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CHAPTER I
INTRODUCTION

Statement of the Problem
The problem involved in this study is to determine a
satisfactory way in which public schools can adequately
revige their scientific evaluation system in order to
develop a more effective method of marking and reporting

of pupil progress to parents.

Purpose of the Study

The purpose of the study is to find out how pupils
should be placed in an educational environment that will
provide the best cpportunity for achievement of optimum
growth. Every individual child has a democratic right to
a normal and steady educational rate of progress and growth.

The method of reporting pupil progress is an indicator
of educational trends, and an administrative devise which
reflects a school's philosophy; however, the examination
of methods used in reporting pupil progress is not to be
considered a single basis for evaluating an educational
program,

In this study an examination will be made of the

pupil progress reporting practices of several schools with
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an objective for determining these schools' progress toward

an actual realization of sound educationsl concepts.

Sources of Data
The data for this study were secured from numerous
periodicals, bulletins, magazines and books written on
methods and theories of reporting pupil progress by
educators who have made studies in this field. These
materials were obtained from the library of North Texas

State College, the Elementary School Journsl, and copies

of reports, slong with three questionnaires which were
compiled and sent to teachers, parents and pupils of the
Cleburne Public Schools. Copies of the three question-

naires used in this study are included in the Appendix.

Limitations
This study is limited to the methods of reporting
pupil progress in secondary public schools. There is
also a recognized limit depending on the acceptance of
such reporting systems by the teacher, parent, adminis-
trator and pupils. This limitation is dependent on their
understanding and attitude regarding the recogniged
reporting system.
Related Studies
Many comprehensive studies have been devoted to
problems of marking pupil progress and many of these
studies are very closely related to the investigation

made in this study.



Fred C. Ayer made a rather detailed study on Child

Accounting and Progress of Pupils in Texas, and W. L. Wrinkle

made a similar study in his Improving and Reporting Practices.

Several surveys and experiments made by these guthors along
with those made by Ruth Strang and Henry J. Otto, have been

of value in this study.

Procedure

In order to evaluate a desirable method of reporting
pupil progress the investigator studied materials of other
writers on their experiments and methods in this same
field. Three questionnaires were compiled and sent to
three groups, including teachers, pupils and parents, for
the purpose of obtaining data on the three different
attitudes and viewpoints of marking and ;eporting of pupil
prﬁgress.

In Chapter II a survey of the various methods of
reporting pupil progress was made in compaerison with the
data obtained from the questionnaires on the reporting of
pupil progress. Chapter III was a review of some of the
modern trends in reporting pupil progress with reports and

systems from Ayer, Wrinkle, Strang and Otto.

Definitions
Progress.--Progress has been defined by many as meaning
a change. In any democratic situation it is concluded that

the definition must be extended to include that change for



the betterment of all concerned. This definition of the
term is the one used in this particular study.

California Test of Mentsl Maturity.--A Standardiszed

Mental Maturity battery of tests given.

- Parents.~-~The term parents includes sgll those persons
or service institutions legally or otherwise, charged with
the responsibility of the guardianship of children.

. Traditional.~-Associgted with the word traditionszl are

our notions and ideas of the customs of the ®"old school.®

It has been customary to hand down from year to year certain
educational practices which have never been touched by com-
prehensive evaluation. The same principles spplied year
after year constitutes tradition. Traditional practices are
based on traditiomal psychology snd philosophy.

..~ Modern.--In opposition to an aged tradition, modern is
a term which symbolizes the present day. As oppoused to the
traditional, modern concepits have their basis in current
philosophy and paychology.

— Education.-—?he ambiguity that surrounds this term
through use fosters a hasty deiinition. Hastily, then for
purposés of this study it is defined as those experiences
people have in chenging their way of behavior.

Philosophy.~~Philosophy is an overall concept or set

of beliefs serving as a structure upon which a system of
education is built. It develops out of reasoning and fosters

underétanding. Philosophy searches out for causes and meanings.



.~ Methods.~--Method is the term used to designate ways
end means of approaching en objective.
e Growth.--Growth is used to describe that difference
between a8 condition at a point of departure and another
more desirable condition et a point of arrival.

— Payechology.~~This broad term 1s here defined as the

science of human behavior; it seeks understanding and
analysis of the processes and inter-actions producing that
behavior.

- -Accomplishment Ratio.~~The result of a pupilt's

scholastic growth: his educetional quotient divided by

his mental m&turity.l

1
Editorial Committee, Child Growth In An Ere of Conflict,
Depsrtment of Elementary School Principles, p. 1.




CHAPTER II

A STUDY OF THE REPORTING OF PUPIL PROGRESS
TO PARENTS IN THE CLEBURNE
PUBLIC SCHOOLS

As has been stated by many educators in as many
different ways the traditional method of school marking
and reporting of pupil progress to parents is not in
keeping with the modern philosophy of education. The
traditional method is definitely not the scientific
evaluation method and does not conform with today's
sound educational concepts. The single standard of
traditional marking and reporting is based on the as-
| gumption of the equality of pupils and this has appeared
to be a false assumption. Many intelligent, far-sighted
teachers and administrators believe that a new method is
needed and many of them have made an attempt to develop
and put into use a new method in their own schools.
Certainly some have succeeded in introducing changes,
while other have tried with little or no success. In
many instances neither was the community ready nor was
the faculty and administrative force prepared for any

change. The primary factor emphasized by all educators



in this field is the strengthening of the bond or tie
between the home and the school. This connecting tie
between the home and the school is the report each pupil
takes home to the parent whether it be the old traditional
report card or a new and more scientific evaluation of the
child's efforts and accomplishments.

In accordance with this new trend in the educationsl
field the Cleburne, Texas public schools have inaugurated
a method for strengthening this parent-teacher-pupil rela-
tionship. The plan is now in the second year of operation.
Information concerning the successes and shortcomings of the
plan will be given in the following pages using the question-
naires as 2 guide and a source of data for conclusions and
evaluations.

The Cleburne system consists of five elementary schools
end one high school, and employs a teaching personnel of
ninety~four. The school slso employs a guidance teacher or
counselor who is in charge of the guidance program throughout
the system.,

In order to place the child and report his progress it
was necessary to srrive at some method of evaluation that
would gi#e the pupil the best opportunity for recognition of
growth., 8Since the placing of the pupil for proper scientific
evaluation is by scientific placement tests the Cleburne
system chose the Standardization Test, the California Test of
Mental Maturity, and the Accomplishment Ratio Test. Every

student is given cne of these tests at the beginning of the



school year end again st the close of the school year. With

these tests as a basis for measuring pupil growth the teacher
ghould be fairly accurste in placing the individual pupil in

his or her proper educational environment.

A questionnaire was sent to each of the ninety-four
teachers in the Cleburne school system and to one hundred
parents, and one hundred students. The data from these
questionnalres were used as a gulde for the changes that were
introduced into the system. In preparing the information
received from the student questionnaire much benefit was
derived and much was geined towsrd strengthening the relation-
ghip of teacher and student.

In answer to the question, ¥do you believe a personal
report by the teacher to your parents would be a more effec-
tive method of stimulsting your efforts than our present
method of reporting?®, eighty-nine per cent of the students
answered in the affirmative. They gave many reasons for their
answers but stressed particularly the fact that parents were
able to get a truer picture of the aims of the school and the
accomplishments of the student towards gaining those aims,

The psrent was able to gain a better idea of the child's
individual efforts in the work plan set up by the school.

The parents also gained some conception of the child's ability
to get alohg with other people.

The students also gave a list of pupil benefits from the

new plan of reporting and grading. The primery benefit



mentioned was the noticeable increase in interest on the part
of the parents in pupil progress. As a result of this in-
terest the parents were inclined to encourage and assist the
student in overcoming many weaknesses. The students also
concluded that as a result of this reporting system the
parents were gaining a new understanding of the pupil problem
and were inclined to develop a more sympathetic and helpful
attitude when student difficulties arose.

Seve&ty—séven per cent of the students stated that a
teacherts threat to deduct grade points did not accomplish
the aim of stimulating greater effort, Sixt;inine per cent
of the pupils answering the questionnaire were in favor of
making self-evaluation of their progress once each six weeks \
a part of the basis for the report to the parents. Sevenby~(ﬁ#
seven per cent of the puplils stated that if teachers really
had some knowledge of the true home life situation they would
be in a better position to report on progress in school.

Forty per cent of the pupils admitted that fear of
criticism and condemnation from other students and parents
caused dishonesty in class preparastions and tests on the part
of individuals who were inclined to make low grades. Seventy-
fi&% per cent of the pupils stated that they belleved that the
emphasis placed on high marks caused students to cheat or use
other questionable means to obtain the desired grades. 1In
both the parents report and the teachers report seventy per

cent answered in the affirmative to this seame question.
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Ninety-seven per cent of the parents who were questioned
stated that they believed that the program of education
sponsored by the school should be closely and effectively
coordinated with the education that is continually going on
in the home. Only seventy-seven per cent of the teachers
answered this question in the affirmetive. Seventy per cent
of the parents believed that a revision in the reporting
system was necessary to develop a program to meet the needs
of each pupil according to his ability and his progress.
Eighty~two per cent of the teachers gave an affirmetive
answer to this question. B8eventy-cne per cent of the parents
did not feel that the present day report card gave as much
information as they would like to have concerning the overall
progress of the children. Along the same trend, sixty~three
per cent of the teachers declared they did not believe that
the present method of messuring the degree of learning which
takes place can be estimated by both parents and teachers.
Sixty-two per cent of the parents also answered this question
in}the negative. The parents and teachers were apparently in
agreement on this phase of present methods of measurement.

Ninety~four per cent of the parents believed that the
report cards should designate specific items in which a
pupil hes strength or special ebility and gave reassons for
this concept. Ninety-two per cent of the teachers were in

agreement with this method of reporting and measuring pupil

progress.
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Table 1 shows some of the significant trends in reporting
pupil progress in the Cleburne public schools. The parent-
teacher-pupil questionnaire provided the data for this
tabulation.

Strang commented that the report should give as complete
a picture gs possible as to the kind of person the child is
becaming.l In order to give a complete picture it is neces-
sary for the teacher to designate specific items in which
the pupil has special gbility and designate specific items
in which the pupil is weak and needs to improve, along with
suggestions as to how this improvement could be made. From
this type of report the parent would get a more complete
plcture of the child's development or fgilure, and would have
a better understanding of the true situation.

Eighty-two per cent of the teachers, sixty-two per cent
of the parents, and thirty-one per cent of the pupils believed
that the emphasis given marks on report cards caused pupils to
think that marks rather than true learning was the chief
purpose of the school.

More than fifty per cent, but less than sixty-six per
cent of the teachers, parents, and pupils expressed the belief
that by the present method of measurement the degree of
learning which is taking place cannot be estimated by parents,
teachers, and pupils.

Ninety-four per cent of the teachers in comparison with

1
Ruth Strang, Reporting to Parents, p. 4.
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sixty per cent of the parents and only thirty—three per cent
of the pupils believed that s personal report would be a
more effective way of reporting pupil progress to parents.

Experiments have been made in an attempt to prove that
learners maske the best progress when they are aware of their
rate of improvement. In the light of this method it was
found that seventy-five per cent of the teachers, and fifty
per cent of the parents believed it sound thinking to change
the type of work so that the pupils would secure satisfactory
marks., While on the other hand, ninety per cent of the
teachers agreed that the aim of education is to place each
child in an enviromnment that will provide him with the best
opportunity for achievement of optimum growth and develop-
ment of his powers.

Seventy—six per cent of the teachers answering the
questionnaire believed that progress of pupils cannot go
uncharted end unmeasured without great loss to puplil growth.
This is in accordance with Russell's value of school reports.

