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The purpose of this study was to attempt to observe and

quantify some of the effects of an experiential interpersonal

communication training program on the individuals involved.

The program studied was Speech 360, a laboratory communication

course offered at North Texas State University.

The written report is divided into five chapters.

Chapter I serves as an introduction to the field and offers

some sociological bases for the expanding interest in inter-

personal awareness. The second chapter traces the origins

and some contemporary thought on experiential learning and,

in addition, presents the Speech 360 model. Chapter III is

a review of the relevant literature, as well as a discussion

of the research design. Chapter IV presents the data com-

piled in this study relevant to the four major experimental

hypotheses. The final chapter offers a summation of the

findings, tests of the hypotheses, and some implications for

further research.

The design of the study involved three basic student

groups--(a) the fall, 1970, Speech 360 students; (b) the

spring, 1971, Speech 360 students; and (c) a control group
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of students similar to those in the course, but who were not

involved in the training program.

Data was collected from these groups through the use of

three psychological testing procedures: (a) a self-concept

semantic differential; (b) Schutz's FIRO-B; and (c) Rokeach's

Dogmatism Scale. This set of instruments was administered

twice to each group--once before the Speech 360 students began

their training experience and again at the close of that

semester. Comparisons of these sets of scores formed the bases

of the hypotheses of the study.

Hypothesis I stated that there would be no significant

difference in mean scores of the fall and spring Speech 360

groups. This was supported by the data.

Hypothesis II stated that there would be no significant

difference in mean scores between Speech 360 students and

those in the control group. Although this was supported by

the data gathered in the pre-training testing, post-training

scores indicated a marked difference. The interpersonal

communication training experience seems to have had a marked

impact.

Hypothesis III stated that a comparison of the amount of

change occurring through the semester would indicate no

significant difference between the fall and spring Speech 360

classes. In several interpersonal dimensions, however, the

data did indicate significant difference. These were par-

tially attributed to a new training model introduced in the

spring.
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Hypothesis IV stated that there would be no significant

difference in the amount of shift between early and late

scores when comparing Speech 360 students with the control

group. This hypothesis, too, was rejected. The findings

indicated that a great deal more change occurred within the

Speech 360 groups than did in the control population.

The data assimilated in this study seem to firmly support

the claim that experiential laboratory training has a strong

impact on individuals. The findings point to more and greater

intrapersonal shifts within the training population than in

the control group. Furthermore, these shifts appear to be

oriented toward interpersonal growth, as well as positive

change within the individual.

Although confined to a particular training model at a

specific point in time, these results lend additional support

to the claims that the laboratory method of training inter-

personal communication skills is an approach highly facili-

tative to significant learning about the self and those with

whom it interacts. Much research is yet needed to fully ex-

plain the dynamics involved, but the experiential training

model unquestionably has a strong impact on the participants.
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CHAPTER I

INTRODUCTION

The field of interpersonal communication training

has undergone considerable change and improvement in the

past few years. Behavioral scientists have long observed

and attempted to analyze the ways in which humans interact.

Only recently, however, have they begun to formulate programs

to develop and improve, instead of merely to observe, man's

interrelationships.

Experiential programs dealing in interpersonal rela-

tions are variously labeled, being referred to by such titles

as "T-groups," "sensitivity training," "interpersonal com-

munication," "human relations laboratories," and numerous

others. Although the various programs are founded on

slightly differing theoretical bases and employ diverse

training techniques, they all share the goal of facilitat-

ing "personal growth." This goal implies the helping of

participants toward increased awareness of the feelings and

needs of others, a more accurate perception of their own

motivations and desires, and a fuller understanding of the

nature and processes of interpersonal relationships.

The human potential movement, as this trend toward

awareness has been called, has its roots in the changing
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nature of the American cultural scene. Climaxing during

the past twenty-five years, these shifts in the social

order have converged to make interpersonal relations

training programs both popular and, in many instances,

necessary.

With the nation's steady transition toward increased

mechanization and computerization, the individual has be-

come progressively more depersonalized--steadily more

conscious of his lost niche in his world. This point was

made almost fifty years ago in Charlie Chaplin's classic

film, Modern Times, in which the individual was symbolized

as only an insignificant cog in the vast industrial mech-

anism of the age. For many people, this surrender to "the

machine" has already occurred with devastating finality.

In addition to the progressive loss of individual

identity, Alvin Toffler points out another cultural factor

in Future Shock (7). He claims that the very pace of ex-

istence has accelerated; people live, move, and communi-

cate at steadily increasing speeds. These faster rates

lead to increased quantities of information input to the

individual and to the consequential need for more rapid

assimilation of this data. This constant acceleration can

lead the individual to a state of cognitive overload in

which he finds himself incapable of coping with the af-

fairs of his world.
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Several writers have claimed that this period of

cultural acceleration is at a turning point. In The Green-

ing of America, Charles Reich traces the process of Ameri-

can social revolution through three "consciousness states"

(4). He contends that the society is now in the third of

these, a re-culturation toward aware individualism, in

many ways similar to McLuhan's electric global village (3).

Speaking to this same point, William Glasser says that "in

the past twenty years, man has begun to move away from the

collected inertia of centuries and toward a role-dominated

society in which human concern again centers on self-ident-

ity, self-expression, and cooperation" (1, p. 30).

The burgeoning human potential movement is indicative

of this spreading need for the individual to re-affirm his

unique humanness. Herbert Shepard says that "a personal

growth laboratory is an experimental test of the notion

that mechanistic mentality and culture can be transcended"

(6, p. 263). In this sort of island setting the individual

has an element of control over the situation and himself,

an opportunity to try and be that which he would wish.

The personal growth laboratory is a process of "self-vali-

dation" (6, p. 259). It is through such finding of self

that the individual is able to discover those around him;

and it is this discovery that determines the future of the

entire society (5).
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Purpose of the Study

Although a great deal of research has been conducted

on training groups in various settings (2, p. 1), two

factors contribute to the need for this study. First,

methodological difficulties plague human relations research.

A lack of appropriate instruments and testing procedures

has led to frequently discrepant and inconsistent results.

Second, each training program is different, having unique

theoretical foundations, format, and leadership. These

specific variations in internal structure seem to warrant

analysis of their effects for possible utilization in other

program designs.

One of the most persistent criticisms leveled at the

interpersonal relations training field is that much of

what is done is largely intuitive. While intuition is cer-

tainly valuable, it cannot be denied that a more solid con-

ceptual base is needed if the outcomes of the training ex-

perience are to be adequately explained and predicted.

The purpose of this study, then, will be to present

evidence in response to the question of whether a given

interpersonal communication training program has a signifi-

cant impact on the participants. It is hoped that these

findings will be useful in the building of a theoretical

model of human interpersonal behavior.

The program to be studied was Speech 360, a primarily

experiential semester-long interpersonal communication
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training course offered at North Texas State University.

The research was conducted during the fall and spring

semesters of the 1970-1971 academic year.

The population of the study consisted of three groups

of students broken down into four descriptive categories.

Group 1 was composed of all students enrolled in Speech

360 during the fall of 1970. Group 2 consisted of those

students registered in the course in the spring of 1971.

For purposes of statistical analysis, results obtained from

both of these training groups were combined into a com-

posite training population, Group 3. Finally, a group of

students similar to those enrolled in the course but not

participating in the training experience was labeled Group 4.

In order to determine what possible impacts the train-

ing program had on the participants, three psychological

testing instruments were employed: (a) a self-concept se-

mantic differential; (b) Schutz's FIRO-B; and (c) Rokeach's

Dogmatism Scale, Form D. Comparison of the scores on these

instruments form the hypotheses of this study.

Hypotheses to be Tested

Hypothesis I states that there will be no statistically

significant difference between mean scores of participants

in training Group 1 and those in training Group 2.

Sub-hypothesis A states that this difference will

not be significant for Phase I (pre-training)scores.



6

Subhypothesis B states that this difference will

not be significant for Phase II (post-training) scores.

It is hypothesized that analysis of the mean scores of both

training groups will show marked similarity between the

groups, both before and after the laboratory experience.

Hypothesis II states that there will be no statisti-

cally significant difference between mean scores of partic-

ipants in Group 3 (the composite training population) and

those of Group 4 (the control population).

Sub-hypothesis A states that this difference will

not be significant for Phase I scores.

Sub-hypothesis B states that this difference will

not be significant for Phase II scores.

It is hypothesized that comparison of the scores of trainees

with those of students not involved in the interpersonal

communication program will reveal no notable differences,

either before or after the semester's experience.

Hypothesis III states that there will be no statisti-

cally significant difference in the shift between Phase I

(early) and Phase II (late) scores of Group 1 and Group 2.

It is hypothesized that no significant difference will be

noted in the amount of change (if any) observed within

these two groups when their overall shift is compared.

Hypothesis IV states that there will be no statisti-

cally significant difference in the shift between Phase I

(early) and Phase II (late) scores of the two training
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groups (Groups 1 and 2) and the control population

(Group 4).

Sub-hypothesis A states that this difference

will not be significant when comparing Group 1 with

Group 4.

Sub-hypothesis B states that this difference

will not be significant when comparing Group 2 with

Group 4.

It is hypothesized that there will be no notable difference

in the amount of change (if any) in the Speech 360 groups

when compared with the other students not involved in this

course.

Contents of the Study

Chapter I has offered a brief analysis of some of the

factors leading to the wide acceptance and utilization of

this sort of experiential learning program. It has also

presented a preliminary description of the research, its

purpose and design, and the hypotheses to be tested.

Chapter II will present some of the theoretical bases

for experiential learning and the laboratory method. It

will then apply these in a description of the specific

program being investigated here in terms of its goals and

methodology.

Chapter III will include a discussion of the nature

and history of human relations research and a survey of
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some of the relevant literature. A second section will

delineate the three observational tools utilized in this

study and some of the literature pertinent to each. The

final portion of this chapter will deal with the method-

ology of this study. It will include discussions of the

population, administration of the instruments, and the

statistical treatment of the data.

Chapter IV will report the results of the research,

discuss each of the hypotheses, and present other findings

relevant to this area of research.

Chapter V will include a summary of the findings,

tests of the hypotheses, and conclusions. In addition,

the final chapter will include some implications for further

research.
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CHAPTER II

THE NATURE OF EXPERIENTIAL LEARNING

The use of the laboratory method in training indi-

viduals and groups in interpersonal skills has become

progressively more common since its inception in the late

1940's (4). Based on the theoretical contributions of

Kurt Lewin (8, 9) and developments in group psychotherapy

by men such as Slavson (17, 18) and Moreno (11), the lab-

oratory approach to education was really initiated in 1946

with the groups conducted by Benne, Bradford, and Lippitt

(4). Its evolution since that time has brought laboratory

training into a position of wide scope and some contro-

versy. While the laboratory method has been used, to a

large extent, in the context of business and industry, there

have been persistent voices speaking of its applicability

and appropriateness in the formal academic setting. It is

in this context that this investigation is concerned.

Theoretical Foundations

A question that seems naturally to arise when speaking

of "laboratory training" and "interpersonal communication

courses" concerns the matter of just what is being trained

and why. In response to the first part of this question,

10
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Warren Bennis has synthesized the aims of laboratory

training very effectively (1, pp. 1-4). He finds that

there are generally variations of four categories of overt

goals interacting in most laboratory experiences. These

are (a) increased self-knowledge and insight; (b) under-

standing of the conditions facilitating effective group

functioning; (c) awareness of interpersonal dynamics within

groups; and (d) developing of skills for observation and

diagnosis of individual and group behavior. Beyond these

four goals, Bennis also identifies four "meta-goals," which

tend to define and shape the stated goals of the laboratory

experience.

The first of these is the matter of "expanded conscious-

ness and recognition of choice." This refers to the open-

ing of behavioral options to the participants, which, before

the training experience, were either not viable or not even

visible choices for them. In this sense, the experience

would be designed to broaden the spectrum of choices from

which the participant could select.

The second meta-goal is the acquisition of a "spirit

of inquiry." This goal, related closely to the first, con-

cerns the creation of a willingness to test and question

behaviors and values. It is the dimension of opening one's

self to new and different things and, while not necessarily

accepting them, not rejecting these things simply for their
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newness or differentness. Here is a spirit of scientific

curiosity about the way one is and the ways one might be.

Authenticity and genuineness in interpersonal rela-

tions was the third meta-goal of which Bennis wrote. Here-

in lies the open acceptance of what one actually feels and

the necessary willingness to express one's true feelings

openly to others. The matter of genuineness and the ex-

pression of accurate feedback to other individuals is a

central element in many training settings. To be construc-

tively authentic and "real" is a much sought-after goal.

While the fourth meta-goal, "a collaborative conception

of the authority relationship," seems especially appropriate

to the business setting, it also comes to bear in the aca-

demic environment when considering the educator-educatee

relationship. This element is concerned largely with the

clarification of the participant's relationships with other

members of the training group, as well as his "at home" re-

lationships prior to and after training. The clarification

of the authority relationship in the areas of (a) role ex-

pectations prescribed by the situational context and (b)

the awareness of the unique humanness of the individual is

an important concern in the laboratory experience.

In response to the question of why people desire to

participate in these experiences, the assumption is made

that humans wish to feel satisfaction with themselves and
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the situations in which they exist. They apparently wish

to function at effective levels in their dealings with

themselves and with others in their interactive sphere.

Carl Rogers describes the person actively seeking to maxi-

mize his capacities as "a fully functioning person":

He [the fully functioning person] is able to
experience all of his feelings, and is afraid of
none of his feelings; he is his own sifter of
evidence, but is open to evidence from all other
sources; he is completely engaged in the process
of being and becoming himself, and thus discovers
that he is soundly and realistically social; he
lives completely in this moment, but learns that
this is the soundest living for all time. He is
a fully functioning organism and because of the
awareness of himself which flows freely in and
through his experiences, he is a fully function-
ing person (16, p. 288).

