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CHAPTER I
INTRODUCTION

Statement of Problem

This study was an investigation and an evaluation of
the pupil record and reporting systems used in twenty elemen~
tary schools of Hill County. The purposes of this atudy
were:

1. To establish criteria for evaluating the pupil
record and reporting systems of these elementary schools.

2+ To determine the adequacy of the pupil record and
reporting systems of these elementary schools in terms of
the criteria set up. ‘

3+ To offer recommendations for changes that could te
made for the improvement of the twenty slementary schools of
Hill County.

The Necessity for Adegquate Pupil Record
and Reporting Systemse

In a democratic "situation where the whole child must
grow, the whole child must be considered; therefore, the
teacher muat have a sufficient amount of accurate informa-
tion concerning every phase of sach child's previous develw
opment in order Yo do effective teaching. It is an accepted

fact by many that the teacher should begin with the child



where he is and teach him in texrms of that which she wishes
him to become. For this to be sccomplished, it is imperative
that the teaching be individualistic, with the child's needs
béing met at that tims. No child should have to guffer be-
cause of a lack of knowledge on the part of those in suthor-
i1ty; hence, all sides of the child should be known. Rducsae
tion is a process of growth, and only an informed ieacher
can modify the learning procedure so as to meet individual
needs, Without recorded evidence of the facts concerning
the many aspects of the child's growth it can hardly be ex-
pected that the school's program will be made to fit him.

One phase of the elementary school program should be
the process of determining to what extent each child has made
PrOgress.

No elementary school can have an efficient instruce
tional program without kmowing what it is accomplishing.

It must know what is happening to boys and girls as

well a8 what 1% ig taa@ﬁiﬂg.tham. Evaluatian mugt bi

made in terms of the total development of the child.

Only through consistent use of informstion obtained
from cumuletive records can this measurement of progress be
acoepted as fair and reasonably accurate.

Accgptance as a2 eriterion of evalustion that the
child's progress must be measured in terms of his own
growth requires a cumulative record. This record

beginning when he enters school should fall@g him as
long a8 he is in an educationsl institution.

1Jv Murray Lee and Dorris May Lee, The Child and His
gurricilum, p. 682,

21b1d., pe. 670,




A school's system of reporting child progress in the
gchool 19 a necessity only to the extent t@ which it cone
tributes to the development of the child. iny educational
scheme having in mind the whole child must have the wholee
hearted cooperation of the parsnits. A satisfsctory Arrange=
ment which involves every phase of child growth must bring
together under desirable conditions those persons who are
goncerned about the child«~the parents and the teacher. One
means of establishing such oooperative relationship ig
through a system of reporting, Interested parents ususlly
depend upon this as one way of ascertaining the facts of
their child's progress. If the school is to meet all of
the needs of the child, then it must provide some type of
reporting to the parents.

Sources of Data
Information for this study has been obtained from
seversl sources, From a study of the pupil record and re-
porting systems described and recommended by Pierce in his

doctor's dissertation, The Organization of a Campus Labora-

tory Elemeniary School for the Texas State Jolleme for

Women, criteria for the evaluation were established. Books
written by suthorities on the subject were read and studied,
while articles from magazines and yearbooks perved am another
source of data,

questionnaires were sent to principals of twenty



elementary achools of Hill County, and personal interviewms

with gome of these twenty principals were also held.

Treatment of Data

After having read extensively on the subject, the writer
nade an attempt to determine the adequecy of the pupil record
and reporting aystems vsed in *he twenty elementary schools
using the information obtained through the guestionnesires
and interviews as facts on which to base the svaluation.

In Chapter II a oriterion for evalusting the pupil
record systems wag set up.

Chapter III has to do with the evaluation of the puplil
regord syatems. |

In Chapier IV a criterion for evaluating the reporting
pyatems wag set up.

Chapter V deals with the evaluation of the reporting
Bystems. |

Chapter VI presents a summary of the problems, conc;n«

sions, and recommendations for improvementg.

Limitations
This is a atudy and an evaluation of the pupil record
and reporting systems used in twenty ¢lementary schools of
Hill County. The asdequacy of these oystems will be detere
mined by means of criteria set up from data obtained through
extensive reading of material on this subjeet., Interviews
and questionnaires will be limited to the twenty elementary

schools,



CHAPTER II
CRITERIA FOR EVALUATING PUPIL RECORDS

Introduction

A pupil record is of value only to the extent to which
it is competently kept and wisely and frequently used., It
contributes to child development only as it 43 utilized for
that purpose; however, there ip no other tool in the elemen-
tary school program which offers greater possibilities in
sérving ag an aid to g teacher whose aim is to see that each
child reaches meximum growth in every aspect of his develope
ments

The effective teacher needg ample and accurate

information about each of his pupils, This informa=«

tion should be about all phases of his growth. This

calls for an up-to-date pupil record system.

3ince education fosters and strengthens 2ll of the in-
tellectusl and moral traits which are the substances of a
demooracy, 1t behooves the school to be interested in the
continuous growth of the whole child. ¥hat he does at home,
at school, or at any other place, is an integral part of his
education; for he is educated only as he lives. "The more
nearly the child's achool life, home life, and play life

lfhomes ¥arl Pierce, Organization of & Campus Labora-
tory Elementary School for The Texas otate COL1686 TOF
Omen, Ds 424




coalesce--all become one living--the more nearly will the
child be treading the path to true sducation.”2

I£ the tescher igs to render intelligent service in pro-
moting magimum growth of each child, she must have access to
unlimited information on his interests, hls activities, his
health, his mocisl background, and any other factors ine
volved in his learning and developments Only through well
kept and adequate pupil records can a teacher hope to obtain
such a vast amount of essential data. Personnel records con-
$aining this information about the pupil and his progress
should be avallable in the school,

What constitutes well kept and adequate pupil records
ig an important question« Before records can he accepted
an either well kept or adequate, there must be some criteria
get up for their evaluation. Pilerce has set up 3ueh‘cri~
teria in his doctor’s dissertation, QOrgaenization of s Campus
Lavoratory Elementary School for the Texas State College for

Women.
Ay

Essential Qualities of Pupil Records
"o be of mogt wvalue, records must be thoroughly accu-
rate, record only pertinent data, be duratle, undégstandable,
and be permanent and cumulative.n Pupil records, to be of

greatest benefit in the promotion of child growth, must be

“2arch 0, Heck, sdminigtration of Pupil Personnel, p. 275,

3pierce, op. cit., p. 42.



endowed with these named qualities. Tach of the characters-
istics mentioned contribute to the efficiency of the records.
Because of 1ts imporiance, sech one merits s brief digcussion
of 1t%s necessity to adequate records.

