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The traditional art education program in Qatar has

remained unchanged for several decades; however, in the

United States and in other parts of the world, a major

evolution in art education called Discipline-Based Art

Education (DBAE) has developed. The United States, as well

as several other countries, has also revolutionized art

education with the introduction of technology in the

classroom. The purpose of this study was to investigate the

feasibility of combining DBAE and technology in Qatar by

examining the benefits of DBAE as well as computer

technology, summarizing the current Qatari art curriculum,

circulating a survey to all art educators of Qatar, and

analyzing the results of this survey. This study reveals

that, while classrooms in many nations are experiencing an

advancement in computer technology and DBAE, computer

technology is currently absent within the Qatari school

system except for administrative use. Despite this scarcity

of technology, Qatari art teachers expressed an openness to



learning about new technology and introducing it to the art

classroom. This survey also found that most teachers had

only a brief familiarity with DBAE, but they expressed an

interest in learning more about this educational theory.

This study also provides a detailed, translated summary of

the current Qatari curriculum that has not, until now, been

compiled in one document.
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CHAPTER I

INTRODUCTION

The traditional art education program in Qatar has

remained unchanged for several decades; however, in the

United States and in other parts of the world, a major

evolution in art education called discipline-based art

education (DBAE) has developed. The United States, as well

as several other countries, has also revolutionized art

education with the introduction of technology in the

classroom. This study investigated the feasibility of

utilizing multimedia technology to introduce DBAE in Qatar.

This viability was ascertained by the analysis of a survey

circulated to all Qatari art educators.

Discipline-based art education is a comprehensive,

sequential approach to teaching and learning in which art

and works of art are studied through four basic disciplines

that advance the creation, understanding, and appreciation

of art: aesthetics, art criticism, art history, and art

production. These disciplines provide conceptions for the

nature of art, elements for valuing and judging art, and the

framework in which art has been created, as well as methods,

steps, and techniques for creating art. The goal of DBAE is
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to expand students' capacity to understand and appreciate

art by knowing theories of art, responding to art, being

familiar with contexts of art, and creating art (Dobbs,

1992).

The DBAE program perspective in art education increases

our appreciation and ability to experience art and beauty

through the awareness of culture and history. It allows

individuals the opportunity to appreciate and understand the

greatest artistic achievements, while shaping their

perceptual and analytical capacities. This approach

provides the necessary environment for learning, creativity,

and imagination to flourish while enabling innovative

thinking and problem solving (Dobbs, 1992). Brent Wilson

(1997) concluded that DBAE,

with its emphasis on the substantial study of art and

the idea-based creation of works of art, its

expectation that students engage in a variety of high-

level critical thinking processes, and its relationship

of works of art to humanistic and scientific themes

. . . has had the consequence of placing art at the

center of the program. (p. 150)

Essentially, by approaching art from a DBAE perspective, the

themes of works of art are renegotiated as "value laden"

products related to the collective human experience. In this
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way, the "substance and integrity of art, rather than being

lost, are actually strengthened" (Wilson, 1997, p.150).

Because of Islamic prohibitions against the

reproduction of animal and human figures, many benefits of

art education have not been appreciated. However, in some

countries of the Middle East, such as Egypt, interest in

teaching drawing commenced in the 20th century, when, under

the supervision of teachers from Great Britain, students

were taught to copy designs from other pictures or paintings

(Escander, Al Mallakh, & Al Sharouny, 1990). Gradually,

this trend improved to incorporate designs with letters that

were reversibly repeated. Realizing the importance of the

arts and art education in developing the student's

personality and creativity, the Ministry of Education in

Qatar, in particular, recently allowed students to

specialize in art for the first time.

This researcher discovered during the content analysis

of Qatar's curriculum that the current curriculum does not

view the study of art to be equal to the other academic

subjects, as is recommended in Discipline-Based Art

Education (DBAE). For example, specific time has not been

set aside in the weekly curriculum for art classes. The

curriculum is abbreviated and nonfocused on child growth as

defined by the mental, psychological, and physical
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development of the student. In the present Qatari

curriculum guide, the developmental stages are all grouped

together, are briefly stated, and are not specified by

stages. The curriculum instructional phrases are repetitive

throughout the curriculum without regard to the changing age

group. The concepts are too broad, lack depth of

explanation, and in some areas, are nonexistent. The goals

and objectives are too general, while the absence of lesson

plans, evaluations, and lack of outcomes indicate a need for

structure in the curriculum. In elementary school the

curriculum highlights only art production and ignores art

history, aesthetics, and criticism. However, in middle and

high school the areas of aesthetics, criticism, and art

history are mentioned but are not defined, nor are these

areas specifically used in the projects. It is the opinion

of this researcher that this curriculum guide is outdated

and no longer meets the needs of a contemporary visual arts

classroom or of a highly technical society such as Qatar.

Purpose of the Study

The purpose of this study was to demonstrate the

feasibility of developing an art curriculum in Qatar, using

the principles of the DBAE curriculum in conjunction with

technology. Many of the challenges facing art educators and

the art curriculum in Qatar can be approached through the
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multimedia applications of DBAE, which will provide

instructors and students with an opportunity to more readily

interact with visual art and to discover its educational

relevance. Additionally, this study attempted to discover

whether teachers are engaged in implementing technology in

the art classroom and whether they are given the opportunity

to engage in art to their satisfaction. A questionnaire

assisted in understanding art teachers' attitudes toward

both a balanced art curriculum and technology in the

classroom.

Statement of the Problem

Discipline based art education and multimedia

technology have proven to be valuable resources in the art

classroom. However, the Qatari art education curriculum has

not been revised for several decades and has yet to

implement either DBAE or multimedia resources. The reasons

for this resistance to new art education theories and new

technologies can be partly attributed to cultural and

religious reluctance to change. Most Qatari art educators

are not familiar with most multimedia technology. Therefore,

any modernization of the art education curriculum faces a

number of challenges. An understanding of art teachers'

attitudes toward curriculum revision, a curriculum balanced

by both responding to and making art (DBAE), and the
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utilization of technology are all essential. The results of

the analysis of a questionnaire assessing art teachers'

attitudes were presented to Qatari administrators and

educators to determine the feasibility of curriculum

revision. To achieve this purpose, this researcher

distributed a questionnaire to all art teachers of Qatar in

order to ascertain (a) familiarity with DBAE, (b) attitudes

of art instructors toward art education combined with

technology, (c) and, the extent to which art education and

technology have already been implemented. The questionnaire

was used to (a) the personal background of all Qatari art

education teachers, (b) current art education curriculum

practices, (c) the degree of computer knowledge/experience,

and (d) technological (computer) resources.

Obstacles to Developing a New Qatari

Art Curriculum

A number of obstacles complicate the creation a new art

curriculum in Qatar. Officials in education directorates

pay little attention to art classes, and some even suggest

canceling the classes despite their importance. Others

recommend reducing the number of art classes or making the

art class the last to be taught during the day and not

requiring attendance by students. This, in turn, is often

reflected in the student's interest in the subject matter.
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Furthermore, those who supervise art classes do not make art

equivalent in importance to other classes (as evidenced by

the lack of studios or drawing rooms as opposed to the

abundance of chemistry and biology laboratories found in

most schools). As a whole, Qatari art instructors are not

computer literate and, therefore, are unable to utilize this

important new technology in art education (Albassiouny,

1984). Probably most art educators in Qatar share Islam's

reluctance to embrace art as a valid part of the human

experience.

Benefits of Utilizing Technology

Today technology has a highly visible and dramatic

place in every aspect of the lives of human society today.

According to Hobbs (1997), where technology is available,

research shows that students have ventured forward without

intimidation, sampling multimedia in all contexts. Age is

not an issue with computer artwork. Hobbs and Rush (1997)

found that "children are able to make computer images as

soon as they are able to draw" (p. 276). It is up to the

teachers, however, to master the electronic capabilities of

our time, to utilize this mastery, to carefully choose

software, and to have a positive attitude instructing

students in visual arts. Each medium and technique offers

its own potential for art activity while becoming linked
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with the concept and form created. Multimedia elements

include software (computer operating systems), graphics,

sound, laser discs, the Internet, and videos. These newer

technologies offer unlimited possibilities for expanding and

enriching the creative process (Hobbs, 1997).

Limitations of the Study

The scope of this research was directed specifically

toward art educators in Qatar. By limiting the field of

study to Qatari art educators, the feasibility of

integrating DBAE and technology in the Qatari art curriculum

was more readily determined.

Definitions of Terms

Multimedia mixes the functions of different

technologies (Dahmer, 1993). Multimedia has the capability

to combine text, graphics, sounds, still photography, and

motion pictures in a smooth and seamless presentation of

training programs and other forms of information. Computer

and laser disk technologies are integrated in multimedia (R.

B. Smith, 1992).

CD-ROM (compact disc-read only memory) resembles an

audio compact disc but contains data, graphics, sound, and

sometimes photographs or video clips for display on a PC

(Winkler, 1994). One CD-ROM has enough memory to record a

complete toxicity database.
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CyberArts is a place where computer technologies,

design, music and sound, education, and entertainment meet

and create what is known as interactive multimedia.

DBAE stands for Discipline-Based Art Education. DBAE

is a comprehensive approach to art education that contains

four main disciplines. These disciplines are (a) criticism,

(b) aesthetics, (c) art production, and (d) art history.

Hypermedia is a computer-based instruction that is

nonlinear and nonsequential and that is a powerful tool

being used by cognitive scientists to examine how students

interact with instruction during the process of learning.

Kuttab is a village school, usually in a mosque, where

students memorize passages from the Quran.

Laser Video Disc is a video disc on which audio and

video signals are recorded in the form of microscopic pits.

Quran is the book of holy writings, or scripture, of

the faith of Islam.



CHAPTER II

REVIEW OF LITERATURE

This section examines literature related to the

advantages and benefits of DBAE programs for students, which

is followed by a discussion of literature related to

improving DBAE programs. Finally, the implications of the

reviewed material for the development of DBAE programs in

Qatar are discussed.

Discipline-Based Art Education

Discipline-based art education is a comprehensive

approach to teaching and learning in which art and works of

art are included in the classroom and are studied through

four basic disciplines that advance the creation,

understanding, and appreciation of art: aesthetics, art

criticism, art history, and art production. These

disciplines provide conceptions for the nature of art,

elements for valuing and judging art, and the framework in

which art has been created, as well as methods, steps, and

techniques for creating art. The intent of DBAE is to

expand students' capacity to understand and appreciate art

by knowing theories of art, responding to art, being

familiar with contexts of art, and creating art (Dobbs,
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1992) .

Emergence of DBAE: Historical Antecedents

There are a number of important historical antecedents

to DBAE in the United States. In the U. S., the main concern

within art education in the 19th century included industrial

drawing, but female teachers did introduce art appreciation

to their students and had influence on the presentation and

study of art aesthetics in America. During this period,

teachers used pictures to teach morals in the classroom

along with the study of appreciation.

During the early 20th century John Dewey advocated the

therapeutic value of art education for creative self-

expression and growth, whereas others saw art only as a

means to enhance the teaching of social studies. By mid-

century, some art teachers began to emphasize art history

and art as a career when the National Art Education

Association advocated that art should be taught in all

schools as a developmental activity (Paston, 1973).

In the early 1980s, the debate about the value and type

of art education involved men such as Victor Lowenfeld and

Ralph A. Smith. While Lowenfeld promoted self-expression,

Smith argued that a foundation involving history and

appreciation should be included with studio work. Eisner's

ideas on the construction of an art curriculum supported
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earlier scholarship, which posited that goals should be

determined, curricula constructed to reach those goals, and,

finally, evaluation and reconstructing curricula should take

place (Efland, 1990). Bruner's theory that "the teaching

and learning of structure, rather than simply the mastery of

facts and techniques, is at the center of the classic

problem of transfer" (Efland, 1990, p. 62) had great impact

on art education. After the introduction of Bruner's

theory, many art educators decided that their approach

should be more disciplined. This later became the

theoretical foundation of DBAE (Ef land, 1990).

During President Kennedy's administration, key people

such as August Heckscher, Francis Keppel, and Kathryn Bloom

received commissions and made significant changes in federal

government funding of art education in the elementary and

secondary schools. At the Penn State Seminar, Barkan,

following Bruner's lead, submitted that art education should

be problem-centered as well as discipline-centered. Then

students would have a basis for making decisions about

problems with the knowledge obtained from their disciplined

inquiry (Efland, 1990).

In a plan authorized and supported by Central

Midwestern Regional Education Laboratory (CEMREL) Barkan

presented an aesthetic education program for music, visual
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art, theater, dance, and literature that included the

responsibility of "extending and refining theory and

systematical building and testing curricula consistent with

the unique contributions that aesthetic education should

make to general education" (Efland, 1990, p. 67). The first

phase included the guidelines published in 1970. The second

phase included six instructional units that permitted

individualized instruction, flexibility of use of material,

and opportunity for students' abilities to be considered.

The inconsistencies that can be found between the two phases

of the program can probably be attributed to Barkan's death.

Staff of the second phase relied more on previous

understanding of art curricula than following Barkan's lead

in the first phase. In 1984, Gilbert Clark wrote that the

complexity of the instructional packages hindered their use

and success (Efland, 1990).

Barkan was also involved in producing art instruction

through a five-part television program for elementary

schools. Learning to make and understand art was the major

goal considered. Other scholars developed more programs for

art education through television programs and some are still

in use today in United States and Canada (Efland, 1990).

Laura Chapman, a renowned art educator, wrote a

refinement of the previous plans, with innovative major
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goals that included (a) personal response and expression in

art, (b) awareness of the artistic heritage, and (c)

awareness of the role of art in society. Chapman (1978)

presented this approach in Approaches to Art in Education.

She wrote:

The artistic heritage is a significant part of the

general cultural heritage. It includes the work of

artists, architects, designers, and craft workers of

both the past and the present, as well as the

contributions of people who preserve and interpret

works of art. No part of the artistic heritage can

have personal meaning for children unless it connects

with their own lives. (p. 120)

Twenty states are currently using Hubbard and Rouse's

third edition of Art in Action. The six-series program

remains popular and in use because of the textbook format

that emphasizes studio activity in the lower grades but

increases instruction in art history and art appreciation in

the upper grades.

The Charles F. Kettering Foundation funded Eisner in

the Kettering Project, which consisted of texts and

Kettering boxes of media material for untrained elementary

teachers to use in art education. Eisner included three

domains in his artistic learning program: the productive,
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the critical, and the historical. Most important were the

short-term, long-term, formal, and informal evaluation

possibilities in the program. The program has a fixed

curriculum similar to the Hubbard-Rouse design.

The four major categories of the Southwest Regional

Educational Laboratory (SWRL) program were production,

criticism, historical-cultural setting, and expressive

quality. Subject matter was divided into people, animals,

objects, and vegetation and scenes. The main goal was to

offer art production, aesthetics, history, and cultural

aspects. With additional help of filmstrip instruction,

elementary teachers could instruct students in art education

even if it was not their specialty.

Broudy's Aesthetic Eye Project differed from the other

projects because the development of the curriculum becomes

the teacher's responsibility after he is involved in summer

in-service workshops. The first and second phases of study

include aesthetic education, studio and performing arts,

curriculum development, and evaluation. After thorough

preparation, the last phase involved implementation with

students in the classroom. The teachers were encouraged to

construct a curriculum for the requirements of their own

location and students.

According to Greer (1992), the philosophical and
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conceptual foundation of DBAE can be found in the early work

of Harry S. Broudy. Broudy lived at a time when aesthetics

education was reserved solely for the elite of society. He

argued, however, for making art education the right of every

citizen.

Greer (1993) stated that introducing art as an

instructional element in other disciplines makes art

learning accessible to every student. Moreover, Greer

reported that, when DBAE is offered at all levels of the

curriculum, it assures that students' learning of art is

ongoing.

The debate continues in the late 1990s, with criticism

of the DBAE movement (considered by some to be the sedentary

form of art education) compared with the activities of a

studio-based art education. Politicians' concerns for

funding mathematics, science, and computer literacy have

somewhat stifled the movement and created further debate

about the value of the suggested curriculum changes.

Supporters of DBAE stress that art helps the student with

social, emotional, and intellectual development. Even

considering all the concerns and debates, DBAE is making

progress in implementing its goals throughout the United

States.
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Current Programs in DBAE

An example of a DBAE program can be seen in the sample

lesson plan developed by University of North Texas scholars

Laney and Moseley (1995) for using DBAE in the social

studies class. The lesson plan combines economics, art

history, aesthetics, and art criticism in its "Analysis of a

Fresco Depicting Production in an American City."

Another example of DBAE was presented by Parsons

(1994). Parsons discussed three types of distance in art

education that need to be bridged: (a)the distance between

studio art and art criticism/history; (b)the distance

between thinking in images and thinking in words; and (c)the

distance between art and culture in cognition. Here,

Parsons suggested that a curriculum should be developed to

integrate studio work with criticism and to teach art along

with culture.

The RIG Regional Institute Grant programs developed

projects and services in which DBAE became a more open and

free concept. These programs, which represent consortia led

by many different individuals such as teachers,

administrators, and museum directors, resulted in

transforming these programs into educational change

communities. The projects and services provided by the RIG

programs included different types of professional
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development institutes and professional services. For

instance, each region offered the school district members 2

weeks to introduce the DBAE institute each summer. Also,

each regional institute helped the participating school

districts by offering a menu of services and resources

(Wilson, 1997).

Advantages of DBAE

DBAE programs are increasingly being used in schools,

since they have been associated with several benefits. For

example, Rozelle (1994) has stated that DBAE may be one

answer to deal with the dilemmas posed by limited financial

support for art education programs. Specifically, he

suggested that DBAE, which includes lessons on art criticism

and art history, can be employed to provide quality art

education to students within whatever discipline it is being

applied, such as, social studies, science, and others.

Another benefit of DBAE relates to culture. In this

regard, Gilmour (1994) pointed out that changing social

perspectives of contemporary life include the notion that

the DBAE-instructed individual comes to place a greater

emphasis on and respect for cultures and subcultures. In

many DBAE programs, Gilmour stated, the art used is

reflective of a culture or subculture. Thus, DBAE not only

serves to teach students about art and to further their
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studies in the given discipline utilizing the DBAE approach,

but also it can serve to prepare them for the larger

cultural arena.

Advocates of DBAE have had to deal with criticisms

stating that most DBAE programs are dry and do not really

allow children the kind of creative expression that can be

achieved only in regular art education classes. However, in

a review of the literature, Dunnahoo (1993) rejected this

criticism, asserting that there is ample research evidence

that properly implemented DBAE produces intellectual and

emotional excitement among students.

Amdur (1993) contended that the integrated curriculum

approach such as that found in DBAE increases student

motivation and makes learning easier because lessons have

wider applications. He also suggested that discipline-based

art education promotes an interdisciplinary approach,

particularly with social studies and language arts.

An empirical study conducted by Stephens (1996)

indicates that DBAE in language arts instruction can be of

great benefit to students. Specifically, Stephens followed

the progress of 11 elementary students who exhibited similar

language-arts deficiencies and were treated with traditional

and nontraditional language-arts remediation methods.

Writings were marked using a color-coding system
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developed for the research project and designed to track

growth in cognition. Interviews for affective measures and

the Test of Non-Verbal Intelligence, Edition II, were

administered as pretests and posttests.

Findings of the study were said to show that art

understanding improved as cognition in language arts

improved. Change in attitudes toward art and artists

demonstrated a slight positive change. No significant

difference was detected in nonverbal intelligence (Stephens,

1996).

In her discussion of the benefits of DBAE, Black (1996)

reported that studies have shown that DBAE classes engage

most students, enhance their creative expression, and

benefit them academically. She stated that even bored,

rebellious, and unmotivated students often respond to the

arts.

DBAE Emphasis on Muliculturalism

According to Delacruz and Dunn (1995), one of the more

recent developments in DBAE is to integrate the approach

with multicultural education. Indeed, Grant (1992) stated

as follows:

Discipline-based art education offers a means of

stimulating intellectual activity and helping

disenfranchised people gain equality. The respect for
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diversity inherent in multicultural education should

serve as the organizing perspective for the curriculum

of art history, aesthetics, criticism, and production.

(p. 18)

Unfortunately, there have been few studies concerning

the effectiveness of this new approach, and these have been

marked by mixed findings and methodological flaws. For

example, Floyd (1997) investigated whether a discipline-

based multicultural art curriculum would affect African-

American children's ability to add skin-tone color to their

self-portrait drawings, as well as whether it would affect

their popularity status or their level of self-concept.

Qualitative and quantitative research methods were utilized

in addition to a self-portrait drawing, a sociogram, and the

Piers-Harris Children's Self-Concept Scale.

