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This exploratory study drew from research in family art therapy assessment by

Kwiatkowska (1978), Landgarten (1987), Kurinsky (1986), and Wilson (1988). The

objectives of the study were to develop a theoretically consistent art therapy

assessment tool for Adlerians to use in initial family therapy interviews and to

evaluate its effectiveness in a field test with families of adolescents.

Three experts in the field of Individual Psychology evaluated 12 art tasks, an

art interpretation guide, and a family interaction guide to assess their compliance with

the tenets of Individual Psychology and guidelines established for Adlerian family

therapy initial interviews. Six art tasks with accompanying interpretation forms, a

family interaction guide, and a de-briefing questionnaire became the Adlerian Family

Art Assessment Tool (AFAAT).

Six families performed the six AFAAT art tasks and responded to the

De-Briefing Questionnaire in 90-minute sessions. The participants were two intact

families, two step-families, and two single-parent families. All had adolescents

between the ages of 13 and 18.

Three Adlerian family therapists were trained to use the AFAAT to evaluate

the videotapes and art products obtained from the six families' AFAAT sessions.



After interpreting the data, the three family therapists were polled to assess the

effectiveness of the AFAAT.

Accounts of the families' perceptions of their AFAAT experience and the

researcher's and three trained family therapists' interpretations of the six families

were provided. An overview of the six families' perceptions of their AFAAT

experience, their interactions, their art works, and hypotheses about indicators of

adolescence as seen in their art works were also described.

Although compelling anecdotal information about families of adolescents and

their art work was obtained from the study, the validity and reliability of the AFAAT,

as established in this study, is insufficient. Recommendations for improvements to

the AFAAT and ideas for future studies to refine and utilize it more effectively

concluded the study.
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CHAPTER I

INTRODUCTION

Furth (1988) used a quotation from Thoreau, "It is as difficult for a man to see

himself as it is for him to look behind himself without turning" (p. 15), to explain the

value of art in therapy as a means of understanding ourselves in ways we ordinarily

do not. He stated that, through analysis of artwork, individuals can learn to recognize

their "fears, weaknesses and negative traits, as well as strengths, accomplishments

and untapped potential giving us greater insight into what we are" (p. 15). With this

purpose in mind art therapists have worked with individuals and families in order to

assist them in better understanding themselves and improving their relationships with

each other.

Art therapy with families is a therapeutic modality that has been shown to be a

valuable means of understanding family dynamics. Families gained valuable insights

into themselves and were more able to see areas in which they needed to change their

behavior to live together more effectively through the art therapy process

(Landgarten, 1987). Participating in art therapy has proved to be enjoyable for

families and has assisted them in learning some of their strengths as well.

Kwiatkowska (1978) found that the ways in which families interacted during family

art therapy successfully brought to light patients' diagnoses. Also, the work

1
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completed in the art therapy sessions correlated with and contributed to the work of

other therapeutic modalities used with the patients. Multi-family group art therapy

has helped families gain insight into their own interactions and taught them to

communicate more effectively when they shared their individual family art products

with other families. Families not only gained insights into their own dynamics from

their artwork, but also were able to offer feedback to other families regarding their

art. They were then enabled to apply the insights they obtained from other families to

their own family group (Greenspoon, 1986). Linesch (1988) hypothesized that family

art therapy with families of adolescents can point out the "familial context of an

adolescent's separation struggles" (p. 182) and can assist the family therapist in

treatment planning.

Research using art therapy as a diagnostic tool to gather and interpret

information regarding families' problems has provided illuminating discoveries for

therapists. Landgarten (1987) developed an art therapy diagnostic technique based on

family systems theory that she used in initial sessions with families. She found that

families revealed aspects of themselves through their art products in their initial

session that otherwise would have taken the therapist several sessions to learn using

conventional interviewing techniques. Information gathered was seen as a "floor plan

of the family's basic structure" (p. 5) and was used to design effective treatment

interventions for families. Kurinsky (1986), using previous family art therapy

research as a model, further developed the family art therapy diagnostic procedure

from a structural-directive theoretical perspective. The information she gathered
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through conducting the art assessment procedure with families proved to be effective

in assisting structural-directive family therapists to evaluate the family system and

therefore to provide appropriate interventions. Wilson (1968) combined family art

therapy and video feedback to provide therapists and families with information about

how the family members functioned while they were assessed participating in a

problem-solving art therapy task. A significant difference was found in families'

perceptions of themselves. Families who received the art therapy and video feedback

reported more insight into their interactions than did those who received only

traditional family therapy sessions.

Researchers in the area of family art assessment have looked at art products

and family interactions through the theoretical perspectives of family systems theory

(Landgarten, 1987; Wilson, 1988) and structural-directive family therapy (Kurinsky,

1986). They have found it helpful to have at hand theoretically based guidelines with

which to interpret the art products and the families' interactions. Kurinsky (1986)

pointed out in concluding her research that the art therapy interview process itself was

essentially "theory-free" and that the art tasks developed for her research needed only

"data collection and analysis instruments organized around a particular model's

assessment criteria in order to be useful in any theoretical orientation" (p. 268).

Kurinsky (1986) theorized that therapists of other theoretical orientations could reap

the benefits of family art therapy assessment interviewing more readily with

assessment criteria that would fit into their theoretical orientations. To date, neither a

family art assessment tool nor assessment criteria for an existing family art therapy
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tool has been developed that explores family dynamics from an Individual Psychology

perspective.

Because Individual Psychology places great emphasis on the influence of the

family in individuals' development, it would appear to be advantageous to look at

family art therapy assessment from an Adlerian perspective. Development of an

Adlerian Family Art Assessment Tool (AFAAT) could offer Adlerian therapists the

advantage of using an approach consistent with their theoretical stance, thereby

providing alignment of technique and theory in the practice of family counseling and

therapy.

Art therapy has been used extensively by Dreikurs (1986), a prominent

Adlerian. She worked with groups, including families, using art techniques that she

then interpreted from an Individual Psychology theoretical viewpoint. Through

designing art tasks for her group members with an eye toward understanding the

individuals' lifestyles, she was able to gather useful information and formulate

tentative hypotheses regarding their beliefs about life, themselves, and others. Group

members also gained insights into themselves regarding their lifestyles. Dreikurs'

research and observations regarding the use of art in Adlerian therapy are the

inspiration for the Adlerian Family Art Assessment Tool.

Family art therapy has focused on families with many specific psychological

problems as well as on families in various stages of the family life cycle (Landgarten,

1987; Kwiatkowska, 1978). Through exploring case studies of various families,

much has been learned about the value of certain art tasks at different family
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developmental stages. However, case studies just scratch the surface of what can be

known about families as they participate in art therapy at different family life cycle

stages. It is hoped that through studying families of adolescents in-depth through the

art therapy assessment process more can be learned about their interactions and

expressions.

Families of adolescents pose unique and often trying challenges for therapists.

According to Goldenberg and Goldenberg (1987), families of adolescents are coping

with complicated family issues. Parents are facing mid-life marriage and career

issues as well as concerns about how to balance offering their teens independence and

responsibility. Adolescents themselves are faced with drastic physical changes and

rapidly changing goals (Adams & Gulotta, 1989). Dinkmeyer, Dinkmeyer, and

Sperry (1987) stated that adolescents have goals such as strong needs to belong to a

peer community and to establish their independence and personal identity. Having an

increased focus on peers and needs to prove their own competency shift adolescents'

goals away from the family and often precipitate crises when parents are not prepared

to emancipate their offspring. Teens frequently rebel at perceived constraints on their

need to gain independence and become defensive when their goals are thwarted.

According to Linesch (1988), when adolescents are defensive, they are "either

responding to the anxiety generated by separation effort with parental figures or

reacting to impulses that are consequent to unsuccessful attempts to separate" (p. 10)

and can be resistant to therapeutic efforts, especially if called upon to work through

problems with those they perceive as the source of their difficulties, their parents.
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Because families of adolescents struggle with great changes and therapists

often encounter much resistance in gaining family cooperation and goal alignment

during this stage of family development, there is a need to find effective therapeutic

techniques that bypass resistance and defenses and effectively illuminate the family's

problems. Family art therapy assessment may provide just such an avenue of

expression by providing insight to the therapist and to the family. Kwiatkowska

(1978) and Landgarten (1987) stated that families gained an understanding of

themselves and their problems more effectively with art therapy than with traditional

interview methods.

Kurinsky (1986) outlined four important advantages to using art therapy with

families:

1. Family art assessment disrupts the family's stereotypical concept of
therapy and therefore engages the interest of families who might otherwise
be uninterested in therapy.

2. Family art assessment engages children directly in the assessment process.
3. Family art assessment offers the therapist an opportunity for a relatively

non-interventionist, holistic view of the family.
4. Family art assessment offers the therapist an opportunity for the family and

the therapist to communicate directly on an analogical level (p. 5).

Each of these advantages applies favorably to therapeutic work with

adolescents and their families. First of all, a novel approach may kindle an interest in

teens who otherwise may see therapy as tedious or dull. Second, teens become an

active part of the assessment process and have a more difficult time remaining

resistant than when verbal communication is the means by which information is

gathered. Finally, though adolescent defenses may be up and parents may be exerting



7

high levels of control, the art process may offer products that communicate to the

family and the therapist in a metaphoric, symbolic, and affective manner what is

occurring among family members.

The research completed to date in the area of family art therapy has opened

the door to many avenues of exploration. Using art therapy techniques as diagnostic

tools in assessing family needs in therapy has also brought to light many questions

and ideas for utilizing what has been discovered in new ways. Through family

therapy sessions with families of adolescents, therapists have learned of the unique

needs of such families and have expressed a desire for more effective methods to use

in assisting families of adolescents. The opportunity to add to the body of literature

in the use of art therapy by developing a new diagnostic tool for use with families and

to seek more information about how to help families of adolescents form the

cornerstone for this study.

Statement of the Problem

Research to date in the field of art therapy and family art therapy have found

art assessment procedures helpful in evaluating the needs of families that were

referred for counseling. It is important for therapists to use assessment procedures

that fit their theoretical orientation so as to obtain information pertinent to the

constructs of their theory. There is, therefore, a need and a use for a theoretically

consistent family art assessment tool to be used by Adlerian family therapists in
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generating information in initial family therapy interviews. To date, no such

instrument exists.

The purpose of this study will be to develop the Adlerian Family Art

Assessment Tool (AFAAT) and to test its effectiveness on families of adolescents.

The AFAAT will attempt to comprehensively explore the communication and

interactions of family members during the art assessment process. It will also

examine and seek understanding as to the meaning of symbols and thematic content of

the art products from an Adlerian perspective, being mindful of the development stage

of the families to be studied. Studying the subjective phenomena that occur through

the use of the Adlerian Family Art Assessment Tool with families of adolescents may

provide a deeper understanding of the issues faced by families during this crucial

stage of development.

Review of the Literature

The literature relevant to this study includes the history of family art therapy

and family art therapy assessment, an overview of Adlerian art therapy from

Dreikurs' (1986) perspective, an overview of Adlerian family therapy, and a review

of methods of family therapy assessment. A review of recent research on family

therapy with adolescents and research on family art therapy with adolescents is

presented. Finally, the process of art therapy itself and the interpretation of art in

therapy is discussed.
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The History of Family Art Therapy and
Family Art therapy assessment

Family art therapy and art therapy assessment, a type of therapy and

assessment in which entire families simultaneously become active in an expressive,

non-verbal method of communicating, has evolved over a period of years from the

mid-fifties to the present. This section will examine the origins of this type of family

therapy and family art therapy assessment, trace its development, and discuss the

relevance and use of art therapy with families in today's society.

According to Shearn (1969), family drawing was first suggested by Hulse

(1951, 1952) as a technique to be used in psychological assessment with children.

Hulse developed the Draw-A-Family (DAF) technique to assess children's perceptions

of their families. The drawings collected were appraised to note their overall quality

and mood. Characteristics of the drawings such as the size of figures, their distance

from each other, and the shade and depth of pencil marks were also evaluated. An

interpretation about each drawing was then formulated. Hulse (1951, 1952) found a

number of signs of intrafamilial conflict in the drawings. Reznikoff and Reznikoff

(1956) researched family drawings further in a study in which they looked at

particular items in family drawings produced by children of various races. The

research of Hulse (1951, 1952) and Reznikoff and Reznikoff (1956) using the Draw-

A-Family technique showed that children's drawings of their families were useful in

understanding the children themselves and in understanding how the children
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perceived the way their families related. The information gathered proved useful in

assisting children and their families in resolving their problems.

Bums and Kaufman (1970, 1972) later popularized what is known today as the

Kinetic Family Drawing (KFD), an assessment tool in which children draw

themselves and their family engaging in some form of activity. They believed that

viewing children's drawings of their families doing something shed more light on

children's perceptions of family dynamics than the Draw-A-Family technique

developed by Hulse (1951, 1952). The KFD has been normed on several populations,

including 314 four- and five-year-old children, a group of public school children ages

six through nine, and 197 middle class suburban adolescent ages 13 through 18. The

studies were all completed on "typical" (Bums & Kaufman, 1972, p. 5) children

Research gathered from all groups form the basis for interpreting KFDs. Data from

the drawings were obtained in several categories for the purpose of interpretation.

The data discussed included analysis of the drawings according to age and sex of the

children participating and looking at the drawings according to five categories,

including the actions of and between figures, meanings of particular symbols in

drawings, placement and size of figures in drawings, barriers between figures, and

actual characteristics of the figures depicted. By looking at the number of children of

each sex and various age groups who drew the features in the interpretative categories

and by comparing the interpretative categories as seen in drawings of a clinical group

of adolescents to those of a typical group of adolescents, Bums and Kaufman (1970,

1972) were able to formulate theories about what the categories they researched meant
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when seen in children's KFDs. Additional research continues to take place in

understanding the meanings in individuals' drawings of their families. Recently Bums

(1990) developed another technique whereby therapists and clients can gain insight

into their perceptions of themselves and family members. The Family-Centered

Circle Drawing technique requires clients to draw each family member and then

themselves successively in the middle of circles. Bums' research on this technique

included interpretations of circle drawings of numerous individuals from which he has

hypothesized particular meanings of symbols, placement, and figure representations.

The technique was used by Bums (1990) as an assessment and re-assessment

technique to measure changes in individuals' perceptions of their family members.

These procedures involved having individuals draw their families, and from these

techniques much was learned about how children perceive their families. However,

more information about how people perceive their families was available when

individuals produced artwork together in a therapeutic setting.

Kwiatkowska (1978) developed the mode of therapy known today as Family

Art Therapy and was the first to have family members actually produce art together in

a therapeutic setting. Since Kwiatkowska's research began in the late 1950s, other art

and family therapists have developed her techniques further.

Kwiatkowska (1967) began her development of family art therapy while she

was an art therapist at the National Institute of Mental Health. Art therapy was

conducted there regularly with patients. Patients' families were often curious about

the artwork and wanted to see it. Kwiatkowska allowed families to view patients'
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work only if they agreed to participate in the activity themselves. Usually families

agreed to her request, and their participation led to discovering useful information

about how family members related to each other and how their interactions

contributed to the mental illness of the identified patient. Based on these findings,

Kwiatkowska developed a series of drawing tasks to further illuminate family process

as seen through art productions. Initially, her work with families consisted of the

following procedures:

1. A participant observer was requested to be present during the session.

2. Shortly after in-patient treatment was begun, a session was scheduled in

which all family members participated.

3. This initial art therapy session was typically 1 or 2 hours in length.

4. Art tasks were completed in the following sequence:

a. free picture

b. picture of family by each member

c. an abstract family portrait

d. a picture started with the help of a scribble (done individually)

e. a joint family scribble (each member drew a scribble; then all decided

which scribble to use in coming up with the picture within)

f. a free picture (joint)

5. Discussion took place during and after each activity. From the information

gathered during the initial art session, the art therapist and the psychiatrist

or the social worker decided on appropriate goals.
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Kwiatkowska (1978) outlined two studies she conducted. The first study, in

1971) consisted of rating the material obtained from family art evaluations. Ratings

were gathered on 1,514 pictures made by 269 members of 63 families. All families

had an identified patient or symptom bearer, and 45 of the patients ranged in age

from high school to college graduate. Kwiatkowska (1978) designed a rating manual

to analyze the content and form of the drawings. Over 20 trained raters evaluated the

1,514 drawings using the rating manual. The statistical results of her study were not

presented in Kwiatkowska's book, but are available by request. The manual was the

first rating tool designed to interpret families' artwork that provided some form of

standardization for art therapists. It remains an important contribution to the study of

family art therapy and art therapy evaluation. Later, Kwiatkowska (1978) expanded

the original manual to include evaluating family interactions during the art assessment

process in a study conducted with families of schizophrenic and normal adult twins.

Of 17 families' drawings collected, three families' works were selected for

comparison. Families consisted of one group with both twins diagnosed as

schizophrenic, one family with one normal and one schizophrenic twin, and one

family with normal twins. Comparisons of the art products and family interactions

using the rating scale indicated that "in families of twins with schizophrenic offspring,

emptiness, vagueness, lack of focus on the task and lack of distinctness seemed

portrayed" (p. 212) in the art as observed by trained raters. However, in a normal

family of twins raters found that "love, warmth and clarity of communication seemed

to be revealed" (p. 212). The major contribution of both of Kwaitkowska's studies
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was an indication that family art therapy procedures can be organized to provide a

standardized method of assessing and rating families' drawings and their interactions

during an art therapy evaluation process. Since Kwiatkowska began her research and

enthusiastically wrote of the promise in using art procedures with families, others

have followed in her footsteps.

Bing (1970) developed a technique called the Conjoint Family Drawing in

which, as a last task in a structured family interaction session, families were asked to

draw a picture" as you see yourselves as a family" (p. 176). Bing used the drawing

technique in a study of 14 families randomly chosen from a group who had requested

diagnostic evaluation at a child psychiatry clinic. Children in the study ranged in age

from 6 to 14. Ten of the families were intact nuclear families, and two were single-

parent families. Observations of the drawing process and family members'

interactions were noted and recorded. Drawings were then evaluated based on six

dimensions Bing (1970) designated as being "promising indices of family functioning

and could be reliably identified" (p. 179). The six dimensions were organizing role,

sequence, size, choice of person, isolation, and content. From observing and

discussing the family's art products with them, Bing was able to gather information to

be used in diagnosing and treating the families studied. Families also gained insight

into their problems through the procedure.

Sherr and Hicks (1973) described a case study in which they used

Kwiatkowska's six family art procedures with a family in which the son had cancer.

Their conclusion was that family art psychotherapy provided an "unveiling" of
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"crucial dynamics in a dramatically short time" (p. 459). It was Sherr and Hicks'

contention that family drawings could be a rich source of information to a well-trained

family art psychotherapist.

Wadeson (1976) discussed a 6-hour session with three families in which their

problems were worked on through production of artwork. Those who participated

were three self-referred families of psychotherapists who professed an interest in

working on solving some family problems through drawing. There were 14

participants in all, but the ages and makeup of the families were not fully described.

Several drawing tasks, including a family portrait, were completed by family

members. After each drawing task was completed, family members talked about their

individual drawings with their families. Then discussion was opened to other

participating families to comment on the drawings of the first family. This procedure

continued until all families' artwork had been thoroughly discussed. Wadeson (1976)

summarized that having several families working together and discussing their art

products among themselves was beneficial to all in understanding and finding

solutions to their individual family difficulties. Families, she found, also came to

believe that their problems were not singular to themselves alone, but that other

families had similar struggles.

Greenspoon (1986) also used family art therapy in a study of a multi-family

group. Greenspoon drew from the early research of Landgarten (1981) in choosing

art tasks for a group of three single-parent families working together in family

therapy. Each family was composed of a single parent mother and a child between
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the ages of 9 and 12. One family had an additional child. Families were referred

from a mental health facility day treatment program. Rather than beginning with

structured art tasks as had her predecessors, Greenspoon (1986) chose to allow free

choice experimentation with art materials and subject matter during the early stages of

the multiple family group art therapy. As families became more comfortable with

each other, drawing tasks focused more on identifying issues and exploring problem-

solving methods. Artwork produced by the families and their interactions and

discussions about the art served as a catalyst that assisted the group members to gain

insight and to change their thinking and behavior. Eventually each family group

progressed to large group communication, and therapeutic goals evolved, such as how

to meet the needs of individual family members, heal the grief and loss after a

divorce, form a new, stronger family unit, and improve communication among family

members. Families encouraged each other to seek alternatives to the "problematic

interactive patterns that had already emerged through their artwork" (Greenspoon,

1986, p. 58). Greenspoon concluded that multi-family group art therapy was useful

in assessing families and providing direction for treatment.

Landgarten (1981, 1987) began her career as a family art psychotherapist at

the Thalians Family Child Department of Psychiatry in Sinai Hospital, Los Angeles,

in 1967. She was inspired and motivated in further developing art therapy with

families by studying Kwiatkowska's (1978) work as well as the renowned work in

family systems psychotherapy of Ackerman, Bowen, Whitaker, Minuchin, Satir, and

Haley.
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Landgarten (1987) stressed the importance of understanding that art therapy

with families be understood as a psychotherapeutic technique that complements all

existing family therapy theories. Family art psychotherapy is useful in two ways

according to Landgarten (1987). The first is as a diagnostic tool and the second as a

method for facilitating communication and effecting change in the family system.

A diagnostic procedure, called the Family Art Task, is Landgarten's greatest

contribution to the family art psychotherapy modality. She described three tasks to

be completed by the family conjointly and then outlined in detail the points to be

observed and recorded by the art psychotherapist during and after the tasks. The

tasks consisted of first asking the family to divide into two teams and to work

together on a single sheet of paper with one marker per family member. Family

members were instructed not to speak or communicate in any way during the process.

After the teams had completed their work, the no-talk rule was suspended, and family

members were instructed to discuss and create a title for their works. The second and

third tasks involved having the entire family work together on one paper with one

marker each. The second task was completed without speaking, and during the last

all communication was allowed. Title were created for each art product.

Interpretations of the drawings and discussion with family members followed,

sometimes during the first session and frequently in subsequent sessions as the art

psychotherapist believed appropriate. Landgarten (1987), working from a family

systems perspective, utilized a 17-point observation questionnaire she originated to

assess the roles of family members, their communication patterns, strengths and
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weaknesses, and their patterns of behavior. Landgarten's work with families in art

psychotherapy has involved such diverse problems as terminal illness, encopresis,

divorce, acting-out adolescents, incest and child molestation, and single-parenting

issues.

Kurinsky (1986) researched a family art assessment tool from a structural-

directive theoretical approach. Her study had two purposes. First, she designed a

family art assessment interview to be used in structural-directive therapy and created a

set of theoretically consistent guidelines to be used in interpretation of both the

information and the art products gathered in the sessions. Her second task was to

discern whether the information she obtained from the family art assessment

interviews was useful in identifying structural-directive assessment information.

Kurinsky (1986) designed a family art assessment interview based on the

existing literature as well as on tasks she created to fit the structural-directive

theoretical model. Four art tasks, called the Family Art Assessment Interview, were

administered to three families at a mental health center. Family I consisted of a

mother, father, and two boys who were ages 4 and 18 months. A third child, a 6-

year-old girl, who had been removed from the home because of alleged sexual abuse

was not present. Family II was a father and his three children, ages 7, 9, and 12.

The third family consisted of a mother and her 7-year-old daughter. All families

were referred for the purpose of evaluation and treatment recommendations.

The Family Art Assessment Interview included a Free Picture Warm-Up, a

task taken from Kwiatkowska's (1978) Family Art Evaluation and a Conjoint Family
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Drawing, an art task developed by Bing (1970). Creating a family sculpture from

clay that depicted the family problem and then finding a possible cooperative solution

to the problem was the third task completed by the family. The final task in the

Family Art Assessment Interview was developed by Kurinsky (1985). In this task,

called Hypothesis Testing, the therapist who conducted the art interview consulted

briefly with a co-therapist and then, based on their assessment of the issues they had

seen thus far in the family art interview, instructed the family to do one or two short

tasks to explore the perceived problem areas in order to gather more information.

After completing the Family Art Interview, Kurinsky (1986) then viewed videotapes

of each interview and all art products, coded the data on pre-designed coding sheets,

and finally analyzed the data.

Kurinsky (1986) videotaped all interviews and photographed all art products

for later assessment and interpretation. Raters, trained by Kurinsky in identifying

pertinent characteristics in the art products and the interviews, coded their observation

and impressions of each art task for each family. Their assessments of the families'

interactions and art products were compared with each other to determine inter-rater

reliability of the Family Art Assessment Tool (FAAT). The raters discussed among

themselves the advantages and limitations of the FAAT.

Kurinsky (1986) found that the structural-directive Family Art Assessment

Tool was useful in obtaining information about families and that the information

acquired had relevance from a structural-directive theoretical view according to raters.

Areas for future research suggested by Kurinsky were to replicate the study with
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larger numbers of families, develop more effective coding categories for interpreting

the artwork and, finally, to develop more family art interventions from a systems-

oriented perspective.

Wilson (1988) conducted a study to explore how a particular family art therapy

task when combined with video feedback affected families' perceptions of themselves.

Using a pretest-posttest, control group-quasi-experimental group design, Wilson

assessed families' perceptions of themselves before an art task was administered as

well as how they viewed themselves after completing the art task. Twenty families,

who had been in some type of therapy for at least 1 month and up to 2 years, were

referred by private practitioners to participate in the study. All families had been

together at least one year, had no family member diagnosed as psychotic, and had no

family member under 5 years of age. Wilson administered the Family Environment

Scale (Moos & Moos, 1981), a standardized assessment procedure, as a pretest-

posttest tool to each family member in both the control group and the experimental

group prior to either the art therapy session (experimental group) or traditional family

therapy session (control group). He repeated the procedure after a second session in

which discussion and feedback about the art session or traditional family therapy

session was given to each family.

The art task Wilson (1988) used consisted of asking family members to work

on solving a problem together. Families were told that they were shipwrecked and

washed up onto an island on which they would have to live for six months. Blank

paper was designated as "water," and the family was instructed to design the island.
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No further instructions were given, and the therapist then left the room and allowed

the family 30 minutes to work as they wished. Upon the therapist's return, the family

was asked to return at another time to objectively review "a" (p. 70) family's level of

functioning on a videotape. At the second session, the family was asked to view their

first session and to make observations about strengths and weaknesses, similarities

and differences, and overall functioning.

Wilson (1988) found some statistically significant results in comparing the

control group's and the experimental group's pre- and post-test results of the Family

Environment Scale (Moos & Moos, 1981). Through examining the mean absolute

subscale scores and absolute total change scores for the control group (who

participated in traditional family therapy) and the experimental group (who

participated in Family Video Art Therapy), it was shown that the treatment group

showed significantly more change in families' perceptions of their interactions on

subscales that measured cohesion-conflict, intellectual-cultural, active-recreational,

organization, and control than did the control group. Participating in the Family

Video Art Therapy appeared to change the experimental families' views of themselves

socially, their views of the way their family planned chores and recreational activities,

and the manner in which their family set and used rules to maintain control.

Wilson's (1988) findings suggested that family art therapy and video feedback

can provide valuable insights to families as well as to family therapists regarding their

level of functioning and their manner of interacting with each other. Families were

able to gain insight into their behavior by viewing the videotapes, and Wilson found
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they responded positively to feedback offered. Wilson recommended future studies

using family video art treatment on other populations. He suggested that expanding

the number of sessions using video art therapy would maximize therapeutic effects for

the participating families.

Riley (1994), author of Integrative Approaches to Family Art Therapy,

presented a philosophy, in regard to the use of art in family therapy, that suggested

therapists need to gain a knowledge and understanding of a number of family therapy

theories that can be assessed and put to use according to the needs of particular

families. After therapists obtain a solid theoretical foundation of a variety of family

therapy theories, they can then apply theory through the use of art activities and

interventions in family therapy sessions, she stated. According to Riley (1994), her

major strengths have been applying art therapy in her work with families while

integrating and synthesizing various theories of family therapy in work with client

families.

Riley (1994) took a social constructivist view of families that can be defined as

looking at individuals and families as pro-active beings who invent or construct the

meaning of their own experiences. Riley's view holds that objective descriptions of

the family are not possible since "there is no reality that exists independent of human

perception and invention" (p. 9). Social constructivists postulate that the relationship

fostered between the therapist and the client can work as a catalyst to help clients in

recreating their perceptions and opinions of the world, themselves, and others.
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It is Riley's (1994) belief that much information about the family can be

gained through "observing in the art product more covert interactions than the clients

have been willing to discuss" (p. 10). Powerful metaphors can be generated, and

reconstructing, deconstructing, and/or reframing client families' views of reality can

take place through the utilization of their art and interactions during the art therapy

process.

Riley's (1994) book, based on her research and clinical art therapy practice

with families, provided rich examples of the adaptation of the following family

therapy theories and techniques in the use of art activities with families:

1) viewing the family as a system; 2) using positive connotation; 3) prescribing
the symptom; 4) utilizing metaphors; 5) understanding family ritual; 6) using
paradoxical interventions; 7) understanding a therapeutic double bind; 8)
maintaining homeostatic properties; and 9) terminating treatment (p. 88).

The principles were incorporated in the creation of art activities that clarified the

process of families and determined therapeutic art interventions that were used

effectively to relieve families of their unwanted maladaptive symptoms.

Riley (1994) discussed using art as an assessment tool as a method for families

to communicate with the therapist what is happening in the family, as a viable means

for the therapist to gain an awareness of "how the family has constructed their

knowledge of social phenomena, developed their language, created an attitude toward

gender-sensitive issues and have taught each other what to believe in" (p. 18). The

use of diagnostic art techniques and spontaneous drawings during the intake phase of

family therapy can indicate problems families may be unwilling to discuss and their
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visual expressions can be the primary indicators for deciding how to proceed with

treatment options, according to Riley. Therapists using particular family therapy

theories to assess families have been able to effectively ascertain in the images created

by families a way to formulate goals that are in accordance with their theory of

choice.

Each of the art psychotherapists work reviewed in this study found using art

therapy assessment tasks and art therapy activities to be effective and very useful in

understanding the families' dynamics, in diagnosing family problems, and in planning

effective treatment. Bing (1970) stated the following reasons for using family art

psychotherapy such as the Conjoint Family Drawing.

1. Research is facilitated by the ease and reliability of quantification of
certain variables which promise to be indices of family conflict.

2. As a diagnostic tool, the Conjoint Family Drawing combines advantages of
a projective technique with the advantages of a reality-interaction situation.

3. Therapeutic improvement is likely to occur if the family is confronted with
their production and helped to understand their feelings and behaviors. . .
(p. 193).

The opinions of Kwiatkowska (1978) and Landgarten (1987) as to the

advantages of art psychotherapy assessment and art therapy with families can be

summarized as follows. Family art psychotherapy can be an opportunity to observe

family dynamics and transactional patterns and can allow the therapist to employ

numerous treatment approaches. Family art psychotherapists can offer insightful

feedback as early as the first session and can more readily become aware of overt and

covert messages that are revealed through the artwork. Through family art
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psychotherapy and art therapy assessment, the therapist is provided with tangible

evidence of both the family's dysfunction as well as its progress. Finally, family art

therapy and assessment, according to Landgarten (1987) and Kwiatkowska (1978)

works equally as well with poor and wealthy families, is a culturally unbiased mode

of therapy, and is effective with educated and uneducated families.

Riley (1994) concluded the introduction to her book on family art therapy with

a statement that expressed her beliefs about the value of using art in family therapy.

Integrating art-making into family therapy yields

. . . a clearer understanding of family dynamics, roles and rules, ways to
reinvent communication and behavior problems, and the expression of
individual and family metaphors in a more complete way than through words
alone. In contrast to past methods of family treatment based on psychoanalysis
and behaviorism, family therapists today are more and more interested in
helping families tell their stories than merely identifying their underlying
psychological structures. Art expression is obviously one viable way to help
families communicate the uniqueness of their story, both as individuals within
a system and as a member of a group (p. 12).

Overall, art therapy assessment and art therapy with families has proven to be

an effective means of learning about the therapeutic needs of families. Riley (1994)

stated that there is a lack of clinical literature about the use of art therapy with

families that may be holding back further development of effective use of therapeutic

art activities in therapy with families. Continued development of art assessment

techniques that can be applied in various psychotherapeutic disciplines could be an

important contribution to the growing research in the area of family art assessment

and art therapy with families.
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Adlerian Art Therapy

Dreikers (1986) is credited with being the originator of Adlerian art therapy.

Much of the work she accomplished was done with groups and, as such, seems to be

appropriate for application to families. It was Dreikurs' belief that art therapy means

"help through art" (p. 57). She believed individuals who participated in art therapy

activities could increase their self-esteem, evaluate, and change their views of

themselves and the others with whom they interacted. It could also give them the

idea they were making some contributions to life.

Dreikurs (1986) described the role of the art therapist as one who first gains

the cooperation of the clients, then encourages them to create. With groups, the

therapist focuses on creating a sense of belonging for the participants by inquiring

what each individual's expectations, goals, and purpose may be. Group members are

also invited to share their perceptions of painting, of art, and their level of experience

in producing artwork. As participants begin the art therapy process, they are

encouraged to confront their fears about producing artwork. The art therapist works

to inform individuals that by producing artwork they are expressing themselves

uniquely without concerns for the approval of others. To encourage social interest,

the therapist refrains from preparing the materials for art therapy sessions in advance

of the sessions and elicits the cooperation of the participants in getting ready. The

therapist is apprised that responsibility for the atmosphere of the session lies with the

therapist. Therefore, the therapist must convey an attitude of nonjudgmental

acceptance and encouragement of the participants. Honesty in expressing fears,
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experiencing failure, feeling discouraged, enjoying success, and sharing feedback is

encouraged by the therapist and, Dreikurs believed, "promotes a relationship of

equality and encourages participants to take the risk. . ." (p. 64). The therapist

refrains from participating in art tasks with participants and unobtrusively observes

the actions of the individuals involved. Observations made by the therapist are shared

as the therapist believes is therapeutically appropriate.

Several art tasks were described by Dreikurs. The tasks that she believed

brought forth useful information in understanding individuals' life styles are as

follows:

The carousel. Participants are instructed to stand in front of a piece of blank

paper while listening to music and then to begin to paint. After a few minutes the

therapist requests that each individual move from their own paper to the next person's

piece of paper and begin to paint. This procedure is followed for a designated period

of time until most people in the group have painted on each piece of paper. After the

above exercise participants are offered the opportunity to paint a picture of their own

alone. They are then asked to discuss the activity and to share whether they preferred

the group of individual art experience. Dreikurs believes the participants' preferences

and views on the activity illuminate the lifestyle of the individual.

Selecting three. A part of each art therapy session includes having individuals

in groups choose three artworks completed in the session that appeal to them most and

then sharing with the group their reasons for choosing them. Many hypotheses can be
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generated by the therapist and the group members during this procedure, thus offering

individuals the opportunity to learn more about themselves.

Painting on the same paper. Two group participants are instructed to paint on

the same paper. Individuals select a partner and begin to paint without

communicating with each other. Immediately following completion of the painting,

participants write their reactions to the task. Discussion then takes place between the

two members, and finally discussion with all dyads participating ends the session.

The purpose of the task is to view how individuals form relationships and cooperate

with each other and to see the probable role each participant had in their family

constellation and the satisfaction, or lack of it, each experienced. The task can be

repeated with the therapist choosing the dyads and/or assigning who will paint first.

As a repeated procedure, the task can illuminate dysfunction and/or be used as a

problem-solving technique.

Drawing the hands. Individuals are instructed to draw an outline of their

hands in any way they like to make a pattern that they will later use in an artwork.

The therapist observes the manner in which each participant goes about completing

the task in an effort to see how simple or complicated their thinking is, as well as to

see the extent of inhibition and creativity each individual displays. Discussion takes

place after group members are asked to select a painting that appeals to them and then

tell a story about it. Further information is gathered about the individual's lifestyle

and manner of communicating with others.
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Tearing paper. In this exercise group members are invited to tear up in pieces

old paintings they no longer want. Participants are invited to do so with gusto,

putting their strength into the activity and to be aware of their feelings as they work.

After tearing the paintings into many pieces, group members are instructed to quickly

and vigorously paste the small pieces onto a large piece of paper. The exercise's

purpose is to encourage the expression of emotions in a non-destructive way. Further

work can take place in making a collage of sorts from the paper.

Painting early recollections. Individuals are invited to draw or paint specific

experiences they had prior to age 6 or 7. Discussion involves expressing feelings

they had about the experience and how their remembrance of the experience has

influenced the lifestyle they now live. The therapist may state tentative hypotheses

about individuals' recollections.

Paint as a child. Participants are invited to paint as if they were children and

to paint, when possible to recall, the same things they painted as children. The

purpose of the activity is to evoke early recollections and the rich insights that

generally come from them.

Painting blind. Participants paint one painting with their eyes shut; then one

immediately following with their eyes open. How participants approach and solve

problems is observed through this procedure.

Mural painting. The purpose of the activity is to test individuals' ability to

interact in a group. The therapist may place one group member in charge or have the

group choose one member is to be in charge. Group cohesion, leadership ability,
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social interest, and thematic content are observed and discussed. The exercise can be

repeated varying the tasks of group members, or instructing them to accomplish a

particular theme in the mural. This exercise can be used as a problem-illuminating

and problem-solving technique.

The magic pill. Group members are asked to paint two paintings: one

showing what fulfills their lives and one showing what is frustrating to them in life.

Participants then arrange and hang their paintings, and discussion follows. Insights

into the level of self-efficacy of the individual are observed, and problem-solving can

then take place.

Painting an assignment. Individual are instructed to paint a specific subject

designated by the therapist. The purpose of the task is to observe and improve the

level of courage of the participants.

Painting a gift. As a way to end the group art therapy experience each

individual is instructed to paint a farewell present to remember the experience they

have shared to give to another group member. The painting and its meaning are

shared with the receiver.

Dreikurs (1986) believed that these activities could be used effectively with

families, both as tools of assessment and as valuable means of enriching family

interactions. Research using her techniques with families, both in assessment and in

family art therapy, would be helpful in determining their actual usefulness. Dreikurs'

art therapy approach and techniques offer concrete ideas for art tasks to be used in the

development of the Adlerian Family Art Assessment Tool.
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Adlerian Family Therapy

According to Dinkmeyer et al. (1987), Adlerians have considered family

dynamics important since Alfred Adler began work in child guidance clinics in 1922.

Interactions between individuals in a given system are viewed as extremely important

since the Adlerian view is that individuals are "all socially embedded in an interacting

social system" (p. 237) and are affected by each other's movements and changes. To

improve functioning in families, it is necessary for all family members to understand

their interactions and to learn more effective methods of relating to each other.

