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CHAPTER I
INTRCDUCTION

Statement of Problem
The problem of this asué; is to determine what is com-
monly recommended for fifth grade social studies and to
validate these f;ndinga in order to make suggestions for

providing an adequate program at this level,

Purpose and Significance of This Study

The purpose of this study is: (1) to determine a crite-
ria for evaluating proposed social studies programs; (2) to
review fifth grade bulletins in social studies from five
widely separated school systems in the United States, to make
an analysis of their aims, methods, and materials, and to
determine whether they meet accepted professional standards;
(3) to make suggestions for improving the fifth grade social
studies as a result of this analysis,

All elementary courses of study in sccial studies follow
a4 more or less common pattern iIn that the aims, methods, and
materials must conform to certain eriteria~groups of estabe
lished qualitiaa’or characteristics,

Are the aims, methods, and materials of these five

bulletins so integrated with the established characteristics

1



as to develop an effective teaching program? Are they so
integrated as Lo atinmulate independent study and reflective
thinking on the part of the children?

This investigaticn iz made to see what common elements
are found in the five coursea of study, to evaluate these
elements, and to establish a basis for improving s social
studies program at the'fifﬁhwyaar level.

Plan

The plan of procedurs {in this study) is to determine
the most important characteristics of the social studies
program from professional literature and te analyse each
characteristic briefly., Then an analysis of the methods,
objeetives, and materials of five courses of study will be
made on the basis of thege characteristics. Hecommendations
will then be suggested for improving a fifth grade social
studies program.

The materials for this inquiry are taken from the

latest bulletins of the varicus schools.

Source of Data
The basis for analysis of the characteristics of the
sceial studies program was developed from various books and
macazine articles., Some of the wost valuable sources of in-
formation were from the series of Reports of the Commission

on the Jocial Studies of ths American Historiecal Asscciation



Among the most helpful educators were Horn, Caswell, Lee,
3ﬁard; Otto, SBaucier, Wasley; Adams, and Lacey.

The data on the abjeetives; methods, and materials were
obtained from curriculum bulletins and courses éf study, Bule
letins from Cincinnati, Chio; Orange, Texas; Des Moinss,

Iowa; Fort Worth, Texas; and Topeka, Kansas,were chosen be~
cause of recent publicaticn, wide geographical range, and

content,



CHAPTER II

CHARACTERISTICS OF A DESIRABLE FIFTH GRADE
SOCIAL STUDIES PROGRAM

‘Education today is a social process. It must provide
not only knowledge but also understanding of the society it
serves. ' Education in social behavior is of inestimable
value both to the individual and to the community. The school
is the primé agent of society in giving this training. Some-
where and aqmahaw in the course of their school experience
children mu#t be taught and helped to acquire skill in the
art of getting along well with other people. "The term Social
Studies is éaed to designate the school subjects which deal
with human rélationships of Soeial Science materials to pub-
lie school 1nstrucbion."l

Social Studies are concerned with men as a member of
human society., They consist of skills, knowledges, insights,
and attitudes that are constantly ahd erucially needed if
man is to live in this world happily and effectively. Experi-
ments and experience have shown that the soecial concepts of
chlldren can be made more accurate by a well-devised course

of study. The social studies course of study is a pedagogical

lE&gar Bruea Waalay, Teaching
tary Sghools, p. 17.




invention by which it is hoped to bind into a workable unity
organigsed bodies of knowledge, such as geography, history,
civies, and other facets of social life,
A course of study in the social studies is a
teacher's guide to the instructional program and
is usuallg considered as the guide to that portion
of the school program which carries the major ine
structional burden for children's sccial and cite
izenship education. In trying to discover what
the schocls are doing in the social studies, one
should examine the objectives for instruction in
the social studies, the outline of topics or
‘problems which compose the focal peints around
which the instruection is carried forward, the
textbooks and other reading materials made &vai%m
able to the children, and the teaching methods.*

The following list of characteristics is proposed as a
basis for evaluating the soclal studies courses of study.
These characteristics will be developed in the following
section:

1. The soecisl studies course of study should provide for
flexibility. o

2. A course of study for the social studies should be
based on the interests, needs, and ecapabilities of the chil-
dren at various stages of development.

3. The social studies course of study should be compati~
ble with maturity of children at the various levels.

h. The social studies course of study should be based
on normal soclial situvations requiring demoeratie group pro-

CeBses8,

%Henry J. Otto, Principles of Elementary Education, p. 202.



5., The social studies course of study should provide
for expression and appreciation in the arts, in play, in
work activities, and in other aspects of living.

6., The soclal studies course of study should recognize
that science and literature have major contributions to
make, |

7. The social studies course of study should make pro-
visiong for uae-ar vicarious experiences--reading, conver-
sations, movias; and radio,
| ‘8, The course of study should be largely desigﬂéd by
those people who are to use it.

A Soeial Studies Course of Study Should
Provide for Flexibility:

This section will attempt to show that a primary requi-
site of any course of study is provision for flexibility. |

Education in its fullest and richest sense is posalble
only within the framework of democracy, It cannot function
without the freedom which democracy alone ¢an provide., Fear,
compulsion, and restraint are the arch enemies of education.
This is true of every branch of education and of every de-
partment within every braunch.,

Particularly is it true that the social science deparb~‘
ment cannot be restricted to a set predetermined routine,
While the instruction of individuals must be rerarred to a

congeption of the social relations in which individual life



is to be lived, its supreme geal is not a fixed set of rela-
tions indifferent to human values.

The élementary schcol is meking, as well as serving
gociety., It is not an Institution with predetermined out-
comes, a place of repression and restricticn, but an inati-
tution for guiding children toward opportunities and provide
ing them with selected experiences. It is not educating
children to sult government but to become a government,

| There are no subsidiary soclal sciences. Condi-
tions change, standards rise, and n@% problems emerge. The
present rapldly moving changes in the conditions of life
are more profound than at any tims in human history. Dise
tance has been abolished; eognizance of events has become
simultaneocus throughout the world; and fresh discoveries are
opening up undreaned of potentialities fer goed and also for
evil. A social studies curriculum cannot be something to be
arrived at once and for all,

Whoever tries to met limits for the sopial studies
teacher not only hampers her {reedom but destroys her effec-
tiveness, "Competence in teaching cannot be acquired through
rule of thumb procedurs.”’ All social studies curriculum
planners should procesd on the asgsupmtion that the individual

teacher not only has initiative but is prepared to use it.

SErnesh Hefﬁ Egghgﬁ#A f Instruetion ; $41:] gggggg
Studies, p. 38, of inas i the Secial



& course of study must be primarily nothing more than a
broad general plan for the use and guidance of teachers,
A8 a teaching staff works with children and as new insights
are apchieved, the plan of curriculum organigation should
constantly be subjeet to modifiaaﬁian."“ Ideally, changes
should come about through an evolutionary process based on
econtinuous study and discussion. ‘Any individual teacher on
her part should be free to write into the plan, to take from
it, to manipulate it in anyway she sees [it in order ﬁ@ better
adapt it te;her'spaeific problems and group., The teacher not
only gheuld be free to modify & course of study, but‘ahauld
be encouraged to search diligently and eonbinuaualy.far such
ideas as she feels will lead to a greater interest and en-
thusiasm on the part of her puplls, and to a stronger and
more vital soclal program. She must approach her task with
an open mind, examine the program eritically and evaluate
it earefully. She should then analyse her own situation in
regard to this program. If in broad outline the unit is
suitable for her group, she should gtill be able to change
it in detall, If she finds that the prescribed unit is not
appropriate to her situation, she should be free to abandon
it entirely. When she considers it necessary, she should

be free to choose her program, her methods, and her standards.

:Hellia L. Caswell, Education ;a‘ggg Elementary Schools,
,pu 20 * ‘ ’ »



with accurate, timely, and pertinent materials she should re-
make the unit into one better suited to her pupils, Ghe
should be free t@kinuarpara%a into her program any unexpected
event or materisl that might come to hand. Her role must
be one of rescurceful adaptation, |

Certainly, in mapping a soeial program, provision must
be made for ﬁha differences in beliefl and in ocutlook of the
many t#aaﬁura responsible for its administration, [or the
varying possibilities of different groups of children, and
for the passing of these varying grenﬁﬁ'fraﬁ toather o
teacher,

"ind always those who make the sceigl studles courses

of study must bear in mind that as the social gtructure is

never static but always changing, so also must educational

methods and cutlook remain for ever plastie.”s

The Soeial Studies Course of Study Should Bg BDased
on the Interests, Heeds, and Capabilities of
the Children

Deway pointed out many years ago that inter-
eat is the absolute requisite to & good learning
experience, Let it be ¢lear that ‘interest' as
here used does not mean, as it is sometimes su~
perficially interpreted, the nere dolng of thin§a
that happen to strike the faney of the child, In
fact, it is just the opposite. An 'interest} to
be properly interpreted, should be regarded as
an activity rather than as a thing or an object,

5L, J. F Erimhle and Fradériek J Ea~' :  *“ﬂ*
» » . i . : EA « HBY, %ﬁi i o K0 3
and World Citisenehip, p. 1i5.
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If one wishes to discover what a peraon's in-
terests are, he may study the person's activi-
ties over a period of time. During this time
of observation, the person's chief interests
can be distingulshed from his lesser interests
by noting the amount of time and agtention he
devotes to each of his aetivities,

Interest is as frequently found in hard tasks as in
easy ocnes. In fact, it may be even more prevalent in hard
jobs, for if the pupil is allowed to develop his problems
and projects along,tha lines of his interests, he does not
by any means always chaeae the easy ﬁay., Interest spurs him
on to tackle the difficult,

To satisfy the true meaning of interest, the concern
for an a@tivity or experience must extend over a considerable
period of time or at least be related to other activities
and experiences thai are continuous. All of the powers of
the individual must be focused on the accomplishment of a
goal, The goal will likely change in detail as the pupil
approaches 1t, but the broad outline of purpose will remain
the same,

Thus it can be seen that the doctrine of in-
terest ce.ands a curriculum in which the pupil
can see relationships between his activities and
his own welfare, MNo single set of experiences

will suffice for pupils with v§rying abilities
and backgrounds of experiencs,

6Gaswell, op. git., p« 57,
YW. E. Armstrong, lgg%gggggggg of The Doetrine of In~-
terest for Curriculum Development, p. 503.
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The contribution of interest is fundamental. The evie
dence from experiments in learning confirms the common
obgervation of teachers that the effective aspects of learn-
ing are very important; satisfying experiences tend to be
retained, whereas,unpleasant or annoying experiences tend
to be forgotten. The stimulation and development of interest
are, therefore,very important in the pericd of original learn-
ing and in subsequent reviews.