The underlying rationale for the study, with respect to

multicultural goals was, according to Floyd (1997), based on

the fact that:

African-American children often fail to add skin tone

color to their self-portrait drawings. Being able to

positively identify with one's self is essential in

today's multicultural society . . . no studies have

addressed the enhancement of African-American

children's self-concept through a discipline-based
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multicultural art curriculum. (p. 701)

Subjects in Floyd's (1997) study were 238 fourth- and

fifth-grade students from two public schools in central

Florida. The findings observed for qualitative analyses of

body color were said to indicate that the students became

more cognizant of using skin-tone color in their self-

portrait drawings. However, quantitative results of body

color indicated that the pretest was not an effective

covariant for the posttest. Sociogram analyses indicated

that the more popular students were perceived as role

models.

The Piers-Harris Children's Self-Concept Scale results

indicated that the treatment did not affect the students in

either a positive or a negative way. Qualitative results

indicated that the treatment influenced the students'

ability to add detail to their self-portrait drawings.

Findings were said to show a trend only in terms of

DBAE's positively contributing to multicultural education,

with lack of definitive significance being found in measures

attributed to problematic methodological components of the

study, including over-use of qualitative research methods;

too short an observation period; the need for a larger

number of students in the treatment and control groups; and

failure to use art curricula that were culturally and



23

personally relevant to students' lives.

On the other hand, Cowan and Clover (1991), in their

responses to several criticisms of discipline-based art

education, emphasized the need for an all-inclusive program

that responds to the needs of all students. The authors

offered case history studies showing how DBAE enhances

students' self-esteem.

Moore (1991) argued that many of the concepts that

constitute discipline-based art education can be related

directly to postmodernism. Based on an examination of the

historical development of art education in relation to art

movements, the improved relationship between artist and

market, and cultural pluralism, she concluded that a

possible benefit of DBAE is that it may help students

comprehend the postmodernist world.

Recommendations for Improving Discipline-Based Art

Education

Several educators have thought about ways in which to

maximize the effectiveness of DBAE programs. According to

Hamblen (1992), recent developments in aesthetic education

and discipline-based education and their impact on art

education suggest that major changes in art education could

occur. An implication of this change is that there must be

a way of making sure that art education given within the
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context of another discipline is truly being learned by

students. She concluded that standardized testing of art

learning should be considered as a means of making sure that

various DBAE programs are being effectively developed and

implemented.

In a comprehensive discussion of the existing

literature on DBAE, Sylva (1993) concluded that teaching the

creation of art is often lost in discipline-based art

education programs, where studying the art of others or the

concepts and principles that can be derived from others is

often emphasized. Thus, in order to improve programs, Sylva

recommended that DBAE programs begin to include the process

of personally creating art as part of developed DBAE

curriculum.

Despite the benefits of DBAE, the effects of these

programs will not be maximized unless teachers are motivated

to use them. To examine teachers' degree of motivation

regarding DBAE, Jeffers (1995) conducted a statewide survey

of Kansas art teachers. She found that, for the most part,

teachers felt that DBAE had little influence on them.

Rather than implementing DBAE programs, teachers'

primary areas of concern were lack of funding and the low

status of art programs. Based on findings, Jeffers (1996)

concluded that DBAE programs are not going to be maximized
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until efforts are taken to enliven teachers' interest and

motivation for such programs.

Thompson (1995) has noted that, in some DBAE classes,

the focus and special quality of art education is sometimes

diluted by the interdisciplinary setting. She stated that

DBAE can be improved through remediation of this problem and

suggested that a greater focus on student creativity and 
on

student cooperation will alleviate the problem.

Marchant (1993) reported that Elliot Eisner, the

president of the American Educational Research Association

and professor of education and art at Stanford University,

has offered several recommendations for improving

Discipline-based Art Education. Specifically, Eisner has

recommended that teachers reflect on their schools and

initiate the changes needed to improve school culture toward

making it more friendly to DBAE and more accessible to

policy makers and the public.

Finally, several researchers have advocated an

expansion of the DBAE curricula beyond the visual arts. For

example, Greer (1993), based upon a review of the evolution

of DBAE since its inception in 1984, concluded that DBAE has

had a major impact on art education and is now influencing

the performing arts as well. She recommended that DBAE

principles should be applied to all of arts education, not
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just the visual arts.

Implications of DBAE Review for Schools in Qatar

In terms of the use of DBAE instruction in Qatar, the

review of literature presented here has several

implications. First, it is possible that the many benefits

associated with DBAE might apply to Qatari students should

DBAE programs be developed and implemented there.

The strong possibility that DBAE programs can be

adapted to other cultures with accompanying benefits has

been discussed by De Vera (1996), who developed guidelines

for developing DBAE in the Philippines. De Vera stated that

DBAE will work to students' benefits in most any culture

provided that programs are developed with an understanding

of the culturally relevant components. These components

include an understanding of the current status of art

education in the country for which the programs are being

developed; the needs and culture of the country in terms of

their perspectives on what should be taught about art; the

resources available to the culture; and the values, beliefs,

and attitudes the culture holds toward art in general and

art education in particular.

Assuming that DBAE programs could be developed on the

basis of the parameters specified by De Vera (1996), it

seems reasonable to suggest that the introduction of DBAE
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programs in Qatar could result in several benefits,

including improved use of funding for art education;

improved preparation of students for living with peoples of

other, often diverse, cultures; improvement in students'

intellectual and emotional excitement regarding learning

both art and the discipline with which art instruction has

been integrated; improvement in motivation and in the ease

with which students learn; a kind of "carryover" effect in

which learning art enhances the other disciplines being

learned, while acquiring greater knowledge in the other

discipline enhances art learning; and an enhancement of

students' creative expression.

Another implication of the reviewed literature for DBAE

in Qatar concerns ways of improving programs. The

literature revealed a number of improvements that need to be

made in many DBAE programs to maximize their effectiveness.

In the development and implementation of DBAE programs

in Qatar, many of these recommendations for improvement

could be incorporated into the basic program design, thereby

increasing the power of developed programs. Features that

might be incorporated include (a) considering the

development of some sort of standardized program for

monitoring how well implemented programs are doing in

teaching students art; (b) making sure that developed DBAE
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programs allow for students to actually create their own art

projects; (c) working to motivate teachers to accept and

become involved in DBAE programs; and (d) making sure that

programs emphasize student creativity and collaboration.

Issues in Discipline-Based Art Education

Little agreement exists among art educators as to how,

and even if, DBAE should be applied to contemporary

education. Critics of DBAE, such as Donald Arnstine (1990),

believe in a "gradualist" application of DBAE to current

curriculum. Arnstine charged that DBAE, in its desire to

increase the academic value in the school systems, has

gotten involved in the political aspects of education and

will actually threaten its progress by insisting that art

should be another academic subject.

Arnstine (1990) further challenged the tenets of DBAE,

which state that teachers can be taught enough in summer

workshops to enable them to present art production, art

history, art criticism, and aesthetics to their students.

He proposed that the time and energy should be invested in

art specialists and art teachers, then to let them use their

own ideas in presentation techniques instead of having a

structured curriculum for non-art teachers.

Continuing to challenge DBAE in terms of its notion of

balance between the four areas. Arnstine (1990) stated
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that, if all four areas are balanced, budget cutters will be

more than willing to cut art education completely instead of

considering taking portions of the recommended curriculum.

He recommended that DBAE eliminate the idea of balance and

concentrate more on the needs of students to create, leaving

the study of art history to those students who show an

interest in it. Arnstine felt that young students are not

capable of studying art criticism and suggested that DBAE

not advocate that it be taught.

Arnstine (1990) also asked proponents of DBAE to

remember that the purpose of education is to acquaint

students with their own culture and that the introduction of

art from other cultures interferes with students'

identifying with their own culture. He stated that

masterpieces have a place in art education, but that a

dominant focus on them eliminates the opportunities students

would have in focusing on present experiences-popular art.

He suggested that teachers select material with which the

student associates in daily life, instead of material that

is foreign, unattractive, boring, and offensive. He felt

that teachers can redirect and refine students' tastes by

using their own art in educational presentations.

Arnstine (1990) seemed to forget that the curriculum of

DBAE, although structured, is flexible enough for teachers
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to adapt the program to student's needs. At the closing of

his paper, he asserted that DBAE's proposed curriculum does

not facilitate student creativity and probably will cause

problems in obtaining funding.

Broudy (1990), a philosopher of education, responded to

the criticism and apprehensions of DBAE's opponents such as

Arnstine (1990), Broudy's response was organized by his

attention to each of Arnstine's main points.

Arnstine (1990) stated his concern that the DBAE's

emphasis on art aesthetics, art history, and criticism of

fine art would inhibit the creativity and spontaneity of

students. Broudy (1990) responded by reminding educators

that when teachers teach about poetry there is not a

decrease in the creativity of the students when they attempt

to write poems. In fact, he stated, the introduction of a

poet's works increases the students' perspective and

broadens their views of possibilities, thus enhancing their

own immature creativity. So it is with art, stressed

Broudy. He said that through his empirical experience he

has not found a lack of spontaneity and enthusiasm in the

classes he attended.

Elliot W. Eisner (1990) placed himself in the middle of

the DBAE debate by outlining some of the history of DBAE's

approach to art education. He mentioned that the approach
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recommends that students should have the opportunity to

create and also to learn how to perceive the images of their

work and the work of other artists. He stressed that DBAE

advocates that students should examine multicultural

influences on art, as well as the influences of art on their

cultures.

In response to a debate about the value of DBAE at the

April 1989 Philosophy of Education meeting, Eisner (1990)

addressed Arnstine's (1990) arguments. Eisner followed the

same pattern as he responded to the topics of each section.

He enumerated the misconceptions that Arnstine had about the

value of DBAE in the school programs and proceeded

sarcastically to accuse Arnstine of not investigating the

actual classrooms and curricula in place before he drew his

negative conclusions.

Some DBAE proponents, such as David Feldman (1989),

found an exploration of the crossroads between psychology

and art education to be beneficial to DBAE as a whole. He

suggested that art educators utilize the research and

documentation on child development when generating

curriculum so as to consider the different stages of

learning and motor skills of children. He wanted art

educators to apply their knowledge of development to fit the

curriculum to the development of their students. Feldman
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stated that the developmental charts show that young

children delight in the production activities of art but may

not enjoy the interruption of art history and art

appreciation while they are enthralled with the development

of their new talent and skills. However, a teenager

interested in art as a profession may be extremely

interested in gaining more understanding of art

appreciation, art history, and aesthetics to further his or

her abilities in the production aspects. Besides the

consideration of prerequisite learning, it is necessary to

consider what art provides a child concerning other fields

of study.

In his summary of the principles of learning that have

a part in his research, Feldman (1989) observed that

knowledge is constructed, is mastered in stages, and is

achieved through response to optimal discrepancy, and that

knowledge transitions are achieved through phases. He

stated that learning is achieved through a slow movement

forward, more rapid movement forward, then some

disintegration and backward movement, preparatory to

advancing to a new stage.

Feldman (1989) saw a promise that, with consideration

of the new emphasis on non-universal developmental

psychology, a more balanced and usable framework for the
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needed reforms are now under way in art education. His

research and his repeatedly mentioning by name many

researchers in psychology and education are valuable tools

for the serious scholar and researcher.

Another critic who finds promise for DBAE's future,

based on its past, is Juliet Moore (1991). Through an

outline of art history and artists' attitudes, Moore showed

the trend of art from the 19th century's society-oriented

attitude to the 20th-century modernist's self-serving

attitude. Across the 19th and 20th centuries, she found a

cycle that began with a concern for art's contributions to

society, followed by an emphasis on technical skill and

obtaining commercial gain, and concluding with the

Modernist's tendency to self-analysis. Moore saw the Post-

modernist as incorporating self, society, multicultural

influences, and history in the study and creation of art.

This new atmosphere of comprehensible approach to art gave

an opening for the birth of DBAE. Moore felt that Post-

modernism and DBAE have similar goals. Moore's positive

regard for the Post-modernist's views and DBAE curriculum is

obvious as she congratulated today's educators for not only

reversing this trend, but also for combining the best of

every art education era.
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The following are criteria goals of DBAE:

1. Develop the awareness of art and works of art

through the disciplines of aesthetics, art criticism, art

history, and art production.

2. Develop the students' appreciation and understanding

of the meaning and ideas of works of art through study,

creation, interpretation, and evaluation.

3. Explore the self and others through the universal

human values and beliefs as displayed in art and works of

art of world cultures and societies.

4. Confirm the visual arts as a fundamental and

necessary part of general education (Dobbs, 1992).

Multimedia Technology and Art Education

Introduction

This review presents an examination of multimedia's

role in art education, beginning with a short definition and

general discussion of multimedia technology and followed by

a review of literature related to the purposes and uses of

these technologies in art education. This review is

followed by some examples of multimedia art education

programs. The final section is a discussion of the reviewed

literature in terms of its implications for multimedia use

in art education programs in Qatar.
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Definition of Multimedia Technology

According to Anderson (1985), multimedia technology

consists, primarily, of the electronic media. Included

among electronic media are computers, video recorders,

interactive video discs including laser videodiscs, and two-

way cable television.

Brouch (1994) stated that the 1990s will see more

sophisticated interactive multimedia technologies, leading

to widespread employment of virtual reality in both public

and educational settings. Regarding education, Brouch

reported that the arts (visual, music, drama, dance, and

creative writing) are intimately involved with instructional

technology's future and that the arts provide both adult

(commercial) creators and contributors to the programs being

developed for education. In other words, there is a

reciprocal partnership between the arts and multimedia

technology in that multimedia is employed not only for the

purposes of art education, but also that artists and art are

used in the developing of multimedia programs in general.

Jacobson (1992) took the position that CyberArts is the

new frontier in multimedia technology and creativity--

calling it the "place where the worlds of science and art

meet" (p. 1). Regarding CyberArts, Jacobson (19 92)defined

it as a place where "computer technologies, visual design,
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music and sound, education and entertainment merge to form

the new artistic territory of interactive multimedia" (p.

1).

In essence, CyberArts consists of technologists and

artists applying emerging interactive, multimedia tools and

techniques toward a variety of purposes, including

education, music, graphics, animation, publishing, video,

theater, theme parks, toys and games, and virtual reality.

Purposes of Multimedia Technology in Art Education

In the field of art education, multimedia technologies

can serve several purposes. A number of these have been

discussed by Kaagan (1990), who stated that multimedia

technology can be used to bring into focus, to highlight,

and to take advantage of the potential of arts education,

especially DBAE, to foster students' reasoning and problem-

solving abilities. In other words, the incorporation of

multimedia technologies into art education can operate to

foster cognitive growth in students.

Secondly, Kaagan (1990) stated that the use of

multimedia technology allows educators to assume a more

aggressive posture with regard to arts education in terms of

serving the needs of students with disabilities, even marked

disabilities. Kaagan also reported that multimedia

technology can advance art education because it is



37

supportive of attempts to professionalize teaching in this

area (Kaagan, 1990).

In addition, multimedia technologies are said to

legitimize the arts by advancing efforts to assess student

performance, as well as by accounting for progress in

expanding the role of the arts. And, finally, multimedia

technologies are said by Kaagan (1990) to cause exemplary

arts education materials to be developed, materials that

allow students to take advantage of state-of-the-art

technologies in their arts learning.

Kennedy (1989) has suggested that the influence that

television's influence upon students can be positive if the

possibilities of video use are realized by the educational

system. He advocated an art education program in which

students make their own videos for one another, a program

that will allow students to television as a medium with

which they can interact.

Moreover, Kennedy (1989) stated that young people can

actually improve their levels of self-control through the

creation of videos. In other words, multimedia technology

in art education can be used not only to facilitate

students' cognitive growth but also to facilitate their

social and individual psycho-emotional development.

Dunn (1995) has stated that, given the role the
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electronic media play in contemporary society and the fact

that these media are going to be used even more frequently

in the future, if art educators do not begin to utilize

multimedia technology in their classes, they will fail to

prepare students for the kind of art experiences they can be

expected to see in the 21st century. Similarly, students

will be unprepared to create the kind of art that can be

produced only through technology.

English (1995) reported that another use of multimedia

technology, especially interactive multimedia technology, in

art education is to teach multiculturalism. She provided an

example in her discussion of how she had students work

together to create an interactive multimedia CD using

pictures of art around the world. According to English,

this kind of art education can help students not only to

learn about other cultures and people but also to better

understand their relationship to one another as individual

human beings despite their cultural differences.

This discussion has focused thus far on the uses of

multimedia in art education in terms of the objectives it

can attain with respect to student learning. However, in an

early study, Chipley and Chipley (1975) proposed that the

use of multimedia in general, and with television in

particular, can also serve several purposes and functions



39

with respect to art educators themselves. In particular,

they stated that multimedia can offer art educators a

clearer view of the changes that need to be made to the

current curricula in order to build better media-based

programs of art education, as well as to improve the

developmental process associated with the production of any

media-based art education program.

Examples of Multimedia Art Education Programs and Their

Effects on Students

Examples of how multimedia technology can be introduced

into art education and the learning objectives that can be

achieved via the introduction of this technology are

numerous. In this regard, Genin (1991) discussed graphic

software that enables 11 to 18 year-old students to explore

the theory of color and develop a sense of color by making

judgments and comparisons.

Graphic software is specifically designed to develop

aesthetic-artistic qualities in the user, as opposed to the

intellectual-cognitive qualities usually associated with

computer-assisted learning. Moreover, according to Genin

(1991), research on graphic software in school classroom

clearly shows that microcomputers provide a tool unique in

terms of their ability to encourage and enhance the

development of art and art design students' sensibility
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regarding the interpretation and criticism of art.

Multimedia technology can increase students' learning

by making the subject matter more interesting and more real.

This point was noted by Guernsey (1997) in her discussion of

an art history video created at the Columbia University (New

York) Media Center for Art History. The video takes art

students on a computer-animated video tour of the Amiens

Cathedral (France). According to Guernsey, the video's

chronology of the building's construction has, according to

student viewers, made architectural history "come alive" for

them.

Another example of the use of multimedia technology in

art education is provided in a video prepared by the Getty

Center for Education in the Arts (1991) in Los Angeles. The

video is about the use of multimedia technology in education

in general and art education in particular.

Many programs are reviewed in the Getty Center video,

but an emphasis is placed upon two multimedia programs

designed by Kathleen Wilson of the Bank Street College of

Education in New York. These programs rely upon the innate

curiosity and self-motivation of students to teach history,

art history, archaeology, geology, ecology, art techniques

and principles, and cultural history, as it allows them to

explore digitally an ancient Mayan temple as well as the
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studio and grounds of French Impressionist painter Claude

Monet.

In the Getty Center (1991) video, it was stated that

multimedia technology in all areas of education, including

art education, can be maximized when the following

components are included:

1. Children are immersed in technology from an early

age and do not have to be taught, per se, how to use those

tools.

2. Information can be broken into MTV-short-attention-

span chunks for children.

3. It is understood that multimedia exploration is a

natural way to learn because it correlates to the way humans

learn from life--through emotional response to new

information and stimuli.

4. Computers are conceptualized as extensions of the
human mind and can, therefore, more easily help students

visualize solutions to problems in any content area.

Several problems that educators have experienced with
multimedia technology were also discussed in the Getty

Center (1991) video. These problems included the following:
slow acceptance of technology by the community; high costs

of many technologies; insufficient numbers of talented

teachers knowledgeable about technology; and the need for
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teaching programs to contain a spine, or linear structure,

in order to work well.

Based on the discussion, it was concluded that

technology in art education allows individuals most to

easily go beyond today's knowledge, create new visions, and

incorporate that new knowledge in daily life (Getty Center,

1991).

The Art and Technology Integration Project (ATI), a

partnership of the Westside and Grand Island Public Schools,

the Smithsonian Institution's National Museum of American

Art (NMAA), and the University of Nebraska at Omaha (UNO),

focuses on long-range assessment of the effects of

multimedia technologies in discipline-based art education

defined as interdisciplinary curricular units that integrate

the visual arts.

Elliott (1996) presented an evaluation of the ATI

program, noting first that it includes such diverse goals as

bringing national art museums into classrooms

electronically; developing computer integration strategies;

training and supporting teachers who work with multimedia

technology as part of art education; building curriculum,

instruction, and assessment strategies; and developing a

statewide community for art and technology integration.

Evaluation of the ATI project was said by Elliott
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(1996) to show high levels of success in terms of expanding

the use of educational technologies that support engaged

learning; using art and museum resources for cross-

disciplinary integration into curriculum for grades K-12;

digitizing selected images and artifacts from the NMAA and

making them available over the Internet; and increasing

teachers' skills, knowledge, and abilities to demonstrate

integration by providing training in constructivist theory,

art integration, and technology (Elliott, 1996).

Schiferl (1993) stated that multimedia technology can

be used to facilitate art student learning in art classes

that are not particularly well fitted to these students.

For example, while art classes often emphasize perceptual

and cognitive angles that are, of themselves, particularly

interesting to art students, art history classes stress

cultural values.

