
THE PRESENT STATUS AND 1EED OF AN ADEQUATE MUSIC

PROGRAM FOR TEE FIRST SEVEN GRADES IN

THE RURAL SCHOOLS OF CORYELL

COUNTY, TEXAS, WITH A

PROPOSED MUSIC

PROGRAM

APPROVED:

Ma-or Professor

ree or o the eparrnen o ucaion

a ~ a e a



znci

ml

THE PRESENT STATUS AND NEED OF AN ADEQUATE MUSIC

PROGRAM FOR THE FIRST SEVEN GRADES IN

THE RURAL SCHOOLS OF CORYELL

COUNTY, TEXAS, WITH A

PROPOSED MUSIC

PROGRAM

THESIS

Presented to the Graduate Council of the North

Texas State Teachers College in Partial

Fulfillment of the Requirements

For the Degree of

MASTER OF SCIENCE

By

LaFayette lamb, B. S.

Denton, Texas

August, 1938

(cQ\ XA&



TABLE OF CONTENTS
Page

LIST OF TABLES. . . . . . . . . . . . . . . . . . . , iv

Chapter

I. IN tQDUCTIUA . . . . . . . . . . . . . . . . . I
Purpose of the Study
Procedure
History of Puolic School Music
Present Status and Trends of Public School Music
Values
Aims of Public School Music
Musical Learning
Music in Rural Education
What should Music Achieve

II. CRITERIA. . . . .. .. . .. . . . . 20

Introduction
Obj eotives
Aims

III. STATUS OF PUBLIC SCHOOL MUSIC IN CORYELL
COUNTY. . . . . . . . . . . . . . . . . . 26

Status of Schools
Status of Music Set-up

IV. MUSIC METhODS USED IN 1937-38 . * . . . . . . 32
Metnods
School Facilities and Equipment
Interscholastic League Participation
Music Teachers' Qualifications

V. FIl IMS, SUM' ARIY, AND RE UMENDAT I.S. . . . 45

VI. PROPOSED MUSIC PROGRAM . . . . . . . * . *.. (1
The Need For Music
The Singing Voice
Introducing Music Into the School

APPENDIX . . . . . . . . . . . . * . * * * . 72

BIBLI1OuttAPHY . . . . . . . . . * . . . . . . . . * 88

iii



LIST OF TABLES

Status of Schools. . . . . . . . . . . . .

Status of Music Set-Up . . . . . . . . . .

Methods Used in 1937-38. . . . . . . . . . .

School Facilities and Equipment...0

Teacher Qualifications .. . ,. .

1937-38 Interscholastic League Participation .

iv

Table

2.

3.

4.

5.

6.

Page

27

29

33

41

43

.



CHAPTER I

INTRODUCT ION

Purpose of the Study

This study is designed to reveal the existing status of

public school music in the rural elementary schools of Coryell

County, Texas. It is also intended to serve as a tool for the

teachers in those schools as they formulate and initiate their

music programs.

Procedure

Questionnaires, a sample of which may be found in the Ap-

pendix of this study, were sent or taken to the administrators

or teachers of twenty-five rural schools in cbryell County.

From those answers, data were secured on the 1937-38 status of

the schools, the available facilities and equipment, and the

music programs that were carried out during the year.

The History of Public School Music

Up to 1800, most of the music in America had been of the

strictly european type. Many European artists, too, had ap-

peared in America up to that time. There was a growing need

and demand for a different type of school for the people.

There arose a desire for music in which all the people could

take part.

1
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A few people realized that the people should become musically

active. So, an active group of singing teachers followed the

period of the Revolution, and paved the way for better trained

musicians whose culture, attitude and methods would later be

carried to greater levels and be greatly inspired and directed

by Lowell Mason. From this point on, we find the great per-

sonality of Lowell Mason leading the movement for public

school music education as a part of our school system. Mason

gave to Boston the first course in public school music, which

had its beneficial results throughout the country, so we find

that the work of Mason stands preeminently high in music. So

much so, in fact, that he is generally called "The Father of

Public School Music."

In 1836, the City School Board of Boston passed a resolu-

tion permitting Mason to teach music in the public school as

an experiment. In 1838, the School Board put music in as a
1

regular branch of study. The progress was so marked that the

idea spread rapidly to other cities. From this time on up to

the present, public school music has continued to grow steadi-

ly and has demanded its rightful place on the school curricu-

lum. Today, when all the subjects in the public school cur-

riculum are being tested and challenged for their socializing

values, music has been weighed in the scale, and has not been

found wanting.

1 Louis C. Elson, The History of A merican Music, pp. 78-9.
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The Value of Music.--Nusic as an art is an expression
2

of life in its many manifestations. Music aids us in more

perfectly understanding life and its problems. it makes us

more discriminating, more tolerant, and more appreciative

than we could otherwise be, for music is the expression

and interpretation of life.

In addition to the cultural value, music has a social

utility. Music lends itself, thanks to the magnitude of its

expressive powers, to a program of building up sympathy. if

properly organized, it has social values of untold power.

une can think of no better statement of the intrinsic human-

istic aim for music than the formulation made by music edu-

cation's outstanding philosopher, Dr. will sarhart. In the
3

fourth Yearbook, Department of Superintendents (1926), the

following general aim of music eaucanon will be found,

'Te general or humanistic aim of music instruction is to

contribute to the character of the individual and society

an additional measure of idealism, the joys of preoccupa-

tion with unselfish interest, the elevation and purifica-

tion of feeling, and the psychic health depend upon abun-

dant but orderly expression of emotion, that comes from ap-

preciative contact with, and endeavor to create, or re-cre-

ate, the beautiful in music." This inspired statement of

2
Jacob Kwalwasser, Problems in Public School Music,

p. 153
3
Ibid. p. 158.
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the humanistic aim of music education reveals something of

the dynamic nature of music. It shows that music is not

something static, but something active. Music requires the

adjustment on the part of the individual, followed by the

adjustment of individual to individual.

Out of the social and cultural aspects of music has

grown another objective which is closely related; namely,

the spiritual value. Dr. hrhart says, 'If we recognize

that a general state of feeling is always present, that it

is a determining force toward ultimate ends, and may be pro-

foundly improved by certain aesthetic or religious experi-

ences, additional light is thrown upon discussions of music

as a leisure time activity. Any influence, profound enough

to touch the basic effective state of an individual, is, a
4

lasting influence.' So, music, like all art and religion,

so far as they are effective at all, is an influence that

permeates and influences lives regeneratively.

Music, when evaluated in terms of the foregoing objec-

tives, will contrubute to all of the goals formulated by

the curriculum committee. By teaching music intelligently,

it will be beneficial to the child and to society. It will

be a valuable and pleasurable asset to the individual in

particular and to humanity in general.

4
jbi. p. 158.
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Present Status and Trends of Public School Music.

Public school music is an adolescent growth and dis-

plays many characteristics peculiar to adolescence. Some

attribute these manifestations to its youth, for it is one

of the younger subjects in the public school, while others

hold that music 's immaturity is attributable, among other

things, to lack of properly directed effort and lack of

understanding of art problems. During recent years a very

important new movement has been initiated for the purpose

of counteracting these adolescent traits.

The new movement which is likely to elevate music from

its lowly estate, and win for it its belated recognition,

involves the scientific study of the problems of music edu-

cation. Applied to music education, science concerns itself

with the learning process, methodology, analysis of talent,

problems of administration, and standards of accomplishment.

Many progressive supervisors are beginning to question

the adequacy of their procedures, materials and objectives.

They believe progress in music education like progress in

any other subject, must be based upon positions that are in-

vulnerable. The belief that these processes if evaluated by

rigorous measuring devices will enable us to improve the

present status of music education.

Before we can improve music education by applying rem-

edial measures, we must be aware of our present shortages.
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Our standards must be changed if music is to remain as an in-

tegral part of public education. That our teaching procedure

needs revising and refining is a notorious fact. We are in

need of a scientifically evolved pedagogy. What we have at

the present time is merely a nondescript collection of de-

vices, some of which are good, but most of which are de-

niably bad. Only with the aid of laboratory experimenta-

tion need we hope for a more defensible pedagogy. Our teach-

ing procedure, as it now exists, is based upon tradition. It

is the result of many practices which are based upon trial

and error, and error is still present.

Vocational guidance finds itself in rather undeveloped

condition. Probably no other field is as promising for the

research student. To the individual interested in music re-

search, no field is so little explored and so promising for

research activity as that of vocational guidance in music.

The psychology of desire and impulse is also in need of

study. Assume two talents that are approximately equal in

quality and quantity. Place one in the hands of a teacher

who is able to stimulate and guide, and the other in the

hands of a teacher who is unable to stimulate and arouse am-

bitious ideals of success and distinction. The former in-

dividual will surpass the latter in spite of the fact that

both talents are equal. It is not talent alone but the use

to which talent is put that spells success or failure.

usic research is in its infancy. The absence of
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scientific information retards music teaching. We are obliged

to keep in step with the rest of education, which is now def.

initely established upon the objective method of research,. We

must organize our forces in such a way that the maximum is

achieved in the least amount of time and with the minimum of

effort. Only scientific research will enable us to plan and

execute music education intelligently. Only by scientifically

testing and evaluating our pedagogy may we hope for improve-

ment in music education.

Aims of Public School Music

A sound educational philosophy must have its roots in

science; and as soon as we apply science to education, the.

outlines of a philosophic view begin to emerge,.besides this,

every working teacher vitally needs a wide and general view

of the value of his subject. An understanding of aims is an

essential part of the equipment of the creative teacher.

The educational values of music may be summed up under

four points: 1. Music education is a progressive reconstruc-

tion of experience; 2. Music education has value as disci-

pline; 3. Music education is an enterprise in fuller living;

4. Music education is essentially democratic.

enjoyment and understanding are the two fundamental con-
5

siderations in public school music education. There are

ibg. p. 37.
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subordinate objectives to be sure but the major aims are to

experience pleasure in the hearing of music and to understand

the factors which contribute to the pleasure of hearing music,

Learning in the field of music is quite similar to learning

in any other field. The same principles of pedagogy and psy-

chology apply.

Recommendations have been set up as goals to be realized

in the teaching of any public school subject.. These object

tives were contributed by the committee on curriculum,6 con-

sisting of Charles H. Judd, Prank Ballon, William McAndrews,

Frank Spaulding and John Withers. A summary of the Committee's

findings is found in the following generalizations:

1. An aim to produce a human, social unit trained in

accordance with his capabilities to the nearest approach to

complete social efficiency possible in the time allotted.

2. The qualities worked for are knowledge of,. and a

tendency toward cooperation, justice, domestic tranquility,

common defense, general welfare, liberty, health and vigor.

3. Such exercises as best contribute to these ends will

constitute the curriculum.

Musicality is one of the most valuable of all abilities

of the humanistic type. It is not a highly specialized abil-

ity. It possesses natural affinities for a wide range of

culture. Clearly, then, music education should correlate

with a broad cultural development. It should never be

ji4.p.13.
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thought of as a specialized, limited scheme of training. .ven

for those whose vocation is to be music, much will certainly

be lost in the way of refined musical intelligence unless

their development is made broad as well as expert. and for

music in the schools to fail to make connection with the

other curricular subjects which are its natural brothers and

sisters is a confession of very serious failure. Music educa-

tion should be planned, not in terms of technique and drill,

but in terms of self-expression, emotional release, and the

creative impulse. Here we have a most inspiring picture of

what music education can mean as a conserver and creator of

human values.

The ultimate purpose of general music education is the

development of music appreciation. The appreciation of music

may be considered a more or less universal objective. In

most people music arouses pleasurable feelings and is a

source of great enjoyment. The two factors in music that

arouse these feelings are beauty of tone and beauty of tonal

design.

hat makes music a vital tning is what takes place, con,

sciously or un consciously, in the mind and body of the lis-

tener. Countless illustrations might be cited to saow how

music effects work. We have all experienced the eLt ects of

animated music on fatigue. Ye need only to refer to thousands

of work songs sung by workers in all branches of occupation,

which were introduced for the purpose of facilitating work



10

and lowering fatigue. These songs might be considered the

audible expression of the physical changes that accompany the

hearing of music.

