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This study describes certain characteristics of mature

women students in a community college in a large metropolitan dis-

trict. Three standardized instruments gathered data on self-

actualization, self concept, and locus of control. A questionnaire

collected demographic and educational data as well as information on

attitudes, motivations, problems encountered, and suggestions.

The introductory chapter includes the problem, purpose,

exploratory questions, background and significance, definitions,

limitations, and organization of the study. Chapter II contains a

review of literature on numbers of mature women enrolled in higher

education, their motives for enrolling and problems encountered, the

need for specially-trained counselors and programs designed for

mature women students, characteristics exhibited by mature students,

and self-actualization, self concept, and locus of control as they per-

tain to mature women. Chapter III describes subjects, instruments,
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and methods of obtaining and treating data. The findings are reported

in Chapter IV, and the summary, conclusions, and recommendations

are presented in Chapter V.

The subjects were 249 women who were or would be thirty

years of age or older during the 1973-74 school year, and were

enrolled in at least one credit hour at the community college. They

completed a questionnaire, the Tennessee Self Concept Scale, the

Personal Orientation Inventory, and Rotter's I-E Scale. The women

scored above the norm on the TSCS subscales of self criticism, total

self-esteem, self-satisfaction, moral-ethical, personal, family, and

social selves, and lower on physical self and variability. They

scored higher than the norm on all subscales of the POI. They were

more internal than the norm on the I-F Scale. Scores on the TSCS

and I-E Scale were positively related, as were scores on the TSCS

and the POI. Scores on the I-E Scale and the POI were not signifi-

cantly related.

The women perceived attitudes of their families as positive

toward their education. They were motivated by desires to gain

knowledge, get degrees, obtain promotions, and improve themselves.

They cited themselves, long-time ambition, friends, and husbands as

influential in motivating them to attend college. They selected this

community college because of its convenience. The majority were
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married, had children, and were of the middle to upper-middle

class. Over half were employed. Their average age was thirty-

seven. They were active outside the home, although continuing to

perform most traditionally feminine home responsibilities. The

majority were part-time students, classified as freshmen. Education,

business, nursing, accounting, and psychology were popular majors.

Over half planned to obtain bachelor's degrees. Most felt they

encountered no problems in pursuing their education; lack of sufficient

time was their major complaint. Most were pleased with their

community-college experience. Their suggestions included special

counseling, flexible class schedules, a club for mature students, and

child care.

Recommendations for facilitating the education of mature

women included informing counselors, administrators, and faculty of

characteristics, needs, and problems of mature women; publicizing

counseling services; special orientation; programs to enhance physi-

cal self concepts; time management programs; self-paced instruction;

using mature women students as recruiters; comparing mature

women students to similar non-students; research to determine

changes that occur as mature women progress through college or why

they withdraw; and research to decipher the relationship between

self-actualization and internality.
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CHA PTER I

INTR ODUCTION

The impact of our affluent, technological society combined

with the growing influence of the Women's Liberation Movement is

causing greater numbers of mature women to seek individual identity

and personal fulfillment outside the bounds of their home and family.

Advances in technology have brought American women longer life

spans and labor-saving devices to ease their household tasks. More

adequate methods of birth control are now available to them; and,

consequently, they have fewer children. The lives of women now are

likely to extend well beyond their years of involvement with motherhood.

Meanwhile, the Women's Liberation Movement has fought battles to

gain greater equality for women in matters of education and employ-

ment. Therefore, more "doors are open" to women today than ever

before.

Mature women are realizing that their productive lives can

extend beyond the demands of the roles of wife and mother. They

are questioning the validity of the necessity of finding " . . . meaning

in life by living through others and for others instead of with others"

(24, p. 134). Vicarious selfhood is not for them!
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Much support for women's search for individual identity can

be found in the ideology of the Women's Liberation Movement and in

popular literature. More and more women are attending "conscious-

ness raising groups" and courses such as "Explore" (6) or "The

Emerging Woman Seminar" (8, p. 19A) in Dallas, Texas, designed

to give them a new identity. In fact, our society has reached a point

where some women are defensive about being "just a housewife.

Some have missed that point that they now have a choice.

Higher education is becoming a very popular avenue for the

mature woman to begin her search for a separate personal identity.

Elsner has estimated that the number of women over thirty who are

students in higher education has doubled over the past decade (7,

p. 1). " . . . college allows her to test her abilities, to come in

contact with influential people and ideas, to acquire a new sense of

importance, and to develop a sense of occupational direction" (12,

p. 103).

Furthermore, greater attention is being paid by colleges and

universities to the needs of these mature women. For example,

The Minnesota Plan for the Continuing Education of

Women, a coordinated program of special seminars,
counseling and advisement, limited scholarship fund-
ing, research and placement, was among the first of

the "continuing education programs for women,

. . . (11, p. 91).
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The concept spread quickly and " . . . several hundreds of these

programs exist just one decade later . . ." (11, p. 91).

The community college offers a particularly convenient

avenue for the mature woman to further her education and to enhance

her identity while maintaining her home responsibilities. It is

usually located close to her home, and tuition charges are often

relatively inexpensive.

If community-college personnel are to better serve the needs

of mature women students, it appears that further understanding of

their characteristics and problems would be of value. College

counselors, oriented toward working with younger students, may over-

look some of the special problems and needs of mature women. In

order for counselors to be of more assistance to mature women, it

would appear helpful for counselors to know what types of characteris-

tics these women possess, what they think of themselves, what prob-

lems they perceive in pursuing their educations, where on the

internal-external continuum their loci of control are located, and if

they are moving toward self-actualization.

Statement of the Problem

The problem of this study was certain characteristics of

selected mature community-college women.
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Purpose of the Study

The purposes of this study were (1) to describe certain

psychological and personal characteristics of selected mature com-

munity-college women, and (2) to analyze the implications of

these characteristics for community-college personnel interested in

facilitating the education of these women. Characteristics described

and analyzed include self-concept, self-actualization, locus of control

demographic data, educational data, attitudes, motivations, and sug-

gestions for ways in which the community college can facilitate the

education of mature women.

Exploratory Questions

In order to fulfill the purpose of this study, the following

exploratory questions were formulated to serve as guidelines:

1. What were the self perceptions of mature community-

college women with regard to physical self, moral-ethical self,

personal self, family self, social self, identity, self-satisfaction,

behavior, and total self esteem? Did these self-perceptions differ

from the publisher's normative sample?

2. What were the statuses of self-actualization of these

women? Did their statuses differ from the publisher's normative

sample?
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3. What were the expectancies for control of reinforcements

of these women, i. e., were they internal or external? Did their loci

of control differ from the publisher's normative samples?

4. What was the relationship among self-esteem, self-

actualization, and locus of control of mature community-college

women? Were any of these relationships statistically significant?

5. What impacts did these psychological characteristics of

self-concept, self-actualization, and locus of control appear to have

had on the education of these women?

6. a. What were these women's perceptions of the attitudes

held by their families and friends toward their continuing education?

b. What were the implications of these attitudes with

regard to their education?

c. Was there a relationship between perceived attitudes

and the women's self-perceptions, statuses of self-actualization, and

loci of control?

7. a. What did these mature women perceive as their

motivations for attending college?

b. Was there a relationship between their motives and

their statuses of self-actualization?

8. a. What or who was most influential in getting them to

attend college?
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b. Was there a relationship between what or who influ-

enced them to attend college and the women's self-perceptions,

statuses of self -actualization, and loci of control?

9. Why did they select this particular community college?

10. What were the demographic characteristics of these

women?

11. What were their characteristics with regard to their

educational programs?

12. a. What were the home responsibilities of these mature

women?

b. Were any of the responsibilities shared by members

of the family, paid help, or others close to the family?

13. a. What problems did these mature women students feel

they encountered in pursuing their education?

b. What impact did these problems have on the educa-

tion of these e mature women?

14. What suggestions did these women have for facilitating

their education at this community college?

15. What were the implications of this study for facilitating

the education of mature women students at this and other community

colleges?
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Background and Significance

Continuing Education for Mature Women

For many mature women, continuing education offers a

means of seeking self-identity and enhanced self-esteem. For some,

school is an end in itself; but for most, school is a means of training

for gainful employment or of refreshing skills they used prior to mar-

riage and motherhood. The Women's Bureau reports, "About 32

million women are currently employed. These women constitute about

38% of the labor force. Ninety percent of women will be employed at

some time in their lives (29).

In 1963, the President's Commission on the Status of Women

presented a report entitled American Women. This report, along

with the report of the Commission's Committee on Education, high-

lighted the value and need for continuing education for mature women

to prepare them to be more "fully engaged in the work of the society."

The Commission made a major recommendation for a comprehensive

program of continuing education geared to the individual woman's

needs (18, 19).

According to the latest statistics, there is little doubt that

more women are entering higher education. In the fall of 1970,

3, 507, 163 women were enrolled in higher education and represented

41 percent of the total enrollment in the United States. This figure
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was over two and one-half times greater than the number of women

enrolled in higher education in 1960. Page cited that,

. . . between 1950 and 1966 college enrollment rose

from 26, 000 to 214, 000 among women twenty-five to

twenty-nine years of age and from 21, 000 to 92, 000 among

women thirty to thirty-four years of age. There are no

enrollment figures for women thirty-five years of age or

older, but there can be little doubt that many of the women

students of today are over thirty-five (17, pp. 1-2).

The May 3, 1974, issue of The American Personnel and Guidance

Association's Guidepost reported that "more than 400, 000 women

over age 35 enrolled in college last year" (15, p. 5).

In response to the increasing demand, a number of colleges

and universities began to develop specialized continuing educational

programs for women. In 1960, the University of Minnesota was a

forerunner in the field with its Minnesota Planning and Counseling

Center for Women. It combined counseling and information services

with scholarship aid, nursery facilities, and job placement services

(28, p. 8).

Sarah Lawrence College began its program in 1962 to serve

adult women who wished to resume their college educations on a part-

time basis. The women are provided with counseling and refresher

courses.

Some colleges have developed general orientation workshops

or courses for adult women interested in entering or re-entering the
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work force. The courses usually offer guest lecturers on careers,

counseling, and placement assistance (28, p. 9). Richland College,

in cooperation with Women for Change, offers two such non-credit

courses, "The Work-Seeking Woman" and "So You Want to Change

Careers" (20). Other colleges cited as offering programs of this

type are Barnard College, George Washington University, Hofstra

University, Monterey Peninsula College, Portland Community College,

UCLA, and the University of Washington (28, pp. 9-10).

Some colleges are designing special degree programs for

adults. These programs allow greater flexibility in residence

requirements, independent study, credit by examination, correspond-

ence study, taped lectures, and programmed learning (28, p. 11).

Role of the Community College

In spite of all these plans, to be usable by the mature woman

with family responsibilities, " . . . continuing education must be

geographically available where the woman is. . . . Higher education

at a local junior college offers an immediate opportunity" (18, p. 12).

The new community college offers an ideal place for the

mature woman to enter or re-enter higher education while continuing

her family responsibilities. Since the philosophy of the community

college is usually student-centered, mature women will probably get

more one-to-one attention for their special needs.
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A great variety of programs are offered at community col-

leges. Mature women can take non-credit courses to refresh basic

skills, regular freshman or sophomore courses, vocational or techni-

cal programs, or non-credit enrichment courses.

Also, the mature woman is likely to find a great variety of

life styles among the students attending the community college. This

may lessen her feelings of "being out-of-place" as an older student.

These factors of a student-centered philosophy, a great

variety of programs, and the varied student body are combined with a

convenient location and relatively inexpensive tuition. It is little won-

der that greater numbers of mature women are attracted to the commu-

nity college.

The Need for More Information about Women

If colleges are to better serve the needs of the large percent-

age of their students who are women, more information about women

is needed. The report, American Women, explains,

Existing studies of education take too little account of

sex differences--averages that include performances

by men and women often obscure facts about both.

Research agencies should be encouraged to analyze more

data by sex (18, p. 13).

Furthermore, the report maintains that "Because of differ-

ences in life patterns of women as contrasted with men, the counseling

of girls and women is a specialized form of the counseling profession"
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(18, p. 13). This is becoming increasingly important since the most

frequent request of women is for individual counseling (28, p. 6).

Counselors need more information about women in order to

prepare for this specialized function. They are usually oriented

toward working with younger students, and may overlook some of the

special problems and needs of mature women. According to

Guidepost, "counselors may need special training to understand and

to offer meaningful solutions to the unique problems of these groups"

(15, p. 5). In order for the community-college counselor to better

serve the needs of mature women, it would appear helpful for the

counselor to know what problems these women encounter in pursuing

their educations, what these women think of themselves, where on the

internal-external continuum their loci of control are located, and if

they are moving toward self-actualization.

The Self-Actualizing Person as the Ideal

In much of psychological literature, the self-actualizing or

fully-functioning person is presented as the healthy ideal toward

which one should be moving. Maslow (14) was one of the first

theorists to explore this concept. Rogers (21) was describing a

similar construct when he wrote about the "fully-functioning" person,

as were Carkhuff and Berenson (2) when they wrote about the "whole

person. " Shostrom (23) has expanded Maslow's work and created an
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instrument, the Personal Orientation Inventory, for the measure-

ment of self -actualization.

In summarizing the work of these theorists, they seem to

agree that self-actualizing persons,

1. are inner directed, being guided by their own principles,

feelings, and trust in their own organisms and experiences. Their

consistency is internal.

2. live fully in the present time, enjoying each existential

moment.

3. are sensitive and aware of their own and others' feelings.

4. act spontaneously and are themselves without facades.

5. have positive self-concepts. They believe in their worth

and value as persons and in their strengths.

6. are self-accepting, even of their inconsistencies, weak-

nesses, or negative feelings.

7. have a positive or constructive view of the nature of man.

They accept others and trust human nature to be the best that it can be.

8. are able to understand and transcend the dichotomies of

life. They can integrate their conflicts.

9. have the capacity for deep, meaningful and intimate

relationships with others.

10. are creative and productive.
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Positive Self Concept

In general, a positive self concept is held to be the healthy

ideal, necessary for self-actualization. In Maslow's " . . . hier-

archy of needs, a positive level of self-esteem is the final prerequi-

site for self-actualization; once self-esteem is achieved, the individual

is free to concentrate on actualizing his potentialities" (10, p. 18).

In his monograph, The Self Concept and Self-Actualization, Fitts

hypothesizes, " . . . that self concept serves as an index, or cri-

terion, of self-actualization" (10, p. 8).

The individual with a positive self concept feels confident,

adequate, and valuable as a person. He generally likes himself.

Rotter's Concept of Internal and External Locus of Control

In Rotter's social learning theory, " . a reinforcement

acts to strengthen the expectancy that a particular behavior or event

will be followed by that reinforcement in the future" (22, p. 2). How-

ever, in human learning, this is not a simple "stamping-in" process.

Humans tend to view rewards differentially; what is a reward for one

may be perceived differently by another. Furthermore, an important

determinant of an individual's reaction " . . . is the degree to which

the individual perceives that the reward follows from, or is contingent

upon, his own behavior or attributes versus the degree to which he
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feels the reward is controlled by forces outside of himself and may

occur independently of his own actions" (22, p. 1).

When individuals perceive a reinforcement as following some

action of theirs, but not necessarily contingent upon their action, they

typically label it luck, chance, fate, or under the control of "power-

ful others. " Rotter calls this a belief in external control. A belief

in internal control means that individuals perceive their reinforce-

ments as contingent upon their own relatively permanent characteris -

tics (22, p. 1). Highly external persons feel they are at the mercy

of the environment, that they are manipulated by outside forces.

Highly internal persons believe they can control their own environment

and destiny. In MacDonald's view, "All of the research points to the

same conclusion; viz. , people are handicapped by external locus of

control orientations" (13, p. 160). Rotter has developed a scale,

the I-E scale, for measuring the position an individual is likely to

maintain on the internal-external locus of control continuum.

The Relationships among the Constructs of Self-Actualization,

Self-Concept, and Locus of Control

According to the previously discussed characteristics of

self-actualizing persons, they are autonomous. They feel

adequate. They are in control of themselves. Shostrom maintains

a similar position with his inner-directed variable on the Personal
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Orientation Inventory. He believes that the self -actualizor is not

greatly influenced by external forces but is guided by internalized

principles and motivations. It appears to follow that, by Rotter's

definition, the self -actualizing person would be a believer in internal

control.

Several studies have been done attempting to relate locus of

control to self-actualization and self-esteem. Fish and Karabenick,

in a study of male undergraduates, found support for the hypothesis

that people with high self-esteem have a greater potential for self-

reinforcement (9). Wall found little correlation between the I-E Scale

and the Personal Orientation Inventory. He concluded that they were

measuring conceptually different variables (25). However, Warehime

and Foulds found different results. In their study, the Internal Sup-

port Scale of the Personal Orientation Inventory was significantly

related to I-E scores for females, but not for males (26). Crandall

states that the relationship between self-esteem and self-actualization

is positive but has yet to be fully explored (5, p. 63). Evidently,

more research is needed to clarify the relationship among the three

constructs.

Self Image of Women

Much of the literature on the self-actualizing person refers

to that person as "he. " This is hardly surprising since the sex-role
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stereotype of a woman in our culture definitely does not fit the model

of self-actualization. She is supposed to be "feminine. " That means

she is expected to be dependent, submissive, emotional, easily

influenced, sensitive to being hurt, excitable, concerned with her

appearance, not very adventurous, noncompetitive, unaggressive, and

subjective (3, p. 97). Any achievement need she feels is supposed

to be channeled into producing children, meals-on-time, and a clean

house. She is hardly the model of an autonomous, productive individual,

using all of her potentialities.

No wonder many women are unhappy and have poor self-

images. Chesler believes,

. . . most women are unhappy because they have been

trained to be passive and dependent in a world that values

activity and strength; because as over-30 housewives whose

children are in school, they are bored and unfulfilled as

well as overworked by staying home; because they have

been brainwashed to feel "happy" with a set of emotional

expectations that have little to do with reality (3, p. 97).

Women outnumber men in American psychiatric facilities

(4, p. 110), but Chesler questions whether they are really "crazy."

When a man quits his office job to find more fulfilling

work or to find himself, it is understood and even

admired. When a woman quits her household job for

the same reason, it's considered unfeminine, selfish or

downright crazy (4, p. 109).

Perhaps women's symptoms do not indicate mental illness as

much as they are indicative of the stress of trying to fit into

a sex-role that is too confining (3, p. 22).
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Because of their fundamental biological identity, women are

not likely to reject the role of motherhood. It appears, however, that

they are no longer allowing that role to dominate their life plans (27,

p. 19). More and more young women today plan careers in addition

to or along with marriage. The marriage-career conflict is rapidly

diminishing in importance (27, p. 17). Perhaps this widening of

horizons can, in part, be attributed to the much publicized feminist

ideology of the Women's Liberation Movement.

The mature woman today, who opted for sex-stereotyped

roles in her youth, may experience a drastic drop in her self-esteem.

Our culture emphasizes youth and physical sexual attractiveness.

As she loses her youthful physical allure, she may feel less of a

worthy person.

Furthermore, she lives longer and has fewer children; and

technology has lightened household tasks. Thus, the mature woman

may perceive herself as suddenly no longer needed by her family.

As one woman put it, "There I was, forty-five, my

children on their own, my husband a success, and all

I'd been doing for twenty years was making like a wife,

mother and hostess. Nothing I'd been doing was import-

ant to anyone any more. Everyone seemed to be tell-

ing me, 'Go away, don't bother us. You're finished--

die' " (27, p. 7).

The ideology of the Women's Liberation Movement is teaching these

women that they can still reach out, do something for themselves,

seek self-fulfillment or self-actualization.
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Defintion of Terms

For the purposes of this study, the following definitions

have been formulated:

Mature woman in the community college: a female student

who was or would be thirty years of age or older during the school

year, 1973-1974, and enrolled in at least one credit hour.

Full-time student: one enrolled in twelve semester credit

hours or more.

Part-time student: one enrolled in less than twelve semester

credit hours.

Community college: a two-year, tax-supported institution

offering a variety of programs, such as general freshman and sopho-

more courses, specialized vocational and technical programs, and

non-credit enrichment courses.

Self concept: the ways in which an individual sees, per-

ceives, and experiences himself; one's own idea of oneself.

Self-actualizing person: Maslow's concept of an autonomous

individual who is actualizing, utilizing, or "living up to" all of his

potentialities.

Locus of control: Rotter's concept of the position of an

individual on a continuum from internal beliefs to external beliefs

about his control of reinforcements.



19

Internality: trait exhibited by persons on the internal end

of the I-E continuum who believe that they control their own destinies

and perceive reinforcements as following directly from their own

actions or attributes.

Externality: trait exhibited by persons on the external end

of the I-E continuum who do not perceive reinforcements as connected

with their own actions but rather attribute them to chance, fate, luck,

or "powerful others."

New student: one not previously enrolled in a credit course

in the community college district.

Returning student: one previously enrolled in a credit course

in the community college district.

Limitations

For the purposes of this study, the following limitations are

noted:

1. Normative data available on the selected standardized

tests may not be the most appropriate for comparison with the subjects

of this study.

2. In interpreting the findings of this study, it should be

remembered that the study was conducted in a middle- to upper-

middle class socio-economic area in a large metropolitan community

college district.
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Organization of the Study

Chapter II of the study contains a review of the literature

pertaining to the following areas: (1) numbers of mature women

enrolled as students in higher education; (2) their motives for enroll-

ing; (3) problems they encounter; (4) the need for counselors with

special training to assist with problems facing mature women students;

(5) special programs designed for them; (6) characteristics

exhibited by the mature women students; and (7) pertinent literature

on the constructs of self-actualization, self-concept, locus of control,

and the relationships among these constructs as they pertain to mature

women students. Chapter III, "Procedures of the Study, 11 contains

a description of the subjects, the instruments, the methods of

obtaining the data, and the statistical treatment of the data. The

results of the research are reported in Chapter IV, "Presentation of

the Data." In the final chapter, the study is summarized and the con-

clusions, implications, and recommendations are presented for

community-college personnel interested in facilitating the education of

these mature women students.

Summary

More mature women are seeking higher education as a means

of enhancing their lives and preparing them for entry or re -entry

into the work force. Many find the community college a convenient

avenue.
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Much psychological literature maintains that the healthy

ideal is a self-actualizing person, one with a positive self concept

and a belief in internal locus of control of reinforcement. The sex-

role stereotype of an American woman does not fit this model.

Women, however, are changing. Advances in technology and

the ideology of the Women's Liberation Movement has "opened new

doors" for American women.

If community-college counselors are to better meet the needs

of these mature women students, it would appear that they need more

information about mature women. It would appear helpful to know what

types of characteristics these women possess, what problems they

encounter in pursuing their educations, how they perceive themselves,

where on the internal-external continuum their loci of control are

located and if they are moving toward self-actualization.

This chapter was an introduction to this study. It included

the statement of the problem, the purpose, exploratory questions,

the background and significance, the definition of terms, limitations,

and the organization of the study.
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CHA PTER II

REVIEW OF THE LITERATURE

Literature having relevance to this study has been organized

into the following areas: (1) numbers of mature women enrolled as

students in higher education; (2) motives of mature women enrolling

in college; (3) problems encountered by mature women students;

(4) need for counselors with special training to assist with problems

facing mature women students; (5) special programs designed for

mature women students; (6) characteristics and attitudes exhibited

by mature women students; and (7) pertinent literature on the con-

structs of self-actualization, self-concept, locus of control, and the

relationships among these constructs as they pertain to mature women

students.

Numbers of Mature Women Enrolled as Students in Higher
Education

A survey of popular women's magazines leaves little doubt

that returning to college is an "in thing" for mature women.

Parents Magazine recently featured an article entitled "Mother Goes

Back to School" (46). Good Housekeeping, in an article entitled "If

25



26

You Want to Go Back to School After Marriage, " advised its readers

on programs for mature women (34).

Furthermore, an examination of recent statistics factually

supports the popularity of continuing education for women. In the

fall of 1970, 3, 507, 163 women were enrolled in higher education and

represented 41 percent of the total enrollment in the United States.

This figure was over two and one-half times greater than the number

of women who were enrolled in higher education in 1960 (74). Page

cited that

. . . between 1950 and 1966 college enrollment rose
from 26, 000 to 214, 000 among women twenty-five to
twenty-nine years of age and from 21, 000 to 92, 000
among women thirty to thirty-four years of age (56,
pp. 1-2).

A May, 1974, issue of Guidepost revealed that "More than 400, 000

women over age 35 enrolled in college last year" (47, p. 5). The

Office of the Registrar, Richland College, Dallas, estimated that over

eight hundred of the more than 2800 women enrolled in the college

during the 1973-1974 school year were age twenty-nine and over (53).

Motives of Mature Women Enrolling in College

With so many women returning to school, it is understandable

that their motives are as varied as the individuals themselves.

According to Aanstad, college today is more feasible for

older women, because society is more affluent, their housework
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demands less time, and education is more acceptable for women

(1, p. 6). Mary Auer, a grandmother and student, supports this

reasoning by stating "Now I had the time and I wanted to go" (2,

p. 137).

Letchworth cited relief from boredom as the most frequently

given reason for mature women's return to college (38, p. 104).

This boredom has roots in the diminishing motherhood role as their

children grow, their seemingly dull lives as compared to their hus-

bands', and unfulfilling women's clubs or philanthropic activities (38,

p. 104). Lichtenstein and Block described a similar motivation to

return to college as a defnse against loneliness when the children are

grown (41, p. 236), or, as Bross said, " . . . the women of 40+

often finds college a refuge from a too-empty house" (9, p. 234).

Bross also described older women's failure to find fulfillment in the

usual card parties, benefits, or fashion shows (9, p. 234), as did

Doty (19, p. 172).

"The desire to have an interesting job is another reason for

which women return to college" (38, p. 104). Education enables

them to obtain jobs which will supplement family income, gives them

a sense of identity as active contributors, and allows them to pursue

their personal interests (38, p. 104).
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Byrne described the motivation of mature women returning

to school as an "urge to become qualified" (10, p. 523). They want

to do something socially useful and economically rewarding, and they

recognize the need for credentials. She quoted one woman:

Volunteering at our community mental health clinic has
shown me the desperate need for psychological services,
especially among the apparently affluent. With a degree
in psychology I think I could do more than filing the case
histories (10, p. 523).

Wells and Magruder also recognized the desire to update professional

skills or preparation for re-entry into the work force as motives held

by many (82, p. 43).

The economic motive apparently plays an important role.

Numerous authors cited the desire to earn, or to be qualified to earn,

additional family income as a primary reason for many mature

women's furthering their educations (10, p. 523; 19, p. 172; 32,

p. 166; 39, p. 64; 41, p. 236; and 85, pp. 3-4).

College, for the women who "cannot say 'no,'" may repre-

sent an escape from unwanted responsibilities. It provides them

with a convenient excuse to deny requests of family, church, or

other organizations (38, p. 104).

Divorce or widowhood also motivates some mature women

to attend college. Studying offers some a temporary relief or escape

from problems (1, p. 6; 9, p. 234). College is a means to renew
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contact with the world socially, prepare for employment, and

" . . develop a sense of adequacy and wholeness" (38, p. 104).

The motivations of a woman who is experiencing marital

difficulties is viewed differently by Letchworth (38, p. 104). He

feels she " . . . has vague feelings of dissatisfaction and views

education as her insurance for the future" (38, p. 104). However,

she may not be able to verbalize these feelings, and, thus, tells herself

and others ". . . that she is returning to college to break the rou-

tine of suburban living" (38, p. 104).

Another reason, discussed by Lichtenstein and Block, that

women may return to school is to prove their worth as something

other than housewives and mothers (41, p. 236). Bryne quoted,

"Why do I want a degree? Because I am the only person I know who

is over 22 and doesn't have one--or more. It's humiliating" (10,

p. 523). The women in Nichols' seminar indicated self-enrichment

or a feeling of personal fulfillment was their major reason for attend-

ing (50, p. 125).

Letchworth also discussed the motivations of women for

whom returning to college is an act of compulsion (38, p. 105).

They view college as an uncompleted part of their lives and will not

feel like persons unless their ambitions are satisfied (38, p. 105).

Bryne, quoted,
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In six years we will have three children in college.
Before that hits us I want my own degree in English,
the one I didn't get when I got married during the Kor-
ean War, less than a year from graduation (10, p. 523).

In Doty's study of why mature women return to college, 80

percent reported their reason as an unfulfilled desire for knowledge

(19, p. 172). Brewster reported similar feelings in her essay,

"The Call of the Campus" (8, p. 140).

The mature women in Hemborough's study indicated these

reasons for continuing their educations:

. their responsibility for the development of their
children, their desire to communicate more adequately
with their highly educated husbands, their desire to
contribute through volunteer services, and their desire
to work at paid employment (32, p. 166).

Quotations cited by Byrne illustrate these motivations:

My own six-year-old is perceptually handicapped. I
want to know more about his learning disabilities; then
I can help him and perhaps other children like him
(10, p. 523).

We live on the edge of a community of Spanish-speaking
immigrants. I'm tired of talk. I want to do something
better than those Christmas baskets (10, p. 523).

In an attempt to better understand why mature women

return to college, Doty compared personality characteristics, atti-

tudes, and outside activities of mature women undergraduates and

similar women who were not enrolled in college (19, p. 171).

Although the personality test scores of both groups were in the normal
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ranges, the women students had significantly more masculine inter-

ests, were more active, were more interested in manipulating their

environment to fit their needs, and more likely to seek out social

contacts than the non-student women (19, p. 173). "Husbands of

twice as many students as non-students had attended college and

were employed in professional occupations" (19, p. 172). The non-

students were characterized by a generally lower level of mental

activity and motivation to seek intellectual and social stimulation and

held more conventional attitudes regarding the role of women than did

students (19, p. 173).

The motivating role played by the social contacts made by

mature students in the college environment is discussed by several

authors (8, pp. 141-142; 9, p. 233; 38, p. 104; and 82, p. 43).

Aanstad sums up many of these motives by saying that, for

many mature women, college is a means of establishing a new life

pattern (1, p. 6).

Problems Encountered by Mature Women Students

The mature women returning to college are likely to encounter

numerous difficulties, both real and imaginary, in adjusting to their

new ways of life.

One of their primary problems involves budgeting time for

their myriad of duties as mothers, wives, housekeepers, hostesses,



32

students (38, p. 105; 50, p. 123; 58, p. 275; and 71). Letchworth

commented on the problems of scheduling both academic and household

duties:

The woman must consider such things as house main-
tenance, children's activities, husband's interests,
and the continuance of social contacts. She will not
be able to live in her accustomed manner, and the role
of student must be integrated with the many roles she
fills (38, p. 105).

