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The purpose of this study was to investigate the de-

velopment of higher music education in Iran and music

teacher training from 1868 to 1978, prior to the establish-

ment of the Islamic Republic. Three problems were re-

searched. First, the history of higher music education

in Iran was traced from its formal beginnings during the

reign of Nasr-id-din Shah to 1978. Second, the system of

higher music education was described as it existed in 1977-

78; and, third, the academic and musical backgrounds of a

selected group of music teachers were investigated.

Persian- and English-language books, articles, mono-

graphs, government documents and brochures, and curricula

were employed to carry out the study. Personal interviews,

correspondence, and a questionnaire were also utilized to

obtain data. Nine research studies on foreign music edu-

cation provided information on music education in countries

other than America. Further, they provided the guidelines

by which the present study was designed.
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The writer found both education and music education to

be for the academic and artistic elite. The advancement of

music education was seriously hampered by religious opposi-

tion to music performance and performers. This attitude

affected the number of persons who were willing to enter

music teaching as a profession and opportunities for music

study, as did differing opinions toward western and Iranian

music. Except for the program of the School of National

Music, western music seemed to dominate the music curricula.

High quality, performance-oriented music training was

available at the Tehran Conservatory of Music, the School

of National Music, and the University of Tehran. Little

emphasis, however, was placed on pedagogical training. Few

students selected music education as their major area.

Music teachers were also being trained at the secondary

level in the higher music institutions and in arts high

schools,

Investigation of the musical and educational backgrounds

of the teachers of the National Iranian Radio and Television

Music Workshops for Children and Young Adults revealed that

the majority of teachers were performance-oriented in their

backgrounds as well as their concepts of the purpose of .

music education and in the materials and equipment utilized

in teaching. One-third of the instructors were not products

of music institutions but had obtained their skills through
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private study. Most teachers viewed music education as

instruction for the talented student.

It was found that the development of higher music

education in Iran was influenced by the structure of the

general educational system which, in turn, was a product

of the overall political, governmental, cultural, and

religious structure of Iran. This writer concluded that"

1. The conflict over the status of Iranian music

caused a disruption in the continuous development of music

education in Iran;

2. In the foreseeable future, it was unlikely that

Iran would have a system of music education comparable to

that of the Western countries the Iranian government sought

to emulate;

3. There was a slow growth trend in Iranian music

education;

4. Elite music instruction, such as practiced in Iran,

may be appropriate and maybe a step forward in the develop-

ment of music education in Iran.
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CHAPTER I

INTRODUCTION

The examination of foreign educational systems has

been popular in the United States since Benjamin Franklin

and Thomas Jefferson observed European education in order

to find the best possible methods for American education.

The idea of sending politicians and educators to observe

foreign educational systems with the intent of adapting

specific teaching methods into their own educational

situation has been termed "educational borrowing" (30, p.

4).

The history of music education in the United States

shows repeated incidents in which American music educators

adapted aspects of European educational systems for use in

their own teaching methods. Lowell Mason based his vocal

music teaching methods on those of Pfeiffer and Naegeli, who

had developed a treatise on music instruction which incor-

porated Pestalozzian principles of education (39, p. 39).

Charles Farnsworth and Albert Mitchell are credited with

adapting English instrumental class instruction techniques,

the "Maidstone Movement," for use in the American public

schools (37, p. 5).

1
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During the last twenty years, attempts have been made

to adopt foreign music educational methods such as those by

Orff, Dalcroze, Kodaly, and Suzuki for implementation in

music education programs in American schools. In the cases

of Orff, Dalcroze, and Kodaily, various methods and/or tech-

niques have been frequently combined in an eclectic manner

(22; 41), regardless of the fact that the origins of any

of these approaches differed greatly from each other. Fur-

thermore, the systems under which these approaches were

successfully practiced did not resemble in any way the music

educational system of the United States.

Through their experience with "educational borrowing,"

music educators have recently become more and more aware

that (1) for success in the United States, adaptations of

complete methods are not possible. Only principle ideas

can be utilized (3; 13); and (2) for the adaptation of

any foreign educational method, the culture and philosophy

of that country must be examined. Political philosophies

dictate such educational policies as who will be edu-

cated, the number of years of compulsory education,

whether education is tuition-free, and the types of insti-

tutions citizens can attend (3; 9). The philosophy also

directly affects teacher training as well as attitudes

towards the arts and their place in general and special-

ized education.
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Examination of a country's culture and philosophy for

purposes of "educational borrowing" comes under the area

of comparative education. Moehlman and Roucek wrote that

comparative education must examine a country's culture as

well as its system of education in order to discover sim-

ilarities and differences between countries (27, p. 3).

Brickman holds that studies in comparative education help

to eliminate educational biases and to illuminate common

educational issues and controversies. In this age of in-

creasing international student exchange, these studies may

also provide insight into the evaluation of foreign pro-

grams of study in "terms of the national educational ideas

and institutions from one country to another" (7, p. 28).

Realizing the importance of comparative studies, one

of the purposes of the International Society for Music

Education, founded in 1953, has been to encourage studies in

international music education. Since then, publications

in comparative music education have regularly appeared

either as travel reports or articles describing music edu-

cational practices in various countries. In most cases

these articles related what the author had seen during

visits to a particular country. Studies that analyzed

and systematically examined foreign music educational

systems have been less frequent.



4

Wilkins (42) compared the music educational system of

France with that of the United States and found that reform

movements in both countries were concerned with improving

the quality of music training for students at all levels in

addition to keeping a special focus on the musical training

of the talented student. Wilkins considered this finding

to be important because it showed a common educational goal

in two countries whose educational systems were generally

considered to be diametrically opposed to each other.

Flaksman, music editor for a northeastern Ohio weekly

fine arts guide, examined differences in music educational

practices in the four language areas of Switzerland:

German, French, Italian, and Romansh. Flaksman found that

there was a considerable variety in the music educational

practices between and within each of the language areas.

Such practices, however, were largely consistent with those

of the country of the mother tongue (12).

Remeta presented a "detailed description of Soviet

music education as it existed during the 1972-73 school

year from the pre-school level through the music institu-

tions of higher education" (33, p. 2). He found that the

Soviets had a dual system of education; i.e., mass educa-

tion for the majority, and a series of hierarchical

educational institutions for the intellectually and artis-

tically gifted. Early identification of the talented was

a prime consideration in Soviet education. Such a system
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delineated various levels of giftedness and ensured super-

ior training for the very gifted and adequate training for

those less gifted.

Bojus presented

. . . a general picture of the development of music
education in Poland from its beginnings during the
Middle Ages to the present time against a cultural
background of general education, intellectual
trends, and the life of the society as a whole as
it evolved from historical and political events
(6, p. 4).

Bojus found that, like the U.S.S.R., Poland had a dual sys-

tem of education and music education and thus provided

schools for both the gifted and not-so-gifted child.

However, Bojus also found Polish music educators to be dis-

satisfied with the overall results of the mass-oriented

music education. Some educators believed that this dissat-

isfaction stemmed from a "lack of interest in the subject

by school authorities and educational supervisors in

general" (6, p. 230). Many of these authorities still held

the pre-Socialist view that music was an artistic endeavor

to be pursued outside and beyond the formal school curric-

ulum. This view indicated that, historically, music edu-

cation in Poland was extra-curricular and not under the

auspices of educational authorities.

Two recent studies were conducted in technologically-

developing countries. Mbabi-Katana discussed the conflicts

in music education in his country, Uganda. His opinion was
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that the colonial missionary schools had alienated the African

from his cultural heritage through the deliberate disregard

for the use of African music in the curriculum. Discovering

that there were no music specialists or provisions for

music teacher training in Uganda, he designed an elementary-

level music curriculum, based on East African music, to be

taught by the classroom teacher (25).

Kim credited Christianity with initiating and nurturing

the development of music education in Korea. He reported

that western concepts of education were in total contrast to

traditional Korean concepts of at elite education for males.

He believed that obliteration of Korean traditions was of

primary importance during the thirty-five years of Japanese

occupation. Kim also noted that interest in western music

was so high that programs which attempted to promote the

study of native music were unsuccessful until 1959. Accord-

ing to Kim, Korean music was still of minor importance in

the music curriculum (19).

A final group of studies deals with music education

in the Middle East. Sabry proposed an "adaptation of class

piano methods as used in the United States of America for

use in the Egyptian educational system" (34, p. 1). Sabry

described the difficulties which music educators faced in

regard to the acceptance of music as a worthwhile pursuit

in Islamic Egypt.

,,, "IMMIAMM , ., .l-" I " , I I - I 1, 1 I I-, I -"11- ,,-NpRlw w, - O
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Hamada, a Lebanese by birth, studied and evaluated

trends in music education in Lebanon. He felt it offered

a promising opportunity . . . because of the
natural fine arts orientation of the people,
the spread of modern mass media of communica-
tion, the high percentage of literacy, and the
receptiveness to "westernization," specifically
Americanization. . . . There is no ideological
resistance to music as there is theoretically in
Islam (16, p. 4).

Hamada reported that Lebanese educational policies had been

modeled after the elitist-oriented French educational sys-

tem with its emphasis on rigid and highly competitive exam-

inations. American educational practices, i.e., more mass-

oriented educational practices, were also exerting more

and more influence in Lebanese education. Hamada surveyed

the extent to which the official government music curricu-

lum was followed. He found minimal music training for the

classroom teacher and no provisions for music training for

the secondary level, Furthermore, as recently as 1967,

there were no provisions for music education specialists

at any institution of higher learning in Lebanon.

Greenberg extensively examined music education in

Israel "in the context of Israel's cultural and educational

foundations" (14, p. 463). He investigated all phases of

formal and informal music instruction in Israel. Greenberg

found that Israel was moving away from elite-centered

music education and was beginning to place a greater

emphasis on music opportunities for all, Specifically
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regarding the Islamic population, he reported that there

was no music curriculum for schools in the Arab sector in

the early 1960's and that there were few qualified Arab

music teachers.

Developing countries especially turned to France's

elite educational system to adapt her principles of

education for setting up their own systems. In this pro-

cess, the adaptation of one or more foreign educational

systems has not always been compatible with countries'

political and/or religious traditions. With increased

demands for mass educational opportunities, countries

which had adapted an elite-oriented educational system,

such as Egypt and Lebanon, were inhibited in attempts

to modify their educational policies.

Thus far, no systematic study on music education in

Iran, one of the largest of the Middle Eastern countries,

is available. Most of the research that has been con-

ducted on music in Iran provides information on tra-

ditional (classical) music (4; 8; 11; 40; 43). One

researcher investigated Christian hymnody in Iran (23).

Others studied the folk music of varius provinces (5; 26).

In a 1969 survey of the musical attitudes toward Iranian

music held by the residents of Tehran, Nettl reported that

* . . attitudes towards traditional art music in
a large Asian city are complex, that they corre-
late to some extent with segments of the popula-
tion grouped according to religion, education, age,
occupation, and exposure to Western culture, and,



9

most important that they are inextricably tied to
ideas of economic, social, and cultural moderniza-
tion arnd to desires to preserve the national iden-
tity in the face of amalgamation with the indus-
trialized West (28, p. 197).

In the area of music education, Krone provided a

description of available conservatories in Iran in 1950

(21). In 1962, Hacobian, an Iranian diplomat, specific-

ally discussed music education in Iran, He reported on

the status of music within the educational system and in-

stitutions for the musically talented (15, p. 136). Klitz

provided some insights into music in higher education

during the 1967-68 academic year. He, too, described the

conservatories as well as the plans of the College of

Education of the University of Tehran to initiate music

education programs (20, pp. 160-161).

While these few articles provided insights into music

education in Iran they were relatively short and had no

relationship to each other, In this light it seemed that

a systematic and thorough examination of music education

in Iran was -in order. Since Iran, according to Klitz and

Cherlin, was introducing music education at the university

level, it seemed logical to focus on the investigation of

post-secondary music education in Iran in respect to the

country's culture, its philosophy, and the function of

music in higher education.

"Awomammum-
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Purpose of the Study

The purpose of the study was to describe the develop-

ment of higher music education in Iran with a special

emphasis on music teacher training from the reign of

Nassr-id-din Shah through the reign of Mohammad Reza

Pahlavi.

Problems of the Study

The problems were.

1. To investigate the history of higher music edu-

cation in Iran from its formal beginnings in 1868 to 1978;

2. To describe the system of higher music education

in Iran during the 1977-78 academic year;

3. To investigate the academic and musical background

of a selected group of music teachers in Iran.

Methodology

The investigation of the history of higher music edu-

cation in Iran from its formal beginnings in 1868 to 1979

necessitated a description of the background and politi-

cal system of Iran; a review of the history of education

with an emphasis on- the development of higher education;

and a review of the history of music education in Iran.

English-language books and Iranian government brochures

were utilized to describe the background and political

system of Iran as well as Iranian-government and English-
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language books, monographs, and articles on the history of

education in Iran (1; 17; 36; 38). Iranian publications

were utilized almost exclusively to describe the history

of music education (2; 18; 24; 35). English-language and

French-language books were also used to provide background

information on music in Iran (8; 10; 43).

A description of the system of higher music education

during the reign of Shah Mohammad Reza Pahlavi included

information on the general educational system; and the

status of music institutions, provisions for music teacher

training, and music in institutions of higher learning.

Information on general education was found in English-

language monographs and Persian-language monographs and

government brochures (29; 31; 32). Information on the

status of music institutions, music teacher training, and

music in institutions of higher learning was obtained

primarily through interviews and correspondence. Persian-

language government documents and curricula provided

additional information.

Initially, letters of inquiry on the subject of music

education in Iran were mailed to selected individuals in

the United States and Iran. (See Appendix A.) Since 1977

the author has been living in Ahvaz, Iran (the southwestern

province of Khuzistan) where she was employed by an Iranian

university. During her stay, through the assistance of an

interpreter, she was able to interview the administrators
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of music institutions and other persons active in music

and music education, as well as visit institutions and

agencies concerned with musical activities. The extended

stay in Iran provided the researcher with the necessary

background on music education in Iran as well as materials,

data, and observations on the topic.

Appointments for interviews were made in advance and

were conducted primarily in Persian with the author's

husband, an Iranian national, acting as interpreter. Dur-

ing the interview, the individual was asked for informa-

tion about his music/educational background and for the

following information about his institution: the number

of faculty;. number and ages of students;. admission criter-

ia; type of diploma, certificate, or degree awarded; type

of financial support; kinds of music activities; class

schedules; and materials and equipment provided. Further,

he was specifically asked about what he considered to be

the greatest challenge facing music education in Iran and

what changes he would like to see in Iranian music edu-

cation. (See Appendix B.)

The study of the academic and musical background of a

selected group of music teachers in Iran was accomplished

especially through the questionnaire, and, to a much lesser

extent, the interview. The sample of music teachers used were

all those employed by the National Iranian Radio and Television
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Music Workshops for Children and Young Adults. The Workshop

teachers were selected for investigation because the teach-

ers were representative of most music teachers throughout

the country. They represented a large cluster of music

teachers throughout Iran whom it was possible to contact

with a minimum of difficulty. Further, the author presumed

that, since research was one of the goals of the Music

Workshops, she would find the teachers cooperative.

A fifteen-item questionnaire was designed to elicit

information in three categories: General Information,

Teaching Qualifications, and Content of the Music Program.

In the first category, general questions were asked

concerning principal occupation, number of teaching hours,

purpose of the program, and type of financial support

their institution was receiving. Questions in the second

category were directly concerned with the respondents'

musical/academic training: degree(s) received and areas

of specialization. The third category concentrated on

the contents of the music program and the kinds of mater-

ials and equipment utilized.

The questionnaire was prepared and translated into

Persian by the author's husband and a graduate student

from the English Department of Jundi Shapur University.

(See Appendix C.) The questionnaire was submitted to music

education authorities for corrections and recommendations.
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A personal cover letter was prepared and translated to

accompany each questionnaire. (See Appendix D.) Further,

a special cover letter was addressed to each director of

the nine branches of the Music Workshops requesting their

special assistance in the return of the questionnaires to

the author. (See Appendix E,) Fifty questionnaires

were sent registered mail in the early spring of 1978.

After an interval of one month, long-distance telephone

calls were placed to the directors asking them for their

cooperation in the completion and return of the instrument.

Seven of the nine branches returned the completed ques-

tionnaires. Thus a total of forty-four questionnaires

provided the basis for analysis. Information pertinent

to the Music Workshops was obtained from interviews with

Dr. S. Khadiri, the General Director of the Music Work-

shops,. and with Mr. A. Khofri, the director of the Rezaieh

Branch of the Workshops.

Because of the complex nature of comparative studies,

it is not always possible to present the material in the

format that strictly empirical studies generally follow.

For clarity and organization, it was decided to include all

the information on the background, history, and status of

general education in one chapter. The history and status

of music institutions, music teacher training, and music

in institutions of higher learning represent another
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chapter. A third chapter contains the data and discussion

related to the academic and musical qualifications of the

Music Workshop teachers.

Definition of Terms

1. Secondary education refers to schooling beyond the

elementary level. It consists of two segments---a three-

year period known as the guidance cycle (ages twelve through

fourteen) and a four-year period known as the intermediate

level (ages fifteen through eighteen),

2. Post secondary education refers to formal education

beyond the intermediate level,

3. Higher education is a term restricted to education

at a college or university and is approximately of four

years duration. However, because music teachers are also

being trained at the intermediate level, for the purposes

of this study, the term "higher education" will connote

all education beyond the guidance cycle,

4. Faculty is an autonomous college within a univer-

sity,

Limitations

In international research one is confronted by several

difficulties not the least of which is the problem of con-

flicting information, both verbal and written. Every

attempt was made to verify the authenticity of the
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information obtained by checking with other books, bro-

chures, and pamphlets which contained similar information,

For this writer, a second problem was translation and

communication, Although Iran adopted English as.its

second language more than forty years ago, many Iranians

have a poor command of English conversation. A third

problem was the availability of material; sometimes it

was extremely difficult or impossible to obtain informa-

tion or even to contact the individual who had the desired

material. All the research for this study was carried out

prior to the revolution in the early months of 1979.

Therefore, this study represents an historical account of

music education up to the time of the revolution.
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CHAPTER II

RELATED RESEARCH

There are many different types of publications in the

area of comparative music education. One finds narratives,

articles, reports, and studies. Narratives tend to discuss

current music education practices in one or more countries

and are usually travelogues. Reports and articles, how-

ever, may be both historical and descriptive in their dis-

cussion of music education. Studies, however, discuss

more than just music education in a given country. They

examine the culture, the philosophy, and the general edu-

cational system of a country, as well as its music educa-

tion.

In this chapter only those research studies will be

discussed which had a direct relationship to this investi-

gator's study by either providing information that was

necessary to better understand the status of music education

in Iran, or by providing insights into the methodology of

comparative and cross-cultural research. The nine disser-

tations chosen for discussion represent research in Western

Europe, Eastern Europe, Asia, Africa, and the Middle East.

They are discussed under the headings of (a) the status of

music education in selected Middle Eastern countries; (b)
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the influence of principles and policies, political, reli-

gious and educational ideologies on the music educational

system of a country; and, (c) the impact of different cul-

tural traditions on the educational and music educational

system of a country.

The three studies that provided insight into music

education in the Middle East were written for purposes

of curriculum development or for modifying existing cur-

ricula. Greenberg, an American, in 1962 examined and

evaluated music education in the context of Israel's cul-

tural and educational programs (3, p. 463). He did not

limit his study to formal music instruction because he

felt that all musical activities were basically education-

al (3, p. 3).

Three years later, Sabry, an Egyptian, designed

a program of class piano instruction for use at the

Higher Institute of Music Teachers in Cairo (8, p. 1).

Her study was an attempt to improve both the quantity

and quality of music teacher training in Egypt.

A third study concerned with music education in

the Middle East was conducted in 1967 by Hamada, a Leban-

ese, who chose to investigate and evaluate music educa-

tion in his native land (4, p. 4). Hamada's study was an

attempt to modify Lebanon's existing music curriculum
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based on guidelines provided by the International Society

for Music Education.

Greenberg's research on music education in Israel

was extremely broad and included multiple problem state-

ments. He chose to (a) assess the role of music in the

daily life of the Israelis and to try to determine where

their love for music came from; (b) study the music heard

and performed and its effect on the people; (c) study the

performing organizations; and (d) describe the music edu-

cation of all Israelis "whether they be leading composers,

soloists, conductors, new immigrants, Arabs, music teachers,

housewives, workers, or children on a collective settle-

ment" (3, pp. 1-2). The research also included an evalu-

ation of the music education program and recommendations

for its improvement.

Greenberg's methodology included preliminary re-

search and review of literature in both English and Hebrew

prior to an extended stay in Israel. During his visit he

talked with many students, observed general and music

classes for all age levels, and examined curriculum guides

and bulletins (3, p. 3).

Greenberg reported that Israeli education was organ-

ized under a central Ministry of Education and Culture. The

uniform educational philosophy was based upon the value

of the heritage of Israel and the achievements of

science, on love for the country and fealty to the
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State of Israel, and the Jewish people, on train-
ing in agriculture and manual labor, on pioneering,
and on striving towards the creation of a society
built on freedom, equality, tolerance, mutual help,
and love of mankind (3, p. 66).

The purpose of education was to create a homogeneous nation

from a multitude of people from many nations, speaking

different languages.

Bible study was found to be the core of primary.edu-

cation which, in turn, was tuition free and compulsory for

children of ages five through thirteen. Upon completion

of primary school, a child could attend a two-, three-,

or four-year agricultural or vocational school, or attend

a religious secondary school. These schools were not free

or compulsory (3, p. 95). Higher education was divided

into three types of schools: colleges and universities,

teacher-training schools, and professional schools (3, p.

103). Greenberg reported that schools in the Arab sector,

although following basically the same curriculum as the

Jewish schools, emphasized Arabic and Arab culture. Hebrew

was a required subject from the fourth grade in Arab

schools.

Greenberg stated that there were many teacher training

colleges for prospective kindergarten and primary teachers.

Prior to admision, many students were able to take prepar-

atory classes for teacher training while they pursued their

standard academic program in a secondary school (3, p. 110).

Lower primary school teachers (grades one through
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three) received training in all the fundamental primary

subjects while those trained to be 
upper primary teachers

(grades four through eight) specialized in one subject (3,

p. 110). To be qualified to teach in the first two years

of secondary school, one had to possess a Bachelor of Arts

or a Bachelor of Science degree. In order to teach in the

final two years of secondary school a Master's 
degree was

required. All secondary school teachers also had to 
have

two years of education courses and practice teaching 
(3, p.

112).

Regarding the status of school music instruction in

Israel, a difference was found between the Israeli and 
the

Arab schools. In Israeli schools music was taught by a

specialist in kindergarten and grades four through eight.

The classroom teacher was responsible for music 
instruction

in grades one through three. At the secondary level, the

majority of schools did not include 
music in the curriculum.

In a few schools, however, music was offered as 
an elective.

The Arab schools were found to have no prescribed 
music

curriculum. About the few Arab music teachers, Greenberg

commented that only a very small number of them had any

knowledge of music educational methods and practices (3, p.

261).

Opportunities for applied music study were 
provided by

more than twenty conservatories of music. Advanced music

training or music teacher training were available at the



26

music teacher training school, two academies of music, and

two schools of liturgical music, Students could also

attend the music teacher training classes at a teachers'

college or at the Rubin Academy of Music in Jerusalem.

The Music Teacher Training College in Tel Aviv was

founded in 1945. Students spent three years in preparation

for their careers as music teachers. All students were re-

quired to take an extensive music methods course. At the

time of his observations at the College in 1961, Greenberg

reported that conditions at the school were far from ideal.

The school lacked a permanent home, instruments were in a

poor state of repair, entrance and exit requirements were

not uniformly enforced, and discipline problems were

common (3, p. 360),

Admittance to the Rubin Academy of Music in Jerusalem

or the Israel Academy of Music in Tel Aviv was found to

be highly competitive. Each Academy offered its students a

choice of several programs. Students could pursue a five-

year program of study leading to an Artist's Diploma. They

could take academic work along with music classes and obtain

a Bachelor of Music degree. At the Rubin Academy they could

also pursue a program culminating in a teaching diploma; and,

finally, they could receive training for primary music

teaching credentials.
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Regarding the status of music in higher education,

Greenberg found that few colleges and universities offered

music courses, Further, there were no opportunities for

graduate study in music at any of these institutions (3, p.

326).

Greenberg's criticisms of the Israeli music programs

included: the inadequacy of the music teaching at the

primary and secondary levels; the low status of music with-

in the curriculum; the need for a music specialist at the

early primary level; insufficient time for music (one

period a week); the belief that music was a luxury; inade-

quate funding from the government; and lack of certain

instruments. Greenberg evaluated the Israeli music program

by criteria suggested by Charles Leonhard, a leading

American music educator. These criteria were intended

"to serve, first, as a guide for judging the effectiveness

of Israel's music education, and second, as a standard of

self-criticism of the recommendations that are presented"

(3, p. 410).