The general question with which we are dealing, namely,

the meaning and place of musicality in the mental life of the

child is the most basic of all our educational issues. Our

aim must clearly be education in music and education through

music. That is, "we seek in the schools to educate in music

for the fullest and freest possible development of the human
7

personality.'

Music education in our public schools is weakened by the

absence of a genuine philosophy of music's value and purpose

in life's activities. Interest has been centered around meth-

ods and materials instead of fitting them to personalities.

The heart is a more important musical receptacle than the

head. What a person learns about music and musical problems

is relatively unimportant when compared with how he feels

toward music. 8

Musical tearnina

terever and whenever we are aiming at an increase of

power, there we are dealing with learning. Learning naturally

starts with the learner's recognition of the presence of a

meaningful, interesting problem. One successful repetition,

even though the teacher helps with the success, means far

7
Glenn and Mursell, The Psycholog of Music Teachinp11.

8
Jacob Kwfalwasser. Op. Cit.. p. 159.
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more than any number of fumbles and failures.

Every piece of musical learning should be presented to and

undertaken by the class as an appealing project. The vital

thing in-music education is not to work out a carefully graded

scheme of habit building, but to create musically worthwhile

situations in which the pupils can actively participate. All

learning should. proceed in terms of objectives limited to the

range of the pupil's vision and desire. In general, our aim

must be by a combination of example and precept to lead the

chila to see the possibilities latent in his own performance.

Every song and every piece the children undertake should be at

once a goal and a stepping stone.

Music education has been weakened in our public schools

because we have not distinguished between tae vocational and

the avocational objectives. We have suostituted the drudgery

of music reading and the acquisition of skills. Music educa-

tion should be planned, not in terms of technique and drill

but in terms of self-expression, emotional release, and cre-

ative impulse. The musical child is one who possesses an in-

ner urge towards music. The primary business of the school

music teacher is to foster and develop tne "will to oe musical".

Every one needs music. Tue highly endowed need it as an ave-

nue for noble and satisfying self-expression, a giver of men-

tal health. The less well endowed need it as an agency for

enriching and humanizing life.

9 Mursell and Glenn, The Psychoc g of, School Music
Teaching, P. 11.
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Teaching has been defined as the guidance of learning.

Music teaching simply means creating and maintataing a situ-

ation where musical learning can take place properly. We have

a favorable situation in music education when all the oondi-

tions favor the carrying on of the three kinds of musiotl.

projects-slistening, performing, and creating--through which

musical development takes place.

Our first task in creating and maintaining good teach-

ing conditions is to see to it that the music program as a

whole is properly administered. Teaching means a great deal

more than the immediate classroom contact. It means the cre.

ation of opportunities for real and effective musical exper-

iences and projects. This makes it necessary for us to think

in terms of the program as a whole. In this connection there

are four points to be considered--adequacy, correlation,

grading and materials

1. Adequacy

We can hardly pretend to lay down in advance an

adequate program of music work for any given school

system. But it will be helpful to present and brief-

ly discuss what is actually being done along these

lines.

The following types of work and activity t ould

be considered as having a place in any complete pro-

gram of masic education.

(a) Singing, which is the core activity, au far

as the sixth grade.
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(b) Appreoiation work in the grades, leading
into the history of music in the junior and

senior high school.

(e) Instrumental work beginning with the grades,

leading toward ensemble performance in jun-

ior and senior high school. Class instrumen-

tation of music should be given in as many

different fields as possible.

(d) Toy orchestra work, primarily for the sake of
ear training and appreciative discrimination,

in the primary grades.

(e) The making and playing of instruments, in the

primary grades, as a creative project to

arouse interest in music.

(f) Definite encouragement of improvisation and

original composition as soon as the children

have a vocabulary of motives and figures to

be recombined in new contexts.

(g) Opportunities for activities of the type of

rhythm plays, rhythmic expression, folk

dancing, etc.

(h) Choral and glee club work in the junior and

senior high school.

(I) Courses in theory and harmony.

(j) Recognition by the schools of individual in-

struction in music.

We do not say that every system ought to provide for
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all the activities here listed. no program of school music

can be considered adequate which fails to provide ample and

varied opportunities for musical experience and for the car-

rying through of appealing musical projects.

2. Correlation

A program of music education must be correlated in

two senses.

(a) The interval correlation of the whole program

of music education is a matter of great impor-

tance.

(1) Appreciation must be integrated with all

the rest of the work in music.

(2) The vocal and instrumental work needs to

be fused into a close and effective unity.

Vocal work is the natural foundation of

instrumental work.

(3) The work in theory and harmony should de-

velop in natural sequence from the Sole

body of musical experience which the ppil

has had before entering high school.

(b) Music has natural affinities with a wide range

of culture. Therefore, the work in music should

be intertwined with other fields of interest.

The natural educational relatives of music are

history, art, science, physical education..
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3. Grading

Under our system of education, it is almost essen-

tial to map out some sort of grade-by-grade program

fairly definitely, There are two general points to

be considered.

(a) There is no fixed sequence of natural musi-

cal development. All we can do is to mediate

to the pupil's genuine musical experience,

and to give them increasing opportunities

for undertaking musical projects more or less

within their capacity, in some orderly se-

quential manner which makes assimilation and

success possible.

(b) We should make provision for the exceptional

child by special classes and special assign-

ments, by electives, and by shifting from

grade to grade. One of the great vices of

our schools is the failure adequately to

care for the very able child.

4. Materials, which include room, the musical equip-

ment, and books. should be made accessible to all

pupils.

In order to succeed in music, a child must possess mu-

sie talent. Talent of some kind and amount is indispensable.

Will alone is no substitute for talent nor is talent alone

a guarantee for success.



16

The great characteristic of growth in the twentieth cen-

tury is the consideration which is given to so many angles of

musical education. While the one great purpose of public

school music is its vocal aspects, yet now the term public

school music does not connote singing alone; the whole field o

of music is included in the term "musical appreciation." Por

some groups of children this may be best bad through singing;

others may best appreciate through listening; and there may

emerge those who write music. Ample provision in some places

has thus been made, and the tendency grows for conserving

the many-sided musical development. This,in brief, gives only

a hint of the great strides made in one phase of music, name-

ly, that of music in the public schools.

In all appreciation work, it is vital first to see that

good tone is always used, and second to help the child to at-

tend to it and enjoy it. In performance projects one of the

essential points is always to insist upon clear and lovely

tone.

It very often happens in school music that the factor

of rhythm is simply ignored, Appreciation cannot be properly

taught at all unless the element of rhythm is properly han-

Iled in listening, performing, and creating.
Whenever we present a composition, either for listening

or performance, we do well to capitalize all the life-giving

associations naturally connected with it.

The creative project perhaps best of all captures and

utilizes the factor of association. We encourage the indi-
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vidual and the group to build a little poem about something

that has interested them and to work out a melody to it which

all can sing. In this way, we present music in terms of gen-

oral culture and as a means of human self-expression.

We should not let the child's imagination run away from

the music. It is possible to think up the wildest fantasies

on a basis of musical suggestion, and these may have no re-

flex at all In terms of increased musical pleasure.

Music in Rural Education

Although much progress has been made toward consolida-

tion and all that is generally implied in improved school

conditions, "the one-room school is still the country child's

school." This situation demands a well-organized plan of

cultural education which can reach the vast number of children

still attending ungraded schools.

Educators today are pointing out the need for spiritual,

cultural, and intellectual emphasis in education as opposed

to the strictly material and utilitarian conception. They

feel the truth of the Master's words that " man cannot live

by bread alone," and that our children, in rural as well as

in urban communities, mast be taught the fine art of living.

Both educators and soolaogists agree that music possesses

outstanding values for child development and makes vital oon-

tributions to a richer, fuller life.

Too much stress has been laid, heretofore, on the pro-

blems and difficulties of presenting an inclusive and effec-
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tive program of music in rural schools. Too little has been

said with respect to the right of the country child to cul.-

tural advantages. Furthermore, it has too often been assumed

that the handicaps involved were insurmountable.

The experts in rural education convince us that the con-

ditions of rural life need not be considered as limitations,

but rather opportunities. They make it clear that beautiful,

fine music can be brought into the lives of children in r.

ral schools. They show that the course of study can embody

much more than the desultory singing which too often has

passed for music instruction. 10

Public school music has grown in popularity until one

of the great concerns of our present primary and elementary

school systems is to get that type of teacher who has the

teaching1 cultural background, and personality sufficient to

make school music a success. In the expanded elementary cur-

riculumof 1900, and even of 1845, music had a recognized
11

place with other subjects. Today music is not only required

in the large cities, but is used in practically all schools. 1 t

Grade teachers find it hard to secure certification, unless

they can teach the fundamentals of music.

100, Mconathy, W. 0. Miessner, 3. B. Birge, and M, B.
Bray, Iuzsic in fl ICuoation, pp.iii-iv.

IW . Smith, Principles of E&ucational 89cjolo ,p. 647

12
H. B. Nobanee, Normal Music Methods, p. 3.
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What bhonli School isic Achieve?

Msic is created and produced for the pleasure it pro-

yokes in the hearer. The responsibility of the school is to

make music enjoyable first, and understandable later. Enjoy-
ment and understanding are the two fundamental considerations

in public school music education. The two major objectives in

their order are: pleasure in the hearing of music; and knowl-

edge of the factors which contribute to the pleasure derived

from hearing music.

We must realize that the school experience is not mere-

ly a preparation for life, but life itself. In the lower

grades we, as music teachers, should not be primarily cone

earned with the child later in life, but in having the child

experience music richly and vitally in his daily lesson.

Music in every grade must be complete and satisfying. The

daily lesson should contribute to the child's immediate needs.

It should be complete and pleasurable, and by nature should

be very similar to what the adult experiences when he eon-

sumes or produces music, otherwise his music training will

neither function now nor later.

Play must permeate the introductory stage of music edu-

cation. The child's singing must be fresh and spontaneous;

his music experience must be recreational rather than inform-

ational, Play in music might very wisely be one of our funda-

mental principles of music education,



CHAPTER II

CRITERIA

In setting up criteria, the writer has endeavored to se-

lect invulnerable material from state, national and interna-

tional authorities.

First, the State of Texas, through the agency of the

State Department of Education, has endeavored to put into op-

eration a public school music program exemplifying the spirit

of progress and cooperation which has symbolized Texas through

one hundred years of rapid and steady advancement. The tenta-

tive course of study as outlined in Bulletin 378, is taken
2

from Bulletin 359, which has some worthy goals for the music

department of the public schools. These criteria are quoted

from Bullet in 378, State Department of Education, Austin,

Texas. They were prepared under the direction of the follow-

ing committee:

Fine Arts (Music Division)

Dr. Wallace R. Clark, West Texas State Teachers College,
Canyon, Texas.

miss Nell Parmley, State Department of Education, Austin,Texas.
Mrs. Lena Milam, Beaumont, Texas.

Miss Ruth Mooers , Denton, Texas.
Miss Clara W. Moore, Galveston, Texas.

Nell Parmley, h Teach i: . Music in Texas Public
Schools, BulleT in 378, p. 104.

2Dr. J. C. Mat-6hews, Tentative Course uof d f Years
One Taroug Six, Bullefin 359 .pp.

20
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Introduction

"Music in the school curriculum makes an effectual con-

tribution to character-building, home life, and the community.

It inculcates in the child such knowledges, habits, apprecia-

tions, and ideals as tend to cause him to live a useful, hap-

py, socially satisfied life. The growing child is our center

of interest, and we work for the individual development of

the child through music experiences.