In spite of the fact that there is widespread
dissatisfection with the present systems and standards
for the grading of school pupils, there is nevertheless
just as widespread appreciastion of the need for some
system snd for some standard. « . . The teachers have

a2 double responsibllity, on the one hand to the parents

of the pupils, who desire some statement from the

school as to the development of their children, and on

the other hand to the school administration, which re-

quires some tanglible evidence of the progress of its

pupils. ,

The report card has certain values in the home.
It purports to give a statement of the quality of the

work of the child, and the statement is accepted as
such by the parents. . . . In this way the home is
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brought into close contact with the schoel, and a

relationship hgs been traditionally es%abllshed

that is of tremendous potential value.

Cnly thirty-two per cent of the pupils questioned
believed that a substitution for the present method of using
report cards would stimulate their eofforts. Yet; only forty-
two per cent of the pupils believed that their present method
of reporting progress to parents really reflectsd the true
type of effort put forth on a course.

Bighty~twe per cent of the teachers believed that 2
revision of the reporting system was necessary in order to
evolve a flexible program to meet the neéds of each pupil
gccording to his ability to progress. Ninety-four per cent
of the teachers felt that they would strive to develop a
reporting system that would enable every pupil to learn his
own needs and to sense his own driving interests and his own
worth as 2 member of scciety.

Eighty-five per cent of the teachers believed that the &
present marking system of A B C D, is a better system of
evaluating a student's progress than the percentage system
of 75, 80, 81, 83, 85, on which it is based. Yet, seventy-
eight per cent of the teaschers believed that the A B C D E,
five point distribution, cen be correctly interpreted only if
achievement levels of classes in which they are enrolled is
known.

An accomplishment ratio is the relationship between a

5 .
Charles Russell, Rating School Pupils, p. 2.
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child's actusal achievement and his ability to achieve and

is found by dividing the education quotient (his achievement)
by the intelligence quotient {(his ability to achieve).
Beventy-six per cent of the teachers felt that the accomplish-~
ment ratio would be g better method of reporting & child's
progress than the pregent system.

The opinion of the teachers, pupils and parents varied
concerning the beliefl thet a personal report would be a more
affective way of reporting puplil progress. Kinety-foﬁr
per caent of the teschers were of the opinion that it wass a
more effesctive method, in comparison with sixty per cent of
the parents and only thirty-three per cent of the pupils.

Ninety-seven per cent of the teachers felt that
definite steps should be taken toward finding a method of
dealing with the "whole child™ as a continuous personality
rather than with two or more personalities separate and
apart. The child should be judged as an entity rather than
as first a scholar and next a school citigen. It was sur- ~Z—
prising to note that only fifty-one per cent of the teachers
believed that a student of low mentsl sbility should be
marked "AY if he did a worthwhile plece of work even though
his work wss below that set up as & class standard.

Information from the three questionnsires showed that
a different system of marking pupil progress was needed in
order to strengthen the bond between the home and the school,

and the pupil-parent-teacher relationship,
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The Cleburne school system followed this questionnaire
with an improved method of merking and reporting pupil
progress. As was previously mentioned, a series of tests
were given esch year at the beginning and at the close of
the school term. These tesis were also given to every new
student who entered the Cleburne school; and the tests were
made a part of the cumulative record that was maintained on
every pupil in the system. Report cards were sent to the
parentg at the end of each six week period and the A B C D
aystem was used from the third grade through the high school.
However, the first three grades used the letters 8 U N and
I, (satisfactory, unsatisfactory, needs to improve, and im-
proving). BEach card carried a list of characteristics with

a space for teacher comments. Every teacher was required to

visit the home of each pupil in their respective homerooms
at least once a year.

In the event some psrticular problem arose concerning a
pupil's work, the guidance counselor was called in sand the
teacher and the guidance counselor studied the childts e
current record and the cumulative record. If the problem was
not of & serious neture the homeroom teacher called at the
home of the pupil, otherwise the guidance counselor made the
home call. At 2 later date the parent was ssked to come for
a conference with the teacher and the counselor. In most
instances the problem was of a more or less serious nature

before the guidance counselor visited the home of the pupil.
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There are many factors contributing to the inaccuracy
of marks on pupil progress. One of these contributing
factors is the recogniged fact that teachers! personal re-
actions are not always free of prejudices. The inept
student has been noticeably over estimated, and the average
or above average student has been under estimated by teachers
who have Judged progress with a prejudiced attitude. For this
reason educators in this field insist that teachers! eval-
uations alone are not an accurate means of reporting pupil
progress.

Two teachers in the Cleburne public school system made
an experiment concerning the accuracy of merks in comparison
with the Standardiged Tests that had been given. The tests
were made in the same class with the grades of two teachers
in two different subjects, English and Arithmetic. The
variations in these classes are given in Table 2.

In some instances the teachers' grades were from one to
two points higher than those averages gained from the regular
Standardized Tests, while in other cases the teachers marks
were from one to two points lower than the averages obtained
from the tests given in the same subject. From & group of
one hundred pupils in an arithmetic class it was found that
the teachers' mark or grade was the same as the Standardiged
Test grade in only nine cases. It was found that only six
teacher grades in an English class corresponded with those

obtained from the test.
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TABLE 2

A COMPARISON OF TEACHER GRADES WITH MENTAL
MATURITY AVERAGES FROM TWO CLASSES
OF CLEBURNE PUBLIC SCHOOLS3

Mental
Maturity

English

Arithme

tic

How marked
by teacher

Should Have
been marked

How marked
by teacher

Should have
been marked

138
137
127
122
121
121
119
119
118
118
118
117
117
117
117
116
116
116
115
115
11k
113
113
111
111
111
110
109
109
108
108
108
108
108
107
107
107
107
107
107
106
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TABLE 2---Continued

Mental
Maturity

Bnglish

Arithmetic

How marked
by teacher

S8hould have
been marked

How marked
by teacher

Should have
been marked

105
105
105
105
105
104
104
103
103
103
102
102
101
101
100
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TABLE 2~--Continued

English Arithmetic

Mental How marked | Should have How marked |Should have
Maturity by teacher | been marked by teacher |been marked

87 F F F C

86 C B C C

85 C A B B

85 c B B B

85 C B C B

85 ¥ C F D

8l C B B A

g3 C B C C

82 C A C B

81 F C F F

81 B A B A

80 B A A A

79 C C C A

76 F C C B

73 F B C A

61 c A c A

From the three questionnaires it was noted that the majority
of teachers, pupils and parents of the Cleburne public schools felt
that their old system of marking and reperting was not adequate.
The general opinion was that there was a definite need for a
more sdequate system of apt marking and reporting pupil progress,
and a need for a closer contact between the home and school. The
three groups favored the idea of letter repcrts to parents in
combination with the practice of parent-teacher conferences. The
present system of marking and reporting was worked out in co-
operation with the three groups, and parents, teachers, and
students felt thst it was an improvement over the old systenm.

The Cleburne system used three types of school report cards;
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one for the primary grades, asncther for the intermediate
grades, and a2 third report cerd for the high school.

The primary cerd had two divisions, citigenship and
scholarship, The academic subject grades were given in
the scholarship division, while the citigenship division
gave a mark in social habits, work habits, heslth and
physical education, and the usual attendance record. An
explanation of the marks was given st the bottom of ezch
card.,

The intermediate card carried both acedemic and
citigenship divisions, which included social relations and
work and study habits. In addition to this & grade or mark
was given on occupational guldance.

The card for the high schocl grades or marks included
the regular listing of subjects, and was estimated by using
the figures 70 to 90 inclusive. The reverse side of the
card carried a report on conduct, effort and interest. The
last three were simply checked if found unsatisfactory.

The grades or marks were computed by savereging the
mental test, cless participation, and the regular test or
.‘&xamination. According to informstion derived from the
guestionnaires the parents, students and teachers felt that
the present method of reporting needed to be improved.
There was a general desire for more frequent parent-teacher
conferences and teacher~parent lzstters. The students felt
that their system of self-evalustion had been a stimulastion

for increased effort and accelereted interest,



CHAPTER III
MODERN TRENDS IN REPORTING PUPIL PROGRESS

The modern educational trend is turning more definitely
each year to a new system of marking and reporting of pupil

progress.?ﬁTﬁe old A, B, C, D, E, F, method is graduslly

being replaced by other methods of reporting that reflect
the philosophy of the school system and its willingness to
face individual problems. No one method ssems to have re-
placed the traditional method, and no one method seems to
héve been entirely successful in every situation. A
general state of confusion appears to be the prevailing
result at the present time.

Ayer mgkes the following statement regarding the impor-
tance of teacher's marks:

They are important in the first place because
marking and reporting practices are an essential part
of effective child accounting. They are important in
the second place because of the current confusion in
the minds of teachers and educators over marking and
reporting practices. Above all, a discussion of ‘
marking and reporting practices is important becsuse
any adequate improvement of marking and reporting
carries with it a more objective understanding of
teaching and learning. These statements should not
be taken to imply that the author hopes to solve all
current problems involved in connection with marks
and reports. Far from it; this is a task that must
be worked out by each school and its teaching staff.
The experience of many schools during the past two
decades indicates that the problem of marking and

22
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reporting cannot be solved satisfactorily by doing

away with measures, marks, and reports. This merely

covers up the evils of faulty bookkeeping.l

The importance of marks or grades still plays too great
a part in the term estimate or report for the individusal
pupil, and until such time as this traditional method can
be replaced there will continue to be confusion and ir-
regularity in reporting pupil progress.

Ayer quotes the following statement from Ross regarding
reportss

It is impossible to estimate the wastage of
material and human resources which results from
education's ignorance of the consequences of its
efforts. Until schools and colleges develop

adequate, comprehensive, appraising_and recording

programs, that waste will continue.?

Present practices in reporting pupil progress reflect,
in most instances, the tendency to place great importance
on marks and grades, and most systems maintain the old
idea that the report is the primary factor in pupil progress.
Of course, it is evident that in anything a reward is a
stimulation for work and effort, and in educational fields
most pupils will endeavor to receive the best masrk and will
work to this end. Consequently, the marking system of
reporting pupil progress has its value and until some other

method is devised that will bring sbout the same or a better

result the traditional methods of marking will be maintained.

1 ' '
Fred C. Ayer, Practical Child Accounting, p. 96.

2
Ibid' » pi 97"
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Ayer makes the following comment regarding this problenm

in wmarking and reporting:

The case for marks grants the misuses which have
been made of them, but presents evidence of their
essential valuve to our educational program. Experi-
ments prove that learners make the best progress when
they are awsre of the rate of their improvement.
Quantative marks are essentiazl for purposes of classi-
fication, educational guidance, and educational research,
The elimination of debilitating of teacher's marks does
not do away with failure; it merely covers up poor work.
The thing to do is to change the type of work so that
the pupil can secure satisfactory marks. In the mean-
time the marks themsslves should be made mors relisble,
more specific, and more discriminating. They should be
used as checgs and guides, rather than as rewards and
prunishments.

In an endeavor to improve the traditionsl system of

marking and reporting pupil progress many errors have been

made

soe

and many systems have gone from one extreme to another,

going so far as to completely do away with marking snd

reperting. However, this is always the case in any attempt

e improve and change traditional ways and it will be neces-

sary

to experiment extensively until such time as a satis-

factory method can be devised.

form

Ross makes the following suggestion in planning some
of sclution of the problem:

Some teachers asppear to hold that passing
exsminations and accumulating credits end grades is
the acme of all academic achievement, and the pupil's
chief aim and end in life. In the same building or
department other teachers may hold that tests end
marks of any kind, if not crestions of Satan, are,
at any rate, relics of barbarism whose existence is more

3
Ibid., p. 98.
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appropriate in g museum then in s modern schoel and
whose elimination would bring, immedia&ely and auto-
meticelly, the educational nillennium.

