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There is an extensive amount of research on career development, but most of the 

constructs studied have focused on content-oriented variables rather than process-oriented 

variables. While some of the studies have examined samples from ethnic minority populations, 

the majority of studies use ethnic minority populations as comparison groups, studying between-

group differences as opposed to within-group differences.  The literature is especially deficient in 

the area of Latino career development.  The current study will examine how family and culture 

influence the career development of Latino emerging adults. This study will explore the 

influence of socioeconomic status and acculturation on the career salience and career maturity of 

Latino emerging adults. The quality of the parent-emerging adult relationship will also be 

explored for its influence on career development outcomes in this population.  One hundred fifty 

Latino undergraduate students ages 18 - 24 will be recruited for participation in this study. The 

participants will complete questionnaires regarding demographic information, acculturation, the 

quality of the parent-emerging adult relationship, career salience, and career maturity. 
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CHAPTER 1 

INTRODUCTION 

According to the United States Census Bureau, the Hispanic or Latino population was 

responsible for more than half the growth in the entire United States population from 2000 to 

2010, growing by 43% over the last ten years, with 50.5 million people being of Hispanic or 

Latino origin (Ennis, Rios-Vargas & Albert, 2011).  As of 2011, Latinos represented 15% of the 

U.S. labor force and are projected to comprise at least 18% of the labor force in the next seven 

years.  The annual weekly earnings reported in 2011 for Latinos was $549, which was less than 

weekly earnings reported for Whites and African Americans, with Latinas earning the least of 

all.  In 2011, the unemployment rate for Latinos was about 11.5% (Bureau of Labor Statistics, 

2012).   

Education is often seen as a key way to provide career opportunities and improve 

economic standing.  The Bureau of Labor Statistics (2012) reported that, in 2011, employed 

Latinos were less likely to have a college degree than their White or African American 

counterparts, with only one in six employed Latinos, 25 years old and older, having at least a 

bachelor’s degree.  However, from 2009 to 2010, Latino college enrollment saw an increase of 

24%.  Despite this surge, Latinos continue to be outnumbered in four-year colleges or 

universities (Fry, 2011).  In a National Survey of Latinos conducted by the Pew Hispanic Center 

(2009), 88% of all Latinos surveyed reported that obtaining a college education was very or 

extremely important, which was higher than the general population (74%).  When polled, 77% of 

the 16-25 -year-old Latino respondents stated that they believe their family, particularly parents, 

also place an emphasis on continuing their education and encourage them to enroll in college. 

However, when compared to national statistics, this interest and support do not seem to match up 
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with actual academic outcomes or expectations.  Only 48% of Latinos polled, ages 18-25, 

reported that they expect to actually receive a college degree or more (Pew Hispanic Center, 

2009).  Furthermore, in 2010, only 13.5% of associate’s degrees and 8.8% of bachelor’s degrees 

awarded in the U.S. were conferred to Latinos (Aud et al., 2012).   

High school enrollment and dropout rates also offer a bleak depiction of Latino academic 

achievement.  In 2009, Latinos had the highest dropout rate, 5.8%, from both public and private 

high schools when compared to African Americans and Whites, and had the highest rate, 17.6%, 

of individuals who were not enrolled in high school and were lacking a high school degree or 

equivalent credential.  In regards to the percentage of individuals ages 18-24 years old who were 

not enrolled in high school and had earned a high school degree or equivalent credential, Latinos 

had the lowest completion rate, 76.8%, of all ethnicities and races (Chapman, Laird, Ifill, & 

KewalRamani, 2011). 

These disparities are also apparent at the state level.  As of 2010, Texas has the second 

largest Latino population in the United States, with 38% of the state’s population being Latino.  

However, only 17% of Latinos ages 25 to 64 had earned at least an associate’s degree, in contrast 

to 34% of all working-aged adults in Texas.  In 2007-2008, an equity gap of almost 10% was 

apparent in the totals of Caucasians and Latinos graduating with a degree from a two- or four-

year college.  Within that year, 29.7% of Latinos in Texas graduated with a college degree, 

compared to 39.6% of Caucasians (Excelencia in Education, 2012).  In regards to high school, in 

the 2010-2011 school year, Latinos outnumbered any other race or ethnicity in Texas high 

schools.  The Latino annual high school dropout rate for the 2010-2011 academic school year 

was 3%, which was at its lowest over the past five years.  However, this rate is still more than 
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twice as high as the dropout rate for Caucasian high school students in Texas, which was 1.1% 

(Texas Education Agency, 2012).   

In spite of the remarkable growth rate as a population, the increasing numbers of 

individuals in the workforce, and notable occupational and educational discrepancies, not much 

is known about the factors that impact the career development of Hispanics.  In a 2009 National 

Survey of Latinos conducted by the Pew Hispanic Center, it was reported that most Latinos do 

not continue their education because of the need to provide for their families.  However, when 

asked about their life priorities, 85% of surveyed Latinos ages 16 years and older reported that 

being successful in a career was their top priority.  In the Hispanic culture, which is primarily 

collectivist in nature, familism (familismo) is a cultural value that involves “strong attachments, 

reciprocity and loyalty to extended family members” (La Roche, 2002, p.115).  This conflict 

between familial obligations and personal priorities lends some insight into how socioeconomic 

status may play a crucial role in the continuation of education and future occupational success. 

However, despite the grim portrait of Latino academic and occupational standings in 

comparison to other ethnicities and races, some Latinos do succeed and thrive in academic and 

occupational environments.  Understanding the process through which some Latinos succeed 

while others struggle remains a key question in research, and thus, shifts the focus from between-

group comparisons with the predominate culture, to investigating within-group differences.  

Researchers, clinicians, and others who aspire to improve academic and occupational 

achievement in the Latino population through the use of beneficial interventions should pay 

mind to socioeconomic and parental influences that may contribute to future successes in these 

areas.  The current study will attempt to undertake the investigation of family influences on 

career development outcomes within the Latino population.  The literature will review career 
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development theories, career maturity and career salience, current research on the influence of 

socioeconomic status and family on career development, and career development of Latinos.       
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CHAPTER 2 

LITERATURE REVIEW 

Career Development and Family Influence Theories 

For several years, researchers have sought a way to understand the career development of 

individuals.  Numerous career development theories have been devised to help comprehend and 

investigate this process.  However, the cultural validity and application of these theories has been 

called into question.  Specifically, Arbona (1990) stated that the literature pertaining to the career 

development of Latinos “lacks a theoretical foundation” (p. 301) because the main career 

development theories were based on middle-class, White males.  In 1995, Leong and Brown 

stated that several career development theories lacked validity when applied in a cross-cultural 

context with individuals from different racial and ethnic minority groups.  They argued that if a 

career development theory lacked cultural validity it then also lacked cultural specificity, or the 

inclusion of culturally relevant variables such as family and socioeconomic status (Leong & 

Brown, 1995).  Furthermore, Leong and Serafica (2001) argued that because career development 

is contextual in nature, career development research should then also include contextual factors, 

which also include culture-specific variables.   

It seems that a call for the inclusion of contextual and culture-specific variables became a 

focal issue in research; however as Leong and Serafica (2001) stated, despite the increase in 

theoretical reviews and articles that focus on career development and culture, the “paucity of 

empirical studies on ethnic minority career development is surprising” (p. 182).  Even when 

included in research, ethnic minorities tend to serve as a comparison group.  Trusty (2002) 

argued that the efficacy of comparison studies is limited because they offer inadequate 
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information about the processes of career development that may be specific to minority groups, 

as well as lack contextual variables.    

When examining the career development literature that includes contextual variables, the 

trend of disproportionate representation of racial or ethnic minority groups continues.  Whiston 

and Keller (2004) called attention to the importance of exploring how families influence 

different aspects of career development.  Flores and Ali (2004) then highlighted the significance 

of expanding the investigation of family influences on career to include a focus on minority 

groups.  However, as discussed before, despite the call for more research to be conducted with 

minority groups, research in the area is lacking outside of comparison studies.  In a content 

analysis of career-related studies published between 1969 and 2004 in four vocational and career 

journals, Flores et al. (2006) found that only 22 articles were dedicated to the career development 

of Latinos.  Specifically, research focusing on Latino career development and the influence of 

family is severely deficient.  Risco and Duffy (2011) stated that key empirical reviews and 

articles dating from 1990 to 2006 that pertain to career development of Latinos are repeatedly 

cited within current literature, indicating a disparity in the career development research of 

Latinos.  Although a more recent content analysis of current career development literature was 

not found, an overall review of the literature continues to reveal an underrepresentation of 

research regarding the career development of Latinos.  Therefore, it is imperative that 

researchers continue to investigate Latino career development in order to fill some of the gaps in 

the literature and to better understand their vocational process, including how family may 

influence career. 

Given that Latinos come from a collectivist culture that significantly values family 

(Ojeda, Navarro, & Morales, 2011), it could be expected that a theory addressing the importance 
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of family and its influence on Latino career development would have been created.  Despite 

acknowledgement of the need for a career development theory that focuses on specific minority 

groups, current research does not indicate that a theory that pertains particularly to Latino career 

development exists.  However, review of the current literature suggested that some career 

development theories that include some aspect of family influences may be relevant and 

applicable to the Latino population. 

Gottfredson’s theory of circumscription, compromise, and self-creation attempts to 

explain individual differences in career development (Gottfredson, 2002).  Self-concept, or the 

public and private ways a person views himself or herself, is one of the major concepts of the 

theory that dictates an aspect of career choice.  Based on the images of occupations that a person 

holds, he or she will attempt to choose an occupation that is compatible with his or her self-

concept.  This occupational selection is completed through the process of circumscription, 

refining and removing unacceptable options, and compromise, eliminating ideal options for more 

accessible one because of external barriers.  The theory explains that those who are deemed to be 

important parts of the individual’s life, such as parents and family, help shape the perceptions of 

the individual’s own abilities and therefore, also influence the individual’s view of occupational 

accessibility (Gottfredson, 2002).  The theory also addresses how ideas of masculinity and 

femininity, which can also be affected by family, influence career selection as well.  Machismo is 

a concept in Latino culture that refers to a sense of excessive masculinity and ideas of male 

dominance and aggressiveness.  Often, machismo and other gender beliefs can be transmitted 

and modeled by Latino parents or guardians (Ojeda, Navarro, & Morales, 2011).  Gottfredson’s 

emphasis on the role and influences of family and ideas of gender could be applicable to Latinos 

given the emphasis placed on family within the culture and how beliefs of gender may be 
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cultivated by the family.  The concept of external barriers, such as social class, is also relevant to 

Latinos.  Latino emerging adults may have preconceived notions of gender and careers that have 

been influenced by their family, or may be aware of social class barriers, and therefore may limit 

their occupational choices and compromise by seeking less desired occupations they deem are 

more accessible.  Therefore, Gottfredson’s theory of circumscription, compromise and self-

creation could be applicable when investigating Latino career development because it addresses 

how family, external barriers and view of self may influence the process of choosing a vocation.       

Lent, Brown, and Hackett’s Social Cognitive Career Theory (SCCT) has been proposed 

and investigated as a potentially useful model of career development within the Latino 

population (Flores & O’Brien, 2002).  SCCT is a theoretical model that was developed from 

Bandura’s social cognitive theory and Betz and Hackett’s application of Bandura’s self-efficacy 

construct to career development.  It focuses on the processes through which career interests are 

developed, how those interests endorse career-related choices and how people manage different 

levels of performance and persistence in their career exploration (Lent & Brown, 1996).  SCCT 

proposes that cognitive-person variables such as self-efficacy, outcome expectations and goals 

interact with facets of an individual and his or her environment, such as race, ethnicity, gender, 

and social supports to influence and mold the individual’s career development (Lent, Brown, & 

Hackett, 2000).   Aspects of the individual and his or her environment are also broken down into 

proximal factors, such as race, age, gender, ethnicity and disabilities, and distal factors, such as 

family, social or environmental support (Turner & Lapan, 2002).  Although SCCT was not 

specifically created to explain Latino career development, it is viewed as a helpful framework for 

examining Latino career development because it incorporates and lends significant consideration 

to how race, ethnicity and culture influence an individual’s career development.  
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One of the most familiar and comprehensive career development theories was first 

posited by Donald Super in 1953.  Super proposed ten theoretical propositions based on his 

knowledge of previous vocational research and his belief that a theory of career development 

must consider individual differences and the progression of development over time (Super, 

1953).  These propositions were later modified and expanded into the life-span, life-space 

approach to career development.  In this theory, Super suggested that vocational development 

occurs as individuals overcome and surpass certain challenges that arise in five major life stages: 

Growth, Exploration, Establishment, Maintenance and Disengagement.  The life stage that is 

most relevant to the current study is Exploration because it occurs during adolescence and 

emerging adulthood, between the ages of 14 and 24.  The main tasks that arise throughout this 

stage are choosing, designating and implementing a career or occupational choice.  Adolescents 

and emerging adults begin to form a vocational identity throughout this stage, which is 

influenced by feedback from others, such as family members (Super, Savickas & Super, 1996).  

Super posited that parents in particular function as role models for adult and vocational behavior 

and are often the first representatives of the world of work (Super, 1957).  The feedback received 

from parents during the Exploration stage then helps to shape an adolescent or emerging adult’s 

attitudes and values towards work.  Super, Sverko and Super (1995) found that values differ 

significantly among different cultural groups.  Given the role of family in Super’s theory and the 

significance that family plays in the Latino culture, it is important to understand how family, 

particularly parents, may shape the vocational identity of Latino emerging adults.   