Music education should minimize the importance of tech-

nique and drills, and provide situations in which the crea-

tive attitude may be developed.

Objectives

Music should provide opportunities for the individual

to develop:

2. Ability to derive satisfaction from playing and sing-

ing worthwhile music.

2. The background necessary to the enjoyment of good

music.

3. Increased sensitiveness to the beauty of tone, and a

preference for it at all times.

4. Increased.independence in interpretation of moods

and notation of musical composition.

5. Knowledge of and interest in various forms of musi-

cal compositions.

6. Knowledge of and interest in elements of design in"

herent in all forms of musical composition,



7. Understanding of the origin and development of music

and its interrelation with other art expressions.

8. Appreciative and intelligent participation in com-

munity musical organizations."

The following criteria are adopted from Music in Rural

Education. They set forth objectives and programs for the

teacher in one and two-room schools, based on The Music Hour,

One-Book Course. The criteria were prepared by :

Osbourne McConathy, formerly Director of the Department of

Public School Music, Northwestern University.

W. Otto Miessner, formerly Director of the School of Music,

State Teachers College, Milwaukee, Wisconsis.

Edward Bailey Birge, Professor of Public School Msic,

Indiana University.

Mabel N. Bray, Director of Music, New Jersey State Teachers

College, Trenton, New Jersey.

In collaboration with these authorities on rural educe;.

ti on:

Fannie W. Dunn, Associate Professor of Education, Teachers

College, Columbia University.

Frank A. Beach, Director, School of Music, Kansas State

Teachers College.

Josephine Murray, Rural Schools Music Supervisor, Tulare

County, California.

MeConathy, Miessner, Birge, and Bray, Music in Rural
Education,Manual for The ia urOne3oo k 2 serP,,



Aims

The teacher should not think of these aims for objectives)

as separate ends to be sought, but as integrated into one uni..

fied purpose, which is that the child's musical experiences

shall lead to a finer life.

1. To give every child the use of his singing voice and

pleasure in its use.

2. To teach a repertory of songs related, to the interests

and experiences of the children.

3. To develop the rhythmic sense.

4. To develop a discriminating appreciation of the ele-m

ments which characterize good music as a basis for intealigent

participation as performer or listener.

5. To develop individual growth and independence in music

skills in accordance with various levels of capacity.

6. To provide technical study of music growing out of

the song experience and closely related to it,

7. To integrate the music with other school subjects and

activities.

8. To relate music in the school with home and commn--
4

ity life.

4
MoConathy, Miessner, Birge, and Bray, Music in Rural

Ndncation, Manual for The Music our, Qne-Boo Course,

pp. 7-10,



To summarize; music is physically stimulating and sub-

duing; music is conducive to play; music stimulates moods and

aesthetic emotions; which may result in program building,

day-dreaming escape reactions, creative play in the field of

musical imagination; music may be responded to as sensory

stimulation; music may be enjoyed because the individual has

amassed a fund of information concerning the facts about mu-

sic, Music aids us in more completely and more perfectly un-

derstanding life and its problems. It makes us more disarim-

inating, more tolerant, and more appreciative than we could

otherwise be, for music is the expression and an interpreta.

tion of life.

The school should afford the child as rich a musical

experience as possible. Music should convey its message to

the heart of the child. By teaching music intelligently,it

will be a benefaction to the child and to society. It will

be a genuine asset to the individual in particular, and hu-

manity in general.

For additional criteria we quote from the objectives set

up by the Music Supervisors National Conference.

The Music Supervisors National Conference wishes to
direct the attention of educators to certain standards
of attainment toward which the music work in schools gen-
erally should tend. In accordance with the growing accep-
tanee of the classification of school grades, the and of
the 6th year marks the close of the primary period, the
end of the sensory and associative stages of child life.

Music Education Council Bulletin, No.1, Music
SupervT ors National Conference, Chicago, 1932, p. 8.
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The Conference recommends the following summary of music
accomplishments as a standard of attainment for the end
of the 6th year.

let, Every child shall have acquired the use of his
singing voice and pleasure in song as a means of expreew
s ion.

2nd. Every child shall have acquired a repertory of
songs which may be carried into the home and social life
including "American and 'the Star Spangled Banner.'

3rd, Every child shall have developed aural power
to khow by sound that which he knows by sight and vice
versa, Every child shall have acquired the ability to
sing at sight, using words, a unison song of hymn-tune
grade; or using syllables, a two-part songoof hymn-tune
grade, and the easiest three-part song; these to be in
any key; to include any of the measures and rhythms in
ordinary use; to contain any accidental signs and tones
easily introduced; and in general to be of the grade of
difficulty of folk-songs such as 'Minstrel Boy' ; also
knowledge of the major and minor keys and their signa-
tures,

4th, Every child talented in musical performance
shall have had opportunity for its cultivation,

5th. The children shall have developed a love for
the beautiful in music and taste in choosing their songs
and the music to which they listen for the enjoyment
and pleasure which only good music can give.

6th. The children shall have acquired the ability
to appreciate the charm of design in songs sung; to give
an account of the salient features of structure in a
standard composition after a few hearings of it; to iden-
tify at least the three-part song form from hearing; and
to recognize and give titles and composers of a reason-
able number of standard vocal and instrumental composi-
tions,

7th. Above all, the children shall have arrived at
the conception of music as a beautiful and fine essen-
tial in a well rounded, normal life.



CHAPTER III

STATUS OF MUSIC IN OORYELL OOUI4TY

In order to determine the status of public school music

in Coryell County, it was necessary to obtain data relative

to the 1937-38 music set-up of a representative number of

rural schools.

Q questionnaires on the music set-up were sent or taken to

superintendents, principals, and class room teachers.

It was necessary to know the number of teachers, length

of school term, grades taught, and the enrollment of each

school, in order to formulate a practical, meaningful music

program.

In many rural schools, music is not taught daily, some-

times not even weekly. Often an assembly program in which

the pupils participate in group singing is called a music pro-

gram. Because of the variance in programs and methods, it has

oeen necessary to determine specifically what plans were car-

ried out in Coryell Coun-cy in order that a more satisfactory

music set-up may be inaugurated.

Table 1 indicates that the enrollment of most of the

rural schools studied is small. Few teachers are employed and

most of them teach several grades. No school reported less

tnan an eight-mOn fls school term,

26
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TABLE -Cont inued

GIaddS.
S3 4 5 6 7 Total

8

8

0

4

5

10

15

2

22

17

75.

5

18

20

12

8

8

10

4

40

3

7

14

11

31

4

6

8

6

0

8
7

15

12

1

22

10

63

5

18

16

13

9

5

10

1

40

8

4

16

8

33

4

7

6

4

0

5

0

13

1

24

20

70

13

14

18

7

12

5

10

5

40

6

3

15

11

27

9

8

U______ II _____I .I.1 _____I _____

12

3

24

17

68

7

15

16

8

10

4

8

2

30

10

4

16

16

38

3

12

9

4

26

10

70

5

18

12

11

9

9

9

2

35

12

4

14

15

32

4

13

13

5

28

7

0

7

18

18

10

9

7

9

2

30

8

6

22

11

26

6

12

5

5

0

18

0

35

8

0

5

16

18

14

5

9

8

4

30

10

4

12

16

22

7

11

59

40

25

200

109

16

300

108

346

60

220

211

96

61

75

63

22

200

90

36

190

138

209

37

86
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TABLE 2

STATUS OF MUSIC SET-UP 1937-38

Name of School Music Music Employ Special trained
taught taught music teacher for
all daily? super- all music class-
seven visor es
grades?

yxs n ye.. nY2 yeJ no yes no

Antelope x
Arnett xx x x
Belcher x x x
Copperas Cove z x
Coryell City x
Enterprise z z
Evant x
Ewing x
Gatesville x x
Grove x x
Ireland xzxx
Jonesbcro x x
Levita x
Longriew xxx
Maples x
Mound xxzx
Newland x
Oglesby x
Osage x
Peabody x
Pearl x
Plainview x xz
Turnersville x xxx
Turnover x x
White Hall x
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TABLE 2 -- Continued

Music Classes What grades are Length of If no daily
taught regu- combined for daily music period,
lar class music? music per- how many min-
rooms iLod utes weekly?

Yes No 'K)'minute

1-2-3 4-5
1-2-3 4-5-6-7
1-2
1-2 3-4

1-2 3-4 5-6

1-2 3-4-5 6-7

1-2 3-4-5
1-2 5-6
1-2 3-4
1-2-3 4-5
1-2-3-4-5-6-7
1-2-3-4 5-6-7
1-2 3-4-5 6-?

1-2-3-4-5-6-7-
1-2
1-2-3-4-5
1-2-3-4-5-6- 7-

1-2 3-4 5-6-7
1-2 3-4-5 6-7
2-3
1-2-3

1-2-3-4-5-6-7-8

20 minut es

20 minutes

20 minutes

25 minutes

20 minutes

25 minutes

30 minutes
30 minutes
30 minutes

-9

________a L. ---10-- -n 4-0-ft -- mw"6wI www

90 minutes
90 minutes

60 minutes

135
480
90

minutes

minutes
minutes

90 minutes

90 minutes

90 minutes
60 minutes

x
x

x

x

x

x

x
I

I

I
xI

I

I
minutes
minutes
minutes
minutes

minutes

150 minutes

120 minutes

60
50
20
30

120

k
x

x

x

x

x
I

I
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TABLE 2--Continued

Name of School Each grade Two or more Give same Examina-
have its grades com- credit for tions
own music bined in mu- music as given in
period? sic classes for other music?

subjects?

n Jj no Yes .no ,yj no

Antelope x z x x
Arnett x x x x
Belcher x x x x
Copperas Cove x x x x
Coryell City x x x K

Enterprise z x x x
Evant x x x x
Ewing K x x
Gatesville x x z x
Grove x x x x
Ireland x x x x
Jonesboro x x x x
Levita x x x x
Longview x x x x
Maples x x x x

Mound x x x x
Newland x x x x
Oglesby x x x x
Osage x x x

Peabody x x x x
Pearl x x x x
Plainview x x x x
'urnersville x x K x

Turnover x x x x
White Hall K K x x

a_ _P D - - "" . _" Ma - p l



CHAPTER IV

MUSIC METHODS USED IN 1937-38

The same procedure was followed in obtaining data on the

methods used for the music program in the rural schools of

Coryell County as was used in obtaining other data for the

study.

Table 3 is a compilation of the answered questionnaires

returned by the superintendents, principals, and teachers

over the county. This table shows that thirteen schools used

The Music Hour as a text. Other books used were: Golden Back

Son fob, Progressive Series, and the state text.

In five schools, each pupil was supplied with a music

text book, in the other twenty-three, texts were not avail-

able for every pupil.

The teachers in 9 schools reported that they followed

the State 1937-38 Course of Study in Music. Seven teachers

used a pitch pipe in teaching classes.

Nineteen teachers taught rote songs; six taught notation;

thirteen taught observation; ten part singing; sixteen taught

rounds; nine taught two-part songs; three taught three-part

songs; three taught reading songs; four taught study songs;

fourteen taught music appreciation; six taught creative exper-

iences; eleven taught rhythmic developments; four taught so-fa

syllables,



TABLE 3

METHODS USED IN 1937-38

Name of school Name of music
text used

Is each
pupil sup-
plied with
music text?

Music teach-
ers use state
1937-38 Course
of Study?