Greenberg submitted fourteen recommendations for the

improvement of Israeli music education. Israel should

1. Provide pedagogical teaching aids and instruments;

2. Provide more musical instruments through lowered

import duties or by providing incentives so that foreign

manufacturers and suppliers would establish outlets in

Israel;,

immUm
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3. Encourage amateur choruses to sing all types and

styles of music;

4. Permit trained music specialists to develop the

lower primary school music program and assist the class-

room teacher;

5. Establish a committee of qualified Arab musicians

and educators as well as Israeli music educators to super-

vise Arab music education and devise a detailed music

curriculum;

6. Provide the opportunity for Arab music teachers

to take a course which would include serious art music as

well as Israeli music. Further, music courses should be

included in the Arab teacher training programs and should

provide them with the skills to teach their own classroom

music;

7. Insure that music education is made equally avail-

able to all--children and adults;

8. Lift the ban on the music of Richard Wagner and

Richard Strauss;

9. Assist the music publishing industry;

10. Have access to the latest music education materials

in the United States and other countries. "Israel is one

of these countries that is in dire need of information

about music education" (3, p. 462);

11. Initiate the exchange of music educators with

other nations.;
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12. Encourage the creative efforts and performances

of twentieth-century compositions by Israelis;

13. Make every effort to preserve musical treasures

through recordings or notation;

14. Encourage local performing groups and artists so

that all Israeli citizens have the opportunity for musical

enjoyment (3, pp. 459-463).

In his concluding statements, Greenberg commented

Developments in Israel point to music becoming
more and more a general field of activity and less
and less a special activity. The music curriculum
which is geared to the specially talented students
who possess specific interests and abilities is gen-
erally being replaced. Music education in Israel
has enlarged its scope to include not only the
specially talented but also the general population
(3, pp. 464-465).

He observed further

Since Israel. is a relatively new country, it
is in the fortunate position of being able to build
its music education anew. Israel can benefit from
a few of the successes and failures of other coun-
tries with a longer tradition of organized programs
of music education (3, p. 466).

Like neighboring Israel, Egypt is a country deeply

committed to a religious philosophy which permeates the cul-

tureandwhich for years has dominated the educational sys-

tem. In her study on an adaptation of class piano methods

for use at the Higher Institutes for Music Teachers in

Cairo, Sabry studied the background of education and music

education prior to Egyptian independence in 1922. She

also provided a description of the growth of education in
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Egypt, and the growth of music education. She discussed

the need for qualified music teachers, provided informa-

tion on the benefits of class piano, and, finally, submit-

ted a plan for the use of class piano instruction (8, p. 1).

According to Sabry, the Egyptian educational system

in the 1960's was faced with the lack of qualified music

specialists due to a rise in the population and an in-

crease in the number of students seeking an education.

Sabry's study was an attempt to help reduce these problems

by the introduction of class piano instruction. She

wrote:

The basic factors that hold back the increase
in the number of students in Cairo Women's College
for Music Teachers are the required increases in
the piano teaching staff and facilities which would
be necessary since (1) the piano is the major instru-
ment for each student, and (2) piano instruction is
given on an individual lesson basis (8, p. 22).

Sabry traced the historical background of class piano,

described the philosophies and schools of psychology which

influenced the development of class piano, and discussed

methods of class piano. Her plan for class piano instruc-

tion was designed for fourth-, fifth-, and sixth-grade

students, but, at that time, was to be restricted to the

Higher Institute for Music Teachers (8, p. 184).

Historically, the Egyptian educational system has re-

flected the general history of the country. During the French

occupation (1798-1882) the intellectual elite received highly
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specialized education. During the English occupation (1882-

1922) this educational policy was continued to preserve the

status quo "in subservience to authority" (8, p. 3). In1952,

all Egyptians obtained the right to an education "within

the bounds of law, public order, and morals" (8, p. 9).

Thus, elementary education became compulsory and included

the primary level of education (ages six to twelve) and

the preparatory level of education (ages twelve to fifteen).

Secondary education was not compulsory and consisted

of a general and a technical track, a secondary school for

girls ("Domestic Science"), secondary schools with special-

ization, and primary teacher training institutes. So-called

higher institutes and the universities offered opportunities

for post-secondary, i.e., advanced education (8, p. 8).

Regarding music education in Egypt, Sabry reported that

during the French and English occupations of Egypt, music

had been considered to be a recreational activity. Little

regard was given to special training in music and music

teaching was considered low in status and not respected

as an occupation (8, p. 4). However, after World War I,

musicians in Egypt wished to improve their status. In

1929 the Fouad Institute for Eastern Music was established.

Its purpose was to demonstrate that the study of music

not only needed to be formalized but that it should be

taught by capable teachers (8, pp. 5-6). In 1930, for the
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first time, students were sent abroad to study music and

in 1931-32 the Ministry of Education financially supported

these students in study abroad.

In 1932 the Eastern Musical Convention was held in

Cairo and attended by many prominent European musicians,

music educators, and musicologists. Sabry wrote that the

impact of the convention was overwhelming:

A vivid example was given to the Egyptian public
of how music is considered in the Western world as
a respectable pursuit. They also were able to
realize the importance of a well-organized learning
program for musicians (8, pp. 6-7).

Consequently, in 1932, music was introduced into the public

school curriculum as an academic subject, first on the

elementary level, and later, in the middle and secondary

schools.

Since Muslim belief holds it improper for men and wo-

men to attend classes together,' Egypt founded two separate

institutions for training music teachers. In 1935, the

Higher Institute for Women Music Teachers was founded and

offered a five-year program culminating in a Bachelor of

Arts degree. The Higher Institute of Music for Men also

offered a Bachelor of Arts degree and had the same program

as its female counterpart; this school was founded after

the Women's Institute but Sabry did not give an exact

date.
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According to Sabry, "It was realized that a five-

year program was not sufficient to provide qualified music

teachers, as beginning students had very little background

in musical training" (8, p. 7). Therefore, in 1942, the

Higher Institute for Women Music Teachers expanded its pro-

gram by adding a five-year secondary school which especial-

ly emphasized the teaching of western music in addition to

some general education courses (8, p. 8). In 1953 when

the entire educational system was modified, the five-year

secondary school was changed to a three-year secondary

school. Thus students who attended both the secondary

level and the advanced level of the Higher Institute

received eight years of musical training.

Admittance to the Higher Institute for Women Music

Teachers was not restricted to those students who attended

its own secondary school. Rather, girls who graduated

from a "Domestic Science" secondary school and who had

taken music as their area of concentration were also

eligible for entrance. Women who had attended one year

of a primary teachers' institute could choose to receive

specialized music instruction. This program, which in-

cluded general music as well as instrumental instruction,

lasted two years- and prepared students to teach primary-

level music. The Egyptian music educators, according to

Sabry, realized that this training was inadequate (8.p.22).
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Sabry realized that the Higher Music Institutes had

the potential to prepare more qualified music instructors.

Sabry believed that by replacing private piano instruction

with group instruction more students could be admitted to

the Institutes, more graduates would be produced, and,

ultimately, more teachers would be available. She suggested

the use of class piano rather than individual piano instruc-

tion as one means to increase the number of music teachers

in Egypt (8, p. 184).

The status of music education in Lebanon was investi-

gated by Hamada. Although not specifically stated, it

appears that Hamada's investigative problems were (1) to

describe Lebanese education in the light of foreign influ-

ences; (2) to describe the place of music in education;

and (3) to develop guidelines for a comprehensive music

program for the primary and intermediate grades.

To investigate his research problems, Hamada utilized

both historical and social science research techniques.

He relied mainly on primary sources which he obtained from

Lebanese government documents., UNESCO documents, and pub-

lications of the United States Office of Education, the

Institute of International Education, and the American

Arabian Oil Company (4, pp. 6-7).

Hamada designed an eighteen-item questionnaire to

elicit data from teachers on time allocated to music,
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subject matter, proficiency of teachers, and the avail-

ability and use of equipment and materials. A second part

of the questionnaire was specifically directed toward school

principals to ascertain information regarding budget,

priorities in music, and teacher preparation. He did not

identify the original language of the questionnaire but one

can assume that it was Arabic, since that was the language

of the country. The copy included in the Appendix, however,

was in English.

Presumably Hamada did not visit Lebanon but mailed the

questionnaires from America to 150 selected schools (one

hundred public schools and fifty private schools.) Partic-

ipants were asked to return thequestionnaire to the

Lebanese Ministry of Education. One may assume that these

schools included all levels from elementary through higher

education; but this is an assumption only.

Lebanon's educational system has traditionally been

influenced by the Islamic religion, the French Catholic, and

the American Protestant ways of thinking. These three politi-

co-religious ideologies were assumed by Hamada to have con-

tributed to Lebanon's humanistic philosophy of education.

He observed:

The underlying philosophy of education in Lebanon
centers on man. He is considered to be a unique, free,
and spiritual being. Possessing a creative mind, he is
held to be not a means but an end in the educational
process and to the community (4, p. 13).
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Lebanese education was found to be patterned after the

Frenci educational system. Hamada was critical of the

French-adapted education as practiced in Lebanon:

The French perpetuated with insistence the primacy
of teaching the French language and culture, neglect-
ing to take into adequate account the native Arabic
language, history, and civilization. It, further-
more continued on using rote and repetition methods
in teaching, with overcrowded schedules and programming
for rigid public examinations, instead of responding
with agility to modern findings in the theories of
learning (4, p. 20).

Although the Lebanese educational system was based on

French educational practices, many American schools had also

been established in Lebanon. Hamada believed the American sys -

tem more flexible than that of the French. He felt that it

. . . adheres, naturally, to the educational philos-
ophy and methods of the United States of America.
Yet,. it has proven extremely successful in adapting
to local conditions, serving first the interests of
the Middle Eastern region, and in shaping programs
and curricula that harmonize with the cultural set-
ting and answer the particular needs of the inhabi-
tants of Lebanon and neighboring countries (4, p. 19).

Hamada reported that there were numerous private schools

in Lebanon, which, although under the jurisdiction of the

Department of Private Education in the Ministry of National

Education, were free to follow their own curricula. The

Ministry insisted, however, that Arabic be the language of

instruction in all primary schools and in subjects such as

civics, history, and geography in the secondary schools.

Further, secondary schools had to prepare students to take

the Lebanese baccalaureate examinations (4, p. 21).
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Education was compulsory for five years. Lebanese

education included an elementary level and an intermediate

level. The latter was subdivided into an upper primary and

a lower secondary level for a total of four years and an up-

per secondary level of two to three years duration (4, pp. 26-28).

Aspiring primary teachers had to hold a certificate

from the intermediate level to enter a teacher training

facility. It was a three-year program and included courses

in pedagogy as well as practice teaching. To teach at the

secondary level, however, one had to complete the third year

of secondary education in order to qualify for university

admission, and then pursue a four-year program which included

pedagogical training. Primary school teachers were required

to take one hour of music per week during each of their three years

of training. According to, Hamada, there were no provisions for

a music course in the secondary teacher training program.

Music had been established in the curriculum for all

twelve years of schooling in 1946. At that time, however,

only the elementary music program had been prescribed and

allocated one hour per week. Hamada's questionnaire was an

attempt to determine to what extent the official curriculum

was being followed and to learn what kinds of musical activities

were occurring within the schools of Lebanon. Regarding the

50 per cent return of the questionnaires, Hamada wrote:

It seems reasonable to assume that many of the schools
did not reply because they did not have a program in
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music and/or were embarrassed to expose themselves
for neglecting music instruction (4, p. 39),

Of the fifty public schools which responded, thirty were

urban and twenty were rural; of the twenty-five private

schools which responded, fifteen were American and ten

were French,

As far as music teacher training was concerned, Hamada

reported that there was no music education curriculum at

any of the institutions of higher learning. He noted

that professional musicians were employed in some of the

schools which responded to the questionnaire; however, he

made no mention of where they received their training.

One would assume that there was a conservatory which offered

professional training, but this is speculation on the part

of this writer.

Based on recommendations of the International Society

for Music Education, the results of the survey, and the

provisions for music as stipulated by the Lebanese Ministry

of National Education, Hamada revised a program for music

education,

1. He proposed that music instruction at the primary

and intermediate levels be expanded from one hour to two

hours each week.

2. He recommended that an official budget be provided

for the gradual purchase and accumulation of instruments,

equipment, and materials.

I . I ;94 , 
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3. He suggested that in-service music classes be

offered to primary and intermediate level teachers as well

as the addition of more "systematic and proficient instruc-

tion in music teaching methods for students enrolled in

teachers' institutes" (4, p. 54).

4. He recognized that a music education curriculum

needed to be developed to train music teachers and to "pro-

vide sorely needed leadership" (4, p. 55).

5. He recommended the formulation of a more detailed

music curriculum for all educational levels.

6. He suggested that Lebanese music educators be

commissioned to develop and publish music textbooks to meet

the needs of Lebanese children.

7. He suggested that music educators enlist the aid

of modern technological and teaching media to enhance in-

struction (4, pp. 50-60).

Based upon his research, Hamada concluded that

little music education was existent in the public
schools of Lebanon. The only music programs of even
minimal significance were mostly transplants of the
French and American systems in private schools.
While the Ministry of Education prescribes a program
of singing, there was no indication of educational
leadership in Lebanon for music education at either
national or local levels (4, p. 61).

Lacking such leadership, there is no expert opinion
based on logical reasoning evolving from Lebanese
society and public education. Therefore, there
exists little personal or collective experience upon
which to- base specific recommendations at this time
for best use of the recommended time for music edu-
cation (4, p. 62).



The three studies that examined music education in the

Middle East were found to be different in purpose and

methodologies. But they provided valuable insights into

Middle Eastern thoughts on education and music education.

The Sabry study especially emphasized the difficulty in

re-educating an Islamic population towards music education.

The Sabry and Hamada studies pointed out the influence of

foreign educational systems upon their native lands. The

French educational system, as practiced in Lebanon, was

centralized with an inflexible examination system which

served to eliminate the less gifted. The American system,

as practiced in many of the Lebanese private schools, was

found to be more flexible and offered educational oppor-

tunities to all. Developing countries which favored elitist

educational policies, found the French educational system

quite adaptable to their educational system.

Greenberg and Hamada agreed in some of their recommen-

dations, such as the use of teaching aids, the need to pur-

chase instruments and other materials, and the need for a

detailed music curriculum. All three studies indicated

that the need for qualified music specialists and improved

music training for the classroom teacher were of primary

importance in their respective countries.

The influence of French political thought and education-

al policies on some of the countries of the Middle East first

________________
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led this writer to study the music educational system of

France. Wilkins considered it

natural and timely to study the improvements of
music in France, examine the problems and poli-
cies in music education in the United States, and
identify the advantages observed in national sup-
port as a means of improving standards and cul-
ture in the two countries (9, p. 2).

Although not specifically stated as such, it appeared

that Wilkins' problem statements were (1) to present a

"general survey of the historical development and present

administrative organization of music education in France,"

and (2) to survey music education reforms and recommended

changes in France and the United States (9, p. 3).

Wilkins' study was a cross-cultural investigation.

Her methodology included a review and study of French

government publications and documents, visits to music

classes at all levels, and interviews with music adminis-

trators and teachers in both France and America. Wilkins

apparently spent the late fall and early winters in France

during the years 1966-1970. Onemay assume that she was

fluent in French; but this remained unclear in her text..

Wilkins reported that, traditionally, the French phil-

osophy of education has been to maintain "a system de-

signed to develop general and superior intellect--culture

generale--in elite citizens designed to become leaders of

France" (9, pp. 5-6). After World War II, however,

efforts were made to provide a more democratic or-egalitarian
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educational opportunity for all (9, p. 5). The purpose of

French education was to instruct and provide the student

with the knowledge necessary to pass a series of rigid

examinations originally designed to eliminate all but the

very intellectual elite (9, pp. 8-9).

The Ministry of Education in France coordinated all

curricula and educational policies; education was compul-

sory until age sixteen. The system had three main divi-

sions: an elementary level of five years; a guidance

period of four years (also referred to as the first cycle);

and a second cycle of two to four years duration.

Students who wished to become primary teachers en-

rolled in a five-year secondary school, an Ecole Normale

Primaire. Those who wished to continue their training and

earn a licence (equivalent of a bachelor's degree) enrolled

in a three-year Ecole Normale Superieur. Students who

spent an additional year at a pedagogical institute and

passed a national examination received a certificate and

were prepared to teach in a lycee or college (academic"

secondary schools).

Originally, the fine arts did not have a plac. in the

school curricula. Consistent with the general focis on

elite education as it was practiced prior to the French

Revolution, training in music and the other fine arts was

reserved for the "select few" (9. p. 40). The first
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official recognition of the need for a more mass-oriented

music education occurred in 1833 when a ministerial decree

was issued, incorporating music into the school curriculum

at the elementary level, In 1865, it was made a require-

ment for the secondary school as well (9, p. 47).

As a result of a study conducted in 1962 by the

International Society for Music Education, France was

ranked very low among various countries in the time allo-

cated for music at the elementary level. Elementary class-

room teachers were required to teach music but were inade-

quately prepared to do so. An Interministerial Commission

was appointed in 1964 to review "the organization of music

training in the area of general education, and the organ-

ization of general training or education for students of

the conservatories and Schools of Fine Arts: amateurs and

professionals" (9, p. 88).

The Commission recommended a complete reform of the

music program for classroom teachers, the establishment of

a record library, and the addition of one-half hour per

week of listening and music analysis (9, p. 121). At the

secondary level, however,.recommended improvements for

music included the establishment of an Arts-Option curric-

ulum, required music in the first cycle of education,

choral singing, listening, and a music examination in lieu
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of an examination in a second foreign language as part of

the baccalaureate (9, pp. 121-122).

The Ministry of Cultural Affairs responded quickly

and revised the curricula of conservatories and schools

of fine arts. A new program was initiated in which stu-

dents spent mornings in general education classes and

afternoons in musical training. Special programs were

devised for those pursuing music as an avocation rather

than as a professional career. According to Wilkins the

Ministry of Education "delayed action in implementing

change and created another problem still awaiting solution

in 1967. . . . extensive reforms could not be realized in

the public schools in the immediate future" (9, pp. 121-122).

In addition to private music schools, there was in

France a network of music institutions on four levels: the

municipal level, schools in cities, schools in major cities,

and the Conservatoire de Paris, Most conservatories had

classes for children and adolescents who attended the course

after their regular school program.

Music teacher training for the upper secondary level,

a product of the 1950's and the 1960's,was offered in both

public and private institutions. A national standard was

maintained by a rigid examination which was administered

once a year in Paris at the Lycee de la Fontaine. Wilkins

found that it was the "only teacher-training institution

established for the single purpose of training students
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to successfully pass this examination and qualify as music

teachers in the secondary schools" (9, p. 185).

Comparing the more elite-education oriented French

system with that of the more mass-education oriented sys-

tem of the United States, Wilkins concluded that there were

advantages and disadvantages in both approaches. An ad-

vantage of an elite-oriented educational system was cen-

tral organization. Such a system built cultural solidar-

ity, provided uniform teachers' salaries, was efficient,

had bulk purchasing power, promoted uniform standards, and

provided better contact between the central office and its

branches. Disadvantages were the lack of parental partic-

ipants, and influence in school affairs, delay in changes

of textbooks and curricula, and the lack of opportunities

for innovation and experimentation with new ideas or

methods, with resultant destruction of teacher initiative

(9, pp. 22-23).

Comparing recent changes in French music education

with American music education, Wilkins wrote:

The decade of the 1960's represents the per-
iod when both countries initiated national programs
to study and evaluate the success of public school
music in relation to its effect, or lack of it, on
the general music culture in the two countries (9,
pp. 196-197).

Contemporary reform movements in American music education

were discussed in relationship to the need to preserve

public school music as a part of the general education
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curriculum (9, p. 198). Wilkins cited' the Yale Seminar,

the Tanglewood Symposium, the Contemporary Music Project,

and behavioral goals and objectives as being the major

reform movements.

Based upon her investigation, Wilkins found that

reform movements in both countries were concerned with

improving the quality of music training for students at

all levels, with special emphasis on the training of

talented students (9, p. 290). She concluded that all

reforms proposed were to solve the following three prob-

lems common to both France and the United States:

(1) assure the best training in music for the
very young students (pre-school age through
elementary school); (2) improve the relevance
of the curriculum to obtain a continuum of
interest and involvement in music from youth
to adulthood; and (3) improve the teacher-
training programs in higher education to pre-
pare efficient personnel for contemporary
changes, both social and musical (9, pp. 294-
295) .

The Wilkins' study gave this writer insight into the

overall attitude of a country toward education and how

this attitude may influence its music educational approach.

This insight was strengthened by a study of the educational

system of Switzerland. It is a country with a pluralistic

culture in that it has four different language and cultural

areas: German-, Romansh-, French-, and Italian-speaking Switz-

erland. Flaksman, anAmericanmusic journalist, compared the



47

music educational systems of the different language areas

with each other.

Flaksman considered her study

an assessment of the interrelations between
education and society, especially as concerns
the arts in general and music in particular.
It examines the culture, background, and folk-
ways of the Swiss people and how these forces
influence the philosophy and the structure of
its educational system. It seeks to probe the
way in which music education enriches the daily
lives of its citizens, and researches the moti-
vation for the extensive participation in music
activities. . . . More specifically, the in-
vestigation includes a study of the four sub-
cultures of Switzerland based on language dif-
ferences (German, French, Italian, and Romansh)
and how the history and culture have affected
the development of music education (2, p. 4).

Flaksman used interviews, personal observations, and

a questionnaire for her research. Further, she attended

numerous lectures, recitals, conferences, demonstrations,

symposia, concerts, and festivals. She made several visits

to Switzerland during the years 1967-1972. During these

sojourns she visited fourteen cantons (rather autonomous

states) and conducted interviews with government officials,

private and public school teachers, administrators, and

others involved directly or indirectly with music. Primary

and secondary French, German, and English documents, bro-

chures, and curricula were consulted that the researcher

considered relevant to music education and general educa-

tion in Switzerland. One may assume that Flaksman was
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fluent in French and German for she stated that she was

not fluent in Italian (2, p. 130).

Flaksman designed a questionnaire to elicit some back-

ground information from an unspecified population of Swiss

music teachers. Questions included the teachers' names

and addresses, the type of school at which they taught, the

age of the students, the number of special music teachers

employed at the school, teacher qualifications, and the

kinds of musical activities they taught. Other than men-

tioning the questionnaire in the introductory chapter and

the inclusion of a completed copy in the Appendix, no

further reference to it was made.

Flaksman reported that Switzerland did not have a cen-

tralized educational system; rather, education was controlled

by each of the twenty-five cantons and half cantons (2, p.

42), resulting in a great variety of educational practices.

The curricula differed greatly among the cantons in regard

to the number of years of compulsory education, minimum

age for entering school, required pre-school education,

and number of years of primary education. Regardless of

this difference in curricula, the Swiss uniformly viewed

education as "an important intellectual, aesthetic and

moral enterprise" (2, pp. 3-4). Further, they believed

that education was a "pillar of their democracy, not only

as fundamental in the training for citizenship, but also
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as essential for the economic welfare and progress of the

country" (2, p. 40). Flaksman wrote that, although the

purpose of education varied,

Generally most statements of aim stress the devel-
opment of mind and character, the furtherance of
knowledge and ability, physical culture and healthy
living, civic and political education, a sense of
responsibility towards society, and a spirit of
international understanding (2, p. 50).

Swiss education was reported to be divided into pri-

mary or lower school, upper elementary or lower secondary

school, and upper secondary school. There were seven

universities, special institutes which were adjuncts of

the universities, certain special schools such as academies

or conservatories, and higher institutes of technology and

economics, Flaksman described the university as a "grad-

uate school offering specialized courses and laboratory

work leading to the doctorate or licentiate degrees, as

well as various diplomas" (2, p. 62).

Teacher training was a cantonal responsibility and the

number of years required for primary teachers varied from

four to six years. To qualify as a secondary school teach-

er, one had to hold a university degree in a specific sub-

ject area and then take an additional year of teacher train-

ing (2, p. 65).

The general aim of music education was to cultivate

"the development of musicality and musical awareness in a

musically literate citizenry" (2, p. 79). Listening,
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singing, playing, reading, and creating were included in

most of the music curricula throughout the country. Cer-

tain language areas gave greater emphasis to one or more

of these elements than others.

Flaksman found that the mother country of the various

language regions in Switzerland influenced music education

practices within that particular region. Teacher training

practices were a direct result of the philosophy of music

education of each language area. In German-speaking and

Romansh-speaking Switzerland, music was compulsory through-

out the nine years of required education. Primary music

education stressed singing and listening and utilized both

the Orff and Kodaly methods. The elementary classroom

teacher was responsible for music instruction, and, con-

sequently, music was emphasized throughout the four- or

five-year curriculum at the teacher training institution.

The ability to pass an examination in the playing of at

least one instrument was mandatory at these institutions.

At the secondary level, however, music education practices

were not uniform and varied considerably from canton to

canton as well as from city to city (2, p. 96).

French-speaking Switzerland, in contrast to German-

and Romansh-speaking Switzerland, utilized the "fixed do"

system of solmization. The elementary classroom teacher

provided music instruction which was supplemented by
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special instruction in Dalcroze-eurhythmics. The music

phase of teacher training was similar to that of German-

speaking Switzerland except that there was no instrumental

requirement (2, p. 120).