8ince most of 1life itself i1s placed on a competitive
ﬁasis it is & common bheliefl among teachers that competitive
marking and reporting prepasres the studsnt for adult life.
That again brings sbout the discussion as to the extent of
competitive learning. Many educators hold toc the theory
that cooperation is of much more importance and that this
is a basic factor in training the child for adult life and
living.

Regarding competition and cooperation Wrinkle states:

Whatever social philosophy you may have, whether
it gives fundamental recognition to individual or
soclal values, to competition or cooperation, it is
obvious that the school by its marking pract{ces is
doing much to promote the development of anti-social
gttitudes and practices. A desire to win even at the
expense of others cannot be countenanced as a desirable
educational attitude. The competition of unequals does
not provide a fair basis for determining penalties or
the granting of honors. There is plenty of opportunity
for utilization of competitive motives in a legitimate
manner. The competition of the pupil with his previous
record and attempts to achieve in terms of his ability
provide opportunities for application of competitive
openings and interests. The encoursgement of competi-
tion by individuals of unequal ability, however, is in
violation of the principle of individual differences,
is unfair, does not conform to mental practices and is
negative in many of its results.

Although it is true that competition is a basic
force in adult living it would not be difficult, if
we look at the results to justify greater emphasis on
the importance of cocpersation and the school would be
a good place to begin. Cooperation is also a vital
force in adult 1life. It might well be given greater
emphasis in the school through the promotion of co-
operative gctivities, cooperative planning, coopera-
tive evaluation and 1n many other ways.

C. C. Ross, Measurement in Today's Schools, pp. 397-398Q:?
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S8chool marks can be used as a means to an end
without their becoming thought of by students as ends
in themselves. Marks used consistently by teachers
a5 a means of stimulseting learning sctivity sooner or
later are sure to be thought of by many students as
the ends or purpose of education. The empheasis givenb/
to marks by most teachers in most schools tends ule
timgtely to convince the student that the mark rather
than what it is supposed to represent is the most
important outcome of learning. To achieve & higher
mark than might be otherwise assigned, some students
who are normally honest do not hesitate to resort to
dishonest practices. The assigning of final marks and
the holding of final examinations upon which the marks
ere largely based, have to be delayed to the close of
the quarter, semester, or school year, otherwise many
students would cease to put forth any effort.

In the old method of reperting and using either the
six-point A, B, C, D, E, F, system or the 8 and U system ([—
there is no opportunity for reporting on individual traits
such as, charscter, behavior and attitudes. Consequently,
these methods are not wholly complete and satisfactory.
Some schools continue to use the curve method but in most
experiments and surveys and new programs it has been given
little or no recommendation. According to this method a
certain per cent of the class receives the highest mark, a
certain per cent receive B, and so on until each pupil has
been placed in one group or another. In this method no
particular way has been found to satisfactorily report to
parents.

In reporting to parents many schools have tried the
parent~teacher conference system, while other teachers try

to inform the parents through writing a report to each

Wm. L. Wrinkle, Improving and Reporting Practlces,
pp. 1}8“‘[&9 -
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parent. This again involves the time element and many

teachers feel that they do not have the time for this

particular way of reporting pupil progress to the parent.

and

Smith and Tyler in thelr chapter on teachers' reports

reports to the home have the following to say: )
VG B o N

There was also a feelingithat marks had become
competitive to a degree that was harmful to both
the less and the more able, and that they were
inereasingly directing the attention of pupils,
perents, and even teachers, sway from the real
purposes of education toward the symbols that repre-
sented success but did not emphasige its elements or
its meaning.

The commonest methed of replacing marks proved
to be that of writing parsgraphs analyging a pupil's
growth as seen by each teacher. This method is an
excellent one, since good descriptions by a number
of tezchers combine to give & reasonably complete
plcture of development in relation to the obJectives
discussed. On the other hand, a report in this form
is very time-consuming for teachers snd coffice, as
well as difficult to summarige in form for use in
transfer and guldance. The committee decided on 2
compromise that would make place for giving definite
information about important objectives in an abbre-
viated form and would allow for supplementing this
with written matgrial needed to modify or complete
the informetion.

it

In some schools both the teachers and the parents

prefer the conference methed of reporting pupil progress.

They feel that in this wey a discussion of the individual

child will assist both parent and teacher in gaining a

clearer picture of the situation and that the pupil's

problems are easier to solve through jeint discussion.

The

parent gains a better understanding of the problems

that face both pupil and teacher, end is better prepared

Recording Student Progress, p. 489.

—
REugene R. Smith and Ralph W. Tyler, Appraising and
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to cooperate in the home, and the teacher gaeins a better
understanding of the home life and the attitude of the
parent. Consequently, they are better able to cope with
school situations.

The schools of today are crowded. Every grade is
usually filled to capacity and teschers are having to
learn to meet individual needs and at the same time desal
entirely with large groups. Plan after plan for reporting
pupil progress has been tried and eventually discarded for
& newer order and plan or a return to the traditional plan.

With the modern conception of education ss a means of
teaching children to live it is very necessary to teach
them to li%e in harmony with others. 1In order to success-
fully teach children to live it is important to have the
whole-hearted cooperation of the psrents. If a child's
home 1ife is not just as it should be it is difficult to
teach and prepare 2 ¢hild to live in accordance with current
moraels and standards of living. To accomplish this objective
successfully the teaching staff must have some method or
system of reporting pupil progress to the parents so that
they will be capable of cooperating with the teachers in the
problems that concern their children.

The traditional method of reporting by marks and grades
at regular interveals merely gives the parent sn idea as to
the childt's progress. The parent knows, of course, that the

¢hild has & certain grade in each subject and if that grade
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is passing, well and good. In the event the work is not
indicative of progress the parent attempts to find the

c ause of the low marks znd to help the tescher remove the
cause. However, thls system of reporting gives no in-
formetion regerding the child's ability to adapt himself
to the school situstion, and the degree of effort put
forth to maks these marks.

This system of grading also classes the slow, backward
child with the child of superior intelligence and the back-
ward child is graded sccording to the standards of the
brighter child. In many instances the superior child puts
forth little or mno effort to accomplish excellent marks,
while the backward, slow child puts forth great effort to
accomplish even a low mark or grade. This system of
grading is not fair to sither the child or to the teacher.
The need today is for a system thet will grade each indi-
vidual pupil according to his efforts and his adsptability,
end his willingrness to accept the challenge offered by the
school system.

Wheat\has the followling suggestions for a flexible
progress reporting system:

The Flexible Progress Group System involves some-
what new methods of pupll classifications, promotions
and reports of progress. It cslls for minor sdjust-
ments in teaching methods and varies the curriculum
somewha’, for different children. The outstanding
feature of the system is that it abolishes for all
children the repesting and the skipping of grades and

yet allows each child to work at all times at the
grade level which fits his educatiocnal foundation and
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mental maturity. This flexible progress group system
is not a static system, however, nor one by which
pupils are regrouped once or twice a year. It en-
courages changes in the personnel of groups whenever
the need arises. It allows for the fact that indivi-
duals within a group differ from one another in rate
of mental growth, speed of learning, amount of absence
from school, rate of physical and socisl development,
and other variables. Several devices are sometimes,
used to meet these individual needs and capacities./

This exact flexible grouping might not work in all
school systems, but it gives the teacher s means by which
each pupil may be grouped and graded according to his or
her own individual mental capacity, and according to his
own individual effort. Many schools have abgndoned the
report card method. In certain situstions this may be the
answer to the reporting problem.

According to Beggs in his article from the Elementary

Schocl Journal:

A majority of parents, and tco many teachers, conclude
that the schocols most important contribution to the
child's education is recorded on the card. Yet the
confusion of parents and the scarcely less obvious
uncertainty of teschers have long suggested the in-
adequacy of school marks as & reliable interpreter
of pupil progress or adjustment. The vicious by-
product of lesson lesrning, the "get-by" attitude,
the Ypassing" complex and unwholesome competitions
are readily admitted. Many administrators have been
experimenting with a new media for reporting pupil
progress. They have taken the direction of rgducing
the range from six or seven symbols to three.

However, this method has not been the solution in all
situations. Too often the parent expects some kind of report

from the school and in every instance it is not possible to

7T. Be Wheat,"Flexible Program in Group System,"
Elementary School Journal, XXIII (May, 1945), 176.

gV. L. Beggs,“ﬁarking and Reporting," Elementary School
Journal, XXX (July, 1948), 107-114.
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get each parent in for conference at any definite time.
This method has been tried and discarded as time consuming
and fruitless in many school systems.

Since most secondary schools are made up entirely of
heterogensous groups it is very difficult to maintain a
parent-teacher conference program.

Hockett and Jacobsen make the following comment in
regard to this situation:

In public schools every child belongs. It is the
school's obligation to accept each child as he is
and to do all it can to further his development in
every desirable way. It is the school for all the
children of all of the people, the gifted and the
handicapped, the strong and the weak, the docile
and the recalcitrant, Its work covers all situa-
tions and all needs.é

It is often very difficult for the teacher to cover
all situetions and all needs in the crowded schools of
today. More often than not, the teacher finds hegiﬁfoup
almost too large t¢ manage and according to Ayer égére
appears to be no immediate remedy in sight.

Undoubtedly the greatest practical drawback in
carrying out the constructive features of the newer
types of reporting is the fact that teachers do not
have the ability and the time to carry them out.
Teachers in the vast majority of school rooms in the
United States today have far too many pupils and too
much required work to permit the amount of time
necessary to carry out the more elaborate reporting
practices. Until the time comes when their teaching
load is reduced and their reporting load facilitated
by clerical help, teachers will be practically limited
to reporting the essential features of pupil progress
as fully and as accurately as they can without running

John A. Hockett and E. W. Jacobsen, Modern Practices
in the Elementary School, pp. 245-246.
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into the law of diminishing returns due to the
resultant neglect of essential teaching dutles.

10

One of the easrliest attempts at improving reporting
practices was started some twenty-three years ago in
Colorado. In 1929, the Colorado State College of
Education at Greeley, abandoned the A, B, C, D, E, F,
method of marking pupil progress. William K. Wrinkle of
the Colorado State College has written a report on these
years of experimenting to find a completely satisfactory
method of reporting pupll progress. Almost every mistake
possible was made and at the end of a ten year period he
concluded that it was ilmpossible to "report intelligently
unless you first evaluated intelligently, and that you
could not evaluate intelligently unless you knew what you
were trying to do."ll

The conclusion is made in his introductory remarks that
even with years of experimenting;'a perfect report form has
not been found, and Wrinkle does not believe that one will
be found since 2 method that is satisfactory in one school "=
system does not prove satisfactory in another schoeol. The
actual purpose of marking and reporting is motivation and
in most instances, this primary purpose is either modified
or missed altogether.

Wrinkle in further discussion makes the following
statement:

10

11

Wm. L. Wrinkle, Improving Marking and Reporting "
Practices, p. 3.

-

Ayer, Practicel Child Accounting, pp. 146-147. -
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School marking and reporting practices do not
serve adequately the functions they are assumed to
serve. The practice of passing or failing students
has not provided an adequate device for their grade
placement. The assumption, whether or not you re-
cognize it, is that a student is not passed--glven
pessing falr grades-~from one grade unless he is
ready to do the work of the next grade. If such
standards were actually cobserved, each grade would
enroll & relatively homogeneous group of students
whose achievement would fell within a relatively
narrow range, with none below the grade standard;
actually a typical school grade group at the late
elementary or high-school level enrolls students

whose gbilities and achieverments extend over a

range of five or more grades with {Sference to

almost any ability or achievement.