'man in*'n--_aI-n----

*---- .-aa I Oa . n a4I -- -

Antelope
Arnett
Belcher
Copperas Cove
Coryell City
Enterprise

Evant
Ewing
Gatesville
Grote
Ireland

Jonesboro
Levita
Longview
Maples
Mound
Newland
Oglesby

Osage
Peabody

Pearl
Plainview
TurneravilLe
Turnover
White Hall

Music Hour
None
Music Hour
Book of Songs
None
Music Hour & Our
Music in Story
& Song
Music Hour
None
Varied
None
Our Music in
Story & Song
None
Music Hour
None
None
State Text
Music Hour
Progressive Se-
ries
State Text
Golden Back Song
Book
None
Music Hour
Book of Songs
Music Hour
None

a. i ni. & ura i

yes no yes no

x

x

I

x
x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

I
I

I

x

x

x

x

xI

I

x

I

x
x

x

SI

x

x
x
x

"PON&
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TABLE 3-~Qont;inued

Rote Songs Notation Observa- Part Rounds
use a tion singing
pitch pipe? songs

. -0 . .1 i 1 - 1-- 1-- i 'iim il--- lli 1 -m- a s . e i e n m--. --

.es ..s . no ynono es no yes no

I I K

I

11 XX

t K K 5 2
I I 5 K K

K K K K K K2K K K 2K K

K 1 5 S 2K K

K K 2K K K S
5 2 5 2K 1 K

K K K K K K

I K 2K

2K 1 K K 2K
2K 5 5 K K K

2K K K K K K

K
5 2K K K K

1 5 2
K K K K K

I K S K K K
2K K K 1 2

K K K K K 2K

a - X p
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TABLE 3- QQ'jignuej

School Two-part Three-part Reading Study Songs
songs songs songs

yes n no y no yS no

Ant elope x z x x
Arnett x x x x
Beloher x x x x

Copperas Cove x x x z
Coryell City z x
Enterprise x x x x
Evant x x x x
Ewing x x x z
Gateville z x x
Grove r x z x
Ireland x x x x

Jonesboro x x x z
Levita x x
Longview x x x x

Maples x x x z

Mound z z x z

Newland z x x x
Oglesby x z x x

Osage x x z x
Peabody x z x x

Pearl x x x x
Plainview z z x x
Turnersville z x x x
Turnover x x x x

White Hall z z x



TABLE Z- Continued

Musicap~- Creative Rhythmic So-Fa Musical form

precaution expression develop- syllables
met --- --

ves

I.

x

x

x

x

x

x

x

xK

x

x

x

no

x

x

x

x

x

x

x

I

yes

x

x

nn vas no no&1 I -WNW

.x

x
x

x

x
x

x

2K

x

x

x

x

x

x

I

I

x

x

x

x

x

x

x

x

I

X

x

x

x

x

x

x

x

x

I

I

I

x

x

x

x

x

x

x

x

I

I

I

I

I

I

I

I

I
I

I

J urr. rw .. ~

yes

x

I

I

I

no

x

x

x

x

K

x

x
I
I

II

I

I

I

I
I

I

I

I

w *0 arm 'war

yas
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School Facilities and Equipment

Since recognized authorities agree that no adequate

music program can be carried out without the necessary fa-

cilities and equipment, the writer endeavored to determine

the facility ies and equipment that were available in the

schools studied during 1937-38.

Table 4 represents data secured on the above problem.

It indicates that a large proportion of schools had rhythm

cands, out few had music libraries. In practically all

schools reporting, the pupils had access to piano and vic-

trola but very few had access to a radio.

A large number of schools dic not have textbooks for

all pupils and several did not have rhythm band instruments.

(In several instances, the teachers owned band instruments.)

A majority of schools presented police school music

programs and several of these were sponsored by the P.T.A.



TABLE 4

SCHOOL FACILITIES AND EQUIPMENT

School School have Available fund Does school
rhythm band for music equip-have music

meant library

______ yes no es wg yes no

Antelope x x x

Arnett x x
Belcher x x
Copperas Cove z x x
Coryell City x x x
Enterprise x x x
Evant x x x
Ewin x x x
Gatesville x x x
Grove x x x
Ireland x x x

Jonesboro x x x
Levita x x x
Longview x x x
Maples x x x

Mound x x x
Newland x x x
Oglesby x x x
Osage x x x
Peabody x x x
Pearl x x x
Plainview x x x
Tu nersv il x x
Turnover x x x
White Hall x x x



TABLE 4-rConinued

All pupils All pupils All Pupils All pupils
have access have access have access have access to
to ianoo ro f 2 radio music books

yes { yes no enO

I

2:

x

31

it

I

x

I

J1

2:

2:

A

4

A

I

X

I

X

2:
X

2:

2:

2:

2:

2:

2:

2:

2:

2:

2:

X.

x2

2:

2:

x

x2

x

x
2:

x

x
x

I

I

I

I

I

I

I

x

x
x

x

x

I

xx

x

x

x

z

x

x

x

x

I

I

I

x

x

x

x

x

x

2:

2:

X

X

'_W #M~~~MI ai

x

x2

x



40

TABLE 4--_onInuec

s lo. music No.rnynff No. pupils M 1USIC P.T.A.

boolts for bana in- taking in- Dep,. spon-

class s auxenu5 sturLmen - present sor
woxy at music pi1O public

programs sonoot
music

____________ _______________Yes 1 no yes Ino
Antelope 12 30 0 z x

Arnett 0 25 3 x z

Beloter 50 0 3 z z

Copperas Cove 0 36 8 x x

Coryell City 0 0 2 x x

Enterprise 9 0 3 x x

Evant 0 0 20 x x

Ewing 2? 30 5 x x

Gat esville 2 25 2? x

Grove 0 0 3 x z

Ireland 24 38 8 x z

Jonesboro 0 40

Levita 15 20 5 x x

Longview 0 0 0 K

Maples 15 25 1 x x

Mound 30 40 8 x x

Newland 8 0 0 x K

Oglesby 3 50 29 x x

Osage 45 25 4 x x

Peaoty 0 0 0 x x

Pearl 36 0 0 x x

Plainview 8 18 1 x

Turnersville 35 32 7 x

Turnover 6 0 3 x x

Whit e Hall 0 25 2 x

_ 4- -I

I

.1

I II I

,.I L'o-, 1 W-04-1-LW.W.W..-I.
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TABLE 5

1937-38 TEACHER QUALIFICATIONS

. ; ' .N- o:moN eaoh- Notah
era hay- era having teachers era that era that
ing one no public having play in- play ac-
year's school maus- degree struments compani-
experience ic train- with ma- ments
directing ing jor or
rhythm minor in
band music

(Gat s ill

Plainview

Grove

Ewing

Ant elope

Mound

Belcher

Oglesby

Osage

Pearl

coryell

Jonesboro

Turnover

Turned rsvi lIe

Lev ita

Arnett

Oat esville

Maples

2

0

2

I

3

I

2

I

I

0

2

0

2

4

2

1

0I

0

0

0

1

0

2

3

0

0

0

0

0

2

0

1

0

0

0

0

0

0

0

0

0

0

0

I

0

0

0

0

3

0

I

2

0

I

2

I

2

0

I

0

3

0

4

2

2

I

0

0

I

2

1

0

2

0

1

0

2

0

4

2

3

1I

re----. -t -- , -l-w--- - _ I .r" 1-0 ti.L I J. I
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TABLE 5 --Cont inued

Schools No.teach- No.teach- No. music No.teach- No.teach-
ers hav- ers having teachers era that ers that
ing one no public having play in- play ac-
year's ex- school mus- degree stru- compani-
perience ic train- with ma- ments ments
directing ing jor or
Rhythm minor in
band music

Evant 1 0 1 3 3

Enterprise 1 0 0 0 0

Copperas 1 0 0 2 2
Cove

Longview 0 2 0 0 0

Newland 0 1 0 0 0

White Hall 2 0 0 0 2

Peabody 0 0 0 2 0

Music Teacher's Qualifications

Twenty-four schools reported on music teacher's quali-

fications. The following data were revealed:

(1) Number of teachers having one year's experience direct-

ing rhythm band--29.

(2) Numoer of teachers having no public school music train-

ing--lL.

(3) Number of teachers having degrees, with major or minor

in music--3.

(4) Numoer of teachers that play instruments--28.

(5) Number of teachers that play accompaniments--24.



43

TABLE 6

1937-38 INTERSCHOLASTIC LEAGUE PARTICIPATION

i d r hy1 .D i.w s-

band parti- participate pate in 1937-38 In-cipate in in 1937-38 terscholastio
1937-39 In- Interscholast- League Music Memorytersonolast- ic League contest?
ic League choral sing-
contest? ingcontest?es No Yes FNoYes j No

The Grove f
Ewing

Ant elope

Mound.

Bel cher

Oglesby

Osage, Ind.

Pearl ,Rural

Coryell City

Jonesboro

Turnover

Turnerevilie

Levita

Evant

Enterprise

Copperas Cove

GatviLle

x

x

x

x

x

x

x

x

x

x

2K

x

xx

xK

xK

xK

xK

xK

xK

xK

xK

x

x

x

xK

x

x

x

x

x

x

x

x

x

x

x

xK

x

x

K wiwMp
x
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tABLE 6--Continued

School Dic rhythm Did School Did school par-
band part iS part icipat e ticipate in 1937-
cipate in in 1937-38 38 Intersoholast-
1937-38 In- Interscholast- ic League music
tersaholastic ic League memory contest?
League con- choral sing-
test? ingcontest?

Yes no yes no yes no

Longview

Newland x x

White Hall x

Arnett x x

Maples x x

Peabody x

Plainview x

Ireland x

Table six shows that thirteen schools participated in

the 1937-38 Interscholastic League Rhythm Band Contest; nine-

teen participated in the Choral Singing Contest; and one in

the music memory contest.



CHAPTEN V

FINIDINcS, SUMMARY AAD RECOMM NDATIiS

The following reports represent data obtained from the

questionnaires answered by administrators or teachers in

the sonools considered in this study.

Arnett School

Te report from Arneut School showed an enrollment of

40 pupils, with two teachers employed, and a school term of

eight months. Music was not taught daily during 1937-38 out

the first, second and tnird grades were combined for music

classes, consuming about niney minutes weekly. The same

plan of recitation was carried out with the fourth, fifth,

sixtn and seventh grades. Neither teacher in the school has

a college degree with major or minor in music and uoth are

teaching music without having had training in public school

music.

The prinipal of the school reported a rhythm band that

participated in the 1937-38 Intersonolastic League. The

school is equipped with twenty-five rhythm band instruments.

The pupils have access to a piano and a victrola, but to no

radio. The teachers do not follow the course of study in

music prescribed oy the state, but they plan to next year.

45
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Antelope

Antelope, with an enrollment of sixty-nine pupils, has

four teachers in the system. Tney teach nine grades for a

period of eignt months.

Music is taught in seven grades in the school, but is

not taugn~ daily. About forty minutes are spent weekly in

music classes. Grades one, two, and three, and grades four

and five are comoined for music periods. Students are not

given the same create for music as other suoj ects. None of

the teachers of music have college degrees witn eitne a

major or a minor in music, but all have had puolic school

music training. Two teachers play instruments and two play

accompaniments acceptaoly. The music teacher did not follow

the course of study presorined by the state.

Belcher

Be.Lcnei, with an enrollment of 11 pupils, employs four

teachers. Tney have nine grades and teach an eight month

term.

Music is taught in seven grades in the school, but is

not taught daily. The school has a rhy unm band, but did

not participate in any Int erscnolast ic League events. In-

strumens are ownea. by 'ne teachers.

Each child in the seven grades has access to a piano,

victrola, and music books. The teacuxers followed the music
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course of study prescribed by the state. The school does not

employ a music supervisor and one music teacher had no puOlic

school music training.

Copperas Cove

Copperas Cove, witn an enro Imenu of 200, has eignt teach-

ers , eleven grades , and an eiga-n-monu school term.

Music is taugino daily in tue first four grades. Other

classes consume one hour weekly. The scnuol does not employ

a music supervisor. No music teachers have college degrees

wita eitne a major or minor in music, but all have had police

school music trainii 6 . Two teacnexs play instruments and two

play accompanimeins. They all use the piton pipe in music

classes.