Interest, including purpose and satisfying
feeling tone, increases retention in three ways.
First, by providing the drive in the period of
initial learning, it makes for more active atten~
tion, greater clearness, more thorough learning,
and probably for better organisation of ideas;
gecond, all of these essential factors in initial
learning also exert favorable influences upon re-
tention; third, a persistent growing interest in
soclal problems is the best guarantee for maine
taining, expanding, and perfecting the student's
jideas. The development of abiding interesta in
fundamental aspects of society should be, therefore,
a major gbjective in instruetion in the social
studies,

The basic appeal to interests should be made
through the intrinsi¢ values of the subject matter
rather than through the use of auch extrinsie appeals
as grades, avoldance of penalties, or devices, The
more real the history, the more substantial the
geography, the more vital the curriculum is as a
whole, the grsater the interest will be.?

Interest in any problem ig enhanced or restricced by -
the extent to whiech the oreblem 1% related to the student's
experience and to the degree to which his efforts at achievew

ment are successful,

gﬁorn, op. ¢it., p. 504. Qgg;g., p.yﬁﬁka
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One of the chief eriticisms that can be justifiably
made of our schools is that they have not adequately enw
listed the interests and energies of children in the work
that must be done in the school.

Good teaching creates school experiences in which the
pupil is wholehéarteﬂly active and enthusiastic in acquiring
the ideals and skills that he needs in dealing with the var-
ied problems of his expanding life. That instruction too
often falls short of this standard is apparent to everyone,
Teachers often do not attract children to the school and to
its work., Good teaching-~the kind that is the hope of the
future--will make school life vital to youth. In doing this,
it will appeal to the present interests and needs of the
osupils, but at the same time it will be careful not to neg-
lact or tdhignere the interests, demands, and resnonsibllities
of the adult society that surrounds the school.

Interest_does not necessarily devrease the amount of
work to be dane; but it causes work to be more enjoyable
and more definitely satisfying. Interest invariably produces
an attitude which is highly desirable, in fact, essential,
for rapid, efficient, meaningful learning. The pupil who is
interested in what is being done is more likely to make
rapid progress, to learn economically and efficiently, and
to retain and utilize what he has learned. Interest leads

progressively to more complex activity, which in turn brings
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about a corresponding breadth of intellectual vision and a
recognition of need for improvement.

The school program cannot be planned and developed in-
telligently without full regard for certain basic needs of

children. All shases of the program should be evaluated in

terms of a study of evidences of basic physiological, aoeiaI;
and integrative neesds of the children. Since the evidence
of needs and means of meeting them vary greatly at different
levels of grawth; it is necessary that the elementary school
program be planned with direct reference to the kinds of
needs which are characteristic of elementary sehocol children,

Teachers should have thorough knowledge of this aspect
of child devel@pmant; and the program, both in broad outline
and in detail, should give a great deal of weight to the
characteristic needs of children,

Few adults will read a baok; make a trip, or listen to
a lecture unless they have a more or less well-defined pure
pose for doing so, Pupils are not any farther removed from
specific, personal motivation, They must sense the need of
learning and be convineced that the proposed materials will
" meet that need. Being told that they ought to know about
the product of some other country, the name of the mayor, or
the date of the admission of their state will not convince

them.
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"The realization of the need for knewing these faects and
the way in which they will serve some purpose will be far
more effective,"10 |

It must be ramﬁmbered that if this condition of learn~
ing 18 to be effective, the child must be consclous of the
need, School people may say ghat pupils have a desire to
know how to solve problems by%gaing to reference material,
selecting pertinent data, and?organising materials inte a
solution, The complexity of this procedure will, of course,
depend on the maturity of the pupil, However, no pu?iliia
likely to recognize this need until bhe has a problem to which
he, himself, wants to know the answer, Fufthér; he must
discover that this answer can be obtained only by referring
to other sources. Once that conscious need and purpose has
been established, both the teacher's and the pupilts jobs
have been made simpler and more efficient, The pupil's un-
derstanding of the implications of the situation f£ér his own
future may be effective, "The farther in the future that
need ls, the less effective it is as a developer of interest
and as a condition fer learning."ll

Physiolagieally, a child deserveﬂ to be well ncurishad,

to possess a sound body, and to have attention and correction

10 T
Edgar Bruce Wésley and Mary A. Adams, Teaching 3ccial
Studies in Elementary Schools, p« 6k. ’

11y, Murray lee, and Dorris May Lee, The Child and His
Surriculum, p. 142,
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given to physical def&ets; such as deafness and bad eyes,
Emotionally, he needs &ecurity; affection, and self-integrity.
Soeially, he must have the feeling of belonging to his group.
'His program should be so geared to his capabilities that he
can occasionally, at least, have a sense of success at master-
ing his problems. His situation should be such that he can
estimate and appreeiata his own powera and capabllities,

The child who is continually faced with situations with
which he cannot c¢ope, especially when he sees other ehildrep
meeting them satisfactorily, is certvaln to develop ineffective
behavior patterns, Children in any group have a wide range
of achievement, The curriculum must be adjuatéé,ta those
with marked differences., The school should seek to discover
for each child something in which he can ex@al; rather than
to concentrate so exclusively on trying to bring every one
up to an unattainable average in chosen abilities.

The broad program should enable the teacher to seek out
the most promising potentialities of every child and to cul-
tivate these potentialities with special care. A course of
study cannot be considered desirable which is not broad enough
in scope to afford subject matter of interest to individual
pupils. Its materials must be selected so that there can bé
e type suitable for each child regardless of his interasﬁé'
There must be provided activitles so varied as to ¢over the

range from handicapped to normal to exceptional,
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A definite attempt hes been made to understand child
develepmant«»intallectu&lly; physically, socially, and emoe
tionally., As a result teachers are concerned more with the
iﬂtgrastag needs, and capabilities of children than with a
series of subjects each with g definite program, YThere seems
to be a feeling that fifth grade children need to be made aware
of interesting phases of American life and to face problems of
group living in order to accomplish the task of socialization."?
Children are interested in and much affected by many socisl
forces in their immediate anvirﬂnmentumhausés; public buildings,
recreétieﬂal eenté#ﬁ, transaportation, 3af@ty; radio pr@grama;
movies, tools newspapers, clothes, fwad; health, and the like.
It is through knowledges of these factors that they will de=
velop an interest in a changing civiliszation and begin to
identify themselves with the social world,

Lacey states that at the present time teachers realize
that it is detailed experience in ways of living that children
need in order to understand and appreciate the complexity of
present day living., It is through concrete approach to some
of his own problems that the child is able to see how people
live and work together, how one group helps another, and how

all have rights and privileges that must be respected.8 All

7doy M. Lacey, Teaching The Sogial Studies In The Elemen-
tary'Sghoel, Pes lé; ) ‘ v T—

8Ibid,, ps 17,
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this means that the disma;ery of children's interest and ac-
tivities during a free period, during the play pwriéds, and
during the vacations must be utilized as leads in choosing
experiences that have social significance to the child and
that givé trainiﬁg %n ﬁaairable social understandings, attie
tudes, and eentralsé

The Soclal Studies Course of Study Should Be Compatible

With E&turiﬁy of Children at the Various
Levels
“Some of the most diffieult probleme in teaching the |
soelal studies grow out of the fact that many of the topics or
units are far removed from the student's experience and are ﬁpv
related to his interests and needs."  Abstract material should
b@’re&tricted:te occasions when it relates directly to prob-
lems within the child's sphere., The themes are on a level far
above those of elementary ehil@ren. The groblems‘arg 80 pone
dercus that the teacher cannot put them down to size, try as
she will, A c¢hild of elementary school age has an ekperian@a
background of home, school, and neighborhood., These are the
things he understands; these are the things arcund which the
course of study concepts should be formulated~-his every day
living experience.
Children must feel at home with the¢ environment of commone-

place things and wuat understand their lmmediste r@lationshipa

1?9Ernest Harn, Methods 9..1: W in IThe .Mﬁl-. ﬁ&aﬁi..é
P *
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and problems before finding much meaning in a more complex
and fur distant soelety. Ayer makes the conclusion in a study
of (history) difficulties that "such abstragtions as theories
of government, lsw-making, and soclal strife are beyond the
comprehension of fifth grade c¢hildren. Children of elementary
school age are too lmmature to appreciate long term value,"10
There is ample reason to believe that the experiential i
background of children of element&ry\achool age is not suffi~
aienﬁ.bc make the developmental study of cultures meaningful,
accurate, and truly educative., "Solution to this problem is
to be found in the teacher's ability to judge the maturity
level of the child and to introduce him to social realities
appropriate to his level of development,“il "Above all the
teacher must take into consideration his pupil's ?aat; his
heritage, and the major factors of his emvir@nm@nt."lg
| Maturity enters the picture to modify all exe
perience. When a child enters school, he is mainly
interested in himself, hils activities, his thoughts,
his c¢ontacts. He is egocentric as opposed to social,

He is interested in facts to a certain extent, but
hig own thinking is done largely with the help of

101bid., p. 183.