The role of the Adlerian family therapist is to interact with family members in

a respectful, nonjudgmental manner. The family therapist should not look for an

individual family member as the one responsible for the problem but rather should

view the whole family as participating in the ineffective manner in which they are

relating. Confronting family members in a non-threatening manner is viewed as an

essential part of bringing about positive change in the family, and it is important for

family therapists to do so gently, actively, and whenever the need presents itself. The

family therapist using Adlerian theory should avoid working to be liked by the family

and instead realize that the goal of pleasing the family will interfere with their growth

and may render them more dependent on the therapist. The therapist must show

empathy for the family's situation and avoid power struggles. It is important for the

therapist to be aware of the goals of family therapy and to consistently note the

direction of the sessions. Finally, and possibly most important, it is the responsibility

of the therapist to teach effective problem-solving techniques and better
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communication skills so the family moves toward independence and improved

functioning (Grunwald & McAbee, 1985).

Adlerian family therapy commences with an initial interview in which family

members are polled as to their views on several questions. Dinkmeyer et al. (1987)

suggested that the Adlerian family therapist learn the following information in the

initial interview:

What does each person want to happen in the family relationship?
What does each family member see as the main challenge or issue the family
faces?
Are family members aware that the purpose of the session is to focus on
change and not just to complain?
What does it feel like for each person to live in this family?
Identify the family atmosphere. Is it autocratic, democratic, or permissive?
(p. 241).

There are also other important facts to gather from the initial interview: family

constellation information from each parent's view of their family of origin, especially

their perception of their roles in the family; family constellation of the present family,

including roles various members play and their level of satisfaction in functioning in

those roles; the family's faults and weaknesses; the family's assets and strengths; and

individual family member's strengths as well as assets of the family as a group.

Family therapists are involved in determining the goals of the family and the

interactions that result from those goals. Important also in the process of the family

sessions is the identification of family goals and individual priorities.

The family therapist makes tentative hypotheses regarding the family's

interactions and goals. Hypotheses are communicated with the therapist beginning by
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saying, "Could it be. . . ?" or "Is it possible that . . . ?" In this way, family

members or the family as a group can investigate their goals and interactions and then

agree, disagree, or formulate new explanations for their manner of relating to each

other. By observing how the family responds to the therapist's hunches, the therapist

becomes aware of family members' resistance and the purpose their resistance serves.

As sessions continue, patterns of behavior and communication emerge, and the

therapist involves the family in finding solutions for their problems. The therapist

works with and instructs the family until they reach a satisfactory level of dealing

with their own problems.

Methods of Assessment in Family Therapy

Dinkmeyer et al. (1987) stated that family therapists must ask certain questions

of the family in the initial phase of family therapy. Family therapists must also

identify family constellation information such as parental perceptions of their positions

in families of origin, roles various family members play in the family, family faults,

weaknesses, strengths and assets, and family goals. Therapists need to connect with

each member of the family and gather information about their priorities and beliefs.

Learning what is each family's perception of the problem is also an important task in

the initial or assessment phase of Adlerian family therapy. Finally, those who seek

change and are resistant to change must be identified.

Grunwald and McAbee (1985) also emphasized the importance of gathering

facts about the family as therapy begins. In addition to the information Dinkmeyer et
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al. (1987) provided, Grunwald and McAbee advocate learning about alignments in the

family, how parents respond to each child, and the roles of the extended family.

Looking for patterns in attitudes, values, and behaviors of family members is of

significance. Therapists must scrutinize the sense of humor displayed by family

members to understand their ability to understand and accept their individual and

systematic shortcomings. Additionally, assessing the kind of fun the family has

together and how much time they spend with each other is of importance. Finally,

they suggested asking family members for a description of a typical day to get a quick

picture of any specific problems that occur. The assessment of family interaction

must continue throughout the therapeutic process.

The Structured Family Interview was developed by Paul Watzlawick as an

evaluation technique "designed to reveal family interactive patterns" (Goldenberg &

Goldenberg, 1987, p. 230). Participants are directed through a conversation that

explores family relationships. Questions used are predetermined by the therapist.

Toward the end of the interview, family members are observed through a two-way

mirror as they plan something together they can do as a group. The process by which

the family comes to a decision and makes a plan is the focus of the observation by the

therapist.

The Family Life Chronology, developed by Satir (1967), is a history-taking

procedure. Satir conducted this assessment to learn about the state of the marital

relationship in families, to determine who the "Identified Patient" (p. 112) was, to

gain an account of the family's history of events (for example, deaths, childbirths,
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geographic moves, job changes, and so forth), to quell fear families may experience

as they begin therapy, and to understand the family members' perceptions of the

problem. Satir was thorough in gathering information from the Family Life

Chronology and sometimes took up to five sessions to complete information.

Bowen, as discussed in Goldenberg and Goldenberg (1987), developed the

genogram, a structural diagram of a family's relationships with each other over

multiple generations as a way to initially assess family dynamics. The genogram

evaluation consists of five parts:

1. the history of the presenting problem (who has the symptom, when it
originated, how it developed, how the family reacted)

2. the history of the nuclear family
3. the history of the husband's extended family and family of origin
4. the history of the wife's extended family and family of origin, and
5. conclusion (in which the family focus is turned away from the presenting

symptom in order to look at the emotional processes and tensions within
the family to which every member is presently reacting and, in some way,
contributing to) (p. 242).

Fisher (1976) described five categories of aspects of family life that family

therapists of many theoretical orientations utilize in drawing conclusions about what is

happening in families. Goldenberg and Goldenberg (1987) summarized the five

categories as follows:

I. Structural Descriptors
1. role
2. splits, alliances, scapegoating
3. boundaries, internal and external
4. patterns of interaction and communication
5. conflicts and patterns of resolution
6. family views of life, people, and the external world

II. Controls and Sanctions
1. power and leadership
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2. flexibility
3. exercise of control
4. dependence/independency
5. differentiation/fusion

III. Emotions and Needs
1. methods and rules for affective expression
2. environmental stresses
3. cultural heritage
4. social and cultural views

IV. Developmental Aspects
1. appropriateness of structural, affective and cultural aspects to

developmental stage (p. 248).

Sherman and Fredman (1986) compiled a number of techniques that are used

regularly by family therapists for purposes of assessing family dynamics. They are

described below.

A technique developed by Gumina (1980) and adapted by Sherman and

Fredman (1986) uses sentence stems such as "When I am angry, I . . ," "In our

family mom/dad is the one who . . .," "I am significant when. . . ." Responses to

the sentence stems are intended to elicit family members' perceptions of events,

people, and environment. Another example of a sentence completion exercise used in

family therapy assessment is one created by Floyd (1982). It is a values comparison

exercise done by family members in order to help them better understand each other's

values and where they originated (Sherman & Fredman, 1986).

Ogden and Zevin (1970) originated two techniques they found helpful in

appraising problems and interactions in families. The Draw-A-House exercise is

designed to evaluate how the family communicates, negotiates, and interacts as they

draw a representation of their living space and place themselves within the structure.
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The Role Card game assess the way family members see themselves and each other

through the household chores and various roles they engage in within the family

(Sherman & Fredman, 1986).

Sherman and Fredman (1986) discussed the use of the Eco Map, a

diagramming technique developed by Atteneave (1976) and Hartman (1979). The

diagram, which is a way to show a family's needs, depicts the family's ties to

organizations, other families, and the community. Sherman and Fredman stated that

the Eco Map allows family members and the therapist "to see pictorially where the

bonds, tensions, supports, and a host of other relationship issues present themselves to

and within a family" (p. 96). Therapists can assess the family's emotional and

financial resources as well as its support system.

Sherman and Fredman (1986) described a technique developed by Giddes and

Medway (1967) similar to the Eco Map technique. It is called the Family Life Space

Drawing. In this task the therapist draws a large circle on a board or large paper,

and family members are invited to place things, people, organizations, and so forth

within the family inside the circle and to place things not part of the family

environment outside the circle. Three purposes are submitted for the Family Life

Space Drawing. It supplies a diagnostic source for information about structure in the

family. Family congruence can be assessed to learn if people agree on where people

are in the family and what is important to each. Finally, it provides a baseline from

which change can be monitored.
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Sherman and Fredman (1986) adapted Moreno's (1951) sociogram for use in

assessing alliances and each family member's interaction around the identified

problem. The technique suggests where strengths and weaknesses lie in relationships,

thereby providing clarification about what changes are needed. To begin the exercise,

the therapist poses two questions: 1) "With whom in your family do you usually . .

.?" and 2) "With whom in your family would you most like to... ?" Certain

activities and emotions are added to the two stems. The therapist then charts the

interactions on paper depicting the alliances seen.

In reviewing the techniques currently in use by family therapists for assessing

families in the initial phase of family therapy, the techniques discussed appeared to be

those most likely adaptable to the Adlerian Family Art Assessment Tool. Though the

described techniques have not been designated as having an Adlerian base, the

information therapists gather from using them is information Adlerian family

therapists and counselors emphasize as important to obtain in initial evaluations with

families.

Family Therapy with Adolescents

Conflict and consistent change characterize the years parents and children

spend in the stage of the family life cycle in which offspring are adolescents.

Schulman (1985) observed a number of factors that he found to play a significant role

in the way families of adolescents handled this stage in the family life cycle. They

include 1) "outer events," such as death, divorce, employment changes, and
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relocation; 2) "unusual circumstances," defined as mental retardation, chronic illness,

or physical handicap of a family member; 3) "structural arrangements," family groups

other than nuclear families, for example single-parent, remarried, step and blended

families; and 4) "the flexibility-rigidity axis," families who have difficulty adapting to

change, such as those immigrating from other countries who have strong cultural ties

to their homeland; "rigid families," those who find coping with adolescents often

erratic behavior impossible; "enmeshed families," those who have trouble allowing

adolescents to develop an independent identity separate from the family's; and

"feuding families," families in which the marital dyad is consistently conflicted (p.

12).

Schulman (1985) theorized that adolescents' reactions or any family member's

prolonged, intense reactions to the stated risk factors may signify more than just a

need to look at the symptom-bearer and the circumstances. In addition, it may mean

the family is having difficulty with the individuation and separation of the adolescent.

The therapist should look at the purposefulness of the observed behavior and the

effect the adolescent's leaving will have on the family.

Awareness of the factors Schulman (1985) discussed could alert family

therapists to increased vulnerability in a referred family with adolescents. It could

also assist family therapists in assessing the presence of such factors in therapists'

initial meeting with the family.

Pardeck and Pardeck (1990) stated the importance of assessing adolescents'

level of autonomy as part of family therapy evaluation. They hypothesized that there
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were certain factors that related to the development of adolescent autonomy. They

described a number of characteristics that may point toward successful family

interactions that move the adolescent toward independence and factors they believe

point out the need for family therapy to correct interferences in the development of

adolescent autonomy. In reviewing research on the development of adolescent

autonomy, Pardeck and Pardeck found that certain parenting styles, family interaction

and conflict, and transitions related to the family life cycle were viewed as important

for the adolescent in reaching autonomy. A "love-oriented" rather than a "power

assertive" approach, "parental induction" (a process by which parents communicate

their expectations to their child) rather than "parental coercion," and an "authoritative

stance" (p. 225) where parents allow adolescents to express their needs, wants, and

opinions and are allowed to carry them out with limits are methods recommended by

adolescent family therapists regarding parenting style (Becker, 1964).

Conflict, a necessary component in developing adolescent autonomy, as

described by Pardeck and Pardeck (1990), is believed to be positive and is a part of

the adolescent's push toward autonomy also. Silverberg and Steinberg (1987) stated

that a lack of family conflict in adolescence may lead to fear of separation,

exploration, and independence. Conflict is viewed as negative, according to the

above writers, when it is "intense, prolonged conflict" (Pardek & Pardeck, 1990,

p. 226) Moderate conflict is described as growth producing and is described as

"conflictual interaction between parent and child on an intermittent basis over typical

situations, e.g., those involving schoolwork, peers, and household chores" (p. 227).
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Finally, both parents and adolescents are in a stage of transition during the

"adolescent family" (Schulman, 1985, p. 11) life cycle stage. The degree to which

parents are prepared for and are dealing with their own mid-life crisis is seen as an

important factor regarding whether the adolescent is approaching autonomy

satisfactorily (Silverberg & Steinberg, 1987). Researchers reviewed by Pardeck and

Pardeck (1990) estimate that 15 to 20% of families with adolescents are having

difficult in at least one of the three areas--parenting style, family interaction and

conflict, and transitions related to the family life cycle--and will require assessment

and intervention to correct their problems.

Breunlin, Breunlin, Kearns, and Russess (1988) reviewed the literature found

in psychological abstracts, index medicus, family therapy journals, adolescent

journals, and major texts on family therapy with adolescents from 1979 to 1987 and

discussed important theoretical developments, significant new practices and research,

and trends in family therapy with adolescents. In the course of their research, they

became aware of guidelines for practice that therapists of various disciplines are

recommending in their discussions on adolescent family therapy. The guidelines look

at the "following clinical issues: indications/contraindications, stages of therapy,

handling resistance, and matching strategy to family type" (p. 321).

Breunlin et al. (1988) stated that according to Schimel (1979) and Mishne

(1984), family therapy should be reserved for adolescents who are very young,

immature, or severely disturbed and enmeshed in the family system. Kerfoot (1987),

as reported in Breunlin et al. (1988), suggested family therapy when the problem is
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"transactional in nature" or a response to the stress of family members

Contraindications for family therapy included severe depression, "hard core

pathology" (p. 321), inadequate defenses, looming divorce, another older adolescent's

preoccupation with separation, family members who are not able to share the

therapist, adolescents who are unwilling to participate due to resistances that have

occurred through the differentiation process, or a parent's or parents' lack of

motivation. Family therapy was believed to be best suited to situations in which there

are "here and now struggles in regard to interpersonal conflict" (Bruenlin et al., 1988,

p. 321).

Teichman (1981), reviewed in Breunlin et al. (1988), presented an approach

for working with adolescents in family and individual therapy. She suggested

individual sessions for the adolescents for the purpose of encouraging differentiation

and the development of autonomy, concurrent sessions with parents to strengthen the

parental subsystem and to discuss family conflicts that are related to differentiation

and separation, and conjoint family sessions to deal with the family's separation

conflicts. By the end of the family therapy process, individual and parent sessions

decrease until only family sessions are occurring.

Breunlin et al. (1988) reviewed Haley's (1980) guidelines for working with

adolescents. Haley suggested four steps therapists must take in working with families

of adolescents:
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1. a family therapist assumes primary responsibility for the coordination of
the case;

2. the parents are put in charge of solving the problem by taking charge and
setting rules. The focus of the therapy is the problem behavior. The
therapist and family expect normal behavior. Family conflict is ignored
or minimized. As the problem improves, destabilization will occur and
the therapist must help the parents deal with whatever marital issues
emerge;

3. as change occurs the therapist begins a rather rapid disengagement and
termination;

4. follow-up is conducted in order to assure that the positive changes endure
(p. 322).

Mackey (1985) specified seven stages of family therapy with adolescents,

according to Breunlin et al. (1988). From a structural/strategic perspective, she

suggested the following:

1. entering the family and establishing a working alliance
2. collecting information from the family and other social systems involved
3. creating a flexible working reality (central theme)
4. translating the workable reality into overall goals
5. following through with session-by-session goals and interventions
6. moving beyond family therapy in order to assist the adolescent in dealing

with outside systems
7. terminating by gradual separation and periodic consultation over several

years (p. 323).

Will's (1993) views on resistance were discussed in Breunlin et al. (1988).

Will described resistance as evidence that the anxiety level in the family is either too

high or too low. He suggested directive techniques for decreasing too high anxiety

and increasing too low anxiety and strategic techniques for using resistance for a

therapeutic result. Breunlin et al. (1988) used suggestions by Anderson and Stewart

(1983) to illustrate how to deal with resistance in the family interview phase of

therapy. Talking with cooperative family members is better than trying to draw out a



44

sullen, uncooperative adolescent. The adolescent can be asked at times whether

he/she is ready, but until then information is provided by the willing family members.

Breunlin et al. (1988) cited Wetner's (1985) research that discussed the need

for families of adolescents to be understood from a hierarchy of needs perspective.

Levels that families can progress from include providing for basic needs, a primary

concern with inner conflict struggles, intimacy problems, and hindrances to self-

actualization.

Breunlin et al. (1988) found increased evidence among researchers they

reviewed that family therapy with adolescents is found to be an effective means of

producing positive changes in the adolescents themselves as well as in other family

members. They stated the following:

Family therapy, in its various forms, has proven to be a well-established
approach to the treatment of adolescent problems. Finally, we believe this
area will continue through careful consideration of three issues: first,
continued application of new developments in the field therapy to the
treatment problems of adolescents, second, further elaboration of guidelines
for therapy that are based on particular treatment models, and third, the
design of more carefully constructed outcome studies that evaluate the
comparative effectiveness of different family therapy models in dealing with
particular presenting problems, family characteristics, and stages of adolescent
development (p. 328).

Family Art Therapy with Adolescents

Linesch (1988) used family art therapy with the family of a 15-year-old girl to

illustrate the use of art therapy with families of adolescents. She found that the issues

of separation and individuation in which adolescents are involved could be dealt with

effectively through the creative modality of art therapy. Individual art therapy



45

sessions were conducted at first with the adolescent client to establish a positive

relationship between the therapist and the adolescent. As family issues unfolded in

the 15-year-old's artwork, it became clear that family sessions would be needed to

resolve the conflict in the family caused by the adolescent's desire for autonomy and

increased independence. Family art sessions, in which collage techniques were used,

helped family members express their emotions, describe their view of the family and

its problems, and work through its conflicts. Linesch found that the adolescent's

resenting attitude of resistance and hostility changed as she used the artwork to

express and discover herself and that through the art therapy sessions she had, as

depicted in her artwork, "progressively established herself as an emotionally separate

entity from her parents. . ." (p. 182). Other family members gained an increased

understanding of the adolescent in their midst and were able to improve their

communication with each other as a result of the family art therapy sessions.

Landgarten (1987) discussed family art therapy as a valuable therapeutic

modality during both the assessment and treatment phases of therapy with an acting-

out 17-year-old female adolescent. Treatment had been court ordered for the teenager

as a result of legal problems with two traffic tickets within a one-month period. The

mother of the girl had also noticed a downturn in her daughter's school performance

and a negative attitude toward people with whom she interacted. It was decided by

the therapist that an art assessment procedure would be an important way to begin the

therapy process for the family and the adolescent to ascertain the way the family

interacted with each other. The assessment procedure indicated the problems in the
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family system that were contributing to the problems the adolescent was experiencing

in individuation. It was noticed through the way the family worked together and the

art they produced that the father was overcontrolling and that the adolescent perceived

him as having too much power. Her rebellious, negative behavior was directed

toward gaining power herself and diminishing her father's control. The art

psychotherapy tasks during treatment provided the means to change the faulty

behavior in the family system and to assist the adolescent in expressing and working

through her resentments and to move toward a sense of increased autonomy.

Explaining her rationale for using the family art therapy modality with

adolescents and their families, Landgarten (1987) pointed out that during this stage of

the family life cycle, "two generations are simultaneously grappling with the conflict

of dependence versus independence" (p. 179). She explained that this struggle often

brings about an increase in conflict among family members and a need for them to

express their emotions and work through the process of allowing the adolescent to

separate and the ensuing losses that all family members experience during this period.

Landgarten (1987) found the creative opportunities in art tasks for expressing conflict

and loss to be appealing to adolescents in expounding their ideas and emotions to their

parents. She also found that parents could communicate their concerns to their

adolescents and understand their adolescents' communication favorably through the art

therapy process.

Riley (1994) stated that families that include adolescent children present a

challenge to therapists. She reported that frequently there is a higher level of
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resistance since adolescence itself presents the probability of a non-compliant attitude

in the search for independence, individuation, and separation. Riley found through

much experience with families of adolescents that, though "there is an overriding

component of narcissism" (p. 162), adolescents also exhibit idealism, creativity, and

ability to intellectualize and can be encouraged in the art activities during therapy and

can be used successfully to assist families of adolescents in finding solutions to their

problems. Additionally, Riley found that the use of art therapy with families of

adolescents keeps the adolescents involved in the therapy process and allows them to

make some type of statement in each session. Conjoint drawings, she found, can be

used to illustrate in a concrete fashion how the family members work together.

Process and Interpretation in Art Thetapy

The process of art therapy was studied by Bliss (1991). Using a

phenomenological research methodology, she investigated individuals' internal

subjective experience of the art therapy process. Four adults participated in eight

individual art therapy sessions that involved producing artwork, discussing their work

first without viewing it, and then again while viewing it. From analyzing the

participants' responses during the art therapy experience, Bliss observed that there

was "a complex unfolding of emotional and cognitive events" (p. 96) involved in the

process of art therapy. She noted that an integral part of the art therapy process

included the element of an "unknowingness quality" (p. 96) that she defined as

individuals' lack of experience in executing an expressive art product or in using art
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to communicate an idea. The "unknowingness quality" seemed to enhance the

completion of artwork that was self-reflective and personally significant to the

participant since it appeared that the "unknowingness quality" accessed other levels of

the individual's consciousness usually out of their awareness. There could be,

therefore, some advantage to assessing families' perceptions of themselves through

participation in art regardless of their professed lack of experience and fears of

making perceived mistakes.

Having individuals discuss their art first without having the art products

available to view and then discussing them while the art was in plain sight revealed

that the participants interpreted their work differently from each perspective. Without

seeing their artwork, participants stated certain feelings, attitudes, and ideas that they

found to be different when looking at the artwork. Seeing the differences in their

analysis and interpretation was found to offer them an awareness of themselves they

did not have previously. Using this idea in the family art assessment process could

bring forth added information about families as they participate in art therapy (Bliss,

1991).

Among Bliss's (1991) recommendations was the idea that art therapists need

to be aware of and sensitive to the subjective nature of the therapeutic art process.

She also recommended that sensitivity to the nonverbal messages in the art therapy

process, particularly from the "unknowingness quality" (p. 100) could be useful to

art therapy participants in learning of their untapped inner resources.
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According to Franklin and Politsky (1992), observing art is "an active process

of making sense of--of interpreting" (p. 163). In a study that discussed the various

interpretive approaches used in art therapy, the authors suggested first that it is

important to consider all factors that are part of the formation of the artwork before

looking at meaning. The factors they outlined included the idea that individuals "must

be seen as an accumulation of individual, social and cultural dynamics" (p. 164), and

therefore these dynamics must be considered as part of the interpretive process. The

relationship between the client and art therapist, the degree of interest in and

experience of the client with the art materials used, and the utilization and influence

of other treatment modalities on the client while they are participating in art therapy

must also be considered in understanding the meaning of the art created. Art

therapists must also keep in mind their own bias and lack of total objectivity in

interpreting their clients' art products.

After reviewing major interpretive approaches that have been developed and

used, Franklin and Politsky (1992) developed an interpretive strategy they recommend

using in interpreting art products in art therapy. The approach they hypothesized

would result in "informed, educated impressions that lead to flexible conclusions) (p.

173). Their strategies are as follows:

Interpretive Repertoire/Hypotheses Formation

1. A. Aesthetic Attitude--suspend judgment, image-centered
B. Phenomenology--bracket responses, monitor projections, admit bias as

viewer, phenomenological description
2. Formalist--observe formal qualities; accurately describe them rather than

interpret them
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3. Individual--developmental and psychiatric history, family systems,
gender, defense mechanisms, archetypes employed, strengths and
personal assets

4. Cultural and Social--ethnicity, religion, demographics, contributing
pathogenic elements in society

5. Impressions of Observations (subjective and objective viewpoints) (p.
173).

Furth (1988) discussed approaching the interpretation of art products by first

getting an initial impression of a particular work of art. He suggested therapists

should ask, "What feeling does the picture convey?" as they start the interpretation

process. Furth advised that after obtaining that first impression, therapists should

then turn their attention to acting as researchers to discover what the artist means in

the work. As a researcher, the therapist must look at focal points such as materials

used, the layout of the work, color, shapes, symbols, direction of movement,

barriers, placement, repeated objects, missing items, oddities, size or proportion of

objects, perspective, distortions, shading, seasonality, enclosures, extensions,

underlining, lining, words in the picture, transparencies, and others as the therapist

desires. After getting an initial impression and interpreting focal points, therapists

should synthesize all information gained into a complete hypothetical interpretation of

the art product.

Furth (1988) emphasized the need for therapists to be aware of their own

personal associations with regard to particular focal points and to focus on the artist's

meaning of the focal points, not their own, to obtain the most accurate interpretation.

Careful attention to the belief that the artwork is a "subjective creation" (p. 33) of the

individual was advised.
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Knoff and Prout (1988) compiled the research of Bums and Kaufman (1970,

1972) to facilitate the interpretation of Kinetic Family Drawings (KFD). A three-step

approach to interpreting KFDs is recommended. First, the observer is asked to take a

global view of the drawing to evaluate tone, overall quality, and remarkable or

outstanding characteristics. Second, the observer should look carefully at just the

people and evaluate their actions with each other, their facial expressions, and their

actions. Finally, the observer is advised to focus on the objects depicted in the

drawing and to study their purposes, importance, and placement. Additionally, Knoff

and Prout presented a comprehensive list of empirically tested characteristics, actions,

styles, and symbols that observers can study to assist in the interpretation of the KFD.

The psychological meaning of the use of color in artwork was studied by Levy

(1980). He found, after studying the responses of 30 subjects to various colors, that

color and emotion are closely related. Warm colors such as orange, red, and yellow

evoked active feelings, and cool colors such as green, blue, and violet provoked more

sedate feelings. The study also found that attributing the use of a specific color to a

particular emotion is too narrow an interpretation and unjustified in interpreting

artwork.

Smilansky, Hagan, and Lewis (1989) developed criteria to assess the meaning

of children's clay representations in art activities. They recommended that observers

should evaluate the enjoyment children derive from working with the clay as

evidenced by their comments during the clay modeling, the level of spontaneity of the

child during the art process itself, and the satisfaction the child experiences from
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making something with clay. To evaluate the clay art product itself, Smilansky et al.

(1989) looked at recognizability, textures shown, number of physical details depicted,

proportions, connection of parts of the clay figures, and methods used in working

with the entire figure that was completed. To evaluate the clay piece as a "sculptural

object" (p. 221), surface treatment (texture), sculptural space (horizontal and/or

vertical interest), unity of concepts (organizational ability and ability to convey what

was conceived), expressive qualities (personal expression), and clay utilization (the

manner and extent to which the clay has been used) were assessed to arrive at a

global description of the meaning and level of accomplishment the child was able to

achieve in the clay figure modeling.

All literature reviewed about interpreting artwork of clients from art therapy

sessions warned that artwork should always be viewed in context to what is known

about clients and their life situations. A holistic approach, in which all information

gathered in the art therapy process, including clients' behavior, their communication,

and their art products, are interpreted together, was suggested as the method that

would best reflect the. subjective view of clients and offer the most accurate

assessment of clients' problems, needs, and strengths.

Summary of Related Literature

Numerous creative activities have been designed and utilized effectively in

family therapy assessment, family art therapy, and art therapy assessment to assist

clients in learning about themselves and therapists in learning about their clients'
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motivations, emotions, and behavior. Interpretation has generally been carried out

according to the therapists' theoretical beliefs regarding the nature of individuals'

development and behavior. To date, research interpreting families' artwork from an

Adlerian viewpoint has been sparse, without documented guidelines to assist Adlerian

family therapists in understanding and interpreting artwork according to individual

psychology tenets. Research in using art activities and interpreting family artwork

during the initial phase of family therapy may encourage and assist individual

psychology family therapists in using art activities in their work with families.

Current work in the field of family therapy with families of adolescents has

yielded a body of information that points toward the effectiveness of working with

parents and adolescents who are struggling with issues of separation and adolescent

autonomy. The nature of adolescents as they search for themselves and move toward

establishing themselves as independent entities can often inhibit the process of

working through family problems due to adolescents' frequent defensiveness. Family

therapy techniques, such as art therapy activities that encourage adolescents' self-

expression as well as assist parents in better understanding the struggles they are

encountering are important to the process of adolescent family therapy.

Art activities have been used successfully with adolescents and their families,

yet research in using art techniques with families of adolescents during the assessment

or initial stages of family therapy have been documented little. Further research on

the use of family art therapy assessment with families of adolescents could provide



54

therapists with more effective tools for use in evaluating families of adolescents as

they become involved in family therapy.

The information gleaned from art activities comes about in an immediate,

spontaneous, and concrete manner that has been found to reduce individuals'

defensiveness and unwillingness or inability to communicate. Through individuals'

"unknowingness" (Bliss, 1991) or lack of awareness as they produce artwork, aspects

of their interactions, motivations, and emotions are often revealed that may not be

shown through the usual family therapy initial interview/assessment process.

Based on the purported effectiveness of family art therapy techniques to draw

forth meaningful information about families' interactions, motivations, and emotions,

the nature of adolescents and the families at their stage of familial development, and

recent research that shows the value of art techniques in obtaining information about

individuals previously out of their awareness, it appears that the study of art therapy

assessment with families of adolescents may add to the body of knowledge family

therapists have about interactions in families with adolescents. Additionally, Adlerian

therapists may benefit from the opportunity to learn about the usefulness of art

therapy activities in the assessment stage of family therapy/counseling from an

Adlerian perspective.



CHAPTER II

PROCEDURES

This chapter presents the study's definition of terms, research focus,

construction of the instrument, and selection of subjects. Procedures for establishing

reliability and validity, data collection methods, administration of the AFAAT, and

analysis of data are also outlined.

Definition of Terms

The following terms have special meaning for this study and are defined as

follows:

Adolescent--according to Manaster (1989) is an individual who is experiencing

puberty, may be defined by belonging in particular groups, "is defined by age and

related social situations, i.e., if you are in eighth grade and 13, you must be an

adolescent" (p. 10), and is in the process of "learning and testing himself and society"

(p. 10) to attain the skills necessary to become "an effective participating adult in the

society" (p. 10).

Adolescent family/families of adolescents--families in which there is at least

one member who is in the developmental stage of adolescence (Goldenberg &

Goldenberg, 1985).

55
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Art/artwork--a creative illustration, decoration, representation, production, or

expression that has meaning (Wadeson, 1980). Art/art work for this study is intended

to mean any of the above as executed by family members involved in the art

assessment process.

Art tasks/procedures--any activity discussed in this study that describes an

operation to be carried out by at least one person that involves the use of art materials

and actions related to the field of art such as drawing, painting, sculpture, collage,

and so forth.

Courage--in Adlerian terms, one who is willing to belong to the world, to

participate in life. It consists of two elements: activity--moving toward positive

goals, and social interest--operating for the good of the whole (Manaster & Corsini,

1982).

Dysfunctional family--one or both parents has low self-esteem with the other

expected to provide what is missing. Marital disagreements go underground with

children sensing the problems and subsequently becoming confused and worried about

their place in the family and their survival. Children reflect the parent(s)' pain and

find their own way to understand and related to their parent(s)' problems. The

system is closed to honest expression, and consistent discouragement is experienced.

Differentiation is not acceptable, and parents manage the family with fear,

punishment, guilt, or dominance. Incongruence is observed between what is

experienced and observed and what is allowed to be expressed (Sherman &

Dinkmeyer, 1987).
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Family--for the purposes of this study a family is defined as a group of

individuals made up of at least one biological parent, one adolescent, and no children

under the age of five, who have been living together for a minimum of 2 years.

Family art assessment--an evaluative process in which families participate in

producing artwork together under the observation of therapists for the purposes of

detecting the nature of the problems they are experiencing and conceiving appropriate

interventions to assist them (Landgarten, 1986). For this study, family art assessment

is defined as the participation of families in a group of art tasks designed by a

therapist for the purpose of evaluating behavior, interactions, and artwork from an

Adlerian perspective.

Family art therapy--a method of therapy in which families participate together

in producing artwork for the purposes of understanding each other better and

changing dysfunctional patterns of communication and behavior within their family

group (Kwiatkowska, 1978).

Family atmosphere--"the climate of relationships that exist between people" (p.

9) (Sherman & Dinkmeyer, 1987).

Family constellation--family members' positions in their family as affected by

emotional connections, age and sex differences, family size, sibling characteristics,

alliances between and among members, and the parental relationship (Sherman &

Dinkmeyer, 1987).

Functional family--a family in which the parent(s) have high self-esteem and

have a perception of themselves as valuable and worthwhile individuals.
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Disagreements are acceptable and looked at as opportunities to grow. Family

members can express individuality and can have a separate as well as a shared life in

the family. The system is open with choices, flexibility, and freedom within the

group order. Individuals speak for themselves and can communicate what they

experience, not what they should experience. Support and encouragement for risk-

taking and creativity are available (Sherman & Dinkmeyer, 1987).

Interactions--in this study interactions is a broad term encompassing all verbal

and non-verbal communication and activity that takes place among family members

within the realm of the art therapy assessment process.

Lifestyle--according to Sherman and Dinkmeyer (1987) this refers to "the

person's basic orientation to life." It includes the "set of themes and patterns which

run throughout" an individual's life (p. 11).

Priorities--denotes an individual's goals and core convictions or what is of

most importance to an individual. The four priorities are comfort, pleasing, control,

and superiority (Dinkmeyer, Dinkmeyer, & Sperry, 1987).

Social interest--Manaster and Corsini (1987) quoted from Adler:

"identification with humanity," "feeling of community," "belonging to life" (p. 13).

Research Focus

The focus of this study was the development of an Adlerian Family Art

Assessment Tool (AFAAT). Because of the exploratory nature of the study no
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research questions or hypotheses were stated. The objectives of the study were four-

fold:

1. To design a family art assessment tool for use in Adlerian family

counseling and therapy that is consistent with the tenets of Individual Psychology and

the guidelines of Adlerian family therapy initial interviews.

2. To develop theoretically consistent guidelines for interpreting the families'

art products and interactions during the assessment process through the construction of

evaluation and interpretation forms for each art task and for the families' interactions

during the art assessment process.

3. To assess the reliability and validity of the instrument through using expert

raters to evaluate the art tasks, evaluation and interpretation forms, and the family

interaction criteria that were evaluated and interpreted.

4. To utilize the assessment tool with families of adolescents in a preliminary

field test in which Adlerian family therapists were trained to use the evaluation and

interpretation forms for the art tasks and family interactions to form tentative

hypotheses about the participating families.

Construction of the Instrument

The Adlerian Family Art Assessment Tool (AFAAT) consisted of six art tasks

with corresponding interpretation guides, a family interaction interpretation guide, and

a family de-briefing questionnaire (see Appendix C-1-11). To develop the six art

tasks to be used in the AFAAT, the researcher chose a pool of 12 art tasks
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through reviewing and evaluating already existing art therapy techniques, family

therapy assessment procedures, and family art therapy assessment tasks and then

adapted them to the constructs of Individual Psychology theory and the needs of an

Adlerian family therapy initial interview. The 12 art tasks chosen for the pool were

included based on their ability to meet certain criteria. The criteria included ease of

administration, including time to administer, directions for completion, and materials

needed; applicability of subject matter in the task to all types of families with

members from age 4 to adult; potential for the task to elicit meaningful information

about families pertinent to Adlerian theory as per the assessment criteria outlined by

Dinkmeyer et al. (1987) and Grunwald and McAbee (1985); and documentation that

the task had been used successfully in prior research and has been shown to elicit

meaningful information from families.

Interpretation forms for use in evaluating the art products from each of the 12

art tasks were constructed through reviewing the literature on evaluation and

interpretation of art in art therapy and utilizing applicable criteria for use with each of

the 12 art tasks. The interpretation criteria were selected from the research of art

therapists who have studied interpretation methods with individuals and families. A

synthesis of the interpretation methods of Bliss (1991), Bums and Kaufman (1970,

1972), Franklin and Politsky (1992), Furth (1988), Johnson (1980), Kwiatkowska

(1978), Kurinsky (1986), and Landgarten (1987) were used.

Interpretation forms to assess the families' interactions and the overall

meanings in all the art products during the entire family art therapy assessment
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process were developed (see Appendix C-11). Through reviewing the literature of

family art therapists (Kurinsky, 1986; Kwiatkowska, 1978; Landgarten, 1987;

Wilson, 1988), the researcher selected questions and family interaction evaluation and

interpretation criteria from previous research that matched the constructs of Individual

Psychology and the criteria that are generally evaluated in Adlerian family therapy

initial interviews as per Dinkmeyer et al. (1987) and Grunwald and McAbee (1985).

Interpretation forms for evaluating the meanings in the art products from the 12 art

tasks were generated by using interpretation criteria from Bums and Kaufman (1970),

Furth (1988), Franklin and Politsky (1992), Johnson (1980), and Smilansky, Hagan,

and Lewis (1988).

A family de-briefing questionnaire was developed through reviewing the

literature on recommended feedback procedures in art therapy and family art therapy

that have been used in prior research (Bliss, 1991; Dreikurs, 1986; Kurinsky, 1986;

Kwiatkowska, 1978; Landgarten, 1987; Wilson, 1988) and selecting questions that fit

the purposes of Adlerian therapy initial interviews as per Dinkmeyer et al. (1987) and

Grunwald and McAbee (1985) (see Appendix C-10). The purpose of the de-briefing

questionnaire was two-fold. First, it served as a way for the families to process what

they had just experienced in the art session and as a means for the administering

professionals to obtain the families' subjective views of their process. Second, it

served as a safety measure to allay any immediate problems the family may have

experienced as a result of the art assessment session.
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When the pool of 12 art tasks, the initial art task interpretation form, and the

family interaction interpretation form had been developed, they were sent to three

expert raters for evaluation of their congruence with the tenets of Individual

Psychology, their compliance with the guidelines of Adlerian family therapy initial

interviews, and the rater's opinions as to the overall importance and relevance of each

for inclusion in the AFAAT.

An Art Task Evaluation Form (Appendix A-3), an art task ranking form

(Appendix A-4), and a family interaction interpretation guide rating form (Appendix

A-5) were developed for use by the expert raters for the purpose of evaluating the art

tasks, the corresponding interpretation forms, and the family interaction interpretation

form. The 12 art tasks, their interpretation guide, and the family interaction

interpretation guide, along with the rating forms, were sent to the expert raters.

The rating forms for the 12 art tasks included questions about the consistency

of the purpose of the art tasks with the tenets of Individual Psychology, the relevancy

of the art tasks to information sought in Adlerian family therapy initial interviews, the

clarity of the directions for administering the art tasks, the types of materials to be

used, and the time to be allotted for completing each art task. The relevance of the

information sought in the interpretation guides to information generally obtained in

Adlerian family therapy initial interviews was also addressed. Finally, questions

about the adequacy of the interpretation guides to elicit meaningful information about

the family from the art products were also solicited. The three expert raters were



63

asked to complete their evaluations of the above and to return them to the researcher

within 3 weeks.