The school reporteci a ray bam band witn ttixuy-six

Luawig instrumenus. Eacn child bad access to a piano, vic-

trola witn twelve recowas, and music books. Grades below the

sevenun are not supplied wita music texts.

The teacateus dia. not follow the state presccioed course

of study for music.

Coryell City

Coryell City, with an enrollment of 10, employs five

teachers and teaches nine grades for nine months.

No music program is carried out in this school and the
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only musical training the pupils receive in Coryell City school

is group singing as in chapel exercises.

Enterprise

Enterprise has one teacher and sixteen pupils. Six grades

az'e taught for eight months.

Music is taught daily for 20 minutes. The teacher does

not have a college degree with a major or minor in music, but

has had public school training in music. She does not play

any instruments and does not play accompaniments, but uses

the pitch pipe in music classes.

The school does not have a rhythm band, but participated

in the Interscholastic Choral Singing Contest in 1937-38.

All pupils have access to piano and victrola, but to no radio.

Nine music books are furnished for the fifth and sixth

grades. The teacher followed the course of study prescribed

by the state.

Ewing

Ewing, with an enrollment of 108, has four teachers for

nine grades.

Music is taught in all grades. Eight hours are spent

weekly in music classes, but they do not have daily music

lessons.

The first and second grades are combined for music classes

as are the third, fourth, and fifth grades, and the sixth and
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seventh grades.

None of the music teachers have college degrees with a

major or minor in music, but all have had public school music

training.

The school reports a rhythm band, equipped with thirty

instruments.. Each child has access to the piano, victrola,

and music books, but to no radio.

Evant

Evant, with an enrollment of 300 pupils, has twelve teach-

ers and eleven grades, with a nine month school term.

Three forty-five minute periods are spent weekly in music

classes, but they do not have daily music classes.

No supervisor is employed. Two teachers have college

degrees with a major or minor in music, and all of them have

had public school music training. Three of the teachers

play instruments and three play accompaniments.

The school reports a rhythm band and its participation

in the Interscholastic League in 1937-38. The rhythm band

has a complete set of instruments. Pupils have access to

piano, victrola, and music books, but no radio.

The teachers of music did not follow the course of study

prescribed by the state.

Gat esville Elementary

Gatesville Elementary, with an enrollment of 346 pupils,
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to a piano, victrola, and music books.

The teachers did not follow the course of study prescrib-

ed by the state.

Students are not given the same credit for music as for

other subjects.

Jonesboro School

Jonesboro School, with an enrollment of 211 pupils, has

seven teachers and a school term of eight and a half months.

Eleven grades are taught in the school.

Music is not taught daily in the school. However, they

spend ninety minutes in music classes weekly.

One teacher has a degree with a major or minor in music,

but all the teachers have public school music training.

Three teachers play instruments, two play accompaniments

acceptably.

Jonesboro school has a rhythm band and it participated

in the Interscholastic League in 1937-38. The school is

equipped with forty instruments.

All pupils have access to a piano and victrola.

The teachers did not follow the course of study prescrib-

ed by the state.

Levita

Levita reports an enrollment of 96 pupils, four teachers,

eight month school term, and a nine grade system.

Music is not taught in the school but they have a twenty
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minute rhythm band period daily. This rhythm band has twenty

instruments and participated in the Interscholastic League

events in 1937-38.

None of the teachers have a college degree with a major

or minor in music, but all have had public school music train-

ing. One teacher plays an instrument and one plays an accom-

paniment.

"The school participated in the choral singing contest in

1937-38. All the pupils have access to a piano, victrola,

radio, and music books.

The students are not given the same credit in music as

other subjects.

The teachers carried out the course of study prescribed

by the state to a certain extent.

Maple

Maple has an enrollment of seventy-five pupils, three

teachers, school term of eight months, and a nine grade system.

Music is taught in all grades sixty minutes weekly. No

supervisor is employed,' No teacher has a degree from college
with a major or minor in music, but all except one have had

public school music training.

Two teachers play instruments and one teacher plays ac-

companiments.

The school's rhythm band participated in the Interscholast-



ic League contest in 1937-38 and has twenty-five instruments.

All pupils have access to a piano and victrola.

The teachers did not follow the course of study as pre-

scribed by the state and the pupils are not given the same

credit for music as other subjects.

Longview

Longview has sixty-one pupils enrolled, two teachers,

an eight month term, and a seven grade system.

Music is not taught in the school at all. They have

no rhythm band nor choral singing. They have no access to

a piano, victrola, radio, or music books.

The teachers did not follow the course of study pre-

scribed by the state.

Longview school has only a group singing three times

weekly and they are not given the same credit for this as

other subjects.

Mound

Mound reports an enrollment of sixty-three pupils, four

teachers, an eight month school term, and a nine grade system.

Music is taught daily in the school for a twenty-five

minute period.

No teachers have a degree from college with a major or

minor in music, but all have had public school training.
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One teacher plays instruments and one plays accompani-

ments acceptably.

Their rhythm band, which has forty instruments, partici-

pated in the Interscholastic League contest in 1937-38.

The pupils have access to a piano, victrola, and music

books.

The teachers did follow the course of study prescribed

by the state.

Pupils are given the same credit for music as for other

subjects.

Turnerville Rural High School

Turnerville has an enrollment of 288 pupils, ten teachers,

eight and a half months school term, and eleven grades.

Music is taught daily for thirty minutes in all grades.

None of the teachers have a college degree with a major

or minor in music, but all have had public school music train-

ing.

Turnerville's rhythm band participated in the Interscholast-

ic League contest in 1937-38 and has thirty-two instruments.

All pupils have access to a piano, victrola, radio, and music

books.

The music department presented some public programs in

1937-38.

The teachers did not follow the course of study prescribed



by the state.

Pupils are not given same credit for music as other sub-

jects. No examinations are given.

Turnover

Turnover reports an enrollment of thirty-seven pupils,

two teachers, an eight month school term, and a seven grade

system.

Music is taught in all seven grades. They have one and

a half hours of music weekly.

All teachers have had a public school training course

in music, but none have a degree from college with a major

or minor in music.

The school has no rhythm band and no teacher can play

instruments or accompaniments, but, Turnover School did par-

ticipate in the choral singing contest in 1937-38.

The teachers did not follow the course of study pre-

scribed by the state.

Students are not given the same credit for music as other

subjects.

White Hall

White Hall reports eighty-six students enrolled, four

teachers, eight months school term, and a nine grade system.

No music is taught, but they do have a rhythm band which

participated in the Interscholastic League contest in 1937-38.
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However, they have about an hour each week for both rhythm

band and choral club.

Two teachers play accompaniments but none play instru-

ments.

All pupils have access to a piano and music books.

The music department presented some public programs in

1937-38.

The teachers did not follow the course of study prescribed

by the state.

Newland

Newland has twenty-two students enrolled, one teacher,

eight months school term, and a seven grade system.

Music is taught sixty minutes a week in all seven grades.

The teacher has had no public school music training.

She plays no instruments nor accompaniments.

Newland has no rhythm band, but does have a choral club.

The students have access to a victrola.

The department of music did present some public programs

in 1937-38.

The teacher of music does follow the course of study as

prescribed by the state as nearly as possible.

Students are not given the same credit for music as for

other subjects.

Oglesby

Oglesby reports an enrollment of 300 students, fourteen
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teachers, a nine month school term, and an eleven grade system.

Music is not taught daily, but they have fifty minutes

weekly. in music classes.

All music teachers have had public school music train-

ing. None have a college degree with a major or minor in

music.

Two teachers play instruments and two play accompaniments.

Oglesby has a rhythm band with fifty instruments and it

participated in the Interscholastic League in 1937-38.

All pupils have access to a piano, victrola, and music

books.

The teachers of music did not follow the course of study

prescribed by the state.

Students are given the same credit for music as other

subjects.

Osage Independent

Osage has an enrollment of ninety students, four teachers,

an eight month term, and a ten grade system.

Music is not taught daily in all the classes, but they

have twenty minutes weekly for music classes.

No teacher has a degree from college with a major or

minor in music, but all but two have had public school music

training.

No teacher plays instruments or accompaniments,

They report a rhythm band and its participation in the



Int ersenolast ic League contest in 1937-3b. The band has

twenty-five instruments.

Pupils have access to a piano, and music books.

Teachers di. not follow the course of study prescribed

by the state.

Music is given the same credit as other subjects.

Peavody

Peabody, with an enrollment of thirty-six students, has

two teachers, an eight month school term, and an eight grade

system.

Music is not taught in any form except once a week the

students all gather together and sing songs.

All the teachers have had music training in public schools.

None have a degree from college with a major or minor in music.

One program was presented by the music department in

1937-38.

The teachers did not follow the course of study prescrib-

ed by the state.

No pupils took instrumental music lessons.

Examinations are not given in music and the same credit

is not given for music as other subjects.

Pearl Rural High

Pearl Rural, with an enrollment of 190 students, has

seven teachers, eight and an half months, and an eleven grade

system.



Music is taught in seven grades for 120 minutes weekly.

Three teachers are teaching without having had public

school music training.

One teacher plays instruments and three play accompani-

ments.

No rhythm band is reported, but Pearl Rural did partici-

pate in the Choral Club Contest in 1937-38.

Pupils have access to a piano, victrola, radio, and music

books.

Music classes are conducted in the auditorium.

Teachers did not follow the course of study as prescrib-

ed by the state.

Plainview

Plainview has an enrollment of 138 students, five teach-

ers, an eight month school term, and a nine grade system.

A thirty minute music period is held daily in all grades.

Two music teachers play instruments.

Plainview has a rhythm band with eighteen instruments.

This band participated in the Interscholastic League contest

in 1937-38.

Pupils have access to a piano, victrola, and music books.

The music department did present some public programs

in 1937-38.

Teachers followed the course of study as prescribed by

the state.

.II
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Each grade has its own music period. Examinations are

not given in music and the same credit is not given for

music, as other subjects.

Ireland

Ireland reported an enrollment of two hundred and twenty.

Seven teachers are employed for a nine months term. Eleven

grades are included but music is not taught in all of the first

seven grades. Daily periods for music are not listed but

ninety minutes are used weekly. All music teachers have had

public school music training and one teacher holds a degree

in music.

The school reported a rhythm band, with thirty-eight in-

struments, twenty-four music text books, and eight pupils

taking instrumental music lessons.

Recommendat ions

The following recommendations are made after a critical

analysis of the data furnished by superintendents, principals,

and class room teachers of Coryell County:

1. Every rural school in the county should make a close

study of the music set-up.

2. Every rural school should initiate a music program

that will measure up to acceptable criteria and will meet

the needs of the school in order to give equal musical oppor-

tunities to all pupils.
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3. If there are no funds available for the employment of

a music supervisor, all teachers who teach music should have

training in public school music in order to be most efficient.

4. It is expedient that all music teachers hold a col-

lege degree with a major or minor in music in order to meet

the requirements made by the state and to become better qual-

if ied for teaching.

5. All rural schools should be equipped with a piano,

victrola, and a radio in order that a well rounded music pro-

gram may be carried out.

6. Music textbooks should be made available for each child

in the school, so that all children may have the advantages

they afford.

7. No program of public school music can be considered

adequate if it fails to provide ample and varied opportuni-

ties for musical experience and for the carrying through of

appealing musical projects, because education is experience.

8. The conditions of tural life should not be considered

limitations, but rather opportunities for bringing music into

the lives of children in the small, ungraded, rural schools

through a meaningful, experience program.



CHAPTER VI

A PROPOSED MUSIC PROGRAM FOR THE RURAL SCHOOLS

IN CORYELL COUNTY, TEXAS

The writer has not endeavored to put in any special form

the materials and activities recommended for the music program.

