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This thesis examines an African American woman’s narrative about the day that 

her daughter was shot. Like many personal narratives of “frightening experiences,” the 

speaker in this narrative highlights the peak of her story, making sure her point is 

salient. In earlier analyses, it has been shown that evaluation tends to cluster around 

the peak of the narrative. In “The day my daughter got shot” we see that this event-filled 

narrative is not evaluated as predicted as there is no increased usage of evaluative 

devices at one single point in the narrative. Instead, it is a change in patterning of a 

number of linguistic and paralinguistic devices that conspire to bring special attention to 

the peak of the narrative. By examining multiple devices at once, it is seen that they 

create a cumulative effect that makes the story interesting and exciting, resulting in a 

successful narrative. 
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CHAPTER 1 

INTRODUCTION 

Narratives are effective when the narrator relates why the listener should be 

interested in the story. Narrators succeed in “hooking” the listener when the narrative is 

both credible and reportable. Labov (1997, 407) uses the term credible to mean that the 

listener is given ample reason to believe the events relayed in the narrative. By 

reportable he (1997, 404-406) means that the narrative has enough interest that 

narrator is justified in taking the floor for a substantial amount of time.  Narrative devices 

that are useful in making a narrative credible and reportable are known as evaluative 

devices. Some examples of evaluative devices are: direct speech, the use of irrealis 

(e.g. conditional “if” clauses, future tense, negative), repetition, and heightened pitch 

(Polanyi 1989, 14; Labov 1997, 406; Longacre 1983, 25-38). By using direct speech a 

narrator is allowed to give voice to his or her own reflection of the events in the 

narrative. By using negatives the narrator frames the listener’s attention of an event by 

comparing or contrasting unrealized possible events with those that do occur in the 

narrative.  

Labov (1997) and Longacre (1983) observe that evaluative devices congregate 

around moments in the narrative when the storyline is being moved forward. This allows 

the narrative to be reportable and credible. In “The day my daughter got shot’, the 

narrative analyzed in this thesis, we observed that while evaluative devices are present 

throughout the narrative, it is precisely at the crucial points in the narrative where the 

storyline is being moved forward, that the narrator breaks her pattern of baseline usage 

of evaluative devices. I conclude that this change in patterning of evaluation is in and of 
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itself, evaluation.  This change occurs precisely the information in the story where the 

narrator chooses to signal the listener to pay attention, and thus she creates the peak. 

This is the “point of the story”. 

The thesis is organized as follows. In Section 2, I review literature which deals 

with the use of evaluation in narrative.  Labov (1997) defines types of narrative clauses 

based on their structure and function.  Polanyi (1989), Longacre (1996), Labov (1997), 

Gwyn (2001), and Givón (1989) provide examples of evaluation in narrative and the 

distribution of evaluation in a narrative.  In Section 3, I discuss the data source used to 

select this narrative. I include a brief overview of African American Vernacular English 

(AAVE) used in “The day my daughter got shot”. Section 4 describes the data and 

method of analysis. The data section includes a transcript of the narrative with a legend 

and explanation of the transcript structure. Section 5 details the distribution of evaluative 

devices and their function in this narrative. Section 6 provides a summary and 

conclusion. 
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CHAPTER 2 

LITERATURE REVIEW 

In this section I review literature which deals with the occurrence and use of 

evaluation in personal narratives. First, I show how Labov (1997) defines types of 

narrative clauses based on their structure and function.  I then review examples of 

evaluation in narratives as seen in Polanyi (1989), Longacre (1996), and Gwyn (2001).  

 

2.1 Clauses 

Labov (1997) divides narrative clauses into two major types, those that are 

sequentially ordered and those that are not.  Sequentially ordered clauses are main 

clauses in the indicative mooed.  They may be in the preterit tense, past progressive, or 

historical present.   A characteristic of sequentially ordered clauses is that they must 

occur in a particular order with respect to other clauses because reversing their order 

would result in a different understanding of what took place.  The following illustrative 

example is from Labov (1997, 401): 

A: so I jus’ turn around 

B: an’ shoved him 

Clause A and B cannot occur as B first, followed by A and still reflect the same 

sequence of events.  Labov states that sequentially ordered clauses occur in that part of 

the narrative where the action is moving the storyline forward, which he calls the 

complicating action of the story.  

In addition to sequential clauses, Labov posits the following: 
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• Clauses which provide an abstract of the narrative, such as, “Let me tell you what 

happened last week when I was driving down the highway.” 

• Clauses which provide orientation of the time, place, setting, and characters of 

the narrative.  This might include the situation of the characters when the 

narrative begins.  For example, “There was a guy in the car sitting on top of the 

hill…” 

• Clauses which provide a coda to the story and return the hearer to the here and 

now.  For example, “And that’s the story of the day my daughter got shot.” 

• Clauses which evaluate the actions in the narrative.  These provide the narrator’s 

perspective on the value or consequences of the events in the story. 

Unlike sequentially ordered clauses, these other clauses types may be in the non-

indicative mood, may be subordinate clauses, and are not crucially ordered with other 

clauses 

 

2.2 Irrealis 

A type of evaluative clause identified by Labov (1997) is one that encodes an 

unrealized event -- labeled as irrealis – which includes negatives, interrogatives, 

imperatives, or clauses in the future tense.  The use of irrealis, according to Labov 

(1997) is one of the most, if not the most, evaluative device a speaker can use. Givón 

(1984) details the English syntax associated with irrealis mood. He finds that irrealis 

mood is the marked, or less common, case in English, whereas realis is the unmarked, 

or common, case. Givón (1989,133) lists the following examples of irrealis:  

 a. The future tense:  She will remember 
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b. Conditional (‘if’) clauses:  If he comes back,… 

c. Complements of non-implicative modal verbs:  He wanted to leave; She 

must see him 

d. Complements of non-implicative manipulation verbs:  She told him to 

leave; He asked her to help him 

e. Complements of non-factive cognition verbs: He thought that she didn’t 

love him 

f. The scope of epistemic adverbs: Maybe he did it; Presumably she left 

g. Non declarative speech-acts:  Leave immediately!; Was she there? 

The use of irrealis is evaluative namely in that the speaker is choosing one of an infinite 

number of things that did not happen to single out. For example, in the sentence, “John 

didn’t jump when he heard the gun shot,” the speaker is choosing to mention only one 

of any possible things that John did not do when he heard the gun shot to talk about. 

The speaker says that John did not jump, but he also may not have sneezed or yawned 

or, again, he may not have done an infinite number of things, not just not jump. 

2.3 Repetition 

Another commonly discussed evaluative device is repetition.  In Tannen’s (1982, 

10) research, a particular speaker cues the listener to her “attitude toward her material – 

i.e. the point of the story – not explicitly, but through paralinguistic cues and repetition.”  

According to Tannen (1989) repetition can function for interpersonal involvement such 

that it encourages participatory listenership, stalling, expanding, participating, and 

evaluating through patterned rhythm. Labov (1972) also states that repetition is 

evaluative, particularly in that it evaluates through intensification; it slows down the 
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progression of the narrative so that the listener can take more time to take in what is 

being said. This idea of slowing down the event line is also considered evaluative by 

Longacre (1996).  

 

2.4 Change 

In addition to using evaluative devices and referring to unrealized events, 

according to Longacre (1983) and Polanyi (1989) narrators can evaluate their stories by 

changing their baseline patterning of linguistic and paralinguistic features. Longacre 

(1983) and Polanyi (1989) note that any change in the prosodic, morphological, or 

syntactic patterning may also have evaluative force.  These marked changes create 

areas in the narrative where the most significant changes in plot occur.  These areas 

are called “peaks” by Longacre.  Peaks are most often noticed at points of high activity 

in a narrative; that is the part of the story where actions are leading to a climax or 

resolution in the plot. Thus “significance” is not determined just in terms of storyline 

content but also by the structure imposed on the narrative by the narrator. 