The raters' evaluations of the art tasks, the art task interpretation form, and

the family interaction interpretation guide were compiled to obtain a total score for

each art task by each expert rater and a total score by each expert rater for the family

interaction evaluation and interpretation form. Inter-rater reliability was calculated

using the Pearson product-moment correlation coefficient. Each rater's score on each

of the 12 art tasks, from a possible 115 points, was totalled. A mean score for each

art task was then calculated. The six art tasks with the highest mean scores and the

lowest variance in scores among the three raters were chosen as the most applicable

and important art tasks for inclusion int he AFAAT.

After each rater had ranked the 12 art tasks in order of importance, he or she

selected his or her top six choices and arranged them in the order in which he or she

thought the art tasks should be administered for the AFAAT. Agreement between at

least two of the three raters, regarding the order of placement for the art tasks was

sought to determine the order of administration of the art tasks. The raters'

evaluations of the family interaction interpretation guide were scored to assess their

opinions of its effectiveness for the AFAAT. Deletions and additions to the art tasks,

the interpretation form, and the family interaction interpretation guide were made

according to the recommendations of the experts consulted.

The final form of the AFAAT included a) the six art tasks with the highest

mean score and lowest variance in scores among the three raters, b) the family
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de-briefing questionnaire, c) the family interaction interpretation guide, and d) art task

interpretation guides for each of the six art tasks. It was arranged as follows:

Part I. Art Tasks

A. Art Task #1: title, directions

B. Art Task #2: title, directions

C. Art Task #3: title, directions

D. Art Task #4: title, directions

E. Art Task #5: title, directions

F. Art Task #6: title, directions

Part II. Family De-Briefing Questionnaire

Part III. Family Interaction Interpretation Guide

Part IV. Art Task Interpretation Guides

A. Art Task #1 Interpretation Guide

B. Art Task #2 Interpretation Guide

C. Art Task #3 Interpretation Guide

D. Art Task #4 Interpretation Guide

E. Art Task #5 Interpretation Guide

F. Art Task #6 Interpretation Guide

Part V. Art Task Theme Interpretation Summary

Part VI. Family Hypotheses Guide
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Expert Raters

Expert raters were chosen from a list of potential raters who were reputed

experts in the fields of Adlerian therapy, Adlerian family therapy, or Adlerian art

therapy. The researcher's intent was to have an expert from each of the three areas

above evaluate the AFAAT. The individuals on the list were contacted by telephone

and asked to assist with the study. The following people, who were the first three

contacted, agreed to serve as raters for the study:

1. Dr. Guy Manaster, Professor and Chair, Department of Education and

Psychology, University of Texas, Austin, Texas

2. Dr. Terry Kottman, Associate Professor, Counselor Education, University of

Northern Iowa, Cedar Rapids, Iowa

3. Ms. Judy Sutherland, ATR, Art Therapy Instructor, North American Society for

Adlerian Psychology Institute, Chicago, Illinois

Selection of Subjects

Seven families were chosen to participate in the study. All families had at

least one biological parent, one adolescent between the ages of 13 and 17, and no

family member under the age of 5. All spoke English as a native language and had

been together at least 2 years. The family who participated in the pilot study was a

nuclear family. The six families who participated in the exploratory study were

composed of two nuclear families, two single-parent families, and two step/blended

families. The families were chosen from volunteers who had been referred from a
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university family counseling center and from family therapists in the Dallas-Fort

Worth metropolitan area. The families were interviewed by the researchers to obtain

demographic information (see Appendix A-6) and to assess their willingness and

ability to participate in the AFAAT study.

Establishment of Reliability

Reliability is defined as "the accuracy or precision of a measuring instrument"

(Kerlinger, 1986). For this study, accuracy or dependability were evaluated in three

ways. First, in the design phase of the instrument the three expert raters' opinions

regarding the appropriateness and applicability of each art task was assessed by

obtaining each rater's score on each of the 12 art tasks using the Expert Rater Art

Task Evaluation Form (see Appendix A-3). The raters also ranked the 12 art tasks

according to the importance of the inclusion in the AFAAT and then ranked their top

six choices in the order in which they believed the six art tasks should be

administered on the Expert Rater Ranking Form (see Appendix A-4).

The data from the Expert Rater Art Task Evaluation Form were analyzed by

obtaining a mean score for each art task from each rater and then calculating the

variance among the three expert raters' individual scores for each art task. The six

art tasks with the highest mean scores and the lowest variance among the raters were

the art tasks that qualified for inclusion in the AFAAT. A mean score of at least 90

points out of a possible 115 points from the three experts was the criterion set to

reflect a high level of expected effectiveness from each art task. To determine the
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level of agreement among the three expert raters' scores on the 12 art tasks, a

Pearson product-moment correlation coefficient was run between each pair of raters.

The data from the Expert Rater Ranking Form, a form designed to obtain the

three expert raters' opinions as to which order the six highest scoring art tasks would

be administered, were analyzed using the Kendall coefficient of concordance W. A

.70 level of agreement was sought among the raters to determine the order in which

the art tasks would be administered for the AFAAT.

A separate rating form was constructed for the AFAAT Family Interaction

Interpretation Guide (see Appendix A-5). The raters' scores regarding the

applicability of the questions on the Family Interaction Evaluation and Interpretation

Guide form, according to the constructs of Individual Psychology and Adlerian family

therapy initial interviews, were analyzed to assess the level of agreement among the

raters and to incorporate the suggestions of the three experts in improving the family

interaction evaluation and interpretation form's effectiveness. A score from each of

the three experts that was at least 45 out of a possible 55 points and no more than one

standard deviation below the mean score from the three raters was sought to reflect a

high level of effectiveness in the family interaction evaluation and interpretation form.

Second, reliability was assessed on the AFAAT in a pilot study that took place

after the content and format of the AFAAT had been completed. The researcher

administered the AFAAT to one family to assess all aspects of the implementation of

the AFAAT, including the time frame for administration, directions for completing

each art task, the actual administration of the AFAAT, the use of the evaluation and
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interpretation forms, and the Family De-Briefing Questionnaire. Modification of

directions, time allowances for each art task, and materials used were made after the

researcher saw evidence that families' abilities to participate fully in the AFAAT

could be impeded without particular modifications.

Finally, inter-rater reliability was assessed in the descriptive analysis of the

data obtained in the field test of the AFAAT. Three family therapists who practice

family therapy according to the tenets of Individual Psychology and had trained in

their graduate practicum and internship program using Adlerian theory were trained to

evaluate the art products and interactions of the six families who participated in the

exploratory study of the AFAAT. The family therapists were licensed in the State of

Texas as Licensed Professional Counselors.

Training Procedure

Training for the family therapists consisted of a conjoint session with the

researcher in which the therapists received information about the AFAAT and the

purpose of each of its art tasks. They received instruction on the use of the art

product interpretation guides and the family interaction interpretation guide and

viewed the video tape and the art products of the pilot study family. They then

practiced using the art task interpretation guides with the data from the pilot study. A

conjoint session with the three family therapists took place to discuss their evaluations

and interpretations of the family who participated in the pilot study. The session

sought to clarify areas of agreement and disagreement among the therapists regarding
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their evaluations of the family and worked toward concurrence in particular areas of

evaluation. Sufficient agreement was reached when all three family therapists and the

researcher agreed on the meaning of the art products and their hypotheses regarding

the family constellation, family atmosphere strengths, weaknesses, social interest,

self-esteem, courage, priorities, values, goals, family problems, and lifestyle of the

members. The researcher continued instruction and practice with the family therapists

until they and the researcher agreed on a master list of hypotheses about the pilot

study family and the three family therapists stated that they were confident to begin

evaluating the six families who had participated in the field test.

The reliability of the AFAAT was also checked by comparing the three family

therapists' evaluations of each of the six families qualitatively through looking at

similarities and differences in their interpretations of the art products and in their

hypotheses about the families based on their overall interpretations of the meaning of

the art and the families' interactions. The researcher compared the family therapists'

evaluations in several areas. Criteria compared were the family therapists'

interpretations of the art products, their hypotheses regarding family constellation,

family atmosphere, strengths and weaknesses, social interest, self-esteem, courage,

priorities, values, goals, family problems, and lifestyle of members. Additionally, the

three therapists' treatment recommendations, based on the information they obtained

from the AFAAT, were compared. A similar comparison of the researcher's

evaluations of the six families with each of the three trained raters' evaluations was

completed to further highlight the areas of agreement and disagreement among all.
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The three family therapists also responded to a questionnaire that assessed their

opinions about the effectiveness of the AFAAT (see Appendix F). The questionnaire

was designed to assess all aspects of the AFAAT, including the art tasks themselves,

the interpretation guides, the De-Briefing Questionnaire, and the actual administration

of the AFAAT. The family therapists were asked to give their opinions about the use

of the AFAAT as it compared to their own methods of interacting with families in

Adlerian family therapy initial interview sessions.

Establishment of Validity

Validity, the definition of which is to ascertain the extent to which a test or

instrument measures what it purports to measure (Kerlinger, 1986), was assessed on

the construction of the AFAAT by obtaining the opinions of three experts in the areas

of Adlerian theory, Adlerian family therapy, and Adlerian art therapy. The experts

responded to a questionnaire that asked them to evaluate 12 art tasks with

corresponding evaluation and interpretation forms for congruence with the constructs

of Adlerian theory and congruence with the contents of Adlerian family therapy initial

interviews. They also provided opinions about which six art tasks were most

applicable and important to be included in the AFAAT. Their judgments were based

on how well they believed the information to be obtained from the art tasks fit the

constructs of Individual Psychology and the content of Adlerian family therapy initial

interviews. Additionally, the experts evaluated a family interaction interpretation

guide to assess its congruence with the constructs of Individual Psychology and the
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importance of its use in the AFAAT as it applies to the initial family therapy

interview.

Content validity was evaluated through reviewing the three family therapists'

evaluations of the six families who participated in the field test of the AFAAT. The

family therapists, who actually evaluated and interpreted the art products and

interactions of the families, according to the directives in the AFAAT, were also

polled regarding their opinions as to whether the AFAAT accomplished what it set out

to accomplish: serve as a creative alternative method for obtaining information from

families that Adlerian family therapists would ordinarily seek in initial family

counseling interviews. The three therapists were asked to describe and compare their

own Adlerian family therapy initial interview methods with those employed by the

AFAAT.

Collection of Data

Data, defined as all art products, audio/videotapes, and the researcher's and

family therapists' evaluations of the same were collected on the family who

participated in the pilot study and on each of the six families who agreed to

participate in the field test. A consent form was signed by each participating family

member (see Appendix G). The form stated the family's rights as well as gave

information about what would be expected from them during the art assessment

process. The study and the consent form were approved by the Institutional Review

Board of the University of North Texas (see Appendix H).
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A one-half hour interview was conducted with the parent(s) in each family to

obtain demographic information (see Appendix A-6). This interview took place prior

to the family's actual participation in the art assessment process at the clinic or the

referring therapist's office.

Administration of the AFAAT

The Adlerian Family Art Assessment Tool (AFAAT) was administered by the

researcher individually to each family in one 90-minute session. Each family was

presented with six art tasks to complete, which had been designated as the Adlerian

Family Art Assessment Tool. Complete oral instructions about how to complete each

task were given, and after the six art tasks were administered (about 60 to 70

minutes), the family was given a short (20 to 30 minute) de-briefing questionnaire and

participated in a discussion period during which they discussed their observations

regarding the process and asked any questions they wished. The entire session,

including the AFAAT and the de-briefing period, was videotaped.

At a subsequent session, within two weeks, each family, if they desired it, was

given a 50-minute consultation in which the researcher shared hypotheses, offered

recommendations, and answered any further questions about the art therapy process in

which the family was involved. This session was also videotaped. Information

obtained in the 50-minute consultation was not used in evaluating the families or in

evaluating the effectiveness of the AFAAT. Its sole purpose was to assist the family

therapeutically.
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The researcher is a licensed professional counselor and a licensed marriage

and family therapist. She has studied art therapy extensively as well as practiced such

with individuals, groups, and families. Her expertise includes the ability to conduct

family therapy and to obtain pertinent information through interviews as well as

through analyzing art products. The researcher has been trained in the theory of

Individual Psychology and practices counseling and therapy according to its tenets.

Analysis of Data

Data obtained from the AFAAT sessions with the six families who participated

in the exploratory study were analyzed first by the researcher and then by each of the

three family therapists. Each family therapist independently reviewed the videotapes

and the art products of the participating families by using the AFAAT's evaluation

and interpretation forms. When each family therapist had reviewed the videotapes,

analyzed the art products, and used the AFAAT evaluation and interpretation forms to

analyze and interpret the information about the family, the researcher reviewed and

compared each of the family therapists' assessments on each of the six participating

families. A report of the similarities and differences among the family therapists'

evaluations of the families, the similarities and differences between the family

therapists' evaluations of the families, and the researcher's evaluations of the families

was then completed. The family therapists' opinions about the effectiveness of the

AFAAT overall were analyzed through reviewing the responses to a questionnaire

designed for that purpose. The results of the analysis of their responses and
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recommendations for possible improvements that could be made to the instrument

were included in the discussion.

In a final analysis of the study, a discussion of the observations obtained about

families of adolescents and the art assessment process with families of adolescents

learned from the art assessment process with the six families who participated in the

study took place. The discussion included observations about symbols, themes, and

interactions of adolescent families as seen by the researcher and the three family

therapists in the six participating families, comparisons and contrasts among the

participating families in regard to their family type, and the perceived value of the

AFAAT experience for each participating family. The family therapists' and the

researcher's opinions as to the effectiveness of the AFAAT with families with

adolescents and recommendations regarding future studies using the AFAAT with

families of adolescents as well as families in other stages of development of the

family life cycle were also discussed.



CHAPTER III

RESULTS AND DISCUSSION

Results

The results of this research follow the objectives of the focus for the study.

Each objective is restated preceding the report of its results. Reported in this section

are the procedures for the development of the AFAAT, including a description of the

12 art tasks originally selected, the methods used to design the interpretive guides for

the AFAAT, a report of the findings of the three expert raters, and a description of

the final format of the AFAAT. The results of the pilot study, the selection and

training of the three family therapists, and the administration of the AFAAT to the six

families is presented. Case descriptions of each of the six participating families of

adolescents are provided including each family's responses to the De-Briefing

Questionnaire and the results of the researcher's and the three family therapists'

observations and interpretations of the six families' interactions and their artwork.

Finally, an overview of the six participating families' responses to the De-Briefing

Questionnaire, an overview of the researcher's and the three family therapists'

interpretations of the six AFAAT families, an overview of the art products collected

from all the AFAAT participants, and a comparison of the similarities and differences

75
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among the researcher and the three trained family therapists' interpretations of the six

AFAAT families' data are summarized.

Research Objective 1

The first research objective was to design a family art assessment tool for use

in Adlerian family counseling and therapy that is consistent with the tenets of

Individual Psychology and the guidelines of Adlerian family therapy initial interviews.

The researcher reviewed and evaluated select existing art therapy techniques used with

families, family therapy assessment procedures, and family art therapy assessment

tasks to choose the 12 art tasks that were submitted to the three expert raters. The art

tasks were chosen based on their ability to meet the following criteria: ease in

administering the activity; applicability of the subject matter in the task to all types of

families with members ages 4 through adult; potential for the task to elicit meaningful

information about families pertinent to Adlerian theory as per assessment criteria

outlined by Dinkmeyer, Dinkmeyer, and Sperry (1987), Grunwald and McAbee

(1985), and Sherman and Dinkmeyer (1987); and documentation that the task had

been used successfully in prior research and was beneficial in obtaining meaningful

information about families.

The 12 art tasks selected were 1) Conjoint Family Portrait (Wadeson, 1970),

2) Individual Kinetic Family Drawing (KFD) (Bums & Kaufman, 1970), 3) Conjoint

Kinetic Family Drawing (adapted from Bums & Kaufman, 1970), 4) Family Life

Space Drawing (Giddes & Medway, 1967), 5) Family Floor Plan (Coopersmith,
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1980), 6) Solve A Problem (Wilson, 1988), 7) Family Recollections (adapted from

Dreikurs, 1986), 8) Carousel (adapted from Dreikurs, 1986), 9) Family Coat of Arms

(Riley, 1994), 10) The Magic Pill (Dreikurs, 1986), 11) Painting Blind (Dreikurs,

1986), 12) Conjoint Scribble Drawing (Kwiatkowska, 1967). Complete descriptions

of each of the 12 art tasks are provided in Appendix B.

The 12 art activities, a summary of the intended purposes of each task,

complete directions for administering each art task, materials to be used, and time

frame for completing each art task were then sent to the three expert raters.

Research Objective 2

The second research objective was to develop theoretically consistent

guidelines for interpreting the families' art products and interactions during the

assessment process through the construction of evaluation and interpretation forms for

each art task and for the families' interactions during the art assessment session.

Three methods were used to gather and interpret information about the families

who participated in the AFAAT. They were: 1) interpretation forms for analyzing

the art products generated during the art assessment session, 2) an interpretation form

to analyze the families' interactions during the AFAAT process, and 3) a

questionnaire to assess and interpret the family members' subjective views of the art

assessment process with their families.

Initially, a generic interpretation form was designed to interpret the families'

art products that incorporated the research of Bums and Kaufman (1979, 1972) and
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Furth (1988). This form was sent to the three expert raters for approval. One of the

suggestions made by the experts was that individual interpretation forms should be

designed for each of the six art tasks chosen for the AFAAT. Following this

recommendation, the researcher incorporated the information on the generic form into

individual forms for each of the six art tasks chosen for the AFAAT. The researcher

consulted with an art therapist, L. McCarley, MSSW-ACP, ATR-BC (personal

communication, March 19, 1996) to obtain feedback about the interpretation methods

used in the AFAAT interpretation guides. Some additions were made that the art

therapist thought would bring a more thoughtful and accurate interpretation to the

families' art products and interactions. The suggestions were: 1) add a present family

genogram and a color-coded seating arrangement to the interpretation manual and 2)

add questions at the beginning of each art interpretation guide: What stands out

most? What is the rhythm in the art work? and If you were within the artwork, how

would you feel? The final forms of the interpretation guides are in Appendix C.

The AFAAT Family Interaction Interpretation Guide (Appendix C-11) is an

adaptation of Landgarten's (1987) "Points for Observation" (p. 15) that she designed

to accompany the procedures she called the art psychotherapy family systems

diagnostic procedure. Additional questions were added to Landgarten's original

questionnaire that would shed light on the families' interactions from an Adlerian

perspective. The questions reflected the information sought in family therapy initial

interviews as discussed in Grunwald and McAbee (1985), Dinkmeyer, Dinkmeyer,
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and Sperry (1987), and Sherman and Dinkmeyer (1987). The final form of the

Family Interaction Interpretation Guide is in Appendix C-11.

The questionnaire that was designed to assess the family members' subjective

views of the art therapy assessment process was called the Family De-Briefing

Questionnaire (see Appendix C-10). It consisted of 10 questions that queried family

members about how they felt about participating in the art therapy assessment session,

which art tasks and art products they liked least and best, how they felt about their

family's participating in the AFAAT, what they learned about themselves and their

family from the art assessment session, and what they believed others who may

observe their family's art works might learn or see about their family from art

products. The De-Briefing Questionnaire reflected the research of Bliss (1991) who

investigated the subjective experience of individuals during the art therapy process.

Findings of her research indicated that, though individuals had a quality of

"unknowingness" about the meaning of their art work as they created it, they gained

insight into themselves through sharing their views on its meanings in discussions

with the art therapist. Art therapists could then compare individuals' perceptions of

their work to the interpretations of the art therapist to obtain a fuller perspective on

the meaning of the art products.

Research Objective 3

The third research objective was to assess the reliability and validity of the

instrument through using expert raters to evaluate the art tasks, evaluation and
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interpretation forms, and the family interaction criteria that will be evaluated and

interpreted.

The three expert raters who agreed to serve responded to an information form

(Appendix A-1) that queried their expertise in Adlerian theory, Adlerian family

therapy, art therapy, and family art therapy. The information obtained indicated that

the three raters had moderate to high knowledge of family therapy and low, moderate,

and high knowledge of the use of art in therapy. One had low experience with family

therapy; two had moderate to high expertise in the practice of family therapy. Two

out of the three experts stated they regularly used art activities in their therapy

sessions, and one expert stated no previous use of art in conducting therapy sessions.

Two of the three experts had used art activities in group therapy sessions, and none of

the experts had conducted any family art therapy sessions. Of the three expert raters,

two had obtained Ph.D's in counseling, and one was a Ph.D. candidate. Two were

female, and one was male. All were professors or instructors in universities in the

United States of America.

To evaluate the effectiveness of each art activity, the three experts were sent

an Expert Rater Art Task Evaluation Form (Appendix A-3) for each of the 12 art

tasks approved by the researcher's committee. An Expert Rater Art Task Ranking

Form (Appendix A-4) was sent to the three experts to rank the submitted art activities

in order of their importance for inclusion in the AFAAT and to rank them in the

order the experts believed would be most effective for administration.
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A total score on the Expert Rater Art Task Evaluation Form for each of the 12

art tasks by each rater was tabulated. A correlation coefficient between each pair of

raters' scores on all 12 art tasks was calculated. There was a moderate positive

relationship among the three experts' scores of .60 between expert rater I and expert

rater 11, .59 between expert rater I and rater III, and .51 between expert rater II and

expert rater III (see Appendix 1-1-3). Coefficients of determination for each pair of

expert raters was .36 between expert rater I and expert rater II, .34 between expert

rater I and expert rater III, and .26 between expert rater II and expert rater III. The

coefficients of determination indicated that there was a moderately low proportion of

the variance from each of the expert raters that could be associated with the variance

of each of the other expert raters.

The three expert raters' scores on the 12 art tasks were analyzed to find the

mean score among the three experts for each art task and to calculate the variance in

the three experts' scores on each of the 12 art tasks. The three expert raters' mean

scores for each of the 12 art tasks were then grouped in one of three possible

categories. The three categories were total scores of below 75 (poor applicability and

effectiveness for the AFAAT); a total score of 76-89 (moderate applicability and

effectiveness for the AFAAT); and a total score of 90 or above (high applicability and

effectiveness for the AFAAT) (see Appendix 1-5).

This grouping resulted in six art tasks that received mean scores of at least 90

points or more and that had the lowest variance in scores among the three raters on

the Expert Rater Art Task Evaluation Form. These six art tasks were selected for the
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final form of the AFAAT. The art tasks selected were Art Task #1, Conjoint Family

Portrait; Art Task #2, Individual Kinetic Family Drawing; Art Task #3, Conjoint

Kinetic Family Drawing; Art Task #6, Solve A Problem; Art Task #7, Family

Recollection; Art Task #8, Carousel.

Results of the expert raters' initial ranking of the 12 art tasks were calculated

using the Spearman rho (p). This coefficient is used to indicate relationship between

ranks assigned between pairs of raters. There was a moderate negative relationship

between the ranks assigned by expert rater I and expert rater II of -.50; a very low

negative relationship between ranks assigned by expert rater I and expert rater III of -

.29; and a low negative relationship between ranks assigned between expert rater II

and expert rater III of 0.37. (see Appendix 1-6-8).

Due to the low relationship between each pair of expert raters with respect to

ranking the art tasks, the researcher re-submitted the Expert Rater Ranking Form to

the three experts again after the six top scoring art activities had been pinpointed.

The three experts were asked to review the six art tasks that they had scored as most

applicable and effective for the purposes of the AFAAT and to decide on their

preferred order of administration for those six art activities. Results of the second

polling on order of administration were analyzed using the Kendall correlation

coefficient W. When the order of administration for the six art tasks chosen by each

expert was correlated among the three, there was a .29 level of agreement among

them (Appendix 1-9).
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Since there was a low level of agreement among the three expert raters

regarding the order of administration of the six art tasks chosen for the AFAAT, it

was decided to administer the six art tasks in a manner to reflect the opinions of the

majority of the experts. The second polling indicated that two out of three of the

experts agreed on order of administration for five out of the six highest mean scored

art tasks. One art task showed no agreement among the expert raters for order of

administration. The art task with no agreement among the raters was placed last in

the order of administration according to the opinion of the researcher.

The order assigned for the six art tasks with the highest mean scores among

the expert raters was as follows: First, Carousel; Second, Conjoint Family Portrait;

Third, Family Recollections; Fourth, Conjoint Kinetic Family Drawing; Fifth, Solve

A Problem; and Sixth, Individual Kinetic Family Drawings.

Some changes to particular art tasks were recommended by the three experts.

Expert rater I expressed concerns that families may object to completing both a

Conjoint Kinetic Family Drawing and Individual Kinetic Family Drawings since the

two tasks are very similar. The researcher consulted with her committee chair and

decided to change the format of the Conjoint Kinetic Family Drawing to offer families

an opportunity to use media that presented a more kinesthetic approach to the art task.

Drawing from the research of Landgarten (1987) and Kurinsky (1986) on the use of

clay sculptures in family art therapy, the researcher redesigned the Conjoint Kinetic

Family Drawing to become a Conjoint Kinetic Family Sculpture. Directions and

materials were adapted to comply with the needs of the art task.
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According to the responses of the three experts, some modifications were

made to the directions for completing the art tasks that would make the directions

more easily understood by participating families. The experts expressed some

concerns about using certain materials (oil pastels) with young family members and

concerns about time constraints with young family members. These concerns were

taken into consideration, but modifications were not made due to the belief by the

researcher that with families of adolescents, there would be very few young family

members and that their needs could be attended to adequately without further

modifications to materials and time.

The three expert raters responded to the AFAAT Family Interaction

Interpretation Guide Rating Form (Appendix A-5) to evaluate the effectiveness of the

guide in interpreting families' interactions as they participated in the AFAAT. The

experts responded to questions that indicated their agreement or disagreement on three

areas. The areas responded to were relevancy to information usually sought in

Adlerian family therapy initial interviews, and ability to elicit meaningful information

regarding areas commonly assessed by Adlerian family therapists in initial interviews.

Finally, the three expert raters were asked to suggest any additions or deletions to the

AFAAT Family Interaction Guide.

A total score of 55 was possible on the rating form. The three experts gave

the AFAAT Family Interaction Interpretation Guide a mean score of 52. The

standard deviation was 2.65. One rater scored more than one standard deviation
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above the mean. The other two experts' scores were less than one standard deviation

below the mean (see Appendix 1-10).

On question number four, where experts were asked to suggest additions and

deletions to the AFAAT, the suggestion to add a global narrative summary of the

family was incorporated into the final interpretation section of the AFAAT. The

suggestion to add to question number eight to reflect the LEAST on particular

characteristics or roles shown by family members during the AFAAT was not utilized

due to the length such a question would add to the Family Interaction Interpretation

Guide. No other additions or deletions were suggested.

The final form of the AFAAT prior to the pilot study was as follows:

Part I. Art Tasks

A. Art Task #1: Carousel, directions

B. Art Task #2: Conjoint Family Portrait, directions

C. Art Task #3: Family Recollections, directions

D. Art Task #4: Conjoint Kinetic Family Sculpture, directions

E. Art Task #5: Solve A Problem, directions

F. Art Task #6: Individual Kinetic Family Drawings, directions

Part II. Family De-Briefing Questionnaire

Part III. Family Interaction Interpretation Guide

Part IV. Art Task Interpretation Guides

A. Art Task #1 Interpretation Guide

B. Art Task #2 Interpretation Guide
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C. Art Task #3 Interpretation Guide

D. Art Task #4 Interpretation Guide

E. Art Task #5 Interpretation Guide

F. Art Task #6 Interpretation Guide

Part V. Art Task Theme Interpretation Summary

Part VI. Family Hypotheses Guide

Research Objective 4

The fourth research objective was to utilize the assessment tool with families

of adolescents in a preliminary field test in which Adlerian family therapists would be

trained to use the evaluation and interpretation forms for the art tasks and family

interactions to form tentative hypotheses about the participating families.

The results of research objective four are arranged in the following order.

First, the results of the pilot study for the AFAAT are discussed. The methods

utilized for the selection and training of the three family therapists and the procedures

that were adhered to by the researcher and the three family therapists in interpreting

the six families' artworks and interactions are then outlined. The results of the

preliminary field test, including the selection of subjects and procedures that were

followed in administering the AFAAT, is next. A descriptive account of each of the

six participating families and their experiences of the AFAAT according to their

responses in the Family De-Briefing Questionnaire follows. A synthesis of the Art

Task Theme Summaries, observations about each family's interactions from the
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Family Interaction Interpretation Guide, and assumptions about each family generated

from the Family Hypotheses Guide by the researcher and the three trained family

therapists are reported directly following the descriptive account of each family.

Finally, an overview and comparison of the six AFAAT families' responses to the

De-Briefing Questionnaire, a comparison of the similarities and differences among the

researcher's and the three family therapists' interpretations of the six AFAAT

families' artwork and interactions, and an overview of the artwork created by the six

families are examined.

Pilot Study

The pilot study for the AFAAT took place at the Child and Family Resource

Clinic located on the campus of the University of North Texas. The researcher

solicited local family therapists and the clinic to select a nuclear family who had at

least one adolescent and no family member under age 5. The family selected was

Caucasian and had two adolescent boys, ages 14 and 17 and one pre-teen girl, age 12.

The family had been referred to a therapist because the 12-year-old was having school

problems and was stealing small items and change from family members. All

members of the family were eager to participate in the art session except for the older

boy. All family members signed the consent form after discussing it among

themselves.

The researcher administered the six art tasks of the AFAAT in approximately

60 minutes and then proceeded to have the family respond to the De-Briefing
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Questionnaire. A discussion period followed in which the family members shared

their opinions of the AFAAT and what they had learned about themselves from the

process. The discussion period brought up several issues the family had addressed

during their participation in the AFAAT. At the close of the discussion the family

was invited to have a follow-up session to further discuss what was learned from the

art assessment process. Both parents expressed their desire for such a session and

two weeks later participated in the session with the researcher. The entire process

was videotaped. The results of the data gathered from the pilot study family's De-

Briefing Questionnaire responses follows. A synthesis of hypotheses about the pilot

study family as agreed upon by the three trained family therapists and the researcher

who interpreted the family's art products and interactions is in Appendix D.

The pilot study family wrote responses to the De-Briefing Questionnaire

cooperatively and engaged in a lively discussion among themselves when they

subsequently shared their opinions. The father stated he had no strong feelings one

way or another about being a part of the AFAAT experience, and the mother and

older son, age 17, both said they disliked the experience. The mother did not like it

because of what she thought it showed about the family. The 14-year-old boy gave

no answer whether he liked or disliked the experience, and the 12-year-old girl stated

she would rather do something else to express herself with her family. The family

members' favorite art tasks included the Kinetic Family Sculpture for the father

because, he said, they could all work at the same thing; the Solve A Problem task for

the mother, who said she liked it because it was pretty; the Conjoint Family Portrait
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for the older boy because he had fun doing it; the Carousel for the 14-year-old

because he thought it was funny what other people drew; and the Kinetic Family

Sculpture for the 12-year-old because she liked working with clay. Three of the

family members--father, mother, and the 12-year-old--liked the Conjoint Family

Portrait least for several reasons. Father said it was messy, no room to work, and it

was easy to cover up other people's work. Mother did not like it because she thought

it was very unorganized, and the family members were not nice to each other. Her

12-year-old daughter just said she didn't do well with paint. Of the two boys, the

older disliked the Individual Kinetic Family Drawing because he felt it was repetitive,

and the 14-year-old did not like the Solve A Problem because he felt his sister

invaded his part of the island. The island picture was the father's and mother's

favorite artwork because they thought it was pretty and colorful, and the family drew

what they would want to have. The 12-year-old also liked the island best because it

made him laugh, and the 14-year-old liked the family portrait picture because he

thought it was funny. Father, mother, and the 12-year-old all disliked the family

portrait the most because it was messy, the family members were not kind to each

other, and the 12-year-old said she did not like being painted as a devil. The 17-year-

old again pointed out his boredom with the Kinetic Family Drawing, and the 14-year-

old restated his dislike of the island. All family members said they did not learn

anything about themselves. Regarding what they learned about their family, the

father said that the kids picked up on their parents' vices. The mother said the three

children did not comment on the question. Asked what each of them would do
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differently if they were to repeat the AFAAT, the father said he would not change

anything. The mother again did not answer. (She later stated aloud she was too

upset to answer.) The 17-year-old said he didn't think he would go; the 14-year-old

said he would talk to his sister before coming; and the 12-year-old said she would

paint differently. The father said if they repeated the experience he would ask the

family to do nothing differently while the mother said she would have the family be

kinder and nicer to each other. The 17-year-old said he would want the family to

treat him like an adult; the 14-year-old said he would change his sister; and his sister

said that she would paint differently. The family all chose not to comment on the last

question which asked for any additional information family members would like to

add about their art therapy experience. The artwork of the pilot study family can be

seen in figures A through G.

The pilot study revealed that, overall, the art tasks, materials, and time frame

for administration of the AFAAT appeared effective. However, the researcher found

that there were additions that could be made that would likely elicit more meaningful

information from the participating families. First of all, it was decided that each

artwork should be given a title by the family to better reflect the meaning the work

had for them and to further assess the way each family generated ideas and made

decisions. Art task #1, The Carousel, was modified so as to obtain more

introspective information from family members. Questions were formulated to ask

family members what their reactions to the art activity were and what they liked and

did not like about others' additions to their picture. The questions that were added
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are contained in the final form of the AFAAT in Appendix C. For purposes of

uniformity, art task #4, the Conjoint Kinetic Family Sculpture, was changed to be

completed on a 9 x 12 inch piece of cardboard rather than on the table surface.

Finally, the last question on the Family De-Briefing Questionnaire was changed from

being a comment on the overall art assessment session process to a question that

asked family members to report their opinions on what an outside observer would see

in their family's artworks.

Selection and Training of Family Therapists

Three family therapists were selected to participate in the interpretation phase

of the field test of the AFAAT. To select these therapists, the researcher consulted

with family therapists known to her to be practicing family therapists who professed

to incorporate Adlerian theory into their work with families and who had been trained

in Adlerian family counseling and therapy theory in their graduate programs and had

received further family therapy training in their practicums and internships. The

researcher also sought to locate family therapists who had some familiarity with

family art therapy techniques. Of ten therapists approved by the researcher and her

committee chairman, three were willing to serve as trained data interpreters for the

AFAAT. The therapists who participated were two Ph.D. level Licensed Professional

Counselors and one master's level Licensed Professional Counselor. Two were male,

and one was a female. All had received some training in family art therapy and had

used art techniques with families, at least once, in their practices. They were told
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they would undergo at least 8 hours of training in preparation for interpreting the data

gathered from the AFAAT field test. They would then be given data and

interpretation guides for use in generating hypotheses about each family's artwork and

interactions during the AFAAT.

The researcher began the training for the three family therapists by sending

them a synthesis of art therapy interpretation information that included the work of

Bums and Kaufman (1970, 1972), as synthesized by Knoff and Prout (1988), Furth

(1988), and Franklin and Politsky (1992). The interpretation information, as

researched by Furth (1988) and Bums and Kaufman (1970, 1972), originated from a

psycho-dynamic perspective, under the belief that symbols and other characteristics

seen in drawings emanate from the unconscious, frequently out of the awareness of

individuals, a premise that is consistent with the tenet of Individual Psychology that

human beings are continually striving toward their own private goals that are usually

out of their awareness. The family therapists received the information approximately

3 weeks in advance of the pre-arranged training day. They were asked to familiarize

themselves with the material prior to attending the training day.

An 8-hour training day was undertaken for the three family therapists, at

which the researcher presented the complete format of the AFAAT. The researcher

used the data from the pilot study to instruct the family therapists about how to

interpret the data gathered from the six AFAAT families. First, the family therapists

were allowed to view all the artwork produced by the pilot study family. Then they

viewed the videotape and read a transcript of the family's interactions during the
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AFAAT. They were then instructed in how to use the Family Interaction

Interpretation Guide and viewed the videotape a second time as they responded to the

questions on the interaction guide. A discussion period followed in which the three

family therapists and the researcher exchanged their observations of the pilot study

family's interactions with each other and discussed the areas in which they had

disagreements.

The next area addressed in the training consisted of the researcher teaching the

family therapists to use the individual interpretation guides for each of the art tasks.

During this time the meaning of particular Adlerian terms such as family

constellation, lifestyle, family atmosphere and the like were clarified. Information

about Adlerians' views of healthy functioning families and dysfunctional families was

also provided. The definitions of the terms discussed are outlined in the Definition of

Terms section of this paper.

After learning how to use the interpretation guides, the three family therapists

were given time to complete their interpretations of the artwork, to ask questions, and

to receive feedback about their perceptions of the artwork. The three family

therapists then completed the Art Task Theme Interpretation Summary (Appendix

C-8) and the AFAAT Family Hypotheses Guide (Appendix C-9) on the pilot study

family. Following the completion of the two, the researcher facilitated a discussion

around the three family therapists' perceptions of the artwork themes and their

hypotheses about the family. A master list of hypotheses about the family was agreed

upon by the researcher and the three family therapists (see Appendix D). As the
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training session drew to a close, the three therapists were asked if they felt they could

interpret the data from the AFAAT field test adequately. All responded they felt

prepared and competent to do so. The researcher stated her availability to assist each

of them should they have any additional questions. From the researcher's

perspective, the training for the family therapists was insufficient. Additional time, a

minimum of 2 hours, was needed to assist the family therapists in understanding more

adequately how to make tentative interpretations about the drawings, paintings, and

sculptures. For future use of the AFAAT to be valid and reliable, it is imperative

that comprehensive training in family art therapy and in using this instrument take

place before therapists attempt to use it on their own.

The researcher gave specific instructions about how to proceed with analyzing

the data from the six AFAAT families. The three family therapists were advised to

follow the procedures outlined in a handout they were given (see Appendix E). At

the close of the training session each therapist was given two families' data and was

allowed approximately 2 weeks to complete his or her analysis. The data consisted of

a videotape of each family as they participated in the AFAAT, all artwork gathered

from the five drawing and painting activities of the AFAAT, and photographs of each

family's Kinetic Family Sculpture. When the three family therapists finished their

first set of two families' data, the researcher exchanged the data with them on two

additional occasions until each of the three had completed their interpretations of all

six families. Each time the data were exchanged, the researcher furnished each
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family therapist with a blank color-coded interpretation manual in which to complete

their analysis.

The interpretation manual was arranged in the following order:

I. Table of Contents

II. Family Genogram (present family data only)

III. Family Interaction Interpretation Guide

IV. De-Briefing Questionnaire Response Summary

V. Family Seating Arrangement

VI. Carousel Interpretation Guide (Art Task #1)

VII. Conjoint Family Portrait Interpretation Guide (Art Task #2)

VIII. Family Recollection Interpretation Guide (Art Task #3)

IX. Kinetic Family Sculpture Interpretation Guide (Art Task #4)

X. Solve A Problem Interpretation Guide (Art Task #5)

XI. Individual Kinetic Family Drawing Interpretation Guide (Art Task #6)

XII. Art Task Theme Interpretation Summary

XIII. Family Hypotheses Guide

The three trained family therapists were given a questionnaire to complete

when they had finished analyzing all six of the AFAAT families' data. The

questionnaire assessed their opinions about the AFAAT art tasks and each art task

interpretation guide, the De-Briefing Questionnaire, and the Family Interaction

Interpretation Guide. They were also asked to compare their experience of the use of

the AFAAT as an initial family therapy interview tool as opposed to their usual verbal
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initial interviews with families. The three family therapists' opinions were assessed

regarding interactions, symbols, and themes they felt may be indicative of families in

the adolescent stage of family development. Finally, the three were asked to

comment on any significant differences and similarities they may have noted among

the participating families in regard to family type. The Family Therapists' AFAAT

Evaluation Questionnaire is in Appendix F. Their responses to the questionnaire are

communicated in the Discussion section of this paper.