Compared with the active and important status of music

in the curriculum of the language regions described in the

previous paragraphs, the music education program in Italian

Switzerland was minimal in the curriculum, the number of

music teachers, and in the music preparation of classroom

teachers (2, p. 126). Prospective classroom teachers in

Italian-speaking Switzerland received only one hour of

music instruction during their first year of study. They

received two hours of instrumental music instruction the

second year; the third year was devoted to practice teach-

ing (2, p. 131).

Professional music training was available at conser-

vatories throughout Switzerland. Students earned a diploma

as music teachers or performers. At the time of Flaksman's

visits, four of the seven universities offered doctorates

in musicology under the Faculty of Philosophy.

In summarizing her findings, Flaksman wrote:

There are general weaknesses as well as strengths
in the Swiss system of music education. The bewilder-
ing profusions of terminologies, courses of study, and
varied requirements in music as also in general educa-
tion is a source of considerable difficulty and con-
fusion. Another is the necessity for reconciling
differences in the basic system of notation and the
approaches to music reading used in different sections
of the country (2, p. 151).
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Flaksman concluded:

The focus of the study has been on music educa-
tion as seen against the background, history, and
culture of the Swiss people. Music is highly regarded
and recognized as an essential factor in democratic
living. It transcends the cultural differences and
serves as a unifying element in the life of the nation.
Thus, the way in which music education has contributed
to the development of Swiss society may have implica-
tions for other states with pluralistic cultures (2,
p. 149).

The studies on music education in France and Switzer-

land made it clear to this writer that the centralization

or decentralization of education in a country has an imme-

diate effect on the music educational system of a country.

A question of interest was what determined whether a country

centralized its educational system. France is a democratic

country but is essentially elite-oriented. Switzerland is

also a democratic country and gives almost full autonomy

to the many cantons; it provides training of the very

talented as well as of the general population. In order to

pursue this question of the relationship of a political

ideology and educational policies, the two studies that are

thus far available about music education in socialist coun-

tries (Poland and the U.S.S.R.) were examined more closely.

Bojus presented the history of music education in

Poland in the context of intellectual trends and general

education from the Middle Ages to current developments.

Although Bojus did not delineate any research problems, it

appeared to this writer that the researcher wanted (1) to out-

line the historical development of Polish music education from
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the years 1000 to 1945; and (2) to examine socialist music

education in Poland at the time the investigation was con-

ducted (1, p. 60).

In order to do her research, Bojus traveled to Poland

under the auspices of the Kosciuszko Foundation. She re-

lied primarily upon secondary Polish sources for the histor-

ical portion of the study, She utilized Polish and English

primary and secondary sources for information on music edu-

cation since 1945. She also observed all levels of classes

in Polish music schools, and interviewed music educators,

administrators of music institutions, and students. She

was fluent in Polish and translated a series of articles

which provided the basis for most of the information con-

tained in the first portion of the study (1, pp. 6-7).

Throughout the centuries, according to Bojus, Polish

education had been dominated by the Roman Catholic Church.

The first Polish schools were established "in the eleventh

and twelfth centuries to train young men for the priesthood"

(1, p. 10). Music instruction was an important part of

this training.

During the Reformation, education was supervised by

the Jesuits, and, according to Bojus, they "were more con-

cerned with maintaining the existing state of affairs than

in preparing students to meet the problems of the country"

(1, p. 27). For a period of twenty years, though, the
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State gained control of education by the establishing of

the Commission of Public Education in 1773. It was "the

first modern ministry of education in Europe" (1, p. 36).

According to Bojus, there were two distinct trends in

music education in the second half of the eighteenth cen-

tury:

(1) the traditional, which directed its program
toward the immediate and private needs of the
wealthy, and (2) a revolutionary trend which di-
rected its efforts toward making music available
to all levels of society. The latter was without
precedent and, for the first time in history, the
child of a peasant was given the same opportunity
to study music as the child of a nobleman (1, pp.
36-37).

From the nineteenth century on, Poland was almost con-

stantly occupied by one or more world powers. Each country

sought to destroy Poland's culture and heritage by imposing

its own language, customs, and educational systems. Between

the two World Wars, however, Poland was again an autonomous

nation. But, according to Bojus, the nation was replete

with internal conflicts which extended to music education.

She wrote:

The entire period between the two World Wars was
marked by a struggle against conservative elements
for reforms in music education. During the first ten
years there were many improvements in the teaching of
music in general education, in professional music ed-
ucation, and in the preparation of music teachers for
public schools. But after 1930, the reform movement
lost its drive as the conservatives began to take
over. The reorganization of music schools did not
take place, and the recommendations of progressive
music educators went unheeded. A steady decline in
cultural activities set in, particularly in rural
areas (1, p. 71).
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What little remained of the Polish music education system

was destroyed by the German occupation. After World War

II, Poland became a socialist country.

Socialism holds that every person has the right to an

education and that aesthetic education must be included.

Bojus stated: "The task of educating a cultured people and

of developing every person's creative strengths and talents

through aesthetic education is the purpose of contemporary

socialist pedagogy" (1, p. 87). Although not made explicit

by Bojus, it appears that Poland had four levels of educa-

tion: pre-school (ages three to six), elementary (ages

seven to fourteen), secondary (ages fifteen to eighteen),

and higher education (1, p. 107).

Bojus observed that every child had a right to music

education (1, p. 94). She wrote:

The pre-World War II music schools had an elite
character: most of them were private and charged
tuition. Music education for children of peasants
and workers was precluded under such conditions, but
with the total democratization of education under
the new system it was made available to everyone
(1, pp. 95-96).

Music was emphasized at the pre-school level where it

was taught by a specialist, often a teacher of eurhythmics

(1, p. 108). Music was included in both the elementary and

secondary school curricula. There were two types of special

music schools for talented children. The State Elementary

Music Schools provided children with both the regular
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academic curriculum and a music program. It was of eight

years duration and prepared students to enter a general

secondary school, a Music Lyceum, or a Music School Level

II (1, p. 130). The second type of special music school,

State Music School Level I, offered only music instruction

after the students had attended their regular general edu-

cation program during the morning.

The State Music Lyceums combined general secondary

and music education in a four-year program. Graduates re-

ceived both a music diploma and a baccalaureate in general

education. The State Music Schools Level IT were profes-

sional music schools and qualified their graduates for

careers as professional musicians and music teachers.

Seven state conservatories provided opportunities for

advanced study, culminating in the awarding of a Master of

Arts degree in music. The conservatories trained profes-

sional musicians and music teachers. They offered two pro-

grams for music teacher training: a full-time division

which took four years to complete, and a part-time division

for in-service music teacher training (1, p. 182).

In order to implement its philosophy that aesthetic

education "must include everyone, not just the talented

few" (1, p. 87), Poland established music and culture extra-

curricular centers. Music centers, according to Bojus,

. . . diffuse musical culture. , . . by teaching and
presenting music in an understandable and interesting
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form; by seeking out and directing talented students
to professional music schools, by fostering music
folklore in their own areas, especially in rural
areas; and by engaging in socio-music activities in
their own communities (1, p. 220),

Cultural centers provide citizens with "skills and compe-

tencies that are required for intelligent producers of

music on a semi-professional basis" (1, p. 223).

In discussing the strengths and weaknesses of music

education in Poland, Bojus commented that, despite efforts

towards mass music education, Polish music educators were

dissatisfied, especially with the music program in the

regular schools. They claimed there was a shortage of

qualified teachers in both urban and rural areas; the num-

ber of hours allocated to music in general education was

low; music teachers' salaries were inadequate; and text-

books and teachers' guides were scarce (1, pp. 229-230).

Another problem which Polish music educators faced was the

lack of interest in the subject by school authorities
and educational supervision in general. The stand
they take with respect to music is an indication of
their traditional (pre-socialist) concepts of the
function of art in education (1, p. 230).

Bojus concluded that the problems facing music educa-

tion in Poland were not unsurmountable and music educators

were actively searching for solutions. She reported:

The vigilance exercised over music schools and
music education in. general, the preoccupation with
changes in programs and methods, and the constant
reforms are all healthy signs of the continual de-
velopment of music education, indications of the
important position of music education and music
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culture in Polish society. As long as the search

for improvement in structure and method continues,
Polish music education will continue to flourish
and to remain a vital force in Polish life (1, p.
232).

Remeta, an American, investigated the existing music

educational system in the U.S.S.R. He presented a de-

tailed description of all levels of music education in

the largest of the Soviet republics during the 1972-73

academic year (7, p. 2). He focused on the attempts to

combine elite and mass music education in the Soviet Union.

Although not specifically stated, it appeared that Remeta

had three research problems: (1) the discussion of music

in the general education schools; (2) the description of

extra-curricular music programs; and (3) the discussion of

the special schools.

Remeta made three trips to the Soviet Union to do his

research. Dimitri Kabalevsky arranged for him to visit

various types of music institutions in Moscow, Leningrad,

and Kiev in 1969 and 1972, In 1970, Remeta attended the

Ninth International Conference of the International Society

for Music Education which was held in Moscow. During his

visits, he interviewed directors of various music insti-

tutions, toured their music facilities., and observed

classes. He also had opportunities to converse with stu-

dents and instructors during school activities and in in-

formal situations after school hours. He reported that he

was reasonably fluent in Russian.
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Remeta reviewed English literature available on

Soviet education, as well as Russian literature published

by various Soviet music institutions. Obtaining specific

curricula and course outlines proved to be one of Remeta's

greatest difficulties (7, p. 11). These materials were

printed in very limited quantities by the government; how-

ever, some of the directors and teachers at different

music schools made their own copies available to him (7,

p. 20).

The Soviet philosophy of education, according to Remeta,

has given every citizen the right to an education but

the "needs and desires of the State will influence the

length of study and also the area of study" (7, p. 66).

The purpose of education was the training of a "cadre

to fulfill the economic requirements of the Soviet State

and . . . tto mold] its citizens along the prescribed lines

of communist ideology" (7, p. 66).

The Soviets were found by Remeta tomaintain a dual

system of education: mass educational opportunities were

provided for all citizens; a series of hierarchical edu-

cational institutions for the intellectually, artistically,

and physically gifted provided an elite education for those

who were qualified. There were speciality schools for the

military, the secret police, the Communist Party, as well

as for the fine arts and physical education. Education in
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these specialized schools was pyramidal, that is, the

schools acted as filters to progressively eliminate all

but the most gifted. Early identification of the talented

was a prime consideration in Soviet education.

Because of their belief that "all normal children have

the potential for development in music" (7, p. 75), the

Soviets strongly emphasized pre-school education. At the

pre-school level music was taught by a specialist whose

duty was to provide a sound music foundation for all, but

especially to detect those children who displayed a talent

for music. Once a gifted child was discovered, arrange-

ments were made to ensure a more exclusive type of educa-

tion at a special school.

Aesthetic education, including language, literature,

music, and the fine arts, was provided for in the curricu-

lum as a required subject. Specifically regarding music,

Remeta reported the Soviets believed that music should

serve to enrich the "lives of the masses" (7, p. 79).

Mass music education, while occurring to some degree within

the general education system, was primarily relegated to

out-of-school activities. Music was just one program of

a highly-structured system of extra-curricular activities

for children as well as adults (7, p. 88).

Music teacher training was available at a number of

institutions including conservatories, institutes of
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performing arts, music-pedagogical institutes, pedagogical

institutes, and institutes of culture, all of which were

considered higher education. Length of study varied from

three to five years. The type of institution from which

one graduated determined one's teaching qualifications.

Teaching qualifications from conservatories were among the

most prestigious. Graduate training in music was highly

restricted and was open to a very small group of exception-

ally talented individuals only. It was based upon a State

examination and recommendations by the conservatory coun-

cil (7, p. 256). Consistent with the Soviet belief that

every artist was also a teacher, performance majors, com-

position majors, and musicology majors had to fulfill

pedagogical requirements as part of their training.

Based upon his research, Remeta concluded:

* . . the Soviet government has succeeded in devel-
oping an impressive system of music education that
is available to all Soviet citizens. The system of
music education is not limited to the school system
alone, but includes a vast network of out-of-school
organizations and institutions that are also in-
volved in mass-media education (7, p. 306).

The Soviet Union provided a variety of institutions for

mass education and music education through an extensive

network of schools. At the same time, the Soviets were

interested in locating intellectual, physical, and artistic

talent in the very young child. Upon the identification

of talent in a child, he was then eligible for a more
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specialized education. Based upon the observations provided

by Remeta, the philosophy and educational structure of the

U.S.S.R. were consistent within the Soviet Republic. Remeta

did not discuss conditions in the other republics of the

U.S.S.R.

Comparing Poland and the Soviet Union, Poland did not

have the great variety of institutions that the U.S.S.R. had.

The political ideologies of both countries emphasized

aesthetic education for all citizens. In the case of Poland,

however, equality of opportunities for aesthetic education

were not uniform throughout the country. It appeared that

administrators in-rural areas still viewed aesthetic edu-

cation as restricted for the artistically talented.

In the adaptation of a foreign educational system, the

problem of mass or elite education is just one area where

philosophical and practical policies may conflict or be in-

consistent. Another area of difficulty which may arise is

the compatibility and relevance of the new system to a

country's traditional views on government, education, and

even religion. African and Asian countries and other

technologically-developing countries have ancient heritages

which are not always comptaible with modern, western,

Christian policies.

Mbabi-Katana, a Ugandan, saw the western-Christian

ideologies in conflict with traditional African philosophy.
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He proposed the restoration of African music to the ele-

mentary level curriculum as one solution to the problem

of relevancy in African education. The purpose of the

study, although stated as the problem, was to design

a child-centered curriculum in music for the first

eight grades in Ugandan schools. The curriculum was

based on genuine African "philosophy, embodying cul-

tural richness and diversity, and reflecting politi-

cal, social and ethical values of the society of

Uganda" (6, p. 1), He wrote further, "The curriculum

is intended to revolutionize music education in the coun-

try as well as in the neighboring states of East Africa"

(6, pp. 87-88). His problem-statements, although not

defined as such, appeared to be (1) to discuss the im-

pact of Christianity and European culture upon tradition-

al African education; and (2) "to investigate and establish

a genuine philosophy for the education of the young which

is regretably absent in Africa at the present moment

(6, pp. 17-18).

In 1961, Mbabi-Katana, sponsored by a grant from the

Rockefeller Foundation to the University of East Africa,

collected 150 songs in three main language groups: Bantu,

Luo, and Nile-Hamitic, from East African nations. These

songs were organized into four classifications: story

,I",, -- -**4044m" , -- czw -'- -- 4k
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songs, play songs, dance songs, and general songs. Then

each of these classifications was subdivided into three

categories, representing the different maturity levels of

the children: grades one and two; three through five; and

six through eight, These songs formed the core for the

curriculum which was designed for implementation in the

elementary schools. The material was to be presented by

the classroom teacher, aided by music paraprofessionals,

in a cyclical sequence.

Mbabi-Katana devoted a considerable portion of his

study to discussing a rationale for the importance of music

in the African culture. He wrote: "Music plays a unique

role in the life of the African. It provides a medium be-

tween the living and the dead" (6, p. 23). Historically,

music has accompanied every major event in the life of the

African, from birth to death (6, p. 23).

Mbabi-Katana noted that the African had not acquired

education from the European but for centuries had entrusted

this task to the extended family. He wrote:

The term "education" in one of the most prom-
inent Bantu languages is known as "Okugunjura," a
word whose literal equivalent in English is "up-
bringing." Inherent in the meaning of this word is
the act of preparing, training, and transforming a
young person into a mature responsible person (6,
p. 5).

Under this system, education included the induction of

children into the "accumulated heritage of their
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"predecessors" (6, p. 5); and music played a vital role in

this process.

Mbabi-'Katana reported that Christian missionaries

arrived toward the end of the nineteenth century. They

taught reading and minor vocational skills but their pri-

mary purpose was to gain converts. He noted that the

Christians viewed anything African as pagan, and, there-

fore, they eliminated all traces of Africanism from edu-

cation (6, p. 9).

Uganda was a protectorate of England until 1.1962 when

it was given its independence. Under the British, educa-

tion became bookish and examination-centered. Mbabi-

Katana accused the western Christian education as adapted

in Uganda of alienating the schooled African from his

rightful heritage. He said:

Traditionally, technical skills in playing or
singing music had been handed from one generation
to another until the advent of modern schooling
which disrupted the traditional educational means
and failed to absorb them into its system (6, p. 72).

Mbabi-Katana urged for a reform in the curriculum with

music at its core. He asserted that

Exclusion of African Music from the mission-con-
ceived school curriculum was and still is tanta-
mount to contempt of the natural joys of young
people, and a worst form of oppression and sup-
pression of man's happiness (6, p. 29).

He believed his curriculum would give an African identity

to Ugandans and other East Africans. He concluded:
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Music, itself being a major source of accumu-
lated heritage of the African, it, therefore, needs
no justification in the present day general educa-
tion curriculum. Unfortunately, this is not the
case. School education as introduced into Uganda
was not based on organic African concepts. Hence
the ambivalence of the modern schooled African
toward his heritage, his inability to offer effec-
tiye service and leadership to his community, and
his inability to conceive himself from the stand-
point of the group to which he belongs (6, p. 87).

Mbabi-Katana pointed out the problems that a country

encounters when adapting an educational system without

adequately considering the cultural needs of its citizens.

He was critical of the Christian-based educational system

for its neglect of traditional African music. Kim, a

Korean, viewed the advent of Christianity to his country

in an entirely different light.

Kim compiled a "history of school music education in

Korea from 1886 to the present" (5, p. 3). He did not in-

clude a statement of problems, but it appeared that they

were: (1) to discuss music education under the Christian

missionaries; (2) to describe music education during the

Japanese occupation; and (3) to describe music education

since 1945.

Kim's study was basically an historical study and he

wrote that he utilized Korean and English primary sources

found in the New York City Public Library, and in the

libraries of Columbia University, Harvard University,

Princeton University, and the Library of Congress. He read
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official "records, newspapers, periodicals, and materials

by individuals" (5, p. 4), He gathered further information

through correspondence and interviews with persons involved

in the development of Korean music education. He reported

that he made every effort to verify the authenticity of his

information through the "processes of external and internal

criticisms as discussed by Good" (5, p. 5). Apparently Kim

did not visit Korea to obtain any of his data; but this re-

mains unclear to this writer.

According to Kim, for many centuries Korea had an

elite system of education. The philosophy of education

from 372 A.D. to 1886 was based almost entirely on Chinese

Confucianism and was to train male officials and "enlight-

en the peerage" (5, p.. 16). The purpose of education was

"by all means and to all purposes, to teach Chinese clas-

sics or Confucianism" (5, p. 17). In primary school

children were taught Chinese characters,

After the arrival of Christianity in 1886, views on

education were changed. Kim noted:

With the establishment of schools came many
things that delightfully astonished the Korean
people. . . . The first was the education of
women. The other was the education of the poor,
the unfortunate, and the common people (5, p. 19).

The Christians established many elementary and secondary

schools in the capital, Seoul, as well as in the provinces.

These early schools devoted most of the curriculum to
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reading, Bible study, hymn singing, and English (5, p. 21).

Inspired by the missionaries, the Korean government set

about the task of establishing and modernizing the school

system. A teacher training school was opened in 1895.

Student-teachers were sent out into the schools after only

six months of training. Many elementary and secondary

schools were founded between 1900 and 1910 (5, p. 29).

The missionaries did more than introduce a new religion

and educational system. Music was a necessary part of the

worship service. Hymns were learned by rote and the only

textbook was the hymnal. Kim commented that "with this

musical education came western musical notation and the

method of singing by solmization" (5, p. 32).

Music was a vital part of the curriculum of the mis-

sionary schools. In 1906 music was included in the offi-

cial primary school curriculum and was also added to the

curriculum for teacher training. In 1908 it was added to

the secondary school curriculum. The missionary schools

continued to pioneer in the field of music education by

instituting instrumental instruction in 1908 (5, p. 61).

A girls' missionary school in Seoul, Ewha, established a

music department in 1910 and began to train music teachers.

In that same year the first music textbooks were published.

From 1910 to 1945 Korea was occupied bythe Japanese.

Korean teachers were replaced by Japanese. Textbooks were
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written in Japanese, and Japanese became the language of

instruction. Kim wrote:

Japan was bent upon the policy of Japanizing
the Korean people. This was nowhere so rapid as
in the schools, where the young minds would readily
be converted to accepting Japanese ideas, customs,
and beliefs. Thus from 1938 on the educational
ordinance was modified to make the Japanization
policy quickly realized (5, p, 71).

According to Kim, the Japanese reduced the number of mis-

sionary and other private schools, They re-organized the

educational structure into a six-year elementary level and

a five-year secondary level. They set up special programs

to re-train Korean teachers along Japanese ideologies. Kim

wrote that during this occupation, Japanese songs and texts

replaced Korean songs. The western system of solmization

was replaced by the Japanese alphabet and the "fixed do"

system supplanted the "moveable do" which the Koreans had

previously employed. Students were allowed to sing only

military marching songs and Japanese children's songs (5, p. 74).

After the liberation of Korea from Japan, the slogan

"Maximum Service to Humanity" was adopted as the basic

principle of education, A new educational system was set

up under the directio. of the American military government.

Schools were again re-organized to include six years of

elementary school, three years of junior high school, and

three years of secondary school. Kim reported that in 1946

primary education was made compulsory for the first time in Kor-

ean history. American educational influence permeated all
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phases of Korean education, from philosophy to teaching

methods and textbooks, Teaching methods changed from

militaristic to pragmatic, from teacher-centered to pupil-

centered (5, p. 80).

To counter the severe teacher shortage, Kim wrote,

"the military government Education Department opened a

teachers' training center, and made every effort to put

across the ideals of democratic education" (5, p. 78).

In 1948, two hundred American educators arrived in Korea

and established a teacher training school. Kim commented:

In this connection American educators emphasized
the idea that Korean educators must find out the
kind of method that would fit into the reality
of the native system of Korean education (5, p.
83).

After the Korean War, Kim reported that seven more

teacher training schools were founded to meet the growing

needs for qualified elementary teachers. Seoul National

University established a teacher training department to

prepare middle and secondary school teachers (5, p. 90).

Music education was also faced with many obstacles,

including a shortage of qualified teachers and music

materials. The major cause of the low quality of the music

teachers, according to Kim, was that they could not

"rightly apply the new methodical system of education. A

minor cause was due to the unskillful performance of stu-

dents on musical instruments, which were not easily avail-

able for students' practice (5, pp. 90-91).
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By the 1950's, however, Kim reported that many new

music departments had been established in universities

(5, p. 93). Textbooks were revised along American music

educational methods. In 1956 the Music Research Associa-

tion was organized to encourage research in new learning

and teaching methods and to promote an exchange of ideas

among music educators (5, p. 101).

Regarding native music, Kim reported that since 1925

several colleges and universities tried to promote the

study of native Korean music and instruments. In every

case the programs were cancelled for lack of interest.

Kim suspected the reason for this apathy was that native

musicians had "no promise of a livelihood" (5, p. 102).

In 1959 Seoul University again instituted courses in

national music and graduates of the program were promised

enployment as music teachers.

Kim reported that, following a curriculum revision

in 1963, national music was included in the intermediate

and secondary school programs. Korean national music was

also being taught at the primary level. According to Kim,

national music occupied "3C per cent of the total curricu-

lum" (5, p. 103).

Based upon his research, Kim concluded:

Korea has come to the present state of national
life through many obstacles--political, social, and
economic. Now from among her multiple endeavors
with educational systems in the past, music education
is now on the road to unhampered development.
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Today the fact is that Korea has a well
developed music education which can stand with
those. of the advanced nations in the world
(5, p. 106).

Summary

The related research has shown that there has been a

great diversity concerning music educational practices

within and adjunct to the general educational systems of

various nations. The nine dissertations illustrated the

variety of studies which- one encounters in comparative

music education. Studies by Greenberg, Sabry, Hamada,

and Mbabi-Katana, analyzed a country's music educational

system in order to modify an existing curriculum or to

develop a new curriculum. Two investigations, one by

Wilkins and another by Flaksman, were comparative studies.

Wilkins' study was cross-cultural and involved music edu-

cation of different countries. The Flaksman study was a

comparison of the music education practices of different

language groups within the same country, The studies of

Bojus and Kim were basically historical, The Bojus study

was indirectly comparative in that it related Polish

music education of the past and the present. Kim's study,

however, was a description of the past and gave a minimum

of attention to the present status of music education in

Korea, The Remeta study was primarily an assessment of

the present status of music education in the U.S.S.R.
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The studies used both historical and social science

tools to carry out the investigations of foreign music

systems. The primary social science research tools were

interviews, personal observations, and, to a much lesser

extent, the questionnaire. Of the historical research

tools, the use of foreign- and English-language govern-

ment documents, brochures, publications, and memoranda,

as well as curricula were most frequently consulted as

primary sources.