Longacre (1983, 24) identifies the following ways in which change can mark and 

provide an evaluation of events.  The first two defined here and how they manifest in 

this narrator’s storytelling are of the most significance to this thesis: 

• Change of pace – This is a change in clause, sentence or paragraph 

construction. By changing to longer, more complicated structures or by reducing 

to simple short constructions, the narrator is able to indicate that the peak is 

taking place. 
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• Concentration of participants – This is the idea that more characters and 

information will be present at the peak. Longacre uses the analogy of a “crowded 

stage” in a Shakespearean play when all the characters are present on the stage 

at an important point in the play. 

• Rhetorical underlining – This is the manner in which the narrator draws out the 

information at the peak, leading to a slowing of the event line. This is compared 

to using slow-motion in movies to maximize the impact at a critical point.  

Parallelism, tautology and paraphrase, all types of repetition, are used to “bulk 

up” the narrative area which the speaker chooses to highlight. 

• Heightened vividness – Longacre states that there may be a shift in some 

particular cline that signals arrival at the peak. Examples include shifting from 

verb to noun, from past to present tense, or even from first person to third person 

point of view. 

• Change of vantage point and/or orientation – Changing from a neutral position to 

a subjective one, or changing the roles of sentence constituents such as subject 

and object, for example. By reversing the roles of subject and object, the focus is 

drawn to the object and the story is seen with respect to what the object, now 

subject, is experiencing. This gives the feeling that a significant turning point has 

taken place, the complicating action. 

• Incidence of particles and onomatopoeia – This is simply the deletion or addition 

of particles at the point in the story where one encounters the complicating 

action. Some particles that are always present in some languages may be 

removed at the peak.  Citing Walrod (1979), Longacre gives an example from the 
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language Ga’dang where the morpheme which marks disclaimer of responsibility, 

kanu ‘so they say’, occurs on all other clauses which move the storyline forward 

but are omitted at the peak (Longacre 1983). Conversely, particles that are 

onomatopoeia or expletives may appear with much higher frequency at the peak. 

 

Polanyi (1989) brings together (1) the idea of sequentially ordered clauses as 

seen in Labov (1972) and (2) the idea of evaluation being a change in linguistic or 

paralinguistic presentation as seen in Longacre (1983).  She breaks clauses into two 

main types: main line event (MLE) clauses and durative-descriptive (DD) clauses. 

Although Labov’s “sequentially ordered clauses” and Polanyi’s “MLE clauses” are 

essentially the same, in Polanyi’s method of narrative analysis, the function of a clause 

is defined only by the aspect of its verb regardless of whether or not it can be re-

ordered. The aspect for a MLE clause is punctual, iterative or completive, whereas the 

aspect for a DD clause is simply not punctual, iterative or completive.  

First person narratives, such as the one analyzed in this thesis, contain what 

Polanyi calls “events”. According to her definition, an event is characterized by being 

punctual, completive and noniterative in aspect. The clauses that these events appear 

in are called event clauses. Polanyi (1989) asserts that in a narrative, “some of the 

events form the main time line – a series of successive instants in the narrated world 

which correspond to the moving reference point in the narrative construction of that 

world” (Polanyi 1989, 10). Event clauses can only be main clauses and they comprise 

the main time line. In addition to MLE clauses, Polanyi’s framework recognizes durative-

descriptive (DD) clauses. Unlike MLE clauses, they do not express events, but give the 
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backdrop against which the events take place. States in particular are one type of 

clause that will always be coded DD. According to Polanyi, “Such state clauses encode 

states of affairs which persist over some interval of time in the discourse world rather 

than occurring at one unique discrete instant.” (Polanyi 1989, 10). Any clause can be 

DD if it does not meet the criteria for a MLE clause. 

 Any DD or MLE clause can be evaluative.  Polanyi says, “Tellers…evaluate key 

events more highly in order to differentiate them from the other less important 

instantaneous main time line events.” (1989,13). To her, all that it takes to make a 

clause evaluative in function is that the linguistic and paralinguistic way it is presented 

changes.  For example, the sudden shift in the dialect used or the complexity of syntax 

would mark evaluation.   

To summarize, Labov (1997), Longacre (1983) and Polanyi (1989) place similar 

importance on the function of evaluative devices in personal narrative.  However, they 

differ on where evaluation occurs.  Labov asserts that evaluative clauses are separate 

from the sequentially ordered clauses. On the other hand, for Longacre (1983) and 

Polanyi (1989) any clause can be used for evaluation.   

 

2.5 Direct Speech 

Gwyn (2001) identifies the use of direct speech as another narrative evaluative 

device.  By direct speech I am referring to examples which are presented with verbs of 

saying –for example “said”, “asked”, “told” – and would include words uttered by a 

character. For example, “He said, ‘I can’t believe I heard the siren over the storm.’”  

 



10 

This use of direct speech is evaluative because the listener is “hearing” someone else’s 

words told through the narrator. According to Gwyn (2001, 317), the use of direct 

speech lends strength to the narrator’s credibility because using a character’s exact 

words implies that the narrator was witness to or has a witness who can vouch for the 

story being told.  It lends credibility to the story.  In addition, the choice of words and 

manner of presentation -- the pitch and use of pauses, for example -- allow the narrator 

to frame the utterance so that it is received in a particular way by the listener.  For 

example, Wennerstrom (2001a, 225) observes that narrators do not “accurately 

replicate the original speech” in their use of direct speech. Rather, when speakers give 

voice to their own speech or the speech of other characters in the narrative, narrators 

often use an artificially higher pitch. Additionally, as Hengst (2005) points out, by 

selecting not only the words to report, but also selecting the manner of speech to say 

those words in, the narrator is able to evaluate what was said and who said it. Labov 

(1972) mentions that by using direct speech to quote oneself, the narrator embeds the 

evaluation into the storyline. Labov (1972, 372) gives the example of a narrator quoting 

his speech to another person at the time of a reported event as in example 4: 

(4) I say, “Calvin, I’m bust your head for that!” 

He goes on to point out that in his data, one of the more highly evaluated portions of the 

narrative is expressed in this same manner, the narrator quoting himself in direct 

speech (1972, 357). 
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2.6 Pauses 

 A prosodic feature that can be used evaluatively by a narrator is pauses.  

Woodbury (1985) points to a default distribution of pauses at the edges of syntactic 

constituents; there is usually a pause after a clause or phrase, but only occasionally is 

there a pause in the middle of a phrase or clause.  In order to create a special effect, a 

narrator can skew the alignment of the distribution of pauses and syntactic boundaries.  

For example, Woodbury (1985, 172) says that a typical way to convey suspense is to 

add pauses where they are not expected.  In addition, a speaker may lengthen a pause 

as compared with the expected the duration of pause to indicate passage of time.  The 

longer the pause, the longer the duration of time (Tedlock 1983, 210).  Finally, 

Woodbury also points out that pauses can be used to create a feeling of cohesiveness 

or lack of cohesiveness in a narrative.  There is a feeling of cohesion in the narrative 

with the use of fewer pauses than are used in the surrounding discourse.  When lines 

are delivered with rapid speed, they cohere.  When more pauses are used than in the 

surrounding storyline, a disjunction is created.  In both cases, the audience is alerted to 

something special happening. 