AFAAT Field Test

The families who participated in the preliminary field test of the AFAAT

were selected from a group of families that were referred by local family therapists

and the Child and Family Resource Clinic. Six families that were comprised of two

nuclear/intact families, two single-parent families, and two step/blended families were

chosen. All families had been together at least two years, spoke English as their first

language, and had no children under age 5. All families were Caucasian and resided

in the Dallas/Fort Worth metropolitan area. Two families had four children; two had

three children; and two had two children. There were five fathers and five mothers

who participated, three adolescent males, eight adolescent females, three pre-teen

males, and four pre-teen females. All but two of the parents had obtained

undergraduate college degrees. Three had master's degrees: one was an attorney,

one a medical doctor, and one a Ph.D. in Counselor Education. Three were

practicing mental health professionals. The two parents who had no college degree
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had both completed at least two years of college. One was currently a student at a

local university. Of the 18 children participating, five attended a local private college

preparatory school; one attended a state university; and the remainder attended local

public schools. Four of the participating families had presenting problems and were

currently involved in therapy, and two of the families were volunteers with no stated

family problems. Five of the participating families had prior experience with family

therapy, and one had no previous experience with family therapy.

The participating families' parents were interviewed by the researcher prior

to being a part of the AFAAT experience to gather demographic information and to

determine their suitability for participation. Each family was given time at the

beginning of the AFAAT session to read through and discuss the consent form and to

ask any questions they had about the process they were about to be a part of. All

family members signed their consent forms and were willing participants in the study.

The field test of the AFAAT took place in two locations. Two families

completed the AFAAT at the Child and Family Resource Clinic, and the remaining

four families completed the AFAAT in the researcher's office. All were videotaped

during the entire AFAAT process. All families expressed some timidity about being

videotaped and showed some signs of inhibition at the beginning of the AFAAT.

The AFAAT session began with the researcher reading the instructions for

participating to each family. Family members were told they would be spending the

next 60 minutes doing six art activities. They were told that no particular artistic

ability or skills were needed and that it was important for them to allow themselves to
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participate as freely as possible, making no judgments about the quality of their work.

They were told to listen carefully for directions and time limits. The art activities

were administered beginning with the Carousel, followed by the Conjoint Family

Portrait, the Family Recollection Drawings, the Conjoint Kinetic Family Sculpture,

the Solve A Problem, and Individual Kinetic Family Drawings. A complete

description of the art tasks, a list of materials used, directions given, and questions on

the Family De-Briefing Questionnaire are in Appendices C-1-10.

The family members used clipboards to secure 9 x 12 inch pieces of paper to

complete individual drawings, and all worked at an easel on 30 x 40 inch paper for

the conjoint drawing projects. The family sculpture was completed at a table on a 9 x

12 inch piece of cardboard that had been taped to the table.

At the close of completing the six art tasks, family members were each given

the Family De-Briefing Questionnaire and were told to answer the questions as

honestly and freely as possible. They were told a discussion period would follow the

completion of the questionnaire. The time frame for completing the questionnaire

varied among the families, with some taking only 10 minutes and others as much as

15 to 20 minutes. Some assistance was required from the researcher to clarify the

meaning of certain questions and to help young family members to read and answer

the questions. All families were given the option of sharing their answers with each

other. Most family members were willing to share their answers on the questionnaire

with each other, but a few decided not to do so.
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Each family had a distinctive manner of participating in the AFAAT. The

following narrative chronicles the demographics of each family and their opinions as

to their participation in the art assessment process gathered through their responses to

the Family De-Briefing Questionnaire. Immediately following each family's

responses are the interpretations of their experiences as perceived by the researcher

and the three trained family therapists.

Family number one.

Family number one was a step/blended family comprised of a father, his two

children, an adolescent daughter, age 16, and a pre-teen son, age 12, and a mother

with her two daughters, ages 14 and 11. Both parents were mental health

professionals who shared joint custody with their ex-spouses but had domiciliary

rights to the children. They had been living together for approximately 3 years. All

family members had been involved in individual and family therapy extensively over

the past 5 years. They were referred because they were experiencing problems

relating to each other in the new blended family situation. Resentments among family

members had grown uncomfortable, and the family was seeking ways to understand

and communicate with each other more effectively. The father, son, age 12, and one

daughters, age 14, stated they enjoyed being a part of the art assessment process,

whereas the mother stated she would rather do something else to express herself with

the family. The other two daughters, ages 16 and 11, were noncommittal about

participating. Family members stated most frequently that they disliked the art
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activities where they had trouble getting alone (the conjoint activities) and enjoyed the

art activities where they had drawn positive memories about their family.

The favorite art work chosen by family members was different for each of

them. The father liked the Christmas tree scene (Family Recollection) picture he had

done because he enjoyed the memory it brought up for him while the mother stated

she liked all the Carousel drawings because she thought they all turned out pretty.

The oldest daughter liked the sculpture because it was fun, and the 14-year-old liked

the family portrait because it illustrated their togetherness and expressed their

characteristics even thought it did not look like them. The 12-year-old boy liked his

own Carousel picture because he thought it was neat, and his 11-year-old step-sister

said she most liked the family portrait because it was fun. Least liked artworks were

the island picture by the father because he thought it felt hard to connect in it as a

family and the sculpture for the mother because she didn't feel that she knew how to

work on it and make it express what she wanted it to. The 16-year-old girl said she

did not like the Individual Kinetic Family Drawing because she thought it was boring,

and her 14-year-old stepsister said she most disliked the island picture because it was

sloppy and did not portray them. The two youngest family members, the 12-year-old

boy and 11-year-old girl, disliked the clay and the Individual Kinetic Family Drawing

because they were boring.

Family members had varying reactions as to what they had learned about

themselves and their families from the AFAAT process. The father stated that many

emotions came up for him as he drew; the mother stated the art process was
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frustrating, and she felt it was hard work; the oldest daughter, age 16, stated she

learned she has "a big say" in the family while the next oldest daughter, age 14, said

she learned she was stronger than she thought. "I can get what I want." The two

youngest family members, ages 11 and 12, stated they didn't really learn anything.

All but the two youngest family members stated they learned that their family could

really work together when they wanted to and that they can have some fun together.

Asked what they would change about their own and their family members'

participation, the mother wanted more time; the 14-year-old daughters wanted less

arguing; the 11-year-old wanted less talking; and the other three family members

recommended no changes. Other ideas for change were to be more cooperative, ask

the 12-year-old boy not to express his anger so much, and the 12-year-old boy asked

that the parents not "butt in" when he was trying to get others to listen to him.

Overall, the family members responded to the question "What messages or

information would an observer see in your family's artworks?" in a positive manner,

stating that an observer would see they were "awesome," have a sense of humor,

have happy times together, express their individuality, and many of them are leaders

and are independent. The two youngest family members stated that an observer

would see their family as dysfunctional and strange. Family number one's artwork is

in Figure 1 through Figure 24. Family number one requested and took part in a

follow-up session in which the two parents received feedback and recommendations

from the researcher about improvements their family could make in their interactions

with each other.
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The art products of family number one, as interpreted by the researcher and

the three family therapists (FT1, FT2, & FT3), showed a great deal of similarity

thematically. On art task one, the Carousel, the researcher and the three family

therapists agreed that the family was looking for peace and happiness in their family,

longed for simplicity and calm, and strongly desired unity and harmony. FT2

commented that the family was "not there yet," and FT3 noted a "forced sense of

togetherness." Themes on art task two, the Conjoint Family Portrait, again pointed

toward a strong desire to have a unified family and attempts to depict family

togetherness and to appear as if together, according to the researcher and the three

FTs. The researcher noted tension and hostility among some family members and

noted that the mother's and 14-year-old's figures were placed below the figures of the

other family members with lines and arrows encircling them and linking them to the

other family members above. This was interpreted as a possible desire to remove the

mother and the 14-year-old from the family or, at least, to place them where they had

less power. FT2 noted cracks in the family members' ability to get along, and FT3

noted that there were things going on in the family that they were not willing to talk

about. The third art task, Family Recollections, showed the family members mostly

focusing on happy memories from the past with drawings depicting all members of

the blended family present. Titles reflected a need to put on a happy face, blend

successfully, and according to Ff2 all appeared to put in hard work expressing family

togetherness. The researcher and the three FTs noticed anger beginning to surface in

drawings, especially in the work of the 12-year-old girl who referred to her parents as
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"bossy." The Conjoint Kinetic Family Sculpture, the fourth art task the family

completed, brought forth mentions of chaos, disorganization, and a lack of unity, as

seen by the researcher, FT1, and FT2. The researcher and FT3 noted that the

family's entire energy was focused on one task: blending. In the fifth art task, Solve

A Problem, the title, " . . . Shipwrecked, Blended Family Style," appeared to be a

metaphor for what the researcher and the three FTs saw in the family's interactions

and artwork, and they appeared to reach a place during this art task where they could

no longer hide their problems and had no useful solutions that would enable them to

move forward. The researcher and FT3 remarked that the only member to show

strength and to survive was the 14-year-old who is the lone identifiable figure

portrayed on the somewhat deserted island. The researcher and the three FTs saw the

difficulties the family had cooperating and solving problems together, and

resentments, frustrations, and conflict were evident. The final task, the Individual

Kinetic Family Drawing, gave each family member an opportunity to draw his or her

view of the family involved in activities. The researcher, FT1, and FT2 commented

on the strong pull and pressure to blend, and FTl stated, "The parents desperately

want the family to blend." The researcher and FT3 noted that present in the

individual family drawings was a sense of a need to express independence and

autonomy and that individual styles emerged. FT1 and the researcher saw strong

evidence that the 16-year-old was an outsider and was alienated from the family. FT3

pointed out the ambivalence she saw in the children in their conflict over whether to

blend or to be independent and autonomous. Overall, the researcher and the three
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FTs saw the family's artworks similarly, as representing the feelings of a group of

people who were bent on succeeding at blending but who were experiencing

resentment and anger toward each other that they felt they could not express.

The researcher's view of the family's interactions during the AFAAT was

that family member's attitudes toward one another were not supportive among the

siblings. She saw the children as critical and rejecting of each other and the father as

protective of the 12-year old whereas the mother was seen as protective and

supportive of her two biological children, ages 14 and 11. Communication in the

family was seen as loud and competitive between the children and negligible between

the parents. Alliances noted were between the mother and her 14-year-old daughter

and between, to some extent, the 12-year-old boy and his father. Boundaries were

seen as mostly flexible, with some rigidity observed when attempts were made to

negotiate and compromise. Parents allowed children to argue and fight and to try to

solve their own problems and did not give much direction or intervene until a great

deal of anger was expressed. The father appeared to be low in offering leadership.

The researcher saw the 14-year-old and the 12-year-old as willing to take risks and

the other family members as low on risk-taking. No one was seen as acting

particularly creatively. The father and the 16-year-old appeared to be the members of

the family who were listened to most whereas the 12-year-old was largely ignored.

As for family fun and sense of humor, the researcher noted that the family was taking

itself very seriously though they did display some humor at times. The emotional

feeling of the family during the AFAAT seemed to be tense with anger below the
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surface. The behavior of the family seemed mostly developmentally appropriate

though the researcher saw the 16-year-old as being excessively withdrawn, even for a

mid-teen who was trying to separate. The parenting style of the father, as observed

by the researcher, was permissive with touches of democracy. The mother was seen

as parenting more in a rescuing style. The misbehavior of the 16-year-old

(withdrawal) was seen as a move to gain power and attention, and the 12-year-old's

outburst was also seen as an attempt to gain power and control.

The three family therapists differed in some ways from the researcher

regarding the attitudes of family members. The three FTs saw mostly accepting

attitudes, at least at the start. FT3 commented that the acceptance deteriorated as the

session progressed, and FT2 noted some critical attitudes expressed. FT1 and FT3

agreed with the researcher that the communication in the family was loud and very

verbal, and FT1 saw the communication as soft with some eye contact. None of the

three FTs noticed any particular alliances among the family members, differing from

the researcher, but stated that all seemed to work independently better than together.

The three FTs agreed with the researcher that the family member's boundaries

seemed flexible, with the exceptions that FT1 thought the two youngest family

members' boundaries were poor. FT2 saw the 16-year-old as having rigid boundaries

and agreed that the two youngest members had weak boundaries. FT3 added that

though the family members seemed to have good, flexible boundaries most of the

time, when confronted with problems, they became ore rigid. FT1 and FT2 agreed

that the family seemed to solve problems by hashing them out in discussion and
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mediation. Creativity and risk-taking were seen as low to nonexistent by FT1 and

FT2 and unremarkable by FT3. FT1 thought the parents and the 11-year-old were

listened to most, and FT3 thought all family members were listened to. The three

FTs agreed with the researcher that the 12-year-old's ideas were ignored. FT2

thought everyone was listened to. FT1 and FT2 agreed with the researcher that the

family did not appear to be having much fun though humor was displayed, and FT3

thought the family seemed to enjoy the art tasks but experienced anxiety about the

finished products. FT1 thought the emotional feeling in the group was happy but

turned to anger whereas FT2 perceived a happy facade. FT3 did not comment on

emotions. Regarding the developmental appropriateness of the family and family

members, the FTs mostly agreed with the researcher that all seemed on track. None

of the three FTs thought the 16-year-old's behavior was out of line developmentally.

Parenting style was seen as primarily democratic by the three FTs, with the additional

comment that some authoritarian actions were noted. FT3 noted some rescuing that

was consistent with the researcher's views. Also consistent with the researcher, the

12-year-old was mentioned by all the FTs as having misbehavior goals of power and

attention. The 11-year-old was singled out by FT2 and FT3 as attention-seeking.

None of the three perceived the 16-year-old's actions as misbehavior with a goal.

Hypotheses made about the family by the researcher and the three FTs

showed some similarities and differences. The researcher, FT1, and FT2 saw the 12-

year-old as the psychological youngest. The 16-year-old was seen as the

psychological oldest, who was most admired and had the most power, as per the
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researcher and FT2. Additional comments made about family constellation were that

the parents were struggling to pull the family together (FT1); the 16-year-old was an

outsider (FT 1); the 11-year-old and 12-year-old felt lost (FT2); and the parents

seemed to be in "the romantic newness phase" of their relationship with the complex

task of raising two teens and two soon-to-be teens (FT3).

The researcher and three FTs had differing views about the family

atmosphere. The researcher saw the atmosphere as competitive, hostile, and at times

pitying whereas FT1 saw it as egalitarian and authoritarian. FT2 saw the atmosphere

as critical, yet supportive, and FT3 saw desire to be cooperative but agreed with the

researcher that there was a pull toward competitive.

A number of similarities were noted in the observations by the researcher and

the three FTs in regard to strengths and weaknesses. All commented that the family's

strong desire to succeed and to work on themselves were significant strengths.

Additionally, the researcher and FT2 noted the high intelligence of family members.

Other strengths observed by different interpretations were insightfulness, caring,

communicativeness, and parental support. Weaknesses seen by all but FT2 included

the overconcern with looking good and making blending happen "right." FT1

commented that the family had a mistaken belief about the nature of blended families

and that they tried to hide their weaknesses. FT2 remarked on the mother's high

level of frustration as a weakness, and the researcher saw the father's lack of

leadership, the mother's rescuing, and the children's overcompetitiveness as

weaknesses. FT3 perceived the family as weak in the area of allowing acceptance of



108

a full range of feelings. The weaknesses stated above were again reflected in the

family problems denoted by the researcher and the three FTs.

Social interest was seen as moderate by all for a number of reasons. They

showed a desire to get along, were interested enough in improving to take part in the

AFAAT, and showed in their interactions the beginnings of concern for each other.

FT1 saw the 12-year-old and the 16-year-old as struggling with social interest the

most.

All FTs and the researcher agreed that the 12-year-old had the lowest self-

esteem in the family, followed by the 16-year-old (researcher & FTI). All pointed

out the 14-year-old as having the highest self-esteem in the group. Other family

members' self-esteem was seen as moderate. Overall family self-esteem was low

moderate as seen by the researcher. The researcher cited their high expectations to

become a "family" and the perceived discrepancy they observed between what they

wanted and what actually existed as the reason for lowered self-esteem. The FTs did

not comment on an overall level of self-esteem.

Overall, the family members were seen as having moderate to high courage

mainly because they had undertaken the job of blending. FT3 thought that the

family's courage was lessened by their inability to allow themselves to "look at the

full picture."

Some agreement was present in the opinions of the researcher and the three

FTs in regard to priorities. The researcher, FT1 and FT2 saw the mother's priority

as comfort, the 16-year-old's as power or superiority and the 14-year-old's as pleasing
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and gaining strength. The researcher and FT1 saw the 12-year-old's priority as

superiority whereas FT2 saw it as control. The 11-year-old was a pleaser in the eyes

of FT1 and FT2 and had a priority of control to the researcher. All differed about

the father's priority. The researcher saw him as a pleaser; FT1 saw his priority as

comfort; and FT2 thought his priority was control. FT3 stated that the family's

priorities were appearances and blending the families together.

The researcher and the three FTs saw the family's values as unity, blending

successfully, and getting along together. The researcher added that at times it

appeared that there was an underlying value placed on being an individual and on

having a special place for oneself in the group. The family goals were seen as similar

to the values according to all four observers. They seemed to be blending

successfully, be together. A more covertly expressed goal of the 16-year-old, as seen

by the researcher, was to break up the family, to cause a rift between the mother and

father.

There was some agreement and some difference expressed in the opinions of

the researcher and the three family therapists with regard to lifestyles of the family

members in family one. All saw the 12-year-old as having a baby/inadequate

lifestyle. The researcher saw the father as needing to be liked, a pleaser; FTl saw

him as seeking comfort, FT2 as superior, at FT3 as a fixer. The mother was seen by

the researcher as a controller, by FT2 as seeking comfort, by FT2 as a martyr, and

by FT3 as a romantic who wants things to look good. The 16-year-old was seen as a

controller/driver by the researcher and FT3 and as seeking superiority and power by
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FT1 and FT2. The 11-year-old was seen as a controller, a pleaser, inadequate, and a

baby by the researcher and FT1, FT2, and FT3, respectively.

Considering treatment recommendations, all four observers of the family

recommended family therapy for a number of reasons. The researcher, FT1 and FT2

viewed the family as needing to work on learning to express their feelings

appropriately, especially their anger. FT3 thought that active techniques such as

sculpting and movement would be helpful. FT2 also recommended stress

management training. The researcher and FT3 both recommended individual therapy

for the 12-year-old, and the researcher recommended some individual sessions for the

16-year-old as well. The researcher advised parenting training sessions to teach the

father how to become a more effective leader and to teach the mother how to interact

with the children in a democratic, less rescuing manner.

Family number two. Family number two was a nuclear/intact family who

volunteered to participate in the AFAAT. The father was a medical doctor who

practiced pediatrics, and the mother was an attorney who worked in a private school

setting as an admissions director. They had three daughters who attended a local

private preparatory school. The mother stated they had experienced no strong

difficulties in their family interactions and had not taken part in any therapy sessions

in the past. The father and the three daughters, ages 15, 13, and 10, all stated they

had no strong feelings one way or another about participating in the AFAAT whereas

the mother said she enjoyed expressing herself through art with the family.
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The father and 13-year-old enjoyed the Kinetic Family Sculpture activity

most because it was the most fun, and they felt they all really cooperated with each

other. The mother and the 15-year-old daughter enjoyed the Carousel because they

liked seeing what others added to their drawings, and they thought the activity was a

good opportunity to be humorous. The youngest daughter enjoyed the Solve A

Problem activity because she liked planning what they would have on the island.

Completing the Family Portrait was the least liked activity by the parents because they

were unhappy with their own artistic skills. The two oldest girls disliked the Family

Recollection task because they could not think of memories of their family, and the

youngest said she did not like the Carousel because she could not think of anything to

draw.

Answering the favorite artwork question at first brought unusual answers

from family members for they thought the question meant their favorite artwork in the

world and were prepared to consider the art they had seen in museums and art shows.

When they understood the question meant during the AFAAT experience, they each

had different preferences. The father liked the sculpture because it looked like fun to

him; the mother liked the island because it was imaginative and frivolous; the oldest

daughter liked her Kinetic Family Drawing best because she was proud of her work

on it; the 13-year-old daughter liked the island because she thought it would be really

neat to live there and because, as she noted, "Our dad did all the work." The

youngest daughter liked the "cat with green ears" picture because it was funny to "see

it transformed into a strange thing." The art work the father liked lease included, he
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said, any drawings done by him alone because he felt they were technically inferior.

The mother also pointed out her own drawings as being among her least liked

pictures, but she most disliked the family portrait because, in her opinion, it did not

"ring true." The oldest daughter did not like her family memory picture because she

judged it as "terrible." The middle daughter judged her work on the Individual

Kinetic Family Drawing as inferior and her least liked picture, and her younger sister

said she did not like the family portrait because it did not look like any of them.

The two youngest daughters said they did not learn anything about

themselves from doing the art activities, but the mother said she learned she became

really upset when her work did not come out well. The father said he learned that he

does not draw well, and the oldest daughter learned that she did draw well but prefers

words to pictures. Of their family, the father learned that the girls were willing to go

along with the tasks, and he thought that was unexpected. The mother was surprised

by the openness the girls and their father showed during the AFAAT. The older girls

stated they learned that they work pretty well together as a team and that their ideals,

memories, and ideas are similar. The 10-year-old stated she learned she could not

draw her father. The parents stated they would not change anything about the way

they, individually, participated in the AFAAT. The 15-year-old said she would use

the paints and try harder to think of family memories, and the 13-year-old stated she

would put an Italian restaurant on the island. As to what they would change about

their family's work during the AFAAT, the parents again said nothing. The 15-year-

old said she would get the 10-year-old to "stop laughing all the time . . . sometimes
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she drives me nuts"! The other two girls said they wanted nothing changed. Asked

what an observer would see in their work, the parents said that an observer would see

that they could joke among themselves, use humor for entertainment, and that they

are not proficient artists. The 15-year-old said an observer would notice that they

enjoy music and travel, share the same ideas, values and humor; and the 13-year-old

stated that it would be seen that the family has different ideas and interests and works

okay as a team. The youngest daughter said an observer would see that they take

almost nothing seriously. Family number two's artwork can be seen in Figures 25

through 45. The family did not want a follow-up session, but the mother requested

and received a 30-minute consultation about the observations the researcher made

about their AFAAT session.

The artwork of family number two was seen similarly by the four observers,

but comments made by the researcher and the three family therapists showed each

was drawn to different aspects of the family's products. Products from art task

number one, the Carousel, were interpreted by the researcher as somewhat

nonsensical, humorous pictures that reflected a tentative, careful family who was

conventional and essentially non-risking. The researcher noted that the mother's

drawing seemed to reflect tiredness or possible depression. FT1 commented on the

enjoyment the family had doing the activity and their apparent closeness. Also noted

by the FTI was the family's preoccupation with material possessions. FT2 saw an

orderly, intelligent family with everyone in line and active. FT3 saw the youngest

child as trying to connect and noted that there was more to be known than what was
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initially apparent. FT3 saw the father as the person who kept things together and

functioning. The Conjoint Family Portrait, art task two, was titled "Us, Sort of."

The researcher observed that the family seemed preoccupied with their artistic

inadequacies and engaged in a great deal of self-criticism, demonstrating a high level

of perfectionism. The researcher noted some distance in the relationship between the

parents as depicted in their drawing. Work was controlled and tentative. FT1

commented on the "angel-like" clothing on all the family members and noted that the

family seemed to see themselves in a positive way. FT2 saw lots of sameness and

clear facial expressions. FT3 thought the title indicated "they are not all there" and

again commented on what she saw as parts and information missing. The animals at

the bottom of the drawing indicated to FT3 that there are things that are not openly

talked about. The third art task, Family Recollections, brought forth pleasant

memories from all family members. The researcher noted that the father was seen by

all as the driving force in the family. The youngest girl's drawing gave evidence of

trust and self-confidence issues for she wrote her recollection as well as drew. She

showed concern that her ideas would not be communicated well enough with drawing

alone. The researcher observed that the father was seen as energetic and the mother

as tired. FT1 commented that the recollections reflected a family value of unity.

FT2 observed that the family's work showed a precision, practicality, and

togetherness. FTh agreed with the researcher that dad had the power in the family.

FT3 noted indications of alliances between mom and the two older girls and saw the
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youngest as holding on to dad. FT3 saw dad doing his job the way he sees it and that

the family seemed focused on exterior things.

The Conjoint Kinetic Family Sculpture produced by family number two was

called "In the Car" and depicted all family members ensconced in a van going to

some undisclosed place. The placement of family members in the van was remarked

on by the researcher and FT3. The researcher saw the father and mother in separate

seats up front, two older girls in the back, and the youngest girl alone in the very

back of the van as indicators of alliances and relationships in the family. Although

sitting in a van leaves little ability for people to sit closer to each other or to have no

barriers between them, the family did choose to depict themselves in that activity.

There were also many possible variations in seating arrangement they could have

chosen. Therefore, the placement of figures, though traditional and typical, appeared

potentially meaningful. FT3 noted that there could be something between the mother

and father and the youngest in "the way back" may indicate a sense of neglect of her.

FT1 and FT2 observed that the family was close with dad as a leader and that

everything was orderly and everyone was in their place.

Solve A Problem did not pose a problem for the family. All members sat

cooperatively and made suggestions as dad completed their "island." Much emphasis

was placed on material possessions on the island. The researcher observed that dad

had a very high energy level and that the girls and their mother had much lower

energy. FT1 noted that the father was in charge and that the others offered

suggestions, and FT2 also saw dad as the powerful one in the family and again
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remarked on the orderliness and practicality of things in the family. FT3 suggested

that the title "Whimsey" meant that perhaps the real people get left out, and the focus

and energy is put into structuring things.

The last AFAAT activity the family engaged in was Individual Kinetic

Family Drawing. The researcher saw a strong alliance between the two older girls

and noted that the youngest seemed isolated. The parents were appropriately

together, as seen in their daughters' eyes. The researcher commented on the extreme

lightness of the mother's drawings, observing that they seemed almost eerie, ghost-

like in appearance--as if she were almost not there. FT1 saw all the drawings as

pleasant, positive evidences of a family that enjoys being together. FT2 also saw the

family as cohesive and orderly. FT3 stated, "Being together leaves a lot to be

desired, and it appears there is a significant expectation and unfinished business that

both adults bring to the marriage." FT3 perceived that the girls "may be left with a

sense of mystery or unreality with the youngest trying to compensate for a lot."

The interpretations of the family's interactions during the AFAAT showed

areas of agreement and disagreement among the three family therapists and the

researcher. The researcher, FT1, and FT2 saw the family's attitudes as positive

during the session. The researcher saw the father as critical at times in his comments

toward the family and very self-critical. FT3 saw the dad as overseer and protector

and the mother as the person who had veto power. FT3 saw the two older girls as a

balanced leader/follower team with the youngest as the one who "stirs the pot."

Communication was viewed as very verbal and absent of emotions by the researcher
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and the FTs. The consistent giggling of the youngest was viewed by FT2 and the

researcher as attention-getting communication. Alliances seen by FT3 and the

researcher were the relationship between the two older girls and some alliance

between the mother and the two older girls. A wished for alliance was illustrated by

the youngest in one of her drawings depicting her father and her together. The

boundaries in the family were judged as mostly healthy and flexible though FT3

remarked on the impermeability of the mother in her relationships with the other

family members. FT1 saw the mother's boundaries as being more flexible and the

father's more rigid. The researcher remarked on the beginnings of separation noted

in the oldest girl's expressed desire to have a place by herself in the island picture.

Creativity and fisk-taking were viewed as negligible by all three family therapists and

the researcher. The father and the oldest daughter seemed to be the ones who were

listened to, and the youngest was the one most ignored, according to the observations

of the researcher and FT1 and FT2. FT3 felt that all the family members were

listened to. All had different opinions about the emotional feeling in the group. The

researcher saw an underlying annoyance among family members, especially the oldest

girl, in regard to the youngest child's incessant giggling.

It appeared to the researcher and the family therapists that the family enjoyed

themselves during the AFAAT, and there were a number of humorous comments

made by the two older girls and their father. FT1 saw the emotional atmosphere as

flat with little emotion expressed, and FT2 saw the emotional feeling as happy. FT3

noticed enthusiasm.
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Overall, the researcher and the family therapists saw the family behaving in

developmentally appropriate ways. FT2 saw them as well adjusted and caring. The

researcher and the three FTs saw the parenting style as primarily democratic with

some autocratic behavior demonstrated by the father. The behavior of the three

children was very cooperative and obedient, and little behavior that could be termed

misbehavior was seen. However, all four observers took note of the youngest child's

giggling and determined that it was attention-seeking behavior. FT3 went further to

state a concern that the youngest may be cut off from the mother, not receiving the

nurturing and attention she needed.

Hypotheses about the family constellation were fairly consistent among the

researcher and the three family therapists. All remarked that the family appeared

relatively intact and very traditional in makeup, in that the father was head of the

household and the mother took a secondary leadership role. Evidence of their

traditional structure could be seen in the placement of family members in the Conjoint

Kinetic Family Sculpture. The researcher added that the parents seemed preoccupied

with the chores of family life and appeared not to have a high level of intimacy

between them. FT3 addressed this issue, stating a belief that the parents did not

appear to be functioning in a strong partnership. The researcher and FT3 were also

in agreement that the youngest daughter seemed somewhat isolated and left out of

sibling subgroups. Each of the four observers of family number two had differing

opinions about the family atmosphere. The researcher saw the atmosphere as

intellectual, unemotional, practical, and self-critical whereas FT1 saw it as mildly
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authoritarian, and FT2 thought the atmosphere was supportive but confining. FT3

stated the atmosphere seemed fairly democratic but thought the mother needed to

return to her role.

There was a high level of agreement among pairs of FTs and the researcher

in regard to family strengths and weaknesses. The researcher pointed out

perseverance and intelligence as strengths. FT2 also cited intelligence, and FT3

named commitment to task as an important strength. FT1 and FT2 saw the family as

cooperative and supportive. The researcher stated that the family's sense of humor

was a valuable strength. Inability or lack of permission to express emotions was

mentioned by the researcher, FT1, and FT3 as a weakness. Conformity, lack of

spontaneity, and being too controlled were seen by the researcher and FT2 as

weaknesses. The researcher and FT3 had concerns about the weakness of the marital

dyad, and the researcher stated a concern about the possibility of illness or depression

with respect to the mother.

Social interest across the family members was rated as moderate by the

researcher and the three FTs, with FT3 expressing the thought that it was

underdeveloped. FT1 and FT2 viewed the family's self-esteem as high, and the

researcher and FT3 stated some concerns for the self-esteem of the youngest daughter

and the mother. FT3 held that the family's self-esteem was too strongly based in

achievement. Courage was evaluated as being somewhat low by the researcher's

standards. The researcher saw the lack of risk-taking and weak creativity as
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evidences of low courage. FT1 saw the family's courage as high; FT2 saw it as

medium; and FT3 thought courage was yet to be developed in the group.

The researcher hypothesized that the father's priority was superiority, the

mother's pleasing, the oldest daughter's superiority/pleasing, and the middle and

youngest daughters' as pleasing. FT1 agreed with the researcher; FT2 saw it as

"achieve"; and FT3 saw a need for material accomplishment.

The family values that the researcher and the three family therapists saw

were important to the family were academic/intellectual excellence, working hard, and

getting the job done, as per the researcher, and family time, family, and togetherness

for the three FTs. FT3 also stated fun and individuality were values of the family.

FT1 pointed out that material things were valued highly. The family's goals were

seen differently by the researcher and the FTs. The researcher viewed the family as

striving to be excellent and working to avoid exposing inadequacies. FT2 agreed that

achievement was a high goal. FT3 believed their goal was to be understood by each

other. FT1 thought gaining material possessions, having family time, and going on

family outings were most important.

The problems that stood out to the researcher and the three FTs were a lack

of emotional expression and affection, an attachment problem between the mother and

the youngest (researcher and FT3), and possible depression or illness in the mother

(researcher). The researcher also hypothesized that the father may be pushing the

family to achieve too much.
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In regard to lifestyle, the three FTs saw the father as a controller whereas the

researcher saw him as a driver/avoider of feelings. The mother was seen as a martyr

by the researcher and FT3 and as a pleaser by FT1 and FT2. The oldest daughter

was seen as a driver and the youngest as a baby by all. The middle daughter's

lifestyle was unclear to the observers.

Two major recommendations were made for the family. The first was family

therapy sessions that would focus on teaching the family to express emotions more

openly and effectively, and the second, made by the researcher and FT3, was for play

therapy for the youngest daughter with some sessions to include the mother. The

researcher recommended a physical exam and a screening for depression for the

mother. The researcher also suggested it would be helpful for the family to slow

down their pace somewhat.

Family number three. Family number three was a single-parent family

composed of a widowed mother, her two teenage daughters, ages 17 and 13, and her

son, age 8. The family's father had died about one year ago of a long-term terminal

illness, and the family was engaged in ongoing family and individual therapy sessions

to help them process the loss they had experienced. Additionally, the older daughter

had been experimenting with drugs, and the mother had brought her in for individual

therapy. The family had participated in an art therapy assessment session about two

months before participating in the AFAAT. The mother had recently returned to

college and was working toward an elementary teaching degree. Participating in the
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AFAAT was an experience that all but one of the family members stated they had no

strong feelings about one way or another. The 13-year-old daughter stated that she

enjoyed expressing herself through art with her family.

The mother and two daughters enjoyed the Kinetic Family Sculpture best of

all the activities because they felt most competent using the clay. The 8-year-old son

stated he liked the island activity (Solve A Problem) because he got to paint. The

least favorite art activity for family members was the Individual Kinetic Family

Drawing, according to the mother, because she did not like to draw her family of

origin. Solve A Problem was least liked by the two girls because they did not like

painting, considering it too messy, and Family Recollections was least liked by the

8-year-old boy because, he said, he had a hard time remembering something. The

artwork that the mother liked best was the family portrait because she liked the way

the kids described themselves. The oldest daughter also liked the family portrait best

because she enjoyed working with the oil pastels. The 13-year-old liked the clay

sculpture best because they all seemed to enjoy doing it. The little boy liked the clay

sculpture because he was happy for the opportunity to play with clay.

Regarding the artwork each family member liked least, the mother stated she

did not like her family of origin drawing because she doesn't like to think about or

recall her past family life. The 17-year-old stated she disliked the island because it

looked like (expletive deleted) and she could not see what it had to do with them as a

family. The 13-year-old did not like the family portrait because she did not think

they worked well together on it. The 8-year-old boy said he did not like his
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Individual Kinetic Family Drawing because it was hard for him to know what to do

with your family. Both the mother and older daughter said they learned nothing about

themselves from the AFAAT, and the 13-year-old said she learned she works better

"if I can show what I did. " The boy said he learned that he could like something and

still not want to do it.

Family members had strong opinions about what they learned about their

family. The mother said she thought they all realized they were still a family even

though her husband was no longer with them. The older daughter said she learned

that family members are really in tune with each other and that her sister is a

(expletive deleted). The 13-year-old stated she learned that her brother doesn't work

well with the family. The boy stated he wished they would all be nice. Both mother

and son stated they would not want to do anything differently if they could repeat the

AFAAT. The 17-year-old stated she would "break (sister's) arm for putting finishing

touches" on her artwork, and the 13-year-old said she would try to listen to everyone,

try not to be enemies, and work together. The older daughter stated she would like

her family to stop thinking only of the fun times they all had with their father and to

focus on fun they could all have now. The younger daughter wanted her family to

listen to her ideas more. The mother and younger daughter had similar views on

what an observer would see in their art. Both thought an observer would view the

family as having difficulties working together. The mother added wistfully that they

sure liked to try. The older daughter stated that "you shouldn't judge art," and she

had no idea what someone else would see in their work. The youngest family
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member stated an observer would learn what the family looked like and that they

were nice people. The artworks of family number three are in Figures 46 through

63. The family received a follow-up session in which their participation in the

AFAAT could be further discussed. They worked on their difficulties in subsequent

family therapy sessions.

Themes in all the artwork of family number four dealt with their individual

and collective journeys through the grieving process. The Carousel, art task number

one, drew comments from the researcher and the three family therapists that indicated

the difficulties the family members were experiencing. The researcher noted that the

mother and oldest daughter drew idyllic scenes that seemed to indicate a desire to

escape from the hard times they were experiencing; the two younger children drew

pictures that involved their deceased father. FTI commented on the difficulties they

were experiencing also and noted that there seemed to be a lack of cohesiveness and

lack of strong leadership. FT2 noted, in addition to the above, that the oldest

daughter may be in danger of going into a shell. FT3 remarked on the different

perspectives each family member had about the grieving process and stated concern

also for the older daughter who, she thought, may be depressed. FT3 thought that the

family's work indicated that mother was ready to go on but that the children were not

yet ready.

The Conjoint Family Portrait, completed in oil pastels, was started with the

three children pushing themselves in, trying to get the place they wanted on the paper.

Large figures of each child were drawn, and the older daughter put particular efforts
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into representing herself accurately and favorably. The researcher noted that the

mother drew herself in the portrait last and just sketched in an outline of herself

behind the two younger children. The older daughter placed herself somewhat far

away from the other family members, indications of her desire to separate and

perhaps get away from the difficult role she was playing in the family, from the

researcher's perspective. FT1 noted that the family had difficulty working together

on the portrait, and FT2 noted that the older daughter was the only one who saw

herself clearly. FT3 surmised that the mother was holding it together for the younger

children and saw that the oldest appeared angry and depressed.

Drawing family memories in the Family Recollection task showed the

family's desire to move forward to recover from their loss. The mother's memory

titled "All's well after . . . terrific storm" seemed, to the researcher, a metaphor for

what had happened in the family's life over the past few years (a terrific storm), and

perhaps the mother's hope and realization that they were going to survive the loss.

FT3 also commented that the family seemed to have a sense of surviving something

bigger than themselves. The drawings of the older daughter revealed a desire to put

the past behind them and focus on what was left, and the youngest child stayed with a

remembrance of an experience he had with his dad. The 13-year-old girl drew her

strong desire for attention from her mom and omitted her older sister from her

drawing, a manifestation of her strong wish not to have to share mom's attention with

her older sister, according to the researcher's interpretation. FT1 saw in the
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recollections a repetition of sadness and a desire for better times. FT2 noted the

chaos in the family and their need for peace and happiness.

