, pp. 16~17.
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When needed, Plywood s8nd demenslon materials

T oeys used,
2., Art work: E
Charcoal Colored chalk
Fresco Crayonex -
Laksomine Paper (drawing, water color,
Water colors poster, construction)
Pens for Show card paints

Iettering Wood carving tools
5. Visual Alds - -
4. Books and Study Msterisls
5. Curriculum Library ‘
6. Biblliographyld

~ Correlation of the socisl studies with other subject.
areas is also s recommended technique in some of the courses
of study. The Cincimnetl schools have a recommendation or
suggestion for correlating the unlt on transportation wi%h}
etharraubjectgg The following outline is pra§anted for the
use of the teachsr in the second grade In relsting the unit
to othgr‘fieidsér

Lenguage Arts

Oral Languige i
Telling ebout travel experlences
Discussion plans for work
Explaining models )
Written language R “
Iisting new words on & chart or in a book or
box for sasy reference ' ‘
Writing letters to ask permission to visit
g terminel N ) .
Keeplifig & dlary or scrapbook sccount of things
. learned sbout Iravel . B
Writing storles nnd poems about travel
Writing "GuesE What" descriptlons of types of
planes for & class riddle book
Writing invitations to see the "parsade of
progreas,” \

13, . ] o '
Socinl Studles in the Elementery School, Vencouver,
@ashing§an, P T6 o
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Reading B o
Selecting and using materials
Acquiring wholesome activities towdrd books
snd storles through obtaining real snjoy~
ment 2nd satisfaction
Increasing reading skill and developing
powers of discrinminstion

Arithmetie

dtudying and comparing speeds of sarlier and
later vehicles, sizes of ships and aircraft

MeasSuring length for comparisons by using
yardstick on the Schoolroom floor, in the
hall and in the yerd

Using money to meke purchesas for trip expense

Measuring for construetion (floats for "parsade
of progréas” must correspond with sach other
in size snd fit on the wagons)

Safety

Discussing the need for grester care in traveling
today thean in the past ‘

Learning that meny People help in mony different
ways to keep us safe

Observing traffic laws ehd signs

Formuleting rules end stenderds of behavior to be
cbserved when riding in public vehicles

Planning & safe trip to zn airport

Musle

Songs '
Now-a=Days and Then-as-Days
The Aercplane
Pioneers a
Crack the Whip (Coach)
The Satey Sueé (Sailboat)
The Train that's Going West
Sailing
Boat Song o -
The Tvim, Trig, Traller
Qur School Bus
The Dally Express
Streamline Train
Train Song

Secience 3
Experimenting with steam to find out why it
can move locomotive wheels
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Discusaing how hedvier~than-air vehlecles are
kept Up; what makes sirplanes go forwardg

~ why lsrge boats can floet,

Comparing sizes of vehlcles

Physical Educeation

Imitating animals used in Transporiation
Ingaging in rhythms ang dremntic pley con=~
nected with vehiclest®
Another feature of the units suggested for teachers to

follow 1s the extensive biblliography for teacher reference.
In the Maruel for the Cincinnatl schools, there are sixteen
titles as reference for the teachers, 128 titles for chil~
dren's reading, six sources for Visual Alds, nemes of 131
pilcture slidaaf and a }13& of thirty Bonga.ls Throe typaa
of instructional aids ere listed by the Connecticut State
Course of Study at the end of ﬁhe,ﬁiscnssion.cn teaching the
soeial studies, These aids are: (1) sources of motion pic-
ture films, (2) sources of film strips, and (3) bibliography
on visual aﬁueatien.lﬁ The Texas Course of Study does not
include 8 bibllography for 1ts suggested unit in the social

studies in the primary gr&dea.17

14Tha Pr$m&ng(ﬁanu&1 Cincinneti Public gchaals PPe

318"19 -
15

Ibid t, Bl 319"’325.