 

2.7 Pitch 

Another prosodic feature used for evaluation is pitch. Wennerstrom (2001b, 

1183) finds in her research on evaluation and intonation that heightened pitch is 

“associated with evaluative language as conceived of by Labov (1972)”. Thus, prosodic 

changes in presentation can also be used for evaluative purposes to help the listener 

recognize the peaks of the story.  Wennerstrom (2001a, 2001b) defines the pitch 
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maxima as the top 10% of the pitch range used by any given speaker.  This marked use 

of pitch can both indicate evaluation and also signal shifts in narrative structure; for 

example, heightened pitch is seen in transition from abstract clauses to orientation 

clauses as posited by Labov (1997).   

The literature reviewed here identifies a variety of evaluative devices at a 

narrator’s disposal. In the following analysis of the narrative “The day my daughter got 

shot”, I investigate how events in the narrative are being evaluated in shifts in the use of 

linguistic devices.  
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CHAPTER 3 

DATA SOURCE 

The differences between frameworks dealing with narrative structure became 

apparent when analyzing a particular text from a database of oral narratives collected 

as part of a body of ongoing research in the field of aphasia. This collection of data 

includes narratives told by African American and Caucasian participants with aphasia, 

as well as participants without aphasia. The data is divided by race and whether or not 

the participant had suffered brain injury. There were a total of 16 people in the control 

group and 20 in the group with aphasia. The narrative chosen for this thesis was told by 

an African American participant from a control group with no history of brain injury. The 

decision to select this narrative for my thesis for analysis was due to the fact that this 

narrative presented some unique challenges in terms of identifying evaluation.  

 

3.1 Context of Discourse Sample 

The sessions where the narratives were elicited were structured as follows: at the 

beginning of each recording session there was a semi-structured interview in which 

subjects talked about their level of family involvement, religious involvement, and formal 

and informal education. Standard questions from the ethno-cultural literature were used 

to derive this, as used in Olness (2006). In addition to a battery of other tests, 

participants also answered a socioeconomic status (SES) questionnaire which was 

adapted from Featherman and Stevens (1980).  
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3.2 Discourse Sample Processing 

Narratives were recorded with a Sony TCD-D100 digital audio tape-recorder 

using a Sony ECM-F01 omni-directional electret condenser microphone). Recordings 

were originally orthographically transcribed in CHAT/CLAN format. The CHAT/CLAN 

transcription allows for eventual data-sharing as part of the on-line data-sharing project, 

TalkBank (http://talkbank.org). All transcriptions were checked for reliability in their 

entirety by a second transcriptionist. 

 

3.3 Narrative Content and Structure 

For the purposes of this thesis all transcriptions were done using standard 

English orthographic conventions as opposed to eye-dialect transcriptions. The reason 

for this is that, as discussed in Preston (1982), a transcription method that attempts to 

represent the speaker’s pronunciation using a practical orthography is not consistent. 

Rather, it often represents the ideology of the transcriber in that only those 

pronunciations that sound “different from the usual” to the transcriber are spelled in a 

way that attempts to capture the sound of the word. This is in contrast with words that 

the transcriber perceives to be pronounced “correctly” which are given standard spelling 

in the transcript. The result is that the reader does not get a good feel for how the 

narrator and narrative sound. 

I examined all the narratives from the control group of African Americans. I 

originally chose three narratives from a category of narratives where the narrators were 

all instructed to tell a story about a frightening experience. I chose to work on narratives 

about frightening experiences with the fear of danger or death because these are very 
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similar to the types of elicitations documented by Labov (1972).  He collected and 

analyzed dozens of narratives from African American speakers of AAVE, which he 

termed Black English Vernacular (BEV). Labov’s stories were prompted by asking the 

narrators to tell a story about a time when they thought they might die.  

All participants in the data used for this thesis were given the same scripted set 

of instructions:  

“Think of a frightening experience you have had. For example, you might have 

been afraid of a physical threat, something unknown or unexpected, or a certain person 

or social situation. Different things scare different people. Think of a story about a time 

when you were frightened or scared.” 

The narrators then were asked to state in one sentence what their story was 

going to be about, and then, from there the narrators were instructed to begin telling 

their story. Each of the three stories was very different from the others in terms of what 

the narrator found frightening. The first narrative was a story of the day the narrator’s 

daughter was shot. The second story was of the time the narrator was electrocuted. The 

final narrative selected was a story of the narrator and his brother running away from 

snakes.  

After applying a classic Labov and Waletzky (1967) analysis to the three 

narratives, one of the three stood out as being distinctly different in structure. This 

narrative – which I have titled “The day my daughter got shot” – then became the sole 

focus of this thesis.  

This narrative is a good candidate for analysis as it is not an impersonal, 

rehearsed, re-hashing of a well-worn family story. The narrator’s daughter was shot and 
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came very close to dying, and she candidly tells the interviewer at the end of the story 

that this was only the second time she has ever told it to anyone.   The possibility of 

effects from the observer were somewhat mitigated because the interviewer was also 

intentionally matched, at least racially, to the participant. The interviewer and 

interviewee did not know each other prior to the session; however, by the time she 

performed the story we are analyzing, this narrator had told several stories over the 

course of several sessions. 

 

3.4 English Dialect Used in the Narrative 

In her participant in-take form, the narrator identifies herself as a married, middle-

aged African American woman. She was raised in Chicago, Illinois, and currently lives 

in Dallas, Texas. She was raised a Christian, and currently attends a Baptist church, 

and says her favorite type of music is gospel. She has a high school diploma, and has 

worked as a personnel assistant, girls club manager, and accounting clerk.  Based on 

some of the features present in her speech such as deletion of final consonants in 

certain environments and the use of past perfect for simple past (Cukor-Avila and Bailey 

1995) the  narrator is most likely a speaker of African American Vernacular English 

(AAVE). In one clear instance she uses “had” to form the preterit as opposed to 

exclusively using it to form the past perfect; i.e., she says “I had went” instead of the 

standard English, “I went.” According to Green (2002), in a study performed on 

narratives by African Americans in East Palo Alto, California, this was widespread and 

systematic. Of special interest is the fact that in their corpus, “the form of the main verb 
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is always V-ed (had came, had went, had threw, had bit) rather than V-en (had come, 

had gone, had thrown, had bitten.)” (Green 2002, 39).    
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CHAPTER 4 

METHOD OF ANALYSIS 

In this section of the thesis, I explain the methods I used to analyze the narrative, 

“The day my daughter got shot”.  A brief overview of the story is given in 4.1. In 4.2 I 

discuss the transcript used to represent the data.  

 

4.1 Storyline of the Narrative 

The narrative is organized as follows.  The narrator tells the interviewer that she 

is going to tell a story about the day her daughter was shot. She starts at a laundromat, 

describing the scene and characters there. She then describes the conversation she 

had with her daughter about not wanting her to go off in the car with a rather unsavory 

and suspicious character. Then she describes the phone call that informed the narrator 

that her daughter had been shot. In this thesis, I focus my discussion on the portion of 

the narrative from the beginning of the story to this point because contains all the 

linguistic and paralinguistic devices analyzed, and this portion also clearly demonstrates 

the narrator’s change in baseline patterning. 

After telling the listener about receiving the phone call, the narrator then takes 

the listener through the day and events leading up to the moment she arrives at the 

hospital. The narrator tells the listener that although her daughter had been shot four 

times, she lived. Then the narrator continues the story with more events related to the 

shooting. After prompting from the interviewer, she explains how the detectives found 

the attacker. She also continues and describes what state her daughter is in now. The 
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narrator concludes her story by stating that, “That ninety-three was some, uh, year for 

me.”  