Records must be thoroughly accurates Any data not pre~
cigely recorded might well be regponsidle for dangerous or
detrimental procedures by both the feamcher and the pupil.
Information that is not worth the time and trouble required
to record it accurately is hardly worth recording at all,
Pupil rescords which really serve their purpose, that of a
tool for promoting the development of the whole child, may
influence the planning, the adjusting, or the operation of
any part of the entire school program, Very importent de-
eisions having to do with some child'e welfare may be the
rvesult of & careful study of the data contained in these
records. It is imperative that all information entered be
gpecific and reliable.

Record only pertinent data. Recording of details of
no significant value means a waste of time, and it often
proves misleading to the persons who are using the records.
ki1l in the ability to record only relevant material comes
from experience both in abserving and recording. Teschers
should practice careful discriminations in recording any
facta, bubt they should he especially cautions abvout entering
facte based on their subdjective judgment., Only information

which is applicable in furthering the advantages and



happiness of the ohild should be recorded., "To the extent,
however, to which the cumulative record form becomes an ef~
ficient tool for studying and working depends upon the kind
of data it containg, the location and availability of the
record, and how well it is maintained and kept up to aata,“4

Records should be durable, Since it ig taken for
granted that adequate pupil records are to be used frew
guently an@vextenaively over a long period of time, it is
neaasaaﬁy that they be of durable qualliy. Perhaps no other
resord kept for the child can furnish more accurate data that
might contribute to both his present and his future welfare,
than the pupll records Xkept in the school, Time pometimes
increases, rather than decreases the value of such informae
tion.

o be of most vaiue, pupil récords mugt be understande
able. Waking records is only a minor part of the pupil
record syatems Uping them efficiently is the desirable
thing: however, for this to be possible, sll forms on the
¢ards ghould be defined in the minds of those using them,

A record is only a tool, and ag such, it is never an end in
itself, Any recorded information that is not understandable
1s of 1i%tle or no value., Interpretations of records re-
quire thought and insight; for although most of the dsta

recorded is objective, much of the discernment in the ugse of

41.e0 M. Chamberlain and Leslie W. Kindred, The Teacher
and School Organization, p. 446.




the records must be subjective, Clear undersiandings and
correct interpreteiions depend greatly upon the skill with
which the records are made,

Pupil records should be permanent and curulative. Not
all kinds of information are of permanent vslue, but most of
the relevant facts concerning the child as he makes contine
uous progrese through the years, has the possibility of
lasting value, The scme type of recorded information might
be available nowhere elses Not only should the records de
permanent, but they should also be cumulative in nature,
running from the kindergarten or first grade throughout the
school 1life of the child, Bach teacher's report should be
complete in the ares and for the period of time for which
she is responsible for keeping the child's recordss Teachers
who agsume a responsibility for the welfare of their pupils,
not only while they are in their classes but for the Pfuture
years as well, may well be classed as ideal in their profege
slone. As the individual child makes continuous and varied
changes as he passes from one group to asncther, or from one
grade to another, only a well kept record of the growth of
the entire child can furnish easch new teacher with sufficient
data to Iinsure s continuous, all-round development of the
whole child,

The effort to devise such a cumulative record
system for the entire educational experience implies

a gonception of the pupil as an individual and cone
tinuous entity, whose developmental history is more
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aignificant and revealing then hie status at any one

time, however accurate and complete _our information

shewing his status at any one time.

Contents of Pupil Records

Kinds of dzta contaired in the records determine their
efficieney and workable benefits, To be of greatest value
the information must be as broad as are the life sxperiences
of the pupils There should be a complete and gcomprehensive
picture of the whole child, beginning with the sarliest obe
tainable data and continuing on throughout hig school life.
An sdequate and complete record system is inclusive of sueh
items as an admission card, a health card, asnecdotal records,
mental records, scholastic records, records of correspondence
and conferences, and & summary card. BRBach of these divisions

provides for vast amcunts of recorded information.'

The Admisgion Card

A falr conception of the child and his experierc eg
previous te his entrance into the school may be gained
through a study of thé information contained in the admige
sion card. Space is provided for z general picture of his
physicial background, including all of the necessary informa-
tion pertaining to his former and present physical conditions.
Because the source of problems arising with the child may be

traced through facts in the family history, teachere should

5cecil W. Pleming, Pupil Adjustment in the Modern
Sehool, ps 84, ‘
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have access to such information. The gdmission card gives
the history of the child's family groupa. ™Many prodblems
which arise can be cared for more easily if cerfain data cone
cerning the child and his family are available.“ﬁ

Algo in this division of the record are facte about the
child and his past experiences with school groupss Atten=
tion is called to his special abilities and to his irreguler
habites which demand attention.

The Health Card

The heslth card iz an essentisl partd of the record, for
the health needs of any child are largely an individual mat-
ter. Recause the health of a pupil is so important that
poor mental or physieal health may be directly responsible
for failure while success might be one result of good health,
it is imperative that the health record be given a prominent
place in the record systems "Objective data on child health
and growth is as bagic to a school program as informetion on
mental , emotional, and educational mattera,"’

The regords of many schools include & health record of
some kind; however, many of them fail to give & complete and
continuous report as does the card proposed by Plerce,

In this school provigions are being made for &
curnilative health record and the revort of an annual

éPiersa, DD git., D« 4B,

?Henry J« Otto, Zrinciples of Zlementary Zducation,
Te 366, ,
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physical examination, In addition to the record of
physical examinations, the health folder will contain
a record of all illnesses, descriptions of accidents,
vaccination certificnte, readmission to school after
illnesses or gquarantines, health recommendations of
the physician and the health education teacher, &
degeription of corrective procedures and thelr progress
which are heing employed with the child, and any other
ocbservations by the teaching staff and the_parents
gconcerning the child's physieal condition.®
Detailed facts concerning examinations made in the fall
and the remedial measures that follow should be entered on
gpecial forms in the health record. "A campus physician will

approve these formsoﬂg

Anecdotal Records
Anecdotal records are different from the other divi.
aions of the pupil record in that they give an over-sll
picture of the child in action ap from day to day he reacts
and develops within the environment of 1ife itself, They
are of special use to the teacher who gtrives to know and
understand each of her pupils.