Many of their time problems could be alleviated by more

classes from 10 a.m. to 2 p.m. (71), more evening classes (32),

more classes meeting for longer hours and fewer days (32, 71), and

a school nursery or day care center (32, 71). Hemborough quoted

women students:

Why not classes which meet once a week for three hours?
This would eliminate so much time being spent going
back and forth to campus and alleviate the parking and
transportation problem (32, p. 165).

I would think the biggest help would be to have a central
babysitter. A place where we could take the children
and leave them while attending class or studying at the
library (32, p. 165).

Guilt feelings create another problem for some women (1,

38, 41, and 50). They feel guilty and selfish when they neglect the

full responsibilities for their homes and children or when they spend

family money on their educations (38, 41). Some may feel guilt over

the aggressive or competitive feelings that motivate them (38).

These women must learn to cope with their guilt or gain sufficient



33

confidence in the value of their pursuit of education that they can set

aside these guilt feelings.

A lack of confidence and anxieties stemming from various

doubts and fears plague some mature women as they return to college

(38, 41, 50, 58, 60).

Whether she is turning to college for the first time,
or returning after some interruption since she was a
younger, full-time day undergraduate, the woman newly
arriving on campus seems to manifest or at least vocal-
ize much greater anxiety and diffidence about her abili-
ties as well as about the wisdom of her coming back to
school at all than does her male counterpart (41, p.
235).

Letchworth speculated that some mature women believe that age is

equated with superiority, and, therefore, they should be better

informed than younger classmates (38, p. 106). Thus, they are

anxious about interacting in the classroom for fear of appearing

uninformed or stupid. Tests may be viewed with great anxiety by

mature women as a measure of their intelligence and worth (1, p. 8;

38, p. 106).

Letchworth also cited isolation as a problem for a few women

who return to college (38, p. 106). They feel that they will be

unable to relate to younger classmates who have different interests

and they will find few other mature women in their classes. Some

women like Dru Briggs solve their problem by becoming active on

campus; she has served as student body president at Bellevue
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Community College (48). Aanstad believed these women who feel

isolated may also fear disapproval of faculty (1, p. 9). This general

fear of disapproval may be not totally founded because some instruc-

tors have expressed high regard for mature women students (8,

p. 523; 12) and pleasure at having them in class (12, p. 108).

Coping with administrative details may be a problem for

some mature students (1, 32, 49, 79). Porter suggested that coun-

selors and teachers assist mature students by explaining mechanics

and terminology such as credit hours (58, p. 276). Mature women

may also face difficulties in obtaining previous transcripts and having

them evaluated. Aanstad suggested,

A more creative way of evaluating the academic status
of the returning older women may involve a more leni-
ent policy for accepting transfer credits and arrange-
ments for giving credit by examination for past experiences
and classes (1, p. 10).

Library research is another problem area for some. Hem-

borough quoted a woman student:

"Library services are most inconvenient. All required
reading is in reserve books, so I hire a babysitter,
waste twenty minutes finding a place to park and then
find the specific thing I need not available" (32, p. 165).

Another problem may be finances. According to Aanstad,

"Married women and women who attend classes part-time often have

difficulty obtaining scholarships and loans" (1, p. 10). Scholar-

ships are usually reserved for full-time students. The Association
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for Women's A active Return to Education, A.W.A.R. E. International,

is one organization which attempts to assist women with scholarships

and financial aids (35).

In spite of these and similar problems, mature women often

enthusiastically encourage other mature women to attend college

(46, p. 79; 39).

Need for Counselors with Special Training to Assist with
Problems Facing Mature Women Students

As Halas stated, "It is commonly known that the majority of

clients who come for counseling are women" (28, p. 91). Numerous

articles mention the need for special training for counselors to make

them aware of the unique problems and needs of mature women

students. The entire October, 1972, issue of the Personnel and

Guidance Journal, entitled "Women and Counselors," speaks to the

issue of the special counseling needs of women (84).

In a communication to the administration of their college, a

group of older undergraduate women recommended a special advisor

for mature women students. "Such an advisor could be completely

versed in the problems and policies, and the returner would thus get

consistent and helpful information" (49, p. 139).

Tinker, in her article entitled "Programs for Mature

Coeds," explained,
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Counseling services are a necessary element in the
programs, and those well-trained in guidance and coun-
seling procedures should be available for several pur-
poses. These include sharing information about all the
educational possibilities open to a student in her own
community; giving the student an opportunity to talk over
her problems from time to time, not as therapy but as
catharsis; suggesting ways of developing good study
habits, methods of participation, and listening ability;
and lending encouragement when the student feels inse-
cure in returning to the academic world, particularly in
the early months of stress. Counselors should be selected
for their ability to work with adults (79, p. 301).

Hiltunen wrote,

Educational institutions should provide more counseling
for adults. Adults, also, indicate a desire for more
counseling opportunities. It is the mature woman,
though, who seems to feel this need more acutely because
she has special problems with cultural factors in rela-
tion to the working woman (33, p. 93).

Lichtenstein and Block also recognized the need for special

counseling for mature women. They discussed the need for institu-

tions of higher education to expend greater efforts on educational and

vocational counseling for returning women (41, p. 239).

Limiting-sex-role stereotypes in counseling are criticized

by Pfiffner. She recommended that counseling emphasize . .

the actualization of individual potential and not . . . adjustment to a

sex stereotype" (57, p. 14). She further stated that, " . . . the

junior college should improve its guidance and counseling services so

that they are more realistic for women of all ages (57, p. 14).
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In an informal talk on "Unique Counseling Needs of Women,"

Iscoe, director of Counseling and Psychological Services at the

University of Texas at Austin, explained that women who break away

from traditional roles are sometimes lonely because they fail to get

support from other women. Iscoe claimed counselors can support

and help these women (40, p. 13 F).

It is unfortunate that counselors lack the special training

needed. Porter in his article, "Adults Have Special Counseling

Needs, " explained that counselors can be trained at elementary,

secondary, and college levels, but training programs in counseling

adults virtually do not exist (58, p. 275). Boyd and Griffith also

recognized this deficiency when they stated, "Unfortunately, the

unique needs of the woman and her place in the world of work have been

virtually ignored in the guidance structure" (5, p. 161).

A report from the President's Commission on the Status of

Women contained these words:

In a democracy offering broad and ever-changing choices,
where ultimate decisions are made by individuals, skilled
counseling is an essential part of education. Public
and private agencies should join in strengthening counsel-
ing resources. States and school districts should raise
their standards for State employment service counse-
lors and school guidance counselors. Institutions offer-
ing counseling education should provide both course con-
tent and ample supervised experience in the counseling
of females as well as males, adults as well as adolescents
(59, p. 15).
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Apparently, these authors believe mature women students

do have unique problems and that a need exists for counselors with

special training to assist mature women students.

Special Programs Designed for Mature Women
Students

Special programs and efforts to attract and assist mature

women students are abundant in higher education today. The struc-

tures of these programs seem to delineate educators' interpretations

of these women's needs and problems.

Educators and administrators are beginning to recognize the

need for non-traditional approaches to the education of this increasing

segment of their student bodies whose lives are not compatible with

regular classroom hours and requirements (20, 27, 79, 82). Tinker

recommended " . . . some relaxation of non-essential academic

regulations" (79, p. 301). New approaches include special non-

traditional degree programs with short-term residence requirements,

independent study, credit for life experiences, seminars, corres-

pondence study, and programmed learning" (82, p. 45). The pro-

grams are flexible and student-centered (27).

One of the oldest and most comprehensive programs for

mature women is located at the University of Minnesota. The Minne-

sota Planning and Counseling Center for Women traces its beginnings
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to 1960. It provides individual counseling and information services,

scholarship aid, nursery facilities, and job placement services (85,

p. 8).

Sarah Lawrence College, New York, was another college to

recognize early the need for special programs for mature women.

In 1962 they began a program for adult women who wished to return

to college on a part-time basis. Counseling assistance and

refresher courses were provided for the women prior to their admis-

sion as degree candidates (82, p. 44; 85, p. 8).

Radcliffe Institute, Massachusetts, is also frequently men-

tioned as a forerunner in the field of continuing education for women.

Its program offers financial assistance to highly qualified women

with advanced degrees so that they can combine homemaking with

creative study. Radcliffe also offers weekly seminars for adult

women, a guidance laboratory, and a research program (82, p. 44;

85, p. 10).

The Center for the Continuing Education of Women, Univer-

sity of California at Berkeley, was organized by a committee of

academic women who felt that the inflexibility of higher education dis-

criminated against women who wished to resume their educations (83).

The stated goals of the Center are to provide academic
counseling and advice for women planning to begin or

to resume their education; to coordinate information
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on educational opportunities in the Bay Area; to explain

career and job opportunities for women, particularly

in areas traditionally closed to them; and to organize

discussion groups concerned with problems of special

interest to women (83, p. 32).

Shishkoff described the work of the Women's Opportunities

Center of the University of California Extension, Irvine. Between

September, 1970, and December, 1971, 614 Orange County women

received the free counseling services offered by the Center. The

volunteer staff assisted the women in investigating educational and

vocational aptitudes and goals (73, p. 173).

In a follow-up questionnaire used to evaluate the effectiveness

of the Women's Opportunities Center, two-thirds of the clients respond-

ing noted a difference in their point of view before and after visiting

the Center. Forty-seven percent felt they were better able to formu-

late realistic goals; 39 percent reported more confidence to act on

these goals; 30 percent felt a greater sense of worth as a person; and

21 percent noted no change in themselves. A step toward involvement

outside the home had been taken by a majority (73, p. 177).

The Counselor Education Department at Arizona State Univer-

sity, Tempe, offered a seminar in personality development, which

included learning to use the library and to write a research report (8).

The seminar was limited to fifteen and was designed primarily for the
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mature woman who wanted to return to college at either graduate or

undergraduate levels. Nichols stated,

It was our assumption that a well-planned seminar or

course in personality development, accompanied by

individual and group counseling, could help mature

women build a more adequate self concept, widen their
horizons, and at the same time increase some of the

skills needed to succeed in education or employment

(50, p. 124).

Brewster enthusiastically described her participation in this seminar

in her essay, "The Call of the Campus" (8).

The Division of University Extension of the University of Illi-

nois designed a program for women who wished to continue their

educations for "self-actualizing" motives. It was believed that these

women did not seek direct application of their educations as a means

" . . . of maintaining some equivalency with their spouses and as a

way of actualizing the role of community leader and educated citizen

which they see themselves as playing" (36, p. 177). Thus, the

University of Illinois offered a non-degree, non-job-oriented program

designed to sharpen and broaden the women's perspectives in the arts

(36).

The four-semester curriculum was flexibly designed, and

the participants were consulted in determining the course goals and

class times. Titles of the four courses were "History of American

Art and Architecture, " "Philosophical Ideas," "The U.S. and the
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Sino-Soviet Bloc in S. E. Asia," and "Theme and Form in Modern

Literature. " The instructors and participants expressed favorable

views of the program's outcomes. Content tests indicated that signifi-

cant increases in learning occurred in three of the four courses (36).

Hiltunen wrote,

To expand its counseling services and to meet the needs
of the adult women in the community, Orange Coast

College (Evening Division) offered "Economic and

Social Opportunities for Women," a trial course designed

to guide the woman who, once a full-time homemaker, now

wishes to resume her education or to seek full or part-

time employment (33, p. 93).

This non-credit course met at Orange Coast College, Costa

Mesa, California, for two hours one night a week for a semester.

Forty-five women were enrolled. The course content was organized

around three themes: know yourself, in which the women assessed

strengths, weaknesses, abilities, and interests; know your community,

in which they interviewed college instructors, personnel officers, and

owners of businesses; and know the facts, in which they disspelled

such myths as that age is an obstacle (33, pp. 94-95). The women

learned to write resumes, complete applications, and interviews.

Speakers informed them on such topics as psychological needs of

adults and up-dating personal appearance. Also, most of the women

participated in individual counseling (33, pp. 95-96). An informal
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follow-up indicated that the majority of the women did return to school

and several obtained jobs (33, p. 96).

During the fall of 1966, Oregon offered an orientation-type

program to acquaint mature women with the educational resources

available to them (45). . . . during the first Campus Days for

Women, 3, 026 women sampled a capsule day on campus at 15 colleges

and universities (7 State System of Higher Education and 8 community

colleges)" (45, p. 359). The hours from 9:30 a. m. to 3 p. m. were

filled with speakers, panel discussions, tours and demonstrations in

academic areas. The participants were enthusiastic and, according

to VanLoan, who originated the idea, "About 99. 5 percent said they

would like to see a similar event planned" (45, p. 359).

Community colleges are in the forefront in offering programs

to meet the needs of mature women. The following program descrip-

tions are illustrative of the efforts of community colleges.

A week-long student symposium, "Women: Circa 1970's,1"

was held at American River College in Sacramento. The various con-

tributions made by women in politics, business, and the professions

were discussed by six nationally-known women (51, p. 15).

The use of neighborhood centers for housewives allows Catons-

ville Community College, Maryland, to offer mid-day, credit and

non-credit courses. The non-credit program refreshes study
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skills, and most participants go on to regular courses (51,

p. 15).

Essex Community College, Baltimore, also uses off-campus

sites for its "Meandering Mini-College" to offer credit courses to

women. In addition, the college offers a course which assists

women in evaluating their interests and aptitudes (51, p. 15).

Genesee Community College attracts elderly women by allow-

ing women sixty-five and older to attend all classes on a tuition-free,

non-credit basis, while receiving all the services offered full-time

students (51, pp. 15-16).

Richland College, Dallas, Texas, offers two non-credit

courses, "The Work-Seeking Woman" and "So You Want to Change

Careers," for mature women (62). The women explore their own

potentialities and the career opportunities in the community.

Another way in which some community colleges are attempt-

ing to meet the needs of mature women is by providing day care or

child development clinics. A baby-sitting service for children of

ages three to twelve is offered every day from 8 a.m. to 12:30 p.m.

by Thompkins-Cortland Community College, Groton, New York.

Preschool children are cared for by students in the child-care worker

program at William Rainey Harper College, Palatine, Illinois. At

Kingsborough Community College, Manhatten Beach, New York,
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student mothers established a day care center, and Kalamazoo Valley

Community College, Michigan, has a child care service program in

which student parents assist on a volunteer basis (51, p. 15). The

Women's Bureau offers a helpful report, "Children on Campus: A

Survey of Pre-Kindergarten Programs at Institutions of Higher Educa-

tion in the United States" (47, p. 5).

Foothill and DeAnza Colleges in California have made exten-

sive efforts to meet the needs of women students with courses, counsel-

ing and day care (54). Foothill offers a major in Women's Studies as

an option in its Associate Degree program. Both colleges offer many

courses focusing on women and their roles in society. Women can

identify personal goals and career opportunities in a special course

exclusively for women and listed as "Guidance 54--Continuing Educa-

tion. " Foothill operates the Continuing Education of Women office

which offers entry-level counseling and develops special programs

such as one-day seminars on self-discovery, time management, and

assertiveness training. DeAnza assists educationally disadvantaged

women with its Women's Re-Entry Program and operates the Womens

Opportunity Center for women on and off campus (54).

The Center for Continuing Education of Women, operated by

Miami-Dade Community College, Florida, encourages women to con-

tinue their educations at all levels (72). The CCEW acts as an
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information and referral center for educational opportunities in the

community. It offers "assessment interviews" in which women's

previous transcripts, educational backgrounds, and volunteer or work

experiences are used to assist the women in planning their futures.

Non-credit seminars are also offered by CCEW to update knowledge,

stimulate thinking, and introduce new ideas and skills. In addition,

CCEW maintains a resource library, a cassette library, a speakers'

bureau, and a consulting service (72).

Orange County Community College, New York, used an inter-

esting format to assess the needs of women in their community (52).

In a day-long Saturday program, 140 participants heard presentations

of the colleges' existing curriculi and resources and attended a work-

shop of their choice designed to gather their opinions of what they

thought the college should be doing to meet the needs of women in the

community. The workshop areas were creative self-employment,

second careers, family enrichment, arts, and jobs (52, p. 35).

Recommendations which were generated in the workshops

included a course in leadership training; courses in tailoring and

design, jewelry-making, embroidering and related needlework, and

cooperative marketing of crafts; a women's advisory committee to the

Evening-Extension Division; and counseling services in the evening

and a counseling workshop (52, p. 35). To implement these
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recommendations, the Orange County Community College Women's

Program for 1965 was approved. It consisted of non-credit courses

along the arts and crafts lines recommended.

In a more recent article, Nordh described Orange County

Community College's all-day "Women's Round-table. " It " . . .

featured workshops on health care, day care, careers and employ-

ment, education and counseling, politics, and legal rights" (51, p. 15).

During the fall, 1972, Diablo Valley College, a public commu-

nity college in a San Francisco area suburb, began the Women's

Re-entry Program (78). The college recognized that many women

who discontinued their educations early in life would like to return but

are afraid to compete with younger students.

The re-entry program was devised to provide a support-
ive and encouraging atmosphere, as well as convenient
physical arrangement, that would enable such women

to return to the classroom (78, p. 17).

Child care was available and classes were scheduled during elementary

school hours.

The content of the Diablo Valley program was contained in

two integrated blocs of nine hours each of basic general education

courses. The courses provided credit toward the A.A. degree and

were transferable. Students were required to enroll in an entire bloc,

One bloc, meeting from 9 a. m. to 1 p. m. on Monday-Wednesday-

Friday, contained "Introduction to Modern Mathematics, " "Women

6
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in Literature, " and "Health Education. " The other bloc, meeting

from 9:30 a.m. to 2 p.m. on Tuesday and Thursday, offered

"General Social Science,!" "Arts and Ideas, " and the freshman com-

position course. The success of the program was reflected in the

high retention rate; only four students out of seventy-nine withdrew.

Furthermore, enrollment for spring, 1973, increased to 140.

As varied as the available programs are, they still are not

satisfying to some. In their article, "Adult Women's Education: A

Radical Critique, " Meredith and Meredith criticize the current pro-

grams, claiming the programs are lacking in imagination and tend to

limit women to traditional roles (44). As the article in Personnel

and Guidance Journal states, "For God's Sake, What Do Those Women

Want?" (75).

Characteristics and Attitudes Exhibited by Mature Women

Students

Much of the literature concerning mature women is devoted

to describing various characteristics and attitudes exhibited by those

enrolled in regular classes and special programs.

Academic characteristics and performance have been the sub-

ject of several articles. It is usually accepted as fact that girls make

better grades than do boys in school. Cross claimed that college
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women tend to make somewhat higher averages than college men (16,

p. 15).

In their study of evening students at Hof stra University,

Lichtenstein and Block " . . . found women's grade point averages,

in a scale of 0 to 4, to be . 7 of a point higher than those of men"

(41, p. 237). They reported positive subjective faculty reactions to

the mature women. Furthermore, 60 percent of the students inducted

in 1962 into the Hofstra chapter of Alpha Sigma Lambda, national

evening honor society, were women, even though women comprised only

25 percent of the evening undergraduates (41, p. 237).

Stephen and Wheeler studied students at Saint Petersburg

Junior College (77). They discovered that mature students not only

competed successfully with college-age students, but in general,

earned better grades (77, p. 200). In fact,

In the sample studied, the older the age, the higher the
earned GPA. . . . those students 40 years old and

older had the highest degree of academic performance

in any grouping, that is, either by age or by SCAT scores

(77, p. 200).

Furthermore, a significant number of adults attending Saint Petersburg

Junior College graduated. Halfter also found that women forty years

of age and over performed better academically than younger women

(29).
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The results of a study by Doty led her to believe

that mature women can adjust successfully to the demands of the

undergraduate academic situation" (18, p. 163). Four Wechsler

Adult Intelligence Scale (WAIS) subtests and a questionnaire were

given to forty young women and forty older women who were matched

on grade point averages. In spite of the facts that older women's

scores were inferior to those of younger women on the WAIS perform-

ance subtests and that they claimed to have more problems in concen-

trating, reading rapidly, and taking class notes, the mature women

reported better study habits. The younger women reported having

more difficulty in remembering academic material (18, p. 163).

Several authors described the demographic characteristics

and attitudes of women enrolled in regular classes or special pro-

grams.

DeWolf and Lunneborg examined undergraduates over

thirty-five at Washington University, Seattle (17). Most were high

school graduates, with the females having the higher secondary school

performance. Most had had some college experience.

The authors used Roe's (1956) classification to examine

parents' occupations. Most of the fathers of the over-thirty-five

undergraduates were in technology and the mothers were housewives

(17, p. 3. ).
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The average ages were forty-two for the males and forty-three

for females, and 58 percent resided in suburbs. Money was no

problem for 41 percent. The majority was married. Females

averaged about three children per woman. Most relied on family

members to assist in child care. The students considered their mental

and physical health to be good (17).

The majority of these Washington University students also

participated in one or more activities of a civic, social, religious, or

philanthropic nature. Religious activity was most frequently reported

by females (17, p. 8).

"The spouses of the female students were more highly edu-

cated than the spouses of the male students" (17, pp. 8-9). Females

claimed that 86 percent of their husbands had some college and 61 per-

cent had degrees.

The females exhibited lower aspiration levels, with only 54

percent hoping to receive an advanced degree, whereas 69 percent of

the males anticipated earning a graduate degree (17).

Women enrolled in a special course offered by Orange Coast

College were described by Hiltunen (33, p. 94). Ages ranged from

twenty-three to fifty-three, with a mean age of forty. Of the forty-

five enrolled, most were married, one was single, three were

divorced or separated, and three widowed. Half had a high school



52

education, while the others had some college. Of the latter, eleven

had two years of college and four were graduates. The average length

of time since previous formal schooling was fourteen years. The

main reason expressed by these women for enrolling was " . . . to

gain insight into individual interests and abilities and to relate them to

additional education or to employment" (33, p. 94).

Taines characterized the seventy-nine women enrolled in the

Women's Re-entry Program at Diablo Valley College as representative

of the middle-class suburban community served by the college (78,

p. 17).

They were housewives between 22 and 59 years of age,
with an average of approximately 39 years. All had

been married; 67 (85%) were currently married; the

others were either divorced (9%) or widowed (6%).

All but one had children; over half had children under 12,
and 14% of these had preschool children (78, p. 17).

The educational backgrounds of the women were varied, ranging from

less than high school to some graduate study. However, 85 percent

earned a grade point average of 3. 00 or better and 19 percent earned

a 4. 00 (78, p. 17).

Women attending Oregon's Campus Day for Women completed

questionnaires on which they described their characteristics (45,

p. 360). Ages ranged from sixteen to ninety, with 51 percent between

thirty-five and forty-nine. Twenty-nine percent were over fifty and

20 percent were under thirty-four. Eighty-eight percent reported
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being married, 5 percent were widows, 5 percent were single, and 2

percent were divorced. Thirty-five percent of the women claimed

two children, 31 percent had three, 15 percent had four, 10 percent

had only one, while 11 percent had five or more. Ten percent of the

children were under six, 24 percent were six to twelve, and 66 percent

were twelve and older.

Educational backgrounds of the women attending the Campus

Day were diverse. Fifty-eight percent had some college (34 percent

had completed it), 27 percent had completed high school, 5 percent

had not finished high school, 10 percent had some post-secondary

or vocational-type training. Among the women who had earned col-

lege degrees, 72 percent had a baccalaureate, 13 percent had master's,

11 percent were R.N.'s, and 3 percent were Ph.D.'s or others.

Thirty-two percent of the Campus Day participants were

employed, whereas 68 percent were not. The reasons given by the

women for considering employment were, 38 percent, to find a new

interest in life; 27 percent, to make better use of time; 26 percent,

for additional family income; 7 percent, to become financially

independent; and 2 percent, other.

Thirty percent planned to resume their educations, whereas

11 percent did not. Fifty-nine percent responded "possibly" (45,

p. 360).
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Mature women attending day classes at Riverside City College

in California were examined by Sensor (71). The women were mar-

ried (96 percent), and between the ages of twenty-five and forty-five.

Most were high school graduates, although 22 percent were not.

Seventy-three percent were freshmen and the average academic load

carried by the women was 10. 8 units. Their GPA was .5 higher than

the total student body's.

Of the 42 listed majors, those accounting for 72% of

the students were: 2 year professional nursing, major

undecided, cosmetology, elementary teaching, English,
sociology and social work, psychology, Licensed Voca-

tional Nursing, and four year B.S. in nursing (71, p. 2).

The majority of the Riverside City College women students

(73 percent) had from one to three children. About half had baby-

sitters or relatives to care for the children, whereas the others had

school-age children or indicated no problem (71, p. 3).

The women indicated that their families had favorable reac-

tions to their return to school (78 percent) (71, p. 3). Only three

women reported negative reactions from their husbands. Furthermore,

38 percent reported having encountered no family problems as a result

of their return to college. However, 50 percent expressed concern

over the lack of time for family life and household duties. The major-

ity indicated no financial problems.
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Almost half of the women wanted a bachelor's degree with

another 23 percent undecided. Fifty-eight percent wanted an A.A.

Only 19 percent indicated a desire for an M.A.

Approximately half of the women claimed to be attending

college specifically to train for employment, although 83 percent

planned to use their educations in a vocation when they finished (71,

p. 4). In describing satisfactions gained from their college experi-

ences, 94 percent cited " . . . stimulation of learning, expanded

interests and outlook, personal satisfaction concerning ability to study

again, and the gaining of self-confidence. . . " (71, p. 4).

Suggestions offered by these women for ways in which

Riverside City College could be of more help to them included addi-

tional counseling, pre-school nursery facilities, a club for married

women, additional parking, scheduling more hour-and-a-half classes,

and a quiet place to study (71, p. 4). For the most part, the women

were appreciative of what the college had done for them.

At Santa Fe Junior College, Gainesville, Florida, Aanstad

mailed a questionnaire to mature women students attending the college

(1). Over half were between twenty-five and thirty-four years of age.

Most (71 percent) were married. Nearly a third of the women reported

having two children, and one-fourth had at least one child who was not

yet in school. Eighty-two percent of the women were white, and 18

percent were black.
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Forty-two percent attended full-time during the day, and 38

percent were part-time evening students. Fifty-nine percent were

working while attending college.

"The two most common reasons for attending Santa Fe College

were to get a degree (65 percent) and for personal satisfaction (35

percent)" (1, p. 18). Nursing and teaching were the most preferred

occupations.

A large group of the women reported no problems as a result

of returning to school. The two problems most frequently expressed

were "lack of time for household duties" and "not enough time to be

with my family" (1, p. 19).

Almost three-fourths of the mature women found other

students friendly, but 16 percent felt that they were not a part of the

younger groups. They felt out-of-class activities were unimportant

to them because of all the other demands on their time (1, p. 20).

Although research indicates that mature women experience

anxiety with returning to school, three-fourths of these women indi-

cated that they felt comfortable at Santa Fe College (1, p. 20). In

all, the reactions of these mature women students to Santa Fe College

were highly positive. Suggestions for ways in which the college could

help them revolved around additional classes, class times and loca-

tions, counseling, improved facilities, and more courteous employees.
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In general, the women liked the instructors and the atmosphere

of the college (1, p. 20).

Page studied mature women undergraduates at North Texas

State University (56). The majority of the women in her study were

married, had children, and described their husbands as the major

source of support and encouragement for their continuing educations.

The average ages of the women were in the mid-thirty range.

Seventy-two percent planned to become teachers.

To describe personality characteristics and interests of the

mature women students, Page administered the Strong Vocational

Interest Blank (SVIB), the Edwards Personal Preference Schedule

(EPPS), and the Study of Values. Letter ratings on the occupational

scales of the SVIB substantiated the selection of their major fields of

study. On the EPPS, the mature women obtained significantly higher

mean scores than the norm group on endurance, achievement, order,

intraception, and deference, and significantly lower mean scores on

abasement, exhibition, heterosexuality, autonomy, succorance,

aggression, dominance, change, and affiliation. The results of the

Study of Values revealed the mature women students to have signifi-

cantly higher mean scores than the norm group on the religious and

theoretical scales, and significantly lower mean scores on the

economic, aesthetic, social, and political scales (56, p. 3).



58

Tinker summarized what she believed are the common

characteristics of mature women participants in special programs

(79, p. 284). The majority of the women are between thirty-five and

fifty years of age; have had some college, but have not completed

degrees; and are from middle or upper-middle class environments

(79, p. 284).

Several authors have described mature women's anxiety about

interaction with younger students and about being accepted by them.

However, comments by mature women students seem to dismiss this

concern.

I was a little apprehensive at first, fearing at best I would

be treated overpolitely, as if I were infirm. But it

wasn't like that at all. My classmates were warm and

friendly young men and women whom I thoroughly enjoyed

being with (46, p. 79).

In a way, I feel like a pioneer on campus at my age,

but I do not feel like an outsider. The students in their

teens and twenties do not make me feel unwelcome (8,

p. 141).

Family relationships do not seem to suffer when women

return to school (71, 1, 46). In fact, Moore reported that her

return to campus has improved her relationships with her children

(46, p. 45), and that most of the husbands she has talked to were quite

enthusiastic about their wives' academic pursuits (46, p. 77).
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It appears that most mature women students view their

college experiences in a positive manner, get support from their fami-

lies, and have a positive attitude toward their classmates.

Pertinent Literature on the Constructs of Self-Actualization,
Self-Concept, Locus of Control, and the Relationships

among These Constructs as They Pertain to Mature

Women Students

Although many mature women's motives for returning to col-

lege are very practical, many of their motives are concerned with or

are related to the enhancing of self-concept, achievement of self-

actualization, and feelings of control over their lives. Many of the

programs designed for mature women are intended to strengthen their

self-concepts and guide them toward self-actualization or internality.

Counselors should consider these personality constructs and the rela-

tionships among them when working with mature women.

In much of psychological literature, the self-actualizing or

fully-functioning person is presented as the healthy ideal toward

which one should be moving. Therapists often cite the characteristics

of self-actualization as those behaviors which they attempt to exhibit

and toward which they attempt to move their clients.

Maslow was one of the best known theorists concerned with

self -actua .ization. He proposed that the needs which motivate

human behavior can be grouped into five hierarchical categories:
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(1) physiological needs; (2) safety or security needs; (3) love

and belongingness needs; (4) esteem needs; and (5) self-

actualization. Each level must be satisfied before the next emerges

(43, pp. 80-92).

The need for self-actualization, that is, the need to be all that

one can be, to live up to one's greatest potentialities, emerges as

the individual is assured of the satisfaction of the lower-order needs.

Maslow wrote,

. . . a new discontent and restlessness will soon develop.

That is, it will appear unless the individual is doing

what he is fitted for, what his talents allow him to do.

A musician must make music, an artist must paint, a

poet must write, if he is ultimately happy. What a

man can be, he must be. This need we may call self-

actualization (Maslow as cited in 22, p. 4).

Maslow has identified characteristics exhibited by the

individuals who are attempting to meet their needs for self-actualization

(43, pp. 203-228).

1. They are realistically oriented.

2. They accept themselves, other people, and the natural

world for what they are.