' llHallis L. Caswell, Edueastion In The Elementary School,
pe Llhh.

lgL. J. Brimble and Frederick J. May, Social ﬁgggieﬁjggg
Yorld Citigzenshin, p. 10.
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his dme-ination, 'By the time he is ten, he has

agquired a sufficient factual background so that

gﬁgiigies‘are beglg@in@ to be a vital interest to | |

 ‘&1i’attempta to find sharply marked stages into which the
majority of children ecan 5@ fitted have failed, The child de-
val&ﬁa graduaiiy}in,his mmtar and physiesl skills, in vocabulaw,
in awareness of others, in his capacity to compete and aeép&rate,
and in his ﬁnderstandings. Iin fact, the process is, for the
typical child, almost an unbroken continuum. ¥hile develop~
ment is & gradual and continuocus process; each child advaﬁcaé_
at his oﬁn r&téyand aecarding;ta his own pattern. One particu-
lar child may be out of line with others of the same agej so
Seachers cannot set levels of achiavamént and Jjustly expect a
group of children t¢ reach them at a paﬁticnlar age, Eaeh
child must be studied and evaluated in the light of his own
pattern énd rate of development, No ﬁuﬁaan or ravélutimn&ry
advances by classes or lndividuals ah@uid be expected, |

The 3oc¢lial Studies Course of Study ébéuld Be Based On

Normal Sccial Situations Hequiring Democratie’
Group Processes '

Because of thelr importance in human rel&tian&hipa?-c@nﬁ
fliet and coodperation deserve special emphasis, Rivalry,
aampetition; aggression;~t@aaiﬁg, quarreling¥ and fighting may
be regérdﬁd as confliet, and sympathy, loyalty, and friendship

as variations of cooperation.

Lcaswell, op. git.,p. 1R5.
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Cooperation an§ competition are not copvosite or antitheticaly
each partakes of the nature of the other. The child cooperates
with hi%‘playmates in order that his r@am’may compete with another
rmom; and he competes with his classmates to uphold the level of
the group performance. "As a competitor an\indi&iﬁual works for
his own intargéta;‘ax a emoﬁaraﬁar he works for the interest of
his grmup*ﬁla’When the promotion of group interests is of value
to the individual;.even his cooperation may be a kind of compe=
tition, Goaperatién or mutual aid assumes varied forms, Child-
ren gradualiy‘davelgp an awareness of mtﬁe:& and then an awaref
ness af.theirénéada, interests, and wishes., They learn to h&l?
smaller ehi;dren, to take kurns at Flay, ta‘jain in s gréup pro=
Ject, to égrve on committees, to share‘@@aaessiana, to form
friendahips; to develapjlayalties; and to accept and applaud
others when théy perform well; even in competition with theme
selves, They learn to sympathize with an injured ylaymate; to
copperate even with those whom they dislike; and to déval@p
loyalties to the group, the school, and the community. 1

Trade is a particularly good 1llustration of cooperation,
even though its competitive aspects will alsc appear. The cone
cept of interdependence, but not the word itself; iz easily
grasped by young children, Poreign trade, including such prow=

duets as bananas, coffee, diamonds, and other products which

Mgdgar Bruce Wesley and Mary Adams, Teaching Social Studies
In Elementary Schools, p. 49.
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are not produced in the United States, is an appealing topic
through which to develop the concept of interdependence. The
division of labor, the need for camm&hieation and ﬁranspartatian;
the very existence of cities, the work of professional people,
and the general trend toward complexity in our economy are suite
able materials through which to develop an understanding qf in~
terdepencence with its necessary concomitant, cooperation.

If education for the necessities of life is to be more than
an empty phrase, children must recognize the importance of world
citizenship in their course of study., BEducation for world citi~
renship is education which promotes among all peoples a sympa-
thetic peaceful ceoperation based on democracy, "Apart from
the needs of the community, world citizenship is & highly de-
sirable quality for the individual.® 15

In seeking this important characteristie in a school pro=
gram; the level of development of children in the ﬁlementary
school must be given careful consideration., Democratic procéd-
dures cannot be applied on a mechanical basis but must take ine
to account the ability of varicus persons to assume responsibil-
ity. 1In the elementary schooi, children should be guided into
participation and decisions as rapidly 2¢ they are able to assume
responsibility for their decisions; unless careful balance is
maintained in this respect, a travesty is made of democratic

processes,

1oprimble and ¥ay, gﬁ.’giﬁ;, Pe 4o
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Leadership is ¢losely related to friendship, The leader
is likely to be 1&rgay;_hetter dreséed, better leoking, and
more fluent, daring, resourceful, aggressive, and intelligent
than his classmates. The gap between leader and followers mu&ﬁ
not be toe great, for the highly gupefi@r child is sometimes re-
jected as the leader. The tendency to form gangs and ciubs,'in
which leaders play very eeaﬁpiéu@ua roles, begins about the age
of ten. fThere is much evidence to show that some of these groups
afford very valuable braiﬂiﬁg for leaders and members in giving
and secepting orders, in keeping promises, and in'respecting
personal and property rights. "The developmenﬁﬂef leaders does
not imply abject submission to them, and the fact that leaders
vary with the type of activity shows that children often have
a discriminating sense of the necessary qualitles for leadere
ship."lé

- Helping a pupil to develop a better personality 1s a com-
plex and prolonged process. The teacher must provide him with
reasonable tasks and let him have the thrill of amhi@?ém@nt;
even though it is temporarily a spurious kind of success, He
requires praise and encouragement. If the teacher is successful,
the pupil will begin to face his problems realistically and will
slowly gain & measure of security and independence, He will gain
gself-control and eliminate some of his fears, worrias; and anxie-

ties. It is equally important to do everything possible to help

lﬁ%ealey and Adams, ©9D. glte, P b8,
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the child to establish himself with his classmates and to achieve
a reasonable similsrity to them, In the process the teacher will
help him to cultivate more and greater interests, which in them~
gelves often serve as correctives to personality difficultiéa,
The social studies teacher cannol expect to transform personali-
ties r&pidly and completely, but she can, by intelligent and
tactful methods, make a vital contribution to child growth and
development.
The Social Studies Course of Study
Should Provide for Expression and Appreclation in
the Arts, Play, Work Activities, and Uther Aspectis 6F
Living

Citizenship is but one of the important phases in the life
of a nermal person. Educatian in civic and national affairs is
good but it is inadequate. Soclal sclence involves more than
mere acquaintance with academic facts about social life. Other
skills, knowledge, and points of view are often indlspensable
to the problem at hand., There must be a place in the soecisl
studies program for all essential subjectas,

The scope of education must be enlarged to include the
whole range of subjects that are cultural, recreational, and
socially useful; for education is concerned with the nurture of
the whole personality.

The arts supply cultural and recreational needs which, when

satisfied, make for a fuller life, "As life has evolved, 8¢ have
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the arts; the history of painting, architecture, sculpture,
music, and ballet follows clesely on the history of man,"17
The study of art is really s study of the development of civili-
zation, Art ide:zls and social ideals are closely related. "Art
must be seen in its relation to day-by-day living., It can guide
and aid in all the multitudinous tasks, cholces, and activities
whiech make the routine life of the average rank-and-file Ameri-
ean communities."® ir¢ values bglong to the process of living,
The creative quality of choosing a tie, buying a dress, planning
2 house, arranging furniture, even enjoying @ magazine, all ine
volve the use of art appréciatian¢

Fusic appreciztion must play an important pert in educa-
tion, elthough music technigue cannot be confused with appre«
ciation, The social studies course of study must take aceount
of the social pessibilities of music, of the ballet, and of
poetie raythm, "The poem and wmelody produce the song; the
drams and the wusic produce the operaj musie¢, scenic art, dress
design, and ehoreography all go into making the ballet--a good
example of teamworke-z kind of democratic collaboration in the
arts;“lg Any of the arts one cares 10 name are closely inter-

related to the greatest of &ll the arts, the art of good living.

178rimble and Kay, op. git., p. 126,

1ocaswell, op. gite, p. 154

198rimble and May, gp. cit., p. 121,
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Another phase in a wellerpunded personslity is physical
development, The major aim of physical edusation is, @£ course,
the developuent and maintenance of bodily heslth and vigor;

but tﬁ& teaching of eivie and moral values is of para

mount  Lme
portance,

When properly organized, well selected and judiciously
dirscted, games can promote good citizeaship by trazining in peace-
ful eamp@tinimn? Team play is practice in coopsrative effort
to attain s comwon goal, Play in most forms teaches wany les-
sons applicable to citisenship training; for example, the necése
sity of the referee or amyirawwavp@war of arvitration-~inplics
& code of rules, Hecognition of suech rules imgli&& a code of
honor. |

Yielding deaiéian& to an ﬂﬁﬁ?&jﬁ&iﬁ@ﬁ authority for the
sake of peace and the common good is excellent sthical trainn
ing, ‘

In addition physical education aims at other ideslsw-~gene-
regity te opronents, unwillingness to quibble over trifles, bew
lief in vlean play, and refusal to teke unfair sdvantage., The
physical education program of our schools is asecond to none in
its opportunity to teach hahitg of socizl living. |

Other aspects of living cover a wide rang&. In school
cleanliness and neatness, as much for the sake of others aﬁ’far
one's self, is & desirable svelal goal, & few of the meny social

phases of everyday scheol )life are observance of all hyglenie



rules in order not teo offend othurs and to keep down the spread
of disease, good lunchroom mannersg, leaving tables clean and
floors c¢lean, and the eare of schuol property so that others
may use it profitably.

| Many group activities, even those having no direct bear-
ing on a current social studies unit, have a definite wocial
education value.

The planting of a school garden or the building of a bird-
house or é bird-bath could belong directly to a natural science
unit, and yet each calls for group cooperation of g high order..
Thus a socizl studies teacher must have aknowledge of and &
cmmpeteﬁ&e in many types of activity in order to bring enrich-
ment to her own particular field.

The Sccial 3tudies Course of Study Should Recognize
That Science and Literature Have Fajor Contributions
to Make

Fodern science is a very powerful factor in social and
cultural lif@b Scientists are recognizing more and more that
- science cannot be held apart from its social context.

The health and the happiness of the world are intere-related
with and dependent upon sciences FMan makes use of the knowledge
he has gained to the extent that his health and his work, his
means of living, and his habits are profoundly affected by this

use, The nation's health, physical and mentuzl, is one of the
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peoplets greatest cares. Everyone knows the extent tc which

73}

cience is applied in the {ight against malnutrition, infec-
tion, and disease.