1ﬁﬁ&ucatien for Iving, Connectiocut State Department of
Eﬁueatian, Pe i

Loy Saaoal, Bul-

17
Baglic Lesrning 4reas in the Elemen

letin 3Tete Deporiment of Bdueation of 1
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The courses of study snelyzed, it-isvingicat&&; stress
the unit or aress of experiencs or ﬁgsblams¥as thg‘baat method
of appyaaeh.’ Reml 1life experiences and creatlve activities
are the most recommended techniques of teaching. The courses
of study offer valusble 21d to the tenchers in methods of
correlation of the social studies with other subjeet areas
and in supplylng refevence information for the teacher and
the puplls, |

Proposed Methods for Eveluating Cutcomes
of Teaching the Social Studles
in the Primary CGredes

The selected courses of study wére also anglyzsd‘frﬂm
the standpoint of the recommended methods of evaluating the
outcomes of teaching the soclal studies in the primery grades,
The date in Tebls § present the information taken from the
courses of study lncluded in the survey.

Four of the large-city school:systems end two of the
state courses of study, 1t 1s shown In Table 5, make no pro=-
visions for evaluation of the cutcomes of tesching the socinl
studies in the primary grades. Varlous types of evaluations
are mentioned by the other courses of study used in ﬁh&baur*
vey. Two of the lerge-city school systems advocate the use
of check lists by the teacher supplemented with observation.
In one course of study desired outeomes are mentloned but no
suggestions are given for checklng the oubcomes. ”Angﬁhﬂr

lerge-cilty school recommends that each unit be evaluated in
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TABLE &

PROVISIONS FOR THE EVALUATIONS OF OUTCOMES IN TEACHING
THE SCOIAL STUDIES IN THE PRIMARY GRADES

Area Represented

Large-City Sechools o
Ihhaca, few York . «

Altﬂ@n&, PB’!’B’!‘ . .

Bremerton, Wash. , .

Glencoe, Ill.

Mishawaksa

» - *

> Indee « o

Vancouver, Weshs « »

Cineinnati, Ohio . .

Pontiac, Mich,

Fresno, Calif,

Weshington, D.

Stata§

T@xﬁﬁh .« »

£ ]

[ ]
.
L]

Cen »

- & &9

Suggested Provisions for Evaluat-
ing Outcomes

Observations by Teéchar

Cheek lists Tor tez2char

None
Evnluntion of unita by check lists
None

Unilts evaluated for thnres outcomes:
(1) enriched information on con=
tent of the unit; {2) improvement
in basie skills end abilities;
and (3) growth in desireble hablis -
and atti%ﬁd@a, such as co=-operefion,
courtesy, resourcefilness, and a
sympathetic understanding of others

Individual racarﬁa for s2ch ehild
Individuel or cless diaries

Teste of varlous kinds

Angedotal records ”
Rating scales made by the taadhar

Bach unit evalunted in terms of its
purposs

A 1&5% of &aairahle oubtcomes set
up for etch unlt ,
ﬁﬁn@

Hone

List of queaﬁians for teaehars to
answer on informetion galined,
8kills developed, snd aktitudaa
attained
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PABLE S5--Continued

Apeca Represented Buggested Provisions for Eveluet-

o ing Outcomes
KBnsos o o o« o o s o Teacher evalustion sheet
C ormec ti cut * 8 ® & » NOIIB

Illincis + « » o « & Generel evaluation by the teticher
Evaluating the chlldren'’s lesrne
ing through questions &nd tests

Virginig . « o « o Hone

terms of the purposes of the unit, but again no suggestlons
are made for making the evaluations.

A check 1list for the teéchers to use is suggested by
one large-clby school system. This Is a serles of fourteen
questlons which may be answered "yes" or "ne." Samples of
these questlons sre 2s follows: | | " ” :

Are my pupils happy in t;eir schocl axperisnces?

Does efnch child have & "plaece"” in the group? :

Am I'giving my puplls opportunities Ho plen thaxr

lesrning asctivities?

Are the knowledge #nd skills which my pupils ara

trying to_attain, meoningful and functional &
them now?18

WThasa quasﬁions‘ara undgubtaﬁly waluablg yet they ere
not actusl memsures of the outeomes; these can coms only
through measuring the sctual eccomplishments of the pupil in
scme form. The suggestions made .in the course of study for
the Kensas schools partly accomplish & messurement of pupll

ablility. The followlng stetsnment is mads:

186urrLeu1um Guide 1In Soecisal btudiaa, Ithaen Publice
Schools, lthécA, New YOTK, Ds 67s
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- Only the teacher who keePs some record of
what experlences her puplls have had really knows

if they are gettin% 8 balanced prg§w&m. An eval~
uation chert 1z a Simple method uséd by some

teachers, This evaluation sheet haf to do with
Eha experiences the children have had 83 & group

ahmu%& go with the children ﬁo their next
teach&r

~ The evaluation of the units suggested by the Texas State
Dapartgant of Education consists of a serles af questions for
the teacher to answer on three phases: (1) informetion of con=
cepts gelned; (2) skills developed; and (3) attitudes atgainad.ae
The }argewaity school system in Yansauvar}fwgahington, hasg
?arhapa the most modern conecept of the evaluation of the out-
comes of the soclal studies in the primsry pgrades. The fol~
lowing statement is made: |

. The chief purpose of avaluating is to improve

the opportunities offered to children in the class=~

room., It is & continuobis process, carried on co=-

opertetively by tesacher and pupil¥ durifhg the con~

ference periods, by the teacher alone &8s she studles
ehildren's bahavier and by tetchers %ﬁd principals

as they’plan far future axperienmaa.

The program, accerding to the Vancouver bullatin, willl
need to be evaluasted in terms of pupll bah&vicg.‘ Because of
the variety in individuel bshavior patterns teachers need to
know how the teaching 1s affecting each pugil. Inéiviﬁual

19
Studlies 1n Soeial Ldvigg, State of Kansas Dapartmant
of Education, p. 18. ‘

~20p051e Leavning Aress in the Elenentar Sehool, Bulletin
Texas 3%&?@ Department of Bauca Eian, o. 471, PPs 6 §~69.

1
Soglal Studies in the ﬁlamantarz’suhocl, Vancouver
Public Schools, Vancouver, WEshington, PP oi-52e
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records of emch child, tyerﬂfc?a; are importent. In this
respect individual or class diaries sre helpful. The cumu-
lative record card is a part of the svalustion program,.
Tests of various kinds sre needed, including the standard-
ized teats. This further statement 1s mede: (
" The teacher's reaardings are invalueble. The

teacher who finds time to record significant facts

about the children from bime to time Preserves en

objective record of pragrass that is an unfailing

source of satisfaation. o

The evaluation prvca&ures recﬁmmsnded by the coursas of
study included in the survey, 1t ls indicated by the presented
data, mre not very specific and ;n a number of instances are
not mentioned in the auggeﬁted material for taaahing the
social studies at'tgsrprimary level. Only one course of sbudy
stresses the importance of records of the ygpila‘aa'a base
ofﬂavﬁluation. _The qaurses of study are inadequats in this
phase of the teaching of the social studies,

Eveluation of the Gourses of Study in
‘Terms of the Criterias

In Chepter II of the study five ecriteria far evaluation
of . a soci§l~§tudies progrem in the primsry grades were set
up. In evalueting the courses of study used in this survey,
these eriterls were used as a meesuring agent for the adéquaﬂy

or inadequacy of the suggesied programs. -
The first criterion stated that the soclel-studies pro-
grem should be planned sand developed direcily by those who

®21p14., pe 52.
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were 5o§ng to use the progrem and bessed on the perticular
needs, abilities and interests of the community and the chil~
dren in the school. A study of the authorities who were re~
sponsible for developing the courses of study surveyed in
this investigetlon indicated that none of the courses was the
work of eny one porson. A committes of teschers ectively en-
gaged 1n teaching in the public schools of the lsrge cities
wag respcﬁaibie in the majority of instances for the course
of study outlines. - L »
& trend was notlcesble in exmuining the courses of study
toward & change from the stereotyped course of study which
outlined objectlves and recommended aativ;ties under & wide
rangs of units. The State school systamd{studiad $b111 fol~-
lowed this plan, but in the large~city systems there is &
minber gf departures . ?haMVanﬁauvar commitiee sot up prine-
ciples and sequence of areas of experience, but left other 4
matters up to the individual teachers concernad. The Glencoe,
Illinois, course of study was a collection of plotures and ‘
description of sctivitles thet had been used by various beechers.
Wnile these changes sre im line with modern philosophy
snd psychology, they leck a great deel of meeilng ﬁni%@fi& .
which provides for those who sre most genuinely concerned, the
tetcher and @he,pypils_who will usa the progrém. The outlined
courses of study are nét‘thair~waﬁk; they hay@‘ha&‘littla or
no part in selecting them, The procedures cannot be based
on the maturation levels of tha pupilg because this is the
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work of individuel teachers and cennot be known in advence
or be the seme from one school to the other, The courses of
study, whila‘shgwingwmnch improvement over the traditional
course, do not adequately meet the first criterion set up
for evaluating tham; B . B