Moreover, Schiferl (1993) noted that most art history

classes are not really visual at all but rely heavily on a

verbal approach to instruction--a fact that limits the

impact of instruction. Thus, multimedia software have been

developed to facilitate student learning in art history

classes by using a combination of the verbal and the visual.

The interactive software "Space: The Visual Frontier"

is said to represent an intermediate step between the heavy
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dependence on words and the rigorously visual approach that

will be coming in the near future. According to Schiferl

(1993),

The program focuses on the development of linear

perspective in early fifteenth century Italy, and

possesses many qualities that other educational

software should emulate. It shows visual

restraint to make sure that form does not

interfere with content, and it targets key figures

with animated overlays. It also allows for image

manipulation and kinevisual testing. (p. 1)

Interview data were collected from several students in
response to their using the art history software. According

to Schiferl (1993), students' responses indicated that the

program was very interesting to them and made them more

desirous of learning art history.

Technology in the United States

A critical need exists to increase the use of

technology in the art education curriculum because the 21st
century offers an exciting opportunity in art curriculum

through the exploration of new technology in interactive

multimedia. Technology affects almost all aspects of our
lives, and as the use of technology increases, aesthetic

considerations also become more important. Through the
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different reasons to value works of art. With interactive

multimedia, students can discover and even construct works

of art. They can translate their ideas into "aesthetic

images" with the variety of media tools available to them,
and technology also offers them the opportunity to be

creative through different media. With multimedia

technology, students have the flexibility to attempt an
endless number of alternative compositions (Hobbs & Rush,

1997). Images are readily abbreviated, changed, rearranged,

or expanded. The new and unexpected possibilities of
repeating, overlaying, and integrating patterns allow new
visions and perspectives in art involved with time, space,
and energy. For instance, art instructor Betty Lake (1992)
discovered that paint programs were an ideal way to reach
at-risk students, who, with paint programs such as Deluxe
Paint, were readily able to experiment and take risks with
their creations, thus increasing the students' enthusiasm
about art. And when multimedia, or mixed media, enters the
picture, the whole person can become involved. The

combination of sight and sound through videos, still images,
animation, graphics, text, and audio engages the student in
new and exciting ways (Greh, 1990). Clearly computers have
changed the nature of teaching, and therefore, familiarity

45
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with computer technology is necessary for the art curriculum

in the 21st century.

Technology is currently advancing at phenomenal speed.

Each advance in technology provides greater educational

opportunities for students. Research shows that technology-

assisted learning allows students the freedom to learn at

their own pace, allows students individualized instruction,

and enables students to develop learning strategies through

creativity and problem solving. However, many teachers are

not computer literate, are not familiar with available

software, and are therefore unable to utilize these valuable

tools in the classroom.

Multimedia applications allow teachers and students the

opportunity to explore topics in ways not possible with

nontechnological techniques, such as a trip to a museum, the

investigation of an artist's life, collections of historical

data, current events, or great moments in history. With

these tools, students gain the means to improve their

existing artistic abilities, to find easier ways to

illustrate difficult concepts, and to become more actively

involved in the learning process (Hirschbuhl & Bishop,

1996). Interactive multimedia can enable students to do new

things which have not previously been possible. Training

and experience eliminates the intimidation or fear of
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technology, provides information about the hardware and

software, and provides teachers with a platform for

understanding the operational step-by-step simplicity of

multimedia application. Knowledge of the capabilities of

computer hardware and software, along with instruction in

its use, is an essential component for expanding techniques

and knowledge in the art classroom. "These remarkable

resources [graphics, CD-ROM, multimedia, and interactive

multimedia, and networking] can connect students with the

larger world to make their explorations more substantive and

more challenging" (Hobbs, 1997, p.178).

These supernumerary powers were not previously

associated with traditional art expression, but students

celebrate using these powers. Students relish the freedom

of creating and exploring with the powers that computer art

offers them. The rapid access available through technology

enables the student to view the work of art, its art

history, criticism, aesthetic, art production, and other

works of art for comparative study. New ideas are explored,

tried, tested, and realized. According to Greh (1990)

students develop a code or standard and apply it to the art

world.

Art education strives to give students a breadth of

experience in a variety of media, as well as depth in
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one or more, there is a need for students to explore

the imaging potential of computers and become critical

evaluators of the resulting images. (p.10)

The merging of traditional processes and techniques

with today's technology permits teachers the opportunity to

integrate subjects such as history and literature through

inviting subject matter from outside the world of art. The

collaboration of teachers facilitates more effective use of

today's technology in the classroom and the integration of

different disciplines in art education.

Using laser disc technology permits the selection of

the kind of art that complies with Islamic religious

standards. This is not the best approach, but it is the

only opportunity since no national art galleries exist in

Qatar.

In any culture, multimedia technology is an ideal

vehicle with which to teach the visual arts. As this study

shows, learning occurs within a variety of processes during

which an individual is able to change her or his behavior in

some constructive manner. Multimedia technology also

improves the effectiveness of the important function of

evaluation through superior feedback capabilities (Bottoms,

1994). Recent studies have found that employees trained

through the application of multimedia technology retain more
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information than do employees receiving traditional forms of

training (Oz & White, 1993).

The adaptation of technology to the classroom allows

teachers the added support of networking with other

professionals in the teaching field. Teachers have the

opportunity to use a computer network for communication in

such areas as lesson plans, exchange of ideas, and moral

support to enhance the learning process. Teachers also have

access to lesson plans that have already been created for

the curriculum and can modify them for their use or create

their own lesson plans using different software.

Another advantage of technology integration is that it

allows the learning process to be student centered rather

than teacher centered. The integration of art and

technology retains virtually all of the particular

advantages of each individual component while implementing

multimedia within the school curriculum. For students,

multimedia technology will assist in the development of

their visual art abilities with the introduction of new

subject material, icons, and visual images. Their ability

to create visual arts that model their feelings and emotions

is enhanced, a cognitive enhancement that promotes the

application of art skills (thinking, investigating,

communicating, and reasoning) to other fields of study.
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Using technology in the art classroom will assist in

satisfying the needs of both individuals and groups, with

both children and adult students. The maturation of high

school students' art skills is shown through their increased

abilities in analytical thinking, in the use of complex

terminology, and in visualizing art's relationship to other

disciplines. As the embroidery and layering of art with

historical and cultural contexts of contemporary life

becomes more apparent to students, they will gain a

different perspective of their own world. Students learn

better through integrated subjects as they relate to

computer literacy. Hypermedia (nonlinear computer-based

instruction), like whole language, is a method of presenting

information in a nonlinear or nonsequential manner and

encourages students to process information based on their

own experiences. Used properly, hypermedia increases peer

interaction and provides for three modalities of

instruction: visual, auditory, and tactile-kinesthetic.

By blending technology with the teaching of different

kinds of art from around the world students can more readily

learn about different multicultural aspects and human

commonalities. Through instant access to world art,

students become armchair travelers and can experience

computer art that is already appearing throughout the world
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in art galleries and museums. A few original visual art

works are available in Qatar, but with the use of laser

discs and CD-ROM, a collage of art work is available at the

touch of a button. The tremendous challenge of

incorporating multimedia technology into the existing

curriculum would be justified by the introduction of the art

material alone. Most importantly, when students and

teachers benefit from the use of technology in the art

classroom, as the above examples illustrate, Qatari society

as a whole will also benefit.

A number of additional studies have also shown how the

use of multimedia technology has a positive effect on the

learning abilities and creativity of students. Hecht and

Dwyer (1993), for example, addressed the importance of

student participation in structural activities both in and

out of school. These activities have been positively

associated with increased academic achievement and student

involvement such as learning to use a computer and

application of software.

In their study Hecht and Dwyer (1993) investigated 220

students in three high schools. The goal was to teach the

student to be a proficient computer user. Schools can

approach student learning and use of computers as a very

structured activity. The investigation of this issue is to
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determine the degree of relationship between the perceived

amount of engagement in and comfort with school-sponsored

computer use and concurrent engagement in other

extracurricular school structured activities (Hecht & Dwyer,

1993).

The results showed no significant differences in the

data (Hecht & Dwyer 1993). These results confirmed existing

views on how beginning high school students spend their out-

of-school time and have important implications for all

schools seeking to use computers in their educational

programs.

Hecht and Dwyer (1993) stated that a positive

relationship exists between the curriculum and student

academic success through the use of computer technology.

This technology stimulated critical thinking through the use

of technological and problem-solving skills.

Kromhout and Butzin (1993) asserted that Project CHILD

(Computers Helping Instruction and Learning Development), a

computer-integrated instruction program for the elementary

school, provided for a curriculum realignment and a

restructured organization for the elementary school to

facilitate the integration of technology into the classroom.

There are seven key elements in the Project CHILD

program: classroom computer integration, multigrade
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continuous progress classroom cluster, multidimensional

classroom learning stations, student empowerment,

systematic classroom management procedures, use of multiple

assessment, and parent involvement (Kromhout & Butzin

(1993).

The authors found that the positive effects of

achievement for Project CHILD classes were statistically

significant across grades and schools for total math, total

reading, and total battery scores on standardized tests.

However, the goals of Project CHILD were not limited to

improving standardized test scores of students. The program

emphasized problem solving, use of

technology, teamwork, time allocation, and higher order

thinking skills.

Kromhout and Butzin (1993) stated that learning through

technology increases motivation, cooperation, and

collaboration, as evidenced when computers are used in

writing. This study confirmed that the computer writing

classroom can provide an optimum teaching/learning

environment.

According to Kromhout and Butzin (1993), this

comparison study of writing skills between the pen classroom

and the computer classroom indicated that the pen classroom

is teacher centered, whereas the computer classroom is
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student centered. Although both classrooms are productive

learning environments, the computer classroom is a more

effective learning environment for the student.

Writing with computers is more difficult to master than

writing with a pen, but the computer atmosphere seemed,

according to studies, to invite writing. Writing with the

computer can develop into an engrossing, interesting, and

enjoyable writing activity. There are several positive

qualities apparent in the computer context, as opposed to

the pen context, which follow the sound principles for

effective learning: the learner is independent, risk taking

is encouraged, and the environment is supportive. Thus, the

student is successful. The computer classroom is effective

in writing, as indicated by Kromhout and Butzin's (1993)

study, but it can also be effective for other subjects as

well. This can be accomplished through the use of effective

learning strategies, lab design, and the integration of

technology into the school curricula (Snyder, 1994).

Scholarship finds that the introduction of computers

will facilitate changes in the educational process that will

go beyond the technology itself. The computer can change

the style of teaching and learning from the traditional

teacher-centered to the student-centered approach, while

making the level of interaction between student and teacher
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more intense due to the need for individualized instruction.

A pilot study by Swan and Mitrani (1993) used students

from the classes of remedial reading and mathematics.

Through use of the computer, results indicated that students

learned faster than the traditional group, that there was

30% more student-teacher interaction in the reading classes,

and that 10% more student-teacher interaction occurred in

computer-based math classes.

Although they discussed different subject matters, the

studies by Snyder (1994) and Swan and Mitrani (1993) reached

the same conclusion. Computers will enhance the education

process and raise the student/teacher involvement in the

learning process (Swan & Mitrani, 1993).

Stoddart and Niederhauser (1993) primarily explored the

positive aspects of computer technology. This new vision

changes the focus from the content of education toward an

emphasis on pedagogy. At the same time, the instructional

focus changes from teacher-directed toward student-centered

teaching. Technology plays a vital role in this new vision.

The theme of Stoddart and Niederhauser's (1993) work

discussed the underlying hypothesis of two important

approaches to computer-assisted education, namely the drill-

and-practice and the tutorial program. These approaches have

been typically associated with an Integrated Learning System



56

(ILS) and the open-ended application programs that have been

referred to as tool-based systems (TBS).

Essentially ILS is a conservative program that fits

easily with traditional teaching approaches, whereas the TBS

approach is used to incorporate a new view of the learner

through the open-ended teaching approach. This sets up a

different, more positive interaction between the learner and

computer than does the ILS approach. Stoddart and

Niederhauser (1993) argued that computer technology will

have little effect on U.S. public schools unless the school

systems realize that the computer is a tool and not a

teacher. In addition, it is necessary that technology funds

be spent by those who know what is needed in the classroom

(Stoddart & Niederhauser, 1993).

Patton (1994) was concerned with the technology of the

future and how we can be prepared for change in the 21st

century. There are some effective methods for teaching by

using technology. First, there are virtual reality and a

host of other real-as-life simulations. Second, verbal

computer communication recognizes voices and responds to

verbal command. Third, multimedia instruction replaces

learning by hearing or seeing. Fourth, Global Information

Retrieval will becomes reality through implementation of a

direct-home satellite digital (Patton, 1994).
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A number of multimedia technologies are realities in

contemporary computer-based classrooms. In the art classroom

in particular, the computer is becoming an invaluable tool.

"Computer images are no longer the art medium of the future;

the future is already here" (Hobbs, 1997, p. 273). Students

are learning to combine media, such as printing computer

images from floppy disks and then applying them onto paper

or canvas (Hobbs, 1997). The combination of media, including

media produced by multimedia, suggests an enormous creative

possibility for student artists. Patrick Lynch (1991), of

the Yale University School of Medicine, sees the array of

multimedia as "nonsequential documents" that students can

combine to form a "web of information."

Beyond the production value of multimedia-created art,

students and teachers alike can access resources through the

Internet. According to Martinello and Cook (1994), such

networking

connects people electronically across large distances

around the world. Technology makes it possible for

students in villages, town, cities, the barrios and the

ghettos of large metropolitan areas, and even remote

areas of the world to communicate instantaneously and

over time with others. (p. 182).

Martinello and Cook also found that CD-ROM, like the
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Internet, brings the world into the classroom. CD-ROM is an

invaluable resource because it combines audio, visual, and

print data.

The work of artists has always been a product of

accessible technology (White, 1983). According to white,

"Each new medium provides artists with modern and unique

ways of creating works of art" (p. 52). Multimedia software

is certainly the new medium with which students are shaping

their own artistic visions. Some sophisticated software

programs for making and enhancing images of the works that

students produce let students draw or paint as they would on

paper or canvas (Hobbs & Rush, 1997). Although this study

may refer to particular software packages, such as Kid Pix

Studio, because of the rapidly changing nature of the

software industry, even those software programs that are

popular today, such as Kid Pix Studio, Flying Colors, Kid

Cuts (Broderbund), and Kid Art Explorer (Adobe) may not even

be remembered in the future. Therefore, any particular

software packages referred to in this study or in others are

used only as illustrations.

Haugland's (1992) research covered a particular

multimedia software package, Broderbund's Kid Pix Studio,

the winner of the Developmental Software Award, and

suggested reasons for its use in integrating technology and
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art education. According to Holzberg (1995), "Classes in

social studies, geography, history, and English literature

all benefit from multimedia applications" (p. 37). Students

can learn math as they manipulate geometric shapes or place

objects on a grid. They can practice language arts when

they add text to drawings. They are also able to learn

proper grammar use and spelling. Finally, they can discover

more about the topic of study by creating pictures or slides

on the computer with the use of appropriate software

programs.

Educators know that, when students are active learners,

they become involved in learning rather than being audiences

for instruction. Active learners create and produce as they

learn. They are engaged in their work, try out new ideas,

and gain understanding by constructing their knowledge from

the world around them rather than acquiring it through

memorization. Multimedia packages encourage the passive

observer to become an active participant. The real emphasis

of multimedia is on activity and underactivity. Students

can become actively involved by producing patterns,

drawings, paintings, and slide shows.

Even very young students can put together dynamic

multimedia presentations and feel a sense of accomplishment

without much help. Computer-aided illustration is similar
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to creating illustrations for a picture book. Instead of

getting out paper, pencil, crayons, or paints, students

imagine their story, create pictures and sound to portray

the story on the computer, and link them together in a slide

show. The drawing and painting tools allow students to draw

their own pictures or add to the library's background

scenes, props, and active characters (walking, singing,

dancing, and more) available in the package (Holzberg,

1995).

After a field trip to the zoo, fire station, or nature

walk, a teacher might have the students create an animated

report. Students could dictate the story of their trip to

the teacher and watch their words come up on the screen.

Students could request changes in the story, the font size,

and text color, and when the story is finished, each child

could have the class story on his or her own computer and do

their own illustrations for the story. Each child could

print his or her own book, animated report, or a slide show

about their trip or excursion. Holzberg (1995) suggested

that students could get a new perspective of the ant's world

by creating a picture of nature as the ant sees it, or

students could benefit from making totem pole designs while

studying the American Indians' tribal life.

Students can learn the elements of art on the computer
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through experimentation. One benefit of using computers is

that students are not afraid to take risks because they can

use the undo feature or save the file and work on a copy.

The emphasis of the student's effort can be on the process

or the final product. While using art software, students

learn about the elements of art as they experiment with

shapes, textures, and lines to see what is aesthetically

pleasing. Deborah Greh (1990) suggested that the teachers

could "instruct students to have all elements isolated, with

no shapes overlapping, or have all shapes touch or overlap"

(p. 7). They can experiment with the different pencil lines

and brush strokes to see the different characteristics that

allow 2-D shading and coloring. The color palate offers a

rainbow of colors to use for outlining or filling. Greh

suggested that students might "experiment by filling in some

rectangles [using different colors] and leaving some open,

or filling in areas where they overlap" (p. 7) . Barbara J.

Chan's (1993) Kid Pix Around the World "introduces twenty

cultures through the joys of painting and drawing

activities" (p. 4). With the use of this book and others

like it, teachers can integrate Kid Pix in the art class.

Chan suggested that patterns indicate multicultural themes

and can be used in social studies art work (i.e., the Ghana

Adinkra Cloth). Students could also use the computer to
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study Spanish. The teacher could record the sounds of the

Spanish alphabet on Kid Pix Studio, and then the students

could type in a song in Spanish, record the song, and draw

pictures to illustrate the song. Computer designs are often

exciting and vibrant. Students enjoy playing with their

designs, experimenting with placement, composition, color,

and positive and negative space. The spray paint feature

allows students to create in the style of the

Impressionists. Using the computer in art will help

students to understand the relationship between art designs

and methods of applying them. Students will also learn the

vocabulary and concepts associated with art.

Chan (1993) suggested that teachers should use Kid Pix

to do a few projects before introducing the students to the

possibilities of the program. Then teachers should give a

preview of the program and demonstrate what the different

features (Wacky Pencil, Wacky Brush, Eraser, Spray Paint,

Line Widths, Color Palate, Fuzzer, and more) do. Finally,

teachers can encourage students to do a simple paper design

and eventually work toward more difficult designs with sound

and motion.

Rather than recommend a particular software, it is

vital that a teacher be cognizant of the necessary criteria

for purchasing any software. Sally Narodick and the
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Education Team of Edmark Corporation (1992) established a

set of criteria with which teachers can select software for

young children. While Narodick was concerned with the young

children, the following criteria can be equally applied to

all computer users.

1. Can the individual use the software easily and

independently?

2. Is the software open-ended and exploratory?

3. Can the software "grow" with the student?

4. Does the software provide quick reactions to

selections?

5. Is the software technically sophisticated?

6. Is the software appropriately challenging?

7. Is the program lively and entertaining?

8. Does the program build self-esteem?

Implications for Using Multimedia Technology

in Art Education in Qatar

The review of the literature on multimedia technologies

and their interactions with art education, as well as on

their effects on students, has several important

implications for Qatar. The reviewed research indicates that

multimedia technology can be incorporated into the planning

and development of art education programs for a variety of

purposes, some of which are related to students and some of
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which are related to art educators and the general field of

art education.

Regarding students, the reviewed literature indicates

that using multimedia in art education classes can help

foster students' reasoning and problem-solving abilities;

facilitate the learning of disabled students; provide a new

means of assessing student progress in art education; assist

students' cognitive, social, and psychoemotional

development; aid students to become more knowledgeable about

other cultures and people; and help prepare them for the

21st century.

Other learning effects of multimedia art education on

students include improvements in students' abilities to

learn color theory, interpretation and criticism of art, art

history, and architectural history.

Regarding art educators and the general field of art

education, the examined research indicates that the

incorporation of multimedia into art education will help to

make the art education field more professional, as well as

to enhance the development of art education materials.

Also, multimedia can offer art educators an enhanced

perspective of the changes needed to build better media-

based programs.

Finally, the incorporation of multimedia technology in
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art education in Qatar should include an awareness that the

incorporation can be associated with a number of problems.

These problems include high costs, insufficient numbers of

teachers who know how to utilize the technology, the need to

find and use programs that optimize student learning, and

the need to encourage teachers and the educational community

to accept these technologies.

Finally, the reviewed literature shows that the success

of any given program using multimedia technologies is

dependent upon a number of variables, including students'

degree of existing knowledge of multimedia technologies

(i.e., computer literacy), an appropriate conceptualization

of the computer, an appropriate breakdown of presented

information into viable learning units, and an understanding

that multimedia correlates to the actual way that humans

learn from life; that is, through an emotional response to

incoming stimuli.