In working out 2 plan entirely detached from the
treditionel A, B, C, D, E, F, merking end reporting system
the follewing methods were suggested as @ possible solu-~
tion to the problem. The first method was to manipulate
the symbols. This waes setisfactory in some school systems
but did net fill the need in others. The change to the
S end U marking system minimized the importance of marks,
did not discourage poor scholars, and simplified the
reperting program. At the ssme time it lessened the
stimulative power of grades and detracted from the moti-
vation aspect. With this plen many students put forth just
enough effort to remsin in the "5" category, consequently,
it beceme necessary to add an "H" (honors), an ®S" plus and
#3® minus, finally returning to the six-point merking system.

The second method was the supplementing of symbols by

listing treits of cherzcter znd perscnelity. This method

13
Ibid., p. 33+
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involved more than was bargained for since traits were
overlapping and toc many meanings were attached to the
different listing of traits of character and personality.
This method had many advantages but certainly failed to
sclve the problem and make any marked improvement over the
cld system of traditionel symbols.

The third method for a workable departure from tradi-

tional reﬁorting was to make a fundamentsl change involving
seversl different approaches. This included parent~teacher
conferences, informal letters to parsnts, and check forms.
The parent-teacher conference plan was désirable from many
angles and stimuleted cooperation between the home snd the
school. However, it consumed teo much of the teaching time
and added to the teschert's capacity lcad. It failed to
provide any record for school use, and agsin the teacher-
load wes increased. The teachers were compelled to keep

the records in addition to the many extra hours spent in
conference with parents. The plan of reporting by informsl
letters to the parents met the same cobstacle, tco much extra
time, and it was not practicsl for those teschers with large
groups of students. Many teachers were not able te write
clear, concise letters to the parents gnd the infermation
was often misinterpreted. 8ome schocls met this difficulty
by substituting s printed form to be used ss a letter to the
parent. %The informal-letter type report hss real pessi-

bilities if the reporting is done by competent, conscientious
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teachers who are willing to devote a lot of time to re-
porting.“13 Agein separate reports must be made for the
administrative record, and agein the time element detracts
from the successful use of this plsn.

The check-form was the simplest system and involved less
time and less effort and provided the school with & record.
Many schools made the mistake of getting the check-forms too
long, and too detailed, but it seemed to be a more satis-
factory method of reporting pupil progress in many schools.
In the discussion of reporting practices the last plan was
the staggering of reports. This plan had many favorable
points and was very veluable in the crowded school systems
of the present day.

Wrinkle listed the fellowing important factors learned
during a ten-year period of the Colorado experiment:

1. The statement of any outcome or objective to be
evaluated should be analyzed into its specific
meanings so that its mesning is clearly stated.

2. The number of different forms should be kept at
a minimum. If two or more short forms asre to be
used at the same time, they should be incorporeted
into & single form.

3. During a period of experimentation, unless there
is plenty of money to spend on printing, forms
should be produced by some inexpensive process
such as mimeographing.

Le The basis for an evaluastion of the student's
achievement shculd be decided upon.

5. In the interpretation of a report the likelihood
of misunderstanding by parents tends to increase

Ibid., p. 56.
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in proportion to the number of details included in
the report.

6. Students should have a real part in the development
of new forms and practices.

7. The development by students of an understanding of,
and a favorable attitude toward a new practice is
a most effective approach to parent education.

8. The summarigation of reports on a student in a
departmentelized program by a guidance counselor,
2 home-room teacher, a core teacher, or the
principal involves too big a task and is not a
workable plan.

9. The scale type evaluation forms are unsatisfactory
unless each scale item involves only a single out-
come, the achievement of which can be expressed in
degraes by clearly distinguishable descriptions.

10. The check form is simpler than the scale for use
in reporting evaluations and is more economical
of space on a printed fornm.

11. The development of highly detsiled, elaborate
cumulative record forms 1s uneconomical; if too
detailed and lengthy, they will not be used by
most teachers,

12. Although it hes many real sdvantages, the con-
ference plan is not & practicel solution to the
reporting problem, especially at the secondary
school level.. ;

13. Whatever forms for use in reporting ere developed,
a separate report involving the use of a five~point
scale should be maintained for administrative record
purposes.

14. Check forms, unless they are carefully controlled,
tend to become incressingly detailed, and, therefore,
increasingly impractical.

15. The best way to state objectives is in terms of
desired behavior outcomes--what the learner should
do.

16. Many teachers have difficulty in writing effective
comments. A deliberate program for the improvement
of the writing of informazl comments is essential.
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17. The most intelligible way to write supplementary
comments in explaining evaluations is to tell
what the student did.

18. It is unnecessary to provide separate blanks for
students!' and teachers?! evaiuations,

19. Reporting to parents on the students?! achievement
of detgiled, specific course objectives is an
unnecessary and inadvisable practice.
20. The number of different forms should be kept at
a minimum. If two or more forms are to be used
at the ssme time, they should be incorporated
inte 2 single form.lh
In the final form the Colorado system of reporting
puplil progress to parents was a combination of methods
that had been selected and checlked by groups of students
in the school. For marking and grading they use the symbols
e, S, N, U, and IE, which represent the fcllowing achievements}
outstanding; satisfactory, needs to make improvement, uncatis-
factory, end insufficient evidencs on which to base an evalu-
ation. The Colorado scheols use a single form which lists the
twelve general and semi-genaral cbjectives; provides a general
evelustion of the student's achievement of specific cbjectives;
and combines the student and the administrative report in one
form.
Henry J. Otto, Professor st Texas Stste University and
Director of Education, W. K. Kellogg Foundstion, givesa
rather detailed account of 2 survey made in Illinois during
the year 1934. The dsta in this specific survey were secured

from thirty-five school district superintendents, principals,

1

Ibidl’ ppo 66"92.
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and teachers, asnd deal with problems of reporting snd
promoting practices in this particular area.

In discussing the reporting preactices Otto makes the
following stetement:

The cleosely associszted sctivities of merking
(giving grades), reporting to parents, and determining
promotion or non-promotion are probebly the most dis-
agreeable, disheartening, frustrating, end confusing
duties of a teacher.

Most of the headaches ssscciated with these
activities grow out of the fact that many of the
present practices, and the theoretical conceptions
underlying them, were created st & time when little
research of gny kind had been done in the field of
education. Certainly, they were created before there
had been any respectable body of resesrch focused
specifically upon these practices or upon the funda-
menta%scharacter of children's growth snd develop~-
ment.

Ctto stetes that an attempt was made through the survey
to get a working idea of some of the theories of the schools
in regard to promotion and reporting. In some instances the
“answers were not clearly steted and in other cases the
questionnaire was not ccﬁpleted. "It was thought that the
scheme of marking used by a schocl system would throw some
light upon the genersl policy regsrding promotions which

prevails in the district."l6

_44b¢uﬁ$§f1n the thirty-one school systems tabulsted concerning

the system of marking and grading sixteen different schemes

were found in use. Fourteen systems used the class average

as 2 basis for giving grades and marks. Two of the systems

15
Henry J. Otto, "Findings in Child Psychology 8hould
Affect Grading and Promotion Policies,® NEA Journal, XXXX

(February, 1951), 128.
16

Otto, Promotion Policies and Practicies, p. 25.
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graded on a competitive basis, the given basis being the
capacity of each individuasl pupil. Thus, approximately
two-thirds of the group used some type of achievement
standard for pupil promotion and the remsining one-third
had no genersl rules for pupil promotion.
From the information received in the tesaschert's survey
it was found that they used seversl methcds in arriving
at a basis fdr grading and merking of pupll progress.
From twenty-one factors given by the tesachers, achievement,
ettitude toward work, application and effort ranked highest.
tto made the following comment on marking methods:

The methods whereby teachers secure an index to
decide upon, or arrive at a decision regarding the
assigning of merks are almost entirely subjective.
Oral work (recitations), written work, informal
tests, and dally observation constitute the devices
most frequently used by teachers. Only in so far
as objective measures are used in rating oral and
written work and dally observation can it be said
that monthly or term-end marks are assigned on
other than a personal judgement basis. There ars,
of course, many aspects of child growth and education
for which no objective measuring devices are available
but if the teachers are using academic achievement goais
in courses of study and text-books as bases for pro-
motion as they say they do, then it seems clear that
marks and pupll promotion in their scheools are based
largely upon personal experience and judgements of
teachers. Perhaps this is as it should be, but the
facts in the case should not be misunderstood.
Doubtless teachers would be glad to . use objective
means of messurement of child growth more extensively
than they do if the school could afford to supply them
and if schools could realize more fully the value of
objective indices of pupll progress.

The following theoretical conceptions Lave grown out

of the many vears of resesrch and work by Otto on grading
&)

17
Ibid., p. 40.
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and promctional policies.

Each child seems to grow and develop in accordance
with his own individual pattern.

The rate at which children grow and develop ranges
all the way from f"very slow growers" to "very fast
growers,” with the mejority of them clustering sround
the midpoint between these two extremes.

Growth and achievement in school is closely
associated with growth of the orgenism as a whole.

If absurd extremes are avoided, exsct grade
placement hes little or no bearing on the educational
development a child will make during a given year.

Repetiticon of grades has no specisl educational
value for children.

Standards are highest in schocl systems with
high promotion rates.

Threat of failure has no appreciable effect on
educational growth.

Merks are not needed tc insure proper motivation.

The child's soclal and emotional adjustment has
much to do with his educational progress.

Individual differences must be met under any
kind of grouping and promotion plan.

Une way to meet this problem in an educationally
sound way is to group pupils on the basis of age and
all-round maturity, eliminate the use of comparative
and competitive marking system, and report to parents'
by means of individual conferences. In these con-
ferences, the emphasis is upon the progress the ,
individual child is making as compared to his educa-
tional status last year and two years agzoc. Adequate
cumulative records and samples of children's work
gathered over a two or three—gear period are essential
for making such a plan work.l

This report by Otto seems te bring out the same con-
dition as reported by Wrinkle, a mess of unsolved problems
and an assorted array of systems and plans for reporting
pupll progress that have not been developed and perfected.
The same condition apparently exists over the entire country
and the perfect, workable plan has not evolved from the

various systems in use at the present time.

18
Henry J. Ctte, "Grading and Promotion Policies," NEA

Journal, XXXX (February, 1951), 129.
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In the light of the findings from the reports given
in the survey (ttc suggests a plan that might at least
stimulate thinking and study, and from which a successful
plan might, in time, come forth.

The plan that is suggested involves the
abolition of the term "school grade" and the
ebolition of scceleration and non-promotion.

The plan centers around continuous puplil progress

beses on the soclal maturity end developmental

needs of individual pupils. Research in educa-

tional psychology and child development has

demonstrated adequately that the growth of

children is continuous and cannot be fitted into

periodic, discontinuous, and sharply defined

calendar intervals such es are implied in znnual,

semi-annual, or quarterly promotion plans.l9

The third plan used for comparative analysis in this
study is thet of Fred C. Ayer, Professor of Educational
Administration, University of Texas. His survey was
started sixteen years ago with the preparation of some
child accounting forms. Of the four bssic c¢hild accounting
forms this study is primsrily concerned with the pupil's
report card. Thess forms have been used rasther extensively
in Texes, es well as in other states. His method of
reporting pupil progress will be studied.

The ususl confusion and the vsst number of systems of
reporting pupil progress wes brought out and discussed.
Ayer also outlined the two factions of marking practices,
and gave the current ideas on the value of marks and the

abuse of marks. In discussing the value of marks he

19
Otto, Promotion Folicies snd Practices, p. 167.
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contended thst marks must be used, although the new trend
is to supplement them with other forms. In reference to
the parent-tezcher confarence plan he pointed ocut the fact
that a necessity had arisen for a form of marking and re-
porting thet would give the parents some idea of a child's
progress before gny conference ig held with the teacher.

