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School leaders often contemplate implementing measures that will increase 

community and parent involvement in schools. There is a shortage of research that 

concisely takes school leadership through a process that details how to integrate parent 

and community input in a school transformation initiative and careful analysis of student 

outcomes. Within this study, I provide an in-depth look at one school district’s efforts to 

engage its community through strategic planning and mission and vision redesign. This 

process includes community involvement at every phase. For the purpose of this study, 

community refers to both community members who do not have children in the school 

system and parents of current students. In this study, I outline the inception of the 

transformation effort, the ongoing efforts to include community input in decision-

making and campus implementation, and finally a review of the overarching impact on 

leadership, staff, students and community.  Data collection analyzed in this study include 

assessment data, survey data, discipline data and walk through data collected by the 

school district.
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CHAPTER 1 

INTRODUCTION 

School districts in Texas serve communities and often public schools provide a 

common bond that binds community members. Even though school districts are inexorably 

linked to their communities, these public organizations often lack the motivation or 

dedication to design and implement transformative strategic planning with large-scale 

community input. Participatory strategic planning can inform school district leaders of 

community expectations and apprise community members to every day school district 

reality. School districts do not develop consistent methods by which to communicate with 

their constituents (Winand & Edlefson, 2008). The absence of this essential community 

contribution in the schools can lead to a deterioration of the school’s relationship with its 

surrounding community. This deterioration almost always leads to questions about 

efficiency, lost bond elections, and a general distrust between school officials and the 

public. School district leaders must see a link between successful implementation of their 

planned vision and the value of communication with their communities. School district 

leaders occasionally have difficulty navigating the community input. That difficulty, in 

essence, results in either not obtaining input or ineffectively applying the input received. In 

addition, when involving the community, there is more pressure to involve all parties in 

decision-making which forces a procedural safeguard that might not have been in place 

before. Within this study, I evaluated student and staff outcomes in a Texas suburban 

school district that is in the midst of school transformation involving the participation of 

the community including parents, staff, students, and other community members in 

strategic planning, during and post implementation. My analysis provides future school 
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leaders with insight and the ability to review this transformation and strategic planning 

model for both planning purposes as well as an understanding of the impact of committed 

community involvement in the public school. School leaders need the opportunity to reflect 

on the experiences of others in starting the process of community engagement in their 

schools. Schools can benefit greatly from parent and community advocacy and 

understanding. 

Problem 

School leaders often contemplate implementing measures that will increase 

community and parent involvement in schools. There is a shortage of research that 

concisely takes school leadership through a process that details how to integrate parent 

and community input in a school transformation initiative and careful analysis of student 

outcomes. Within this study, I provide an in-depth look at one school district’s efforts to 

engage its community through strategic planning and mission and vision redesign. This 

process includes community involvement at every phase. For the purpose of this study, 

community refers to both community members who do not have children in the school 

system and parents of current students. In this study, I outline the inception of the 

transformation effort, the ongoing efforts to include community input in decision-making 

and campus implementation, and finally a review of the overarching impact on leadership, 

staff, and community. 

Background 

A school district in Texas has engaged in a massive effort to transform education 

and community involvement in the schools. This suburban school district is home to 

approximately 52,000 students of diverse ethnic and economic backgrounds. The school 
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district serves 13 municipalities and has an area encompassing 127 square miles. Schools 

in the district consistently rate above the state standard in assessment and excel in extra-

curricular and academic competitions. The school district held a bond election in 2010, 

which was voted down due to resistance in the community. In 2011, the school district 

hired a new superintendent after the longtime district leader retired. The new 

superintendent immediately shifted the focus to community engagement in school 

operations. The school district engaged in the strategic planning effort with the support of 

an outside consulting agency that facilitated the initial work with the community and then 

passed facilitation of the initiative over to the district and its community. The process was 

initially designed as a four-phase process. The four phases were summits, focus groups, 

strategic design team, and specific goals development. The introductory phase was a series 

of educational summits held to start the conversation about education in the school district. 

Following those education summits, groups were formed comprised of teachers, 

community members, district leadership, and students. These groups sat on focus groups 

and answered online survey data to gather input for decision-making about moving 

forward. After the collection of focus group data, a smaller strategic design team was 

formed. The strategic design team was comprised of community members, students, staff, 

and district leadership. The strategic design team analyzed the data collected during the 

educational summits and focus groups and began to develop the strategic design for the 

school district collaboratively. Strategic design team members committed to developing a 

mission, vision, goals, and belief statements (“Strategic design,” n.d.). Further, separate 

committees developed goals based on the belief statements. In the final phase of 

development, the school district again formed smaller groups with similar makeups to take 
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the newly developed strategic design goals and develop an action plan for each goal. A 

detailed analysis of this process was included in the data collection portion of this paper. 

During this process, over 5,000 community members participated and contributed in a 

variety of ways in meeting spaces all over the school district. In June of 2012, the board of 

trustees for the school district approved the new strategic design plan and adopted the new 

mission and vision statement. The resulting vision statement included, “All of our students 

enjoy thriving, productive lives in a future they create.” The mission statement was as 

follows: “Students, staff and community design and implement a learning organization that 

provides engaging, innovative experiences every day.” Transformation plans include 

several components that have been agreed upon by multiple stakeholders from within the 

school district and were consistently referenced anytime there was a proposal for 

consideration. The school district termed the transformation efforts, “Strategic Design.” 

The overarching goal of this transformation effort included staff, students, and community 

members gaining a high level of confidence and satisfaction with the school district. 

Ultimately, the new design will result in increased support for the district. The intent of this 

study was to analyze the ongoing nature of the strategic design effort and the impact 

strategic design had on community relations. The school district was unique in that 

community members were thoroughly engaged in the process of strategic design and 

remained participants in the decision making process in the school district. 

Staff Perspective 

The school district evaluated in the current study is a public school district in the 

State of Texas and is an independent taxing authority in a Texas county. The organizational 

chart for the school district is in Figure 1. This school district, like many others, is currently 
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undergoing transformational change. The district has traditionally operated under 

overwhelming top-down leadership with clear expectations. The district has always been 

successful, and the former system was not ever viewed as a failed system. In 2011, the 

district hired a new superintendent following the end of a long tenure of a very popular 

superintendent. The school board was looking to make a major change and employed an 

independent hiring firm. The board brought in several candidates and formally interviewed 

five. The district settled on Dr. William Design, formerly of Birdville ISD. Dr. Design made it 

very clear during his interview process and immediately following his hire that he intended 

to take the district through a transformational change that would be determined by 

community voice. 

Figure 1. School district organizational chart. 



6 

Dr. Design moved to implement his plan and hired an independent consultant to 

guide the school district through what eventually became known in North Texas ISD as 

strategic design. Strategic Design brought together 5,000 community members, parents, 

staff members, and students in an effort to redesign schools in the district. The community 

input throughout the strategic design process allowed for community members to have a 

voice in what school should look like and how the district needed to change. After a series 

of town hall style meetings, committees were formed of groups with similar makeups to the 

town hall style meetings including staff, students, parents, and community members. The 

strategic design team developed a mission, vision, goals, and belief statements (“Strategic 

design,” n.d.). The group that worked to design the mission and vision statement ultimately 

was 27 members, 20 of which were community-based participants. The mission and vision 

statement are shows in the Appendix A. From there separate committees developed goals 

based on the belief statements for transformation. The superintendent reorganized his 

leadership team around this same time and began to lead the district through the use of 

design teams rather than district level leadership. Decision-making committees are formed 

at every level from campus to district leadership. An example of district level decision 

making committees that integrate community, staff, and district level leadership along with 

students is the technology advisory committee charged with decision-making for 

technology purchases and infrastructure. The district began to move away from a 

traditional school system model to a learning organization. According to The Business 

Dictionary (2015), a learning organization is defined as an, 

Organization that acquires knowledge and innovates fast enough to survive and 
thrive in a rapidly changing environment. Learning organizations (1) create a 
culture that encourages and supports continuous employee learning, critical 
thinking, and risk taking with new ideas, (2) allow mistakes, and value employee 

http://www.businessdictionary.com/definition/knowledge.html
http://www.businessdictionary.com/definition/environment.html
http://www.businessdictionary.com/definition/learning.html
http://www.businessdictionary.com/definition/organization.html
http://www.businessdictionary.com/definition/create.html
http://www.businessdictionary.com/definition/culture.html
http://www.businessdictionary.com/definition/employee.html
http://www.businessdictionary.com/definition/critical-thinking.html
http://www.businessdictionary.com/definition/critical-thinking.html
http://www.businessdictionary.com/definition/risk-taker.html
http://www.businessdictionary.com/definition/idea.html
http://www.businessdictionary.com/definition/mistake.html
http://www.businessdictionary.com/definition/value.html
http://www.businessdictionary.com/definition/employee-contributions.html
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contributions, (3) learn from experience and experiment, and (4) disseminate the 
new knowledge throughout the organization for incorporation into day-to-day 
activities. (para. 1) 

North Texas ISD has made this transformation over the last couple of years and continues 

to innovate the way we learn as a community each day. 

According to information provided by the school district, over the period of 

implementation of strategic design, campuses and district administrative teams have 

implemented strategic design goals in a variety of ways. Immediately present was a change 

to leadership hiring practices. Immediately following implementation of strategic design 

initiatives, leadership positions were no longer hired in isolation. Principals and 

supervisory level positions across all departments immediately became subject to 

committee interviews. In most cases these committees consisted of not only personnel the 

position would supervise but a community member directly impacted by the position. 

Committee members all contributed to the interview process through developing questions 

and identifying the qualities of the ideal candidate. In addition, every item addressed at 

school board meetings was attached to a specific strategic design goal. This practice 

continues to be true today. 

Campuses were given ultimate authority to make decisions on how strategic design 

would be implemented on each campus. This resulted in the process becoming very 

personalized to each campus’ unique abilities and readiness. In many cases, campus 

principals allowed their staff to submit requests for initiatives. In other cases, the campus 

would select an area of focus, such as a specific strategic design goal. Campus principals 

reported periodically to supervisors as to their specific initiatives presently in action. 

Those reports were taken to the superintendent as a part of the state of the district report. 

http://www.businessdictionary.com/definition/employee-contributions.html
http://www.businessdictionary.com/definition/experience.html
http://www.businessdictionary.com/definition/experiment.html
http://www.businessdictionary.com/definition/incorporation.html
http://www.businessdictionary.com/definition/activity.html
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These campus reports to the supervisor provided an ongoing list of strategic design 

activities that inform this study. 

At the district level, operations were redirected to support strategic design upon 

implementation. A division of professional learning was formed specifically designed to 

support innovative thinking in the classroom. These positions were called strategic design 

coaches. These positions supported a variety of campus staff with the understanding that it 

would not be a long-term role. They became highly trained personnel who shared their 

knowledge with campus staff and provided trainings as requested from campus staff and 

administrators to support innovative thinking. Administrative decision-making 

immediately became more community based and certainly involved a larger group of 

stakeholders for input. Committees were formed for nearly every major decision from 

grading policy changes to re-zoning. Outcomes from those committees would subsequently 

be reported to the district leadership team and finally the school board for final approval, 

with alignment to a specific strategic design goal. 

Interviews with four different staff members revealed one common theme. None of 

them believed the district can return to the top-down organization of the past. All four 

believe while school operations and practices could return to things as they were before 

they all agree that North Texas ISD was forever changed by the growth as an organization. 

Dr. Design shared that even he was surprised by the level of transformation he has seen 

across the district. One Area Leader shared that she believed what has made the 

transformational change possible was the fact that campuses and classroom teachers were 

given the choice and time to design based on research based strategies that met the needs 

of their very unique students. A classroom teacher believed the increased focus on 
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professional learning and the clear commitment by the district to innovative lesson design 

has increased her motivation as a teacher. An assistant principal has watched the 

transformation take hold from both a district and campus perspective. Her campus made a 

transformation from a very traditional school to a flexible learning environment focused on 

student engagement. All of the interviews had one common theme: each person was re-

energized in their own job and excited to go to work. 

The design team approach to leadership has allowed for an efficient method for 

information distribution. There were design teams at every level of the organization that 

integrate different levels of the organization. Each participant had a voice and could share 

concerns and ideas that inevitably move their way around the organization. Major 

communication issues were handled through the district’s communication department or 

public information officer. One area of concern was the consistency of communication with 

the community, which has promoted a shift in focus for this department. Members of this 

organization were wholeheartedly committed to do what is best for students. North Texas 

ISD made a major change, not because leadership had to, but because it was what was right 

for the students of the district, according to Dr. Design (personal conversation, March 28, 

2014). Parents within the community generally had a sense of pride that their children 

attend school in the district and were generally hopeful their children will someday 

graduate from area schools. This school district became a leader in innovation in the 

classroom and will continue to rise to every challenge that comes as a result of that 

innovation. The most unique fact was each school was very different, but totally designed 

to meet the needs of its students. North Texas ISD’s professional learning focused its design 



10 

to meet the needs of the campuses and teachers. Teachers were given multiple 

opportunities to seek new skills and find learning opportunities that met their needs. 

Research Questions and Design 

The process of engaging in strategic design was complicated and required input 

from multiple stakeholders. Within this study, I outlined the steps the district took to 

ensure community members were engaged and were given opportunities to participate in 

the process. The results of this study reflected the process and documented the levels of 

participation from stakeholders. The strategic design process was reviewed on a step-by-

step basis, from inception to current condition. In addition, within this study I evaluated 

successful entry into the transformation process. The research questions addressed were: 

1. Does survey data support a correlation between increased community

engagement and student engagement? 