If but some of these characteristics can be partially

attained through a training process, it can readily be

understood why an interest in the process would develop and

utilization of the method increase. The extent to which

laboratory experiences in interpersonal relationships ac-

complish these goals and to what extent other means might

equally or better achieve them is still much in the realm

of conjecture and is, in part, justification for this type

of research.

While the laboratory method has been employed largely

in the industrial setting, its use in the educational con-

text has been advocated since the early stages of the de-

velopment of the approach. In Carl Rogers' classic work,
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Client-Centered Therapy, he includes a full chapter en-

titled "Student-Centered Teaching" (15). Rogers contrasts

the conventional styles of teaching with alternative methods

which involve the student more directly and personally.

Issues of special relevance in the student-centered approach

are the uniqueness of each student's experience and aspira-

tions, his response to being given a degree of autonomy and

self-direction, and his subsequent greater involvement in

the course content. Rogers finds that the learning that

occurred in the student-centered class had a pervasiveness

to which he was unaccustomed. He concludes that this style

of teaching/learning ". . . makes a difference in the life

of the individual, not simply in the intellectual symbols

he manipulates" (15, p. 420).

Writing on education almost twenty years after the

publication of Client-Centered Therapy, Rogers again cites

the need for the development of alternatives in education,

stating that "a way must be found to develop a climate in

the system in which the focus is not upon teaching, but on

the facilitation of self-directed learning" (16, p. 304).

In Future Shock, Toffler echoes Rogers' position when

he observes that "today lectures still dominate the class-

room. . . a method which symbolizes an old top-down, hier-

archical structure of industry" (20, p. 361). He goes on

to state that while they will remain useful for limited
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purposes, ". . . lectures must inevitably give way to a

whole battery of teaching techniques, ranging from role

playing and gaming to computer-mediated seminars and the

immersion of the student in what we might call 'contrived

experiences'" (20, p. 361). Toffler suggests that educa-

tion should consist of acquisition of skills, rather than

acquisition of data. He argues that, while specific in-

formation may be proven invalid or irrelevant, the ability

to replace it will be a crucial and continued need. These

skills can be divided into three broad categories--"learn-

ing," "relating," and "choosing" (20, pp. 366-371).

In the area of "learning," the student must be helped

in discovering how to learn, not simply what to learn. By

equipping him with the skill to learn, unlearn, and then

relearn, the student will be able to assimilate and use the

constantly increasing available information most effectively

for his own needs.

As well as needing to learn and unlearn readily, people

will find themselves shifting about with respect to each

other much more than ever before. Even today the often

transitory nature of relationships may be observed; people

move to, from, and around with the greatest ease yet ex-

perienced in human history. As movement and transportation

become yet more expeditious, an even greater need will arise

to be able to relate to people quickly and effectively at
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significant levels. There will simply not be time for the

development of long-term friendships, so they will have to

be built more efficiently in the time available. The rapid

turnover of people in individuals' lives creates the need

for the skill of "relating," and this must become part of

the education process.

Finally, with the increase of people, information, and

things, the individual will be faced with a steadily mount-

ing set of decisions. Since the time available to make

choices moves inversely as the number of choices to be

made increases, the skill of efficient and effective "choos-

ing" will be vital.

Toffler concludes his discussion with the thought that

one of the most significant things to be gained through ef-

fective education is an ability to seek and use self-aware-

ness. He makes the point that the student must be able to

step away from himself, look back at himself, and evaluate

what he sees. The student should be open to self-scrutiny

and, if appropriate, self-directed change.

A comparison of Toffler's needs in effective education

with Bennis' goals for laboratory training leads to some

striking parallels. A consideration of the matters of

"choosing" and "awareness of self," for example, coincides

thoroughly. There appears to be a great similarity between

the needs expressed by Toffler and the aims stated by Bennis.
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Several writers have noted this parallelism and have

suggested the appropriateness of the laboratory approach

in the developing field of education. Carl Rogers strongly

supports this learning medium as he states that "one of

the most effective means yet discovered for facilitating

constructive learning, growth, and change--in individuals

or in the organizations they compose--is the intensive

group experience" (16, p. 304). Similarly, in The Learn-

ing Encounter, Margaret Clark refers to the urgent need

that education become "relevant" and be directly applica-

ble to the experience of the student. "Like it or not,

our classrooms today must be managed as a complex, ever-

changing communication system composed of a multiple of

human variables" (6, p. 3). A program of training in inter-

personal communication answering some of these needs has

been introduced at Antioch College. This structure was de-

signed to ". . . formalize a variety of experiences in a

new course that would recognize the interdisciplinary nature

of the communication process and bring relevant components

together" (19, p. 6).

The Speech 360 Model

A program sharing this philosophy of the Antioch course

has been operationalized at North Texas State University, as

at many other colleges and universities. It is this train-

ing model which is the subject of this research.
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The program at North Texas State is known as Speech

360, a course listed in the Department of Speech and Drama,

Division of Public Address/Communication, and directed by

Dr. Don Beck. It began several years ago as a course in

discussion and has since evolved to the state here under

investigation--an experiential training program in inter-

personal communication and human relations.

Underlying the Speech 360 program is Beck's basic

philosophy of education and learning which has largely

guided the development of the course. The fundamental

premise of this theory is that learning is a function of

structure (see appendix VII). Thus, what one learns is

determined by the means available to him through which to

learn. Though admittedly an over-simplification, the model

may be visualized in the form of (a) a person moving through

(b) a structure of learning toward the acquisition of (c)

a set of information and insight.

Let there be assumed two sets of Information/Insight,

Number One and Number Two. Set Number One might contain such

bits of learning as concrete facts, theoretical formulations,

historical dates, scientific techniques, and other such

rather specific and quantifiable information. Information/

Insight Set Number Two could contain such elements as the

understanding of human relationships, intra- and inter-per-

sonal communication, and intra- and inter-group affairs.
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This theoretical framework assumes that the person is

able to move toward these information/insight sets through

specific structures of learning which provide him with the

needed materials for his reaching of his goals. Just as

with the two information/insight sets, the model may be

thought of as having two structures of learning.

Structure of Learning Number One could be described by

a given set of characteristics. Among these could be (a)

the content of this structure is the factual content--facts,

concrete data, etc.; (b) the teacher tends to be active in

the "teaching" role, while the student is in a rather pas-

sive-receptive state; (c) the orientation tends to be "there

and then"--concerned with events and information external to

the immediate learning situation; (d) the student is pri-

marily motivated by forces external to himself, rather than

by his own internal drives and desires, yielding to pressures

of "the grade," etc.; (e) in the language of transactional

analysis (3), the interactions in Structure of Learning Num-

ber One are primarily Parent/Child, with the educator in the

dominant Parent role and the educatee in the subservient

Child role; and (f) the educational methods employed in this

structure include such techniques as rote memory, examina-

tions over specific content, rigidly prescribed schedules,

and the outlook that material must be "covered."



20

Structure of Learning Number Two is characterized by

a different set of behaviors and learning/teaching methods7--

(a) the content of Structure Two education is the process,

rather than the content, and deals with the matters of "how"

and "why" as opposed to "what" and "when"; (b) the student

tends to be active while the teacher remains in a passive,

facilitative role; (c) the orientation is largely to the

"here and now" situation, the interaction and processes

within the immediate educational situation becoming the fo-

cus; (c) motivation tends to be internal, the student re-

sponding to his own system, performing tasks because he

perceives them to be relevant to his needs; (e) transactions

are primarily on an Adult/Adult plane in which neither the

teacher nor the student assumes a role of dominance or sub-

servience; and, (f) educational techniques employed in

structure two include experiential "task" activities, ob-

servations of process as transactions are taking place, and

various forms of simulation.

The key premise of this approach to learning is that

if significant learning is to occur, the Structure of Learn-

ing utilized must be appropriate to the Information/Insight

sought. Thus, to acquire Information/Insight Set Number

One, the appropriate structure of learning, Structure Num-

ber One, would be most effective. If the acquisition of

Information/Insight Set Number Two is desired, then Structure
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of Learning Number Two would accomplish this best. It is

obvious that between these two extremes lie a near-infinite

number of other sets of information/insight and a corres-

pondingly large set of learning structures most appropriate

for their assimilation.

The format of Speech 360 is found somewhere between

these two poles, approaching Structure Two much more closely

than Structure One. The definition that "effective teach-

ing consists of providing information where necessary and

facilitating self-discovery where possible" may provide

some insight into the operation of this training program.

As it was operationalized at the time of this study,

Speech 360 was designed to help the participant toward four

primary goals. Closely paralleling the goals stated earlier

by Bennis (1), these were (a) to facilitate an awareness of

the intrapersonal communicative system of the individual;

(b) to facilitate an understanding of the interpersonal com-

munication transaction; (c) to facilitate an understanding

of the dimensions of intragroup transactions; and (d) to

facilitate an understanding of and an ability to deal with

intergroup transactions.

The first goal, that of self-awareness, is concerned

with the exploration of the self in the sender-receiver

communicative roles. Implicit in this is the understanding

of one's internal behavior and motivations, the assumption
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being that one's reponses to others are functions of his

repertoire of responses to and with himself. Activities

such as the Johari Window (10) were employed toward the

furthering of this goal.

The second aim, understanding of the interpersonal

communication transaction, is closely allied to the first.

In Notes to Myself, Hugh Prather includes a brief passage

which seems to synthesize these aims very effectively.

"I learn most about myself by observing myself in relation

to others. When I examine myself by myself I am actually

examining the results of a previous encounter" (14).

This level of awareness and insight was approached

through theoretical and conceptual presentation and through

various experiential means. The theoretical base was con-

structed through the introduction of transactional analysis

and its constructs of interpersonal relationships (7). In

addition to transactional analysis, perception models were

introduced and amplified by the use of films such as Stuart

Reynolds' The Eye of the Beholder. Also contributing to

this theoretical framework was Berne's popular The Games

People Play (2).

Upon this base were laid a whole series of experiential

activities which were used both in the formation of the the-

oretical structure and as amplification and explanation of

it. (In the Speech 360 learning context, the formal
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presentation of conceptual material is extremely rare,

accounting for little more than four or five hours of the

semester. The theoretical presentation is almost invar-

iably accompanied by an experiential activity clarifying

the principles involved to the individual, within his own

frame of reference.) Basic to the whole training format

is the formation of groups of from seven to nine members;

these groups are maintained throughout the entire semester.

Many intragroup activities are available for use in such

training situations, as well as the virtually unlimited

supply of experiences which can be designed for a partic-

ular group and situation. Verbal tasks (such as the "ad-

jective activity"), written inter-changes (such as the

Communicative Behavior Inventory), and combinations of

verbal and non-verbal activities (such as are presented in

the Mini-Lab configuration) all contributed to making avail-

able to the participant greater levels of information and

insight.

Another very important element was introduced into the

Speech 360 structure while this research was under way. For

the first time, in the spring of 1971, the conceptual frame-

work of Systematic Human Relations Training (SHR) was brought

into the class. This system of examining and improving

interpersonal communication is based, in large measure, on

the work of Robert Carkhuff and his associates (5). This
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program makes available to almost anyone not only a fuller

awareness of the nature of interpersonal transactions, but

some concrete means of functioning more effectively in the

interpersonal setting. The Carkhuff approach, which is

used extensively in counselor education, was only slightly

modified for inclusion into Speech 360.

The third major goal of this training experience was

in the area of increased understanding of intragroup trans-

actions. As the format of the training program was such

that the participant functioned within a consistent group

of people, it becomes apparent that many opportunities were

created which would tend to facilitate greater understand-

ing of the internal functioning of groups. Through this

experience the participants were enabled to gain insights

into the formation and nature of group structure and norms,

as well as to observe and monitor their own behavior with-

in the small-group setting. Designed to provide cognitive

input to further this process was the text The Shared

Journey (12). In addition, Brilhart's Effective Grou

Discussion was suggested as a valuable source of informa-

tion on task-oriented group affairs (21).

The fourth goal, an increased understanding of the

phenomena associated with intergroup transactions, is quite

closely associated with the preceding, for it draws most of

its data from the experiences of being in the small group
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setting for an entire semester. Although there is some

theoretical input directed toward this goal of the class,

it is minimal. The theoretical framework for intergroup

relations, as well as much of that surrounding the other

activities of the course, are dealt with in detail in the

companion course to Speech 360, Speech 460. Experiential

activities directed toward the facilitation of intergroup

dynamics include "fishbowls," intergroup visitations,

competitive tasks, and intensive intergroup experiences,

such as the Group Paint and Tower-Building (13) activities.

This, then, is the structure of learning employed in

Speech 360. As can be observed from this description, the

training program is primarily an experiential (Structure

of Learning Number Two) situation in which the participants

are helped to fuller understanding of interpersonal pro-

cesses through awareness and observation of their own modes

of interpersonal behavior. Through the various experiences

opened to them during the semester, as well as the unique

ones they create for themselves, it is hoped that the members

of this laboratory group will be able to become more fully

functioning people and help others to do the same.
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CHAPTER III

THE NATURE OF HUMAN RELATIONS RESEARCH

Research in the area of laboratory training has been

carried on since the first National Training Laboratories

(NTL) T-groups in 1947 (3). There has been an almost con-

stant flow of reports on the effects of such training ever

since. The reasons for this quantity of research are

several.