The Conjoint Kinetic Family Sculpture showed an extremely well organized

family working to complete the task at hand, according to the researcher and all three

family therapists. Under the direction of the older daughter, all family members

pitched in to create a sculpture of their family (since dad's death) on a vacation

together. "Rafting" shows family members on two rafts, each with an oar in hand.

The researcher found the "water" created by the older daughter was an effort to

provide grounding for the family and saw the oars in each family member's hands as

a need for them to have or exert greater control over their environment. Rocked by

the loss of their father, it seemed they felt unsure of the future and lacked confidence

in their ability to survive as a family. FTI said, "the family was adrift from its

moorings, unable to get settled," and noted that the oldest child may be functioning as

a surrogate spouse. FT2 commented that the completion of the sculpture was a

hopeful sign that the family can join together to get a clear vision of unity. FT3 also

stated that the family seemed capable and equipped to continue their journey though

life had showed itself to be precarious to them in the past. FT3 thought it was

apparent that the family was still operating in crisis mode and needed to expand their

life view.

Art task five, Solve A Problem, brought to the surface a number of

observations by the researcher and the three FTs. All noted the difficulty the family

had cooperating on this task. A composite of comments drawn about the family's
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interactions follows: chaotic and sad family, unable to support each other (FT1);

turmoil and lack of realistic perspective (FT2); and not much consideration for the

individuals and their needs (FT3). The researcher added that in this task there was

evidence to suggest the mother's alignment with and overprotection of the youngest

child and that the two girls resented the attention he received from mother. The girls

did not participate much in this task for it seemed to the researcher that mother stood

guard to ensure that their younger brother could have the opportunity to do something

alone.

All three family therapists and the researcher remarked that the children were

crying out for comfort, understanding, and nurturing from their mother in the

Individual Kinetic Family Drawing exercise. All commented also on the perceived

inability of the mother to give such to her children. Resentments and rivalry between

the children were apparent in the drawings from the researcher's perspective. It

seemed that the two older girls were jealous of each other, and both vied for mom's

attention. The youngest was the focus of the middle child's anger, and the middle

child was the focus of the oldest child's anger. There was a sense, also, that the

youngest child felt overwhelmed and lost in the family, not knowing where his place

was. Long-standing family of origin issues were communicated in the mother's KFD.

Overall, the art products of the family showed a family in deep grief over the

loss of the father. They appeared to desire to move on but did not have the coping

skills, nor had they expressed their feelings adequately about the sadness and anger

they were experiencing.
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The researcher and the three family therapists agreed that the family

members' attitudes were largely critical and rejecting of each other. Anger, sarcasm,

and criticism were also expressed in their communication with each other according to

the four observers. All four observers commented on the manner of communication

between the mother and the youngest child. Some secret alliance appeared to

transpire between them, and the mother babied him according to the views of the FTs

and the researcher. Mom's boundaries were seen as weak by the researcher, FT1,

and FT2. The two older siblings appeared to have rigid boundaries, and the youngest

drew varying opinions of all three boundary types. FT3 thought that the family

exhibited a degree of rigid, flexible, and weak boundaries at different times during the

session. All saw the family as having difficulties solving problems, and the

researcher thought that problem-solving was too often left in the hands of the oldest

daughter. Most of the time, the four observers noted, arguing occurred, and when no

decision could be reached, the mother stepped in and gave orders. Creativity and

risk-taking were judged as low to moderate, but, as FT3 commented, given the

circumstances of the family, it was difficult to evaluate since all were so rocked by

grief and loss. As to whom was listened to in the family, all observers had different

opinions. The researcher and FT2 thought that the oldest and the mother were

listened to most and that the 13-year-old was ignored. FTl thought mom was listened

to most and the oldest was ignored, and FT3 noted that only the mother was listened

to. The family's fun was judged to be minimal by the researcher and the FTs. FT3

did comment that it looked as if the youngest was enjoying himself. The researcher
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and FT1 and FT2 agreed that the grief issues in the family were clouding and,

perhaps, interfering in the development of individual family members. FT3 thought

development was appropriate for an adolescent family going through a grief process.

The parenting style seemed inconsistent to the researcher, fluctuating between

permissive and autocratic, with rescuing behavior. FT1 noted that rescuing appeared

to be the way parenting was accomplished, and FT2 agreed. FT3 noted that it was

unclear what the parenting style was. Goals of misbehavior seemed to be attention

(all children), power (two girls), and revenge (older against younger sister), as per all

four observers.

Hypotheses about the family constellation by the researcher and the three FTs

were that the mother was weak, frustrated, ambivalent about her role as head of the

house, was not assuming leadership, and functioned more as a peer than as a parent.

The oldest was seen to function often as head of the house; the 13-year-old was seen

as a scapegoat by the researcher and as a victim by FT3, and the youngest was

considered by the researcher and FT2 to be functioning as a helpless baby who could

be a lost child seeking identity. Different aspects of the family atmosphere were

highlighted by the researcher and the three FTs. The researcher saw the atmosphere

as critical and rejecting at times and as pitying and rescuing at others.

Competitiveness also appeared to permeate the household. FTI saw the atmosphere

as chaotic; FT2 saw it as basically supportive but flooded by powerful feelings of

sadness and anger; and FT3 thought mom fluctuated between being permissive and

authoritarian, but was at times democratic.
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The family's biggest strength appeared to be their ability to weather the

storm, to be able to pull together when absolutely necessary. FT1 pointed out their

desire to work through problems, and FT2 saw underneath all the stress strong,

positive, and accepting feelings for each other and a desire to heal. FT3 noted that

mostly the mother stayed out of the girls' squabbles and saw that everyone did get to

have "a say so." The weaknesses that were seen by the researcher were the weakness

and vulnerability the family experienced due to the great loss they had experienced,

many unresolved emotions and numerous resents among family members, and the

mother's inability to take over appropriately as head of the house. FT1 through the

family's lack of cohesiveness and inability to handle the loss were weaknesses, and

FT2 agreed with the researcher that the mother's not being a strong role model or

having clear goals were weaknesses. FT2 also commented on the family's poor

coping skills and communication. FT3 saw the mother's babying treatment of the

youngest as dangerous, with his being at risk for becoming a spousal-replacement.

All four observers agreed that the family's social interest was low. Self-

esteem was also seen as low for most family members by the researcher and FT1 and

FT2. FT2 noted that the oldest gave the appearance of self-confidence, and FT3

stated self-esteem seemed moderate but that it was difficult to separate self-esteem

from the grief issues. The researcher and FTI thought the family's courage was

relatively low, and FT2 and FT3 saw them as having moderate courage.

A variety of opinions was expressed regarding the family members'

priorities. The researcher saw the mother's priority as control; FT1 saw it as
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comfort; FT2 saw it as survival; and FT3 saw all family members as having survival

for a priority. The researcher saw the oldest with a priority of superiority, FT1 as a

pleaser, and FT2 as control. The 13-year-old's priority, according to the researcher,

was pleasing; to FT1 it was superiority; and to FT2 it was seeking nurturing. The

youngest had a priority of pleasing to the researcher, control to FT1, and seeing

identity to FT2.

Family values were seen differently by the researcher and the three FTs.

The researcher thought the values were to keep the family together and to remember

dad. FT1 thought the values were unclear, and Ff2 saw them as to learn and survive

this ordeal. FT3 agreed with the researcher that family solidarity was an important

value. The researcher interpreted the family goals as conflicted because on the one

hand they wanted to keep dad's memory alive, and on the other they wanted to move

forward as a family and survive. FT1 echoed the goal of survival and preserving

dad's memory and added that getting through each day was important. FT2 thought

the goals were to learn coping skills to deal with feelings of fear, sadness, anger, and

loss. FT3 did not comment on goals.

Family problems were seen relatively similarly among the four observers.

Basically, the unresolved grief issues were seen as the biggest problem. Additionally,

the researcher and FT2 had strong concerns for the oldest daughter; FT2 and FT3

mentioned mom's difficulties in accepting leadership, and the researcher had concerns

for the youngest being encouraged to remain a baby and for the scapegoating that the

13-year-old appeared to experience.
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The researcher and FT3 viewed mom's lifestyle as bossy controller; FT1 saw

mom as "life is difficult," and FT2 saw her as a pleaser. The oldest daughter was

seen as a driver or morally superior by the researcher, a controller by FT2 and FT3,

and was not designated by FT1. The younger daughter was considered to have a

victim lifestyle by the researcher and FT2, to be a controller by FT1, and as an

excitement seeker by FT3. The lifestyle of the youngest was thought to be the baby

by all.

Many recommendations were suggested for assisting the family. Grief

counseling for the family was agreed upon by all. Additionally, FT2 suggested

assertiveness training for the mother, and the researcher and FT3 suggested play

therapy for the youngest child, with FT3 suggesting that the mother be a part of the

sessions.

Family number four. Family number four was a single-parent family with a

non-custodial father, his three sons and one daughter. They were referred to the

researcher for assessment by a family therapist because the father was experiencing

difficulties parenting them effectively during his visitation periods, and he and the

family therapist wanted more extensive information about how the family members

interacted with each other. The difficulties they had were explained as problems with

communication and rivalries among the siblings. The children were two adolescent

boys, ages 15 and 13, a pre-teen boy, age 11, and a girl, age 8. The father worked

in a technical field and had an undergraduate degree. He had a 7- to 8-year history of
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personal counseling during which he had undergone individual, couple, and some

family counseling. The 11-year-old son had also participated in counseling to learn

better stress management skills. At the time of the AFAAT all children resided with

their mother, also a professional person. The older boys had expressed an interest in

living with their father. The father, the oldest son, and the 8-year-old daughter

expressed pleasure at participating in the art assessment session. The 13-year-old had

no strong feelings one way or another, and the 11-year-old said he would rather do

something else with his family. Everyone had different opinions about the art task

they enjoyed most. The father liked the Kinetic Family Sculpture; the 15-year-old

and the 11-year-old liked the family portrait because he liked the way he had drawn;

and the 8-year-old enjoyed the island (Solve A Problem) because it was detailed and

colorful. The father and the youngest boy disliked the island activity because the

father thought it was difficult to paint, and the youngest boy thought it was ugly. The

two older boys disliked using the clay in the Kinetic Family Sculpture because they

found the clay difficult to work with and hard to control. The family members'

favorite artworks were, according to the father, his Carousel drawing because it was a

picture he frequently drew as a child, and he liked having his own children add to it.

The oldest son liked his Individual Kinetic Family Drawing the best because he

thought it was the best looking. The 13-year-old liked the island picture because he

enjoyed the opportunity to paint, and the 11-year-old liked the family portrait because

he was proud of his own work on it. The 8-year-old girl liked the clay sculpture

because it was, she said, really neat. The artwork family members liked the least
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drew different responses from all. The father disliked the Individual Kinetic Family

Drawing picture because it was difficult for him to remember, and it was not a good

memory for him. The oldest son did not like the way the sculpture turned out, saying

that it was hard to distinguish things in it. The 13-year-old boy did not like the

family portrait but stated no reason for his choice. The 11-year-old thought his

Carousel drawing was ugly, and his sister disliked her Family Recollection picture

because it was hard for her to draw it.

The only idea family members professed to have learned about themselves

individually from the AFAAT was that they could draw better than they had

previously thought. With regard to the family, the father stated he learned that the

family members were more artistically talented than he had thought, and the 13-year-

old learned that his family members think like he does. The oldest boy noted that the

family learned that he likes to swim. The 11-year-old learned that the family has a

number of other interests besides art. The little girl did not respond. Mostly, the

family members did not want to change anything about their own participation or that

of their family. The father stated he would do more and try more things; the 13-year-

old said he would make it shorter; the 1 1-year-old said he would want the family to

"get into it more quickly." An observer, the family members thought, would see that

the family works together. The family's artworks are in Figures 64 through 84. The

work completed by this family was forwarded to their family therapist at their

request. The researcher was given written permission to communicate her

observations to the family therapist.
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The researcher and the three family therapists observed immediately in the

artwork of family number four that there was distance in their relationships with each

other. The four observers related that in the drawings from the Carousel art task, dad

appeared to be out of touch with the children and was having difficulty relating to

them. FT2 commented further that it did not look as if family members knew each

other very well. The researcher noted anger coming through in the drawing of the

third son but that the youngest had drawn a safe and familiar place. Excitement

seeking was seen in the interpretations of the drawings of the two older boys. In the

Conjoint Family Portrait, the researcher and FT2 were aware of the tininess of the

youngest family member's figure. The researcher commented on her need to encircle

herself and the fact that she seemed dwarfed by all the other family members' figures

and symbols. FT2 and the researcher noted that the third son's figure looked angry

and menacing. FT1 and FT3 noted that family members each went their own

separate way and did not appear to have a connection among themselves. FT3 and

the researcher remarked on the family's expressed need for nurturance and the dad's

desire to give them a home, but the stated that he seemed clueless about how to

accomplish it. It appeared to the researcher that the older boys were intent on

working toward a separation and individuation as evidenced in their self drawings and

the symbols they included that indicated their interests and hobbies.

The third art task, Family Recollections, brought differing translations of

meanings from the researcher and the three FTs. The researcher queried about the

possibility of depression in the second and third sons and interpreted the youngest
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child's drawing as indicating anxiety about getting hurt, vulnerability, and fears. The

older boys were, again, focused on themselves. FT1 noted that the family members

were experiencing a strong sense of loss after the divorce and wanted more closeness.

FT3 also pointed out the children's desire for closeness and warmth. FT2 noted that

there was a lack of emotions expressed.

The Conjoint Kinetic Family Sculpture, a work that was called "Dad's

Kitchen," was a further indication of the children's expressed longing for nurturing

and a sense of family. The researcher, FT2, and FT3 noted the emphasis on things,

material comforts, and attention drawn away from people. FT1 noted the family was

in disarray and had a lack of communication with the father. Remarkable to all four

observers was the lack of people in the sculpture. Only the two youngest family

members were in attendance in dad's kitchen. The researcher commented that the

older two siblings may have already accomplished separation prematurely because of

the divorce.

The Solve A Problem art task, according to FT1, was completed with a low

level of insight into the task. Depicted was a "Swiss Family Robinson" type of

theme, again with no people. The researcher noted that the focus on a fairy tale was

a possible indication that the family did not want to deal with the reality of the

situation and, instead, preferred to focus on a legendary tale of family togetherness on

a deserted island. FT2's only comment was, "Where are the people?" FT3

commented on the vacant look of the place and the lack of a plan for caretaking of

themselves on the island they had created.
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The Individual Kinetic Family Drawing task showed further evidence of a

lack of connection among family members, and the researcher and FT1 interpreted

the drawings of some family members as indications of emotional disturbance and saw

them as at risk. A lack of communication , distance from the father, and no sense of

togetherness were also cited by the four observers.

Overall, the drawings of family number four appeared to indicate a great deal

of stress in coping with the divorce of the parents. The family was struggling to find

a family identity with dad and had great difficulty communicating with each other.

There was a sense of loneliness, separation, and distance in their demeanors

throughout the session.

The attitudes of the family members were seen as accepting, but distant, by

the researcher and the three family therapists. Communication was observed as being

distant, polite, low-key, and soft in voice tone with little eye contact by all four

interpreters of the family's interactions. No strong alliances were noticed by the

researcher, FTIL, and FT2. FT3 saw two teams of the two oldest boys and the two

youngest siblings. Dad was seen as relatively detached from all. FT3 and the

researcher thought the family boundaries were closed or rigid, but FT1 thought the

oldest and the third child had flexible boundaries and the youngest had weak ones.

FT2 saw the youngest and the oldest as having weak boundaries.

The family did not appear to have a plan for approaching and solving

problems according to the researcher. Comments by the family therapists about the

family's problem-solving methods included the following: discussion with dad
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making the final decision (FTI); took easiest, safest route, unwilling to assert selves

or get into feelings (FT2); and FT3 saw the two youngest as eager to participate with

the older two being guarded and the father functioning as an awkward cheerleader.

All four observers interpreted the family as behaving with little creativity and a low

level of risk-taking. Dad, it was seen by all, was listened to the most, and the

Researcher, FT1, and FT2 saw the youngest as the most ignored of the family

members. FT2 thought all family members were listed to equally, with the oldest

boys getting listened to somewhat less than the others.

There was little sense of fun and little or no humor as observed by the

researcher and the three FTs. FT3 and the researcher saw that the family did loosen

up as the session progressed and did seem more open and willing to try things toward

the end. The emotional feeling that the researcher and the three FTs picked up on

was more or less flat. Mostly the family members showed no emotion and were

cautious and restrained with each other.

With respect to the behavior of the family being developmentally appropriate,

the four observers noted that development did not seem impaired but that the

confusion and sadness resulting from the divorce were significant stressors that, if not

dealt with, could interfere with the development of the family members. The

parenting style was seen as permissive and democratic by the researcher. FT3 agreed

with the researcher that it was democratic, and FT1 agreed that the parenting style

was permissive. FT2 commented that dad had the power in the family. The goals of

misbehavior in the family appeared to be power for the third son and excitement
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seeking for the two older boys (as seen in their drawings). FT2 thought that ignoring

and avoiding were powerful behaviors in the family. FT3 saw the evidences of anger

in the third son's work as indicators of possible revenge seeking.

Family constellation hypotheses that the four observers agreed on were that

dad was a very tentative head of the family who showed no real sense of leadership.

The researcher and FT2 saw the youngest as a "lost child," and FT1 and FT3 noted

that the family did not relate well with each other and appeared to be missing a sense

of safety and connection or a healthy structure. The family atmosphere was

interpreted differently by the four observers. The researcher thought the atmosphere

was emotionally avoidant and intellectualized. FT1, FT3, and the researcher '

expressed similar opinions that the family was distant yet encouraging of individuality

being expressed, that it was permissive, and that it was egalitarian (by default rather

than plan). FT2 saw the atmosphere as confining and controlling.

The strengths of family four as seen by the researcher were intelligence, the

father's desire to learn how to nurture the family, and the ability of family members

to allow for individual self-expression. FTl and FT3 agreed with the researcher that

there was a strong desire to learn to relate better to each other. FT2 saw the third

son's assertions of independence as positive and the youngest girl's hopeful attitude as

positive. The family's weaknesses, according to the researcher, were avoidance of

sharing emotions, unexpressed anger and sadness, and poor communication skills.

FT2 noted that the children seemed inhibited by dad, and that was a significant
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weakness. FT3 pointed out an overall lack of skills, especially in the area of

parenting, as family weaknesses.

The social interest of the family was interpreted as quite low for most family

members by the researcher and the three FTs. FT2 thought that family members did

appear to care for one another. The family seemed to have low self-esteem as per the

researcher, FT1, and FT2. The researcher and FT2 noted that dad's and the third

son's self-esteem was a bit higher than that of the other family members. FT3

commented that the level of self-esteem was obscure since family members seemed to

have such difficulty showing themselves. The researcher saw the family members'

behavior as lacking in courage since they were mostly timid and tentative in their

behavior and interactions. FT1 thought the courage in the family was moderate; FT2

saw the third son's courage as growing; and FT3 stated that the courage was limited

in terms of honesty but strong enough "to tough it out alone."

All four observers had different views of the family's priorities. The

researcher saw dad as a pleaser, and FT1 thought he was comfort seeking. The

oldest was seen as having a priority of superiority by the researcher and of being

avoidant by FT1. The researcher saw the third child's priority as superiority and the

youngest child's as control whereas FT1 thought the third child had a priority of

pleaser as did his sister. FT2 thought the family had a priority of things such as

food, eating, and music. FT3 viewed their priority as making things look good.

The values in the family, according to the researcher, were expressed in the

self figure of the second son in the family portrait. He had emblazoned "no fear" on
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his hat. The researcher interpreted the slogan to mean that it was not permitted to

express or show fear and probably not any other emotions either; hence, a value was

to keep your feelings to yourself. The researcher also indicated an attachment by the

family to material things, especially electronics. FT1 viewed winning, competition,

and having fun as values, and FT2 agreed with the researcher that masking feelings

was an important family value. FT3 also pointed out the need to look strong.

Goals of family number four were survival by the children and bringing the

family together for the father, according to the researcher's interpretation. FT2 and

FT3 agreed that survival, perseverance, and just existing were the important goals.

FT1 again said winning, competition, and spending time together were important

goals. The researcher made note that the two older boys seemed determined to have

excitement in their lives also.

Family problems were seen by all four to be related mainly to poor

communication skills and a lack of willingness to share feelings among themselves.

Additionally, F'T thought low social interest and lack of courage were family

problems, and FT2 pointed out apparent low self-esteem of the family members as a

problem. FT3 added that the family's lack of identity was a problem.

The researcher, FT2, and FT3 interpreted the father's lifestyle to be that of

controller whereas FT1 saw dad as a comfort seeker. The older boys were seen as

excitement seekers by the researcher, FT1, and FT3. FT2 saw the two oldest boys as

aginner (oldest) and inadequate (second). The three family therapists saw the

youngest family member as the baby, but the researcher saw her as a victim. The
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third son was considered the opposer by the researcher and one who gets along by

FTI. FT2 saw the third son as an intellectualizer. FT3 stated it was difficult to get a

feel for the individual dynamics of the children because of the level of restraint

expressed in the session.

Family therapy sessions were recommended by the researcher and FT3. FT1

merely stated that there was a need to improve communications as a treatment

recommendation. FT2 recommended self-esteem and assertiveness training for the

children and individual therapy for the father to help him work through control issues.

The researcher recommended play therapy for the youngest child and some individual

sessions for the third son. The researcher also suggested an evaluation for depression

for the second son. FT3 recommended individual sessions for any and all members

and parenting training for the father.

Family number five. Family number five, a nuclear/intact family, had four

members. Both parents were employed professionals: the father a librarian with a

master's degree and the mother a school counselor with a Ph.D. in Counselor

Education. Their children were an adolescent boy, age 16, and a pre-teen daughter,

age 12. The family had participated in counseling when their son was 5 years old

while they were going through an assessment process to find out if he had Attention

Deficit Disorder (ADD). A diagnosis of ADD was made at that time, and medication

was recommended for their son. He had not taken medication for several years at the

time the family participated in the AFAAT. The family volunteered to participate in
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the AFAAT because both parents wanted to support persons who were involved in

ongoing research. They stated no problems were ongoing in their family that they felt

required family counseling/therapy.

After participating in the AFAAT, the family had an overall negative opinion

of being a part of it, with mother and the two children stating they would prefer to do

something else to express themselves with their family and the father saying he had

no strong feelings about it one way or another. The family's favorite art task,

according to the mother, father, and 16-year-old son, was the "island one" (Solve A

Problem) because they did it together, and it reflected things they all liked. The

Kinetic Family Sculpture was the favorite task of the 12-year-old daughter. The two

children regarded the Carousel task as the one they liked least because they thought it

was boring and they didn't talk to each other. The father did not enjoy completing

the Kinetic Family Sculpture because, he said, he felt his motor skills were inadequate

to do the work. Tne mother did not like drawing her family of origin in the

Individual Kinetic Family Drawing task because she thought her drawing skills were

inadequate. The artwork liked best by family members was "The Last Resort"

picture from the Solve A Problem art task, according to the father, because it

captured something desirable. The mother liked the drawing she had started, and

others had contributed to in the Carousel art task because the way it turned out was a

surprise. The 16-year-old liked the island because he felt he had worked hard on it,

and the 12-year-old liked the sculpture work because she said, "it is what we do."

The artwork the family members liked the least were the drawings they did during the
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Carousel, according to the father and the 12-year-old. The father said his drawing, as

added to by other family members, reminded him of a value he did not admire in his

kids. The 12-year-old said she didn't like it because she could not come up with

anything to draw. The mother did not designate any artwork as one she particularly

disliked, and the 16-year-old son stated he did not like the family portrait because he

"just did not enjoy doing it." Regarding what they learned about themselves from

participating in the AFAAT, the father stated he learned he likes being with the

family more than he admits to himself; the mother stated she learned that despite her

frustration at not being able to draw well, she liked working with her family; the 16-

year-old son joked that he had a future in abstract art; and the 12-year-old girl found

that she was not creative and that she thinks a great deal like her mother. From the

art assessment process, the father learned about his family that "we know each other

more than I realized"; the mother learned that the family members are pretty good

sports and willing to try many things; the 16-year-old found that his family worked

well together; and the 12-year-old stated she learned that the family is very sarcastic.

Asked what they would individually do differently if they repeated the AFAAT

experience, the father said he would do nothing differently. The mother and 16-year-

old said they would want more talking and discussion, and the 12-year-old said she

would eliminate the first art task. The father, mother, and 16-year-old said they

would ask their family members to do nothing differently if the family were to repeat

the art therapy experience. The 12-year-old stated she would ask her family to be

more open. The family members had a number of ideas about what an observer may
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see in their artworks. The father thought that an observer would see that the family

likes sports and enjoys being together; the mother thought that it would be noticed

that they work well together, and though they have disagreements, the manage to

"wade through them." She said that an observer would see that despite the fact that

the children were at an age of "burgeoning independence," they still enjoyed working

with their parents. The 16-year-old thought that an observer would find that the

family likes to poke fun at each other, and the 12-year-old said that an observer

would notice that they are a "joking family" and that they like to make fun of the

family pets. Additionally, she thought, an observer would think they were a good

team but that they can be stubborn. Family number five's artwork can be seen in

Figures 85 through 101. The family declined the invitation for a feedback session.

The overriding theme in the family's artwork on the Carousel art task was an

expressed need to get away, to be on vacation, as interpreted by the researcher, FTl,

and FT2. FT3 saw this focus on vacation and the beach as the family's possible like-

mindedness or possibly a lack of differentiation. The researcher noticed that the

father seemed somewhat sarcastic, that the children did not add much to dad's

drawing, and that the son remarked that he did not like what dad had put on his

picture. The mother, the researcher observed, had a continual forced smile on her

face.

To complete the second art task, the Conjoint Family Portrait, the family

delegated certain parts to be completed by each member. The title "Ho-Hum, Family

Pics" was again a bit sarcastic and indicated boredom. Rather than draw the bodies
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of the family members, the mother drew a tall fence in front of them all so that only

their heads could be seen. She then drew ice cream cones next to each person. It

appeared to the researcher that there was an element of not wanting to be seen or

perhaps hiding something. FT1 and FT3 also commented on the family's evasiveness

and wish to be hidden. FT3 added that the family had no apparent permeable

boundaries to the outside. The researcher and FT2 commented on father's placement

of mother's figure below his own, and both conjectured that perhaps father saw

himself as dominant over mother.

Family Recollection drawings saw a return to the beach/vacation theme of art

task one. The researcher and FT3 thought there was a longing for or desire for more

times like the past when they were all together and relaxed, enjoying themselves.

The researcher was led to consider the possibility that the family may not be satisfied

with life at present or may be experiencing fatigue and stress. FT1 and FT2

commented only on the repetition of the beach and vacation theme.

The family depicted themselves watching television on the bed in their

Conjoint Kinetic Family Sculpture. The title was "Commercial Break." The family

attempted to be open, in the researcher's opinion, by choosing to depict the activity.

They stated that though it wasn't any special activity, it was "what we really do."

The sculpture showed the parents separated by the 12-year-old daughter lying on the

top of the bed with their teenage son lying at the bottom. The researcher saw the

son's placement at the lower end of the bed as evidence of separation and noted the

family's comments about boredom and fatigue. FT1 pointed out the importance of
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family togetherness seen in the sculpture, and FT2 noticed that the son was on the

outside. FT3 raised a question about family boundaries and wondered if the parents

had a relationship without the kids and if there was sufficient interaction with friends

outside of the family.

The Solve A Problem art product was titled "Last Resort," and the researcher

noted the vacation-like appearance of the island on which they had been shipwrecked.

The father did not participate much in the art task, the researcher and the three FTs

observed, but he commented and suggested additions and changes from the sidelines.

FT1 noted the lack of involvement the family showed in the task, and FT2 and FT3

noted the father's small size and isolated placement in the center of the picture. The

researcher noticed the impersonal communication among family members and the

mother's forced cheer as they worked. Additionally, the researcher wondered at the

significance of the title. Did it in some way represent "a last resort" or final attempt

at something?

Vacation, sports, and food were present in all the drawings done by the

family members in the last art task, the Individual Kinetic Family Drawing activity.

The four observers all noted the consistent presence of the sport, vacation, and food

themes. The researcher noted that the daughter showed a desire to show more of the

family in her drawing "Average Dinner Night." She wrote captions over each

figure's head in which conflict was seen in the communication between mother and

father, and the television was seen as an interference in the family's interactions.

FT3 agreed with the researcher that the daughter had a personal, realistic view of the
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family and that she expressed some humor in her drawing. FT3 thought that the

father's family of origin drawing (again about a vacation) looked like a forced, rather

than realistic, attempt at togetherness. FT3 saw the mother's family of origin

drawing as a positive reflection of her family of origin.

Family members' attitudes were seen as mostly accepted by all four

observers with the exception of the father (researcher and FT3). Communication

seemed controlled, and mom was seen as the most verbal by the three FTs and the

researcher. FT2 and the researcher noticed mom's nervous laugh and somewhat

forced cheer. No particular alliances were seen among family members, and they

seemed to work independently and cooperatively together, according to all four

observers. All the FTs and the researcher saw dad's boundaries as rigid and the other

family members' as relatively flexible, with some tendency toward weakness exhibited

by mom. The family took a subdued, cooperative approach to problem-solving with

dad making the final decisions and others doing what he agreed to. After the

decisions were made by dad, the other family members seemed to complete most of

the work, according to the researcher's observations. The FTs agreed that discussion

with decisions made by the parents, mostly the father, was the approach to problem-

solving. The researchers noted that the family had creative ideas, as noticed in their

clever titles to art works but that they chose the safest, most controlled media

(markers and pencils) to work with. The three FTs saw the creativity and willingness

to risk of family members as moderate. FT3 commented that, given the family's

expressed lack of comfort with art, they were moderately risk-taking. All four
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observers thought that all the family members were listened to to some degree, but

FT2 saw the father as being listened to the most, and FT3 noted that the 12-year-old

daughter seemed to get ignored. The researcher thought the level of fun the family

seemed to have was somewhat low and noted the sarcasm and boredom expressed by

the father. The three FTs viewed the family as having low to moderate fun. The

emotional feeling expressed in the group was, to the researcher, restrained, bored,

forced cheer, and discomfort. FT1 saw the emotions as happy; FT2 found it to be

reserved; and FT3 saw it as a sense of family unity with individual identities. All

saw the family members' behavior as developmentally appropriate. The researcher

considered the parenting style to be democratic for mon and autocratic for dad. FT1

thought that it was democratic overall; FT2 saw it as democratic on the surface with

covert autocracy; and FT3 agreed with the researcher that there was a combination of

democracy and authoritarianism. There was no misbehavior observed by the

researcher or the three family therapists.

The hypotheses generated about the family by the researcher and the three

family therapists in regard to family constellation were that the father appeared to be

the head of the house (researcher and FT2) and that the parents appeared to have a

good relationship (FTI). FT3 noted that the family appeared to be a close unit but

expressed concern that there was not enough differentiation for sufficient interaction

with people outside the unit. The family atmosphere was viewed differently by each

of the four observers. The researcher thought it was impersonal, strained, covert,
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and attempted to appear democratic. FTI sat it as democratic; FT2 thought the

family appeared reasonable democratic but may protect the daughter too much.

The strengths of the family were seen as intelligence by the researcher and

FT2 and humor by FT1 and FT3. The researcher commented that the family seemed

considerate and polite, and FT3 thought they appeared willing to work things out.

Weaknesses noted by the researcher were poor communication, low risk taking, and a

desire to remain hidden. FTl cited the family's unwillingness to address differences

or negative subjects as weaknesses, and FT2 saw their inability to express emotions as

a weakness. FT3 thought the weakest area of the family was the possibility that they

did not interact enough with others outside the family.

Social interest was considered moderate by all four observers, and self-

esteem was also believed to be moderate. FT3 commented that the family's self-

esteem showed some vulnerability and wondered if it was possible for the family to

share their weaknesses with each other. FTl and FT3 thought the family had a

moderate degree of courage whereas the researcher and FT2 thought the family's

courage was mostly low with the exception of the 12-year-old who, the researcher

thought, displayed some courage when she drew the way the family really was in

"Average Dinner Night."

The researcher and the three family therapists had different ideas as to what

the family member's priorities were. The researcher saw the father as a controller,

the mother as a pleaser and peacemaker, the son as seeking superiority, and the

daughter as a pleaser. FTl saw the father's priority as comfort, the mother's as
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control, the son's as comfort, and the daughter's as attention. FT2 stated that fun

provided a release for the family, and FT3 found the family's priority was

togetherness with opportunities for activity and relaxation.

Family values seemed to be keep the peace and maintain privacy according to

the researcher's perception. FT1 saw togetherness and getting along as important;

FT2 said follow the rules and give dad his space; and FT3 thought the family valued

individual pursuits and had conflicted values about materialism. The family's goals

were seen as get relaxation and escape from everyday stress and boredom and don't

show unpleasantness as per the researcher and comfort, travel and being together for

FTI. FT2 thought the goal was to be restrained and to follow the rules, and FT3

stated a lack of clarity about what the family's goals were.

The family's problems seemed to be mostly repressed communication of

thoughts and feelings, according to the researcher. FTI saw a lack of attention to

differences and disagreements as problematic. FT2 agreed that unexpressed feelings

were a problem, and FT3 saw the possibility of having difficulty letting the last child

go and differences between the mother and father as problematic. FT3 saw that the

father as an introvert and the mother as an extrovert could be a problem in their

relationship.

The researcher, in making recommendations, noted that the family seemed

closed to further investigation and that there was not enough known to make many

recommendations. The researcher did think that more open communication should be

sought by the family and expressed concerns about what was not being said. FT1
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saw the family as a moderately strong family with no treatment recommendations

needed. FT2 had specific instructions. They were as follows: family of origin for

dad and work on fears of losing control, work on empowerment for mom, and anger

and resentment issues for the son and daughter. Overall, FT2 thought the family

needed to build communication skills. FT3 turned the recommendations toward the

marital relationship and suggested a marriage enrichment seminar to strengthen the

parents' alliance.

Family number six. Family number six was a step/blended family who had

been together for approximately 10 years. They were currently involved in family

therapy sessions, and the 18-year-old had been in individual therapy for approximately

2 years after being sexually assaulted at age 15. Since the time of the assault she had

been involved in three separate incidents involving theft and subsequent legal

difficulties and was also experiencing problems with sexual promiscuity and drug

abuse. The family was composed of a step-father and a mother with her two teenage

daughters, ages 18 and 16. The step-father had no children and had never been

married before whereas the mother had been married once previously to the two girls'

father, a Ph.D. psychologist who was also very involved in the girls' lives. The step-

father was a computer analyst and the mother an office manager. The step-father had

an undergraduate college degree, and the mother had about two years of college. The

oldest daughter, age 18, was a freshman student at a local university at the time of the

family's participation in the AFAAT. The younger daughter was a student at an arts
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magnet high school in the metroplex. The older daughter had moved into a dormitory

at the beginning of the spring semester at the university and, at the time of the

AFAAT, was returning home on weekends.

All family members expressed pleasure at participating in the AFAAT.

Their favorite art tasks were varied. The step-father enjoyed drawing his family of

origin in the Individual Kinetic Family Drawing task because he said, "I love them."

The mother preferred drawing the "favorite family memory" (Family Recollections)

because she liked the pleasant feelings she experienced as she drew it, and the older

daughter enjoyed completing the Conjoint Family Portrait because painting is fun, she

said. The 16-year-old daughter said she liked painting and did not designate any art

task as a favorite. The art task least liked by family members was the clay, according

to the step-father and the mother. They both stated they experienced anxiety about

the clay being "difficult to manage." The artwork liked least by the daughters was

the Individual Kinetic Family Drawing, as per the 18-year-old, and any drawings

done in pencil, according to the 16-year-old. The favorite artwork of family members

was the Conjoint Family Portrait by the step-father, mother, and 16-year-old. They

enjoyed doing it and thought it was the prettiest of their works. Her own Carousel

drawing was the favorite artwork of the 18-year-old because she thought it was so

expressive, open, and loving. Each family member had different ideas about the

artwork they liked the least. The step-father disliked the Kinetic Family Sculpture

because he was unhappy with the technical aspects of it. The mother disliked the

family portrait, a contradiction because she also stated it was her favorite. However,
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she said, she disliked it because she was upset with herself for putting the title on it

without consulting the other family members. The 18-year-old disliked the Solve A

Problem painting. She called it a "deserted island" and stated it was ugly and didn't

look like much fun. The 16-year-old disliked her Family Recollection drawing

because she feared that others would think that is how she sees her family, and she

didn't want that.

The step-father and 16-year-old stated they did not learn much about

themselves individually from the AFAAT experience, but the 18-year-old said she

could see that she still harbored a great deal of guilt for "the stuff I did." She felt

like "I stand out among us as weird." The mother stated she learned that she has

many lovely memories. Both daughters said that they did not learn much about their

family from the AFAAT experience. The step-father stated he learned that there is a

big difference between the older and younger daughter. He said that the older "wants

in" and the younger "wants away." The mother said she learned something about the

family members' needs for autonomy and self-expression. If they could participate in

the art therapy session again, the step-father said he would do nothing differently.

The mother stated she would try to be more facilitative in getting the family to work

together. Both girls said they would do nothing differently. Regarding what they

would want their family to do differently, the family all agreed they would not ask

anyone to do anything differently. An observer would see, the step-father thought,

that the family members were bold and strong, a family. The mother believed an

observer would see them all as a "pretty cohesive group" who had positive feelings
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for each other. The 18-year-old said it would be noticed that they all "enjoyed life

and each other immensely but we know distance as well." The 16-year-old said an

observer would see that they love God and "we are kind of loopy." The artwork of

family number six is in Figures 102 through 119. No family follow-up session was

desired, but the work completed in the AFAAT session was used in the older

daughter's ongoing individual therapy sessions to help her understand herself in

regard to her family more effectively.

Family number six's art products had a very artist-like quality, as observed

by the researcher and FTI. All family members appeared confident as they began art

task one, the Carousel. The researcher thought that of all the family drawings on this

task, the older daughter's stood out most. Her drawing of a young woman with arms

uplifted seemed to be a symbol of hopeful reaching upward and transcending her

present circumstances. Her symbolic representation was encouraged by family

members who added to the picture positively, placing a butterfly over her head,

outlining her body, and humorously putting strong combat boots on her. The

researcher thought the meaning of the family's additions to the picture could be that

they wished to show support for the 18-year-old in her personal search and journey of

recovery. The step-dad's drawing appeared to be added to the least of the four family

members' work, and he commented that everyone had misunderstood what his

drawing was about. The researcher noted that the step-dad may feel misunderstood

by family members, and FT2 noted that the step-dad was a person who was

apparently liked and disliked. FT3 noted that he seemed removed from his feelings.
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FT1 noted the overall creativity expressed by the family and suggested that the older

daughter may be emotionally at risk.