3. They are spontaneous in thinking, emotions, and

behavior.

4. They are problem-centered rather than self-centered

in the sense of being able to devote their attention

to a task, duty, or mission that seemed peculiarly

cut out for them.

5. They have a need for privacy and even seek it out

on occasion, needing it for periods of intense con-

centration on subjects of interest to them.
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6. They are autonomous, independent, and able to

remain true to themselves in the face of rejection

or unpopularity.

7. They have a continuous freshness of appreciation

and capacity to stand in awe again and again of the

basic goods of life, a sunset, a flower, a baby, a

melody, a person.

8. They have frequent "mystic" or "oceanic" (Peak)

experiences, although not necessarily religious

in character.

9. They feel a sense of identification with mankind

as a whole in the sense of being concerned not only

with the lot of their own immediate families, but

with the welfare of the world as a whole.

10. Their intimate relationships with a few specifically

loved people tend to be profound and deeply emotional

rather than superficial.

11. They have democratic character structures in the sense

of judging people and being friendly not on the basis

of race, status, religion, but rather on the basis

of who other people are as individuals.

12. They have a highly developed sense of ethics and

are inclined to choose their behavior with reference

to its ethical implications.

13. They have unhostile senses of humor, which are

expressed in their capacity to make common human

foibles, pretensions, and foolishness the subject of

laughter, rather than sadism, smut, or hatred of

authority.

14. They have a great fund of creativeness.

15. They resist total conformity to culture (Maslow

as cited in 30, pp. 56-58).
16. They are not petty moralizers; instead, their value

system results automatically from acceptance of

themselves and others (7, p. 261).

Rogers envisioned a concept similar to Maslow's when he

described the "fully-functioning person" as his ideal (63, pp. 167-

176). In his work, he has observed the following characteristics

in an individual who is moving toward the fully-functioning ideal:
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1. He tends to move away from facades.

2. He tends to move away from "oughts.

3. He tends to move away from meeting others' expec-

tations and moves toward meeting his own expecta-

tions.

4. He tends to move away from pleasing others and

begins to be more self-directive.

5. He tends to be more accepting of himself and able

to view himself as a person in the process of

"becoming. "

6. He tends to move toward being more open to his
experiences.

7. He tends to move in the direction of greater accep-

tance of others (Rogers as cited in 30, p. 55).

8. He tends to move toward more trust in self (63,

p. 175).

Another view of a similar concept can be found in the work of

Carkhuff and Berenson. They described the "whole person" whose

life " . . . is made up of actions fully integrating his emotional,

intellectual, and physical resources in such a way that these actions

lead to greater and greater self-definition" (11, p. 197). Charac-

teristics of the life of such a person are,

1. The only consistency for the whole person is internal.

2. Creativity and honesty are a way of life for the

whole person.

3. A although the way the whole person lives his life is

seen by others to be too dangerous, too intense,

and too profound, he is in tune with the fact that

his real risk involves living life without risk.

4. The whole person realizes that life is empty without
acting.

5. The whole person realizes that whatever he does

is worth doing fully and well.

6. The whole and creative person functions at a high

energy level.
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7. The whole person comes to the realization that few

men are large enough or whole enough to nourish

and love the creative person.

8. The whole person is fully aware that any significant

human relationship is in the process of deepening

or deteriorating.

9. The whole person realizes that most men say "yes"

out of fear of the implications of saying ''no, "

and that most men say "no" out of fear of the impli-

cations of saying "yes. "

10. The whole person is fully aware that in order to

live life such a way that it is a continuous learning

and relearning process, he must periodically burn

bridges behind him.
11. The whole person realizes that he is, and must be,

his own pathfinder, and travel a road never traveled
before.

12. The whole person does not fear living intensely.

13. The whole person is prepared to face the implica-

tions of functioning a step ahead or above most of

those with whom he comes into contact.

14. The whole person is aware that for most people

life is a cheap game.

15. The whole person is fully aware that many of society's

rewards are designed to render the creative impotent.

16. The whole person realizes that to emerge within

the acceptable levels tolerated by society means

institutionalization.

17. The whole person realizes that he must escape traps

to render him impotent.

18. The whole person is aware of the awesome responsi-

bility which comes with freedom (11, pp. 198-201).

Shostrom, in his Man, The Manipulator, also wrote about

the self-actualizor. For Shostrom, the fundamental characteristics

of the self-actualizor are,

1. Honesty (Transparency, Genuineness, Authenti-

city). The actualizor is able honestly to be his

feelings, whatever they may be. He is character-

ized by candidness, expression, and genuinely

being himself.
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2. Awareness (Responsiveness, Aliveness, Interest).

The actualizor fully looks and listens to himself

and others. He is fully aware of nature, art, music,

and the other real dimensions of living.

3. Freedom (Spontaneity, Openness). The actualizor

is spontaneous. He has the freedom to be and express

his potentials. He is master of his life, a subject

and not a puppet or object.

4. Trust (Faith, Belief). The actualizor has a deep

trust in himself and others to relate to and cope

with life in the here and now (68, pp. 23-24).

Shostrom has devised an instrument, the Personal Orientation

Inventory (POI), based upon the constructs of self-actualization.

In summary, all of these theorists seem to agree that self-

actualizing persons:

1. are inner-directed, being guided by their own principles,

feelings and trust in their own organisms and experiences. Their

consistency is internal.

2. live fully in the present time, enjoying each existential

moment.

3. are sensitive and aware of their own and others' feelings.

4. act spontaneously and are themselves without facades.

5. have positive self-concepts. They believe in their

worth and value as persons and in their strengths.

6. are self-accepting, even of their inconsistencies, weak-

nesses, or negative feelings.

7. have a positive or constructive view of the nature of
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man. They accept others and trust human nature to be the best that

it can be.

8. are able to transcend the dichotomies of life. They

can integrate their conflicts.

9. have the capacity for deep meaningful and intimate rela-

tionships with others.

10. are creative and productive.

In his monograph, The Self Concept and Self-Actualization,

Fitts hypothesizes " . . . that self concept serves as an index, or

criterion, of self-actualization" (23, p. 8).

"Self Concept" is a term usually used by phenomenological

psychologists. Generally, they believe that man reacts to his

phenomenal world in terms of his perceptions. His behavior is

meaningful to him based on the way he sees the world. His "self"

as seen, perceived, and experienced by him makes up the most

important element in his world and is his "self concept." Theoreti-

cally, if one understand the self concept of an individual, one can

begin to understand the ways in which that individual perceives the

world and the ways in which he behaves. Self theorists believe such

understanding is a prerequisite to helping an individual to change.

Throughout the literature, various terms such as "self

image" and "self perceptions" are used interchangeably with "self
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concept." "Self-esteem" and "self worth" are often used to mean

positive self concept.

In general, a positive self concept is held to be the healthy

ideal, necessary for self-actualization. In Maslow's " . . . hier-

archy of needs, a positive level of self-esteem is the final prerequi-

site for self actualization; once self-esteem is achieved, the individual

is free to concentrate on actualizing his potentialities" (23, p. 18).

The individual with a positive self concept feels confident, adequate,

valuable as a person, and generally likes himself..

Shostrom felt that a positive self concept was so important

that he provided a scale for "self regard" in his POI. It measures

"affirmation of self because of worth or strength" (69, p. 6).

Hamachek, in his Encounters with the Self, listed these signs

of a person with a healthy, positive self-image:

1. He has certain values and principles he believes

in strongly and is willing to defend them even in

the face of strong group opinion; however, he feels

personally secure enough to modify them if new

experience and evidence suggest he is in error.

2. He is capable of acting on his own best judgment

without feeling excessively guilty or regretting his

actions if others disapprove of what he's done.

3. He does not spend undue time worrying about what

is coming tomorrow, or being upset by today's

experience, or fussing over yesterdays mistakes.

4. He retains confidence in his ability to deal with

problems, even in the face of failures and setbacks.
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5. He feels equal to others as a person--not superior

or inferior--irrespective of the differences in spe-

cific abilities, family backgrounds, or attitudes or

others toward him. . . .

6. He is able to take it more or less for granted that

he is a person of interest and value to others--at

least to those with whom he chooses to associate.

7. He can accept praise without the pretense of false

modesty, and compliments without feeling guilty.

8. He is inclined to resist the efforts of others to domi-

nate him, especially those who are his peers. . . .

9. He is able to accept the ideal (and admit to others)

that he is capable of feeling a wide range of impulses

and desires. . . .

10. He is able to genuinely enjoy himself in a wide variety

of activities involving work, play, creative self-

expression, companionship, or, of all things, just

plain loafing. .o.
11. He is sensitive to the needs of others, to accepted

social customs, and particularly to the idea that

he cannot, willy-nilly, go about "s elf -actualizing"

himself at the expense of everyone around him

a . . (30, pp. 248-251).

In many ways, these signs are similar to the characteristics

of a self-actualizing person. No doubt a person moving toward self-

actualization would have a positive self concept.

The self concept and self-actualization of mature women is

apparently a little-explored area. Since clinicians have defined

healthy women as "submissive, emotional, easily influenced, sensi-

tive to being hurt, excitable, conceited about their appearance,

dependent, not very adventurous, less competitive, unaggressive, [and]

unobjective" (13, p. 97), their potentials for possessing positive
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self-concepts and for self-actualization may be ques-

tioned.

Steinmann, Levi, and Fox studied the self-concept of college

women, comparing it to their concept- of an ideal woman and their

concept of man's ideal woman (76). The researchers administered

the Inventory of Feminine Values to seventy-five young women

students. The inventory contained items which allowed the subjects

to describe a passive woman, or one who perceives her own satisfac-

tions as second to those of her husband and family and her family

responsibilities as having priority over any potential occupational acti-

vity, and an active woman, or one who views her own satisfactions as

equally important and who wishes to utilize latent ability or talent

(76, p. 371). The results of this study indicated,

. 0. .that women perceive themselves and their ideal

woman as essentially alike, with equal components of

passive and aggressive orientations, but they perceive

man's ideal woman as significantly more passive and

accepting of a subordinate role in both personal develop-

ment and place in the familial structure (76, p. 370).

Schofield and Caple used a Q-sort technique to explore the

question of whether mature women differed from younger women in

their self-concepts as students (70). Mature women ranked self-

satisfaction items as first, identity items as second, and behavior

items as third. The young women ranked identity items first,

self-satisfaction items second, and behavior items last. Both
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groups ranked their self-concept in relation to family as highest.

The mature women ranked " . . . their self-concept in terms of

themselves as a student second, in terms of faculty relations third,

and in terms of relations with other students last" (70, pp. 299-300).

The young women ranked their relations with other students second,

themselves as students third, and their relations with faculty last

(70, p. 300).

In an article on counseling mature women in the Women's

Opportunity Center of the University of California Extension, Irvine,

Shishkoff reported an often-noted personality characteristic of the

clients was a poor self-image (73, p. 753). Counselors found that

the women who came to the Center lacked self confidence and

expressed many fears and doubts about their abilities (73).

Frankel explored the influence of the social role females

are reared to play on the development of achievement motivation in

women (25). She concluded,

.that self-concept and attitudes toward femininity

are related and interact in inhibiting achievement need.

If femininity is seen as requiring passive and dependent

behavior, there is a great likelihood that the self-

concept will be negative and that goals and behavior will

be "other"-directed and non-achievement-oriented
(25, p. 114).

The effects of maternal career commitment on feminine self-

concept was researched by Baruch. Seventy-one college females
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were asked to complete Coopersmith's Self Esteem Inventory and

self-ratings of competence on Rosenkrantz's Sex-R ole Stereotype

Questionnaire. Results indicated that subjects who rated themselves

highly on competence-related traits also had higher self-esteem.

Maternal preference for a career had a positive effect upon the sub-

jects' self-esteem and their evaluations of their own competence,

whereas mere maternal employment did not (3).

Research seems to support the hypothesis that women who

view themselves as "traditionally feminine" have less positive self-

concepts. Since little research has been conducted on women who

are moving away from traditionally feminine roles, one can only

speculate about the self-concepts of mature women who are enrolling

in higher education.

In addition to considering the self-concepts and statuses of

self-actualization of mature women students, their loci of control

might also be examined. Self-actualizing persons with positive self

concepts are supposed to be inner-directed and guided by their own

principles. Perhaps they are also internal in their loci of control.

In Rotter's social learning theory, " . . a reinforce-

ment acts to strengthen the expectancy that a particular behavior or

event will be followed by that reinforcement in the future" (64, p. 2).

However, in human learning, this is not a simple "stamping-in"
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process. Humans tend to view reward differentially; what is a

reward for one may be perceived differently by another. Further-

more, an important determinant of an individual's reaction " . . . is

the degree to which the individual perceives that the reward follows

from, or is contingent upon, his own behavior or attributes versus

the degree to which he feels the reward is controlled by forces outside

of himself and may occur independently of his own actions (64, p. 1).

When individuals perceive a reinforcement as following

some action of their, but not necessarily contingent upon their

action, they typically label it luck, chance, fate, or under the control

of "powerful others. " Rotter calls this a belief in external control.

A belief in internal control means that individuals perceive their rein-

forcements as contingent upon their own relatively permanent charac-

teristics (64, p. 1). Highly external persons feel they are at the

mercy of the environment, that they are manipulated by outside

forces. Highly internal persons believe they can control their own

environments and destinies (65, p. 58).

Rotter has developed a scale for measuring the position an

individual is likely to maintain on the internal-external locus of control

continuum.

Most significant evidence of the construct validity of

the I-E Scale comes from predicted differences in beha-

vior for individuals above and below the median of the
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scale or from correlations with behavioral criteria. A

series of studies provides strong support for the hypoth-

eses that the individual who has a strong belief that he

can control his own destiny is likely to (a) be more

alert to those aspects of the environment which provide

useful information for his future behavior; (b) take

steps to improve his environmental condition; (c) place

greater value on skill or achievement reinforcements

and be generally more concerned with his ability, particu-

larly his failures; and (d) be resistive to subtle attempts

to influence him (64, p. 25).

The I-E construct has proved quite popular among research-

ers. Over three hundred references are contained in a recent biblio-

graphy (65, p. 42). MacDonald states that the construct has been

related to such diverse factors as achievement behavior, birth control

practices, minority group status, rioting, reaction to disability, con-

formity, reaction to influence attempts, automobile seat belt use and

psychopathology (42, p. 160).

In MacDonald's view, "A11 of the research points to the

same conclusion; viz. , people are handicapped by external locus of

control orientations" (42, p. 160). Some researchers have even

begun to design specific techniques to change I-E locus of control to

move people in the healthier direction of internality.

Although researching the I-E variable recently has been quite

popular, little has been conducted with relevance to mature women

students.
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Sex differences in adaptive styles were studied by Brannigan

and T olor. They administered R otter's I-E Scale and the Future

Events Test to 205 male and 128 female college students. The results

revealed females to be more constricted in future-time perspective

and more externally oriented than males. The researchers sug-

gested that different social learning experiences during the development

of appropriate sex role behavior may account for these differences

(6).

Kuypers examined the effect of the locus of control orienta-

tion possessed by elderly persons. In his findings he described

internally-oriented elderly persons as more coping, more flexible,

more purposive, more open, less defensive, less compelled, less

distorting, cognitively more complex, differentiated, sensitive, and

intellectually superior (37).

The relationship of locus of control and the Women's Libera-

tion Movement was the subject of a study by Sanger and Alker.

Rotter's I-E Scale and a questionnaire were administered to fifty

feminists and fifty control subjects. A factor analysis revealed

three dimensions: personal control; protestant ethic ideology; and

feminist ideology. The results of the study depicted feminists as

more internal in their sense of personal control and more external

in the other two dimensions. Furthermore, rejection of the
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protestant ethic ideology was accompanied by an increased sense of

personal internality for the feminists (67).

Few conclusions about the loci of control of mature women

students can be drawn from such meager evidence. There appears to

be a slight trend in the direction of an internal orientation for those

women who are less "traditionally feminine.!!

Several studies have explored the relationships among the

three constructs of self-actualization, self concept, and locus of con-

trol. Wall found little correlation between the I-E Scale and the

Personal Orientation Inventory. He concluded that they were mea-

suring conceptually different variables (80).

Warehime and Foulds discovered different results. In

their study, the Internal Support Scale of the Personal Orientation

Inventory was significantly related to I-E scores for females, but not

for males (81). However, Bass and Stek failed in their attempt

to replicate the Warehime and Foulds study. Their correlations,

although slightly higher for females, were not significant for either

group (4).

Fish and Karabenick, in a study of male undergraduates,

found support for the hypothesis that people with high self-esteem have

a greater potential for self-reinforcement (21). Similar results

were obtained by Ryckmann and Sherman (66). They administered
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Rotter's I-E Scale and the Feelings of Inadequacy Scale to 178 male

and 204 female undergraduates. Although no sex differences were

found, results indicated that subjects with higher self -esteem tended

to be more internally controlled (66).

Using 1,435 associated degree nursing students in twenty-two

Illinois community colleges, Frerichs studied the relationship of age,

marital status, and previous nursing experiences to self-esteem and

internal-external control. Married student nurses had significantly

higher levels of self-esteem and were more internal than were their

unmarried counterparts. Furthermore, subjects twenty-three years

of age and older were more internal than their younger classmates

(26).

Organ administered Rotter's I-E Scale and a semantic differ-

ential measuring clarity of self-concept to ninety--four male employees

of an industrial corporation and 115 undergraduates. His results

revealed that clarity of self concept was positively related to the

degree of internality (55).

Heaton and Duerfeldt found significant correlations between

internal-external control and self-reinforcement, self-esteem and

internal-external control, and self-esteem and self-reinforcement.

One hundred and thirty-four college students were given James'

I-E Scale, a time estimation task to measure self-reinforcement, and
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two measures of self-esteem, the Adjective Check List and Bills'

Index of Adjustment and Values. The authors suggested that these

three personality factors of internal-external control, self-esteem,

and self-reinforcement may be aspects of a broader response tendency

(31).

Research results point toward a relationship between

internal-external control and self-esteem, but the relationship of the

I-E Scale to the Personal Orientation Inventory is unclear. More

research would, no doubt, help to clarify the relationships among

the personality constructs of self-concept, self -actualization, and

locus of control, particularly as they are exhibited by mature women

students.

SUMMARY

Greater and greater numbers of mature women are enrolling

in higher education. They are motivated to continue their educations

by such reasons as boredom, a desire for an interesting job, extra

income, a new way of life, identify-seeking, an unfulfilled desire for

knowledge, and social contacts.

Since mature women students may encounter problems con-

cerning time management, guilt feelings, anxiety and lack of confi-

dence, isolation, finances, and administrative "red tape, " there
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is a need for specially-trained counselors to assist these

women.

Numerous special programs are offered by colleges and

universities to mature women. This chapter has reviewed programs

as well as describing the characteristics and attitudes exhibited by

mature women students,.

The final part of this chapter was devoted to pertinent litera-

ture on self-actualization, self-concept, and locus of control, and on

the relationships among these three constructs as they pertain to this

study.

The next chapter in this study presents the research paradigm

and procedures used to explore self-actualization, self-concept, loci

of control, and other characteristics exhibited by selected mature

women community-college students.



CHAPTER BIBLIOGRAPHY

1. Aanstad, Judy, "A Study of Mature Women at Santa Fe Junior

College: A Topical Paper," Florida Community Junior

College Inter -Institutional Research Council, January, 1972,
ERIC Document ED 057 797.

2. Auer, Mary A. , "A Grandmother on Campus," Journal of the

National Association of Women Deans and Counselors,

XXXVI (Spring, 1973), 137-138.

3. Baruch, Grace K., "Feminine Self-Esteem, Self-Ratings of

Competence, and Maternal Career Commitment, " Journal of

Counseling Psychology, XX (September, 1973), 487-488.

4. Bass, Barry A,. and Robert J. Stek, "Perceived Locus of Control
and Self -A ctualization: Fa ilur e t o R eplicate, " Pe r ceptual

and Motor Skills, XXXV (October, 1972), 646.

5. Body, Betty and Mary C. Griffith, "A Critical Professional

Need: The Counselor for Women," Adult Leadership, XXII
(November, 1973), 161-162.

6. Brannigan, G. G. and A. Tolor, "Sex Differences in Adaptive

Styles," Journal of Genetic Psychology, CXIX (1971),
143-149.

7. Brennecke, John H. and Robert G. Amick, The Struggle for
Significance, Beverly Hills, California, Glencoe Press, 1971.

8. Brewster, DeAlva C. , "The Call of the Campus, " Journal of

the National Association of Women Deans and Counselors,

XXXVI (Spring, 1973), 139-142.

9. Bross, Dorothy R., "Night College Courses for the Older
Woman, " Adult Leader ship, XV (January, 1967), 233-234.

10. Byrne, Katherine, "Repentant Dropouts," America, CXXII
(May 16, 1970), 522-524.

78



79

11. Carkhuff, Robert R. and Bernard G. Berenson, Beyond

Counseling and Therapy, New York, Holt, Rinehart and

Winston, Inc., 1967.

12. Chambers, M. M. , "Operation Second Chance," Journal of

Higher Education, XXXCIII (April, 1967), 206-211.

13. Chesler, Phyllis, "Men Drive Women Crazy, " Psychology

Today, V (July, 1971), 18-27, 97-98.

14. "Colleges Gear Selves to Needs of Women," Guidepost, XVI

(May 3, 1974), 5.

15. Crockford, Richard E., "The Forgotten Sex in Education,"

Junior College Journal, XLII (October, 1971), 17-19.

16. Cross, K. Patricia, "College Women: A Research Descrip-

tion, " Journal of the National A s s ociation of W omen Deans

and Counselors, XXXII (Fall, 1968), 12-21.

17. DeWolf, Virginia and Patricia W. Lunneborg, "Descriptive

Information on Over-35 Undergraduate Students," Washing-

ton University, Seattle, Bureau of Testing, December,

1972, ERIC Document ED 072 745.

18. Doty, Barbara A., "Some Academic Characteristics of the

Mature Coed," Journal of Educational Research, LXI

(December, 1967), 163-165.

19. , "Why Do Mature Women Return to College?"

Journal of the National Association of Women Deans and

Counselors, XXIX (Summer, 1966),171-174.

20. Dowling, William D. and Raymond Taylor, "Planning and

the Adult Student in Non-Traditional Degree Programs,

Adult Leadership, XXII (February, 1974), 272-275.

21. Fish, B. and S.A. Karabenick, "Relationship Between Selff-

Esteem and Locus of Control," Psychological Reports,

XXIX (1971), 784.



80

22. Fitts, William H. , Interpersonal Competence: The Wheel

Model, Research Monograph No. 2, Nashville, Tennessee,

Counselor Recordings and Tests, 1970.

23. and others, The Self Concept and Self-Actualization,

Research Monograph No. 3, Nashville, Tennessee, Counse-

lor Recordings and Tests, 1971.

24. , The Tennessee Self Concept Scale Manual, Nash-

ville, Tennessee, Counselor Recordings and Tests, 1965.

25. Frankel, Phyllis M., "Sex Role Attitudes and the Development

of Achievement Need in Women," Journal of College Student

Personnel, XV (March, 1974), 114-119.

26. Frerichs, Marian, "Relationship of Self Esteem and Internal-

External Control to Selected Characteristics of Associate

Degree Nursing Students, " Nursing Research, XXII (July,

1973), 350-352.

27. Giles, Wayne E. , "The Adult Student in Higher Education,"

Adult Leadership, XXII (June, 1973), 50-53.

28. Halas, Celia, "All-Women Groups: A View from Inside,"

Personnel and Guidance Journal, LII (October, 1973), 91-95.

29. Halfter, Irma T. , "The Comparative Academic Achievement

of Young and Old," Journal of the National Association

of Women Deans and Counselors, XXV (January, 1962),

60-67.

30. Hamachek, Don E., Encounters with the Self, New York, Holt,

Rinehart, and Winston, Inc., 1971.

31. Heaton, Ronald C. and Pryse H. Duerfeldt, "The Relationship

Between Self-Esteem, Self-Reinforcement, and the Internal-

External Personality Dimension," Journal of Genetic

Psychology, CXXIII (September, 1973), 3-13.

32. Hemborough, Betty L. , "A Two-Fold Educational Challenge:

The Student Wife and the Mature Woman Student,'" Journal of

the National Association of Women Deans and Counselors,

XXIX (Summer, 1966), 163-167.



81

33. Hiltunen, Wandalyn Axthelm, "A Counseling Course for the

Mature Woman," Journal of the NationalAssociation of

Women Deans and Counselors, XXXI (Winter, 1968), 93-96.

34. "If You Want to Go Back to School After Marriage," Good

Housekeeping, CLXIX (September, 1969), 176-177.

35. Jacobson, Rovena F. , "New Scholarships for Mature Women,"

Junior College Journal, XXXVIII (December, 1967), 34+.

36. Kerr, William and Robert L. Johnston, "Self-Actualization for

Women Through Continuing Education,1" Adult Leadership,

XIII (December, 1964), 177-178.

37. Kuypers, Joseph A., "Internal-External Locus of Control, Ego

Functioning, and Personality Characteristics in Old Age,"

Gerontologist, XII (Summer, 1972), 168-173.

38. Letchworth, George E., "Women Who Return to College: An

Identity-Integrity Approach, " Journal of College Student

Personnel, XI (March, 1970), 103-106.

39. Levine, Ruthe, "When a Married Woman Returns to College

. .9. ,t"Catholic School Journal, LXIV (October, 1964),

64.

40. "Liberated Women Sometimes Lonely: Counseling Needed,"

The Dallas Morning News, July 8, 1973, p. 13 F.

41. Lichtenstein, H. and J.R. Block, "The 'Middle-aged' Coed

in Evening Colleges," Adult Leadshi, XII (Summer,

1963), 234-239.

42. MacDonald, A. P., Jr., "Internal-External Locus of Control,"

a chapter scheduled to appear in John P. Robinson and

Phillip R. Shaver, Measures of Social Psychological

Attitudes, March, 1973.

43. Maslow, Abraham H., Motivation and Personality, New York,

Harper and Row, 1954.



82

44. Merideth, Elizabeth and Robert Merideth, "Adult Women's

Education: A Radical Critique, " Journal of the National

Association of Women Deans and Counselors, XXXIV

(Spring, 1971), 111-120.

45. Mitchell, Barbara, "Oregon's Campus Day for Women Program,

Adult Leadership, XV (April, 1967), 359-360.

46. Moore, Mary Lou, "Mother Goes Back to School, " Parents

Magazine, XXXXV (April, 1970), 44-45, 77-79.

47. "More Women Students, " Guidepost, XVI (May 3, 1974), 5.

48. "Mother Was Student Body President," The Dallas Morning

News, December 16, 1973, p. 50A.

49. Myers, Cora H., "Special Problems Encountered by Mature

Women Undergraduates, " Journal of the National Association

of Women Deans and Counselors, XXIX (Spring, 1964),

137-139.

50. Nichols, Catherine G., "A Seminar in Personality Development

f br Mature W omen," Journal of the National A s s ociation of

Women Deans and Counselors, XXXVII (Spring, 1974), 123-
127.

51. Nordh, Deborah M., "The New Woman and the Now College,"

Community and Junior College Journal, XXXXIII (August,

1972), 15 +.

52. Novak, Robert T., "Women's Day at the Community College,"

Junior College Journal, XXXVI (May, 1966), 34-35.

53. Office of the Registrar, Richland College, DCCCD.

54. "Opportunities for Women," a leaflet from Foothill and DeAnza

Colleges.

55. Organ, Dennis W., "Locus of Control and Clarity of Self-

Concept," Perceptual and Motor Skills, XXXVII (August,
1973), 100-102.



83

56. Page, Jean, "A Descriptive Analysis of Selected Attitudes,

Interests, and Personality Characteristics of Mature Col-

lege Women, " unpublished doctoral dissertation, North

Texas State University, Denton, Texas, 1971.

57. Pfiffner, Virginia T., "Are We Really Meeting the Needs of

Women Students?'" Community and Junior College Journal,

XLIII (August, 1972), 12-14.

58. Porter, Lee, "Adults Have Special Counseling Needs," Adult

Leadership, XVIII (March, 1970), 275-276.

59. President's Commission on the Status of Women, American

Women, A Report from the President's Commission on the

Status of Women, 1963.

60. , Report of the Committee on Education, October, 1963.

61. "Programs for Women," Guidepost, XVI, May 3, 1974, 5.

62. Richland College Community Services Bulletin, Spring, 1974.

63. Rogers, Carl R. , On Becoming a Person, Boston, Houghton

Miff lin Co. , 196 1.

64. Rotter, Julian B., "Generalized Expectancies for Internal

Versus External Control of Reinforcement," Psychological

Monographs: General and A pple, LXXX (1966), 1-28.

65. , "External Control and Internal Control, "

Psychology T oday,V (June, 1971), 37-42, 58-59.

66. Ryckman, Richard M. and Martin F. Sherman, "Relationship

Between Self-Esteem and Internal-External Control for Men

and Women," Psychological Reports, XXXII (June, 1973),

1106.

67. Sanger, Susan P. and Henry A. A lker, "Dimensions of

Internal-External Locus of Control and the Women's Libera-

tion Movement, " Journal of Social Issues, XXVIII (1972).

68. Shostrom, Everett L. , Man, the Manipulator, New York,

Bantam Books, 1967.



84

69. , Personal Orientation Inventory Manual, San

Diego, California, Educational and Industrial Testing

Service, 1966.

70. Schofield, Larry F. and Richard B. Caple, "Self-Concepts of

Mature and Young Women Students, " Journal of College

Student Personnel, XII (July, 1971), 297-302.

71. Sensor, Phyllis, "A Study of the Mature Women Students

Attending Day Classes at Riverside City College During the

Spring Semester, 1964,1" Riverside City College, Cali-

fornia, October, 1964, ERIC Document ED 010 739.

72. "Services and Seminars, CCEW, " a leaflet from Miami-Dade

Community College.

73. Shishkoff, Muriel M. , "Counseling Mature Women for

Careers," Journal of the National Association of Women

Deans and Counselors, XXXVI (Summer, 1973), 173-177.

74. Simon, Kenneth A. and W. Vance Grant, Digest of Educational

Statistics, 1971 Edition, Washington, D. C. , Government

Printing Office, 1972.

75. Smith, Joyce A., "For God's Sake, What Do Those Women

Want?" Personnel and Guidance Journal, LI (October,

1972), 133-136.

76. Steinmann, Anne, Joseph Levi, and David J. Fox, "Self-

Concept of College Women Compared with Their Concept of

Ideal Woman and Men's Ideal Woman, " Journal of

Counseling Psychology, XI (1964), 370-374.

77. Stephen, William F. and Joseph C. Wheeler, "Facts and

Figures, " Adult Leadership, XVII (December, 1969),
171-172, 197-200

78. Taines, Beatrice, "Older Women, Newer Students,"

Community and Junior College Journal, XXXXIV (August-

September, 1973), 17.