Super’s theory aimed to shift attention from viewing choosing an occupation as an 

occurrence in life to regarding it as a developmental process that transpires across the life course.  

In order to understand and investigate this process, Super created the constructs of career 
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maturity and career salience (Super, Savickas & Super, 1996).  Because the process of career 

development can differ from person to person, using this theory as a guide and exploring these 

process variables could offer some insight into the process of Latino career development.  These 

constructs and related empirical findings will be later discussed in further detail.  

Super also posited that the process of career development involves a compromise 

between an individual and social factors.  In this theory, Super proposed that the change that 

occurs throughout each life stage can be influenced by several factors, including socioeconomic 

changes and events.  He stated that the career pattern of an individual is shaped by parental 

socioeconomic level amongst other aspects (Super, Savickas & Super, 1996).  Because Latinos 

earn less than Caucasian and African American counterparts and are more often a part of lower 

SES groups, the inclusion of SES in his theory makes Super’s ideas of career development 

relevant to the current study.  SES will be further explored in order to understand the relationship 

between SES and different aspects of the career development process.  

Career Maturity and Work Role Salience 

Career Maturity 

Career maturity, first coined as vocational maturity, is a process variable that was created 

by Super (1955) to describe the willingness of an individual to make vocational decisions (as 

cited in Super, Savickas, & Super, 1996).  Super considered career development to be a 

continuum and believed that career maturity, “a place reached on the continuum” (p. 186, 1957), 

developed over the vocational life stages, from exploration to decline.  He believed that career 

maturity could be determined by types of behavior, specifically the way an individual attempts to 

manage challenges brought on by developmental tasks in a certain life stage.  He posited that 

there were 5 dimensions through which career maturity could be measured.  These dimensions 
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were orientation to vocational choice, information and planning, consistency of vocational 

preferences, crystallization of traits, and wisdom of vocational preferences.  Each of these 

dimensions involves accomplishing certain tasks associated with each dimension, and successful 

completion of these tasks leads to the development and acquisition of career maturity (Super, 

1957).   

Although career maturity can serve as a process variable, it is also considered to be an 

outcome variable and can reflect the products of career interventions.  As an outcome variable, 

career maturity denotes adjustments and modifications in a client’s behavior or attitude that will 

ultimately help them achieve concrete or substantial results in regards to his or her career 

(Swanson & D’Achiardi, 2005).  

Latinos and Career Maturity 

Jackson and Healy (1996) described career maturity research as a way to help individuals 

identify attitudes and knowledge that inform career development.  They also went on to say that 

career maturity measures could help comprehend differences in thoughts and feelings towards 

work among underrepresented populations, such as Latinos.  However, there has been some 

controversy in applying the construct of career maturity to people of color.  This is mostly due to 

the fact that often people of color, such as Latinos, are used as a comparison group in research 

and that contextual factors such as SES were not taken into account (Worthington, Flores, & 

Navarro, 2005).  It is clear that there is a substantial lack of research specifically regarding 

Latinos and career maturity and that further investigation is necessary to understand career 

maturity and how it applies to Latinos. 

Dillard and Perrin (1980) found that the level of career maturity was linked to group 

membership in a study done with Caucasians, African Americans, and Puerto Ricans.  They 
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found a significant difference in the level of career maturity between Caucasians and African 

Americans, with the former group showing increased levels of career maturity and knowledge.  

Although the difference between Puerto Ricans and Caucasians and African Americans was not 

significant, it was apparent.  However, Dillard and Perrin (1980) suggested that the difference 

may be attributed more so to a difference in the socioeconomic status of the participants rather 

than their respective ethnicities. 

Lundberg, Osborne, and Miner (1997) also found a difference in the level of career 

maturity amongst Caucasians and Mexican-Americans.  Their study discovered that Mexican-

Americans scored significantly lower on scales of career maturity that measure decision-making 

and world of work information.  This indicates that Mexican-Americans may lack knowledge 

that would contribute to effective career planning, which in turn would make them less prepared 

to enter the world of work.  Lundberg et al. (1997) reported that identifying these differences can 

help inform researchers, counselors and the general public about how to approach vocational 

counseling and guidance with minority populations.   

Given that these two studies were both comparison studies, it is hard to understand what, 

if any, contextual factors may impact the level of career maturity in Latino adolescents and 

emerging adults.   Although Dillard and Perin (1980) proposed that SES may have contributed to 

decreased levels of career maturity in Puerto Ricans, the relationship between SES and career 

maturity is still unspecified.  Therefore it would be important to conduct a study that investigates 

how different contextual and cultural factors may influence career maturity specifically within a 

Latino population.   
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Work Role Salience 

Greenhaus (1971) posited that the importance of career and its role in an individual’s life, 

or career salience, is an essential construct to examine in the career development of individuals.  

He proposed that understanding career salience helps to answer the question of why an 

individual would engage in vocational behaviors in order to obtain career maturity and 

accomplish vocational tasks if the individual did not consider work or career to be important in 

his or her life (Greenhaus, 1971).   

Super also explored the relevance of work with respect to the multiple roles an individual 

plays within his or her lifespan.  He theorized that these different roles interact, in both minor 

and large ways, and may sometimes conflict with one another (Super, Savickas, Super, 1996).  

These roles vary from person to person and may not always have the same definition or 

encompass the same responsibilities for all.  Throughout an individual’s lifetime, he or she may 

come to question the relevance of a particular role and assesses how much he or she should 

invest in that role (Gouws, 1995).  When an individual evaluates his or her role as worker, he or 

she is attempting to determine the importance of that role in comparison with other current and 

salient roles.  

Latinos and Work Role Salience 

In career development literature, it has been noted that culture may play a key role in the 

way that work role salience is characterized and defined by members of a particular racial or 

ethnic group (Naidoo, Bowman, & Gerstein, 1998).  However, previous research of work-role 

salience has primarily been conducted with Caucasian samples.  Other studies include ethnic 

minorities but usually combine members from different racial or ethnic groups together as a 

comparison to Caucasians.  This makes it difficult to understand the way a specific racial or 
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ethnic minority group defines work role salience within its own culture and amongst in-group 

members.  

 Diemer and Blustein (2006) investigated the impact of contextual factors on various 

career development variables, including work role salience.  They found that sociopolitical 

control, or the belief that one can alter one’s social and political environment in an advantageous 

way, was strongly related to work role salience in urban youth from poor or working class 

neighborhoods.  This suggests that perceived control over contextual factors, such as educational 

and vocational resources, influences the extent to which work is important to an individual.  

Similarly, Diemer et al. (2010) found that sociopolitical development, or the awareness of and 

drive to diminish social and political inequality, had significant direct and indirect effects on 

work salience in a high school sample made up of African American, Latin American and Asian 

American youth.  The authors suggest that having a higher level of awareness of and motivation 

to alter sociopolitical discrimination may help minority youths cultivate an “emotional 

connection to work” (p. 631), which can increase the importance of work and career in their 

lives.  These results imply that work may become an important and salient aspect of Latinos’ 

lives when it can provide a way to alter and enhance their environment and status. 

Unfortunately, due to the scarcity of literature dedicated to exploring the career 

development of Latinos, it is hard to ascertain how they view the world of work.  Some Latinos 

are fortunate enough to be able to choose a career, while others must find a job to make ends 

meet.  Are emerging Latino adults thinking about finding a career they will enjoy and succeed in, 

or are they preoccupied with finding a job that will bring in money?  One may speculate that for 

those who must work to help their family survive financially, the importance of pursuing a career 

may not be as high or relevant as finding a job or any kind of work as soon as possible.  Given 
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this different spectrum of opportunity and circumstances, the extent to which a career or a job is 

important and relevant in the lives of Latinos today should be a topic of interest for current 

researchers. 

Career Development and Socioeconomic Status 

Family socioeconomic status (SES) has been found to play an important role in both the 

academic and career development of adolescents and emerging adults.  Latinos make up 26.7% 

of the nation’s poor and 33% of Texas’s poor (Lopez & Cohn, 2011; Kaiser Family Foundation, 

2012).  Because SES has been found to effect minorities’ occupational status and career choices, 

it is critical to explore the impact that SES has on Latino career development.  The literature was 

reviewed to gain a general sense of the influence SES can play on career development overall.  

First off, in order to understand the function that SES plays in career development, one 

must be able to define what it means.  Throughout the social sciences literature, SES has been 

defined in several different ways.  Schulenberg, Vondracek, and Crouter (1984) proposed that 

SES is a construct that is defined through measurement and stated that SES most commonly can 

include parental educational attainment, level of family income, and/or parental occupational 

status.  Similarly, in a review of socioeconomic status, Hauser and Warren (1996) stated that 

SES is an often used shorthand phrase that encompasses a variety of variables and suggested that 

SES is usually defined by which variable is being measured: educational attainment, 

occupational status, social class, and income, so on and so forth.  

Because SES can be defined in various ways, there are also several ways to measure SES.  

The Nam-Powers Scale, Socioeconomic Indexes, Hollingshead Two Factor Index of Social 

Position, and Standard International Socioeconomic Index of Occupational Status are a few of 

the measures used in the social sciences literature to assess SES (Hauser & Warren, 1996).  
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However, the measure used in specific studies usually compliments the definition used.  Hauser 

and Warren (1996) reported that defining SES through occupational standing was highly reliable 

and suggested that occupational prestige is also an important attribute of an occupation to 

consider when measuring SES.  They stated that occupation can serve as an indicator of 

economic standing, while occupational prestige serves as an occupational characteristic that 

indicates one’s social standing.  Together, they may denote how one is viewed by society and the 

activities, circumstances and skills one may engage in or hold.     

The relationship between SES and different aspects of academic and career development 

has been studied since as early as the 1950’s.  Studies dating back to the 1960’s and 1970’s by 

Duncan, Featherman, and Blau, amongst others, indicated that SES can influence educational 

and occupational aspirations and attainment (McLaughlin, Hunt & Montgomery, 1976).  

However, many of these early studies that evidenced a relationship between SES and various 

facets of academic and career development were primarily conducted with Caucasian samples or 

did not differentiate between different races or ethnicities if minority populations were included 

in the sample.  Additionally, Whiston and Keller (2004) stated that since the 1980’s, research 

exploring the effects of SES on career development has decreased. 

  Studies of career development that include SES have often found a relationship between 

SES and academic achievement.  In a review of the literature pertaining to barriers impeding the 

presence of Latinas in higher education, SES was stated to be a prime barrier in academic 

achievement and performance (Vasquez 1982).  Ortiz (1983) and Ballesteros (1986) both found 

that SES was primarily correlated to differences in Hispanic and Caucasian educational 

attainment, more so than cultural factors (as cited in Arbona, 1990, p. 312-313).  In regards to 

college achievement and persistence, Chicana students that came from higher SES backgrounds 
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tended to show more persistence in college and were more likely to fall in the “successful” group 

(as cited in Vasquez, 1982, p. 153).        

It is also important to note that, as in any other group, Latinos vary in level of SES; 

therefore investigating within-group differences in SES is essential.  Mestre and Robinson 

(1983) found that differences in the level of SES even within the Hispanic population can 

influence academic performance.  Hispanics in the high income subgroup performed 

significantly better on mathematics and language proficiency tests and yielded higher GPAs.  

This may be due to the fact that generally more resources are available to those in higher SES 

brackets, regardless of race or ethnicity.    

Dillard and Perrin (1980) found that, when they controlled for racial and ethnic group 

membership and gender, factors related to SES were the best predictors of vocational choices 

made by Puerto Rican, African American and Caucasian adolescents, as well as influenced the 

differences found in the level of career maturity.  In a review by Arbona (1990), studies 

conducted from 1970 to 1990 that were related to career counseling with Hispanics were 

examined.  Findings of the review proposed that socioeconomic factors were more likely to be 

associated with lack of occupational mobility than cultural factors were.   

Other studies that have included Latino participants have found that parental support and 

other factors of familial influence effect several aspects of academic and career development.  

However, most of these studies have not controlled for or included SES.  Because SES is often a 

measure of the level of parental education and occupational income and status, one may wonder 

the effect it has on familial influence.  Dillard and Campbell (1981) suggested that factors related 

to SES may have influenced the career aspirations Puerto Rican parents had for their children, 

which in turn influenced the career expectations high school students held of themselves.    
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Some researchers have investigated the effect SES may have on parenting practices and 

support, particularly in regard to academic and career factors.  Lopez (2001) proposed that 

Latino parents are often held to parenting standards that have been modeled after White, middle-

class parents and suggested that marginalized groups, including Latinos, often have financial 

strains that affect the type of parenting members of these groups engage in.  He found that Latino 

parents are often involved in the academic and career development of their children, but in ways 

that are not socially recognized, such as passing on the value of hard work through consejos, or 

advice, and taking their children to work with them to teach them the value of education. 