In the Conjoint Family Portrait the girls acted silly and ended up drawing

unusual bodies on all the family members. They appeared to enjoy experimenting and

used paint which they professed to love working with. The researcher, FT1, and FT2

noted that the step-dad was seen as different from the others (FT1) and that the girls

had some suppressed resentment for him (FT2). The researcher noted that the step-

dad appeared to provide a sense of stability and grounding for the girls. FT2 and

FT3 commented on the individualism that was expressed in the figures of each of the

family members, and FT3 saw the mother trying to put a spiritual or "good" face on

things. It was noted by FT3 that mom had an ungrounded quality. FT2 saw that the

girls were beginning to pull away, as evidenced by the highly individualized

expression in their artwork.

The researcher viewed the drawings of the family on the Family

Recollections activity as full, strong, detailed pictures that conveyed a great deal of

information about the family. The parents' drawings were of the same memory,

perhaps a sign of like mindedness; the older daughter's drawing indicated her

preoccupation with guilt and shame over her past actions; and the younger daughter's

drawing showed an unfavorable side of the mother and some repressed sadness from

the past. The researcher observed some signs of anxiety and restrained anger or

tension in the step-dad's drawing. FT1 agreed that the older daughter's drawing

indicated guilt over the past and thought that the younger girl's purpose in focusing on
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the unfavorable memory about her mother was to get attention. FT2 thought the

drawings of the parents reflected a yearning for more peaceful times when the girls

were younger and less a problem. FT3 saw four perspectives on family togetherness

that indicated the girls had strong feeling messages and seemed to cry out to be

attended to. FT3 thought the parents seemed oblivious to what the girls' emotional

needs were.

Art task four, the Kinetic Family Sculpture, was completed very differently

than was any other AFAAT family sculpture. Instead of making one sculpture, the

family divided up. As they began, the older daughter expressed a desire to make her

own sculpture. The step-dad then chose to make an individual sculpture, also leaving

the mother and younger daughter looking somewhat bewildered at first. Then they

commenced to make a sculpture together. The separateness observed in the activity

was remarked on by all four observers, and each had some comment about it. The

researcher noticed the step-dad's desire to be alone and the apparent alliance (if only

by default) of the mother and the younger daughter and interpreted the older

daughter's individual sculpture as evidence of healthy separation since, though she

completed it alone, it showed a cozy family with the family and all of the pets

watching television together. The older daughter's sculpture showed the mother and

younger daughter sitting together and the step-dad and older daughter each alone, a

repeat of the alliance and separation observed when the family began work on the

sculpture task. FT2 agreed with the researcher that there appeared to be an alliance
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between mom and the younger daughter yearning for closeness with the mother. FT3

saw the family giving mixed messages about unity.

The island that family number six created for the Solve A Problem activity

was original but impractical, according to the researcher. The researcher remarked

on the hedonistic behavior of the two girls who appeared to have few restraints and

little concern for their parents' needs. Again the researcher saw the step-dad as

providing stability and noted that he appeared to get pushed away by the other family

members or to withdraw of his own accord. FT1 noted that the island seemed small,

and FT2 saw a lack of central focus, no unity, a desire for peace, and discord among

the humans. FT3 noticed a lack of ability or desire to solve the problem together and

observed an inhuman "nobody home" quality to the work.

The Individual Family Drawings brought out stronger concerns that the step-

dad may be feeling distant and not too friendly toward the family, according to the

perceptions of the researcher. FTI noticed the strong influence of religion on the

family and competition between the two girls. FT2 interpreted a desire for normalcy

and peace that did not exist and saw anger expressed by the younger daughter. FT2

also saw the step-dad as isolated, not wanting to express his feelings, and commented

on the barriers between females and males in the family. FT3 considered the parents'

family of origin memories to be hollow and observed that the girls were much more

willing than the parents to tell more the way things really are in the family.

The interpretation of the family's interactions offered some agreement among

the researcher and the three family therapists as well as some differing observations.
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The researcher and the three FTs saw the family's attitudes as basically accepting but

some added afterthoughts. The researcher thought that the step-dad was somewhat

passive and the girls a bit rejecting of him whereas FTi added that at times the family

was critical. FT2 noticed resentment coupled with the acceptance. The

communication in the family was verbal, loud, unrestrained, and consisted of good

eye contact, all four observers agreed. The alliances were seen by the researcher as

between the mother and youngest daughter and between the two daughters. FT1 did

not see any specific alliances, nor did the other two FTs. Boundaries were seen as

flexible to weak for mother and the girls and flexible to rigid for the step-dad,

according to the researcher. FT1 saw all as having flexible boundaries; FT2 saw the

older girl's as weak and the younger's as flexible; and FT3 agreed with FT1 that all

had relatively flexible boundaries. The family approached problems by discussion

about the problem, and then impulsively, without warning, someone would just get up

and go to work. Fri agreed with the researcher on this perspective, and FT2 did not

comment on problem-solving. FT3 observed that the family seemed to wait for a

leader to emerge and that they listened to each other's ideas before proceeding. All

four observers saw the family as extremely creative and willing to take risks. The

researcher noted that the step-dad showed the least risk-taking and that perhaps the

girls engaged in too much risk-taking. The researcher and the three family therapists

agreed that everyone in the family was listened to except the step-dad, who, they

thought, was ignored. The girls appeared to have a lot of fun whereas their parents

were more serious, according to the observers. FT3 commented that they appeared to
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have the most fun on the conjoint tasks. The emotional feeling in the family was seen

differently by each observer. The researcher saw the family as feeling a relaxed

camaraderie whereas FT1 saw it as blunted and FT2 thought of it as frustrated. FT3

commented that the girls were trying to raise the emotional synergy in the family.

The researcher, FT1, and FT2 viewed the family as developmentally appropriate, but

FT3 stated concerns that the younger seemed about 14 rather than 16 in behavior.

All of the observers.except FT1 thought the parenting style was definitely permissive.

FT1 thought it was sometimes democratic and sometimes autocratic. The goals of

misbehavior were seen by the researcher as power for the oldest daughter, as

attention, power, and fear by FT2, and as revenge by FT3. The youngest, according

to the researcher, was seeking attention, and the three FTs agreed.

The researcher hypothesized that the family constellation of family number

six showed the girls to have a strong alliance and the mother and the youngest girl to

have a strong bond. The step-dad was seen as somewhat of an outsider by both his

and the girls' choice. The marital relationship seemed unclear. FT1 saw a blended

family having trouble integrating, and FT2 saw the step-dad as the titular head of the

family. FT3 agreed with the researcher that the parents' relationship seemed vague

and that the girls seemed to know what was going on but were tentative about

expressing it. Family atmosphere was seen as permissive and creative by the

researcher, democratic by FT1, confining by FT2, and cooperative on the surface,

with covert shame and anger underneath, by FT3.
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The family's strengths centered on their creativity, expressiveness,

intelligence, and individuality, according to the researcher. FT2 noted openness and a

desire for family closeness as strengths. FT2 sensed intelligence and noted caring,

willingness to take risks, and being proactive as strengths. FT3 cited a sense of

humor, ability to come to decisions, and the girls' ability to express anger as

strengths. Weaknesses were seen as the oldest daughter's poor self-esteem and

perceived alienation from the family, the step-dad's withdrawal, and the youngest

daughter's spoiled princess behavior by the researcher. FT1 viewed the oldest girl's

separation from the family as a weakness in agreement with the researcher. FT2

thought the family had poor communication skills and no stress management

awareness. FT3 saw ambivalence and an inability to speak openly to one another as

problematic weaknesses.

The social interest in the family was moderate to high, as seen by all four

observers. The self-esteem of the mother and younger daughter was seen as moderate

whereas the step-dad's and the older daughter's self-esteem was low, as per the

researcher's observations. FT1 saw only the older as having low self-esteem, and

FT2 saw everyone having low self-esteem. FT3 thought the family members had low

to moderate self-esteem. The family's courage was moderate, the researcher and FT1

thought. FT2 thought the family's courage was misdirected, and FT3 saw courage

more prominently in the girls than in their parents.

Priorities, as interpreted by the researcher, were superiority for the step-dad,

control for the mother, pleasing for the older, and comfort for the younger. FT1 saw
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step-dad's priority as comfort, mother's as pleasing, the older girl's as control, and

the younger's as attention. FT2 thought the whole family had a priority of

independence and a need for peace and attention. FT3 saw mom as striving to keep

up appearances, dad as staying removed, and the oldest as "tell it like it is." The

youngest, FT3 said, had a priority of balancing.

The family values, according to the researcher's perception, were being

creative and unconventional. It also seemed important to be viewed as morally good

and caring. There was an emphasis on religion and spirituality. FT1 agreed that

religion was important and also saw creativity and acceptance as important. FT2

thought a desire for a family feeling was the important value, and FT3 agreed that

family closeness, with little risk-taking, was valued. The researcher saw the goals of

the family were to express themselves, care about others, and be individuals. FT1

thought the family goals were to enjoy life, be close, and get along. FT2 saw the

goal of expressing suppressed feelings as being of import. FT3 found the family's

goals to be unclear.

The researcher saw several problematic areas for family number six. The

step-dad's withdrawal, the older daughter's issues resulting from the sexual assault,

the younger daughter's spoiled, indulged behavior, and the mother's need to keep up

appearances were listed as family problems. FTl thought the older girl's emotional

separation was significant, and FT2 saw a lack of communication and coping skills as

problematic. FT3 also mentioned a lack of honest communication as a problem as
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well s the step-dad's lack of presence in the family, a lack of family identity, and

possible sexual dysfunction or difficulties.

The family members' lifestyles, as interpreted by the researcher and the three

FTs, were seen differently. The researcher saw the mother as one who needs to be

right and to appear morally good. The step-dad was seen as morally superior; the

older daughter was a victim and an excitement seeker; and the younger daughter was

the princess or baby. FT1 saw dad as a comfort seeker, mother as mediator, the

older daughter as a victim, and the younger daughter as a baby. FT2 saw the step-

dad as a rationalizer/intellectualizer, the mother as a victim, the older daughter as a

getter, and the younger daughter as a pleaser or victim. FT3 agreed with FT2 that

the step-dad was a rationalizer, the mom a covert driver, the older daughter an

excitement seeker, and the younger as a possible rescuer.

Treatment recommendations were family therapy, according to the researcher

and FT3, communication skills and coping skills (FT2), and no recommendations

(FT1). The researcher added that family therapy needed to focus on bringing the

step-dad more into the family and on helping the younger daughter get out of her role

as the baby/princess. The researcher also thought the marital relationship needed

some investigating. FT3 suggested a women's group for the mother.

Overview of de-briefing questionnaire responses. Reviewing the responses

on the De-Briefing Questionnaire made by the six AFAAT families collectively, the

researcher found that of the 28 respondents, 12 enjoyed their AFAAT session; 5
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stated they would rather do something else to express themselves with their families;

and 11 had no strong feelings one way or another. No one expressed overt dislike for

the experience. The answers were relatively evenly distributed among males and

females and parents and children.

The favorite art task of the 28 respondents was the Kinetic Family Sculpture

activity with 9 of the family members stating it was fun, neat, and they liked the

medium. The second most liked art task was the Solve A Problem with 6 votes as the

favorite activity. The reasons it was chosen included that it was colorful, represented

an idyllic spot, and they liked working together on it. Nineteen of the family

members preferred the conjoint art activities over the individually completed

activities. The least favorite art task of the families was the Solve a Problem, with 8

family members stating it was messy and they did not like the way their family

worked together as reasons for not enjoying the activity. The next least liked activity

was the Individual Kinetic Family Drawing task with 5 votes. Three parents stated

they did not like drawing their family of origin, and 2 children stated their reason for

not liking it as unhappiness with their artistic skills.

Family members were asked to choose their favorite picture of all those they

had completed during the AFAAT. Overall, the favorite was the Conjoint Family

Portrait, with 9 votes. The reasons for choosing the picture related mostly to liking

the way the family had worked together to create it or liking the particular medium

they had used. The least favorite picture among the family members was the

Individual Kinetic Family Drawing that was voted by 7 family members as difficult,
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boring, or hard to think of or about. Next in line was the Conjoint Family Portrait,

with 6 votes. Those who chose this picture as their least liked picture stated they

either didn't think the picture represented them accurately or they didn't like the way

they had all worked on it.

Asked what they had learned about themselves from the AFAAT experience,

the fathers made observations about the work they had completed or stated they

enjoyed being with the family and had emotions come up for them as they

participated. The mothers were critical of their own work, commented on enjoying

their memories, and expressed pleasure at getting to work with their families.

Adolescent males commented on their drawing ability or had no comment. Four

adolescent females had strong insights into themselves; one commented on her

drawing skills, and 3 had no comment. Pre-adolescent children, overall, had little

insight into their work on the AFAAT. However, one made positive comments on

her drawing ability, and another noted she saw similarities between herself and her

mom.

Mostly positive comments were expressed regarding what family members

learned about their fellow members during the AFAAT experience. The fathers

commented on how well they all worked together, on their children's drawing

abilities, and on their willingness to comply with the tasks. One father commented on

the differences he noted in his two step-daughters. The mothers commented that they

were pleased with the family's openness and willingness to try new things, and

another commented that she could see they were still a family even without their
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father. One mother noted that the most negative interactions she saw during the

AFAAT were what usually happened in their family. Adolescent males noted that

their family worked well together and that they thought alike. Female adolescents

stated that their families all had good ideas, worked well together as a team, and

shared the same ideas, ideals, and memories. Two adolescent females commented

that their family members did not work well together, and 2 had no comments. Pre-

adolescent children said family members should be nicer and that they were very

sarcastic.

If the responding families were to participate in the AFAAT again, most said

they would not do anything differently as individuals. A few said they would

experiment more with different media or participate more. Some said they would talk

more, would want more time, or would listen to others better. One pre-adolescent

male said he would come alone. Most would ask their families to do nothing

differently should they all repeat the AFAAT experience. One father said he would

want the children to be more expressive and get into the activities more quickly; one

male pre-adolescent said he would ask them all to be less bossy and to quit butting in;

and one pre-adolescent girl stated she wanted her family to be more open. Female

adolescents had the most ideas for how they would want to change their families'

behavior during the AFAAT. They wanted their families to be more cooperative,

listen to their ideas more, get particular siblings to behave better, and quit thinking of

the past.
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The final question responded to by the six AFAAT families was, "If an

observer were to look at your family's artworks, what messages and information do

you think they could possibly get from your family's art?" Twenty-two of the

respondents stated that an observer would learn positive things about their family.

The responses indicated that family members thought that, overall, their families were

cohesive, cooperative, creative, talented, fun, had similar ideas and values, could

share but enjoyed their own space, and though they were aware of disagreements

among themselves, they seemed to work through them. Negative things an observer

might note, the respondents said, were that family members did not work well

together, that they were not artists, that they were strange, and that they were

dysfunctional.

Many comments were made by family members regarding their artistic

abilities and skills. Looking at the comments on the De-Briefing Questionnaires,

there were 19 comments made that indicated dissatisfaction with artistic performance

on the art activities. Dissatisfaction ranged from lack of comfort in using paints and

clay to frustration at not being able to depict what they wanted to in their drawings.

A few comments pointed out dissatisfaction with the collective efforts of their family

in completing an art task. When individuals were pleased with their work, their

comments indicated surprise at discovering they could represent things better

artistically than they had expected.

According to the responses on the De-Briefing Questionnaire, using paint and

clay were most often the reasons adolescents and children enjoyed a particular
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activity. For parents, the way the family worked together was most often the reason

they enjoyed or did not enjoy a particular activity. Using paint and clay were most

often cited as reasons for anxiety and frustration for parents because they experienced

a lack of control over the medium.

Overview of researcher and family therapists' interpretations. This section

examines the views of the researcher and the three family therapists as they observed

the six AFAAT families. The observations are based only on information gathered

during one family art therapy assessment session and therefore are highly hypothetical

in nature. A look at the six families collectively from the researcher's and the three

family therapists' points of view indicated that, overall, the families' attitudes toward

each other during the AFAAT were accepting most of the time. Critical comments,

distance, and some rejection were also noted in a few families. Communication

among the six families varied, with four of the families being very verbal; three

perceived as somewhat restrained, closed, and controlled; one considered angry,

sarcastic, and critical; and one thought to be open and unrestrained. Creativity and

risk-taking were perceived as low in four of the families, moderate in one, and highly

creative in one.

Of the four families in which there were two parents, the researcher and the

three family therapists had a number of observations. Little verbal communication

was noticed in the four couples, but some non-verbal interaction was observed. The

two step/blended family parent teams sat close to each other and were observed by the
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researcher and the three family therapists as exchanging non-verbals such as eye

contact, glances toward each other, and occasionally look at each other's art during

the AFAAT. The two nuclear/intact family parent teams were much more

preoccupied with their children and did not communicate with each other except in

family five, where the wife, who referred to her husband as "dad," asked his approval

on particular aspects of their conjoint activities. Some possible marital dissatisfaction

was hypothesized by at least two of the four observers about all but one (family one,

step/blended) of the two parent families.

The family members who were listened to most were parents or oldest

children. Youngest children were ignored the most, as per the observers' opinions.

The fun and humor evidenced among the families participating in the AFAAT was

considered negligible in two of the families (single-parent), moderately low in one

blended family and one nuclear family, and moderately high in the other blended and

nuclear families.

All families were considered to be behaving appropriately to their individual

and family developmental level in the opinion of the researcher and the three family

therapists. Concerns were raised about a few individuals in families, and some

concerns were stated relative to fears that particular family problems could ultimately

interfere in the development of some family members.

Families had varying methods of approaching and solving problems, as seen

during their participation in the AFAAT. Families one, two, and five (two nuclear

and one step/blended) were perceived to solve problems most effectively whereas
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families three, four, and six (two single-parent and one step/blended) did not appear

to solve problems well. Those families who did not solve problems well were all

perceived by the four observers to have poorly defined leadership.

The parenting styles observed by the researcher and the three family

therapists were often labeled in combinations of two styles, for example "democratic

with some autocracy." None of the six families was designated by the four observers

as being consistently one parenting style. All of the families were credited with some

democratic leadership, and five showed some autocratic behaviors. Rescuing was

seen in two families, and permissiveness was observed in three. Permissiveness was

observed in the parenting of the two single-parent families and in one step/blended

family (number six). Authoritarian tendencies were seen in the two nuclear families

and in the other step/blended family (family one).

Misbehavior was seen in a number of members of the six families. Younger

family members' misbehavior was directed toward getting attention most of the time

or occasionally seen as attempts to gain power whereas older family members' (teens)

misbehavior was perceived as seeking revenge, seeking excitement, or seeking power.

Middle children in this study were not seen by the four observers as misbehaving. In

the two nuclear families only one family member was seen as showing misbehavior

(youngest).

Family atmosphere was described in positive terms (practical, supportive,

egalitarian or free, creative) for families one, two, and six. Negative terms were

used to describe the family atmosphere of families three, four, and five.
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Looking at family strengths, families one, two, three, and four were

described as persevering and as having a strong desire to survive together. Strengths

of family number six were creativity and self-expressiveness, and intelligence was

cited as a strength for several of the families. Other attributes noted were sense of

humor, insightfulness, considerateness and politeness, open communication, and

willingness to negotiate.

A weakness observed in most of the families was inadequacy in

communication that was described as restrained or lacking in emotional expression.

Most families were evaluated as having trouble expressing and/or sharing emotions.

Lack of leadership was a weakness attributed to families three, four, and six. Other

weaknesses mentioned were lack of spontaneity, competitiveness, a family member's

withdrawal, difficulties with problem solving, and too much attention to appearances.

Social interest, a measure of the caring and concern family members had for

each other, was evaluated as moderate for all but the two single-parent families.

They were seen as having a low level of social interest.

The four observers assessed four of six pre-adolescent member of families as

having low self-esteem. Also evaluated as lower were the oldest adolescent

participants in families one, three, and six. Overall family self-esteem was perceived

as low except in the two families (one and five). The participating families were

viewed on the average as having moderate courage.

Family values for all participating families centered on togetherness, unity,

survival, and caring and concern for each other. Other values that the three family
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therapists and the researcher interpreted were achievement, material possessions,

being strong keeping emotions under control, creativity and individuality, and

religion.

Treatment recommendations for all but family number five included

participation in family therapy sessions in most instances. In most instances family

therapy was suggested to improve communication among family members and to offer

opportunities for learning to express thoughts and feelings with each other more

effectively. Play therapy was recommended for three of the younger family

members, and individual therapy was recommended for some members of all but

family number five. Investigation into marital relationships or recommendations for

marriage enrichment were suggested for families two, five, and six.

In reviewing the interpretations of the researcher and the three family

therapists, the areas assessed in the AFAAT in which the four observers had the most

agreement in their evaluations were similarities in art task theme summaries,

communication, who was listened to most/ignored most, marital relationship,

developmental appropriateness, parenting style, strengths and weaknesses, social

interest, self-esteem, creativity and risk-taking, approach to problem-solving, family

problems, and attitudes of family members. Agreement was defined as the expression

of one or more major ideas in a particular category that conveyed approximately the

same meaning as the researcher's or another family therapist's interpretation of the

meaning. Areas in which the researcher and the three family therapists had the most

disagreement and variation in their evaluations included family atmosphere, emotional
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feeling, priorities, lifestyle, and courage. Disagreement was seen as major ideas that

expressed an opposing or basically different opinion with regard to a category being

evaluated. A moderate level of likemindedness was seen in the four observers'

evaluations of family constellation, values and goals, treatment recommendations, and

alliances. In many instances neither agreement nor disagreement was noted. The

researcher or the three family therapists merely interpreted the meaning of a particular

question or area to be evaluated differently and subsequently focused on different

phenomena in their reply.

Overview of art products. The art products completed by the six families

who participated in the AFAAT during each of the six activities were observed

collectively by the researcher. The researcher arranged the art products from each

activity completed by all the families and observed them together to obtain a global

overview as to their content and possible meanings. The Carousel activity, designed

to encourage spontaneity and release in participants, elicited drawings from all six

families that appeared to focus on things wished for, longed for, or that were possible

evidences of unexpressed emotions. The drawings included symbols (as per accepted

art therapy interpretation information set forth by Furth (1988) and Bums and

Kaufman (1970, 1972) of unity, peace, love, hope, escape, fears, anger, sadness, and

duress. Many featured nature scenes with trees, sunshine, mountains, and flowers.

Others had hearts, butterflies, smiling faces, friendly animals, boats, kites, clouds,
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sports, and guns included in them. The symbols occurred across family types, and

particular symbols were repeated in many drawings in the same family.

The Conjoint Family Portraits of the families brought forth diverse

observations. Viewing the portraits together, contrasts could be seen in the way each

family approached the task. Families one and three (step/blended and single-parent)

represented their families realistically, with whole bodies drawn. Families two and

six (nuclear/intact and step/blended) drew whole bodies and represented them more

abstractly. Family two had all family members attired similarly in angel-type gowns.

Family six represented the heads similarly with mostly absent facial features and put

creative, individualized costumes on them. Families four and five (single-parent and

nuclear/intact) chose to reveal only their heads to the viewer. Four of the families

depicted their portraits in colored marker (families one, two, four, and five), a

medium that offers more control to the artist. One family chose to use oil pastels

(family three), and one chose to use paint (family six), both less restrictive, fre-

flowing media. The portraits of families two (undefined bodies), four, and five

(heads only) were interpreted by the researcher and the three family therapists as

families who were more restrained in their communication. Family pets were shown

only in the portraits of the two nuclear/intact families.

The artwork gathered from the Family Recollections art task provided an

opportunity for families to focus on memories from their past. Of the memories that

family members focused on, 5 of the 28 drawings were of incidents that were hurtful

or in some way distressing for the family member. The remaining drawings were of
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positively perceived family events, 16 of which focused on vacations, 4 on holidays,

and 3 on miscellaneous events. Six of the drawings had illustrations of animals or

pets in them.

The Conjoint Kinetic Family Sculpture, an opportunity for families to have a

more hands-on, kinesthetic approach to working together, found families constructing

themselves engaged in familiar activities. Activities depicted were eating together,

car trips, a rafting vacation, food in the kitchen, watching television, and holiday

times. Of the six families' sculptures, two showed the family figures facing or

looking at each other (families one and six, step/blended). Three showed people

looking outward toward something; one showed family figures looking in different

directions; and one was absent of many of the family members' figures. Five showed

family members in passive positions, either sitting or lying down. Of the six, one

showed physical contact between family members (family six, one member with her

head on mother's lap). One expressed sex differences (family six, breasts on oldest

daughter's figures). One showed the family actively involved in a sport (family

three), and three showed family pets (families five and six, step-dad and oldest

daughter).

Solve A Problem, a conjoint art activity, allowed family members to express

their material comfort needs as well as permitted them to work together on finding a

way to survive an arduous hypothetical predicament. Four families chose to use

paint, a more fluid medium, to create their islands (two step/blended and two single-

parent families). The two nuclear/intact families chose to use colored markers, a
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medium that offered more control. The four families that used paint had more

difficulty completing the task and expressed more frustration than did the two families

who used markers. Those who used paint represented their islands in a primitive,

tropical paradise motif whereas the two families who used colored markers used a

more modem-day approach with all the comforts of home illustrated at their disposal.

Families one, two, and five (two nuclear and one step/blended) were practical in

approach and had most of their needs accounted for on their islands. The islands of

families three, four, and six (two single-parent and one step/blended) were

incomplete, missing some basic necessities for survival. Animals or pets were seen in

two drawings (step/blended and single-parent families). Of the six "islands" drawn,

five drew the island from a "bird's eye" view (as if looking down from above), and

one family drew it according to realistic perspective (family six).

The Individual Kinetic Family Drawings of the six families showed

individuals' underlying, often undisclosed issues with family members. Conflicts,

withdrawal, and isolation, as well as alliances, family solidarity, and meaningful

shared activities, surfaced in the drawings, according to the researcher and the three

family therapists' interpretations. Emotions depicted were excitement, anger, fear,

loneliness, fatigue, frustration, affection, and happiness.

Family members were involved in a wide variety of activities. Eleven

activities depicted sports, nine of which showed active participation and two showed

spectating. Eating or kitchen activities were shown in six pictures; two were pictures

of car trips; and two were of family members watching television. Three involved
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family members passively involved in vacations; one involved playing a board game;

two were of Christmas morning; and one was of outdoor scenes. Physical contact

between or among family members was absent. Only one drawing showed a family

pet. All of the drawings were of daytime activities, and the outdoor activities

depicted pleasant weather. Six family members used oil pastels or markers to add

color to their drawings. All but one of the KFDs with color were done by children.

Discussion

The conclusions drawn from the results of this exploratory study are arranged

and discussed in the following order. To begin, conclusions drawn about the

development of the AFAAT, the AFAAT field test, and the interpretation of the six

families' data by thz three trained family therapists are addressed. Presented next are

conclusions drawn about the AFAAT itself, based on the observations of the

researcher and the information obtained from the evaluations of the three trained

family therapists. Included in the three family therapists' evaluations of the AFAAT

are their opinions about the organization and appropriateness of the art tasks, the

effectiveness of the interpretation guides, directions given, comments about the

De-Briefing Questionnaire, the use of timing in the administration of the AFAAT, and

the role of the therapist.

Comparisons and conclusions drawn about the art work and interactions of

the AFAAT families as they apply to families of adolescents in general are then put

forth. Following that are conclusions drawn about the use of art in assessing the
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needs of families of adolescents and conclusions drawn about the clinical application

of the AFAAT. Finally, recommendations for alterations to the AFAAT and

suggestions for future research are presented.

AFAAT Development

The expert raters' evaluations of the 12 art tasks that were submitted for

consideration to be included as part of the AFAAT provided meaningful feedback

and, ultimately, six art tasks that, in their estimation, would offer the greatest

possibility of obtaining the most comprehensive information that Adlerian family

therapists would ordinarily seek in initial interviews. The inter-rater reliability

coefficient was lower than desired for the three raters, although, looking at their mean

scores for each of the 12 art tasks that were submitted, they appeared to have well-

thought out and similar opinions as to which art tasks would work best to gather the

sought-after information. One explanation for the low inter-rater reliability coefficient

is that the questionnaire created to assess each of the 12 art tasks was poorly designed

and not capable of eliciting congruent, comprehensive information from the three

expert raters. Another explanation for the lower than desired inter-rater reliability is

that the three experts had varying levels of education and experience with art therapy.

One had relatively low knowledge of art therapy and family therapy experience while

being considered an eminent expert in the area of Adlerian theory. Another expert

had a high level of expertise in working with children and families from an Adlerian

perspective with moderate knowledge of art therapy and family art therapy. The third
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expert was considered to have a high level of expertise in Adlerian art therapy, by

virtue of being both Adlerian in theoretical orientation and possessing registration as

an art therapist (ATR), but had less experience in conducting family therapy. The

varying knowledge of art therapy and low knowledge of art therapy with families that

each expert possessed could have affected their opinions about what particular art

tasks would elicit. Looking at their responses to the questions on the Expert Rater

Art Task Evaluation Forms for each art task, there was a high level of congruence in

their scores for questions that pertained to how particular art tasks related to Adlerian

theory and Adlerian initial family therapy interviews. Their responses varied most in

regard to questions about materials, timing, and what type of information could be

obtained from looking at art products from particular art activities. These questions

were highly speculative and could have involved guessing on the parts of the expert

raters. Raters who had little experience with art therapy or family art therapy would

have greater difficulty evaluating these areas, thus influencing their overall scores on

the rating forms either to the positive or the negative. Greater homogeneity among

the raters with respect to family art therapy experience could possibly have improved

the inter-rater reliability coefficient. Additionally, in regard to the low inter-rater

reliability coefficient, a case can be made that the choices of the art tasks themselves

is of lesser import than the evaluation and interpretation criteria used to draw

conclusions about the products obtained from the art tasks.
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AFAAT Field Test

The AFAAT participants appeared to have little difficulty executing the art

tasks they were requested to take part in. In every art task, whether individual or

conjoint, family members were able to complete a product that reflected they had

understood the directions and knew what was required of them. Though some family

members expressed boredom or dislike for the Carousel, Family Recollections,

Conjoint Kinetic Family Sculpture, or the Individual Kinetic Family Drawing art

tasks, all were absorbed in the activities as they took place and seemed to benefit

from the experience of expressing themselves. In many cases they were able to

articulate positive characteristics of themselves and their families, thereby probably

increasing their sense of well-being in their families. The timing in most cases was

adequate for family members to complete the art tasks. However, two commented in

the De-Briefing Questionnaire that they would have liked more time to complete their

work. Overall, the timing, which was approximately 10 minutes per task, seemed to

keep the family focused and moving forward. The variety in the art tasks and the

opportunities for the families to use different media to execute their works produced a

comprehensive array of perspectives on each family and its individual members. This

allowed the researcher and the three trained family therapists to have a wide scope of

data from which to evaluate the families and to formulate their hypotheses about each

family.

The responses of the six families who participated in the AFAAT, as they

were expressed in the De-Briefing Questionnaire, indicated that many of the
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participants did not seem to learn a great deal about themselves or their families from

participating in the AFAAT. One explanation for their lack of insight could be that

the questions asked in the De-Briefing Questionnaire may have been difficult to

understand or were too superficial, and therefore responses were not meaningful.

Another explanation for their lack of insight is that the family members responded to

the De-Briefing Questionnaire before getting feedback from the researcher about their

work together, and therefore, consistent with Furth's (1988) comment, they did,

indeed, have difficulty seeing themselves fully without assistance from a therapist to

point out hypotheses about their motives, beliefs, etc. The apparent lack of insight

expressed may also have been due to fatigue factors since the questionnaire came after

the 60 minutes of art activities had been completed. In most cases the families had

little experience with the researcher and therefore may not have felt enough at ease at

the time of the administration of the AFAAT to risk sharing their deeper feelings and

more distressing thoughts and experiences of their families and themselves.

The results of the field test seemed to indicate that meaningful information,

from an Adlerian perspective, could be obtained about families of adolescents as they

participated in the AFAAT. The information that was obtained was similar in nature

to what Adlerian family therapists generally elicit in initial family therapy interviews,

according to the opinions of the three family therapists who interpreted the data from

the AFAAT. Indications that the AFAAT is effective are that much of the time the

three family therapists and the researcher were able to give similar accounts and

interpretations of the six families' particular characteristics, their interactions, and
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their art products as they were seen during their participation in the AFAAT. A lack

of effectiveness can be hypothesized based on a number of dissimilar views about the

families process by the four observers.

The questions asked in the art task and family interaction interpretation

guides appeared to provide some basis for the researcher and the three family

therapists to develop relatively comprehensive pictures of each family, to formulate

tentative hypotheses about the family, and to make sensible treatment

recommendations. However, some discrepancies did come to light. Areas of

disagreement among the three trained family therapists and the researcher in regard to

some of the areas explored in the Family Hypotheses Guide, such as family

atmosphere, priorities, and lifestyle, identified a problem in lack of clarity as to the

meanings of the terms as well as suggested that the four observers had little idea as to

what behaviors or characteristics in the artworks would denote particular types of

atmospheres, priorities, and lifestyles. An overall weakness in the interpretation

guides, as they stand, is that no coding categories were established to make it possible

for the researcher to evaluate specifically why the three FTs interpreted particular

interactions, behaviors, and symbols as meaning or pertinent to certain characteristics

they assessed.

The interpretations of the six AFAAT families' data by the three trained

family therapists brought forth several observations. The family therapists appeared

to have gained an adequate level of understanding for their task of interpreting the

data based on their insightful and frequently coinciding views of each of the six
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AFAAT families' process. Areas where disagreement occurred among the three

family therapists or between the researcher and the family therapists could be

attributed to a number of factors. First, instruction during the training session may

have been inadequate. The three family therapists may not have received enough

instruction in how to interpret families' art products, or the researcher may not have

defined or explained particular terms or questions adequately, leaving the three family

therapists to interpret the meaning of questions differently than the researcher

intended. Second, individual subjective experience should be considered in regard to

how the researcher and the three family therapists interpreted what was seen in the

families' process during the AFAAT. To explain this further, though each of the

three family therapists had similar training in Adlerian theory and in facilitating

family therapy sessions, they each had special interests and specific training in other

areas as evidenced in their treatment recommendations. For example, the researcher

and one family therapist had specialized training in play therapy and subsequently

recommended such for younger AFAAT children who were identified as in need of

assistance. Another family therapist had received specialized training in stress and

anger management and made frequent recommendations for treatment in those areas.

Other special training and experience was also seen. These specialties, special

interests, and experience appeared to give the four observers a perspective on each

family that frequently reflected their areas of particular interest and expertise. The

researcher also noted in reviewing each family therapist's interpretations and her own

that each of the four observers seemed inexplicably drawn to notice particular
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behaviors, interactions, symbols, and their possible meanings whereas other

therapists' attentions consistently focused elsewhere. Because individuals' subjective

experience did come into play to such an extent in the interpretations, it is important

that characteristics to be evaluated and questions to be answered be defined explicitly.

Furthermore, what is required in the response should be as specifically defined as

possible. Although training in Adlerian theory was similar among the three family

therapists and the researcher, their experience in working with families from an

Adlerian perspective varied. Some had worked extensively with families, but their

experience was limited in working with particular children's age groups.

Additionally, only the researcher at the time of this study had used art in family

therapy with adolescents. This variation in experience also could have contributed to

the contrasts seen in the interpretations of the six AFAAT families' data.

Though the AFAAT seemed to have been useful in obtaining information

about families from an Adlerian perspective, it has some serious weaknesses. At this

time there is little evidence to suggest that it is adequately valid or reliable.

Evaluation of AFAAT

The three trained family therapists evaluated the AFAAT by responding to a

questionnaire that assessed the art assessment tool in a number of ways (see Appendix

F). The art tasks themselves were looked at first. Art task one, the Carousel, was

thought to be a good initial assessment tool by two of the family therapists because

interactions and opinions of family members supported that it put them at ease and
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allowed them to draw spontaneously, thus eliciting non-defensive material. The

therapists thought that the task brought forth information about intra-family feeling

and seemed to reveal compensatory themes. The interpretation guide for the Carousel

was considered too detailed, and some information sought appeared to be

inapplicable. Art task two, the Conjoint Family Portrait, was considered a valuable

part of the AFAAT because of its ability to reveal family interactions and family

members' perceptions of each other. The information asked for in the accompanying

interpretation guide was considered helpful and "user friendly." Art task three,

Family Recollections, was thought to offer the therapists a way to compare the past to

the present and to observe what was remarkable about the family from each member's

perspective. Two of the family therapists thought this art task was of only moderate

importance in the AFAAT because, as one therapist stated, it was not as useful since

it was not an EARLY recollection. One therapist thought the interpretation guide for

art task three was too complicated and difficult to complete, and another appreciated

the guidelines and focus presented in the interpretation guide. The Conjoint Kinetic

Family Sculpture, art task four, was considered by one family therapist to be

ineffective in drawing forth information according to its stated purpose. However,

the other two family therapists thought that art task four was important because it

allowed the therapist to see the decision-making process and outcome in families as

well as to see what they chose to focus on creating together. Two of the family

therapists thought the interpretation guide was comprehensive and useful, and again,

one found it difficult to interpret. Art task five, Solve A Problem, was thought by all
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the family therapists to elicit the most valuable information regarding family

interaction, relationships, and decision-making. It was also thought to offer the most

insight into who holds the power in the family. All three family therapists were

satisfied with the interpretation guide for Solve A Problem. The final art task,

Individual Kinetic Family Drawings, was found in most cases to be a useful activity

since it showed the parents' perception of their family of origin. However, by

obtaining the parents' family of origin drawing, their perception of their current

family was not obtained, a loss according to one family therapist. Two of the family

therapists viewed the interpretation guide for this task as adequate, and one found it

difficult to follow. This art task was thought to be less effective by one family

therapist because it came at the end of the session when the families' energy often

appeared low. Overall, the art tasks were viewed favorably in terms of their ability

to gather the information they set out to obtain. The therapists seemed to agree that

the interpretation guides for the conjoint art tasks were more effective and easier to

use than were those designed for the individual art tasks. In order of their importance

for inclusion in the AFAAT, the three family therapists saw art task two, the Conjoint

Family Portrait, as the most important art task. Solve A Problem was considered to

be the second most important, followed by Family Recollections, Conjoint Kinetic

Family Sculpture, Individual Kinetic Family Drawings, and the Carousel. The order

of administration for the art tasks did not draw any negative comments or

recommendations for change from the three therapists.
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The family therapists' opinions of the De-Briefing Questionnaire were mostly

unfavorable. Regarding the information elicited from the questions, two of the

therapists thought that limited information seemed to be obtained because the family

seemed to be too fatigued at the end of the session to complete the questionnaire in a

meaningful way. One therapist thought that valuable information about priorities,

lifestyles, and family atmosphere could be obtained through understanding family

members' responses. One therapist believed an open discussion would have been

more effective in drawing forth information from the family about their perceptions of

their art therapy session. All therapists agreed that, according to the answers given

on the De-Briefing Questionnaire, the families did not appear to gain a better

understanding of themselves from their activities together during the AFAAT session.