The History of Qatar

Qatar is a peninsula located on the west coast of the

Persian (Arabian) Gulf and is surrounded by water on the

north, east, and west sides of the country; to the south, it

borders Saudi Arabia. Its area is 11,400 sq. km.

Qatar's independence and boundaries were not clear

until the latter part of the 19th century. Maritime and
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trade activities of Qatari tribes became stable in the

period between 1783 and 1810, thus founding new customs and

independent traditions that differed from those of nomads.

In 1871, the Ottoman Empire took control of Qatar and

remained in power until World War I; and in 1916, Qatar

signed a mandate with Britain.

Qatar entered a new phase of its history by the first

half of the 20th century, when more and more money was

generated due to oil export. Qatar was able to gain its

independence and free itself from British influence in 1971

and is currently ruled by Shaikh Hamad bin Khalifa Al-thani,

who has been in power since 1995.

Prior to discovering oil in the region, Qatar was not

in contact with foreign elements. The people of the tribes

were primarily supported economically through farming,

hunting, and pearl diving. This lifestyle changed in 1949,

when oil was discovered in the region; a large number of

foreigners then sought work in Qatar. A new cadre of

workers (Qatari and non-Qatari) emerged due to the increased

literacy rate, new professions, and economic development.

The History of Education in Qatar

Ouran Schools "Kuttabs"

Quran schools (lowest elementary-level schools) spread

in Qatar due to its contacts with neighboring Saudi Arabia
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through trade and pearl diving. Contact with other

countries on the coasts of the gulf, as well as with India,

encouraged people to seek education, which took place in two

ways: first, the spread of the Wahabi Islamic sect through

Saudi migrants who brought along their scientific,

religious, and literary heritage; and second, through a

group of people who encouraged children to memorize and to

read the holy Quran as well as teaching them simple

arithmetic and the alphabet. This occurred in homes or in

Quran schools that were headed by volunteer teachers,

"mutawwas." These teachers inherited the trade from their

fathers and continued teaching what was regarded as basic

education to girls and boys together until they reached

adolescence. After that, they were segregated. The Quran

schools' aim was limited to the study of the Quran and as a

result, no vocational skills were taught.

Compulsory Education

After the discovery of oil in the region, the

government started to concentrate on compulsory education.

A school for boys was opened in 1951, while the first girls'

school was opened in 1954. However, 1956 is regarded as the

year in which education, as it is known in modern times,

emerged. From that point on, teaching was based on modern

educational concepts incorporating elementary, intermediate,
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and secondary levels. The curricula were designed to suit

the local environment. The government assumed control of

schools and supervised their organization and development.

Also, other specialized schools were opened: a vocational

school in 1956, a religious school in 1961, and a college

for teachers in 1962. The government also concentrated on

adult education and opened the first night school in 1964.

From then on, Qatar participated in the meetings of the

Council for Eradicating Illiteracy, which is part of the

Arab League.

Qatari Curriculum

When schools were established in Qatar, books were

imported from other Arab countries along with the curricula.

In 1954/55 books were ordered from Jordan, but after a 2-

year trial, they proved to be unsuitable based on the

culture of Qatar. In 1956 the government began using

religious texts and curricula from Saudi Arabia; Arabic

language and literature from Syrian social studies; and

education and sciences from Egypt and Kuwait. Some of the

subjects in these books were either omitted or changed when

rendered inappropriate for the Qatari people due to the fact

that they were designed with goals and philosophies

particular to the countries that originally authored the

texts. In 1958 Qatar joined the Arabic Culture Unity, and
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its curricula were based on specific criteria to provide for

its peoples' needs. Thus, a complete curriculum was created

for religious studies and another for social studies at the

secondary level. The same system of change was adopted for

other subjects of study, but arts classes were not taught as

basic studies.

Art Education

As mentioned earlier, there were no Qatari books or

curricula that were used at the outset of formal education

in the country. The same applied to the arts, although the

origins of the art curricula of Qatar are unknown. Since

its curriculum is similar to that of Egypt, chances are that

it was based on art education curricula in Egypt, which were

considered to be far more advanced compared to other

countries. Also, Egypt was viewed as being more progressive

because it sent many students to study fine arts and arts

education in Britain, France, and the United States.

Origins of the Art Education.Curriculum in Qatar

Interest in teaching drawing commenced in the 20th

century under the supervision of English teachers. Students

were taught to copy designs from other pictures or

paintings, and gradually this trend improved to incorporate

designs with letters that were reversibly repeated.

In 1920 the first group of students from the schools of
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teachers was sent abroad to specialize in teaching drawing

in 1920. Upon their return in 1925 the group changed the

old system so that it went hand in hand with the students'

development. By 1928, total emphasis was placed on drawing

due to its usefulness in polishing and improving the

students' taste and behavior. Contact was then made with

the international federation for arts, fine arts, and

practical arts and, as a result, the curriculum was once

again changed. The teaching of drawing aimed at improving

observation and self-expression. The curriculum also

concentrated on topics related to theoretical studies.

Based on the general curriculum in the state of Qatar,

art education was included on the basis of the following:

(a) creating opportunities for the students to express

topics derived from national values and Arab nationalism;

(b) enabling students to demonstrate their own style of

expression by identifying and improving their artistic

skills; (c) improving students' sensibility and developing

their tastes to enhance their feelings as human beings; (d)

providing the students with a chance to relive the history

of arts, observe its many facets and take note of

originality and how it varies; (e) directing the student

towards appreciating the works of traditional artists and

how they contributed to the preservation of its trends and
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styles in different ages; and (f) making contact with nature

in its various symmetrical forms and complexities.

Secondary goals were also developed. Most of them had

to do with developing students' personalities; developing

their relationship with their land, people, religion, and

nation; and molding their personalities on the basis of

Arabism and Islam. Workshops and drawings were included in

the new curriculum, and the latter was based on the local

environment such as fishing, pearl diving, traditional

homes, hunting, and nomadic life. Workshops were based on

raw material resources such as fine wires, paper dough,

wood, and disposable material, etc. Based on the student's

grade level, both drawing and arts workshops were

simultaneously incorporated into the new Qatari curriculum

set by the ministry of education. The works of students in

those fields were satisfactory, and in 1961, the first

public art showing to encourage exhibition was opened to

include the works of school students in Qatar (Ahmed, 1986).

The Ministry of Education, realizing the importance of

arts and art education in developing the students'

personality and creativity, allowed students to specialize

in this field. The first Qatari graduate was Jasim Zaini,

who decided to study the arts and therefore transferred from

the Cairo Law School to Baghdad in 1961. He graduated from
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the Academy of Fine Arts in Baghdad in 1968 and was

appointed as the first Qatari arts advisor in the ministry

of education. Many people followed suit after that, and

Majid Almusalmani and Yousif Ahmad enrolled in the College

of Fine Arts in Cairo in 1972 and graduated in 1976. They

are considered to be the first Qatari students who joined

the college and specialized in art education, philosophy,

and curricula. Also among early graduates were the

brothers, Saif and Mohammed Al-kawari, who completed their

studies at the intermediate College of Art Education in

Riyadh in 1972 and graduated from the College of Education

in Cairo in 1979. Another student, Ibrahim Alsayyid,

completed his studies at the teachers' college in Kuwait in

1971, along with Abdulla Fadlalla Al-Ansari, and later

graduated with a bachelor's degree from the College of Art

Education in 1978. Among others are Salman Almalik, who

graduated from Ain Shams University in 1981, and Hashim Al-

Sada, who specialized in arts education. Scholarships were

not limited to Arab countries; Wafaa Al-Hamad, the present

researcher, who received her bachelors degree in art

education from Qatar University in 1986, was sent to Eastern

Michigan University in the United States to specialize in

oil painting and art studio in 1991. She is currently

working on her doctorate in art education at the University
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of North Texas. Khowla Al-Mannai is another student who

graduated with a B.A. in arts from Qatar University in 1986

and was sent to Cairo for her master's degree.

Qatar University

The first educational programs offered at Qatar

University occurred with the opening of two colleges of

education for males and females in 1973, and, as the economy

improved, other colleges were opened and the departments

within them were expanded, especially in the field of

education. Since the country needed specialized people in

art education, a department was established for this purpose

within the school of education in 1981-1982. At the

beginning, 10 female students were accepted. According to

professor Mahmuod Basyuoni, the head of the Department of

Art Education at that time,

This was because Qatari females possessed marvelous

artistic talents and could implement them in expressing

their surroundings with an authentic touch reflecting

Arab and Islamic civilization as well as the heritage

of their country. Additionally, females, by nature

tend to be influenced by art in their looks and in

raising their children. This does not imply that art

education will be limited to females. Therefore we are

thinking of opening a similar department for males in
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the future. (Ahmed 1986)

Goals of the Department of Art Education

at Qatar University

The following are goals of the Department at Qatar: (a)

to furnish the country with qualified art teachers who can

participate in general education; (b) to improve the

artistic interest of students within the department, in

particular, and university students in general so that they

can study the arts and gain the necessary skills to

implement their work and its role in the Islamic society;

the goal is to enhance the student's understanding of

artistic values through reading, experiencing, and utilizing

them in everyday life; (c) to encourage artistic creativity

at its most advanced level; (d) to train teachers working in

this field by enabling them to improve the standard of

performance and link it to international developments in the

field of specialization; and (e) to appreciate the beauty of

the environment and highlight the aesthetic values of

Islamic heritage in various branches of fine arts.

History of the Department of Art Education

at Qatar University

The idea of establishing the Department of Art

Education came about at the beginning of the academic year

1981-1982. Plans for the curriculum were set forth by
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committees represented by the Ministry of Education and

UNESCO and were shown to all boards within the university.

Professor Basyuoni prepared the draft for the project on

December 9, 1981, and an international committee (including

three visiting professors and two by correspondence) was

invited to revise it. The final committee revised the plan

and its disciplines, which include a broad outline for the

arts department within the School of Education in Qatar

university of Qatar, from the 15th to the 28th of February

1982, in Doha, Qatar. The committee members met 10 times

formally and informally and benefitted from visiting

schools, the national museum, and the community in Qatar.

They also took into consideration recommendations made by

the president of Qatar University and the dean of education,

at the outset of the committee's work and before its first

meeting on February 5, 1982. The committee also took into

consideration views and comments of American and other

experts by correspondence, including professor Kenneth

Marner, head of the Arts Department at Ohio State University

and Professor Gerome Hausman, the Director of Arts and

Design in Minneapolis. The committee was hoping to graduate

creative teachers in arts who would play an important role

in developing the taste and culture of the Qatari youth.

The committee members included the following: Professor
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Mohammad Al-shabini, the regional representative of UNESCO

in the Gulf; Professor Al Hurwitz, chairman of the Arts

Education Department, School of Arts at the University of

Maryland, USA; Professor Brent Wilson, professor of art at

Pennsylvania State University; and Professor Mahmuod

Basyuoni, head of the committee and chairperson of the

Department of Art Education at Qatar University.

The committee completed revising the draft for the

project in 1982, as noted earlier, and accepted the first

group of students (11 female students) in the first semester

of the academic year 1982-1983. Professor Basyouni (head of

the committee) was appointed the first chair of the

Department of Art Education in 1982. He held this

appointment until 1986. Professor Mona Al-ajami became the

chair in 1986, and details of the plan were established,

such as requiring 138 credit hours for graduation, adding

new course requirements, and the chronological ordering of

course numbers. The amended plan was adopted during the

fall term 1987. In 1993, professor Layla Allaam was

appointed chair of the department. Admission to the

department is based on a standard test to evaluate the

students' cultural and artistic abilities after high school,

with an average of 60% or better, and for students

transferring from other departments with a GPA of 2.8 or
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better.

Throughout time, people have left behind examples of

their creativity and their aspirations. The arts have

always been a measure of a community's progress and a mark

of their civilization. Every community who wishes to

enlighten its people should make art a subject of study at

all levels of education. This is due to the fact that art

education is an instrument of understanding and visual

expression that guides us to understand, to value, and to

improve the artistic heritage worldwide.

Through the art education field at the university, the

people of Qatar and their neighbors will find an opportunity

to specialize in the program that ties it to our Islamic

arts heritage and to international arts as well. Graduates

from the department will be able to improve the artistic and

aesthetic sides of culture (Ahmed, 1986).



CHAPTER III

METHODOLOGY

In this chapter, the participants in the study are

characterized, as well as the model used to deliver the

technology content, the location of the research, time line

of the study, and the methods used to collect and analyze

the data. The method in this survey research was a mail

questionnaire, which was distributed in June 1997.

The main objectives for this survey were to ascertain

(a) contemporary attitudes in Qatar regarding the

instruction of art, (b) attitudes regarding the use of

computers and other technology in art education, and

determine the feasibility of combining art education and

technology in Qatari art education in the future.

Survey Research

According to Kerlinger (1986) survey research is

probably best adapted to increasing personal and social

facts, beliefs, and attitudes. He believed that survey

research is relatively, sometimes even surprisingly,

accurate. Kerlinger also indicated that survey research in

general "does not penetrate very deeply below the surface.

. . . Any research that uses sampling is naturally subject
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to sampling error" (Kerlinger, 1986, p. 387), and mailing

questionnaire surveys has two defects: "possible lack of

response and the inability to check the responses given"

(Kerlinger, 1986, p. 380).

With this information about the strengths and

weaknesses of the research method, this investigator made

every possible effort to minimize the weaknesses and support

the strengths of the survey through careful control of

different facets of the research procedure, such as the

selection of samples, instruments, data collection, and

statistical analysis.

The Survey Design Stage

This survey was designed for use in measuring a number

of factors. First, the questionnaire was used in an

attempted to ascertain whether Qatari art teachers were

familiar with the principles of DBAE, and if they were

familiar with it, whether they would be interested in

incorporating it into the Qatari curriculum. Second, the

questionnaire was designed to discover the degree to which

technology has been integrated into the art education

curriculum. Also of interest was the level of teacher

knowledge about and interest in computers, both in and out

of the art classroom.
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Selection of Samples

In this study the researcher selected a small

population of male and female art teachers from different

school levels and regions in order to detect the relative

occurrence of current computer usage in Qatar. The general

population of this study consisted of all art education

classroom teachers in Qatar public schools and private

institutions from kindergarten to 12th grade.

Sample Characteristics

The participants were full-time public school teachers.

The art teachers were grouped according to the following

characteristics: sex, age, geographic region, community

type, and school level.

Teacher Questionnaire

The teacher questionnaire for this survey Assessing the

Feasibility of Developing a DBAE Curriculum in Qatar Using

Technology, was written according to the blue-print shown in

the Table 1. Sixty-six items are written and organized into

two parts: part A for art education teachers, a section

divided into three sections: section I: Background

Information (Items 1 through 8), section II: Art Curriculum

and DBAE (Items 9 through 32), and section III: Computers in

the School, for all art teachers (Items 33 through 50).

Part B has only one section to be answered by teachers who
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use computers in classrooms: section IV (Items 51 through

65). All items are written in either multiple choice or

alternate choice. The questionnaire is repeated in Appendix

B.

Table 1

Questionnaire Blueprint

Information category Item

respondents

1 2 3

Teacher characteristics

Teacher attitude

Current curriculum
Art resources
DBAE

Description of general computer
use in schools

Administrative use
General use

Computer training
Degree of computer

knowledge
Computer ownership
Technological use

Identification of computer users
computer users

Length of use
Instructional use
Equipment

1-8

9-32

9-11, 14-19, 22-32
12-13
20-21

33-50

33, 35
34, 47-49
36-37, 44

38-40, 43
41-42
50

51-65

51
52, 61-62
53-55

Table continue

All

All

All
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Applications 56

Student use 57, 59-60
Assistance 58, 63
Satisfaction, software 64
Needs 65

Collection of Data

In order to collect the data needed for this study, a

formal letter was mailed to the Ministry of Education to

assist in the distribution of the questionnaires. Attached

to these questionnaires was a formal letter addressed to the

principal and art teachers of each school (see Appendix C).

When the questionnaires were completed, the data was

collected by the Ministry of Education.

Treatment of Data

The resulting data from the questionnaire are reported

in this study using descriptive statistics. The use of

descriptive statistics means that the researcher takes the

data and describes them in complete sentences rather than in

numbers.



CHAPTER IV

DATA RESULTS

This study was designed to investigate the feasibility

of developing an art curriculum in Qatar using the

principles of the discipline-based art education (DBAE)

curriculum with multimedia technology. The survey

population consisted of all Qatari art teachers. All

schools in the country were selected for study, and

authorization from a Ministry of Education official was

obtained in order for the instrument to be administered at

all schools. The data were collected by the Ministry of

Education in Qatar. The analysis of data was based on 181

responses received, some of which were not totally

completed, resulting in a return rate of 71%. The

questionnaire asked teachers to provide the total number of

students they teach, the grade(s) taught, professional

qualification and years of teaching experience. In 14

questions, teachers were asked to answer only one answer in

item. In 6 questions, they were to rank their answers

according to importance, and 16 questions required teachers

to check all that applied. The remaining questions allowed

for a number of choices.
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Analysis of Responses

The survey was sent to 254 art teachers who are K-12

public school teachers. Of these 254 surveys, 73

questionnaires could not be used for'various reasons, so

these 73 were eliminated. Thus, the initial sample size was

adjusted to 181 participants. An additional dilemma this

researcher discovered among the returned surveys was that

part B in section IV, which was designed for teachers who

use computers, was answered by only one teacher. This lack

of response regarding teacher use of computers indicates

that currently the majority of teachers in Qatar do not use

computers. Therefore, this section was not included in the

statistical analysis.

The total number of usable questionnaires was 181, and

response rate, based on the adjusted sample size, was 71%.

Sample Characteristics

Survey participants were full-time public school art

teachers. For analytical purposes, teachers were grouped

according to the following characteristics (from section I

on their background): community type, school level, sex,

age, and teaching experience. Table 2 shows the composition

and size of the samples by subgroup. In the community type,

about 61.3% art of teachers teach in urban areas and 55.2%

percent teach in elementary schools; 62.4% of these
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instructors are female. The average age of art teachers is

35 years, and the average time span of full-time teaching

experience is 10 years. About 80.7% art teachers have a

college degree in art education.

Table 2

Composition and Size of Samle by quhroui

Subgroup

Community Type

Total
Rural
Suburb an
Small town
Urban

School level

Total
Elementary
Middle school
Junior high
Senior high

Sex

Total
Female
Male

Age

Total
Under 30
30-39
40-49
50 and over

Number

180
35
26
8

111

181
100
32
50
20

181
113
68

149
54
48
33
14

Percent

99.4
19.3
14.4
4.4

61.3

100.0
55.2
17.7
27.6
11.0

100.0

62.4
37.6

82.3
36.2
32.2
22.1

9.4

v . . "." J i .
..i~ t~ '. .. . t lL = .j. . +~ ip1
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Subgroup Number Percent

Teaching experience

Total 176 97.2
Under 5 57 32.4
6-10 59 33.5
11-15 18 10.2
16-20 17 9.7
21-25 12 6.8
26-30 8 4.5
31 and over 5 2.8

Concentrated area

Total 179 98.9
Art education 146 80.7
Art studio 22 12.2
Interior design 5 2.8
Home economics 6 3.3

The objectives of section II in the questionnaire were

to present art teachers' opinions about the current art

education curriculum in Qatar and also to ascertain whether

Qatari art teachers are familiar with the principles of

DBAE, and if they are familiar with DBAE, whether they would

be interested in incorporating it into the Qatari

curriculum. In Item 9 the teachers were asked to evaluate

the current art curriculum. More instructors, 35.9% of

them, concurred that the curriculum needs revision, while

fewer teachers, 2.2%, answered that the current curriculum

was very good (see Table 3).
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Resources and Teacher Preference

Table 4 demonstrates what resources teachers prefer to

use in the art classroom and the percentage of type of art

resources available in their school. According to the

teachers' answers, the most available resource is

audio/visual equipment, which is 46.5% and the second most

available resource is the studio or the art rooms, which is

43.3%. The visual images and the gallery responses rank as

7.7%. The resources teachers prefer to use the most in the

art classroom are technological resources, such as

audio/visual equipment, which instructors marked as 49.2%.

Table 3

section II: Art Curriculum Item 9

Description Response Percent

Teachers' opinion of the current
curriculum
Total 

181 100Very good 4 2.2
Out-dated 

38 21.0
Up-to-date 55 30.4Need revision 65 35.9Old 

18 9.9
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Table 4

Resources and Teacher Preference

Description Response Percent Missing

Type of art resources
in school

Studio/art Room 111 61.3 70
Art supplies 78 43.3 103
Display

area/gallery 14 7.7 167
Visual images 14 7.7 167
Audio/visual
Equipment 84 46.5 97

Other 6 3.3 175
All of the above 4 2.2 177

Resources teachers
Prefer to use in the
art Classroom

Traditional
resources 58 32.0 123

Technological
resources 89 49.2 92

Other 2 1.1 179
All of the above 46 25.4 135

Table 5 reveals the teachers' attitudes about the

importance of art education for society as a whole and for

boys and girls in particular. Ninety-five percent of art

teachers agree that the study of art is beneficial for

society as a whole, whereas 1.1% of art teachers think that

art is not beneficial for society. Of the teachers, 3.9%

were uncertain about the importance of art to society. The

majority of art teachers, regardless of their religious
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background or gender, all agreed that the study of art is

important and beneficial to society, equally for both boys

and girls.