79. Tinker, Anne Hall, "Programs for Mature Coeds," Adult

Leadership, XIII (March, 1965), 283-284, 301, 304.



85

80. Wall, J. B., "Relationships of Locus of Control to Self-

Actualization," Psychological Reports, XXVII (1970),

282.

81. Warehime, R. G. and M. L. Foulds, "Perceived Locus of

Control and Personal Adjustment," Journal of Consulting

and Clinical Psychology, XXXVII (1971), 250-252.

82. Wells, Jean A. and Harriet G. Magruder, "Educational Pro-

grams for Mature Women, " Educational Digest, XXXCII

(January, 1972), 42-45.

83. Wilms, Barbara, "Getting at the Women's Market in Higher

Education, College Management, VIII (August, 1973),

32-33.

84. "Women and Counselors," Personnel and Guidance Journal, LI

(October, 1972), entire issue.

85. Women's Bureau, U.S. Department of Labor, Continuing

Education Programs for Women, Pamphlet 10, Washington,

D. C., Women's Bureau, September, 1966.



CHA PT ER III

PROCEDURES OF THE STUDY

Description of the Population

It has been established that greater numbers of women are

becoming students in higher education, and that many of these women

are age twenty-nine and older. Many of these mature women are

attracted to a convenient community college.

The population of this study was the group of mature women

students who were or would be thirty years of age or older during

the school year of 1973-1974 and were enrolled in at least one credit

hour at the selected community college. Subjective observations

made by counselors and instructors indicate that many women are

taking advantage of the opportunity to continue their education. Sta-

tistical evidence supports these observations. Enrollment figures

for fall, 1973, at the selected community college showed 2, 555 women,

which was 41 percent of the total enrollment, and, in spring, 1974,

the 2,843 women enrolled comprised 44 percent of the total (5).

Estimates indicate that more than eight hundred of these women were

twenty-nine years of age and over (5).
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Development of the Questionnaire

A questionnaire, based on a review of pertinent literature and

research, was devised to gather demographic and educational data, per-

ceptions of motivations for entering the community college, perceptions

of family attitudes regarding continuing education for mature

women, problems encountered by the mature women students, and

suggestions of ways in which the community college can better meet

the needs of mature women students. Page had studied mature

women in a four-year institution, and many of her questionnaire items

were applicable for use in the community college (6, pp. 151-155).

A panel of ten experts in the fields of continuing education,

community college, and student services were asked to review the

questionnaire (see Appendix A for list). These experts included a

dean and associate dean of continuing education in a four-year institu-

tion, a dean of students in a community college, two associate deans

of students in four-year universities, the head of a community college

education program in a graduate school, chairman of an academic

division in a community college, a director of student development in

a community college, an associate in community services in a commu-

nity college, and a community college counselor. Four of the ten

judges were employed at the selected community college, and one was

on another campus of the same district.
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These judges were asked to examine the questionnaire with

reference to the appropriateness of items, i. e. , content validity, and

to make suggestions for additions, deletions, or revisions (see

Sample cover letter in Appendix B). Nine of the ten responded very

favorably to the questionnaire, indicating interest in the results.

Their suggestions mostly concerned additions, arrangement of the

items, and wording. One judge expressed an unfavorable opinion of

questionnaires in general.

After the judges' suggestions were incorporated into the

questionnaire, a pilot study, using the test-retest method, was con-

ducted to determine reliability. The questionnaire was administered

twice at a three-week interval to a sample of thirty mature women

on another campus in the community college district.

After the first administration, an a posteriori content

analysis of the responses to the open-ended questions # 30, # 31, # 35,

# 36, # 39, # 41, # 43, #45, and # 46 was performed according to the

procedure designated by McGranahan (4) (see Appendix C for content

categories). Scores for each item from the two administrations were

correlated. Coefficients ranged from .74 to . 92. The coefficient

for all questions exceeded the previously established minimum of . 60;

therefore, all of the items were considered reliable for inclusion in the
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final form of the questionnaire (see Appendix C for question-

naire).

Standardized Instruments

The following standardized instruments were selected to

provide data for this study: (1) the Personal Orientation Inventory,

(2) the Tennessee Self Concept Scale, and (3) the I-E Scale.

Everett L. Shostrom designed the Personal Orientation

Inventory (hereafter referred to as POI) to measure the values

and behavior believed to be important in the development of self-

actualization. The ideal of a self-actualizing person, as conceived

by Maslow, means that such a person

. . . is more fully functioning and lives a more

enriched life than does the average person. Such an

individual is seen as developing and utilizing all of his

unique capabilities, or potentialities, free of the inhi-

bitions and emotional turmoil of those less self-

actualized (10, p. 5).

"The POI consists of 150 two-choice comparative value and

behavior judgments" (10, p. 5). The items are scored first for

the basic scales of personal orientation (outer/inner directed support

and time competence) and again " . . . for 10 subscales each of

which measures a conceptually important element of self -

actualization" (10, p. 5) (see Appendix E for descriptions of the

scales).
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According to the review in Buros' Mental Measurement

yearbook, the content validity of the POI is satisfactory (1, p. 291).

The reliability coefficients range from .55 to .85. Percentile norms

for the POI are reported for a sample of 2, 607 entering freshmen at

Western and Midwestern liberal arts colleges. Norms for selected

occupations and clinical groups are presented as means and standard

deviations and plotted group profiles (10, p. 8).

A limitation of the POI is that although "A number of studies

indicate that the inner support scale measures feeling, values and atti-

tudes appropriate to Maslow's concept of self-actualization . . . per-

sons scoring high on these attitudes and values are not necessarily

utilizing all of the capabilities in a way consistent with complete self-

actualization" (p, p. 292).

The Tennessee Self Concept Scale (hereafter referred to as

TSCS) consists of ten self-descriptive, Likert-type items which the

subjects use to portray their own pictures of themselves (3, p. 1).

Scores are reported in a two-dimensional 3 X 5 scheme, as well as

a total score of overall self-esteem (Total P score) and a score on

self-criticism. The 3 X 5 design involves the following aspects of

self: identity, self-satisfaction, and behavior; and physical self,

moral-ethical self, personal self, family self, and social self (see

Appendix F for description of scores). The author claims the scale
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is applicable to a wide range of persons, and it has a sixth-grade

reading level.

The TSCS has two forms, the Counseling Form and the

Clinical Form. The Counseling Form was used since it provided

sufficient information for this study.

The TSCS norms were developed from a sample of 626 people

of various ages, sexes, races, intellects, and socio-economic statuses.

A lthough this norming sample does not reflect the distribution of these

variables in the national population, Bentler's review in Buros'

Mental Measurement Yearbook indicates " . . . it will suffice for

many practical purposes" (1, p. 366). Fitts claims that samples

from other populations do not differ appreciably from the norm (3,

p. 13).

Test-retest reliability for the TSCS is in the high .80's (1,

p. 366). The test discriminates normal from psychotic groups and

different groups from one another. It also correlates well with other

measures such as the Edwards Personal Preference Schedule and the

Minnesota Multiphasic Personality Inventory. Rich Crandell, in his

forthcoming chapter on the "Measurement of Self-Esteem and Related

Constructs," cites the TSCS as the most recommended scale for use

with adults. He believes the main factor in making this scale superior

to others is the careful work the creator put into it (2, p. 58).



92

The I-E Scale is a 29-item forced choice test, including six

filler items (see Appendix G for I-E Scale). It measures the "

subjects' expectations about how reinforcement is controlled" (8,

p. 10). In other words, the I-E Scale is designed to measure

. . .the degree to which the individual perceives that

the reward follows from, or is contingent upon, his

own behavior or attitudes versus the degree to which

he feels the reward is controlled by forces outside of

himself and may occur independently of his own actions

(8, p. 1).

A high score on the scale indicates externality.

Internal consistency for the I-E Scale ranges from . 65 to

79, whereas test-retest reliability ranges from . 60 to . 83. "The

test also correlates satisfactorily with other methods of assessing the

same variable such as a questionnaire, Likert scale, interview

assessments and ratings from a story-completion technique" (8,

p. 25). Means and standard deviations of I-F scores from samples

of several populations are presented (8).

The concept of internal versus external control has stimulated

much research in recent years. Over three hundred references are

contained in a recent bibliography. Although other scales have been

devised, most of the I-E research with high school, college or adult

subjects uses Rotter's I-E Scale (9, p. 42).
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Procedures for the Collection of Data

Permission to conduct the study of mature women students

at the selected community college was obtained from the college

president, the dean of students, and the dean of instruction. In the

fall semester, 1973, and again in the spring semester, 1974, the

district Special Services Office compiled from the district data bank

lists of the names and social security numbers of new and returning

women students identifiable as those who were or would be thirty

years of age or older during the 1973-74 school year and were

enrolled in at least one credit hour at the selected community college.

The district does not insist on the admission of a birthdate on the

student application form; therefore, the ages of some students are

not accessible. New students were considered to be those not pre-

viously enrolled in credit courses in the community college district,

whereas returning students had been previously enrolled in credit

courses at some time.

The list of returning students for the fall contained 413

names. Five hundred seventy-seven names appeared on the list of

returning students in the spring. The names of those students

appearing in the fall samples were eliminated from the spring list of

returning students, leaving 455 from which to draw the spring
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sample. The lists of new students contained 323 names in the fall

and 146 names in the spring.

TABLE I

NUMBERS OF MATURE WOMEN STUDENTS APPEARING

ON THE SELECTED COMMUNITY COLLEGE LISTS

Category Fall, 1973 Spring, 1974

Returning 413 577*

New 323 146

1Reduced to 455 by the elimination of those names selected in

the fall samples.

The district IBM computer was used to generate four lists

of one hundred random numbers for the selection of a random sample

from each of the four categories of returning students in the fall and

spring and new students in the fall and spring. The computer terminal

in the counseling center of the community college was used to obtain

the class schedules of the women in the random samples.

The subjects were then contacted through the instructors

whose names appeared on their schedules. Instructors were given

packets containing an introductory letter (see Appendix H), the

questionnaire, and the standardized instruments and addressed to the

designated students. The instructors distributed the packets to the
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subjects and asked that the subjects return the completed forms to

them. Some packets were returned by the instructors indicating that

the student had withdrawn from school. Instructors were contacted

twice each semester with follow-up memos asking them to encourage

students who had not done so to return the packets.

The returns are summarized in Table II. An examination

of Table II reveals that 133 or 67 percent of returning students

completed usable packets and 116 or 58 percent of new students com-

pleted the packets for a total percentage of 62 percent participating.

Treatment of the Data

The exploratory questions served as a guide for the compila-

tion of data from the questionnaire and the standardized instruments.

Statistical computations were performed on the IBM computer in the

district's Special Services Office.

Demographic and educational data from the questionnaire

were categorized and reported in percentages. The women's percep-

tions of attitudes, motivations, reasons for attending college, home

responsibilities, problems encountered, and suggestions for ways

in which the community college could better serve them were cate-

gorized and analyzed to identify trends.

To describe the women's perceptions of self, the results of

the TSCS were reported as means and standard deviations and
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graphed on the standard profile sheet for interpretation of TSCS

scores. The approximate percentiles of the mean scores of the

norm group and the mean scores of the mature women students as

plotted on the profile were compared.

Means, standard deviations and a profile also were used to

depict the women's scores on the POI which described their statuses

of self-actualization. The approximate standard scores of the

mean scores of a norm group of entering college freshmen and a

self-actualized sample were compared to the mean scores of the

mature women students as they were plotted on the profile sheet.

The norm group of entering college freshmen was selected from

those presented in the POI Manual as the most appropriate for com-

parison (see 10, pp. 11-14). Since the women are entering the

college milieu, it would appear helpful to the counselor to see how

the women differ:from the usual entering college freshmen.

A histogram of the results of the I-E Scale, means and

standard deviations were used to portray the loci of control of the

women. The mean scores of two norm groups were presented for

comparis on. The norm group of Ohio State University elementary

psychology students was deemed most useful of those presented for

comparison (8, p. 15). The women's scores were also compared

to a national stratified sample of tenth, eleventh, and twelfth graders.
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A correlation matrix was constructed to identify any rela-

tionships among the I-E Scale, TSCS, and POI scores. Specifically,

the relationships examined were between

a. Total P scores of the TSCS and the inner directed scores

of the POI;

b. Total P scores of the TSCS and the I-E Scale scores;

and

c. The inner directed scores of the POI and the I-F Scale

scores.

The significance of the correlations was determined by consulting an

appropriate table (7, p. 301).

Summary

This chapter described the procedures used in the study of

the population of mature women students at the selected community

college. A questionnaire was used to gatler demographic and educa-

tional data, perceptions of motivations, perceptions of family atti-

tudes, problems encountered, and suggestions of ways in which the

community college could better meet the needs of mature women.

The development of the questionnaire was described. The charac-

teristics of the standardized instruments used to assess self-concept,

self-actualization, and loci of control of the mature women were

presented.
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Data were collected from random samples of subjects

through their class instructors. In treating the data, the exploratory

questions served as a guide. Demographic and educational data

were compiled in percentage form. Means, standard deviations,

and profiles were used to present results from the standardized

instruments. A correlation matrix was constructed to compare

scores on all the variables of the standardized instruments.

When the statistical computations were completed, the data

were entered into tables, profiles, or charts to clarify the presenta-

tion. The following chapters contain this presentation, an analysis

of the data, identifiable trends, implications, conclusions, and

recommendations.
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CHA PTER IV

Presentation of the Data

The purpose of this study was to describe and analyze certain

psychological and personal characteristics of selected mature commu-

nity-college women students. Data were gathered from 249 women

by administering three standardized instruments and a questionnaire.

This chapter presents these data, using as a guideline the exploratory

questions which were formulated to fulfill the purpose of the study.

Question 1

What were the self perceptions of mature community college -

women with regard to self criticism, physical self, moral-ethical

self, personal self, family self, social self, identity, self satisfac-

tion, behavior, and total self esteem? Did these self perceptions dif-

fer from the-publisher's normative sample?

The Tennessee Self Concept Scale (TSCS) was adminis-

tered to the mature women students to obtain scores on their self

perceptions. In the 3 X 5 design of the TSCS, rows represent

identity, self-satisfaction, and behavior, whereas columns represent

physical self, moral-ethical self, personal self, family self, and

101
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social self. The approximate percentiles of the mean scores of the

mature women students were compared to the approximate percentiles

of the publisher's normative sample (hereafter referred to as the

norm) as plotted on the profile. The means and standard deviations

of the total sample of mature women students (N = 249) and the

comparisons to the norm (N = 626) are contained in Table III. The

profiles of the mature women students' mean scores and the mean

scores of the norm were plotted on the profile sheet used in the inter-

pretation to clients of the TSCS and are presented in Figure 1. The

mature women scored higher than the normative sample on the sub-

scales of self criticism, total self esteem, self satisfaction, moral-

ethical self, personal self, family self, and social self, and lower

than the norm on physical self and the variability subscales.

The mature women's "self criticism" mean score was

plotted at approximately the 58th percentile and was higher than the

mean score of the norm which was at approximately the 49th percen-

tile. High scores such as those made by the mature women students

* . . generally indicate a normal, healthy openness and capacity

for self criticism" (5, p. 2).

The "Total P" score reflected " . . the overall level of

self esteem" (5, p. 2). The mature women's mean score was

higher than the score of the norm group, indicating that the mature
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TABLE III

SCORES OF MATURE WOMEN STUDENTS COMPARED TO

PUBLISHER'S NORMATIVE SAMPLE ON THE TSCS

Publisher's Normative Total Sample Mature

Sample Women Students

N= 626 N= 249

Test Subscales
Mean S. D. App. Mean S. D. A pp.

Self Criticism 35.5 6.7 49 36.9 6.3 58

TotalP 345.6 30.7 48 354.0 33.5 57

Identity 127.1 10.0 48 128.1 10.6 51

Self Satisfaction 103.7 13.8 48 110. 0 14. 5 67

Behavior 115.0 11.2 51 115.9 11.7 51

Physical Self 71.8 7. 7 44 70.1 8.8 35

Moral-Ethical Self 70.3 8.7 47 74.5 7.7 70

PersonalSelf 64.6 7.4 47 65.7 8.7 51

Family Self 70.8 8.4 48 73. 2 7.6 57

Social Self 68.1 7.9 48 70.4 8.4 59

Total Variability 48.5 12.4 49 43.8 12.3 34

Column Variability 29. 0 9. 1 49 25.2 8.2 29

Row Variability 19.6 5.8 46 18.6 6. 3 40

Distribution 120.4 24. 2 51 120. 7 25.5 51

women students liked themselves, felt valuable and worthy as persons,

had confidence in themselves, and acted accordingly. On the profile

sheet, the women's "Total P" score was plotted at approximately the

57th percentile, whereas the norm group was located at approximately

48. It may be hypothesized that these women had positive views of

of themselves because they are actively achieving something for



103

S - ---F - - - i - I I T II - I

I0
u
(AI

I I It
4 I 4

4
iii II I L I

0

-~- ~~T T TI I T .T0 T T 'T4T T T T
Z 1

TT____ IT7TI A.iFTfJI T

Mature Women Students, N = 249

Publisher's Normative Sample, N = 626

Fig. 1. Profiles of Mature Women Students and
Normative Sample

TIT ITT TI 7 TT H TT T7

Publisher's

E
0

U-
0)
C

0
U

-ti - t-I-I- -

.. 1r

{0 wl %aJLt0 7:;;7MW
K- --- .- --I --

oul

0u
48111 _- _

101

U r - ~- fr ~

In in

fnI I (TLa{.I rn
po.) 'n< I ~T .

.I -

0Im.N0 0

I ~ . I ~ - f.~..~ __
___jFiLL]- -~-I I-~ K

1:
V-
LUI

--

0

a)

u
c1)

C
0

4r.C

I

1TL



104

themselves that is recognized as valuable; i. e., continuing their

educations.

Although the women's "identity" mean score was not greatly

different from the norm, it was slightly higher. Also, it was posi-

tive because, on the profile sheet, it was positioned at approximately

the 51st percentile. The norm group's score was plotted at approxi-

mately the 48th percentile. The "identity" scores reflected basic

identities of individuals as they saw themselves.

The "self-satisfaction" scores represented how the individ-

uals felt about the selves they perceived. The mean score of the

mature women students was higher than that of the norm. Thus, the

women apparently had a high level of self acceptance or self satisfac-

tion. On the profile sheet, the women's self-satisfaction score was at

approximately the 67th percentile and the norm group at 48.

The mature women's perception of their behavior or the way

that they function was not different from the norm. Their mean

score on the "behavior" subscale was plotted on the profile sheet at

approximately the 51st percentile as was the norm group's. The

actions or behavior of the women were perceived by them with approxi-

mately the same degree of positiveness as their identity.

The scores on "physical self" represented the individuals'

views of their bodies, their states of health, their physical
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appearances, their skills, and their sexuality. The mature women

students' mean score on the "physical self" subscale was lower than

was the mean score of the norm group. Thus, the women could be

considered to have a negative physical self concept. The position

on the profile sheet of their mean score was at approximately the 35th

percentile, whereas the norm group was located at approximately the

44th.

It is possible that several factors may have contributed to

the women's negative physical self concept. Our society places great

emphasis on youthful physical appearances. Many of the mature

women may be feeling the effects of aging, e. g. , graying hair,

wrinkles, loss of firm and slim figures. They may compare them-

selves unfavorably to their eighteen-year-old classmates. Further-

more, they may have "let themselves go" as dowdy housewives and

may be noticing the effects of years of not caring for their own appear-

ances. Some may also be facing health problems which sometimes

accompany aging, or some may be experiencing a difficult menopausal

period. Any or all of these factors may have caused the women, who

liked themselves in general to downgrade their physical selves.

The "moral-ethical self" subscale described " . . . the

self from a moral-ethical frame of reference -- moral worth, relation-

ship.to God, feelings of being a 'good' or 'bad' person, and
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satisfaction with one's religion or lack of it" (5, p. 3). The mature

women students' mean score on this subscale was the highest of all

their subscale scores, and was higher than the norm group mean.

Although only 41 percent claimed to be presently active in church,

these women students evidently hold a highly positive view of their

moral-ethical selves. That may mean that they have solved to their

satisfaction the religious or moral-ethical conflicts which disturb

some younger people. On the profile sheet, the women's mean score

was plotted at approximately the 70th percentile. The norm group's

score was located at the 47th percentile.

The women's mean score on the "personal self" was higher

than that of the norm. The women felt adequate as persons and held

a positive view of their personalities. Their mean score was located

at the 51st percentile on the profile sheet, whereas the norm group's

was plotted at approximately the 47th.

Scores on the "family self" reflected the women's " .

feelings of adequacy, worth and value as a family member" (5, p. 3).

The women's views of their family selves were positive; their mean

score was located at approximately the 57th percentile on the profile

sheet. The norm group's score was lower, at approximately the 48th

percentile. Perhaps, as students and persons with separate identities

and lives, they felt more worthy as family members and not "just the
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housekeepers. " It could be hypothesized that any guilt they might

have felt for not devoting their entire attentions to the needs of their

families is more than compensated for by the contributions they make

as persons.

The women's concept of their "social self" was the second

highest area of the subscales. The scores on "social self" reflected

the " . . . person's sense of adequacy and worth in his social inter-

action with other people in general" (5, p. 3). The mature women's

mean score was higher than the norm group mean, and located at

approximately the 59th percentile on the profile sheet. The norm

group was located at approximately the 48th percentile. The women's

positive feelings about their "social selves" was also reflected by the

fact that 69 percent reported being active in various organizations or

clubs in addition to being students.

The "variability" scores were a " . . . measure of the

amount of variability, or inconsistency, from one area of self percep-

tion to another. . . . Well integrated people generally score below

the mean on these scores but above the first percentile" (5, p. 3).

The mature women students scored lower than the norm and below the

50th percentile on the "variability" scores. Their scores were

located between the 29th and 40th percentiles, indicating that they were

well integrated.
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The women's mean scores on "distribution" were not

different from the norm's mean. The "distribution" score measured

the certainty with which the individuals saw themselves. Apparently,

the women were fairly positive about the ways in which they saw

themselves; their mean was located at approximately the 51st percen-

tile on the profile as was the norm group's. They must not have

temporized with many middle-of-the-road "three" responses on the

TSCS items.

In all, a picture emerged of mature women students who

possessed positive self concepts and were satisfied with their identi-

ties. They viewed their various selves -- moral-ethical, personal,

family and social--as positive, while viewing their physical selves

more negatively. Furthermore, they were fairly consistent in their

perceptions from one area to another and fairly definite about the

pictures of their self concepts they portrayed on the TSCS scale.

The total sample of 249 mature women students was divided

into new students (N = 116) who had not been previously enrolled in

credit courses, i. e., they were in their first semester in the commu-

nity college; and returning students (N = 133) who had previously

been enrolled in credit courses. These two subgroups were com-

pared to the publisher's normative sample and to each other.
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The mean scores of the new women students as compared to

the norm are displayed in Table IV. The new mature women

students presented slightly different pictures of their self concepts

than did the total sample of women. They scored much higher than

the norm on the subscales of self criticism, self satisfaction, moral-

ethical self, family self, and social self, and lower than the norm on

physical self and column variability. Their mean scores on total

self esteem, identity, behavior, personal self, variability and distri-

bution did not differ greatly from the norm.

The mean scores of the returning women students as com-

pared to the norm are shown in Table V. These returning women

students scored higher than the norm on total self esteem, self satis-

faction, moral-ethical self, personal self, family self, and social self.

They were lower than the norm on variability, whereas their scores on

self criticism, identity, behavior, physical self and distribution did

not differ greatly from the norm.

When compared to each other, the new and returning women

students did not differ greatly, except in the areas of variability.

The returning women were lower, indicating that they were more

consistent from area to area in their views of themselves. The

mean scores of the two subgroups of mature women students are

compared in Table VI. Even though the differences in the two
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TABLE IV

SCORES OF NEW MATURE WOMEN STUDENTS COMPARED
TO THE NORM ON THE TSCS

Publisher's Normative New Mature Women
Sample Students

N = 626 N = 116
Test Subscales

Mean S. D. A pp. Mean S. D. A pp.

Self Criticism 35.5 6.7 49 37.2 6.3 58
TotaliP 345.6 30.7 48 351.5 32.8 54
Identity 127.1 10.0 48 128.4 9.6 51
Self Satisfaction 103.7 13.8 48 108.5 14.7 61
B ehavior 115.0 11.2 51 114.6 11.8 50
Physical Self 71.8 7.7 44 69.4 8.8 32
Moral-Ethical Self 70. 3 8. 7 47 74. 1 7. 3 65
PersonalSelf 64.6 7.4 47 64.9 8.8 46
Family Self 70.8 8.4 48 73.0 7.3 58
Social Self 68.1 7.9 48 70.2 8.7 58
Total Variability 48.5 12.4 49 46.2 12.8 41
Column Variability 29.0 9. 1 49 26.7 8.6 30
Row Variability 19.6 5.8 46 19.5 6.6 45
Distribution 120.4 24.2 51 120.5 24.0 51

subgroups were not large, the differences may be indicative of some

of the changes that occur in the women as they pursue their educations.

Although the new women's total self esteem was not much higher than

the norm, that of returning women was higher. It may be that as the

women experience success as students and adjust to their new ways of

life, they lose their initial anxiety and gain in confidence and self

esteem. Also, the returning women's scores on "physical self"
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TABLE V

SCORES OF RETURNING MATURE WOMEN STUDENTS

COMPARED TO THE NORM ON THE TSCS

Publisher's Normative Returning Mature

Sample Women Students

N = 626 N = 133

Test Subscales

Mean S. D. A pp. Mean S. D. App.

Self Criticism 35.5 6. 7 49 36. 6 6. 3 52

T otal P 345.6 30.7 48 356. 1 34.2 60

Identity 127.1 10.0 48 127.8 11.4 48

Self Satisfaction 103.7 13.8 48 111.3 14.3 66

Behavior 115.0 11.2 51 117.0 11.6 55

Physical Self 71.8 7.7 44 70.8 8.8 41

Moral-Ethical Self 70.3 8.7 47 74.9 8. 1 65

PersonalSelf 64.6 7.4 47 66.5 8.5 54

Family Self 70.8 8.4 48 73.4 7.9 58

Social Self 68. 1 7.9 48 70.6 8. 1 59

Total Variability 48.5 12.4 49 41.7 11.5 25

Column Variability 29.0 9. 1 49 23. 9 7.5 20

Row Variability 19.6 5.8 46 17.8 6. 0 30

Distribution 120.4 24.2 51 121. 0 26.8 52

were not greatly different from the norm, whereas those of the new

women were lower than the norm. Perhaps, the returning women

have up-dated their physical appearances by such actions as losing

weight or dressing differently, or they have better adjusted to their

physical selves by accepting themselves more as they are. Possibly

they are placing their emphasis elsewhere, such as on academic

excellence, the quest for knowledge, or a new career interest. It
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TABLE VI

COMPARISON OF NEW AND RETURNING MATURE WOMEN
STUDENTS ON THE TSCS

New Mature Women Returning Mature

Students Women Students

N=116 N = 133

Test Subscales

Mean S. D. A pp. Mean S. D. A pp.

Self Criticism 37.2 6.3 58 36.6 6.3 52

TotaliP 351.5 32. 8 54 356. 1 34.2 60

Identity 128.4 9.6 51 127.8 11.4 48

Self Satisfaction 108.5 14.7 61 111.3 14.3 66

Behavior 114.6 11.8 50 117.0 11.6 55

Physical Self 69.4 8.8 32 70.8 8.8 41

Moral-Ethical Self 74. 1 7. 3 65 74. 9 8. 1 65

PersonalSelf 64.9 8.8 46 66.5 8.5 54

Family Self 73. 0 7.3 58 73.4 7.9 58

Social Self 70. 2 8.7 58 70.6 8. 1 59

Total Variability 46.2 12.8 41 41.7 11.5 25

Column Variability 26.7 8.6 30 23.9 7. 5 20

Row Variability 19.5 6.6 45 11.8 6.0 30

Distribution 120.5 24.0 51 121. 0 26.8 52

appears that, although the differences are not great, mature women

may become slightly more positive in their self concept as they con-

tinue in school.

Question 2

What were the statuses of self-actualization of these women?

Did their statuses of self-actualization differ from the publisher's

normative sample?
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The Personal Orientation Inventory (POI) was adminis -

tered to the mature women students to ascertain their statuses of

self-actualization. The women's mean scores and those of a selected

publisher's normative sample were compared. The POI Manual

contains normative data from numerous groups (10, pp. 11-14); how-

ever, the norm group of entering college freshmen was selected as

the most appropriate for comparison with the mature women. These

women are, after all, entering the college milieu where they will be

the classmates of others of usual college-freshmen ages. Counselors

are also more familiar with the expected characteristics displayed by

freshmen; therefore, it would possibly be helpful to counselors to

know how mature women students differ from this norm. The means

and standard deviations of mature women students (N = 249) and the

norm of entering college freshmen (N = 2, 046) are shown in Table

VII. The mature women's scores were higher on all of the scales,

meaning that they are approaching a more self -actualized state than

this norm group of entering college freshmen.

The profile of the mature women students on the standard

profile sheet used in the interpretation to clients of the POI is dis-

played in Figure 2. The figure compares the women's profile to

the profiles of the norm of entering college freshmen (10, p. 12)

and a sample (N =29) of persons considered to be self-actualized
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TABLE VII

SCORES OF MATURE WOMEN STUDENTS COMPARED TO

THE PUBLISHER'S NORMATIVE SAMPLE ON THE POI

Publisher's Normative Total Sample Mature

Sample Women Students

N= 2046 N= 249

Test Subscales
Mean S. D. App. Mean S. D. A pp.

Time competence 15. 1 2. 9 41 17.2 3. 0 48

Inner-directed 75.6 8.9 43 83. 3 12. 0 47

Self -actualizing Value 18.8 2.6 46 20.4 2. 7 51

Existentiality 16.7 4.4 39 19.0 4.6 44

Feeling Reactivity 13.8 2.9 44 15.4 3. 1 50

Spontaneity 9.7 2.2 44 11.8 3. 0 51

Self-Regard 11.5 2.2 48 12.6 2.7 52

Self -A cceptance 13.7 3.1 41 15.7 3.5 46

Nature of Man,

Constructive 11.6 2.0 45 12.1 1. 9 48

Synergy 6.3 1.4 42 6.9 1.3 47

Acceptance of

Aggression 15.1 3. 0 46 16.2 3.4 49

Capacity for Intimate

Contact 115.6 3.4 42 17.9 3.7 48

(10, p. 26). The sample of self-actualized persons was selected by

" . .I. practicing, certified clinical psychologists . . ." (10, p. 15).