Ayer =move the following six points in defense of the
value of marks:

1. Teachers! marks reflect = normal distribution of
talent.

2. Teachers! marks sre adaptable to various types
of scores.

3. Teschers' merks are more widely used and more
easily epplied than other types of scoring.

ho The A B C D E five-point system is more readily
interpreted by pupils, teachers, and parents than
other types of marking.

5. Teachers' marks have stimulative value.

6. Teachers' merks are valuable for a number of
important administrstive practices.

On the other side of the question Ayer listed six
points on the misapplication and gbuses of marks:

1. Many teachers edhere too strictly to, or vary too
widely from, the theoretical normel curve bhasis,

2. Marks do not provide a sound single basis for

rediction.

3. ﬁarks give no indication of the spread or

variabiligy of the subordinete items which make

up & single composite grade.

4. Teachers' marks are too vividly associated with
personal failure and superiority.

5, 8, U, and similer types of two~point marking are
not satisfactory.

6. Teachers' masrks have centergg too largely on
subject matter achievement.®"

The two factions seemed to work at cross-purposes and

each faction held to their own contention as to the reporting

20
Aver, Practical Child Accounting, pp. 99-109.
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of everything to the parents cr ebolishing the reports
altogether. Ayer states his theory as follows:

The thesils of this text is simple and definite.
It holds that all measurable goals which have been
set up and are understood by the teaching staff
should be measured, merked, and definitely reported
upon at intervals and by methods deemed to be the
most expedient and effective. Intangible geals,
although specified and strived for, should be re-
ported upon with great csution. Low marks and
notices of failure should be accompanied by con-
structive suggestions, and derogatory emphasis on
low marks or faillure should be eliminated entirely.
Judged by current trends, reporting practices will
grow in both scope and accuracy, but whether chiefly
by report cards, letters, parent-teacher conferences,
or a combination of all three--it is hagardous to
prediect. Current practices, even in the more pro-
gressive schools, is strikingly varisble as may be
seen by comparison. For example, the Wooldridge
Elesmentary Schoul report sheet even limits its
report on subject achlevement to checking a state-
ment that the "progress is consistent {(or not) with
what the school knows about the child,” while o
Philadelphia report card goes so far as to include
scores on standardized achievement tests. Similar
contrasts may be found in the number and type of
items reported, in the presence or absence of space
for "comments,” in the use of lestters, in the utili-
gation of ccnference§ with parents and pupils for
discussing reports.?

Ayer stresses the need for some standardigation of
symbols in reporting pupil progress to the porsnts. The
current method cof marks and descriptive terms carry dif-
ferent meanings to teachers, parents and pupils, and some
form of reporting should be developed that would be in-
telligible to all concerned. Letters to parents often
bring about a better understanding between the feacher

and parent, yet the time element is agein in evidence.

21
Ibid., p. 116.
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In those schools where z set of standardized comments have
been prepsred the letter method of reporting pupil pregréss
has been feirly succsssful, but when the teacher writes
aach individual letter the plan has been less successful.
The conference methed has been & little more successful,
according to Ayer's report, and especially in those systems
that continued to use the regular report to the parents,
holding the conference after the parent had seen the prog-
ress report.fﬁiﬁigddition to these methods the following
experiments have been carried out and discussed: (1) parent
reports to teschers, (2) pupil participation in the assign-
ment of maris, {3) general bulletins explaining curriculum
goals, (4) testing progrems, (5) plans for more effective
cooperation between parents snd teachers, {6) issuing of
reports on staggered dates, (7) home visitation work of
school nursss end visiting teachers, and {8) general
bulletins explaining schocl policies. In those schools
using the combined methods a rather =ffective marking and
reporting system has been developed.22

In concluding his report on pupil progress Ayer sets
forth the following fects regarding a usuable plan:

The foregoing facts/lead te the conclusion that
the best plan for most schools is to use a fairly
simple report card zs the primary method of reporting
and to use the more detailed and time~consuming methods

of reporting, such as conferences, letters, and home
visiting, only to the extent that clerical assistance

22
Ibid., 1hk.
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and other aids to the teacher make practicel. The
culminating plan should not be to supplant one form
with another, but to fuse all methods of reporting
into 2 meximum integrated outcome. Thus, administered,
reports may well become one of the leading means for
stimu%gting and guiding pupils to their best develop-
ment.

The last plan used for comparative purposes in this
study was that of Ruth Strang, Professor of Education,
Teachers College, Columbia University. Her monograph was
presented in 1946, and was compiled from the experiences and
reports of students in her classes over a period of several
years.

In this study many methods of reporting pupil progress
to parents were read and reviewed; however, the major factor
stressed by all educators in this field was the importance
of meintaining solid cooperation between the school and the
home.
| According to Strang the following is a typical situation:

We frequently speask longingly of the old-~fashioned
school-master who knew all his pupils personally. To be
sure, gifted teachers, in all ages, have viewed every
pupii as & person witﬁ potentialit{es, and have been
interested in them long after they have left school.
Qur problem todey is to maintain this desirable rela-
tionship under present conditions. One important
instrument of individualigzation of instruction and
guidance is the report to parents. It is with this,
the home and the school that we are particularly con-
cerned.

Reporting a puplil's progress to his parents is not
the simple thing it at first seems to be. As we delve
into the problem, we find ourselves involved in the
whole philosophy of education, policies of marking and
promotion, curriculum, and instruction.

Like any other instrument, reports to parents
express a philosophy or an idea. As the philosophy and

23
Ibid., p. 147.
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practices of education change, we would expect corre-
sponding changes in the form of these reports. The
-growing emphasis on pupil initiative, responsibility,
and self-direction is manifested in pupil participation
in maeking the reports of their own progress. However,
teacher-centered education still prevails and is re-
flected in the persistence of teachers' marks and
ratings on formal report cerds. But, with a sense of
direction, schools will move forward toward reports
that are increasingly effective in guiding pupil
growth .24

- These reports to parents are one of the most important
phases of pupll guidance and serve as a medium by which the
home and the school are united in deeling with the problems
of education. The school alone cannot meet these problems.
They need the cooperation of the parents, and before a suc-
cessful plan of reporting pupil progress can be perfected
the home and the school will be compelled to combine forces.
The report card is the oldest and the most widely used con-
tact between the home and the school. It represents the
policies of the teacher and of the administration, as well
as the attitude of the parents toward the school.

This slant on reporting pupll progress is explained very
conclisely by Strang in the following statement:

Reports to parents can be one of the most useful
instruments for the personalizing of education and the -
guidance of pupils. Even in their present form, teachers!
marks and other means of evaluating pupil progress are
important because they have important effects. They
influence a pupil's idea of himself-~they often determine
whether he regards himself as a fallure or as a success.
Moreover, they influence the parents' attitude toward the

child and the school. Whether the school intends it or
not, the items on the report card serve as goals for the

2k
Ruth Strang, Reporting to Parents, p. viiil.
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pupils and influence the parents' idea of the relative

importence of different kinds of school achievement.

Accurate and diagnostic reports of progress are ex-

ceedingly useful for guidance.

Accurste and disgnostic reports invite parents to
participate in the education of their children. They
suggest to teachers and sdministrators the need for
changes in the curriculum. Reports that show the
progress of the class and the individuals in it give
the teacher new insights into his methggs of teaching,
and thus lead to improved instruction.

As a result of many surveys, experiments and studies ,
Strang contended that the reporting and marking of pupil
progress could be covered by three methods. The three
methods were report cards, letters to parents, and parent-
teacher conferences. Strang referred to the report card
as a “storm center,® simply because every individual

‘ - 26
teacher places a different vslue on marks., Where one
teascher would grade & pupil according to his ability and
capacity to learn plus the effort expended, another
teacher would mark every pupil according to what was
actually made in grade points.

Strang presented a plan similar to the one given by
Ayer and enumerated seven points sgainst traditional marks,

and enumerated five points in defense of marks as follows:

Criticism of Marks

1. Teachers' marks are inaccurete, indefinite, sub-
Jective and liable to bias or prejudice.

2. Teachers' marks intensify undesireble and unfair
competition.

25
Ibid., p. 1.
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Ibid., p. 36.
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Teachers! marks focus attention on the less
important phases of pupil development.

Teachers' marks give rise to feelings of undue
inferiority or superiority; sometimes present an
unrealistic view of the pupil's true ability.
Teachers' marks encourage a superficial kind of
scholarship.

Teachers! marks create an unhealthy mental
hygiene atmosphere.

Teachers' marks by employing an extrinsic moti-
vation, help to perpetuate an unsuitable curric-
ulum, dull routine, and uninspired teaching.

In Defense of Marks

Teachers' marks are & kind of appraisal of school
achievement that both parents and pupils want and
understand.

Teachers!' marks are a means of motivation; pupils
work harder because marks give them definite knowl-
edge of the results that they are achieving.
Teachers' marks are the kind of appraisal required
by institutions of higher learning and by pros-
pective employers as evidence of pupilts success
in secondary school.

Teachers! marks are a preparation for the com-
petition pupils will meet later in life.

Teachers' marks are a reward for outstanding
scholarship.27/

content the defense and criticism appear to be very

similar throughout the field and there is much truth on

both sides of the Question. There are msny things that

must be taken into consideration in the planning of a new

system of marking and reporting. Strang offers a suggested

solution to the problem by using the best ideas from both

Zroups.

The descriptive type of reporting is used to best

advantage in the primary school, the conference method along

with marks is suggested as a plan for the elementary school,

o

27

Ibid., p. 37.



49

and in junior high school individual achievement should be
28
rated according to grade standards in each subject.

The main point stressed by Strang was the basic under-
standing between the teacher, parent, and pupil, regardless
of the system being used. Unless the teacher makes a point
of understanding the individual pupil no marking plan will
be successful; unless the parents understand the marking
system no plan will be successful; and finally, unless the
pupils understand the principles upon which education is
based the marks are useless and any plan is defeated before
it is started.

In clarifying the relationship of the three divergent
groups the Standardized Tests have been very useful. The
teacher particularly gains by this method since the test can
be used as a check on the daily observations of the individual
pupil, thus giving another basic foothold for a more complete
understanding between the teacher and the pupil.

Strang states that the following facts regarding the
Standardiged Tests should be studied in order that their
full importance will not be missed.

1. A test gives information on the particular kind

of behavior it calls for. No single test tells
all about a child's mental ability, reading pro-
ficiency, or knowledge of a content field.

2. Any singie test result may not represent the

individuals?! real ability. There are many
sources of error in testing. For example IQ's
of the same child have been known to vary as
much as thirty or forty points. From the IQ
alone, the teacher has no way of knowing
whether the result recorded of one test truly

represents the child's ability along that line,
or whether the score is very much in error.

2% Ibid., p. 39.




50

3. Many individuals deviate from the central
tendency, i.e., they are out of line with
what might be expected. In individual cases,
the teacher cannot generaligze from the scores
on one test unless the correlation between the
test and achievement or the other factors is
almost perfect--0.96 or higher.

L. 8ince the individual is growing and changing,
test scores obtained several years earlier may
not represent his present status. In inter-
preting test results, the teacher should take
into account the date at which each test is
given.

5. Different tests of the same ability are not
alike, and their value varies when they are
administered under different conditions.

For example, an individual Binet test ad-
ministered by a skilled psychologist may

give a very different picture of a child's
mental ability from that given by a group
intelligence test administered by a teacher.,
Accordingly, the teacher should know the

name of the test, and the clrcumstances under
which it was administered.Z9

However, when these tests are used with the full
knowledge of all their limitations they are of unlimited
value in giving the teacher a better understanding of the
pupils. They are more adequately prepared to grade the
pupils in such a way as to enable the parent to understand
the progress according to the ability, effort and compre-
hension of his or her child.