Despite the difficulties that may be associated with low SES, some individuals from 

lower SES backgrounds have gone on to succeed and thrive both academically and vocationally, 

and some exceptions were found in the literature.  In a meta-analysis of longitudinal research 

pertaining to intelligence and SES conducted by Strenze (2007), SES was not found to have a 

significantly higher predictive power than intelligence when looking at their correlation to 

indicators of socioeconomic success, such as income, occupation and education.  Findings of the 

meta-analysis also suggested that intelligence may be a slightly better predictor of 

socioeconomic success than SES or academic performance.  Strayhorn (2010) found that 

academic preparation, not SES, was the most significant predictor of Latino males’ achievement 

in college.  Participation in precollege outreach programs and engaging in supportive 

conversations with parents about college also positively predicted Latino males’ college 

achievement.  Milne and Plourde (2006) found that having basic educational materials at home, a 

strong support system that promotes good academic habits and supportive guidance from parents 

all helped six high-achieving second-graders to overcome the difficulties of low SES.  These 

findings by Strayhorn (2010) and Milne and Plourde (2006) indicate that support and preparation 
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may have influences on academic and vocational success that can counteract or compensate for 

obstacles linked to low SES.  Given that several programs have been created to help close the 

gap in Latino academic achievement and that Latinos tend to rely on their family for support and 

guidance, these findings may be applicable to the Latino population.  They also indicate that 

while SES has been found to have an influence on academic and career development, other 

variables should also be considered when investigating and attempting to comprehend the career 

development process of emerging adults.  

Cultural Variables 

Generational Status 

Generational status, which is indicative of the how long an individual and his or her 

family have been in the United States, is often confused as a way to measure acculturation.  

There have been few studies that have looked at generational status alone and not as a measure 

of acculturation, specifically in regards to career development and family. 

Some research has explored how a family’s generational status influences certain aspects 

of an individual’s cultural orientation, specifically the transmission of values and traditions 

within the Latino population.  Some researchers have argued that family values and traditions 

persist throughout several generations, while others contend that values and traditions are lost 

over time and diminish with each new generation born in the United States.  Umana-Taylor, 

Alfaro, Bamaca and Guimond (2009) explored the relationship between Latino adolescents’ 

cultural orientation, familial ethnic socialization experiences and generational status.  The 

authors found that generational status was not predictive of familistic values for Latino 

adolescents.  This suggests that family values are slow to change regardless of generational 

status, as they are passed on from generation to generation continuously over time.  This is 
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important to the Latino population given that research has found that the ideas of hard work and 

high achievement in school are values that Latino parents usually hold and pass on to their 

children.     

The relationship between academic achievement and generational status has also been 

investigated.  In an ethnographic study of Mexican and Mexican American high school students 

in Texas, Valenzuela (1999) found that first-generation Mexican immigrants achieved 

significantly higher in school than U.S.-born, second- and third-generation students in non-

college bound classes.  Valenzuela attributed this gap in achievement to the attitudes that Latino 

students have towards the schooling process.  She found that first-generation Mexican 

immigrants have significantly more positive attitudes toward school.  Mexican American 

students held beliefs that achieving highly in school was equivalent to stripping themselves from 

their Latino identities because high achievement was seen as “acting white” (Valenzuela, 1999).  

Other researchers have also found that despite seeing an improvement in the educational 

outcomes between first- and second-generation Latinos, this improvement tends to come to a 

standstill and sometimes diminishes over generations.  Zsembik and Llanes (1996) found that 

second-generation Mexican American students were more likely to complete college than 

Mexican immigrant students.  However, second-generation Mexican American students were 

also more likely than third-generation Mexican American students to complete college, even 

when ethnic, socioeconomic and other demographic factors were controlled for.  

However, other research suggests that educational achievement and outcomes improve in 

the Latino population from generation to generation. Kalogrides (2009) acquired a sample of 

over 2000 Latino tenth-grade high school students from a national Educational Longitudinal 

Study conducted in 2002.  Results showed that academic achievement increased over generations 
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in both low-income and non-low-income schools.  While the academic improvement from 

second- to third-generation was a small increase, Kalogrides stated that there was no evidence of 

academic decline. 

Language Proficiency 

 As with generational status, language proficiency is often used in conjunction with other 

variables to measure acculturation. There have been very few studies that have investigated 

language proficiency alone in regards to career development and family. 

 Academic performance and retention have both been found to be impacted by not being 

as familiar with or fluent in the English language. In 1978, the National Center for Education 

Statistics reported that Spanish speakers of Hispanic or Latino origin experienced even more 

academic difficulties than other non-English speaking minorities and were found to have a 

higher dropout rate and lower grade attainment (as cited in Vasquez, 1982). This may indicate 

that language proficiency serves as a tool that affects the ability to learn, develop and succeed in 

academic settings. 

 Language proficiency has also been linked to the belief one holds of himself or herself to 

successfully accomplish career related tasks. Miranda and Umhoefer (1998) investigated 

language use, acculturation and demographic variables as predictors of career self-efficacy 

among 95 Latino individuals and found that acculturation and language use contributed to a 

stronger belief in their ability to complete duties related to their jobs. This suggests that the level 

of comfort with and/or competency in the English language is an important variable that 

influences the confidence one has in the world of work, particularly in the Latino population. 

 While being proficient in the English language is important for Latinos living in the 

United States, the ability to be proficient in two languages, bilingualism may also be beneficial. 
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In a study by Long and Padilla (1976), 94% of successful Chicano Ph.D. students that were 

surveyed came from a bilingual background (as cited in Vasquez, 1982). Long and Padilla 

speculated that these students had been able to effectively navigate both the dominant American 

culture and the minority Latino culture, leading them to be better adjusted, and thus fostering an 

inclination toward success.   

Acculturation 

Acculturation is a multidimensional and social process in which an individual adopts 

aspects of the dominant culture, retains attributes connected to his or her culture-of-origin or 

accommodates both (Moyerman & Forman, 1992).  The belief is that the more flexible an 

individual is in regards to this process, the better they fare.  Most Latinos, regardless of 

immigration or generational status, must face the process of acculturation because White culture 

is considered to be the dominant culture.   

Berry (1980) identified four different types of acculturation: assimilation, integration, 

rejection, and deculturation (as cited in Romero, 2004).  Assimilation is when an individual 

adheres completely to the dominant culture and does not incorporate any aspects of his or her 

own cultural background.  Integration occurs when minorities are able to maintain a positive 

relationship with both the dominant culture and culture-of-origin by adopting values and facets 

of both cultures.  Rejection happens when an individual preserves most characteristics of his or 

her own cultural background.  Deculturation occurs when minorities do not retain any facets of 

their native cultural identity but also have a negative and hostile relationship with the dominant 

culture (Romero, 2004).  Latinos may face a myriad of difficulties throughout the acculturation 

process, especially depending on the method of acculturation they adhere to.  These struggles are 
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encapsulated by the term acculturative stress, which includes not only the individual’s strain, but 

familial tensions as well (Barker, Cook & Borrego, 2010).  

Socioeconomic status may also have influences on the acculturation process.  Moyerman 

and Forman (1992) found in their review of the literature on acculturation and adjustment that 

most studies indicated that conflicts and symptomatology increase as the level of SES decreases.  

This may indicate that stress from a lack of resources and financial means can make the 

acculturation process even more difficult.  Given that most Latinos fall in lower SES brackets, 

acculturation and adjustment may prove to be complicated and challenging. 

Acculturation can influence different aspects of academic and career development, such 

as adjustment in school, career choice, and career-decision self-efficacy.  Anglo-oriented 

acculturation served as a predictor of educational goals (Flores, Ojeda, Huang, Gee, & Lee, 

2006).  On the other hand, when Latinos have a positive relationship with their native culture, it 

can serve as a protective factor throughout their career development, as they call upon their 

family and cultural values for support and direction (Bullington & Arbona, 2001).  It may be 

postulated that Latinos who reflect the acculturation style of integration, maintaining a positive 

relationship with both dominant and minority cultures, may have higher educational goals and 

engage in more career development tasks that are supported and encouraged by their family. 

Yet, findings have been inconsistent.  Lucero-Miller and Newman (1999) found that 

acculturation was not significantly related to different career variables, career salience being 

among those investigated.  Within-group differences based on gender have also been found.  

Flores and O’Brien (2002) found that Mexican American women who were more highly 

acculturated chose more traditional working roles.  Flores, Navarro, Smith and Ploszaj (2006) 

found that Mexican American men who exhibited higher levels of acculturation chose more 
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nontraditional careers.  These inconsistencies in the limited literature of acculturation and its 

impact on Latino career development emphasize the importance of further research in this area. 

As mentioned before, generational status and language proficiency are sometimes used as 

ways to measure acculturation.  While they can be indicative of an individual’s level of 

acculturation, research suggests that they not be used as acculturation measures alone (Negy & 

Woods, 1992).  Therefore, because of its multidimensionality, acculturation is a cultural variable 

that should be included in research with Latinos, as it encompasses different facets of the social 

process of accommodating and adjusting to a new culture. 

Latino Family Influences on Career Development 

Given that family has been found to be an important part of Latinos’ lives, exploring the 

different ways it may affect career development is imperative.  Bullington and Arbona (2001) 

studied career development tasks in four Mexican American adolescents utilizing semi-

structured interviews that were influenced by a questionnaire created by Super and his colleagues 

in the 1950’s.  The questionnaire used in Bullington and Arbona’s study covered topics such as 

plans for the future, interactions with and perceived influences of family on career, how they 

utilize school time and free time, and how ethnicity may impact future careers. Participants in the 

study reported that both immediate and extended family members helped them engage in and 

accomplish certain career development tasks, both directly and indirectly.  Some examples 

provided by the participants were having parents coordinate academic resources such as tutoring, 

finding motivation to change current family circumstances in regards to the level of schooling 

completed and amount of money earned within the family, and the promotion of getting involved 

in extracurricular activities.  This indicates that family can play an important role in the career 
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development of adolescents by acting as a source of support and guidance when it comes to 

educational and career concerns.   

 Through the use of semistructured interviews and a demographic questionnaire, Gomez et 

al. (2001) examined the career development of 20 Latinas who were considered to be noteworthy 

and distinguished.  The participants came from diverse backgrounds in regards to socioeconomic 

status, age, occupation, immigration status, Latino subgroup and level of education.  Gomez et 

al. (2001) found that while family served as a primary source of support, it could also possibly 

serve as a barrier to career development.  The Latinas in this study reported that they depended 

on their family members for encouragement and assistance, but were also torn between their 

careers and their cultural obligations to their family.  This perceived conflict between family and 

career may be specific to Latinas and not Latinos due to the cultural expectations placed on 

Latinas to care for and put their families first.  This study suggests that family can play both a 

positive and negative role in the career development of Latinas in particular; therefore 

highlighting the importance of researching the type of influence that family can play on the 

career development of all Latinos. 

 Leal-Muniz and Constantine (2005) studied the influence of perceived parental support, 

perceived career barriers and the level of belief in career myths on vocational exploration and 

commitment and the tendency to foreclose, or prematurely commit to a career in a sample of 

Mexican American undergraduate students.  Questionnaire packets made up of the different 

instruments used were distributed to several students; however only the questionnaire packets 

filled out by Mexican American students were used for the study.  Results indicated that the level 

of vocational exploration and commitment increased as the level of perceived parental support 

increased as well.  In addition, the tendency to foreclose decreased with the increase of perceived 
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parental support.  This study suggests that parental support may provide a stable foundation that 

allows Mexican American students to take a sufficient amount of time to explore different career 

paths, reducing the pressure to commit to a career hastily or impulsively.   

  Research has also found that mothers in specific are viewed as a primary source of 

support.  Flores and Obasi (2005) conducted a study that explored mentors’ influence on 714 

Mexican American high school students’ academic and career development.  They found that 78 

percent of the students primarily viewed immediate family members as mentors, specifically and 

most commonly, their mothers.  The study reported that these students learned from the 

accomplishments and struggles of their mentors, and modeled their behavior after their mentors’ 

accordingly.  Students also reported that mentors were most helpful through verbal support and 

being available to provide encouragement and guidance.  Similarly, Packard, Babineau and 

Machado (2012) used a qualitative design to investigate how future plans were generated 

amongst Latina adolescent girls and their mothers in a lower income urban area.  Seventeen pairs 

of Latina mothers and daughters were interviewed through the use of semistructured interviews 

and narrative methods, allowing each participant to tell their own story in regards to future career 

plans.  Packard et al. (2012) found that mothers and families played an influential role in Latina 

adolescent girls’ decisions to attend a career and technical high school in order to pursue a 

specific trade, which was nursing in this particular study.  While only four of the girls reported 

that the decision was mutually made by the family, it was evident that attending a career and 

technical high school was a trend in most of the adolescents’ families and indirectly influenced 

their decisions. Both of these studies support the notion that families, and in particular mothers, 

can affect and shape the vocational decisions Latino students make, making relationships an 

important dynamic to investigate in regards to career development.  
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CHAPTER 3 

RATIONALE 

Although there is an abundance of research conducted in the area of career development, 

there is a disparity in vocational research about family influences on career development in 

persons of color.  The Latino population, in particular, has been underrepresented in this 

research. Flores et al. (2006) found that only 22 of 4,181 articles published within the past 36 

years had addressed career development in the Latino population.  Various studies have grouped 

participants of ethnically/racially diverse populations together, or have primarily focused on 

between-group comparisons with non-Latino Caucasian populations.  Studies that have focused 

solely on specific ethnic/racial groups tend to have smaller sample sizes and use qualitative 

measures (Flores & Ali, 2004).  The current study aims to contribute to the existing body of 

literature by examining career development constructs in a Latino sample large enough to allow 

for within group comparisons using quantitative methods.  