Unfortunately, insufficient data were given on this sample of self-

actualized persons so it could not be statistically compared to the

scores of the mature women students.
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Self-actualizing persons are more time competent, meaning

they live more fully in the present or the "here-and-now. " They

link the past and the future to the present in meaningful continuity.

They appear less burdened by regrets, guilts, and resentments from

their pasts, and their aspirations are connected meaningfully to

present working goals. They exhibit faith in the future without rigid

or over-idealistic goals (10, p. 15).

Non-self-actualized persons are time-incompetent. They

are excessively concerned with the past or future. If they are past-

oriented, they may exhibit guilts, regrets, remorse, blaming, and

resentments. If they are future-oriented, they may be excessive

worriers who live with predictions and fears, or they may possess

idealized goals, plans and expectations (10, p. 16). Some time-

incompetent persons may exhibit both orientations.

An examination of Figure 2 reveals the mature women's

mean score was plotted slightly below the mean or standard score of

50, indicating they were slightly time-incompetent. Several factors

may have contributed to their slight time-incompetent viewpoint.

Our middle-class society sometimes preaches delayed gratification;

e. g., save money, plan for the future, buy insurance. It could be

hypothesized that the parents of these women may have stressed these

"future" values and, thus, ingrained a future-orientation in the
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women. On the other hand, some of the women may have been har-

boring some regrets or resentments over their "lost years" as

housewives, when they felt left-out of the mainstream of life and

deprived of meaningful identity.

Inner-directed persons are independent, self-supportive, and

" . . guided by internal motivations rather than external influences"

(10, p. 17). Other-directed persons are dependent, seeking the sup-

port of other's views. Their primary method of relating is manipu-

lation in the form of pleasing others to insure constant acceptance.

The extremely other-directed person may exhibit " . . . an obsessive,

insatiable need for affection or reassurance of being loved" (10,

p. 17). Self-actualizing persons avoid either extreme, but tend

toward more inner-direction. They are other-directed in the sense

of being sensitive to others, while being inner-directed in the sense

of being autonomous. They are not, however, independent to the

point of rebelling, fighting, or pushing against others.

Although the mature women students' mean score on the

inner-directed scale was higher than the freshmen norm group, it

was lower than the self-actualized group and below the standard score

of 50 at approximately 47 on the profile sheet. Thus, the women

were slightly other-directed. It could be hypothesized that this other-

directedness may have some relationship to the sex roles taught
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females in our society. If these women have introjected some of the

traditional sex-role stereotypes of our society, they would find them-

selves seeking approval, being dependent, and attempting to please

others, e. g. , husband and family. Also, it is possible that it may be

difficult for these women to feel independent and self-supportive with-

out earning power, since our society places so much emphasis on

material satisfactions.

On the profile sheet, the mature women students and the self-

actualized sample occupied very similar positions with regard to the

subscale of "self-actualizing values. " Both were above the standard

score of 50, at approximately 51 and 52 respectively. The women's

mean was higher than the norm of entering college freshmen; the

freshmen's score was plotted at approximately a standard score of 45.

On this scale, "A high score means that the individual holds and lives

by values of self -actualizing people, and a low score means he rejects

values of self -actualizing people" (10, p. 20). The women appar-

ently responded in such a manner as to indicate that they held values

similar to those of self-actualized people.

The largest discrepancy between the profiles of the self-

actualized persons and the mature women students appeared on the

subscale of "existentiality. " Whereas the score of the self-

actualized persons was plotted at approximately a standard score of
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56, the mature women's score was located at approximately 44.

The mature women did, however, score higher than the freshmen.

The "existentiality" subscale measures flexibility in applying values

to one's life. "People who get low scores tend to hold values

so rigidly that they may become compulsive or dogmatic" (10, p. 20).

It is possible that the conservative middle-class backgrounds of

most of these women may contribute to their slight rigidity in applying

values. Sometimes, middle-class persons in our society tend to

espouse fairly set standards of values, even though they may not live

by them.

A high score on "feeling reactivity" . . . measures sen-

sitivity to one's own needs and feelings" (10, p. 20). A gain, the

mature women were higher than the freshman norm. They were at

the standard score of 50 on the profile sheet, whereas the freshmen

were plotted at approximately 44 and the self-actualized sample at

approximately 52. It could be hypothesized that as "housewives,"

the mature women did not develop this area greatly, because it might

have been uncomfortable to be too aware of their own needs and feelings

unless they could see options for expressing them.

The ability to express one's feelings in spontaneous action

is measured by the "spontaneity" subscale. The self-actualized

sample was plotted on the profile at approximately a standard score of
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53, the women at 51, and the freshmen at 44. Apparently, the women

indicated that they felt some slight freedom to express behaviorally

their feelings.

The mature women student's mean score and that of the self-

actualized persons were very similar on the "self regard" subscale.

High scores on this subscale indicate high self-worth, or " . . . the

ability to like one's self because of one's strength as a person" (10,

p. 20). The women's score was again higher than the freshmen's.

On the profile, the women's score was located at approximately a

standard score of 52, the self-actualized persons' at approximately

53. 5 and the freshmen's at 48. The mature women students apparently

did feel like worthy persons.

Even though the women achieved high self-regard scores,

they had lower "self-acceptance" scores. On the "self-acceptance"

scale, "A high score measures acceptance of one's self in spite of

one's weaknesses or deficiencies" (10, p. 20). The POI Manual

states that "It is more difficult to achieve self-acceptance than self-

regard. Self-actualization requires both" (10, p. 20). The self-

actualized sample's score was plotted at almost 55 on the profile,

whereas the women's score was approximately a standard score of

46 and the freshmen's was 41. Perhaps the women's score reflected
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the fact that they felt they should hide or deny weaknesses; after all,

some feel that our society values strength.

On the "nature-of-man" subscale, "A high score means

that one sees man as essentially good" (10, p. 20). The women's

mean score was higher than the freshmen's score, and, plotted at

approximately a standard score of 48, whereas the freshmen's was

located at 45 and the self-actualized sample's was at 50. Thus, the

women had a slight tendency to view mankind as eveil. It is possible

that several factors in our society today contribute to this view.

Newspapers and television are full of the "evils" of human nature,

featuring violence and crime. Furthermore, our society is more

impersonal than ever before; one's belief in the goodness of man has

little relevance to an IBM card. Also, some organized religions

are based on the premises that mankind is evil, sinful, and must be

"saved."

The mature women student's mean score on the "synergy"

subscale was located at approximately a standard score of 47 on the

profile. This score was higher than the freshmen's score of approxi-

mately 42, but lower than the self-actualized persons' score of appro-

ximately 52. On the "synergy" subscale, "A high score is a mea-

sure of the ability to see opposites of life as meaningfully related.

A low score means that one sees opposites of life as antagonistic.
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When one is synergistic one sees that work and play are not different,

that lust and love, selfishness and selflessness, and other dichoto-

mies are not really opposites at all" (10, p. 20). It appeared that

the mature women students tended to compartmentalize opposites in

their lives. It could be hypothesized that many of the middle-class

teachings and values contribute to a non-synergistic viewpoint. The

"protestant ethic" preaches that one must work hard and not have too

much fun; lust is evil; it's bad to be selfish. It might be difficult for

a person raised with this middle-class, protestant ethic to integrate

meaningfully such dichotomies.

" . . . the ability to accept anger or aggression within one's

self as natural" (10, p. 21) is measured by the "acceptance of

aggression" subscale. The self-actualized sample's score was

located at approximately a standard score of 53, the mature women's

score at 49 and the freshmen's at 46. Apparently, the women indi-

cated a slight tendency to deny feelings of anger or aggression.

Possibly this could be explained by the fact that the feminine stereotype

does not allow for aggressive feelings. In addition, middle-class

children may be taught that "it's not nice" to be angry or to fight.

Furthermore, it could be hypothesized that other-directed people who

are seeking approval cannot afford to show anger or aggression that

might alienate others.
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The final subscale of the POI is the "capacity for intimate

contact." The person who scores high on this subscale has the ability

to develop warm, interpersonal relationships which are not overly

encumbered by expectations and obligations. The freshmen's score

was plotted at approximately a standard score of 42, the mature

women students' at 48 and the self-actualized persons' at 54. The

women indicated slight difficulty with establishing warm interpersonal

relationships of the type measured by this scale. It may be difficult

for them to eliminate the expectations and obligations aspects from

their contacts. As middle-class children, they may have been taught

that they must "repay favors" and that friends are "always nice to

each other."

In summary, on the POI, the mature women students indi-

cated that they were slightly time -incompetent and other-directed.

They held the values of self-actualizing people, but were rigid in

applying values. They were on the borderline between being sensi-

tive and insensitive to their own feelings and needs, while indicating

a slight tendency toward spontaneously expressing feelings. A lthough

they had high self regard, they showed an inability to accept them-

selves in spite of weaknesses. They tended slightly toward the views

that mankind is essentially evil and that the opposites of life are

antagonistic. They expressed slight tendencies to deny feelings of
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anger or aggression and to have some difficulty with warm interper-

sonal relationships. According to the POI Manual, these women's

scores could be considered normal, in between self-actualized and

non-self-actualized groups (10, p. 21). However, when interpreting

the mature women's scores compared to profile of the self-actualizing

sample, it should be remembered that the self-actualizing sample

was very small, the manual gave insufficient data concerning it, and

statistical comparisons were not possible. Although, according to

the POI measure, the mature women students are not yet self-

actualized, they have definitely moved further in that direction than

have the usual entering college freshmen.

The total sample of mature women students was divided into

new (N = 116) and returning (N = 133) students. The data compar-

ing the mean scores of the new women students to the mean scores

of the norm of entering college freshmen are displayed in Table VIII.

All of the scores made by the new women students w-re higher than

the norm. Returning women students were compared to the freshmen

norm and the resulting data are shown in Table IX. Again, all of the

scores made by the returning women students were higher than the

norm. When the mean scores of the new women students were

compared to those of the returning women students, no great differences

were found. The data for this comparison are contained in Table X.
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TABLE VIII

SCORES OF NEW WOMEN STUDENTS COMPARED TO THE
NORM ON THE POI

Publisher's Normative New Mature Women

SampleNStudents
N = 2046 N = 116

Test Subs cales ___

T bMean S. D. App. Mean S. D. A pp.
S.S. S.S.

Time competence 15. 1 2.9 41 17. 1 3. 0 47

Inner-directed 75.6 8.9 43 82.5 11.6 46

Self -actualizing

Value 18.8 2. 6 46 20. 5 2.4 51

Existentiality 16.7 4.4 39 18.6 4.7 43

Feeling Reactivity 13.8 2. 9 44 15. 1 3.1 49

Spontaneity 9.7 2. 2 44 11.9 2. 9 51

Self-Regard 11.5 2.2 48 12.4 2.5 51

Self -A cceptance 13.7 3. 0 41 15.7 3.5 46

Nature of Man,
Constructive 11.6 2.0 45 12.2 1.7 48

Synergy 6.3 1.4 42 6.9 1.3 47

Acceptance of

Aggression 15.1 3.0 46 15.9 3.3 48

Capacity for

Intimate Contact 15.6 3.4 42 17.6 3.6 48

Question 3

What were the expectancies for control of reinforcements of

these women; i. e., were they internal or external? Did their loci

of control differ from the publisher's normative samples?

Rotter's I-E Scale was administered to the mature women

students to determine their location on the internal-external locus of
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TABLE IX

SCORES OF RETURNING WOMEN STUDENTS COMPARED

TO THE NORM ON THE POI

Publisher's Normative Returning Mature

Sample Women Students

N= 2,046 N=133

Test Subscales
Mean S.D. App. Mean S. D. A pp.

S.S. S.C.

Time Competence 15.1 2.9 41 17.4 3. 0 48

Inner-directed 75.6 8.9 43 84.0 12.4 48

Self-actualizing
Value 18. 8 2.6 46 20. 4 2.9 51

Existentiality 16.7 4.4 39 19.4 4.5 45

Feeling Reactivity 13.8 2.9 44 15.7 3. 1 51

Spontaneity 9.7 2.2 44 11.7 3.0 51

Self-Regard 11.5 2.2 48 12.8 2.7 53

Self -A cceptance 13.7 3.1 41 15.7 3.5 46

Nature of Man,
Constructive 11.6 2. 0 45 12. 0 2. 1 48

Synergy 6.3 1.4 42 7.0 1. 2 47

Acceptance of
Aggression 15.1 3.0 46 16.4 3.4 49

Capacity for
Intimate Contact 15.6 3.4 42 18.1 3.9 49

control continuum. Scores on the scale may range from zero to

twenty-three, with a zero representing a perfectly internal position.

Thus, a low score on the scale represents internality, or the healthy

position for expectancies of control of reinforcements.

Two samples from the publisher's data were selected for

comparison with the mature women students (8, p. 15). The means
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TABLE X

NEW AND RETURNING MATURE WOMEN

ON THE POI

New Mature Women Returning Mature

Students Women Students

N = 116 N = 133

Test Subscales

Mean S. D. A pp. Mean S. D. App.
S.S. S.S.

Time Competence 17.1 3. 0 47 17.4 3.0 48

Inner-directed 82.5 11.6 46 84.0 12.4 48

Self -actualizing

Value 20.5 2.4 51 20.4 2.9 51

Existentiality 18.6 4.7 43 19.4 4.5 45

Feeling Reactivity 15. 1 3. 1 49 15. 7 3. 1 51

Spontaneity 11.9 2.9 51 11.7 3. 0 51

Self-Regard 12.4 2.5 51 12.8 2.7 53

Self -A cceptance 15.7 3.5 46 15.7 3. 5 46

Nature of Man

Constructive 12.2 1.7 48 12.0 2. 1 48

Synergy 6.9 1.3 47 7.0 1.2 47

Acceptance of

Aggression 15.9 3. 3 48 16.4 3.4 49

Capacity for

Intimate Contact 17.6 3.6 48 18. 1 3. 9 49

and standard deviations of the mature women students as compared to

the mean of a sample of Ohio State University elementary psychology

students (N= 1180) are contained in Table XI. The mean of the

total sample of mature women students was lower than the norm.

When the total sample was divided into new and returning women

students, the new women were lower than the norm as were the

127
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TABLE XI

SCORES OF MATURE WOMEN STUDENTS COMPARED TO

THE NORM FROM OHIO STATE UNIVERSITY ON THE

I-E SCA LE

Mature Women Students Ohio State University

Mean S. D. N Mean S. C. N

6.8 3.7 Total = 249 8.3 4.0 1180

7.2 3.7 New = 116 8.3 4.0 1180

6.5 3.7 jReturning =133 8.3 4.0 1180

returning women. Thus, the mature women students appeared to be

more internal than the norm; that is, the women felt more in control

of their own lives. Perhaps this internality displayed by the women

is not surprising when it is considered that they are actively taking

charge of their lives and manipulating their environments by attending

college. It could be that they believe that their own efforts bring

rewards.

The data comparing the means of the mature women to a

national stratified sample on the Purdue Opinion Poll of tenth,

eleventh, and twelfth graders (8, p. 15) are displayed in Table XII.

The means of the mature women students also were lower than the

mean of this norm group.
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TAB LE XII

SCORES OF MATURE WOMEN STUDENTS COMPARED TO

A NATIONAL STRATIFIED SAMPLE OF TENTH,

ELEVENTH, AND TWELFTH GRADERS ON
THE I-E SCALE

Mature Women Students National Stratified Sample

Mean S. D. N Mean S. D. N

6.8 3.7 Total = 249 8.5 3.7 1000

7.2 3.7 New = 116 8.5 3.7 1000

6.5 3.7 Returning = 133 8.5 3.7 1000

The means of the two subgroups of new and returning mature

women students were compared to each other. The results are dis-

played in Table XIII. Although the mean of returning women was

slightly lower, indicating they were slightly more internal than the

new women, the difference between the two means was not great.

Possibly a trend exists; as the women continue successfully in

school, they may become more internal.

Figure 3 is a histogram of the scores and frequencies of

occurrence made by the mature women students on the I-E Scale.

This graphically portrays the concentration of women who scored

at the internal end of the continuum.
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TABLE XIII

COMPARISON OF NEW AND RETURNING MATURE WOMEN

STUDENTS ON THE I-E SCALE

New Women Students Returning Women Students

N = 116 N = 133

Mean S. D. Mean S. D.

7.2Z 3.7 6.5 3.7

Question 4

What was the relationship among self-esteem, self-

actualization and locus of control of mature community-college women?

Were these relationships statistically significant?

To identify the relationships among self-esteem, self-

actualization, and locus of control of these women, a correlation

matrix was constructed with the variables being the women's scores

from the TSCS, the POI, and the I-E Scale. Out of this matrix,

the specific relationships examined were: (a) Total P scores of the

TSCS and the I-E Scale scores; (b) inner-directed scale scores of

the POI and the I-E Scale scores; and (c) Total P Scores of the

TSCS and inner-directed scale scores of the POI. To determine the

significance of correlations, a table constructed for that purpose

was consulted (7, p. 301).
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The correlation of the mature women students' Total P

scores with their scores on the I-E Scale is shown in Table XIV.

For the total sample of women (N = 249), the correlation was

r = - .23 which was significant at the . 05 level. In other words,

the women's internality appeared to be related significantly to their

positive self-esteem. When the total sample of women was divided

into new and returning students, the correlation between scores of

new women was r = - . 33 and was significant (p < . 01). However,

the correlation of r = - . 15 for the scores of returning women was not

statistically significant, although it indicated the desirable relation-

ship of low scores related to high scores.

TABLE XIV

RELATIONSHIP BETWEEN TOTAL P SCORES ON THE TSCS

AND THE I-E SCALE SCORES

Sample of Mature Women Students r

Total Sample - .23

N = 249

New Women Students -. 33

N = 116

Returning Women Students -. 15

N =-133

p < . 05

p < .01
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These results support the findings of Fish and Karabenick

(4), Ryckmann and Sherman (9), and Heaton and Duerfeldt (6).

They all found relationships with suggested that subjects with high

self esteem were more internal. It is possible that high self esteem

is somewhat of a prerequisite for internality. It would seem logical

that individuals who felt adequate (high self-esteem) would feel in

control of their destinies (internality).

No statistically significant relationships were found between

the women's scores on the I-E Scale and the inner-directed scale of

the POI. These correlations are displayed in Table XV. This

TABLE XV

RELATIONSHIP BETWEEN INNER-DIRECTED SCORES ON THE
POI AND THE I-E SCALE SCORES

Sample of Mature Women Students r

Total Sample - .07

N = 249

New Women Students -. 1*
N = 116

Returning Women Students - . 2*
N = 133

eall non-significant
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finding is similar to that of Wall who found little correlation between

the I-E Scale and the POI (11). His conclusion that the two instru-

ments are measuring conceptually different variables may be correct.

Bass and Stek (1), who were attempting to replicate a successful

study by Warehime and Foulds (12), also found no significant corre-

lations between POI and I-F Scale scores, although Warehime and

Foulds had found significance for females. This lack of significant

relationship between self-actualization as measured by the POI and

internality as measured by the I-F Scale is difficult to explain when

the constructs logically appear, by definition, to be related.

The results of the correlation of the mature women students'

scores on the Total P scale of the TSCS with the inner-directed scale

scores of the POI are contained in Table XVI. The relationship for

the total sample (r = .33), the new women students (r = .28), and

the returning women students (r = . 36) were all significant (p < . 01).

Mature women students with high self esteem were more inner-

directed. Probably women who like themselves, feel adequate, and

have confidence would find it easier to be independent and self-

supportive.

In summary, the scores of the mature women indicated

significant relationships between self-esteem and internality and

between self-esteem and inner-directedness. Their scores did not
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show a significant relationship between inner-directedness and

internality.

TABLE XVI

RELATIONSHIP BETWEEN TOTAL P SCORES ON THE TSCS
AND THE INNER-DIRECTED SCORES ON THE POI

Sample of Mature Women Students r

T otal Sample 33*
N = 249

New Women Students .28
N = 116

Returning Women Students .36*
N = 133

p< .01

Question 5

What impacts did these psychological characteristics of self-

concept, self-actualization, and locus of control appear to have on the

education of these women?

The favorable self-concepts, movement toward self-

actualization, and internality of these mature women students

appeared to have positive impacts on their educations. It could be

hypothesized that their positive levels of self-esteem gave them the

confidence to attempt continuing education in the first place. Their
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movement toward self-actualization perhaps led them toward the desire

to more fully utilize all of their potentialities, and they saw education

as one avenue in this direction. Their internal loci of control prob-

ably made them self-motivated and, thus, increased the probability

of their success at college. Furthermore, it could be hypothesized

that these psychological characteristics lent the women the impetus

to pursue their educations and allow them not to be overly harassed

or sidetracked by the more mundane technical problems they

encounter as housewives and students.

The positive level of self-esteem of these women may also

be a factor in the rapidity with which they overcame initial insecuri-

ties and anxieties. Comments written by the women about in-class

interaction seemed to suggest this:

At first I was very apprehensive, but I soon discovered

we all wanted to learn.

At first, I felt very nervous. Now I feel just like any

other student.

When I first began in the spring of '73, I felt embarassed
because I was older, but after attending several semesters,

I feel as accepted as anyone, and can participate as well
as anyone.

Out of place about a week.

The combination of internality, movement toward self-

actualization, and high self-esteem would certainly seem to increase
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the probability that these women knew what they wanted out of their

educations and would achieve it.

Question 6

a. What were these women's perceptions of the attitudes

held by their families and friends toward their continuing education?

To discover the mature women students' perceptions of the

attitudes held by their families and friends toward their continuing

education, they were asked to complete charts contained in the ques-

tionnaires. They were asked to indicate their perceptions of the

attitudes of families, friends, and employers by checking whether

these were actively helpful, encouraging, tolerant, discouraging, or

opposed. The chart is shown in Table XVII; the numbers and

percentages of the total sample (N = 249) who checked each category

are indicated.

It appeared that the women were well supported by immedi-

ate family and close friends. Seventy-four percent of the women

perceived the attitudes of their husbands, fiances, or special male

friends to be favorable; i.e., 45 percent were seen as actively helpful

and 29 percent were encouraging. None of the women reported that

the significant males in their lives were opposed. The children of

the women were also perceived as possessing a favorable attitude

toward their continuing education with 43 percent encouraging and 19
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percent actively helpful. Sixty -our percent of their close friends

were viewed as encouraging and 17 peent actively helpful, whereas

58 percent of the women's mothers' attitudes were seen as favorable.

The women were somewhat noncommittal about their perceptions of

the attitudes of their fathers and their in-laws. Fifty-five percent

of the women reported being employed and 37 percent reported per-

ceiving favorable attitudes of employers toward their educations.

Similar patterns appeared when the sample of women students

was divided into new and returning students. The data for new women

students (N = 116) are presented in Table XVIII. The results of the

perceptions of returning women students (N = 133) are shown in

Table XIX.

b. What were the implications of these attitudes with regard

to the education of these women?

The most obvious implication of these favorable attitudes

is that, as long as the women were receiving such support from

family and friends, it would be much easier for them to pursue their

educations. The women would be more likely to realize their

educational goals when these goals were supported by their families.

These favorable attitudes seem to disprove the stereotyped hypothesis

held by many that husbands dislike their wives' educational pursuits.
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Furthermore, it could be hypothesized that families with

favorable attitudes would be more understanding of the needs of the

women and cooperative when the women needed assistance or moral

support. These women probably did not have to "fight" for study

time. Having a supportive base at home in all likelihood increased

these women's chances for success in college.

c. Was there a relationship between these perceived attitudes

and the women's self-perceptions, statuses of self-actualization, and

loci of control?

The question of a relationship between these perceived atti-

tudes and the women's self-perceptions, statuses of self-

actualization, and loci of control is a complicated one. On the one

hand, persons who display high self-esteem and confidence in them-

selves inspire others to feel confident about them and to regard them

highly. On the other hand, if others appear to have confidence in

certain persons, those persons often gain confidence in themselves.

In the case of these mature women students, it could be that, because

they have high self-regard and confidence in themselves, their fami-

lies and associates view them favorably, or it could be vice-versa.

The issue of which was first, the women's high self-esteem or their

families' support, may not be as important as the fact that these two

variables are likely to reinforce each other. Furthermore, the
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women's positive views of themselves in the family and social areas

were indicative of the fact that they feel comfortable in these areas,

so it is not surprising that they perceive the attitudes of family and

friends as favorable toward their continuing educations.

Since the women were slightly other-directed in their statuses

of self-actualization, it would appear that the support of others would

be important to them. This seems somewhat to contradict their

expressed internal loci of control. Perhaps, these women felt capa-

ble of reinforcing themselves and controlling their own destinies

(internality), while still enjoying the support they perceived from

others (other-directedness). It could be that the perceived favorable

attitudes of their families stemmed from their internality in that

these women did not feel that outside forces controlled them and thus,

like most internals, worked harder at all of their undertakings, both

in family lives and in school

Question 7

a. What did these mature women perceive as their motiva-

tions for attending college?

To ascertain their perceptions of motives for attending

college the women were asked to respond to an open-ended question,

"What is your major purpose in attending college?" Many of the

women mentioned more than one reason. A content analysis of their
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answers revealed that a large number of their reasons for attending

college were concerned with obtaining degrees, their careers, and

career advancement, but many of their reasons were more self-

actualizing, e. g. , to improve themselves, for personal enrichment,

and to gain knowledge. The content categories and the numbers and

percentages of women who expressed each motive for attending college

are presented in Table XX. Some of the women listed more than

one reason.

Equal numbers of women (63, or 25 percent) responded

with "to gain knowledge or to learn" and "to get a degree" as their

major purpose in attending college. Career improvement or promo-

tion ranked third, whereas self -improvement ranked fourth as a

reason. The motives of the women appear to be a blend of practical,

materially-oriented, and self-actualizing reasons.

b. Was there a relationship between their motives and

their statuses of self-actualization?

There appears to be a definite relationship between the

motives of these mature women for attending college and their statuses

of self-actualization. According to their POI results, these women

were moving significantly in the direction of self-actualization. That

meant that they were moving toward more fully utilizing all of their

potentialities. Many of their reasons for attending college could be
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TAB LE XX

MOTIVES FOR ATTENDING COLLEGE

Total Sample New Returning
Mature Women Students Students

N=249 N = 116 N=133
Motive or Purpose

N % N N %

To gain knowledge; to learn 63 25 33 28 30 23

To get a degree 63 25 24 21 39 29

Career improvement;

promotion 38 15 22 19 16 12

To improve myself 37 15 18 16 19 14

Personal enrichment 30 12 15 13 15 11

To get a job; earn money 23 9 7 6 16 12

To get a special more
rewarding job 19 8 9 8 10 8

Joy of learning; pleasure 18 7 8 7 10 8

To keep mind active;
stimulated; be involved 17 7 6 5 11 8

Satisfy previous desire for

education 11 4 6 5 5 4

Children growing up 10 4 4 3 6 5

Insurance 9 4 3 3 6 5

Get Texas teaching

certificate 9 4 7 6 2 2
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TABLE XX (cont'd)

Total Sample New R eturning
Mature Women Students Students

N=249 N=116 N=133
Motive or Purpose

N % N % ' N %

Omitted 7 3 2 2 5 4

Change careers 6 2 5 4 1 1

To get formal education to
go with experience 5 2 2 2 3 2

Review; bring up to date 4 2 2 2 2 2

Example for children 4 2 2 2 2 2

Not sure; don't know 4 2 2 2 2 2

Rich rewarding future 3 1 2 2 1 1

Meet people; make friends 3 1 1 1 2 2

Get away from home 2 1 1 1 1 1

Prepare for graduate
school 1 0 1 1 0 0

Sense of accomplishment 2 1 1 1 1 1

Some women listed more than one
tages do not equal one hundred.

reason; therefore percen-

classified as self-actualizing ones, e.g. , gaining knowledge, self-

improvement, personal enrichment, the joy of learning or getting a

more rewarding job.
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The following are examples of the women's replies to the

question concerning their major purposes for attending college:

I enjoy it--

* . . when children are grown, to have a rewarding work
or interest.

To get a degree--for my own self-satisfaction and improve-
me nt.

Enjoy learning and now have the time.

To learn more about the world around me; to stop vege-
tating in front of the T.V. watching soap operas.
Eventually to get a degree and get a part-time job (at
least).

a. To enrich myself as a person--self satisfaction;
b. To obtain the education to obtain a more reward-
ing job when I return to work.

To get a degree and prepare myself for the middle years--
and old--when the kids and husband don't need me for
every little thing. I can't imagine the horror of bridge
clubs, soap operas, and knitting the rest of my life !

To grow mentally and emotionally, to learn to interact
with people on all different levels more effectively, to
become more aware of the world outside my home and
job.

It appears that women who gave reasons like these for attending col-

lege could be described as attending for self-actualizing motives.

An examination of Table XX reveals 203 such responses.
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Question 8

a. What or who was most influential in getting the women

to attend college?

To determine what or who was most influential in getting

the mature women to attend college, they were asked to respond to

the question of "What or who 'turned you on' to attending college?

Some of the women listed more than one answer. The answer given

most frequently was "me" or "myself. " The second most frequent

answer was that college was a "long-time ambition. " Friends,

neighbors, or co-workers ranked as the third most frequent, whereas

husbands were ranked as the fourth more frequent answer to what or

who "turned them on" to attending college. The responses as well

as the numbers and percentages of women who made each response

are shown in Table XXI. Women whose responses were classified in

the "other" category mentioned such influences as an instructor,

divorce, "Explore," travel, The Urantia Book, and the Women's Lib

Movement. It is interesting to note that at least two women mentioned

the current climate in which mature students are more accepted in

college.

b. Was there a relationship between what or who influenced

them and the women's self-perceptions, statuses of self-actualization,

and loci of control?
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TABLE XXI

FORCES INFLUENTIAL IN GETTING MATURE WOMEN TO

ATTEND COLLEGE

Total Sample New R eturning

Mature Women Students Students

What or Who Was N=249 N=116 N = 133

Most Influential?

N % N % N %

Me, myself 69 28 28 24 41 31

Long-time ambition 51 20 18 16 33 25

Friends, neighbors,

co-workers 38 15 17 15 21 19

Husband 36 14 15 13 21 19

My job 19 8 11 9 8 7

Family--mothers,

children, aunts, sisters,

parents 17 7 11 9 6 5

Others 17 7 6 5 11 8

Desire to learn 12 5 6 5 6 5

Omitted 9 4 6 5 3 2

Therapy/counseling 8 3 4 3 4 3

Employer 7 3 4 3 3 2

New interest, outlet 6 2 0 0 6 5

Convenience of

Community College

campus 6 2 0 0 6 5

Need or desire for a job 4 2 4 3 0 0

No one 4 2 3 3 1 1

Need for more education 2 1 2 1 0 0

Climate, acceptance of

mature students 2 1 1 1 1 1

This particular community

college 2 1 0 0 2 2

? , don't know 2 1 1 1 1 1

Some women listed more than one answer; therefore, per-

centages do not equal one hundred.
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There appeared to be a positive relationship between the

mature women students' positive self-concepts, their movement

toward self-actualization, their internal loci of control, and their

disclosures of what or who was influential in getting them to attend

college. It could be hypothesized that only persons with positive

self concepts would be likely to feel confident and adequate enough to

accept full responsibility for themselves as many of the women did

by reporting that the "turned themselves on."