Full development of the individual child is the
primary concern of the school, Data from anecdotal
records not only help to detect those children who
have feiled to make satisfactory personal adjusiment
but also give a good picture of all children. Such
recordes should be of individual help to teaehggs in
directing subsequent sctivities of the child,

The anecdotal record hes as its main purpose a means of
providing a chronologiesl record of the individual’s sig-

nificant behavior at various times and under varying

Brierce, op. oit., p» 46,
9Ivid., p. 464 101v1d., p. 47,
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eonditions and circumstances, and not of sn isolated set
of fapte alone, 14 child may react to a given situaiion in
a certaln manner ons time; but after a pericd of time or
under other circumstsnces his reactions may choange. Good
pupil records are based on multiplicity of evid@nc&i for 1t
is through continued study and observations that an under=
standing of the individusl is reached. "The use of con
trolled obuervatiion with anecdotal records has been found
helpful to many teachers in evaluating those types of pupil
growth which it is difficult, 4if not impossible, toc measure
objectively,nil

Since the child is the product of the home, the school,
and the community, all of his interests in relation to each
of these envirommenis should be entered in the anecdotal
record. If it were possible for the teacher to behold the
child in the classroom in relation to sach of his other enw
vironments, & better undersianding of him as an individual
would occur., He then would become more and more an individue
ality, A4ll significant bvehavior, ineluding favorable, un«
favorable, typical or varistions of behavior, should be
noted and recorded, This, with no interpretations, offers
an opportunity for a more complete study of the ochild ag an

individusl and provides for a broader conception of his

11Fre@man Glenn Macomber, Guiding Child Development
in the Elementary dghool, p. 2378, T
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interests. "It 1z highly important that the feacher record
only pure descriptions of hehavior with no interpretations
by amyone»"lg

The record should be so complete as to give a complete
pleture of the individual in all of the aspects of his
developments Teachers now realize that education involves
the whole integrated personality of the child, and they are
ne longer satisfisd with records which are concerned with
only certain rhases of child growths

Included in the folder of anecdotal records will

be notes of personality and interest inventory ine

cluding things which the child likes to do at school,

at heme, and during holidays; books and magazines

he likes to read; types of hoys and girls whom he

likes; types of adults whom he sdrires; his wighes;

gsocdal growth and anything else that tells signifisant

facts about the individual child,

To this record should be attached a photograph of the pupil,

Mental Records

Just as the aschool program muast take care of the proge
roess of the entire child, taking into consideration the fact
that education ig a process of growith through gradual devele
opment: g0 mast the cumulative record gerve that same pur~
pose by providing ample sccurate data on which to base the
program. No two individuals should be expected to develop
at the same rate of spead or in exactly the same chamnels of

learning. In order that the ﬁragram he adjustable to meet

18pierce, op. git., p. 47. 151bi&., Te 47,
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individual needs, there must be & record of each child's
ptatus, mentally es well as otherwise. Although no tests
heve bheen sccepted as being perfect, there are not available
objective tests which give a falrly accurste estimate of the
child's mental ability. Certainly judgments based on the
recorded results of s standard objective test are preferred
to subjective judgments baged on no records at all, bdut
derived from mere implications and obgservations. Hental
records are necessary 1o adequate record systems and should
be entered fully and with precision,

If space permits, the mental tests in original
forms will be filed in the cumulative folder, Cthere
wise a detailed gpummary of the tests will be made
available. This summary will include such essential
items for interpreting results as teast used, examiner,
date of giving the test, age of the child, snd the
like. Fecommendaiions made as a result of the test
will be filed with the test or the summary of the
test. Any change in the usual procedure or corrective
pteps teken to help the child meke an adjusiment will
be recorded, In addition, deseripiive records of the
child at work and at play and a note of the things
the c¢hi 2 does will be placed in the mental record
folder.>

Scholastic Records
For the records to he complete thers must be informae
tion on the pupil's academic progress. If the teacher is
to know whether or not the obdJectives of the school and ite
educationsl program are heing reached, she must have suffi-

oient recorded ohjective dats on whieh to bage her evaluation.

141p1d., pe 48.
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Child growih in academic work is a vital part of the educa~
tional program, and it is the responsibility of the teacher
to know whether or not each individual is making maximum
progress In that phase of growth. It is now possible to ad-
minister various kinds of tests which give & rather acocurate
eptimate of the pupil's progrese, 1f it is meesured in terms
of his own growth., "Diagnostic and achievement tests, dboth
gtandardized and non-standardized will be given."15

Competent teachers are constantly striving to better
understand each individual pupil; and through their con-
tinued efforts to meet the immediate needs of each child,
they use varilous means of discovering evidences of growth or
lack of growth.

Teachere will be aware of growth or lack of ‘
growth by special abillities and disabilities that will
be brought o light by epecial means, This with
gamples of work will be filed as evidence of progress
of growth. This furnishes a f@ir picture of the devele
opmental growth ¢f the child.*"

gorrespondence and Conferences
Disclipline practices, tardiness, and absences are
noted in this sectlon because anyone of them ordi-
narily cealls for a conference with the child or with
the child and the parent, Any record of conference
that gives a pleoture of the child 4is recorded. So
will anecdotes of home vigits and coples of any
correspondence relating to the c¢hild, 4ll who deal
with the child should be in a bhetter positien to look

at the child's career imygrsanally 1£ they have
accegs to these records,

181p14., p. 48. 161vid,, pe 48,
171p1d,, pp. 48-49,
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The Summary Cards

Summary cords are included for administrative upse and
are so constructed as Ho meke the use of the whole pupil
record easier and more convenient. "These cerds will always
be ot hand for administrative uses The visible file of the
flat bock type will be used becsuse of its convenience, "8

On the fsce gide of the card is ope of the two forms
making up the summary cserd. It consists of a code of letters
representing the divisions of the pupil feolder.

The letters are used to provide silsgnals to warn
the administrator of either desirable or undesirable
facts concerning any aspect of the child’s develop-
ments « « » Pifferent colors of ink will indicate
pupil, parent, and teacher conferences, The name of
the teacher and the number of group to which pupil
belongs ?%11 be penciled in and erssed ss occasgion
demands. ;
space is also provided in this form for & record of

individual subjeet progress. On the reverse side of the
summary card there is a form which "provides space for per-
tinent data which may be needed for conferencea with parents,
or the ¢hilds + « « They may save much time in getting at
the heart of a problem or serve ag a starting peint for

further investigation."20

Piling Pupil Records

Filing cumulative records is one of the most important

181p34., p. 49, 191p8d,, vps 49-50,

20gnaries D. Flory and James F. Webb, "Cumulative
B@gor&s,“ Rlementary School Journal, XXXVIII (Decembder, 1937),
290. '
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factors involved in the pupil record systems One of the
greatest problems having to do with records is getting them
out of the file and intoc consistent use by the teachers who
need them. Systematic filing in e convenient location, so
that records may be eapily snd quickly utilized, will tend
to motivate teachers to use them more often.
Records should be filed in such a way as to require
minimum effort on the part of those filing and using them.
Agcording to thege authorities, a complete system
of records must employ some itype of individusl, cumb-
lative folder, A large folder containing several small
manila folders to be used for filing various typea of
records should be provided for each/thilds The sub«
division of the large folder inte severasl smaller
folders will increase the efficiency pf the records.
The letter assignations on the smaller folders are
uged as a code on the summary cards The order of the
parts and the number of gmall folders used will,%@penﬁ
upon the needs and the resources of the sechool.®
Where the records are filsed usually determines to a
great extent the amount of their practical use. To be of
maximum benefit to those needing them, recorde should be
kept in a place guickly accessibles "The plan of keeping
the records in the classroom geems more workable in the

campus school,"22

Who Decides on Items Contained in Records
Any person, whether a child or an adult, is inclined
to be more interested in the thinge which he has & part in
making or setting up. This ig probably especially true with