Every new Insight is examined as a possible source of
help. "Bactericlogy and the powers of the microscope, the
curative powers of X~ray and radicactivity have long been
gratefully accepted. The profound effgﬁta of virus and vitamin,
sulpha compounds and penicillin are now taken for granted,” 20

Cur national food supply depends upon the use of many kinds
of secientific knowledge. Transport from overseas raises proo=-
lems of physics and chemistry, of refrigeration, of gas storage;
of dehydration and of other means of preservation., Conditions of
food, frow entomology to blochemistry, must be watched from ware-
house to ship,from shop to table.

The same conditions prevail in every forr of modern indus-
try--steel, textiles, potteries, shipbuilding and navigation,
aviation, and all means of traasport--and in the development of
such new materials as plastics and nylon. The industries ex-
hibit a few of the utilitariasn and practical aap@cté of science,

The cultural value of science is derived from the many lege
sons it teaches. One learns héw small are man's powers. From
science humanity gets its knowledge of the art of living, and

from natural science merged into soclal scilence mankind gains

BQBI’imble and Rﬂay, OP. Qitty Da S5k
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his ultimate ideals of 1ife itself. Teachers must take account
of the new conditions brought about by sclence. The socio-
science program should be subject to periodical revision, It
furnishes a rich {ield for the selection of scientific experl-
ences. Since there are innumerable possibilities that could
be used in iae¢ classroom, the teacher is faced with the task
of selecting the most valuable., The course of study may offer
many suggestlons; them available reading materials may be used
as well &s ultimete concepis and studies of children's interests
to provide a basis d selection, |

Modern science must be recognized as a powerful social

fore

0

as its role looms large in the general education of the
citizen. Scientists are recognlzing more and more that science
cannot be held apart from 1ts sogial context.

"literature has a ranifold value in education." ! The ne-
cessity of children for a couplete and authoritative gulde that
gontributes to historical, civic, and geographical understanding
is imperative. "ine of the immediate aims of literature is the
wise use of leisure hours, but the @copa of literature is as
wide as all tne experience of mankind."%% It is important;
therefore, taat the teacher realize that most books, journals,

angd other types of literature can have a profound influence on

221hid., p. 4b.
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the pupil's outlook. A4s readers, children are highly critical,
"The imaginative life of a child is abundant and vivid. The

line between imaginative and real life is not éle&rly seen by
children. It is because of this impressionsble nature of child-
ren that the content of literature may have 80 great an influence
on moral standards."™ 23  Literature has an appreciation value.
Children should be trained to recognize aesthetic quality in
what they read,

Good literature is valuable in the formation of efficient
reading habits-«an ability in which many elementary school chil-
dren are sadly lacking., The moral znd social values of litera-
ture are perhaps its most effective contribution, It should give
a sympathetic and accurate picture of the 1life, the customs, the
phileosophies, and the problems of other nations and other coun-
tries, 1t offers many opportunities for shewing the value of
tolerant behavi@r. ¥hile all books of travel cannot be considered

as literature; many of them do constitute a phase of the study
of geography.

Memoirs, diaries, blographies, and other acknowledged sourdes
of historical information furnish a great source for the enriche
ment of the study of history, but the teacher's function of guide
ance in the cholce of reading is a very responsible one. Books
whieh purport to reflect conditions past or present sghould be

aeccurate and authoritative,

23Ibid., p. k5.
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Every social sclence course of study must make ample pro=-
vision for inclusion of the soclo-scientific and should con-
tain much choice in well selected, well thought-out literary
material. The development of the child in his ability to deal
with literature is gradual; therefore, the teacher needs to be
familizr with this development in order to guide him intelli-
geatly{ Gone is the old idea of the mastery of certaln skills
by all children in a glven grade. Modern education realizes
the value of continuity of experience if the child is to deal
with situations on an increasingly more complex level,

The Social Studies Course of Study Should Make Provisions
for Use of Vicarious Ixperiences, Books, Conversations,
Movies,and Radio
| The writing of imaginary letters, diaries, autobiographies,
and editorials is commonly recommended among the devices for
aiding the pupil to enter vicariously into the life of other
times and places,ﬁ ’

In such exercises the pupil either attempta'bo put

himself in the place of some historical character

or pretends to have witnessed or participated in

an cvent of past times or localities, writing in

the first person what are suppo&&dly'therﬁxaet
words of the character that he assumes, 2

The principal claims made for these devices are that they in-
crease interest, aid imagination, and stimulate creative think-

ing and self-expression,

zhﬁcrn; gﬁt _c_é-&!, pc ‘&53;
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"The reading of good books of travel, under wise direcw
tion, comprises the study of literature and geography and at
the same time compels the reader to become conscious of his
duty toe the world community,” 25

The need for supplementary books in the social studies
course of study has greatly increased with the advent of the
activity and unit-of-work program. Publishers ara;&tuemptiné
to supply the elementary schools with the types of boeks that
will meet the needs, The library has become an inereasingly
important part of the school, the most valuable treatment of
the probtlem being through use of the elementary school liw
braries. Hoom libraries have become esﬁential; for books must
be where children are working if such books are to be used.

Children's preferences for conversational toplics are
another subjeét of invastigation, again the preference being
for those things immediately within their experience. Their
unique experiences, experiences of their families and friends,
and experiences on trips are the favorites. With young child-
ren there is & greater variety, and the topics are more general;
but as they grow older, they concentrate on fewer topics,

There seem to be several reasons for this, As the child
grows older, more of the everyday factors in his environment
take on the sonvtony of routine and cease to have interest as

they do to the younger child to whom they are still new, It

25Brimﬁle and May, 0p. Qi&,, ps 52.
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may also be somewhat of a condemnation of our scheols that they
stifle rather than lncrease interests. If a child's interest
was resally aroused in all the varied sotivities the school could
offer, there might not be such a drop in interests.

The use of movies is rather popular in some schools, Filnms
are particularly adapted to teaching industrisl processes, life
in foreign lands, evolution of traansportation and communication,
aﬁd histerical events and incidents. Although remarkable motion
plotures have been produced in the last few years, the evalua=
tion of these motion and scuﬁd pictures is yet a problem, Movies
must be authentic; they must be interesting, and they must have
direct éﬁaring on the main topics and ideas belng éevelbped.

"Moving pictures are the greatest tool yet invented for cone

veying human experilences." 26

The vast power of the film has not begun to be used in the
schools. It offers unusual possibilities for developing basic
historieal, acieﬁtific; and soelal concepts. Films cannot be
uged haphaﬁardly; and in most cases the teacher needs to be as
careful in planning the use of filws and as familiar with them
before the showing as she would be in the planning of an excur-
sion.

kadio hes dreamatically extended the walls of the school-room

to include the world, No longer is radio a schaol-rasm%luxury,

265, Murray Lee and Dorris May Lee, The Child and His Cure
rig&lg g; Pe 2‘#3;
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but it is accepted equipment., Certainly radio can enrich the
pupil's work by presenting a parade of personalities, by vivify=
ing historic and current events through dresmatic portrayal,
and by transporting him on ﬁ maglc carpet to & frent aéat in
- the music hall, to a place beside the President, or to lands |
far and foreign. | |

vcareful listening must be taﬁght to pupils; especially
whan,the'matarial is not overdramatic, Certain listening hebits
of the hone must b&levercame. This may be accomplished by set-
ting the stage for the type éf program and by creating a con-
sciousness for the important phases of the program and by préhiw
discussion., "During some programs the childreé may take notes,
The teacher can provide some guldance from the blaakbeard.'t
There definitely needs to be a fsllowéup of some type which will
utilize the remembrances of the progr&m. This followdup will
make better listening for future programs¢“27 | |

Radlo thus brings twe new oppertunities and reaponﬁibiliQ
ties to the elementary school, The neaeasity for aiﬂing the
child in interpreting his out-of-school listening experiences
is only too apparent as this is the same problem in the use of
movies., Yet the school has done far too littlé with an inter-
pretation of either thehseeing or the listening experilences,

Another teaching responsibllity is in profitably utilizing thé,

“T1bid., p. 25h.
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extension of the classroom to include experiences of worlde
wide scope. To be effective in this extension, the teacher

must be constantly alert to the day~by~day opportunities.

The Course of Study Should be lLargely Designed
by Those People Who Are to Use It

It is only when knowledge is comprehensive, acou~
rate, and carefully organized, and possessed by those
competent to apply it, that work can be done efficlently
in sehools, community, or government, The OCffice of
Education in Washington enjoys no authority comparable
to the Ministry of Eduecation in Paris or Berlin., It
cannot make air cast-iron program of ¢bjeetives, curri-
cula, and tests for the nation, iHere forty«eight states
and inaumerable local authorities, hundreds of schools
of edueation, public and private, and thousands of in-
dividuals and assoeiations, in offiecial and private ca~
pacities, take a hand in the operation of deter ining
objectives, curricula, and tests. In the Tnited Jtates,
then, there is no authority possessing legal competence
to determine objectives of instruction in the soecial
studies throughout the country, and the competence of
private pa§§wn3 and assoelations must be regarded as
relative, %=

"Plans ﬁevelﬁped by one person for others to carry out
are rarely entered into with enthusiasm or'eagriad out intelli-
gently. It is essential that thoaé who execute plans have a
part in making th@m."eg Therefore, a school program which will
foster the growth of the child must be based on group planning
as well as on execution.