Many of the influences reported by the women could be clas -

sified as self-actualizing. For example, the desire to fulfill a

long-time ambition, desire to learn, therapy and counseling, or a

new interest or outlet in life are all means by which persons can

move toward self-actualization. All of these means were mentioned

by some of the women as influential in getting them to attend college.

On the POI scores, the women were slightly "other-

directed. " This need for support appeared in the third and fourth

most frequently mentioned influences of friends and husbands.

The internality of the women also appeared to be related to

the influences they described. It is possible that their feelings of

control over their lives led them to list themselves or their own

long-time ambition as the two most frequently mentioned influences.
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Question 9

Why did they select this particular community college?

In an attempt to determine why the women selected this

particular community college, they were asked to respond to a check-

list in the questionnaire. The results of that checklist are depicted

in Table XXII.

The convenient, neighborhood location of the community

college was apparently a major factor in the women's selection of

TA B LE XXII

REASONS FOR SELECTION OF THIS PARTICULAR COMMUNITY
COLLEGE

T otal Sample New Returning

Mature Women Students Students

N=249 N=116 N = 133

Reasons for Selection
N N% N %

Convenient location 236 95 108 93 128 96

Economy 145 53 65 56 80 60

Programs offered 102 41 52 45 50 38

Convenient class times 100 40 42 36 58 44

Friends attending 22 9 15 13 7 5

Instructors 11 4 3 3 8 6

Other 19 8 8 7 11 8

More than one answer could be checked; therefore percen-

tages do not equal one hundred.
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this particular community college. Also, the low state school

system tuition evidently attracted some. Programs offered at this

community college and convenient class times were indicated by 41

percent and 40 percent respectively as reasons for selecting the col-

lege. Friends and instructors played a minor role in influencing the

women's choice. Examples of reasons the women listed in the

"other" category were

1. husband attends;

2. son attends;

3. private college tuition was too steep;

4. the "open door" policy, heard good reports;

5. was less threatening than a four-year institution; and

6. had a job on campus.

In addition to determining why they selected this particular

community college, the women were asked to reveal their feelings

about their treatment as a mature women on this campus. The majo-

rity (95 percent) felt they were treated equally with other students.

Only two felt discriminated against, and three felt ignored. Twenty-

four percent felt especially helped. The responses of the women to

this question are contained in Table XXIII.
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Question 10

What were the demographic characteristics of these women?

Ages of the mature women students ranged from twenty-nine

to sixty-two, with an average age of thirty-seven years. Frequency

polygons of ages for the total sample, new and returning women,

are presented in Figure 4. One woman omitted her age and birth-

date. The ages, number, and percentages of women who reported

each age for the total sample, new and returning students, are dis -

played in Table XXIV. The largest numbers of women students were

in their thirties, particularly the early thirties.

The marital statuses reported by the women are indicated

in Table XXV. The majority, 74 percent, were married. Only 16

percent reported being divorced, and 4 percent were separated,

whereas 2 percent were widowed. Four percent indicated single

status, and one woman omitted her marital status. When divided into

new and returning students, the patterns of marital statuses of the

mature women students were similar.

When asked to respond to the question, "If you are married,

do you feel that the problems you have encountered while combining

college and marriage have strengthened your marriage, hindered

marital happiness, or had no influence? " the largest number of

women reported that it had had no influence, and the second largest
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number reported that it had strengthened their marriage. The data

from this question are displayed in Table XXVI

TABLE XXV

MARITAL STATUSES OF MATURE WOMEN STUDENTS

T otal Sample New Returning
Mature Women Students Students

Marital Status

N % N % N %

Single 9 4 4 3 5 4
Married 184 74 90 78 94 70
Widowed 5 2 1 1 4 3
Divorced 41 16 16 14 25 19
Separated 9 4 4 3 5 4
Omitted 1 0 1 1 0 0

T otal 249 100 116 100 133 100

The great majority of the women reported having children.

Only 11 percent reported none. The average-size family contained

two children, but numbers of children per woman ranged from zero to

six. The largest number of women reported having children of

primary grade ages. Sixty-three women reported one child of pri-

mary age; 49 women reported two primary age children; 12 reported

three, and one woman reported having four children of primary age.

The data for the total sample of mature women students on numbers
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TABLE XXVI

INFLUENCE ON MARRIAGES OF PROBLEMS ENCOUNTERED
WHILE COMBINING COLLEGE AND MARRIAGE

Total Sample New R eturning
Influence of Combining Mature Women Students Students
College and Marriage

N N N %

Strengthened Marriage 65 26 27 23 38 29

Hindered Marital
Happiness 18 7 6 5 12 9

Had no Influence 105 42 58 50 47 35

Omitted 61 25 25 22 36 27

Total 249 100 116 100 133 100

of women who reported children at various grade levels, and the total

number of children reported per woman are exhibited in Table XXVII.

The data for new women students are contained in Table XXVIII, and

for returning students in Table XXIX. Patterns of numbers and grade

levels of children of new and returning women students appear to be

quite similar to the total sample.

The women were asked to reply to the question of "Who

takes care of the children while you are in class?" Many of the

women indicated that their children cared for themselves (34 per-

cent), the husband helped (20 percent), or they checked the "other"
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category (29 percent). Many who checked the "other" category

wrote in that their children were in school while they attended classes.

The results of the question of persons responsible for the children

while the women were in class is displayed in Table XXX.

The husbands of the women were described as being well-

educated. The women reported that the majority of their husbands

had some college experience and 46 percent had a bachelor's or higher

degree. None of the women claimed that their husbands had less than

a high school education. The reported educational levels of the

husbands are displayed in Table XXXI. It is possible that the high

educational levels of the husbands of these women may be related to

the favorable attitudes of the husbands toward their wives' continuing

educations. Many of the women who omitted the section of the ques-

tionnaire on husbands were, of course, those who were single,

divorced, widowed, or separated.

Only eight mature women students reported their husbands to

be presently enrolled at this same community college, whereas twenty

reported them to be enrolled at another college or university. The

high educational levels of the husbands may be responsible for their

lack of involvement in this community college which offers freshman

and sophomore level courses. The statuses of husbands as students

are contained in Table XXXII.
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TAB LE XXX

PERSONS RESPONSIBLE FOR CHILD CARE WHILE WOMEN

WERE IN CLASSES

Total Sample New R eturning
Mature Women Students Students

Persons Responsible N = 249 N 116 N = 133

for Child Care
N % N% N %

Husband 49 20 27 24 22 17

Parents 9 4 3 3 6 5

In-laws 3 1 1 1 2 1

Babysitter 22 9 9 8 13 10

Neighbors 10 4 5 4 5 4

Nursery 11 4 6 5 5 4

Care for Themselves 85 34 36 31 49 37

Other 73 29 28 24 45 34

"More than one category was checked by some of

therefore percentages do not equal one hundred.
the women;

Most of the husbands, 77 percent, were reported to be

employed full-time. Their reported employment statuses are

revealed in Table XXXIII. Many of the women who omitted an answer

to these items probably just did not bother to check "no" because

they felt that the question did not apply to them.

The Dictionary of Occupational Titles (2, pp. 1-24) was

used to categorize the husbands' occupations as reported by the

mature women students. As expected, because of the location of

this particular community college in a middle to upper-middle class
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TA B LE XXXI

EDUCA TIONA L LEVE LS OF HUSBA NDS

Total Sample New R eturning
Highest Grade Mature Women Students Students
Completed by Husband N = 249 N = 116 N = 133

N % N % N %

Less than Eighth 0 0 0 0 0 0
Eighth Grade 0 0 0 0 0 0
High School 33 13 20 17 13 10
College Freshman 15 6 6 5 9 7
Sophomore 18 7 7 6 11 8
Junior 15 6 7 6 8 6
Bachelor's 80 32 39 34 41 31
Master's 22 9 9 8 13 10
Doctorate 13 5 6 5 7 5
Omitted 53 22 22 19 31 23

Total 249 100 116 100 133 100

metropolitan area, most of the occupations of the husbands were clas-

sified in the professional categories. The numbers and percentages

of husbands' reported occupations in each DOT category are shown

in Table XXXIV. Some of the women omitted or did not specify an

occupation for their husbands (see Appendix I for listing of occupa-

tions of husbands as reported by the women).

In order to investigate the occupational levels of the parents

and in-laws of the mature women students, the women were asked

to list the occupations of their fathers and fathers-in-law. The DOT
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TA B LE XXXIV

HUSBANDS' OCCUPATIONS

DOT Category Total Sample New R eturning
of Occupations Mature Women Students -Students

N=249 N =-116 N=133

N % N % N %

0-1, Professional,
technical and
managerial 111 45 46 40 65 49

2, Clerical and sales 54 22 32 28 22 17

3, Service 2 1 0 0 2 2

4, Farming, fishery,
forestry, and related 1 0 0 0 1 1

5, Processing 1 0 0 0 1 1

6, Machines trades 6 2 4 4 2 2

7, Benchwork 8 3 5 4 3 2

8, Structural work 8 3 6 5 2 2

9, Miscellaneous 2 1 0 0 2 2

Some women omitted the husband's
percentages do not equal one hundred.

occupation; therefore,

classifications were used to categorize the occupations (2, pp. 1-24).

The numbers and percentages of the fathers' and fathers -in-law's

reported occupations as categorized are displayed in Table XXXV.
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Although many of the fathers and fathers-in-law were classified in

the professional category, their occupations seemed quite varied and

spread across all the categories (see Appendix J for a listing of

fathers' and Appendix K for fathers -in-law's reported occupations).

It is difficult to say what influence the occupational levels of the

fathers had on the mature women. Many women indicated a long-

standing desire for a college education, so it can be hypothesized

that their parents instilled education as a value. The old cliche of

"parents wanting their children to do better than they did" may have

been in operation.

The majority of the mothers and mothers-in-law of the

mature women students were reportedly not employed. Their

employment statuses are revealed in Table XXXVI. When the

reported occupations of those employed were classified using the

DOT classifications, most of them were in category two, clerical

and sales occupations (2, pp. 1-24) (see Appendix L for a listing

of the reported occupations for mothers and mothers-in-law of the

mature women students).

The reported approximately yearly incomes of the immedi-

ate families of the mature women students are displayed in Table

XXXVII. The incomes, averaging approximately $ 18, 000,
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TA B LE XXXV II

YEARLY INCOMES OF IMMEDIATE FAMILIES OF MATURE
WOMAN STUDENTS

T otal Sample New Returning
Mature Women Students Students

A pproximate Income

N % N % N %

Under $5,000 7 3 2 2 5 4
$ 5, 000 - 9,999 32 13 14 12 18 13
$ 10, 000 - 14, 999 48 19 24 21 24 18
$15,000 - 19,999 52 21 31 27 21 16
$20,000 - 24,999 52 21 17 14 35 26
$25,000 - 29,999 16 6 6 5 10 8
$30,000 - 34,999 14 6 5 4 9 7
Over $35,000 15 6 9 8 6 4
Omitted 13 5 8 7 5 4

Total 249 100 116 100 133 100

reflected the middle to upper-middle class

which this particular community college is

When asked to reveal the sources

status of

located.

the community in

of finances for their college

educations, most of the mature women indicated the categories of

themselves and their husbands. A few explained that their employer

helped by paying tuition. The sources of the womens' finances for

their educations are shown in Table XXXVIII.

The mature women students were asked if they had separate

bank accounts in their names only and if they had any credit cards in
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TABLE XXXVIII

SOURCES OF FINANCES FOR THE EDUCATION OF MATURE
WOMEN STUDENTS

Total Sample New R eturning
Mature Women Students Students

N= 249 N= 116 N= 133
Source of Financing

N N N

Savings 25 10 11 9 14 11
The Woman Herself 119 48 54 47 65 49
Her Husband 139 56 65 56 74 56
Her Parents 4 2 1 1 3 2
Her In-laws 0 0 0 0 0 0
Loans 1 0 1 1 0 0
Scholarships 2 1 0 0 2 1
Other 19 8 5 4 14 10

More than one category could
tages do not equal one hundred.

be checked; therefore percen-

in their name only. Data from these questions are presented in

Table XXXIX. It appears that a large number of the women did

report having separate credit cards and bank accounts. The single

and divorced women, of course, probably would have these, but

their numbers could not account for all of the women who reported

the separate accounts and cards. Possibly, although the credit

cards carry the women's names, they may be billed to the husbands'

accounts, which was not what the question was attempting to discern.

On the other hand, perhaps the Women's Liberation Movement is
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having an effect and women are opening accounts and establishing

credit of their own.

With regard to housing, the majority of the mature women

students reported living in their own homes. There are numerous

apartments and townhouses in the immediate area of this community

college, but it appears that these have not attracted the families of

mature women students. The numbers and percentages of women

who reported each category of housing are presented in Table XL.

Over half of the mature women students reported being

gainfully employed at present, and of those employed over half

claimed to be employed full-time. The number and percentages of

women who reported being gainfully employed are shown in Table

XLI. The number of hours worked per week as reported by the

women is contained in Table XLII.

The women who were gainfully employed at present were

mostly employed as secretaries or in some type of office work (see

Appendix M for the occupations listed by the mature women). Most

of their positions would fall in category two in the DOT classifica-

tion (2, pp. 1-24).

The women were asked to describe the patterns of their

work experiences. Most (78 percent) had worked before marriage.

A large number (41 percent) indicated that they had worked at
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TABLE XL

HOUSING OF MATURE WOMEN STUDENTS

T otal Sample New R eturning
Mature Women Students Students

Housing
N % N % N %

Own Home 190 77 89 76 101 76
Rented Home 7 3 2 2 5 3
Apartment 45 18 20 17 25 19
Owned Townhouse 0 0 0 0 0 0
Mobile Home 1 0 0 0 1 1
Parents' Home 1 0 1 1 0 0
In-laws' Home 1 0 1 1 0 0
Other 0 0 0 0 0 0
Omitted 4 2 3 3 1 1

Total 249 100 116 100 133 100

at irregular intervals since marriage. Very

cated not having vo rked at all since marriage.

few (6 percent) indi-

These experiences are

in keeping with the information from the Women's Bureau that more

and more women are a part of the labor force (13). The numbers

and percentages of mature women students indicating various work

patterns are displayed in Table XLIII. They were allowed to check

more than one category; therefore percentages do not equal one

hundred.

When asked if they planned to work when their education

were completed, 83 percent of the mature women students replied,
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TABLE XLI

EMPLOYMENT STATUSES OF MATURE WOMEN STUDENTS

T otal Sample New R eturning

Mature Women Students Students
Gainfully Employed

N % N % N %

Yes 137 55 63 54 74 56

No 111 45 52 45 59 44

Omitted 1 0 1 1 0 0

Total 249 100 116 100 133 100

TABLE XLII

HOURS WORKED PER WEEK

Total Sample New Returning
Mature Women Students Students

Hours Worked Per Week

N N % N %

Zero - 15 17 7 5 4 12 9
16 - 20 10 4 3 3 7 5
21- 30 8 3 4 3 4 3
31- 35 10 4 4 3 6 5
36 -40 63 25 32 28 31 23
Over 40 29 12 15 13 14 11
Omitted 112 45 53 46 59 44

Total 249 100 116 100 133 100
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TABLE XLIII

WORK EXPERIENCE PATTERNS OF MATURE WOMEN STUDENTS

Total Sample New Returning
Mature Women Students Students

Work Experience Pattern

N N N

Worked before marriage 193 78 89 77 104 78

Have not worked since
marriage 15 6 4 3 11 8

Worked until birth of first
child, but not since 37 15 21 18 16 12

Worked at irregular intervals
since marriage 103 41 51 44 52 39

Worked regularly since
marriage 37 15 16 14 21 16

Worked since marriage except
for brief time off for child-
bearing 34 14 10 9 24 18

Worked since divorce or
separation 51 20 21 18 30 23

Worked since high school or
post-high school training
(not married) 10 4 4 3 6 5

The women were allowed to check more than one category;
therefore percentages do not equal one hundred.
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"yes. " Teaching was the most popular choice of type of work;

thirty-nine women mentioned it. Twenty-five women planned to con-

tinue in their present work, but possibly to advance in it. Thirty-

one planned to work but were undecided about the line of work they

would select. The fields of counseling or psychology, nursing, and

accounting were also popular choices.

Although the women tended to be active, they were not active

in organizations or groups for the improvement of the status of

women. Only 9 percent reported involvement in such groups as

WEAL or NOW. Two of the 249 women reported being active in NOW,

seven in Women for Change, one in WEAL, two in Business and Pro-

fessional Women's Organization, .,four in Explore, and nine in others.

This lack of involvement in such groups may be considered somewhat

surprising in view of the fact that the women were actively doing

something that these groups support; i. e., they were continuing their

educations.

The women were, however, quite active in other organiza-

tions, with 69 percent reporting involvement. These involvements

seemed to collaborate with their positive social self concept scores

on the TSCS. This finding may also support Doty's; she found

women students to be more active than a group of non-students (3).
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TAB LE X LIV

PARTICIPATION IN ORGANIZATIONS OR ACTIVITIES

T otal Sample New Returning
Mature Women Students Students

A ctive Participation

N N N

Yes 172 69 77 66 95 71

No 77 31 39 34 38 29

Omitted 0 0 0 0 0 0

Total 249 100 116 100 133 100

The numbers and percentages of women who reported active participa-

tion in organizations or activities are shown in Table XLIV.

Church activities seemed to be the most popular among the

active women. The numbers and percentages of women who indicated

involvement in the listed activities are shown in Table XLV. Other

activities listed by the mature women students included such

groups as tennis leagues, Parents without Partners, social clubs,

sorority alumni groups, Order of Eastern Star, fine arts associations,

Transactional Analysis groups, and the like.

Forty-three percent of the women reported that these

organizations had educational programs offering such activities as

discussion groups, lectures, Transactional-Analysis training, Parent-
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TABLE XLV

ACTIVITIES OR ORGANIZATIONS IN WHICH THE WOMEN
PARTICIPATED

T otal Sample New Returning
Mature Women Students Students

Activity or Organization

N % N % N %

Church 101 41 47 41 54 41
PTA 49 20 26 22 23 17
Bridge Club 29 12 17 15 12 9
Garden Club 1 0 1 1 0 0
Scout Sponsor 19 8 12 10 7 5
Volunteer 43 17 23 20 20 15
Other 85 34 31 27 54 41

More than one activity could
ages do not equal one hundred.

be indicated; therefore

Effectiveness Training, and other human relations or communications

training. Thirty-four percent claimed to participate in these educa-

tional programs.

Question 11

What were their characteristics with regard to their educa-

tional programs?

A number of questions in the questionnaire were devoted to

characteristics of the mature women students' educational pro-

grams. The majority (88 percent) were part-time students,

percent-
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enrolled in less than twelve hours. Their enrollment statuses are

contained in Table XLVI.

TABLE XLVI

FULL- AND PART-TIME MATURE WOMEN STUDENTS

Total Sample New Returning
Mature Women Students Students

Enrollment Status

N % N % N %

Full-time: 12 hours or
more 23 9 1 1 22 16

Part-time: less than 12
hours 220 88 110 95 110 83

Omitted 6 3 5 4 1 1

Total 249 100 116 100 133 100

The students were divided between enrollment in day and

evening classes, 49 percent and 41 percent respectively, with 5 percent

in both day and evening classes, and one woman enrolled in a T.V.

course only. These enrollment statistics are displayed in Table

XLVII.

The classifications of the mature women students are con-

tained in Table XLVIII. The majority (58 percent) were freshmen,

with twenty-nine or fewer credit hours earned, whereas 20 percent
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TABLE XLVII

ENROLLMENT IN DAY AND EVENING CLASSES

T otal Sample New R eturning
Mature Women Students Students

Enrollment Status

N N % N %

Day classes 122 49 57 49 65 49
Evening classes 103 41 51 44 52 39
Both day and evening 12 5 5 4 7 5
T.V. only 1 0 1 1 0 0
Omitted 11 5 2 2 9 7

Total 249 100 116 100 133 100

were sophomores. The remaining 22 percent claimed credit hours of

junior level through the doctorate. Six percent reported already having

earned a bachelor's degree.

Thirty-two percent of the mature women students reported

being in a general transfer program. Only 13 percent reported being

in the Associate Arts (A.A. ) degree program. These two choices,

the general transfer and A.A. degree programs, may have caused

some confusion since the two frequently overlap. Many who plan to

transfer to another or to a four-institution earn an A.A. degree

because the A.A. requirements are very similar to the basic fresh-

man and sophomore courses required by most four-year institutions.
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CLASSIFICATIONS OF MATURE WOMEN
EARNED CREDIT HOURS

STUDENTS BY

T otal Sample New R etur ning
Mature Women Students Students

Classification

N N % N %

Freshman (1-29 hours) 145 58 67 58 78 59
Sophomore (30-59 hours) 51 21 17 14 34 26
Junior (60-89 hours) 23 9 12 10 11 8
Senior (90-120 hours) 5 2 3 3 2 1
Bachelor's Degree 15 6 9 8 6 4
Master's Degree 3 1 3 3 0 0
Doctorate 1 0 0 0 1 1
Omitted 6 3 5 4 1 1

Total 249 100 116 100 133 100

Only 7 percent reported being in the Technical/Occupational programs

leading to the Associate in Applied Arts degree. This was not sur-

prising since it can be hypothesized that so many of the middle- to

upper-middle-class persons in this community value the bachelor's

degree, and Technical/Occupational credits are not usually transfer-

able. Twelve percent reported being enrolled for personal enrich-

ment and 29 percent were undecided about their program. The

numbers and percentages of mature women students reportedly

enrolled in each program at this community college are depicted in

Table IL.
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TABLE IL

PROGRAMS OF MATURE WOMEN STUDENTS

T otal Sample New R eturning
Mature Women Stude nts Students

Program
N N % N

General Transfer 80 32 26 22 54 41
Associate Arts Degree 33 13 11 10 22 16
Technical/Occupational 17 7 8 7 9 7
Undecided 71 29 41 35 30 22
Personal Enrichment 31 12 18 16 13 10
Omitted 17 7 12 10 5 4

T otal 249 100 116 100 133 100

Education, business, nursing, accounting, and psychology

were the most frequently named majors (see Appendix N for a listing

of the majors reported by the mature women students). When asked

if they had selected their major because they felt that they had a

better chance of success in the field as a woman, 139, or 56 percent,

replied "no"; 43, or 17 percent, replied "yes"; and 67, or 27

percent, omitted an answer.

Sixty-six, or 27 percent, reported previous attendance at

another community college. Of these, forty-two had attended another

college in the district, thirteen had attended an out-of-state
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community college, and eleven had attended another community college

in Texas.

The women were also asked if they had taken or were pre-

sently enrolled in a Human Development course. The Human Develop-

ment courses (HD) are personal-growth groups, containing such

topics as communications training, value exploration, goal setting,

and leadership. They are transferable credit courses taught by the

counselors on all of the district campuses. Only forty-nine, or 20

percent, of the women reported having taken or being presently

enrolled in HD. This question was investigated because, if a large

percentage of the women had taken or were enrolled in HD, the course

content might have influenced their self-perceptions, statuses of

self-actualization, or loci of control.

To describe the women's future educational plans and their

levels of aspiration, they were asked if they planned to obtain bache-

lor's, master's, or doctoral degrees. Over half (59 percent) of

the women planned to obtain a bachelor's. Most named the Univer-

sity of Texas at Dallas or North Texas State University as the four-

year institutions they were likely to attend. It is interesting to note

that when the groups are divided into new and returning students, 71

percent of the returning students reported plans to obtain a bachelor's

degree, whereas only 45 percent of the new students reported such
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plans. It could be that the bachelor's degree appears more unrealis-

tic to a woman in her first semester and more obtainable to those

who have been previously enrolled. Nine women reported plans to

obtain a doctoral degree. The women's reported plans for obtaining

degrees are revealed in Table L.

Scheduled class times of 9 a. m. , 10 a. m. , 11 a. m. , 1 p. m. , and

evening appeared to be the most preferred hours. The women

appeared to be attempting to schedule classes when their children were

in school or in the evenings for those women who worked. They were

also asked to indicate times when they were on campus but not in

class. Many replied that this situation rarely occurred; they

arrived shortly before their classes and left immediately afterward.

Those who were on campus at times other than class times reported

that they mostly studied, went to the library, or drank coffee. A

few mentioned taking "Mycom tests" for self-paced instructional

classes. The numbers and percentages of women reporting various

activities on campus when not in class are shown in Table LI.

When comparing the new to returning students, slightly higher per-

centages of returning women reported these various activities. It

could be hypothesized that, because they have been around the campus

longer, they are more comfortable and are more willingly involved

in campus activities.
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TABLE L

PLANS FOR OBTAINING DEGREES

Degree % N % O ?

T otal Sample Mature
Women

Bachelor's 147 59 57 23 25 10 20 8
Master's 63 25 105 42 52 21 29 12
Doctoral 9 4 119 48 108 43 13 5

New Students

Bachelor's 52 45 30 26 20 17 14 12
Master's 22 19 48 41 30 26 16 14
Doctoral 4 3 54 47 53 46 5 4

Returning Students

Bachelor's 95 71 27 20 5 4 6 5
Master's 41 31 57 43 22 16 13 10
Doctoral 5 4 65 49 55 41 8 6

Y = yes; N = no; 0 = omitted; ? = undecided

The women were asked to disclose their feelings about inter-

acting and participating in classes with younger students. The

related literature had indicated that this might be a problem for some

mature women. Their replies were overwhelmingly positive (72 per-

cent). Their answers revealed that they loved it, enjoyed it, felt

stimulated and challenged by it, felt great, felt at ease, and found it

helpful to interact and participate with younger students. Neutral
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TABLE LI

ACTIVITIES OF MATURE WOMEN STUDENTS ON CAMPUS
WHEN NOT IN CLASS

T otal New R eturning
Mature Women Students Students

A ctivity

N % N % N %

Drink Coffee 72 29 22 19 50 38
Eat Meals 35 14 12 10 23 17
Socialize 68 27 22 19 46 35
Study 91 37 30 26 61 46
Go to the library 78 31 21 18 57 43
Attend Meetings, Clubs,

Lectures 30 12 11 9 19 14
Confer with instructors 31 12 6 5 25 19
Confer with counselors 18 7 10 9 8 6
Other 25 10 11 10 14 11

More than one activity could be indicated;
centages do not equal one hundred.

therefore, per-

statements such as "no problem, "1"no feelings, " 1 "hadn't thought

about it, " or '"doesn't bother me" made up 22 percent of the replies.

The 7 percent who were negative reported that they felt slightly out

of place, hesitant, self-conscious, fearful, stupid, or impatient.

The numbers and percentages of positive, neutral and negative

statements made by the mature women students about interaction

and participation in classes with younger students are revealed in

Table LII. Examples of their comments on such interaction follow:
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TABLE LII

FEELINGS ABOUT INTERACTING AND PARTICIPATING IN
CLASSES WITH YOUNGER STUDENTS

Total Sample New Returning

Statement of Feelings about Mature Women Students Students

Interacting with Younger
Students N % N % N %

Positive 179 72 78 67 101 76

Neutral 55 22 27 23 28 21

Negative 18 7 7 6 11 8

'Some women omitted an answer or expressed more than one

idea; therefore percentages do not equal one hundred.

I love it! I find now that being in a discussion group

where participants are one age is really dull! It is

helping me understand my own children as they approach

college age soon.

I think it's fun. But then I don't "feel" that much older

than them [sic].

The younger students are so bright. I really have to work

to compete.

Thought it would be more difficult.

A little hesitant because they have more recent experi-
ence in the process of learning.

When asked if they differed from the younger students in

their opinions, most (55 percent) of the mature women students
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replied "yes. " The mature women perceived themselves as more

tolerant, realistic, mature, conservative, patient, understanding,

confident, logical, conscientious, and serious. They viewed the

younger students as more liberal, rebellious, insecure, opinionated,

idealistic, too radical, superficial, carefree, enthusiastic, and too

extreme in dress. Many women mentioned that they differed on

moral values, drugs, use of language, and a dress code. Quite a

few women refused to generalize, saying all individuals hold differing

opinions.

The mature women were asked if their objectives were differ-

ent from those of the younger students. Ninety-three, or 37 percent,

said "yes, " whereas 108, or 44 percent, said "no," and f orty-eight,

or 19 percent, omitted an answer. The following are examples of

comments from mature women who felt their objectives were differ-

ent from those of the younger students:

I am very serious about my classes, my assignments,

etc. , and am anxious to get on with the business of learn-

ing. Some don't seem to be serious about education.

Their classroom tactics are to "chase rabbits, " get

off the subject, divert the instructor, and then panic

at exam time.

Many are just marking time with no goals.

I am not going to school because "parents" expect it

of me--I realize the opportunities that can result from

a good education.
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I feel like they are there for social and educational

reasons. I am there for an education, but I have made

friends with all age groups in the process. Perhaps

our objectives are the same.

Mine are for growth and enrichment, theirs may be
more for career development, etc.

I personally feel an urgency in "getting it now" (Educa-

tion). They have more time. . . .

When asked if their present educational goals differed from

the goals they held five years ago, 54 percent of the mature women

responded "yes. " Seventy percent declared that their present goals

differed from those they held ten years ago. They had many varied

explanations for the differences.

I wasn't interested in doing more than being a first class
secretary--when I accomplished that, I wanted to go
higher. I need college for that.

I now see the completion of a degree program a more
distinct probability.

It takes courage to go back even though I'd always planned
to do so; I feel the Women's movement has made it easier.

I used to feel college was an impossible dream. Now
I have the courage to hope and set goals.

When I went to college, I went because it was expected
-- I would get a degree. Now I am going because I want

to and it's both interesting and fun.

Did not know what I wanted to take in school so thought
it was not necessary to go to college. Did not realize

it was enrichment just in itself.



192

I married before finishing high school and until this

year was only interested in receiving my diploma for

my family. Now, I want something for myself.

Five or ten years ago, I wanted a college education,

but had not resolved what line of study I wanted to

follow.

My outlook has changed from submissive-acceptance
to questioning self-actualization.

Even five years ago I didn't consider seriously attend-

ing college myself--my zeal was directed toward seeing

that my two children received an education--my son

plans to be a dentist.

I did not visualize I would be continually [sic] working.

I do enjoy my job and feel like the courses I take once

in a while keeps [sic] my eyes open to what I need to know.

At that time, I was erroneously complacent about my

lifelong role of wife and mother- -(non-working).