2lpierce, ops, Sit., p. 45, 221p4d., De 43.
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the fteacher and pupil records. If the teacher has a part in
the decigions as to what items should be included, she has a
more thorough understanding of their meanings. Since 1% is
ghe who will use the records most, it is she who ghould help
determine their necessary contents, Of courge it is an aoe
cepted fact that the administrator will bde the main authority
in setting up the record system. "Since the teacher uses the
records most, it is he who can be of grsat aid to the admine
igtrator in deciding those items which are most needed in

the forms,"28 |

Pupil Records in Use

4 eriteris for eveluating a pupil record system must
meet the need for the actual use of the records as a part of
the educational guldance program. It is not only the recorde
1ng_af‘aeeurata factes, the kinds of data reecorded, snd the
mennser in which the records are filed, that constitute an
adequate pupil record system; but it is the extent to which
the recorded information is sctually utilized in guiding and
promoting child development that determines its worth.

A school is truly fortunate in having at its command a
record of every child within its educational scope, so coms
plete as to give an unbiased ploture of the whole child in
gach of his environments and in every phase of his develope

ment. Such a record is g tool to be coveted by any competent

231%1d., ps 43,
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teacher, for it offers possibilitles without end; however,
the posgession of a vast amount of information is only the
firet step in an effective instructionsl and guidance program,
Without the praper'ﬁée and application of the recorded mate-
rial 1nlfurthering the happlness ard growth of the child,
the,r@cérd bscomes worthless in agpite of the time and effort
required to compile it. The fundamental value of recorded
data lies in their adeptiveness and their application to =
more intelligent handling of the boys and girls in the school.
Significant facts efficiently recorded can be intimately
related to a sound instructional and guidance nrogram,.
Individual pupil records end reports should pro-
vide a pleture of developmental tendencies in the child
and be congldered as powerful ailds to the teacher in
providing experiences necessary for continuous devele
opment each ysar.

, Zducation is the process of interaction between an in-
dividuel and his enviromnment, through which ways of thinking
and doing are acquired; and not until a teacher understands
& child and his problems, can she modify her prozram to meet
his needs and motivate his learning., If an experisnce is to
be meaningful, it must be an interscticn with the environe
ment in whieh the child lives. While tests are of value in
determining a few abilities, much more suitable data for
uge 1n promoting child development may be obtained from the

cumulative records of his interests and achievemenis.

241p1d., Do 43.



Although the test possible cumulative record
cannot in itself insure successful guldence in a school,
no plan of counseling studente can rise to the level
of & thorough guidence program unless it includes a
cumulaetive record which is unﬁggsteod and uged by
counselors and teschers slike.®

Guidance 1s concerned with the whole child. What he
1@ doing in every environment is a vital part of what he is
becomings He is the product of the home, the gchool, and
the community; snd teachers should know him in his total
environment, Scientific approach to personality problems
has shown the need for intensive case study through the use
of adequate cumulative records.

Teachers are coming to see more clsarly the ege-
gential concept that real sducsation involves the whole
integrated personzlity of the individual, They are
no longer gatisfied with & cross-section snap~shot
view of an individual a% o given time or in z given
gituation, The evaluation of a pupil's behavior must
top all aspects of his physical, mentsl, moral,
aepthetic, and emotional growth. « « « In order to
provide anything approaching such & substantial basis
for the evaluation of pupil behavicr the cumulative
record should carry continuing entries of pupil
development in sll aignifiaang‘aa@ecta from physical
growth to emotional security,<6
The needs for each child are different, and techniques

for dealing with him individually must differ accordingly.
A guidance program concerngd with the maximum development of

svery individual reguires the wise and frequent use of

25prthur E. Trexler, "The Cumulative Record in the
Guidance Program,” Sghool Review, LIV (March, 1946), 155,

26pnilip A. Boyer, The GContribution of the Cumulative
Record as & Whole to the duidance o Pupils IN genior High
gCEQDT v P 5 [
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acourate data in its pupil records. Any significant data
on pupil growth have a definite place somewhere in an ade-
quate pupil record, and no record system is complete without
provisions for recorded information on sll aspects of indie
vidual development« |

It is believed that the foregoing system of
regords and reports will furnish the information
thought 1o be of valus for guidance purposes by
Ruch and Segel when the¥ listed the following points:

"l, Pamily and cultural bsekground

2+ Physical snd medical history

3« Marks in the school subjects

4+ Extra-curricular sctivities

65+ Mental test scores, including diagnosis of
weaknesses, strengthe in different traits

6+ Achlevement test socores

7+« Interests

8. Special talent ss evidenced by accome
plishments,.”

Tooc, the system will satisfy the criteria set up
for judging personnel records set up by Strang in the
following statements;

"l. Personnel records should consist of items
significant in the alleround development of
the student--attitudes, habits, in short, all
pertinent aspects of his personality,.

2+« They should ghow trends in the individusl
development, not merely a cross-section of his
personality; for s permon ig too complex an
entity to Jjustify an interpretation of his
past or a prediction of his future from one
snapshot.

3» They should be vivid and dynamic so that they

will surely be used in the guidance of siudants.
They should utilize the normal process of
school lifew~-ag well as the apecial test
situations,

4. They must provide means of recording results

of tests and observations in comparable and ,
meaningful terms, The detailed records should
be summarized and interpreted by persons who
know the students and have had a large part
in the collection of data.

54+ They should be conmvenient to file,

6 @hag ghould invelve 2 minimum of cleriocal

work,



7. They should be easily read. Records that
are intricate and crowded with lines and
writing are difficult to keep and interpret.
8, They should be reproducible, inexpensively and
- accurately.
9. They should be kept for every student, not
for problem casges only.
10+ They should be aveilable to all who cen use
them for the guidance of the gtudeni. Records
should have therapeutic as well as diagnostic
value. A central file has proved satisfactory
in many situations, but one of the most dif.
ficult and puzzling problems in the whole
administration of personnel work is that of
getting the informstion out of the files aznd
inte the minds of ggose who come in contact
with the student,™s

Criteria for idequate Pupil Record Systems

From a thorough study and summarization of what congti-
tutes an adeguate pupil record system according %o the one
degoribed and commended by Pierce, and from an extensive
study of other materials on the subject, the following oub-
gbtanding peoints brought out by Pierce have been accepted as
criteria for evaluating the pupil record systems used in
trenty elementary schools of Hill County.