2. Is there a correlation between implementation of strategic design and student

engagement as evidenced by evaluation data? 

3. Does an analysis of assessment data show evidence of an immediate impact on

student outcomes post implementation of strategic design? 

4. Does survey data indicate there is a relationship between staff satisfaction and

community engagement in school district strategic planning? 

Limitations of the Study 

The strategic design process is ongoing and it is the intention of district leaders to 

continue to encourage the involvement of the community. Community members continue 

to be engaged in planning and community voice remains a priority and focus for the school 

district. The limitations of the study include several possible factors. First, the state of 
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Texas has changed the state assessment requirement and graduation requirement in the 

last legislative session and continued to make modifications this session. This might cause 

some difficulty in differentiating between frustrations regarding assessment and 

graduation requirements from strategic design initiatives. Every effort has been made to 

utilize State of Texas AEIS/TAPR data files to ensure data integrity. In addition, the district 

can change the course of strategic design, thus dramatically impacting student engagement. 

Finally, in addition to the strategic design process, the students were also in the process of 

gaining access to one-to-one technology tools as a part of the district’s strategic design 

goals. The distribution of the one-to-one technology will occur over the course of the study. 

It is unknown what impact this might have on the study.  

Significance of the Study 

The purpose of this study was to describe and support understanding of the school 

district’s strategic design planning and implementation process. In addition, the study 

results should be used as a model for implementation in other districts and areas to 

address planning for further strategic planning and design initiatives. This study will be a 

unique perspective for school leaders on transformation and community engagement. 

Given the size of the school district in the current study, this is a rare opportunity to look at 

large scale assessment, evaluative, and survey data as it pertains to transformative 

strategic planning. This study highlights assessment data, evaluative data from classroom 

walk-throughs, assessment data from nationally normed assessments and statewide 

assessments, nationally recognized survey data, and discipline data. These data points 

provide perspective related to the impact of community engagement in school decision-

making and ultimately school district mission and vision development. School leaders will 
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be able to reflect on a step-by-step process of community engagement and anticipate 

roadblocks based on data points taken over the course of multiple checkpoints. 

Conceptual Framework 

The literature has established some clear areas that support this research. Strategic 

planning is an opportunity for organizations to redesign their structure in a goal driven 

environment (Pashiardis, 1993). Strategic planning is reflective and inclusive in nature and 

offers multiple opportunities for all stakeholders to participate in the transformation 

process (Kantabutra & Avery, 2010). Strategic planning does include large portions of the 

organization; however, it does not necessarily include outside members that influence the 

organization. Leaders who incorporate strategic planning and move their organization 

towards a learning organization begin to make progress in creating an organization that is 

ready for transformational change. Transformational change does not simply change one 

aspect of the organization but rather the entire make up and design of the organization 

with a human component in mind (Barnett, McCormick, & Conners, 2001). 
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CHAPTER 2 

REVIEW OF LITERATURE 

According to Gordon (2006), schools in the United States were facing higher levels 

of criticism and increased demand with every passing year. A dramatic shift in educational 

philosophy occurred with the release of the report, A Nation at Risk (National Commission 

on Excellence in Education, 1983). Schools and educational systems began to experience 

immense pressure to implement a wide variety of standardized testing programs to ensure 

American schools were effective. However, Gordon (2006) asserted, despite the mammoth 

burden to impose standardized testing, business leaders and economists felt strongly that 

innovation was the key to improving the outlook for American students. When one pooled 

this complicated set of circumstances with the growing expectation of school choice and 

school competition with the increase in minority and diverse student population, the 

challenge for school leaders was becoming critical. Gardner (1990), a leading researcher in 

the field, argued that the old context of education including student learning and retaining 

factual information was no longer a relevant form of teaching. Students must be able to 

access multiple sources of information quickly to attain facts. The larger skill set required 

for the next generation of workers was to access information quickly and analyze that 

information to reach logical conclusions. Additionally, students needed to foster their 

creative talents to join a workforce increasingly challenged to innovate for the future. 

According to Gordon (2006), industry leader Bill Gates was quoted as saying, 

Training the workforce of tomorrow with the high schools of today is like trying to 
teach kids about today’s computers on a 50-year-old mainframe. It’s the wrong tool 
for our times. Our high schools were designed 50 years ago to meet the needs of 
another age. Until we design them to meet the needs of the 21st century, we will 
keep limiting-even ruining-the lives of millions of Americans every year. (p. 38) 
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Engagement 

As an extension, business and industry leaders became increasingly aware that a 

high level of engagement and emotional connection with the work was the quickest way to 

increase productivity and attain quality products in the workplace (Gordon, 2006). 

According to Schlechty (2011) a respected education and student engagement expert, there 

were specific characteristics that attribute to supporting engaged students. The first of 

these required reframing one’s definition of students. Student should be viewed as 

customers of our educational program. Additionally, he asserted students were not truly 

engaged in learning until they volunteered for that learning. Along with that concept of 

volunteer learning, the students brought with them a high level of commitment and 

attentiveness. The teacher’s role should be in designing engaging learning opportunities 

rather than providing all the pertinent information, guiding the students to information 

sources. Schlechty (2011) added, “Differences in the level and type of engagement directly 

affect the effort that students expend on the school related tasks.” (p. 58). These constants 

in engaging students along with choice and voice for students had a direct impact on the 

level of engagement a student experienced in the classroom and beyond. According to 

Schlechty (2011), school personnel must engage in a committed conversation and 

implementation of the above listed belief systems to move schools and students in the 

direction of authentic engagement. According to Owens and Valesky (2011), the intrinsic 

view of motivation and engagement implied that “creating conditions in the origination 

that facilitate and enhance the likelihood that the internal capacities of member will mature 

both intellectually and emotionally, thus increasing their motivation” (p. 283).  Schlechty 

(2011) defined engagement with some specific criteria. First, the student demonstrated 
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their commitment to the learning through attentive behavior toward the learning. Second, 

the engaged student was defined as a volunteer. A student as a volunteer required students 

apply themselves fully without tangible reinforcements motivating their participation. 

Third, the student should persist in their work. Students should not have to be brought 

back to task if engaged. Finally, an engaged student should be able to articulate the value in 

the work they were doing. Work should have meaning to the student. According to Gordon 

(2006), engagement required the participant to be passionate about their work. The more 

talented a person was in a particular field, the more passionate they were likely to be at 

completing the task or assignment. Additionally the student or employee was likely to be 

more innovated and possess a certain level of expertise if they had talent in their field of 

work. Bloom (1981) stated, “The major point is in the talent field the individual becomes 

fully engaged. There is a major commitment to learning a development in tone field, while 

other activities are given lower priority” (p. 92). It was important not to neglect the concept 

of the digital generation and their learning and engagement styles. According to Jukes, 

McCain, and Crockett (2010), historically attention to one stimulus would have been 

appropriate for older generations, but this younger generation typically was exposed to 

multiple stimuli at once. Thus, these students required educators to rethink the means by 

which they delivered instruction and additionally provided multiple means for the student 

to demonstrate knowledge to keep them engaged. According to Chapman (1993), there 

were ways to develop classroom environments that were more likely to stimulate 

engagement in learning. These classrooms should possess five specific characteristics. The 

first was trust and belonging in that the student should feel comfortable and trust they 

could take risks and even be wrong. Second, the content must have meaning and value for 
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the student. Third, the learning environment must be enriching for the student. This 

became difficult to attain with students at many levels of knowledge but was essential for 

engagement. Fourth, students should have choices in their learning and how they 

demonstrate their knowledge. Finally, students should have individualized timeframes for 

their assessment. Students cannot possibly learn at the same speed and teacher must 

accounted for this difference. Schlechty (2002) referred to levels of engagement to better 

facilitate understanding of student engagement as: 

1. Authentic Engagement: The assignment has meaning and value to the student.

Teachers could intentionally select high interest text to support learning and 

make it enjoyable for the student. Student can make the connection to the value. 

These students could be considered volunteer learners. 

2. Ritual Engagement: Students are more likely to be engaged through the use of

extrinsic reinforcements than the assignment itself. Student is unable to 

immediately identify the value of the work. 

3. Passive Compliance: Students participating due to passive compliance are simply

avoiding getting in trouble. They are not motivated by the assignment but just 

want to get it over with. 

4. Retreatism: This student does not follow directions of the task and is

disinterested. This student finds no meaning in the work and is unconcerned 

regarding consequences for not completing the assignment correctly. 

5. Rebellion: This student will not complete the work and is actively disruptive

toward other classmates or the teacher (Schlechty, 2002). 
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Schlechty (2002), however, added not all students can or will be authentically engaged all 

the time. In fact, students should have more interest or talent in some areas than others. 

The key to addressing students’ needs was to make connections at some point in the 

learning process. Gordon (2006) stated research on engagement was ongoing but generally 

it was widely accepted that when a students focused on their strengths and interests rather 

than ongoing deficiencies, the student would be more successful in learning and would 

transition more easily to the work force. However, there was a clear connection that if 

educators expected students to be engaged, schools must have engaged teachers. 

Teacher engagement was being evaluated through Gallup Data in the North Texas 

ISD model. Gordon (2006) asserted there were essential components that an engaged 

teacher must possess. Certainly, there was an expectation of content knowledge, but it was 

more than that. An engaged teacher must also possess certain skills that supported their 

successful lesson design and student engagement in the classroom. The level of student 

engagement conversely also affected the teacher engagement. Schlechty (2011) 

emphasized, teachers became engaged in design teams based on their interests and talents. 

For example, a work design team might be made of teachers who focused on designing 

engaging work for students and supporting other teachers through their ideas and 

implementation. Secondly, the building design team might focus on building needs and 

indoctrination of new teachers. They might support whatever needs the campus had to 

support teachers and their implementation of campus initiatives. Finally, the school design 

team worked to utilize their talents to create innovative systems in the school. In each case, 

a teacher was selected for a team based on their interest and talents. This role should be 

somewhat natural for these teachers as passion for the position developed. A brand new 
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teacher must first focus on their model for classroom management. A new teacher who was 

not supported in taking the time to develop these practices was likely to become quickly 

disengaged due to behavioral issues with students. In addition, similar to the student 

model, Gordon (2006) recommended teachers focused in areas of their talent and interest 

as well. Design teams such as these allowed for opportunities for teachers to collaborate 

with their peer within a context they were confident and comfortable. According to Fullan 

(2007), there were four ways to support teacher engagement that restore belief in the 

organization. First, teachers should be able to connect with each other through 

collaboration. Second, when teachers work closely together to accomplish a common goal, 

they gained comfort and respect. Third, all communication from leadership must be 

respectful. Finally, everyone who was willing must be given a role in the organization. 

Allowing for teacher voice in the work was a good way to ensure they believed they were 

valued. According to Fullan (2007), campus leaders developed a robust system of 

professional learning that added to teacher advocacy and engagement. Creating such a 

system supported innovation in the classroom and encouraged collaboration. Schlechty 

(2002) stated there were some specific characteristics of an engaged teacher. These 

teachers often joined book study groups and teams with their peers that focused on 

education topics and by extension political and social issues. Engaged teachers often 

focused on current on music trends and pleasure reading that their students might enjoy. 

Teachers who considered themselves campus leaders often engaged in debate and 

discussions with their peers as it pertained to curriculum and content. Engaged teachers 

were found to be more likely to engage their community willingly by increasing parent 
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knowledge of school operations and programs. Finally, the engaged teacher shared their 

beliefs as related to education and desired outcomes. 

Developing a Strategic Plan 

Creating effective partnerships between communities, schools, parents, and 

students is essential in successful school programs. According to Doolittle, Sudeck, and 

Rattigan (2008), there were a few steps in establishing powerful connections. The first step 

was to establish expectations or rules. The second procedural piece established clear 

outcomes. Next, the group must identify what it will need to accomplish its goal. This 

included issues such as funding or time. Finally, the group must develop a mission for the 

group and a long-term vision for the future. The mission and vision must be a core belief 

for all parties. Strategic planning and mission and vision development were a key 

component in the strategic design process in North Texas Independent School District 

(NTISD). The foundation for NTISD and its transformation efforts were based in strategic 

planning but modified to fit the unique needs of the district. The primary difference 

between strategic design and strategic planning was the factor that strategic design 

involved an entirely new idea that was conceived in NTISD with a new design in mind. Use 

of the word design was an intentional difference according to NTISD superintendent, Dr. 

William Design. “Strategic design is a new term; strategic planning has been around a 

while. Differences may be subtle but there is a clear difference. Qualitative differences” 

(personal conversation, March 28, 2014). Many school districts have engaged in strategic 

planning and have modeled strategic planning done through William Cook (2004). Dr. 

Design went through a strategic planning cycle while he was a principal at Lancaster ISD. 