First, there has been a steady growth of the use of

the laboratory approach in both business and education over

the past twenty-five years. With this spread have come

numerous questions concerning the procedures and dynamics

of this medium. Practitioners have conducted laboratories

and workships and have seen their apparent results. None-

theless, they have always felt the need to look for empir-

ical support for what they have done intuitively. This

research is directed toward dealing with that particular

issue.

The frequently mixed and somewhat confusing results

regarding effects of these educational experiences are due,
in large part, to the difficulty of research in the area

of human relations training. Harrison has focused on these

28
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difficulties and some possible solutions to them in an

excellent paper on human relations research (16). He points

out that the major barriers to effective research include

(a) the difficulty of effective experimental controls (16,

p. 10); (b) the problem of dealing with the matter of the

time configuration of the experience and its relationship

to the testing; (c) the difficulty of defining the varia-

bles to be observed and classifying their change; (d) the

inconsistencies within each group and their experience; and

(e) the relationship between the researcher and the partic-

ipants. Looking at these potential barriers, the reasons

for the discrepancies within the body of human relations

research become more apparent.

In his discussion of the controversy surrounding the

effects of laboratory training, Robert J. House points to

two basic areas of inquiry (17). The first is the question

of precisely what happens to and around the participants in

a T-group experience. The second, and the one to which most

of the research is directed, is the matter of what effects

T-group training has on the personalities, perceptions, at-

titudes, and behaviors of those involved. Again, however,

the establishment of common definitions is a problem.

In a comprehensive article directed to the speech-

communication profession, Carl E. Larson makes reference to

the methodological deficiencies mentioned above and, in
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addition, points out the apparent irrelevancy of much of

the research to date (19). Although he finds the few re-

search studies undertaken within the speech discipline to

be of rather high quality, he does not hesitate to mention

their scarcity.

While the problems are numerous, it is undeniable that

a great deal more research in the area of human interaction

is called for. This research is necessary both to clarify

the many methodological deficiencies and to help explain

precisely what dynamics are working and why they have the

effects they do in laboratory education.

Review of the Literature

Several notable bibliographies and reviews have been

compiled within the behavioral sciences to help consolidate

the literature. Probably the most useful of these is Jack

R. Gibb's in which he does a very thorough job of bringing

together the theoretical and practical results of recent

and past studies (12). He demonstrates that this type of

experiential training has very definite effects and explains

how these effects are most appropriately utilized. Another

very comprehensive bibliography is that prepared by Durham,

Gibb, and Knowles (7). In their work, they have not only

assimilated a vast body of information, but have given use-

ful criticism of each of the various research projects

included.
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Other notable compilations include that by Dorothy

Stock, located in T-Group Theory and Laboratory Method:

Innovation in Re-Education (33). A report by Luke and

Seashore provides some very interesting analyses of re-

search on the small group which is especially relevant in

the context of National Training Laboratories designs (21).

The broad area of T-group education and its implications are

well covered in a paper by House in which he clearly demon-

strates the discrepancies and controversies in the litera-

ture (17). He concludes with a very meaningful analysis of

the available information and presents both the strengths

and weaknesses of the method in a very succinct manner.

Looking at the laboratory method from the standpoint of

managerial development and effectiveness is a summary by

Campbell and Dunette (5). Most relevant to the speech-com-

munication discipline is a survey of research in that field

by Carl Larson (19). In his study he has gathered together

the research done in the area of speech-communication and

pointed out its assets and liabilities.

Several studies not covered in these bibliographies

are also relevant to this study. The matter of research in

the small task-oriented group is examined by Fisher, who

advocates the study of process, rather than contentual re-

sults of group interaction (11). He further recommends the

study of established groups, rather than collections of in-

dividuals assembled only for experimental purposes.
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A study by Alderfer and Lodahl examines the use of

some experiential techniques in the classroom setting

(videotape feedback, for example) (1). In looking at par-

ticipants' attitudes toward learning, they find that the

laboratory method has an apparent impact on several atti-

tudinal dimensions. This was found to be most true in the

case of immediate (here-and-now oriented) behaviors. They

further find that comparison of contentual dimensions with

here-and-now dimensions led to findings of greater impact

of the laboratory method. Thus, it may be concluded that

the transactions occurring in the immediate classroom sett-

ing have a greater impact on the subject than do contentual

factors extrinsic to the learning group. It was also noted

that openness behaviors did not seem to be significant di-

mensions in attitude change in this research.

Weaver investigated the possible relationships between

sensitivity training and effectiveness in small group dis-

cussion. He reports a positive correlation between exper-

iences in increasing interpersonal awareness and greater

effectiveness in discussion situations. He pointsoout that

sensitivity training often seems to help participants to

bring out into the open factors in interpersonal relation-

ships that might otherwise remain covert. It should be

noted here, too, that other authors have pointed out nega-

tive effects of such increased awareness on the group

process (36).
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In their article on stresses induced by the laboratory

situation (one of the most prevailing complaints against

the approach), Lubin and Lubin compare laboratory stress

with that induced by college examinations (20). Their find-

ings indicate that, in the great majority of cases, greater

stresses are produced in student groups by testing situa-

tions than by the interpersonal dynamics of laboratory

training.

Myers, et al., look at the element of feedback on the

interpersonal sensitivity of participants in a training pro-

gram (22). Their findings lend support to the hypothesis

that participants who receive instrumented and sociometric

feedback on how they are perceived by others tend to become

more aware of interpersonal phenomena. The value of here-

and-now responsiveness of the laboratory situation is again

supported.

Of special relevance to this study is the work of

Solomon and his associates in the research of an interper-

sonal communication training program developed at Antioch

College (32). There are several similarities between the

North Texas model and that evolving at Antioch. Further-

more, the areas which were researched are quite similar to

those being studied herein. Although admitting some meth-

odological weaknesses (32, p. 60), Solomon points to sev-

eral shifts apparently attributable to the experience of
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training. He indicates changes in expressed needs for

affection and control by others on FIRO-B dimensions. He

also reports greater affiliation needs for male partici-

pants and stronger autonomy needs for females. Solomon's

work, like much of the rest of the literature, leaves open

to question the matter of whether the laboratory approach

is the most effective means of bringing about change in

interpersonal perception.

Instruments

As has been stated earlier, the procedure of this study

involves the use of three testing instruments;-(a) a self-

concept semantic differential; (b) FIRO-B; and, (c) the

Dogmatism Scale. Extensive research has been done with each

of these tests, and only a representative sampling of the

literature will be presented here.

Semantic Differential

The semantic differential technique is one of the most

popular research tools currently in use. Since its intro-

duction by Osgood, this versatile research medium has been

used in numerous and varied studies (23). It is based on

the premise that individuals' beliefs and values are lo-

cated in "semantic space," and that this location provides

insight into the nature of the belief.
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The "test" consists of sets of paired bi-polar adjec-

tives separated by a row of spaces. The subject marks in

these spaces corresponding to his own perceived position

between the two extremes. Change is measured through com-

parison of these positions at various points in time. For

this research an eight interval scale was used in order to

eliminate a true "neutral" space. It was felt in design-

ing the instrument that it would be extremely unlikely that

a person would feel completely neutral in regard to himself.

Therefore, a choice was forced by the utilization of the

even-numbered scales. In responding to this particular

instrument, the subject was asked to make two marks on each

scale. The first was to be an "X" in the space corresponding

most closely to the position which the individual perceived

to be most descriptive of himself at the time of testing.

The second was an "0" on the same scale, representing the

point along the continuum to which the person aspired,

ideally, to shift his perception.

An important principle underlying this procedure is the

impact of the self-concept on interpersonal behavior.

Studies by Ferullo (9) and Sherwood (29, 30) pointed out the

important influence of the self-perception of an individual

on his interaction with others. However, Gassner, et al',

suggested that changes in self-concept attributed to human

relations training might, in fact, be changes in the person's
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perception of the phenomenal field, and not alterations in

self-concept. Burke and Bennis reported that a training

experience altered the self-perception of participants in

closing the gap between their perceived actual selves and

their ideal selves (4). Finally, Crowell, et al., report

a positive correlation between a person's self-concept as

a communicator and peer ratings of his overt effectiveness

as such (6). It seems clear, then, that the way one per-

ceives himself has a profound effect on the nature of his

interpersonal communication.

Several studies are reported in the literature in

which the semantic differential has been used as a measure

of self-concept. Having used a semantic-differential test

in a college psychotherapeutic setting, Endler concludes

that ". . . meaning, as measured by the Semantic Differen-

tial, is an important personality construct and one which

can serve as an index of adjustment, maladjustment, and

therapeutic improvement" (8, p. 110).

A number of studies can be found using the comparison

of self with ideal self via the semantic differential as

is done in this research. Pervin and Lilly have compared

the concepts of "My Self" and "My Ideal Self" with scores

obtained on another self-judgment inventory, reporting

several correlations (24). Grigg, in a project testing

the validity of the technique, compares the concepts of
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"self," "ideal self," and "neurotic" (14). He reports

that "self" moved significantly more toward "neurotic"

than did "ideal self." In a study of potential delin-

quents, Schwartz and Tangri used the semantic differen-

tial to compare self-concepts with the subjects' inter-

pretations of how they assumed significant others felt

about them. The classic research of Burke and Bennis on

change brought about through human relations training also

uses comparison of semantic-differential constructs (4).

Again, comparing the self with the ideal self, they report

that the subjects became more satisfied with themselves and

perceived themselves to be more like their ideals.

While the general validity and reliability of the

technique were discussed at length by Osgood, Suci, and

Tannenbaum (23, pp. 126-140), each version of the semantic

differential is unique, having its own concept, adjective

sets, and experimental population. The adjectivesused in

this study are borrowed from Sherwood (30). In his re-

search he establishes their usefulness and reliability for

the type of population being studied. In Sherwood's dis-

sertation, as in this research, the focus is on an inter-

personal training laboratory. Although his group was older

(medial age of forty years) and the laboratory shorter (a

two week National Training Laboratories session) these

variations were not considered significant. In discussing
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the use of adjective sets adapted from other research,

Tucker states that ". . . justification. . . ought to rest

with the investigator. .*. ," assuming that analysis has

proven the sets reliable in a previous, similar case (35,

p. 190). The similarities between Sherwood's research

and this study seemed sufficient to warrant the use of

these established sets.

The FIRO-B

A second instrument utilized in this study is Schutz's

FIRO-B (Fundamental Interpersonal Relations Orientation--

Behavior) (27). This test is founded on a theoretical con-

struct of Schutz's based on the idea that ". . . every

person orients himself in characteristic ways toward other

people, and that knowledge of these orientations allows for

considerable understanding of individuals and their inter-

personal communication behavior" (13, p. 89).

Schutz has proposed three basic dimensions of inter-

personal behavior--affection, control, and inclusion.

Each of these three basic dimensions may further be divided

into two parts--expressed and wanted. "Expressed" indicates

the behaviors the individual demonstrates to others.

"Wanted" refers to the degree to which he desires that such

behaviors be directed toward him.

The affection dimension refers, basically, to the need

to love and be loved. It occurs primarily in dyadic
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situations, though each individual is capable of numerous

such dyads. Behaviors described by such words as "friend-

liness," "caring," "liking," "hate," and "emotional involve-

ment" are characterized in the affective dimension.

The need for control is concerned with the matter of

interpersonal influence. It may occur with relation to one

or several other people. The control dimension includes

the need to feel adequate and reliable, as well as to have

an influence on decisions. Behaviors described by words

such as "authority," "respect," "influence," "submission,"

and "leadership" would be within the area of control.

Inclusion needs are concerned with interpersonal as-

sociations. This dimension includes those behaviors in-

volving affiliation with individuals and groups. Words

such as "involvement," "groupness," "together," and belong-

ing" describe inclusive behaviors.

The instrument itself consists of six Guttman-type

scales (11, pp. 96-107). From these are derived scores on

the three dimensions discussed above, including the "ex-

pressed" and "wanted" value for each. The range of scores

is from a low of one to a maximum of nine.

Schutz has demonstrated content validity, concurrent

validity, and construct validity for this instrument (27).

Furthermore, reliability has been demonstrated to a suf-

ficient extent to warrant acceptance of FIRO-B as a useful
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measure of the behaviors it purports to indicate. Split-

half reliability of the FIRO-B is reported at .94 and

test-retest reliability ranges from .71 to .82 (34, p. 54).

This instrument has been used in several experimental

studies of training groups. As mentioned earlier, Solomon

found shifts in the areas of affection and control in his

research on the Antioch training program (32).

In studying a human relations training group, Smith

reported that scores on wanted and expressed control and

affection tended to move toward each other (31). He also

noted a correlation between FIRO-B scores and peer-group

ratings.

Reporting the results of their research on college

training groups, Baumgartel and Goldstein indicated an in-

crease in wanted control and an increase in wanted affection

(2). They attribute these findings to the responses of

sociometrically low participants.

Schutz and Allen pointed out that laboratory training

seems to have a selective impact, influencing participants

contingent to their own pre-existing personality structures

(28). This is one of the touchiest problems facing human

relations research.

Dogmatism Scale

The third instrument included in the design of this

study is Rokeach's Dogmatism Scale. This instrument was
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constructed to indicate the degree of open- and closed-

mindedness of the subject (26). Underlying the Dogmatism

Scale is Rokeach's theoretical hypothesis that there exists

a . . . closed way of thinking which could be associated

with any ideology regardless of content" (26, p. 4). He

goes on to state that this way of thinking could include

.. an authoritarian outlook on life, an intolerance

toward those with opposing beliefs, and a sufferance of

those with similar beliefs" (26, pp. 4-6). In pointing to

the pervasive nature of this outlook, Rokeach states, "To

say that a person is dogmatic or that his belief system is

closed is to say something about the way he believes and

the way he thinks--not only about single issues but also

about networks of issues" (26, p. 5).