1, There must be a pupil record for every child,.

2. Pupil recordé should contain information on all
phases of child growth.

5. The records must he thoroughly accurate.

4, They should contain only pertinent data.

5. To be of greatest value, pupil records must dbe

durable,

&7pierce, op. c¢it., pp. 50-52.



6. Records should be permanent and cumulative.
7. They must he understandables

- By There ghould be an admission card giving & gan@fal

pleture of the child previous to hig entrance of the school,
2. There should be & health card with & complete

record of present and past experiences having anything to

do with the child’e physical condition.

10+ A physiecisn ghould approve the items in the health
card on axaminations and remedial measures as a result of
examinations.

11, There should be an anecdotal record.

12, Data entered in the snecdotal record must be purely
deascriptive with no interpretations.

13+ inecdotal records should eontain facts on the
¢hild's interesis, perscnality, likes and dislikes, social
growth, and any other gignificant information sbout him as
an individual,

14, There ﬁhquld be mental records including either
original forms of mentsl teste or a detailed summary;
recommendations as & result of the tests: records of proce-
dures, adjustments, or corrective steps taken; and = descrip=-
tive record of the child at work and at play, with a note
of the things he doep.

15, Scholagtic records should include resulis of diag-
nostic and achievement tests, results of other means of

determining progress, end samples of the child's work,
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16, There ghould be provisions for records of confer
ences, home visits, and correspondence relating to the child,
17. 4 record of diseipline practices, tardiness, and
abgences should be Xept. |

18, There ghould be & summary card for administrative
uges

19. Fupll records ghould be filed in a2 large individual
cumtlative folder with smsller manila folders for filing
different types of records.

20+ Records should be kept in a safe place that is
easily reached by persons needing them.

21, Teachers should aid the adminisirator in selecting
the items to be included in the pupil resordss

22+ Pupil reecords should be such that they can be used
profitably in & guidance program,

2%+ Records should be of both diagnostic and therapeutic
value,

24+ Records should be available to all who need to

use them for the good of the student,



CHAPTER III

EVALUATION 0% THE PUPIL RECCORD 3YSTEMS USED IN
TWENTY BLEMENTARY SCHCOLS CF HILL COUNTY

Purpoée of Chapter
The purpose of this chapler is to evaluate the pupil
record asystems used in twenty elementary schools of Hill
County to determine their asdequacy sccording to the crie

teria set up in Chapter II.

Evaluation Data

Data for this evaluation were obitained through both
questionnaires and pergonal interviews. Seventeen elementary
sehool principals either responded to questionnaires or were
interviewed personally. DBecausge 1t was impossible to obtain
information from the elementary principals of the other
three achools, one guperintendent and two elementary teache
ers were interviewed. A copy of the questionnaire is attached
to the study in the Appendix. Reference to 1t will show the
information solicited,

The twenty schools included in this evaluation were
elementary schools of more than one teacher. 3Since there
are only twenty-three elementary schools of two or more
teachers in Hill County, this is considered a fair repre-

asentation of the pupil reéord systems in that county.

26
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Facts obtained through this study ere indicative of
varying and limited prsctices in the twenty record systemg
surveyed., Values sccruing from pupil records are dependent
upon the nature of the recorded dots and the extent to which
they are given & place in the educationsl process. They are
essential tools in the gchool program, and like any other
vhase of the program, they should contridbute to the ultimate
purpose of education, namely pupil growth,

Effective cumulstive records are one means through
which the teacher can come to know the learner. (one
trituted to by all persons concerned with the learner's
Ghey are a valnshie Tosourcse e (e tesner himaeif,
48 schools become more concerned about fitting the edue

cational program to the individusl child in the light of his
needs, aptitudes, and intereasts, the growing need for doth
gurricular and individual analysis becomes greater., In this
process there isg no substitute equally as valuadble as pupil
records containing essentisl dats about the pupil and his
Progress.

The information obtained through the questionnaires and
interviews showed that there was a pupil record far every
¢hild in each of the twenty elementary schools of Hill County.
The fact that one hundred per cent of the answers to thisg

guestion were in the affirmative indicates come progress.

- l¥lorence P. Stratemeyer, Hamden L. Forkner, Vargareti
G. McKim, and iAgeocliates, Developing @& Curriculum for liodern
Living, D 310,




Modern schoole are emphagizing the need for a cumulative
record for every child. Many instruwnents snd ftechniques for
gecuring varied and continuous informaiion about the lesrner
have evelved, and schools are increusingly making use of
thems Since one of the values derived fram adequate records
is that they provide data for dlagnosing individusl difficule
ties and open the way for remedial measures, it is imperaw-  {
tive thet there be o record for every puygi, "It is necese .
sary to have adequate information on éaehrﬁhila, for without ﬁ
it the teachser cannot locate those who reallﬁineea special
attention."?

In Table 1 the phases of growth included in the recorded

data of the twenty elementary schools are ghown.

TABLE 1

PHASES OF GROWTH INCLUDED IN REGORDED DATA OF
TWENTY ELTMENTARY SCHOOLS OF HILL COUNTY

Phages of Growth Included Number | TPer Cent
Nental growﬁh;;....t.............¢g B 25
Physical growthesvuasserssesccssnens 11 55
ﬁmﬁtiﬂnﬁl 81’6Wthilobtlnauvﬁenuantcn 3 15
So0eial grﬂwthgoa..c.a,......-...‘.- 5 | 25
SﬂhﬂlﬂﬂtiQ pr@gr@sghaanuanigtnooo»#' 30 } 100

Only five of the twenty records studied were inclusive

of information on mental growth. ERleven included physical

%Lee and Lee, op. cit., p« 130.



growth; threc, emotioncl growth; and five, sccial growth.
One hundred per cent included scholagtic progress.
Zducation iz a procogs of the developrment of the whole

ehild, including mental, social, phyoiecal, and emotional
growih; and the design of educ.tion is an ever-changing,
ever-growing, dynamic processs These fucts imply the need
for a record of information on every asspect of & childls
growih, not Just o rocord of scholasiic progress,

Neither can goals be set nor teaching procedures
be organized without accurate knowledge of pupil
needs, abilities, ambitiens, interest, rates of
maturation, previous scheol and life experience,
heelth, general home and cultural baﬁkggaund, and
many other phases of the pupils' lives.