Strategic planning was mostly conducted in schools involving a small group of people. 
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Those small groups usually included 20-30 people working toward some concept of a 

vision while identifying areas of emphasis. Following the vision and mission development 

cycle, district leaders usually created sub committees. Each subcommittee had a goal 

assigned to establish measureable items and a five year plan. The work products from 

these committees were then shared with the community. The primary difference between 

strategic planning and the North Texas ISD Strategic Design initiative was strategic 

planning would only involve small numbers aimed at producing measurable goals over a 

period of time. Strategic planning was a way to refocus resources and direction on some 

specific things. Strategic planning is an excellent way to move the organization forward in a 

certain direction over a five-year period (Cook, 2004). Dr. Design stated he does not believe 

there was anything transformational about strategic planning alone. Dr. Design stated, 

Strategic planning is highly objective and falls under a bureaucratic umbrella. 
Strategic Design is something different. A significant difference between planning 
and strategic design is concrete steps that are present in strategic planning. 
Strategic Design is a larger and deeper process that gets down into the belief system 
of the organization and the community. Strategic design has a very architectural 
opportunity for its designers; they can imagine how grand it can be. (personal 
conversation, March 28, 2014) 

Disney and Jennings (2006) defined strategic planning as a “commonly used 

management process, employed by managers in both the private and public sector to 

determine the allocation of resources in order to develop financial and strategic 

performance” (p. 598). School districts in other areas of the country such as Leon County, 

Florida engaged in strategic planning to differing degrees (Woolley & Croteau, 1991). 

Strategic planning was met with some resistance in Leon County schools. There was some 

concern that strategies that were effectively implemented in businesses did not necessarily 

translate to the public school setting. For Leon County, however, it was appealing that 
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implementing strategic planning included outcomes based goal setting and would involve 

the community. 

Strategic design in North Texas ISD aimed at involving thousands of people in the 
process is not bureaucratic and falls clearly under the framework of a learning 
organization. It is impossible to say that all districts should do it the same way, just 
as it is impossible to say all schools would roll it out the same way. Both strategic 
planning and design are trying to get at the directional system. (W. Design, personal 
conversation, March 28, 2014) 

Dr. Design believed that schools needed to transform. One essential focus on strategic 

planning was the process of conducting a SWOT analysis or SWOT matrix. A SWOT analysis 

applied the procedure of analyzing the organization’s strengths, weaknesses, opportunities, 

and finally threats to success (Tsiakkiros & Pashiardis, 2002). In order to conduct a SWOT 

analysis, an organization must conduct an internal audit of sorts. The organization must 

analyze its own strengths and weaknesses as well as the opportunities and challenges or 

threats. In the case of the Leon County, Florida, schools, there was some assurance they had 

conducted the step of self-analysis (Woolley & Croteau, 1991). For Leon County, this was a 

very appealing part of strategic planning in schools. The school district leaders appreciated 

the opportunity to reflect on areas where they needed improvement and to identify specific 

strengths to build upon. Leon County schools began implementation by first creating a 

steering committee. They elected to include community members, staff, and district 

leadership. In addition they included faculty from the local university. They conducted a 

series of town hall meetings. The primary goal of these meetings was to develop an agreed 

upon mission and vision statement. School district leaders wanted to ensure the mission 

and vision were developed by a large group of community members to increase 

participation in the district initiative. The mission and vision statement was the driving 

force behind decisions made by the steering committee. Leon County school officials 
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believed that undertaking the process of strategic planning allowed them an opportunity to 

focus on long term goals for the district and the larger community that surrounds them. 

North Texas ISD leaders implemented similar self-evaluation through survey data 

collection, community meetings, and leadership evaluations. 

Pashiardis (1993) wrote change in schools around the country became a driving 

force behind the onset of strategic planning in schools. Some components of change 

included the demographics in schools, increased competition, and the advent of technology 

resources. These changes and the challenges of decreased funding for schools forced 

schools to analyze internal challenges and opportunities as well as competition. Strategic 

planning enabled schools to foresee challenges, plan the process, and determine the 

desired outcomes. One unique element in North Texas ISD’s move toward strategic 

planning was engagement of students in the process. According to Alvarez and Frey (2012), 

school engagement, specifically working relationships between students and school 

leaders, had a positive impact on student academic motivation. This type of engagement for 

students which connected on an emotional level showed evidence of stimulating academic 

improvement. Ellis (2006) found community involvement of students and in student 

initiatives additionally increased student success. Students who had a strong connection to 

teachers, community, and the school were more likely to have higher academic 

achievement. North Texas ISD’s strategic design embodied these principals to support 

student engagement and success. 

According to Pashiardis (1993), education reached a crossroads of change which 

included a change in student demographics, a change in funding to schools, and a change in 

the values of the constituents they serve. Education leaders should be focused on 
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supporting schools for years to come through a carefully developed planning strategy. 

There was no better strategy than a purposeful attitude of constant improvement. Clark 

(2013) agreed that conducting strategic planning in a school district was a bold move that 

could forward the organization. Balducci (2011) added times of adversity, such as the 

current climate in education, required a planning strategy that was more than your basic 

tools. Basic change tools were used in more static situations. Strategic planning became 

very reflective in nature and required the organization to be more open to major change. In 

cases of strategic planning, the change might not be so clearly defined, but it was open to 

exploration. Nauffal and Nasser (2012) defined strategic planning as developing a balance 

between an organization and the changing clientele or in the case of schools or public 

organization, communities. Planning developed as a means by which organizations could 

conduct a self-analysis. In addition, organizations used strategic planning as a means of 

goal setting and addressing organizational challenges. In addition to developing the 

mission and vision of an organization, strategic planning allowed the organization to focus 

on those goals. Five elements of strategic planning included: (1) mission and vision 

development, (2) strengths/weakness/opportunities/threats analysis for organizational 

awareness, (3) goal development association with mission and vision, (4) action planning 

that usually occurs in committees, and (5) developing an accountability strategy. Alexander 

(2006) stated the primary value of strategic planning was its inherent ability to bring 

together an organization’s leaders and the total body of stakeholders to develop a common 

vision for the organization. This was especially prevalent in a time of uncertainty or 

adversity. This could be used during a time of leadership change or other type of major 

transition. Considering the recent leadership change in North Texas ISD, leaders were very 
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timely in their efforts to introduce Strategic Design. A new leader should be focused on 

building a common set of goals that the organization could agree upon. LeCroy (1999) 

stated effective strategic planning included a commitment to data analysis in order to 

identify inefficiencies and areas that need addressing. To take it a step further, the 

organization leaders needed to examine the causes of the deficiencies. LeCroy (1999) noted 

it was increasingly difficult to compare one school district to another, but school district 

leaders have the ability to conduct self-analysis in a comprehensive manner.  

According to Pashiardis (1993), school leaders must focus on “taking steps now to 

ensure the school’s continuous and healthy existence a decade from now and even beyond” 

(p. 4). Strategic planning allowed the school organization the opportunity to continually 

reconstruct the systems and programs. In addition, the continual analysis involved all 

stakeholders in the school system and increased communication (Pashiardis, 1993). Based 

on these factors and challenges, most school leaders would eventually engage in some level 

of strategic planning (Kaufman & Herman, 1991). According to Kaufman and Herman, 

schools should consider strategic planning from one of three perspectives: (a) the 

community in which the students will matriculate to after school, (b) the internal system, 

or (c) breaking the strategic planning into small groups. However, the process of strategic 

planning that involved the community was considered to be the most effective. According 

to Ellis (2006), students who experience an element of community involvement within 

their school system, were more likely to continue to participate in collaboration with other 

students and faculty moving forward to the college level and beyond. Students who had a 

connection with their school were more likely to have a sense of wellbeing and are more 

able to focus on academic success. 
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The strategic plan itself addressed either the creation of new goals and outcomes or 

began to correct a problem that was currently plaguing the system. Some key components 

to either program involved data collection, establishing partnerships, developing belief 

statements, and needs assessment. Finally, after all of the aforementioned steps were 

taken, the organization entered the planning phase. Based on the planning phase, 

organization leaders created a mission and vision statement as well as outcomes based 

goals. North Texas ISD leaders utilized the created mission and vision statements to drive 

ongoing goal setting. These goals were based on time sensitive deadlines for successful 

completion of each individual area. 

Mission and Vision 

Mission and vision development were a crucial step to implement strategic planning 

effectively (Pashiardis, 1993). Strategic planning depended on a vision clearly 

communicated and understood by the organization leaders. According to Tarnow (1997), 

the vision and mission clearly communicated created a sense of belonging and an 

understanding of the common goal. This was a “social categorization” that was a key to 

success from a psychological standpoint (Tarnow, 1997, p. 1). When the vision statement 

included the word we, it became more identifiable with the group. If the group leaders 

developed the mission and vision statement, it added more validity to the task and 

developed a team mentality for the challenge. North Texas ISD engaged students in the 

development of the mission and vision statement in order to support their engagement in 

the ongoing effort to accomplish district initiatives. Scholars believed that without vision, it 

was more difficult for a leader to implement strategic planning and other types of change 

initiatives (Kantabutra & Avery, 2010). The guiding force behind leadership decisions 
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should be the vision of the organization. Vision should be easy to understand, short, based 

on future goals, challenging, and sustainable. Leadership must communicate the vision 

clearly, incorporate the vision in the organization process, and allow the staff the 

opportunity to work toward the vision.  

Gordon (2006) was very clear in the area of motivation as related to mission and 

vision. School leaders and by extension school personnel could not maintain high levels of 

enthusiasm and motivation without some type of focus or inspiration. Just as students, 

according to Schlechty (2011), needed an emotional and tangible connection to their work, 

so did teachers. According to Gordon (2006), this included understanding the common 

purpose and developing meaning and understanding. Mission and vision development that 

occur in conjunction with staff, students, community members, and leadership allowed for 

the opportunity to gain common understanding and purpose. Principals who demonstrated 

a high level of effectiveness in motivating their staff, instituted a clear understanding and 

agreement of the mission and vision, and ensured the mission and vision were attainable 

and appropriate for the classroom. According to group motivation research conducted by 

Owens and Valesky (2011), it was critical when developing a group motivation model to 

incorporate the belief that all members of the organization must move together toward a 

common goal even when working alone. This philosophy required a clear understanding of 

the mission and vision of the organization. It was important however to acknowledge the 

fundamental difference between the mission and the vision. Mission most often referred to 

the task at hand. What the organization was doing or going to do at this time as a part of 

their purpose. Vision was more a function of the future. A vision answered the questions as 

to where the organization was heading in the future (Gordon, 2006). Mission was the 
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everyday reminder of the focus and beliefs of an organization. This was a tangible 

component every member of the organization could commit to every day. The leader of the 

organization must find a way to emphasize the importance of the mission and 

implementation in action. According to Heath and Heath (2010), an organization might 

frequently identify bright spots throughout the organization to feature the implementation 

of the mission while allowing for resources for those that might struggle in incorporating 

the mission. North Texas ISD leaders implemented a similar practice that allowed teachers 

from across the district to implement effect resources. According to Gordon (2006), 

methods, such as bright spot identification and others, allowed for schools to “bring the 

mission to life.”(p. 196). Anderson (2012) pointed out that acknowledgment for 

implementation and feedback on effort was key to successful motivation and engagement. 

As an extension of the positive things the organization members accomplished as a result 

of successful implementation of the mission, the vision allowed for an illustration of what 

will come out of all the hard work and effort put into implementing the mission. The vision 

served as a clear alignment that brought together the efforts of the organization members 

to improve their circumstance. A natural extension of the mission and vision developed 

with organizational participation was the development and implementation of goals and 

expectations. According to Gordon (2006), “If a vision refers to the organization’s ideal of 

destination, goals are the practical road map that makes the destination seem reachable” 

(p. 197). Goals typically should be measurable and realistic. Goals developed for a school 

system could be broken down by parts of the organization and could get as specific as 

classroom level. By adding specific and measurable goals, the mission and vision became 

more tangible for the members of the organization. The contribution of each member of the 
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organization should become clearer as the organization implemented new goals as a 

reflection of the mission and vision. 

Both strategic planning and vision development must contain the element of active 

participation from the organization in order to be successful. Successful vision 

implementation required the members of the organization gain a thorough knowledge and 

respect for the vision (Kantabutra & Avery, 2010). Organizational members were more 

likely to treat the vision as their own if they were involved in the development of the vision 

(Tarnow, 1997). Strategic planning was an indicator of a systemic view that implies all 

parts of the organization were influencing the outcomes and attained goals (Graetz, 2002). 

There should be a deliberate focus and intent on achieving the goals indicated through 

strategic planning. In addition, the vision and goal setting should be addressed in terms of 

time expectations. All of these components, in addition to taking advantages of new 

opportunities as they arose, allowed for successful implementation of strategic planning. 

Strategic planning and vision development provided a clear path for an organization to 

achieve goals and produce positive outcomes. In addition, it provided scaffolding for long 

term plans (Camillus, 1996). Strategic planning should evolve from continuous 

communication and actions focused around the vision. 

According to the research, strategic design in North Texas ISD engaged aspects of 

the community, staff, and student population that supported successful implementation. 

Students should see an increase in engagement that could result in positive academic 

results. North Texas ISD should begin to see a positive academic impact on students within 

the district over time as a result of this ongoing initiative. To the extent the program 

continued, North Texas ISD leaders were following researched based methods for 
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successful implementation of strategic planning in a school system that also focused on 

successful ongoing student satisfaction and success. 

Transformational Leadership 

The term transformational was often misinterpreted. Many might define a leader 

who made a change as transformational, but in fact it involved much more. 

Transformational leaders leave an organization in a different state than how they found it. 

Transformation did not simply change a system within the organization; it changed the 

way the system existed from a holistic perspective with a human influence. Barnett et al. 

(2001) asserted school leaders challenge themselves when working toward transformation 

and opening themselves up to their communities. As a part of this movement, school 

leaders were more accountable and expected to include their communities in decision 

making. This inclusion included decisions regarding teaching and learning. 