The educational experience of the child at any given time

should be broad and integrating, and it should be continuous

8280harles A. Beard, The Nature of the Social Science,

29

Caswell, op. git., p. 65



35

and cumulative from week to week and from year to year., As
many pcrsons and agencies affect the educatlion of children,
they must all be encompassed in a sound procedure of lumprove-
ment, "Teachers of various phases of work, suparvisera; and
principals must plan together so that the work of each supple-
ments thg work of the 0%herﬁ;”30 Constant interchange of ex«
perience and mutual help on problems are considered normal ac-
tivities wherein sach taaéh&r is given the responsibility for
da&aloPing a curriculum around the immediate nea&s_éf a given
group of children. A staff works with ehildren;_and as new
insights are aehiaved. the plan of curriculum mrgénizatian
must constantly be subject to revision. Not anly,tﬁose teache
ing given éhildren at a particular time'shauld participate in
the planning of the hroad aspects éf the program but also past
and future instructors of the given group should be consulted,
"Developing the elementary school program must be truly a co=-
aperativé enterprise if it is to be doné a&&quately."3l |
A carefal appraisal of the merits and defects of social
studies materials and methods 3h0u1d be made by all those
responsible for the administration of the social studies pro-
gram. To be fully comp?ehensive, "this program of appraisal
should involve measurement--diagnosis, a study of aehiév&ment
or growth, and a search for the.explanatign ¢f unsatisfactory

progress,"3%

-

O1bid., p. 206, *'Ibid., p. 50. *Lacey, op. cit., p.82.
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Participation by all members of a school staflf should be
recognized as essential. These prineiples have been explained
and recognized by Lee and Lee, The Child and His Surriculum;
Henry J. @tta; Principles of Elementary Pdueation; Frnest Horn,

Methods of Instructiop In The Secial StudiesjWesley and Adams,
Teaching Sceial Studies In Flementary Sghools;Hollis L. Cas-

well, Edueation In Zhe Elementary Schools; and Joy M, lacey,
Teaching The Social Studies In The Elementary School.



CHAPTER 111

AN ANALYSIS OF THE SOCIAL STUDIES PROGRAM FOR FIFTH
GRADE A3 FOUND IN FIVE RECENT
CURRICULUM BULLETINS

The social studies program should meet ¢ertain criteria
as set forth in educational literature. The eight charac-
teristics of a desirable social atudiestpragram which were
considered in Chapter Il are used in analyzing the courses
of study from Cinainnat;, Ohio; Orange, Texas; ﬁ&s wainas;
Iowa; Fort Wcrth, Texas; and Ta@eka; Kansas, In this chap~
ter, tables are usged for the purpose of‘shmwing‘avidanne of
certain characteristics in each course of study.

Table 1 indicates that some provision is made for flex-
ibility in the five courses of sbudyﬁéXaminad.

Indication of wide provision for flexibility is found
in the fifth grade Cincinnati course of study and many sug-
gestions are given for the adaptation of the program to the
individual differences of pupils. In the fifth grade there
are opportunities for choice of instructiomal units. In addi-
tion to these cholces, a teacher may substitute other units
which seem mors promising for the greatest development of the
group, Teaching methods are also flexible; procedures are

adjusted to the level of achievement of the class, the

37
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particular abilities of the teacher, the special opportuni-

ties within the community, and to significant current hap-

penings.l Approximate time allotment is suggested for most

of the units listed, but the time at which the unit can be

developed best is determined by the abailability of teaching

aids and other conditions.

TABLE 1

IﬁDIGATIGHé OF PROVISIONS FOR FLEXIBILITY IN THE
$QLIAL STUDIES PROGRAM IN FIVE COURSES

OF 8TUDY

Course Choice | Free Choice] Daily | Choice Range

of of within Program| of of
Study Unit Unit Material Activities
Cinecinnati |

@h%m x X X x x
Orange

Texas X x x x X
Des Moines
~ Iowa *s vo X . . 4
Tageka

ansas LR s X . X

Fort Worth

Texas .o x X x x

The fifth grade social studies course of $tudy in Orange,

Texas, makes many provisions for flexibilivy.

Units are sug-

gested by committees, but teachers ars not to feel limited

in using such unite,

The teacher hag the privil@ge of using

 fhe Cincinnati Public Schoocl, The Intermediate Manual,

P 1221
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her own initiative whenever, in her Jjudgment, a departure
from the unit will bé advantageous to her pupils; and
under no conditions are these units to be imposed upon the
pupila.' Keeping the theme of "democracy in action® ever in
mind; the teacher should know that if children are to become
adults who make their own decisions and assume responsibili-
ties for their own actions while they are yet ahildren; they
‘must have freedom under guidance for choice and ﬂgcisiana,g
vBamocratie éocialwliving will be attained only through the
c@eperative}effarts of both the teacher and the children,
There is very little evidence of flexibility in the E$s
Moines, Iewé;'fifth grade social studies pragram; because
it must be érrangéd to meet the minimum time requirement of
the education code of Iowa. There is no choice of units, and
a definite time is set for cach. However, there is indication
of some free choice within the units, The teacher and pupils
plan a day-to~-day program which is altered when the need
arises.’ The program musgt include various activities and
practice for skills, but the teacher can mske such modifica-
tions as are needed in terms of the purpose of education
or requirements of the pupil. Since some of the materials
are flexible; the teacher can use her initiative to enrich

the program.

®orange, Texas, Tentative Course of Study, p. 20,
3Des Moines, lowa, Social Studias, p. .
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Topeka; Kansaa; has very little evidence of flexibility
in the fifth grade social studies program. Since many re-
quirements are made as to time and subject matter, the
program can not be flexible. The content of the course of
study must be taught, but the beacher can enrich and expand
any of the experiences. However, a daily program is set up
using definite work which is based on basic texts.

There is some evidence of flexibility in the fifth grade
Fort Worth; Texas, course of study. The teachers have no
cholce of units but have free choice within the unit. The
teacher and pupils plan a day-to-day program which is altered
when the necessity arises. The schedule includes various
activities and practices for skills, but the teacher can
make such modifications as are required in terms of purposes
of education or need of the pu911,5 Since the materials are
flexible, the teacher can use her initiastive to earich the
PrOgram,.

411 five courses of study make some provision for flex-
ibiliéy; however, only two of them show choice of unit;
three have free choice within the unit; and three show choice
materials., The most common flexible elementis are the range

of activities and dally programs, which is found in all

“Tapeké, Kansas, Helps in Teaching Social Studies Units,
Ps 2o

anrG Worth, Texas, Tentative Course of Study, p. 5.
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five, Two out of the five show that very little progress
’583 been made in revision and reorganization of the curricu-
lum in terms of flexibility.

Table 2 indicates provision for interest, needs, and

capablitiies 1n the five courses of study,

TABLE 2
INDICATIONS OF PROVISIONS FOR INTEHESTS,
CAPABILITIES OF CHILDREN IN FIVE
COURBES OF STUDY

HEEDS AND

Course Contrid4 Pur~| Orow-| Basie | Char-|Mastery Achieve
of bution| pose ing Needs | acter| ing | wment
Study of Int-| istic| Prob-
Interw egrest |  Heed| lems
4 est ~ .
Cincinpati =
Ohio X 4 I I x - X X X
Urange ' -
Texas X X X X x x x
Des Moines
Iowa X b 4 b 4 x b4 x X
Topeks v
Kansas x x x x X X x
Fort VWorth ) :
Texas x X X x X x X

>

There is much evidence of provision for the interests, need&;
and capabilities of childrean in the fifth grade Cincinmati, Ohio,
gourse of study. The problems from units and meterials are or-
ganized accaféi§g“ta‘interaat, but the primary eoncern is for

the pupil achievement in terms of abili;y.é

6Gineinnati, Ohio, gp. gite, p. 23.
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Quciaiaaa of the teacher are made in terms of what is h@ﬁt.
for thé ¢hild, including the effect on his habits of behavior,
his attitudes, and his total reaction., The reguirements of
the pupil determine the subject matter sinee problems and
interests grow out of his needs and abilities,

In the Orange, Texas fifth grade soclial studies course
of study the alert teacher has imnumerable opportunities to
provide for individusl differences, to use interest as the
motive of werk, and to obsorve that doing leads to learning.
The variety of interests, the different ﬁa§aciﬁias for Heie
derstanding and using ideas, the differences in the expected
achlevement, and the use of the toels of learning, make it
necessary that teachers have different grouping. This course
stresses the idea that every desirable activity should appeal
to the child as he is, but at the same time should challenge
his power and eall for knowledge and skill beyond his present
knowledge.’ '

The Des Moines, lowa, course of study stresses the dee
velopment of the child to his utmost capacities and agrees
that the teacher must first be concerned with the needs of the
mupil in order vo develop s proper emotional groewth, The
program of social svudies does not teach subjeets becauss they
ars interesting %o Vhe child, but in each grade level it
teaches children to continue interest in such units as school

?Qramga, Texas, gp. git., p. 10,
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and neighborhood environment and community and city interests
cf people. Evaluation is based solely on the abilities of
the pupils., HNeeds and interests are recognized as purposes
of appreoach and orientation in a unit, Planning is a part

of pupil's interest and need.8 |

The course in Topeka, Kansas, stresses a well-rounded
program based on the needs, interests, and abilities of the
pupils. This program meets their raquiremanus and develops
individual interests, provides each pupil with the systema-
tic inatructions and stimulation which will give him the
many types of competence essential to his personal well being
as well as to that of the soclety in which he lives. It is
essential that instruction begin with each pupil at his present
level of achievement. and that the most effective instruction
be provided so that he may advance at his own maximum rate of
progress,?

There is indication that the Fort Worth, Texas, fifth
grade social studies course of study has made provision for
needs, interests, and capabilities of the children. The
problems from units and materials are organized according to
interest, but the primary concern is for pupil a@higvement in

terms of ability. The needs of the pupil determine subject

33@5\%oines, Iowa, op, gcit., p. 8.
QTapaka, Kansas, gp. git., p. 10,
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matter, because problems and interests grow out of his needs
and his abilities.lc The fifth grade pupil is given an op-
portunity to understand and appreciate his own country--ths
people who have built it and are building it today. He learns
how his country was discovered and the interests and activie
ties which led to its discovery. He comes to understand

that individuals and groups of people from many landg-epeo-
ple with a variety of backgrounds, abilities, and interestg-=-
have come to America from the beginning of its settlement for
many different reasons, and each has made his own peculiar
eéntributian to the American heritage.

It is found in the five courses of study that each makes
provision to some degree for interests, needs, and capabili=~
ties of the ehildreﬁn The Cinecinnati, Chio, bulletin is far
in advance of the others in providing for children of limited
capabilities and for the able children with marked differences
in eapability.

Table 3 indicates that provision for maturity levels is
made in the five courses of study.