The Dogmatism Scale, Form D, used in this study con-

sists of sixty-six Likert scales (10, pp. 90-95). The

subject responds to each of these statements along a six-

point scale, ranging from one extreme of strong disagree-

ment to the other extreme reflecting strong concurrence.

A numerical score is obtained from this test which seems

to be indicative of the subject's degree of open- and

closed-mindedness. The possible range of scores is from a

low of 66 to a high of 396.

Reliability is discussed by Rokeach, who offers con-

siderable evidence supporting this construct (26). Korn
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and Giddan, while noting several weaknesses in the instru-

ment (primarily inter-sex variations), also find the over-

all construct to be sound (18). Zagona and Zurcher, in

their studies of dogmatism and group behavior correlations,

find the Dogmatism Scale to be a useful predictor of some

social behaviors (37).

Plant supports Rokeach's findings that the Dogmatism

Scale, Form D, is a useful indicator of general authoritar-

ianism (25). In a study of the impact of sensitivity and

interpersonal skills training, Haiman demonstrates a direct

connection between this sort of experience and changes in

Dogmatism scores (15).

Procedures of This Study

Population

The research for this study was conducted during the

fall and spring semesters of the 1970-1971 school year at

North Texas State University. The population of the study

includes three basic groups--(a) the two sections of Speech

360 taught in the fall of 1970; (b) the single section of-

fered that spring; and, (c) a control population drawn from

several sources during both semesters. The use of the con-

trol group was deemed necessary in order to provide compar-

ison between changes in the training groups and changes in

subjects involved in similar activities (16, p. 10).
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The control subjects were drawn from two sources.

About half of them were in two advanced speech-communication

courses, Speech 304 (Persuasive Speaking) and Speech 460

(Communication in Human Relations), taught in the fall. The

rest were drawn from an almost ideal control population.

Speech 360 is a very popular course and almost always is

completely filled early in the registration process. There-

fore, there are generally quite a few students who try to

enroll in the course, but who find that there is no room for

them during the selected semester. As this was the case in

the spring, 1971, registration, a waiting list was made of

students who tried to enroll but found the class closed.

They were then given enrollment priority the next semester.

It is from this list that the rest of the control population

was drawn. (A complete frequency distribution covering the

characteristics of members of the three groups is presented

in Appendix IV.)

Administration

The three instruments were administered to both of the

fall sections (hereafter known as Group 1) during the first

week of classes. The semantic differential and FIRO-B were

completed during class sessions. The Dogmatism Scale was

taken home by the participants, completed, and returned.

This procedure was repeated during the last week of the se-

mester for all three instruments. A third administration
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of the semantic differential and FIRO-B was carried out to

this group by mail during the last two weeks of the spring

semester, with about one fourth of the participants return-

ing useable responses.

At the same points in the semester, the instruments

were administered to the control population. As in the

Speech 360 groups, the control subjects completed the se-

mantic differential and FIRO-B in the classroom setting,

but responded to the Dogmatism Scale at their leisure. A

third administration was attempted with these subjects,

but the response was quite small.

The study of the spring Speech 360 section was conducted

similarly to that of the fall. The only change was that,

because of time problems, a second administration of the

Dogmatism Scale was not attempted. In other respects, the

testing procedures were essentially the same.

The control group studied during the spring semester

was reached by mail. The members of this group received a

packet consisting of a letter of explanation, copies of the

self-concept semantic differential, and FIRO-B, and a post-

age-paid return envelope. Samples of these items are in-

cluded in Appendix V. This mail-out was conducted during

the second week of classes and was repeated during the last

two weeks. The response to these letters was about thirty

percent return.



45

In all cases the instructions given the participants

were relatively standard. The overall project was described

as an interpersonal communication survey and anonymity was

assured. Instructions accompanying the instruments were

either those accompanying the original test form or slight

modifications of these.

Statistical Treatment

The results of all three tests appear in the form of

numerical values. The self-concept semantic differential

yields three basic scores. The location of the perceived

actual self is represented by the "X" value. The location

of the perceived ideal self is indicated by the position of

the "O" value. A third score subject to analysis is the

difference between the actual self and the ideal self. This

value could be represented by the mathematical phrase "X-O."

In order to determine change in the self-concepts of the

respondents, the scores obtained in the first testing of

each group (hereafter known as Phase I scores) were compared

with the second set of scores for the same subjects (here-

after known as Phase II scores).

In this study the statistical computations were designed

primarily to indicate change and provide comparison of this

change within and among the groups. Within each group,

means and standard deviations were calculated for both the

"X" and the "0" scores on each scale. In addition, the mean
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difference between these scores (XI-X11 and 01-011) and

the mean shift (X-0 ])(X f0 ) were also determined.

The six scores determined by the FIRO-B have been

treated similarly to the individual semantic differential

scores. Means and standard deviations were established for

each of the dimensions. In addition, an analysis of var-

iance was run to determine change between testings.

Means and standard deviations were calculated for the

available dogmatism scores. These, too, were analyzed for

change between the phases.

All of the comparison results were tested for statis-

tical significance through the use of Fisher's t-test.
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CHAPTER IV

RESULTS

This study was designed to examine the effect of an

interpersonal communication training program on university

students within an academic environment. The impact of

the program was to be observed through analysis of scores

on three testing instruments--(a) a self-concept semantic

differential; (b) Schutz's FIRO-B; and (c) Rokeach's Dog-

matism Scale, Form D. Several experimental hypotheses were

to be tested by this research which compares four groups

of students. Group 1 (the students enrolled in Speech 360

during the fall of 1970); Group 2 (the members of the spring

Speech 360 section); Group 3 (a composite of Groups 1 and

2); and Group 4 (a selected control population).

Hypothesis I

In order to establish some similarities and differences

between the two training groups, the first experimental

hypothesis compares the fall and spring Speech 360 classes.

Hypothesis I states that there will be no statis-
tically significant difference between mean scores
of participants in Group 1 and those in Group 2.

This hypothesis was divided into two sub-areas for the pur-

pose of analysis.

51
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Sub-hypothesis A states that the difference
will not be significant for Phase I (pre-
training) scores.

The data indicate two significant differences between

the Phase I (pre-training) mean scores of Groups I and 2.

The first of these was in the area of "aspired self-insight"

(semantic differential variable 8). The mean score of

Group 2 was 7.67, while the mean of Group 1 was 6.88. (Com-

plete data is presented in Appendix I.) This difference

was found to be significant at the .01 level (df=92), in-

dicating that the members of the spring Speech 360 class

aspired to a greater degree of self-insight than did the

members of the fall class.

The other significant difference between the Speech

360 classes on Phase I scores was found in the area of

"perceived competence" (semantic differential variable 17).

In this case, the mean score of Group 1, 6.05, was signif-

icantly greater than the 5.45 indicated by Group 2 at the

.05 level (df=83). Thus, it may be assumed that, at the

beginning of the training program, the participants in the

fall sections felt themselves to be somewhat more "compe-

tent" than those students enrolling in the spring. A var-

iable influencing this might have been the different times

of year.

The results reported above were the only significant

differences in the means on pre-test data from the two
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training groups. As no other differences were found to

be significant, and no noteworthy trends were observed,

Sub-hypothesis A will be accepted.

Sub-hypothesis B states that the difference be-
tween mean scores of Groups 1 and 2 after the
training experience (Phase II scores) will not
be significant.

Analysis of the post-training data indicates .only one

significant difference between the Phase II mean scores of

these groups. In the area of "perceived intelligence"

(semantic differential variable 23), the spring group con-

sidered themselves to be more "intelligent" than did the

fall participants. The mean for Group 2 was 6.12, while

the lower mean of Group 1 was 5.70. This difference was

found to be significant at the .05 level (df=70). A pos-

sible explanation of this difference might be that the

members of Group 2 (the spring Speech 360 class) had suc-

cessfully completed an entire academic year at the time

of the Phase II testing and that several were about to

graduate (see appendix IV). Group 1, on the other hand,

was in the midst of the year preparing for fall examina-

tions. This factor may have influenced the "perceived in-

telligence" dimension.

On the basis of this single statistically significant

difference between Groups 1 and 2 on the post-training test-

ing, it is felt that Sub-hypothesis B should be accepted.
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In reviewing the data relevant to Hypothesis I, it

may be concluded that differences between the mean scores

of the two training groups were so slight as to warrant

acceptance of the null hypothesis.

Hypothesis II

Hypothesis II states that there will be no
statistically significant difference between
mean scores of participants in the composite
training population (Group 3) and the members
of the control population (Group 4).

This major hypothesis, too, was further divided into

two sub-sections.

Sub-hypothesis A states that the difference will
not be significant for the Phase I (pre-training)
scores.

Analysis of the data revealed only two instances of

significant difference--"aspired boldness" (semantic dif-

ferential variable 33) and "aspired morality" (semantic

differential variable 35). In both cases, the mean of the

training population's scores (Group 3) was greater than

that of the control (Group 4).

On the "boldness" variable, Group 3's mean was 6.25.

The mean of Group 4 was 6.11. This difference was found

to be significant at the .05 level (df=121). This vari-

ation would seem to suggest that the Speech 360 students

aspired to become more out-going than did those in the

control population. Further evidence of this fact may be

seen in their choice of involvement in an interpersonal

communication training course.
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On the "morality" variable, Group 3's mean score was

6.56, whereas the mean of Group 4 was 6.30. The t-test

showed this difference to be significant at the .01 level

(df=lll). Although somewhat difficult to interpret, this

difference might reflect the value structure of the par-

ticipants who enroll in this type of program. They may well

view effective communication and human relationships as an

issue with moral dimensions.

As only these two differences were found to be signif-

icant, it is felt that the data do not warrant the rejection

of the null hypothesis, and Sub-hypothesis A is accepted.

Before the training experience, there seems to be no great

difference between these two groups.

Sub-hypothesis B states that the difference
between the mean (Phase II) scores of Groups
3 and 4 will not be statistically significant.

Analysis of the Phase II (post-training) mean scores

indicates that, in every case, the Group 3 mean is greater

than that of Group 4. (See Appendix I.) In addition,

eleven of these differences are statistically significant.

Nine of the significant variables were found in the se-

mantic differential data and are presented in Table I on

the following page.

The other two significant differences were discovered

in FIRO-B variables (See Table I). The "wanted control"

score of Group 3 was greater than that of Group 4 at the

.05 level of significance. This would seem to indicate that
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TABLE I

SIGNIFICANT DIFFERENCES BETWEEN THE MEANS
GROUP 3 : GROUP 4

Variable Description** t df pNumber

3 Sensitive** 3.92 97 .01
5 Tolerant** 2.28 95 .05
9 Insightful (self)** 1.99 96 .05

18 Competent* 2.85 102 .01
23 Honest** 2.88 92 .01
26 Likeable* 2.13 103 .05
27 Likeable** 2.61 96 .01
39 Affectionate** 2.71 95 .01
43 Self-confident** 2.20 97 .05
53 FIRO-B Wanted Control 2.10 111 .05
54 FIRO-B Exp. Inclusion 3.06 112 .01

*aspired position
***complete sets presented in

**perceived position
Appendix II.

immediately after the training experience, the trainees

felt more receptive to interpersonal influence than the con-

trol subjects. The "expressed inclusion" score of Group 3

was also significantly greater than that of Group 4, being so

at the .01 level. This would seem to reflect a greater de-

sire to include others in one's activities after the rather

intensive small-group experience than without such training.

Both of these observations will be discussed further in the

section on other findings.
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Hypothesis III

Hypothesis III states that there will be no sta-
tistically significant difference in the shift be-
tween Phase I (early) and Phase II (late) scores
of training Group 1 and training Group 2.

Analysis of variance revealed significant differences

in the amount of shift between Phases I and II in four di-

mensions. Change occurring in Groups 1 and 2 was compared

and is reported in Table II.

TABLE II

SIGNIFICANCE OF THE MEAN DIFFERENCE
PHASE I : PHASE II
(X; -X,,) 4( 0 0

Variable Description*** t df pNumber

17 Authoritarian** 2.66 83 .0518 Competent* 2.71 93 .0122 Honest* 2.98 94 .0141 Relaxed** 2.01 87 .05

*aspired position **perceived position
***complete sets appear in Appendix II.

It should be noted that in no case is the change ob-

served in Group 1 greater than that of Group 2. Still further

evidence relative to this hypothesis is offered by analysis

of overall change in FIRO-B scores (see Table III).
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TABLE III

MEAN DIFFERENCES
PHASE I :

OF FIRO-B
PHASE II

FIRO-B Dimension Group 1 Group 2 Group 4

Affection-----Expressed +0.40 -0.06 -0.41
Wanted___ -0.06 +0.36 -0.16

Control-------Expressed +0.14 -0.03 +0.56
Wanted_+0.04 +0.69 -0.82

Inclusion-----Expressed +0.14 +0.84 -0.91
Wanted +0.45 +0.36 -1.24

Cumulative Mean Shift +1.11 +2.16 -2.98

*Complete FIRO-:B scores appear in Appendix III.

As may be observed, Group 1 had an overall change of

+1.11 points on the FIRO-B scales. Group 2 had an overall

shift of +2.16 points. While both of these groups demon-

strated positive change, Group 2 had almost twice the shift

of Group 1.

Thus, it may be concluded that the training experience

had a greater impact and brought about more change on the

spring group than the fall. It is felt that this difference

in change between the training groups may be partially at-

tributable to the introduction into the program during the

spring semester of Systematic Human Relations Training, the

SCORES*
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only significant variation from the format employed in the

fall. SHR is discussed in Appendix VIII.