The Ugandan, the Korean, and the three Middle Eastern

studiesillustrated countries which had borrowed or tried

to assimilate western educational policies. Uganda particu-

larly had difficulties in reconciling traditional educa-

tional views with the adapted western Christian educational

system. Egypt and Lebanon experienced few difficulties in

adapting the French educational system as long as an

elitist educational policy was promoted. However, when

demands for mass education became apparent, the adapted

systems were not flexible enough to accomodate this

ideological change.

Attempts to provide for mass music. education were

very apparent in the studies examined. Greenberg mentioned

that Israel was moving away from music training for

the talented towards mass music education, Egypt and
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Lebanon, however, were still concerned with a very small

portion of the population in regard to music training for

all grade levels as well as music teacher education.

Neither Sabry nor Hamada discussed the training of music

performers. Music education in Egypt and Lebanon was still

in a very early state of development.

In contrast, music training was especially advanced

in the socialist countries. The U.S.S.R. provided oppor-

tunities for mass music education as well as very elite

music instruction for the talented. Poland, although

pledged to mass music education, was reported to have dis-

crepancies in this policy in rural and urban areas. Both

Poland and the U.S.S.R. provided numerous extra-curricular

centers which served as a means of reaching large numbers

of individuals, both children and adults. Music was one of

the activities available on an amateur or semi-professional

basis.

France claimed to be making every effort to improve

music education and to make it available to all. However,

the country maintained a system of rigid examinations which

eliminated all but the artistically elite. Switzerland

was fairly advanced in providing mass music education oppor-

tunities. Such practices, however, were not uniform through-

out all the language regions.
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In terms of music education, borrowing from other

cultures presented a particular problem for Islamic coun-

tries. In Middle Eastern countries traditional religious

concepts about music, its place in society, and the status

of the performer differed from the western Christian views.

These attitudes affected general music education and music

teacher training in Islamic countries. Other non-Christian

countries were found to have similar problems. Mbabi-

Katana pointed out the negative attitude Christianity held

about African music in education. Kim, however, saw the

institution of Christianity as a very positive factor in

the development of Korean music education.

In assessing the studies, this writer felt the scope

of most of the investigations was enormous. Greenberg's

study was very broad. It seemed to this writ-er that Greenberg

should have restricted his investigation only to formal music

education. This in itself would have been a sizeable

study. Flaksman seemed to be the least successful in

handling the broad topic of music education in Switzerland.

The result was little more than a travelogue; the study

lacked focus, substance, and guidance. Although the Kim

studywas completed in 1976, there was no mention of music

education beyond the mid 19601s. Wilkins' study was

supposed to be comparative; however, approximately three-

fourths of the dissertation was devoted to a discussion

of French music education. American music education was
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given minimal treatment, The Mbabi-Katana study presented

an important issue in comparative research; however, it

appeared disorganized, rambling, and redundant. The study

was replete with grammatical and ,stylistic errors.

Some writers were vague about their lengths of stay in

the countries they investigated; guidelines for interviews

were not provided. In the Flaksman study, the purpose and

and administration of the questionnaire were unclear and

the results were never quantified. Hamada mailed the same

questionnaire to both teachers and administrators. He

failed to identify the levels of education he was surveying

and also failed to state whether the questionnaire was in

Arabic, English, French, or all three languages.

All of the studies were involved in fact collection

but none of them attempted to interpret the-ir data, Most

of the researchers mentioned the need for cross-cultural

and comparative studies in music education but then failed

to relate their investigations to this field,

Examining all these studies, this writer realized that

it was not sufficient to me-rely present facts. The data

needed to be interpreted critically and analyzed within the

cultural contexts of the country investigated.

"Na"WANOW"I
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CHAPTER III

THE HISTORICAL DEVELOPMENT OF FORMAL HIGHER EDUCATION

IN IRAN UP TO 1978

Introduction

Iran with a 1978 population of 33,591,875 is situated

in what has been a strategic geographical location. The

kingdom of Persia, the country's name until 1935, was the

bridge to India, the center of the silk and spice routes

to the orient. The land mass of 628,000 square miles is

bounded on the north by the U.S.S.R. and the Caspian Sea,

on the south by the Persian Gulf and the Gulf of Oman, on

the east by Pakistan and Afghanistan, and on the west by

Turkey and Iraq (4, pp. 59-61; 18, pp. 1-2).

The Iranian people are generally Aryans. However,

in the south there is also a sizeable population of Arabs.

Other ethnic groups include Turks, Kurds, Armenians, and

tribes such as the Baluchi, Shaseven, Baktiari, Qashqa'i,

Mannassai, Kuh Galie, and Brahu, Although Persian is the

official language of the country, only about half the

population actually speak it as their first language;

the rest speak other languages such as Turki, Armenian,

Kurdish, and Arabic (6, p. 1; 4, p. 357).

78
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Ninety-four per cent of Iranians are Muslims, and of

this number 90 per cent are members of the Shi'a sect of

Islam which acknowledges Ali, the Prophet Mohammad's son-

in-law, and the Twelve Immans, as the Prophet's legitimate

successors. Four per cent are members of the Sunni sect

of Islam. Christians, Jews, Zoroastrians, and Bahai's

comprise the 6 per cent non-Muslim figure (4, p. 336).

For most of its 2,500-year history, Iran had been an

absolute monarchy. Until 1906 the reigning Shah exercised

all legislative, executive, and judicial powers. It was

in 1906 that Muzaffar ad-din Shah was forced to proclaim

the establishment of a constitutional monarchy.

According to the Iranian Constitution, the government

consisted of the legislative, executive, and judicial

branches. Legislative powers were vested in a bicameral

parliament: a National Consultative Assembly (the Majlis)

and a Senate. The executive branch consisted of a cabinet

and all government officials headed by the Shahanshah

(King of Kings). The title was hereditary, going to the

first-born son of the reigning Shah and a woman of Islamic

birth. If there was no male heir, the Shah would appoint

a successor, subject to Parliamentary approval. The Iranian

judicial system was patterned after the French system and

consisted of a series of hierarchical courts which culminated
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in a Supreme Court. Cases were usually tried by judges

rather than by juries (8; 18).

Until January of 1979 Iran was governed by Mohammad

Reza Shah, the second ruler of the Pahlavi Dynasty. His

father, Reza Khan Sardar Sepah, after having served first

in the Army, then as Minister of War and Prime Minister,

overthrew Ahmad Shah, the last member of the Qajar Dynasty,

in 1923. In 1925, Parliament proclaimed him Shah. He chose

the ancient word for the language spoken by the Parthians,

"Pahlavi, "'for his dynasty name (18, p. 87). In August of

1941, due to international pressures, Reza Shah abdicated

and Mohammad Reza was proclaimed Shahanshah. In 1966 he

added the appellation, "Aryamehr," "Light of the Aryans," to

his title, from then on being addressed as Shahanshah

Aryamehr.

Education Prior to the Reign of Nasa-id-din Shah

The value of education in Iran has been attested to

by numerous writers from Herodotus and Xenophon to current

writers such as Arasteh, Wilber, and many others. Eicher

et al., wrote, "Education, then and now, was

vAlued as an intrinsic good worthy of honor and prestige

and as an important instrument for self-production, for

self-gain, and for social mobility" (3, p. 12).

Education was deemed essential in the life of children

during the Achamenian (559-331 B.C.) and Sassanian (226-
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641 A.D.) eras. This tradition of formal education was

also continued by the Arabic conquerers after their

successful invasion of Persia in 642 A.D. According to

Szyliowicz, the Arabs realized that education was necessary

for both religious and social factors. The schools they

founded provided the basis for education in all their

conquered lands (15, p. 54).

Formal elementary education in Iran (from the seventh

to the nineteenth century), as in all other countries

conquered by the Arabs, occurred first in the maktab, a

religious school affiliated with a mosque (a place of

worship), supported by religious foundations or by private

sources. The purpose of the maktab was to produce students

well versed in the Koran and the practices of Islam. The

curriculum was limited to the study of the Koran, reading,

writing, and arithmetic. In Iran this curriculum was ex-

panded to include the study of calligraphy, the Shi'a

catechism, and the writings of great Persian poets, such

as Sa'adi and Hafiz (9). The male children of the upper

middle class, land-lords, government officials, shop-keep-

ers, and businessmen attended the maktab from about the

age of seven. The daughters of wealthy families occasion-

ally received an education through private tutoring, gen-

erally within the confines of the family home (9).



The madresseh (religious secondary schools) provided

more advanced training for those sons of the elite who

were interested in intellectual development. The curricu-

lum was religiously oriented but it also included philos-

ophy, history, geography, science, and mathematics (9, p.

5). Upon the completion of his madresseh education, the

young scholar could continue his intellectual pursuits at

one of the very famous Islamic schools called nezamiyeh

in Baghdad, Naishabur, Cairo, Damascus, Aleppo, or, later,

Istanbul (15, p. 66).

Foreign Missionary and Private Schools

Catholic missionaries journeyed to Iran as early

as the fourth century, whereas Protestant missionaries

did not arrive in Iran until the 1830's. Like their Cath-

olic predecessors, however, they settled in both Eastern

and Western Azerbaijan where many Armenian and Nestorian

Christians resided. Arasteh wrote that "extensive mission-

ary work had to wait until the nineteenth century when a

weakened central government was faced with demands for

independence" (1, p. 156). The Basal Mission Society had

established a school in Tabriz in 1833 but closed it only

four years later (1, p. 157).

The American Board in Boston (the Congregationalists)

opened the Male Seminary in Rezaieh, then called Urmia, in

1836. (In 1870 the Mission was taken over by the
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Presbyterian Board of Foreign Missions.) In 1838, the

American Board opened Fiske Seminary for Girls which merged

in 1906 with a newly-established school for Muslim and

Jewish girls.

The French missionaries had other schools in Tabriz,

Tehran, and Isfahan. British missionary efforts were

confined to the southern half of the country through an

'agreement with the American missions" (1, p. 157).

The work of foreign missionaries continued at an

accelerated pace during the reign of Nasr-id-din Shah,

reaching women and children in rural areas as well as

in the populated northern cities. By 1890, the number

of schools operated by the American Mission reached its

peak with 147 schools (1, p. 121). Arasteh, however,

cautioned that this figure may have been exaggerated through

inaccuracies in record keeping (1, p. 122).

Despite government attempts to sponsor its own

elementary schools, the foreign schools attracted more

and more non-Christian students (15). Enrollment in for-

eign schools reached its peak in 1922 with a total of

3,658 students, 75 per cent of whom were Persian (1,

p. 121). The success and popularity of foreign schools had

been so great that Reza Shah moved to control them. By

1939, the government decreed that "all foreign schools

were to be handed over" (1, p. 122). The schools were
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purchased from the missions and all foreign missionary

teachers were expelled from the country, At the same time,

RezaShah also brought the Islamic religious schools under

the direct control of the Ministry of Education.

During the early years of Mohammad Reza Shah's reign

there were great demands for education, and enrollments

rapidly increased. Private schools were again established

and offered higher quality education to all those willing

to pay for it. In 1954, the Ministry of Education, which

was responsible for all primary through post-secondary

education, encouraged the opening of private schools through

subsidies. Such subsidies entailed the payment of the ad-

ministrative and teaching staff and an allotment for each

class. In return, the schools followed the regulations of

the Ministry of Education, including its approval of the

principal (14, p. 35).

In spite of escalating tuition fees in the 1970's,

private schools continued to flourish in Iran. However,

in a speech at the Seventh Ramsar Conference (1974), Shah

Mohammad Reza.Pahlavi spoke out against private education:

We must in fact study the matter to see whether
the private sector has any place, should be per-
mitted to be active, up to the eighth-grade level.
. . . I do not think we can permit private insti-
tutions to exist at this level (11, p. 7).

In 1975, the -Shah-- announced the nationalization

of all private schools, elementary, secondary, and above.
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Under such a procedure, Eicher et al. reported, "all em-

ployees would be state employees and on the state payroll.

Tuition would be controlled as rigorously in the former

private sector as in the state sector" (3, pp. 22-23).

Internal pressures forced the government to back

down in their attempt to nationalize all schools, and

elementary and some secondary schools were able to retain

their private status. By 1978, there were approximately

twenty foreign schools operating in Iran, These schools,

which charged tuition fees ranging from $2,000 to $4,500

per year for each child, were crowded and most had waiting

lists of students. More than 50 per cent of the students

were Iranian nationals, Thus, in 1978, Iran still main-

tained and condoned a dual system of education on both

the primary and secondary levels.

Elementary Education in Iranian Schools

In 1897 the Society for the Establishment of National

Schools was organized in reaction against the growing

popularity of the Christian mission schools. The govern-

ment opened elementary schools in 1898 and by "1901 twenty-

one such schools had been established, seventeen of which

were located in Tehran" (15, p. 173).

Compulsory elementary education was declared in the

constitutional legislation of 1907 and re-affirmed in

g,4 w
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1910. In 1907, a Ministry of Education was established to

organize and oversee a network of 113 public schools, one-

third of which were for girls. In keeping with the Islamic

tradition, education was segregated by sex. It was not

until 1935 that co-educational elementary schools were

established.

The purpose of education was "to familiarize the child

with Islam and teach him skills and abilities necessary

for adult life" (13, p. 10). Elementary education lasted

six years, and pupils attended classes five-and-a-half to

six days a week.

Upon Reza Shah's request French-trained educators

modernized the curriculum. Their efforts of moderni-

zation resulted in too many subjects. Extensive memor-

ization was required as students participated in national

tri-monthly examinations scheduled by the Ministry of

Education. In 1935, control through examinations became

so rigid that the Ministry of Education published regu-

lations concerning the exact examination dates and

the conditions under which a child could be pro-

moted (1).

During the years 1968-1973 the entire school system

was re-distributed. In this process, the elementary level

of schooling was shortened by one year. The purpose of
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primary education was re-defined "to teach the basic

elements of literacy and impart the knowledge necessary

for proper living in society and for harmonious mental,

physical, moral, and emotional development of the chil-

dren" (16, p. 11).

Although the curriculum was supposedly modernized,

there was very little difference between this and the old

curriculum. The major change occurred in the amount of

time that was allocated to religion. Arabic was dropped,

as was the reading of the Koran, civics, siyaq (old way

of counting), and calligraphy (12, p. 58). However, the

reading of the Koran and civics appear together under

religion- and morals; siyaq, of course, is absorbed by

arithmetic, and calligraphy is included in arts and crafts

(Table I,p. 8 9 ). Instead of 174 class hours, pupils under the

new plan spent 140 class hours during their five years.

The difference amounts to approximately one hour less

per day.

Secondary Education

Iran's interest in establishing a formal secondary

education program can be traced to the mid-nineteenth

century. A brilliant grand vizier (Prime Minister), Amir

Kabir Taghi Khan realized that the country needed well-

trained army officers and established the first school to
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TABLE I

WEEKLY PROGRAM OF THE PRIMARY SCHOOL
SINCE 1968*

Hours Per Week

Subject Grade 1 2 3 4 5

Religion and morals 2 2 3 3 3
Persian language and

literature 13 13 9 9 8
Arithmetic and geometry 3 3 4 4 5
Experimental and health

science 2 2 3 3 3
Social education 2 2 3 3 3
Arts and crafts 5 5 4 4 4
Sports and games 2 2 2 2 2

Total 28 28 28 28 28

*Source: Ministry of Education, New Plan of the Coun-
try's Education, 2: Descriptive Plan oFthe Five YearPr
mayg School,7First Phase, General~Educatiioni translated
by Ebrahim Gharavi, Telran, General Office of Studies
and Programs, 1965., n.p.

be sponsored by the government, Dar-al-Funoon, in 1851

(2, p. 327).

Dar-al-Funoon was a polytechnical school for the sons

of the aristocracy and functioned as an institution of

higher learning. Amir Kabir had recruited the staff from

France and Austria, Students were admitted at the age of
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ten or eleven and spent six to seven years studying military

subjects as well as science, mathematics, and medicine.

Eicher et al. in discussing the importance of Dar-al-

Funoon, wrote that it

. . . set intellectual standards and social and
educational precedents which hold true to the pres-
ent day. Education was perceived as preparation
for government service and students were to be in-
structed in subjects which would be directly rele-
vant to strengthening that service. Since education
existed to fill slots within governmental bureau-
cratic structures, no move toward mass education
was made. In fact, entrance tended to be restricted
to the children of the social, economic, and politi-
cal elites (3, pp. 12-13).

The school flourished until the end of the century when it

was changed to a secondary school and the military program was

removed because Muzaffar-ad-din Shah feared that growing

student unrest in neighboring Turkey would spread to Iran.

It was not until the last decade of the nineteenth

century that further action was taken regarding secondary

education. Arasteh attributed this hesitancy to the fact

that private high schools were able to satisfy the demands

for secondary education and that there seemed no great

need to train elementary teachers (1, p. 87).

When Colonel Reza Khan became Shah, he instituted

educational reforms which were "extremely broad in subject

matter but unrelated to the life experiences of the stu-

dents" (1, p. 90). Following the French system, secondary

education was divided into two cycles of three years each.

The first cycle, comparable to the American junior high
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school, included three languages (Persian, Arabic, and a

foreign language), mathematics and sciences (natural,

physics, and chemistry), religion, physical education,

home economics or handicrafts, art and calligraphy, for a

total of thirty-two hours per year (14, p. 38). The

second cycle was of two- or three-years duration.

Male students could take a three-year college prepara-

tory program in which they could choose to study in one of

two areas, literature or a mathematics/science program.

Upon successful completion of their studies, graduates

could attend a university or seek a low-ranking government

position (1, p. 91). Female students attended a secondary

-school for two years and had a choice between the general

program or the normal program. The general program quali-

fied the students for admission to the School of Midwifery.

The normal program allowed the students to enter a teaching

career.

Historically, secondary education was strictly con-

sidered a preparation for the university (15). From about

1962 on, however, such a traditional concept of education

was beginning to be viewed as obsolete. Educational

planners realized that secondary education needed to be

regarded as preparation of the Iranian citizenry for

social and economic stability (15, pp. 393-394).

lam"OKOROW"
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Under the provisions for modernization during the

years 1968-1973, secondary education retained the two

cycles, but on a three-four basis, rather than the old

three-three plan. One year was taken away from the ele-

mentary level. The first cycle became known as the guid-

ance cycle and the second cycle was, and still is, re-

ferred to as the intermediate level. (See Figures 1 and

2 for the old and new educational plans,

respectively.)

The purpose of the guidance cycle, according to Wenk

and Khan, was

(1) to increase general knowledge for better living,
(2) to develop moral and spiritual values, and (3)
to discover the students' talents and abilities for
academic or vocational/technical studies at the sec-
ondary level (17, p. 5).

The curriculum for the guidance cycle and the number of

hours allocated for each subject per week are listed in

Table II. A comparison of the new curriculum with the old

first cycle reveals very little change, except for the

inclusion of the classes on occupational information and

skills (Table II, p. 95).

The intermediate level of four years study (with the

exception of some private schools still segregated by

sex) is divided into the theoretical, industrial,

rural/agricultural, and services programs. Students who
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TABLE II

WEEKLY SCHEDULE FOR GUIDANCE CYCLE
SINCE 1973

Hours Per Week

Subjects 1st Year 2nd Year 3rd Year

Koran and religion 2 2 2
Ethics and civics 2 2 2
Farsi and Arabic gram-

mar and literature 6 6 6
Mathematics 5 5 5
Experimental science 5 5 5
Occupational informa-

tion and skills 4 4 4
Foreign language 4 4 4
History and geography 2 2 2
Physical education 2 2 2
Art (drawing, calli-

graphy, and music) 2 2 2
Extracurricular activ-

ities 2 2 2

Total 36 36 36

*Source: Lockyear, Frederick E., Iran: A Guide to
the Academic Placement of Students in Educational Institu-
ftions of the United States, Washingfon, D. C., WorldiEua-
tion Series for the American Association of Collegiate
Registrars and Admissions Officers, 1976.

select the theoretical branch (humanities, social sciences, or

natural sciences) are presumed to have "the ability to perceive

and solve problems, as well as to reason and memorize" (6, p.

11). Those who graduate from the industrial branch are

assumed to be prepared for jobs as technicians in electric-

ity, engineering, mechanics, chemical industries, and in
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the wood industry (6, p. 13). The rural/agricultural

branch gives a student a choice of three curricula, while

the services branch focuses on the training of skills in

business, health, social service, and the technical arts

(6, p. 15).

In 1974, the Shah announced that students in the guid-

ance cycle and those in the technical and vocational

schools of the intermediate level would have free education.

Other secondary school students could receive a free edu-

cation provided they served the country for four years upon

graduation.

Teacher Training and
Higher Education

The demand for post-secondary and higher education

was not great until the early twentieth century. Prior

to that time, the sons of the wealthy were sent abroad,

most frequently to France to pursue their education. By

1918 the Ministry of Education, realizing the need for both

elementary and secondary teachers, opened two normal

schools, one for men and one for women.

The Boys' Normal School had two divisions: an ele-,

mentarylevel and a secondary level for teacher training.

Those who sought an elementary teaching diploma were

expected to have completed six years of primary school.

The program lasted three years with the last year devoted
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to practice teaching. Applicants to the secondary teacher

training division were required to have completed at least

the ninth grade. The program was four years, again, with

the last year devoted to practice teaching (10, p. 42).

The Girls' Normal School had a four-year program which

qualified students to teach various subjects at the ele-

mentary level only, Applicants were required to hold an

elementary-level diploma (10, pp. 42-43).

In 1927, two new teacher training institutions were

opened and evening courses were offered. Few people, how-

ever, could be enticed to enter a profession which paid

low wages and had little status among other professions

(15, p. 236).

Under the auspices of Reza Shah, in 1928 the Boys'

Normal School was, therefore, re-designed. The lower,

elementary level, was eliminated and the upper secondary

level was retained to become the foundation of the Tehran

Teacher Training College. It had two departments, a

Department of Letters and a Department of Science. French

professors joined the faculty,and the College expanded its

course offerings to include philosophy, literature, history,

geography, physical and natural sciences, and mathematics.

Applicants had to hold a high school diploma and complete

their three-year study with a baccalaureate degree. Tuition

was free and some needy students also received stipends for

ROM - - - - - ". -, -- r, - -, = -
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boarding expenses (10, p. 43). With the founding of the

Tehran Teacher Training College, the difference in status

between the elementary teacher and the secondary teacher

was formalized. Elementary teachers possessed minimum

academic qualifications and potential secondary teachers

had to possess a high school diploma to enter a teacher

training institution.

Legislation in 1934 provided for the establishment of

twenty-five teacher training colleges within a five-year

period. Actually, thirty-six colleges were established

and provided a pool of badly-needed elementary teachers.

The passage of the Educational Act of 1934 helped to

elevate the low status of elementary teachers by providing

higher pay, increased promotions, tenure, and pensions

(9, p. II).

Despite the up-grading of the status of elementary-

level teachers, Reza Shah emphasized that at

the higher levels of the educational system . .
most of the available limited resources were di-
verted to secondary and college-level institutions
whose enrollments expanded at a far more rapid pace
than did elementary schools (15, p. 241).

In 1921, a law school had been established to train

personnel for the Ministry of Justice. To provide further

educational opportunities for Ministry employees, night

classes were offered. Other ministries followed this

pattern and by 1927, there were seven separate colleges,
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Most of these were incorporated into the University of

Tehran when it was formally established in 1934. The

Tehran Teachers' College was re-named and became the

"College of Science and the College of Letters, Philosophy,

and Education" (10, p. 45) of the University of Tehran.

Thus with the founding of the College of Education,

secondary teacher training became one of the functions

of the university,

In 1959, by Parliamentary action, the Tehran Teacher

Training College was re-organized and placed under the

responsibility of the Ministry of Education, rather than

under the University of Tehran. It was re-organized again

in 1963, by legislative action, into the Organization of

Teacher Training and Educational Research. It had three

divisions: secondary education, educational leadership

and guidance, and educational research and studies, Naeli

reported:

A law passed in 1967 sanctioned the construction of
the Teacher Training College and included in it the
previously mentioned departments and a newly-created
one, the Institute of Mathematics. Currently., the
College is composed of the departments of (1) Biol-
ogy, (2) Chemistry, (3) English Language and Litera-
ture, (4) Educational Guidance and Counseling, (5)
Geography, (6) Geology, (7) History, (8) Mathematics,
(9) Persian Language and Literature, (10) Physics,
(11) Physical Education (10, p. 58).

In addition to supervising primary teacher training

centers, the Ministry of Education became responsible for

all primary and secondary schools in Iran. The Ministry
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was assisted in its task by the High Council of Education

which was established in 1922. The Council had the final

approval on such matters as course syllabi, curricula,

textbooks, teacher training and supervision, and foreign

school programs (14, p. 14),

In the 1977-78 academic year there were 130 elementary

teacher training centers throughout Iran. Guidance cycle

teachers attended a two-year training program and received

the equivalent of an Associate in Arts degree. Those

who wished to have counseling credentials, however, had

to graduate from a university. Secondary teacher training

qualifications were obtained through specialization in one

subject area of a college of education at a university.