It has been long believed that adolescence serves as a critical period in which various 

aspects of vocational preparation and exploration develop and transpire (Hirschi, 2011).  

Adolescents face a transition from childhood to adulthood.  During this transition, they encounter 

both vocational and personal challenges, such as choosing a career and ascertaining a balance 

between independence and reliance on family (Dietrich & Kracke, 2009).  However, in 2000, 

Arnett proposed and provided evidence for a newly defined and important developmental period 

of emerging adulthood, which spans from 18-25 years old.  He stated that this period of life 

serves as a transition from adolescence to adulthood during which identity exploration of 

different areas occurs, one being the area of work.  He theorizes that while the beginning of the 

process of identity exploration begins in adolescence, the majority of it takes place and may even 
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intensify in emerging adulthood.  Specifically, in regards to work, emerging adults use 

educational choices and work experiences to prepare for, explore and experiment with different 

adult work roles.  As was found for adolescence, a struggle between autonomy and relatedness 

occurs during emerging adulthood.  Arnett (2000) stated that emerging adults see their family as 

a source of support, financially and emotionally, but also strive for a sense of self-sufficiency.  In 

a study by Murphy, Blustein, and Bohlig (2010), they found that family continued to play an 

important role in the vocational exploration of emerging adults.  Parents, specifically mothers, 

served as role models for work ethic and vocational flexibility.  This suggests that family 

continues to play a crucial role during this transitional period and influences emerging adults and 

the tasks that they face.  Therefore, this study will investigate 18-24 year olds in order to explore 

the career development of Latinos who are currently in the emerging adulthood developmental 

period.     

  The goals of this study are to examine Career Maturity and Career Salience in Latino 

emerging adults while also taking into account the influence of the Latino family and the cultural 

variable of acculturation.  Career maturity and career salience were chosen because these two 

constructs are process-oriented variables that allow for the investigation of the course of career 

development rather than the outcome.  Investigating career maturity will help to better 

understand the willingness and types of behavior that Latino emerging adults carry out in order 

to accomplish career related tasks.  Examining career salience in a Latino population will 

provide some insight into the motivation behind why Latino emerging adults engage in career 

development tasks and the importance they deem of the role of work in their lives.  The two 

studies investigating career maturity that included a Latino sample both were comparison 

studies, as were the two articles examining career salience.  Therefore, the current study 
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proposes to explore career maturity and career salience within a Latino sample of emerging 

adults in order to better understand the vocational process they experience. The Career Maturity 

Inventory-Revised (CMI-R) and the Work Role Salience Scale (WRSS) will be used to assess 

their respective process-oriented constructs.  

In previous vocational research, it has been shown that family demographics and 

relational aspects can influence career development. One such family demographic variable 

linked to career development is socioeconomic status (SES).  This study will define SES as the 

level of parental educational attainment and occupation, as well as occupational prestige.  

Therefore, for the purpose of this study, the Socioeconomic Indexes revised by Stevens and Cho 

(1985) will be used to measure SES, as it measures the level of income, education and prestige.  

Whiston and Keller (2004) found that SES affects the way that family and career variables 

interact with one another.  Studies have found that SES can be related to several aspects of 

vocational development, such as vocational choices, level of occupational status, educational 

attainment, level of parental involvement, occupational prestige, and career aspirations and 

expectations.  However, studies investigating the relationship between SES and process-oriented 

career constructs such as career maturity and career salience are sparse, specifically within the 

Latino population.   

It has been shown in the literature that SES is related in some way to the level of career 

maturity in adolescents.  Specifically, in the Latino population, individuals who were from 

higher SES brackets had higher levels of career maturity (Dillard & Perrin, 1980).  Given 

previous findings on SES and career maturity, it is hypothesized that there will be a relationship 

between SES and career maturity in a Latino sample.  The development and attainment of career 

maturity is based on an individual’s ability to successfully accomplish and complete different 
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tasks related to making vocational choices (Super, 1957).  It can be expected that emerging 

adults who have parents that have higher education and occupational statuses may be better 

prepared to complete vocational tasks related to career maturity.  Their parents may be able to 

provide or impart knowledge of the process of choosing a career, promote achievement-oriented 

activities, place an emphasis on education and occupational success and serve as role models.  

Given this guidance and potential access to various resources, it seems plausible that these 

individuals would have higher levels of career maturity and be better prepared to make 

significant and advantageous career decisions.  Therefore, it is anticipated that individuals from 

higher SES backgrounds will have a higher level of career maturity, and individuals from lower 

SES backgrounds will have a lower level of career maturity.   

Research investigating the relationship between career salience and SES is limited, and 

studies dedicated to exploring this relationship in a Latino population are especially scarce.  

Therefore, it is difficult to understand the importance that the role of work plays in Latino 

emerging adults.  One may speculate that the importance and value of work would be impacted 

by the level of SES.  As with career maturity, it can be expected that individuals with parents 

who have higher educational and occupational statuses may have access to more resources and 

may not face the challenge of having to help provide for their families. Given this, more time can 

be allotted to carrying out career tasks and increase the importance and value of the role of work.  

Therefore, it is anticipated that individuals from higher SES backgrounds will have a higher level 

of career salience, and individuals from lower SES backgrounds will have a lower level of career 

salience. 

Along with family demographic variables, relational variables should also be taken into 

account.  In a review of family influences on vocational development, Whiston and Keller (2004) 
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found that family relational factors sometimes served as better predictors of certain career 

development variables.  They also called for further research on the interaction of family 

influence and process variables.  It is evident throughout the review of literature that family has 

an influence on career development; however, specifically within the Latino population, it is 

unclear to what degree.  Given that Latinos often share a cultural value of familismo, or a strong 

attachment and loyalty to family, it is important to understand how the quality of the parent-

emerging adult relationship may influence career development.  Lopez (2001) found that Latino 

parents often pass down the value and importance of the world of work through consejos, or 

advice, and by exposing their children to their own places of work.  Therefore it is expected that 

Latino emerging adults that experience a supportive and positive relationship with their parents 

will engage in more career development tasks and have both a higher career maturity and career 

salience.  Those with unsupportive and negative relationships will have lower career maturity 

and career salience.  

Given the minority status of the Latino population, it is important to include cultural 

variables as well.  Acculturation is a cultural variable that has been found to be related to career 

development.  Studies have found that acculturation has been linked to adjustment in school, 

career choice, educational goals and career-decision self-efficacy.  However, findings in the 

literature in regards to acculturation’s impact on Latino career development are limited, 

specifically in regards to process variables such as career maturity and career salience.  It can be 

speculated that Latino emerging adults who maintain a positive relationship with both majority 

and minority cultures may be able to call upon strengths and values of each culture that will 

foster career development, such as higher educational and vocational attainment and family 

support.  Therefore, it is expected that Latino emerging adults who exhibit a more integrated 
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style of acculturation may demonstrate a higher level of career maturity and career salience.  The 

Abbreviated Multidimensional Acculturation Scale (AMAS-ZABB) will be used because of its 

ability to assess biculturalism, which can be indicative of adhering to values and different 

characteristics of both the dominant and minority culture (Zea, Asner-Self, Birman & Buki, 

2003).   

In addition to the direct effects already predicted, it is also expected that there are 

variables that will mediate the effects of other variables.  While the relationship between parent 

SES and career maturity is predicted, the construct of career salience may further explain the 

relationship between these two variables.  Savickas (2001) postulated that career immaturity may 

be in part due to the lack of understanding and appreciation for the importance of the role of 

work in one’s life.  He stated that adolescents who value the work role are more likely to commit 

to and carry out tasks that will prepare them for the world of work, thus increasing their level of 

career maturity.  While parent SES may determine the amount of opportunities and resources 

available to adolescents, if an adolescent does not deem the worker role to be an important one, 

he or she may be less likely to engage in certain career development tasks that would increase his 

or her level of career maturity, regardless of SES status.  Therefore, it is hypothesized that the 

level of career salience will mediate the relationship between parent SES and career maturity. 

  While it was expected that an integrated, bicultural style of acculturation will have a 

positive effect on career development, SES continues to play a role.  Moyerman and Forman 

(1992) found that conflicts continue to arise in different areas of an individual’s adjustment as 

SES decreases despite the individual’s level of acculturation.  This suggests that, even though an 

individual may be able to successfully integrate majority and minority cultures, lower levels of 

SES, which is usually accompanied by the lack of opportunities and resources, may offset the 
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advantages of higher levels of acculturation.  Therefore, it is postulated that parent SES will 

mediate the relationship between acculturation and career maturity and salience. 

Despite the negative effects low SES has been postulated to have on career development, 

Milne and Plourde (2006) and Strayhorn (2010) found that other variables such as family 

relationships can, at times, counteract the effects of SES.  This indicates that the relationship 

between Latino parents and emerging adults may serve as a protective factor against the effects 

of low SES in regards to career development.  Specifically, Naidoo, Bowman, & Gerstein, 

(1998), found that members from different cultures may define and value the role of a worker 

differently.  Given that Latino parents often are the conveyors of values for their children, it can 

be assumed that the parent-emerging adult relationship would have an effect on an emerging 

adult’s view of the work role and may have more of an influence than the effects of SES.  

Therefore, it is hypothesized that the relationship between parent SES and career salience will be 

moderated by the quality of the parent-emerging adult relationship.     
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CHAPTER 4 

METHOD 

Participants and Procedures 

 Ninety-three undergraduate Latino male and female students were recruited from 

undergraduate psychology courses via the SONA system website throughout the fall and spring 

semesters, and through class recruitment during summer semesters. Participation was voluntary 

and students were offered course credit for their participation in this study. Recruitment was 

restricted to 18-24 year-old Latino males and females. Participants were required to complete an 

informed consent form and a survey packet. This study was approved by the UNT Institutional 

Review Board.  

Demographic information of the sample was obtained via a questionnaire that is 

comprised of questions regarding age, gender, ethnic background, religious affiliation, 

employment status, parents’ marital status, education level, and occupation. An extensive 

demographic description of the current sample can be found later in the results section. 

Socioeconomic Status 

In the current study, SES was measured using parents’ occupation, coded with the 

Socioeconomic Indexes (SEI) created by Stevens and Cho in 1985. This scale is a revision of 

Duncan’s original socioeconomic index scores for occupations using 1950 census data (Hauser 

& Warren, 1996).  Stevens and Cho’s revision takes into account not only male workers, but 

female workers as well, a population that was disregarded by Duncan’s original SEI.  This is 

reflected in their SEI’s two socioeconomic scores: Male Labor Force (MSEI) and Total Labor 

Force (TSEI).  In the current study, the TSEI score was used because of its inclusivity of both 

male and female workers.  Occupations of both mothers and fathers were coded using the SEI.  
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In regards to participants from two-parent households, the highest occupational score of the 

household was utilized as the sole measure of SES for those participants. The mean score for 

participants’ parents’ occupation was 45.25 (SD=20.05), suggesting that the parents’ coded 

occupations fall slightly below the average education and income amongst men and women in 

the 1980 total work force (see Table 1 in Results section). The internal consistency reliability 

value for this measure was .66, which indicates a modest level of internal consistency (see Table 

2 in Results section). 

Career Maturity 

 Career maturity was measured using the Career Maturity Inventory-Revised (CMI-R). 

The CMI was initially referred to as the Vocational Developmental Inventory (VDI) in 1961 and 

was the first pencil-and-paper measure to assess vocational development (Crites & Savickas, 

1996; Savickas & Porfeli, 2011). The first version of the CMI was published in 1973, after Crites 

revised the VDI’s main shortcoming of being one-dimensional.  After undergoing several 

revisions, the CMI-R was published in 1995 (Crites & Savickas, 1996).  The CMI-R is a 50-item 

measure that is comprised of a 25-item Attitudes Scale and a 25-item Competency Test.  The 

Attitudes Scale, measures one’s attitudes and feelings towards deciding on a career and 

becoming part of the world of work.  The Competence Test assesses one’s ability to make 

decisions related to career choice and general knowledge of different jobs and professions.  Both 

the Attitudes Scale and the Competency Test yield individual scores ranging from 1 to 25, and 

are combined to generate an overall Career Maturity score (Busacca & Taber, 2002).  

Participants are asked to respond to items with either “Agree” or “Disagree.”  Higher scores on 

the CMI-R indicate that an individual has more career maturity (Luzzo, 1996).  Basacca and 

Taber (2002) calculated the internal consistency reliability of the CMI-R through the use of 
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Cronbach’s alpha. The internal consistency estimates for the Attitudes Scale, Competency Test 

and the overall Career Maturity score were .54, .52 and .61 respectively.  They also found 

modest evidence of construct and criterion validity.   

The CMI-R was chosen for this study due to its applicability to postsecondary 

populations (Crites & Savickas, 1996). The mean of scores for the current sample was 36. 27 

(SD=3.98), exhibiting that the sample yields a slightly higher than average career maturity (see 

Table 1). The internal consistency value for this measure was .50, indicating a modest level of 

internal consistency, which is similar to what has been found in previous studies. Results should 

be interpreted with this in mind (see Table 2).   