The evidence seems sufficiently to demonstrate notable

differences in the amount of change in Groups 1 and 2 to

conclude that such differences are significant. Therefore,

Hypothesis III is rejected.

Hypothesis IV

Hypothesis IV states that there will be no
statistically significant difference in the
shift between Phase I (early) and Phase II
(late) scores of either of the training
groups (Groups 1 and 2) and the control
population (Group 4).

Like the first two hypotheses, Hypothesis IV is divided

into two sub-divisions.

Sub-hypothesis A states that there will be no
significant difference in the shift between
Phase I and Phase II scores of Group 1 and
Group 4.

Analysis of variance was performed on the data, yielding

significant differences on three test variables. On all

three of these, Group 1 was found to have mean scores signif-

icantly greater than those of Group 4. These findings are

reported in Table IV.

These findings suggest that the members of the fall

training group developed a stronger value for sensitivity

to others than did the control group during the semester;

this is a norm that would seem obviously predictable in this

sort of training program. The data also indicate that the
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TABLE IV

SIGNIFICANCE OF THE MEAN DIFFERENCE
PHASE I : PHASE II

GROUPS 1 AND 4

Variable Description*** t df p
Number

3 Sensitive (other)** 2.19 87 .05
18 Competent* 2.20 93 .01
54 FIRO-B Exp. Inclusion 2.32 103 .01

*Aspired Position **Perceived Position
***Complete sets appear in Appendix II.

training group felt that they had gained significantly more

"competence" over the time interval than had the control

population, implying that the trainees considered elements

of the program to be of value and of use to them in their

own pursuits.

Also having a bearing on this sub-hypothesis is the

finding that there was a considerable difference between the

total amount of change on the six FIRO-B variables in Groups

1 and 4. While Group 1 gained +1.11 points, Group 4 lost a

full -2.98. The total difference between these groups be-

came 4.09 points in the total shift pattern (refer to Table

III.).

These data seem sufficient indicators of significant

change to warrant the rejection of Sub-hypothesis A. There
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seem to be several meaningful differences in the amount of

change between Groups 1 and 4.

Sub-hypothesis B states that there will be no
statistically significant differences in the
shift between Phase I and Phase II scores of
Group 2 and the control, Group 4.

In this case, the analysis of variance revealed eight

significant differences in the shifts between these two

groups. These points of difference are presented in Table V.

In each case the shift was significantly greater in Group 2

(the spring Speech 360 section) than in Group 4 (the control).

TABLE V

SIGNIFICANCE OF THE MEAN DIFFERENCE
PHASE I PHASE II

GROUPS 2 AND 4

Variable Description*** t df pNumber -

3 Sensitive (other)** 2.46 87 .05
8 Insightful (self)* 2.53 94 .05

18 Competent* 4.58 93 .01
22 Honest* 3.08 94 .01
23 Honest** 3.08 83 .01
26 Likeable* 2.81 94 .05
41 Relaxed** 2.31 87 .05
54 FIRO-B Exp. Inclusion 3.58 103 .01

Position*Aspired Position **Perceived
***Complete sets appear in Appendix II.
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These eight significant differences in the amount of

reported change offer strong evidence of variations in the

overall experience during the semester of the two groups.

Further evidence is available in the finding that in

the summation of overall change of FIRO-B Group 2 gained a

total of 2.16 points. As stated earlier, however, the

control population (Group 4) lost 2.98 points. It can be

seen that the difference in change between these two groups

was 5.14 points, a very large difference indeed. (For

further information see Table III.)

Data presented earlier (Hypothesis II, Sub-hypothesis

A) indicate that, prior to the semester's training exper-

ience, there was no significant difference between Groups 3

and 4. However, the evidence presented here certainly seems

to support the contention that there did occur a significantly

different amount of change in Group 3 from that in Group 4.

On this basis, it is felt that Sub-hypothesis B should be

rejected.

Other Findings

In addition to the data presented in the preceding tests

of the hypotheses, several other observations made during

this research seem useful and will be introduced here. It

will be noted that most of these findings lend further sup-

port to claims already made and correspond closely to pre-

dictions offered by other research.
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Dogmatism Scale

Although Rokeach's Dogmatism Scale, Form D, was in-

cluded in the experimental design, no results were found

to be statistically significant. This was partially due

to problems encountered in the administration and handling

of this rather lengthy instrument. It is suggested that

the briefer Form E be considered for use in this type of

project.

Because of the difficulties involved, usable results

on both Phase I and Phase II testings were obtained from

only two sets of subjects--Group 1 (fall Speech 360) and

part of Group 4 (the fall control). These data are found

in Table VI.

TABLE VI

MEAN DOGMATISM SCORES
GROUP 1 AND GROUP 4

Group Phas e Mean s.d. Observations

243.75 42.83 57

II 232.56 43.70 61

1 253.56 27.61 16
4

11 254.31 2 3. 93 13

Although these data are not complete for the entire ex-

perimental population, they seem to indicate a very definite
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trend. It may be observed that the mean score of the

control subjects (Group 4) was almost constant (Phase I -

Phase II = +0.75), whereas the mean score of the training

group (Group 1) dropped more than ten points (Phase I -

Phase II = -11.19). This drop reflects an increase in

open-mindedness in the Speech 360 students, seemingly re-

flective of impacts of the training experience.

Semantic Differential

An interpretation of semantic differential data not

yet mentioned is the summation of the scores on all of the

scales. Comparison of these totals can provide additional

indications of differences among the populations.

These results must be reported and interpreted on the

basis of the design of the particular instrument in use.

The form considered herein consists of twenty-four eight

position scales. In order to ascribe a unified score to

all of these responses, each adjective set was rotated and

assumed to be a desirable continuum. (See Appendix

for these rotations.) The position adjacent to the "un-

desirable" adjective was assigned a value of 1 point; the

space closest to the opposing "desirable" adjective was

assigned a value of 8 points, the remaining six spaces

numbered accordingly.

As this instrument is designed, there are two summa-

tions for each of the twenty-four scales--one for the per-

ceived ("X") values and another for the aspired ("0") values.
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The lowest possible summation for either value is 24 and

the highest possible is 192; the median value is 108.

These scale summations are presented in Table VII.

TABLE VII

MEAN SUMMATION OF SEMANTIC DIFFERENTIAL SCALES

Value Phase. Group 1 Group 2 Group 3 Group 4

"X"* I 128.40 124.42 127.02 129.47
II 156.27 133.91 132.90 127.11

I 132.14 160.82 153.90 141.68
II 156.27 165.30 160.30 149.08

*Perceived-self rating **Aspired-self rating

Several observations may be made concerning these data.

First, in each segment of the training population (Groups 1,

2, and 3) there was a positive shift between Phase I (early)

and Phase II (late) scores on both the perceived and aspired

summations. The control subjects also indicated a rise in

their aspirations, but a slight loss is found in their per-

ceived-self ratings. Thus, it can be concluded that the

training experience seems to have had a positive impact on

the self-ratings of the subjects according to the criteria

of this study, both in terms of their immediate self-concepts

and future aspirations. While the aspirations of the control
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subjects also rose, the students not involved in training

indicated only slight change in their self-perceptions.

A further observation may be made from these results.

The summations of the several groups are rather mixed in

the Phase I testing; there is no particular pattern or

order of the scores relative to the groups. However, the

Phase II (post-training) scores, in every case, are higher

in the Speech 360 groups than in the control population.

Although not conclusive, these findings do seem to lend

further support to the claim of positive impacts from ex-

periential learning experiences.

Inter-Sex Variations on the
S e mantic DifFerenTal1

Although the hypotheses were not directly concerned

with inter-sex variations within the groups, these compu-

tations were made for each analysis and comparison. Four

variables not found to be significant for the overall pop-

ulation were found to be so when the groups were sub-divided

by sex. These findings all appeared in the Analysis of

Variance in the semantic differential scores. Two variables

were found to be significant for the male sub-population,

and two were noted for the female division.

The variables indicating significant differences for

the male members were "aspired tolerance of others" (seman-

tic differential variable 5) and "perceived cooperativeness"

(semantic differential variable 28).
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It was found that males in the fall Speech 360 sections

(Group 1) shifted significantly more toward "aspired toler-

ance" than did members of the control (Group 4); the signif-

icance of this difference was at the .05 level (t=2.45; df=

36). Comparison of the spring Speech 360 male population

with the control males also revealed that the members of the

training group moved more strongly toward "aspired toler-

ance"; in this case the probability was better than .01 (t=

3.37; df=36).

On the "perceived cooperativeness" dimension the change

in both Groups 1 and 2 was found to exceed the change in the

control group. These differences were found to be at better

than the .05 level of confidence (t =2.50; t =2.35; df=40).
-1 -2

Thus, it may be concluded that the male members of the

control population moved significantly more than did the

male members of the control group toward a desire for greater

tolerance of other people, as well as toward a feeling of

greater interpersonal cooperativeness. Both of these shifts

would seem to be highly facilitative of improved communica-

tive skills.

Two significant variables were also found in the analysis

of the female members of the population. The first was in

the area of "aspired boldness" (semantic differential vari-

able 33). The significant difference found in this demension

was between the two training populations, Group 1 and Group 2.



68

The female members of Group 2, the spring Speech 360 class,

shifted significantly toward higher aspired boldness than

did the fall sections, the probability being at the .05

level (t=1.69; df=49).

Other than the intrensic differences in the personal-

ities of the group members, the only factor that would seem

to account for this difference is SHR. This is a highly

action-oriented approach to interpersonal communication

and, if it is to be effective, demands a degree of open and

confrontive behaviors (i.e., "boldness") in dealing with

other people. The expectations and needs generated by the

introduction of this approach may have influenced the shift.

The second notable difference in the female population

was evident in the "perceived relaxation" dimension (seman-

tic differential variable 40). The female members of Group

2 (the spring Speech 360 class) felt that they had become

more relaxed during the semester than did the members of

either Group 1 or Group 4. In both cases the probability

was less than .05 (t1 =-2.46; t4 =-2.44; df=53).

There would seem to be a correlation between one's

feeling more "relaxed" and one's consequent desire to be

"bolder." Again, why this shift is so strong in the spring

section is unclear without further investigation.

These two sets of findings concerning the male and

female subsets of this population seem to indicate an in-

teresting tendency. There appears to be a softening of the
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stereotypical masculine and feminine roles through the

experiential process. The males moved or desired more

strongly to move toward greater cooperativeness and accept-

ance of the behaviors of others. The data indicate a shift

toward interpersonal openness. The females, on the other

hand, felt more relaxed in their social context and wished

to become even bolder and more aggressive in their dealings

with others. In light of current social trends toward the

loosening of rigidized sex-segregated roles, these findings

would support the utilization of laboratory training toward

those ends.

FIRO-B: The Phase III Results

As has been mentioned earlier, the original design of

this study included a third phase testing of the fall group.

This was carried out at the end of the spring semester, al-

most three months after the fall training experience had

ended. This administration was conducted by mail and the

response was slightly less than twenty percent, yielding

twelve sets of usable scores. All of these were FIRO-B re-

sults, as the other data were not sufficiently "clean" to

be utilized. The results gathered from these twelve members

of the fall Speech 360 sections have been compiled for all

three phases of the study and are presented in Table VIII.
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TABLE VIII

GROUP 1 THREE-PHASE FIRO-B RESPONSES

Phase I

Affection Control Inclusion

Mean S.D. Mean S.D. Mean S.D.

Expressed 5.67 2.19 2.67 2.16 5.08 1.71
Wanted 6.17 2.30 3.00 1.63 4.17 3.42

Phase II

Affection Control Inclusion

Mean S.D. Mean S.D. Mean S.D.

Expressed 5.50 2.90 3.50 2.32 5.92 2.27
Wanted 5.92 3.34 4.25 2.55 5.17 3.61

Phase III

Affection Control Inclusion

Mean S.D. Mean S.D. Mean S.D.

Expressed 6.26 3.61 3.25 2.36 4.50 2.39
Wanted 6.17 2.66 2.75 1.64 5.25 3.90

The preceding data indicate several interesting changes.

In the interpersonal need area of affection, it may be ob-

served that the "expressed" score dropped slightly during

the training experience (Phase I - Phase II), but then rose



71

to a considerably higher level during the three months

after the termination of the program (Phase II - Phase

III). The "wanted" score also dropped slightly during

the course, but moved back to precisely the same place

it had been prior to training during the succeeding three

months.

Changes also may be noted in the control area. "Ex-

pressed control" scores rose quite a bit during the train-

ing period, dropping back only slightly during the interval

before the Phase III testing. The "wanted" score in this

dimension showed the greatest increase of any of the FIRO-B

scales during training. However, three months after the

course this dimension had dropped to a level somewhat below

the Phase I (pre-training) score. This might be interpreted

to suggest a mode of receptivity to control developed dur-

ing the experience which is abandoned as not necessary or

relevant in the post-training stages. (For further find-

ings relevant to this point, see the articles by Baumgartel

and Goldstein, Solomon, and Smith.)

As it did with the entire training population, the

"expressed inclusion" score rose sharply during the training

experience. This would appear to be a direct function of

the small-group format of the training program. At the time

of the Phase III testing, the score on this dimension had

dropped back to a point slightly below the pre-training
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score. This drop is reflective of the loss of the sense of

group membership in the post-training phase and its not be-

ing replaced by other small-group experiences. The "wanted

inclusion" score rose sharply during training, continuing

to rise slightly during the succeeding three months. The

need to be included by others seems to have grown as a re-

sult of the experience, but the expressed behavior regressed

to its pre-laboratory-status.