4.2 Data Representation 

A full transcript of the narrative is given in Appendix A which includes a legend.  

In this section, I will review the major features used in the coding of the transcript.  

These are:  

• “The transcript line” as defined by a significant pause (indicated by a line 

number) 

• Clause breaks mark the boundaries of main and subordinate clauses 

(indicated by a forward slash) 

• Narrative clause type as defined by tense and aspect (indicated by 

bolding) 

• Significant elevation of pitch (indicated in green and capitalized) 

• Irrealis (indicated by highlighting in yellow and italics) 

• Repetition (indicated by underlining) 

• Direct speech (indicated by quotes) 

 

4.2.1 The Line as Determined by Pause Length 

The main unit of analysis for this narrative is the line which, following Tedlock 

(1983) and Brown and Yule (1983), is defined as the unit which is followed by a 

significant pause.   The definition of a significant pause will be different for each 

individual; therefore, it is not possible to apply a standard pause criteria to all narrators 

to determine where pause-determined line breaks should occur.  Following Norrick 
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(2000, 21), in this analysis, I define a significant pause as the absence of speech which 

is perceivable by the listener.  For this narrator, I interpreted any pause greater than 210 

msec (0.21 seconds) as determining a new line.  

The version of the narrative that best replicates how the story sounds as it was 

told by the speaker is the pause-phrase transcription, which can be found in Appendix 

A. I measured the pauses using Praat (Boersma 2001), a free program that allows the 

user to measure, among other things, pause duration.  To determine the noticeable 

pause lengths between words I first listened to the audio through Praat and measured 

the significant pauses.  I created a line break at the end of each significant pause. 

Finally, I numbered the lines based on the pause breaks to make the pause-phrase 

transcript for this narrative. I present lines 1-5 from the transcript: 

 

Table 1 
Lines 1-5 in the Transcript Illustrating Line Breaks 

Line 
Number Text 

1 This happened one day. / My daughter had just finished braiding my hair. 

2 
And I had went over to the launderette, the laundromat to check on my 
clothes. 

3 
And when I CAME OUT the laundromat. / This CAR was sitting up on / we 
have like a drive 

4 Like up on a hill. / And this CAR was sitting there. 

5 
And this GUY WAS sitting there / when I, I kind of turned and looked up at 
the car / and he just had this= 
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4.2.2 Indication of Clause Breaks 

The clauses are also marked with slashes to mark where each clause ends and 

another begins.  A clause is defined as a constituent that contains a verbal element.  

This includes main clauses and subordinate clauses, e.g. adverbial or purpose clauses. 

Notice as shown here in lines 14 and 15 that many clauses may occur within one 

pause-defined line: 

Table 2 
Lines 14 and 15 Illustrating Multiple Clauses within One Pause Phrase Line 

Line 
Number Text 

14 

DON’T leave with him. / WHY do you have to leave with him?" / And 
she said, / "Because I have driver's license / and he wants me to 
pick up two of his FRIENDS= 

15 On the WAY, / and none NONE OF them have DRIVER'S license." 
 

An equal sign is used to show where a significant pause occurs in the middle of a 

clause as seen here in lines 10 and 11:  

Table 3 
Lines 10 and 11 Illustrating Multiple Pauses within One Clause  

Line 
Number Text 

10 
"Well I'm getting ready to go, mama. / I'm getting ready to take 
Dustin= 

11 To North Dallas to pick up something," she said. 
 

4.2.3 Tense and Aspect 

In the transcript I also indicate the verbs that can occur in clauses that move the 

storyline forward, i.e. those clauses which in Labov (1997) are called sequentially 

ordered clauses and in Polanyi (1989) are called main line event clauses.  In order to 
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decide which verbs move the storyline forward, I first divided the clauses into main and 

subordinate.  Recall that only main clauses can occur as sequentially ordered clauses.  

Then, I noted the tense and aspect of the verb in all main clauses.  In the pause-phrase 

transcript in Appendix A, these verbs are bolded to helps the reader identify where the 

sequentially ordered clauses or main line event clauses occur.  

Here is an example from lines 1 and 2 in the transcript: 

Table 4 
Lines 1 and 2 Illustrating Bold Type on Simple Past Verbs 

Line Number Text 

1 
This happened one day. / My daughter had just finished braiding my 
hair. 

2 
And I had went over to the launderette, the laundromat to check on my 
clothes. 

 

In line 1, note that happened is a simple past verb and is therefore highlighted.  On the 

other hand had just finished is past perfect, not simple past, and is therefore not 

considered a verb that occurs in a sequentially ordered clause and is therefore not 

highlighted.  In line 2, had went is highlighted because it is being used in this AAVE 

speaker’s dialect to indicate past tense. 

 

4.2.4 Evaluation Indicated in the Transcript 

 As pointed out by Longacre (1983) and Polanyi (1989), both linguistic and 

paralinguistic features can be used evaluatively.  In the transcript, I coded for the 

following features to demonstrate how they are used evaluatively in the narrative:  

significant elevation of pitch, irrealis, repetition, and direct speech. I chose to examine 

these four evaluative devices because they are the ones that this narrator manipulates 
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the most in her telling of this story.  In this section, I explain how these features are 

coded. 

 

4.2.4.1 Significant Elevation of Pitch  

In the transcript I code for the evaluative use of pitch.  In order to determine what 

counts as evaluative pitch, I follow Wennerstrom (2001b, 1183) who notes that 

speakers can use heightened pitch for evaluation.  In her work, she finds that evaluative 

pitch is at the highest 10% of a speaker’s range.  This is what she calls the pitch 

maxima.  I determined the pitch values for each word by using the speech analysis 

software Praat.  I first marked the boundaries of each word in the sound file as well as 

the boundaries for pauses. I then ran a script to analyze each individual segment for its 

pitch.1 In Praat, tiers were added for the following pieces of information from the bottom 

up:  

1. Lemma: The tier containing the actual words that were spoken.  

2. Word: the tier dedicated to a unique (i.e., 1, 2, 3, 4, etc.) number for each lemma 

segment 

3. Label: the tier containing a “w” wherever a word was spoken 

4. IU: the tier dedicated to a unique number for each intonational unit in the 

narrative 

5. Narrative: the tier containing the title of the narrative 

For the purposes of this thesis, only the “lemma” and “label” tiers were analyzed.  

                                            
1The pitch analysis script was written by Dr. Nancy Caplow at the University of North Texas.  
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This analysis allows the user to report the pitch of each word. The segments that were 

not coded with “w” are pauses.  I ran the script to find each “word” segment, give the 

pitch for each segment coded with a “w”, and the lemma that it corresponds to.  

In my transcript, I capitalize and indicate in green each word that reaches the top 

10% of the speaker’s pitch range in this narrative.  For example, in line 18 of this 

narrative, two words in this line meet the threshold for pitch maxima, as in Table 5, so 

they have been capitalized and colored in green. 

Table 5 
Line 18 Illustrating Pitch Maxima Formatting 

Line 
Number Text 

18 "Okay, but I REALLY wish you wouldn't go / because I don't LIKE him." 
 