The second criterion states that the scopa of the social-
astudies curriculum in the primsry grades should be the fleld
of soclal rélationships rather than any specifiec subject arees,
The data for the survey of the courses of study included the
investigation indicate that Uriterion 2 is met very satise
factorily. In only one instance was any mention found of
specific subject eress as the scope of the social-studies pro-
grem in the primary grades.

Agcording to t%a‘third‘erﬁteriag the course of study for
the social studles ot the primary grede level should be on the
gatﬁratiog level of the pupil, be purposeful, be interesting,
and be mesningful in the life of the pupil. In the light of
thekaiacuasions on these factors iln Chapter I1 ef'yhe”study,
no course of study made apsrt from the dﬁreaﬁ-aitu&timﬁ in
which 1£ is to serve can do this., The maturation ;éwﬁl‘af
the pupils will differ from situation to situation, and it
in turn is influenced by the goels or purposes of the leerner.
These gpals grow out of or develop from the ehilé'afsitugtian
or needs. The things that are interesting to the child are

the ones that are dlrectly conneched with his 1ife anctivities.
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No group of experts, therefore, can plan a course of study y
apart Crom the particular situstion ferfwhieh‘it is intended.
The me jority of the courses of study, especlally those
invtgs‘largeweiﬁy systems, ware,faﬁmﬁlétad by teechers of the
soclel aubjects in the schools of the town for which the work
was‘ﬁevelgpe§¢ _They were familiar with the conditiona of the
specific ereas and could come nedrer planning for the pro-
cedures thsn a group of experts who based their work on theory
énd not on sctual child needs. BSuch gourses of study, it is
belleved, could We valugble to the teacher as s guide in de=
velopling her work. Thsj"ﬁa not meet Criterlon 3 as set up,
but they are an improvemsnt over the courses of study formu-
lated at a distance 6nd lmposed on teachers as mendatory.
_Criterion 4 states that the techniques of teaching the
social studies should supply opportunitles for a wide varlebty
of real oxperlences in order to meet individual differences
of children and to develop aonatrucﬁiVe'aogiai relationships.
These experiences and opportunities should come directly from
the lives of the pupilawaoggarnedwand be based on the individual
nesds and interests of & particiiler group of children. The
technigues and preeaﬁugaa foundAin\thﬁ-aguwses of study sure-
veyed In this investigation recomasnd real 1ife experlences
ag far ns they go, but the learning process is facllitated
when the setivities and experlences mean something in the

1ife of the indlvidusl, ¥Ho course of study can provide
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activitles on this basis unless the children who participate
in the program sre used ss & base for the pianningAanﬁ have
niqugg cannot be fccepted as adequate for allfaituatiena'and
for all groups. The medn value pf the suggestions, 1t is
concluded, lies in the faet thst they furnish ¢0nstru§tive
1deas for teachers in studying their own classroom prap&aﬁg
énd in developlng procedures sulted to the nseds and matﬁraf
tion of their groups, PR . |

Criterion 4 deals with evsluation procedurss to ﬁa used
by teschers in meesuring the outcomes of instruction from
tesching the social studies In tha primary grades . Auceﬁd?
ing %o this eriterion, the se@iﬁlfatuéiaa program should be
avalu&tadinterms'af’battgr social relatlionships &av&leéad
among the pupils. Such evaluations should include the use
of stendsrd tests, observation by the teacher, beacher-made
tgsts, and such like. The data prgasntég in the investiga-
ticn of the courses of study indicate that the reecommenda-
tions arse inadaqaata in the majority of cases for evaluation
af thavuu%aamﬁs of teaching. “Six of the ﬁourséa of atudy
meke no suggestions for evaluation, while only one study men=
pibns teacher reeo?da;.standaré testa, pupil diﬁ?iﬁa,_gnéw }
anecdotal records es possible dsvieesttg be uﬁ&ﬁ in evaluation.,
The coursss of study; 1t 1s concluded, 2re inandequate in this
respsct and fail vory decildedly to meet Criterion 4 =s set up.