In Table 2 the desirable qualities of the pupil records

are givens

TABLE 2

OFINIONS OF PRINCIPALS CONCERNING DESIRABLE QUALITIES
OF PUPIL RECORD3 IN TWENTY ELEMENTARY
SCHOOLS OF HILL COUNTY

Do the Recorde idhere %o imbar | :

These Qualities Number | Pex Cent
Thoroughly accurat@eescevsssreenesrs 15 75
Contain only pertinent dat@essesces 16 80
mrab};e&‘llllll.!.cli-Qlltﬂlliﬁbo,l'. 20 100
cmﬁmativeilllﬂgtltihll‘!‘ﬁlb.t‘li. EO 1 100
Permanentscecrscssorsensssavansvnsens 20 100
Und@rﬂt’andableltientlontycnttltotﬁﬂ 1 13 | 60
Diagﬂﬂﬂtia ValUBeaasscerrvennvssucnns 11 55

Th@?ﬁpﬁ&tiﬁ v&luel'.aaunlq'-ubiiﬁii 11 55

“%illiem H. Purton, The Guidsnce of Learning Activities,
Ps 514,
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Fifteen of the principels interviewed said that their
records were known to be thoroughly accurate, and sixteen
gald that only pertinent deata were entered, All of the
twenty stated that their records were durable, oumulative,
and permanent. The fact that only twelve answered that
their records were understandable indicates that some of the
~@eheala have failed to acquire the right conception of effec~
tive pupil records. Eleven principals sald thet their rec-
ords were of both diagnostic and theraspeutic value.

Table & gives the number of systemes including an ade

" mismion card and its dats contents,

TABLE 3

DATA CONTENTS OF ADMISSION GARD IN PUPII RECORDS
OF TWENTY ELEMENTARY SCHOOLS OF HILL COUNTY

Data Contents Number Per Cent
Nﬂnatoth#tanot;tweman-aucﬂttontn#i ] 15 75
Physical b&@kgr@“nﬁﬁan¢au.s;-an&.d» 1 51
Pamily hiotorFessessscosasvosennses 2 10
Schopl exp@riﬁﬂgﬁﬁm-gvtnnniua:;snaa 2 10
Sﬁgﬁifiﬂ abilitioBeervsnvnrorvrnins 0 0
Irregular habitBessosssssessssennse 0 0
Date ef birﬁhﬁtahv-.ivttoutotb.an#l 5 25
Pamily name and residenc@essssceses 5 25

Pive of the persons interviewed sald that thelr record
gpystem was inclupive of an admisgsion card, but fifteen said
that thelr record systems contained no such card, As shown

in Pable B there was & varimtion in the data contents. One
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included physical background; itwo, femily history and school
experiences; none, apeeifie abilities and irregulsr habits;
five, date of birth; and five, family name and residence.

If existing conditiong are to be bettered and the schoel
program made more efficient, there must be broader knowledge
of the child in all of his aspeocts of living. "The time has
arrived when the gchoel should know more than the date of a
child's birth and his legal residence.™® 211 avaeilable ine
formstion on the ¢hild's present and his past should be obe-
tained on his entrance inte the school, 7This is the purposs
of an admigsion card.

Data recorded in the healith cards of the twenty record

systems studied are shown in Table 4.

TABLE 4

DATA RECORDED IN HEALTH CARD OF TVWENTY ELENENTARY
SCHOCOLS OF HILL COUNTY

Items Included Number Per Cent
HONBusareessssanstnssnassnassstsesns 6 50
Immﬁnizatiﬂaﬁ;..pu...-g¢.«...,q...; 14 70
Communicable digeaseBuicsssrerersens 2 45
Physical CheoKkeUDBssssaersersavessrs 5 25
CorrectlonBassoescsnsssncnarssnsene i 10

Thirty per cent of the pupil record systems made no

provision for data on health. Fourteen records contained

4Flory end Webb, op. cit., pe 381.
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information on immunizations, and nine contained data on
communicable diseapess Only five included physical checke
upg; one, s dental record; five, physical defecte; and two,
gorrections.,

#ithout some knowledge of a pupil’s health, both past
and present, & teacher can hardly hope to treat him jJustly,

Health factors ﬁake a difference in individuasl
needss Haetimate of probably learning rate or intellec~

Tivities from whieh he 1s 1ikery ve profit. o o0

¥uch of the guccess of tesching depends upon how much
the teacher knows about the individual in his many diverse
aspects of livings 4 health record should be a part of
every pupil records It is a vital necessity that a health
record, giving the pupil's complete health history, be acw
cessible to his teachers, thereby, serving as a guide in
thelr ageertainment of his needs.

When asked if eny part of the health card was approved
by & physician, only three of the fourteen principals whose
records contained a health card, snswered, "Yes." The other
eleven said that none of the items in their health card were
approved by a physician. ZEach of the three who angwered in
the affirmative explained that a physician approved the itamé
having t¢ do with immunizations.

Aneecdotal records were not contained in any of the

twenty cwnulative records examined. This implies & weakness

— Bgtratemeyer, Forkner, and McKim, 0D+ git., ps 310.
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in the pupil record systems; for inm order to give s complete
picture of the child, a record must contaein a chronological
account of his significant behavior at different times and
under varying circumstances as he lives from day to day.
Schools with effective guidance service should organize the
anecdotal record around the development of the pupil in cone
golidating nis abilities and strengths and in covercoming his
weaknessen,

Table 5 shows the conienits of the mental records kept.

TABLE B

CONTENTS OF MENTAL RECORDS KEPT BY TRWENTY
ELEMENTARY SCHOOLS OF HILL COUNTY

Items Included Number Per Cent
HONGasnnsnssnrsressssssntssrnsensissa iz 60
Hental test resuliBscidssrsnsevanns 8 40
RecommendationBsseaserssnvserssnnns 0 0
Gorreotions mad@.issesssrsensrssrenns 0 o
Deseriptions of child in work

and PlayillﬁttuOQ#Q‘!!ﬂihi“Qquiqm D 8]

Twelve of the twenty systems studied had no provision
for mental records. The other eight systems confined their
mentnl records to results of mental tests. None of the other
items considered esmential to an adequate mental record were
included.

Bvery child, ranging from the gifted child to the one
whoge intelligence is limifed, should receive a typs of
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education adapted to his =bility end specific needs. Defore
an educational offering can be sufficiently broadened %o
meet individusl needs, however, the abilities and needs of the
pupils must be determined. "It is futile to present currice
ulum material before the chilld has an aﬁ@qnata hackground of
experience and mental maturity,ﬁe o enable a teacher to
adjust ingtruction to the needs of individuasls, essentisl
date on each child should be available to gerve as a helpful
‘bagis of guidance.

The contents of scholagtic records kept by the twenty

slementary scheools sre shown in Table 6.