Table 5

T hrAttitudeAoutlmnortance of Art Education for

Society and for Boys and Girls

Description Response Percent
Teachers' opinion about the
benefits of art studies for
society as a whole 100.0
Total 

181 95.0Yes 172 1.1
No1. No2 3.9Uncertain 

7

Teachers' opinion about the
important of the studies of 100.0
art
Total 0.0

181 .6Only boys 0 99.4Only girls 1
Both boys and girls 180

Teacher Awareness of DBAE

The results shows that 76.8% of art teachers are not

overly familiar with the principles of DBAE, but that they
would be interested in incorporating the principles of DBAE,
art history, criticism, production, and aesthetics, into the
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Qatari art curriculum (see Table 6).

Table 6

Teacher Awareness of DBAE

Description Response Percent

Have the teachers heard about
DBAE

Total 
181 100.0Yes 
61 23.2No 

120 76.8
Where they have heard about DBAE

Book 
29 16.0Magazine 11 6.1TV 
18 9.9Other 
3 1.7

Table 7

Teachers' Attitudes Toward DBAE Principles

Description Response Percent
Show images from the art work of
non-Islamic cultures

Total 
180 99.4Unacceptable in any case 41 22.7Completely acceptable 19 10.5Conditionally acceptable 120 66.3



Description Response Percent

Images of other cultures are
tolerated 

65 35.9Clothed human figure 4 2.2Nude human figure 68 37.6Animals /plants 131 72.4Landscape images 82 45.3
Architecture

The percentages shown in Table 7 indicate that 66.3% of

art teachers' attitudes about showing images are unlikely to

be accepted without certain conditions. Most art teachers

agreed that it is acceptable to show images from the artwork

of non-Islamic cultures under certain conditions, and 10.5%

of them found non-Islamic artwork in the classroom to be

completely acceptable. Finally 22.7% of the teachers

disagreed that non-Islamic art should be shown in any

situation.

Teachers' Evaluation of the Current

Art Curriculum

Section II provided categories with which art teachers
could evaluate the current art curriculum in Qatar. The

percentages displayed in Table 8 show that 82.9% of art

teachers say that Islamic art/architecture images are

already included in the art history curriculum. The results

provided evidence of a variety of subject matters in art

91
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history. Some art teachers indicated that they taught Arabic

art, European art, contemporary, and as the least important

subject, American art. According to the notes that teachers

wrote in the questionnaire, showing images in art history

classes is a matter for the teacher to decide. The teachers

also wrote that the choice of images should also be based on

what best illustrates a particular instructor's lesson plan.

Teachers were also asked if contemporary art is

included within the current art curriculum. Of the

teachers, 53.0% answered yes, and 45.3% answered no. Based

on the yes answer, the teacher had to demonstrate his or her

approach to the teaching of contemporary art, and the

results were that a high percentage (35.4%) provide

multicultural images of contemporary art.

Teachers also noted that they are unhappy with the

current method of student assessment that is based, not on

student ability or creativity, but rather on the degree to

which a student fills up the paper.
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Table 8

Teachers' Evaluation of the Current Art Curriculum

Description

Images included in the art
curriculum
Arabic art
Islamic art
European art
American art

Contemporary
Other

Is contemporary art included within
the current art curriculum?
Yes
No

Teachers' approach in teaching
contemporary art
Apply traditional art principles
Compare and contrast non-
contemporary art
Provide multicultural images of
contemporary art
Encourage imitation of
contemporary art

Response

83
150
42
7

62
1

178
96
82

28

50

64

27

Computers in the School

Another objective of the questionnaire was to determine

whether Qatari art teachers are familiar with the principles

of DBAE and computer technology. Section III: Computers in

the School was designed to demonstrate whether art teachers

are using computer technology as a daily, useful tool and if

not, if they would consider using technology in the future.

Percent

45.9
82.5

23.2
3.9

34.3
.6

98.3
53.0

45.3

15.5

27.6

35.4

14 . 9

.,.



NOTE TO USERS

Page(s) not included in the original manuscript are
unavailable from the author or university. The manuscript

was microfilmed as received.

94-97

UMI



98

This section of the survey asks for detailed

information regarding the use of computers, either in the

classroom or for administrative purposes. The results

showed that currently there is a lack of computer use in the

classroom because school computers are used mainly for

administrative purposes only; in other words, neither

teachers nor students are able to use them.

The percentages shown in Table 8 indicate that 95% of

the art teachers responded that computers were used for

administrative purposes in the school system. Of the

teachers, 87.3% know that there is a computer used for

administrative tasks, whereas the percentage of teachers who

did not know if a computer existed for administrative

purposes was only 3.9, which is the same percentage for the

teachers who answered no.

In the section concerned with Arabic art and learning

about the art of other cultures, the result indicated that

one half of the art teachers who checked Arabic art and

architectural images are included in the curriculum to teach

art history. They ranked the learning about other artists

to be incorporated in the art curriculum as low, and the

other half of the group ranked it as high to be included in

the curriculum. Overall, the association between these two

variables was that most art teachers were not interested in
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including the learning about other artists in the curriculum

because of the fact that the religion prohibited showing the

human and animal images of any kind. At the same time, they

would incorporate Arabic art and architectural images in the

art history classes because this kind of art does not accept

any inclusion of any human and animal images.

The outcome in the section that was designed to

determine the link between education and the willingness to

show art from other cultures shows that the art teachers who

have art education degree and those who don't have art

education degrees both were uninterested in including

personal judgements about the properties and qualities that

exist in visual forms within the art curriculum. However,

the correlation between the variables was that art teachers

who have art education degree or not were not interested in

responding to and making judgements about the properties and

qualities that exist in visual forms to be included in the

art curriculum. The result shows that, according to the art

teachers responses, art appreciation is not an important

discipline in the art curriculum.

In conclusion, the results demonstrate that the art

teachers, who checked the Arabic art and architecture, also

ranked low the responding to and making judgements about the

properties and qualities that exist in visual forms. The
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findings included learning about other artists and

responding to and making judgements about art forms and

Arabic art and architecture associated in the way that art

teachers interested in teaching art history about Arabic art

and architecture might be allowed to do so without teaching

any kind of art that might be against the Islamic religion

in any way.



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary of the Study

The study was concerned with discipline-based art

education and computer technology as a part of the current

art curriculum in Qatar. Chapter II, the review of

literature, discussed the history of discipline-based art

education, multimedia technology, and the historical aspects

of The Qatari Educational System. In chapter III, the

discussion concerned the methodology of the study. In this

survey all Qatari art teachers were selected in order to

detect the relative occurrence of current computer usage in

Qatar. The general population of this study involved all art

education classroom teachers in Qatar public schools from

kindergarten to 12th grade, representing both male and

female art teachers from different school levels and

regions. Survey participants were selected by means of a

random sampling without replacement.

The participants were full-time public school teachers.

The art teachers were grouped according to the following

characteristics: sex, age, geographic region, community
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type, and school level. The discussion in chapter IV

indicates the data analysis of the survey and the results.

Chapter V summarizes the study and the findings of the

survey.

Summary of Findings

This survey was designed for use in measuring a number

of factors. First, the questionnaire ascertained whether

Qatari art teachers are familiar with the principles of

DBAE, which, for the most part they were not. Also, this

questionnaire intended to discover whether Qatari art

teachers were familiar with DBAE and if they would be

interested in incorporating it into the Qatari curriculum.

Results showed that they are indeed interested in

incorporating DBAE into the current curriculum under certain

conditions that allow non-Islamic aspects to be evaluated on

an appropriate and individual basis.

Second, the questionnaire attempted to ascertain the

degree to which technology has been integrated into the art

education curriculum. A majority of teachers responded that

they have positive attitudes about the future of technology

in the art classroom, but many of them lack computer

familiarity as well as access to computers. At this time in

the Qatari school system, computers are mainly used by the

school administration for the purpose of school records,
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student grades, and student test performance. Although DBAE

and computer technology are strangers in the current

curriculum, this researcher finds that most art instructors

are willing to learn more about DBAE and new technology in

order to make the instruction of art more viable for their

students. What is in the favor of the Qatari school system

is that the majority of the art teachers are young, 68

percent are 39 and younger, and therefore are more open to

learning new techniques.

The analyses of tables and comments indicate the

strengths and the weaknesses of the art education curriculum

in Qatar and the need for implementing computer technology

in the school system.

Discussion

The report of the survey covers only a small portion of

the problem of art education and multimedia technology. It

is recommended that other art educators continue to

investigate the relations between computers and art

education.

The problem is no longer whether art educators are

going to integrate DBAE and multimedia technology into

curricula; the problem is how they are going to implement

it, how much they are going to implement it, what other

teaching approaches they will use, and to what degree they
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are going to apply it. Finally, instructors of the future

will need to ascertain what levels of efficiency they want

the DBAE program and technology to perform.

The advent of new technologies presents opportunities

for new approaches to the traditional content of art

education. The new technologies may increase the potential

for teachers to collect and store research data in the form

of images or text and to control the type of images that

they would present for their students, because this study

shows that two thirds of the art teachers prefer to present

landscape and architectural image more than human and animal

figures. This is not surprising since animal and human

imagery is prohibited within Islam.

Given this cultural context, DBAE is the ideal tool

with which to gradually introduce the art of other cultures.

By first concentrating solely on Islamic art using the four

aspects of DBAE, art history, criticism, aesthetics, and art

production, eventually, once teachers come to accept the

concepts of DBAE as valid, then they will see that the same

approach can be applied to non-Islamic art as well. Combined

with the exposure to images of non-Islamic art through the

easy access of multimedia technology, change and acceptance

is inevitable. As mentioned in the introduction, the

Internet is of course the easiest and most affordable way to
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bring art galleries of the world to Qatar.

One problem that might arise from having access to

Western images found on CD-ROMs or in the Internet, is of

course, possible exposure to nude figures, which would

certainly be culturally unacceptable in any case. There is,

however, a solution. A bar code has been developed that may

be affixed to a CD that will allow for only certain images

to be available to students. Likewise, Internet access can

be controlled by teachers with the use of filtering software

that allows only certain web sites to be accessed. Schools

and libraries in the United States have already taken

advantage of these technologies that allow students to learn

without being exposed to inappropriate material.

Learning to use computers to teach art education is

currently considered to be an important issue among art

teachers; however, currently computer usage in the schools

is limited to administrative purposes only, to keep records

of student test performance, grades, attendances, and class

rosters. The importance of offering computer courses will

give the art teachers the opportunity to demonstrate

different kinds of art and images from other cultures and to

learn about other artists and their contributions to culture

and society.
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Recommendations for Implementation in Qatar

A great obstacle will be eliminated when the Qatari

curriculum guide is updated and associated with DBAE and

when these components are added. Art history, one of these

components, is a discipline that is a recorded evidence of

human events and the record of art from past to present.

Art history must be a process used in the art curriculum to

guide the student through the procedures to learn about the

history of art, artists, and works of art. Art criticism

has to be the process used in the art curriculum to guide

the students through the procedures needed to learn from

works of art. This process enables the students to expand

their perspective of art by understanding and interpreting

the works of art. Aesthetic analysis takes place in many

fields such as anthropology, psychology, sociology, and

philosophy and looks at the nature of art and enhances

questions about its definition and importance. Aesthetics

helps students learn to evaluate the basis upon which to

make informed judgements about art. It also helps them to

appreciate the complicated aesthetic experience.

Also, multicultural references include a variety of art

produced by different cultures and without regard to sex or

age. Cross-curricular activities wherein works of art are

used in meaningful ways in a variety of classrooms other
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than the art room are also a beneficial addition.

Obstacles to overcome in introducing a new art

curriculum in Qatar do exist. For instance, officials in

education directorates pay little attention to art classes,

and some even suggest that art classes be canceled despite

their importance. Others recommend reducing the number of

art classes, while some suggest having art classes taught

during the last period of study without requiring

attendance. Thus, it is not surprising that students do not

take art classes seriously and have a low interest in the

subject matter. Additionally, teachers and supervisors do

not give art classes importance equivalent to that of other

classes. Instead of improving materials, equipment, and

space, funds are diverted to other areas that are considered

more important.

Conclusions

This researcher hopes to contribute to the

implementation of DBAE and multimedia technology in the

Qatari art curriculum by making this study available to the

Education Ministry and art teachers, and also by bringing

the skills and enthusiasm for both of these disciplines to

an administrative position. As the survey revealed, the

interest among Qatari educators for learning more about DBAE

and multimedia technology is there. What is needed are
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people who are trained and who are willing to take 
the

education system in a new and exciting direction.

Recommendations for Further Research

This study provided one example of how discipline-based

art education and multimedia technologies can be used or

incorporated in the art education curriculum. This study did

not utilize research techniques such as the Delphi study,

which involves meeting one-on-one with a teacher, since

Qatari customs disallow male and female participants to

interact. However, this cultural prohibition might not be an

issue if a researcher were male and if, on a individual

basis, a female subject was not unwilling to be interviewed

by a man.

There are a myriad of aspects of the Qatari art

education system that go beyond the scope of this study. For

instance, future researchers could delve into the gender

division of art studies, exploring possible ways that art

studies might become more viable, and acceptable, for male

students.

Also, future researchers might also explore ways to

inspire the Qatari government to officially sanction and

finance public museums and galleries in which students could

view art work with the assistance of trained guides, as well

have the opportunity to attend museum/gallery lectures.
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In terms of multimedia technology, further research is

needed to discover the best means by which to make training,

software, facilities, and computers available to art

teachers. Once teachers are able to attain the above

resources, they will be able to network in a way that is

true to the concepts, and the spirit, of DBAE.



APPENDIX A

CURRENT QATARI ART CURRICULUM
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General Statement

The following appendix reflects the current art

curriculum in Qatar (at all levels). This researcher

compiled this curriculum, which was translated from original

documents published in the 1960s.

For First, Second. Third, and Fourth Grade Instructions:

Art classes have been designed to allow the students to

express themselves through appreciating manual work,

evaluating it, gaining the necessary skills for it, and

trying to raise its standards of beauty and creativity.

Students at this level tend to be imaginative and playful,

therefore it is easier for them to learn through an overall

exposure to a unified lesson that does not separate one

subject from the other or the whole subject from life. The

following points, should thus be observed:

Teachers should respect the child's style because it is

personal, and they must strive to understand its

features. For example if he or she tries to portray

parenthood, we notice that when she or he draws, the

picture of the father is usually larger than the rest

of the family because he or she feels that the father

figure is more important. Children at this age try to

amplify things that are important to them and make them

look distinct through colors.
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" Artistic expression and activities should be integrated

with other lessons because combining theoretical and

practical work expands the child's understanding. For

example drawing a sketch of the market in which fruits,

birds, and animals may be found, ties art classes to

natural sciences. Also the shape the child uses in his

drawing of the market (be it square, oblong, or round)

ties arts to mathematics.

* The teacher should select topics relevant to the

society and its historic, economic, or industrial

aspects, because curricula stress the local environment

and society in which the student lives.

" The teacher should be acquainted with local

handicrafts, especially cultural heritage in the

environment, and should allow students to appreciate

such arts if he or she finds them interesting.

* The teacher must try to the use raw materials available

should she or he find difficulty in supplying other

materials needed for the class. Shells, spores, clams,

threads, or wool are available, and the teacher could

also use other supplies such as textiles, papers,

boxes, etc.

* Exhibitions allow the students to appreciate and enjoy

their own projects. They also allow them to find
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solutions to problems they encounter during their work

through observing what others did. Teachers should,

therefore, encourage their students to participate in

exhibitions that should not be limited to those

projects that were rendered acceptable, but also to all

standards to show how the student processed or

improved.

* Teachers should bear in mind that they are solely

responsible for arranging the artistic facade of the

school (arranging and organizing school festivals and

parties). Such activities are indirectly tied to art

classes.

* The teacher should write a general outline to fulfill

his or her goals in a lesson. This should be flexible

so that the teacher can accommodate any changes deemed

necessary. All the lessons in a unit should have a

specific goal, and the teacher should outline steps

that are required to make the lessons successful.

a The teacher should encourage the students to decorate

and organize the drawing room or studio to reflect the

students artistic standards and values. Proper

organization and tidiness of such rooms reflects that

the they have been usefully utilized as teaching aids.

The teacher should arrange for a school museum in which
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work of artists are displayed for the benefit of the

students. The museums should also include books and

art magazines accessible to the students and works of

old or current students to further stimulate the

students' interest.

The Curriculum

The teacher can use the following guidelines for the first

four years at the primary level:

" Allow the student to select any topic that he/she

wishes to draw. The student might have seen an

interesting football match and would like to indicate

that to his/her teacher. He/she should be allowed to

draw or sketch whatever he find interesting.

" Heroic deeds, unusual incidents, and useful stories

have an enormous impact on the student's artistic

output. For example, if the teacher tells the students

a serialized story in which he describes the events,

settings, or characters implicitly, the students will

visualize them and provide drawings to demonstrate

their reaction to the story.

" Starch and paper amalgam (made from used newspapers or

magazines and starch) is a very useful teaching aid in

this level. It can be used to make dolls, pots, toys,

etc.
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" Help students use raw materials that are available

locally to express themselves in topics related to

their lives (sand, clams, shells, etc.).

" School activities have an enormous effect on students.

The teacher should allow the student to sketch one of

these activities, preferably immediately after it is

over (e.g., sports day).

Fifth And Sixth Graders

The standard on which we concentrate this level is

developing each child's individual approach, in addition to

encouraging him or her to continue his or her drawing skills

began in the earlier levels of her or his education. At

this age, the student' s physical and mental capacities would

have developed and would therefore be able to take part in

manual works such as carpentry, welding, or textile making.

His or her work at this level might show an improvement due

to the skills and appreciation that was previously acquired.

The curriculum therefore stresses the student's involvement

in more difficult tasks (such as carpentry) and how to use

tools and machines that are needed for the completion of the

job. The student will also develop an awareness of

marketing economics. The teacher should assist the student

in selecting two crafts and devoting most of his or her time

to them. Such crafts will enable the student to join
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industrial schools if he or she chooses to do so. It can

also help him or her establish a career for his livelihood

if he or she is unable to complete his or her studies.

Drawing

Achieving Drawing Standards

" Emphasize the student's individual style in artistic

expression via higher level requirements and expanding

on his or her previous activities.

" Improve her or his appreciation of the beauty of things

around him or her that in turn helps polish his or her

artistic experience. The student can be encouraged by

seeing tree branches, shells, or even artificially made

flowers and vases.

" Artistically express legends, folklore, and heroic

deeds that the student likes. Also through topics

derived from national or historical events.

* Design school banners, signs, and textile painting as

well as book covers.

" Participate in projects relevant to artistic

expression. These should be chosen from the

environment and should be expressed through drawings

and handicrafts.
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Crafts

Levels And Samples

The student should have the basic knowledge pertaining to

two types of crafts such as

" Making textile or carpets and designs on tambourines of

simple wooden looms.

" Book binding and book covers.

* Pottery

" Creating wooden replicas of tree branches or making

other useful articles that can be used at home from

wires, shells, etc.

* Making baskets or plates from wicker or bamboo.

" Making objects by using palm tree leaves or logs.

" Making dolls from silk putty.

" In girls' schools, students can also be trained in

needlework, working with mesh fabrics or other kinds of

material.

Drawing

Instructions

This level is an extension of the previous level. At

the adolescent stage, the student's life goes through a very

sensitive phase especially emotionally, mentally, and

socially. The student in this stage expects positive
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results for whatever he or she creates and is curious to

understand the nature and secret of things around him or

her. In addition to these elements, we will find that art

plays an integral part in forming the student's personality,

his or her creativity, and her or his appreciation of arts.

Therefore it is necessary to concentrate on the following:

" The teacher should understand and respect the student's

approach to artistic expression and should provide

guidance when necessary.

* The student at this stage is interested in what she or

he sees around her or him whether it is nature or

social and political events. The teacher should

encourage the student to express such interests

artistically.

* The Arab world is striving to improve its industry,

which is important in this day and age, and it is the

duty of the teacher to see to it that students can have

the opportunity to develop industrial skills through

art the teacher should also make them understand the

importance of industry in his community and elsewhere

in the world.

" The teacher should follow a general outline that

details what goals that need to be achieved during the

course of study. The outline should be flexible and



119

easy to change if and when necessary.

a The teacher should create a suitable atmosphere for the

student to work in. Facilities available as well as

the interior design of a work place has a positive

impact on the educational and artistic goals set by the

teacher.