Such a procedure seemed unnecessary since all teachers can be

supplied with copies of the course of study prescribed by the

State of Texas. However, the writer wishes to recommend that

all schools make use of the newest adopted music text, Our

Muia in Story andSon, by Foresman.
The discussion that follows is a plan for a practical,

usable music program for the rural schools, based on The

Music Hour, One-book Course, supplemented by Our Music in

s y and Son, and by the 1937-38 Texas Course of Study.

The Need For Music

Realizing the need for music in rural schools and knowing

school teachers to be unprepared to present a course to the

children, and, too, conscious of the fact that a definite

step should be taken now, the State Superintendent set about

to introduce music in such a way as to make it accessible and

acceptable to all children of Texas.
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1
The work as outlined in the bulletin on elementary

music is not an original course of study compiled by the

writers of the bulletin but merely an outline and explanation

of the course, The Music Hour One-Book Course. The topics

of explanation were taken almost in whole from the teacher's
2

manual, Music in Rural Education.

This course is suitable and adaptable to these types

of schools:

1. Grade. School. A school employing a special music teach-

er for a graded course in public school music through the

elementary grades. This includes schools in the larger towns.

2. Ungraded Schools. A school never having included in its

curriculum a graded course in public school music through

the elementary grades. This includes schools in small towns

and communities not considered rural.

3. Rural Schools. A school in a rural community where music

has never been introduced as a part of the curriculum and

whose teachers, as a rule, have had no training for the pre-

sentat ion of such.

Graded schools that have a special music course already

being carried. on in their schools will not be interested in

1Nell Parmley, and N. J. Whitehurst , The Teaching of
Music in Texas Public Schools,. Bulletin No. 352, Dec., 1935,
State Department ofi _Education. p. 57.

2 McConathy , Miessner, Birge, Bailey, and Bray, Music
in Rural Educat ion , op. cit. pp. 1-73.
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any phase of this course except the Chorus Plan, It is hoped

that this plan will grow to be state-wide. It is suggested

that graded schools as well as the other two types, undertake

the Chorus Plan of this course. Instructions for such are
3

given in the bulletin No. 352.

This course as a whole may be adapted to the needs of

ungraded and rural schools alike. The chorus plan is intend-

ed for all types of schools.

A county-wide chorus or choir is thought not to be im-

possible if the course is followed as outlined. By the use

of records, all songs of the chorus can be learned correctly

and accurately.

Record sheets for chorus or choir work may be obtained

from the County Superintendent. This is to report the choir

or chorus membership in each school. An accurate record of

each pupil should be kept so the choir or chorus will be able

to sing the songs exactly as they are sung on the record. If

a county-wide chorus is to be organized, all choir or chorus

members must be accurate and correct in their singing.

This course is designed to help the teacher of rural and

ungraded schools, whether she is musically skilled or untrain-

ed, and whether the people respond eagerly to music or are

indifferent to it. This course will show her how to begin at

whatever level she may find the pupils, and proceed from that

3Ibid., p. 57,.



64

point.

Everyone believes that music contributes to finer living

and everyone agrees that the children of rural communities de-

serve all the advantages which today are offered to children

in city schools.

There are many teachers in rural schools who are musical-

ly gifted and who are well equipped to handle the subject.

In this case, there will be little difficulty in getting start-

ed. But, even where the teacher is untrained or actually un-

musical, she can learn more music and teach more music than

she may believe possible.

Music can serve the boys and girls of each and every

school, now and always. How music may best serve the boys and

girls is discussed, and outlines and lessons are given for ac-

tivities and studies using the song material offered in the
4

One-Book Course of the Music Hour.

The Music Hour provides materials and plans for the at-

tainment of the foregoing ideals, and defines its purposes

under the following three main objectives: (1) that music

shall make the child happier and more sensitive to beauty and,

as a socializing force, shall enable him to adjust himself

more sympathetically to his environment; (2) that the material

and plan of study shall offer exploratory opportunities in

which teachers and parent may discover the latent capacities

40. Mc onatny, W. 0. Miessner, E. B. Birge, and M.E. Bray,

The Music Hour, One-Book Course. p. 6.



and interests of the child and in which the child will find

himself musically; and (3) that this organized experience shall

set up influences which will serve the child as a reactional,

cultural, avocational, and vocational guidance in the develop-

ment of his ultimate relationship with music. (Specific aims

have already been used in the thesis.)

The subject matter of the course is given in the One-
5

Book Course and in three units of correlating recorded

selections which are listed in the ManualMusic in Rural
6

Educat ion.

The songs are carefully chosen examples of folk songs,

art songs, and songs of the people of many lands. The wealth

and scope of this material is shown in the Classified Index

in the back of the One-Book Course. The book is in three

parts: Part One, Lower Grades;. Part Two, Upper Grades; and

Part Three, Assembly and Community Songs. The songs are

further classified in accordance with their use in the school

room as Rote Songs, Observation Songs, Study Songs, and Read-

ing Songs. The recorded selections supplement, illustrate,

amplify, and extend the musical material of the course. The

procedures through which this material carries out the fore-

going desirable aims are outlined and described in detail in

this book.

5Ibid. ,p II.
6 McConathy, _2p_. _gf. pp. 12-22.



The Singing Voice

In The Music Hour, the range of songs (generally within

the range of the staff) has been carefully considered to se-

cure the best use of the singing voice of a child which is

his "head voice", and is recognized by its peculiarly clear

and light quality. At all times, the tone must be free and

flowing, never pushed or forced. Maintaining the correct

pitch is of vital importance, because of its effect upon the

care and training of children's voices. The use of a pitch

pipe or of a key board instrument for starting the song is

essential.

Repertory...Every song in the course may become a part

of the permanent repertory of the children. Every song which

is sung as a part of the music course should be studied with

careful attention to all the details of expressive performance.

The Classified Index of the One-Book Course, p. 215, will

be helpful in choosing songs for occasions and correlations.

It includes a cumulative Memory Song Repertory which is sug-

gested as a minimum list of songs for all schools to learn.

Rhythm Songs appropriate for rhythm and play are listed

in the Classified Index of the One-Book Course, p. 215.

Appreciation.--Every song in the course is material for

the development of music appreciation, and "every lesson

should be a lesson in music appreciation." The recorded selec-

tions, also, both of vocal and instrumental music, serve for

the development of music appreciation. The following activi-
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ties may contribute to the development of music appreciation:

beautiful singing of beautiful songs, music reading, physical

response to rhythms, response to participation in the rhythm

band, listening to orchestral music.

Individual growth.--Every child should be encouraged to

participate in the music activities of the school to the

level of his capacities. Provision for individual growth in

accordance with the various levels of musical capacity is a

matter more of procedure than subject matter.

"The Chorus Plan" is based upon individual attainments,

and "The Project Plan" leads naturally to this end. More-

over, "The Rote Plan" and "The Monthly Outline Plan" provide

for both individual and group activity.

Technical study._-he songs of the One-Book Course and

the suggested correlated recorded selections are the material

for technical study of singing and listening. Time and ef-

fort are wasted if spent in the study of music without aesthet-

ic value. The child secures his first concrete experience in

music through the song. He first becomes aware of the phrase

as a part of the song. He then learns to recognize the melodic

similarity of repeated phrases and the dissimilarity of con-

trasting phrases.

Certain fundamental motives and figures are common to all

musical expression, from the simplest folk song to the modern

symphonic poem. These basic musical figures may be classified



as (a) tonic chord figures with various arrangements of do-mi-

so, (b) neighboring tone figures, such as do-ti-do, mi-fa-mi,

so-la-so, etc., and (c) diatonic or scale figures, such as

do-re-mi, mi-fa-o, so-la-ti-o , etc. The foregoing struc-

tural organization is the basis upon which the technique of

music reading is developed.

Those children who can best learn a song by means of its

notation should be taught to do so to the point of real ex-

pertness.

Iteration... The Music Hour, in material and plan,

carries forward the ideal of music as a contribution to the

child's activities and studies both in and out of school.

The One-Book Course offers a rich choice of songs and sug-

gested recorded selections which integrate with the entire

school program; songs for social and recreational singing;

a plan of rhythmic development correlated with physical

education; studies correlated with instrumental music; and

music material correlating with the parallel fields of study

in literature history, geography, and art. These varied ac-

tivities offer a socialized program in music in keeping with

the modern emphasis on an integrated curriculum.

School and Communit....This topic involves two con-

siderations: (1) selecting music and teaching it in such a

way that the pupil will carry it into his life outside the

r6a
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school; and (2) utilizing music to bring school and community

together in mutually interesting occasions and activities.

Song material which may serve to bring the school into

closer relationship with home and community will be found

throughout the One-Book Course. Every song which treats of

a topic or activity associated with the child's experiences

contrioutes to this end.

"The Project Plan" and "The Chorus Plan" point very

definitely both in material and procedure toward bringing

school and community into closer relationship.

Part Three of the One-Book Course ,"Assembly and Com-

munity Songs,' serves the present objective in two direct ways:

first, learning these songs enables the pupils to join in the.

singing with their elders in church or community gatherings;

second, this collection of fine old songs of home makes the

school a possible center for community singing by parents

and others.

Introducing Music into the School

Rural schools may be considered in two classifications:

those in which music has already found a place, and those

in which music is introduced for the first time. For the

first type where music has become an established part of the

daily schedule, the teacher may at once put into operation

the complete outline as given. Where music is being intro-

duced for the first time, it is advisable for the teacher to
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go forward by the progressive steps offered in the four-fold

plan.

The application of these plans will depend upon the con-

dit ions under which the teacher is working. The approach

may be made through any one of the plans, and further de-

velopment may include any portions of the other plans as
7

seem desirable. Thus, a procedure is offered the teacher

which is so inclusive, so simple, and so flexible that it

will apply in any possible situation.
8

The outlines in this course are organized to allow for

a general period of development covering approximately three

years. By that time, music should have made for itself a

permanent place in the hearts of the pupils and in the life

of the community.

As to outcomes, after following the course of study as
9

outlined in the state bulletin No. 352, pp 57-127, we may

hope that the children will learn to use their voices pleasant-

ly, and will enjoy singing beautiful music, both by them-

selves and with their families, friends, and neighbors. The

study of music in school should lead to an acquaintance with

good music.

Music should develop poise, ease and grace. Through its

rhythmic influence, we should be healthier and better organ-

7Parmley, Nell, and Whitehurse, N. J., ,,p. ct. pp 57-127.
8IOid. pp. 57-127.

I 9uid. pp. 57-127.
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ized, mentally and bodily. Pupils should become lovers of

good music rather than poor music. Music should broaden the

horizons. The value of music in the school may be measured

to a considerable degree by the effect that it has on the

whole community. The larger objective of The Music Hour is

to bring each child into such contact with music that it may

give richer, finer, and larger intake and outlet to his life.



APPENDIX

The following outline of a program for music in the first

seven grades has been offered by the Music Supervisors' Con-
1

ference.

First Year

Aims
()~To give every child the use of his singing voice

and pleasure in song as a means of expression.
(b) To cultivate the power of careful, sensitive aural

attention.
(c) To provide the pupils through accompaniments to

some of their songs and the hearing of much good
music, an experience richer than that afforded by
their own singing.

(d) To give every child enjoyment of music as something
heard as well as something expressed. (Appreciation
of music.)

Mat erial
a Rote songbooks in the hands of the teacher.
b A keyboard instrument for playing accompaniments.
c) A pitch pipe; also a staff liner if the teacher so

wishes.
(d) A phonograph, with at least 20 records of good music.

Procedure
fl7Tinging songs by rote, using light head tones or-

dinarily not exceeding the range of the treole staff.
(b) Imitative exercises for curing so-called monotones.
(c) Singing songs entire, or phrase by phrase, individually

(To include all members of the class.)
(d) Occasional use of accompaniments on well learned rote

songs.
(e) Directing aural attention to beauty of tone in sing-

ing and to simple aspects of music as observed in
rote songs and in music heard, such as repetitions
and recurrence of phrases, and repeated rhythms.