Transformational leadership was a key component to successful restructuring. Leadership, 

and its ability to expose their organizations to mission and vision development while 

involving their community, improved community and school relations. This movement 

toward community collaboration led eventually to increased teacher collaboration amongst 

the staff. In addition, teachers were more likely to have higher job satisfaction. Barnett et 

al.’s (2001) research also showed students were more likely to have a higher success rate 

and enjoy school more. Transformational leadership allowed the staff members to move 

beyond their own anxieties and take risks to implement the vision and mission of the 

organization. The goals established addressing the desired outcomes became an essential 

focus under the leadership of a transformational leader. Dr. Design believed this had a 

positive impact on North Texas ISD. Change initiatives often did not always last. They 
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became dependent on the initiator, who in this case was the superintendent. It was one 

thing to initiate change and another to implement change. 

Kendrick (2011) stated transformational leadership was based on four essential 

factors. First, idealized influence essentially required leaders to be trustworthy in the eyes 

of their organization. Second, inspirational motivation allowed leaders to do the right thing 

with the organization’s mission and vision. Third, intellectual stimulation pushes 

organizations to continue to learn and grown. School district leaders were urged to 

challenge the old way of doing business based on best practice and new learning. Finally, 

leaders who were able to provide individual consideration for the members of the school 

system or organization allowed for multiple opportunities for substantial professional 

growth. 

Balyer (2012) contended the more complex and engaged society becomes, the more 

school districts were going to need sophisticated leadership with the ability to transcend 

old methods of school leadership. The world rapidly changes requiring schools to be more 

responsive than ever before. Teams of parents, staff, and students who were constantly 

staying on the cutting edge of organizational change must support the district. 

Transformation leaders influenced others to change their traditional ways of doing things, 

improved their skills, and followed their lead. To support transformational efforts, school 

leadership should encourage collaboration to support goal development and attainment. 

According to Eres (2011), transformational leadership actually changed the makeup of the 

system from a structural perspective in order for the organization to have the opportunity 

to redevelop the mission and vision. This allowed the organization leaders to more readily 

identify with the mission and vision and personalize it. Organization leaders found their 



31 

identity in the new mission and vision of the organization. Ackoff (1999) affirmed 

leadership was a combination of guiding and encouraging organization leaders to take 

ownership of their goals and outcomes. Leadership could not be forced, the organization 

members must follow the leader voluntarily. 

Learning Organization 

A key component to developing an organization in which the general consensus was 

a belief that everyone has ownership and voice was incorporating the concept of learning 

organizations. Lyle (2012) defined a learning organization as a “conceptual framework” (p. 

217). The phrase first became familiar in the 1980s as a way that organizations could 

increase employee growth and gain understanding of the goals. Learning organizations 

became known as an organization where people continually learn and grow. In addition, 

those involved in a learning organization continually have ownership of what happens in 

the organization and had access to leadership to share knowledge. According to Coppieters 

(2005), a learning organization gave the organization a foundation of expectations that 

participants will be lifelong learners. This allowed for all employees and stakeholders to be 

participatory learners who shared with one another what they learned to improve the 

organization. This implied the organization did not simply disseminate knowledge from the 

top down but rather allowed for all members of the organization to impart knowledge for 

the benefit of the organization. The change process supported the belief that everyone in 

the organization had a voice and the ability to affect change. “Organizational learning 

occurs through shared insights, knowledge, and mental models and builds on past 

knowledge and experience” (Coppieters, 2005, p. 134). In addition, a learning organization 

constantly focused on developing knowledge and skills to increase the success or attain the 
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goal of the organization. A crucial point that separated a learning organization from a 

normal organization was the fact that it constantly transformed itself. Dufour (1997), an 

expert in educational reform, stated schools will not produce students prepared to 

participate in the workplace successfully if they did not make a movement toward 

becoming a learning organization. Students would not become lifelong learners if lifelong 

learners did not teach them. While attaining their education in a learning organization, 

students were more likely to collaborate themselves as they observe their teachers doing 

the same. “The key to student growth is teacher growth” (Dufour, 1997, p. 81). 

Antonoaie and Antonoaie (2010) added in a learning organization all decisions were 

made by the whole organization rather than the top down format. This encouraged more 

participation in the learning and sharing process. In addition, this supported an 

organization that encouraged risk taking and trying new things to achieve the best plan or 

idea. Organizations, as a result of this environment, were more flat and leadership was very 

responsive to its members.  

Leadership Reflection 

Dr. Design was a member of the Texas Public Education Visioning Institute (TASA, 

2012). “The Public Education Visioning Institute was born from the work and ideas of 35 

public school superintendents who came together as a community of learners to create a 

new vision for public education in Texas” (TASA, 2012, para. 1). Dr. Design had a desire to 

implement those ideals in a school district and bring it into being. Dr. Design (personal 

conversation, March 28, 2014) shared that after a long series of conversations throughout 

the district about the current state of schools, he developed an understanding of the 

direction the district should move. He shared his beliefs with the school board with the 
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understanding that changes of this magnitude required the input and participation of all 

stakeholders including the community. What made strategic plans fail in the past in other 

districts was the lack of investment. Schools in North Texas ISD were perceived to be 

successful as traditional schools, because it was a concept in which everyone was familiar. 

According to Design (personal conversation, March 28, 2014), it was hard to change that 

tradition. He believed the only way to make a transition successfully was to engage as much 

of the community as possible in a conversation about what they wanted for their students. 

Any major significant changes would be difficult but transformation would be 

extraordinarily difficult. The community had to be invested and have ownership. Parent 

and community engagement were the cornerstone of successful schools (Parent and 

community engagement feedback from the NTISD K12 survey data). For the purposes of 

this study, parents were considered the primary caregivers of the student. A situation in 

which the community, parents, students, and school personnel work together to focus on 

student goals and outcomes would provide a high likelihood of student success. Parent and 

community engagement in schools in particular could contribute to positive student 

outcomes. Schools were most successful when they were able engage parents and 

community partners, such as businesses, to implement instructional strategies and support 

learning. Learning partnerships such as these additionally supported high student 

expectations. Community and parent engagement must include legitimate opportunities for 

input on school decision-making. Schools became essential community centers. A school 

was often used as a meeting place; an institution the community gathers at and supports. 

Schools should leverage this natural level of support to engage community and business 

leaders to support schools through participation in decision-making and financial support. 
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Additionally, anytime that input was allowed from parents, community members, and local 

business in decision-making; the outcome reflected local interests and needs that might 

have been missed without engagement.  

District leadership and school board members wanted a break from the past and 

intentionally called it Strategic Design to imbed the idea of design teams and a learning 

organization. According to Dr. Design, “It is like writing a new book” (personal 

conversation, March 28, 2014). The process included outlining the transformation and then 

elaborating on the outline through a series of town hall meetings and committee 

development. Dr. Design did most of his envisioning work prior to his arrival in North 

Texas ISD. He had worked previously with an educational consultant. When Dr. Design 

arrived at North Texas ISD, he was able to look at the plan and be up front with the school 

board about his desire to implement the ideals of the visioning work. He then began to lay 

the groundwork through key conversations around the district for a change process. When 

he first came on board, he had several crucial conversations and then moved to make a 

major leadership change. Dr. Design changed his leadership team, which resulted in major 

leadership reorganization. He proposed his vision for the district to the leadership team 

and school board. Next, he asked the educational consultant to talk to the leadership team. 

The consultant had experience in supporting transformation efforts in another local district 

with success and was able to speak from experience. The consultant and Dr. Design shared 

ideas and fielded questions that the board and the leadership team had for them. Next, the 

districts hosted education summits that brought in 5,000 community members. Dr. Design 

said he specifically reflected on Schlechty’s (2011) ideas of a learning organization and the 

importance of design teams. The board approved it, and then they moved forward quickly. 
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In his previous position, Dr. Design tried to build capacity with staff first and then bring it 

to the board. Dr. Design felt that attacking transformation with the support of the board 

might allow for a more successful implementation. In North Texas ISD he changed that 

approach and went to the board first. This allowed for a clear level of support for the staff 

as they moved forward. Next he went to the community on a large scale to get clear 

feedback, which helped to drive the change itself when it was implemented at the campus 

level. Finally, the district focused on capacity building. Capacity building included a clear 

focus on professional learning and increased exposure to research based best practices. 

The district slowly began to develop a common language and opportunities for vertical 

conversations increased. 

Strategic Design resulted in a vision statement and beliefs that were lofty. Logically, 

stakeholders began to look for clear guidelines for implementation. Educators generally 

wanted to know what the clear expectations and guidelines were for implementation. 

Teachers at first were asking for a manual and when each step should be completed. As a 

result, during the strategic design process in the second year after adoption became 

difficult because stakeholders were looking for direction. However, there was no roadmap. 

“What we knew school currently looked like and what we thought school might be able to 

become were a long way apart” (W. Design, personal conversation, March 28, 2014). The 

community had fears that the introduction of technology would diminish the student’s 

ability to be successful on the standardized assessment, but the community desired the 

integration of technology. There were some expectations that during the implementation 

phase, there would be lower assessment scores. Students were very rarely engaged in the 

typical memorization and repetition activities such as worksheets and defining vocabulary. 



36 

Students were generally seen participating in project development and exploration. This 

information had to be attained over a number of years and left some questions yet 

unanswered. Increased levels of student engagement were a clear priority for participants 

in the strategic design development process. Engagement could be defined differently but 

there were some common elements identified in the field of education. Certainly the 

district level administration supported the transformation through consistently asking staff 

to take risks, but the majority of the innovation was a direct result of the campus level 

support. District leaders could not allow for the experts to only exist at the central office 

level and expect implementation at the campus level. Superintendents did not create the 

vision, they began the conversation, and they set up the opportunity for change (Schlechty, 

2011). 

Dr. Design (personal conversation, March 28, 2014) believed in an awareness of the 

challenges. He, like so many high-level school leaders, was inclined to move forward 

quickly. He utilizes others to ensure that he was stopping to measure the complaints in 

relation to transformational initiatives. As it became more evident where the district was 

moving, people in the community did not want to see the changes taking place. The change 

agent must consider that one could move too quickly and get too far ahead of their 

constituency. Schlechty (2011) described change ineptness. A crucial component of success 

included analysis of information and utilizing trust people in the organization to evaluate 

the information. Push back occurred and North Texas ISD endured that. The dissent 

became a larger issue toward the end of year one of implementation and at the beginning of 

year two. Leadership must operate with an understanding that each concern was valid and 

something to be analyzed, according to Dr. Design (personal conversation, March 28, 
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2014). Community engagement made doing business in some areas more difficult. 

Traditionally, school districts made all decisions in house. Strategic design required 

involving the community, which followed the expectations established. Dr. Design 

perceived that NTISD schools were functioning ahead of schedule, and that classroom 

innovation and transformation was evident and permanent. School district leaders 

understood that when community members and staff members were empowered, there 

would inevitably be some level of unexpected change. District leaders could not tell people 

what to do but rather create systems that enabled the desired outcomes. The community 

voice was the essential component in supporting the transformation of schools. District 

leaders needed to have a well-laid plan that allowed this campaign to support the district 

innovation and transformation. A carefully laid communication plan would have helped 

make the transformation efforts smoother. District leaders could have been more inclusive 

once the design plan was in place. Specifically Dr. Design (personal conversation, March 28, 

2014) cited concerns with communication and the lack of a strong communications 

campaign. 

Strategic Design allowed an opportunity for one school district to engage its 

community in the mission and vision development process. In addition, the community had 

the opportunity, with its voice in the process, to support the ongoing growth and change in 

the school district. Expectations for this school district would at a minimum include a more 

engaged and educated community in relation to education in North Texas ISD. 

According to Gordon (2006), school districts were generally regarded as institutions 

that were unable to change. There were a variety of reasons this might be accurate. For 

example, school district leaders must be politically motivated. School board members were 
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elected and superintendents were subject to their authority for employment. Change in 

schools continued to be unpopular as most people wanted schools to look like they did 

during their own school experiences. That was the public image of schools for voters and 

influential community members. Volmer (2010) referred to school transformation as an 

“uphill battle” and defined the educational industry as “culturally entrenched” (p. 75). Jukes 

et al. (2010) added it was difficult for stakeholders to consider change in schools because of 

a long held mindset regarding what school should look like. In order to effect large scale 

transformation of schools, district leaders needed to shift that mind set toward 21st 

century skills. According to Jukes et al. (2010), those new skills included solution fluency, 

information fluency, collaboration fluency, creativity fluency, and finally media fluency. 