CHAFTER IV
CONCLUSIONS ARD RECOMMENDATIONS

Gonelusions

Thayfcglawing econclusions heve been reached from the
study of what constitutes an adequete soclal-studles cup=
rieulum for the primary grades and the analysis of fifteen
courses of study for the socisl studles of lerge-clity school
gystems and state depariments of education? ‘

1. The educationsl practices and procedures in any sub-
ject area should be in accord with the concepts of soceclety
prevalent in the community. B

2. A democratic concept of soclety requires ghatﬂita‘
growing citizens learn some very deflnite akllls and attitudes:
they need to be literats, to be capable of thinking and resson-
ing intelllgently for themselves, to be able to work and play
with groups, and to have constructive resources for lslsure-
time activities, %0 be able to develop leadership, and to par-
ticlpate intelligently in the administration of the government.

3. Teaching the &hild the things that he needs to know
in 8 democratic soclety is a lifetime process, not & plece~
meal effort; it covers sll levels of school attendence.

4, The gacialustudias degl with social relﬂt;onshipa,

5, Social relationships are not confined to any subject

7y
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area,bgt are & part of all 1llving; subject &re&s; there=
fora, ore not sufficiently broad for teschlng them,

6. The scope of the social studies should not be con=
fined to eny one subject aren but should permeate the entire
curriculum.

7+ The objectives of the saelal studlies shnuld be the
batterment of socisl relationships in the lives of the chil=~
aren taught.

8. Learning 1s facilitated when the subjact matter in-
cludes real experlences which are mesningful, interesting,
purpagive; and 1s sulted to the meturation level of the learner.

9. The maturation level of the learner 1s detormined by
a child's ;::rogess of growth and his purposive goals; no oub-
side sgency can determine what this meturation level is. It
varies from child to ehild snd from classroom to clsssroom.

If the subject matier snd tsahniéues of teaehing are bosed
on thia maturstion level, the children concerned must be the
base of the planning retivities, . )
10, Eveluation of a soecial-studies program in the primery
grades should be in berms of bebier soelal relationships de=-
velopsd @mong the group of pupils in individusl classrooms.
Such evaluatlion should be made to determine needed imyrpva“,
ments in techniques of teaching and to provide batﬁer facii-
1tles for temching the sociel stufiies. |
11. The courses of study included 1n the present Investie-

gation were 8ll formuleted by commitiees elther at State level
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or large-city levels No one course of study waes set up with
2 definlte group of puplls in mind end which were used 23 =2
base for the sublect matter content end recommended tech=
nigues of teaching. These committees could nct(hava adequate
knawledge of the meturation level of the pupils§ thelr Inter«
ests, or thelr purpcscs. As & result, they could not plan
an adequate course of study for any perticular group. One of
the courses of study only set up prineiples and outlined se-
guence of aress of experiences; selection of subject matter
ond techniques was left to individusel teachers. This course
of study 1s in line with modern educationsl philosophy end
psyehology o | |

12, The courses of study as = whole show ® decided lmprove-
ment over those traditionally formulated a3 meandatory courses
of action for the techer. In no instance was there 8 sug-
gestlion that the course of study wes arbitrery; streas vwas
placed on the fact that 1t wes suggestive and for guldance in
meoting various types of situstions. Each feficher wes en-
courfiged to base bher work on the individual needs of her chlil-~
dren. In one Instence, the course of study showed things that
hed actunlly been done in a sccial-studles program'iﬁ the ele~
gentary school rather than msde recommendation for suggested
ectivities, ,

13. The coursss of study included in the investigation

met criteria satisfactorily for the scope of the progrem and
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for the cbjectives; they failed to meet other criteria be-
cause they were msde apert from the children who were to per-
theipate in the program. Thelir value probably lles in the
fact thet thoey can serve 28 2 gulde to the tefichers in de-
veloping meterinls to meot the individusl needs and intorests

of thz children in their classrooms. .

Recommendations for Future Study
The present study was limited in that only fifteen

courses of study werec anflyzed and oha ares of learning con-
sidered. The results, therefore, cannot be considered as
eonclusive but they can indicate trends. The suggestion is
made thet further studies be conducted 2long these lines in
order to evaluate the lag that exisis bebtween eduecatlonal
philosophy and psyeheology and actual prectice in the field

of teaching.