The second method for gaining a more complete under-
standing between pupil, teacher and parent is through
visits to the home. Here the teacher obtains an idea of
the home life, the attitude of the parents, and their under-
stending or lack of understanding of the school situation.
Through these visits the parent is giVeh a picture of the

29
Ibid., pp. 63-6L.
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teacher sttitudes and a clearer conception of the child
in his school life and living.

Parent conferences enable the teacher and parent to
discuss the situation and exchange viewpoints. These
viewpoints are of unlimited value to both parent and
teacher. Often, the parent has not been aware of the
actual progress of the child and through these conferences
a complete understanding is reached. It might be well to
mention the fact that these parent-teacher conferences
held at the school take less of the teachers time than
some of the other methods of contact.

Since grades and marks are simply a summary or an
analysis of pupil progress, Strang suggests a useful and
understandable combination of methods that have been
fairly successful and accurate in some schools.

The most accurate reports to parents are based
on a combination of (1) data from cumulative per-
sonnel records, (2) teachers impressions and notes
made during the year, and (3) the pupil's own
folder containing evidence of his development and
self-evaluation. The most comprehensive reports
show the pupils progresss in all the important
phases of school achievement in relation to his
own ability and to that of a large number of
pupils of his own sge. The report shows grade
scale. The reports that are most valuable from
the standpoint of guidance summarize the pupil's
progress and include suggestions with respect to

his development: physical, social, emotional and
intellectual.3

30
Ibid., p. 102.
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In most instances those educators studied in this

field agreed that a combination of different plans are

more advantageous to all concerned, and that the plan

has to be selected to fit the needs of a particular

school and community. The type of community has much

to do with the attitude of the parents toward the school

and the type of teacher has much to do with the success

of any plan of reporting pupil progress.

Strang summarizes her study of the reporting of

pupil progress to parents by stating:

Reports to parents involve the whole
educational process--curriculum, instruction,
and guidance. If the curriculum and instruc-
tion are formal and narrow, the kinds of reports
to parents recommended cannot be used effec-
tively. If teachers do not have the guldance
point of view and a command of guldance
techniques, they will fail to report the in-
formation most useful and significant from the
standpoint of child development.

Teachers can grow in ability to interpret
the report to parents and to use it for guidance
purposes. This take time and skillful leader-
ship, but it is well worth the efforts. Reports
to parents are one of the most important means
of gulding children and adolescents toward their
best development.

From the preceding studies it appears that the schools

are beginning to awaken to the fact that the day for an

hgs arrived.

entirely new system of marking and reporting pupil progress

and it is from the experiences of these few that many plans

and ideas were brought forth. The major factors in a

31
Ibid.
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successful marking and reporting plan are many and varied,
but the one outstanding problem is that of cooperation
between the school and the home. 8ince the report is the
only means of bridging this gap it is most important that
the reporting methods be improved and revised to the extent
that this end will be accomplished.

| Ayer, Wrinkle, Otﬁo and Strang all conclude that
parent conferences, letters to ﬁérents\aﬁd self-evaluation
by the student sre the three most important phases of any
" system of reporting pupil progress. When the three
methods are used to the best advantage the school then has
the beginning of a more or less satisfactory reporting and
marking system. Out of the current state of confusion
some plan may come forth that will be of help in solving
the problem for another decade.

The following criteria, selected from the four
experiments studied, were used as a standard for an
evaluation of the present marking snd reporting system of
the Cleburne Public Schools.

1. Was the present method of reporting pupil progress

developed cooperatively?

2. Does the report to parents show trends in each

pupils development?

3. Does the report to parents recognize individual

differences in ability?
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Sh

Is the report accurate, diagnostic, and
constructive?

Does the report give ample space for comment?

Is the report easily understood by the different
parents in the community?

Can the report to parents be prepared without
putting too grest & burden on the teacher?

Do the pupils share in the writing of their own
reports of progress?

Are the parents and teachers glven help in

using the report for guidance purposes?

The Cleburne school took the information that was

locality.

obtained from the questionnaires and used it as a basis
or background for preparing their present system of

reporting pupil progress., The questionnaire was a com-
piletion of facts and ideas taken from the schocls that
had experimented with new methods. The Cleburne school
system tried to set up a method of grading and reporting

that would accomodate their needs in that particular

It has not always been successful to take any

one plan, in its entirety, from another school and attempt
to use it without change. One plan might work out suc-
cessfully in one locality and be a complete failure in

another community.

Experiments show, in most instances, that it is not
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advisable to change the method of grading and reporting
of pupil progress in any school without first discussing
the plan with both the parents and the students, A few
schools have tried to change their traditional method of
marking and reporting without the cooperation of the
parents and students and they have found that it failed
in every aspect, With this knowledge in mind the
Cleburne schools made a careful study of their situation
before changing the traditional method of reporting pupil
progress to parents.,

The following dsta represents the application of
the criteria to the Cleburne school system.

1. Was the present method of reporting pupil progress

developed cooperatively? .

At the time the Cleburne school system decided to |
improve their marking and reporting methods a meeting was
held and the plan‘waé presented to the parents. From
time to time approximately one hundred parents were visited
and their idess were considered slong with those of the
teachers and students. The group later prepared the three
questionnaires. From the information obtained through
these questionnaires the present plan was put into operation
in the Cleburne schools. Consequently, the readjustment was
worked out cooperatively with the school and the home.

2. Does the report to parents show trends in each

pupils development?
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The Cleburne system does not meet this standard in
its entirety, although their report card shows items
that give the parent an average idea as to the pupils
individual development. However, the plan 1s not complete
and shows a need for improvement and advancement in order
to meet this standard in & more satisfactory menner.

3. Does the report to parents recognizge individual

ability?

The Cleburne school reporting system gives compara-
tive information on each individual child in comparison
with the group achievement. It also shows the individual
progress in relation to each childs' individual capacity
and his abiiity to progress. The use of the Standardized
Tests have been of great benefit to the teachers in
making a more accurate report of indlvidual differences
in ability.

L. Is the report accurate, diagnostic and con-

structive?

In the past the report cards have given only the
teachers' grade as gained from daily lessons, reports
and written work. However, the Cleburne school system
is working toward a more accurate, diagnostic and con-
structive method of reporting through the use of the
Standardized Tests that are given each year, and through

the letters and conferences with the parents and pupils.
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A very definite improvement has been made in accuracy
and constructiveness in reporting progress through these
conferences and the cooperative work with the regular
guidance program. It is hoped that within a short time
a more diagnostic method will evolve from the present
method.

5. Does the report provide ample space for comment?

The teacher receives muchyﬁéluable information from
the comments snd ideas of the pargnts,‘consequently, it
is very important that some provision be made to encourage
the parents to pass this information on to the teacher.
The extra space also encourages a more flexible method of
reporting pupil progress. The present report card used
in the Cleburne school system does not provide space for
sufficient comment.

6. Is the report easily understood by the different

parents in the community?

The Cleburne school report cards carry explanatory
information regarding both the grades in regular academic
studies and character trait development. The explenatory
remarks are presented in a form that is esslly understood
by the different parents in the community.

7. Can the report to parents bs prepared without

putting too great a burden on the teacher?

The Cleburne school system falls far short in meeting

this standard. The reports at the time can not be
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prepared with little or no burden to the teacher. The
tests must be given and graded, then sveraged and com-
puted before any report can be made. The letters to
parents, visits to the home, and\parent conferences all
go to make up the report. The time consumed by these
duties is entirely too great. Definite changes and
improvements are needed to lessen the burden of the
teacher,

8. Do pupils share in the writing of their own

reports?

Each pupil in the Cleburne school system grades and
marks his own individual work with the assistance of the
teacher. This method of self-evaluation has been very
satisfactory, not only in stimulating the student to work,
but in creating a desire within the child for mcre enthu-
siastic cocoperation. The child is also made to feel that
he is an important part of the whole school organization.

9. Are the parents and teachers given help in using

the report for guidance purposes.

This plan or method is in & stsge of development and
the Cleburne school system is working whole-heartedly
toward this objective. At the present time the guidance
counselor is using the combined reports in coordination

with the cumulative records in the guidance progream.



CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS

Conclusions

From the preceding study, which included various
methods of reporting pupil progress to parents, it was
found that the trends in reporting reflected the school
and community conception of the aim of education in so
far as their own loczlity was concerned. Educators in
the field agreed that the reports to parents are a form
of analysis showlng progress that has been made physically,
socially, mentally and emotionally. This report should be
written in such & way that every parent would have a clear
picture of the development and progress of the "whole child.®

Methods for proper sclentific evaluation of pupil
progress were studied to assist the teacher in placing the
individual pupil in his or her proper educational environ-
ment. An attempt was made to find 2 method by which the
home and school might be brought into a closer relation-
ship.

Letters to parents and parent conferences were utilized
to encourage the parents to adapt the child's report as =
means of guidance for improvement in all phases of the

school life.

59
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From the four experiments used for comparative study
it was found that many methods of reporting pupil progress
have been tried and many changes have been made, but as
yet no satisfactory method has been found that would be
adaptable in all schools. Although there is a growing
trend toward improvement in this field a vast majority
of the schools in this country are using the traditional
method of grading and reporting pupil progress. The
Vmajority of schools continue to grade according to the
theory that all pupils are equal mentally and are capable
of expending equal effort in achieving grades and marks,

There has been a growing tendency of dissatisfaction
throughout the country; teachers, administrators, parents -
and students are aware of the need for a method of reporting
pupil progress that will bear out the modern theory of
education, However, in the masjority of localities the
situation is more or less a general state of confusion with
no immediate solution in sight,

The Cleburne public school system was studied and it
was found that they are msking an attempt to work out some
method of reporting pupil progress that will uphold the
modern conception of education. The adminiﬁtration;
faculty and parents are working together in an effort to
find new methods of reporting pupll progress that might
prove of benefit in the solution of their partjcular

problem,
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It was féund through the application of the criteria
to the practices of the Cleburne public schools that they
were justified in the following specific conclusions:

1, The method of reporting pupil progress has been
developed cooperatively.

2. The method used in this system does not entirely
show trends in each pupils development.

3. The methed of reporting to parents in this system
recogniges individual ability only through comparison with
group achievement.

Les The method of reporting pupll progress is not
entirely accurate, diagnostic and constructive.

5. The method of reporting pupil progress to parents
in this system does not provide sufficlent space for parent
comments.

6. The method of reporting in this system is easily
understood by the different parents in the community.

7. The method of reporting pupil progress to parents
in this system can not be prepared without putting a great
burden on the teacher.

8. The method of reporting progress in this system
requires that the pupils share in the writing of their own
reports.

9. The method of reporting in this system provides
some help for parents and teachers in using the report for

guidance purposes.
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Recommendations

In order to obtaein & satisfactory method of reporting
pupil progress to parents in the Cleburne public school
system the following recommendations are offered as sug-
gestions for improvement:

l. A more complete method of reporting the child's
individual development to the parent is needed. This
method should show whether the pupil is growing more co-
operative, more competent in academic studies, more respon-
sible, and whether he is growing physically. A parent should
have some report of the child's improvement or lack of improve-
ment with suggestions for helping the child to improve.

2. A more diagnostic and constructive method of
reporting pupil progress is needed. The report should show
in a specific manner any progress that has been made, and if
further progress cen be made and how. The report should
carry space for suggestive comments of a constructive nature
in order that each parent will have a complete understanding
of @pegchild's growth and development.

/ﬂ“?*§?€'g more generous spacing of the card for parent
comment is needed. It is through the written comments of the
parents that the teachers get their impression of the parents
reaction te the pupil's progress and development.

L. A minimum reduction of thes clerical work on the
teachers report to the parent is definitely needed. At

the present time the teacher is forced to spend too much
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time preparing reports, writing letters to parents and
arranging and holding conferences. Thigs detracts from
successful teaching and often causes the teacher to
sacrifice time that might be spent in having individual
contacts with the students.