This shift moved the focus of school from content management to thinking and information 

evaluation skills. Schlechty (2011) stated in order for schools to change, the stakeholders 

must be willing to follow their leader. They could not simply be following instructions, 

however, they must perceive their leader as trustworthy and courageous. Leadership 

integrity was of the upmost importance during school transformation. According to 

Robbins (1995), 

The personal costs of trying new innovations are often too high and seldom is there 
any indication that innovations are worth the investment. Innovations are acts of 
faith. They require that one believe that they will ultimately bear fruit and be worth 
the personal investment, often without hope of immediate return. (p. 73) 

For this reason, it was important to establish trust in the school district leadership for 

support and encouragement as well as large-scale endorsement from all stakeholders in 

the transformational process. It was difficult to understand the importance and the process 

of educational change fully (Fullan, 2011). Many stakeholders became engaged in the 

process of educational change and did not fully understand how they were involved. 
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Additionally, participants in educational transformational efforts often had difficulty 

understanding the full scope of the initiative. For example, a teacher might understand 

differences in instructional delivery, but might not necessarily understand how those 

changes affected daily school operations or to a larger scale the financial impact on the 

district. In the case of North Texas ISD and strategic design, each and every department 

shifted operational and organizational strategies. The development process of strategic 

design allowed for participants from all stakeholder groups to participate in goal setting for 

every department and division. According to Schlechty (2009), the process of reforming 

schools required that the organization evaluate and change all components of the system 

including processes, procedures, and technology while remaining focused on improving 

student opportunity and performance. However, transformational change involved the 

complete overhaul of the entire system to the point that it no longer resembled its previous 

form. This required a radical change to the way educational opportunity was delivered to 

students. 
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CHAPTER 3 

METHODOLOGY 

The outcome of this study was to examine the strategic design process in North 

Texas ISD. Within this study, I evaluated the perspectives of community members, 

students, district staff, and parents. There were four primary research questions related to 

this study. The four research questions addressed were: 

1. Does survey data support a correlation between increased community

engagement and student engagement? 

2. Is there a correlation between implementation of strategic design and student

engagement as evidenced by evaluation data? 

3. Does an analysis of assessment data show evidence of an immediate impact on

student outcomes post implementation of strategic design? 

4. Does survey data indicate there is a relationship between staff satisfaction and

community engagement in school district strategic planning? 

The purpose of this section was to describe the research method for the study and 

justify the nature of the study. In addition, in this section the researcher presented the 

sample population of this study and the demographics of the three areas in the district. The 

researcher also provided a framework for the data collection and outlined the procedures 

for data collection. Permission to conduct this research was granted by the district under 

study as shown in Appendix B. 

Research Method 

I utilized previously and concurrently collected descriptive statistics to evaluate the 

data. A series of surveys were administered on an anonymous basis to three different 
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groups of participants. Surveys were administered to community members on multiple 

occasions to establish baseline data and growth data. Surveys were administered on an 

annual basis to students through the Gallup Poll. Finally a separate survey was 

administered to district staff through the Gallup Poll. There were approximately 52,000 

students in North Texas ISD serving a population that spans 147 square miles. There were 

6,000 staff members employed by North Texas ISD. According to Bradley (n.d.), surveys 

were “a non-experimental, descriptive research method. Surveys can be useful when a 

researcher wants to collect data on phenomena that cannot be directly observed.” (Slide 

11). Utilization of the survey system allowed for a larger sample from across a very large 

district. The cost of conducting such surveys was relatively low while allowing for the 

researcher to gather a very large sample. Therefore school district leaders approved 

moving forward with descriptive research methodology utilizing Gallup developed 

questionnaires and K-12 designed surveys for data analysis. 

Sample Population 

For this study, data was broken down into three major groups. The school district 

was divided into three zones: Central, East, and West as shown in Figure 2. Each zone 

represented between 21 and 22 schools and a third of the representative population.  

The survey method allowed for two specific research needs to be met. First, the use 

of the survey in a district this size kept the cost of the study down for the school district. In 

addition, it allowed the researcher to sample a larger portion of the population with little 

interference. The population was able to complete the survey from the comfort of their 

own homes. Community surveys were administered during the initial design phase in 

2011, entry phase of strategic design, to collect community input and inform the process. 
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Figure 2. District feeder chart. 

This study was conducted utilizing both quantitative and qualitative data. 

Participation levels and engagement surveys indicated successful implementation. Within 

this study, I assessed data gathered from district collected K-12 surveys prior to 

implementation to inform participation rates, focus groups, and Gallup poll data. K-12 

survey data were collected through a district contract service with K-12, an independent 

organization used to collect feedback from the community related to their vision for the 

future of the school district. Community members used this survey data to establish the 

expectations for the district. The data collected through K-12 surveys addressed three key 

areas identified as indicators of community participation and desires for students. These 

high interest areas include school personnel and campus leadership, district leadership, 

and community members. Within these categories are a series of indicators scored from 

Levels 1 through 5. Level 5 indicates highest levels of satisfaction while Level 1 indicates 
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low levels of satisfaction. The sample population for the Gallup survey portion of the study 

included students in Grades 4 through 12 in the school district in addition to community 

members and staff. Students are composed of a diverse background and various economic 

circumstances. Data from multiple Gallup surveys were analyzed specifically in the area of 

student engagement and staff engagement. Student data is only collected for students from 

Grades 5 through 12 (all other data). The strategic design process gave way to a series of 

goals developed by all of the assessed groups. Successful implementation of these strategic 

design goals were identified through time lines established during the implementation 

period and addressed in the data collection section of this study. Finally, a thorough 

literature review of previous strategic planning and design efforts and transformation of 

schools was included. Ethical considerations for this study included intrusion to the regular 

school environment. Students were not required to participate in the Gallup survey. 

Parents were made aware of the study and could choose to exempt their son or daughter 

and themselves by choosing not to participate in the survey. A large majority of the data 

collected for this study were already collected by the district and required by the state. This 

will allow for limited intrusion on students. 

The current study utilized survey research based on a Likert scale. According to 

Johns (2010), Likert scale research was one of the most commonly used and recognized 

forms of data collection available to researchers. Survey participants easily understood the 

process of participating in a survey utilizing a Likert scale. In addition, it measured multiple 

items in one data collection. John (2010) stated, “Not only is it a pleasingly simple way of 

gaging specific opinions, but it also lends itself very easily to the construction of multiple-
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item measures, which can measure broader attitudes and values” (p. 1). Figure 3 shows the 

format the survey respondents used for responses. 

Figure 3. Likert scale. 

Likert scaling measured either a positive or negative response to a question or 

statement. Risks associated with Likert scales included participant’s reluctance to associate 

with extremes considered central tendency bias, which could be alleviated by the number 

of questions answered. The responses were evaluated both in groups of questions as well 

as through the use of individual response items. Single item responses were evaluated as 

ordinal data due to the issue of responses not being equidistant from one another. Data was 

then evaluated through the use of descriptive analysis, Pearson correlation and a two-

paired sample t-test. 

The Gallup Survey was administered to school district students through a 20-

question student poll. The poll measured items such as hope, engagement, and well-being. 

Only students from Grades 5 through 12 were surveyed. Gallup conducted separate 

research that indicated the factors surveyed were indicators of successful student 

outcomes. The data from these surveys were evaluated based on a Likert scale rating 1 

through 5. Student were asked to respond to all 20 questions with either a 1 for strongly 

disagree to 5 for strongly agree. This data was collected over the last three years and was 

Strongly 
Disagree -1 

Disagree -2 Neutral -3 Agree -4 
Strongly 
Agree -5 
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evaluated for positive movement due to implementation of strategic design with the 

assumption that students should feel more engaged as a result of implementation. For 

example, a grand mean of 3.75 from the 2011 data would likely move to a grade mean that 

was > 3.75 after implementation over the course of two years. The Gallup Student Poll was 

administered annually at no cost to participating school districts. District personnel 

completed the poll at a time that best complemented their schedule between Tuesday and 

Friday during school hours. The participant school districts were in no way incentivized by 

Gallup to participate. The data collected from the annual survey may not be nationally 

representative in nature and should be used cautiously. However, for the purposes of this 

study, the data were used to evaluate district students in comparison to their previous 

responses and therefore more reliable for use in the current study. The data were analyzed 

using description statistics, a two-paired sample t-test, and a Pearson correlation. 

Gallup Staff Survey data were also reviewed for growth following a similar method 

to that used for the student data. Growth is indicated in the descriptive statistical analysis 

based on an increased mean for engagement questions. Staff data focused on areas such as 

learning and growth, mission and purpose at work, development as a professional, and 

knowing what was expected at work. Gallup found through their research that these areas 

were indicators of quality work performance. This data were again based on a Likert scale 

rating 1 through 5: 1 representing strongly disagree and 5 representing strongly agree. The 

district might anticipate this data to be less positive as a result of so much change in so 

little time. 

In addition to survey data collection and analysis, extensive data analysis was 

conducted related to assessment data in the school district. In order to best meet the needs 
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of this study; data was collected on student groups that could provide longitudinal data for 

academic growth or declines. Assessment data for the purposes of this study included 

STAAR assessment data and Readistep data. The STAAR assessment was the assessment 

used in Texas. In order to form long-range cohort groups for this study, TAKS assessment 

were included, which was the previous assessment prior to implementation of the STAAR 

assessment in the State of Texas. Therefore, for this research study six-year cohort groups 

were formed. These groups represented students who had either maintained continuous 

enrollment in the school district the three-years prior to implementation of strategic design 

and the three years during strategic design. This group of students was referenced as 

cohort students. Non-cohort students were students who did not maintain enrollment 

during the entire six-year period. All data available to the school district related to STAAR 

assessment were included in the study. 

In order to achieve a nationally normed standard, RediStep and SAT data were 

included for two groups of students. The school district had two groups of students who 

were currently enrolled who were tested as eighth grade students by RediStep and they 

subsequently took SAT in either 2013 or 2014. The data were included as students would 

be impacted by strategic design and could be compared to the national norm for growth. 

In addition to assessment data, discipline data and walk-through data were 

analyzed to identify changes in behavior and instruction as a result of strategic design 

implementation. These two series of data were collected from 2010 to 2014. The data were 

presented as raw numbers and illustrated for growth and change. In addition, these data 

sources were correlated between student behavior and student engagement. 
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Data collected from STAAR assessments, Gallup surveys, and cumulative walk 

through data were utilized in descriptive statistics to address Research Questions 1, 2, 3, 

and 4. Assessment data included years 2010-2014. Gallup data included all available 

information from 2012-2014. Walk-through data was included from 2010-2014 as well.  In 

addition, in order to specifically address Research Questions 2 and 4, a paired sample t-test 

was conducting utilizing walk through data, discipline data, and strategic design 

implementation information from 2010-2014, to identify any specific areas that impacted 

student outcomes more than others. This data were analyzed by including information 

from school years 2012-2014 based on availability from all sources.  Walk through data 

from those years specifically targeted questions utilized in the classroom rather that 

student engagement in order to provide evaluation from an alternate perspective.  

Finally a detailed analysis of implementation at the campus and district level of 

strategic design goals was included in the data collection for this study. Campuses were 

given the freedom to implement strategic design to fit their individual campus and 

department needs. The study included an analysis of these activities and strategies for 

implementation. The intent of this informative analysis was to report the difference in the 

survey data, assessment data, walk-through data, and finally discipline data.  
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CHAPTER 4 

RESULTS 

Data Collection 

In order to provide a concise picture of student and staff outcomes as a result of 

strategic design, this study included an analysis of multiple data point collection 

throughout the course of implementation of strategic design. In some cases data collected 

prior to implementation was included where available. Five major data points were 

collected including: 

 STAAR Assessment Data Analysis: cohort (control) and non-cohort (non-control)

groups. The control group included only students who have been consistently 

included in snapshot assessment data in this school district throughout the period 

ranging from 2009-2014. The non-cohort group included students that have not 

maintained continuous enrollment over the period of six years. Some students 

included in this group may have entered and exited the district multiple times. 

 Gallup Data Analysis: Gallup survey data was collected by campus beginning in the

fall of 2011. Data was collected for campus staff and students Grades 5-12. For the 

purposes of this study, the Gallup data was aggregated by zone in order to more 

closely align with assessment, evaluation, and discipline data. Staff Gallup data were 

collected for the purposes of understanding staff engagement and morale through 

Likert survey questions. Student Gallup data was broken down into multiple 

categories and collected through Likert scale survey data. For the purposes of this 

study, the only category analyzed was student engagement.  
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 Readistep, PSAT, SAT Cohort 2014, 2015: In order to achieve a nationally normed

standard, two cohort groups were formed following student achievement on 

Readistep in eighth grade and followed their progress through PSAT and finally SAT 

by comparing those scores to the national average of the same assessments. 

 Teacher Evaluation Data: Analysis of data were performed on trend walk-throughs

and were analyzed simply for program improvement. Campus name and content 

information were collected. Trend walk-through data were collected from 2009 to 

2014 from across the school district’s three zones. 

 Discipline Data: Analysis of district out of placement discipline information was

taken directly from PIEMS database beginning in 2009 and ending in 2014 and was 

correlated with engagement information from trend walk-through information. 

Figures 4 through 20 include a collection of achievement data in order to address 

Research Question 2 which states: Does an analysis of assessment data show evidence 

of an immediate impact on student outcomes post implementation of strategic design? 

Students included 4,579 students who were enrolled continuously from 2011 to 2014 

in the district. These students’ information was taken from across the district in each of 

the three major zones. Students follow the state pattern for students’ growth as 

illustrated by the graph in Figure 4. There was no explicit evidence of a direct impact 

from strategic design either positive or negative except in the case of the central zone 

where students scores moved away from the state average in year three. This trend 

indicates some positive movement in district scores in comparison to previous scores 

attained by the same group of students during the two years leading up to strategic 

design implementation compared to the strategic design period. 
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Figure 4. Sixth grade cohort - Reading. 

These students represent 1,952 students who could not be included in cohort data 

because they did not maintain continuous enrollment in the district’s schools over the 

period of years from 2011 to 2014. The non-cohort reading group in West Zone appeared 

to be moving to separate positively from the state trend, indicating implementation for this 

group had a positive impact on scores as shown in Figure 5. However, Central Zone non-

cohort students showed a continued negative trend that began prior to the beginning of 

implementation. This indicated strategic design implementation did not impact change for 

this group either positive or negative. 
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Figure 5. Sixth grade non-cohort - Reading. 