BIBLIOGRAPHY

) B Eeokﬁ
E&xter Bernice, and Bredley, A. 1 Overview af mﬂrx
3 E&ueatien,’ﬁaw fork, The ﬁn an Jompeny, 1

Borr, A, 8., Burton, Willlem H,, and Brueckmer, Leo Jq
Sy rviaxa » ﬂaw York, D. Ap 1ahen~ﬁ@ntﬂry Gompmny, 1944,

Gaawell, Hollis L., Edueation in the El gi;ak; $ghaol,

Hew York, Amer43an Bot GEE% Ny, [9%8,

EBducationtl Folicles ﬂammisﬂian Learnin, g%% g§ of Demog=~
réecy, Washington, D. C., Eé%vana' idu aciaﬁian,

1523,

/ Educntional Policies Gemmiasien, ‘The Purposes of Eﬁuaﬁtian
in an Amaria$n B&mmaraa s Washington, :
”ﬁh tion 1y 4044,

Hopkina, L. Ehamﬁa, Interfigtiont The Demopretic Proeaas,
B@sﬁan, D. C. Heath &nd Compliny, 1948,

Kilpatrick, Williem Hee¥d, Philosophy of Edueatian, Hew Ybrk,
The ﬁacmillmn Gnmpany, -

Lee, J. Murray, and Lee, Dorris May  Child &ng His cnr~
’ riculum, ﬁaw York, ’D. Appletan:G y“ﬁampmnyﬁ'Ié

Mehl, Mipie A, ﬁilla, Hitbert H., 2nd Dougles, Herl R,,
Tenchin n Elementary Bsheol, New Ybrk, D Appiatwn«
E Eﬁry am@&ny, L9482, |
Merriem, Cherles E., The oerBey anﬂ tha New Despotism,
He; York, ﬁaﬁvéw”ﬁfiigﬁa CMpANY, 4 T ‘

%argag, Je Paup Ehild ?azﬁholagx, New Ybrk, Fapray and Rinahart,
942,

oor

Pregr&ma and U 1%& in the Socinl Stué1$$, Cuririculum Revision-
aa [ i@aé S Tenry Kronenberg, Weshington, D. C.,
The National Geunail for the Soclal Studiaﬂ, 1948,

81



82

Seeinl Edueation of Youn Ghildren& edited by Mery Wilcockson,
’ WoBEINgLon, Da Ces ﬁha WatTonel Couneilyfar iﬁa Soofal
Studies, 1946, N »

Wheeleri Reymond Holder, snd Farkins, Francis Theodore,

Frinciples of Ment2l Development, New York, Thomas Y
§¥ow¢f§ §empany, 1558, = ! )

B Artiecles

Adﬁma,fﬂggy A.éhzﬂaala'in Soeisl Eduestion," Sogisl Edueation
of ggﬁg hildren, Curriculun Series, edited by Wary
¥i15ockson, ﬁﬁ&ﬁ!égtcn, D €,y The §At1onal Councll fop
the Soeisl Studles, 1948,

Andrews, Ruth, snd Young, Williem E., "Evaluation in the
. Eindergerten 2nd the Primsry Gredes," Scelsl Hduestion
of Young Children, Curriculum Series, edited by ary
cockeon, Washington; D. C., The Nationsl Couneil
for the Soclal Studies, 1948,

snd How," Socinl Eduestlon 0f§bua§ Ghilﬁamm% Curric~

wlum Series, edited by Mary Wilcockson, WAshington, ‘
Ds Gvy The National Counell for the Sosial Studies, 1948,

Dunn, Charlotie, "Contributlcns of the K&n&ergarten;“ Soeie
Education of Young Children, Curriculum Series, edited
by Mary Wilcockson, Washington, D. C., The Netionsl

_Counell for the Social Studies, 1948,

Henne, Paul R., YGrede Plmoement snd Sceclsl Content;" Sociel

Educition of Young Ohildren, Curriculum Series, edits
by Wary Wileockson, WAshington, D. Cey The Eﬁticnal
Couneil for the Socisl Studies, 1948,

Hanscom, Katharine B., and Upton, Ethlyn F., "Experiences
Developing Occupfitional Awereness," Sgeisl Education
§§ Joung Uhilldren, Curriculum Serles, edl ¥y Mepy
iileockson, Waahington, D. C., The National Council