4.2.4.2 Irrealis (Italics and Highlighted) 

The transcript indicates irrealis using the outline given by Givón (1989).  I limit 

myself to the following indicators of irrealis:  the future tense, conditional (‘if’) clauses, 

complements of non-implicative modal verbs, complements of non-implicative 

manipulation verbs, complements of non-factive cognition verbs, non-declarative 

speech-acts, and use of negatives.  The clauses in which irrealis occurs are indicated in 

the narrative by marking the entire clause2 in italics and highlighting it in yellow. As an 

example see lines 10-15 where irrealis is used extensively:  

Table 6 
Lines 10-15 Illustrating Formatting for Irrealis in the Transcript 

                                            
2 Technically speaking, irrealis is the complement of the clause, but in order to make the coding of the 
transcript more systematic, I chose to indicate the whole clause. This allowed me to code utterances such 
as " And for what?”, as well as “No ma'am, I'm not”, consistently throughout the transcript. 
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Line 
Number Text 

10 "Well I'm getting ready to go, mama. / I'm getting ready to take Dustin= 
11 To North Dallas to pick up something," she said. 

(table continues) 

Table 6 (continued) 

 

4.2.4.3 Repetition (underlined) 

The transcript includes coding for the following types of repetition:  

• Exact lexical repetition: An exact repetition of a word or phrase,  

• Paraphrase: A repetition that modifies the first saying,  

• Repetition that occurs in and out of direct speech: A repetition where the 

first saying occurs in direct speech, but the subsequent sayings are out of 

direct speech, or vice versa.  

• Syntactic parallelism: Repetition of syntactic constructions as opposed to 

lexical items  

I only considered repetition that points back anaphorically to a “first saying” to use the 

terminology in Wong (2000). Each instance of repetition is underlined, including the first 

saying.  In addition, I use number indices in the first column to the left of the text to 

12 
And I said, / "Are YOU talking ABOUT the guy / that's sitting in the car 
OUT THERE?" 

13 And she goes, / "YES." / And I said,  / "PRINCESS,= 

14 

DON’T leave with him. / WHY do you have to leave with him?" / And she 
said, / "Because I have driver's license / and he wants me to pick up 
two of his FRIENDS= 

15 On the WAY, / and none NONE OF them have DRIVER'S license." 
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connect the first saying and subsequent sayings of what is being repeated.  An example 

from lines 2-5 are given in Table 7: 

 
 
 
 
Table 7 
Lines 2-5 Illustrating the Coding of Repetition in the Transcript 

Line 

number 

Linking 1st and 

Subsequent 

Sayings Text 

2 R1 

And I had went over to the launderette, the laundromat to check on my 

clothes. 

3 R1,R2 

And when I CAME OUT the laundromat. / This CAR was sitting up on / we 

have like a drive 

4 R2 Like up on a hill. / And this CAR was sitting there. 

5 R3,R2 

And this GUY WAS sitting there / when I, I kind of turned and looked up 

at the car / and he just had this= 

 

In line 3, the label R1 in the second column, is linking the underlined word “laundromat” 

in line 3 with the first saying of “laundromat” in line 2.  

I did not code for the repetition that occurs between interviewer and participant. 

On several occasions during the telling of this story, the interviewer posed a question or 

idea to the participant that the participant repeated, or vice versa. Since this repetition 

was all contained within a conversation portion of the data, it was not included in this 

thesis. An example of conversational repetition occurs here in lines 62-65:  

Table 8 
Lines 62-65 Illustrating Conversation Which was Excluded from Analysis 
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Line 
Number 

Participant  
(I= 
interviewer; 
N=narrator Text 

62 I: He was your angel. 
63 N: He sure was. 
64 I: He was your angel. 
65 N: He sure was. 

 

4.2.4.4. Direct Speech (Quotes) 

Instances of direct speech were set off by quotation marks. Lines 86 and 87 

demonstrate the format for quotations:  

Table 9 
Lines 86 and 87 Illustrating Coding for Direct Speech 

Line 
Number Text 

86 Cause she said / the last thing she remembered / was the guy said,  

87 “Let's shoot her in the head and make sure she's dead.” 
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CHAPTER 5 

TRANSCRIPT ANALYSIS 

Evaluative devices are commonly thought of as clustering or crowding at the 

points of special interest in the narrative.  For Labov (1997) the point of special interest 

is called complicating action; for Longacre (1983) this is called the peak. In fact, 

however, this thesis demonstrates the exact opposite. What is seen in “The day my 

daughter got shot” is that while evaluative devices occur throughout the narrative, it is 

the marked change in the baseline usage of evaluative devices that creates a peak.  In 

other words, changes in patterning of the occurrence of evaluative devices in the 

narrative are used to highlight sections of special interest.  This is in keeping with 

observations of Polanyi (1989), and Longacre (1983).    

 In this section, I demonstrate how at the crux of the narrative where the storyline 

is being moved forward, the narrator makes a marked change in her use of linguistic 

features. At one crucial moment in the story, the narrator changes from a speaking style 

filled with the use of evaluative devices to one where she suspends the use of all of her 

frequently used evaluative devices in this narrative. My attention is focused on the use 

or nonuse of the following linguistic and paralinguistic features as they are used 

evaluatively: pitch, pause, repetition, direct speech, and distribution of clauses within 

and across pause phrases; I focus my analysis on lines 1-31, from the beginning of the 

story to just after the peak. This portion contains all the linguistic and paralinguistic 

devices analyzed, and also clearly demonstrates the narrator’s change in baseline 

patterning. Lines 1-21 include the introduction to the story, the orientation which tells us 

the setting and introduces the characters. Lines 22-25 report the moment the narrator 
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found out that her daughter got shot. Lines 26-31 report the feelings of the narrator once 

she heard this news. Lines 1-31 are transcribed in Table 10. Recall that verbs in bold 

are punctual simple past tense verbs. Italics and highlighted in yellow are irrealis 

clauses. Words that are green and capitalized mark heightened pitch.  

As Labov (1972) describes, every narrative has a “point of the story” moment, a 

place where the “twist” occurs, and the listener is signaled to pay attention. This is what 

Labov and Waletzky (1967) conceive of as the complicating action in a narrative. The 

portion of the story that I assert is the peak of this narrative, does coincide with the 

complicating action in the Labovian framework.  

The content of this section reveals much on its own. The narrator’s recounting of 

the day her daughter got shot are exciting and attention grabbing. Precisely when the 

content becomes the most emotionally intense, her tone changes and she pauses 

several times within one sentence. This is the moment when she states that she 

received a phone call just after her daughter got in a car with a man the narrator did not 

trust. The person on the phone tells her that her daughter had been shot and was 

receiving a blood transfusion in the hospital. There is shared world knowledge that it 

would be inconceivably hard for any parent to get a phone call of this nature. A child 

being hurt in this manner is a gut wrenching thought for any mother. This is the 

information in the story where the narrator choses to signal the listener to pay attention. 