Prior to 1962, all higher education was supervised by the

Ministry of Education. In 1962 the Central Council of

Colleges and Universities was established to oversee higher

learning. Its duties were

to determine the academic qualifications of teaching
staffs, to approve curriculum and the instructional
and administrative organization of colleges and uni-
versities, to determine the need for establishing
new institutions or dissolving existing ones, to
determine degree requirements, to determine teachers'
salaries and students' fees, and to review budgets
(14, p. 14).

In 1968, the Ministry of Science and Higher Education

was formally established to assume the duties formerly

assigned to the Central Council. Further, the Ministry

served to prepare and supervise scientific research,
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evaluated research proposals and distributed grants, set

up research laboratories, supervised all activities of

Iranian students abroad, and supervised all activities of

Iranian universities (4, p. 129).

In 1974, Iran began to experience an era of increasing

prosperity due to the drastic increase in oil revenues.

Eicher et al. wrote, "The result was a deepening of the

commitment to expand the entire system of education while

preparing its graduates to play more adequate roles in

national development" (3, p. 21). The Shah announced that,

effective the 1974-75 academic year, higher education,

including post-secondary education, would be free to all

students willing to serve their country on a two-to-one

basis, i.e., serve two years for every year they received

government support. In addition to free tuition, they

would receive "$585 per year spending money, live in sub-

sidized dorms, and purchase meals at a fraction of their

cost" (3, p. 52).

Admission to universitieswas rigidly controlled

through the yearly administration of a konkur. Thousands

of students underwent this examination with the hope of

being admitted to university study, Universities were

limited in the number of students they could accept each

year. To meet the growing demands for university admit-

tance, several new universities were planned for the



101

provinces and ivere scheduled for completion before 1980.

During the 1970's the trend was for increased academic

co-operation through affiliation with American colleges

and universities (3).

In summary, teacher education showed marked contrasts

in the academic qualifications of elementary and secondary

level teacher training. Elementary level teachers required

a high school diploma and completion of a one-year teacher

training program. Guidance level teachers required a high

school diploma and completion of a two-year teacher train-

ing program. Graduates were awarded the equivalent of an

Associate in Arts degree. Intermediate level teachers,

however, had to pass the konkur to gain admission to a

university. There they specialized in a subject area in

a college of education and received a licence (the equiv-

alent of a bachelor's degree). The Ministry of Education

supervised the elementary and guidance level teacher

training centers, whereas the Ministry of Science and

Higher Education supervised the colleges of education

within the university structure.

Throughout its history Iranian education was greatly

influenced by French educational policies. The country

attempted to adapt the French-based, elitist-oriented

educational system to meet the growing-demands for educa-

tion at all levels. By 1978 the purpose of education had

.1 '0. low- . 4--
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been redefined from a predominantly religious orientation

to one that was more sociologically and technologically

oriented.
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CHAPTER IV

THE DEVELOPMENT OF HIGHER MUSIC INSTITUTIONS

IN IRAN FROM 1868 TO 1978

Introduction

The development of music and music instruction in Iran

has been greatly dependent upon the impact which Islam has

had on governmental policies. Prior to the reign of Nasr-

id-din Shah (1848-1896), music instruction was strictly a

passing of knowledge and skills from master to pupil.

Music was not written down but was transmitted aurally.

Before the Islamic conquest of Iran in 642 A.D., music

played a vital role in Zoroastrian Persia, and historians

such as Herodotus and Xenophon elaborated on the use of

music for both military and religious occasions during the

Achamenian dynasty (559-331 B.C.). Contemporary writers

such as Caron and Safvate (4), Christiansen (5), and Khaleqi

(9) have provided us with the names and contributions of

great Iranian musicians during the Sassanian dynasty (226-

641 A.D.).

With the introduction of Islam, music was repressed

due to a strict interpretation of the Koran (22, p. 16).

Music became associated with pleasure--with wine, dancing,

and sexual orgies and was, therefore, banned. This ban,

105
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however, was more directed toward the performance of music

than toward theorizing about it as a scholarly pursuit.

Depending upon the caprice and the depth of religious

conviction of the sovereign at the time, the prohibitions

against music were relaxed or at times, were more rigid.

When the Shi'ite sect of Islam was firmly established

during the Savavid Dynasty (1500-1746 A.D.), prohibitions

against music were rigidly enforced (9). The effects of

the suppressions against music performance had been so

great that it has taken several centuries to overcome

them (28, pp. 36-37). Music and musicians were looked

upon with contempt as purveyors of debauchery and licen-

tiousness. Few Muslims would dishonor themselves and

their families by becoming musicians or entertainers;

rather, this indignity was left to non-Muslims such as the

Armenian Christians and the Iranian Jews. Khaleqi wrote

that musicians were ranked below laborers on the social

scale (9, p. 20).

Although religious leaders, mullahs, were opposed to

the performance of music, they were aware of the psychol-

ogical value of music. Therefore, they sanctioned its use

for military purposes and for weddings, and, eventually

for the passion plays (ta'zieh) where it helped to generate

increased religious fervor (4, p. 14). The Sufis, religious

communities of mystics, utilized music to achieve a high
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state of religious ecstasy. Because of the Safavid ban

against public music performance and the resulting disre-

spect for musicians, the Sufis preferred and cultivated

quiet and delicate instruments, ideal for intimate

gatherings in a house or garden. Thus, despite sanctions

against music, the religious community unwittingly became

the preservers of classical Iranian music (4, p. 14).

Current attitudes toward music are mixed. Foreign-

educated, more widely-travelled Iranians tend to ignore

religious prohibitions. In a survey of the attitudes of

residents of Tehran towards Iranian music, .Nettl reported:

"Many devout Muslims were opposed to participation in

music; others said that the Koran does not really prohibit

music and that those who maintain the prohibitions are

wrong" (20, p. 196). Nettl also stated that musicians

were reluctant to be seen carrying an instrument in pub-

lic on even minor religious holidays (20, p. 186).

Tehran is the most cosmopolitan city in Iran. Since

these attitudes prevail in Tehran, one can only speculate

on the increased degree of conservativeness towards music

by residents of other cities. One of the writer's stu-

dents commented that his music instructor at a teacher

training center in a provincial city would always ask a

student to bring his violin from the car as he did not

like to be seen carrying a musical instrument. The writer
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also learned that very conservative students were totally

opposed to anything but religious music and felt the study

of music should not be allowed on a university campus.

Other students were very interested in music and rejected

the religious prohibitions. One must consider these atti-

tudes toward music in general in order to understand fully

the development and status of music education in Iran.

The Development of Music
Institutions in Iran

Nasr-id-din Shah wanted to have a western-style mili-

tary band to perform at ceremonial functions similar to

the French band which had so favorably impressed him during

one of his many European trips. He requested that the

French government send someone to Iran to train his music

troops. The French government responded by sending two

musicians, Bousquet and Rouillon. Bousquet stayed from

1855-1857; but Rouillon, despite illness, assumed full re-

sponsibility for training the troops and remained in Iran

until 1867.

Following Rouillon's departure, an Italian sailor who

knew how to play the clarinet organized an orchestra

for the Shah. Mallah conjectured that his cooking must

have been better than his playing, for the government re-

placed his baton with pots and pans--retaining his services

as a cook (14, p. 103). Alfred Jean Baptiste Lemaire

arrived in Iran in 1868 to establish a music branch at
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Dar-al-Funoon, the technical school established by Amir Kabir

in 1851. He organized the school along the lines of the

French military system. His goal was to train and educate

music teachers as well as music performers (14, p. 104).

Lemaire did not speak Persian and had to be assisted

by interpreters. He had no classrooms and had to teach out-

of-doors in both winter and summer. His students knew

nothing about western music or instruments and some were

illiterate. His music troops had never heard western

music and were extremely hostile to non-Iranian music (14,

p. 103). According to Mallah, Lemaire taught piano, sol-

fege, harmony, military orchestration, and wind instruments

(14, p. 105). He used the same theory text as that used by

the Paris Conservatoire (9, p. 214; 21, p. 34).

The course of study at the music branch lasted five

to eight years. After five years of study students re-

ceived a diploma in military music. Those who wished to

become a director of a band and to receive the- rank of

colonel continued their studies for another three years

(14, pp. 106-107). Of the twenty-five students who were

enrolled in the first program, eleven graduated (2, p. 85).

After Lemaire's death in 1909, the music branch of

Dar-al-Funoon was closed for five years and then re-

opened under the direction of General Gholam Reza Menbash-

ian, a former pupil of Lemaire. Like his predecessor,



11o

Menbashian taught solfege, ear training, harmony, and

orchestration (14, p. 143).

In 1918 the music branch separated from Dar-al-Funoon,

was placed under the supervision of the Ministry of Edu-

cation, and was officially designated as the School of

Music. According to Khaleqi, it was a specialized high

school which required an elementary certificate for en-

trance and five years of study to receive a diploma (9, p.

233). Military music students received clothing and a

salary from the army. Prospective music teachers also

received clothing and a small stipend (9, p. 234; 21, p.

43).

By 1928, this School had graduated ten students and

had an enrollment of approximately forty-three students

(2, p. 86). In that year, the Majlis, National Consulta-

tive Assembly, passed a law which stated that government

employees could no longer receive salaries from more than

one government source. Menbashian, as a General and the

director of the School of Music, could not receive salaries

from both the army and the Ministry of Education. There-

fore, he resigned as director of the School and retained

his military rank C21, pp. 43-44).

Colonel Ali Naqi Khan Vaziri served as director of the

Music School from 1927 to 1934. As soon as he became

director, he removed the military program from the
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curriculum. At that time there were approximately forty

students in three divisions. There was a six-year second-

ary program and a four-year advanced level. Five persons

graduated from the advanced level and four from the secon-

dary level during Vaziri's tenure. Girls were admitted for

the first time in 1934 (21, p. 45).

In 1933, at Vaziri's suggestion, the Ministry of Edu-

cation made music compulsory in the elementary music cur-

riculum. Vaziri designed the music curriculum and published

a book of patriotic marches, surud-ha (21, p. 58). This

action was a political move since, according to Szyliowicz,

Reza Shah was determined to secure the loyalty of his

people through all possible means. Szyliowicz pointed out

the idea that public service

was the highest duty of any citizen, was actively
disseminated through all the communications media
and educational institutions. Great emphasis was
placed upon the indoctrination of future genera-
tions and all students were expected to memorize
patriotic verses and songs (24, p. 243).

As a result of the inclusion of music within the elementary

curriculum, Sha'bani reported that, for the first time, music

teachers were employed and sent to cities other than Tehran

to teach elementary-level music (21, p. 58).

In 1934, Major Gholam Hoosein Menbashian, son of Gen-

eral Gholam Reza Menbashian, assumed the directorship of

the School of Music. He supported western classical music

in the face of strong opposition. He replaced the Iranian
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music-oriented curriculum with a totally western one.

Menbashian brought ten string players from Czechoslovakia

to teach at the School and to form the nucleus of an

orchestra. Through his efforts, the School of Music became

an international conservatory. In 1936, the name of the

School was changed to the Tehran Conservatory of Music (2,

p. 86).

In 1936-37, Menbashian re-organized the program of

study at the Conservatory into an elementary level and a

six-year secondary school. The advanced level was tempor-

arily closed and re-opened two years later. In 1938-39

the military music division was re-established with the

enrollment of thirty-two military men (2, p. 87).

In 1938 Menbashian suggested that an Office of Music

be incorporated into the Ministry of Education, and he

was appointed its first director. He was also responsible

for the publication of a monthly music journal which, in

addition to musical information, contained at least one

patriotic or moralistic song each issue. Under his direc-

torship, the Conservatory offered evening classes to help

elementary teachers learn patriotic songs (21, p. 48). In

the fall of 1941, after the Allied forces entered Iran and

Reza Shah was forced to abdicate, Menbashian retired and

Vaziri again took over the directorship of the Conservatory

in 1941.
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Vaziri selected Khaleqi, one of his proteges, to be

his assistant. Both men were outspoken critics against

Menbashian's pro-western musical tastes. They sent the

Czech musicians back to their own country; this resulted

in a severe shortage of teachers for the Conservatory.

According to Sha'bani, "Vaziri insisted that both Iranian

and western music be taught" (21, p. 54). Under orders

from Shah Mohammad Reza Pahlavi, the Ministry of Education

informed Vaziri that the Conservatory was to offer only

western music. This action disturbed Vaziri enough to

cause him to resign in 1946 (21, p. 55).

At the time of Vaziri's resignation, Khaleqi also

resigned from his position as Assistant Director to devote

full time to the Association of Art Lovers which he had

founded in 1944 to promote the preservation and performance

of Iranian music. In 1945 the Ministry of Education had

permitted the Association to offer classes in Iranian

music. Vaziri and Khaleqi, according to Zonis,

. . . may be considered leaders of the progressive
branch of twentieth-century Persian music. With
their strong western orientation balanced by an
equally strong sense of the value of traditional
Persian culture, they changed the entire course of
music and music education in Iran (28, p. 190).

With the resignation of Vaziri and Khaleqi there were

three different views regarding the place of Iranian music

in a formal curriculum. There were those who believed

that western music should be cultivated in Iran; those who
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believed that only Iranian music should be taught; and

those who believed that elements from both Iranian and

western music could be successfully combined. The Con-

servatory of Music remained exclusively western-oriented.

In 1950, the School of National Music was established for

the explicit purpose of re-vitalizing, preserving, and

perpetuating the study of Iranian music. In 1956 the

Tabriz School of Music offered instruction in both Iranian

and western music. The Music Department of the University

of Tehran offered opportunities for the study of Iranian

and western music, beginning in 1964. The Faculty of

Education, however, was simultaneously planning a sys-

tematic expansion of the program for music education.

Due to the uniqueness of each institution and for purposes

of clarity, each institution will be discussed separately.

Tehran Conservatory of Music

After being officially designated as an institution

for western music in 1946, the Conservatory of Music

continued to grow. In 1949 there were 241 students en-

rolled in all three levels and by 1954 the number of

pupils had increased to 350. At that time the faculty

numbered approximately forty (2, pp. 90-91).

Curricular changes during the 1954-55 school year

were reported by Arianpour; some academic courses were

dropped so that music courses could be added (2, p. 92).



Hacobian described the secondary level program by 1962 as

being essentially musical supplemented by Persian language

and literature and a foreign language (7, p. 137).

The advanced level accepted only those students who

possessed a secondary school diploma from the Conservatory

school. Special courses were held in composition, voice,

and applied instruments. The diploma, awarded after a

minimum of four years of study and the presentation of a

solo recital, corresponded to a licence (equivalent of a

bachelor's degree) C7, p. 137).

The Conservatory of Music also offered a parallel pro-

gram in the evening, Children and adults could take classes

in applied music or instruction culminating in a technical

diploma which would qualify the student to enter the elem-

entary music teaching field. Evening music classes in both

Iranian and western music had been offered as early as

1945; however, due to the controversy over whether the

Conservatory should offer Iranian music atall the classes were

suspended that same year. In 1953, the evening classes were re-

sumed, and in 1955 the evening section was officially named the

Free Conservatory.

To qualify for admission to the three-year introduc-

tory program, one had to be at least twelve years of age,

in good health, have musical ability, and hold a grade

school diploma. Students spent twenty hours per week

moomwWWWWAWO!
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studying solfege, dictation, theory, an instrument, and

participation in chorus (ensemble). Upon the passing of

the examinations, students were awarded a technical di-

ploma equivalent to that of the first cycle of secondary

school (I, p. 13).

In order to receive a technical diploma equivalent

to a secondary-level diploma, students spent four more

years taking harmony, form and style analysis, music his-

tory, an instrument, and orchestra (ensemble or chorus)

for a total of twenty-one hours per week (1, pp. 13-14).

To graduate, all but the composition majors had to select

and conduct an orchestral work or a concerto before a

committee of five persons. These persons were teachers of the

Conservatory and members of the Office of Music of the

Ministry of Education (1, pp. 15-16).

The School of National Music

When the Ministry of Education approved the establish-

ment of the School of National Music in 1950, Khaleqi was

appointed its first director. The newly-established school

was visited that year by an American music educator, Max

Krone. He observed that the School was composed of an

elementary level and the two cycles of secondary school.

He observed that , in addition to solfege, the only western

instruments taught were the piano and violin (12, pp. 24-

25).
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In 1956, the institution was officially designated a

government school of music. The Office of Music decreed

in 1959 that the School should teach only Iranian instru-

ments or those western instruments which could play Iranian

music either solo or in an orchestra. The school was ex-

panded to include an advanced level (21, p. 80).

The elementary division had only the last two years

of elementary school. During the first cycle of secondary

education, students received instrumental instruction along

with a musical and regular academic curriculum (21, p. 81).

In the second cycle, according to Sha'bani, "the goal is

to teach national music based on correct and scientific

theory, also to prepare skilled teachers for the elementary

schools" (21, p. 81). The advanced level was generally to

be of at least three-years duration. The goal at this

level was to give a "complete specialization in theory and

skills in applied music" (21, p. 81).

In 1960, the School of National Music, according to Hacob-

ian, was tuition-free and co-educational (7, p. 138). Musicol-

ogy was offered for the first time in that year. It was

dropped for a few years and reinstated in 1968. The study

of piano had also been excluded from the curriculum for a

time and was put back into the curriculum.

In 1964, the newly-established Ministry of Culture

and Art, authorized the establishment of the Free High
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School of National Music to serve as a school for persons

beyond the standard school age and for people who worked

but wanted to study Iranian music (21, p. 91). Around

1972, the free school was incorporated into the School of

National Music.

The Tabriz School of Music

In the summer of 1956, in response to a letter of

inquiry from the Office of Music of the Ministry of Edu-

cation, Sha'bani went to Tehran to discuss the establishment

of a music school in Tabriz, After visiting the two music

institutions in Tehran, Sha'bani proposed a curriculum de-

signed to meet the needs of the Tabrizis (primarily Turkic-

speaking Iranians in the northwestern province called

Azerbaijan). The original plan had been to adhere to the

program followed by the School of National Music; i.e., to

teach only Iranian music. Since there were, however,

several qualified piano and violin teachers in Tabriz, it

was decided to offer both Iranian and western music. A

day program was planned for school age children, grades four

through seven, as well as an evening program for adults.

Each year an additional class was to be added to the ele-

mentary program. The day curriculum included the standard

academic program plus twelve hours of theory and applied

music.
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In 1960, the second cycle of secondary school was in

operation but Sha'bani, at his own request, was transferred

to Tehran, and by 1963 the program was discontinued. Of

the twenty-one students who graduated from the school,

some, according to Sha'bani, who had been supported by

grants from the Music Office, went to other cities to be-

come music teachers (21, pp. 96-97).

The University of Tehran

There were two faculties which offered music at the

University of Tehran, the Faculty of Fine Arts and the

Faculty of Education. Although the Faculty of Fine Arts

was established in 1934, the Music Department was not

opened until 1964. According to Klitz and Cherlin, the

study of music was "divided in 1967-68 into three tracks

which allowed students to major in (1) performance (either

Persian or western music), (2) theory and composition, or

(3) music education"(ll, p. 160).

In 1964, the Faculty of Education had also initiated

a plan to introduce music education into the curriculum.

Klitz and Cherlin reported that the first step was to offer

a course in music appreciation as a free elective to any

interested person. This was an effort to provide courses

available to students from other faculties (colleges).

Music Appreciation was offered for the first time in the

1967-68 academic year (11, p. 160).
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The second step toward formal music education training

was to incorporate music in the program of study for elem-

entary classroom teachers. Step three was to be a training

program for those aspiring to become secondary school music

teachers. The fourth phase was envisioned as a program

for training music supervisors/specialists who would be

able to conduct in-service training programs for classroom

teachers (11, pp. 160-161).

The Status of Music in Institutions
of Higher Learning During the

1977-78 Academic Year

In 1968, Klitz and Cherlin observed that "the public

schools in Iran have virtually no music program, so that at

this time there is no real demand for music teachers" (11,

p. 161). This was also found to be the situation in the

1977-78 academic year although music was incorporated into

the elementary curriculum and the music institutions were

supposedly preparing music teachers. In 1977-1978, oppor-

tunities for applied music instruction were available

throughout Iran. Music study appeared to be highly

elitist directed, as the number of graduates of the music

institutions was very small compared with that of other

secondary, post-secondary, and institutions of higher

learning. The writer found that music functioned

for patriotic purposes at the elementary level. Ad-

ministrators were aware of this fact (10). At the

secondary level, Arts Teacher Training Colleges were being



121

developed in major cities all over the country. These arts

high schools were found to be preparing students for careers

as arts teachers for the elementary schools.

In higher education, in addition to the institutions

already discussed, the writer found that several universi-

ties were expanding their course offerings to include music

courses. A new university was being opened and was devoted

solely to the fine arts. Music teacher training was avail-

able at the secondary and advanced levels of the Conserva-

tory of Music and the School of National Music, as well as

at the University of Tehran.

Changes had occurred in the music program of both the

Music Department and the Faculty of Education at the Univer-

sity of Tehran. Ironically, the Faculty of Education offered

the only music educational program that in any way resembled

a program similar to that of an American college or univer-

sity. The program was headed by Dr. Said Khadiri, the

leading advocate of music education in Iran. German-educated,

he pioneered in his efforts to make music educational

opportunities available to children and adolescents through

the National Iranian Radio and Television Music Workshops

for Children and Young Adults. The Workshops were an attempt

to fdll the aesthetic gap caused by the lack of music in

the public schools. Prospective music teachers at the

University of Tehran fulfilled their practice teaching
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requirements at the Workshops. Although it was possible

to pursue a master's degree in music education through

the Faculty of Education, and be qualified as a music

specialist or a music supervisor, there was no demand for

such a person in elementary school programs.

Tehran Conservatory of Music

According to Talebzadeh, the Director of the Conserva-

tory, enrollment figures for the 1977-78 academic year

totalled 229 students (25). The Assistant Director

informed the writer that the Conservatory employed fifty

to fifty-five full-time faculty members, including twenty

foreign teachers, primarily Bulgarians, Rumanians, and

Yugoslavians. Of this number only five or six held doc-

torates in music (performance degrees); six or seven held

master's degrees; and the remainder held a licence or

its equivalent from the Conservatory itself or a Euro-

pean conservatory (15).

All students, regardless of the level for which they

applied, were required to take an entrance examination

prior to admission. The examination consisted of pitch

and rhythmic discrimination and was administered by a panel

of six faculty members (15). This writer requested a copy

of the admissions examination but never received it.

a
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Lessons were private and took place twice a week for twenty

to thirty minutes. Graduates of the intermediate level

(high school) received a diploma and were qualified to

teach elementary music; those who graduated from the ad-

vanced level were awarded a licence. According to Marandi,

some graduates were sent on a four-year scholarship to

European conservatories for further study and then returned

to work for the Conservatory. Other graduates joined one

of the musical performance groups in Tehran or were employed

by the Ministry of Culture and Art. Only a very small per-

centage taught music in the elementary school or in a teach-

er training center (15).

Pupils in the elementary and guidance cycle programs

pursued the academic curriculum in the morning and studied

music in the afternoon. Elementary children (grades four

and five) received two hours per week of instrumental in-

struction in both piano and violin. The guidance cycle

program included solfege, theory, piano, and either violin

or flute for a total of twelve hours (15). As is apparent

in Table III, intermediate level students pursued a program

which was primarily music but also included Iranian lit-

erature and a foreign language. All intermediate students

attended classes in the morning and had afternoons free

for private lessons, ensembles, and practicing.
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TABLE III

TEHRAN CONSERVATORY OF MUSIC
INTERMEDIATE-LEVEL COURSE--

HOURS PER WEEK*

1st 2nd 3rd 4th
Course Name Year Year Year Year

Solf~ge 4 4 4 4
Literature 4 4 4 4
Foreign language 4 4 4 4
Music history 2 2 2 -
Harmony 2 - 4 4
Theory 2 - - -
Chorus 2 2 - 2
Tutoring in solfege 2 2 - -
Acoustics - 2 - -
Form - 2 2
Ins trumentology - - - 2

Total 22 20 20 22

*Source: Marandi, A., Assistant Director, Tehran
Conservatory of Music, Tehran, Iran, personal statement,
January 22, 1978.

Advanced-level students worked in the morning with

teachers who were members of the Tehran symphony and at-

tended classes two afternoons a week. The program of study

was almost exclusively a musical one, as is illustrated in

Table IV. Passing all examinations and the presentation of

a public recital were necessary to receive a licence.

All students were required to take piano and chorus.

All students studied a principal and secondary instrument.

The Conservatory provided all instruments and music (15).

Dormitory facilities were provided for out-of-town stu-

dents.

Wv ,
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TABLE IV

TEHRAN CONSERVATORY OF MUSIC
ADVANCED-LEVEL COURSES--

HOURS PER WEEK*

Course Name Hours Per Week

Foreign language . . . . . . . . . . . . . . . . 4
Literature . . . . . . . . . . . . . . . . . . . 4
Form and style analysis......... . ....... 4
Arranging............. . ................... 4
Conducting . . . . . . . . . . . . . . . . . . . 2
Composition...................... . ........ 2
Counterpoint . . . . . . . . . . . . . . . . . . 2
Piano . ......... . . . .... . . . 1
Chorus . . . . . . . . . . . . . . . . . 2
Applied major . . . . . . . . . . . . . . . . . 2

*Source: Marandi, A., Assistant Director, Tehran
Conservatory of Music, Tehran, Iran, personal statement,
January 22, 1978.