Students represented in Figure 6 include 4,872 students who maintained 

continuous enrollment in the district between 2010 and 2014. These students maintained 

above the state average and generally followed the same scores patterns as the state. All 

areas indicated implementation did not affect scores in a negative manner for students who 

maintained enrollment. Generally students followed the trend line with the state and 

consistently remained above the state average. 
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Figure 6. Seventh grade cohort - Reading. 

These students represent 2,393 students who could not be included in cohort data 

because they did not maintain continuous enrollment in the district’s schools over the 

period of years from 2010 to 2014. The non-cohort group in Central Zone showed 

inconsistencies over the period from 2010-2014 but showed recovery aligned with the 

state in 2014. East Zone remained flat with the state for non-cohort students. West Zone 

students showed a slight decline against the state in the non-cohort group in the 2014 

assessment year. This indicated there is some relative impact on students when they are 

not continuously impacted by strategic design. 
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Figure 7. Seventh grade non-cohort - Reading. 

Students include 5,172 students who were enrolled continuously from 2009 to 2014 

in the district. These students represented students from across the district in each of the 

three major zones. Students followed the state pattern for students’ growth as illustrated 

by the graph in Figure 8. Students in this group began to pull away from the state in year 

three of implementation of strategic design, indicating positive impact on student 

outcomes as a result. 
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Figure 8. Eighth grade cohort - Reading. 

Figure 9 represents 2,902 students who could not be included in cohort data 

because they did not maintain continuous enrollment in the district’s schools over the 

period of years from 2009 to 2014. Students in this group, while they did not maintain 

continuous enrollment, did show academic growth compared to their peers across the state 

in Areas 2 and 3 and were beginning to show gains during year three of implementation in 

Central Zone. This indicates strategic design had a positive impact on non-cohort students’ 

academic growth. 
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Figure 9. Eighth grade non-cohort - Reading. 

As shown in Figure 10, this data group represented 1,014 students who remained 

continuously enrolled in the district from 2009 to 2014. This data set included student 

progress through the transition from TAKS to STAAR and implementation of strategic 

design. These students included seventh grade students in PreAP Math, required to take 

the eighth grade STAAR assessment in this school district. Students in this district 

completed the curriculum for the next grade level in Pre-AP classes. This group of students 

out-performed the state, an indication that programing in the district had been working for 
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some time. However, during the period of strategic design, their separation from the state 

average growth indicated that student outcomes for this group had improved from already 

impressive numbers. 

Figure 10. Eighth grade preAP cohort - Math. 

As shown in Figure 11, the 314 students in this data group represent students who 

had not been continuously enrolled in the district from 2009 to 2014. This data set 

included student progress through the transition from TAKS to STAAR and implementation 

of strategic design. These students included seventh grade students in PreAP Math, 

required to take the eighth grade STAAR assessment. Again, as with their cohort peers, 

strategic design indicated this group increase over state average even more after 

implementation of the initiative. 
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Figure 11. Eighth grade preAP non cohort - Math. 

There were 1,288 students in this grouping. These students participated in on-level 

math throughout middle school, and they were taking the eighth grade math assessment in 

eighth grade. Strategic Design implementation appeared to have little impact on students in 

East Zone and Central Zone as shown in Figure 12. However in West Zone, during the 2014 

implementation year students appeared to be showing academic gains larger than 

compared to previous years.  
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Figure 12. Eighth grade math non-preAP. 

There were 4,032 students in this group. These students took on-level math 

throughout their eighth grade year. These students were beginning to show larger gains 

than the rest of the state during the 2014 school year as shown in Figure 13. This indicated 

strategic design was beginning to have a positive impact on their math academic outcomes. 
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Figure 13. Eighth grade math non-preAP – Non cohort. 

There were 1,151 students in this group. These students began taken Pre-AP math 

in the sixth grade and as seventh grade students took the eighth grade STAAR assessment. 

These students were being compared to their eighth grade peers across the state. These 

students consistently maintained above the state averages as shown in Figure 14. The 

distance of separation from their peers since implementation of strategic design is slightly 

larger, indicating positive student academic outcomes as a result of strategic design. 
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Figure 14. Seventh grade math cohort preAP. 

This student group consisted of 296 students. Campuses in the district did not often 

add students to PreAP classes in Math post sixth grade because they must complete the 

previous grade level’s curriculum. These students participated in the eighth grade STAAR 

assessment as seventh grade students. The outcomes in all but two areas grew in relation 

to the rest of the state as shown in Figure 15.  
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Figure 15. Seventh grade math non-cohort preAP. 

This student group included 1,354 students who participated in the seventh grade 

STAAR assessment as seventh grade students. These students remained enrolled in the 

school district from 2010 until 2014. These students have not accessed above grade level 

curriculum traditionally. It was important to remember that in this school district all 

students who take advanced classes were pulled out of their seventh grade numbers during 

assessment. On some campuses this meant as many as half of their assessable seventh 

graders were unable to count for their seventh grade assessment numbers. These figures 

did not show an indication that strategic design or previous interventions had a positive 

impact on the students in the school district as shown in Figure 16. If the school district 

were able to show growth in the particular area, it would be a tribute to a major shift for 

the school district’s math instruction based on this long-range data.  

2014 G8 2013 G6 2012 G5 2011 G4 2010 G3

Central 58% 72% 80% 92% 91%

East 74% 82% 86% 94% 94%

West 81% 86% 88% 96% 94%

State Average 57% 59% 67% 83% 82%

State Minimum Passing 39% 42% 52% 64% 65%
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Figure 16. Seventh grade cohort non-preAP. 

This student group included 2,009 students who participated in the seventh grade 

STAAR assessment as seventh grade students. These students were not continuously 

enrolled in the school district from 2010 until 2014 as shown in Figure 17. These students 

include only seventh grade students in seventh grade math. Students in PreAP Math, 

required to take the eighth grade STAAR assessment in this school district as shown in 

Figure 10. Students in this district complete the curriculum for the next grade level in Pre-

AP classes. This group of students does not indicate the same level of growth as their Pre-

AP peers but based on eighth grade data, typically begin to make gains following the 

seventh grade assessment. 

2014 G7 2013 G6 2012 G5 2011 G4 2010 G3

Central 45% 51% 62% 78% 76%

East 50% 52% 64% 82% 80%

West 64% 67% 74% 87% 87%

State Average 56% 59% 67% 83% 82%

State Minimum Passing 44% 42% 52% 64% 65%
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Figure 17. Seventh grade non-cohort non-preAP. 

This student group included 2,656 students who participated in the sixth grade 

STAAR assessment as sixth grade students. These students remained enrolled in the school 

district from 2010 until 2014 as shown in Figure 18. The students were beginning to widen 

the gap slightly between themselves and other testers around the state indicating positive 

student outcomes related to the state assessment during implementation of strategic 

design. 

2014 G7 2013 G6 2012 G5 2011 G4 2010 G3

Central 41% 46% 60% 77% 76%

East 47% 50% 65% 80% 78%

West 61% 68% 73% 86% 85%

State Average 56% 59% 67% 83% 82%

State Minimum Passing 44% 42% 52% 64% 65%

30%

40%

50%

60%

70%

80%

90%

Grade 7 Non-Cohort Non-PreAP 

Central

East



64 

Figure 18. Sixth grade math cohort. 

This student group included 1,908 students who participated in the sixth grade 

STAAR assessment as seventh grade students. These students were not continuously 

enrolled in the school district from 2010 until 2014. Students in the central zone in 

particular were beginning to move away from the typical statewide movement in a positive 

direction in relation to student outcomes as shown in Figure 19. This data supported the 

strategic design initiative. 

2014 G6 2013 G5 2012 G4 2011 G3

Central 67% 69% 68% 84%

East 68% 75% 72% 87%

West 76% 81% 77% 91%

State Average 62% 68% 66% 82%

State Minimum Passing 42% 54% 58% 61%
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Figure 19. Sixth grade math non-cohort. 

In an effort to collect nationally normed assessment data, ReadiStep data were 

analyzed by looking at the comparable performance of the same group of students two 

years later on the PSAT. This data set was the only data set during the relevant time frame, 

impacted by strategic design. There were 2,983 test takers in North Texas ISD available for 

analysis in both tests. According to ReadiStep Manual, scores from ReadiStep from the 

eighth grade could predict how a normal test taker with an average level of academic and 

otherwise growth will perform on the PSAT assessment in tenth grade. ReadiStep did 

caution that depending on interventions and skill development, scores could differ but 

ReadiStep was a reliable predictor. Based on this information, Figure 20 illustrates the 

school district and its three areas were performing at the expected rate of growth in this 

area. Although not indicated in Figure 20, the state of Texas average performance for PSAT 
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Central 67% 69% 68% 84%
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at 10th grade is 42. In comparison to the State of Texas, North Texas ISD outperformed the 

average in all areas. 

Figure 20. 2010-11 ReadiStep and 2012-13 PSAT. 

Research Question 1 states: Does survey data support a correlation between 

increased community engagement and student engagement? Figures 21-24 and Tables 1-6 

address data collected in relation to Research Question 1 and student engagement as 

impacted by implementation of strategic design. Figure 21 illustrates the data collected 

over the course of 15,352 walk-throughs during the 2010-2014 school years. Documented 

as highly engaged were 6,413 walk-throughs over that period of time. Of those walk-

throughs, 8,708 were noted to be well-managed classrooms. Finally, 231 classroom walk-

throughs observed classes to be dysfunctional. Over the period of years it was clear that the 

level of engaged across Central Zone increased dramatically upon implementation of 

strategic design. In particular, the data showed a jump in engagement from year one to year 

two and an even larger increase during years two and three of implementation. 
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Figure 21. Central zone engagement walk-through data. 

Figure 22 illustrates the data collected over the course of 19,246 walk-throughs 

during the 2010-2014 school years. Documented as highly engaged were 10,481 walk-

throughs over that period of time. Noted to be well-managed classrooms were 8,584 of 

those walk-throughs. Finally, 181 classroom walk-throughs observed classes to be 

dysfunctional. Each of the three zones experienced slightly different patterns in the 

movement from well managed to highly engaged, however they all experienced growth 

over the strategic design implementation years. Over the period of years it was clear that 

the level of engaged across West Zone increased steadily over the years with a larger than 

usual increase during strategic design implementation. In particular in this area the data 

showed a jump in engagement from year one to year two and maintaining steady growth 

from year two to three. 
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Figure 22. West zone engagement walk-through data. 

Figure 23 illustrates the data collected over the course of 13,836 walk-throughs 

during the 2010-2014 school years. Documented as highly engaged were 6,876 walk-

throughs over that period of time. Noted to be well-managed classrooms were 6,792 of 

those walk-throughs. Finally, 168 classroom walk-throughs observed classes to be 

dysfunctional. Over the period of years it was clear that the level of engaged across West 

Zone increased from just above 40% to nearly 70% between the 2012-13 school year to the 

2013-14 school year. This area maintained its attained growth during the 2014-15 school 

year. 

Figure 24 illustrates the data collected district-wide during the 2010-2014 school 

years. Of the 48,434 walk-throughs collected over that period of time, 23,770 were 

documented as highly engaged. Noted to be well-managed classrooms were 24,084 of those 

walk-throughs. Finally, 580 classroom walk-throughs observed classes to be dysfunctional. 

The figure illustrates the consistent growth across the district in relation to student 

engagement. Students were clearly exposed to more engaging learning environments post 

implementation of strategic design. 
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Figure 23. East zone engagement walk-through data. 

Figure 24. District-wide engagement walk-through data. 

Table 1 illustrates discipline placements over the course of the 2010-2014. The 

student population over the period evaluated for the study grew, and the number of 

discipline placements decreased. This change was clear upon implementation of strategic 

design. 
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Table 1 

Discipline Data 

Discipline 2010 2011 2012 2013 2014 

Student Population 53,279 53,883 54,409 54,999 55,269 

Total ISS 5,851 5,548 5,408 4,789 4,770 

Total OSS 1,377 1,199 1,066 1,083 1,045 

Total DAEP 588 639 660 676 644 

Total JJAEP 174 59 43 28 39 

Total Placements 7,990 7,445 7,177 6,576 6,498 

As shown in Table 2, as the number of highly engaged classrooms increases the total 

amount of discipline decreases even as the student population grows. Another pattern 

emerged as well related to the well managed classroom. As the well managed classroom 

numbers decreases, so does the discipline placements, indicating that student engagement 

has more impact on student discipline than well managed classrooms. 

Table 2 

Engagement Discipline Data 

Discipline 2010 2011 2012 2013 2014 

Highly Engaged 21.80% 31.10% 41.11% 65.89% 68.87% 

Well Managed 75.50% 67.01% 57.56% 33.52% 30.52% 

Dysfunctional 2.50% 1.85% 1.30% 0.05% 0.05% 

Total 
Placements 7,990 7,445 7,177 6,576 6,498 

Note.  Percentages do not add up to 100 due to rounding. 
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In addition, Figure 25 indicates the level of highly engaged classrooms increased 

over the period of strategic design implementation. Finally, Figure 25 also indicates as the 

number of well-managed classrooms decreases the number of discipline placements also 

decreases. 

Figure 25. Engagement-discipline correlation data. 

Figure 25 illustrated the percentage of walk-throughs that indicate highly 

engaged/well-managed/dysfunctional as compared to the total number of discipline 

placements during a given school year. Table 3 shows basic enrollment information, 

including changes that occurred from 2010 to 2014. 