5. A more Specific method of using the report in
the guldence program is needed. This use of the pupils!
grade and record should be encouraged and developed more
fully in order that both the parent and the teacher will
meke use of the reports for constructive purposes in

furthering the development of the individusl child.



Dear Parent:

APPENDIX

PARENT QUESTIONNAIRE

Modern educators teach that a sound philisophy of

school policy will include the following principles:

1.

2.

3.

L

The aim of education is to place each child

in an environment that wlll provide him with
the best opportunity to achieve the best growth
and development of his powers.

The school should direct the growth of the child

80 that he might live wholesomely and effectively
a8 an individual and as a member of sz democratic

Eroup.

The function of the school should help every
child to?

B

b.

Understand and practice desirable social
relationship

Discover and develop his own desirsble
individual sptitudes

Cultivate the hsbit of criticel thinking
Develop sound body and normal mental attitudes
Appreciate and desire worth while activities
Gain integrating knowledge and skills

The primary purpose of reporting pupil progress
to parents is to provide the information neces-
sary for a sound working relationship between
sc?ool and home in the proper guidance of the
child.

With the asbove facts in mind the common problem

presented is:

"To find out how we can adequately revise our

evaluation system to a more effective method of marking

snd reporting pupil progress.®

6L
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QUESTIONS
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Do you believe that
the program of
education sponsored
by the school should
be closely and effec-
tively coordinated
with that education
which is continually
going on in the home?

For each pupil to
make desirable prog-
ress, do you think
it necessary to ad-
just his school
experiences to his
ability?

Do you believe that

a revision in our
reporting system is
necessary to develop
a program to meet the
needs of each pupil
according to his
ability to progress?

Experiments prove
that learners make
best progress when
they are aware of
their rate of im-
provement; do you
believe it sound
thinking to change
the type.of work so
that pupils can
secure satisfactory
marks?

Do you believe that
by our present
method of measurse-
ment the degree of
leerning which is
teking place can be
gstimated by both
parents and teachers?

YES NO
L-Number |[Per Cent | Number |Per Cent
97 97 03 03
90 90 10 10
70 70 30 30
51 51 L9 49
38 38 62 62




V6.

J 100

J11.

66

Do you believe that
the emphasis given
marks on report

- cards causes pupils

to think that marks
rather than true
learning is the
chief purposs of
our schools?

Do you believe that
the great premium
placed on high marks
cause students to
cheat or use other
questionable means
to obtain desired
grades?

Do you feel theat

our present-day
report card gives
you ss much
information as you
would like to have
about the over-all
progress your child
is making in school?

If a student receives
a low or falling grade,
do you think that a
statement explaining
this grade should be
included in the report

to you?

Do you believe that

& standard of work

can be set up suitable
to all members of a
group with unegqual
mental abilities?

Do you believe that
studsents should bs
graded against what
other studsents do?

, YES 4]
[umber Fer Cent|Number |Per Cent
65 65 35 35
71 71 29 29
29 29 71 71
87 87 13 13
26 26 74 Th
02 02 98 98
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overcome it?
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Do you believe that
students with dif-
ferent mental
capscities can be
graded to within
one point of each
other?

Do you believe it
best to grade a
student?s progress
upon his ability to
progress regardless
of his mental level?

Do you believe that
the ability to get
along with people
is more duly funda-
mental than to
stand Phigh* in
academic subject
matter?

Do you believe a
pupil should be
made aware of
failure unless he
is told why and
given a way to

Do you think that
our report cards
should designate
gpecific items in
which a pupil has
strength or apecial
gbility and why?

Do you think that
our report cards
should designate
gpecific items in
which a pupil needs
to improve?

Do you think that

YES 7 NO
Number  Per Cent| Number Per Cent
10 110 90 90
78 78 22 22
95 95 05 05
15 15 85 85
U oL 06 06
98 98 02 02
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YES NO )
Number Per Cent Number Per Cgﬁg

e pupil's progress
should be reported
in terms of his
individual growth
and not in terms of
class standards? 83 83 17 17

19. Do you think that
the report card
should include a
report upon such
character traits
as follows: Check
each item desired.

__ Honesty 81 81 19 19
__ Reliability 81 81 19 19
__ Obedience 85 85 15 15
__ Judgement 75 75 25 25
__ 8elf-Control 78 78 22 22
T Initiative 80 80 20 20
" Thrift 63 63 37 37
__ Tolerance 78 78 22 22

20. Do you think that
the report card
should include a
report upon a
student's per-
sonality, and
social development
23 follows? Check
each item desired.

Gets along well

with others. 86 86 14 14

__ Is courteous and

kind toward

others, 81 81 19 19

Takes good care

of books and

supplies. 80 80 20 20

Hespects rights

and properties

of others. 85 85 15 15
__ Willingly shares
responsibilities, 80 80 20 20

Is developing
desirable in-
dependence. 79 79 21 21




V/ 21-

¢ 22,

Are you perfectly
satisfied with

cur present marking
system as it is?

Dc you believe
thet & personal
report to you
about the prog-
resg of your child
would be & more
effective method
of stimulating the
child's efforts
then our present
method of using
the report cards?

69

YES NO
¥umber  Per Cgnt | Number Per Cent
20 20 80 80
60 60 LG 40

TEACHER QUESTIORNAIRE

The Problem:

To find out how we can adequately revise

our evsluation system to a more effective child accounting
system of marking end reporting pupil progress.

/1.

QUESTIONS

1ES

NG

Number

‘Per Cent

Number Per Cent

Do you believe
the sim of edu~
cetion 1s to
place each child
in en environ-
ment that will
provide him the
best opportunlty
to achieve
optimum growth
and development
of his powers?

Do you believe thd

65

02

03



V2,

/‘3
i
Wre

ol L...
.

Do you believe the
school should direct
the growth of the
child so that he
might live whole~
somely and effec-
tively &8 an
individual and

- as s member of =&

democratic group?

Do you believe that
democracy 1s a way
of living that
demands the highest
physical, emotionsal,
social, and intel~
lectusl development
of each member?

Do vou believe the

function of the

school should be

to help every child:

a. Understand and
practice desir-
able social
relationships?

W, Discover and

develop his own
desirable
individual
aptitudes?

c. QCultivate the
hebit of
critical
thinking?

d. Appreciate and
desire worth
while activi-
ties?

e. Galn command
of common
integreting
knowledge and
skills?

f. Develop sound
body and mind?

70

YE3 NO
Number Fer Cent| Humber Per (Cent
67 100 0 0
6L 96 03 o4
67 100 0 0
67 100 0 0
65 97 02 03
67 100 0 0
67 100 0 0
66 99 01 01




YES | NO
Number Per Cent| Number Per Cent

“5. Do you believe that
the main purpose of
reporting is to pro-
vide information
necessary for a
sound working rela-
tionship between
school and home in
guidance of the
child? 66 99 01 01

;6. Do you believe that
appraisal is an es-
sential factor in
every school enter-
prise? 54 80 13 20

.7+ Do you believe that
a progress of pupils
can go uncharted

and unmeasured with-
out great loss to
pupil growth? 51 76 16 24

8. Do you believe that

o children differ in
interests, abilities
past experiences and
the rate at which
they grow? 64 96 03 Ol

/%9, Do you believe there
have been signifi-
cant changes under-
lying the concepts
of educational
achievement? 62 92 05 08

i

+/10. Do you believe that

' achievement should
be rated in terms
of his own gbilities
and potentialities
by checking the pre-
sent status against
his former achieve-
ment in the light of




5

J 11.

i

¢ s

; l!g L]
~

His mental ability
his emotional
qualities, his
physicel energy and
strength, his home
relationships, and
any other force
which might limit
his progress?

For each pupil to
be successful and
make desirasble pro-
gress, do you think
it necessary to ad-
just his school ex-
periences to his
ebility?

Do you believe that
definite steps
should be taken
toward the idea of
dealing with the
"Whole Child"™ as @
continuous person-
ality rather than
with two or more
personalities
geparate and apart
go that we might
develop well ad~
justed happy indi-
viduals with in-
tegrated person-
alities?

Do you think we
should strive to
develop a reporting
system that would
enable every pupil
to learn his own
needs and to sense
his own driving
interests and his
own worth as a

72

Yes

No

Number

Per Cent

Number Per Cent

61

62

65

90

92

97

06

05

02

10

08

03
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i,
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person and as a
member of society?

Do you believe thsat
a revision of our
reporting system is
necessary to evolve
a flexible program
to meat the needs

of each pupil ac-
cording to his
ability to progress?

Do you believe that
by our present
method of measure-
ment the degree of
learning which is
taking place can
be estimated by
both parents and
teacher?

Do you believe that
marks alone, which
are general state-
ments of achieve-
ment are limited

in value because

of unanaliged
variables?

Do you believe that
specific state-
ments are needed in
reporting the prog-
ress of pupils?

Do you believe that
marks reach their
greatest value when
they are supported
by cbjective datsa
that provides for
facts concerning
the specific
strengths and

73

YES NG
Number Per Cent | Number Per Cent
65 9L 02 06
55 82 12 18
25 37 L2 63
53 79 14 21
L9 73 18 27




20.

21,

22,

23.

wesknesses of
pupils?

Do you believe it
necessary to col-
lect specific
facts about
pupils achieve-~
ment that will
give the marks
meaning, re-

veal sources of
difficulty, and
provide leads

for intelligent
remedial treat-
ments?

Do you believe the
descriptive type

of reporting 1s
superior to sten-
derdized marks in
marking progress

of the intangible
aspects of develop-
ment?

Do you belleve a
combinsgtion of
descriptive and
quantitative re-
porting might be
2 good plan?

Do you believe that
quantitative marks
are essential for
purposes of classi-
fication, educa-
tiocnal guidance,
and research?

De you believe that
a mark is a2 means
to an end and not
and end in 1tself?

~

74

TES |
Number Per Cent
61 90
62 92
57 85
63 7
56 84
59 - 88

NG |
Number FPer Cent
06 10
05 08
10 15
04, 06
11 16
08 12




; 26.

}2:7 .

' 28.

Do you believe that
emphasis given
mearks cause pupils
to think that

marks rather than
true learning are
the chief purposes
of learning?

Do you believe that
the grest premium
placed on high
marks cause stu-
dents to cheat or
use other ques-
tionable means to
obtain desired
grades?

Do you believe that
examinetion marks
should be made on

& more objective
and reliable basis
and then serve much
less dominantly in
agssignment of term
end marksf

Do you believe that
marks of appreisal
should be more
specific and simple
and used as checks
and guides, rather
than as rewards

and punishments?

Do you believe that
high marks in aca-
demic subjects
speak an index of
personal superi-
ority?

Do you believe thet

75

YES NO
_Number Fer Cent | Number Per Cent
55 &2 12 18
54 80 13 20
55 82 12 18
63 9l 0l 06
12 18 55 82




YES NO
Humber Per Cent Number Per Cent

oo ™

low ability in
scademic subjects
becomes a badge of
personal failure? 23 34 INN 66

30. Do you believe our
present system of
- marks and reporting
the megsure cof
echievement is:
Y a. Reliable, valid

and asdequate? 12 18 55 82
o be Sufficiently
informative? 13 19 54 81

/€. Emphasigzas
right objec-
tives? 15 22 52 78

Jd« Tells more
about individual
progress than
‘comperstive prog-
resa’? 20 30 L7 70

ye., Puts emphasis on
pupil develop-
ment rather than
on subject matter
achievement? 11 16 56 84

yf., Contains exten-
give inclusion
of personality,
character, and

. social traits? 12 30 L7 70

g. Includes heelth

~  end physicel de-

. velopment? 20 30 L7 70

h., Prevents emo~

tional dis-~
turbance and dis-
intergration of
childs? per-
. sonality? 14 21 53 79
wi. Improves parent-
child relation-~
. ships? ) 15 22 52 78
+3. Improves instruc-
*  tional services
on the part of
the teacher? 12 18 55 82




31.