Career Salience 

 The Work Role Salience Scale (WRSS), created by Greenhaus (1971), was utilized to 

measure career salience.  The WRSS contains 27 items that assesses three different dimensions: 

the amount of importance of work, attitudes towards work, and vocational planning and thinking 

about one’s career (Diemer & Blustein, 2006).  Item responses are based on a 5-point Likert 

scale ranging from 1 (“strongly disagree”) to 5 (“strongly agree”) and has a maximum score of 

135.  Reported coefficient alphas for the internal consistency of the WRSS have been .81 by 

Greenhaus (1971) and .73 by Diemer and Blustein (2007).  In a study conducted with 

undergraduate students, in which the majority of the sample was in their freshman or sophomore 

year, the WRSS yielded a mean score of 90.78 for males and 87.89 for females.  In Diemer and 

Blustein’s (2006) study, the WRSS yielded a mean score of 88.82 for males, 91.73 for females, 

and 90.32 for male and females combined in a sample of 9th and 10th graders. 

 The mean of scores for the current sample was 94.77 (SD=12.28), which suggests that 

participants place a moderate level of importance on the role of work in comparison to other 
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roles in their lives (see Table 1). The Cronbach’s alpha coefficient for this measure was .79, 

indicating an acceptable level of internal consistency (see Table 2).   

Quality of Parent-Emerging Relationships 

 In the current study, the quality of parent-emerging adult relationships was measured by 

Pierce, Sarason, and Sarason’s (1991) Quality of Relationships Inventory (QRI).  The QRI is a 

25-item measure that is commonly used to assess perceived support from a particular 

relationship (Verhofstadt, Buysse, Rosseel & Peene, 2006).  This measure is comprised of three 

scales: Support, Conflict and Depth.  The Support Scale evaluates the perceived availability of 

support within a relationship.  The Conflict Scale measures the perceived amount of feelings of 

anger and ambivalence that may be present in the relationship (Pierce, Sarason, Sarason, Solky-

Butzel, & Nagle, 1997).  The Depth Scale assesses the importance of the relationship and the 

perceived positivity and security within the relationship.  Participants in this study were asked to 

think of and consider their relationships with their primary caregiver while completing the 

measure, using a 4-point Likert scale ranging from 1 (Not at all) to 4 (Very much) (Verhofstadt 

et al., 2006).  Scores are summed up for each scale separately and the score total is divided by 

the number of items in the scale, with a range of total scores being 1-4 for each scale (Pierce, 

Sarason, & Sarason, 1991).  Pierce et al. (1997) found that the QRI had adequate internal 

consistency with Cronbach’s alpha in the.60’s to .90’s across the scales.  They also compared the 

initial scores of 119 undergraduates to scores taken 12 months later and found that the QRI drew 

on stable perceptions of different facets of family and peer relationships, with correlations 

ranging from .48 to .79.  Mean scores in this study ranged from 3.11 and 3.50 for the support and 

depth scales, and between 1.71 and 2.32 for the conflict scale. 
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 In the current study, the support/depth scales yielded a mean of 3.48 (SD=.37), 

suggesting that participants deemed their relationships with their primary caregiver to be greatly 

supportive, positive and secure. The Cronbach’s alpha coefficient for these scales was .78, 

denoting an acceptable level of internal consistency. The mean of the conflict scale (M=1.93; 

SD=.53) indicates that participants viewed their relationships with their primary caregiver to be 

less comprised of feelings of anger and/or ambivalence than average (see Table 1). The conflict 

scale yielded a Cronbach’s alpha coefficient of .86, indicating a good level of internal 

consistency (see Table 2). 

Acculturation 

 Acculturation was measured by the Abbreviated Multidimensional Acculturation Scale 

(AMAS-ZABB) which was created by Zea, Asner-Self, Birman and Buki in 2003.  The AMAS 

is a bilinear and multidimensional measure devised to assess three different factors associated 

with acculturation in the U.S. and country of origin: identity, language competence and cultural 

competence.  It is made up of 42-items that are scored on a 4-point, self-report, Likert-type scale 

with responses ranging from 1 (Strongly disagree) to 4 (Strongly agree) for the cultural identity 

subscales and from 1 (Not at all) to 4 (Extremely well/Like a native) for the language and 

cultural competence subscales.  Subscale scores are calculated by averaging item scores and 

range from 1 to 4.  Because the AMAS-ZABB measures acculturation in the U.S. and country of 

origin, two different acculturation scores are calculated.  The U.S. acculturation dimension is 

computed by averaging the subscale scores from the U.S. subscales of identity, language 

competence and cultural competence.  The same is done for the country-of-origin acculturation 

dimension.  These two scores can then be multiplied to determine an index score of 

biculturalism, which can range from 1 to 16, indicating low to high levels of biculturalism.  
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Because the AMAS-ZABB was validated with both community and college students and was 

specifically created for the use with the Latino population, it is applicable to this study.  Zea et. 

al. (2003) conducted two studies to evaluate the internal consistencies and validity of the AMAS-

ZABB.  In their first study with 156 Latino undergraduates, they found that the AMAS-ZABB 

had strong internal consistency, with Cronbach alpha coefficients ranging from .90 to.97, and 

adequate concurrent validity with length of residence in the United States.  In their second study 

with 90 Latino community members, the found that the AMAS-ZABB had strong internal 

consistency, with Cronbach alpha coefficients ranging from .83 to .97, and adequate concurrent 

validity with length of residence in the U.S., as well as adequate convergent and discriminate 

validity.  Mean scores of the U.S. acculturation score were 3.17 for the college sample and 2.56 

for the community sample. Mean scores of the country-of-origin acculturation score were 3.18 

for the college sample and 3.44 for the community sample.   

The current study specifically used the construct and AMAS-ZABB scale of 

biculturalism to determine the level of participants’ integration of values and characteristics of 

both the minority and dominant culture. The mean score of 9.97 (SD=2.16) indicates that 

participants’ exhibited a slightly higher than average level of biculturalism (see Table 1). The 

overall Cronbach’s alpha coefficient for the AMAS-ZABB was .86, suggesting a good level of 

internal consistency (see Table 2).  
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CHAPTER 5 

HYPOTHESES 

The following hypotheses will be tested in the current study. 

 Hypothesis I: Parent SES, the Parent-Emerging Adult Relationship and Acculturation 

will be predictors of Career Salience 

 Hypothesis II: Parent SES, the Parent-Emerging Adult Relationship, Acculturation and 

Career Salience will be predictors of Career Maturity.  

 Hypothesis III: Parent SES will be a significant predictor of Career Maturity.  Career 

Salience will be a significant predictor of Career Maturity.  Career Salience will mediate the 

relationship between Parent SES and Career Maturity.  

Hypothesis IV: Acculturation will be a significant predictor of Career Maturity.  Parent 

SES will mediate the relationship between Acculturation and Career Maturity.  

Hypothesis V: Acculturation will be a significant predictor of Career Salience.  Parent 

SES will mediate the relationship between Acculturation and Career Salience. 

Hypothesis VI: Parent SES will be a significant predictor of Career Salience.  The Parent-

Emerging Adult Relationship will be a significant predictor of Career Salience.  The Parent- 

Emerging Adult Relationship will moderate the relationship between Parent SES and Career 

Salience. 
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CHAPTER 6 

RESULTS 

Demographic Description 

The current study consisted of a sample of 93 undergraduate students (Females N=61; 

N=32). The sample was limited to students of Hispanic or Latino origin between the ages of 18-

24 and yielded a mean age of 20.02 (SD = 1.23). The majority of the sample identified as 

Mexican (77.2%), 14.1% reported that they were South/Central American, 3.3% identified as 

Puerto Rican, and 1.1% reported that they were Cuban. About 4.3% of the participants classified 

themselves as “other,” which consisted of two participants self-identifying as “Hispanic,” one as 

“Spaniard,” and another as “Honduran.”  A total of two participants were removed from the final 

sample before analyses were completed due to discrepancies with the previously mentioned 

participant criteria. Participants were fairly equally distributed amongst academic classifications: 

freshman (26.1%), sophomore (23.9%), junior (28.3%), and senior (21.7%). In regards to 

employment, 45.2% reported that they were not employed, 10.8% reported working less than 15 

hours a week, 25.8% reported working 15-24 hours a week, 14% reported working 25-35 hours a 

week and 4.3% reported working more than 35 hours a week (See Table 1).  

Additionally, participants were asked to provide information concerning their parents’ 

marital status and current level of education, as well as the perceived socioeconomic status of 

their family and neighborhood as they were growing up, and other families in their high school. 

The majority of participants’ parents were currently married (62.4%), approximately 24.7% are 

divorced, and about 12.9% were either deceased, never married or did not fall within the 

provided options. In regards to parents’ current level of education, 38.5% of fathers and 29% of 

mothers had less than a high school diploma. On the opposite end of the spectrum, 2.2% of both 
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fathers and mothers were reported to have a Ph.D. or professional degree. About 14% of fathers 

and 15.1% of mothers had a college degree. Other information on the level of parental education 

can be found in Table 1.  In regards to being first-generation college students, about 60.4% of the 

sample will be the first in their family to obtain a college degree.  Pertaining to the perceived 

socioeconomic status of participants’ families while growing up, the majority of participants 

viewed their families as being middle class (68.8%), followed by 29% reporting their families 

were lower class and only 2.2% perceived their families to be upper class. In regards to 

participants’ perceptions of their neighborhood’s socioeconomic status, 68.8% reported living in 

a middle class neighborhood while growing up, 28% specified they grew up in a lower class 

neighborhood and only 3.2% reported growing up in an upper class neighborhood. In respect to 

the participants’ perceived socioeconomic status of other families in the high schools they 

attended, the majority of participants reported that other families were middle class (75.3%), 

with 12.9% of other families being upper class and 11.8% being lower class. Furthermore, 

participants were asked to report the extent to which they believed their elementary through high 

school education prepared them for college. About 52.7% endorsed feeling prepared to very 

prepared, 33.3% reported feeling somewhat prepared, 11.8% specified feeling minimally 

prepared and only 2.2% reported feeling not prepared at all (see Table 3). 

Table 1 

Means, Standard Deviations, and Ranges for All Variables 

Variable M SD Possible Range Actual Range 

Parent SES 

(n=93) 
45.25 20.05 13.98 - 90.45 16.87-88.42 

Career Maturity 

(n=93) 
36.27 3.98 1-50 24-46



43 

Work Role 

Salience 

(n=93) 

94.77 12.28 27-135 60-119

Caregiver 

Support/Depth 

(n=93) 

Caregiver 

Conflict(n=93) 

3.48 

1.93 

.37 

.53 

1-4

1-4

2.38-4.00 

1.00-3.50 

Biculturalism 

(n=93) 
9.97 2.16 1-16 5.25-16.00 

 Note: The variables represent scales from the following measures: Parent SES (Socioeconomic Indexes (TSEI), 

Career Maturity Attitudes and Competencies Total (Career Maturity Index-Revised), Work Role Salience (Work 

Role Salience Scale), Caregiver Support, Depth, and Conflict (Quality of Relationships Inventory), Biculturalism 

(Abbreviated Multidimensional Acculturation Scale). The values have been rounded to the nearest hundredth. 

Table 2 

Correlations of All Variables and Scales’ Alpha Coefficients 

Variable 1 2 3 4 5 6 

1. Parent SES (.66) .08 -.21* .12 -.11 -.13 

2. Caregiver

Support/Depth
(.78) -.37** -.02 .02 .23* 

3. Caregiver

Conflict
(.86) -.00 .04 .08 

4. Career Maturity (.50) .25* .21* 

5. Work Role

Salience
(.79) .17 

6. Biculturalism (.86) 

Note: * = p < .05. ** = p < .001. Cronbach alpha coefficients are reported in parenthesis. All values have been 

rounded to the nearest hundredth. 
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Table 3 

Demographic Frequencies   

Variables Frequency Percent 

Gender (n=93) 
  

   Females 61 65.6 

   Males 32 34.4 

Classification (n=92)   

   Freshman 24 26.1 

   Sophomore 22 23.9 

   Junior 26 28.3 

   Senior 20 21.7 

   Other 0 0 

Race (n=93)   

   African American 1 1.1 

   Native American 0 0 

   Caucasian 1 1.1 

   Asian 1 1.1 

   Hispanic/Latino 90 96.8 

Hispanic/Latino Origin (n=92)   

   Cuban 1 1.1 

   Mexican 71 77.2 

   Puerto Rican 3 3.3 

   South/Central American 13 14.1 

   Other 4 4.3 

Employment (n=93)   

   >35 hours/week 4 4.3 

   25-35 hours/week 13 14.0 

   15-24 hours/week 24 25.8 

   <15 hours/week 10 10.8 

   Not employed 42 45.2 

Parents’ Marital Status (n=93)   

   Married, living together 57 61.3 

   Married, living apart 1 1.1 

   Divorced, mother remarried 7 7.5 

   Divorced, father remarried 5 5.4 

   Divorced, both remarried 3 3.2 

   Divorced, neither remarried 8 8.6 

   Both parents deceased 0 0 

   Mother deceased 0 0 

   Father deceased 4 4.3 

   Never married 5 5.4 

   Other 3 3.2 
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Table 3 (cont.) 

Demographic Frequencies (cont.) 