When I finished high school I wanted to be a secretary.

Five years ago I wanted to be a teacher. Now--I'd like

to be a journalist or writer.

I knew ten years ago I couldn't afford to go to school.

The only goals I had then were religious and child

oriented--after separation, divorce, and some on-going

introspection, these goals have changed and will, I am

sure, continue to change.

Question 12

a. What were the home responsibilities of these mature

women?

The mature women were asked to complete a chart concern-

ing the performance of various responsibilities in their homes. They
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designated whether they, their husbands, their children, parents,

paid help, or others did "all, " "much,1" "some, " "little, " or

"none" of each chore. Chores included grocery shopping, laundry,

meal preparation and clean-up, general cleaning, child care, yard-

work, transportation, and maintenance (repairs, painting, etc. ).

The women's evaluations of their own responsibilities are shown in

Table LIII. Many women who omitted answers in the chart probably

did not take time to fill in "none. " Sixty-four percent claimed to do

"all" of the grocery shopping, and 25 percent did "much. " Sixty-two

percent did "all" the laundry, 25 percent did "much" of it. Meal

preparation and clean-up was done completely by 34 percent, whereas

49 percent claimed to do "much" of it. "All" general cleaning was

done by 34 percent, and 40 percent did "much" of it. Thirty-five

percent claimed to do "much" of the child care. Thirty percent did

"all" of the transportation, and 31 percent did "much," whereas 28

percent did "some." The women, however, seemed to have less

responsibility for yardwork and maintenance. Twenty-one percent

did "some, " 18 percent "little, " and 14 percent "none" of the

yardwork. Thirty-three percent did "some" maintenance chores,

15 percent did "little, " and 12 percent did "none. " Many women

lived in apartments, and yardwork and maintenance were the responsi-

bility of the apartment manager. The pattern of home responsibilities
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of the mature women students appears to be along traditional

lines.

b. Where any of these responsibilities shared by members

of the family, paid help, or others close to the family?

The reports of the women concerning the amounts of home

responsibilities shared by their husbands are displayed in Table LIV.

It appeared that some husbands were likely to share some grocery

shopping, meal preparation and clean-up, general cleaning, child

care and transportation. They appeared to have little responsibility

for the laundry, and they had much greater responsibilities for yard-

work and maintenance. If the "none" and "omitted" categories

are considered, it appeared that many mature women students

received little or no help from husbands.

Home responsibilities shared by the children of mature

women students are depicted in Table LV. Children appear to

help some with most of the chores. The women indicated that

children had the least responsibilities for laundry and maintenance.

They helped most with meals and cleaning. The percentages in all

categories were small, however, indicating that many children do not

share responsibilities. This may be partly a function of the young

ages of some of the children.
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The home responsibilities shared by parents of mature

women students are depicted in Table LVI. It appeared that the

women received almost no help at all from parents, even in the area

of child care. It could be hypothesized that the parents are not

available to help.

In spite of their high incomes, very few women reported

home responsibilities performed by paid help. Approximately 12

percent of the women had help with general cleaning, 7 percent with

laundry, 2 percent with meals, 14 percent with child care, 12 percent

with yardwork, and 23 percent with maintenance. The home

responsibilities performed by paid help are shown in Table LVII.

A few of the women reported having roommates who shared

the home responsibilities and one woman relied on her sister for

some help. The women's reports of home responsibilities shared by

others are shown in Table LVIII.

In all, the women seemed to carry the heaviest load of home

responsibilities. It could be hypothesized that their student statuses

did not enable them to obtain greater amounts of help with household

chores, or perhaps they do not demand such help.

Question 13

a. What problems did these mature women students

feel they encountered in pursuing their education?
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The mature women students were asked to respond to the

question, "Are there any persistent or unusual problems related to

handling and scheduling these [home] responsibilities?" Fifty-seven

percent reported no problems. Thirteen percent complained that they

did not have enough time to do everything. Six percent had difficulty

in getting the family to help them. Other problems reported were

husbands' traveling, family illnesses, transportation, babysitters,

and study time. The numbers and percentages of mature women who

reported each problem are shown in Table LIX.

TABLE LIX

PROBLEMS RELATED TO HANDLING AND SCHEDULING HOME
RESPONSIBILITIES

Total Sample New R eturning

Mature Women Students Students

Problem
N % N N %

None 142 57 68 59 74 56
Not enough time 32 13 11 9 21 18

Getting family to help 15 6 8 7 7 5
Husband travels 4 2 2 2 2 2

Family illness 7 3 3 3 4 3
Transportation 2 1 1 1 1 1

Babysitter 3 1 1 1 2 2

Study time 2 1 0 0 2 2

Othe r 12 5 5 4 7 5
Omitted 34 14 17 15 17 13

*Some women mentioned more
percentages do not equal one hundred.

than one problem; therefore,



203

The women were also asked which home responsibilities they

felt were most difficult to handle since they started school. Thirty-two

percent claimed that general cleaning was most difficult. Twenty-

three percent felt none of the responsibilities to be difficult. Four-

teen percent named meal preparation, 11 percent cited laundry/

ironing, 6 percent mentioned child care, and 5 percent felt grocery

shopping to be most difficult. A few women named finding time to be

with family, maintenance, yardwork, transportation, study time,

scheduling time, sewing or mending, and time for social activities to

be problem areas. Table LX presents the responsibilities found to

be difficult to handle.

When asked if household tasks interfered with their studying,

69 percent replied, "no"; 20 percent responded "yes"; and 2 percent

did not answer the question.

In describing practical problems they felt had arisen from

their dual responsibilities as homemakers and students, 45 percent of

the mature women mentioned the time factor. Thirty-one percent

complained that there was not enough time to accomplish all of their

duties and activities; 8 percent replied that their time had to be better

organized; and 6 percent had difficulty in scheduling study time.

Fourteen percent failed to answer the question, whereas 23 percent

reported no problems at all; many attributed this lack of problems to
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TA BLE LX

HOME RESPONSIBILITIES MOST DIFFICULT TO HANDLE

Total Sample New Returning
Mature Women Students Students

R esponsibility

N N N %

General cleaning 79 32 37 32 42 32
None 58 23 29 25 29 22
Meal preparation 32 14 16 14 18 14
Laundry/ironing 27 11 12 10 15 11
Child care 16 6 6 5 10 8
Grocery shopping 13 5 6 5 7 5
Time with family 10 4 2 2 8 6
Maintenance 10 4 2 2 8 6
Yardwork 10 4 4 3 6 5
Transportation 9 4 5 4 4 3
Study time 6 2 1 1 5 4
Scheduling time 6 2 5 1 1 1
Sewing/mending 6 2 2 2 4 3
Time for social activities 4 2 1 1 3 2
Other 4 2 1 1 3 2
All 1 0 1 1 0 0
Omitted 22 9 11 9 11 8

Some women listed more than one
percentages do not equal one hundred.

responsibility; therefore,

their part-time student statuses. Neglecting their families bothered

12 percent of the women, and 4 percent commented on their fatigue from

keeping up with all of their responsibilities. Other problems men-

tioned by the women were the added expenses incurred, transporatation,



205

babysitters, setting priorities, and getting help from their

families.

The following are examples of the comments the women wrote

about cop in g with their problems:

TIME! There is just not enough time to take care of
4 children and my home and still date and play tennis
and take ballet unless I schedule very carefully.

Have worked too hard and exhausted myself into poor
health. The children have been neglected at times--
but try to make it up to them at other times. Feel guilty
about this -- but not enough to quit.

Transportation. My husband secretly resents my gaining
independence; therefore, he does not have the money
to buy me a car.

The biggest problem is to convince friends and family
that my availability to them at all times is now limited.

No real problems--Just don't have enough time to get
everything finished--Always had a very neat house--Had
to let some things go--

The hysteria at Xmas.

My household is not as well organized. I don't have the
time for sewing or for keeping in contact with sales for
shopping. I spend more money because of my busy
schedule.

Not enough time in the day. I probably have to study
longer and harder than I would have 20 years ago.
I'm tired most of the time, and really have to drive
myself to get other things accomplished.

I am no longer free to jump and run when one of my
family members so desires because I have obligations to
myself now.
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There just isn't enough time in a day. Many days
something has to give or the day has to be lengthened
by getting up earlier and/or going to bed later.

My husband is very encouraging because he knows
attending school is important to me. However, because
I attend evenings and Saturday mornings he is more
of a cook and bottlewasher than he had been. I feel
it is good for him and the children enjoy him.

I am not taking enough hours at present to create any
practical problems in particular.

Deciding what is important enough to give precious time
to. How clean must the house be and what can I let go?
Will a bakery cake do as well as a homemade cake. Com-
ing to a decision about free, unscheduled time for me.
It is working out pretty good [sic].

Twelve percent of the women reported that they were

"never" emotionally distressed when their acceptance of responsibili-

ties outside their homes required them to slight their home responsibili-

ties. Sixty-three percent reported that this situation "occasionally"

distressed them; 12 percent replied that it "often" did; and 8 percent

responded that they were "always" distressed when outside responsi-

bilities required them to slight home responsibilities. Five percent

omitted an answer. It appeared that these women must have felt that

they coped well with any guilt or ambivalent feelings about what they

chose to do.

b. What impacts did these problems have on the education

of these mature women?
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Since so many of the women reported no problems, it can

be hypothesized that, overall, problems have little impact on the

education of these mature women. Some of the women seemed to

feel that they could make better grades if they had more study time.

Many of the problems mentioned would probably be annoying to the

women even if they were not students, especially since they tended

to be active in many ways in addition to their student statuses.

Furthermore, a number of women pointed out that their statuses as

part-time students did not cause many difficulties, and it might be

different if they had more classes.

It could be hypothesized that the problems they encountered

must not have been too discouraging because, when asked if, based

on their experiences, they recommended to other mature women that

they go on to college, 92 percent of the mature women replied "yes.

Two percent responded "no, " and 6 percent did not answer the

question. The following comments illustrate their reasons for

recommending college to other mature women:

Its [sic] not only interesting; its [sic] fun!

Stimulating- -mentally- -could help you find out you've

been sleeping- -challenging in a meaningful way--increases
self esteem.

Good for the mind--find out it still works. Contact
with young people on equal basis and you see and hear

what they are really like.
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I have found it stimulating. I no longer feel my brain
is rusted over. Also, it's something I do for "myself.t"
This is a rare treat!

It is a fabulous experience after years of working or
staying home with a baby. I think we tend to underrate
our intellectual abilities. Every woman over 30 I have
talked to on campus feels this same way. It's worth
any inconvenience.

Only if they really feel a need within themselves.

It keeps your mind active and keeps you from dwelling
on personal trivia. It keeps a person younger and
healthy.

It is a stimulating experience.

We are all individuals with needs to achieve. With no
goals, a wife really lives through her husband or chil-
dren's interests and activities. Especially in later
years, this is undesirable for emotional stability.

If they have a real desire to learn and choose what is
best for them it would be worthwhile.

Gives them a new outlook on life. Plus the satisfac-
tion of completing a personal goal.

Its [sic] necessary to (1) broaden your interests and
use your mind - (2) have a profession or career that
you can fall back on if needed or wanted.

T o keep alive. I do not think rocking, knitting and TV
watching is living on a 100% basis.

It is so rewarding to be doing something just for your-
self--because you want it. Also, it stimulates your
learning ability--you mingle with people you wouldn't
mingle with ordinarily and this is refreshing. It is
nice to know that I can learn and produce and compete.
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Question 14

What suggestions did these women have for facilitating

their education at this community college?

Seventy-one, or 29 percent, of the mature women students

reported that they were satisfied with the college and its current pro-

grams. The college met their needs satisfactorily. Sixty-two, or

25 percent, omitted a response, whereas 4 percent replied that they

did not know what to suggest. More and improved counseling was

requested by 14 percent. Twelve percent desired more flexible

class scheduling to allow them to schedule around their home and

work responsibilities. Eight percent desired some type of clubs, dis-

cussion groups or social events for mature students. Child care

or a nursery was requested by 6 percent. Miscellaneous suggestions

include

1. financial assistance;

2. opening the library on Sunday and the bookstore on

Saturday;

3. more orientation;

4. speakers or activities in the evening;

5. enforcement of smoking and eating bans in certain areas;

6. opening the cafeteria at night;

7. improvement of registration;
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8. increased study areas;

9. more publicity of activities;

10. job placement;

11. summer activities for children while women are in

classes;

12. more self-paced instruction;

13. programs to involve marriage partners; and

14. a nursing program at this community college.

It is difficult to generalize from these suggestions since over

half of the women were satisfied or did not offer any suggestions,

whereas the remainder offered many varied ideas. The following

comments illustrate the suggestions made by the mature women students

for facilitating their education at this community college:

I have had difficulty in being able to make appointments
with counselors because I work. Its [sic] often diffi-
cult to take off to do this. I would also like to see a
program offered on "being a woman" and the problems
we have. I would also like to take Tennis, but find
none offered in the evenings or Saturdays. This is
really a good time, for me, to be a woman. Its [sic]
an age of awakening to the fact that women can do more
than wash dishes and change diapers, not that this is
bad. But at least now we don't have to do just that.
We're finally realizing that women too are individuals
who can branch out and become a full person, not just a
mumbling dummy who has nothing to talk about except
"little Johnny's toilet habits. "

It would be nice if women could always get the schedule
they needed so that they could be in school only when



211

their children are. I really know this isn't fair to
other students, but it would be nice. . . . I really feel
that most women students are not overly concerned with
the social activities on campus. The school is mainly
for the younger students anyway so they should be the
first consideration. We older women are there to get
an education, mainly.

I would like to see some honors programs--(for lack
of a better word)--not in the sense of an improved record
or penalty for those who chose not to participate- -one
that took people who really want to work in a particular
area, let them choose the direction and set the standards
with guidance.

I have been fortunate in my experiences with instructors
and counselors. I like things the way they are. I wouldn't
favor grouping mature people in programs of social acti-
vities.

Recreation: There could be a golf club that meets on
Saturday mornings. Or an improved system of commu-
nications geared toward the mature students--for instance
putting all students over 25 yrs. of age on a mailing list
to let them know what's going on around campus in their
behalf. I've been attending community colleges in the
Dallas area as a part time student for five years and
this is the first inquiry by the schools toward the feel-
ings of the mature students. I feel optimistic toward the
initial interest shown here in the research being done.

Child care center of some sort . . . real child care
with projects. Perhaps staffed by teacher-aide majors
with a small charge.

Counselors with more feeling and understanding of the
problems of the older student. My experience with
[this particular community college] counselors, to be
quite honest, has been minimal, but one in particular
I found to be quite rude and rather unsympathetic. Maybe
someone in charge of mature students, like the Veterans
Adm has someone. Generally, I think [this college]
handles us rather nicely. Faculty and students treat us

friendly and fairly.
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The college is fantastic!

Ask when we would like to have some classes as gym,
etc., on Sat. Give more detailed listings of the home-
work and studying required of a course. Which teachers
require papers and which don't--for if college courses
are to be graded by an instructor you have to learn what
he wants you to know and learn that--is that really edu-
cation? It seems to be geared to one person. If you
haven't been intiated into college lingo and requirements
before I find these difficult to understand. I think it
should be explained better and in greater detail about
requirements for certain degrees.

I think it would be beneficial if a time and place could
be scheduled for older people to get together and dis-
cuss subjects that would be enjoyable to us.

Have courses that would help older people keep enlight-
ened on subjects they are interested in, help employers
to see that mature, experienced people can be of great
value to them in business and help our younger generation
to see that we can be of value if we are given a chance.

For my part, a thorough explanation of college, i. e. ,
fees, registration, state requirements, courses avail-
able, semester hours, and testing (CLEP) etc.

[This college is] doing a good job of filling my current
needs.

Being a mature woman student with a family, I feel that
[this college] serves my purposes very well. Most
of the professors realize that we wouldn't be there if
we really weren't serious about what we were doing.
Although they do not grant special favors (which would
be demeaning) they doseem to trust us to know what
is best for our particular situations, and to produce on
a par with the other students, even though emergency
family situations arise. I know of none of my "mother"
friends who would "skip" class on a lark nor fail to
do an assignment unless she had exhausted every possi-
bility of escape from some particular family dilemma.
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Trying to have the "best" of two worlds is not easy,
and sometimes one has to play "Superwoman" to keep
both worlds from crashing head-on! I am selfish.

I'm not willing to forfeit my children nor my husband,
nor am I willing to short-change myself. So the price
is right, but I'm willing to pay it--I just keep remem-
bering what my college-age son told me--"Mom, anybody
can clean our house, wash our dishes, do the clothes,
etc., etc., but no one else can be our mother !" God
bless them! Now if occasionally they could find someone
else to do some of those "unimportant" chores, "Mother"
could "mother" more successfully.

[This college] seems to offer a wide variety of services
to all kinds of people. To me it seems that age, or
sex is not a problem. The services are available if
you know where to find them. In orientation I think it
would be helpful to put lots of emphasis on the learning
centers. Last year I did not find the learning centers.
The people working in those areas are superb. . . .

It would help if counselors were trained or at least
interested in mature women's problems in obtaining her
objectives. Some young fellow who hasn't finished his
education and quite possibly isn't married doesn't seem
to me like an ideal counselor for any mature woman.
I haven't participated in many of the other activities so
I am not qualified to comment on them.

While [this college] provides so many things for the
individual, I would like to have perhaps a special kind
of program at night that could involve our partners in
marriage. Perhaps something like a Day in the Fall pre-
sented by AHP, HARA, and Richland. Maybe a parti-
cular segment of something like that on maybe a more
advanced level.

Babysitting facilities would be a great help. A ctivities
which would include my husband might help him in
becoming better adjusted to my educational efforts.

I think better counseling programs are needed. For
someone who has been away from school for 10, 15, or
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20 years, this can be a terrifying experience. And
for a person who never went to college, it's like land-
ing on a new planet. I know it's a little ridiculous to say,
especially for a supposedly mature person, but a little
bit of "hand holding" couldn't hurt until confidence in
oneself is achieved.

I think it might be good to have some sort of activity
in which mature students could get to know each other
and discuss school and their goals. It is fun to get to
know the younger students, but, of course, you have
more in common with people your own age.

I enjoy the self-instructed Psych course I'm taking because

I don't have to be in class and I can study at my own pace--
When there is so little time for all the things I have to
do, I like pacing my studying at my own convenience.

At this time, I have no other suggestions. The cam-
pus and facilities are lovely. The classroom and lab
facilities are excellent and the quality of instruction
in my class, is superior to any I have had previously.

Question 15

What were the implications of this study for facilitating the

educations of mature women students at this and other community

colleges?

This question will be explored in Chapter V of this study

which contains the summary of the study, the conclusions, and

recommendations.

Summary

This chapter has presented the data gathered from 249

mature community college women students. Information from three
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standardized instruments and a questionnaire was used to describe

certain psychological and personal characteristics of the women.

Exploratory questions formulated to fulfill the purpose of the study

were used as guidelines in presenting the data.

The women were found to possess high self esteem, to be

moving toward self-actualization, and to be internal in their loci of

control. Their demographic and educational characteristics were

presented. Problems they encountered and suggestions they made

for facilitating their educations were described. The impacts of these

psychological and personal characteristics on their educations were

discussed.

Chapter V will summarize the study, as well as presenting the

conclusions, implications, and recommendations for facilitating the

educations of mature women at this and other community colleges.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

Background

Much psychological literature maintains that the healthy

ideal is a self-actualizing person, one with a positive self concept

and a belief in internal locus of control of reinforcement. The tra-

ditional sex-role stereotype of an American woman does not fit this

model. Women, however, are changing. Advances in technology

and the ideology of the Women's Liberation Movement have "opened new

doors" for American women.

More mature women are seeking higher education as a

means of enhancing their lives and some are preparing for entry or

re-entry into the work force. Many find the community college a

convenient avenue.

If community-college counselors are to better meet the needs

of these mature women students, it would appear that they need more

information about mature women. It would appear helpful to know

what types of characteristics these women possess, what problems

218
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they encounter in pursuing their educations, how they perceive them-

selves, where on the internal-external continuum their loci of control

are located and if they are moving toward self-actualization.

Purpose

This study was designed to describe and analyze certain

psychological and personal characteristics of selected mature commu-

nity-college women students and to analyze the implications of these

characteristics for community-college personnel interested in facili-

tating the educations of these women. T o f ulfill the purpos e of this

study, the following exploratory questions were formulated to

serve as guidelines:

1. What were the self perceptions of mature community-

college women with regard to physical self, moral-ethical self,

personal self, family self, social self, identity, self-satisfaction,

behavior, and total self-esteem? Did these women's self-perception

scores differ from those of the publisher's normative sample?

2. What were the statuses of self-actualization of these

women? Did their statuses of self-actualization differ from those

of the publisher's normative sample?

3. What were the expectancies for control of reinforcement

of these women; i. e., were they internal or external? Did their loci
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of control differ from those of the publisher's normative

sample ?

4. What was the relationship among self-esteem, self-

actualization, and locus of control of mature community college

women, and were these relationships statistically significant?

5. What impacts did these psychological characteristics

of self concept, self-actualization, and locus of control appear to

have had on the education of these women?

6. a. What were these women's perceptions of the attitudes

held by their families and friends toward their continuing education?

b. What were the implications of these attitudes with

regard to their education?

c. Was there a relationship between perceived attitudes

and the women's self perceptions, statuses of self-actualization, and

loci of control?

7. a. What did these mature women perceive as their

motivations for attending college?

b. Was there a relationship between their motives and

their statuses of self-actualization?

8. a. What or who was most influential in getting them to

attend college?
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b. Was there a relationship between what or who

influenced them to attend college and the women's self-perceptions,

statuses of self-actualization, and loci of control?

9. Why did they select this particular community college?

10. What were the demographic characteristics of these

women?

11. What were their characteristics with regard to their

educational programs?

12. a. What were the home responsibilities of these mature

women?

b. Were any of the responsibilities shared by members

of the family, paid help, or others close to the family?

13. a. What problems did these mature women students

feel they encountered in pursuing their education?

b. What impact did these problems have on the educa-

tion of these mature women?

14. What suggestions did these women have for facilitating

their education at this community college?

15. What were the implications of this study for facilitating

the education of mature women students at this and other community

colleges?



222

Review of the Literature

The review of pertinent literature contained in Chapter II

of this study revealed that greater and greater numbers of mature

women are enrolling in higher education. They are motivated to con-

tinue their education by such reasons as boredom, a desire for an

interesting job, extra income, a new way of life, identity-seeking, an

unfulfilled desire for knowledge, and social contacts.

Mature women students may encounter problems concerning

time management, guilt feelings, anxiety and lack of confidence,

isolation, finances, and administrative "red tape. " Thus, there is

a need for specially-trained counselors to assist these women.

Numerous special programs are offered by colleges and

universities to mature women. Chapter II reviewed programs, as

well as described the characteristics and attitudes exhibited by

mature women students. The final part of Chapter II was devoted to

pertinent literature on self-actualization, self concept, and locus of

control, and on the relationships among these three constructs as

they pertain to this study.

Procedures

Chapter III of the study described the procedures used to

study the population of mature women students at the selected com-

munity college. Mature women students were defined as females
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who were or would be thirty years of age or older during the school

year 1973-1974 and enrolled in at least one credit hour. Two hundred

forty-nine subjects completed research packets containing an intro-

ductory letter, a questionnaire and three standardized instruments.

The questionnaire was used to gather demographic and

educational data, perceptions of motivations, perceptions of family

attitudes, problems encountered, and suggestions of ways in which

the community college could better meet the needs of mature women.

The questionnaire was developed from a review of pertinent literature

and research. It was submitted to a panel of judges for their critiques

and evaluations of content validity. The reliability was determined

by a test-retest pilot study at another community college campus.

The Tennessee SelfConcept Scale was used to gather data

concerning the women's self perceptions. The Personal Orientation

Inventory was used to determine their statuses of self-actualization,

and Rotter's I-E Scale was used to discover their loci of control.

Data were collected from random samples through their

class instructors. In treating the data, the exploratory questions

served as a guide. Demographic and educational data were compiled

in percentage form. Means, standard deviations, and profiles were

used to present results from the TSCS, the POI, and the I-E Scale.
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A correlation matrix was constructed to compare scores on all the

variables of the standardized instruments.

Findings

Using the exploratory questions as guidelines, the following

were the findings of the study:

1. The total sample of mature women scored higher than

the norm on the TSCS subscales of self criticism, total self-esteem,

self-satisfaction, moral-ethical self, personal self, family self,

and social self, and lower than the norm on physical self and varia-

bility. They did not differ greatly from the norm on identity,

behavior or distribution.

When the total sample was divided into new and returning

students, the new women students scored higher than the norm on the

TSCS subscales of self-criticism, self-satisfaction, moral-ethical

self, family self, and social self, and lower than the norm on

physical self and column variability. Their scores on total self-

esteem, identity, behavior, personal self, variability and distribu-

tion did not differ greatly from the norm.

Returning students scored higher than the norm on total self-

esteem, self-satisfaction, moral-ethical self, personal self, family

self, and social self. They were lower than the norm on variability,
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whereas their scores on self-criticism, identity, behavior, physical

self and distribution did not differ considerably from the norm.

When compared to each other, new and returning women

students did not differ greatly except in the areas of variability.

The returning women were lower on the variability subscales than

the new women students.

2. The mature women students' scores on all of the sub-

scales of the POI were higher than the norm group of entering college

freshmen. When the total sample was divided into new and returning

students, both subgroups scored higher than the norm on all the POI

subscales. Furthermore, the two subgroups did not differ consider-

ably from one another.

3. The mature women students were more internal than the

norm groups in their expectancies for control of reinforcements;

i. e. , their loci of control were more internal. The subgroups of

new and returning students both scored lower (more internal) than

the norm groups. They did not, however, differ greatly from each

other.

4. Total P scores on the TSCS were significantly related

to I-E Scale scores for the total sample of mature women students

and for the subgroup of new students. The returning students' scores

were not significantly related.
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Inner-directed scores on the POI and I-E Scale scores were

not significantly related for the total sample or the subgroups of

mature women students.

Total P scores on the TSCS and inner-directed scores on the

POI were significantly related for the total sample of mature women

students, new and returning.

5. The favorable self-concepts, movement toward self-

actualization, and internality of these mature women students appeared

to have positive impacts on their education.

6. The mature women perceived the attitudes of their imme-

diate families (husbands, children and mothers) and their close

friends to be positive toward their continuing education. They were

noncommittal about the attitudes of their fathers and their in-laws.

7. The most frequently mentioned motives of the women for

attending college were to gain knowledge, to get a degree, to obtain a

promotion or advance career-wise, and to improve themselves.

8. The women cited themselves as the most influential force

in getting them to attend college. Fulfillment of a long-time ambi-

tion, friends, and husbands ranked second, third, and fourth,

respectively, as influential forces.

9. This particular college was selected by the most women

because of its convenient location. Other important reasons were
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the economy, programs offered, and convenient class times, in that

order.

10. The average age of the mature women students was

thirty-seven, and most were married. The average family had two

children. The women's husbands were well-educated and employed

in professional positions. Their approximate yearly incomes aver-

aged $ 18, 000. Finances for the women's educations came mostly

from themselves and their husbands. The majority lived in their

own homes. Over half of the mature women students were gainfully

employed, and over half of these were employed full-time. Most

had worked before marriage, and many had worked at irregular

intervals since marriage. Most planned to work when their educations

were completed. Although they were not active in organizations or

groups for the improvement of the status of women, they were active

in other organizations such as churches.

11. The majority of the mature women were part-time

students, evenly divided between day and evening classes. The

majority were classified as freshmen. Education, business, nursing,

accounting and psychology were the most frequently named majors

of these women. Over half planned to obtain a bachelor's degree.

They felt positive about interacting and participating in classes with

younger students. They were divided on the question of whether

their goals differed from younger students.
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12. The women had most of the traditionally feminine home

responsibilities of grocery shopping, laundry, meals, cleaning, child

care, and transportation. Husbands assumed more responsibilities

for yardwork and maintenance. Children helped some, parents

almost none, and very few responsibilities were performed by paid

help or others.

13. Over half the women did not feel they encountered any

problems in handling home responsibilities while pursuing their educa-

tions. Lack of sufficient time to do everything seemed to be their

biggest complaint. Many felt general cleaning was most difficult to

accomplish. The majority did not feel household tasks interfered

with their studying.

14. Over half of the mature women students indicated satis-

faction with this particular community college or did not offer any sug-

gestions. Suggestions included more and improved counseling, flexi-

ble scheduling of classes, a social group for mature students, and a

nursery or child care facility.

15. The implications of this study for facilitating the educa-

tion of mature women students at this and other community colleges

are presented in the following sections of conclusions and recommen-

dations.
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Conclusions

On the basis of the findings of this study, the following con-

clusions were formulated:

1. Overall, the mature women students possessed positive

self concepts, although their physical self concepts were more negative

than that of the norm group. They possessed a healthy capacity for

self-criticism. They liked themselves, felt adequate as persons, and

felt confident. They were satisfied with their identities. They

viewed their moral-ethical, personal, family, and social selves posi-

tively. They were consistent and faily positive in their views of

themselves.

2. Although mature women students were more self-

actualized than entering college freshmen, they were slightly time-

incompetent, meaning they tended to live in the past and/or future

rather than in the present. They were also slightly other-

directed which means they indicated a slight dependency on others.

They held the values of self-actualizing people, but were rigid in

applying values. They were on the borderline between being sensitive

and insensitive to their own feelings and needs, while indicating a

slight tendency toward spontaneously expressing feelings. A although

they had high self regard, they showed an inability to accept them-

selves in spite of weaknesses. They tended slightly toward the views
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that man is essentially evil and that the opposites of life are antagonis-

tic. They expressed slight tendencies to deny feelings of anger or

aggression and to have some difficulty with warm interpersonal

relationships.

3. The women were more internal than the norm groups.

Therefore, they felt more in control of their own lives and believed

their own efforts bring rewards. They are self-motivated, concerned

with the aspects of their environment which might affect them, and

concerned with their failures.

4. Self-esteem as measured by the TSCS and internality as

measured by Rotter's I-E Scale were positively related. Also, self-

esteem as measured by the TSCS and inner-directedness as measured

by the POI are positively related. The I-E Scale and the inner-

directed scale of the POI were not significantly related and no conclu-

sions could be drawn with the statistics employed.

5. The favorable attitudes of the immediate families and

close friends of these women toward their continuing education was

supportive.

6. These women attended college for a blend of practical,

materially-oriented and self-actualizing reasons.

7. The convenient, neighborhood location of the community

college has provided the opportunity for many women to continue their

education.
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8. Most of the women were coping successfully with

combining the statuses of homemaker, workers, and students.

9. Most of the women were enthusiastic about the opportuni-

ties to continue their education at this community college.