The Free Conservatory was still open from 4:30 to

8:00 P.M. for those who wish'6d to take non-degree classes.

The only admission requirement consisted of passing an ex-

amination. Since a copy of this examination was not avail-

able to this writer, it is impossible to comment upon its

degree of difficulty. Solfege, theory, and applied music

classes were offered for children and adults (15).

School of National Music

The School of National Music maintained anelementary,

a secondary, and an advanced level. According to informa-

tion provided by M. Farshad, the Director of the School,

there were 280 students enrolled in 1978, eighty of whom

were studying at the advanced level. This represented an
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increase of more than 50 per cent over the figure of thirty-

eight reported by Lockyear in 1974-75 (13, p. 48). Farshad

reported there were sixty to sixty-five full-time faculty

members, a few of whom held master's degrees; most held a

licence from a European conservatory or the School itself

(6).

The purpose of the music program, according to the

director, was to train teachers, performers, and composers

in Iranian music. Only western instruments on which Iranian

music could have been played were included in the School's

curriculum (6). Farshad said that the number of pupils

who actually became music teachers within the educational

system was only about 2 per cent. Most graduates .sought em-

ployment as free-lance or symphony musicians (6).

To gain admittance to the advanced level, Dr. Farshad

told the writer that the applicant had to hold a high

school diploma, preferably from the School's own intermediate

level or from that of the Conservatory of Music, and had

to pass an oral examination. After the applicant wrote a

compulsory essay on the history of music, he was examined

in six other areas: Persian language, English language,

harmony, counterpoint, music history, and solfege (6).

The Director of the School of National Music was un-

willing to give the writer the programs of study; however,

the Ministry of Culture and Art provided this information.

.i "mW -, - , '. - . r - --- - - , - , , .-, , Aw , I
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Elementary pupils pursued the standard academic curriculum

and an Iranian instrument. At the intermediate level (high

school), the program appeared to have been primarily musi-

cal. An examination of the program of study as contained

in Table V revealed, however, that more hours were devoted

to the three academic subjects (literature, foreign lan-

guage, and physical education) than to music theory and

history. But if one considered orchestra, chorus, and en-

semble, then music did dominate the program of study.

At the advanced level, the School of National Music

offered programs in teacher training, Iranian music,

composition, and applied music (instrumental or vocal).

Programs of study for each area are presented in Tables

VI through IX. A perusal of all four programs revealed

that certain courses were required by all majors. The

study of great Persian authors', Persian cultural history,

and the relationships between speech.and music demonstrate

the importance of poetry upon traditional Iranian music.

The history of Persian music, analysis of Persian music,

and the recognition of the Persian radifs were also re-

quired courses. The study of literary texts from a musi-

cal viewpoint were required for composition majors, instru-

mental (vocal) majors, and those in the teacher training

program. Except for the program for majors in Iranian

music, there was a considerable emphasis on Iran-

ian authors and literature. Although chorus was
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TABLE V

SCHOOL OF NATIONAL MUSIC--
INTERMEDIATE-LEVEL,

COURSES- -HOURS
PER WEEK*

1st 2nd 3rd 4th
Name of Course Year Year Year Year

Major instrument 2 2 2 2
Solfege and dictation** 4 4 4 4
Harmony 4 2 2 2
Piano 1 1 1 1
History of western music 2 2 - -
History of Iranian music - - 2 -
Theory of Iranian music - - 2
Musicology - 2 - -
Instrumentology

(Iranian and western) - - 2 2
Orchestra and ensemble 4 4 4 4
Chorus 4 4 4 4
Performing 1 2 1 1
Literature 4 3 4 4
Foreign language 4 4 4 4
Physical education and

health 2 2 2 2

Total 32 32 32 30

*Source: Ministry of Culture and Art, "Principles of
the School of National Music," trans. Abbas Mehrdadian,
unpublished government document, N.D.

**Sometimes two hours are added for additional solf~ege
and dictation.

required of all during their first two years of study,

voice as a major area of study was considered to be highly

specialized. Only upon approval of a committee could an

individual who had displayed sufficient vocal ability major

in voice (18).

Mpg* -0
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TABLE VI

SCHOOL OF NATIONAL MUSIC--ADVANCED LEVEL,
PROGRAM OF STUDY FOR TEACHER TRAINING*

1st 2nd 3rd 4th
Name of Course Year Year Year Year

National instruments and music 6 6 6 6
Orchestra and ensemble 4 4 4 4
Chorus 4 4 - -
Persian language and grammar 3 - -
Foreign language 6 - -
Physical education 2 - -
Instrument maintenance 2 - -
Literary techniques 3 - -
Study of great Persian authors - 4 - -
History and form of western music - 4 - -
History of Persian culture - 2 - -
The influence of music in teach-

ing the public - 2 - -
History of painting and sound

arts - 2 - -
General psychology - 2 -
Study of literary texts from
musical viewpoint - 2 2 -

Relationship between speech and
music - - 2 -

Analysis of Persian music - - 4 -
Recognition of Persian radifs - - 6 6
Orchestration - - 2 -
Adolescent psychology - - 2
Child psychology - - 2 -
Free electives 6 4 - 4
History of Persian music - - 2 -
Familiarity with audiovisual tools - - 1 -
Accompanying of instruments with

songs - - - 6

Sociology of art - - - 2
Educational psychology - - 2 -
Practice teaching - - - 3
Study of philosophical texts - - 2

Total 36 36 35 33

*Source: Ministry of Culture and Art, "Principles of the School
of National Music," trans, Abbas Mehrdadian, unpublished government
document, N.D.
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TABLE VII

SCHOOL OF NATIONAL MUSIC--ADVANCED LEVEL,
PROGRAM OF STUDY FOR COMPOSITION*

1st 2nd 3rd 4th
Name of Course Year Year Year Year

Chorus 4 4 -
Piano 4 4 -
Persian language and grammar 3 - -
Foreign language 6 - -
Physical education 2 - -
Western music history 4 - -
Practical playing (rhythmically) 4 - -
Counterpoint and fugue 6 6 -
Literary techniques 3 - -

Study of great Persian authors - 4 - -
Acquaintance with instruments - 2 - -
Advanced rhythmic playing - 6 - -
Form and analysis of western music - 6 - -
History of Persian culture - 2 -
Recognition of local Persian music - 2 - -
History of painting and sound arts - 2 - -
Study of literary texts from a
musical viewpoint - - 2 -

Connection between speech and music - - 2 -
Children's music - - 2 -
Analysis of Persian music - - 4 -
Recognition of Persian radifs - - 6 -
Composition - - 8 10
Orchestration - - 6 -
Study of philosophical texts - - 2
History of Persian music - - 2 -
Conducting - - - 4
Acoustics - - - 4
Sociology of art - - - 2
Piano improvisation - - - 4
Free electives 4 - -

Total 40 38 34 28

*Source: Ministry of Culture and Art, "Principles of the School
of National Music," trans. Abbas Meh-radian, unpublished government
document, N.D.
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TABLE VIII

SCHOOL OF NATIONAL MUSIC--ADVANCED LEVEL,
PROGRAM OF STUDY FOR IRANIAN MUSIC*

1st 2nd 3rd 4th
Name of Course Year Year Year Year

National instruments and music 4 4 4 4
Orchestra and ensemble 4 4 - -
Chorus 4 4 -
Piano 4 2 -
Persian language and grammar 3 - -
Literary techniques 3 - -
Study of great Persian authors - 4 -
Study of literary texts from the
viewpoint of music - - 2

Foreign language 6 - -
Physical education 2 - -
Instrument maintenance 4 - -
Playing rhythmically - 4 - -
History and form of western music - 4 - -
Persian cultural history - 2 - -
Recognition of local Persian music - 2 - -
History of painting and sound arts - 2 - -
Knowledge of instruments - - 2 -
Relationship between speech and
music - - 2 -

Children's music - - 2 -
Analysis of Persian music - - 4 -
Recognition of Persian radifs - - 6 -
Form and creativity in Persian
music - - 6 6

History of Persian music - - 2 -
Familiarity with audiovisual

tools - - 2

National culture - - 2 -
Conducting - - - 6
Art administration - - - 4
Sociology of art - - - 2
Free electives 4 - - 8

Total 38 32 36 34

*Source: Ministry of Culture and Art, 'Principles of the School
of National Music," trans. Abbas Mehradian, unpublished government
document, N.D.
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TABLE IX

SCHOOL OF NATIONAL MUSIC--ADVANCED LEVEL,
PROGRAM OF STUDY FOR APPLIED MUSIC*

1st 2nd 3rd 4th
Name of Course Year Year Year Year

National instruments and music 6 6 6 5
Orchestra and ensemble 4 4 4 4
Chorus 4 4 - -
Persian language and grammar 3 - -
Literary techniques 3 - -
Foreign language 6 - -
Physical education 2 - -
Instrument maintenance 2 - -
Study of great Persian authors - 4 - -
Knowledge of instruments - 2 - -
History and form of western music - 4 - -
Persian cultural history - 2 -
History of painting and sound arts - 2 - -
Study of literary texts from

musical viewpoint - - 2 -
Relationship between speech and

music - - 2 -
Analysis of Persian music - - 4 -
Recognition of Persian radifs - - 6 6
Form and creativity in Persian

music - - 3 -
Recital of Iranian music - - 4 6
Study of philosophical texts - - 2 -
History of Persian music - - 2 -
Accompanying of instruments with

songs - - - 6
Sociology of art - - - 2
Free electives 4 6 - 7

Total 34 34 35 37

*Source: Ministry of Culture and Art, "Principles of the School
of National Music," trans. Abbas Mehradian, unpublished government
do cument., N. D.

*-ANN
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University of Tehran

During the 1967-68 academic year, two faculties at

the University of Tehran were offering music. Some

changes have occurred since that time within the Music

Department and the Faculty of Education.

According to data given to the author by the head of

the Music Department of the University of Tehran, there

were eighty students enrolled during the academic year

1977-78. The Department reported a usual full-time facul-

ty of nine, but, at the time of the interview, only four

faculty members were teaching. According to Dr. P.

Barkechli, the chairperson of the Department, several

faculty members had doctorates from European conservatories,

herself included: one, a Ph.D. from an American university;

a few, the master's degree; and the rest held a licence.

There were also about twenty-five part-time faculty members,

mostly professional musicians who gave private lessons.

Since the Music Department was a part of the universi-

ty system, students had.to pass a nationwide admittance

examination (konkur). Music applicants were examined in

Persian and either English or French; music history, half

of which was devoted to Iranian music history; western

music theory; rhythmic and melodic dictation; and solfege.

In addition, the student had to play an audition before a

committee to complete the application procedures. According
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to Barkechli, only sixteen of 110 applicants were accepted

for study in the 1977-78 academic year, although the De-

partment could have accomodated as many as thirty new stu-

dents. She reported that more than 60 per cent of the

new applicants were residents of Tehran or were from the

Central Province (3). The University of Tehran seemed

very selective in the type of students it accepted for

admission. This indicated that the quality of the major-

ity of students applying for admission was probably very

low.

The purpose of the music program, according to

Barkechli, was to prepare performers in either Iranian

or western music, to prepare musicologists and others

interested in the academic aspects of music, as well as

those inclined towards musicological research. Only a

few graduates were reported to enter the music teaching

professions. Some continued their professional studies

in Europe or America and others sought employment as

free-lance or symphony musicians (3).

Additional information conflicted with the report of

Klitz and Cherlin concerning the music appreciation course

which was at that time being offered by the Faculty of

Education (11, p. 160), It appeared that by 1978 the Music

Department had assumed responsibility for this course. The
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Music Department also offered classes in Iranian Music,

Western Symphonic Music, Accompanying, Practical Harmony, and

Principles of Conducting as free electives for music students and

students from other faculties. Private music instruction was

also available to both music and non-music majors (27).

Information and programs of study provided by

Barkechli revealed that music majors had a choice of

four programs: Music Education, Composition, Iranian Music,

and Musicology. As is apparent in Table X, all students pur-

sued the same program for the first two years, specializing

in an area only in the final two years. The program sup-

posedly attempted to balance offerings in both Iranian and

western music, with western music being slightly more

weighted in terms of credit hours.

Tables XI through XIV present the programs of study

in credit hours for the third and fourth years for the

four areas of specialization. An examination of the pro-

gram content for all four majors reveals that Iranian

instruments and singing and western instruments and singing

were required of every student, regardless of major, all

eight semesters of their study at the University. Music

education majors were allowed thirty hours of free elec-

tives from the Faculty of Education. The music portion

appeared to have been more western-directed, as did the mu-

sic theory classes for the composition majors. Majors in
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TABLE X

DEPARTMENT OF MUSIC, UNIVERSITY OF TEHRAN- -
REQUIRED COURSES FOR THE FIRST AND

SECOND YEARS*

Credit Hours
Name of Course First Year Second Year

Iranian instruments with
singing 4 4

Western instruments with
singing 4 4

Theory and rhythmic reading 4 -
Required piano 4 5
Introduction to western
music 3 -

Introduction to eastern,
music 3

History of music in Iran 3
Solfege and dictation 5 5
Harmony 3 6
Counterpoint - 6
English for beginners** 2-
English*** 5 5
French*** 5 5
Persian 1 2
Sports 1 -

Total Credit Hours 40 37

*Source: University of Tehran, Department of Music,
Class Schedules, 1977-78, unpublished mimeograph, N.D,.

**A remedial or introductory course.
***Students must select one of the two languages.

Iranian music had a program which included both western

and Iranian music as well as a course in ethnomusicology.

The musicology program was western in focus except for the

class in Iranian instruments and singing. The Music

Department. of the University of Tehran was the only insti-

tution which offered a major in musicology.
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TABLE XI

DEPARTMENT OF MUSIC, UNIVERSITY OF TEHRAN--
PROGRAM OF STUDY FOR MUSIC EDUCATION

MAJORS, THIRD AND FOURTH YEARS*

Credit Hours
Name of Course Third Year Fourth Year

Iranian singing with
instruments 4 4

Western singing with
instruments 4 4

Rules of composition 3 -
Advanced counterpoint 3
History of western music 4 -
Orchestration 3 -
Ensemble (chorus or

instrumental) 4 4
Form and analysis 6 -
Free electives- -College of
Education** 12 18

Foundations of ethnomusi-
cology - 3

Philosophy and aesthetics
of music 2

Free electives 2

Total Credit Hours 43 38
*Source: University of Tehran, Department of Music,

Class Schedules, 1977-78, unpublished mimeograph, N.D.
**Students must elect thirty hours of their course

work in the College of Education during their third and
fourth year.

Perusal of the programs reveals that the curriculum content

was essentially western. Music history courses were avail-

able for all major musicological periods. A course in eth-

nomusicology (the only such course offered by any of the

institutions) provided opportunities to investigate the

music of a variety of cultures.
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TABLE XII

DEPARTMENT OF MUSIC, UNIVERSITY OF TEHRAN--
PROGRAM OP STUDY FOR COMPOSITION MAJORS,

THIRD AND FOURTH YEARS*

Credit Hours
Name of Course Third Year Fourth Year

Iranian singing with
instruments 4 4

Western singing with
instruments 4 4

Rules of composition 3 -
Advanced counterpoint 3 -
Form and analysis 6 -
History of western music 4 -
Orchestration 3 2
Advanced harmony 6 -
Ensemble (chorus or

instrumental) 4 4
English 3 -
French 3 -
Composition.- 8
Philosophy and aesthetics 2
Iranian instruments 2
Specialization in playing or

singing 2
Music in the twentieth

century 2
Free electives 4

Total Credit Hours 43 34

*Source: University of Tehran,Department of Music,
Class Schedules, 1977-78, unpublished mimeograph, N.D.

In 1968, Dr. Said Khadiri, the first person to be

appointed Assistant Professor of Music Education, estab-

lished a Department of Music Education within the Faculty

of Education of the University of Tehran. It was the only

department expressly for music education in any of Iran's
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TABLE XIII

DEPARTMENT OF MUSIC, UNIVERSITY OF TEHRAN--
PROGRAM OF STUDY FOR MAJORS IN IRANIAN

MUSIC, THIRD AND FOURTH YEARS*

Credit Hours
Name of Course Third Year Fourth Year

Iranian singing with
instruments 4 4

Western singing with
instruments 4 4

Analysis of Iranian music 6
Structure of the dastga-ha 3 -
Form and analysis (western

music) 3 -
History of western music 4 -
Orchestration 3 -
Ensemble (chorus or

instrumental) 4 4
Persian literature 5 6
Composition in Iranian forms - 6
Foundations of ethnomusi-

cology 6
Counter singing 4
Philosophy and aesthetics

of music 2
Free electives 2 3

Total Credit Hours 38 39
*Source: University of Tehran, Department Of Music',

Class Schedules, 1977-78, unpublished mimeograph, N.D.

institutions of higher learning, and still is, so far as

this writer can determine, Also in 1968, Klitz and

Cherlin described four stages in which the Faculty of Edu-

cation had planned the development of music education.

Phase One was to offer a music appreciation course as a

free elective under the auspices of the Music Department.
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TABLE XIV

DEPARTMENT OF MUSIC, UNIVERSITY OF TEHRAN--
PROGRAM OF STUDY FOR MUSICOLOGY MAJORS,

THIRD AND FOURTH YEARS*

Credit Hours
Name of Course Third Year Fourth Year

Iranian singing with
instruments 4 4

Western singing with
instruments 4 4

Advanced counterpoint 3 -
Rules of composition 3 3
Form and analysis 6 -
Orchestration 3
History of western music 4
History of music from the

beginning through the
Renaissance 3

Ensemble (chorus or
instrumental) 4 4

English or French 3 -
Foundations of ethno-
musicology - 6

Baroque and classical music - 3
Romantic music to the present - 3
Acoustics - 2
Philosophy and aesthetics of
music- 2

Free electives 2 6

Total Credit Hours 39 37
*Source: University of Tehran, Department of Music,

Class Schedules, 1977-78, unpublished mimeograph, N.D.

Phase Two was to include music courses in the teacher

education program. This writer found that the Faculty of

Education had included two courses as electives specific-

ally for music instruction in its teacher education

MW-I--Wq FAUW.04 Am* rA
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program (26). One class served as an introduction to music

education, while the second was a methods course for kin-

der-garten and elementary school music. Thus, technically,

the second stage had been instituted by 1978. Phase Three

was to be a program offering a specialization in secondary

music teaching. Phase Four was to be a program to train

music supervisors or music specialists "to advise, coordi-

nate, and offer in-service training to classroom teachers"

(11, p. 161). Because graduates of the University held

licences in music they were,theoretically, eligible for teach-

ing in a secondary school and, beyond that, for supervisory

work. From the viewpoint of an American music educator,

however, Phases Three and Four had not been accomplished by

the end of 1978.

If one compares the program of study of the University

of Tehran with those of the School of National Music and

the Conservatory of Music, it is apparent that there were

similarities as well as differences. The University of

Tehran and the School of National Music both offered simi-

lar areas of study. As would be expected, the School of

National Music had an intense program for majors in Iran-

ian Music. It offered a wider range of courses than did

the corresponding program at the University of Tehran. The

composition program at the School of National Music was

centered around Iranian music and forms whereas the program
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at the University of Tehran was directed to western music

and forms. The teacher training program at the School of

National Music, while offering some general education

courses, had no course specifically concerned with music

teaching. The emphasis was on the acquisition of music

theory and performance skills. At the University of Teh-

ran, music theory and history occupied a considerable por-

tion of the program; the two music education courses were

among the elective courses required by the degree program.

Both institutions offered practical teaching experience.

Comparisons between the University of Tehran and the

advanced level of the Conservatory of Music are inappro -

priate. The Conservatory of Music was basically an instrumen-

tal, performance-oriented institution. The music programs

of the University of Tehran, however, stressed the more

theoretical aspects of music, such as music theory and history.

Although the School of National Music emphasized

Iranian music and instruments, there was very little dif-

ference between its intermediate level music program and

that of the Conservatory of Music. Although graduates of

the intermediate level of either school were eligible to

work as elementary music teachers, neither school offered

any kind of courses in music teaching methods. Both schools

emphasized western music theory and performance skills.

4 _____________________________________________________________________________
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Developing Institutions of
Higher Education

During her stay in Iran, the writer found several

other universities that had developed or were in the pro-

cess of developing music programs, Farabi University for

the Fine Arts, located in Tehran, had been scheduled to

open in the Fall of 1977 but the opening was postponed

one semester. Plans were to allow students one or two

years in a general arts program to help them decide in

which particular area of art they wished to specialize.

The music program was to have been initiated in the Fall

of 1978. The writer was able to talk with several faculty

members, but specific programs were not available for perus-

al. The program was to have been innovative, catering

especially to students who were interested in the arts

but who lacked a strong background in them.

Pahlavi University, located in Shiraz, was in the pro-

cess of developing a Fine Arts Group. In the 1977-78

academic year there were five full-time faculty members

in theater, music, and art. The purpose of their program

was to give insight into the arts individually and col-

lectively (16).

According to Mehraban, the Fine Arts Group offered

to the entire student body several music courses as free

electives. Courses included Class Voice, Fundamentals of
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Iranian Music, Music Appreciation, and Music History. In-

strumental instruction in both Iranian and western instru-

ments was available as part of the extra-curricular music

program (16).

Jundi Shapur University in Ahvaz was in the process

of developing an Institute of Fine Arts which was to in-

clude Art, Drama, and Music. The writer proposed that the

Music Division combine both Iranian and western music,

with emphasis on the former. The purpose of this program

would have been to train performer/academicians to fill

Iran's need for musicians who would be qualified to teach

at the college and university level. The long-range

plan was to recruit Iranians with higher degree qualifi-

cations to serve as faculty. Students would have first

been trained at the bachelor's level, and then at the

master's level, and, eventually, the doctoral level; they

would have been given a thorough background in music

theory and history of both Iranian and western music, in

pedagogy, and in research techniques. The status of the

Institute in the Fall and Spring of 1978-79, however, was

uncertain.

The emphasis on performance skills in any of the insti-

tutions of higher music education has made it difficult in the

past to develop a complete music education program. In 1977-78

the Iranian government supported the belief that music was
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important in general education for it assisted in the "bet-

ter learning of the school program for all students and in the

specific sense, for training their special talent in music"

(10, p. 1). Administrators who were interviewed generally

agreed that the music opportunities provided by the government

were primarily for the exceptionally gifted student; music for

the masses was not a reality. They all agreed that Iran needed

a continuous and consistent program of general music educa-

tion beginning in the primary school and continuing through

secondary school. They all expressed the opinion that there

was a great need for qualified music teachers at all levels

of the educational system as well as a need for music appro-

priate for children of all ages (3; 6; 8; 10; 16).

Music requirements in the elementary teacher training

centers were not only minimal, but elective. According to

Slocum, only two hours of music were offered in the program

for elementary teacher training (23, p. 49). Some centers,

however, did not offer music because there was no one to

teach it. With inadequate music training for the classroom

teacher, the government had been forced to rely on the

few graduates of the performance institutions who provided

elementary-level music instruction.

Aware of the need for music teachers and for allevia-

tion of the shortage of arts specialists within the school
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system, the Ministry of Culture and Art and the Ministry

of Education jointly accepted the responsibility to train

"polyvalent" teachers, i.e., general arts teachers. Stu-

dents were trained at the intermediate level to teach all

the arts such as music, painting, drama, and folk dancing--

much like the related arts approach which is being recom-

mended by some American music educators. Upon completion

of the four-year program, the graduates were sent out to

teach at the elementary level. "Colleges of Art," though

in American terms "high schools," have been established

or were in the process of being established in Ahvaz, Kerman,

Mashad, Sanadaj, Shiraz, Tabriz, Tehran, and Zahedan.

Admission at these colleges of art was open to both

male and female students of at least fifteen years of age,

who had completed the guidance cycle, and who passed both

an entrance examination and an interview. Previous music

training was desirable but not necessary. Pupils received

room and board, free tuition, and a small stipend. In

return,

Each student who enters the college must guarantee
five years of teaching in one location in Iran.
These locations are not elective and the Ministry
of Culture and Art or the Ministry of Education will
select the cities (17, p. 1).