Table 3 

Enrollment Changes 

2010 2011 2012 2013 2014 
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Table 4 provided a look at the raw data utilized to establish the percentages in Table 

2. Table 4 provided additional information to illustrate the volume of classroom walk-

throughs and observations included in this data collection. Data includes information 

regarding occurance of discipline placements over the pre-implementation period and 

during implementation. Discipline data is relevelent in terms of out of placement time for 

all students across the district. 

Table 4 

Raw Data 

Discipline 2010 2011 2012 2013 2014 

Highly Engaged 790 2,770 6,209 7,517 6,484 

Well Managed 2,370 5,962 8,694 3,824 2,874 

Dysfunctional 93 164 200 67 56 

Total Placements 7,990 7,445 7,177 6,576 6,498 

Research Questions 2 and 4 are addressed in Figures 26-28. Research Question 2 

states: Is there a correlation between implementation of strategic design and student 

engagement as evidenced by evaluation data? Research Question 4 states: Does survey data 

indicate there is a relationship between staff satisfaction and community engagement in 

school district strategic planning? Figure 26 illustrates Gallup student and staff 

engagement data collection over the period of the three years related to strategic design 

and this study. Throughout the course of the study, students maintained a high level of 

engagement in all areas of the district, maintaining above a 4.2 on a 5-point Likert scale. 

However, staff clearly experienced an implementation dip in engagement during year two 
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of strategic design implementation. Gallup data were collected on a survey format; staff and 

students did not provide details to their ratings.  

 

Figure 26. Student/staff engagement grand mean. 

I analyzed Gallup survey questions 7, 8, and 12 as they are specifically related to 

staff engagement. The questions read as follows: 

Question 7: At work, my opinions seem to count. 

Question 8: The mission or purpose of my organization makes me feel my job is 

important. 

Question 12: This last year, I have had opportunities at work to learn and grow.  

As illustrated by Figure 27, although the growth was slow over the period of the three 

years, there was some growth in engagement amongst staff. Question 7 consistently rated 

lowest in all areas of the district and in need of growth. There was a clear dip during year 

two of implementation across the district, followed by a period of growth in year three. 

Shortly before completion of this study, 2014 data arrived and showed an increase in the 

average response to question 12, 8, and 7 across the board. This demonstrated a continued 

upward trend in staff engagement.  
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Figure 27. Gallup staff responses – Questions 7, 8, 12 

Questions 3, 4, and 6 from the student engagement section of the Gallup Student 

Survey were used to analyze student engagement specifically in the district as impacted by 

strategic design. Figure 28 shows the results of the analysis. These questions read as 

follows: 

Question 3: My teachers make me feel my schoolwork is important. 

Question 4: At this school, I have the opportunity to do what I do best every day. 

Question 6: My school is committed to building the strengths of each student. 

Students generally fluctuated across the board on this data until year three of 

implementation in which there was a consistent increase in every area as compared to year 

two. 
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Figure 28. Gallup student responses – Questions 3, 4, 6 

Tables 5 and 6 specifically addressed Research Question 2 which states: Is there a 

correlation between implementation of strategic design and student engagement as 

evidenced by evaluation data? Table 5 summarizes data that includes Pearson Analysis of 

various variables for correlation and for statistical significance. Three samples in the 

analysis included Community Participation: Disciplinary Placements, Satisfied Staff: Highly 

Engaged Classrooms, and finally Highly Engaged Classroom: Disciplinary Placements. 

Disciplinary placements were pulled from the discipline data collected by the district and 

submitted to the state. Staff engagement data were collected through Gallup survey data 

collected district-wide. Highly engaged classrooms were noted in walk-through data 

collected district-wide from 2010-2014. Correlation coefficients indicated a relatively weak 

but present relationship between increased community participation and discipline. 

Additionally there was indication of a strong relationship between satisfied staff and a 

highly engaged classroom and a highly engaged classroom and decreased disciplinary 

placements. 
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Table 5 

Summary Data Analysis 

Variable 2010 2011 2012 2013 2014 

Student Population 53,279 53,883 54,409 54,999 55,269 

Total ISS 5,851 5,548 5,408 4,789 4,770 

Total OSS 1,377 1,199 1,066 1,083 1,045 

Total DAEP 588 639 660 676 644 

Total JJAEP 174 59 43 28 39 

Total Placements 7,990 7,445 7,177 6,576 6,498 

Highly Engaged 65 790 2,770 7,517 6,484 

Well Managed 928 2,730 4,562 6,824 2,874 

Dysfunctional 28 93 164 67 56 

Math Percentage Passing 8th 94 92 91 94 93 

Reading Percentage Passing 8th 96 96 91 97 95 

Math Percentage Passing 5th 94 93 92 92 91 

Reading Percentage Passing 5th 94 94 87 93 91 

Gallup Student n/a 4.09 4.06 4.03 4 

Gallup Staff n/a 4.26 4.21 4.36 4.32 

Community Participation Index 0 2 2 1 1 

Pearson Analysis Variables Correlation Co-efficient 

Community Participation/Disciplinary 
Placements 

-0.242729776 

Satisfied Staff/Highly Engaged 
Classroom 

0.832690631 

Highly Engaged Classroom/Disciplinary 
Placements 

-0.956355676 
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Table 6 includes output from a paired sample t-test. The paired sample t-test was 

selected as it illustrates before and after differences to the mean. The mean is calculated for 

three factors impacted by strategic design over time before implementation and after 

implementation. Three factors include high levels of engagement based on district wide 

walk through data, total discipline district wide, and finally comparing high levels of 

student engagement to total district discipline. Pair 1 illustrates engagement compared to 

implementation of strategic design over time from 2011-2014. Pair 2 illustrates total 

discipline compared to implementation of strategic design from 2011-2014. Finally, Pair 3 

illustrates engagement compared to discipline in isolation using data collected from 2011-

2014. 

Table 6 

Paired Samples t-test 

Pair 

Paired Differences 

t df 
Sig. (2-
tailed) Mean 

Std. 
Dev. 

Std. Error 
Mean 

95% Confidence Interval 
of the Difference 

Lower Upper 

1 High 
Engagement – 
Strategic 
Design 

45.154 20.457 9.149 19.754 70.554 4.936 4 .008 

2 Total 
Discipline – 
Strategic 
Design 

7136.600 622.382 278.338 6363.811 7909.389 25.640 4 .000 

3 High 
Engagement – 
Total 
Discipline 

-7091.446 642.508 287.338 -7889.224 -6293.668 -24.680 4 .000 
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The paired sample test indicated there was statistical significance in the relationship 

between high classroom engagement and implementation of strategic design. In addition 

there was a statistically significant relationship between the decreased total disciplinary 

placement and implementation of strategic design. Finally, collected classroom engagement 

data was a perfect correlation to the decreased in district-wide discipline data. 

In addition to quantitative data collection for this study, campus principals were 

surveyed to provide a more in depth look at implantation at the campus level over time. 

Campuses provided the researcher with feedback of examples of strategic design in action 

by year. It was the intent of the researcher to support the above collected data with a 

picture of why the changes in engagement might be present. The following is a summary of 

some of the collected data by year. 

2012-13 

Campuses’ leaders reported they were working to change the physical structure of 

their buildings to the extent possible. There was an effort to add flexible spaces and allow 

teachers to redesign their classroom spaces with available funds. The teachers expressed 

an interest in supporting more collaboration in the classroom through making the space 

more accessible. Campuses were forming design teams based on Schlechty’s (2011) model. 

Principals indicated the school district provided for additional support at the campus level 

by providing training and resources to develop design teams. Design teams were 

supporting teachers’ desires to take risks in the classroom. Staffs on some campuses are 

just beginning to explore the Visioning Document and familiarize themselves with the 

document (TASA, 2012). In addition, some campuses are just getting familiar with the 

strategic design document. One elementary campus reported that they focused their entire 
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year of professional learning on understand Schlechty’s (2011) Design Qualities and how 

those related to Strategic Design, allowing their teachers to begin to integrate that into the 

classroom. That same campus spent a large portion of their campus funds buying 10 iPads 

for teachers. Some campuses focused on relationship building in year one of strategic 

design, believing that was their important baseline to begin to innovate. District officials 

attended a multitude of trainings and began to share those trainings with early adopter 

campus staff. 

2013-2014 

Campuses’ leaders began the year reporting they were engaged in digital 

citizenship, immediately recognizing that as they integrated more technology in the 

classroom, there was a need to provide support to their students. The campuses’ leaders 

and the district leaders were together designing a district-wide e-portfolio system that 

each student will eventually access. Some schools were engaging in this pilot. Some schools 

reported engaging in technology badging programs in which students could earn badges 

for certain achievements related to technology innovation. Some campuses were 

developing an ideal graduate profile in conjunction with their students. Many campus 

committees formed and several school leaders reported their committees included 

students and parents. The district formed a senior citizen committee and business 

committee in the community to engage parts of the community that typically were not 

aware of school business. Design coaches and district staff were bringing trainings into the 

classrooms and to the campuses, and a wealth of high level training was beginning to be 

easily accessible in the district at no cost to the campuses or teachers. Several campuses 
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reported their entire staff or a large majority of their staff became Project Based Learning 

trained during this year. 

2014-2015 

In the late stages of this study, campuses’ leaders reported that during this year they 

aligned their individual campus mission and vision statement with strategic design if it was 

not aligned previously. Some campuses were beginning to expand their offerings as an 

extension of strategic design such as dual language and BlendEd learning. These programs 

were on a case-by-case basis. The technology program expanded district wide but not all 

campuses had fully 1:1 technology, others reported they were still supplementing 

technology needs for students and staff with campus funds. Collaborative teams were 

present in many varieties. Priority was clearly placed on planning and preparation. Campus 

administrators reported walking classrooms intentionally looking for student engagement 

as a focus on a daily basis and added that authentic engagement appeared to be present 

more frequently than in the past. There was an increased presence of organic technology 

integration in the classroom. Campuses were spending more time with the community 

inside the building, including diversity activities and mentor activities. These types of 

activities appeared to be ongoing and frequent across the district and not only at night but 

also during the school day. Several campuses reported that their teachers were beginning 

to become confident leaders on their campuses and leading professional learning in 

different capacities. The e-portfolio system was implemented in multiple locations. Hour 

block lunch, a flexible lunchtime for students, was implemented in several schools. In 

addition to data collected based on assessment, walk-throughs, and surveys, there was 

evidence of environmental change as the researcher explored the districts press releases 
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and website. Campuses experienced change that resulted in teachers and administrators 

presenting at regional, state, and national conferences. Campuses from around the district 

were host to visiting districts and regional service centers as a showcase for innovative 

learning environments and educational transformation. North Texas ISD became a leading 

member of the North Texas Regional Consortium, an innovative collaborative of North 

Texas area school districts, and participated in professional learning both as a facilitator 

and contributor in all areas as a result of efforts aligned with strategic design. Campuses 

around North Texas ISD implemented the use of flexible learning spaces and blended and 

online learning. Students were exposed to global connections through teachers connecting 

with classrooms around the world directly aligned with strategic design goals. Principals 

reported students engaged in project based learning from the elementary levels all the way 

through high school in a variety of content areas. Students were utilizing these project 

based learning opportunities to design community gardens and even design prosthetic 

limbs. Schools were extending their learning beyond the walls of the traditional school 

building more frequently than prior to strategic design as students were encouraged to 

engage their community and the community actively engaged in the schools. Principals 

report a variety of changes at the campus level. 

We host two instructional nights throughout the year focusing on increasing 
connectedness with our parents through supporting them in know how to help their 
children with content information and skills. The first night we had in September 
was a STEM night and the second night will be in April with a focus on literacy 
acquisition. We hold regular monthly parent meetings called Coffee Talks at two 
times, one evening time and a morning time to connect with our parents in a variety 
of ways.  Our topics range from who we are as a campus to positive parenting 
strategies to gifted and talented to creating hope and mental healthiness in their 
children. 

Through Great Expectations we've talked a lot about recognizing and celebration 
successes of everyone in our community. We've made a concerted effort to connect 
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with our students in positive ways by participating in professional learning 
opportunities focusing on meeting the needs of our differentiated learners, 
functions of behavior, positive parent communication, understanding each other as 
unique and special individuals, and how to foster a positive and connected 
community in our classrooms. 

Our counselor provides regular guidance lessons with our students using Second 
Steps and Steps to Respect with a sprinkling of Rachel's Challenge and Great 
Expectations. Our teachers have fully embraced Great Expectations and each week 
we focus on teaching our students a specific life principle. This week we focused on 
Self-Discipline. Each day in each classroom, our students benefit from instruction on 
the weekly life principle.  Our librarian takes the month of October to facilitate 
regular Digital Citizenship lessons with each class from kinder through fifth grade. 
She works with classroom teachers to teach the lessons and provide regular 
instructional check ups throughout the remainder of the year. 

We have established A-level and B-level committees. A-level committees are 
leadership teams and all certified teachers are on at least one team. The teams are 
Design Team, Great Expectations, BLT, and Grade Level Chairs.  Each team has a 
specific focus and is responsible for some component of change on our campus. 
Teams meet monthly with homework or research between meetings. Teams also 
make decisions for the entire campus regarding their area of focus. The B-level 
committees are the more light-hearted committees. Each staff member, including all 
paras and certified teachers, is on a B-level committee. The committees are 
responsible for celebrating staff birthdays, seasonal potlucks, and holiday party, 
among other things. B-level committees are chaired by staff and meet whenever 
necessary. That is what we do at the staff level.   