Indeed, before the story begins, the narrator tells the listener that this story is going to 

be about “The day my daughter got shot,” and it is precisely at this point that the 

narrator creates the peak. This is the “point of the story.”  
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Table 10 

Lines 1-31 Illustrating the Portion of the Narrative Analyzed 

Line 
Number 

Participant (I= 
interviewer; 
N=narrator)   

Linking 1st and 
Subsequent 

Telling 
Text 

1 N:  
This happened one day. / My daughter had just finished 
braiding my hair. 

2  R1 And I had went over to the launderette, the laundromat to 
check on my clothes. 

3  R1,R2 And when I CAME OUT the laundromat. / This CAR was 
sitting up on / we have like a drive 

4  R2 Like up on a hill. / And this CAR was sitting there. 

5  R3,R2 And this GUY WAS sitting there / when I, I kind of turned and 
looked up at the car / and he just had this= 

6  R4,R4 This LOOK on his face / and it just kinda made me. / The 
vibes were real bad. / And I just kinda= 

7 I:  Mmhm. 
8 N:  Got CHILLS. 
9   And I went in the house / and my daughter said,  

10  R5,R5 "Well I'm getting ready to go, mama. / I'm getting ready to take 
Dustin= 

11   To North Dallas to pick up something," she said. 

12  R2,R3 And I said, / "Are YOU talking ABOUT the guy / that's sitting in 
the car OUT THERE?" 

13   And she goes, / "YES." / And I said,  /"PRINCESS,= 

14  R6,R6,R7 
DON’T leave with him. / WHY do you have to leave with him?" 
/ And she said, / "Because I have driver's license / and he 
wants me to pick up two of his FRIENDS= 

15  R7 On the WAY, / and none NONE OF them have DRIVER'S 
license." 

16  R8 And she said, / "By the way just lock the door / when I leave." 

17  R8 And just before she walked out she said, / "No, / DON'T lock 
the door. / I'll be right back. / It'll be about a hour. / And I said,  

18   
"Okay, but I REALLY wish you wouldn't go / because I don't 
LIKE him." 

19 I:  Mmhm. 
20 N:  Just LIKE THAT I told her. 
21   And she say, / "I'LL BE alright, mama." 

22   
After she left about ten minutes later I got a phone call from 
the police = 

23  R9,R10 Telling me my daughter had been shot four times and was at 
Parkland=  

24  R11 In the emergency room having= 
25   Blood put in. 

26  R12 And I thought somebody had played a horrible JOKE on me / 
so I hung up. 

27  R13,R13 And so the phone rang again, / but I was on my KNEES when 
the phone rang / an(d) I said,  

28   "Satan= 
29  R14 Not this time. 
30  R14 You got my son / but not= 
31  R14 This time.” 
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Underlined words mark repetition which is also indicated by the linking numbers 

provided in column three. These numbers link the first saying and the subsequent 

sayings of repeated speech. In these lines we can see the uneven distribution of 

evaluative devices between lines 1-21 and 22-25 as well as between 22-25 and 26-31.   

As seen in the section of the transcript given above, irrealis is completely absent 

in lines 22-25 but is seen in lines 10-18.  

There are no words with heightened pitch in lines 22-25.  However, there are 27 

occurrences of words pronounced in the top 10% of the speaker’s pitch range in lines 1-

21.  These are distributed more or less evenly through these lines; that is, in lines 3-6, 

8, 12-15, 17-18, 20-21.  In addition, words pronounced with heightened pitch are also in 

lines 26-27.  It is possible that some of the pitch maxima are not evaluative in nature, 

but rather a result of the natural “ups and downs” of native English speaking prosody.  

However, what is significant is the absence of heightened pitch in lines 22-25.  I believe 

that the data shows that the narrator makes a clear departure from her speaking norm 

in these lines. 

Quoted speech was stated in Labov (1972) and Hengst (2005) to be evaluative. 

There are also no instances of direct speech in lines 22-25. We see instances of quoted 

speech throughout lines 1-21 and elsewhere in the narrative.  For example, in lines 51 

and 52, instead of summarizing the directions the narrator was given by another person 

in the car with her, she uses direct speech to detail each command. Recall that direct 

speech is evaluative because speakers are able to choose and manipulate not only the 

words that they decide to quote, but also the manner in which they choose to deliver the 

quoted speech. 
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Table 11 
Lines 51 and 52 Illustrating the Preference for Use of Direct Speech 

Line 
Number 

Linking 1st 
and 

Subsequent 
Telling Text 

51 R19  He say, / “Park up there.” 

52 R19,R20,R20 

And I SAY, / "PARK WHERE?" / He say, / "TURN to the 
left." / He said, / “But stay calm.” / All the time we were  
driving to the hospital he say, / “Stay CALM.” 

 

In fact, much of the narrative is delivered via direct speech.  However, again lines 22-25 

are special in that no direct speech is used in those lines. 

 In lines 22-25 there is no anaphoric linking between these lines and the lines that 

come before.  Rather, the contents of these lines become the first sayings of repeated 

portions in subsequent lines as shown in the excerpt of the narrative below. In contrast, 

the distribution of repetition in lines 1-31 is striking.  We find that on almost every line in 

1-21 there is some instance of repetition linking that line with the line above.  See for 

example, lock the door repeated on lines 16 and 17 or this car was sitting/this guy was 

sitting in lines 3, 4, and 5. These repetitions in lines 1-21 are much closer together than 

the first sayings uttered in lines 22-25. For example, in line 23 the narrator says my 

daughter had been shot four times and this is repeated in line 77 as she got shot up four 

times.  The other instances of repetition are (Parkland) hospital which occurs on lines 

34, 47, 50, and 57 as second sayings and emergency room which occurs on 34 as a 

second saying. 

An analysis of the pause breaks revealed that the change in the speaker’s use of 

pauses is also different in lines 1-21 and 22-25.  In lines 1-21 there are many examples 

of alignment between pause-determined line breaks and clause breaks such that a 
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single line determined by a pause may include several syntactically determined clauses.  

This is illustrated in lines 14-18 in Table 12. 

Table 12 
Lines 14-18 Illustrate the Alignment of Clause Boundaries with Pause Phrases 

Line 
Number 

Linking 1st and 
Subsequent 

Telling Text 

14 R6,R6,R7 

DON’T leave with him. / WHY do you have to leave with 
him?" / And she said, / "Because I have driver's license / 
and he wants me to pick up two of his FRIENDS= 

15 R7 
On the WAY, / and none NONE OF them have DRIVER'S 
license." 

16 R8 
And she said, / "By the way just lock the door / when I 
leave." 

17 R8 

And just before she walked out she said, / "No, / DON'T 
lock the door. / I'll be right back. / It'll be about a hour. / 
And I said,  

18   
“Okay, but I REALLY wish you wouldn't go / because I 
don't LIKE him." 

 

Notice  that line 14, which is a constituent bounded by pauses, includes 4 clauses and 

the beginning of a clause which is completed on line 15; line 16 has three clauses, line 

17 has 5, and line 18 has 2.  See also lines 52-57 in the transcript as given in Appendix 

A.  Many of the pause-determined lines contain multiple clauses. The alignment of 

pause-determined lines and syntactic clauses gives the story a fast-paced exciting feel 

(see Woodbury 1985 for similar observation for Yupik narrative data).  In contrast, in 

lines 22-25 precisely the opposite happens. Pausing occurs in the middle of a clause.  

Lines 22-25 constitute one complex sentence but are spread over for pause-determined 

lines. I define a sentence as a grammatical unit that is (1) syntactically independent and 

has a subject that is expressed or understood, and (2) a predicate that contains at least 

one finite verb and all subordinate clauses. 
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Finally, consider the difference in the distribution of clauses in lines 1-21 versus 

22-25. Appendix B provides a division of pause-determined lines into clauses to help 

with this analysis. In this format, it is seen that lines 22-25 are one long sentence 

consisting of five clauses and spanning four lines, with pauses separating the four lines. 

However, no other sentence in the preceding lines does this. Notice that in lines 1-21 of 

Appendix B that there are multiple sentences per line as in lines 1, 14, and 17. 

One reason why sentences before and after lines 22-25 are shorter is that they 

are instances of direct speech.  This portion of the narrative is mainly constructed with 

turns at talk and the syntactic complexity is at a minimum throughout the majority of 

these turns at talk. 