32,

Qe

Do

facts or quanti-
tative data need be
recorded for admin-
istrative and in-
structional pur-~
poses and reveeled
to pupils and
parents?

Do you think a
pupil should be
made aware of
feilure unless he .

77

Stimulates
pupils and
parents to de-
sirable effort
and construc-
tive gctivities?
Reflecse needs

of inaiveaual
pupil? o
Tends towa¥d
maximum develop-
ment of the W
whole child?
Emphasizes suc-
cess and mini-
mizes failure?
Reflects the
philosophy and
instructional
efficiency of
the whole school
in helpful con-
tact with the
whole child?
Prevents ap-
prehensiveness,
frustration, and
insecurity?
Helps one to ad-
just his limita-
tions?

you believe that

183 NO
Number Per Cent Number Per Cent
20 30 L7 70
17 25 50 75
17 25 50 75
16 2L 51 76
15 22 52 78
9 13 58 77
14 21 53 79
L7 70 20 30




78
YES NG

Number Per Cent | Number Per Cent

is given & way to
overcome it? 13 19 54 g1

v 33. Do you think the
- whole plan of
education should
be cooperative
and not com-
petitive? 49 73 18 27

{ 34« Do you believe that

o the program of edu-
cation sponsored by
the schools should
be closely and ef-
fectively co-
ordinated with that
education which is
continually going
on in the home? 58 77 09 23

35. Do you believe that
you can set up a
standard of work
suitable to all
members of a hetero~
geneous group? 22 33 L5 67

26. Do you believe that
homogenecus grouping
with reference to
ability is ad-

 visable? L5 67 22 33

37. Do you believe you
can grade students
of a heterogeneous
group to within one
point of each
other? o7 10 60 g0

./ 38. Do you believe that
& student of low
mental ability
should be marked
nim i he does a
good piece of work
even though his




79

YES NO

m———

Number 'Par Cent Number Per Cent

work 18 below what
you have set as a
class standard? 34 51 33 L9

¥39. Do you believe
that & student
should be graded
against what other
students do? 14 21 53 79

#4L0. Do you think a
student of low
mental ability
should be graded
against & stan-
dard set up for
the entire class? 11 16 56 8L

+41. Do you think a
student of high
mental ability
should be graded
against a standard
get up for the
entire class? 18 . 27 49 73

wb2. Do you believe prog-
ress in school sub-
gects should be re-
ported according to
a child's own gbility
to progress? 58 77 9 23

¥43. Do you believe our
present marking
system of A B C D,
is a better system
of evaluating a
studentt!s progress
than the percentage
system of 75,80,83,
81, 35c, upon which
it is based? 57 85 10 15

Li. Vo you believe that
the A,B,C,D,E, five
point distribution
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67

L8,

80

YES

NQ

| Number Per Cent

Humber

Per Cent

can be correctly
interpreted only
if schievement
levels of classes
in which they are
enrolled sre also
known?

Do you believe it
sound philosophy

to change type of
work so that pupils
can gsecure 8atis-
factory marks as
experiments prove
thet learners make
best progress when
aware of the rate
of their improve-
ment?

Do you believe

that passing exami-
nations and ac-
cumulating

credits and gredes
is the gcme of ell
scademic achleve-
ment, the pupils
chief aim in life?

Do you believe there
is anything attached
to normal curve of
distribution that
justifies assignment
of failure to the
group receiving E and
F marks?

An Accomplishment
Ratio is the ra-
lationship between
& child's actual
achievement and his
ability to achieve
and is found by di-

viding the education

52

51

06

10

78

76

08

15

15

16

61

57

22

21

92

85



{49,

50.

51.

52.

quotient(His
achievement) by
the intelligence
quotient(His
ability to ac-
hieve). Do you
think the accom~
plishment ratio
would be a
better method of
reporting a childs?
progress than our
present system?

Do you think it
would be better to
promote a child
from one grade to
another on the
basis of his
accomplishment
ratio then to

fail him as is
repeatedly done by
our existing pro-
cedure?

Do you believe that
the stimulus which
remains with one in
being permitted to
progress with his
class is greater
then any gain in
subject metter

from repesting the
greade?

Would you be in
favor of adopting
a method that is
flexible and con-
sistent with the
"no failure® but
*some growth™ for
every pupilf?

Qur Democratic

81

YES RO
Number Per Cent Number Per Cent
51 76 16 24
57 85 10 15
L2 63 25 37
50 75 17 25




82

YES . NO
Fumber Per Cent | Number Per Cent

Society is rapidly

becoming more com=-

plex. Which do you
think is more
fundamental?

a. Ability to get
along with
people? 62 92

b. Efficiency in
the four funda-
mental pro-
cesses 1n arith- _
metic? 05 08

/{ 53. Do you think
teachers can do a
more thorough job
of reporting if
they are not re-
quired to make the
reports too often? 56 8L 11 16

/54, Do you think the
report should
carry the objec-
tives and aims of
the school? 60 90 c7 10

Do you think the
report should
carry & definite
philosophy re-
garding the rela-
tion of home with
school? 57 85 10 15

56. Do you believe that
teachers fall pupils
instead of pupils
failing themselves? 15 22 52 78

p N |
S
s

J57. Do you believe thst
a teacher should
pick a student up
where he is in his
educational develop-
ment and take him as
far as he can go




/58,

rather than pro-
nounce him a
failure?

Check easch item be-
low that you think
might be success-
fully though
gradually worked
into an effective
and flexible re-
porting practice

8o as to make the

consequences of

evaluation more
wholesome, pre-
suming that this
system begins with
the lower grades
and is gradually
extended through
high school.

2. Personal in-
terviews and
conferences
between teachers
and parents both
scheduled and
voluntary.

b. Conferences
between teachers
and pupils.

c. Visitation by
the teacher with
the parents both
in the home.

d. Diagnostic
letters and per-
gsonal notes by
teachers and
pupils.

e. Periodic self-
appraisal by
pupils.

f. Reciprocal re-
porting on the
part of the
parents.

83

YES
Number Per Cent
62 92
63 96
64 96
57 85
56 8L
57 85
5k 81

_NO
Number Per Cent

05 08
O C4
03 0L
10 15
11 16
10 15
13 19



8L

g. Subjects grouped
under broad
fields with only
rate of progress
marked as being
rapid, normal,
slow, or unsatis-
factory.

h. Personal and some
social develop-
ment as work,
social end health
habits merely
marked with the
rate of progress,

i, Statements of im-
provement or
reasons for poor
progress.

j+ Designate speci-
fic items in
which pupil has
strength or
special ability
and why.

k. Designate
specific items
in which pupil
needs to im-
prove and how
this improvement
can be made.

STUDENT QUESTICNNAIRE

QUESTIONS

Everyone will agres
that people differ
in their physical
abilities. Do you
believe that people
also differ in their
mental abilities?

YES NO
Number Per Cent Number Per Cent
52 78 15 22
51 76 16 24
63 96 04 8] 7
61 92 06 09
63 96 O4 04
YES NO
Number Per Cent Number | Per Cent
100 100 0 O
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85

YES

NO

Number Per Cent

Number Per Cent

Do you believe that
some kind of allow-
ance should be made
in the grades on
report cards as a
result of these
mental differences?

Do you believe that
teachers can honestly

grade you as close asg

one point on your
progress on a curve?

Does a teacher's
threat to take grade
points from you
really stimulate you
to greater efforts
to achieve?

Do you believe that
our present day
method of reporting
your progress in
school really re-
flects the true type
of effort you put on
a course?

You have taken some
courses that seemed
to be more difficult
than others., Do you
think this factor of
difficulty should be
taken into considera-
tion when a teacher
makes a report of
your progress on a
report card?

If you find & course
of work very diffi-
cult for you, do you
think your progress
in the course should

87

10

23

L2

83

be indicated by a

87

10

23

42

83

13

90

77

58

17

13

S0

77

58

17



10«

11.

failing grade if
you have honestly
put forth an ef-
fort to achieve
in the course?

You have put forth
a real effort to
make progress in a
certain course but
you still receive
a low grade on
your report card.
Do you believe that
you should be re-
warded for that
effort put forth?

Do you believe that
you should be re-
corded a failure in
a course if you have
not reached the
stendard as set up
by the course of
study provided you
have made an honest
effort to reach that
standard?

You have been told
many times that a
pleasing person-
ality is a worthy
trait. Do you
think that teachers
spend as much time
as they should
helping you to
develop this trait?

If teachers spent
more time in
helping you to
develop a pleasing
personality, would
you be willing for

86

TES ____NC
_Number Per Cent | Number Per Cent
08 08 92 92
97 97 03 03
15 15 85 85
16 16 8L 8L



87

YEE NO
Number Per Cent Number Per Cent

your personality
rrogress to be
indicated on your
report card to
your parents? 92 92 08 08

12. Do you believe that
your ability to get
along with other
people should be
reported to parents
if teachers would be
perfectly honest in
their report? 80 80 20 20

13. If a report on your
personality and
ability to get
along with others
were reported on
your card, do you
think this would
cause you to try
harder to develop
these traits? 72 72 28 28

14. Has your fear of
what other pupils
or your parents
would think of you
for making a low
grade ever tempted
you to be dishonest
on your daily work
or tests? 40 L0 60 60

e

15. Do you believe that
your progress on a
course of work
should be evaluated
against the progress
made by some one
else on the same
course regardless of
your ability to

achieve in that
course? : 03 03 97 97




16.

17.

18.

19.

88

YES

NO

Number Per Cent

Number Per Cent

How would you mark
a student under a
so~called standard
of work under the
following conditions?
Read each condition
before you mark then,
A student of high
mental ability
does gll the work
required with but
little effort.

_ A student of
average mental
ability does all
the work re-
guired but with
considerable
effort.

A student of low
mental gbility
does all the work
required but puts
out his supreme
effort.

In your opinion
which of the three
sbove cases do you
think made the
greatest percentage
of progress?

Would you be in
favor of making a
self-evaluation of
your progress once
each six weeks as
a part of the
basis for a report
to your parents?

Do you believe that
if teachers really
knew your true home
1ife situation they

would be in a better

Case 1 Case 2
7 13
69 69

Case 31§.
80

31 31




89 A
YES NO
Number Per Cent Number Per (Cent

position to report
on your progress
in school? 77 77 23 23

20. Do you believe that
pessing exsminations
and accumulating
credits in high
school is the all-~
important factor in
your school
experience? 05 05 95 95

21. On eur present re-
port cards an A, B,
C, D, or F is used
to indicate yeour
achievement in a
certain subject.

Do you believe that
if an explanatory
statement asjito why
a certain mark was
assigned to you
were included on
the report card it
would cause you to
try to improve your
mark on the next
report? 75 75 26 25

22, Do you believe that
the mark A,B,C,D,
or F is a fairiy
true indication of
the effort you have
put forth on a
course? 52 52 L8 L8

./ Do you believe that
“~"  the emphasis placed
on high marks
causes you to think
that marks are the
true aim of educa-
tion, rather than
how much you learn? 31 31 69 69




90

TES NG
Number Per Cent | Number Per Cent

[ 2k« Do you believe that

" the great premium
placed on high marks
causes students to
cheat or use other
questionable means
to obtain desired
grades? 75 75 25 25

25. Do you believe that
& personal report
by the teacher to
your parents would
be a more effec-
tive method of
stimulating your
efforts than our
present method of
using the report
card? 32 32 68 68
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