The fifth grade course of study of Cincimnati shows
provision for various maturity levels of children. The physi-
¢al and social maturity of the pupils is considered in the
grouping or classification of pupils. In guiding the growth
of pupils, the teacher is reminded that each individual is

10port Wworth, op. git., p. 9.
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able tcksolve problems more effectively when working at his
own maturity level. FEach teacher and her group of children
decide at the opening of a school year what are the most
lmportant matters for them to consider; they make plans to
deal with those matters and follow along from hour to hour
and day to day, doing whatever at the given time they deem of
greatest importance, selecting problems that are on the ma-
turity level of the pupils.ll

The Urange fifth grade soecial studies course of study
ugses the cumulative folder as a tool to guidk the teacher in
gauging the maturity level of the individual child. The
grouping is made on his maturity development, his test, his
social behavior, and his actual achievements, The entire
program of social studies has been developed to meet the
needs of the maturing child; arcund whom the basic functions
of the social relations activity revalées. Grade placement
definitely based on the maturity of the individual indicates
that much emphasis is placed on this phaaa.lg

There is some manifeatatien~that provision for various
maturity levels of children is made in the Des Moines fifth
grade soclal studies course of study. The maturity level

of the individual is emphasiged in the instructional guide

llﬁineinnaﬁi, Ohie, gop. git., p. 143,

laOr&ng&, T@ma, BE. m;, Ps ]u&u
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TABLE 3

IKDICATICNS OF PROVISICNS FUR VARIOUS MATURITY
LEVELS OF CHILDREN IN FIVE
COURSES OF STUDY

Course Individual Social Experiences Motor
of Differ- Realities and
Study ences Physical

, : Skills

Cincinnati :

Ohio x X b'e b4
Orange

Texas X X X X
Des Moines X .e X x
Teopeka

Kansas x . x x
Fort Worth

Texas x . X X

which recognizes maturation as a factor in learning, There
is much evidence of the development of a well-rounded growth
in each pupil, a fact which is a major function of education.
This growth must be continuous. The teacher must observe
the child to learn the manner in which this growth takes
place; then she must provide experiences to develop nhevuhilé.
The objeetive of each unit is growth in abilities and under-
standings which will promote the well-rounded development of
the pupil.l3 |
Some evidence shows that provision for variéua maturity
levels of children is made in the Topeka fifth grade social
studies program, Individual differences are adequately cone

sidered in this course of study because the program is based

13Des Moines, lowa, op. git., p, 97.
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on the varying needs, abilities, and interests of the chil-
dren. The program helps each child t¢ understand individual
differences in his classmates. The pupil is taught to evalu~
ate personal competency in experiences and to make allowances
for individual differences,

Experienees are planned to furnish opportunitiss for a
well-rounded development of all pupils. Through correlation
of different subjects, the pupile will adequately acguire
this growth,lk B

Indication that some pfévisinm for various maturity levels
is made in the Fort Worth, Texas, social studies course of
study as the sccial studies program of Fort Worth recognizes
individual differences and the activities are so préaanted:
that these differancea are cared for. Th@ experiences of
the pupll must ke of a rich character to cause growth in de~:
sirable directions, this growth then being evaluated to see
if the student's life has been enriched through the anti?itiaﬁ
in which he has participated. 15 ) |

Four of the bulletins give consideration to pupil matu-
rity. They are planned on the premise that usually the same
topic is appropriate for both inferior and superior groups;
but the courses provide for adaptation of the topic in braadﬁh

and intensity, allowing a child at any level of maturity

l“Topeka, Kansas, op. ¢it,, p. 3.
15Fart Worth, Texas, op. git., p. 9.



to beglin at his present level of achievement and to progress
at his maximum rate. The Topeka bulletin gives little conside
eration to this important phase.

Table 4 gives indication that provision for normal social

situations is made in the five courses of study.

TABLE &4

INDICATIONS OF PRUVISIONS FOR NORMAL SOGCIAL
SITUATIONS REQUIRING DEMCGCRATIC GROUP
PROCESS IN FIVE CGURSES OF STUDY

Course Basic | Related Bemoeratia, Coopera- Leader-

of Goncept | Process| Action tion ship
Study ’
Cincinnati

Ohio x x x x x
Orange

Texas x x X x X
Des Moines

Iowa x x x x x
Topeka

ansas x X x x x

Fort Worth

Texas x x x X x

The main objective in the Cincinnati Fifth grade course
of study is the social situation, where the children are
guided to a growing understanding and appreciation of people
and of their distribution over the earth, of thelr work, of
their ways of living, and of their problems, It is important
nhét the children gain an understanding of social life in the

elassroom, the school, the community, the nation, and foreign
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countries. The unit organization of jnstruction lends itself
to c¢ooperative planuing and purposeful group work essential
to the development of socially efficient children. Through
group work, each pupil participates in the give-and-take of
the school life, soon coming to realize his part and the
manner of partieipation in a democratic soeiaty.lﬁ

There are indicaticms that provision for normal eocial
givuations is found in the Oranga; Texas; fifth grade social
studies program. The authors of this course believe that to
increase a child's knowledge and understanding, of the social
and physical world about him, he must know something of na-
Eura; science, and human relationships, He must know some-
thing of the activities of people at home and abroad. He must
develop a growing understanding of himself in relation to
his w@rld; together with the ability to adjust to it. He must
take into account the rights of others as well as his own
desires and interests. He must develop appreciation of the
values of cooperative living and the privileges and responsi-
bilities of freedom. He must develop the willingness and
ability to participate actively and coeperatively in those
phases of the work for which he is best equi§pedw1?

Indication of provision for normal social situations is

found in the Des Moines fifth grade social atudies course of

1601ncinnati, Ohio, op..eit., p. 121,

1
70range, Texas, op. git., p. 10,



50

study. The basic conecepts, such as cooperation, serve as
indicators of what the authors consider important. Finding
a related process, such as transportation or commerce, desig-
nating an area, such as community or nation, in which the
process operates in democratic action, selecting appropriate
materials to bring the concepts, the process, and the area
together into functional pattern oYy durricular content re-
quires cooperation and leadership,18

Indicaticns of provisions for normal social situations
are found in the Topeka, Kansas, fifth grade social studies
course of study. This course of study recognizes the desire
of a child to choose and'pian his individual and group active
ities, to engage in group work, and play, to participate
in and to assume responsibility in community activities. It
puts responsibility on the teacher for a sympathetic under-
standing of a pupil's problems and desires, The child's
interest is considered seriously. Pupils are permitted, as
far as possible, to participate in plaﬁs; and to direct appro-
priate activities commensurate with their ability and to as-
sume responsibility for their aetian_lg

There are indications uﬁat the Fort Worth social studies
course of study makes provisions for normal sociai gituations,

The important thing is for all students to achieve an

—

lsﬂes Moines, op. git., p. 95.
16 ‘
gTapeka, Kansas, op. c¢it., p. 83.
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understanding of basic concepts and the'relatianships between
them, It is the purpose of Fort Worth, Texas, to develop
intellectual 1nde§gndence on the part of the student. The
concern must be with meaning and not with words. This fequiraa
trianing in reflecéive thinking, which is necessary in gener=~
aligations. This ecourse recognises that democracy as a way
of living, thinking, and governing has rapidly become one of
the most challenging of contemporary problems. Effective
living in the present and in the future must of necessity be
based upon a significant understanding of the principles of
democracy. Cooperation and leadership are stressed in the
planning of what pupils want and need to knaw; what they will
do in finding out these things; and the manner in which they
will organize their’afforts.za

Each of the five eourses of study indicates that pro-
vigions are made for normal social situations, Oincinnati,
for instance, has an oriahtation,unit for fifth grade--
"Food for Cincinnati." This is a concept tharaugﬁly compres
hensible to children, even those of limited background. All
courses leave some choice of activity to the teacher, and
the responsibility more or less rests on her good judgment,

Table 5 indicates that provision for ereative expression .

and appreciation is made in each of the five courses of study.

20port Worth, Texas, gp. git., p. 25.
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TABLE §

INDICATICNS OF PROVISICNS FOR CREATIVE EXPRESSION
AND APPRECIATION IN THZ SOCIAL STUDIES ?R@GK&M
IN FIVE COURSES OF STUDY

Gourse Recemmended Appreciated

‘f Art Expression Activities

o

, Crea-| Appre-| Hand- | Listen |Drama-] Flaying
Study tive | cia- erafis to [|tiga- Games
Art tion Music {tion

Cineinnati

Ohio x x x x x x
Orange

Texas X x x X X x
Des Moines

Towa x x x x x x
To

Lansas X b 4 x X = X
Fort ¥Worth X

Texas x X X X x x

Provisions for ereative expression are found in the
Cinginnati fifth grade course of study., The development of
expression and appreciation for all aspects of living are of
major importance in this social studies program. The children
are taught to undarétand and appreciate people of other plaéea
and other times and to sing their sungs; play their gémes,
study their art, dramatisze their stories; and know ﬁheir'great
leaders, The expressions and appreciations thus gained be~-
come an important part of the individual. This course of

study offers many suggestions for vitaliging work in these
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fields and providing rich opportunities for learning skills
to use in many practical situatians.zl

Provisions for creative expression and appreciation
are found in the Orange social studies program. The authors
take cognisance of the new era of éreativeness which conceives
of art as the expression and interpretation of feeling and
experience, a conception which is based dpon the children's
interest, their creativeneaa; their knowledge, and their
needed skills and abilities, The natﬁrél surroundings of the
pupil; such as the home, the school, thé church and the build~
ings with which he is familiar; are to ée used_to develop his
expression and appreciation of art, Thé teacher's purpose is
concerned with what art, music, dramatization, and play can
do for a child iﬁ fitting him to live maravfully.zz :

Thare are indications of provision for creative expres-
sion and appreciation in the Des Naineé fifth grade social
studies course of study. Certain projects are not indicated
sp@ﬁifiéally under suggested activities for uhé fifth grade
except where an unusual treatment of either social studies |
or art medium is suggested. Among thgrobvi@uﬁupnes are friezes,
murals, hooklwns; and maps and the usual illustrations made |
when studying a country. 4 wwll—plannaé; well-integrated

unit should include drawing, designing and crafta.23

21C3incinnati, Chio, gp. git., p. 122,
‘ 230range, Texas, op. £it., P+ 8.
23Des Moines, Iowa, gp. gite, p. 110,
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There are indieations that provisions are made for ex-
pression and appreciation in the Topeka fifth grade social
studlies course of study. Art work, when correlated with the
social studies, covers the entire field of art endeavor from
prahistdric times to the immediate present. Correlation de-
paﬁds far.its suecess upon the ceopeﬁatian between art teacher
and social studies teacher. BSuch correlation provides excellent
motivation and develops a sense of unity in the ba&uty; mblor;
and form of all things., It heips o raeaptureﬁhe_spirit ef‘
the material being studieé,}aﬁimulates keener observation,

and fixes ldeas more i‘irmly.zIF

The Forth Worth, Texas, course of étudy indicates that
provisions are made for creative expé@asian an& appraciati&n.
Culminating activity is a term aéplied ﬁé that éctivity whiéh
has been gelected and planned Yo summarize the leafnings of
a unit of work. It may'take the form of sn a&sémbly program;
a party or a pienic, a painting, an exhibit, a mural; a geme,
or dramatiszation, It is that activity which seems natural to
pull the learning together and which is a}fitting climax %o
the unit of work.