It was suggested that the De-Briefing Questionnaire needed some additional questions

or needed some changes made in the wording of the existing questions.

Three family therapists found the Family Interaction Interpretation Guide

very beneficial in their analysis of the AFAAT families' interactions. The questions

posed were considered by all to be sufficient for the therapist to formulate an

adequate overall understanding of the family and to formulate hypotheses about the

family in Adlerian terms.

Two of the therapists believed that more information about families can be

obtained using the art activities rather than using only a verbal interview format. One

therapist, however, thought that, given the same amount of time, a similar amount of

information could be learned. One therapist commented that the art tasks allowed
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information to be communicated in "very graphic ways that appear to be totally out of

the family's and the individual's awareness."

The use of timing in administering the art tasks for the AFAAT brought out

similar views from the three family therapists. Two stated that the timing allowed the

counselor to collect a great deal of information in a short period of time whereas

another thought that the timing kept the family focused and moving forward. The

third therapist thought that the timing and completion of all six art tasks in one

session might duplicate what families may experience in regard to impatience and

hurry in their daily lives.

The role of the therapist during the administration of the AFAAT was

considered appropriate and effective, according to the views of the three family

therapists. The therapist functioned primarily as an interested observer, working to

create an impartial, but encouraging, presence during the session. One therapist

offered the possibility that more interaction might be helpful.

As to whether the three trained family therapists would use the AFAAT in an

initial interview with families, one responded that it would be too time consuming.

Another would use the art tasks over three sessions rather than all in one, and the

other family therapist would administer all the art tasks, eliminate the timing, and

would process during the session.
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Families of Adolescents

Because the number of families who participated in the AFAAT was small, it

is not possible to draw conclusions about adolescents and families of adolescents from

their behavior and art work during the AFAAT sessions. However, it is possible to

contrast the observations made about the AFAAT families' behavior to what is

generally seen in adolescents according to the literature. According to the sources

outlined in the review of the literature for this study, adolescence is a time of great

change for families that is characterized by adolescents' attempting to pull away from

their families and working toward a more solid definition of who they are (Schulman,

1985). The families who participated in the AFAAT, including the pilot study

family, all showed evidences of separation and individuation, according to the

interpretations of the researcher and the three family therapists.

Symbols and actions that were interpreted as evidence of adolescence were

those that seemed to show a more focused and intense portrayal of individuality than

symbols of non-adolescent family members or symbols and actions that showed an

adolescent placed at some distance from other family members. Using those criteria,

the symbols that were seen in the Conjoint Family Portrait were teens' hobbies and

interests next to or as part of their figure (families one and five); teens somewhat

separated from, partly off the page, or more detailed than other family members

(families three and four); and signs of puberty or physical advancement toward

adulthood illustrated in figures by adolescents (families three, four, and six). In the

Kinetic Family Sculptures an adolescent figure placed some distance from other
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family members was seen as a possible feature of adolescence (family five) as was a

separate sculpture by an older adolescent (family six). Evidences of adolescence

could be hypothesized in the Solve A Problem drawings as well. Adolescents placed

on the edge of the island (families one and five), in the water away from other family

members (family six), verbalized desires for separate quarters on the island, or the

actual depiction of separate quarters on the island (family two) were seen as possible

signs of adolescence. These symbols were not seen consistently across the art

activities of each of the families. However, the proposed symbols of adolescence

were present in at least one activity of each of the participating families of adolescents

during their AFAAT session.

Consistent with Landgarten's (1987) findings, the families who participated

in the AFAAT discovered creative opportunities in the art tasks for expressing their

conflicts and losses. In each family, adolescents expressed their ideas and emotions

to their parents and their siblings through their interactions and art products though

frequently their expressions were out of their awareness.

Riley (1994) noted that conjoint drawings could be used to illustrate in a

concrete fashion how family members worked together. Observing all six families

involved in making art together during the Conjoint Family Portrait, Conjoint Kinetic

Family Sculpture, and Solve A Problem activities made the family's working

relationships with each other apparent. The repetition of behaviors and

communications that were observed during the art-making process reinforced for the
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four observers the interactive style the family members had exhibited and validated

what was initially seen.

The families of adolescents who participated in the AFAAT seemed to reflect

a number of the risk factors Schulman (1985) observed that he found played a

significant role in the way families handled the adolescent stage of development. Two

of the six families were coping with "outer events" such as death and divorce; four

were coping with "structural arrangements" such as remarriage of parents, step and

blended family issues; and two families seemed to show some signs of possible

enmeshment or were struggling with allowing their adolescents to develop an

independent identity separate from that of the family.

Conflict, defined as conflictual interaction between parent and child on an

intermittent basis over typical situations, was described by Pardeck and Pardeck

(1990) as a necessary component in developing adolescent autonomy. Several

families who participated in the AFAAT appeared to experience such conflict. Only

in the two nuclear families did there appear to be a low to almost non-existent level of

conflict. Looking at the conflict observed among the six AFAAT families as their

behavior compared to the three levels of conflict discussed by Pardeck and Pardeck

(1990), it could be hypothesized that families two and five may have experienced low

levels of conflict that could interfere in separation, exploration, and independence.

Family three, on the other hand, may have been experiencing "intense, prolonged

conflict" (Pardeck & Pardeck, 1990, p. 226), a factor that could ultimately harm their

development. Families one and six may have been experiencing moderate conflict
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that likely would produce growth effects for all. Generally, the families of

adolescents who participated in the AFAAT appeared to be typical in their expressions

of conflict and in their reactions to the life stressors they were coping with.

Art Assessment with Families of Adolescents.

Using art activities to assess the needs of families of adolescents appears to

be an effective way to obtain information about how they interact with their families,

how families are coping with their adolescents' burgeoning independence, and how

well adolescents are doing in accomplishing the tasks of individuating and separating.

Participating in the art tasks proved to be relatively painless for those families

involved, and yet much information was gathered that could ultimately prove valuable

in assisting them. The AFAAT process seemed to get the family in contact with each

other on an experiential level and allowed freer expression and more spontaneous

interaction among the adolescents and their fellow family members. Overall, the

participation of the families during the AFAAT and the information obtained from

their art and interactions supported prior research on family art assessment that found

families revealed important aspects of themselves during the art assessment session

that would otherwise have taken several sessions to obtain (Landgarten, 1987).

Though it would be dangerous to draw conclusions about families based only on their

expressions during an art assessment session, it does appear possible that meaningful

hypotheses can be formulated that can offer the therapist a map with clues as to how

to proceed with a family.
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According to Mackey (1985) in Breunlin et al. (1988) there are seven stages

of family therapy with adolescents. The AFAAT allows the therapist to get a

foothold on the first four stages. The art assessment process allows the therapist to

join the family and establish the beginning of a working relationship, gathers

information about the family from family members directly, and creates a "flexible

working reality (central theme)" (Mackey, 1985, p. 323). Finally, it provides

sufficient information that translates "the workable reality into overall goals" (p. 323)

by directing the family's and the therapist's attention toward the phenomena in the

family that are not operating effectively.

Clinical Applications of the AFAAT

According to the opinions of the three family therapists who interpreted

the data from the AFAAT, the AFAAT as it stands is too long and time consuming to

use in the Brief Therapy model. The family therapists felt that the length of

conducting the entire AFAAT with a de-briefing session would not work optimally in

most clinical applications. The interpretation guides were also considered too time

consuming to complete in the amount of time family therapists generally are allowed

to work with families. The researcher is in agreement with the family therapists that

the AFAAT, as it stands, needs major reworking in order to be useful in a typical

family therapy initial interview. However, the structure of therapy sessions can be

altered to provide opportunities for family therapists to do comprehensive evaluations

with families. Additionally, as one of the three trained family therapists stated, the
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AFAAT can be utilized over two to three 50-minute sessions to assess families'

behavior. Furthermore, the AFAAT could be useful in a number of other

applications such as a valuable tool for assessing the relationships of family members

in divorce and child custody situations, evaluating family relationships in other

cultures, evaluating the effects of parent chemical dependency on family members,

and assessing potential child abuse problems and effects of abuse in families.

Recommendations for Alterations to AFAAT

During the course of administering the AFAAT during the field test and in

listening to feedback from the three family therapists, the researcher ascertained a

number of changes that would make the AFAAT more effective. The areas where

improvements appear to be most needed are in the De-Briefing Questionnaire and in

some of the interpretation guides. Other areas in which improvements are called for

are in training family therapists to use the AFAAT and in discovering other art tasks

that could be more capable of drawing forth information about families.

Following the suggestion of one family therapist, the researcher believes it

may be more advantageous to conduct a short verbal feedback session with informal

questions posed to the family rather than the current format of the De-Briefing

Questionnaire in which family members write their responses. Some questions need

to be eliminated, and others need to be added. For example, the researcher found

that few family members were willing or able to respond to the question that asked,

"What did you learn about your family...?" Instead, replacing that question with
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"What did you see during this session that happens a lot at home?" and "What did

you see that hardly ever happens at home?" may be more direct and more easily

understood. The researcher believes there was confusion about the meanings of

particular words in the De-Briefing Questionnaire such as "art task" and "artwork."

Wording in all the questions needs to be reevaluated to make certain questions are

more easily understood. Finally, the researcher believes it is important for the

de-briefing session to offer the family members at least some illumination about the

meaning of the artwork they completed together as seen through the administering

therapist's eyes. :Bliss (1991) found, and findings of this research support the premise

that individuals do, indeed, render artwork very naively, frequently without awareness

of the potential meanings in their work. They need assistance to understand fully

what they may be communicating through their drawings. Though the De-Briefing

Questionnaire or a de-briefing period sheds light on AFAAT participants and insights

into their artwork and process in the session, it did not offer them any additional

perspective, at the time of the session, from the administering therapist's viewpoint.

The interpretation guides, it was determined by the researcher and the three

family therapists, need a thorough overhaul. Now that actual data have been

evaluated using the original interpretation guides, analysis can take place to learn

precisely which criteria were most applicable for interpreting the art products obtained

during the AFAAT, and adaptation of the guides to make them more concise and

"user friendly" can take place. Clarification of the meanings of many terms used in

the interpretation guides is also needed. Analysis to understand what leads the
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therapist to interpret particular behaviors, interactions, and symbols as evidence of

particular phenomena also needs to be undertaken.

Though art therapy assessment with families has been shown to be an

illuminating method for obtaining information about how families are operating, it is

not a method for which adequate training is widely available. In order to use art

therapy assessment with families ethically and effectively, therapists should have

comprehensive training to teach them how to use the methods of art therapy

assessment appropriately. The researcher believes training seminars, classes, and the

like would considerably improve the accessibility of art therapy assessment with

families.

Finally, though the art tasks that were originally chosen seemed to work

well, more investigation into alternative art activities that may be even more effective

in drawing forth information about family relationships should be looked into.

Experimentation with other warm-up activities and possible replacement of one of the

individual art tasks with an additional conjoint activity are alternatives that could be

pursued.

Recommendations for Future Research

Research studies using the AFAAT are recommended in several areas.

1. Attention needs to be given to improving the actual structure of the

AFAAT. Significant modifications need to be made to create a process that is more

useable, useful, valid, and reliable.
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2. Conducting this study with a larger number of typical families of

adolescents, families of different cultures, families with particular types of family

problems such as chemical dependency, family violence and sexual abuse, depression

and other types of mental or physical disabilities are also among the possibilities for

further research using the AFAAT. Adapting the AFAAT for use with families who

have only younger children also could be a beneficial area for further research.

3. Since training in family art therapy assessment is currently

underdeveloped, research that focuses on creating training classes and seminars, with

subsequent evaluation of their effectiveness, would be a valuable addition to the

family art therapy field.

4. Exploration and development of the use of art therapy with families from

an Adlerian perspective would be worthwhile.

5. Studying different family types in a more in-depth manner by enlisting a

greater number of families may be a valuable addition to the literature available about

families and how they function. In these times, when the term "family" itself is

undergoing considerable alterations and modifications, it seems of import to

investigate precisely how families in all shapes and forms are functioning in order to

be of most assistance to them as they struggle to provide a sense of belonging and

safety to their members.
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A-1: EXPERT RATER INFORMATION FORM

Thank you for participating in the rating process for the development of the Adlerian
Family Art Assessment Tool. For purposes of data collection, please complete the
information below.

Name

Address

Phone Numbers:
Work Home

Educational Background

Current Employment

1. Previous knowledge of the use of art in therapy. Circle one of the following.

1 (none) 2 3 4 5 (thorough)

2. Previous knowledge of family therapy. Circle one of the following.

1 (none) 2 3 4 5 (thorough)

3. Previous practice of family therapy. Circle one of the following.

1 (none) 2 3 4 5 (thorough)

4. Have you conducted therapy sessions in which art was used to assist clients in
obtaining insight/information? Circle one of the following.

1 (none) 2 3 4 5 (thorough)

5. If you did use art in therapy sessions, please explain how you used art, with
what client group you used it, and the type of therapy (group, individual,
family) in which it was used.
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A-2: EXPERT RATER ART TASK IDENTIFICATION FORM

Art Task #

1. Name of art task:

2. Purpose of art task:

3. Directions for art task:

4. Materials to be used:

5.

6.

Approximate time allowed for art task:

Art task product evaluation and interpretation form (see attached)
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A-3: EXPERT RATER ART TASK EVALUATION FORM

Instructions: For part a. of each of the statements below, circle your answer
according to the following scale"

1
2
3
4
5

strongly disagree
disagree somewhat
neutral
agree somewhat
strongly agree

For part b. of each of the statements, explain your answer briefly.

PURPOSE OF ART TASK:

1. The purpose of art task #
Psychology.

a. 1 2 3

is consistent with the tenets of Individual

4 5

b. Please briefly explain your answer.

2. The purpose of art task # __ is consistent with the information an Adlerian
family therapist would seek to obtain in an initial family therapy interview.

a. I 2 3 4 5

b. Please briefly explain your answer.
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DIRECTIONS FOR THE ART TASK

3. The directions for art task # __ are clearly described, and it appears they can
be followed accurately by family members, ages 5 or above, with little or no
confusion.

a. I 2 3 4 5

b. Please briefly explain your answer.

MATERIALS

4. The materials to be used in art task # __ are suitable for use in the art task.

a. 1 2 3 4 5

b. Please briefly explain your answer.

5. The materials to be used in art task # __ can be manipulated with little or no
difficulty by family members, ages 5 or above.

a. I 2 3 4 5

b. Please briefly explain your answer.

1
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TIME ALLOWED

6. The time allowed for art task # - appears to be a reasonable amount of time
for family members to complete the task.

a. 1 2 3 4 5

b. Please briefly explain your answer.

EVALUATION AND INTERPRETATION OF ART PRODUCTS

7. The aspects of the art products to be evaluated and interpreted in art task #
are consistent with the purpose of the art task.

a. 1 2 3 4 5

b. Please briefly explain your answer.

8. The aspects of the
are relevant to the

a. 1 2

drawings to be evaluated and interpreted in art task # _
tenets of Individual Psychology.

3 4 5

b. Please briefly explain your answer.
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9. The aspects of the drawings to be evaluated and interpreted in art task # _

are relevant to information sought in an Adlerian family therapy initial
interview.

a. 1 2 3 4 5

b. Please briefly explain your answer.

10. The aspects of the drawings to be evaluated and interpreted in art task #
are adequate for obtaining the information sought in the purpose of the art
task.

a. 1 2 3 4 5

b. Please briefly explain your answer.

11. The information obtained from interpreting the art products according to the
Art Task Evaluation Form on art task # __ will likely elicit information
about:

a. family constellation 1 2 3 4 5
b. family strengths and weaknesses 1 2 3 4 5
c. family social interest 1 2 3 4 5
d. perceived family problems 1 2 3 4 5
e. family atmosphere 1 2 3 4 5
f. family members' priorities 1 2 3 4 5
g. family values and goals 1 2 3 4 5
h. family courage and creativity 1 2 3 4 5
i. other 1 2 3 4 5
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PARTICIPANTS' REACTIONS

12. Families can be expected to have little or no resistance to participating in art
task# _.

a. 1 2 3 4 5

b. Please briefly explain your answer.

13. Participating in art task # __ will most likely not evoke strong emotions in
family members that could result in their feeling too uncomfortable to continue
with AFAAT.

a. I 2 3 4 5

b. Please briefly explain your answer.

14. Overall, art task # ___ will most likely draw forth important information that
will contribute to the effectiveness of the AFAAT in initial family therapy
interviews.

a. 1 2 3 4 5

b. Please briefly explain your answer.



214

A-4: EXPERT RATER ART TASK RANKING FORM

A. After reviewing your responses to the questions on each of the art tasks you have

evaluated, please list the art tasks by name and rank them 1 through 12 according

to the importance you place on their inclusion in the AFAAT.

1. (most important)
(Art Task name)

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12. (least important)
'--- ---- I------,
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B. After reviewing the rankings you have assigned to the art tasks, please list the top
six choices you made in the order in which you believe they should be
administered.

1. (administer first)

2.

3.

4.

5.

6. (administer last)

A. In the space provided below, please make any additional comments you may have
regarding the sequence of the art tasks or the AFAAT in general.
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A-5: AFAAT FAMILY INTERACTION INTERPRETATION GUIDE
RATING FORM

Instructions: For each of the statements in part a. below, circle your answer
according to the following scale:

1 strongly disagree
2 disagree somewhat
3 neutral
4 agree somewhat
5 strongly agree

For part b. of each of the statements, explain your answer briefly.

1. The aspects of the family's interactions to be evaluated and interpreted in the
Family Interaction Interpretation Guide are relevant to the tenets of Individual
Psychology.

a. 1 2 3 4 5

b. "Please briefly explain your answer.

2. The aspects of the family's interactions to be evaluated and interpreted in the
Family Interaction Interpretation Guide are relevant to information sought in
an Adlerian family therapy initial interview.

a. 1 2 3 4 5

b. Please briefly explain your answer.
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3. The information obtained from interpreting the family's interactions according
to the questions asked in the AFAAT Family Interaction Interpretation Guide
will likely elicit information about:

a. family constellation 1 2 3 4 5

b. family strengths and weaknesses 1 2 3 4 5

c. family social interest 1 2 3 4 5

d. perceived family problems 1 2 3 4 5

e. family atmosphere 1 2 3 4 5

f. family members' priorities 1 2 3 4 5

g. family values and goals 1 2 3 4 5

h. family courage and creativity 1 2 3 4 5

i. other 1 2 3 4 5

4. In the space below please suggest additions or deletions to the AFAAT Family
Interaction Interpretation Guide and explain your answer briefly.
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A-6: FAMILY BACKGROUND INFORMATION FORM

Family ID #__

Family Name

Address

Phone Number (w) (h)

Referred by

Family Type: nuclear single-parent deceasedI

Ethnicity: Caucasian African-American Hispan

Other

Years together in present family

First Name Age Sex Education

parent

lic

it step-blended

Native American

Current Occupation

F

M

C

C

C

Other

Medical conditions, illnesses, operations, accidents of any family members:
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Psychiatric treatment, psychological counseling/therapy of any family members:

History of diagnosed learning difficulties of any family members:

Drug/Alcohol history of family members:

Current medications of family members:

Reason family has agreed to participate in the study:

If family is currently in psychological counseling/therapy, have they discussed
participating in this study with the therapist?

Consent form signed? Date:

When is family available for the art therapy session?
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TWELVE SUBMITTED ART TASKS

Art Task #1

I. Name of Art Task: Conjoint Family Portrait

II. Purpose of Art Task: This task is designed mainly to gather family
constellation information.

III. Directions for Art Task: The family is instructed to draw a portrait of their
family. They are not given any further instructions as to how to complete the
task.

IV. Materials to be used: The family is offered a selection of the following
materials: pencils, felt tip markers, oil pastels, or tempera paint. They are
instructed to choose which medium they, as a group, would like to use. They
will work on a large piece of paper that has been attached to an easel or a
wall.

V. Time allowed for Art Task: Approximately 10 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #2

I. Name of Art Task: Individual Kinetic Family Drawings

II. Purpose of Art Task: This task is designed to obtain information about
individual family member's perceptions of family roles, parents' family of
origin information, family problems, and strengths and weaknesses.

III. Directions for Art Task: Family members are each given 9 X 12 sheets of
paper and are instructed to draw their family doing something. They are
asked to draw whole people, not stick people. Parents are given the
instruction ito draw their family of origin doing something.

IV. Materials to be used: Each family is given a well-sharpened pencil with an
attached eraser to complete this task.
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V. Time allowed for Art Task: Approximately 5 to 8 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #3

I. Name of Art Task: Conjoint Kinetic Family Drawing

II. Purpose of Art Task: This task is designed to obtain information about the
family group's perceptions of family roles, alliances, problems, social interest,
and strengths and weaknesses.

III. Directions for the Art Task: The family, as a group, is instructed to draw
their family doing something. They are asked to draw whole people, not stick
people. They are not given any further instruction regarding how to complete
the art task.

IV. Materials to be used: Each family member is told to choose one color felt tip
marker to complete this art task and to keep that color throughout the art task.
They are told to work on a large piece of paper that is on an easel or attached
to the wall.

V. Time allowed for the Art Task: Approximately 10 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #4

I. Name of Art Task: Family Life Space Drawing

II. Purpose of Art Task: This task is designed to assess the structure, social
interest, and support systems of the family.

III. Directions for Art Task: The family therapist draws a large circle on a large
piece of paper that is on an easel or attached to a wall. The family is
instructed to draw pictures or symbols of things, people, organizations, etc.,
that are within the family inside the circle and to draw pictures or symbols of
things, people, and organizations, etc., outside the family circle. They are
given no further instructions as to how or who is to complete the task.
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IV. Materials to be used: Each family is told to choose one color felt tip marker
to complete this art task and to keep that color throughout the Art Task. (The
use of one color marker is for better assessment of each person's involvement
in the task.)

V. Time allowed for Art Task: Approximately 10 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #5

I. Name of Art Task: Family Floor Plan

II. Purpose of Art Task: This task is designed to assess the siblings' ability to
work together and to work independently of the parent(s). Also evaluated are
family atmosphere, boundaries, and social interest.

III. Directs for Art Task: The parents are instructed to watch during this task.
Children are told to draw a picture of their home showing all the rooms and
the yard. As they work, their therapist asks the following questions: What is
each family member's favorite place in the house? What is the mood in each
room, in the house as a whole? Are there rooms that are off limits? Is there
a room where the family seems to gather? The children are also asked to
write typical words they hear spoken in the house. Parents are reminded to
stay quiet and not guide or help their children.

IV. Materials to be used: The children are allowed to choose one medium to
complete the Art Task. They may choose from felt tip markers, pencils, oil
pastels, or tempera paints.

V. Time allowed for Art Task: Approximately 10 to 12 minutes are allowed.

VI Art Product Interpretation Form is attached.

Art Task #6

I. Name of Art Task: Solve A Problem

II. Purpose of Art Task: This task is designed to assess the family's courage,
creativity, willingness to risk, ability to solve problems, cooperation, and
social interest.
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III. Directions for Art Task: The family is given the following instructions. You
have been shipwrecked and washed up onto an island on which you must live
for 6 months. The blank paper in front of you is water and you are requested
to design the island. No further instructions are given.

IV. Materials to be used: The family is allowed to choose one medium to
complete the art task. They may choose from felt markers, pencils, oil
pastels, or tempera points. The large paper is attached to the wall or is
secured to an easel.

V. Time allowed for Art Task: 10 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #7

I. Name of Art Task: Family Recollections

II. Purpose of Art Task: This task is designed to assess individual family
member's perceptions of what it is like for them to live in their family.

III. Directions for Art Task: The therapist gives each family member a pencil
with an eraser and a 9 X 12 inch piece of paper. The family is then instructed
to close their eyes and relax for just a minute. As they relax, they are asked
to focus on a particular incident or memory of their family. They are asked to
recall the age they were when the incident occurred and the season of the year.
They are told to draw the incident the best they can with as many details as
they can recall. They are told not to talk to each other until all members are
finished. The therapist asks them to write the answers to questions about their
drawing when all are finished. Questions are, How old were You? What
happened? Who was there? What stands out most vividly? How do you feel
right now as you recall the incident? How did you feel at the time of the
incident? Write a headline for your drawing. For example, Boy, age 7, saves
dinner from burning!

IV. Materials to be used: Pencils and paper as per above instructions.

V. Time allowed for Art Task: 10 minutes are allowed.

VI. Art Product Interpretation Form is attached.
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Art Task #8

I. Name of Art Task: Carousel

II. Purpose of Art Task: This task is designed to assess boundaries and alliances
in the family. Also evaluated are self-esteem and courage of family members
and cooperation and respect among members.

III. Directions for Art Task: The therapist gives each family member a 9 x 12
inch piece of paper. Each family member is allowed to choose one color
marker or oil pastel. They are told to write their first names on their paper.
They are then asked to start drawing whatever they like on their paper. The
therapist gives them approximately 2 minutes, then instructs them to pass their
paper on to the family member sitting next to them. The therapist gives the
following instruction: continue drawing on the paper you have been given.
Do not ask any questions or make any comments. Two minutes are allowed
again for drawing. This sequence is repeated until the original family member
is again in possession of his or her paper. The therapist asks each member
what his or her reaction is to their drawing after all have added to it.

IV. Material to be used: Markers, oil pastels, and paper.

V. Time allowed for Art Task: 10 to 12 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #9

I. Name of Art Task: Family Coat of Arms

II. Purpose of Art Task: This task is designed to assess family self-esteem, goals,
and values.

III. Directions for Art Task: A piece of paper with a large shield drawn on it is
attached to the wall or secured to an easel. The family is then shown a picture
of a coat of arms and told about the symbols on it. They are then instructed to
design a coat of arms for their family that depicts history, goals, and values of
their own. They are also asked to create a Family Motto and to write it on the
top of the paper. They are given no further instructions regarding how to
complete the assignment.
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IV. Materials to be used: The family is allowed to choose whatever materials they
wish from the selection of pencils, felt tip markers, oil pastels, or tempera.
No further limits are given.

V. Time allowed for Art Task: 10 to 12 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #10

1. Name of Art Task: The Magic Pill

II. Purpose of Art Task: This task is designed to assess each family member's
perception of problem areas in the family and to evaluate the perceived
positives or rewarding aspects seen by individual family members.

Ill. Directions for Art Task: Each family member is given a 9 x 12 inch piece of
paper and is instructed to fold it in half. On one half they are requested to
draw something that is fulfilling or rewarding to them in their family and on
the other half to draw something that is frustrating or problematic to them.
They are asked to refrain from communicating with each other until they are
finished. When they are finished drawing, they are asked to write a title on
each half and to write their first name at the top. Family members are invited
to briefly show their drawings to the group. No discussion is allowed.

IV. Materials to be used: Family members are allowed to choose whatever
materials they wish from a selection of pencils, felt markers, or oil pastels.

V. Time allowed for Art Task: 10 to 12 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #11

I. Name of Art Task: Painting Blind

II. Purpose of Art Task: This task is designed to assess cooperation and trust
among family members and to evaluate their ability to risk participating in an
activity that is out of the ordinary. Also assessed are leadership in the family
and social interest.
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III. Directions for Art Task: Family members are told they are to decide jointly
on a theme for a mural they will be asked to complete. When they have
decided, the therapist asks them to choose one family member to lead them all
in completing the task. When a leader is chosen, each family member is
allowed to choose one cup of paint and a brush. Each family member, except
the designated leader, is given a blindfold and told to put it on. The leader is
then instructed to guide the family in completing the mural they have decided
upon. The leader is told the family will have 10 minutes to complete the
mural. When the painting is completed or the 10 minutes are up, the family
members are allowed to remove their blindfolds. They are given the
instruction to think of a title and to write it on the painting. Finally, the
therapist asks each family member to give one word that describes how he or
she felt about participating in the project.

IV. Materials to be used:

A. Enough individual paint cups with different color tempera paints and
brushes for each family member.

B. A large piece of paper attached to the wall with a large piece of paper on
the floor beneath it to catch drips.

C. Shirts, smocks, etc., to protect clothing if desired.
D. Enough blindfolds for family members.
E. Water in a large bucket and paper towels for cleanup.

V. Time allowed for family members: 15 to 20 minutes are allowed.

VI. Art Product Interpretation Form is attached.

Art Task #12

I. Name of Art Task: Conjoint Scribble Drawing

II. Purpose of Art Task: This task is a warm-up exercise that begins to assess the
family's ability to work together.

III. Directions for Art Task: To illustrate what is to be expected on this art task,
the therapist draws a scribble on a piece of paper and then gives the
instruction: On the paper in front of you draw a large scribble. Any or all of
you may draw the scribble. When the scribble is completed, the family is
asked to look for a picture or symbol within the scribble. (The therapist may
need to give an example to clarify what is meant.) The family is asked to
color in, accentuate, or add details to the picture they find.
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IV. Materials to be used: Pencils, oil pastels, or felt tip markers as chosen by the
family and large paper attached to a wall or on an easel.

V. Time allowed for Art Task: 5 to 8 minutes are allowed.

VI. Art Product Interpretation Form is attached.
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C-1: ART TASKS

Preparations and Instructions

Assemble the following materials:

1. Clipboards for each participant
2. White 9" x 12" drawing paper
3. Washable multi-colored wide felt tip markers
4. 8 oz. blocks of colored modeling clay for each participant
5. Washable tempera paint in covered containers with individual paint brushes
6. Bucket of water and paper towels
7. Sharpened pencils with erasers
8. Crayons or oil pastels
9. 30" x 40" paper attached to an easel or wall (at least 3 sheets)

10. Small portable table for clay work and enough chairs for each participant
11. 9" x 12" cardboard taped to clay table to place sculpture on

Give the following instructions:

You will be spending the next 60 minutes doing six art activities. You will need
no particular artistic ability or skills to do these activities. Allow yourself to
participate as freely as possible, making no judgments about the quality of the
work. Listen carefully for directions and time limits.

Administer the six art tasks in the following order:

Art Task #1: The Carousel (S. Dreikurs, 1988)

A. Purpose: This is a warm-up exercise designed to assess boundaries and
alliances in the family. Self-esteem and courage of family members and
cooperation and respect among members re also evaluated.

B. Directions: Family members are given clipboards with 9" x 12" paper
attached. Therapist offers a selection of colored markers and instructs each
family member to choose one. They are told: "Write your first name on your
paper. Give yourself a moment to think and decide on a picture you would
like to draw. Begin drawing and continue drawing until I tell you to stop."
(Two minutes are allowed for drawing.) They are then told: "Stop. Please
pass your clipboard to the family member to your left. Look at the clipboard
in front of you now. Consider what is being communicated in the drawing.
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Add to the drawing with your marker in whatever way you choose." (One
minute is allowed for drawing.) This process is repeated until all family
members have had a chance to draw on each clipboard and are again in
possession of their own work. They are told: "Please write a title for your
picture at the top of the page." The therapist then says: "At the bottom or on
the back of your paper, please write the answers to the following questions,
numbering each of your answers."

C. Que.stions:

1. What is your first reaction to your picture now that everyone has
contributed to it?

2. What was your picture about when you started?
3. What did it become at the end?
4. What did you like about what was added to your picture?
5. What did you dislike about what was added to your picture?

Art Task #2: Conrjioint Family Portrait (Wadeson, 1976)

A. Purpose: This task is designed to assess individual family member's
perceptions of what it is like for them to live in their family.

B. Directions: Clipboards with 9" x 12" paper attached are passed to each family
member. Pencils are handed out. The family is then told: "Please take a
minute to close your eyes and relax. 'Take a deep breath and think back to a
time in the past. Focus on a particular experience or incident you remember
of a time with your family. Recall the age you were when the incident
happened. Try to get as clear a picture as you can of your memory with as
many details as you can remember. Now draw the incident as best you can in
as much detail as possible. Do not draw stick people. Do not talk during this
exercise." About 5 to 7 minutes are allowed for drawing. Family is told
when about 2 minutes remain for drawing. Family is then told: "Stop
drawing. Please answer the following questions on your paper and number
your responses."

C. Questions:

1. What was your memory? What happened? Age?
2. Who was there?
3. What stands out the most about the incident?
4. How do you feel right now as you recall the incident?
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5. How do you remember feeling at the time of the incident?
6. Imagine that the experience you drew is the subject of a newspaper article.

At the top of your picture write a headline for the article. Example: Boy,
age 5, saves dinner from burning!

Art Task #4: Conjoint Kinetic Family Sculpture

A. urpoe: To obtain information about the family group's perceptions of family
roles, alliances, problems, social interest, strengths, and weaknesses.

B. Directions: The therapist brings forward a small table on which several colors
of modeling clay are placed. Therapist instructs: "Each family member will
choose one color of clay. Your task is to work as a group to make a sculpture
of your family doing something. You may complete this task any way you
choose." Therapist makes note of color of clay used by each member to
assess the contributions of each. Eight to 10 minutes are allowed. A 2-minute
warning is given. When time is up, therapist instructs family: "Decide on a
name for your sculpture." Therapist makes note of name.

C. Notes: Family Members' Clay Colors; Sculpture Title

Art Task #5: Solve A Problem (Wilson, 1988)

A. Puwose: This is designed to assess the family's courage, creativity,
willingness to risk, ability to solve problems, cooperation, and social interest.

B. Directions: The family is directed to an easel or wall where a large (30" x
40") paper is attached. They are told:: "You have been shipwrecked and
washed up onto an island where you must all live for 6 months. The blank
paper in front of you is the water, and it is your job to design the island. You
may complete this task using paint, markers, crayons, or pencils. You must
decide on ONE medium to use. You have 10 minutes to complete your
island." Therapist notes individual family member's contributions as they
work. A 2-minute warning is given. At the end of 10 minutes family is
instructed to name their island.

Island Name
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Art Task #: Individual Kinetic Family Drawings (Bums & Kaufman, 1970)

A. Purpose: To obtain individual family member's perceptions of family roles,
family problems, and strengths and weaknesses and to assess parents' family
of origin family constellation information.

B. Directions: Clipboards with 9: x 12" paper attached are handed to family
members. Pencils, crayons, and markers are made available. Family
members are told: "Draw your family doing something. Draw whole people,
not stick: people. You may use pencils, crayons, or markers. Do not draw the
same activity as the one your family depicted in the sculpture." Parents are
told to draw a picture of their family of origin doing something. Writ your
first name at the top of the paper. Five to 8 minutes are allowed. When time
is up, therapist instructs family members to write names of family members
shown in their picture above each figure. Parents are asked to write names
and ages of family members shown. Family members are then told: "Write
the activity you have shown your family to be engaged in."

Final Instructions

Therapist says: "You have now completed the six Art Tasks. In just a moment I
will ask you to complete a brief questionnaire in which you can write about what
this experience was like for you." Therapist then hands out the Family De-
Briefing Questionnaire and pencils to each family member. Family members are
told: "Use your clipboard to secure your questionnaire. Complete the questions
as completely and as best you can. You will have 10 minutes to write, and then
you will be given the opportunity to discuss your experience aloud. Please remain
quiet until all are finished writing.
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C-2: AFAAT ART TASK #1

CAROUSEL INTERPRETATION GUIDE

Family #

Family members' 1st names and marker color used by each:
(1) - (2) (3)

(4) - (5) (6)

Before beginning your interpretation, step back and look at the artwork from this task
and answer the following:

a. What stands out?
b. What is the energy level, rhythm expressed?
c. How integrated, unified is it as a whole?
d. What does the work say to you?
e. How do you feel as you look at it?
f. Imagine yourself in the artwork. How do you feel?

Picture #

Family member: Marker color used:

Title: meaningful/meaningless, related/unrelated to picture

Brief description of picture:

Emotional feeling conveyed in picture:

Theme: (positive/negative)
actions depicted: constructive/destructive, cooperative/competitive/discordant
hostile/friendly

Most prevalent color in picture: Least:

Who added positively to the picture? Negatively?
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Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Picture #

Family member:

Title:

Brief description of picture:

Marker color used:

meaningful/meaningless, related/unrelated to picture

Emotional feeling conveyed in picture:

Theme: (positive/negative)
actions depicted: constructive/destructive, ccoperative/competitive/discordant
hostile/friendly

Most prevalent color in picture: Least:

Who added positively to the picture? Negatively?

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Picture #

Family member: Marker color used:

Title: meaningful/meaningless, related/unrelated to picture

Brief description of picture:
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Emotional feeling conveyed in picture:

Theme: (positive/negative)
actions depicted: constructive/destructive, cooperative/competitive/discordant
hostile/friendly

Most prevalent color in picture: Least:

Who added positively to the picture? Negatively?

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Picture #

Family member: Marker color used:

Title: meaningful/meaningless, related/unrelated to picture

Brief description of picture:

Emotional feeling conveyed in picture:

Theme: (positive/negative)
actions depicted: constructive/destructive, cooperative/competitive/discordant
hostile/friendly

Most prevalent color in picture: Least:

Who added positively to the picture? Negatively?

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:
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Picture #

Family member:

Title:

Brief description of picture:

Marker color used:

meaningful/meaningless, related/unrelated to picture

Emotional feeling conveyed in picture:

Theme: (positive/negative)
actions depicted: constructive/destructive, cooperative/competitive/discordant
hostile/friendly

Most prevalent color in picture: Least:

Who added positively to the picture? Negatively?

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Picture #

Family member:

Title:

Brief description of picture:

Marker color used:

meaningful/meaningless, related/unrelated to picture

Emotional feeling conveyed in picture:

Theme: (positive/negative)
actions depicted: constructive/destructive, cooperative/competitive/discordant
hostile/friendly

Most prevalent color in picture: Least:

|||||||||



238

Who added positively to the picture? Negatively?

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Do your impressions, interpretations of the artwork from this task seem to be
consistent with what you observed in the family's interactions, or does the artwork
seem to compensate for or contradict their interactions? How?
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C-3: AFAAT ART TASK #2

CONJOINT FAMILY PORTRAIT INTERPRETATION GUIDE

Family #__

Participant(s):

Before beginning your interpretation, step back and look at the artwork from this task
and answer the following:

a. What stands out?
b. What is the energy level, rhythm expressed?
c. How integrated, unified is it as a whole?
d. What does the work say to you?
e. How do you feel as you look at it?
f. Imagine yourself in the artwork. How do you feel?