During their four years of study, students would earn

a total of 160 hours credit. The program is presented in

Table XV. Students devoted a total of forty-one hours
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TABLE XV

ART TEACHER TRAINING SCHOOLS--
PROGRAM OF STUDY*

1st 2nd 3rd 4th
Name of Course Year Year Year Year

Musical instrument 2 2 2 2
Theoretical music 2 2 - -
Solfe'ge and dictation 3 3 3 3
Children's songs and chorus 2 2 2 2
Familiarity with musical

instruments and how to teach
children's musical instruments - - - 3

Western music history and form 2 2 - -
Persian music history and form - - 2 -
Painting and painting methods 4 4 4 4
Construction of shapes 2 2 2 2
History of embodimental art - 1 2 -
Calligraphy and how to teach it 2 2 2 2
Acquaintance with theatrical

art 3 - -
Body movement and children's
plays 4 4 4 4

Physical education 2 2 2 2
Acquaintance with audiovisual

tools - 2 - -
Religion 2 2 - -
National language and civili-

zation 4 4 4 4
Social knowledge 2 - -
Geography - 2 -
History - - 2 -
Foreign language 4 4 2 2
Psychology - - 2 -
Educational psychology and per-

sonal behavior - - - 2
Principles of education - - 2 -
Original methods in teaching

and measurement - - 2
Extra programs - - 1 1
Practical lessons and reading

art books - - - 6

Total 40 40 40 40

*Source: Ministry of Culture and Art, "Principles of the Art
Teacher Training Colleges," trans. Abbas Mehrdadian, unpublished
government document, N.D.



148

to the study of music. Theory, solfege and dictation, and

western music history and form wereconcerned with western

music. The only course related to Iranian music was Iranian

music history and form. Students received instrumental in-

struction each of their four years, Children's songs and

chorus and an instrumental methods class constituted the

music education courses.

Four art coursesincluded painting, beginning sculp-

ture, calligraphy, and art history. Drama courses included

beginning theater, movement and children's plays, and

physical education. Psychology, educational psychology,

measurement, principles of education, and a course in media

constituted the general education program. Almost 30 per

cent of the curricular hours were devoted to standard aca-

demics such as religion, geography, and history. There was

no provision for supervised teaching experience. The empha-

sis appeared to be on western musical traditions rather than

Iranian music. This may reflect the fact that, other than

the numerous patriotic marches (surud-ha) which were com-

posed in the 1930's through the 1950's, there was almost

no Iranian music suitable for children.

Efforts to establish a definite concept of music edu-

cation have occurred outside institutions of higher music.

The National Iranian Radio and Television Music Workshops

for Children and Young Adults provided extra-curricular
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music education for children and adolescents. More impor-

tant for higher music education, though, was the fact that

students who enrolled in the Music Education program of

the University of Tehran spent one semester doing practice

teaching at the Workshops. The Workshops were also engaged

in music educational research, in the location and pub-

lishing of music text books, and in the production of

television programs and other types of music educational

and informative media (19).

Summary

The development of music education in Iran during

the past 110 years has been consistently hindered by

religious opposition to music study and performance.

Individuals who strongly disapproved of general music

education tended to encourage negative attitudes toward

the inclusion of music as an important element of the

public school music program. Disapproval of music also

affected the number of students who pursued music as a

profession.

Indecisiveness over the place of western and Iranian

music has interfered with the continuity of music educa-

tion in Iran. Until the founding of the School of National

Music in 1950, various directors of the Tehran Conservatory

of Music removed or replaced Iranian music in the curric-

ulum. Proclamations from the government finally settled
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the issue within the music institutions. The Tehran Con-

servatory of Music taught western music and the School

of National Music taught only Iranian music. Teachers

did not always have sufficient musical background or

preparation which affected the uninterrupted development

and growth of various music education curricula and pro-

grams.

The scarcity of appropriate children's music and the

strong performance background of the majority of music

teachers has facilitated the teaching of music theory

and instrumental performance skills. Vocal music was

limited to the learning of patriotic songs. The strong

emphasis on instrumental instruction was beneficial for

talented students who desired to become professional

musicians. The approach was only partially effective if

one wished to make music an integral part of the education

of as many citizens as possible.

I'- V wmm "Opimmom
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CHAPTER V

THE ACADEMIC AND MUSICAL BACKGROUND OF A

SELECTED GROUP OF MUSIC TEACHERS

The investigation of the academic and musical back-

ground of a selected group of music teachers was the

third research problem of this study. The writer's re-

search and personal observations showed that the higher

music institutions in Iran have produced a majority of

students, who, upon completion of their studies, enter

performance-related professions. Approximately 1 per

cent of all music graduates entered the music teaching

profession. It seemed to be of value to investigate

the music and educational background of that small minor-

ity who were actively engaged in music teaching.

To conduct empirical research in a country like Iran

proved to be quite difficult. Insufficient records, dif-

ficulties in mail service as well as transportation and

travel were not as easy as in the United States. Most

Iranians were totally unfamiliar with even such a standard

research technique as a questionnaire. A pilot test of

the questionnaire, although highly desireable, was not

possible. Despite problems of interpretation of some

154
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questions by the respondents, this writer believed some

useful information was obtained.

The questionnaire was initially designed for use with

elementary music teachers, guidance cycle music teachers,

and music teachers at the teacher training centers. Be-

cause of research difficulties, the Music Workshop teachers

were selected as being the most representative group in

Iran- which could be surveyed with a minimum of difficulties.

The fifty teachers of the National Iranian Radio and

Television Music Workshops for Children and Young Adults

were a large group of music teachers who followed a de-

fined, uniform, and consistent music program. Furthermore,

they were teaching in a variety of regions and cities in

Iran but were relatively easy to contact. Thus they were

judged to be representative of music teachers in Iran.

In the spring of 1969, the National Iranian Radio and

Television established the Music Workshops for Children and

Young Adults so that Iranian children could "benefit as

children from other countries benefit, from the spiritual

and educational advantages of music, adequate and special

for them" (4, p. 1). The idea for the Workshops was con-

ceived by Dr. Said Khadiri as an alternative method for

providing music educational activities for Iranian chil-

dren. In addition to providing carefully-sequenced music

activities, the Workshops were concerned with research
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in musicology and music education. Other activities

were the production and publication of music books, films,

television programs, and other media (3).

In addition to the one at Tehran, other Workshops

were established between 1974 and 1976. They were lo-

cated in Abadan, Isfahan, Kermanshah, Mashad, Rasht,

Rezaieh, Tabriz, and Yazd. All totalled, the nine Work-

shops provided musical instruction for 1,702 youngsters

(3, n.p.). Classes met after school hours from mid-

September to mid-May.

To insure congruity among the branches, every four

months each director was required to submit a report

to Dr. Khadiri. Two seminars were held each year, one in

the fall and one in the spring, to further ensure coor-

dination of the activities among all branches (3).

In the Spring of 1978, fifty questionnaires were

sent by registered mail to all the directors and teach-

ers of the National Iranian Radio and Television Music

Workshops for Children and Young Adults. A total of

forty-four questionnaires, 84 per cent, were returned.

Only two Workshops, Isfahan and Kermanshah, representing

six questionnaires, failed to respond.

The instrument had three sections. (See Appendix C).

Questions in the first section were concerned with general
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information: the name of the institution where the re-

spondent spent most of his teaching time; whether the posi-

tion was full- or part-time; the number of hours worked, if

part-time; frequency of class meetings; the purpose of the

music program; whether the respondent held any other teach-

ing positions; the extent of government subsidy; and tui-

tion fees. Data were sought on the kind of educational

and music educational background of each respondent; their

principal and secondary areas of concentration; and the

level of graduate study, if any. Further, information

was sought on the content of the music program; materials,

equipment, and instruments utilized; and availability of

music or music books,

The author was interested in examining whether the

respondents' backgrounds affected their responses to the

various questions. She was concerned with the answers as

well as with the inter-relationships among the responses.

Each questionnaire had a cover letter addressed to

the teacher. (See Appendix D,) Further, cover letters

were addressed to the directors of the Workshops requesting

them to return the questionnaires to the writer in Ahvaz.

(See Appendix E.) One month after the mailing, directors

were telephoned reminding them of the need to return the

questionnaires. Forty-four instruments were returned by

June, 1978,
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Of the forty-four respondents, there were thirty-

three males and eleven females, 75 and 25 per cent, respec-

tively. (See Table XVI,)

TABLE XVI

SAMPLE OF TEACHERS INVOLVED IN THE QUESTIONNAIRE

City Male Female

Abadan 5 2
Mashad 3 1
Rasht 5 0
Rezaieh 4 1
Tabriz 4 1
Tehran 9 5
Yazd 3 1

Total 33 11

Sixty-eight per cent of the teachers spent most of their

teaching time at the Workshops. (See Table XVII.) A

few worked for the Ministry of Education, the University

of Tehran, Shemiran College, the School of National Music,

the College of Mechanics, and the Navy School.

TABLE XVII

NAME OF INSTITUTION OCCUPYING
MOST OF THE TEACHING TIME

Institution Number of Responses

NIRT Music Workshops . . . . . . . . . . . . 26
Teacher Training Centers . . . 3
Ministry of Culture and Art . . . . . 2
Secondary School.... . . . . . . . . . . . 2
Nursery School.... . . . . . . . . . . . . 2
Other..-. a............. ............... 6
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Twelve (75 per cent) of the teachers held a full-time

position at the institution where they spent most of

their teaching time. Thirty-two (73 per cent) held a part-

time position. Of those teachers who worked part-time, 66

per cent worked less than ten hours per week and 44 per

cent worked fewer than twenty hours per week. (See Table

XVIII).

TABLE XVIII

NUMBER OF HOURS WORKED AT THE MAJOR OCCUPATION

Number of Hours Per Week Number of Responses

Less than 10 hours . . . . . . . . . . . . . 21
Less than 20 hours . . . . . . . . . . . . . 14
Less than 30 hours . . . . . . . . . . . . . 4
More than 30 hours . . . . . . . . . . . . . 2

Although the teachers were not limited to one answer,

sixteen instructors reported to be employed by the Work-

shops. Almost the same number worked for the Ministry

of Culture and Art as were employed by the Workshops.

(See Table XIX, p. 160).

The Ministry also offered applied music instruction

after school hours in cities scattered .throughout Iran.

Only twelve teachers (27 per cent) gave private lessons.

Of this number, six were from Tehran, three from Abadan,

and one each from Rasht, Tabriz, and Mashad. One teacher

worked for the National Iranian Radio and Television;

another worked for the Office of Education, while a third
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TABLE XIX

OTHER INSTRUCTIONAL POSITIONS
HELD BY THE WORKSHOP TEACHERS

Source of Employment Number

National Iranian Radio and Television
Music Workshop .,.. .0 .* .. .0 .0 .. .

Ministry of Culture and Art ..
Private teaching .. 0 ..
Kindergarten or pre-school
Secondary school
University/college
Teacher training center
Elementary school . . . . .
University extra-curricular program

of Responses

16
15
12
6
3
2
2
0
0

worked exclusively for the Workshops. One teacher was

working simultaneously at five different jobs. Eleven

teachers held at least one other music position. Four

teachers taught music at the post-secondary level.

Of the forty-four teachers surveyed, sixteen (36

per cent) held a licence. (See Table XX.) Of these, ten

held a licence in music. Four of the six teachers who

held a diploma from a music school also possessed a

licence. Two-thirds of teachers holding a licence

were employed at the Tehran Workshop. Teachers who held

the licence tended to hold more than one teaching position.

Fourteen, 32 per cent, had no institutional music training;

music skills had been acquired by private study. Three

persons had graduated from foreign conservatories, three

held diplomas in military music, two were graduates of

I L, , % , - 41 - . ,, 1, -1-"- - '- -'':-,--Qq% 11 .1-11 - - - 1 1, ; - po"m
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the Institute for Arts Teachers, two had studied with pri-

vate teachers, and one held a diploma from the Free Con-

servatory of Music. Fifteen (34 per cent) of the teachers

did not hold a licence or a diploma in music at all.

TABLE XX

EDUCATIONAL/MUSICAL BACKGROUND
OF THE WORKSHOP TEACHERS

Academic Level Number of Responses

Licence . . . . . . . . . . . . . . . . . . 16*
No formal training ..#.. . . .0.9.......14

Diploma from a State School of
Music........... . . . . . . . . . . . 6

Graduate of a teacher training
institution.. ............. 9

Other ........... ...............12

*Eleven of these taught at the Tehran branch.

One teacher was attending graduate school while

thirty-seven teachers were not. One individual, a grad-

uate of a foreign conservatory, approximated the cri-

terion implied by the term, "Artist's Diploma." (See

Table XXI, p. 162). Eleven had "no degree;" one held

a degree in nursing; six held a licence, and one had an

Oberstuffe from the Vienna Conservatory. Two of the

three persons who held a master's degree were employed

primarily by the Tehran branch of the Workshops. The

third teacher spent the major portion of his time at

Shemiran College. It appeared that only one of the

individuals completing work on their master's degree

ilammovemmumm
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was obtaining it in the area of music. These data

indicated that among the sample surveyed, very few

individuals possessed advanced training in music.

TABLE XXI

ADVANCED TRAINING OF THE WORKSHOP TEACHERS

Level of Study Number of Responses

Artist's Diploma . . . . . . . . . . . . . .1
Master's Degree... .... ...... . .. .3*
Doctorate.. . ....... . ..... ...... 0
Still completing degree requirements . .4**

*All from the Tehran branch.
**Three from the Mashad branch.

More than half of the teachers selected "learning

music" as the primary purpose of music instruction. (See

Table XXIII, p.163,) This .included theoret'ical.knowledge about

music, such as lines, spaces, keys, meter, rhythm, etc.

as opposed to merely reading music. The next two most

popular choices, identification of the musically gifted

and transmission of the musical heritage, were separated

by only two votes. The former, as opposed to providing

students with appropriate leisure time activities or for

enjoyment, suggested a more elitist attitude rather than

one applicable for mass music education.

There was a relationship between the teachers atti-

tudes toward the purpose of music and their academic and

musical background. (See Table XXIII, p. 163).



163

TABLE XXII

THE PURPOSE OF THE MUSIC PROGRAM AS
STATED BY THE WORKSHOP TEACHERS

Response

To learn music
To identify the musically

talented . 0 -. * .0 .
Transmission of musical
heritage

Development of aesthetic
potential . . . . . . .

Familiarity with the music
of all countries . . . .

To provide students with
adequate leisure time
activities

Enjoyment
To read music
Required by the Ministry

of Education - * - - . 0

Classification by the teachers'

slightly altered the choices of

Number of Responses

. . .. 24

21

. . .. 0. . .19

14

13

11
8
7

6

academic background

the group as a whole.

The identification of the musically talented was rated

first by teachers possessing a licence, while those with

a diploma or no formal music training retained the total

group's first choice, learning music. (See Table XXIII.)

However, individuals with a diploma also rated "familiar-

ity with the music of all countries" equally with

their first choice, learning music. Persons with a li-

cence and those with no formal music credentials both

selected "enjoyment" as their seventh alternative.

.
.
.

. ,

. .

. .
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TABLE XXIII

PURPOSE OF THE MUSIC PROGRAM RATED ACCORDING TO
THE MUSICAL AND EDUCATIONAL BACKGROUND

OF THE WORKSHOP TEACHERS

Master's No Institutional
Response Degree Licence Diploma Training

To learn music 1 10 6 7
To identify the
musically talented 1 13 3 5

Transmission of
musical heritage 1 9 5 5

Development of
aesthetic potential - 8 4 2

Familiarity with the
music of all coun-
tries - 5 6 2

To provide students
with adequate
leisure time
activities 1 4 4 3

Enjoyment - 4 4
To read music - 3 3 1
Required by the

Ministry of
Education - 2 2 1

There was a great emphasis on theory--supporting the

purpose of "learning music." (See Table XXIV, p. 165.)

Music appreciation, i.e., listening to masterpieces of

music, body movement, and creative music experiences all

were rated low, and band was not even included. Iranian

music theory, the study of the dastga-ha and the radif, was

ranked in the middle by twelve and nine teachers, respec-

tively. The writer anticipated that body movement and
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creative music experiences as techniques for instruction

would have ranked high since the Orff method was encour-

aged by Dr. Khadiri.

TABLE XXIV

COURSE CONTENT TAUGHT BY THE WORKSHOP TEACHERS

Course Number of Responses

Solfege
Scales and intervals, Iranian

instruments, western instruments
Chorus
Dastga-ha
Rhythmic dictation, orchestra,

unison group singing
Radif, melodic dictation . . .
Listening to great music, body
movement

Creative music experiences .
Band .... ...........

18

17
13
12

10
9

8
6
0

Individuals who held a licence taught primarily

western instruments. (See Table XXV.) They rated .scales

and intervals second; while solfege, chorus, and listening

activities were rated third. Individuals who possessed

a diploma rated solfege first; scales and intervals,

second; and western instruments, third. Individuals with

no institutional music training indicated Iranian instru-

ments as their primary teaching activity. Iranian music

theory ranked second and third. These data. revealed a

difference in the kinds of courses and instruments taught

by persons with a licence and those with no institutional

. . .

. . .

. . .

. . .

. . .

. . .
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music training. Traditional Iranian theory and instru-

ments were generally taught by those who had acquired

their music skills from a private teacher. Western

theory and instruments appeared to be taught by those

who held a licence or diploma in music. Body movement

and creative music experiences were primarily taught by

those who held a licence. Half of the individuals who

were involved with creative experiences were from the

Tehran branch.

TABLE XXV

COURSE CONTENT TAUGHT BY THE WORKSHOP TEACHERS
AS RELATED TO THEIR MUSICAL AND

ACADEMIC QUALIFICATIONS

Master's No Institutional
Course Degree Licence Diploma Training

Solfege 1 6 9 2
Scales and Intervals 1 8 7 2
Western instruments 1 11 6 3
Iranian instruments - 5 3 8
Chorus 1 6 5 2
Dasta-ha - 4 3 5
Rhythmic dictation - 5 3 2
Orchestra 1 5 3 2
Unison group singing 1 4 4 2
Radif - 4 1
Melodic dictation - 4 5 1
Listening to great
music 1 6 3 -

Body movement - 5 1 2
Creative music

experiences 1 5 1 -
Band -
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For six teachers the Iranian santur was their

principal instrument. The piano and violin were the

principal instruments for five teachers, respectively.

(See Tables XXVI, XXVII.) The piano was the secondary

instrument for the greatest number of teachers.

TABLE XXVI

PRINCIPAL AND SECONDARY AREAS OF CONCENTRATION
OF THE WORKSHOP TEACHERS

Instrument Principal Area Secondary Area

Santur 6 5
Piano 5 12
Violin 5 5
Tar 4 2
Voice 4 0
Music education 3 4
Theory/composition 2 4

TABLE XXVII

PRINCIPAL AND SECONDARY AREAS OF CONCENTRATION
OF THE WORKSHOP TEACHERS
IN THE CATEGORY "OTHER"

Instrument Principal Area Secondary Area

Woodwinds 4 2
Iranian percussion 4 1
Brass 3 0
Strings 1 0
Ud 1 0
Accordian 1 0
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Tables XXVIII and XXIX present the priimary and secon-

dary areas of concentration of the instructors according to

their musical and academic background. The data revealed

that the piano was the primary instrument for those persons

who held a licence. The santur was the primary instrument

for those who had no institutional music training. The

piano was also the major secondary instrument for those who

held a licence as well as a diploma. The instrumental

orientation was very apparent. Only five persons listed

voice as the primary area of study. Of this number, two

had no institutional study and must have acquired their

vocal skills through private instruction. More individuals

with no institutional training specialized in Iranian

instruments.

The piano was used by half of the respondents in

their teaching, while approximately one-fourth frequently

used the Orff instruments and/or the tape recorder. (See

Table XXX.) Records of Iranian music were not as readily

available as cassette tapes. This was shown by the fre-

quent utilization of the cassette recorder. The santur

and rhythm/percussion instruments were also used rather

frequently.

Table XXI reflects the instrumental or equipment

preferences of instructors categorized by their academic

and musical qualifications. The piano was still the
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TABLE XVIII

PRINCIPAL AND SECONDARY AREAS OF CONCENTRATION
OF THE WORKSHOP TEACHERS AS RELATED TO
THEIR ACADEMIC AND MUSICAL -BACKGROUND--

PRINCIPAL AREA

Master's No Institutional
Instrument (Area) Degree Licence Diploma Training

Tar - 2 1 1
Santur - 1 4
Violin 1 2 - 1
Piano 0 4 1 -
Voice 1 1 1 1
Theory/Composition - - 1 -
Music education - 1 - 1
Other 1 2 6 6

TABLE XIX

PRINCIPAL AND SECONDARY AREAS OF CONCENTRATION
OF THE WORKSHOP TEACHERS AS RELATED TO
THEIR ACADEMIC AND MUSICAL BACKGROUND--

SECONDARY AREA

Master's No Institutional
Instrument Degree Licence Diploma Training

Tar - - - 2
Santur - 2 - 2
Violin - 2 1 2
Piano 1 5 5 1
Voice - - - -
Theory/Composition 0 3 1 -
Music education - 1 2 1
Other 1 1 - 1
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TABLE XXX

MATERIALS AND EQUIPMENT UTILIZED
BY THE WORKSHOP TEACHERS

Instrument or Equipment Number of Responses

Piano . .. . . . . . . . . . . . . . . . . . . 22
Cassette recorder, Orff instruments . . . . . 11
Santur, rhythmic/percussion instruments . . . 10
Violin - -, -. -.... .. . ... ...... 8

Tar, record player..........a........ 6
Teacher's guide - . - . . . . . . . . . . . . 5
Films . . ......... . . . . . . . . . . 3
Filmstrip . . . . . . . . . . . . . . . . . . I
Pitchpipe . . . . . . . . . . ....... a..0

Other (accordian) . . . . . . . . . . . . . . 2
No response...... . . . . . . . . . . . . . 3

instrument most frequently used by those possessing a

licence or diploma. Individuals having a licence also

used the violin frequently. Of the four degree classifi-

cations, persons with diplomas used the cassette recorder

the most. Individuals with no institutional music train-

ing utilized the santur the most frequently. Persons with

formal music training were more inclined to use the violin

and the cassette recorder than persons having no institu-

tional music.training.

Students of thirty-seven teachers (86 per cent) had

music books; while students of seven teachers did not

have music books. Students of twenty-eight instructors

(63 per cent) possessed their own music books. Five teach-

ers used xerox copies, and one instructor had his students



171

TABLE XXXI

MATERIALS AND EQUIPMENT UTILIZED BY THE WORKSHOP TEACHERS
AS RELATED TO THEIR ACADEMIC AND MUSICAL BACKGROUND

Instrument or M'asters No Formal
Equipment Degree Licence Diploma Training

Piano 2 9 7 4
Cassette recorder 1 4 5 1
Orff instruments - 5 2 3
Santur 0 2 2 6
Rhythmic/percussion

instruments 0 4 4 2
Violin 1 6 - 1
Tar - 2 2 2
Record player 2 3 1 -
Teacher's guide- I -
Films 1 2 - -
Filmstrip - 1 -
Pitchpipe--
Other 1 - - 1

write their own text book. One teacher had one book for

every two students and another teacher used one book for

every three students.

Forty-one teachers said the government subsidized the

institution where they spent the major part of their teach-

ing time. Students of forty teachers paid tuition fees.

Thirty-three teachers (75 per cent) stated that the amount

was less than $71.00 per year. Two teachers each collected

fees of less than $7.00 a year or less than $143.00 per

year. One individual indicated fees of less than $14.00

per year. Two teachers, both from the same branch, charged

fees of $7.00 and $14.00 a lesson.
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According to Table XXXII, frequency of class meetings

varied greatly. Considering the different kinds of teach-

ing positions held by the teachers, such findings were not

surprising. One individual held classes twice a week for

one and a half hours, and another teacher held classes four

and a half hours every day. On the average, most instruc-

tors held classes for two hours three times a week or for

two hours every day.

TABLE XXII

FREQUENCY OF CLASS MEETINGS
BY WEEK AND HOURS

Length of Class Period
Number of
Meetings Per Week One Hour Two Hours Three Hours

Once a week - -
Twice a week 1
Three times a week - 11 1
Four times a week - 2 1
Every day 8 1

Examining the Workshop teachers, the writer found that

musical and academic qualifications varied considerably.

Approximately one-third held a licence, but not necessarily

in music. Out of the forty-four music teachers, perhaps

one could be considered to have specialized in music edu-

cation, in its American connotation. Another third of the

teachers had no institutional music study. Four
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instructors indicated that they were working on a master's

degree, but only one seemed to be obtaining the degree in

the area of music. As was pointed out in Chapter IV, other

than the master's degree available through the Faculty of

Education at the University of Tehran, there was no insti-

tution which offered an advanced degree in performance,

composition, or musicology. Thus, if any music teachers

or musicians wished to pursue advanced degrees, unless they

could afford to study abroad, there were no such possibil-

ities available in Iran.

The survey revealed approximately one-third of the

Workshop teachers did not possess a degree in music. Most

of these instructors were teaching Iranian music and instru-

ments. A degree is not always an indicator of one's musi-

cal or pedagogical skills. If Iran wishes to maintain a

balanced program consisting of both western and Iranian

music, at this time it is still necessary to utilize the

expertise of those musicians who do not possess academic

qualifications. However, if one considers the concept

of music education as more than skill acquisition, then

persons who have not been trained in music education may

be found lacking perspective about the place of skills

practice within the total curriculum. This observation,

of course, may also be true for the institutionally

trained performer who is involved in a music education
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program, as well as those individuals who have received

their musical training through private study. With train-

ing in a more comprehensive view of music instruction,

teachers would hopefully be exposed to a variety of con-

cepts about music education.
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CHAPTER VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The purpose of this study was to describe the develop-

ment of higher music education in Iran with a special

emphasis on music teacher training from the reign of Nasr-

id-din Shah (1848-1896) through the reign of Shah Mohammad

Reza Pahlavi (1941-1979). Three problems were researched.