The story of the way paaplé live in other lands can be
well portrayed through an assembly program that is shared with
others. A program that isvplann@d by the:children and the
teacher consists ol eral‘reperta, songs, dances, gamés, COlle

struction of scenery for a short play, or a combination of

2“Tepaka, Kansas, op. 3;3,,'?.’é4~85.
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related incidents that summarize the work and give to the
audience a picture of classrocm work,25

All five courses of study indicate that provision for
¢reative expression and appreclation was made. Fort Worth
has art and music courses carefully correlated with the so-
cial studies, with special emphasis on the creative aspect,
Orange and Clucinnati give prominent place to the apprecia-
tion subjects--art, music, and the'practieai arts.,

Table 6 gives indicati ns afugrwyiaien far‘scienca and
literature in the social studies program in the five courses

of study,

TABLE 6

INDICATIONS OF PROVISIONS FGLE SCIENCE AND LITERATURE
IN THE SCCIAL STUDIE3 PRUGRAM IN FIVE
COURSES OF STUDY

Course Seien~ |Scien- | Use of Hec« | Creative

of tifiec - |tific ognigzed ¥riting
Study inowl- |Method | Literature

~edge Materials

Cincinnati
~ Ohio x X x x
Orange

Texas x ‘ x x 4
Des Molines

Iowa : x X X =
Topeka

Kansas .s - - .o
Fort Worth

Texas x x x X

Fort Worth, Texas,<gg.,g&§#, p. 23,
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There are indications of provisions for science and
literature in the fifth grade social studies program of
Cinecinnati, By recognizing the need for training in scientific
knowledge, methads; and attitudes is urgent in a democracy in
order that prevalence of auparatitions; effectiveness of
propaganda; belief in aatralegy; and the ease with which per-
sons are swayed by emotions and unreasoned opinions will be
sultably eﬁcountered. The authors recommend that all teachers
share with science teachers the responsibility for developing
in pupils the understanding and appreciation of the scientific
method as an integral part of the instructional program. The
course of study states that man is a social baing; and a basic
factor of his existence is the necessity for communication
with others and fot self-expression. It is essential, there-
fore, that he be equipped with the mastery of language and
expression to meet his present and future needs. By the same
token the pupil should feel a vital need for improving his
written expression. Writing situations evalve from his needs
to cemmunicata; to make reparts; to satiafy creative urges,
and to show skills in language techniques.zé

Provision for science and literature is made in the
fifth grade social studies program of Orange, Texas. Many of

" the sectivities involve subject matter other than social

2601n¢innahi, Ohio, op. git., p. 209.
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studies. ??e authors take the position that to understand .
people it is necessary to know something of their literature
and science; therefore, the teacher of the social studies is
expected to realize the importance of such related activities
and provide adequately for them in her own room. She must
lock for and utilize all opportunities for correlation of other
subjects with the social studies,27

Indication of provisicn for science and literature is
shown in the fifth grade social studies program from Des Moines,
Iowa. To deal with the content the authors emphasize scientifie
methods since 1t is concerned with facts, znd the sequences fole
low facts. They strive to develop the sclentific attitud&é of
science with literature, and social studies, placement of maQ\‘
terials, and textual and supplemental reading are considered
in placement of science units.28 |

There is no indication of provision for science and Yitera~
ture in the social studies program for Tmpeka; Kansas. .

Indication that provision for science and literature is
found in the social studies program of Fort Yorth, Texas. The
science curriculum is determined by the basic personal and sceial

needs of individuals and groups, the interest of the oupils,

27@range, Texas, op. eit., p. 15,
28¢incinnati, Ohio, op. git., p» 209,
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and the £aciiit;es.af ﬁhe school. Thers is no narrowly-
defined and well-established subjeaﬁ matter nor commonly ac-
cepted paﬁtérn of éﬁtivitiea'in which all pupils must engage.
The‘rangaeaf sclence appropriate for fifth grade pupils is ine
- dicated in the course of study, - Tha.material$; d@r1ved from
" many  fields of scianca; were selected to yrﬁvide pugilsvwith the
phenomena immediataly around them, The generaligations, however,
which pupils should be able to uae;'cencern~a$p@¢tﬁ of the earth,
the physical and chemical forces which affect them, and the at-
tempts of man to control and.impreva‘his physical anviranmentng
The Fort Worth; Texaa;planners $tate that the urge.to
create lies within everyone in varying degrees of intensity
and that satisfying of that urge is mersly a matter of provid-
ing-eppartﬁnity for it in the proper manner, They believe
that to set free a creative spirit in the classrooms, there must
be broader pupil backgrcund; teacher understandiﬂg; group morale,
and iﬁfermality of setting. Infcrmélity of setting provides
many free reading and writing periocds wherein the pupils may ex=-
plore the field of literature with confidence and faiﬁh.Ba:
Four of the bulletins recognisge the importance of the con-

tribution made by science and literature. One, the Topeka,

zg?ort @erﬁh,‘rexas, op. ¢it., p. 8.
301vid., p. 56.
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Kansas, bulletin makes no special provision for intagration.
in either of these fertile fieldé. Ho adequate scoeigl studies
plan could be made whiech did not take inte ecnaiﬁuration_
man's dependence upon and use of natural laws., HNor could such
a plan fail to recognize the manifold values revealed in
literature. « | |

Table 7 shmwé indications of provisions for vicarious

experiences in the fifth grade social studies program.

TABLE 7

INDICATIONS OF PROVISIONS FOR VICARIOUS EXPEAIENCES IN
THE S0CIAL STUDIES PHOGHAK IN FIVE
COURBE3. OF STUDY

Course Imagina« Commuhi-| Movie|Radiof Read« Drama-
of tive ty and ing | tie
Study Conver= | Resource| other Aotiv~
. gation Viseu ] L : ities
Exper- ual

iences
Cincinnati » :
Ohio x x x x x x
Orange \
Texas X X X x be X
Des Foines ‘
Iowa X X x x X x
Topeka
Kangas X X X X * x
Fort Worth
: Texas X X x . X x

The Cincinnati course of study makes provisions for such
experiences. Conversation being the most natural and wldely
‘used form of expression, pupils should gain control of its

effective use. They should be able to relate entertainingly
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what has happened to them and to discuss topies of current ine-
terest, In the situations and e vents in school life and every-
day living, pupils get many ideas for conversation. The richer
and more varied and stimulated their activities, the better
eonversatinnalists”th@y may become 1f the proper gnidénce is
given, .SﬂmetiMEE gituations that challenge self-expression
arise naturally without teacher planning, in connection with
personal experience or an outside interest. Others arise from
sahoal\huppéni&gs, unit activity, current events, or excur-
sions.

Excursions and field trips enrich meanings within the
units of study. Such trips are valuable as cooperative enter-
prises. Another way to acquire reliable information is through
the inberview,. Like the excursion, the interview is especially
wbrth while 1f 1t is planned carefully by the group to énawer
a particular need. Correspondence is also a means of acquire
ing information from an informal source., Libraries and museums
lend exhibits, Of much value, also, is an exhibit assembled
or loaned by the pupils theuselves,

The radio provides many opportunities for listening-~both
desirable and undesirable, The Cincinnati fifth grade soecial
studies elass listens to appropriate radio programs such as
news casts. A hackgraand for undarst&nding is built before«
hand and pupiis know the parpose for listening to the particu-

lar broadeast, Discussion follows the broadcast to interpret
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the program and to clarify meanings. The sound film, which
combines auditory with visusl expressions, is z very effective
educational tool in the Cincinnati schools, As a medium of
selfaexpressisn} dramatization is an important phase., The
value of dramatie éxpreasion lies not so much in the finiahaé
product as in the inductive change that it effects, 3

Indication of provision for vicarious experiences is
found in the Orange program, Each of the forms of dramatic
expression is an sffective means of directing the attention
and effort of the pupils into thé social studies field., Imagie
native and conversation expari@nces; community reseura&s? m@iies,
radioc and reading are necessary if gupilﬁ are to interpret the
dramatization, or learn about costumes and language appropriate
to a particular historiecal period., Designing and meking costumes
creating and‘adaptiug music, bullding properties and stage aets;
may develop new interests, 32

The Ues Moines, Iowa, fifth grade social studies course of
study gives evidence of provision for vicarious experiences,
Listening is‘fun&amental to conversatlional discussion., The
listener needs to keep in mind the purpose of the conversation;
he needs to follow elogely every thought expressed and to see

the relationship to the purpose} he needs to have an attitude

3131ncinﬁﬂti, ﬁhi@, 0D, Gitt;po 9l. .