In this section, I have discussed the distribution of evaluative devices through the 

first 31 lines of “The day my daughter got shot”.  The results of this analysis are 

illustrated in Figure 1 where I chart the combined occurrences of the evaluative devices: 

elevated pitch, irrealis, repetition, and direct speech for lines 1-31.   
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Figure 1. Occurrences of evaluative devices per line. 
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Note the dramatic change in patterning of evaluation in lines 22-25 as compared 

with the surrounding lines.   Using Longacre’s definition of peak as an area where there 

is marked change in patterning, we can say that lines 22-25 constitute a peak area for 

this narrative. This portion of the narrative is not only different semantically, but also in 

terms of the use of linguistic and paralinguistic features.  
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CHAPTER 6 

CONCLUSION 

In Labov (1997) it is noted that evaluative devices can be found most heavily 

used at major points of interest in the story, what Labov calls complicating action. 

Narrators do this in order to make the events they narrate more reportable and credible.  

In “The day my daughter got shot” we see that this event-filled narrative is not evaluated 

as predicted as there is no increased usage of evaluative devices at a single point in the 

narrative.  Instead, it is the change in distribution of elevated pitch, irrealis, repetition, 

direct speech, pause phrasing, and syntactic complexity between the first lines of this 

narrative and lines 22-25 that conspire to bring special attention to the content of these 

lines.  

Recall that according to Longacre (1996) and Polanyi (1989) any marked change 

in baseline usage is also in and of itself evaluation. Lines 22-25 are the lines the 

narrator wants to make credible and reportable in this section of the narrative. She does 

this not by stuffing the lines with additional evaluative devices, but by suspending use of 

evaluative devices and making a baseline change in her use of linguistic and 

paralinguistic features. The individual features examined in this thesis alone do not 

make a robust argument for creating Longacre’s (1996) peak. However, when all the 

features are examined together, the change in pattern of usage is remarkable. 

The fact that the narrator damps down rather than amplifies the evaluation at this 

point may be related to what is considered an acceptable topic for conversation in 

African American culture. Champion (2002) mentions that deeply personal information 

is not commonly talked about in African American discourse. For example, the narrator 
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tells the interviewer at the end of the telling that this is only the second time she has 

ever told the story. She states in the interview after this narration, “I can’t share that with 

everybody.” Whether this is due to a strictly personal belief of what can or cannot be 

shared, a common strategy that people use for relaying events in a disaster, or a 

cultural norm for the narrator is a question for further research. 

The potential implication for these findings is that it is necessary to (1) analyze 

the patterning of a number of linguistic features at once and then (2) to isolate “change” 

as its own evaluative device in order to accurately describe the evaluation occurring in a 

narrative. It is surely much easier to analyze the presence of evaluation than the 

absence of evaluation. Identifying what a speaker might have been evaluating is a very 

subjective task. That is why the analysis of several linguistic and paralinguistic features, 

it is essential to produce a faithful description of a narrative. By doing so in my thesis, it 

is clear that this particular narrator creates a powerful story, not by using more 

evaluative devices to create the peak, but by departing so far from the norm of her own 

usage of evaluation in one special location.   
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APPENDIX A 

PAUSE-FORMATTED TRANSCRIPT WITH CLAUSES MARKED 

 

 



40 

Legend 

 

The first column indicates the pause-determined line number. 

The second column indicates the speaker.  

The third column indicates which instances of repetition are linked together. 

The fourth column is the text of the narrative. 

GREEN CAPITAL LETTERS Heightened pitch 

Italics with yellow highlighting Irrealis 

“xx” Direct speech 

Bold print Punctual simple past tense 

Underlining Repetition 

I: Interviewer 

N: Narrator 

[Laughs] Laughter 

<xx> Overlapping speech 

R# Links first sayings and 

subsequent sayings of 

repetition 

/ Clause boundary 

= Clause that continues through 

a pause phrase determined 

line 
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Line 
number Participant 

Linking 1st and 
Subsequent 

Sayings Text 
1 N:   This happened one day. / My daughter had just finished braiding my hair. 
2   R1 And I had went over to the launderette, the laundromat to check on my clothes. 
3   R1,R2 And when I CAME OUT the laundromat. / This CAR was sitting up on / we have like a drive 
4   R2 Like up on a hill. / And this CAR was sitting there. 

5   R3,R2 
And this GUY WAS sitting there / when I, I kind of turned and looked up at the car / and he 
just had this= 

6   R4,R4 
This LOOK on his face / and it just kinda made me. / The vibes were real bad. / And I just 
kinda= 

7 I:   Mmhm. 
8 N:   Got CHILLS. 
9     And I went in the house / and my daughter said,  

10   R5,R5 "Well I'm getting ready to go, mama. / I'm getting ready to take Dustin= 
11     To North Dallas to pick up something," she said. 
12   R2,R3 And I said, / "Are YOU talking ABOUT the guy / that's sitting in the car OUT THERE?" 
13     And she goes, / "YES." / And I said,  / "PRINCESS,= 

14   R6,R6,R7 
DON’T leave with him. / WHY do you have to leave with him?" / And she said, / "Because I 
have driver's license / and he wants me to pick up two of his FRIENDS= 

15   R7 On the WAY, / and none NONE OF them have DRIVER'S license." 
16   R8 And she said, / "By the way just lock the door / when I leave." 

17   R8 
And just before she walked out she said, / "No DON'T lock the door. / I'll be right back. / It'll be 
about a hour. / And I said,  

18     "Okay, but I REALLY wish you wouldn't go / because I don't LIKE him." 
19 I:   Mmhm. 
20 N:   Just LIKE THAT I told her. 
21     And she say, / "I'LL BE alright, mama." 
22   

 
After she left about ten minutes later I got a phone call from the police = 

23   R9,R10 Telling me my daughter had been shot four times and was at Parkland=  
24   R11 In the emergency room having= 
25     Blood put in. 
26   R12 And I thought somebody had played a horrible JOKE on me / so I hung up. 
27   R13,R13 And so the phone rang again, / but I was on my KNEES / when the phone rang / an(d) I said,  
28     "Satan= 
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29   R14 Not this time. 
30   R14 You got my son / but not= 
31   R14 This time.” 
32   R13 And so the phone rang again / and the police officer who later= 
33     I found out knew my husband.= 

34   R10,R11 
He said, / “Miss Johnson I ASKED you / was you on your way to the hospital. / We need you 
at the emergency room for your DAUGHTER." 

35     And he,   
36     And so I said, 

37   R12 
“Did YOU JUST CALL me a few minutes ago? / I thought somebody was playing a joke on 
me.” / And he said, / “No ma'am, I'm not.” 

38   R15 And I had a NEIGHBOR that was blind. 
39   R16 And so I had kinda,=  
40   R16 Kinda panic. / I got 
41   R16 Kinda disoriented. 
42   R17 And he say, / “Annie if you'll PICK me up / I'll help you <drive>.” [laughs  over “drive”] 
43 I:                       <Oh> my <gosh.> 
44 N: R18,R18                       <Its> FUNNY <now.> / But it wasn't funny then. 
45 I:   <Yeah.> 
46     Mmhm. 
47 N: R17,R10 But HE SAID, / “But I'LL HELP you get to the HOSPITAL.” / So I drove around= 
48     And PICKED HIM UP. 
49     He TOLD me every TURN to make 
50   R10 Till I got to Parkland Hospital. 
51   R19  He say, / “Park up there.” 

52   R19,R20,R20 
And I SAY, / "PARK WHERE?" / He say, / "TURN to the left." / He said, / “But stay calm.” / All 
the time we were driving to the hospital he say, / “Stay CALM.” 