... for the Soelel Studlies, 1948,

Herap, Henry, “Sﬁrv@g<af‘ﬂﬁﬁ?553 of Study Published in the
{est Two Yetrs," Journal of Educationel Resesrch,

XXVIII, Mey, 1985,

Herrick, Virg%i E;& gnﬁ Stegée,”JgasiafKnapp, gzzggipy-and
Forward View geirl Eduestion of Toung Children,
Curriculun Series, sdited by Wery Wilcockson, Weshing=
ton, D. C., The Natlonal Council for the Social Studles,
1948, '




83

Storm, Grace F., "The Use of Audio~Visual Adlds in the Lower
élamantmry School," Soelal Eduéation of Young Children,
Curriculum Seéries, edited by WAry Wilcockson, Weshington,
Ds 0oy The Hational Council for the Joecial StHudles,

Courses of Study

Bagle Learning Areas in th Eiementarg,ﬁahat s Austin, Texes,
gﬁzge Dapavrtment of saucatlion, bBullebin 471, Saptember,
948,

m Guide to Socinrl Studles, Ithacs, New York, Ithaca
1o Sonoois, 1047

Courses of Study for the Primary Grades, Bremerton, Washington,
~Bremerton §d5%§ “Schools, %@E@. | |

Edugation for Livinﬁ, Heptford, Connecticut, StAte Depsriment
ol Bduchtion, 1949.

geiser, Paul F., The Soeinsl Study in the Elementary 3chool,
V&naquvag, Weshington, ?ﬁncgﬁvar Pabllc Behoois, L1047,

Guide ¥o Soeisl Education, ¢lencos, lllinols, Board of Edu-
oRELTH of rublic Schools of Glencos, Tilinois, 1948,

Hall, Sidney B., Tentative Courso of Study for Virginia
’Elementdry Publle Schools, Grades I-%I‘T;"ﬂ faond 5
?§§§§E§§%23%a»awﬁap&rﬁﬁgﬁﬁ of Educstion, 1940,

Hendbook for §%amenharx School Teachers, Fresno, Californis,
FeSTIG FAbllc SCROOLA, TI4T, )

—

I1linols Cupriculum and Course of Study for Bliemantary
T WeRchers, opr »,ﬁma'm";“ﬁi‘fﬁus, 't8te Depar bmer
_of Educefion, 1948, )

Social Studien: Kindergarten-Grade Two, Curriculum Bulletin
“Nos 4, New York Clty, Board of Goueation, 1947-48.

Socis]l Studied, A Téntative Course of Study for Kindergirten
and Primfry Crrdes, Pontise, Michigsn, Pontlme Publie
Schools, 1948,

Social Studier
M’a o Y EOrE) D

Socisl Studles, Washingtdn, D. C., Public Schools of the
District of Columbia, 1946.




84

Studies in 2ocifl Liviang, A Handbook for Teachers, Topeks,
ngts, State Depirtment of Eduoation, 1949.

The Primﬁr§ Menuzl, Cincimmatl, Ohio, Cinecimnatl Publie
enools, x@@ai ’ ’



	000100tp
	0002r002
	0003r003
	0004r004
	0005r005
	00060001
	00070002
	00080003
	00090004
	00100005
	00110006
	00120007
	00130008
	00140009
	00150010
	00160011
	00170012
	00180013
	00190014
	00200015
	00210016
	00220017
	00230018
	00240019
	00250020
	00260021
	00270022
	00280023
	00290024
	00300025
	00310026
	00320027
	00330028
	00340029
	00350030
	00360031
	00370032
	00380033
	00390034
	00400035
	00410036
	00420037
	00430038
	00440039
	00450040
	00460041
	00470042
	00480043
	00490044
	00500045
	00510046
	00520047
	00530048
	00540049
	00550050
	00560051
	00570052
	00580053
	00590054
	00600055
	00610056
	00620057
	00630058
	00640059
	00650060
	00660061
	00670062
	00680063
	00690064
	00700065
	00710066
	00720067
	00730068
	00740069
	00750070
	00760071
	00770072
	00780073
	00790074
	00800075
	00810076
	00820077
	00830078
	00840079
	00850080
	00860081
	00870082
	00880083
	00890084