At the student level-we have implemented Great Expectations as a campus wide 
community building focus. Students are recognized and celebrated each day in their 
classrooms and at a weekly school-wide celebration assembly. We've worked really 
hard in the last two months to establish our core values and in the process had 
much conversation about what it takes to create an environment that leads to risk-
taking and ultimately the transformation of learning. We actually used the term risk-
taking in our core value statements for both our students and staff. Now that we are 
clear about our core values, we'll be able to talk about practices that line up with our 
core values and encourage risk-taking and transformation. 

On our October 10th professional learning day, we designed the school of our 
dreams by brainstorming all the wonderful things we'd like to have and do in our 
new school.  We shared our core value statements with our parents at a Coffee Talk 
this week and invited them to brainstorm with us the school of our dreams. Now 
we'll take that information back to the Design Team and that group of people will 
synthesize the information gathered and calibrate it against our values as we 
establish a three to five year plan for our future. 
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Teachers participate in Vertical Design Strands related to campus goals and 
strategic design efforts. They work together regularly to research best practices in 
the areas of technology, PBL/authentic assessment, Inquiry learning and balanced 
literacy. Teams attend professional learning they feel will enhance their progress, 
design lessons that incorporate new learning and evaluate the effectiveness through 
walks and artifacts completed by students. 

Our teachers continue to work to improve assessment practices, study and 
implement the NTISD grading guidelines in a way that promotes risk-taking in the 
classroom.  Our math department has established common grading practices that do 
not penalize students for early attempts, but support students relearning and 
receiving credit for mastery, not an arbitrary grade cap.  

At the beginning of the year, teachers work with students to establish classroom 
routines and procedures and an environment that encourages risk-taking. Our 
science department is doing a book study on Quality Questioning Strategies and 
working to build an environment that supports student inquiry and risk-taking by 
making intentional decisions about the types of questions teachers ask, and the 
ways we ask them. 

We made a revision of our Campus Mission Statement based on current 
understanding of NTISD Strategic Design. We implemented Dual Language Program 
at Kindergarten and 1st grade. We implemented of Academic Vocabulary with 
follow up training. Dual Language parent meetings to engage parents in support for 
student learning and form support network among families. We extended 1:X to 
fifth grade with professional learning and design coach support for fifth grade 
teachers to support the initiative. Streamlined the iPad deployment process and 
provided parents with resources for information on deployment, policies, and 
digital citizenship through our campus web site. We implemented digital citizenship 
lessons for all students. Five iPads per classroom provided by district for third 
grade. We purchased 20 additional iPads with campus funds to cover needs in K-2. 
Continued collaboration with design coaches during grade level PLC’s to design 
engaging instruction for students. PLC focus on study of new math standards and 
implementation of Dual Language. We added Thinking Maps Expository writing 
training and implementation at all grade levels. 

Change in physical structure of the classroom to promote a collaborative classroom. 
Risk taking in some classrooms. Some experimentation with Problem Based and 
Project Based Learning. Expanded our PBL’s to create a badge system with five 
goals, digital e-portfolio, digital citizenship, friendship, service learning, and 
summative assessment panels for all students. 
We created Flexible learning environments evaluated, and improved through Safe 
and Civil Schools to provide more efficient and effective learning environments for 
students. We designed Clubs/Lunch also evaluated by Safe and Civil schools, and 
plans are in the works to improve accountability and redefine the goals and vision 
for the program. E-Portfolios were implemented school wide. All students have a 
portfolio, and students are actively building artifacts and reflections. There is still a 
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lot of room for advancement in ePortfolios, and the implementation of project-based 
learning. New teachers are trained in project-based learning. Community 
involvement has increased vastly this year, including staff involvement with Metro 
Relief and participation in The Big Event. 

The examples of principal input provided a glimpse into the types of changes staff 

members and students were experiencing at the campus level. Campus principals shared 

experiences that were meaningful and valuable to their campus, although not necessarily 

generalized to the entire district. This piece of strategic design implementation was 

evidence of the independent design feature strategic design had for each campus. There 

was not a set agenda for campuses to follow but rather the expectation that community 

engagement and design thinking was applied for campus-wide decision making. 
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CHAPTER 5 

SUMMARY, IMPLICATIONS, AND CONCLUSION 

Summary 

The purpose of this study was to describe and support understanding of the school 

district’s strategic design planning and implementation process. In addition, this study 

provides a model for implementation in other districts to address planning for further 

strategic planning and design initiatives. The outcomes for this study are a thorough 

analysis of the strategic design process and provide a framework for future districts as they 

undertake the strategic design process. 

The researcher provided an analysis of data to address each of the four research 

questions. 

1. Does survey data support a correlation between increased community

engagement and student engagement? 

2. Is there a correlation between implementation of strategic design and student

engagement as evidenced by evaluation data? 

3. Does an analysis of assessment data show evidence of an immediate impact on

student outcomes post implementation of strategic design? 

4. Does survey data indicate there is a relationship between staff satisfaction and

community engagement in school district strategic planning? 

An analysis of walkthrough data and information regarding community engagement 

provided insight into Research Question 1 regarding a relationship between community 

engagement and student engagement. The research showed a statistically significant 

relationship between student engagement and community engagement. As the community 
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became more engaged in schools, the level of student engagement in the classroom 

increased. This research aligned with that of Ellis (2006), which indicated increased 

community involvement in schools was a catalyst for increased student achievement and 

engagement in school activities. 

An analysis of student engagement surveys and walk though data collected 

supported the hypothesis that there was a correlation between implementation of strategic 

design and student engagement as evidenced by evaluation data. Students maintained and 

showed growth in engagement feedback as related to Gallup survey data on engagement in 

both the east and west zones of the district. In the central zone of the district there was 

evidence of a drop in student engagement Gallup data in year two followed by a recovery in 

all three areas during year three. This could be explained as a possible indication of an 

implementation dip (Reeves, 2007). In addition to Gallup survey data, district-wide walk 

through data was analyzed and concluded a statistically significant relationship between 

implementation of strategic design and increased engagement in the classroom. 

In response to Research Question 3, Figures 4-20 indicated a relatively constant 

level of student performance on both state mandated assessment and nationally normed 

Readistep data. Students continued to perform at a level consistently higher than their 

peers across the state on the STAAR assessment both in the cohort groups and non-cohort 

groups. The data indicated students in the non-cohort group were positively impacted 

slightly more than students in the cohort group. This indicated the non-cohort group could 

potentially benefit more from the changing learning environment than their cohort peers.  

Research Question 4, does survey data indicate there is a relationship between staff 

satisfaction and community engagement in school district strategic planning, was 
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evaluated through collection and analysis of staff Gallup data. In each of the three zones, 

there was an overall increase in staff satisfaction in year three of implementation. In some 

zones there was a drop in year two followed by an increase in year three that exceeded the 

year one mark. This data indicated staff members had an overall high level of engagement 

in the work place as innovation and transformation were occurring with some drop in 

engagement in some areas during the process of change.  According to Fullan (2004), it is 

normal for staff to experience some anxiety during change and it is important to consider 

that as an opportunity to celebrate small victories. Dr. Design believed there is no return. If 

there was an attempt to shut it all down, Dr. Design does not think it would work. He 

stated, “I think too much has happened, I could never have envisioned where this would go, 

this transformation was a product of the minds of teachers, students, and community 

members” (W. Design, personal conversation, March 28, 2014). An attribute to the success 

was the grassroots movement to support transformation that occurred in the community 

and at the campus level. 

The data provided in the study supports implementation as producing positive 

outcomes for students and teachers in most areas. Implications for practice include 

consideration for the process the school district followed in developing and implementing 

strategic design. In this case the school district carefully includes all stakeholders in the 

inception process. In addition, district leaders ensure that all language for the mission and 

vision, goals, and beliefs were carefully considered and agreed upon. Upon implementation, 

the district leaders, campuses’ leaders, and school board consistently refer to the strategic 

design document in decision-making. These steps, along with a district wide commitment 

to forward the mission and vision provides positive support for outcomes for students over 
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time. Staff, students, community members, and leadership carry a common understanding 

of the direction of the district and this drives innovation and transformation for the 

district’s 53,000 students and schools. According to Burns (2003), transformational leaders 

exist as those around them support their vision through implementation. In this case, 

strategic design supports the sharing and maintenance of the mission and vision, allowing 

for true school transformation. 

In November of 2014 Dr. Design announced his retirement from North Texas ISD 

effective January of 2015 (Schrader, 2014). Upon his departure one staff member was 

quoted as saying, 

I wish Design was staying with the district longer. Design worked tirelessly to 
elevate an already successful school district. That’s a difficult feat many would 
rather avoid. It’s easier to take an already successful organization and consider it 
good enough. It takes vision and conviction to initiate and execute challenging goals 
with the involvement of an entire community. 

District leaders very quickly began an analysis of their commitment to strategic 

design and the transformative changes in the school district. The school board upon 

collecting feedback from all community groups, parents, and staff moved forward to set 

strategic design with the focus to maintain implementation as a top priority in the search 

for a new superintendent. Candidates had to demonstrate a commitment to continuing the 

vision and mission developed by the community and stakeholders. Ultimately the district 

identified Dr. Kevin Rogers as the new superintendent. In an article published in April of 

2015 (Maschino, 2015), the board president is quoted as stating in some part the reason 

for his selection is tied to his acute knowledge of strategic design and commitment to 

maintaining the community engagement as a part of that process. Dr. Kevin Rogers 
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continues to expect campuses and staff to implement practices aligned with strategic 

design goals and the North Texas ISD Mission and Vision Statement.  

According to Reeves (2007), implementation of any new initiative comes with a 

level of decline in performance during the initiation period. This decline is as much a result 

of the skills gap of the teachers as they design and implement newly acquired skills as it is 

related to the changing school environment impacting the students. In this circumstance, 

based on the data, North Texas ISD students do not show a decline in state assessment 

scores in spite of the implementation of the new initiatives. One possible explanation for 

this lack of implementation dip related to assessment data is the presence of the parents 

and community in the schools and the level of engagement in the classroom resulting in 

less out of placement disciplinary assignments across the district. In addition, the school 

transformation itself is so far reaching from a personnel perspective; resurrection of the 

past culture of the school district is unlikely. 

Implications for Future Study 

In conducting this analysis of the implementation of strategic design and innovation 

in a school district, implications for further study become evident. It is apparent in 

reviewing the analysis of assessment data that the implementation of innovation and more 

highly engaged classrooms have a particular impact on students from the central zone of 

the district. This area of the district has more mobility and a higher percentage of students 

identified as low socio economic status. If that trend remains true over time, it might 

indicate innovative strategies are particularly positive for students in this disadvantaged 

category. In addition, if the length of the study can be continued, an analysis of the 

continued implementation of strategic design under new district leadership will be an 
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appropriate study to consider. An area that might have proven to be more successful would 

have been to spend more time with the community at large once the mission and vision 

were developed, and throughout the elements of the implementation plan. Finally, a 

consideration of North Texas ISD’s dramatically changing demographics over the period of 

years of implementation and beyond and the correlation of those changes to strategic 

design and student academic achievement will be a study that can support successful 

implantation over a much longer extended period of time. 

Conclusion 

The school district at this time shows no intention of departing from the strategic 

design initiative and the priorities and commitments aligned to the process. Ongoing efforts 

are being made to include the community and all stakeholders in decision making as late as 

December of 2015 as the school district explores the next phase of their technology 1:X 

initiative. North Texas ISD is now synonymous with innovation and change to design 21st 

century schools. Based on the findings of this study, students stand to benefit from more 

engaged classrooms, more satisfied staff, and less out of placement discipline. Each 

research questions was addressed over the course of this study. Analysis of the data 

concluded that there was a statistical significance in the relationships between student 

engagement, decreased discipline, and implementation of strategic design. The research 

outcomes leave little question as to the student and staff benefits from such a 

transformational initiative. Principals indicated an extensive level of change in community 

engagement practices and an ongoing commitment to implementation of strategic design 

across the district but maintained a commitment to implementation based on individual 

campus needs. The school board and community reiterated their commitment to strategic 
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design in their selection of a new superintendent with acute knowledge of the mission and 

vision of the district and a clear and present expectation to maintain a high level of 

community engagement.  According to an article written in The North Bay Business 

Journal, John Quincy Adams is quoted as saying, “If your actions inspire others to dream 

more, learn more, do more and become more, you are a leader” (Luttrell, 2011, para. 2). 

The article goes on to discuss the power of leadership providing opportunities those they 

serve to dream, design and learn. In the case of North Texas ISD, the community along with 

district leadership, staff, and students re-designed a learning environment based on the 

idea that students should be designers of their learning. The district vision statement, “all 

of our students enjoy a thriving, productive lives in a future they create”, is evidence of the 

commitment the designers had to providing opportunities for students to dream. The 

mission statement, “students, staff and community design and implement a learning 

organization that provides engaging, innovative experiences everyday” is further indication 

that the work in dreaming, designing, and learning does not end with the students. That 

work extends to the larger community and provides support in the continued effort to 

maintain transformational change for this school district. 
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APPENDIX A 

STRATEGIC DESIGN – NORTH TEXAS ISD 
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APPENDIX B 

PERMISSION TO CONDUCT RESEARCH FROM NORTH TEXAS ISD 
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