First the history of higher music education in Iran was

traced from its formal beginnings in 1868 to 1978. Second,

the system of higher music education in Iran during the

1977-78 academic year was described; and, third, the academ-

ic and musical backgrounds of a selected group of music

teachers were investigated.

To carry out the study Persian-language government

documents, memoranda, mimeographed brochures, curricula,

and other published and unpublished materials were utilized.

English-language books, articles, and monographs by both

Iranians and non-Iranians were also consulted. An extended

stay in Iran (Fall of 1977 to the Spring of 1979), corre-

spondence, interviews, telephone calls, and the administra-

tion of a questionnaire to a selected group of music teachers

provided additional information on music education in Iran.

176
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Beginning with the seventh century the purpose of

education in Iran was to enable students to read the

Koran and to be instructed in the ways of Islam. Educa-

tion was left in the hands of religious leaders until the

late nineteenth century when Christian missionaries began

successfully to recruit increasing numbers of Muslim stu-

dents and emphasized an education that was more than just

religious education.

In 1851, the first government-sponsored school,

Dar-al-Funoon, was opened to train military personnel.

The faculty of the school came from France and Austria.

Little else was done for education by the government until

1907 when the government assumed the leadership of general

education in order to counteract the increasing influence

private and missionary schools had on education.

The educational system initiated by the Iranian govern-

ment was modeled after the system used in France. The

French system was elite-oriented and organized under a

centralized educational bureaucracy. The Iranian govern-

ment at that time was centralized and the French education-

al system was compatible with it.

After Reza Shah was proclaimed sovereign in 1920, he

brought in French-trained educators to modernize the entire

educational curriculum. The modernization resulted in

overcrowded programs of study which were unrelated to the

I
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daily lives of the students. The learning and reiteration

of facts was emphasized through tri-monthly examinations

administered uniformly throughout the country.

After World War II, demands for higher education in

Iran increased. The decade of the sixties saw dramatic

growth in the number of post-secondary schools, institu-

tions of higher learning, and elementary teacher training

centers. The government became aware, however, that the

schools were not producing the skilled manpower needed to

turn Iran into an industrial society and, therefore, a

second major curriculum revision was undertaken in the late

1960's.

Comparisons between the newly revised and the previous

curriculum at the elementary and guidance cycle levels

revealed very little significant change in course content.

Courses such as religion,. morals, and Arabic were retained.

University admission remained controlled through the

konkour which eliminated all but the intellectually talented

or the wealthy from higher education programs.

In 1978, teacher education in Iran still reflected

the elitist orientation of the country's educational struc-

ture. Standardized administrative procedures and national

control of textbooks, course content, and examinations were

still present. Minimum academic qualifications were re-

quired for elementary teachers and guidance cycle teachers,
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who received their training at one-year and two-year teach-

er training centers, respectively, These centers were super-

vised by the Ministry of Education. Secondary-level teach-

ers were graduates of the university and specialized in an

academic area. As university students their training was

supervised by a different ministry, the Ministry of Science

and Higher Education. Thus, in Iran, two separate min-

istries were responsible for the implementation of teacher

education.

It was found that the development of Iranian music

education was closely linked (a) to the general role music

played in Islamic culture, and (b) to the development of

general education. According to the Islamic religion, the

public performance of music was associated with a lavish

lifestyle, excessive drinking, and debauchery. Music did

occur in private, non-public situations, however, the public

performance of music was not condoned unless it was used for

military purposes, wedding celebrations, and selected reli-

gious occasions. The professional performance of music and

the teaching of music was left to those persons who did

not adhere to the Islamic religion.

The actual use of music for public occasions fluctuated

with each dynasty. During the Safavid Dynasty (16th and

17th century) the use of music was suppressed. Until the

twentieth century remnants of this suppression of music

lwmw"wmwA3ww



180

were still existent, and even in the 1970's one could ob-

serve among educated Iranians opposition to the public per-

formance of music.

Prior to the establishment of the Music Branch of

Dar-al-Funoon in 1868, music instruction was conducted on a

private basis and the method of teaching was by rote from

master to pupil. When French educators were invited to

Iran, Lemaire set about establishing a military music

school to train music teachers and military musicians.

By 1918, the school was separated from Dar-al-Funoon and

the military and was put under the auspices of the Ministry

of Education. By 1946 it was formally authorized as a

conservatory for the study of western music. When the

Ministry of Culture and Art was established in 1964, it

assumed responsibility for the supervision of the Conserva-

tory. In 1977-78, over 200 children and young adults re-

ceived a musical education at the Tehran Conservatory of

Music.

Hostility towards western music was apparent when

Lemaire first began training military musicians. Western-

trained Iranians such as Vaziri and Khaleqi unsuccessfully

sought to maintain a dual program of western and Iranian

music at the Conservatory of Music. In 1944, Khaleqi

founded the Association of Art Lovers in an attempt to

promote the performance of Iranian music.

i WAROWANWOM
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In 1950 approval was granted for the establishment of

a school for Iranian music. In 1956 this school, the School

of National Music, was declared a state school of music. In

1959 a Parlimentary decree stated that the School would be

restricted solely to the study of Iranian music and those

western instruments on which Iranian music could be played.

Like the Tehran Conservatory of Music, the School of Nation-

al Music, under the auspices of the Ministry of Culture and

Art, provided a musical education for children and young

adults. In the 1977-78 academic year approximately 280

students were enrolled.

The Music Department, as a division of the Faculty of

Fine Arts, the University of Tehran, was established in

1964 and incorporated both Iranian and western music in the

curriculum. By 1978, the Department offered a licence in

Iranian Music, Composition, Musicology, and Music Education.

The music education program was pursued through the Music

Department and the Faculty of Education. Eighty students

were enrolled in the academic year 1977-78. The Music De-

partment also offered music classes and applied instruction

as free electives to students from other faculties.

In 1964 the Faculty of Education developed a four-

stage program to introduce a music education curriculum.

The first stage, a music appreciation course, was offered

in the 1967-68 academic year. The second stage was to



182

include music courses for the elementary-level teacher.

In the 1977-78 academic year two such courses were offered.

Stages three and four were to be programs for training

secondary-level music teachers and music supervisor/special-

ists. Both stages were still under discussion during the

writer's stay in Iran.

Other institutions of higher learning in Iran also

initiated programs in music and the other fine arts during

the 1970's. Farabi University for the Arts was opened in

1978 in Tehran with the goal of providing an innovative

program of arts education. Two other provincial universi-

ties, Jundi Shapur University and Pahlavi University, were

planning to develop fine arts programs.

In 1977-78, music teacher training in Iran was avail-

able at both the intermediate (high school) and the advanced

level of education. The Tehran Conservatory of Music and

the School of National Music awarded diplomas to the grad-

uates of their intermediate level. The diploma qualified

the graduates to teach elementary school music. Music

teacher training programs at the intermediate levels of

both institutions were primarily western in focus and pro-

gram content. At the intermediate level of education, the

Ministry of Culture and Art and the Ministry of Education

collaborated in a new program to train "polyvalent" or

general arts teachers. For this purpose several Arts
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Teacher Training Colleges were established throughout the

country.

At the advanced level of education, music teacher

training programs were also offered through the School of

National Music and the Music Department of the University

of Tehran. A third program of music teacher training on

the advanced level of education was made possible through

the Faculty of Education of the University of Tehran where

the students could pursue a master's degree in music educa-

tion. This degree was the only graduate music degree

offered in Iran.

Although music teacher training programs existed in

several institutions of higher learning very few students

reportedly pursued these programs. In order to enlarge

the possibilities of teaching music in schools, the Faculty

of Education of the University of Tehran offered two music

education courses for prospective general elementary

teachers. The elementary-level teachers, however, did not

receive their education at a university but were trained in

a one-year teacher training center. The university program

was reserved solely for secondary-level teacher applicants.

A secondary-level teacher would not -need elementary methods

courses, unless he was planning to teach at a teacher train-

ing center. Thus, the two music courses would appear to be

totally unrelated to university students' immediate needs.
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The value of these courses for the purpose of teacher train-

ing remained, therefore, questionable to this writer.

By 1978, music was included in the programs for the

elementary and guidance cycle school levels. But, because

of the lack of qualified teachers, music was essentially not

taught. The Ministries of Education, Science and Higher Edu-

cation, and Art and Culture all declared through their repre-

sentatives that they wished to improve the status of music

education in Iran's public schools through the improvement

of music teacher training programs.

In 1978, the only music education program that taught

music to children throughout the country was the National

Iranian Radio and Television Music Workshops for Children

and Young Adults under the directorship of Dr. Said Khadiri.

These Workshops employed fifty music teachers. The majority

of the teachers had a strong instrumental performance back-

ground. One-third of the instructors, however, had not been

trained in music institutions but had obtained their skills

through private study. All other teachers had studied music

either at Iranian or European music institutions.

Among those teachers who were trained through music in-

stitutions, three teachers possessed master's degrees in

music and four others were working toward a graduate degree,

although not all were pursuing a degree in music. The

musical background of all the teachers trained in music
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institutions was strongly western-oriented. Pedagogical

training was, for all practical purposes, non-existent.

Materials and equipment the teachers used in their

music lessons reflected the emphasis which was put on the

teaching of basic instrumental performance skills and music

theory. Song and music textbooks in the form they are known

in the United States were not available to any of these

teachers.

Conclusions

The development of higher music education in Iran was

found to be influenced by the structure of the general edu-

cational system which, in turn, was a product of the overall

political, governmental, cultural, and religious structure

of Iran. It was, therefore, concluded that the development

of music education in Iran from 1868-1978 reflected (a) the

influence of religion on education and music; (b) the impact

of centralized governmental decision-making on education;

(c) the problem of educational borrowing for the development

and revision of curricula; and, (d) the controversy over

the value of traditional Iranian ideals in education versus

the ideals of imported western concepts of education.

These issues were found to be similar to those issues

that were discussed in studies reporting the status of

music education in countries such as Egypt, Lebanon, Israel,

Korea, and Uganda, Ultimately, these are the issues that

, ." , P,,,. - - - J, - . -, I- - :&,, ; WAM
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should serve as focal points of any comparison between the

music educational systems of two or more countries.

In the United States the control of education is dele-

gated to each state and within the state to independent

agencies. These agencies work mostly on a committee-basis

and follow the ideas and wishes of a larger group of citi-

zens. Unlike the United States, the development of music

education in Iran has been a product of a centralized

educational system. A centralized educational system was

also found in Egypt, France, Israel, Korea, Lebanon, Poland,

Uganda and the U.S.S.R. Such a system eliminates parents

and other concerned citizens from exerting control over

educational policies and practices. All decisions erAminate

from the top of the administrative hierarchy, and the power

to make decisions rests with one person.

Seemingly in contrast to the general concept of a

centralized education was the fact that in Iran the upper di-

vision of teacher training was under the auspices of three

ministries. The Ministry of Education, the Ministry of

Science and Higher Education, and the Ministry of Culture

and Art all. exercised some control over the educational

process. Such a plurality of ministries involved in the

decision-making policies for education and music education

resulted in uncoordinated planning. The only instance in

which a co-operation between the two ministries could be
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observed was in the establishment of the Arts Teacher Train-

ing Colleges. Opportunities to improve specifically music

teacher training programs through a determined co-operation

between the ministries responsible for higher education was

not found. It was thus concluded that plural leadership

from the educational and governmental bureaucracy was counter-

productive to the development of higher music education in

Iran.

By American standards and criteria, the growth of

music education in Iran over the past 110 years has been

minimal. But, in comparison with other technologically de-

veloping countries, and especially with other Islamic coun-

tries, Iran exhibited growth. In the 1960's, the situation

of music education in Iran was comparable to that of Egypt

and Lebanon. However, in 1967, Lebanon still did not pro-

vide opportunities for music study at any institution of

higher learning. In Iran the Music Department of the Uni-

versity of Tehran offered a licence in music. The Faculty

of Education of the University of Tehran was introducing a

music education program. The Tehran Conservatory of Music

and the School of National Music offered music instruction

at the elementary, intermediate, and conservatory levels.

During the 1977-78 academic year approximately 600 stu-

dents attended Iran's three major music institutions. By

western standards and for a country of thirty-four million
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inhabitants, this number appears extremely small. However,

in light of the problems music education faced in Iran in

the early twentieth century, this number indicated an in-

crease over the number initially trained, and it was con-

cluded to reveal a slow growth trend.

The problems that inhibited the growth of music edu-

cation were manifold. Historically, the public performance

of music and music teaching was held in low esteem by strong

religious groups. Therefore, the training of music teachers

for public schools was not a priority of any of the min-

istries.

Like Egypt and Lebanon, Iran had made extensive use of

educational borrowing from France. Because of this Iran

adhered to an elite-oriented educational system and was

initially not concerned in educating all Iranian citizens.

In the 1960's, however, the Iranian government realized

the need for mass education. It was then that the country

inherited all the programs developing nations face in chang-

ing an educational system designed for the elite to one that

provides educational opportunities for all.

In 1978, Iran was still a society with half of its pop-

ulation illiterate. In such a situation it was not surpris-

ing to find that the government did not give priority rank-

ing to the development of music education. This does not

mean that progress had not been made in the advancement of

music teacher training in Iran. But it was concluded to be

wo -4- -, t-P -
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unlikely that Iran would have had, within the foreseeable

future, a music education system comparable to any of the

western countries that the Iranian government sought to

emulate.

With the introduction of western music in Iran, music

education became the subject of a conflict between Iranian

traditions and western concepts about music instruction

and literacy. When European military musicians arrived in

Iran they introduced a new: and different music as well as

new instruments,, methods of playing, and teaching techniques.

A musical tradition in which one learned to read and inter-

pret notation was completely different from the traditional

rote method of Iranian music instruction. With the continued

emphasis on western music and instruments some Iranian

musicians became concerned about the perpetuation of their

own music and musical traditions. Therefore, they insisted

that the teaching and study of Iranian music and instruments

be included in the music curricula. This conflict over the

place of Iranian music in music curricula was concluded to

have caused a disruption in the continuous development of

music education in Iran.

There are dangers in utilizing educational concepts

borrowed from another country. Problems arise when govern-

mental and educational leaders adopt foreign ideas without

giving due consideration to their own country's cultural
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background. The result can be an educational system such

as in Uganda where education had reportedly become totally

divorced from the traditional needs of its citizens. The

result may also be an educational system such as in Iran

where the government sponsored a western-oriented education-

al structure that was in conflict with the philosophical

beliefs of a powerful and influential religious hierarchy.

Under such circumstances, the development of music educa-

tion inadvertently became affected by this conflict between

two such powerful groups.

Educational borrowing in music may occur when native-

born citizens, schooled in foreign countries, return with

ideas for adapting other countries' concepts of education

to their own country. Sabry, an Egyptian, adapted the

western concept of group instrumental instruction for use

in Egypt (3). Other researchers examined music education

in various countries and based their recommendations for

improvement upon western criteria, thus suggesting cultural

borrowing. Hamada, a Lebanese by birth, evaluated music

education in his homeland using western-oriented criteria

(2). Greenberg, an American, evaluated the Israeli music

program by American standards (1).

This writer questions the validity of practices

according to which recommendations for the improvement of

music education in one country are based upon the supposedly

successful music education system of another country. It
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may be that in Islamic and other non-Christian countries

mass music education is incompatible with the religious be-

liefs of the majority of the citizens of these countries.

It may be beneficial for a country to make use of

selected ideas or principles of education for the improve-

ment of its own system of education. However, these selected

ideas and principles have to be compatible with the cultural

and educational environment that represents a nation's

values and beliefs. Otherwise, the implementation and

realization of foreign cultural concepts and structures are

superimposed on a country and may conflict with traditional

educational concepts. Based upon the findings of the study,

this writer concluded that elite music instruction, such

as is practiced in Iran, may be appropriate and may even

be a step forward toward a more successful future for Iran-

ian music education.

Regarding the further growth of music education in

Iran the Ministry of Art and Culture and the other policy-

making ministries and institutions would need to decide

whether and if music education is needed in public school

music programs before a teacher training program in music

is implemented. Thus, the agencies responsible for teacher

training need to review their position regarding the justifi-

cation of music within and external to the curriculum. This

review would involve a re-evaluation of the role which music
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has traditionally played in Iran. Furthermore, it seems

necessary that the decisions of the government agencies re-

garding music education should be in line with the values

and traditions of the citizenry of Iran. Due to the history

of Iran, these values are now partially of western, Asian,

and Iranian origin, and music education in Iran should re-

flect this mixture of values and traditions..,

Recommendations for Further Research

At this time recommendations for additional research

on music education in Iran are not feasible. However, draw-

ing upon the foregoing research, the writer would like to

make the following recommendations for further studies in

both comparative education and comparative music education.

1. Studies need to be conducted in which the strengths

and problems of music education in centralized versus de-

centralized educational administrations are systematically

analyzed.

2. The impact of western culture upon developing na-

tions should be assessed. Such an assessment would entail

an evaluation of the effects of educational borrowing, its

influence on music educational goals and music curricula,

the place of music within the society, and the justification

for music in public education.
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APPENDIX A

INDIVIDUALS OR ORGANIZATIONS CONTACTED FOR

INFORMATION ON MUSIC EDUCATION IN IRAN

American Friends of the Middle East, Tehran, Iran

Dr. Edmund Cykler, Professor of Music Education, University
of Oregon

Director, Tehran Conservatory, Tehran, Iran

Director, School of National Music, Tehran, Iran

Edwam Services Institute, Tehran, Iran

Imperial Embassy of Iran, Washington, D. C.

Institute of Research and Planning in Science and
Education, Tehran, Iran

Dr. Kardan, Dean, Faculty of Education, University of
Tehran, Tehran, Iran

Dr. S. Khadiri, Professor of Music Education, Faculty of
Education, University of Tehran, Tehran, Iran

Dr. Brian Klitz, Professor of Musicology, University of
Connecticut

Ministry of Culture and Art, Tehran, Iran

Ministry of Science and Higher Education, Tehran, Iran

Professor Pezhman, Director, Department of Music, Univer-
sity of Tehran, Tehran, Iran

Dr. Bruno Nettl, Professor of Ethnomusicology, University
of Illinois at Urbana
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APPENDIX B

INTERVIEW GUIDELINES

Date of interview

Name of institution

City

1. Name of person interviewed:

2. Position and/or title:

3. Number of years in this position:

4. Educational (Musical) background:
degree(s)
schools attended:

5. Major area of study:

6. Minor area of study:

7. Number of full time faculty:

8. Number of part time faculty:

9. Educational background of faculty:

10. Number of students enrolled:

11. Age of students:

12. Purpose of the music program:

13. What are the admission criteria for the institution?

14. What type of diploma, certificate, or degree does the
institution grant?

15. What happens to most of the students as far as con-
tinuing their education or seeking employment?
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16. Is the institution government subsidized? Do or can
students pay tuition fees? If so, how much?

17. What kinds of music activities does the institution
provide?

18. Frequency and length of class meetings?

19. Does the institution provide instruments? Books?
Music?

20. What does the person think is the greatest challenge
facing music education in Iran?

21. What changes would they like to see made in Iranian
music educational programs?
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APPENDIX C

QUESTIONNAIRE ADMINISTERED

TO THE WORKSHOP TEACHERS

(ENGLISH TRANSLATION)

Please answer the following questions by either writing in
the appropriate space provided or by placing a (v') next
to the answer or answers which apply to your teaching
situation.

A. GENERAL INFORMATION

1. Name of school or institution where you are pres-
ently spending most of your teaching time:

2. Is this a full-time teaching position? ( ) Yes
( ) No; if "No," how many hours per week do you
teach here?
( ) Less than 10 hours per week
( ) Less than 20 hours per week
( ) Less than 30 hours per week
( ) Other, please specify

3. How often do your classes meet per week?

( ) Once a week for hour ( ) Once a week
for one hour ( ) Once a week for two hours

( ) Twice a week for hour ( ) Twice a week
for one hour ( ) Twice a week for two hours

( ) Three times a week for hour ( ) Three
times a week for one hour ( ) Three times a
week for two hours

( ) Everyday for hour ( ) Every day for one
hour ( ) Every day for two hours

( ) Other, please specify
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4. What is the purpose of the music program?

( ) Required by the Ministry of Education
( ) Enjoyment
( ) Transmission of musical heritage
( ) Familiarity with music of all countries
( ) To learn music
( ) To read music
( ) To develop students' aesthetic potential
( ) To identify musically talented students
( ) To provide students with appropriate leisure

time activities
C ) Other, please specify

5. Do you also teach at any of the following?

( ) Kindergarten or pre-school
( ) Elementary school
(. ) Guidance cycle school
( ) Secondary school
(I ) Office of the Ministry of Art and Culture
( ) NIRT Music Workshop for Children and Young

Adults
( ) Teacher Training School
( ) University extra-curricular music program
( ) University-level music courses
( ) Private teaching

6. Is this institution supported entirely by the
government? ( ) Yes ( ) No

7. Do your students pay tuition fees? ( ) Yes
( ) No; If "Yes," how much?

( ) Less than $7 per year
( ) Less than $14 per year
( ) Less than $71 per year
( ) Less than $142 per year
( ) Other, please specify

B. TEACHING QUALIFICATIONS

8. What kind of educational or musical training do you
have?

( ) Graduate of a teacher training school
( ) Diploma from a state school of music
( ) Licence
( ) I have no formal education; I received my

musical training from private teachers
( ) Other, please specify
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9. What was your principal instrument or area of con-
centration? What was your secondary .instrument or
area of concentration? (Please place the number"1"
next to your principal instrument or area, and the
number "2" next to your secondary instrument or area
of concentration).

)
)
)
)

Tar
Santur
Violin
Piano

(
(
(
(

)
)
)
)

Singing
Theory/Composition
Music Education
Other, please specify

10. Have you attended graduate school?
( ) No; If "Yes," where?

( ) Yes

11. What degree have you received?
( ) Artist's Diploma ( ) Still completing degree
( ) Master's Degree requirements
( ) Doctorate ( ) Other, please specify

C. MUSIC PROGRAM

12. What do you teach?

( ) Dastga-ha.
( ) Radif
( ) Unison group singi
( ) Chorus
( ) Solfege
( ) Melodic dictation
( ) Rhythmic dictation
( ) Scales and interva
( ) Listening to compo

sitions of grea
composers

13. What equipment and mater
teaching?

( ) Tar
( ) Santur
( ) Violin-
( ) Piano
( ) Pitch pipe
( ) Orff instruments
( ) Teacher's guide

( ) Body movement
(eurythmmics,

.ng dancing, etc.)
( ) Creative music ex-

periences
( ) Band
( ) Orchestra

ls ( ) Western instruments,
- please specify

Lt
( ) Iranian instruments,

please specify

ials do you utilize in your

( ) Rhythm or percussive
instruments

( ) Record player and
records

( ) Cassette recorder and
tapes

( ) Films
( ) Filmstrips

(
(
(
(
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14. Do students have music books? ( ) Yes
( ) No

15. How many music books are available for the
students/ use?

( ) None
( ) One for every two students
( ) One for every three students
( ) Other, please specify

Thank you for taking your time to complete this
questionnaire. If you would like to have a copy of
the results, please fill in your name and address and
I will be happy to send you a copy.

Name

Address

C ity
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APPENDIX D

COVER LETTER ADDRESSED TO

EACH WORKSHOP TEACHER

(ENGLISH COPY)

Date

Dear

I am conducting research on Music Education in Iran under
the supervision of Dr. S. Khadiri, Director of the Music
Workshops for Children and Young Adults, which will be
completed with your kind assistance.

Participation is voluntary, but, should you wish to do so,
I have enclosed a fifteen-item questionnaire for you to
complete. As you will realize, most of the questions can
be answered by simply placing a check mark (v') in the
place provided. Some questions, however, will require more
than one answer. Should none of the answers apply, please
check the category "other" and write in the appropriate
information. Please note that for question nine only you
are requested to put the numbers "1" and "12 "1 next to the
answers which pertain to your primary and secondary instru-
ment or areas of concentration.

Please return the questionnaire to the address below:

Gloria Junkin Gharavi
Institute of Fine Arts
Jundi Shapur University
Ahvaz, Iran

If I can be of any service to you, please do not hesitate
to ask. I take this opportunity to thank you for your
cooperation.

Sincerely,

Gloria Junkin Gharavi
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APPENDIX E

COVER LETTER ADDRESSED TO

EACH WORKSHOP DIRECTOR

(ENGLISH COPY)

Date

Dear

Dr. S. Khadiri has given me his kind permission to send the
enclosed questionnaires to the teachers of the National
Iranian Radio and Television Music Workshops for Children
and Young Adults. Would you be kind enough to give one
questionnaire to every teacher (full or part-time) and re-
quest that they fill it out immediately and mail it back to
me.

I do appreciate your cooperation and that of your teaching
staff. Thank you in advance for your assistance, I am,

Sincerely yours,

Gloria Junkin Gharavi
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