32
Oraﬂg®, Tax&gﬁ QEQ ﬂi&j} PO 10’
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of tolerance so that the speaker may feel free to express hime
self sincerely and effectively; and he should never concen-
trate upon the speech errors of the speaker, CUommunity re-
sources, such as excursions, field tfipﬁ, moving pictures, ra-
dio programs, leisure reading, and plays are educational aids
which are becoming inereasingly important, but they, too,

must be used with discrimination and purﬁoae,33

Provision is made for viearious esperiences in the Topeka,
Kansas, fifth grade social studies course of study. Visual
instruction has served to retard the use of many vicarious
aids in the school. There has been a tendeney for some people
to consider only motion pictures and slides as instructional
materials when the term was used. Today one thinks of excur-
aiaaa; motion pietureﬁ; imaginative and conversational exper~
iences, and general observation. Another great value lies
in the closer seacher-pupil relationship which daﬁelaps as a
result of the escape from routine classroom procedures and
from the freedom one feels when out of the classroom, %

The Port Worth social studies course of study makes pro-
visions for vicarious experiences. It provides for a variety
of aetivities, of which many are suggested for each unit. Suc~ -
cess and achievement are related to emotional growth, and tﬁerg.
is evidence that experiences are selected and guided to make

this achievement possible by the child., 411 assimilative

333@3 Moines, Iowa, op. git., p. 152.
‘ BhTapeka, Kansas, op. cit., pv &«
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materisls or subjee¢t matter used should contribute to and be
f@&ﬂé@d upon the achievement of the understanding desired.
~ This includes imaginative and conversational cxperiguces and
‘gomaunity resources, such as field trips and trips te children's
megeum, as woll as libraries, movies, radics, resding, listen-
ing, dramatization, making things, criticising, and &ppraisiﬂg*B
in the five courses éf study snalysed it was found that |
all of them make more or less pravi&ion.fbr‘via&rﬁwuﬁv&xpmrw
lences, The mors recent bulletins-~Lineinnati, Oblo, and Urange,
Texas, utilize a wide varlety of these activities. JLueh expor-
- iences eontriﬁuéﬁ to %@@ gaﬂar&l social studles objectives.

They may develop » questioning attitude and stimulate thinking.

TABLE 8

IRDICATIONS THAT COURSES OF STUDY 18 THE B0CIAL
STURIES PHOGHAM WEHD LISIGHED BY PUOPLE WHO USE
THEM IN FIVE COURSBES OF STUDY

Course ¥riters Demonstrates |Gomposition| Free
of Group of Ehoice
Expression | Committees of
Fﬁ&tﬁrimla
Tineinnati |
Chic X % * x
Lrange : . :
Texas X . x
Les Foines
10#& P .h X 'y
Topeka
7 Eansasg - W x -4
Fort Vorth
Toexss e s * x

35Port Worth, Texas, gp. Ghbes Pe 23,
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Table 8 shows that only two of the courses for study were
designed by the people who use them,

Teachers of the Cinclnnati fifth grade contributed sige
nificantly in preparation of all the materials. GSome served
on committees which prepardd or revised individual sections;
mtheré:éeveloped or tried out new instructional units; all
of them tested and appraised preliminary outlines for various
instructional areas and supplied helgful information used in
revising the course of gtudy. The plan provides amply for
 individual differences of pupils. Upon each teacher falls
the'fespoﬂﬁibility Tor adapting the progr:m to meet the/in—,
structional needs of particﬁlar pupils under his care,36

The bulletin ﬂf‘ﬁrange; Taxaﬁ; social studies was prew
pared by the Llementary Committee of the Orange Schools, under
the valﬁabl@ aid of David Eellers; Coordinator of Currieulum;-
Fort WQrth; Texas; and Dr. Henry J. Otto, Graduate Professor
of BElementary Education, University of Texass, as ccnsultant.37

The Des Noines, Iowa; fifth grade social studies course
of study was not designed by the people who.were to use 1it, |
It shows no group expression. Since it was composed entirely

by committees, there is no freelghgica of materials.38

s ERG -

36cincinnati, Ohio, gp. git., p. 3.
370range, Texas, gp. git., P 1.

38&93 Moines, Icwa,)gg.“giggg‘p. 10.



65

The Topeka, Kansas, fifth grade social studies course of
study was not writben by the people who were to use it., The
children have no choice in what they are to study. The com-
mittees were made up of various educators and left no choice

of curriculum building for the teachers and pupils.Bg

- There is no indication that the Fort Worth social studles
course of study was not wikitgen by the people who use it. All
‘the t eachers, administrators, and supervisors of tie Forth
-Worth Fublic Schools participated in the determination of the
course of study by checking a comppehensive check list. The
raaults‘were'th&n tabulated and the principles fermul&téd;~
tentatively, by the directors of curriculum and not by the
teachers who were to use them. 40

Only two of the courses of study analyszed, Cincimnati
and Urange, were written, revised, and reorganized bWy the
people who were to use them. The Fort Worth bulletin was
written by committees and has had little or no revision.
Topeka and Des Molnes bulletins also were written by committees

and have had recent revision,

BQTapeka, Kansas, oD. gi&., p. 3,
4OFort worth, Texas, gp. gik., p. 1.



CHAPTER IV
SUMMARY AND CONCLUSIONS

These elght characteristics evolved from a atudy of varie
ous well-known educators, constitute a criteria for evaluating
'a fifth grad§ courge of study in social studies:

1, The §Ocial studies course of study should provide for
flexibilivy.

The planner of any course of study has a triple responsi-
bility to teacher and to child. Not only must a teacher be
given sufficient latitude to adapt a program to a normal avere
age group of children, but she must have freedom to cope with
problems presented by a very slow or by a superior group.
Teachers of a handicapped group must have freedom to adapt
and modify the course of study accordingly. Teaghars of un-
usuaily able pupils must be free to enrich the program with
extra and often more advanced materials,

2, The social studies course of study should be based on
the interests, needs, and capabilities of the children at
various stages of development.

It is a psychological principle that experience which
is meaningful arises from the felt needs of the learner.

The foundation of learning cannqt be overlooked.

66
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3. The social studies course of study should be compat=
ible with maturity of children at the various levels,

The experience background of an slementary child must be
adequate to the program proposed for him. No program can be
meaningful, accurate, or truly eduecative to z child who 1is too
immature to see the value of it,

o The social studies course of study should be based on

normal social aituati&nﬁ requiring democratic group processes.

The educational use of the pupil's immediste énvironment
should be given more emphasis. There must be & realistic ép-
proach to the program usiﬁg all phases ol life at school and
comminity life as channels of education,

5. The social studies course of study should provide for
expression and appreciation in the arts, play; work activities,
and in other aspects of living.

The course of study should make provision for a consumer's
use of the arts. Children should use and enjoy them in every-
day activities of living.

6. The social studies course of study should recognize
that science and literature have major contributions to make.

The educated citizen will be able to measure scientific
advance by its contributlon te the general welfare. There
is no way, except through 1it@rature; of passing on to childe

ren the accumulated knowledge of civilization.
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7. The social studies course of study should make pro-
visions for usercf vicarious experiences, books, conversatien,
movies, and radio,

The course of study should include all types ol experience
and effect a balance between them.

8, The scecial studies course of study should be largely
designed by those who are to use it.

To meet fully its regpenaibility; the school must con-
stantly re-examine old msterials and wethods and appraise new
content; then, revamp the program of instruction accordingly.
411 members of the school staff should participate in this re-
vampinu and should contribute to it, |

The five courses of study which have been analyzed differ\
in many respects, but common features are also evident, Fort
Worth, Orange, Cincinnati, and Topeka propose these units,
"Finding a New World,” "United States, Yesterday and Today,"
and "Barly American Pioneers." Otherwise, there seems to bel
no common agreement 4s to the content material., There are
common slements in the scope and sequence within the proposed
soclal studies programs. Children are introduced to units
which carry them into a widening sphere--the community, the
state, the nation, and other countries. ne of the common
features is the emphasis on different community workers, the
agencles which serve us, and the industries through which our

needs are net,



69

The unit organization of teaching-learning situations
has gained wide acceptance in present day eduecation. Although
public school practice lags far behind present theory and knowl=-
edge about good teaching, most teachers of today are familiar
with the ideas of units and many of them are using unit organi-
gation in some form or other, The courses of study analyzed
rec@m&éné units. of some type, and most of the textbooks pub%
lished within the past ten years recognize the unit principle.

As a result of this analysis of variaﬁﬁ fifth grade courses
of study in sccial studies and of the opinions of many well~
known educators it is suggested that certain points of funda-
mental concern be incorporated in the fifth grade sccial studies
program, |

N{iény soclal studies course of study must be based on the

concept of appraisal in relation to cbj@ctiveﬁg AlL individual
teachers should be free to adapt it to the exigencies of their
own particular problens. |

All soclal studies programs must include the needs of the
pupils and must take account of their interests and their capa-
bilities, |

The principle of learning readiness must allow both ma~
ture and immature children to advance, each at his maximum rate,

Soecial studies planners must take honest and realistic

views of those social conditions within the child's area of
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concern; school and community life should be made the basis
for much of the social studies progranm, ji

Children muat be given an appreciation of the fine and
practical arts, not as pr@fa@sicaala but as consumers to use
and enjoy them in the, anrichment of every day living./

The natural aciance program should ensble children to
measure scientifie adv%naﬁ by its contributlon to the general
welfare, Fifth grade p&pils should be ra&soa&bly well~grounded
in reading as a sk&il aa that they may be able to use, enjoy,
and appreciateﬁph@ social understandings available to them in
literature.

Kfn the teaching of basic skills a balance must be effected
between skills taught in general situations and those taught
fermally?2 The modern fifth grade soeclal studies class should
have a‘p§egram planned with the all-round development of chile
dren in view. It should afford the childreﬁ guided experiences
in all the impdftant areas of living cqmpatible with their ma-
turity. In such a program the needs of children for varied
asctivities should be recogniszed, and a balance of physical
and sedentary activities and rest should be provided. The pro-
gram should use related material from all fields.

A social studies course ol study, to be funetioaal; must
be under constant revision by all members of the school staff.
The school must be ever sensitive to social change in order to

wmeet the needs of the individual and of sacietyi)
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