Variables Frequency Percent 

Parents’ Current Education 

Father 

Frequency 

(n=91) 

Father 

Percent 

Mother 

Frequency 

(n=93) 

Mother 

Percent 

   Less than high school 35 38.5 27 29.0 

   High school diploma 16 17.6 13 14.0 

   Vocational/trade school 5 5.5 9 9.7 

   Some college 9 9.9 14 15.1 

   Jr. college degree 3 3.3 9 9.7 

   College degree 13 14.0 14 15.1 

   Some graduate courses 1 1.1 1 1.1 

   Master’s degree 7 7.7 4 4.3 

   Professional degree 2 2.2 2 2.2 

First-Generation College 

Student Status 

   First-generation 55 60.4 

   Non first-generation 36 39.6 

Perceived Family SES (n=93) 

   Upper class 2 2.2 

   Middle class 64 68.8 

   Lower class 27 29.0 

Perceived Neighborhood SES 

(n=93) 

   Upper class 3 3.2 

   Middle class 64 68.8 

   Lower class 26 28.0 

Perceived High School 

Families SES (n=93) 

   Upper class 12 12.9 

   Middle class 70 75.3 

   Lower class 11 11.8 

Perceived Academic 

Preparedness 

   Very prepared 14 15.1 

   Prepared 35 37.6 

   Somewhat prepared 31 33.3 

   Minimally prepared 11 11.8 

   Not prepared at all 2 2.2 

Note: The sum of percentages may not add up to 100% due to rounding to the nearest tenth. 
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Preliminary Analyses 

 Before conducting the primary analyses, preliminary analyses were run to evaluate the 

data for out-of-range values, missing data/values, fit between the distribution, and the principle 

assumptions of multiple regression. An a priori sample size was calculated to determine the 

number of participants needed to derive a power level of at least .80 and an anticipated effect 

size of .15. This calculation recommended sample sizes of 67-76 based on the different analyses 

to be conducted. Descriptive analyses indicated that only one score for the parent SES variable 

was out of range; this data point was corrected for accuracy by replacing the participant’s 

response to current parents’ occupations with those reported by the participant for the 

occupations their parents held when the participant was in the 6th grade.  

There were minimal amounts of missing data. The only scale with missing values was the 

AMAS-ZABB. Specifically, four questions had about 5% of the data missing. Because the 

percentage of missing data was small and deemed to be missing completely at random via the 

missing values analysis in SPSS (Chi Square=195.23 , DF=188 , Sig.=.34 ), the expectation 

maximization (EM) method was used to fill in missing data (Tabachnick & Fidell, 2007). The 

EM method substitutes missing values with the conditional expectation of these missing values 

after a maximum likelihood estimation is conducted and convergence is achieved.  

Box Plots were used to identify outliers for all variables in the current sample. The Box 

Plots revealed little to no outliers (0-3) for parent SES, career maturity, career salience, caregiver 

conflict and acculturation. Outliers for these scales were retained since the means were not very 

different when they were deleted. The Box Plot for caregiver support/depth indicated that there 

were 6 outliers. When score substitution was completed on these outliers as per recommendation 

of Tabachnick and Fidell (2007), the mean was not substantially different when they were altered 
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and the normality of the scale did not change; therefore the outliers were included in the analysis 

without being altered. 

Frequency histograms, measures of skewness and kurtosis, and the Shapiro-Wilk test of 

normality were both referenced to evaluate the normality of the distribution of data. Tabachnick 

and Fidell (2007) recommend that “conventional but conservative” alpha levels (.01 or .001) be 

used in small to moderate samples (N < 100) to assess the significance of skewness and kurtosis. 

Three of the scales in the current sample were not distributed normally as per results of the 

Shapiro-Wilk test: parent SES, caregiver support/depth, and caregiver conflict. A series of 

transformations were conducted in attempt to convert the data to a more normal distribution. 

However, only the caregiver conflict scale was able to reach a normal distribution after a square 

root transformation was performed.  The mean, standard deviation and range for the transformed 

variable are presented in Table 4. Skewness and kurtosis statistics for parent SES and caregiver 

support/depth can be found in Table 5. Normality, linearity, and homoscedasticity can also be 

tested after initial screening through the use of residuals scatterplots produced by SPSS after 

running a regression analysis. Residuals scatterplots for the current data were produced and 

examined. Data appeared to meet the assumptions of linearity and homoscedasticity. 

 

Table 4 

Means, Standard Deviations, and Ranges after Transformations 

Variable M SD Possible Range Actual Range 

Caregiver 

Conflict 
1.38 .19 1-4 1.00 – 1.87 

Note: The values have been rounded to the nearest hundredth 
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Table 5 

Skewness and Kurtosis for Parent SES and Caregiver Support/Depth 

Variable Skewness Kurtosis 

 Statistic Standard Error Statistic Standard Error 

Parent SES .31 .25 -.98 .50 

Caregiver 

Support/Depth 
-1.14 .25 .80 .50 

Note: All values have been rounded to the nearest hundredth. 
 

Multiple regression assumes that there is little to no multicollinearity, or high correlations 

between variables, in the data. This assumption can be tested by running correlations between the 

variables. Correlations of the variables in the current study indicated that the assumption of 

multicollinearity was not violated (r <.70). Tables 2 and 6 provide the correlations of variables 

before and after transformations were made.  Multicollinearity can also be tested through 

tolerance and variance inflation factor (VIF). Results for the current sample suggest that the 

assumption of multicollinearity was met (VIF < 10; tolerance > 0.20). In regards to 

independence of errors, the Durbin-Watson statistic did not supply evidence that this assumption 

was violated.  

 

Table 6 

Correlations of All Variables After Transformation of One Variable 

Variable 1 2 3 4 5 6 

1. Parent SES -- .08 -.21* .12 -.11 -.13 

2. Caregiver 

Support/Depth 
 -- -.36** -.02 .02 .23* 

3. Caregiver 

Conflict 
  -- -.01 .03 .09 

4. Career Maturity    -- .25* .21* 
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5. Work Role

Salience
-- .17 

6. Biculturalism -- 

Note: * = p < .05. ** = p < .001. Transformations were conducted on the following variable: Caregiver Conflict. All 

values have been rounded to the nearest hundredth. 

The data was split by various demographic factors (i.e., gender, UNT class status, 

Hispanic/Latino origin, work hours, first generation status, mother’s current education level, and 

father’s current education level) in order to determine whether or not demographic influences 

needed to be accounted for. The majority of the means fell within one standard deviation of the 

overall means. Based on this comparison of means and standard deviations, it was determined 

that demographic factors did not need to be controlled for. 

Primary Analyses 

Hypothesis I 

A two-stage hierarchical regression was conducted to evaluate whether parent SES, the 

parent-emerging adult relationship and acculturation were predictors of career salience. Family 

demographic and relational variables were entered into the first block. Acculturation was then 

entered into the second block (see Table 7). Block 1 was not significant (R2 = .01, F(3, 89) = .41, 

p = .75). Adding acculturation into the second block did not add to the model and the model was 

not significant (R2 = .04, F(4, 88) = .87, p = .48). Therefore, this hypothesis was not supported.  
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Table 7 

Summary of Hierarchical Regression Analysis for Variables predicting Career Salience (N=93) – Hypothesis I 

Variable 
R R2 Adj. 

R2 

F F 

Sig. 

∆ in 

R2 

∆ in 

F 

Sig. 

F ∆ 
B SE(B) β t Sig. (p) 

Block 1 .12 .01 -.02 .41 .75 .01 .41 .75 

   Parent SES -.07 19.84 -.11 -1.05 .30 

   Caregiver     

   Support/Depth 
1.00 3.71 .03 .27 .79 

   Caregiver  

   Conflict 
.84 7.59 .01 .11 .91 

Block 2 .20 .04 -.01 .87 .48 .02 2.24 .14 

   Parent SES -.06 .07 -.09 -.86 .39 

   Caregiver     

   Support/Depth 
-.62 3.84 -.02 -.16 .87 

   Caregiver  

   Conflict 
-1.03 7.64 -.02 -.14 .89 

   Acculturation .94 .63 .17 1.50 .14 

Note: * = p < .05. ** = p < .001. Transformations were made before regression analyses for the following variable: Caregiver Conflict. All values have been 

rounded to the nearest hundredth 
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Hypothesis II 

 A three-stage hierarchical regression was conducted to evaluate whether parent SES, the 

parent-emerging adult relationship, acculturation and career salience were predictors of career 

maturity. parent SES and the parent-emerging adult relationship variables were entered into the 

first block, followed by acculturation in the second block and career salience in the third (See 

Table 8). Both Block 1 (R2 = .02, F(3, 89) = .45, p = .72) and Block 2 (R2 = .07, F(4, 88) = 1.74, 

p = .15) were not significant. While Block 2 was not significant as a model, there was a 

significance in the F change (F∆ = 5.51, p = .02). This means that acculturation significantly 

improved the prediction of career maturity. When career salience was added in the third block, 

the model was significant (R2 = .13, F(5, 87) = 2.53, p < .05). This indicates that career salience 

accounted for 5.4% of the variation in career maturity. When all four independent variables were 

included in stage three of the regression model, both acculturation and career salience were 

significant predictors of career maturity. Together they accounted for 12.7% of the variation in 

career maturity. Beta weights show that both acculturation (β = .396, t = 2.01, p = .047) and 

career salience (β = .076, t = 2.31, p = .02) were positive predictors of career maturity. 

Therefore, this hypothesis was partially met. While parent SES and the parent-emerging adult 

relationship were not unique predictors of career maturity, career salience and acculturation 

were. 
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Table 8 

Summary of Hierarchical Regression Analysis for Variables predicting Career Maturity (N=93) – Hypothesis II 

Variable 
R R2 Adj. 

R2 
F F 

Sig. 

∆ in 

R2 
∆ in F Sig. F 

∆ 
B SE(B) β t Sig. (p) 

Block 1 .12 .02 -.02 .45 .72 .02 .45 .72      

   Parent SES         .02 .02 .12 1.13 .26 

   Caregiver      

   Support/Depth 

        
-.32 1.20 -.03 -.27 .79 

   Caregiver   

   Conflict 

        
.11 2.46 .01 .04 .97 

Block 2 .27 .07 .03 1.74 .15 .06 5.51* .02      

   Parent SES         .03 .02 .15 1.44 .15 

   Caregiver      

   Support/Depth 

        
-1.13 1.22 -.11 -.93 .36 

   Caregiver   

   Conflict 

        
-.83 2.43 -.04 -.34 .74 

   Acculturation         .47 .20 .25 2.35* .02 

Block 3 .36 .13 .08 2.53* .04 .05 5.34* .02      

   Parent SES         .04 .02 .17 1.68 .10 

   Caregiver      

   Support/Depth 

        
-1.08 1.19 -.10 -.91 .37 

   Caregiver   

   Conflict 

        
-.75 2.37 -.04 -.32 .75 

   Acculturation         .40 .20 .22 2.01* .05 

   Career Salience         .08 .03 .24 2.31* .02 

Note: * = p < .05. ** = p < .001. Transformations were made before regression analyses for the following variable: Caregiver Conflict. All values have been 

rounded to the nearest hundredth. 



 

53 

 

Hypothesis III 

 Multiple regression analyses were conducted to evaluate whether career salience 

mediated the relationship between parent SES and career maturity. Frazier, Tix, & Barron (2004) 

reported that there are four steps in the mediation testing process: 1) show that there is a 

significant relation between the predictor and outcome variables, 2) show that the predictor 

variable is related to the mediator, 3) show that the mediator is related to the outcome variable, 

and 4) show that the strength of the relation between the predictor and the outcome is 

significantly reduced when the mediator is added to the model. A regression was run between 

parent SES and career maturity to determine if there is an effect to mediate. The results 

suggested that parent SES was not a significant predictor of career maturity (F(1, 91) = 1.29, p = 

.26). Frazier et al. (2004), also reported that if significant relationships between the predictor 

variable and the mediator variable, as well as between the mediator variable and the outcome 

variable were present, then the first step is not required. Therefore, two more regression analyses 

were conducted to further examine the relationship of these variables. While the regression 

between career salience and career maturity was significant (F(1, 91) = 6.10, p = .02), the 

relationship between parent SES and career salience was not significant (F(1,91) = 1.18, p = 

.28). Given that the first. Second and third steps were not met, the last step was considered to be 

unnecessary and the conclusion was made that this hypothesis was not supported (see Tables 9.1-

9.3). 
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Table 9.1 

Regression Examination of Career Maturity and Parent SES (N=93) – Hypothesis III 

Variable R R2 Adj. R2 F F Sig. β t Sig. (p) 

Parent SES .12 .01 .00 1.3 .26 .02 1.14 .26 

Note: All values have been rounded to the nearest hundredth. 

Table 9.2 

Regression Examination of Career Maturity and Career Salience (N=93) – Hypothesis III 

Variable R R2 Adj. R2 F F Sig. β t Sig. (p) 

Career Salience .25 .06 .05 6.10 .02 .25 2.47 .02 

Note: * = p < .05. ** = p < .001. All values have been rounded to the nearest hundredth. 

Table 9.3 

Regression Examination of Career Salience and Parent SES (N=93) – Hypothesis III 

Variable R R2 Adj. R2 F F Sig. β t Sig. (p) 

Parent SES .11 .01 .00 1.18 .28 -.11 -1.09 .28 

Note: All values have been rounded to the nearest hundredth. 