Music Supervisors National Conference, 2. ct.
pp. 9-18.
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(f) The teaching of syllables as desired.

Attainments
(a) Ability to sing pleasingly a repertory of 30 or 40

rote songs appropriate to the grae, including one
stanza of 'America.'

(b) The reduction of the number of 'monotones' to 10
per cent or less of the total number of pupils.

(c) Ability of 90 per cent of the pupils to sing indi-
vidually, freely, correctly, and without harmful
vocal habits, some 5 of the songs sung by the class
as a whole.

(d) Preference on the part of the children for good tones
rather than bad, and the disposition to love the best
of the music they have sung or heard.

Second Year

Aims
T)The aims of the First Year again, namely: continued

curing of 'monotones' (to give every child the use of
his singing voice) ; development of song-singing; en-
richment and extension of song-repertory; further
development of aural power; further development of
appreciation, including pleasurable attention to the
expressive features of song and the beauties of
musical structure.

(b) To continue the development of the power to recognize
aurally simple phrase groups of tones and the feeling
for simplest rhythms. The introduction of the staff
may occur as early as the middle of the first year
or as late as the beginning of the third year, depend-
ing upon the order of procedure.

Material
Thdote songbooks in the hands of the teacher.
(b) Books containing easy rote songs (some of which may

be in minor keys) and the simplest melodies in the
usual nine major keys to be used in the development
of sight-singing, if begun; the latter group, at least,
to be printed in large type and open distribution on
the page; and both groups to be in books that are
placed in the hands of the children.

(c) Some large display form of material that is to be
studied; either in some chart form or on blackboard.

(d) A pitch-pipe and a staff-liner.
(e) A keyboard instrument for playing accompaniments.



(f) A phonograph and some 25 records of good music.

Procedure
(a) Singing rote songs for pleasurable musical experience.
(o) Imitative exercises for curing so-called monotones.
(c) The use of the staff in practicing or preparing for

sight-singing.
d) Frequent practice in individual singing.
e Ear-training for the development of tonal and rhythmic

thinking.
(f) Occasional use of accompaniments to songs previously

learned.
(g) Learning to listen to good compositions for the sheer

joy and charm of their beauty. Also to listen to
the salient features of the imitative or descriptive
phrases involved; and to the simple arrangement of
recurring phrases or (tunes' and rhythmic patterns.

Attainments
(a) Ability to sing correctly and pleasingly 40 to 60

new songs, 20 of which are to be memorized and which
shall include two stanzas of 'America'. It is also
suggested that some of the songs of the first year
be kept in repertory.

(b) Ability of 90 per cent of the pupils to sing in-
dividually, freely, correctly, and without harmful
vocal habits 6 or 8 of the songs sung by the class
as a whole.

(c) Not more than 5 per cent of the entire class to be
'monotones' at end of year. The other pupils to sing
without bad vocal habits, with musical enjoyment,
and with good musical effect.

(d) Ability by end of year (or by the middle of the
following year, according to procedure) to sing at
sight, with syllables, easy melodies in the usual
nine major keys, containing notes and rests one, two,
three and four beats in length, and employing diatonic
tones in stepwise progressions and with simple skips.

(e) Ability to recognize some 5 or 6 good compositions on
hearing the first few measures of each; to follow
and recognize a recurrent theme in a new song or new
piece of very simple structure; and a tendency to
prefer compositions that have real musical merit and
charm to those that are weak or common.

Third Year

Aims
ToFContinued correction of (monotones'; development of
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free and beautiful singing of songs; development of
the song-repertory along lines appropriate to the
taste and expanding powers of the children; develop-
ment of appreciation, particularly in the direction
of pleasurable attention to the expressive and struc-
tural beauties of music.

(b) Development of an elementary degree of power and
skill in independent-sight-singing.

Mat erial
Ta) Books of music in the hands of the pupils; these books

to contain three types of musical material, namely:
(1) Rote songs of appropriate interest and elabo-

rateness;
(2) Songs that may be taught partially by rote and

partially by reading;
(3) Easier material for sight-singing.

All of this material, with the possible exception
of the first group, should be printed in large type and
open distribution on the page.
(b) Blank music paper or music writing books ruled with

a wide staff, in the hands of the pupils.
(c A keyboard instrument.
(d A pitch-pipe and staff-liner.
(e A phonograph and 25 good records.

Procedure
a Singing rote songs for pleasurable musical experience.
(b Systematic practice in sight-singing.
(c Ear-training for the development of tonal and rhythmic

thinking.
(d) Individual song-singing and sight-singing; each child

to sing individually at least once a week.
(e) Liberal use of a keyboard instrument for illustrative

purposes and acompaniment s , but not f or leading.
(f) Listening to good musical compositions as largely

unanalyzed musical experience; observation or analysis
to be largely in connection with the songs sung, but
also in some degree with the larger compositions heard;
and to consist of features of structure or design,
such as observing recurrences of themes, sequences,
and variations on them, etc. ; and to be pursued in
the spirit of recognizing the beauty and charm of
such features of musical design.

Attainments
(a) Ability to sing correctly and pleasingly 40 to 60

new songs, at least 10 of which shall be memorized,
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and which shall include four stanzas of 'America'.

It is also suggested that some of the songs of the

preceding years be kept in repertory.

(b) Ability of 90 per cent of the pupils to sing indi-

vidually, freely, correctly, and without harmful

vocal habits, 8 or 10 of the songs sung by the class

as a whole. .n.
(c) The 'monotone' to be practically eliminated. in-

dividual attention should be given to special cases.

(d) Ability by end of year to sing by sight, by syllables

easy melodies in any of the usual nine major keys;

these melodies containing step-wise progressions and

skips of 3rds, 4ths, 5ths , Gths, and 8ths and employ-

ing at least notes and rests one, two, three, or four

beats in length, and two notes to the beat; also

knowledge of some twelve of the more familiar signs

and terms used in connection with staff notation.

(e) Ability of at least 25 per cent of the pupils to sing

as well individually, at sight, as the class can sing

as a whole.

(f) Power that enables the pupils to recognize by sound

that which they know by sight, and vice versa; i.e.

'see with the ears and hear with the eyes.'--Luther
Whiting Mason.

(g) Increased power to attend to, and give account of,

the salient points of design in the music introduced,

and increased sympathy for, and pleasure in, those

factors that make for charm of musical design and

expressive quality; also, ability to recognize and

identify some 8 or 10 standard musical compositions

when the first few measures of each are played.

Fourth Year

Aims
-m I. Almost all the general aims appropriate and de-

sirable in both early and later years in a system

of instruction in music in public schools have

now been assembled. Once more they may be sum-
marized:

a To develop pleasure in song as a means of 
expression.

(b To secure free and correct use of the voice 
in singing.

c To develop musical qualities of performance of songs.

d To develop a conception of music as something to be

heard as well as something to be expressed.

(e) Progressive development of power to use the printed
language of music.

(f) Progressive extension of musical experience beyond

that provided by the singing of the children.
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(g) Continuous development of power of appreciation by
development of aural power, guided in the direction
of attention to the elements of the beautiful in
music.

II. Specific aims of the Fourth Year are as follows:

(a) Introductory steps in two-part singing.
(b) Extension of knowledge of the tonal and rhythmic

material of music appropriate to Fourth Year.

Material
h books of music in the hands of the pupils, these books

to contain a very large number of songs of high musical
merit, a few of the more elaborate of which may be
learned by rote.

(b) Blank music paper, or music writing books, in the
hands of the pupils.

(c? A keyboard instrument , pitch-pipe and staff-liner.
d A phonograph and at least 25 good records.

Procedure
a) Singing repertory songs for pleasurable musical ex-

pression.
(b) Individual singing to be employed as a means of

strengthening individual capability.
(c) Ear-training for the further development of tonal and

rhythmic thinking involving both old and new problems.
(d) The introduction of two-part singing to be by 'chording'

in two parts on sustained tones, at intervals chiefly
of the 3rd or 6th, or by sounds; both first and second
parts to contain ooth ooys and girls; the voices of
all to be treated as equal.

(e) Liberal use of a keyboard instrument in accompaniments
and for purposes of explanation and illustration, but
not for leading unfamiliar music.

(f) Observing the structure of songs sung and listening
to and giving account of salient points in the struc-
ture of standard musical compositions, with a view to
developing appreciation of the beauties of tonal de-
sign.

Attainment s
a) continued development of song-singing and extension

of repertory; this to include the first stanza of
'The Star Spangled Banner.'

(b) Ability of 90 per cent of the pupils to sing in-
dividually, freely, correctly and without harmful
vocal habits, not less than 10 of the songs sung by
the class as a whole.



(c) Power and skill to sing at sight music appropriate
to this year.

(d) Ability of at least 30 per cent of the pupils to sing
individually at sight the material which the class
can read as a whole.

(e) Power that enables the pupils to know by sound that
which they know by sight, and vice versa.

(f) Increased capacity to observe the characteristic
features of songs sung and music hears, such as
recurrences of themes, salient features of interest,
and expressive quality; these characteristics to be
mentioned in so far as they strike the attention
because of the pleasure they give the hearer. Also,
ability to recognize, and writethe names of some 20
standard compositions from hearing the first few
measures of each.

Fifth Year

Aims
I. General:

(a) To continue development of free and beautiful singing
of songs.

() To acquire an increasingly wide musical experience.
(c) To develop increasing power of eye and ear in correla-

t ion.
(d) To develop power to listen for musical beauty as well

as for musical knowledge.
(e) To develop increased power to sing at sight.

II. Special:
(a) To establish two-part singing.
(b) To develop increasing practical knowledge of the tones

of the Chromatic Scale and power to use them.
(c) Extension of knowledge of the tonal and rhythmic

material of music appropriate to Fifth Year.
(d) To develop a fair degree of power to sing unison

songs at sight with words, and an elementary degree
of power to sing two-part songs at sight with words.

Mat erial
(a) Books of music in the hands of the pupils, these to

contain unison and two-part songs for treole voices.
(b) Blank music writing paper or music writing books in

the hands of the pupils.

c) A keyboard instrument.
d Pitch-pipe and staff-liner.
e, Phonograph and library of records of good music.
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Procedure
(a) Singingof songs for pleasurable musical expression,some of which should be retained in the permanent

repertory.
(o) Individual singing to be employed as a means ofconfirming and establishing individual capaility.(c) Ear-training for the further development of tonal andrhythmic thinking involving both old and new problems.(d) In two-part singing, the pupils to be divided in-discriminately as to sex, both girls' and boys'u voices being treated as equal. (An occasional irregu-lar voice may need to be treated as an exception.)Assignments of vocal parts to groups to be reversedfrom song to song or from week to week, to giveproper practice to the full vocal range of each pupil,and to develop in each individual independence insinging the lower part; the alto to be taken up firston new songs that require practice on the partsseparately; and to be sung with the lightness ofvoice and movement characteristic of soprano. Sys-tematic effort to be made to develop sight-singing

of two parts simultaneously.
(e) Systematic attention to be given to singing wordsat sight, when the sor s contain nothing butrquitefamiliar technical features.
(f) Liberal use of a keyboard instrument for accompani-ments and many purposes of illustration and explana-tion.
(g) Observation and analysis of salient features ofdesign in music sung and in standard musical compo-sition heard: such as persistent reiteration of amotive, recurrences of themes, sequential tretmentand imaginative changes, (as in ' morning Mood' or'Asa's Death' from Grieg's Peer Gynt Music), or thedivisions of the song forms (as in songs suns or int hePilgrim's Chorus from Tann.ausoer)n.