Although the group whose results are reported in this

section was small, there would seem to be little doubt that

the training experience had a very definite impact on their

interpersonal behavior as reflected by FIRO-B. These shifts

in outlook would certainly influence the interpersonal com-

municative transactions of these individuals.

Anecdotal Reports

A final set of data having a bearing on analysis of

the effects of this training program is in the form of

anecdotal statements offered by the participants themselves.

These comments were derived from a space inviting reactions

to human relations training experiences on the questionnaire

form used during the spring semester (see Appendix VI).

The responses dealing with the Speech 360 program were

gathered and are presented here. All of the volunteer com-

ments relevant to the course have been included and are
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reproduced as accurately as possible. The number of the

questionnaire upon which it appears accompanies each

statement.

Group 1 Comments (appearing on Phase III forms)

1053 "I experienced more emotional maturity in 4 mos.
than 2 yrs of normal College Activity. I felt
it enriched me--I have a better understanding of
human relations and interactions."

1353 "This was my first speech course and I am certainly
glad because I probably would not have decided to
minor in Speech. This type of course, this learn-
ing experience with the groups, although my group
was not very good as a group, I learned so much
about myself and others. I became more aware of
others the strong points and weaknesses. I got
more into myself than I had been before--my weak-
nesses and strong points."

1343 "My reactions to the experience were positive; I
considered this training instrumental to my career
and also developmental in my personal growth."

2023 "frustration, elation, growth, awareness; was
enlightening"

2053 "Very enlightening and satisfying."

2173 "Fruitful"

2183 "I really enjoyed it because it is a way of human
and group communication."

Group 2 Comments (appearing on Phase II forms)

3062 "It is the beginning of my new life--through insight
into myself"

3112 "1 feel a lot better about people. Different kinds
of people are very interesting to me and I feel a
lot closer to them."

3122 "When I finally got on to what was happening and
really think I got a lot out of the experience.
Even through I may not show it, I really did."
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3132 "Good, but there were times when I wanted to go
deeper into group communication."

3172 "Helpful in dealing with self and others."

3182 "Enjoyed it but question importance."

3192 "I enjoyed Speech 360. But more than that, I gained
from it. I explored myself for the first time. I
would advise anyone to take this course."

3202 "I think that it was great. It was the most reward-
ing personal experience that I have had and I value
the growth I've had as one of my most cherished
possessions."

3212 "Excellent!!!"

3222 "Still undecided. It will take a while yet to sift
through it all."

3252 "It has made me a much happier person. I can feel
much more at ease with persons and though I know my
faults I do realize they are there and I can deal
with them more confidently. I think I enjoy people
more now."

3272 "I enjoyed the experience, and it helped me grow. I
learn to truely relate to people much more than I did
before."

3292 "Most favorable"

3302 "I definitely delighted in it all--even through the
hardships our group had. We all suffered to a certain
extent, but this suffering brought an awareness to me
that I needed to have. I now can clear my own mind
before I listen to anyone who needs or wants to talk.
This experience has definitely sharpened my awareness
to other people and their needs. It has also lessened
fears and doubts about my efforts to communicate with
people. I am now more open and more secure in encoun-
ters with others. A very good experience for me."

3312 "I thought it was great."

Although the members of Group 4 (the control group) had

not participated in the Speech 360 program, they, too, were
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invited to comment on any training experiences they might

have had. Several members of this population did respond

to the question and their reactions will be included for

comparison with those of the two training groups. The

description of the experience discussed will be quoted in

parentheses. As in the preceding sections, the subject

number accompanies the statement.

Group 3 Comments (appearing on Phases I and II)

4021 ("Informal Leadership Training by Retired Navy
Commander in Dallas")
"Five students were hand-picked. The experiment
was to prove training makes difference. Enjoyed
the project and learned immensely about the tech-
niques of leadership and 'manipulation' of people."

4031 ("Sensitivity--Free University")
"Liked it--Very competent leader-but not taken
serious enough to my satisfaction by other group
members--"

4032 ("Free Univ.--Church")
"Very growth potential oriented--"

4051 ("2 sensitivity sessions")
"My experience with sensitivity sessions was very
enlightening and delightful. I would like to attend
more--I think it would be a good experience for
anyone."

4052 ("I've been in a couple of T-Groups (actually
sensitivity)")
"I felt it was a very warm experience--I didn't
really get in to the first one, but I did the second.
I learned a lot about being objective about myself--
also a wonderful feeling of trust in all human beings!"

4062 ("T-group in free university")
"I enjoyed the openness which quickly developed."
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4101 ("I've attend a Yoga meditation by Sebastian Temple
in San Antonio. Last year I went to'a sensitivity
session conducted by a philosophy professor in
Austin. Charism service at St. Mary's in San
Antonio.")
"I found them quite interesting. Yoga lets one relay
and reflect upon oneself. The sensitivity session was
very worthy while because it broke many walls which
people have whn knowing someone."
"Really, I found the charism service or session
the most beneficial and it gave me hope to go beyond."

4121 ("In the army I was grauated from a 2 week leader-
ship preparation course and a 23 week officer candi-
date school.")
"Very valuable"

4131 ("Resident Assistant training group")
"On the whole fairly relevant"

4152 ("Social Fraternity")
"Rather enjoyable at the time, but with memories
of wasted time now. A lot necessarily wasted,
Im sure I learned a lot of things, but not really
meaningful now."

4162 ("H/A")
"I felt the experience was well worth while."

Although no claims of significance are made for these

reports, they do seem to indicate the sorts of reactions

participants in experiential laboratory activities have to

that kind of learning environment. It may be noted that

almost all of the comments range from neutral to very

positive; few negative responses are openly reported. This

may be due to either of two factors.

It is possible that these experiences are, in the vast

majority of cases, rather positive experiences. Much of the

research supports this claim. It seems to be a rare case in
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which an individual actually feels worse after laboratory

training. If so, it is seldom reported.

The other factor lies in the norms that may be

created and adopted in the group-centered experience. A

value that often appears is the idea that events occurring

in the group context are "good"; thus, members tend to look

for positive impacts. Allied with this is the idea that

"bad" experiences are functions of problems and weaknesses

within the specific individual. Members would seem to be

reluctant to claim their own possible shortcomings, instead

maintaining a status of "no comment."

Whatever the possible variables at work, the comments

presented here certainly offer strong support to the posi-

tive impacts of the Speech 360 training experience on some

of the participants. The absence of negative comments is

also notable. Even the responses from the members of the

control group reinforce the positive impacts of the lab-

oratory method of education as a powerful medium of influ-

ence in interpersonal relationships.



CHAPTER V

SUMMARY AND CONCLUSIONS

The purpose of this research was to investigate some

impacts of a college-level interpersonal communication

training program on the participants. The design involved

the comparison of two such training groups with each other

in order to determine the nature and consistency of the

training method. These groups were also contrasted with a

control population similar in composition except that the

members were not involved in the experiential training

program.

In order to quantifiably observe the differences among

the groups, three psychological testing instruments were

employed; (a) a self-concept semantic differential; (b)

Schutz's FIRO-B; and (c) Rokeach's Dogmatism Scale, Form D.

The set of tests was administered to the groups twice--

once at the beginning of the semester during which the

Speech 360 program was being studied and again at its term-

ination. Effects of the training experience were to be

determined through analysis of variations in mean scores

and amounts of change observed in the experimental groups.

Four major hypotheses were proposed for testing on the

basis of the data obtained from the training groups and the

control population.

78
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Hypothesis I

Hypothesis I stated that there would be no statis-
tically significant difference between mean scores
of participants in the two training groups (Groups
1 and 2).

Sub-hypothesis A stated that this difference would
not be significant for Phase I (pre-training)
scores.

Sub-hypothesis B stated that this difference would
not be significant for Phase II (post-training)
scores.

Both of these sub-hypotheses were accepted. The re-

sults of these comparisons indicated only two significant

differences in the mean scores on the Phase I (pre-train-

ing) testing of the two Speech 360 groups (Groups 1 and 2).

Only one significant difference was observed in the Phase

II (post-training) mean scores. Therefore, it was con-

cluded that the mean scores obtained from Groups 1 and 2

did not indicate significant variation, and both sub-hy-

potheses seemed reliable.

These findings indicate a marked similarity in the

experiences of the fall and spring training groups, as

well as in the composition of the groups. These similar-

ities offer justification for the use of a composite train-

ing population in the analysis, as has been done in the

test of the second hypothesis.
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Hypothesis II

Hypothesis II stated that there would be no statis-
tically significant difference between mean scores
of participants in the training program (Group 3)
and the control subjects (Group 4).

Sub-hypothesis A stated that the difference would
not be significant for pre-training (Phase I) scores.

As only two significant differences were found on the

Phase I scores, Sub-hypothesis A was accepted. There ap-

peared to be only slight variation between the training

population and the control group prior to the experience.

This finding supports the claim that this control group

provided a valid comparison.

Sub-hypothesis B stated that the difference would
not be significant for post-training (Phase II)
scores.

In testing the Phase II responses, however, eleven

significant differences were found, strongly supporting the

rejection of Sub-hypothesis B. There appeared to be a

great deal of difference in the self-ratings of the trainees

compared with the control subjects after the laboratory ex-

perience.

These findings support the claim that the laboratory

learning method can bring about a notable change in the

interpersonal behavior of those involved. Their self-per-

ceptions and interpersonal communicative styles seem to

be significantly affected by this sort of training program.



81

Hypothesis III

Hypothesis III stated that there would be no sig-
nificant difference in the amount of shift between
early (Phase I) and late (Phase II) scores of the
two training groups (Groups 1 and 2).

Significance was determined for this variation on five

of the experimental variables, indicating the appropriate-

ness of rejecting Hypothesis III.

As may be noted above, comparison of the Phase I and

Phase II mean scores of Groups 1 and 2 revealed negligible

difference between the fall and spring training groups at

the outset of the program. However, the data presented

relative to Hypothesis III seem to point to a very definite

difference in the amount of change that occurred over the

duration of training. While some of this variation in the

amount of change is certainly attributable to differences

in the composition of the populations, the difference in the

format of the two semesters would seem to offer a fuller

explanation. Systematic Human Relations Training played an

important role in the spring semester, introducing an ap-

proach to interpersonal communication not available to the

members of the fall sections. The skills trained through

this structure would probably have had a strong influence

on the amount and rate of interpersonal behavioral change.

Hypothesis IV

Hypothesis IV stated that there would be no statis-
tically significant difference in the mean shift
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between early (Phase I) and late (Phase II) scores
of either of the training groups (Groups 1 and 2)
and the control population (Group 4).

Sub-hypothesis A stated that the difference in shift
would not be significant in comparing Group 1 with
Group 4.

Sub-hypothesis B stated that the difference in shift
would not be significant in comparing Group 2 with
Group 4.

The data gathered in this research indicated that both

of these sub-hypotheses should be rejected. Comparison of

the shifts in both of the training groups with that in the

control population indicated significant differences in

several dimensions. As might be expected from the previous

findings, the amount of change indicated in the spring

Speech 360 group was greater than that of the fall sections,

and both of these groups indicated more change than did the

control.

These findings support the claim that the laboratory

experience acts as a facilitator for intrapersonal change.

The test scores of the members of the training groups re-

flect a significantly greater moving toward personal goals

and feelings of interpersonal competence than did the re-

sults gathered from the control population.

The findings reported in the discussion of the four

hypotheses, as well as the additional data offered, seem

to give rather strong support to the contention that the

interpersonal communication training experience can have
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significant impacts on the behavior of the participants.

Both in the post-training mean scores and in the analyses

of variance between the pre- and post-training scores the

members of the Speech 360 groups seem to differ signifi-

cantly from the group of students not involved in training.

Statistical significance was demonstrated for many vari-

ables, and directional trends may be observed in most of

the rest. There seems to be little question that the

interpersonal communication training program examined here-

in has an influence on the perceptions and behaviors of the

participants.

If it is assumed that the interpersonal dimensions

measured by the tests used in this research are integral

to the individual's overall level of interpersonal function-

ing (and so it is claimed), then it may be concluded that

the program helped them to become more fully functioning

individuals. The data gathered from these instruments re-

flect movements toward behavioral qualities most generally

accepted as being positive and desirable. The laboratory

training experience seems to have helped the people in it

to become "better."

Implications for Further Research

Several important directions for further research are

indicated by this study. These may be derived both from
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the results of the investigation and from difficulties

encountered in carrying it out.

A variable basic to human relations research is the

matter of why people choose to become involved in it.

Factors in the need structures of certain individuals

cause them to be attracted to this sort of training pro-

gram, while others might never even think of becoming

thusly involved.

This factor has a great deal to do with the selection

and use of control populations in this kind of communication

study. If controlled comparisons are to be made, the

factors working within the individual personality structures

must be more fully understood and measurable. In addition

to affecting controls, the intrapersonal need pattern surely

has a profound influence on one's response to a training

program.

The matter of individual personality structures has a

direct bearing on another element of this study. The data

used herein was generated entirely from self-rating instru-

ments. These ratings would seem to be reflective of in-

ternal wants and needs, as well as some degree of objective

self-analysis. It is unclear, however, to what extent the

individual can be objective and open in describing himself

and his actions to others.
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The data compiled in this study center on the above

mentioned self-perceptions of the individual. The instru-

ments report the ways the subjects see themselves and

certain changes in these views. A further important cor-

relation is between the self-perceptions and the overt

behaviors corresponding to them. The extent to which the

perceived attitudes and actions are carried through into

overt behaviors is a basic factor in analysis of the ef-

fectiveness of a training program.