TABLE 6

CONTENTS OF SCHOLASTIC RECORDS KEPT BY TWENTY
ELEMENTARY SCHOOLS OF HILL COUNTY

i
Itema Included Humber Per Gent
Results of disgnostic testociveeses 0 } 4]
Repults of aschievement boabtBerasssw 5 5
Results of scademic evaluations,..s 20 ‘ 100
Smﬂpl@s Of Workﬁbkvilgn‘wottﬁﬁno&.# 0 @

Kone of the pupil record gystems surveyed hed resulis
of diagnostic tests in the schelastic records. Five had the
regults a% achievement tests, and one hundred per cent had
results of academic evaluations, None of the scholastie

records contained samples of work.

< 6Burton, ope cit., pe 173,
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Replies in the questionnatres showed that only two of
the twenty cumulative records studied contained informatien
pertaining to conferences, correspondencs, and home visits
relating to the pupil. ERighteen included no data on these
types of communications with parents.

Por a punil record to be a&aquata in its contributions
to child development, 1t must cover the entire program of
the educational process. Communications with parents are
congidered among the more important services of the school.
They offer opportunities for parents and teacher to work to-
gether 4n an earnest endeavor toward e mutual goal, The ef-
ficiency of the educational program iz limited by the amount
of intelligent cooperation it raceivea from the home; and
a8 the school program enlarges, this cooperation becomes more
anﬁ mare essential,

( Table 7 gives the number of records including data on

discipline practices, tardiness,; and abgences,

TABLE 7

NUMBER OF RECORDS INCIUDING DATA ON DISCIPLINE PRACTICES,
TARDINESS, AND ABSENCES IN TWENTY ELEMENTARY
SCHOOLS OF HILL COUNTY

Items for Recorded Data Rumber Fer Cent
K@ﬁ@iﬂn&t&vc»tangutn'tl;;s‘bA*»Ier 8 40
Discipline practiceBisesnscssssannes B 40
@ardinﬁ&aﬁann&ﬁOtaQOQ-A-otnnglﬂpnic 1Q 50
ADBENGEB v aersnsrnssrsessncsnossvans 12 ’ &0
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Bight principals sald that no record of discipline
vractices, tardiness, and adbsences was kept in their cumu~
lative records. I=ight sald that thelr records included data
on discipline practices; ten, on tardiness: and twelve, on
abgences.

3ince each of these in its last analysis is usually a
home and parent problem, its proper place is in the dlvision
providsd for conferences, correspondence, and home visite.
Including it somewhere in the record, however, seems the
¥ital thing. ﬁisciglina practices, tardiness, and abgences
usually grow out of other faetors affecting child develop-
ment, They are important, therefore, and should be congid~
ored go. "Froblem cases should be studied and every effort
made to coprdinate the special services in the school sype«
tem to the desired end of pupil adjuatmant,"v This requires
necesgary amounte of récorda@.infsrmation.

- Only four of the itwentiy records examined contained a
gummary card for administrstive uge. The extent to which
pignificant dsia in cumilative records are utilized is usu
ally dependent upon the time required and the difficulty
involved in locating needed informstion. The summary card
gimplifies these two factors and adds to the efficiency of
the pupil record ag a whole. |

Ways of filing pupil records in twenty elementary

gchools of Hi1ll ¢ounty are shown in Table 8,

~ TwWilliem A, Yesger, iAdministration and the Pupil, p. 100,




TABLE B

WAYS OP PILING PUPIL RECORDS IN TWENTY TLEMENTARY
SCHOOLS OF HILL COURNTY

Systems Used ‘ Number Per Cent

Large individual cumulative
folders with smaller

fﬁldergi‘.llil&ltntltlIbliﬁ&“&l‘ G G
Plain individual folderSesvsessreay 3 16

Eiﬂ,@l@ oard tm@;;.,nivymtt-asa-u-ai» ] 1'7 85

None of the schools used the large individual cumulaw
tive folders with smaller folders for different types of ine
formations Three of the elementary principals said that
their records were filed in plein individual folders. The
other seventeen systems examine& ugsed the large card type of
record and filed all of thelr elementary school records
together in alphabetical order.

Systematic filing of records has many values. 4 record
that is sufficiently brosd to be usable should reguire some
type of individual folder. Only records of the simple card
or folaer type could he filed safely in large numbers.

Large individual folders with smaller folders for different
divigions of the record not only provide space for & more
complete record, but they simplify beth the recording of
data and the use of the cards.

Table 9 shows where the pupil records are £iled in

twenty elementary schools of Hill County.



TARPLE 8

VHERE PUPIL RZCORDS 4RI FILED IN TUENTY RLIBANTARY
SCHOOLS OF HILL COUNTY

Where the Records Are Filed Bumber Per Cent
}:n cl&gsrocmggtitﬁdlt.&llci..h..'.t D 0
In elementary principal's office... | 6 30
In superintendent’s officesvrias. s 7 35
In county superintendentts office.. 7 38

The elementary principal’s office was ssid to be the
place for filing pupil records by six of the persons interw
vieweds Seven sald that their records were filed in the
superintendent's office and seven asaid that their records
were filed in the eounty superintendent's office.

"The location of s8ll recorded materisl should be such
that 1t is accessible to those directly concerned.”® The
usefulness of records is materially diminished when getting
them from the files requires great efforts The record
should be accessible at the exact time that it 1s nesded.

Table 10 tells who determines the items included in
the pupil records in itweniy elementary schools of Hill
County.

Teachers and administrators decided on the items to be
‘inoluded in the pupil record in five of the elementary

school systems. Only the administrators made the decisions

BIbide, De 534,



15
0

TABLE 10

WO DETERUINIS ITEMS INCLUDHD IN PUPIL RUCORDS IN
TWENTY ELEMENTARY SCHDOLS OF HILL COUNTY

Persons E§§2§§ég§ng Items Number Per Cent

Teachers and administratorSassessss
ﬁ.dl'ﬂiniﬁtratﬁrs osantw;:vauottduuuon
County superintendentsvecivenvsvens
State Department of BducatioNe...ss

(D n

26
40
S0

5

in eight schools, and in six systems the county superintend-
ent determined the ltems included. One school uged a record
‘eard that was recommended by the 3tate Department of Zducs
tion,

Those who are to use the records should have & part in
determining their makeeup, A betier understs nding of the
meaning of each item can be eatablished through the teach-
ers' helping in the selection of 1tems to be ineluded, Too,
persons not using the data reecorded are hardly in a position
to know what is needed. "It is the conviction of the writer
that a record system must be developed rather than adopted
if efficiency, utility, and eatinfaction are to be insured
in & given school situation,"?

When agked if their ocumulative records were used in s
guidance program, twelva‘af the persons interviewed stated

that they were, Five of the twelve explained thet theirs

9¥lory and Webb, op. cit., Ps 290,
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were uased only in a very small way. Bight octher principsals
gaid that their cumulative records had no place in 2 guid«
ance programa.