It is preferable to annex a museum to the studio or

drawing room. This can include samples of works by

modern or classical artists that can help the students

improve their studies, understand various styles, and

develop a taste for art.

" School exhibitions are important in promoting the

objectives of art classes, because they give students

the opportunity to enjoy their work and appreciate

works by others, thereby building their self confidence

and allowing them to compare and contrast their ideas.

It is important for schools from time to time to

display and arrange students' works, and this should

not only be limited to the talented or gifted, but

should cover various levels of artwork by all students.

The goals that we would like to achieve for students in the

first, second, and third year intermediate levels are to:

* Develop the students' ability for self expression

through art.
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" Highlight the students' individual style at a more

advanced level than the preliminary stages.

" Improve the students' taste and appreciation for

objects of beauty that surround them.

* Developing the students' awareness of Arabic and

national art work, and helping them establish the

relation between modern and classical works. Also

helping each student take an active role in improving

product quality in his or her environment, be it

agricultural, industrial, or trade-based.

Encourage the student to enjoy the beauty of nature and

appreciate it.

Develop the student's knowledge of artistic services,

their sources, types, maintenance, and their industrial

value.

Making the student understand the relationship between

art designs and methods of applying them as well as

their effect on improving the quality of products and

their industrial value.

" Improving his scientific, social, and political

knowledge through topics which he works on. To fulfill

this goal, the teacher can use the following

questionnaire.
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Curriculum For First Year

Goals for Artistic Expression:

" Express the students' feelings about topics related to

their activities, interaction with the community,

national events, and occasions, as well as other topics

that can broaden their horizon and improve their

awareness of their society.

* Create opportunities for students to express their own

unique ideas and directing them artistically.

* Use stories, folklore, and myths to stimulate the

students' artistic expression.

* Express topics derived from history, geography,

sciences, and other lessons.

Artistic View of Nature

Students observe nature and understand its details, color

scheme, and shapes, then portray them in their own way

through art.

Goals for Designing And Decorating

* Use topics which emphasize decoration and utilizing

them for practical application through raw material.

* Decorate objects with suitable colors, shapes, and

lines to compliment them.

* Create decorative shapes that are based on lines,

dimensions, and color grades and that are practical for
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use.

The teaching technique is integrative, and its aspects

cannot be separated into different categories. Every

experience the student gains in school has an artistic,

scientific, and cultural aspect to it, and the teacher's

task is to highlight the artistic aspects of topics or

projects covered.

Girls' Schools

* Give students the opportunity to know raw materials

available in the environment such as colors, glued

paper, clay, wicker, textiles etc. and also to

understand their features in order to use them properly

while working with them.

" Experiment with simple fabrics by using them in frames,

hand looms, and utilizing geometrical shapes and

decorations to create useful objects as a first step.

Also, train them to use color variations.

Curriculum For Second Year - Eighth Grade

Artistic Expression

In this level, more emphasis is placed on the topics

mentioned earlier and also on serious understanding of

artistic expression. This can be achieved through samples

from artistic trends in the community as well as from

nature. The teacher can also design specific experiments to
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demonstrate the relationship between colors, their

distribution, symmetry, harmony, and also to solve problems

that students may encounter during their art class.

Artistic View of Nature - Aesthetic

Students continue to observe nature and inspect its

elements to understand its beauty and express them

artistically. They can use such elements to enhance their

art work and highlight the characteristics of such materials

and their proper usage. The student also leans about tools

and basic techniques such as mixing colors, using pastes,

etc.

Appreciation, Art Criticism, and Art History

During class, the teacher helps develop the student's

taste and artistic appreciation in a general sense. For

example, he or she selects a specific period or school of

art and asks the student to talk about its features and

characteristics. This way the students learn to appreciate

its beauty and contribution. The main purpose at this level

is to help students form an overall concept of artistic

trends, understand their values and distinguish between

various styles.

Designing and Decorating

This level is a continuation of the previous level,

with emphasis placed on lines, dimensions, and shapes when
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designing cards, banners, or advertisements.

The following goals are for girls' schools:

" Introduce the students to more raw materials that can

be used for art projects.

" Continue working with fabrics and emphasize the

importance of color schemes, shapes, and lines.

" Design, make, color, and decorate pottery made from

clay.

* Continue working with clay and experiment with stone

carving, sculpting, woodwork, or using soft materials

such as plasticine and wax.

Curriculum For Third Year - Ninth Grade

Artistic Expression

In addition to topics covered in the first two years,

students in this level are encouraged to incorporate topics

with abstract forms in their work (e.g. expressing freedom,

kindness, clemency, justice, etc.). The teacher would

discuss works that are related to abstract ideas and values.

Artistic View of Nature

Emphasis is place on a thorough study of nature and

landscapes as well as their features. The abstract values

of art works are also emphasized in this stage.

Evaluation and Appreciation

This concept is further elaborated through observation
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and comparison of art works. The teacher can introduce the

students to various types of modern or classical arts and

provide information on museums, galleries, famous artists,

and their works.

Designing And Decorating

" The teacher selects topics that arouse romantic views

so that the students can incorporate such feelings into

their decorations and designs.

* The teacher selects topics that combine shape and

drawing to establish a balance between the two.

e The teacher continues earlier activities undertaken in

the first two years and utilizes the students'

knowledge of decoration in making emblems, medals, book

covers, school, and tourist brochures and so on.

The following criteria are for girls' schools.

" More emphasis on working with fabrics.

e Continue working with clay to have a feel for mass,

shapes, and expression.

" Create art works from threads and wood using the direct

approach.

e Print on fabrics and textile using wax seals, molds,

dyes, embossing tools, etc.

" Focus on developing the student's appreciation of the

beauty of a woman's attire, her abode, and other
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aspects of her life.

Handicrafts

Instructions

The following guidelines are for students in the first,

second, and third levels of intermediate schools. The

teacher should instruct students to

* Appreciate the students' handicraft and respecting

them. Also emphasizing the importance of industry and

self-sufficiency to the nation's progress.

* Appreciate the beauty of human-made objects and

contrasting them with poor quality products that lack

beauty.

* Gain knowledge on some raw materials available in the

environment, their sources, types, methods of

application, and their significance as national

resources.

e Produce two types of crafts that are dominant in the

community.

In an industrial community, the teacher can select from

the following topics: carpentry, metal works, pottery,

textile, and fabric making, carpet and rug weaving, leather

works, plastic works and molds, colored glass works and so

on.

In an agricultural community, the teacher can select
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from such topics as working with wool, bag making, basket

and mat making, making simple furniture from wood or tree

branches or other materials available, making chicken coops,

making simple farming tools, boards for extracting honey,

gardening, creating nurseries, etc.

In a trading community, some skills could be book and

magazine covering and binding, paperwork, making boxes and

crates, making desktop diaries and calendars, creating

sculptured goods for advertising, etc.

By following these criteria, students will learn to

* Understand the local and Arabic art traditions by

observing products and help improve, encourage, and

distribute them.

* Work in groups in order to see if he or she can work

with others and if she or he is able to fulfill his or

her role in the group.

* Use some simple and basic tools that do not require

expertise to complete the work. The student can also

explain what he or she needs from specialists using

technical terms.

To achieve the above goals, the teacher can utilize the

following activities:

First Year

Wood Work



128

The teacher helps the students make useful and

attractive objects suitable for their age group. The basic

skills needed for working with wood should be explained such

as how to cut it, sand it, nail it, or paste it. Students

should also learn the names of tools used and their proper

usage. The tasks should be within the students'

capabilities and understanding; when necessary, further

instructions should be given to polish their work or

ability. The students should also know the types of wood

available in their environment as well as their qualities,

and how to treat them. Also, they should learn about types

of wood available in the market, their dimensions, use,

source, and quality, especially those sold locally.

Students should also learn to handle soft metals such

as tin and thin wires and using them to create useful

samples either by cutting, hammering, bending, shaping, or

polishing them. This enables students to understand the

nature of such elements and feel at ease when working with

them before proceeding to the next level. Students should

also be given proper information on the property and source

of the metals they works with and also the names and uses of

the tools with which they work.

Clay Works And Pottery

Here, students are introduced to the types of clay that
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are available in various regions and how to handle them so

that they become easier to use. Students should be taught

how to mold clay manually (making plates, crockery, toys,

etc.), and teaching them how to make hollow samples if

possible. Finally, students should be taught to create

works that are relevant to social life, nature, blocks, and

sculptures.

Covering And Wrapping

Students can also be trained in the art of book

covering using cartons, different types of paper, and other

materials available in the market. The samples made should

be suitable and useful for the students' age.

Paste pictures, examination results and files, etc. or

creating stands for them.

Various Activities

Other art activities, such as carpet weaving and making

fabrics on simple looms can be introduced if the teacher

feels they are beneficial to his or her students. The bases

for using such crafts should be taught and other necessary

information such as thread dying, color coordination and so

on. Teachers should also consider treating leather works

and decorating them with ribbons or colors.

Teachers could also introduce:

* Working with stained glass or simple plaster.
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" Working with plastic, pastes, horns, bones, and forming

useful objects from them.

* Following some national trends in making objects that

are pertinent to the environment.

" Shaping paper and carton into various forms.

Second Year

The teacher gradually helps the students improve the

quality of their work by introducing concepts that are more

complicated, but taking their standard and needs into

consideration. The overall finishing of art works is

emphasized and the quality of natural wood surface is

highlighted.

Metal Works

Here, students will learn to work more effectively with

other types of soft metals such as copper, aluminum, and

mercury and being able to shape, hammer, weld, and oxidize

them. The quality of the students works should be of a

better standard at this stage and should reflect their

seriousness and maturity. They should also be taught how to

handle metal pipes and tubes and make these flexible to use;

use various sizes and types of wire to form shapes; and, how

to use the tools safely and effectively.

Clay Works And Pottery

Clay works and pottery will improve the students'
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production of plates, crockery, and pots and training them

to use the spinner in making pottery (if available); to make

simple cookware using plaster molds; to prepare colored clay

linings (mixing various types of clay with oxides); to use

such linings to form a colored layer on the students work

before they dry and also decorating them; and to mold clay

into various sculptures that reflect social life and current

affairs to increase the national awareness of the students

and aesthetics.

Students should also learn to keep the clay patterns

solid and not hollow before firing them and decorating them

using transparent and glass finishing if facilities are

available in the school. They should be introduced to the

basics of incinerating and types of ovens and fuel and the

students can fire their products outside or inside school if

a furnace is available there.

Covering And Wrapping

Continuing the same activities undertaken in the

previous level, this level will also contain more

information on this art. It will allow the student to

experiment with other kinds of material for bookbinding,

course packs, and albums with decorations. Curing leather

and using it to create objects that may also be useful to

the student.
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Various Activities

This level will introduce other practical art works

that the school may deem necessary or useful, the respect

due to the experiments, experience, and materials available

such as: glass made from plaster and using it for more

advanced purposes. Improving work on other materials

mentioned in the first year (such as plastic, horns, pastes,

etc.) Shaping the following materials into forms chosen by

the student: paper and starch mixture, tree branches, plant

roots, or dried fruits, carving and sanding wood, creating

sculptures from paper and thin carton.

Using local materials and arts and developing them.

Continuing work with carpets and fabrics, but with more

advanced designs, color control and highlighting of

traditional and national colors.

Third Year

At this stage, students should continue to create

samples suitable to the student's standard and needs, but

with emphasis on more serious work, coordination, and

detail. There should also be a proper execution of projects

and a better quality in their finishing. Emphasize and

practice inlay work using appropriate material. Use wood

carving techniques where necessary in freelance projects.

Finally, practice drilling with tools if and when available.
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Metal Works

Continuing along the same lines as the second year,

except that in this stage, the development of skills is

emphasized as well as work with other types of wires and

threads to complete creative and original works of art.

Engraving metals and using oxides for the finishing and

quality of design should also be achieved.

Clay Works And Pottery

Continue to make toys and other objects from clay, but

also make hollow sculptures. Study other types of clay,

their sources, purifying them, treating them and estimating

their capacity for heat. Continue practice with colored

clay linings and utilizing them before the original sold

drive. Fire the clay samples properly using furnaces that

are made locally. It is recommended that the students take

part in making such furnaces and should be given an idea

about the ideal temperature for firing various kinds of

clay. Students should also learn to make various blocks and

tiles with various sizes and measurements and then firing

and dying them.

Leather Works And Covering

Continue working with leather and covering, with an

introduction to various types of leather, their properties,

and methods of decorating and dying them. Continuing to
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focus on paper shaping and forms that have practical

features and are multi-dimensional. It is preferable to

expand the students' activities beyond the classroom in this

level, such as taking them on a tour to a factory to

increase their knowledge of the subject.

Goals And Aims Of Art Classes

" Art is a means of bringing out the creativity of

students, increasing their awareness of self-

productivity. It also stirs their growth in the right

direction and enables them to express themselves.

" It gives the students the opportunity to express topics

derived from national ideology, patriotism, fighting

the Zionist occupation, and defending our nation and

our freedom.

" Expressing one's self in the form of art is a universal

language that can be understood and appreciated by

every human being. Therefore art works, when displayed

in international galleries, give the whole world a

picture of our struggles, causes, and our hopes for

peace.

* At this stage, art enables students to reveal their

own style of self expression that can be developed to

establish their individuality, character, and maturity.

* Education through art aims at stabilizing and
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controlling emotions and also polishing one's

sensitivity towards people and things. It helps create

a better human being who can lead a good style of life

and can interact with people and treat them properly.

" It gives the students a sense of history relevant to

Arabic arts. They can study its aspects, uniqueness,

and variations. Our concept of Arab nationalism and

the history of our struggles can be portrayed through

this art, which we may affect and which may affect us.

" Art guides the student to appreciate the local artist

who has preserved its values for many centuries. Works

by such people are a source of inspiration and

creativity for students and also form a vital link

between the student and the needs of the community.

* It is a source for discovering talented students and

developing their capabilities to higher levels.

* Art classes help students become emotionally balanced

because they allow them to express their feelings,

emotions, and complexes that may be revealed and then

treated.

e It allows students to be in direct contact with nature

and whatever is in it, be it animal, plant, or human

beings. It helps students understand elements of

nature and their aesthetic beauty which in turn allows
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them to be productive.

" It helps us make use of museums and exhibitions to

study our heritage in arts, appreciate its aspects, and

to compare it to other art styles.

Art Classes

General Instructions

" The teacher furnishes the students with elements that

improve their thinking and enhance their style, study,

and research. This is done through samples of works by

contemporary and old artists, our national art in its

various forms and stages, selected works that focus on

our national heritage and culture in addition to films

and slides and other teaching aids.

" Focusing on the students' individuality and guiding

them in line with their abilities and readiness.

* Providing the student with a chance to have various

experiences in the field of art education through

practice and by using tools and materials that expose

their tendencies, preferences, and abilities and

guiding them to the right path.

e In this stage, students live with their aspirations,

curiosity, and perseverance. They are interested in

crises around the world and at home, They want to

understand social values, current events, and the
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emotions inside them. All these thoughts can be

encountered through topics and methods of expression in

art classes, which in turn help them become unique

individuals with a clear mind.

" Organizing school exhibitions for students' works.

These activities will help pinpoint the student's

individual styles and their personalities. They also

help their artistic and cultural development and have a

chance to enjoy and appreciate other people's projects.

" The teacher encourages the works of students who are

talented and gives them room to express themselves and

their ideas. He or she also tends those students who

are slow learners, tries to understand the cause of

their problems, and provides them with the necessary

care and attention to help them develop their

personalities.

* The teacher writes a broad outline to fulfill his goals

during the course. This should be flexible, so that he

or she can incorporate any changes required due to

arising circumstances, and also take into account the

students' comments and problems and how to solve them.

" Ensuring the efficiency and practicality of drawing

rooms and studios. These work places should also be

well organized and decorated and the students should
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take part in arranging them. There should also be

areas specifically for displaying traditional art

works, sculptures, and paintings as well as room for

tools and colors required for the art student. In

addition, a library for arts should be available for

the students' easy reference.

* The teacher should add variety to the topics and

materials in a manner suitable to the limited time of

class, the schools' resources, the students, and

productivity.

Artistic Expression And Decoration

First-Year Secondary School Level

* Drawing fictional or imaginary topics derived from

stories or legend, cultural or historical topics, or

topics related to everyday life.

* Observing nature and its elements, understanding its

shapes and colors, comparing between its elements and

studying them to extract their usefulness in artistic

expression.

* Using various kinds of material to draw topics that are

decorative.

* Drawing illustrations for books and decorating them.

* Drawing advertisements and signs.

Second-Year Secondary School Level
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" Drawing landscapes, topics related to everyday life,

traditional stories or literature.

" Using colors to portray natural elements such as plants

and elements which can be used as sources for artistic

inspiration.

Third-Year Secondary School Level

" Continuing to study nature with a deeper understanding

of its elements and beauty as well as drawing and

painting such elements.

* Understanding the design and decorative values of

natural elements and using them to make projects that

may be useful for practical applications such as

printing on fabrics, book covers, badges, and cards.

Art Works Curriculum

First-Year Secondary School Level

" The students can make tools and objects from materials

available and decorate them so that they can be of use

in school or at home. The decorations should be

harmonic and coordinated with the design.

" Training students to weave fabrics and carpets.

" Making clay pottery, firing them and adorning them

" Carving wood and stone.

" Covering books.

Second-Year Secondary School Level
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" Making sculpture of elements found in nature and using

them as a source for art work.

" Making tools and objects that may be useful to the

students at home and in school and observing their

artistic value and beauty.

" The student may take part in the following activities:

Pottery

Printing, book covering, and wrapping.

Carpentry

Weaving, dying, and making simple fabrics and mats.

Interior design.

Third-Year Secondary School Level

" The student may expand on the use of raw materials

available in the environment or ready made material;

using them to make useful tools or objects with more

refinement.

" The student may study one of the following with the

skills necessary to implement them:

Carpentry

Weaving, dying, and making simple fabrics and mats.

Pottery and clay works.

Printing, book covering and wrapping.

Interior design.

Art Appreciation and History of Arts
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First Year Secondary School Level

Studying selections from oriental and middle eastern

works of art, e.g. Islamic, Persian, Assyrian, or Chinese; a

comparative study of forms of artistic expression, their

aesthetic and beauty, studying eastern philosophy, and its

outlook (a human being is part of nature through these

arts).

Hobbies in Art and Applied Studies

These are the objectives for students enrolled in

first, second, and third year secondary schools:

" developing the students' skills in a branch of art of

their choice if they show interest and to incorporate

their work in the general teaching methodology

through:

Drawing and painting

Fabrics Wall drawings and murals Carpets

Illustrations for books Covering

Carpentry and metal

Printing on fabrics

Principles of architecture

" Improving the students' general knowledge of the

subject and enhancing their individual styles or

approach.

" Sustaining the students' interest in art to help them
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specialize in any field of art that 
they choose and

assist them to further their studies in the 
future.



APPENDIX B

QUESTIONNAIRE: "ASSESSING THE FEASIBILITY

OF DEVELOPING A DBAE CURRICULUM IN

QATAR UTILIZING TECHNOLOGY"



144

Part A: For Art Education Teachers

Section I: Background Information

1. In what community do you now teach? (Check ONE)

U Urban

U Suburban

U Small town (not suburban)
U Rural

2. At what school level do you teach? (Check ALL that

apply.) Ua Elementary: please indicate grade

U Middle school
U Junior high

U Senior high
U Other (please specify):

3. Please indicate in the space provided below the number

of classes and students you teeIY each day.

Number of classesL

Number of students LJ
4. Please check the number of the highest degree you have

earned and indicate the year in which you received it.

U Bachelor's degree: 19 Lii
U Master's degree: 19 LIJ
U Educational specialist or equivalent: 19 LJ
U Doctor's degree: 19 Lii
U No degree

5. What is your concentrated area?

U Art education

U Art studio (painting, sculpture, clay, etc.)

U Interior design

U Home economics

U Other (please specify):

6. Please indicate below the number of years of full-time

teaching experience you have completed. Include the current

year.

Total years of experience: Li
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7. What is your sex?

Q Male

U Female

8. Please indicate your age.

Age: LU

Section II: Art Curriculum

9. What is your opinion of the current curriculum in Qatar?

U Very good
U Out-dated

U Up-to-date
U Need revision

U Other (please write):

10. Which of the following do you think should be included

in an art curriculum? Check any or as many that you think

are important to an art curriculum. Rank according to

importance.

_ Learning about other artists and their

contributions to culture and
society

_ Making art (art production)

_ Responding to and making judgements about

the properties and qualities that exist in

visual forms
_ Understanding how people justify

judgements about art objects

11. What part of the current curriculum do you think is the

most essential? (Check all that apply.) Please rank each

area in order of importance.

U Learning about other artists and

their contributions to culture and

society

U Making art (art production)

U Responding to and making judgements

about the properties and qualities

that exist in visual forms
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U Understanding how people justify

judgements about art objects

12. What type of art resources does your school have?

(Check all that apply.)