53   R20 
And I managed just to stay CALM, driving through, YOU KNOW stopping at the green lights 
and stuff. 

54 I:   Mmhm. 

55 N:   
And he said, “The DETECTIVES are gonna meet you at the door / when you get out of the 
car.” 

56     
AND SURE ENOUGH THEY WERE ALL THERE. / And so I intro- / he said, / “Are YOU Miss 
Johnson?” 
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57   R15,R17,R10 
I say, / "Yes I AM." / and I said,/  “This is my neighbor. / And he's blind. / But he HELPED me 
get to the hospital.” / And they just looked at me. 

58     You <know> [laughs over “know”] 
59 I:           <I’m sure>. 
60 N:   And I and I SAY, 

61     
“Foster HOW WAS YOU ABLE to do that?” / and he say, / “You know God will let you see / 
when you need to see.” 

62 I:   He was your angel. 
63 N:   He sure was. 
64 I:   He was your angel. 
65 N:   He sure was. 
66     He=    
67   R21,R21,R21 HE was directing me / while I was driving / because he was keeping me calm. 
68     And he TOLD me / that those guys were gonna be there to meet me / and they sure were. 
69     I, j- it was just awesome / and when I THINK about God's TIMING=  
70     Back then. 
71 I:   Mmhm. 
72     Mmhm. 
73 N:   THAT was that was nobody but God. / He used HIM for me.  
74     [laughs] 
75     SHE lived by the way. / But you <know> [laughs] 
76 I:   You didn't tell me she had four shots. 
77 N: R9 She got shot up four times. / She got- she has to wear metal plate in her arm=  
78     For the rest of her life. 
79 I:   Yeah. 

80 N: R22,R22 
Uh they put a a shot gun blast through her thigh. / You could put your whole fist through her 
thigh. 

81     And then it left one=   
82     Down through here. 
83     So she has problems you know / but she DEALS with it / because=   
84   R23 I mean she's ALIVE. / She's on top of the dirt. 
85   R23 And the dirt's not on top of her. 
86   R24 Cause she said / the last thing she remembered was / the guy said,  
87     “Let's shoot her in the head and make sure she's dead.” 
88     And she said / she=  
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89   R25 She was gone. She just knew / she was gone. 
90   R25 She just knew it. 
91   R24 She said / that's the last word she <heard.> 
92 I:                                                                 <Oh my Lord.> 
93     Well does she remember did wa(s) and did they come did any of this come to justice? 
94     Was there a trial? 

95 N:   
They caught / the detective told me / that he was gonna get that guy / and you know where he 
got him? 

96     He ran home to his mother / and hid in the closet. 
97 I:   You lie. 
98     <No!> 

99 N: R26,R26 
<And> he wouldn't tell him / who the other two guys was / so he said, / “Since you won't tell on 
them / then you'll do the time for all of you.”  

100   R27 So I don't know / if he's out now. That's the= 
101   R28 THAT WAS the same year my son died in ninety-three. 
102   R27 So I don't know / if he's out now / or still locked up / or what. 
103     But they were  
104     He said, / “He was less than a man to do that.” 

105   R29,R29,R30 
HE say, / “He COULDN'T DO IT by hisself. / He had to go get two more people.” / And for 
what? 

106 I:   Mmhm mmhm. 
107 N:   So he said, / “That's a wimp.”= 
108 I:   Mmhm. 
109 N:   “A man=   
110     shooting a woman.” 
111 I:   mmhm mmhm. 
112 N: R30 And for WHAT? 
113     [laughs] 
114 I:   <Whoa!> 
115 N:   <So> [laughs] 
116     I TELL you God =  
117     Just reentered my life three times that year. 
118   R28 That ninety-three was some year uh for me. 
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APPENDIX B 

CLAUSE DISTRIBUTION WITHIN EACH PAUSE-DETERMINED LINE
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Legend 

 

The first column provides the pause-determined line number.  

 

The second column provides pause-determined lines divided into clauses. 

 

Capital letters, that is A, B, C for example, indicate the beginning of a new sentence. 

 

Lower case numbering, that is (i), (ii), (iii) for example, indicate the beginning of a clause 

within a larger sentence. 

 

Lower case letters, that is (a), (b), (c), for example, indicate the beginning of a new 

sentence within direct speech.   

 

Thus “K(a.i)” is part of the sentence K  which includes direct speech of which the first 

sentence is (a) and the first clause of this sentence Ka is (i). 

 

The interviewer’s lines are omitted. 
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Line 
Number Pause-defined phrases broken up into syntactic constituents 

1 
A.  This happened one day.  
B.  My daughter had just finished braiding my hair. 

2 
C.  And I had went over to the launderette, the laundromat to check 
on my clothes. 

3 

D(i).  And when I CAME OUT the laundromat.  
D(ii).  This CAR was sitting up on  
D(iii).  --we have like a drive-- 

4 
D(ii).  …Like up on a hill.  
E.  And this CAR was sitting there. 

5 

F(i).  And this GUY WAS sitting there  
F(ii).  when I, I kind of turned and looked up at the car  
F(iii).  and he just had this= 

6 

F(iii).  …This LOOK on his face  
G.  and it just kinda made me…  
H.  The vibes were real bad.  
I.  And I just kinda= 

7 INTERVIEWER 
8 I. …Got CHILLS. 

9 
J(i).  And I went in the house  
J(ii).  and my daughter said,  

10 
J(ii.a).  "Well I'm getting ready to go, mama.  
J(ii.b).   I'm getting ready to take Dustin= 

11 J(ii.b).  …To North Dallas to pick up something,” she said. 

12 

K.  And I said,  
K(a.i).  "Are YOU talking ABOUT the guy 
K(a.ii).   that's sitting in the car OUT THERE?" 

13 

L.  And she goes,  
L(a).  "YES."  
M.  And I said,   
M(a).  "PRINCESS,= 

14 

M(a).  …DON’T leave with him.  
M(b).   WHY do you have to leave with him?"  
N.  And she said,  
N(a.i).  "Because I have driver's license  
N(a.ii).  and he wants me to pick up two of his FRIENDS= 

15 
N(a.ii).  …On the WAY,  
N(a.iii).   and none NONE OF them have DRIVER'S license." 

16 

O.  And she said,  
O(a.i).  "By the way just lock the door  
O(a.ii).  when I leave." 

17 
P(i).  And just before she walked out  
P(ii).  she said,  
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P(ii.a).  "No, DON'T lock the door.  
P(ii.b).  I'll be right back.  
P(ii.c).  It'll be about a hour.  
Q.  And I said,  

18 
Q(a.i).   "Okay, but I REALLY wish you wouldn't go  
Q(a.ii).  because I don't LIKE him." 

19 INTERVIEWER 
20 R.  Just LIKE THAT I told her. 

21 
S.  And she say,  
S(a).  "I'LL BE alright, mama." 

22 
T(i).  After she left about ten minutes later 
T(ii).  I got a phone call from the police = 

23 

T(ii)  …Telling me  
T(iii).  my daughter had been shot four times  
T(iv).  and was at Parkland=  

24 
T(iv).  …In the emergency room  
T(v).  having= 

25 T(v).  …Blood put in. 

26 
U(i).  And I thought somebody had played a horrible JOKE on me  
U(ii).  so I hung up. 

27 

V(i).  And so the phone rang again,  
V(ii).  but I was on my KNEES  
V(iii).  when the phone rang  
W(i).  an(d) I said,  

28 W(a.i).  "Satan= 
29 W(a.ii).  …Not this time. 

30 
W(b.i).  You got my son  
W(b.ii)  but not= 

31 W(b.ii).  …This time.” 
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