The analysis of change, while certainly relevant when

considered on a group basis, is equally, and probably more,

significant when observed in the context of the individual.

Relatively little research seems to have been carried out

dealing with the single participant. In this study a pri-

mary consideration was, of practical necessity, overlooked.

This was the matter of individual perceptions of precisely

what would constitute positive and negative shift. This is

reflected in the idea that although a given shift might be

perceived as "positive" by one individual, it might be seen

as a negative change viewed from the frame of reference of

another person. It is important to know for each of the

individual members, as well as for the entire group, the

extent to which they feel the experience has been of con-

structive value.
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The inter-sex comparisons also indicated some in-

triguing possibilities. Variations in the responses of

male and female members of the training population suggest

that this type of interpersonal communication training

experience may well have differential impacts on partici-

pants with varying "masculinity" and "feminity" character-

istics. The selective changes noted within this population

point toward a need for further study of selective impacts

and the design of training models most effectively using

them.

Probably the greatest need for further work exists in

the area of observation techniques and methods. Although

the instruments selected for use in this study seem to re-

flect the dimensions around which they were designed rather

reliably, they leave many aspects of the training experience

unexplored and unexplorable. Instrumentation more directly

applicable to the laboratory training setting would cer-

tainly be of great value in the analysis and design of

future training programs.

With the steady increase in use of the laboratory method

in education and business and the consequently greater re-

liance on it as a catalyst for personal growth, it is im-

portant that a fuller understanding of the interpersonal and

intrapersonal dynamics at work in these situations be re-

searched and understood. Though intuition and good judgment
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are certainly valuable tools, a yet more comprehensive

theoretical base is needed for the laboratory approach to

interpersonal communication training. It is hoped that

this research will help toward the development of that

conceptual base.



APPENDIX I

SEMANTIC DIFFERENTIAL SCORES
(GROUPS 1, 2, AND 4)
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APPENDIX II

VARIABLE NUMBERS AND SEMANTIC DIFFERENTIAL
SCALE ROTATIONS

Variable Scale Description
Number

X 0 "1" Position.................."8" Position
2 3 Insensitive to others:Sensitive to others
4 5 Intolerant of others:Tolerant of others
6 7 Awkward with others:Skillful with others
8 9 Lack insight about myself:Insightful about myself
10 11 Reserved:Talkative
12 13 Value myself low:Value myself high
14 15 Non-participant:Participant
16 17 Authoritarian:Democratic
18 19 Competent;Incompetent
20 21 Aggressive:Non-aggressive
22 23 Dishonest:Honest
24 25 Passive:Active
26 27 Not likeable:Likeable
28 29 Competitive:Cooperative
30 31 Follower: Leader
32 33 Timid:Bold
34 35 Immoral: Moral
36 37 Conformist:Individualist
38 39 Hostile:Affectionate
40 41 Tense:Relaxed
42 43 Lack self-confidence:Self-confident
44 45 Unfair:Fair
46 47 Unintelligent:Intelligent
48 49 Conservative:Liberal

50 FIRO-B, Expressed Affection
51 FIRO-B, Wanted Affection

52 FIRO-B, Expressed Control
53 FIRO-B, Wanted Control

54 FIRO-B, Expressed Inclusion
55 FIRO-B, Wanted Inclusion
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APPENDIX III

FIRO-B SCORES: MEANS AND STANDARD DEVIATIONS
(GROUPS 1, 2, 3, AND 4)
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GROUP 1 FIRO-B SCORES: MEANS AND STANDARD DEVIATION

PHASE I PHASE II
FIRO-B

DIMENSION Expressed Wanted Expressed Wanted

Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Affection 4.75 2.39 6.02 2.03 5.03 2.81 5.82 2.67

Control 3.71 2.15 4.00 2.22 4.02 2.14 4.04 2.17

Inclusion 5.09 1.92 5.58 2.93 5.35 1.99 6.16 2.83

GROUP 2 FIRO-B SCORES: MEANS AND STANDARD DEVIATIONS

PHASE I PHASE II

FIRO-B EE
DIMENSION Expressed Wanted Expressed Wanted

Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Affection 4.41 2.51 5.33 2.57 4.41 2.55 5.72 2.53

Control 4.22 2.76 3.69 2.01 4.00 2.38 4.38 2.67

Inclusion 4.64 2.03 6.36 2.25 5.42 2.15 6.79 2.45
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GROUP 3 FIRO-B SCORES: MEANS AND STANDARD DEVIATIONS

PHASE I PHASE II
FIRO-B

DIMENSION Expressed Wanted Expressed Wanted

Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Affection 4.75 2.39 6.02 2.03 5.03 2.81 5.82 2.67

Control 3.71 2.15 4.00 2.22 4.02 2.14 4.04 2.17

Inclusion 5.09 1.92 5.58 2.93 5.35 1.99 6.16 2.83

GROUP 4 FIRO-B SCORES: MEANS AND STANDARD DEVIATIONS

PHASE I PHASE II
FIROB Expressed Wanted Expressed WantedDIMENSION_____________

Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Affection 4.25 2.41 5.26 2.14 4.43 2.74 5.30 2.16

Control 3.78 2.20 3.97 2.44 4.04 2.31 3.17 1.37

Inclusion 5.24 1.98 5.58 2.63 4.00 1.94 4.93 2.69



APPENDIX IV

FREQUENCY DISTRIBUTION
OF THE POPULATION

(GROUPS 1, 2, AND 4)
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GROUP 1 (n=71)

Sex

.. 5
. . 34
. . 32

Blank
19-20
21-22
23-30 . .
30-over .

9
23
23
13
3

Classification

Blank... ..
Speech . .
Education .
Psy. and soc.
Business ...

Social sci.
Fine Arts .
Sciences .
Other .....

10
21
13
10
6
3
5
2
1

Blank . .
Freshman
Sophomore
Junior
Senior
Graduate

GROUP 2 (n=34)

Sex

0
16
18

Blank
19-20
21-22
23-30
30-over

Blank.......
Speech
Education . .

Psy. and soc.
Business ...

Social sci .-
Fine arts . . . .
Sciences . . . .
Other.....0...

9
9
9
3
0
0
2
0
2

Classification

Blank.......*...
Freshman . . . . .
Sophomore . . . . .
Junior .. 0 0..
Senior . . 0 0. .
Graduate 0 - - - a

Blank . a.0 .
Male . *.* .
Female . . . .

9
2
5

25
21
9

Blank
Male
Female

8
6
6

11
3

7
0
1
9

14
3

. . . . .

. . . . .

. . . . .
. . . . .
. . . . .

. . . .
. . . .
. . . .
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GROUP 4 (n=38)

Sex

2
. . 15
. . 21

Blank
19-20
21-22 .
23-30
30-over

7
10
13
7
1

Blank . .
Speech .
Education
Psy. and soc.
Business - -
Social sci.
Fine arts .
Sciences .
Other . . .0 .

7
7

20
5

1
1
4
1
2

Classification

Blank.,......
Freshman
Sophomore
Junior
Senior
Graduate

Blank . ,. .. . .
Male . . . 0. . .
Female . . . . .

3

.1
5

. 13

. 14
2



APPENDIX V

TESTING INSTRUMENTS

A. SEMANTIC DIFFERENTIAL
B. FIRO-B
C. DOGMATISM SCALE, FORM D



INSTRUCTIONS

(Please read carefully)

The characteristics on the following page have been
found to be used by many people in describing themselves.
Each of the characteristics is represented graphically by
a scale.

(1) Please indicate the location on the scale where
you presently picture yourself by marking an "X."

Do not be concerned if you tend to see yourself as
being different in different situations. You are to indi-
cate how you picture yourself "in general" or "most usually."

In addition to your present picture of yourself, we are
also interested in the aspirations people have for themselves.
All persons have a desired picture of themselves toward which
they are striving. This is not meant to be the person's
"ideal"--rather, that picture of yourself which you realistic-
ally hope to attain in the future.

(2) Please indicate the location on the scale where you
aspire to picture yourself by marking an "0."

Do not restrict yourself to a particular range on the
scale; feel free to place your responses anywhere on the
continuum. The only requirement is that you be honest with
yourself. Please do not be concerned with the way your
responses might be "judged" by others; this is completely
irrelevant here. Remember, you are describing you to your-
self, not to other people.

EXAMPLE: If you tend to see yourself as being somewhat
unfriendly, you might mark:

Unfriendly _: X : : _ :__: Friendly

If you aspire to become more friendly, you
might mark:

Unfriendly : : X : : 0 : Friendly

Be sure to put two marks on each scale--an "X" indicat-
ing your present picture of yourself and an "0" representing
your aspired picture of yourself. Place your marks in the
middles of the spaces, not on the boundaries. Remember, you
are trying to be as honest with yourself as you can.
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Student Number:

Sensitive : : : : Insensitive
to others to others

Intolerant : : : : : : : Tolerant
of others of others

Skillful : :-:-:-:-:-:_Awkward
with others with others

Insightful Lack insight
about myself about myself

Reserved -:-:-:-:Talkative

Value myself Value myself
high low

Participant -:-:-:Non-participant

Authoritarian Democratic

Competent Incompetent

Non-aggressiveAggressive

Honest D : : : : Dishonest

Active :-:_ Passive

Likeable :-:-:-:-:-:-:_Not likeable

Competitive :-:-:-:_: ___Cooperative

Follower :-:-:_ Leader

Timid :-:-:-:-:_ Bold

Moral :_Immoral

Individualist :-:-:-:-:-,* ___Conformist

Hostile :-:-:-:-:-:-:_ Affectionate

Tense :-:-:_ Relaxed

Self-confident Lack self-
confidence

Unfair :-: :Fair

Unintelligent :-:-:-:-:-:-:_Intelligent

Liberal Conservative
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COMMUNICATION STUDY, FALL, 1970

This is part of a scientific study to investigate various
phases of human communication. Please answer the following
questions to help us classify your answers with others of
similar age, etc. for the purpose of scientific analysis.
All responses will be confidential.

STUDENT NUMBER:

AGE: SEX:

COLLEGE CLASSIFICATION: (circle one) FR.

MAJOR:

SOPH. JR. SR.

MINOR:

Do you have an occupation other than student? If so, what do
you do:

Do you belong to any clubs or organizations? If so, what are
they:

Have you ever had any kind of human relations training, leader-
ship labs, etc.? If so, what kind and where?

INSTRUCTIONS--Please Read Carefully

On the following pages is a list of statements. You are to
express your feelings about each statement by rating it on the
basis of the following six-point scale:

STRONGLY
DISAGREE DISAGREE

-3 -2

SLIGHTLY SLIGHTLY
DISAGREE AGREE

1 +1

STRONGLY
AGREE AGREE
+2 +3

Please write the number (from -3 to +3) which best
represents your feel-ings about the statement in the blank to
the left of each sentence.

For example: If you strongly disagree with a statement, you
would mark -3 in the blank. If you slightly
agree, you would mark +1 in the space.

Please be sure to put the plus or minus sign in front of
each number you write. Use only the six numbers (-3 to +3)
listed.

Try to be as honest as you can in expressing your feelings.
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Strongly Strongly
Disagree Agree

-3 -2 -1 +1 +2 +3

1. The United States and Russia have just about nothing
in common.

2. It is only natural for a person to be rather fearful
of the future.

3. Of all the different philosophies which exist in this
world there is probably only one which is correct.

4. Most people are failures and it is the system that is
responsible for this.

5. Communism and Catholicism have nothing in common.

6. There is so much to be done and so little time to do
it in.

7. It is only when a person devotes himself to an ideal
or cause that life becomes meaningful.

8. In the long run the best way to live is to pick friends
and associates whose tastes and beliefs are the same
as one's own.

9. I have often felt that strangers were looking at me
critically.

10. There's no use wasting your money on newspapers which
you know in advance are just plain propaganda.

11. The principles I have come to believe in are quite
different from those believed by most people.

12. Once I get wound up in a heated discussion I just
can't stop.

13. A man who does not believe in some great cause has
not really lived.

14. The highest form of government is a democracy and the
highest form of democracy is a government run by
those who are most intelligent.

15. Man on his own is a helpless and miserable creature.

16. While I don't like to admit this even to myself, my
secret ambition is to become a great man, like Ein-
stein, or Beethoven, or Shakespeare.
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17. In the history of mankind there have probably been
just a handful of really great thinkers.

18. The worst crime a person could commit is to attack
publicly the people who believe in the same thing
he does.

19. There are two kinds of people in this world: those
who are for the truth and those who are against the
truth.

20. In this complicated world of ours the only way we
can know what's going on is to rely on leaders or
experts who can be trusted.

21. The present is all too often full of unhappiness.
It is only the future that counts.

22. If a man is to accomplish his mission in life it is
sometimes necessary to gamble "all or nothing at all."

23. Even though freedom of speech for all groups is a
worthwhile goal, it is unfortunately necessary to
restrict the freedom of certain political groups.

24. Fundamentally, the world we live in is a pretty
lonely place.

25. In a discussion I often find it necessary to repeat
myself several times to make sure I am being under-
stood.

26. At times I think I am no good at all.

27. To one who really takes the trouble to understand the
world he lives in, it's an easy matter to predict
future events.

28. There are a number of people I have come to hate
because of the things they stand for.

29. In times like these it is often necessary to be more
on guard against ideas put out by people or groups
in one's own camp than by those in the opposite camp.

30. My blood boils when a person stubbornly refuses to
admit he's wrong.

31. It is often desirable toreserve judgment about what's
going on until one has had a chance to hear the
opinions of those one respects.
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32. Unfortunately a good many people with whom I have
discussed important social and moral problems don't
really understand what's going on.