Hypothesis IV through V – Parent SES as a Mediator 

Multiple regression analyses were performed to investigate whether parent SES mediated 

the relationship between acculturation and career maturity (hypothesis IV), as well as between 

acculturation and career salience (hypothesis V). A regression analyses was conducted to 

determine whether acculturation was a significant predictor of career maturity. Results indicated 

that a significant relationship existed between acculturation and career maturity (F(1, 91) = 4.03, 

p = .048; see Table 10.1). A second regression was run to determine whether acculturation and 

parent SES were significantly related. Results showed that the relationship between acculturation 
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and parent SES was not significant (F(1, 91) = 1.69, p = .20; see Table 10.2). Additionally, a 

third regression between parent SES and career maturity indicated that there was not a significant 

relationship between these two variables (F(1, 91) = 1.29, p = .26; see Table 9.1). Because the 

first through third steps were not met, the fourth step was deemed unnecessary and the 

conclusion was made that this hypothesis was not supported. 

 Multiple regression analyses were conducted to evaluate whether parent SES was a 

mediator between acculturation and career salience. A regression analyses was performed to 

establish whether acculturation was a significant predictor of career salience. Results indicated 

that the relationship between acculturation and career salience was not significant (F(1, 91) = 

2.77, p = .10; see Table 11). Additional regression analyses were conducted to determine 

whether there were significant relationships between acculturation and parent SES, as well as 

parent SES and career salience. Previous results indicated that there was not a significant 

relationship between acculturation and parent SES, or parent SES and career salience. Because 

steps one through three were not met, the fourth step was considered to be unwarranted and the 

conclusion was made that this hypothesis was not supported.  

 

Table 10.1 

Regression Examination of Career Maturity and Acculturation (N=93) – Hypothesis IV 

Variable R R2 Adj. R2 F F Sig. β t Sig. (p) 

Acculturation .01 .04 .03 4.03* .05 .38 2.01* .05 

         
Note: * = p < .05. ** = p < .001. All values have been rounded to the nearest hundredth. 
 

 

 

 

 

Table 10.2 

Regression Examination of Acculturation and Parent SES (N=93) – Hypothesis IV 
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Variable R R2 Adj. R2 F F Sig. β t Sig. (p) 

Parent SES .13 .02 .00 1.67 .20 -.13 -1.29 .20 

Note: * = p < .05. ** = p < .001. All values have been rounded to the nearest hundredth. 

Table 11 

Regression Examination of Career Salience and Acculturation (N=93) – Hypothesis V 

Variable R R2 Adj. R2 F F Sig. β t Sig. (p) 

Acculturation .17 .03 .02 2.77 .10 .17 1.66 .10 

Note: All values have been rounded to the nearest hundredth. 

Hypothesis VI 

Hypothesis VI indicated that the parent-emerging adult relationship and parent SES 

would both be significant predictors of career salience and that the parent-emerging adult 

relationship would moderate the relationship between parent SES and career salience. As 

recommended by Frazier et al. (2004), both parent SES and the parent-emerging adult 

relationship variables were centered and an interaction term using these centered values was 

created.  

A hierarchical regression was then conducted to predict career salience using the parent-

emerging adult relationship. Parent SES was entered into the first block and was not significant 

(F(1, 91) = 1.18, p = .28; See Table 12). Adding the second block of the parent-emerging adult 

relationship did not add to the significance of the model (F(3, 89) = .41, p = .75). Results 

indicated that the model was not significant when the interaction terms were entered into the 

final block (F(5, 87) = 1.48, p = .21). Therefore, it was concluded that this hypothesis was not 

met.
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Table 12 

Summary of Regression Analyses predicting Career Salience for the Emerging Adult-Parent Relationship (Hypothesis VI) 

Variable 
R R2 Adj. R2 F F 

Sig. 

∆ in 

R2 
∆ in 

F 

Sig. F 

∆ 
B SE(B) β t 

Sig. 

(p) 

Block 1 .11 .01 .00 1.18 .28 .01 1.18 .28      

   Parent SES        
 

-.07 .06 -.11 -1.09 .28 

Block 2 .12 .01 -.02 .41 .75 .00 .04 .96      

   Parent SES         -.07 .07 -.11 -1.05 .30 

   Caregiver  

   Support/Depth 
        1.00 3.71 .03 .27 .79 

   Caregiver Conflict        
 

.84 7.60 .01 .11 .91 

Block 3 .28 .08 .03 1.48 .21 .07 3.05 .05      

   Parent SES        
 

-.06 0.7 -.10 -.91 .36 

   Caregiver  

   Support/Depth 
       

 
1.19 3.63 .04 .33 .75 

   Caregiver Conflict        
 

-1.04 7.47 -.02 -.14 .89 

   Interaction of SES and  

   Caregiver Support/ 

   Depth 

       

 

.40 .20 .22 1.99 .05 

   Interaction of SES and  

   Caregiver Conflict 
       

 
-.21 .36 -.06 -.57 .57 

                 
Note: Transformations were made before regression analyses for the following variable: Caregiver Conflict. The following variables were centered: Parent SES, 

Caregiver Support and Depth, and Caregiver Conflict. All values have been rounded to the nearest hundredth. Transformations were made before regression 

analyses and centering for the following variable: Caregiver Conflict.
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Exploratory Analyses 

In order to follow up with some of the results, correlations were run to explore different 

demographic information that was acquired but not included in the primary analyses. Throughout 

the results, it was evident that parent SES, which was being measured through the TSEI code for 

parents’ current occupations, did not have a significant impact or relationship with any other 

variable in the primary analyses. Because of this, other measures of SES, specifically parents’ 

occupation when the participant was in 6th grade, perceived family and neighborhood SES while 

growing up, and the perceived SES of other families in participants’ high schools, were assessed 

to ascertain whether they would prove to be more appropriate. Results indicated that all of the 

measures of SES were significantly positively correlated (p < .05) in some way with one another 

(see Table 13). Specifically, parent’s current job had a significantly positive relationship with 

parents’ previous occupation, perceived family SES and high school families’ SES. Parents’ past 

occupation had a significantly positive relationship with perceived family, neighborhood, and 

high school families’ SES. Perceived family SES had a significantly positive relationship with 

perceived neighborhood SES. Perceived neighborhood SES had a significantly positive 

relationship with high school families’ SES. These results indicate, that while parent SES 

(parents’ current occupation) did not have a significant relationship or impact on other variables 

in the primary analyses, it seems to be capturing some aspect of SES. In regards to measures of 

SES other than parents’ current occupation and their relationship to the career process, relational, 

and cultural variables, parents’ previous occupation was the only SES variable that had a 

significant relationship with acculturation at the .05 level (see Table 14). The results of these 

exploratory analyses propose that different facets of SES may have different relationships with 

acculturation. Additionally, this may suggest that a measure of SES that only represents one 
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dimension of SES may not be a sufficient enough to encapsulate the construct of SES, which 

may lead to type II error. 

Table 13 

Correlations for Exploratory Analyses – Other Measures of SES 

Variable 1 2 3 4 5 

1. SES – Parent’s Current Job -- .80** .21* .18 .21* 

2. SES – Parent’s Past Job -- .26* .24* .21* 

3. Family SES -- .74* .19 

4. Neighborhood SES -- ..23* 

5. High School SES -- 

Note: * = p < .05. ** = p < .001. All values have been rounded to the nearest hundredth. 

Table 14 

Correlations for Exploratory Analyses – Other Measures of SES and All Variables 

Variable 
Caregiver 

Support/Depth 

Caregiver 

Conflict 

Career 

Maturity 

Career 

Salience 
Acculturation 

1. SES – Parent’s

Current Job
.08 -.21* .12 -.11 -.13 

2. SES – Parent’s

Past Job
-.05 -.15 .09 -.07 -.25* 

3. Family SES .13 -.14 .04 -.13 .06 

4. Neighborhood

SES
.08 -.10 -.09 -.09 .00 

5. High School

SES
.04 -.12 -.00 -.16 -.07 

Note: * = p < .05. ** = p < .001. Transformations were made before regression analyses for the following variable: 

Caregiver Conflict. All values have been rounded to the nearest hundredth. 
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CHAPTER 7 

DISCUSSION 

Summary of Findings 

 This study investigated the interplay of career process, family, and cultural variables. 

Specifically, career maturity, career salience, socioeconomic status, the parent-emerging adult 

relationship, and acculturation were explored to gain insight into different factors that may 

influence the career development process of Latino emerging adults. Traditionally, career 

development literature has focused on the vocational process of White middle class individuals. 

While an attempt to expand this research to include individuals of ethnic minorities has been 

made, often times these individuals are used as a comparison group to identify between-group 

variations. These studies have also lacked the inclusion of contextual and culture-specific 

variables and have primarily used qualitative methods.  

In order to help bridge the gap and contribute to the current literature, the goal and 

strength of this study was to examine process-oriented, contextual, and cultural variables in an 

exclusive and considerably sized Latino sample using quantitative methods. The sample was 

derived from a large public university at which about 20-23% of the undergraduate student 

population identifies as Latino or Hispanic and about 13% of the undergraduate degrees 

conferred in the previous academic year were awarded to Hispanic students. In regards to some 

of the demographics of the current sample of this study, about 77% identified as Mexican, about 

79% fell between the ages of 18-21, and while the majority of participants perceived that they 

came from middle class families (68.8%), about 43% of the sample would fall in the lower class 

bracket based on parents’ occupations.  
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Additionally, given that about 60% of the sample identified as first-generation college 

students, it is important to understand the complexities associated to the vocational development 

of this population. Research suggests that Latino first-generation college students often have 

difficulty navigating and operating in the higher education system and report feelings of 

marginalization and isolation. It has also been surmised that seeing a lack of minorities in the 

career fields they are pursuing can lead to vocational challenges, such as feelings of 

discouragement and difficulty networking. Thus, the demographics of this sample, and their 

implications, should be kept in mind throughout the rest of the discussion. 

Hypothesis I predicted that parent SES, the parent-emerging adult relationship and 

acculturation would all be unique predictors of career salience. Results of regression analyses 

indicated that these family demographic, relational and cultural variables were not significant 

predictors of career salience. Therefore, this hypothesis was unsupported. 

Hypothesis II made the prediction that parent SES, the parent-emerging adult 

relationship, acculturation and career salience would be predictors of career maturity. Regression 

analyses suggested that this hypothesis was partially met. While parent SES and the parent-

emerging adult relationship were not significantly related to career maturity, career salience and 

acculturation were. Specifically, both work-role salience and biculturalism were significantly 

positively related to career maturity. 

Hypothesis III posited that parent SES and career salience would be a significant 

predictor of career maturity and that career salience would mediate the relationship between 

parent SES and career maturity. As mentioned above, parent SES was not found to be a 

significant predictor of career maturity but career salience was indicated to be. This relationship 
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was further evaluated and results indicated that mediation was not taking place amongst the 

variables. Therefore, this hypothesis was unsupported. 

 Hypothesis IV suggested that acculturation would be a significant predictor of career 

maturity and that parent SES would mediate this relationship. While acculturation, or 

biculturalism, was found to be a significant predictor of career maturity, additional analyses 

indicated that mediation was not occurring. Thus, this hypothesis was unconfirmed. 

 Hypothesis V predicted that acculturation would be a significant predictor of career 

salience and that parent SES would mediate this relationship. While acculturation was not found 

to be a predictor of career salience, further analyses were run to further examine the interplay of 

these variables. Results indicated that neither significant relationships nor mediation were 

present amongst these variables. Consequently, this hypothesis was not supported 

 The final hypothesis, hypothesis VI, posited that the parent-emerging adult relationship 

and parents SES would both be significant predictors of career salience and that the parent-

emerging adult relationship would moderate the relationship between parent SES and career 

salience. Results indicated that neither significant relationships nor moderation were occurring 

between these variables; thus, this hypothesis was unconfirmed.  

 Overall, some important findings arose from this study that will be discussed in the 

following sections. Certain results of this study were similar to the outcomes of previous 

research, and others introduced new notions to consider. First, results suggest that the career 

process variables of career maturity and career salience are pertinent to Latinos. Secondly, as the 

literature has indicated, the notion that a relationship between career maturity and career salience 

exists was supported. Lastly, while family demographic and relational variables were not found 

to be significantly related to career development in this study despite previous findings, the 
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cultural variable of acculturation, or biculturalism, was indicated to be connected to both career 

salience and career maturity. Implications, limitations and future directions will also be 

addressed. 

Career Maturity, Career Salience, and Latinos 

 While the cultural validity and application of different career development theories has 

been highly debated, Super’s life-span, life-space approach to understanding career development 

and the constructs of career maturity and career salience were deemed to be relevant to this study 

due to the theory’s inclusion of contextual factors that may influence career development. 

However, this theory and the constructs of career maturity and career salience have also been 

called into question in regards to their applicability to underrepresented populations, such as 

Latinos (Worthington, Flores, & Navarro, 2005). A very limited number of published articles 

were found that applied these two constructs to Latino individuals. Within these studies, Latinos 

were used as comparison groups or lumped in with other minority groups in order to evaluate 

between-group variations. Because of this, it is difficult to determine the applicability of career 

maturity and career salience to the Latino population.   