Q Studio/Art Room

E Art Supplies

Q Display Area/Gallery

E Visual Images of Arabic art and architecture

E Audio/Visual equipment (overhead projectors,

slide projector, multimedia applications, etc.)

E Other(please specify):

E All of the above

13. What art resources would you prefer to use in the art

classroom? (Check all that apply.)

E traditional resources (reproductions, etc.)

E technological resources (laser disc video, cd

room, tv, computer software,overhead projector,

slide projector, etc.)

E Other (please specify):

E All of the above

14. Do you think that art studies is beneficial for

society as a whole? (Check only ONE.)

E Yes
E No

E Uncertain

15. Do you think that the study of art is important for:

(Check only ONE.)

E Only boys

E Only girls

E Both boys and girls
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16. When analyzing and making judgments about works 
of art,

which of the following are important. Check the box for as

many as you want, then please place a rank in the blank 
for

each topic according to importance, first being most

important, fifth, less important.

_ Design

Q Recognize properties and qualities

that exist in art forms

Q Interpreting and finding meaning

Q Recognizing techniques and processes

in how art work is made

Q Judgments

17. As a discipline, art history does the following (Check

any or as many that you think are important to an art

curriculum. Rank according to importance):

Q Leads one to understand and value the

contribution of art in society

Q Leads one to understand Qatar culture

Q Leads one to understand other

cultures

E Places art within an historical

context

18. What areas in the current curriculum seem incomplete or

need more work? Check any or as many areas that are

appropriate. Rank according to the level of needed

improvement.

E Learning about other artists and

their contributions to culture and

society

Q Making art (art production)

E Responding to and making judgements

about the properties and qualities

that exist in visual forms
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Q Understanding how people justify

judgements about art objects

19. Rank according to level of importance and check any of

the following remarks that you think define the study of

aesthetics.

Q Explains why people make art

E Defines what is and is not art

E Provides reasons and criteria used to

justify our judgements about art

E Provides theories and issues in art

E Attempts to define what one means

when ones says something is beautiful

or ugly

20. Have you heard about Discipline Based Art Education

(DBAE)?

E Yes go to question 21.

E No go to question 22.

21. Where have you heard about DBAE?

E Book

E Magazine

E TV

E Other

22. Check any of the following activities that take place

within Qatari schools.

E Meetings in which local art teachers

share pedagogical information with

other teachers

E Meetings in which art teachers across

the country share pedagogical

information with other teachers

E Lectures in which guest artists

discuss their art work
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Q Cooperation between art teachers and

museum staff

Q Art production workshops in which art

teachers learn more about a

specialized form

Q Other (please specify):

Q None of the above

(if so, skip to Q. 24)

23. Check any of the following subjects that are discussed

among art teachers during informal and formal meetings.

E The incorporation of art history into

the curriculum

E The development of new techniques of

art production

E The creation of lesson plans

E The organization of museum field

trips

E Other (please specify):

24. How acceptable is it to show images from the artwork of

non-Islamic cultures? (Check all that apply.)

E Unacceptable in any case (skip to Q. 26)

E Completely acceptable (go on to Q. 25)

E Conditionally acceptable (go on to Q 25)

25. If images of other cultures are only acceptable under

certain circumstances, which of the following qualities are

tolerated? (Check all that apply.)

E Images of the clothed human figure

E Images of the nude human figure

E Images of animals/plants

E Landscape images

E Architecture (churches, synagogues, mosques,

etc.)

E Other (please specify)_:
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26. In art history classes, which of the following images

are included in the curriculum?

(Check all that apply.)

Q Arabic art/architecture

U Islamic art/architecture

U European art/architecture

U American art/architecture

Q Contemporary art/architecture

U Other (please specify):

27. How are students assessed or graded within the current

art curriculum?

U Objective exams (multiple choice/short answer

questions, etc.)

U Written essays

U Portfolios

U Performance exercises

U Comparison and contrast questions (with slides

or reproductions)

U Other (please specify):

28. What types of images would you be interested in viewing

on computers? (Check all that apply.)

U Islamic art

U Art in world famous museums

U Art of other cultures

U Contemporary art

U Islamic architecture and interior design

U Architecture and interior design of other

cultures

U Other (please specify):

U None of the above
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29. How were you trained to teach art education? 
(Check all

that apply.)

Q College degree earned in art education

Q Course (s) taken in art education

Q Informal training (please specify type):

Q Self-taught

E None of the above

30. During art production, what techniques do you use to

inspire creativity and skill? (Check all that apply.)

E Art elements (line, shape, shadow, texture,

dimension, color, etc.)

E Art principles

E Examples of other artists' work (reproductions)

E The discovery of each student's own style

E Field trips

E Computer images of art

E Other (please specify):

31. Is contemporary art included within the current art

curriculum? (Check only one.)

E Yes (go to Q. 32)

E No (skip Q. 32)

32. What is your approach to the teaching of contemporary

art? (Check all that apply.)

E Apply traditional art principles

E Compare and contrast non-contemporary art with

contemporary art

E Provide multicultural images of contemporary

art(reproductions)

E Encourage imitation of contemporary art by

using traditional media and/or computer

technology

E Other (please specify):
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Please use the space below to make any comments concerning

the current curriculum or DBAE addressed by this survey.

Section III: Computers in the School (For all art teachers)

33. Is a computer used for administrative purposes in your

school system? (Check ONE.)

0 Yes

0 No

0 Don't know

34. Does your school system use a computer to provide you

with the following information? (Check ONE number for

each.)

a. Student attendance

b. Student test performance

c. Student educational history

d. Student health records

e. Class rosters

f. Resource inventory

g. Individualized educational

plans for special students

h. Other (please specify):

Yes

10

10

10

10

10

10

10

10

No

20

20

20

2 1]
20

20

Don't

Know

30

30

30

30

30

30

2] 30

2[] 30

35. Does the central administration in your school system
promote teacher use of computers? (Check ONE.)

0 Yes

0 No

0 Don't know
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36. Has the central administration in your school system

provided the following services to promote teacher use of

computers? (Check ALL that apply.)

Q In service training

U Summer workshops

U Computer literature

U Release time for training

Q Stipend for training

U Study groups

U Computers in the school

U Computers for individual classrooms

Q Computer programs

U Auxiliary materials (texts, guides)

Q Computer specialist to help teachers

Recognition of teacher effort to use computers

Q Other (please specify):

37. Have you been encouraged by any of the following people

to use a computer with your students (Check ONE number for

each.)

Yes No

a. Family, personal friends U U

b. Teaching colleagues Q U

c. School principal Q U

d. School superintendent Q U

e. School board Q U

f. Curriculum supervisor U U

g. Local or state education

association U U

h. Subject matter organization U U

I. Individual parents U U

j. Parent groups U U

k. Students U U

1. Community groups U U

m. Other (please specify): _ UU
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38. How well informed are you about the following subjects?

Check ONE for each and use this scale:

1= Not well informed

2= Somewhat informed

3= Fairly well informed

4= Very well informed

a. Kinds of computers marketed

b. Parts of a computer system

c. Operational characteristics

of computers

d. How to operate a computer

e. How to write a computer programs

f. Commercial computer programs

g. Commercial computer programs

designed to support teaching

(courseware)

h. Criteria for selecting computer

programs for instruction

39. Do you know a teacher who uses a

instruction? (Check ONE . )

15 25 35 45

10 25 3E] 45

15

15

15

15

25

25

25

25

35

35

30

35

45

45

45

45

15 25 35 45

15 25 35 45

computer during

Q Yes

Q No

Go on to question 40.

Skip to question 41.

40. Have you observed this teacher using a computer during

instruction? (Check ONE.)

o Yes

0 No

41. Do you have a personal computer in your home? (Check
ONE.)

Q Yes

S No

Go on to question 42.

Skip to question 43.
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42. How often do you use the computer in your home? (Check

ONE.)

0 Daily

0 Weekly

0 Monthly

0 Never

43. How much interest do you have in learning how to use a

computer for the following purposes? Check ONE number for

each and use this scale:

Little interest

Some interest

3= Considerable interest

4= Great interest

Drill and practice for students

Remedial drill for low ability

students

c. Enrichment activities for

high ability students

d. Computer literacy instruction

e. Visual-technical aid to accompany

my presentation

f. standardize presentation of

difficult concepts

g. Monitor student mastery of

difficult material
h. Testing to monitor student

progress

I. Simulations to enrich student

understanding

J. Maintain student records
k. Other (please specify)

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10

10

10

20

20

20

3Q

30

30

40

40

40

44. Have you been trained to use a computer? (Check ONE.)

0 Yes

0 No

Go on to question 45.

Skip to question 46.

1-=

2=

a.

b.
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45. Who provided your computer training? (Check ALL that

apply.)

U I am self taught

U College or university

U Computer manufacturer, vendor

Q Local school district

Q Military

Q National Science Foundation

U Teacher Center:

city
U Technical/computer school

U Government sponsored grant or project

U Other (please specify):

46. How interested are you in taking a course to learn how

to use a computer for instructional purposes? (Check ONE.)

U Not very interested

U Somewhat interested

U Moderately interested

U Very interested

U Undecided

47. Are you interested in learning about any of the

following subjects related to computer for the art

classroom? (Check ALL that apply.)

U History of art

U How to operate computer hardware for art

programs

U How to write computer art programs

U How to design a computer curriculum for art

instruction

U How to select commercially prepared courseware

for art education

U Other (please specify) :
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48. To what extent do you believe the following will occur

by 2000? Check ONE number on each line and use this scale:

1= Unlikely to occur

2= Could possibly occur

3= Very likely

4= No opinion

to occur

a. Learning by computer in school

will be common

b. Learning by computer out of

school will be common

c. Most public schools will

have computers in classrooms

d. Knowing how to use a computer

will be regarded as a basic skill

e. Schools without a computer

curriculum will be regarded as

inadequate

f. Teachers with computer skills

will be in great demand

g. Computers will render many

teaching skills obsolete

h. Computers will replace some

teachers

I. Computers will stimulate

innovative teaching

_j Instructional interest in

computers will wane

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

10 20 30 40

49. What effect do you think the computer movement will
have on the following aspects of your teaching career?
Check ONE number on each line and use this scale:

1= Negative effect

2= No effect
a. Subject assign

b. Grade level as
c. Teaching certi

d. Teaching effect

e. Professional ci

f . Job satisfacti

3= Positive effect

4= No opinion

ment

signment

fication

tiveness

challenge

on

10 20

10 20

10 20

10 20

10 20

10 20

30

30

30

30

30

30

40

40

40

40

40

40
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50. How often do you use the following instructional aids?

Check ONE number for each and use the following scale:

1= Daily 3= Monthly

2= Weekly 4= Never

a. Chalkboard 10 20 30 40

b. Computer 10 20 30 40

c. Direct-dial access system 10 20 30 40

d. Film 10 20 30 40

e. Language laboratory 10 20 30 40

f. Newspapers, magazines 10 20 30 40

g. Programmed listening material 10 20 30 40

h. Radio 10 20 30 40

I. Records, tapes 10 20 30 40

j. Television 10 20 30 40

k. Textbook 10 20 30 40

1. Videotape recorder 10 20 30 40

m. Videodisc player 10 20 30 40

n. Worksheets 10 20 30 40

o. Other (please specify) 10 20 30 40

Part B

Section IV: For Teachers Who Use Computers

IF YOU USE A COMPUTER for instructional
purposes, please continue with question 51 .

IF YOU DO NOT USE A COMPUTER for
instructional purposes, please skip to question
65.

51. Please indicate below the number of years you have used
a computer for instructional purposes in at least one
subject area.

Number of years LIL]
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52. Do you currently use a computer for instructional

purposes? (Check ONE.)

Q Yes

Q No Please explain

53. What kind of computer do you use in school? Check ALL

that apply and if possible indicate the brand name.

Mainframe with terminal in school:

brand name

Minicomputer:

brand name

Microcomputer:

brand name

54. Please indicate below the number of computer terminals

or work stations available in your school for

YOUR use L]UL
Your STUDENT'S use ULJLJ

55. Please indicate below the number of weeks during the

school year when computer terminals or work stations are

available for

Number of Weeks

YOUR use Li]
Your STUDENTS' use UL

56. For which instructional subjects do you use the

computer? (Check ALL that apply.)

Q Foreign Language

Q Social Studies

Q Reading

Q Writing

Q Art

Q Grammar
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E Science

Q Mathematics

Q Business education

Q Computer literacy course

O Other (please specify):

57. How are your students scheduled to use the computer?
(Check ALL that apply.)

E Student initiated request

E Assigned by you

E Assigned by another teacher

E Assigned by librarian/resources persons
E Students are not scheduled

E Other (please specify)_:

58. Who is available to help your students when they are
using the computer? (Check ALL that apply.)

E You

E Another teacher

E Librarian or resource person

E Another student

E Students work without help
E Other (please specify): _ _ _ _ _ _

59. Where do students use the school computer terminal or
work station? (Check ALL that apply.)

E In my classroom

E In the hall

E In a nearby classroom

E In the library or resource room
E In a special room for the computer
E In a nearby building

E In a building some distance from school
E Other (please specify):

60. In what kind of group do your students typically work
when they use the computer? (Check ALL that apply.)
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Q They work alone

Q They work in pairs

Q They work in small groups of 3-5 students

Q They work in large groups of 6 or more

students

E Other (please specify):

61. Which of the following phrases BEST describe your
instructional purpose for using computers? (Check ALL that

apply.)

E Foster awareness of the computer

E Teach basic computer skills

E Develop skills in another subject

E Reward outstanding student performance in

another subject

E Enrich learning activity for high ability

students
E Other (please specify):

62. What effect do you think the computer has had on your
students? Check ONE number on each line, and use this

scale:

1= Negative effect 3= Positive effect
2= Negligible or no effect 4= Don't know

a. Motivation 1 2E 30 4E
b. Subject interest il 20 30 40
c. Attention span 1 20 3El 40
d. Cognitive learning 1 2El 3E 4E
e. Self-confidence 1l 20 30 40
f. Achievement test performance il 20 30 40
g. Self-discipline 1l 20 3El 40
h. Social behavior 1 20 30 40
I. Status among peers 1l 20 30 40

63. Who prepared the computer programs that you use with
your students (Check ALL that apply.)
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U You

U Other teachers

Q Students

U Commercial publishers/producers

U Subject/curriculum specialist in district

U College/university specialist

U Other (please specify) :

64. How satisfied are you with the amount of computer
software available in your area of computer use? (Check

ONE . )

U Not at all satisfied

U More dissatisfied than satisfied

U More satisfied than dissatisfied

U Well satisfied

65. In which area of computer use do you have the GREATEST
need? (Check ONE.)

U Hardware

U Software/courseware

U Personal knowledge

U Faculty support

U Administrative support

U Other (please specify):

Please use the space below to make any comments concerning
any computer topic addressed by this survey.



APPENDIX C

QUESTIONNAIRE COVER LETTER



163

May 1997

Dear Art Teacher:

The computer movement in education is barely thirty
years old. During this time the computer has achieved
prominence as a means of processing massive amounts of
information. The computer has also been regarded as an
instructional aid to teachers. Good information about
computers as instructional aids in Qatar, however, is in
short supply.

In several months, I will be conducting a survey of all
Qatari art teachers to determine current attitudes and
techniques in the art education field, as well as the extent
of computer usage in the art classroom. The survey results
will be used in my dissertation, "Assessing the Feasibility
of Developing a DBAE Curriculum in Qatar Utilizing
technology."

You have been selected by the Education Ministry to
take part in this survey. The questionnaire will cover a
range of topics about art education and multimedia
technology in the art classroom. I think that you will find
the topics interesting and relevant to today's education.

When the questionnaire arrives, I hope you will set
aside time to complete and return it to the Education
Ministry. Your response will be confidential; neither you
nor your school will ever be named. I hope you will
participate in this survey and help me gather information
that can be very important to art teachers and students
alike.

Sincerely,

Wafaa Al-Hamad, University of North Texas Doctoral Candidate
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CONTENT ANALYSIS OF THE CURRENT

ART CURRICULUM IN QATAR

Qualitative Analysis of Art Curriculum in Gatar

Overview of Current Curriculum.

The curriculum of Qatar does not view the study of art

to be equal to the other academic subjects as is recommended

in DBAE. For example, specific time has not been set aside

in the weekly curriculum for art classes. The curriculum is

abbreviated and non-focused in child growth as defined by

the mental, psychological, and physical development of the

student. In this curriculum guide the developmental stages

are all grouped together, briefly stated, and not specified

by stages. The curriculum instruction phrases are

repetitive throughout the curriculum without regard to the

changing age group. The concepts are too broad, lack depth

of explanation, or in some areas are non-existent. The

goals and objectives are too general while the absence of

lesson plans, evaluations, and lack of outcomes indicates a

need for structure in the curriculum. In elementary school

they only highlight art production and ignore art history,

aesthetics, and criticism. However, in middle and high

school the areas of aesthetics, criticism, and art history

are mentioned but are not defined nor are these areas

specifically used in the projects. This curriculum guide is
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outdated and no longer meets the needs for a contemporary

visual arts classroom and society.

Table 4-Content Analysis of the Current Art Curriculum in

Qatar

Analysis of the Oatari Curriculum K-12

Instruction

The instructions are abbreviated and non-focused in

child development with a disregard for the mental and

physical stages. The concept of childhood and teenage years

is too general and unclear.

Kindergarten

There isn't any written art curriculum for kindergarten

in Qatar art curriculum.

First, Second, Third, and Fourth Graders

Since the grades are grouped together the curriculum

does not differentiate between the different levels of

development for each grade. The instructions are very

general and the involvement is subjective based on the

teacher's decision to be involved.

Fifth and Sixth Graders

The instruction is too general and is based on the

student's previous knowledge of art education. The lack of

instruction from previous years is not taken into

consideration. The focus of the teacher is to encourage the
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child to pick two crafts and to devote most of the students

time with the expectation that this craft could evolve into

a livelihood, and not art for art's sake.

Seventh. Eighth, and Ninth Graders

All three of these grades have been grouped together

without regard to developmental stages of the students. The

teacher has the final decision to be involved in the art

classes and the quality of involvement with the students.

Again, the instructions are too broad and subjective. This

instruction is sufficient for these grade levels as they

discuss the philosophy of beauty (aesthetics) and

appreciating the handy-crafts works. However, this

instruction limits the student's involvement to the primary

crafts of the community, not the student's own interest.

Tenth, Eleventhand Twelfth Graders

The goals and aims of art classes in these grades are

too broad and rely on the students to understand and

recognize the importance of art in their society. The

instructions are disorganized and arranged by general

category not by grade level. They briefly mention

developmental stages for the age group.

Content-Analysis for Elementary School

First, Second,Third, and Fourth

The current curriculum discussion is abbreviated and
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non-focused in child development based on the physical

stages of the students. The four grade levels are

condensed into one art curriculum, which neglects the

physical and mental developmental stages that would

challenge the child to learn and move on to the next

grade level.

* They only highlight art production discipline through

drawing, painting, and crafts while eliminating the

other disciplines such as art history, aesthetics, and

criticism. The current curriculum was last updated in

the late 1950s.

e Aims and goals for first through fourth grade levels

are deficient. The information, direction,

description, and analysis of the program is too

general, subjective, and incomprehensible.

* The lack of outcomes and direction is not helping the

teacher or the student to accomplish the task. The

curriculum does not give an explanation about how to

accomplish the task, what is the purpose of the task,

and when the task is to be introduced to the student.

* This curriculum framework has a lack of units, and the

lesson plans are non-existent throughout the guidebook.

While the lesson plans are missing there are also

several essential components omitted such as:
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objectives and outcomes, evaluation-subjective

evaluation vocabulary, and sufficient resource

materials.

" Time has not been allocated for the art class in the

curriculum. This absence reinforces the low regard for

the subject matter in the school system. For example,

any of the teachers of different subjects can use the

art time slot when other classes exceed their own time

allotments.. The students get upset by this practice.

The positive points of the current curriculum framework

include:

* The teacher has the opportunity to create and design

their own lesson plans or activities for the class room.

* This framework has the DBAE approach, which makes a

connection between art and other subjects, such as

mathematics and geography.

e The curriculum encourages the teacher and the students

to produce exhibitions of their own art work and

instills an appreciation of art.

* Some of the materials mentioned are appropriate for the

grade level and are readily available.

The best art instruction is centered around valid

experiences and activities in which children are involved

and want to express themselves visually. The experience
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provided in the curriculum should be designed to insure

"artistic and creative awareness" while providing for the

learning experience in "human and communication awareness."

To ensure this process,

lesson plans should be designed to emphasize and realize

certain encompassing conceptual understandings of these

components.

In DBAE there are certain components of criteria: art

production, art history, aesthetics, and criticism. This

content analysis has been done to evaluate how the

curriculum in Qatar meets or does not meet DBAE criteria.