Recommendations

The following recommendations pertaining to the facilitation

of the education of mature women in community colleges were

formulated on the basis of the related literature and the findings and

conclusions of this study:

1. Counselors should be made aware of the characteristics

and unique problems of mature women students. In fact, counselors

need to be aware of the changing patterns of women's lives in order

to do a more adequate job of counseling all women, young and mature.

The appointment of a single, special counselor for mature women,

although being a valuable resource for mature women students, may

cause other counselors to neglect to become well-informed in this

area.

2. Information about the characteristics and problems of

mature women students should be shared with faculty and administra-

tion so that the latter can be more aware of ways in which they can

facilitate the education of these women.
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3. A special effort should be made to provide and publicize

the counseling resources for mature women. These women are in

need of all types of guidance, especially career or vocational counsel-

ing. Many are unaware of the career options now open to them.

4. A special orientation for mature students should be

designed and implemented to acquaint them with all of the resources

of the college such as the learning centers, educationalterminology

such as credit hours, and administrative details such as how to drop

a course.

5. Special programs should be designed and implemented

to enhance the physical self concepts of mature women students.

6. A program in time management should be designed and

made available to mature women students to help them analyze and

better organize their time schedules.

7. More self-paced instructional programs should be made

available to mature students. Internal persons usually are self-

motivated and should be good candidates for successful completion

of such programs.

8. In this day of competition among colleges for students,

satisfied mature women students could be effectively utilized as

recruiters of other mature women. Perhaps a "campus day" could

be organized in which non-student women from the community could
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visit the campus and be made more aware of the opportunities avail-

able to them at the community college.

9. Mature women students should be compared to similar

non-students, particularly with regard to outside activities, motiva-

tions, the sharing of home responsibilities by the family, and family

attitudes toward continuing education of mature women to determine

differences between mature women who are attending college and

those who are not.

10. Mature women who do not return to the college should

be studied to determine the reasons for their withdrawal and whether

they differ from other mature women who continue to attend.

11. A longitudinal study should be conducted to describe

changes that occur in the characteristics of mature women students

as they progress through the community college from their first

semester to graduation or transfer.

12. More research needs to be done to decipher the varia-

bles being measured by the inner-directed scale of the POI and the

I-E Scale as they relate to mature women.



APPENDIX A

PANEL OF JUDGES WHO CRITIZUED THE QUESTIONNAIRE

Ms. Jackie Moe, Director of Student Development, Eastfield College,
DCCCD.

Dr. Fred Bryson, Dean, School of Continuing Education, Southern
Methodist University.

Ms. Mary Miller, Associate Dean, School of Continuing Education,
Southern Methodist University.

Ms. Vicki Pennington, Community Services Associate, Richland
College, DCCCD.

Ms. Eleanor Ott, Dean of Students, Richland College, DCCCD.

Dr. Bob Miller, Community College Education, North Texas State

University.

Mrs. Barbara M. Jungjohan, Assistant Dean of Students, North
Texas State University.

Ms. Carol Swinburn, Assistant Dean of Students, Texas Christian
University.

Dr. Glenna Scheer, Chairman, Developmental Studies Division,
Richland College, DCCCD.

Ms. Carolyn Parker, Counselor, Richland College, DCCCD.
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A PPENDIX B

1705 Syracuse Drive
Richardson, Texas 75080
August 26, 1973

Ms. Carolyn Parker
Counselor
Richland College
12800 Abrams Road
Dallas, Texas 75231

Dear Carolyn:

Enclosed is a questionnaire I am planning to use in my doctoral
study of mature women students (over 30 years of age) at a commu-
nity college. Would you please take time from your busy schedule
to examine it for me?

The questionnaire is designed to gather demographic data, per-
ceptions of attitudes and motivations, information about problems
encountered, and suggestions for ways in which the community
college can be of more assistance to mature women students.

As an expert in the field of student services, you can be of great help
to me by offering your suggestions concerning the appropriateness
of the items. Please suggest revisions, deletions, additions, or
recommend retention of the proposed items in light of their validity
for mature women returning to college.

I sincerely appreciate your cooperation and the time you have taken
to help me.

Since rely,

Ms. Carolyn A guren
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A PPENDIX C

CATEGORIES FOR CONTENT ANALYSIS OF PILOT

QUEST IONNA IR ES

The following categories were devised and given these assigned
values:

30. Are there any persistent or unusual problems related
to handling and scheduling these responsibilities? Please explain.

O = omitted
1 no
2 = time, not enough and/or scheduling
3 = transporting people
4 = getting family to help
5 = other (money, yard, washing, etc.)

31.
cult to handle

Which home responsibilities do you feel are most diffi-
since you started school?
O = omitted
1 = none
2 = meals
3 = grocery shopping
4 = general cleaning
5 laundry and/or ironing
6 = transportation

7 = spending time with family
8 = other

35. What is your major purpose in attending college?
O = omitted
1 = have always wanted to
2 = personal enrichment, self-satisfaction, self-

improvement
3 = to acquire more knowledge
4 = to get a degree, prepare for a profession or job
5 = to increase earning capacity
6 = other
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36. What or who "turned you on" to attending college?
o = omitted
1 = myself, always wanted to
2 = husband

3 = other family member (mother, sister, children)

4 = employer

5 = friend or neighbor

6 = name of a specific person

7 = want or need to work
8 = convenience of the community college

9 no one
10 = other (V.A., teacher)

39a. How do you feel about interacting and participating in

classes with younger students?

0 = omitted
1 = no difference, no problem

2 = good, great, enjoy it
3 = depends on the students

4 = youth are disrespectful
5 = I learn from them
6 = othe r

39b. Do you feel you differ from them in your opinions ? If
yes, in what ways?

o = omitted
1 = same
2 = I'm more conservative

3 = I'm more realistic

4 = I'm more experienced
5 = I'm more honest
6 = I'm more serious
7 = they are more liberal
8 = they are more impulsive
9 = other

39c. Are your objectives different from theirs? If yes, in
what ways?

o = omitted
1 = same

2 = I don't know
3 = I'm in more of a hurry

4 = I want to attend
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5
6
7
8
9

I have a definite goal
they are looking for a mate
they don't have definite goals
they are career-oriented
other

41. Do the goals for your education that you presently
hold differ from the goals or viewpoint that you held five years ago?
Ten years ago? Please explain the differences.

0 = omitted
1 = same, now is the time
2 = education used to seem impossible
3 = no desire or goals previously
4 = used to be content with family and/or job
5 = now changing fields, seeking promotion
6 = now need employment
7 = now for self-improvement, personal enrichment
8 = other

43.
arisen from

45.
other matur

What are the practical problems which you feel have
your dual responsibility as homemaker and student?

0 = omitted
1 = none

2 = fatigue

3 too little time
4 = staying on schedule, scheduling time
5 = guilt, want to do all well
6 = not applicable
7 = othe r

Based on your experiences, do you recommend to
e women that they go on to college? Why?

0 = omitted
1 = feel better, happier, personal growth, self-

fulfillme nt
2 = get out of "rut"
3 = new ideas, more knowledge and understanding

up-to-date
4 = more confidence
5 = stimulating, pleasure, fun
6 = sense of accomplishment
7 = undecided
8 = other
9 = no, others may not need it, make own decision 11

,
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46.
as a mature w

How could the community college serve you better
oman student?
o = omitted

1 = satisfied, pleased
2 = better schedules, more night and summer classes
3 = expanded activities program to include more for

mature people (social activities, book reviews,
speakers on women's problems and rights)

4 = instructors more understanding of mature student's
needs

5 = limit smoking to specific areas
6 = day care center

7 = other (car pools, scholarships)
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A PPENDIX D

QUESTIONNA IRE

Please answer each item to the best of your knowledge. All replies
will be kept strictly CONFIDENTIAL.

1. Name:

Address: City:

Phone: Social Security #:

PERSONAL DATA

2. Birthdate:
2. Birthdate: A ge:

3. Marital status: Single

Divorced
Married

Separated

4. Are you gainfully employed at present? Yes

If yes, specify type of employment:

Hours worked per week: 0-15 ___

31-35

16-20

36-40

5. Work Experience (check those categories that apply):

worked before marriage
have not worked since marriage
worked until birth of first child, but not since
worked at irregular intervals since marriage
worked regularly since marriage
worked since marriage except for brief time off for child-
bearing
worked since divorce or separation
worked since high school or post-high school training (not
married)

Widowed

No

2 1-30

Over 40

i g i i 140 - - -", -" - 11

Age:
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ACADEMIC DATA

6. Enrollment status: Full-time student (12 hrs. or more)
Part-time student (less than 12 hrs.)
Day Evening

7. Classification: Freshman (1-29 hrs. ):
Sophomore (30-59 hrs.):
Junior (60-89 hrs.):
Senior (90-120 hrs.):
Bachelor's degree:
Master's degree:
Doctorate:

8. Previous attendance at Richland (check those that apply):

Fall, 1972 Spring, 1973 Summer, 1973

9. In what program are you enrolled at Richland?
General transfer program
Associate Arts Degree program
Technical/Occupational program
Undecided
Personal Enrichment

10. Major:
Did you select your major because you felt that you had a better
chance of success in this field as a woman?
Yes No

11. Have you previously attended another community college?

Yes No If yes, which one?

12. Have you taken or are you now enrolled in a Human Development

Course? Yes No

13. Do you plan to obtain a bachelor's degree? Yes No

If yes, where?

Do you plan to obtain a master's degree? Yes
Doctoral degree? Yes No

No



243

HUSBAND (If Applicable)

14. Highest grade completed: Less than 8th 8th

High school College freshman Sophomore

Junior Bachelor's Master's Doctorate

15. Is he presently enrolled at Richland? Yes No

16. Is he presently enrolled at another college or university?

Yes No

17. Is he employed full-time? Yes No

If yes, specify occupation:

Is he employed part-time? Yes No

If yes, specify occupation:

Is he unemployed at present? Yes No

PARENTS (If parent is deceased or retired, state previous occupation)

18. Father's occupation:

Father-in-law's occupation:

Mother gainfully employed? Yes No

If yes, specify occupation:

Mother-in-law gainfully employed? Yes No

If yes, specify occupation:
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CHILDREN

19. Number of your children at each grade level:

have no children

nursery and preschool

primary grades (K - 6th)

junior high or middle school

high school
college
other

total number of children

20. Who takes care of the children while you are in class? (Check

those that apply. )

Your husband Your parents In-laws

Babysitter Neighbors Nursery

They care for themselves Other

FINANCES

21. What is the approximate yearly income of your immediate family

(i. e. , yourself if single; you and your husband)?

under $5,000 $20,000-24,999
$5,000 - 9,999 $25,000-29,999

$10, 000-14, 999 $ 30, 000-34,999
$ 15, 000-19, 999 Over $ 35, 000

22. Finances for your college education come from (check those that

apply):

Savings You Your husband Your parents

In-laws Loans Scholarships Other

23. Do you have a separate bank account in your name only?

Yes No

Do you have any credit cards in your name only? Yes No



YOUR COLLEGE SCHEDULE

24. Which class hours are best for you?

8:00 9:00 10:00 11:00 1:00

3:00 Evening Saturday Summer

25. Do your home responsibilities necessitate your avoiding any of
the following classes?

Morning ___ Evening Afternoon Saturday
Summer

26. Indicate days and hours you are on campus but not in class:

3:00

Indicate the things you typically do when you are on campus but
not in class:
Drink coffee Eat meals Socialize Study
Go to the library ___ Attend meetings, clubs, lectures
Confer with instructors Confer with a counselor
Other

245
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ATTITUDES

27. Check the column which best describes the reaction of each of
the following toward your attending college.

ctively Encour- Tolerant Discour- Opposed Not
elpful aging a ging A pplicable

or no
Feedback

Husband,
fiance, or
special
male friend

Children

Mother

Father

Mother -
in-law

Father -
in-law

Close
friends

Employe r
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HOUSING

28. Do you live in: your own home rented home
apartment owned townhouse mobile home
parents' home in-laws' home other

HOME RESPONSIBILITIES

29. Who does the following jobs in your home? Use the words
"all, " "much, " "some, " "little, "1 or "none" to indicate the
amount done by each.

Grocery shopping

Laundry

Meal preparation
and clean-up

General cleaning

Child care

Yardw ork

Transportation

Maintenance
(repairs, painting,
etc.)

You Your
husband

Your
children

Parents Paid
help

Other,
please
specify

-
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30. Are there any persistent or unusual problems related to handling
and scheduling these responsibilities? Please explain.

31. Which home responsibilities do you feel are most difficult to
handle since you started school?

32. Do your household tasks interfere with your studying?
Yes No

PERSONA L OPINIONS

33. Do you participate in any organizations or groups for the improve-
ment of the status of women? Yes No
If yes, check those that apply:

NOW Explore
Women for Change Other, please list:
WEA L A.

B. & P.W. B .

C.

34. Do you actively participate in any other organizations or activi-
ties? Yes No

If yes, check those that apply:
church scout sponsor
PTA volunteer
bridge club other, please list:

garden club A.

B.

C.

Do these organizations have educational programs offering such
activities as discussion groups, lectures, human relations or
communications training, etc. ? Yes No
If yes, describe briefly:

Do you participate in these educational programs? Yes No

k,- - -j-
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35. What is your major purpose in attending college?

36. What or who "turned you on" to attending college?

37. Why did you select Richland in particular? (Check those that
apply):

convenient location convenient class times
economy friends attending
programs offered instructors

other, please explain

38. As a mature women on Richland campus, do you have any feelings
of being: especially helped? Yes No
treated equally with other students? Yes No
discriminated against? Yes No
ignored? Yes No

39. How do you feel about interacting and participating in classes
with younger students?

Do you feel you differ from them in your opinions? Yes No
If yes, in what ways?

Are your objectives different from theirs? Yes No
If yes, in what ways?

40. Do you plan to work when your education is complete?
Yes No If yes, what type of work?



250

41. Do the goals for your education that you presently hold differ
from the goals or viewpoint you held five years ago?
Yes No

Ten years ago? Yes No
Please explain the differences.

42. If you are married, do you feel that the problems you have
encountered while combining college and marriage have

strengthened your marriage
hindered marital happiness
had no influence

43. What are the practical problems which you feel have arisen from
your dual responsibility as homemaker and student?

44. When your acceptance of responsibilities outside your home
require you to slight your home responsibilities, do you feel
emotionally distressed?
Never _ Occasionally Often_ Always

45. Based on your experiences, do you recommend to other mature
women that they go on to college? Yes No
Why?

46. How could Richland College serve you better as a mature woman
student? (Schedules, counseling, facilities, recreation, enter-
tainment, social activities, special programs, or any other
suggestions you may have). Use the back of the page if needed.
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A PPENDIX E

BASIC SCALES OF THE PERSONAL ORIENTATION INVENTORY

Time Competence/Time Incompetence

.a . .measures the degree to which the individual lives in the present
as contrasted with the past or future. The time competent person
lives primarily in the present with full awareness contact and full
feeling reactivity while the time incompetent person lives primarily
in the past with guilts, regrets and resentments and/or in the future,
with idealized goals, plans, expectations, predictions and fears
(Manual p. 5).

Inner/Other

. . . whether an individual's mode of reaction is characteristically
Itself" oriented or "other" oriented. Inner, or self, directed
individuals are guided primarily by internalized principles and moti-
vations while other directed persons are to a great extent influenced
by their peer groups or other external forces (Manual, p. 5).

Subscales (Manual, p. 6)

SAV Self-Actualizing Value--measures affirmation of a primary
value of self -actualizing people.

Ex Existentiality--measures ability to situationally or existentially
react without rigid adherence to principles.

Fr Feeling R eactivity--measures sensitivity of responsiveness to
one's own needs and feelings.

S Spontaneity- -measures freedom to react spontaneously or to be
oneself.

Sr Self Regard- -measures affirmation of self because of worth or
strength.
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Sa Self Acceptance--measures affirmation or acceptance of self
in spite of weaknesses or deficiencies.

Nc Nature of Man--measures degree of the constructive view of
the nature of man, masculinity, femininity.

Sy Synergy- -measures ability to be synergistic, to transcend
dichotomies.

A Acceptance of Aggression--measures ability to accept one's
natural aggressiveness as opposed to defensiveness, denial,
and repression of aggression.

C Capacity for Intimate Contact- -measures ability to develop
contactful intimate relationships with other human beings,
unemcumbered by expectations and obligations.
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A PPENDIX F

TENNESSEE SELF CONCEPT SCALE SCORES

Self Criticism Score (SC)

These are all mildly derogatory statements that most people admit
as being true for them. Individuals who deny most of these state-
ments most often are being defensive and making a deliberate effort
to present a favorable picture of themselves. High scores generally
indicate a normal, healthy openness and capacity for self-criticism.
Extremely high scores (above the 99th percentile) indicate that the
individual may be lacking in defenses and may in fact be pathologically
undefended (Manual, p. 2).

Total P Score

.0 . .reflects the over-all level of self esteem. Persons with high
scores tend to like themselves, feel that they are persons of value
and worth, have confidence in themselves, and act accordingly.
People with low scores are doubtful about their own worth; see them-
selves as undesirable; often feel anxious, depressed, and unhappy;
and have little faith in themselves (Manual, p. 2).

1. Identity

These are the "what I am" items. Here the individual is describing
his basic identity--what he is as he sees himself (Manual, p. 2).

2. Self-satisfaction

This score comes from those items where the individual describes how
he feels about the self that he perceives. In general this score
reflects the level of self-satisfaction or self-acceptance (Manual,
p. 2).
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3. Behavior

This score comes from those items that say "this is what I do, or
this is the way I act. " Thus this score measures the individual's
perceptions of his own behavior or the way he functions (Manual,

p. 3).

A . Physical self

Here the individual is presenting his view of his body, his state of
health, his physical appearance, skills, and sexuality (Manual, p. 3).

B. Moral-ethical self

This score describes the self from a moral-ethical frame of refer-
ence--moral worth, relationships to God, feelings of being a "good"
or "bad" person, and satisfaction with one's religion or lack of it
(Manual, p. 3).

C. Personal self

This score reflects the individual's sense of personal worth, his feel-
ing of adequacy as a person and his evaluation of his personality apart
from his body or his relationships to others (Manual, p. 3).

D. Family self

This score reflects one's feelings of adequacy, worth and value as a
family member. It refers to the individual's perception of self in
reference to his closest and most immediate circle of associates
(Manual, p. 3).

E. Social self

This is another "self as perceived in relation to others" category
but pertains to "other" in a more general way. It reflects the per-
son's sense of adequacy and worth in his social interaction with other
people in general (Manual, p. 3).
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Variability scores

The V scores provide a simple measure of the amount of variability,
or inconsistency, from one area of self perception to another. High

scores mean that the subject is quite variable in this respect while

low scores indicate low variability which may even approach rigidity

if extremely low (below the first percentile) (Manual, p. 3).

Distribution score

This score is a summary score of the way one distributes his answers

across the five available choices in responding to the items of the

s cale. It is also interpreted as a measure of still another aspect of

self perception: certainty about the way one sees himself. High
scores indicate that the subject is very definite and certain in what

he says about himself while low scores mean just the opposite. Low
scores are found also at times with people who are being defensive

and guarded. They hedge and avoid really committing themselves
by employing "311 responses on the Answer Sheet (Manual, p. 3).

Extreme scores in this variable are undesirable in either direction

and are most often obtained from disturbed people (Manual, p. 3).
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APPENDIX G

I-E SCALE

For each item, select A or B according to your opinion. Do not omit
any items.

l.a. Children get into trouble because their parents punish them too
much.

b. The trouble with most children nowadays is that their parents
are too easy with them.

Z.a. Many of the unhappy things in people's lives are partly due to

bad luck.
b. People's misfortunes result from the mistakes they make.

3.a. One of the major reasons why we have wars is because people
don't take enough interest in politics.

b. There will always be wars, no matter how hard people try to
prevent them.

4. a. In the long run people get the respect they deserve in this world.
b. Unfortunately, an individual's worth often passes unrecognized

no matter how hard he tries.

5.a. The idea that teachers are unfair to students is nonsense.
b. Most students don't realize the extent to which their grades

are influenced by accidental happenings.

6.a. Without the right breaks one cannot be an effective leader.
b. Capable people who fail to become leaders have not taken

advantage of their opportunities.

7. a. No matter how hard you try some people just don't like you.
b. People who can't get others to like them don't understand how

to get along with others.

8. a. Heredity plays the major role in determining one's personality.

b. It is one's experiences in life which determine what they're

like.
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9. a. I have often found that what is going to happen will happen.
b. Trusting to fate has never turned out as well for me as making

a decision to take a definite course of action.

10. a. In the case of the well prepared student there is rarely if ever
such a thing as an unfair test.

b. Many times exam questions tend to be so unrelated to course
work that studying is really useless.

ll.a. Becoming a success is a matter of hard work, luck has little
or nothing to do with it.

b. Getting a good job depends mainly on being in the right place
at the right time.

l2.a. The average citizen can have an influence in government deci-
sions.

b. This world is run by the few people in power, and there is not
much the little guy can do about it.

13. a. When I make plans, Iam almost certain that I can make them
work.

b. It is not always wise to plan too far ahead because many things
turn out to be a matter of good or bad fortune anyhow.

14.a. There are certain people who are just no good.
b. There is some good in everybody.

15. a. In my case getting what I want has little or nothing to do with
luck.

b. Many times we might just as well decide what to do by flipping
a coin.

16.a. Who gets to be the boss often depends on who was lucky enough
to be in the right place first.

b. Getting people to do the right thing depends upon ability, luck
has little or nothing to do with it.

17.a. As far as world affairs are concerned, most of us are the
victims of forces we can neither understand, nor control.

b. By taking an active part in political and social affairs the people
can control world events.
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18.a. Most people don't realize the extent to which their lives are
controlled by accidental happenings.

b. There really is no such thing as "luck."

19. a. One should always be willing to admit mistakes.
b. It is usually best to cover up one's mistakes.

20.a. It is hard to know whether or not a person really likes you.
b. How many friends you have depends upon how nice a person

you are.

21. a. In the long run the bad things that happen to us are balanced
by the good ones.

b. Most misfortunes are the result of lack of ability, ignorance,
laziness, or all three.

22.a. With enough effort we can wipe out political corruption.
b. It is difficult for people to have much control over the things

politicians do in office.

23.a. Sometimes I can't understand how teachers arrive at the grades

they give.
b. There is a direct connection between how hard I study and the

grades I get.

24.a. A good leader expects people to decide for themselves what
they should do.

b. A good leader makes it clear to everybody what their jobs are.

25. a. Many times I feel that I have little influence over the things

that happen to me.
b. It is impossible for me to believe that chance or luck plays an

important role in my life.

26. a. People are lonely because they don't try to be friendly.
b. There's not much use in trying too hard to please people, if

they like you, they like you.

27. a. There is too much emphasis on athletics in high school.
b. Team sports are an excellent way to build character.
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28.a. What happens to me is my own doing.
b. Sometimes I feel that I don't have enough control over the

direction my life is taking.

29.a. Most of the time I can't understand why politicians behave the
way they do.

b. In the long run the people are responsible for bad government
on a national as well as on a local level.



260

APPENDIX H

November, 1973

Dear Student:

Let me introduce myself. I am a counselor here at Richland, and
I am especially interested in the characteristics, needs, and prob-
lems of mature women students like you. You can be of great help
to me by participating in a research study which I am conducting.
The results of this study could be of value to you and to future
mature women students.

Three standardized instruments and a questionnaire are enclosed in
this envelope. Please complete all of the instruments and the ques-
tionnaire as completely as possible. All responses will be confi-
dential. Return the completed instruments to your professor during
your next class meeting. The instruments are expensive, so
please return both the questions and the answer sheets.

During the spring semester, I will be happy to have you make an
appointment with me. At that time, I will interpret to you your per-
sonal results from the standardized instruments and share with you
what I have learned about mature women students on our campus.

If you have any questions about the research study or filling out the
instruments, please contact me at 746 - 4421 or 238 - 0964.

Thank you for your participation.

Sincerely,

Ms. Carolyn Aguren

CA :bd
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A PPENDIX I

HUSBANDS' OCCUPATIONS

Sales
Engineer
Manager
Self -employed
Supervisor
CPA, controller
Profess or/teacher
Consultant
Vice President
Systems analyst
Computer programmer
Attorney
Manufacturer's Representative
Mechanic
Writer
Research
Mid-management
Electrician
Foreman
Pilot
Minister,
Medical doctor
Contract administrator
Carpenter
Reproduction manager
Public relations
President
Executive
Control operator
Avionics
Telephone installer

33
28
12

8
7
7
6
4
4
4
4
4
4
3
3
3
3
3
2
2
2
2
2
2
1
1
1
1
1
1
1

Rancher
Journalist, TV news
Loads airplanes
Appraiser
Computer science
United Parcel Post
Geological technical trainer
Leadman
Technician
Jeweler
Construction manager
Banker
Police Sergeant
Social worker
A dve rtis ing
Marketing
Clerk
Cable repairman
C ontractor
Electronics Lab technician
A cc ountant
Assistant principal
Sheet metal mechanic
Die caster
Machinist
Optical specialist
Craftsman
Dept. of H.E.W.
Buyer
A r chit e ct

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
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A PPENDIX J

OCCUPATIONS OF FATHERS OF MATURE WOMEN STUDENTS

Rancher/farmer
Self -employed
Sales
Manager
Carpenter
Contractor
Engineer
Oil field worker
Foreman
A ccountant/CPA
Clerk
Mechanic
Machine operator
Bus /truck driver
Railroad
Construction
Supervisor
Teacher
Maintenance
Medical doctor
Barber
Welder
Armed services
Executive
Plumber
Plant worker
Laborer
Attorney
Fireman
Taxi driver
President
Machinist
Inspector
Minister/priest
Federal mediator
Guard
District agent

19
19

16
13
9
8
8
8
7
7
6
6
5
4
4
4
4
4
3
3
3
3
3
3
3
3
2
2
2
2
2
2
2
2
1
1
1

County officer
Pilot
Merchant
Geologist
Curator
Secretary-treasurer
Pharmacist
Bacteriologist
Stillman
Mail carrier
Disabled
Jewelry manufacturer
Garbageman
Undertaker
F lorist
Music editor
Businessman
U.S. Treasury
Air conditioner repair
Photographer
Electrician
Telegrapher
Journalist
Tailor
Service station attendant
Baker
Buyer
Exterminator
Metal fitter
Estimator
Steamfitte r
Civil Service
A dministrator
Chief
Tax assessor
Factory worker
Heavy equipment operator



Butcher
A r chite ct
A uditor
Director of public relations
A mbas sador
Generalized

1 Die caster
1 Phone company
1 Paymaster
1 Painter
1 Miscellaneous jobs

263

1
1
1
1
1
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A PPENDIX K

OCCUPATIONS OF FATHERS-IN-LAW OF MATURE WOMEN

ST UDENTS

Sales
Rancher/farmer
Self-employed
Mechanic
Clerk
Manager
A ccountant
Carpenter
Medical doctor
Vice president
Lawyer
Engineer
Steel worker
Police
Painter
Teacher
Laborer
Foreman
Truck driver
Restauranteur
Bus ines sman
Builder
Exe cutive
Manufacturer
Custodian
Minister
Armed services
Barber
Butcher
A uditor
Oil field worker
Dealer
Oil gauger
President
A ssembler
Supervisor

20
19
13
8
8
8
5
5
4
4
4
3
3
3
3
3
3
3
3
3
2
2
2
2
2
2
2
2
2
2
2
1
1
1
1

Consultant
Civil service
Electrician
Millwright
Dress designer
Metalurgist
Furrier
Photographer

Pilot

Judge
Chief
Labor management

Watchman
Waiter
Gambler
Grocery store
Radioman

Movie projectionist

Machinist

Internal Revenue
Lumb erman
Pipeline equipment
Tailor

Leather tooler
Ma inte na nc e
B rewer
Mete o r o logist
Purchasing agent

Steamfitters 'Union
Printer
Cotton ginner
Steamer
A dve rtis ing
C ontractor
Chemist

-- 4- Nowwo"O"" I-.-,-- -- l'
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A PPENDIX L

OCCUPATIONS OF MOTHERS AND MOTHERS-IN-LAW OF

MATURE WOMEN STUDENTS

Mothe r s Mothe r s -in -law

Secretary
Sales

Clerk
Teacher

Nurse

Supervisor

Bookkeeper

Seamstress
A ccountant
General office work

Cosmetology
Manager

Cafeteria worker
Shop owne r
Assembly worker
Housekeeper

Nurse's aide
Lawyer

PBX operator
A strologer

Inspector

Comptometer operator
Teacher's aide

School principal
Piano teacher
Machinist

Administrative assistant
Cashier

Raises orchids
Physical therapist
Photographer

15
14
11

9
7
4
3
3
3
3
3
2
2
2
2
2
2
1
1
1
1
1
1

1
1
1
1
1
1
1

Sales
Teacher
Clerk
Secretary
Housekeeper
General office work
Cafeteria worker
Cosmetology
Bank teller
Store owner
Dres smaker
Supervis or
Dental assistant
A ccountant
Buyer
Nurse
Inspector
T our guide
Research
Hospital attendant
Comptometer operator
Caterer
Crafts
Raises dogs
Receptionist
Bell telephone
Airline maintenance
Manager
Bookkeeper

7
7
6
5
4
3
2
2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
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A PPENDIX M

OCCUPATIONS OF MATURE WOMEN STUDENTS

Secretary

Office work/clerk
A cc ounting/bookkeeping
Teacher
Nurse
Teacher-aide

Office manager

Keypunch
Life insurance

Technician

Real estate

Airline hostess

A administrative assistant

Data-Micro Film

Distributor
Supervisor
Sales

Store manager

Market research

35
17
14
12
8
5
4
3
3
3
2
2
2
1
1
1
1
1
1

Radiological technologist
Welfare
Electronic assembler
Hairstylist
Driving instructor
Dental assistant
Doctor's assistant
Medical assistant
Program analyst
Engineering technician
Nurse's aide
Engineering drafting
Material handler
Decorating consultant
Physical therapist
Statistical assistant
Product inspector
Manicurist
Director of pre-school
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A PPENDIX N

MAJORS OF MATURE WOMEN STUDENTS

Education
Business
Nursing
Psychology
A c c ounting
Sociology
English
Foreign Language
Secretarial science
A rt
History
Couns eling
Math
Mid-management
Interior Design
Human Services
Speech
Journalism
Occupational or physical

therapy
Music

23
20
20
16
16

8
8
7
6
6
5
5
4
4
3
2
2
2

Medical Technology
Biology
Instructional Design
Fine Arts
Generics
Pharmacy
Pre -med
Electro-mechanical technology
Technical
A nthr opo logy
Social Science
Librarian
Teacher-aide
Liberal Arts
A rchitecture
Writing
Social work
Political Science
R ehabilitation

2
2
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