Title of Artwork:
meaningful/meaningless; related to subject of artwork/unrelated

Brief description of content of art work:

Materials used: least controlled ------------------------------------------- > most controlled
paint oil pastels felt markers pencils

Color: extent: intensity: variety:
use (inappropriate/appropriate)
your interpretation of meaning of color

Line quality: faint/light/moderate/dark; continuous/jagged

Words in picture:
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Circle the words in the groups below that apply to your observations of the artwork:

cold/warm/hot simple/complex
soft/hard hesitant/decisive
pleasant/unpleasant careless/careful
close/distant hostile/friendly
organized/chaotic involved/avoidant
empty/full/crowded pretty/ugly
perfectionist/haphazard

complete/incomplete small/large
cheerful/melancholy weak/strong
balanced/unbalanced neat/messy
dark/light serious/fun
relaxed/tense good/bad
tells story/makes statement
controlled/free/wild

Overall emotional feeling in artwork:
Actions shown: constructive/destructive; cooperative/competitive/d
hostile/friendly
Proportions: realistic/exaggerated/distorted
Perspective: back view/bird's eye view/realistic
Figures: stick/realistic/distorted Size: tiny/small/medium/large

round/angular/sharp fullbody/heads only

iscordant;

Who prominent? Receding? Missing?
Facial features: present/missing
Expression: pleasant/unpleasant; angry/sad/happy/fearful/bored/blank
Sex differences: expressed/unexpressed Who/How?

Who is close to whom?
Isolated figures? Figures partly off page?

How much detail is present in each figure?

Who drew each figure?

Note any of the following in the artwork:
Missing items/figures:
Oddities: _____
Repeated items:
Fields of force (e.g., throwing bet. figures)
Erasures:
Blackening out or crossing out:
Barriers:
Enclosures/compartments:
Extensions:
Underlining:

IIISII I I
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Abstractions:
Transparency:

Is the portrait a fairly accurate representation of the family or is the family
embellishing or detracting from the way they look?

Do your observations, interpretations of the artwork from this task seem to be
consistent with what you observed in the family's interactions, or does the artwork
seem to compensate for, or contradict their interactions? How?

Family Constellation:
Marital relationship:

Sibling relationships:

Parent/Child relationships:

What does the Family Portrait tell you about the family?
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C-4: AFAAT ART TASK #3

FAMILY RECOLLECTIONS INTERPRETATION GUIDE

Family # __

Family members' 1st names and marker color used by each:
(1) (2) (3)
(4) 1(5) (6)

Before beginning your interpretation, step back and look at the artwork from this task
and answer the following:

a.
b.
c.
d.
e.
f.

What stands out?
What is the energy level, rhythm expressed?
How integrated, unified is it as a whole?
What does the work say to you?
How do you feel as you look at it?
Imagine yourself in the artwork. How do you feel?

Picture #_

Family member: Age as shown in picture

Describe recollection in picture: is person alone, with others, active or passive,
cooperative, competitive, relationships with other members, pleasant or unpleasant
experience?)

Recollection of emotions about experience:

Heading: (positive/negative)

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:
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Picture #_

Family member: Age as shown in picture

Describe recollection in picture: is person alone, with others, active or passive,
cooperative, competitive, relationships with other members, pleasant or unpleasant
experience?)

Recollection of emotions about experience:

Heading: (positive/negative)

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Picture #

Family member: Age as shown in picture

Describe recollection in picture: is person alone, with others, active or passive,
cooperative, competitive, relationships with other members, pleasant or unpleasant
experience?) _

Recollection of emotions about experience:

Heading: (positive/negative)

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:
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Picture #

Family member: Age as shown in picture

Describe recollection in picture: is person alone, with others, active or passive,
cooperative, competitive, relationships with other members, pleasant or unpleasant
experience?)

Recollection of emotions about experience:

Heading: (positive/negative)

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Picture #

Family member: Age as shown in picture

Describe recollection in picture: is person alone, with others, active or passive,
cooperative, competitive, relationships with other members, pleasant or unpleasant
experience?)

Recollection of emotions about experience:

Heading: (positive/negative)

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:
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Picture #

Family member: Age as shown in picture

Describe recollection in picture: is person alone, with others, active or passive,
cooperative, competitive, relationships with other members, pleasant or unpleasant
experience?)

Recollection of emotions about experience:

Heading: (positive/negative)

Therapist's interpretation of picture (consider information above, interpret criteria,
participant's answers to questions:

Do your observations, interpretations of the artwork from this task seem to be
consistent with what you observed in the family's interactions, or does the artwork
seem to compensate for, or contradict their interactions? How?
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C-5: AFAAT ART TASK #4

CONJOINT KINETIC FAMILY SCULPTURE INTERPRETATION GUIDE

Family #

Participant(s):

Before beginning your interpretation, step back and look at the artwork from this task
and answer the following:

a. What stands out?
b. What is the energy level, rhythm expressed?
c. How integrated, unified is it as a whole?
d. What does the work say to you?
e. How do you feel as you look at it?
f. Imagine yourself in the artwork. How do you feel?

Sculpture Title:
Title: meaningful/meaningless; related to sculpture/unrelated to sculpture

Brief description of sculpture:

Circle the words in the groups below that

cold/warm/hot simple/complex
soft/hard hesitant/decisive
pleasant/unpleasant careless/careful
close/distant hostile/friendly
organized/chaotic involved/avoidant
empty/full/crowded pretty/ugly
perfectionist/haphazard

apply to your observations of the artwork:

complete/incomplete small/large
cheerful/melancholy weak/strong
balanced/unbalanced neat/messy
dark/light serious/fun
relaxed/tense good/bad
tells story/makes statement
controlled/free/wild

Overall emotional feeling in artwork:
Actions shown: constructive/destructive; cooper
hostile/friendly
Proportions: realistic/exaggerated/distorted
Perspective: backview/bird's eye view/realistic

rative/competitive/discordant;



247

Figures: stick/realistic/distorted Size: tiny/small/medium/large
round/angular/sharp fullbody/heads only

Who prominent? Receding? Missing?
Facial features: present/missing
Expression: pleasant/unpleasant; angry/sad/happy/fearful/bored/blank
Sex differences: expressed/unexpressed Who/How?

Who is close to whom?

Isolated figures? Figures partly off page?

How much detail is present in each figure?

Note any of the following in the artwork:
Missing items/figures:
Oddities:
Repeated items:
Fields of force (e.g., throwing bet. figures)

Items/figures squashed or destroyed:
Barriers:
Enclosures/compartments:
Extensions:
Abstractions:

Clay Utilization, Sculpture, Organization, and Expressive Qualities
(circle one that most fits your observation of the sculpture)

Level 1: Strong unified statement or story. Sculpture indicates family willing to
meet requirements of task and experiment, invent, and discover with clay.
Expressive qualities strong. Organization very good, parts integrated, total
impression of wholeness, unity. Idea conceived is clearly represented in
the sculpture.

Level 2: Attempt to make a personal statement or tell story, some willingness to go
beyond task to experiment, invent, and discover but concept not completely
unified and expressive qualities only moderate. Organization adequate,
some lack of integration, unity. Idea conceived is represented.
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Level 3: Statement or story goes little beyond requirements of task. Minimal
originality. Concept stereotyped. Expressive qualities limited. Some
problems with organizing parts. Unity not achieved though attempt is
made. Idea conceived is somewhat recognizable in final product. Parts
may be missing or some unrelated parts may be present.

Level 4: Requirements of task met. No originality, inventiveness, experimentation
evident. Final product lacks personal expression. Stereotyped and typical
actions. Organization lacking. Parts may be missing. Parts unrelated to
conceived idea may be present. Unity and expression of conceived idea
not evident in final product.

Level 5: Requirements of task not met. Very sketchy or no statement or story
attempted or depicted. Little effort to utilize clay. Confusion not
organization; significant parts may be missing or parts totally unrelated to
the idea conceived may be represented. Chaotic representation or barren,
incomplete representation in final product.

Do your impressions, interpretations of the artwork from this task seem to be
consistent with what you observed in the family's interactions, or does the artwork
seem to compensate for, or contradict, their interactions? How?
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C-6: AFAAT ART TASK #5

SOLVE A PROBLEM INTERPRETATION GUIDE

Family #__

Participant(s):

Before beginning your interpretation, step back and look at the artwork from this task
and answer the following:

a. What stands out?
b. What is the energy level, rhythm expressed?
c. How integrated, unified is it as a whole?
d. What does the work say to you?
e. How do you feel as you look at it?
f. Imagine yourself in the artwork. How do you feel?

Name of Island:
Name: meaningful/meaningless; related to sculpture/unrelated to sculpture

Brief description of content of artwork:

Materials used: least controlled ------------------------------ >most controlled
paint oil pastels felt markers pencils

Color: extent: intensity: variety:
use (inappropriate/appropriate)
your interpretation of meaning of color

Line quality: faint/light/moderate/dark; continuous/jagged

Words in picture:



250

Circle the words in the groups below that apply to your observations of the artwork:

cold/warm/hot
soft/hard
pleasant/unpleasant
close/distant
organized/chaotic
empty/full/crowded
perfectionist/haphaza

simple/complex
hesitant/decisive
careless/careful
hostile/friendly
involved/avoidant
pretty/ugly

complete/incomplete small/large
cheerful/melancholy weak/strong
balanced/unbalanced neat/messy
dark/light serious/fun
relaxed/tense good/bad
tells story/makes statement
controlled/free/wild

Overall emotional feeling in artwork:
Actions shown: constructive/destructive; cooperative/competitive/discordant;
hostile/friendly
Proportions: realistic/exaggerated/distorted
Perspective: backview/bird's eye view/realistic

Figures: stick/realistic/distorted
round/angular/sharp

Size: tiny/small/medium/large
fullbody/heads only

Who prominent? Receding? Missing?
Facial features: present/missing
Expression: pleasant/unpleasant; angry/sad/happy/fearful/bored/blank
Sex differences: expressed/unexpressed Who/How?

Who is close to whom?
Isolated figures? Figures partly off page?

How much detail is present in each figure?

Who drew each figure?

Note any of the following in the artwork:
Missing items/figures:
Oddities:
Repeated items:
Fields of force (e.g., throwing bet. figures)
Erasures:
Blackening out or crossing out:
Barriers:_
Enclosures/compartments:
Extensions:
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Underlining:
Abstractions:
Transparency:

How did the family solve the problem (creativity, imagination, usefulness,
practicality, organization)?

Do your impressions, interpretations of the artwork from this task seem to be
consistent with what you observed in the family's interactions, or does the artwork
seem to compensate for, or contradict, their interactions? How?
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C-7: AFAAT ART TASK #6

INDIVIDUAL KINETIC FAMILY DRAWING (KFD) INTERPRETATION GUIDE

Family #

Family members' 1st names and marker color used by each:
(1) -(2) (3)
(4) _- (5) (6)

Before beginning your interpretation, step back and look at the artwork from this task
and answer the following:

a. What stands out?
b. What is the energy level, rhythm expressed?
c. How integrated, unified is it as a whole?
d. What does the work say to you?
e. How do you feel as you look at it?
f. Imagine yourself in the artwork. How do you feel?

Materials used: least controlled
paint oil pastels felt markers

> most controlled
pencils

Color: extent: intensity: variety:
use (inappropriate/appropriate)
your interpretation of meaning of color

Line quality: faint/light/moderate/dark; continuous/jagged

Words in picture:-

Circle the words in the groups below that apply to your observations of the artwork:

cold/warm/hot simple/complex
soft/hard hesitant/decisive
pleasant/unpleasant careless/careful
close/distant hostile/friendly
organized/chaotic involved/avoidant
empty/full/crowded pretty/ugly
perfectionist/haphazard

complete/incomplete small/large
cheerful/melancholy weak/strong
balanced/unbalanced neat/messy
dark/light serious/fun
relaxed/tense good/bad
tells story/makes statement
controlled/free/wild

---------I-------------------------
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Overall emotional feeling in artwork:

Actions shown: constructive/destructive; cooperative/competitive/discordant;
hostile/friendly
Proportions: realistic/exaggerated/distorted
Perspective: backview/bird's eye view/realistic

Figures: stick/realistic/distorted Size: tiny/small/medium/large
round/angular/sharp fullbody/heads only

Who prominent? Receding? Missing?
Facial features: present/missing
Expression: pleasant/unpleasant; angry/sad/happy/fearful/bored/blank
Sex differences: expressed/unexpressed Who/How?

Who is close to whom?

Isolated figures? Figures partly off page?

How much detail is present in each figure?

Note any of the following in the artwork:
Missing items/figures:
Oddities:
Repeated items:
Fields of force (e.g., throwing bet. figures)

Erasures:
Blackening out or crossing out:

Barriers:
Enclosures/compartments:
Extensions:
Underlining:
Abstractions:
Transparency:

Picture #

Family member:

Brief description of picture:
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Therapist interpretation of picture based on criteria above:

Picture # ___

Family member:

Brief description of picture:

Therapist interpretation of picture based on criteria above:

Picture # _

Family member:

Brief description of picture:

Therapist interpretation of picture based on criteria above:

Picture #

Family member:

Brief description of picture:
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Therapist interpretation of picture based on criteria above:

Picture # __

Family member:

Brief description of picture:

Therapist interpretation of picture based on criteria above:

Picture #

Family member:

Brief description of picture:

Therapist interpretation of picture based on criteria above:

* I il||| | | | | -
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C-8: ART TASK THEME INTERPRETATION SUMMARY

Review each art task interpretation briefly. In the space provided write in any
themes, significant messages, emotions, symbols, and/or meanings you derived from
your interpretation of this family's artwork.

Art Task #1

Art Task #2

Art Task #3

Art Task #4

Art Task #5
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Art Task #6

Note similar and repetitive themes, messages, emotions, etc. Use this summary in
combination with the Family Interaction Interpretation Guide to assist you in
developing hypotheses about the family.
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C-9: AFAAT FAMILY HYPOTHESES GUIDE

Review and think over the information you have obtained from the family's
interactions, de-briefing responses, and artwork. Based on your interpretation of the
family, what hypotheses can you make about::

Family constellation:

Family atmosphere:

Strengths:

Weaknesses:

Social interest:

Self-esteem:

Courage:

Priorities:

Values:

Goals:

Family problems:

Lifestyle of members:

Based on the information you have obtained from the AFAAT, what treatment
recommendations, if any, would you suggest to assist the family? Why?
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C-10: FAMILY DE-BRIEFING QUESTIONNAIRE

1. My opinion of being a part of my family's art therapy session is (circle one):

a. I enjoyed expressing myself through art with my family.
b. I would prefer to do something else to express myself with my family.
c. I have no strong feelings one way or another about the art therapy session.
d. I disliked participating in the art therapy session with my family.

2. My favorite art task was

because

3. My least favorite art task was

because

4. My favorite artwork is

because

5. The artwork I like the least is

because

6. What did you learn about yourself from the art therapy experience?
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7. What did you learn about your family from the art therapy experience?

8. How do you feel about the way you participated in the session and the artwork
you completed?

9. a. If you could participate in the art therapy session again, what, if anything,
would you do differently?

b. What would you ask your family to do differently?

10. If an observer were to look at your family's artworks, what messages and
information do you think they could possible get from your family's art?
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C-11: AFAAT FAMILY INTERACTION INTERPRETATION GUIDE

Family # ___

Answer the questions below with regard to the behavior and interactions you observed
about the family during the administration of the six art tasks and the de-briefing
period of the AFAAT.

1. How did the family respond to the directions given?

2. How did the family go about choosing the materials they would use for the art
tasks?

3. How did the family go about completing the art tasks and the de-briefing
questionnaire? (Who started?, etc.)

4. What attitude(s) did family members take toward each other? (e.g., accepting,
critical, rejecting, protective)

5. How did the family communicate with each other? Voice tone? Eye contact?
Loud/soft? Verbally, non-verbally?

6. Did the family work together as a group, in teams, or independently?
(Exclude individual art tasks) Alliances? Explain.

7. How did the parents interact with each other? Siblings?
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8. Next to each of the descriptive terms below, write the first name(s) of the
family members) whose behavior fit the characteristic the MOST during the
AFAAT process. Leave blank those that do not apply.

Leader
Peacemaker
Resistant
Passive
Dominating
Isolator
Patient
Intolerant
Critical
Conforming
Funny/Humorous
Pitying
Considerate
Strongest
Spontaneous
Perfectionist
Helpless
Idealistic
Relaxed

Followers
Controller
Rebellious
Aggressive
Rule Maker
Argumentative
Encouraging
Frustrated
Competitive
Non-Conforming
Punished
Pitied
Sensitive
Weakest
Pleaser
Helpful
Materialistic
Energetic
Self-Confident

9. From your observations during the AFAAT, what are the family members'
boundaries like? (weak, flexible, rigid)? Describe for each member.

10. How did the family approach and solve any problems that were presented
during the AFAAT?

11. How creative and willing to take risks were family members?

12. Were family members involved with each other during the AFAAT, or did
they appear distant or detached?
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13. What was the overall level of involvement of each family member?

Not involved Somewhat involved Very involved
1 2 3

Over-involved
4

(Put name of family member and appropriate number in space)

Father ____

Child
Mother
Child

Child
Child

14. Which family member(s)' ideas were listened to and utilized? Which were
ignored?

15. How much fun did the family appear to have during the AFAAT? What was
the sense of humor noted?

16. What was the overall energy level expressed by the family during the
AFAAT?

17. What was the overall emotional feeling you observed during the family's
interactions?

18. Considering the stage of development this family is in, were family members'
behavior in keeping with what is normally seen during this period? Why or
why not?

19. What parenting style did the parent(s) appear to use? (autocratic, permissive,
rescuing, democratic) What evidence suggested the parenting style?

20. If children in the family misbehaved, what were the goals of their
misbehavior, based on their interactions with parents and siblings, during the
AFAAT? (attention, power, revenge, showing inadequacy)
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FAMILY HYPOTHESES MASTER LIST

This list is a composite of the hypotheses generated from the training session

with the three family therapists. This master list was generated through a discussion

with the three family therapists and the researcher. Areas of agreement and

disagreement among the three family therapists and the researcher were clarified.

Changes were negotiated on areas where disagreement occurred.

Family constellation: The father was seen as a traditional head of the house

with the mother playing the role of "mom" to her husband. The oldest son was seen

as the person who acts out humor in the family; the middle son appeared to be the

designated "scapegoat"; and the youngest family member, a daughter, was seen as the

baby. There appeared to be a somewhat destructive/negative alliance between the

parents and an alliance between the mother and the oldest son, who it was thought

may have been functioning in a surrogate husband role. The two younger siblings

were seen as having a conflicted alliance.

Family atmOsphere: The atmosphere appeared critical, close, confining, with

much covert behavior. There was a sense that things happen by default, and the

atmosphere was seen as chaotic in a covert way. Though chaotic, the atmosphere was

thought to be a good-natured sort of chaos with underlying negative emotions.

Strengths: A desire to connect, good intentions, a desire to come to

consensus, and intelligence were strengths.
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Weaknesses:: Weaknesses included covertness, lack of emotional expression,

poor coping skills and communication, poor problem-solving ability, and a weak

sense of family identity.

Social interest: This was moderate to high, with family members seeming to

genuinely care about each other.

Self-esteem: Self-esteem was low to moderate for the family as a whole.

Individually, the mother appeared lowest, followed by younger son and daughter,

father, with the oldest son the highest.

Courage: Courage appeared moderate, as evidenced by willingness to

participate in the study, utilize materials in a risking, creative manner, and honesty in

owning one's own mistakes.

Priorities: The priority for the father was control, for the mother comfort, for

the oldest superiority, for the middle child power and control, and for the youngest

pleasing.

Values: Don't make waves; get along.

Goals: Be more cohesive while everyone is doing his or her own thing.

Family problems: There was difficulty allowing the oldest to separate because

the family has not yet mastered coming together and frustration at not getting along

more effectively. There were problems with trust, communication, possible

depression on the part of the mother, anger problems with the middle son, and marital

strife.
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Lifestyle: The father is a controller, the mother a victim/martyr, the oldest a

driver, the middle child an opposer or inadequate, and the youngest a baby.

Treatment recommendations: Recommendations included an assessment for

depression and probable individual sessions for the mother, marital therapy for the

parents, family sessions to focus on building cohesiveness, expressing feelings, and

allowing more spontaneity of personal expression.
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AFAAT DATA INTERPRETATION INSTRUCTIONS

1. Watch the videotape of the family's AFAAT experience. You may want to view
only brief portions of the individual art tasks (#1, #3, #6) and then fast forward to
the conjoint art tasks (#2, #4, #5).

2. Place the artwork close to you for observation while you are watching the video
to get a better view of the family's artwork.

3. Watch the video a second time, fast forwarding through individual art tasks and
taking notes as necessary. Complete the Family Interaction Interpretation Guide
during and after you have watched the video for the second time.

4. Stay within a time limit of no more than 4 hours per family for complete
interpretation. This includes interaction and artwork interpretation. Don't over-
interpret. Note what you believe is most remarkable and meaningful.

5. For interpreting artworks:

a. Read the De-Briefing Questionnaire response summary before beginning.

b. Follow directions on each interpretation guide, and if you have no answer for

a particular question, leave it blank.

c. Keep the interpretation handout mailed to you prior to training nearby while

you are working on the data for easy reference.

d. The meaning of particular symbols, placement, colors, etc., is NEVER
absolute so make certain that a particular meaning fits with what you observe
in the family or with a family member. . . some things may be only clues to
explore in future sessions (make note of this in your hypotheses).

e. Read the response summaries from the family's Carousel and Family
Recollections before interpreting the artwork from these tasks.

6. Suggested sequence for interpreting:

a. Study the genogram.

b. Watch the video as described above.

c. Complete the Family Interaction Interpretation Guide.
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d. Read the De-Briefing Questionnaire response summary.

e. Study the seating arrangement; observe marker colors used in the Carousel Art
Task.

f. Complete the Art Task interpretation guides in the order presented.

g. Complete the Art Task Theme Summary and the Family Hypotheses Guide.

7. For each of the six families you will be given:

a. Video with family's number on it.

b. Color-coded and numbered interpretation manual.

c. Kinetic Family Sculpture photos in manila envelope.

d. Three boards with the drawings from Carousel, Family Recollections, and
Individual Kinetic Family Drawings attached.

e. A roll with two artworks: Conjoint Family Portrait and Solve A Problem.

8. Interpretation manuals are color-coded as follows:

Family #1 - yellow gold
Family #2 - purple
Family #3 - red
Family #4 - black
Family #5 - royal blue
Family #6 - turquoise
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FAMILY THERAPIST'S AFAAT EVALUATION QUESTIONNAIRE

Please give your opinions in response to the questions below:

I. Art Tasks.

For each of the 6 art tasks presented in the AFAAT, please answer the questions
below and give a brief explanation for your reply.

Art Task #1. Carousel

1. Did the task elicit information according to the purpose stated? Yes/No. Explain
briefly.

2. Were the directions for completing the Art Task easy for you and the families to
understand? Yes/No. Explain briefly.

3. Was the Art Task interpretation form comprehensive and useful in helping you
understand the meaning of the art works? Yes/No. Explain briefly.

4. Looking at all six of the AFAAT Art Tasks, where does this one fit in order of
importance? (most important) 1 2 3 4 5 (least important. Circle one.
Explain briefly.

Art Task #2. Conjoint Family Portrait

1. Did the task elicit information according to the purpose stated? Yes/No. Explain
briefly.
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2. Were the directions for completing the Art Task easy for you and the families to
understand? Yes/No. Explain briefly.

3. Was the Art Task interpretation form comprehensive and useful in helping you
understand the meaning of the art works? Yes/No. Explain briefly.

4. Looking at all six of the AFAAT Art Tasks, where does this one fit in order of
importance? (most important) 1 2 3 4 5 (least important). Circle one.
Explain briefly.

Art Task #3. Family Recollections

1. Did the task elicit information according to the purpose stated? Yes/No. Explain
briefly.

2. Were the directions for completing the Art Task easy for you and the families to
understand? Yes/No. Explain briefly.

3. Was the Art Task interpretation form comprehensive and useful in helping you
understand the meaning of the art works? Yes/No. Explain briefly.

4. Looking at all six of the AFAAT Art Tasks, where does this one fit in order of
importance? (most important) 1 2 3 4 5 (least important). Circle one.
Explain briefly.
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Art Task #4. Conjoint Kinetic Family Sculpture

1. Did the task elicit information according to the purpose stated? Yes/No. Explain
briefly.

2. Were the directions for completing the Art Task easy for you and the families to
understand? Yes/No. Explain briefly.

3. Was the Art Task interpretation form comprehensive and useful in helping you
understand the meaning of the art works? Yes/No. Explain briefly.

4. Looking at all six of the AFAAT Art Tasks, where does this one fit in order of
importance? (most important) 1 2 3 4 5 (least important). Circle one.
Explain briefly.

Art Task #5. Solve A Problem

1. Did the task elicit information according to the purpose stated? Yes/No. Explain
briefly.

2. Were the directions for completing the Art Task easy for you and the families to
understand? Yes/No. Explain briefly.

3. Was the Art Task interpretation form comprehensive and useful in helping you
understand the meaning of the art works? Yes/No. Explain briefly.
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4. Looking at all six of the AFAAT Art Tasks, where does this one fit in order of
importance? (most important) 1 2 3 4 5 (least important). Circle one.
Explain briefly.

Art Task #6. Individual Kinetic Family Drawings

1. Did the task elicit information according to the purpose stated? Yes/No. Explain
briefly.

2. Were the directions for completing the Art Task easy for you and the families to
understand? Yes/No. Explain briefly.

3. Was the Art Task interpretation form comprehensive and useful in helping you
understand the meaning of the art works? Yes/No. Explain briefly.

4. Looking at all six of the AFAAT Art Tasks, where does this one fit in order of
importance? (most important) 1 2 3 4 5 (least important). Circle one.
Explain briefly.

Please offer any suggestions for other art tasks you think may be useful in gathering
initial interview information from families. Please explain the art task(s), its purpose,
and information you expect to obtain from using it.
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II. De-Briefing Questionnaire

1. Did the questions asked elicit useful information about family functioning that was
pertinent to the uses of an Adlerian family therapist in initial interviewing?
Yes No
Explain briefly.

2. Did the questions asked appear to offer the family a better understanding of
themselves?
Yes No
Explain briefly.

3. Please briefly state any additions, deletions, and/or recommendations you may
have about the De-Briefing Questionnaire.

III. Family Interaction Evaluation and Interpretation Form

1. Did the questions in the above form assist you in organizing the data obtained
from the art therapy session and the art products?
Yes No
Explain briefly.

2. Were the questions posed sufficient for you to formulate an adequate overall
understanding of the family and to formulate hypotheses about the family in
Adlerian terms?
Yes No
Explain briefly.
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3. Please briefly state any additions, deletions, or recommendations you may have
about the Family Interaction Evaluation Interpretation.

IV. The AFAAT

1. Briefly identify and discuss the similarities and differences between the
information you generally try to obtain in an initial Adlerian family therapy
interview and the AFAAT.

2. Did the use of art activities in the initial interview process produce additional
information about the families that would not have been available in conducting
an initial family therapy interview that relied mainly on verbal communication?
Why or why not?

3. What is your opinion regarding the use of timing in administering the art tasks to
the families? Advantages and disadvantages?

4. What is your opinion of the role of the therapist as observed during the AFAAT
sessions with the families who participated? Recommendations?

5. Discuss the pros and cons of using the AFAAT in family counseling. Would you
use it? If not, what changes would need to be made to make it practical and
useful to you in your practice?

6. According to your observations of the families who participated in the AFAAT,
in your opinion, what interactions, themes, symbols, etc., are representative of
families who are in the adolescent stage of the family lifecycle?

7. Please note any significant differences you noted among families in regard to their
type. (nuclear/intact, single-parent, step/blended)

8. Please note any significant similarities you noted among families in regard to their
type. (nuclear/intact, single-parent, step/blended)
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CONSENT FORM

Dear Family Member:

I am conducting a research study to test the effectiveness of a family art
assessment tool I have developed. In order to evaluate how useful the art assessment
tool is in understanding families it is necessary that I test the family art assessment
tool with families such as yours. As participants, your family will spend
approximately 60 minutes with me completing various art activities. After the session
you will be given a 20 to 30 minute de-briefing session. The entire 90-minute session
will be audio/videotaped and will be observed by UNT counseling interns.

If you should desire it, an additional feedback session will be scheduled for
you to further discuss the art therapy session you participated in. This session will
also be audio/videotaped and observed by UNT counseling interns.

In order to gather information that is truly representative of your family, it is
most important that all family members voluntarily agree to participate in the study.
For that reason I ask that each of you read and sign the Consent Form. Also, I offer
each of you the opportunity to discuss any concerns you may have about the interview
prior to our beginning the session.

Though it is unlikely that the art interview will be a difficult experience, it is
possible that you may feel uncomfortable at times. If at any time during the art
interview, any of you become so uncomfortable with an activity or the interview itself
that you find it difficult to continue, you are free to stop.

To ensure confidentiality, your art products and audio/videotape will be coded
with a number rather than your last name. To further ensure your confidentiality,
only your first names will be used in the sessions. The counseling interns who may
observe your sessions will be required to keep confidentiality regarding your
participation in the art therapy sessions. After the entire study is completed, your art
work will be erased of any family identifying marks, and the audio/videotapes will be
erased and incinerated unless you give your consent to allow them to be used for
teaching purposes. This will be discussed with you at the end of your participation in
the study. Thank you for participating. If, for any reason, you need to contact me,
please reach me at:

Vicki D. Millican
12820 Hillcrest, Suite 218
Dallas, Texas 75230
Phone: (214) 385-8863
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Your Consent:

I have read the preceding information, and I agree to participate in this study
that has been approved by the University of North Texas Human Subjects Committee
and will be conducted by Vicki D. Millican. I understand that the interviews will be
audio/videotaped and observed by UNT counseling interns. The information on the
tape will be used only for the purpose of gathering information for this study. Should
Vicki D. Millican 'wish to use the tapes for teaching or training purposes, further
written consent will be obtained from me for that purpose. To ensure my
confidentiality, I understand that any identifying marks will be removed from the art
work and that the audio/videotape will be erased and disposed of at the end of the
study. I understand that the counseling interns who may observe my sessions will be
required to keep in confidence their observations of my participation.

I am aware that my participation in this study is voluntary and that I may
terminate my participation at any time during this study.

(date)(signed)

(Researcher)

I have read the above letter to my child/children and am satisfied that they
understand the information provided and that they voluntarily agree to participate in
this study.

(Parent/legal guardian) (date)
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University of North Texas
Sponsored Projects Administration

November 15, 1995

Vickie Clement-Millicon
9411 Vine Wood
Dallas, TX 75228

Dear Ms. Clement-Millicon:

Your proposal entitled "An Exploration of an Adlerian Family Art Therapy Assessment Tool with
Families of Adolescents," has undergone expedited review and has been approved by the IRB
under 45 CFR 46.110.

If you have any questions, please contact me at (817) 565-3940.

Good luck on your project.

Sincerely,

Sandra L. Terrell, Chair
Institutional Review Board

SLT/ls

P.O. Box 13646 a Denton, Texas 76203-6646
817/565-3940 * FAX: 817/565-4277 * INTERNET: Laiie@Abn.Unt.Edu s TDD: 800/735-2989
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I-1: EXPERT RATER'S PEARSON PRODUCT MOMENT CORRELATION

COEFFICIENTS (I-II)

Art Rater Rater
Tasks I II X-X Y- Y (xy) X2  y2 r

Scores Scores

1

2

3

4

5

6

7

8

9

10

11

12

86

90

88

66

76

81

82

79

65

75

72

63

96

99

102

84

76

101

94

101

91

94

103

71

9.08

-13.08

11.08

-10.92

-. 92

4.08

5.08

2.08

-11.92

-1.92

-4.92

-15.92

.58

6.58

9.58

-8.42

-16.42

8.58

1.58

8.58

-1.42

1.58

10.58

-21.42

5.27

86.07

106.15

91.95

15.11

35.01

8.03

17.85

16.93

-3.03

-52.05

298.17

82.45

171.09

122.77

119.25

.85

16.65

25.81

4.33

142.09

3.69

24.21

193.77

.34

43.30

91.78

70.90

269.62

76.62

2.50

76.62

2.02

2.50

111.94

458.82

.60

76.92 92.42 0 0 625.46 906.96 1206.96

The coefficient of determination is .36.

The Pearson product-moment correlation coefficient between Expert Rater I and
Expert Rater II is .60.
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1-2: EXPERT RATER'S PEARSON PRODUCT MOMENT CORRELATION

COEFFICIENTS (I-III)

Art Rater Rater
Tasks I III X - X Y - Y (xy) X2  y2 r

Scores Scores

1

2

3

4

5

6

7

8

9

10

11

12

86

90

88

66

76

81

82

79

65

75

72

63

97

95

98

58

99

99

100

98

100

100

91

101

9.08

-13.08

11.08

-10.92

-. 92

4.08

5.08

2.08

-11.92

-1.92

-4.92

-15.92

2.33

.33

3.33

-36.67

4.33

4.33

5.33

3.33

5.33

5.33

-3.67

6.33

21.16

4.32

36.90

400.44

3.98

17.67

27.08

6.93

63.53

10.23

18.06

88.11

82.45

171.09

122.77

119.25

.85

16.65

25.81

4.33

142.09

3.69

24.21

193.77

5.43

.11

11.09

1344.69

18.75

18.75

28.41

11.09

28.41

28.41

13.47

40.07

.59

76.91 94.67 0 0 698.41 906.96 1548.68

The coefficient of determination is .34.

The Pearson product-moment correlation coefficient between Expert Rater I and
Expert Rater II is .59.
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1-3: EXPERT RATER'S PEARSON PRODUCT MOMENT CORRELATION

COEFFICIENTS (II-III)

Art Rater Rater _ _
Tasks H III X - X Y - Y (xy) X2  Y2 r

Scores Scores

1

2

3

4

5

6

7

8

9

10

11

12

93

99

102

84

76

101

94

101

91

94

103

71

97

95

98

58

99

99

100

98

100

100

91

101

9.08

-13.08

11.08

-10.92

-. 92

4.08

5.08

2.08

-11.92

-1.92

-4.92

-15.92

2.33

.33

3.33

-36.67

4.33

4.33

5.33

3.33

5.33

5.33

-3.67

6.33

21.16

4.32

36.90

400.44

3.98

17.67

27.08

6.93

63.53

10.23

18.06

88.11

.34

43.30

91.78

70.90

269.62

76.62

2.50

76.62

2.02

2.50

111.94

458.82

5.43

.11

11.09

1344.69

18.75

18.75

28.41

11.09

28.41

28.41

13.47

40.07

.51

92.41 94.67 0 0 698.41 1206.96 1548.68

The coefficient of determination is .26.

The Pearson product-moment correlation coefficient between Expert Rater I and
Expert Rater II is .51.
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1-4: EXPERT RATER'S VARIANCE ON 12 SUBMITTED ART TASKS

Art Task Variance Minimum Maximum

4

12

5

9

11

10

1

7

8

6

2

3

177.33

401.33

176.33

330.33

244.33

170.33

31.00*

84.00*

142.33*

121.33*

20.33*

52.00*

58.00

63.00

76.00

65.00

72.00

75.00

86.00

82.00

79.00

81.00

99.00

88.00

84.00

101.00

99.00

100.00

103.00

100.00

97.00

100.00

101.00

101.00

99.00

102.00

*Expert raters had least variance in scores on Art Tasks 1, 2, 3, 6, 7, and 8.
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1-5: EXPERT RATERS' 12 ART TASKS MEAN SCORE AFAAT

APPLICABILITY CATEGORIES

Poor Moderate High
Art Task Score Score Score

Below 75 76-89 90 or
above

1. Conjoint Family Portrait 92.0*

2. KFD 94.7*

3. Conjoint KFD 96.0*

4. Family Life Space 59.3

5. Family Floor Plan 83.7

6. Solve A Problem 93.7*

7. Family Recollections 92.0*

8. Carousel 92.7*

9. Family Coat of Arms 85.3

10. Magic Pill 89.7

11. Paint Blind 88.7

12. Conjoint Scribble 78.3

*Six Art Tasks with highest suitability for AFAAT purposes.
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1-6: SPEARMAN RHO COEFFICIENT

EXPERT RATERS' RANKS ASSIGNED TO 12 ART TASKS (I-II)

Art Task Expert Rater I Expert Rater LI d & p

1

2

3

4

5

3

1

2

10

7

5

4

6

11

8

9

12

6

7

8

9

10

11

12

8

5

2

10

11

3.5

6.5

3.5

9

6.5

1

12

-.50

-5.00

-4.00

0

0

-4.00

1.50

-2.50

2.50

2.00

1.50

8.00

0

-.5025.00

16.00

0

0

16.00

2.25

6.25

6.25

4.00

2.25

64.00

0

142.00

The Spearman rho (p) between Expert Rater I and Expert Rater II is -.50.
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1-7: SPEARMAN RHO COEFFICIENT

EXPERT RATERS' RANKS ASSIGNED TO 12 ART TASKS (I-III)

Art Task Expert Rater I Expert Rater III d d2 p

1

2

3

4

5

6

7

8

9

10

11

12

3

1

2

10

7

5

4

6

11

8

9

12

9

10

7.5

12

5.5

5.5

3

7.5

3

3

11

1

-6.00

-9.00

-5.50

-2.00

1.50

-.50

1.00

-1.50

8.00

5.00

-2.00

11.00

-1

-.2936.00

81.00

30.25

4.00

2.25

.25

1.00

2.25

64.00

25.00

4.00

121.00

371.00

The Spearman rho (p) between Expert Rater I and Expert Rater III is -.29.
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1-8: SPEARMAN RHO COEFFICIENT

EXPERT RATERS' RANKS ASSIGNED TO 12 ART TASKS (II-III)

Art Task Expert Rater II Expert Rater III d d2 p

1

2

3

4

5

6

7

8

9

10

11

12

8

5

2

10

11

3.5

6.5

3.5

9

6.5

1

12

9

10

7.5

12

5.5

5.5

3

7.5

3

3

11

1

-1.00

-5.00

-5.50

-2.00

5.50

-2.00

3.50

-4.00

6.00

3.50

-10.00

11.00

0

1.00

25.00

30.25

4.00

30.25

4.00

12.25

16.00

36.00

12.25

100.00

121.00

-.37

392.00

The Spearman rho (p) between Expert Rater II and Expert Rater III is -.37.
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1-9: KENDALL COEFFICIENT OF CONCORDANCE W

EXPERT RATERS' RANKS ASSIGNED FOR SIX ART TASKS

Art Tasks W

Expert Rater a b c d e f

A 2 6 4 5 3 1 .29

B 4 1 2 5 3 6

C 2 3 4 6 5 1

8 10 10 16 11 8

6.25 .25 .25 30.25 .25 9



293

1-10: STANDARD DEVIATION FAMILY INTERACTION INTERPRETATION
GUIDE

X X - X (X-X)2  S.D.

51 -1 1 2.65

50 -2 4

52 3 9

156 0 14

52

The standard deviation for the three raters' scores on the Family Interaction
Interpretation Guide is 2.65.
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