 The results of the current study indicate that the constructs of career maturity and career 

salience are both relevant to Latinos. Firstly, scores of career maturity and career salience ranged 

from low to high, exhibiting a within group variation that has been shown in normative 

populations. Secondly, a significant relationship between career maturity and career salience was 

present in the current sample, indicating support for the applicability of these constructs to this 

group. Specifically, career maturity and career salience were significantly positively correlated, 

and career salience was found to be a significant predictor of career maturity.  
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Overall, participants in this study exhibited a moderate to high level of career maturity 

and placed a moderate level of importance on the role of work. In regards to career maturity, 

item analysis indicated that the majority of participants believed that the process of choosing an 

occupation is a flexible and fluid one in that individuals can change occupations and should 

consider multiple career options. They also deemed that choosing an occupation is a process that 

must be done on one’s own and did not find the notion of someone telling them what occupation 

to choose as appealing. They also endorsed positive attitudes towards their confidence in 

choosing, acquiring and succeeding in a desired occupation. In regards to career salience, item 

analysis indicated that a greater portion of participants endorsed that preparing for and being 

successful in a career is currently an important and central concern, and they are willing to make 

some sacrifices to attain this success. They also indicated that reflecting on and planning for their 

future career is an enjoyable task and that finding a job that one enjoys is relevant to overall life 

satisfaction. An overwhelming majority of participants also indicated that they view a career as a 

means of expressing themselves. These findings provide some important insights into how 

Latino emerging-adults view the world and role of work, as well as the importance they place on 

the career development process. 

Career Maturity and Career Salience 

Previous research suggests that a possible link between career maturity and career 

salience may be present. Particularly, it is believed that the more important an individual deems 

the role of work to be, the more likely they are to engage in behaviors that would exhibit higher 

levels of career maturity. Results of the current study support and provide evidence for this 

notion in a Latino sample, in that a significantly positive correlation was found between career 

maturity and career salience. Additionally, career salience was found to be a predictor of career 
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maturity. This indicates that the importance one places on the role of work may account for a 

fraction of the attitudes and engagement of tasks related to career maturity. 

Parent SES, Quality of Parent-Emerging Adult Relationship, and Career Development 

 Both parent SES and the relationship between parents and emerging adults have had 

mixed findings in regards to their influence on career development. Particularly in regards to 

SES, while some studies have found that SES can affect different facets of vocational 

development, such as career aspirations, choices, and attainment, others have found that other 

variables can have a higher predictive power than SES when it comes to career and academic 

development and success. Specifically in a Latino population, the limited research suggested that 

SES was found to be related to career maturity in that individuals from lower SES brackets 

exhibited lower levels of career maturity and vice versa (Dillard & Perrin, 1980). The 

relationship between career salience and SES in a Latino population was extremely scarce and 

did not yield any results. Therefore, examining the interplay of SES and career development 

process variables in a Latino sample was deemed imperative in order to both gain insight into 

how SES can affect career development in this population and to contribute to the literature.  

In the current study, SES was not found to be a significant predictor of career maturity or 

career salience, nor did it mediate the relationship between acculturation and its respective 

relationship with career maturity and career salience. The average of parents’ occupations for 

this sample fell slightly below the average education and income of the total work force 

according to Stevens and Cho’s (1985) index. A little over a quarter of mothers’ occupations and 

about 38% of fathers’ occupations fell in the managerial and professional specialty occupation 

category. While this category is associated with higher levels of education, income and prestige, 

the range of occupations in this category varies vastly. For example, both dancers and law 
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professors fall in this category and have TSEI scores that range from 29.82 to 90.45, 

respectively. This indicates that the level of education, income and prestige also vary greatly in 

this and other occupational categories. A closer look at parents’ education in the current sample 

reveals that only about 22 and 25% of mothers and fathers respectively held at least a college 

degree or higher and about 43 and 56% of mothers and fathers respectively held a high school 

diploma or less. If the scores of the index were separated into three groups, hypothetically a 

lower, middle and upper class, about 43% of the current sample would fall in the lower class 

bracket. However, the majority of participants reported that they perceived their families and 

neighborhoods to be middle class, with only 29% of participants identifying as lower class (see 

Table 1). The discrepancy between reported parent SES and the perception of SES, and the 

variation in level of education, income and prestige by occupational category measured by the 

SEI may both be related to this study’s lack of support for SES’s influence, or lack thereof, on 

career development. 

Also, while the correlation between parent SES and career maturity was not significant, 

the direction of the relationship was positive, as was predicted. However, interestingly enough, 

while not significant, the direction of the relationship between parent SES and work role salience 

was negative, which was unexpected. This indicates that, within this particular sample, 

individuals from higher SES backgrounds deemed the role of work to be less important. While 

this may seem counterintuitive at first, it can be speculated that individuals from lower SES 

backgrounds may regard the role of work to be more important in their lives because they may 

be engaged in the world of work in order to help provide for their families. 

Additionally, it has been believed that the relationship between parents and emerging 

adults can sometimes serve as a better predictor of career development variables than family 
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demographic variables (Whiston & Keller, 2004). Supportive and growth fostering relationships 

have been deemed to be related to career development, even in Latino populations. Given the 

important and crucial role family often plays in Latino culture, understanding the interaction 

between family relationships and career development is imperative. The current study did not 

find a significant relationship between the parent-emerging adult relationship and career maturity 

or career salience, nor did this relationship moderate the relationship between SES and career 

salience. While the vast majority of participants reported having a highly supportive relationship 

with their primary caregiver, the majority of participants also believed that the process of 

choosing one’s occupation is one that should be done on one’s own and would not welcome 

someone telling them which occupation to choose. A majority of the participants also endorsed 

feeling criticized by their caregiver. This sense of autonomy in choosing a career and the sense 

of criticism may be responsible for the lack of connection between the parent-emerging adult 

relationship and career development process variables. 

While parent SES and the parent-emerging adult relationship did not have significant 

relationships with career maturity or career salience, one aspect of the parent-emerging adult 

relationship did have a significant connection to SES. Parent SES was found to have a 

significantly negative correlation to caregiver conflict. This indicates that as parent SES 

increases, conflict in the parent-emerging adult relationship decreases, and vice versa. While not 

directly related to career development, this is something to consider in regards to how SES can 

influence relationships. 

Acculturation and Career Development 

While family demographic and relational variables have been included in career 

development theories and research, culturally relevant variables are often not included when 
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considering the career development process of racial and ethnic minorities. Leon and Serafica 

(2001) called for the inclusion of culture-specific variables in the examination of career 

development in order to ensure cultural validity. Therefore this study attempted to answer the 

call for cultural validity and included a measure of acculturation to determine the influence, if 

any, culture may have on career development. Acculturation essentially denotes adopting the 

culture of another group, most often the dominant or majority group, and can also represent the 

result of this adoption of cultural traits and social patterns. Because certain values of the Latino 

culture serve as protective factors, such as the value of family, it is believed that a more 

integrated type of acculturation is beneficial and favorable. Therefore, this study specifically 

examined biculturalism, or the retention and integration of traits and values held by both the 

dominant culture and culture-of-origin. 

Findings regarding the relationship between acculturation and career development have 

been inconsistent and scarce in studies that include Latino participants. Some studies have found 

no connection between these variables, while others have found within-group differences in 

occupation choice based on differing levels of acculturation. The current study found support of 

a relationship between biculturalism and career development process variables. To begin with, 

career maturity and biculturalism proved to have a significantly positive correlation. 

Furthermore, biculturalism was found to be a significant predictor of career maturity. This 

indicates that more culturally integrated participants exhibited higher levels of career maturity. 

Moyerman and Forman (1992) believed that the more amenable a person is during the process of 

acculturation, the better he or she will fare. The current results may indicate that individuals who 

are able to incorporate different aspects of both the dominant culture and their culture-of-origin 
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may retain protective factors and may have more resources, both physical and metaphysical, to 

allocate to processes such as career maturity.   

Implications 

 Several implications can be drawn from the current study that could benefit counselors, 

parents, and emerging adults alike. First of all, the current study validates the utilization and 

application of the constructs of career maturity and career salience in a Latino population. This 

can help inform and guide vocational counseling in various ways. Vocational counselors can use 

these constructs and the methods of their measurement to evaluate a Latino client’s current 

attitudes, beliefs and behaviors regarding the world of work. This, in turn, can help to formulate 

a treatment plan that focuses on the individual’s strengths and areas of needed growth in respect 

to his or her current levels of career maturity and career salience. Also given that career salience 

predicts career maturity, it would be beneficial for the client and counselor to discuss the level of 

importance the role of work plays in the client’s life and how this may be increased in order to 

also advance the level of career maturity. 

 Secondly, while the current study did not find evidence for the influence of family 

demographics and relationships on career development, SES and the parent-emerging adult 

relationship are still aspects to consider in vocational counseling with Latino emerging adults. It 

may be that individuals from lower SES families may have to help provide for their family and 

therefore, may deem the role of work to be an important one, but not have the time or resources 

to dedicate toward engaging in other behaviors that encapsulate career maturity. Additionally, 

because results indicated that individuals from lower SES families experience more conflict with 

their caregiver, this relationship should be examined and addressed in counseling, as well as with 

the parents of emerging adults. Given that Latino emerging adults seem to view the process of 
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career development as an autonomous process in which they do not want to be told what to do, 

vocational counseling can help address how to balance this vocational independence and the 

benefit of familial support. 

Finally, and perhaps most importantly, the current study suggests that acculturation, 

specifically biculturalism, is an important factor to address and consider in a Latino’s career 

development process. Because biculturalism was a predictor of career maturity, comprehending a 

Latino client’s level of acculturation and helping them reach a level of cultural integration may 

in turn help increase the client’s level of career maturity. Understanding how Latino emerging 

adults understand, regard and integrate traits, values, and ideals from both the dominant culture 

and their culture-of-origin may offer some insight into the values and attitudes they, and perhaps 

their family, may have about the world of work, its role in their lives, and the career development 

process in general. Additionally, recognizing and addressing a Latino client’s level of 

acculturation can help to open up the dialogue of culture and its impact not only on career 

development, but academics, family relationships and general functioning as well.  

Limitations 

A few limitations arose in this study. One limitation is the limited generalizability of the 

study. Participants were recruited and enrolled in a university in the southern region of the 

United States. Additionally, the majority of the sample (77.2%) endorsed Mexico as being their 

Hispanic/Latino origin. These demographic results may impact the generalizability of the 

findings of this study to Latino emerging-adults in other regions of the United States and from 

different countries or regions of Latino heritage. 

Another limitation of the current study is the internal consistency reliability of the Career 

Maturity Inventory–Revised (CMI-R) and the scores of parent SES that were evaluated using the 



 

71 

 

Socioeconomic Indexes (SEI) by Stevens and Cho (1985). The Cronbach’s alpha for the CMI-R 

was .50 and .66 for the SEI.  In regards to the CMI-R, this indicates that the measure may be 

capturing other attitudes and beliefs that may be unrelated to career maturity. Concerning the 

SEI, this indicates that the internal reliability may be questionable and that the measure may be 

assessing other factors besides socioeconomic status. Additionally, the SEI estimates SES scores 

for parents’ occupations based on the educational level and occupational prestige of the total 

work force of 1980. This suggests that the SEI may not be the best measure of SES for the 

current population. 

 Along with internal consistency, another limitation of the study is the non-normality of 

the distribution of two of the variables: parent SES and caregiver support/depth. Although 

transformations were attempted, the distribution of these two variables could not reach a normal 

distribution. This suggests that results of data analyses including these variables may be more 

likely to increase the chances of type I errors; therefore, results should be interpreted with 

caution.  

 All of the measures used in this study were self-report. This may limit the accuracy and 

reliability of the responses and results. Specifically, the QRI, which measures the constructs of 

support, depth and conflict in the parent-emerging adult relationship, was only completed by the 

emerging-adult. Because the parents of these participants did not complete the QRI as well, it is 

hard to validate the scores of this measure and the levels of support, depth and conflict in this 

study are estimates that are being reported by only one side of the parent-emerging adult 

relationship. 
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Future Directions 

 Different considerations for future research emerged from the current study. To begin 

with, as mentioned above, future studies should attempt to include a more diverse Latino 

population. This would comprise of including Latinos that derive from different regions in the 

United States, as well as descend from different Latino countries or regions.  

 Secondly, future studies should include different methods of evaluating career maturity, 

given that the CMI-R has historically had a lower degree of internal consistency. Researchers 

could use other measures alone or in conjunction with the CMI-R in order to validate levels of 

career maturity and possibly present more accurate findings. 

 Thirdly, in regards to parent SES, it may be helpful to also include the occupations of 

participants’ parents at a younger age in order to further examine how SES may impact career 

development. Although emerging adulthood is a period of time in which individuals make 

vocational choices, adolescence may a time in which individuals begin developing their attitudes, 

beliefs and behaviors regarding the world of work. Therefore, capturing the SES of parents and 

communities during this time period may lend some insight into how SES may impact career 

development.  

 Lastly, future researchers should continue to explore how acculturation and other cultural 

factors may influence not only career maturity and career salience, but other career development 

variables, such as aspirations or barriers, in Latino emerging adults. The construct of 

acculturative stress may also lend some insight into how acculturation either negatively or 

positively impacts the vocational process in Latinos. It is important that future research continues 

in the direction of cultural validity with individuals of racial or ethnic minority populations.  
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Conclusions 

 The investigation of the interplay of family and cultural influences on the career 

development of Latino emerging adults is an area of research that is scarce and continues to need 

expansion. The current study attempted to capture a more complete and culturally valid picture 

of the career development process of Latino emerging-adults by including contextual, relational 

and cultural variables. While family demographic and relational variables did not seem to have a 

significant impact on career development, biculturalism lent some insight into the variation of 

levels of career maturity in a Latino sample. Additionally, valuing the role of work also 

significantly predicted the level of career maturity in Latino emerging adults. It seems that the 

interaction between acculturation and career process variables may help to explain the unique 

process of career development in Latino emerging adults.
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