Discipline-based Art Education (DBAE) is a general, serial

approach to teaching and learning in which art and works of

art are studied through four basic disciplines that advance

the creation, understanding and appreciation of art:

aesthetics, art criticism, art history and art production.

DBAE's goal is to expand the students' capacity to

understand and appreciate art by knowing theories of art,

responding to art, being familiar with contexts of art, and

creating art. Content for teaching is evolved mainly from

the disciplines of aesthetics, art criticism, art history,

and art production. These disciplines provide the

conceptions for the nature of art; elements for valuing and

judging art; the framework in which art has been created;
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and methods, steps, and techniques for creating art.

From the DBAE program perspective, art education

increases our appreciation to experience art and beauty

through the awareness of culture and history. It allows

individuals the opportunity to appreciate and understand the

greatest artistic achievements, while shaping their

perceptual and analytical capacities. DBAE also provides

the environment for learning, creativity, and imagination to

flourish, all of which enables innovative thinking and

problem solving.

Content Analysis of Qatari Elementary Schools

Fifth and Sixth Grades.

" The art curriculum discussion is abbreviated and non-

focused in child development based on the physical

stages of the student. The two grade levels are

combined together into one art curriculum while each

stage has its own characteristics.

" The concentration was on art production discipline

through drawing and crafts with more instruction than

the preceding grade levels. The other disciplines such

as history of art, aesthetic, and criticism were

neglected throughout the curriculum.

* Aims and goals have not been addressed in this art

curriculum.
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* The lack of outcomes and direction in the curriculum

does not provide or give an explanation about how to

accomplish the task.

* The curriculum framework for fifth and sixth grades has

a lack of units and lesson plans. Several essential

components are also omitted, such as objectives,

evaluation, outcomes, vocabulary, and sufficient

resources .

* Time has not been allocated for the art class in the

curriculum. This absence reinforces the low regard for

the subject matter in the school system.

The Positive Points of the Curriculum

* The teacher has the opportunity to create and design his

or her own lesson plans or activities for the classroom.

* The curriculum enhances the appreciation of material

beauty, which helps students to appreciate their

artistic experience.

* The chosen topics derived from national or historical

events promote interest in the students' culture through

legends, folklore and heroic deeds

* This framework mentions the physical and mental

capacities of the student.

* Some of the materials listed are appropriate for the

grade level and are readily
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available.

Content-Analysis of Middle School Curriculum

" The current art curriculum discussion is abbreviated and

non-focused in child development based on the physical

and psychological stages of the student.

" The curriculum is divided into three parts: seventh

grade, eighth grade, and ninth grade.

" Seventh grade art curriculum contained mostly art

production while aesthetics was only briefly discussed.

There are two units in this curriculum.

The first unit of Middle School art curriculum in Qatar

* Artistic Expression. Drawing section is too short and

concepts are too general. The lesson plans are non-

existent. There is a lack of goals and objectives.

* Artistic View of Nature. The aesthetic section doesn't

explain the philosophy of aesthetics. It depends on the

students' attention to nature, and the student has to

investigate and discover nature and to express their

feelings. The paragraph is very brief and does not

discuss nor explain aesthetic concepts.

* Designing and Decorating. Design has not been explained

as an element of art. This lack of definition eliminates

the use of other elements: texture, form, and shape.

The instructions are separated based on gender, i.e.
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fabric for girls.

The second unit includes:

* Metal Works. The explanation is very general. There are

not any lesson plans to follow and the materials

mentioned to use are very limited.

* Clay Work/ Pottery. The explanation is too vague and

does not give directions or instructions for the

student.

* Covering/Wrapping. What is the purpose of training the

student to cover books?

* Various Activities. These activities are dependent on

the teacher to introduce to the student regardless of

the creativity of the teacher, the knowledge level of

art activities, or the appropriate materials for the

activities that are age specific.

Eighth Grade

There are two units in the eighth grade curriculum.

The first unit includes:

* Artistic Expression (Drawing) in which the drawing unit

is very short and the concepts are ill-defined.

* Artistic View of Nature (aesthetics) . This section is

abbreviated and vague. The aesthetic concepts is too

broad and lacks definition. While introducing elements

without defining them.
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" Appreciation (art history & art criticism). The

student's development is dependent on the teachers taste

without considering whether or not the teacher is

trained to critique or to appreciate works of art. The

lack of subject development for the student bypasses

the necessary understanding of the elements,

appreciation, and critiquing a work of art.

" Designing and Decorating. The instructions are

abbreviated and dependent upon the same activities as

the first year.

The second unit includes:

* Woodworking. The lack of goals and objectives in this

section creates a misunderstanding about how to transfer

the ideas of various projects to the student. The

limited direction does not help the teacher to be

predisposed to organization in creating lesson plans.

" Metal works. Some of the materials mentioned in this

section are not appropriate for the age group. The

concepts are superficial and there is a lack of goals

and objectives in this section.

e Clay works and pottery. The concepts and ideas are

uncertain and not helpful.

* Covering and wrapping. No longer appropriate

* Various activities. Not specific enough.
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Ninth Grade

This art curriculum has two units.

The first unit includes:

* Artistic Expression (drawing). This section is

repetitive from previous years and it is very short.

There is a lack of goals, objectives and lesson plans.

The concepts are vague and very idealistic.

Artistic View of Nature (aesthetics). This section is

very short, abbreviated, and does not explain the

aesthetic concepts, ideas, and issues and there is a

lack of goals and objectives.

* Evaluation and Appreciation (criticism and art history).

This section is condensed and lacks concepts, goals and

objectives.

* Designing and Decorating. The description in this

section does not cover the material. The concepts are

very ill-defined while goals, objectives and evaluation

are missing.

The second unit includes:

* Woodworking. This section is repeated from the previous

year. It is vague and its concepts, goals, and

objectives are missing.

* Metal works. This section is also repetitive from the

previous year. The concepts, direction, and explanation
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are uncertain, and it lacks goals and objectives.

" Clay works and Pottery. There is an absence of the

goals and objectives and the explanation that is given

is too narrow.

" Leather Works and Covering (instead of various

activities) . The concepts are approximate and there is

an absence of goals and objectives.

The Positive aspects of Middle School Art Curriculum

Seventh, Eigth, and Ninth Grades

" This curriculum gives a brief idea about the information

regarding physical and mental development for this age

group.

" Nature, social, cultural, and political events are

involved artistically.

" The teacher has the opportunity to create general

outlines or lesson plans that can be achieved during the

course of study.

" School exhibitions are important in promoting the

objectives of art classes. This activity gives the

students the opportunity to enjoy their work.

* The curriculum is available to all students including

the talented and gifted.

" There are some helpful goals guiding the teacher.

* There are some ideals about teaching the student history
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of art, aesthetics, and criticism.

" Interaction with the community using stories, folklore

and myths.

" It uses DBAE interdisciplinary ideas by integrating

other subjects with art such as history, geography, and

sciences.

" Some art elements are mentioned such as color, lines,

and shapes.

" Some materials are appropriately matched with the

activities.

" Curriculum for the middle school focuses on art

production discipline aesthetic and appreciation.

" The curriculum for middle schools gives a lot of

attention to clay work.

Secondary School

The 10th, 11th, and 12th grade art curriculum focuses on

the goals and aims of art production. There are two units

in the secondary school curriculum.

The first unit includes:

* Artistic Expression and Decoration. The concepts are

very general with a lack of stated goals and objectives.

The descriptions that are given are condensed into a few

sentences.

* Art Works Curriculum. It is mostly art production with
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an absence of goals and objectives while the description

and the concepts are inexact, it is repetitive,

condensed and the materials are missing.

" Art Appreciation and HistoryofArt. It is limited to

the tenth grade and is minus goals and objectives, 
while

the explanation is vague and abbreviated.

" Hobbies in Art and Applied Studies. It is repetitive

from the last two grades and reference to materials is

non-existent in the whole curriculum.

Positive Aspects of Secondary School Art Curriculum

" The curriculum provides goals and aims for art classes.

" Some of the goals and aims are appropriate for art

lessons.

" The general instruction for art classes suggests ideas

for teachers to use to plan their outline and lesson

plans.

" The curriculum provides some appropriate activities for

this age group.

* 10th grade curriculum includes more information about

art history and the philosophy of art.

Recommendations

The curriculum needs to have these components added,

adopted, replaced, corrected, and changes:

Criteria to Be Added
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" Create curriculum guide for kindergarten. Non-existent

in the current art curriculum

" Time

" Each unit will include a sufficient lesson plan and each

lesson plan includes: written, step-by-step procedures;

goals, objectives, and concepts. Concepts have to be

generally clearly written and helpful in determining

student outcomes. Also, objectives should be stated and

measurable.

* Motivation. Motivate the students by giving them a

complete explanation.

" Materials. Materials lists should be concise and

accurate.

* Evaluation

" Appropriate evaluation

* Outcomes

" Create units that have to be associated with DBAE that

is appropriate with the culture, religion, and the

tradition.

In order for this curriculum guide to be updated and

associated with DBAE it also needs these components

added:

* Art history is a discipline that is a recorded evidence
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of human events and the record of art from past to

present. Art history has to be a process, used in the

art curriculum, to guide the student through the

procedures to learn about the history of art, artists,

and works of art.

" Art criticism has to be the process used in the art

curriculum to guide the students through the procedures

needed to learn from works of art. This process enables

the student to expand their perceptive of art by

understanding and interpreting the work of art.

" Aesthetic analysis takes place in anthropology,

psychology, sociology, and philosophy and looks at the

nature of art and enhances questions about its

definition and importance. Aesthetics helps students

learn to evaluate the basis upon which to make informed

judgements about art. It also helps them to appreciate

the complicated aesthetic experience.

" Multicultural references by including variety of art

produced by different cultures and without regard to sex

or age.

* Cross-curricular activities wherein works of art are

used in meaningful ways in a variety of classrooms other

than the art room.
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Resources

The resources include various process sections to guide

the teacher: materials, artists, works of art, and

multimedia technology.



REFERENCES

Ahmed, Y. (1986). Fine art in Qatar AL-Jawhara

Magazine. Doha-Qatar: Dana Press.

Albassiouny, M. (1984). Art education West to Middle

East. Cairo: Dar Almaaref.

AL-Alfi, Abo Saleh. (1967). Islamic art: Origins,

philosophy, and institutions. Cairo: Dar AL-Maaref in

Egypt.

Amdur, D. (1993). Arts and cultural context: A

curriculum integrating discipline-based art education with

other humanities subjects at the secondary level. Art

Education, 46(3), 12-19.

Anderson, F. E. (1985). Electronic media, videodisc

technology, and the visual arts. Studies in Art

Education, 26(4), 224-231.

Arnstine, D. (1990). Art, aesthetics, and the pitfalls

of discipline-based art education. Educational Theory,

.4_Q(4) ,415-422 .

Black, S. (1996). Art and soul. Executive Educator,

1J8(1) ,19-21.

Bottoms, D. T. (1994). Multimedia delivers the message.

Industry Week, 243(7), 70-71.



184

Brouch, V. (1994). Navigating the arts in an electronic

sea. NASSP Bulletin, 78(561), 43-49.

Broudy, H. S. (1990). DBAE: Complaints, reminiscences,

and response. Educational Theory, 40(4), 431-435.

Chan, B. J. (1993). Kid Pix: Around the world: A

multicultural computer activity book. Reading, MA:

Addison-Wesley.

Chapman, L. H. (1978). Approaches to art in education.

New York: Harcourt Brace Jovanovich.

Chipley, D. R., & Chipley S. M. (1975). Meeting media

head-on: An action proposal for art education. Educational

Technology, 15(6), 46-50.

Cowan, M. M., & Clover, F. M. (1991). Enhancement of

self-concept through discipline-based art education. Art

Education. 44(2), 38-45.

Dahmer, B. (1993). When technologies connect. Training

& Development. 47(1), 46-55.

Day, D. (1994, February). Active mapping. The

Computing Teacher, 27-28.

Delacruz, E. M., & Dunn, P. C. (1995). DBAE: The next

generation. Art Education, 48(6), 46-53.

De Vera, L. L. (1996). Theoretical guidelines for

developing a discipline-based art teacher education programs

in the Philippines (Doctoral dissertation, University of



185

Cincinnati, 1996). Dissertation Abstracts International, 57

10-A.

Dewey, J. (1959). The child and the curriculum.

Chicago: The University of Chicago Press.

Dobbs, S. M. (1992). The D.B.A.E. handbook: An overview

of discipline-based art education. Santa Monica, CA: The J.

Paul Getty Trust.

Dunnahoo, D.E. (1993). Re-thinking creativity: A

discipline-based perspective. Art Education, 46(4), 53-60.

Dunn, P. C. (1995). Curriculum: Creating curriculum in

art. Point of view series. Reston, VA: National Art

Education Association. (ERIC Document Reproduction

Service No. ED 386 413)

Efland, A. (1990). A history of art education:

Intellectual and social currents in teaching the visual

arts. New York, NY: Teachers College Press.

Eisner, E. W. (1990). Discipline-based art education:

Conceptions and misconceptions. Educational Theory,

40(4), 423-430.

Elliott, 0. (1996). Art and Technology Integration

project: Year 1 status report. (ERIC Document Reproduction

Service No. ED 398 906)

English, K. L. B. (1995). Realizations: Interactive

multimedia's viable association with discipline-based art



186

education in a multicultural framework (Master's thesis,

University of Northern Colorado, 1995). Masters Abstracts,

International 34 1.

Escander, R., & Al Mallakh, K., & Al Sharouny, S.

(1990). Eighty years of art, 1908-1988. Cairo: Egyptian

General Organization for Books.

Feldman, D. H. (1989). Developmental psychology and art

education: Two fields at the crossroads. In Ralph A. Smith

(Ed.), Discipline-based art education: Origins, meaning, and

development (pp.243-259). Chicago: University of Illinois

Press.

Floyd, M. B. (1997). The enhancement of self-concept in

African-American students through discipline-based

multicultural art curricula (Doctoral dissertation, The

Florida State University 1997). Dissertation Abstracts

International, 58, 3-A.

Genin, T. (1991). Information technology in art and

design: Visual sensitivity, learning and assessment. Journal

of Computer Assisted Learning, 7(3), 178-186.

Getty Center for Education in the Arts. (1991). The

imagination machines. An explanation of the role of

computer technology in arts education and the impact of the

arts on new electronic learning tools. [Videotape]. Los

Angeles: Getty Center (ERIC Document Reproduction Service



187

No. ED 402 243)

Gilmour, J. C. (1994). Educating imaginative thinkers.

Teachers College Record, 95(4), 508-519.

Grant, C. A. (1992). So you want to infuse

multicultural education into your discipline? Case study:

Art education. Educational Forum, 57(1), 18-28.

Greer, W. D. (1992). Harry Broudy and discipline-based

art education. Journal of Aesthetic Education, 26(4), 49-60.

Greer, W. D. (1993). Developments in discipline-based

art education (DBAE): From art education towards arts

education. Studies in Art Education, 34(2), 91-101.

Greh, D. (1990). Computers in the artroom: A hand book

for teachers. Worcester, MA: Davis.

Guernsey, L. (1997). Video technology transforms the

teaching of art history. Chronicle of Higher Education,

43(23), A20-A22.

Hamblen, K .A. (1992). Art education's movement toward

core curriculum membership: Processes of legitimation.

Journal of Social Theory in Art Education, 12, 53-72.

Haugland, S. (1992, Winter). Computers and young

children: The outstanding developmental software. Day Care

and Early Education, 32-33.

Hecht, J. B., & Dwyer, D. J. (1993). Structured

computer learning activities at school and participation in



188

out-of-school structured activities. Journal of Research on

Computing in Education, 26(1), 70-81.

Hirschbuhl, J. J., & Bishop, D. (1996). Computers in

Education. Guilford, CT: Dushkin.

Hobbs, J. A., & Rush, J. C. (1997). Teaching children

art. Upper Saddle River, NJ: Prentice-Hall.

Holzberg, C.S. (1995). Animations alive! Multimedia tools

set kids' stories in motion. Electronic Learning, 14(6),

36-38.

Jacobson, L. (1992). CyberArts: Exploring art and

technology. Gilroy, CA: Miller Freeman Books.

Jeffers, C. S. (1995). Professional development in art

education today: A survey of Kansas art teachers.

Studies in Art Education, 37(2), 101-114.

Kaagan, S. S. (1990). Aesthetic persuasion: Pressing

the cause of arts education in American schools. Los

Angeles: Getty Center for Education in the Arts. (ERIC

Document Reproduction Service No. ED 403 168)

Kennedy, W. (1989). Managing the influence of

television through the discipline of video. Design for Arts

in Education, 90(4), 26-28.

Kerlinger, F. N. (1986). Foundations of behavioral

research. Orlando, FL: Holt, Rinehart and Winston.

Kern, E. J. (1989). Antecedents of discipline-based art



189

education: State departments of education curriculum

documents. In Ralph A. Smith (Ed.), Discipline-based art

education: Origins, meaning, and development (pp.35-54).

Chicago: University of Illinois Press.

Kromhout, O. M., & Butzin, S. M. (1993). Integrating

computers into the elementary school curriculum: An

evaluation of nine project CHILD model schools. Journal of

Research on Computing in Education, 26(1), 55-69.

Lake, B. (1992). A paint program tutorial. SchoolArts,

91(5), 22.

Laney, J. D., & Moseley, P. A. (1995). Integrating art

and social studies: Using the DBAE model. Social Studies

Texan, 10(3), 54-56.

Lynch, P. (1991). Multimedia: Getting started.

Sunnyvale, CA: PUBLIX Information Products for Apple

Computers.

Marchant, G. (1993). User friendly, intellectually

Deep: An interview with Elliot Eisner. Midwestern

Educational Researcher, 6(2), 24-26.

Martinello, M. L., & Cook, G. E. (1994).

Interdisciplinary inquiry in teaching and learning. New

York: Merrill.

Moore, J. (1991). Post-modernism and DBAE: A contextual

analysis. Art Education, 44(6), 24-26.



190

Narodick, S., & the Education Team. (1992). Parent's

guide to educational software for young children. Redmond,

WA: Edmork Corporation.

Oz, E., & White, L. D. (1993). Multimedia for better

training. Journal of Systems Management, 44(5), 34-39.

Parsons, M. J. (1994). Art and culture, visual and

verbal thinking: Where are the bridges. Australian Art

Education, 18(1), 7-14.

Paston, H. S. Learning to teach art. Lincoln, NE:

Professional Educators Publications.

Patton, P. (1995). Searching for the electronic crayon.

Computer Life, 2 (4) , 67.

Rozelle, Z. D. (1994). Minimal conditions in art

classrooms and strategies to overcome "Bare Bones Art." Art

Education, 47(3), 45-46.

Schiferl, E. (1993). Designing visual methods of

communicating visual content with art history software. In:

Verbo-visual literacy: Understanding and applying new

education communication media technologies. Selected

readings from the symposium of the International Visual

Literacy Association. (ERIC Document Reproduction Service

No. ED 393 422)

Simonson, M. R., & Thompson, A. (1990). Educational

computing foundations. New York: Macmillian.



191

Smith, P. (1996). The history of American art

education: Learning about art in American schools. Westport,

CT, London: Greenwood Press.

Smith, R. A. (1989). Toward an art world curriculum.

The sense of art: Study in aesthetic education. New York &

London: Routledge.

Smith, R. B. (1992). Computer-based training is

designed for interactive learning experience. Occupational

Health & Safety, 61(12), 50, 59.

Snyder, 1. (1994). Writing with word processors: The

computer's influence on the classroom context. Journal of

Curriculum Studies. 26(2), 143-162.

Stephens, P. K. G. (1996). Discipline-based art

education as the structural support of a language-arts

intervention program: Documentation of cognitive changes in

certain elementary-age students(Doctoral dissertation,

University of North Texas, 1996). Dissertation

Abstracts International, 57, 11-A.

Stoddart, T., & Niederhauser, D. (1993). Technology and

educational change. Computers in the Schools, 9(2/3).

Swan, K., & Mitrani, M. (1993). The changing nature of

teaching and learning in computer-based classrooms.

Journal of Research on Computing in Education, 26(1), 40-

53.



192

Sylva, R. (1993). Creation and re-creation in 
art

education. Art Education, 46(1), 7-11.

Thompson, K. M. (1995). Maintaining artistic integrity

in an interdisciplinary setting. Art Education, 48(6), 38-

45.

Weisberg, H. F., & Krosnick, J. A., & Bowen, B. D.

(1996). An introduction to survey research, polling. and

data analysis. Thousand Oaks, London, New Delhi: Sage.

White, D. W. (1983). Advanced technology, art, and art

education: Reaching toward the third millennium. Art

Education, 36(3) , 8-18.

Wilson, B. (1997). The uiet evolution: Changing the

face of arts education. Los Angeles: J. Paul Getty Trust.

Winkler, C. (1994). Speedier searches. American

Druqaist, 211(2), 34-35.