Attainments
(a) Continued development of song-singing and extensionof repertory; this to include the remaining stanzasof ' ha Star Spangled Banner,'(b) Ability of 90 per cent of the pupils to sing indi-vidually, freely, correctly and without harmful vocalhabits not less than 10 of the songs sung by the classas a whole.
(c) Poweaand skill to sing at sight music appropriateto this year.(d) Ability of at least 30 per cent of the class to singindividually at sight the material which the classcan sing as a whole.
(e) Power that enables the pupils to know by sound thatwhich they know by sight, and vice versa.



80

(f) Increased capacity to observe the characteristic
features of songs sung and music heard, such as
recurrences of themes, salient features of interest,
and expressive quality; these characteristics to be
mentioned in so far as they strike the attention ce-
cause of the pleasure they give the hearer. Also,
ability to recognize and write the names of some 20
standard compositions from hearing the first few
measures of each.

Sixth Year

Aims
I. General Aims the same as Fifth Year.

II. Special:
(a) The Special Aims of Fifth Year continued and extended.
(b) To begin the development of three-part, treble-voice

singing.
(c) Toddevelop ability to deal practically with the minor

mode.

Material
(a) B s of music in the hands of the pupils; these to

contain unison and two-part treole-voice material;
and also some material for three parts, treble voices,
and some more elaborate unison songs.

(b) Blank music paper or music writing books in the hands
of the pupils.

(c) A keyboard instrument.
(d) A pitch-pipe and staff-liner.
(e) A phonograph and library of records of good music.

Procedure
)sTinging of songs for pleasurable musical expression,

some of which should be retained in the permanent
repertory.

(b) Individual singing to oe employed as a means of
confirming and establishing individual capability.

(c) Ear-training for further development of tonal and
rhythmic thinking involving both old and new problems.

(d) Division into two or three voice-parts to be without
regard to sex, each part containing some boys and
some girls. Assignments of children to vocal parts
to be shifted from song to song or from week to week
as the voices permit.

(e) Practice in the use of the accidentals and their re-
storing signs, and in building scales.

(f) Three-part singing introduced, through the develop-
ment of the harmonic sense, using triads if desired.
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(g) Systematic attention to be given to singing words
at sight when the songs contain nothing but quite
familiar technical features.

(h) Two-part and three-part songs to be undertaken at the
outset with all parts simultaneously, when practicable.

(i) Liberal use of a keyboard instrument for accompani-
ments and many purposes of illustration and explana-
tion.

() Observation of the elements of interest and charm of
music sung and heard to be directed to design and
imaginative treatment of thematic material, as mani-
fest in motivation, repetitions recurrences, unity
and contrast of part with part (as in the song-forms
or rondo) etc.

Attainments
TWF XBlityto sing well, with enjoyment at least 30

unison, two-part and three part songs, some of which
shall be memorized.

(b) Ability of 90 per cent of the pupils to sing indi-
vidually, freely, correctly and without harmful vocal
habits not less than 10 of the songs sung by the
class as a whole.

(c) A bility to sing at sight, using words, a unison song
of hymn-tune grade; or using syllables, a two-part
song of hymn-tune grade, and the easiest three-part
songs; these to be in any key; to include any of the
measures and rhythms in ordinary use; to contain any
accidental signs and tones easily introduced; and
in general to be the grade of folksongs such as
'The Minstrel Boy'. Also knowledge of the major and
minor keys and their signatures.

(d) Ability of at least 30 per cent of the pupils to sing
individually at sight music sung by the class as a
whole.

(e) Ability to appreciate the charm of design in songs
sung; to give an account of the salient features of
structure in a standard composition, after a few
hearings of it; to identify at least the Three-part
Song Form from hearing; to recognize and to give
titles and composers of not less than 20 standard
compositions studied during the year.

Seventh and Eighth Years

Aims
I. General Aims of earlier years continued.

II. Specific aims:
(a) To develop concerted singing in the direction of mass



chorus practice as well as to continue the usual class-
room sight-singing and part-singing.

(b) To recognize the birth of new affective (emotional)
states in the pupils, due to their awakening sense
of the relationships of human life and the emotional
aspects of these relationships; and to utilize the
best of these qualities of feeling as agencies toward
the reinforcement and upbuild ing of fine and. strong
elements of character.

(c) To articulate more closely for the pupils, individual-
ly and collectively, the musical interests and ac-
tivities of the school with those of their homes and
their community.

(d) To recognize and encourage the special interest that
pupils of this age have in the mechanism, technique
and use of musical instruments.

(e) To recognize and encourage special individual musical
capabilities, as a feature of an avocational as well
as a vocational stage of development.

(f) To pay special attention to the diverging needs of
the voices of the pupils.

(g) To strengthen and extend technical knowledge and
capability with reference to tonal and rhythmic ele-
ments and features of staff-notation and sight-sing-
ing.

(h) To add to the appreciation of the formal elements in
music an appreciation of the moods characteristic
of romantic and modern music.

Mat erial
ETAmple material suitable for the various needs of the

pupil.
(b) Blank music writing paper or music writing books in

the hands of the pupils.
(c) A keyboard instrument.
(d) A phonograph and an adequate library of good music.

Procedure
TSinging of repertory songs, as before, for the sake

of musical enjoyment.
(b) Occasional assembling of large groups of 7th and 8th

year or 7th and 8th year pupils for chorus practice
and social singing.

(c) Continued practice in sight-singing.
(d) Individual singing to be retained as a means of de-

veloping greater individual capacities and independence.
(e) Close attention to individual vocal ranges and char-

acteristics, involving frequent examinations of all
voices individually; acquisition of exact knowledge



of the capabilities of each individual's voice; care-
ful treatment of changing voices, and careful part-
assignment of all voices.

(f) Much use of a keyboard instrument for accompaniments
and purposes of illustration, explanation, and for
recitals.

(g) In easy part-songs all parts to be attempted simul-
taneously. Separate parts to be practiced only when
necessary.

(h) Singing words at sight. Syllables to be used only
when necessary.

(i) Comment and discussion on the aspects of beauty and
expression that awakened interest in the compositions
sung or listened to, including also attention to their
origin, textual meaning, and style, for the purpose
of developing an intelligent musical taste and judg-
ment.

(j) Some time to be given to recitals by pupils and ar-
tists and to the development of vocal and orchestral
ensemble practice under school auspices.

Attainments
(a)AbiTh ity to sing well, with enjoyment, a repertory of

25 to 35 songs of musical, literary, community,
national or other worthy interest.

(b) Ability to sing at sight part-songs of the grade of
a very simple hymn.

(a) Knowledge of all essential facts of elementary theory
sufficient to enable 75 per cent of the students to
give a correct explanation of any notational features
contained in the pieces of average difficulty in the
standard books of music for the 7th and 8th years.

(d) Further progress in recognition of the relations,
agreements, dependencies of tones and tonal groups,
that give to music its strength and interest; pleasure
in music.

The following materials are recommended for supplementary

use in the elementary music program.

Burchernal, E., P DncesandSinin Games, 1929
G. Schirmen Co., New York.

Dann, Hollis E., Hollis Dann Music Series, Six Books,
1918, American Book Co., New York, Chicago, Dallas.

Foresman, Robert, i n StrandSon, Including
The Teacher's Manual for Our Music in Stor and Son, 1935
Silver, Burdett and Company, New York, Chicago.
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Foresman, Robert, Our Music in Story and Song, Including
Teacher's Manual to Book of Songs, 1927-35, Silver, Burdett
and. Company, New York, Chicago.

Glenn, M. , Leavitt , H. E. , Rebmann, V. L. F., baker,
E. L., The World of Music Series, Six Books, Tunes and
Harmonies., 1936, inn & Company, New York.

Giddings, Earhart, Baldwin, and Newton, The Music Educa-
tion Series Six Books, 1930, Ginn and Company, New York.

MoConathy, 0., Beattie, J. W., Morgan, R. V., Music of
lany, nds , 1932, Silver, Burdett and Company, New York.

Mconathy , 0., Miessner, W. 0., Birge , E. B., Bray,, . E.,
The Music Hour One-Book Course 1933, Silver, Burdett and
Company, New York, Chicago.

McConathy, 0. , Miessner, W. 0. , Birge, E. B. , Bray, M. E.,
Music In Rural Education, 1933, Silver, Burdett and Company,
New York, Chicago.

McConathy, 0., Miessner, W. 0., Birge, E. B., Bray, M. E.
The Music Hour Series, Six Books, 1929-31, Silver Burdett
Company,ew-or , Ufi cago.

McConathy, 0., <iessner, W. 0., Birge, E. B., Bray, M. E.
The Music Hour Manuals, Elementary Teacher's Book, Int er-
mediate Teacher's Book Teacher's Guide for the Fifth Book,
1929-1931. , Silver, Burdett and Company, New York, Chicago.

Parker, H., McConathy, 0., Birge, E. B., Miessner, W. 0.,
The Progressive Music Series, Including The Teacher's Manuals,
1918-24, Silver, Burdett and Company, New York.

kiley and Gaynor, SonLs of the Child World 1911, Church
Publishing; Qopany , Cincinnatt i , 0.

The following forn of questionnaire was sent or taken to

the thirty school administrators or teachers for che purpose

of securing data to be 'utilized in the study.

DATA-STLVEY SHEET

1. Name of school

2. Number of teachers in the system

3. Length of 1938-39 school term



4. How many grades are taught in the school?

5. Enrollment by grades:

First Second Third Fourth Fifth Sixth Seventh

6. Total enrollment of school

7. Is music taught in all seven grades of your school?

8. Is music taught daily in all seven grades?

9. What is the length of the daily music period?

10. If no daily music program is carried out, how many minutes
are spent weekly in music classes?

11. Does your school employ a music supervisor?

12. Does your school employ a music teacher with special train-
ing to teach all music classes?

13. How many teachers in your school are teaching music with-
out having had public school music training?

14. How many teachers of music have college degrees with either
major or minor in music?

15. How many teachers of music play any kind of instrument?

16. How many teachers of music are able to play accompaniments
acceptably? Other teachers who play?

17. Does your music teacher use a pitch pipe?

18. Does your school have a rhythm band?

19. Did the rhythm band of your school participate in the
Texas Interscholastic League in 1937-38?

20. How many teachers of music have had at least one year's
experience directing a rhythm band?

21. Is your school equipped with rhythm band instruments?
How many? What kind?



22. Did your school participate in the Texas Interscholastic
League Music Memory Contest in 1937-38?

23. Did your school participate in the Texas Interscholastic
League Choral Singin Contest in 1937-38?

24. Do all pupils in seven grades have access to a piano?
victrola? radio? Music books

25. Is there an available fund in your school for music equip-
ment? How much?

26. What is the name of the music books used as texts in your
school?

27. Does your school have a music library?

28. Is each child in your school supplied with a music text-
book?

29. How many music books do you have for class work?

30. Is there a Parent-Teacher Association in your community?
If so, does it foster and encourage the develop-

ment of public school music in your school?

31. Are music classes conducted in the regular classrooms?
In music room? In auditorium?

32. How many pupils in your school took any kind of instru-
mental music lessons in 1937-38?

33. Did the music department of your school present any public
programs in 1937-38?

34. Did the teachers of music in your school follow the course
of study, prescribed by the State Department of Education
in 1937-38?

35. Did your music teacher teach the following in 1937-38:
Rote songs? Notation? Observation songs?
Part singing? Rounds? Two-part songs?
Three-part songs? Reading songs? Study songs?
Music appreciation? Creative Expression
Rhythmic development? The so-fa syllables?
Form?

36. Does each grade have its own music period?
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37. Are two or more grades combined in music classes?

38. What grades are combined for music classes?

39. How many teachers in your school teach music classes?

40. Are your students given the same credit for music as for
other subjects?

41. Are examinations given in music, as in other subjects?,

Please use the space aelow for any additional information
that you may have concerning the music set-up for the first
seven grades of your school.

Name and address of school principal

. . - - - ., .. . t. e.' ._-

Name and address of teacher who filled out this questionnaire

What grades do you teach?
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