33. The main thing in life is for a person to want to do
something important.

34. In a heated discussion people have a way of bringing
up irrelevant issues rather than sticking to the main
issues.

35. It is only natural that a person would have a much
better acquaintance with ideas he believes in than
with ideas he opposes.

36. A person who gets enthusiastic about too many causes
is likely to be a pretty "wishy-washy" sort of person.

37. It is sometimes necessary to resort to force to ad-
vance an ideal one strongly believes in.

38. To compromise with our political opponents is
dangerous because it usually leads to the betrayal
of our own side.

39. It is only natural for a person to have a guilty
conscience.

40. Most people just don't give a "damn" for others.

41. While the use of force is wrong by and large, it is
sometimes the only way possible to advance a noble
ideal.

42. I'd like it if I could find someone who would tell
me how to solve my personal problems.

43. In a heated discussion I generally become so absorbed
in what I am going to say that I forget to listen to
what others are saying.

44. If given the chance I would do something of great
benefit to the world.

45. People say insulting and vulgar things about me.

46. Most people just don't know what's good for them.

47. When it comes to difference of opinion in religion
we must be careful not to compromise with those who
believe differently from the way we do.
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48. A person who thinks primarily of his own happiness
is beneath contempt.

49. Young people should not have too easy access to
books which are likely to confuse them.

50. It is by returning to our glorious and forgotten
past that real social progress can be achieved.

51. There is nothing new under the sun.

52. A group which tolerates too many differences of
opinion among its own members cannot exist for long.

53. In times like these, a person must be pretty selfish
if he considers primarily his own happiness.

54. Most of the ideas which get printed nowadays aren't
worth the paper they are printed on.

55. Even though I have a lot of faith in the intelligence
and wisdom 6f the common man I must say that the
masses behave stupidly at times.

56. There are certain "isms" which are really the same
even though those who believe in these "isms" try
to tell you they are different.

57. In a discussion I sometimes interrupt others too much
in my eagerness to put across my own point of view.

58. It is better to be a dead hero than a live coward.

59. My hardest battles are with myself.

60. I am afraid of people who want to find out what I'm
really like for fear they'll be disappointed in me.

61. If I had to choose between happiness and greatness,
I'd choose greatness.

62. It's all too true that people just won't practice what
they preach.

63. I am sure I'm being talked about.

64, To compromise with our political opponents is to be
guilty of appeasement.
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65. I sometimes have a tendency to be too critical
of the ideas of others.

66. To achieve the happiness of mankind in the future
it is sometimes necessary to put up with injustices
in the present.



APPENDIX VI

ENCLOSURES IN THE TESTING PACKETS

A. DEMOGRAPHIC DATA SHEET,
SPRING, 1971

B. COVER LETTER, SPRING
CONTROL GROUP, PHASE I

C. REMINDER LETTER, SPRING
CONTROL GROUP, PHASE I

D. COVER LETTER, SPRING
CONTROL GROUP, PHASE II

E. PRE-REGISTRATION REQUEST,
SPRING CONTROL GROUP

F. COVER LETTER, GROUP 1
THIRD PHASE TESTING



Course and Curriculum Study
Spring, 1971

This packet is part of a course and curriculum study under-
taken through the N.T.S.U. Department of Speech and Drama.
The packet is in three parts. Please read the instructions
for each part carefully. Try not to omit any questions.
Your responses to all items are strictly confidential and
will be used for academic research only.

Student Number:

Age: Date of Birth:

College Classification : (Circle one) Fr

Maj or:

Soph Jr Sr Grad

Minor:

Do you have an occupation other than student?

If so, what is it:

Have you ever been in leadership training, T-groups, human
relations training, etc.?

If so, what kind and where:

111

What were your reactions to the experience?



NORTH TEXAS STATE UNIVERSITY

Denton, Texas 76203

January 25, 1971

Dear North Texas Student:

We are conducting a course and curriculum study and would
like to invite you to participate. The research is being
conducted through the Department of Speech and Drama of
North Texas State University. The data gathered will be
used to help us evaluate and improve our curriculum and
course offerings.

Included with this letter is the research package that we
intend to use. We estimate that you can complete the
package in less than ten minutes. If you would be willing
to participate in the study, please return the completed
package to us as soon as possible. If not, please return
the package anyway so we can remove your name from the list.

The research will in no way invade your privacy, and all
responses are strictly confidential. The results of the
study, which should be available sometime this summer, will
be used exclusively for academic purposes.

We would certainly appreciate your participation and be-
lieve you will enjoy and profit from the experience. In
addition, you will be making a significant contribution to
our understanding of the learning process.

Sincerely,

Don Edward Beck, Ph.D.
Associate Professor
Speech and Drama
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NORTH TEXAS STATE UNIVERSITY

Denton, Texas 76203

February 19, 1971

Dear North Texas State University Student:

As you recall, we are conducting a course and
curriculum study within the Department of Speech and Drama,
and you were invited to participate.

We are now nearing the end of the first phase, and need
to begin assembling the data.

If you have already returned your packet to us, let
this letter serve as a "thank you" for your cooperation. If
you've not yet completed the questionnaire, let us again in-
vite you to do so. Your response will be of great assistance.
As time is running short, we ask that you complete the packet
as soon as possible and return it to us. The deadline we
need to meet is March 1.

Let us again stress that this is strictly confidential
and will be used for research purposes only. Should you have
any questions or need a new packet, please feel free to con-
tact Dr. Don Beck of the North Texas State University Depart-
ment of Speech and Drama, 387-4511, etc. 372.

Thank you,

Don Edward Beck, Ph.D.
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NORTH TEXAS STATE UNIVERSITY

Denton, Texas 76203

April 30, 1971

Dear North Texas Student:

This is the second phase ofthe Course and Curriculum Study
being conducted through the North Texas State University
Department of Speech and Drama. You may have received a
copy of Phase I earlier in this semester.

In order for our data to be meaningful, we need to obtain
follow-up responses from each of the participants. There-
fore, we again ask you to share ten minutes of your time
to respond to Phase II of the study. As you probably recall,this research is being conducted for academic purposes only
and will be used in evaluation of our course structure. All
responses are, of course, strictly confidential.

As the semester is drawing to a close, we ask you to complete
the packet and return it to us in the enclosed envelope as
soon as possible. So that we can begin to compile the data,
we must set May 15 as the absolute deadline.

Let us emphasize that we certainly appreciate your partici-
pation in this study and believe you can both enjoy and
profit from the experience.

Sincerely,

Don Edward Beck, Ph.D.
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Dear North Texas Student:

According to our records you indicated at Spring registration

an interest in enrolling in Speech 360 (Group Communication

and Decision-Making), which was then filled. We are now in

the process of pre-registration for students interested in

taking courses through the Department of Speech and Drama

this Summer and Fall. If you would like us to pre-register

you in Speech 360 for either session (thus, assuring you a

place) please complete this form and return it along with

your packet.

Name: Student Number:

(Please check)

I would like to pre-register for Sp. 360. . .

for the Second Summer session.

for the Fall semester.

I would not like to pre-register for Sp. 360.
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NORTH TEXAS STATE UNIVERSITY

Denton, Texas 76203

May 3, 1971

Dear North Texas Student:

Since you're an 'alumnus' of Speech 360, this packet probably
already looks familiar to you. As you may recall, you parti-
cipated in this study while you were in the course last fall.
We are now in the process of carrying out the third and final
stage of our investigation of the '360' procedure, looking at
both the fall and the spring sections.

In order for the data to be really meaningful in terms of the
course structure, we need just ten more minutes of your time.
We ask that you complete the packet this final time and return
it to us in the enclosed business reply envelope as soon as
you can. It is quite important that we have all three sets
of data available for a thorough analysis of the course.
We'd like to have all the returns in not later than May 16.

Several people have expressed an interest in obtaining reports
of their individual scores. If you would like your scores
sent to you, simply enclose your full name and summer address
with your completed packet. The data should beready Fabout
July 1.

Thanks for your cooperation,

Don Edward Beck, Ph.D.
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APPENDIX VII

STRUCTURES OF LEARNING



bon Edward Beck, Ph. D.
Communication Research and

Training Center
North Texas State University

GLARING IS A FUNCTIOM. OF STRUCTURE

Strutcture. of Learniy 41

designed to assist a is designed to facilitet
rson in obtaining person in obtaining
I #1 but cannot get him 1/1. #2 but cannot get hii
I/I #2. to-I/I #1

The Rarebits

S DUCFU I OF
OF OF

F1

tip

Actually, a given
course or subject may
involve some type of
I/I ratio instead of
"pure" forms of I/I #1
and I/I #2.

Content is the content
Passive student/active

teacher
"There and then"oriented
External motivation
Parent-child -transactions
dominate

Educational techniques:
rote memory
examinations
rigid schedules
material is "covered"

Contains facts., theories,
concepts, historical dates,
scientific principles, etc.

e a

in

Content is the process
Active student/passive

teacher
"Here and now"oriented
Internal motivation
Adult-adult transactions

dominate
Educational techniques:

experiential "task"
activities

process observations
simulation

F 1NO/I5tW~tT I
Contains an understanding of
human relationships: intra-
and inter-personal; intra- and
inter-group.

"Effective teaching" consists of providing. information where necessary and
facilitating self-discovery where possible.

is
pe
I/

Nimbi&

It t - # fL T io #24n ,.4



APPENDIX VIII

SYSTEMATIC HUMAN RELATIONS



SYSTEMATIC HUMAN RELATIQS TRAINING*
C/HRI - 1972

Systematic Human Relations Training (SHR) is based on a new concept of individual
functioning that attempts to systematize the relationnhins between humans in
order to understand the forces that either promote additiveness and subtractiveness
in human affairs. In addition, SHR seeks to define a particular life-style that
will enable an individual to deal effectively with himself and his environment.
SHR, as a method of enhancing interpersonal relationships, is based on these concepts:

I. Helper-Helpee: The Universal Relationship

Physical Parent-Child Physical
Te acher-Student
Leader-Follower
Manager *Employee

Emotional HEIPER/HEIPEE Doctor'-Patient HEIPEE/HEIPER Emotiona1
SHusband-Wife
P oliceman-Citizen

*Friend-Friend
Intellectua etc* ntellectual

II. Relationships are for Better or Wors.

i"For Better. i" TEACHER "or"

(Birth) - --- P ARET "or"

or, for Worse." TEA "or"

III. The Dimensions of Interpersonal.Relationships,

Discrimination and Communication of the

RESPNSIVE/FACILITATIVE and INITIATIVE/ACTI Dimensions

Empathy

Warmth/Respect.

Concreteness

Confrontation

Immediacy

Self Disclosure

Genuiness.

*Don Edward Beck
Robert. C. Berg
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SHR
C/HRI
1972

EMPATHY

I. Empathy, or understanding, is the ability on the part
of-the7Helper to see the world through the eyes of the
Helpee. The Helper attempts to "crawl" inside the
Helpee's frame of reference in order to understand and
feel the things that the Helpee understands and feels.

Empathy is not sympathy nor is it judgmental of the
experiences of the helpee.

The helper not only sees things the way the helped sees
things, but lets the helpee know what he sees, that is, he
communicates what he sees to the helped.

II. In order to offer high levels of empathy in interpersonal
relationships, an individual must:

A. "Clean" up his own system from contamination caused
by competition from both internal (within the helper)
and external (within the helper-helpee situation) in
order to totally "tend to" the data being generated
by the helpee. . . and

B. Totally absorb all of the data, both verbal and non-
verbal, that the helpee is communicating. Through
active listening, the helper assists the helpee in
expressing his thoughts and feelings in a clear and
complete fashion.

III. Levels of Empathic Responses.

LEVEL FIVE

LEVEL FOUR

LEVEL THREE

Really understands both the surface and
deeper levels of meaning generated by the
helpee. The helper's responses add signif-
icantly to both content and affect. The
helper is "together" and "tuned in" com-
pletely and fully.

The helper's response adds noticeably to
the expressions of the-heTpee in suc a
way as to express an understanding of the
helpee's experiences and feelings at a
deeper level than the helpee was able to
express himself.

The helper's response and the helpee's
statement are interchangeable expressions
in both content and affect. These reflec-
tive statements by the helper convey to the
helpee that he has been heard and that he
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LEVEL TWO

LEVEL ONE

has the "green light" to proceed with
his line of thought and/or feeling.

The helper primarily responds to the
content and problem area of the helpee
whigl acting the helpee's feelings.
This sometimes takes the form of7 advice-
giving or "sugar-pills."

The helper either misses or completely
ignoresthe message from the helpee. He
may change subjects because he is tending
to self or cannot deal with the data
offered by the helpee.



EVALUATION OF OVERALL THERAPEUTIC FUNCTIONING 1

The facilitator is a person who is living effectively him-
self and who discloses himself in a genuine and constructive
fashion in response to others. He communicates an accurate
em athic understanding and respect for all of the feelings
of other persons and guides discussions with these persons
into specific feelings and experiences. He communicates
confidence in what he is doing and is spontaneous and in-
tense and is open and flexible in his relationships with
others and committed to the welfare of the other person.

The scale below represents a continuum to rate the presence
of the core facilitative conditions of empathy, respect,
genuineness, and concreteness.

1.0 1.5 2.0 2.5 3.0 3.5 4.0 4.5

None of these
conditions
are communi-
cated to any
noticeable de-
gree in the
person.

Some of the
conditions
are commun-
icated and
some are
not.

All conditions
are communi-
cated at a min-
imally facili-
tative level.

All of the
conditions
are com-
municated,
and some
are com-
municated
fully.

All are
communi-
cated
fully, si-
multaneously
and contin-
ually.

1 From R. Carkhuff, 1969.
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