The value of pupil records is determined by the place
they are given in the educational program. Ais teacherg inw
crease their practices in utilizing the recorded data, the
value of the records mounts., Adegquacy of pupil records is
insignificant when congidered apart from their asctuasl use
in the promoiion of child development,

Table 11 shows who has acgcess to the pupil records in

twenty elementary schools of Hill County.

TABLE 11

WHO HAS ACCESS T0O PUPIL RECORDS IN TWENTY
ELEMENTARY SCHOGOLS OF HILL COUNTY

Pergons Having Access to Regords Number Per Cent

All who need them in helping

PUDPIlGassnesvsarsrsasernansnsnnne 8 40
Teachers and administratorBecessove 10 50
Teachers, asdministrators, and

county superintendentescescessoss 2 | 10

In eight of the schools the pupil records are accessibdle
to anvone who needs them in helping pupils, Teachers and
administrators may use the records in ten schoels; and in
the other two schools, teachers, administrators, and the

abunty gupsrintendent have access to the pupil records.
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Pupil records should be available to any person needing
them for the purpose of furthering child developments They
should be used extensively end continuously: The extent

to which thevy are used determines their real worth.



CHAPTER IV
CRITERIA FOR EVALUATING REPORTING SYSTEMS

Introduction

Reporting pupil progress to parents is one of the ine
tegral functions of the elementary schecl program, aznd this
study has reveasled the fact that the opinions as to what
congtitutes an adequate reporting system vary as widely sas
do the beliefs concerning the school progrem itself. The
gesrch for a satisfactory methed of reporting pupil progreas
hes heen the concern of teachers, administrators, and super-
vigors for years. Although they seem to be agreed on the
faet that most existing practices do not meet the needs of
schools having in mind the total development of every child,
few have Tound that which suffices their needs,

Methods in education have changed materially
without an sccompanying change in reporting to parents,
until recently, HNesgenger and Valts after a survey
of eighty-three articles written for educationsal
periodicals from 1917 to 1934, revealed that in the
main all a{e agreed thet there is dissatisfuction in
reporting.

Since the sole purpose of the elementary school is to
foster and promote the maximum growth of inaiyiduala. it
must have as its ultimate goal the achievement of thie objlee~

tive. The possibilities of the adequate reporting system

1Pierce, op. ei%., Do B2,
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as a tool in such a process are many; however, the wvalues
of its contributions are dependent upon the extent to which
1t is put %o use. It is an accepted fact that the whole
¢hild goes to school; therefore, any wriiten or oral account
of the appraisal of hie progress, to be of any value, must
be inclusive of the child in his entiretys Such an accurate
report is an outgrowth of other phases of the school program,
for the renorting system may well be thought of as a mirror
reflecting the school in its total endeavors.
Thé problem of communication moﬁats, of course

ag soon as the aschool goes beyond a report card that

shows whether a ¢hild is excellent, good, or fair

in arithmetic, spelling, etc., and tries to give an

appraisgal of other mattera, such as work habits,

‘emotional adjustment, ability to get along with

others, and the like.2

The values of & reporting system and the efficiency of
e pupll record system are interdependent. For the informa-
tion in a report to be accepted as authentic, there must be
sufficient recorded evidence of the validity of its con-
tents. "Diagnosis begine with & collection of information
related in any way to a problem under consideration."® For
g teacher to relate sn appraisal to a parent without suffi.
cient proof of the wigdom of her conclusicns is not only
unfair to all concerned, but 1t is unprefaésianal as well,

Then, it will be assumed that any adequate procedure used in

3&rthur T, Jersild, Child Development and the Curricu-
1m, ph 142'

S0hamberlain and Kindred, ope cite, De 397,
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gonveying information to parents i1s sufficiently gupported
by an equally efficient pupil record system.

In the appraisal of any part of the school program, its
adequacy can be determined only through the acceptence of
gome other system of its kind as oriteria for the evaluation.
In this study the writer 1s using the reporting system de-
scribed and recommended by Pierce in his doctor's disserta-

tion, Organization of & Campus Laborailory Elementary School

for the Texas State College for Women,? as criteria for

eveluating the reporting systems of twenty elementary schools
of Hill Countys Data from many other resdings substantiate
the worth of this type of report.

Trends toward Changes

Teachers, administratore, and supervisors aéeking to
render profitable service in the field of education, must
gonsider it & professional necessity to carry on a broad and
gontinuous study of ways and means of improving the educas
tional program. Herely maeking a change does not insure im-
provement; however, when any phase of a school program fazils
to be an assset in meeting the objective of promoting child
growth, it behooves those in authorisy to make a thorough
and conscientious study of something better for a replace-
ment. FEvidence of the need for a changs in most reporting

systems of the elementary schools has been furnighed, and

4pjerce, ops cit., ppe 52-56.



the fact that there is & growing interest in sn improvement
over mogt present-day methods of reporiing has been estabe
lished.

Jones vho gent & questionnalre to every state in
the union eoncluded, "The traditional report card is
doomed becmuge it hag feiled to pass the tesgt in the
light of mocdern research and knowledge asdvanced in
the fields of paychology, mental hyglene, and gocial
philosophy, "8
Many changes are now in progress; however, some have

been 50 slight ag to render little or no service, A change
for the better is not a simple matter of alternating symbols;
for it is not the mark used in reporting an appraigal that
ig important, but what is evalusted and the use made of the
resulis, deﬁermine its true worth. Any effective reporting
system involves the formulation of the objectives of the
gchool program, acquisition of knowledge pertaining to the
potentisl abilities and the total achievement of each child,
and the eveluation of $he growth evidenced, HOwever pur-
pogeful it may be intended, & report which gives data on
progreas in the academic subjecis only is of litile or ne
value in meeting the needs of students.

The usual report tells us very little about the
child, what he can do, what he has done successfully,
what he has difficulty with, whether he gets along well
with other children and with adults with whom he asso-
ciates, and whether marked personslity difficulties have
gome to light., In short the emphasis is on the sube

jeot mattgr accomplishment rather than on human at-
tributes.

51bid., ppe 5E~53. 61bid., ps 53



As schools inerease thelr interest in the all-round
growth and personzlity development of children, the use of
the traditional letter and numerical marks is graduslly
becoming obgelete., Something mors sdequate is in demand,
Regearch has proved that most methode now in uge do not meet
the standard of excellence regquired hy desiradle educationsl
ingtitutes because of their faillure to coincide with an e¢de
ucational program purpoging to foster maximum individual
growth,

Emphasis in the changes hag shifted from gquanti-
tative 1o qualitative, diagneostic reporiting; and re=-
sults to the method of growth; negative to positive
methods; formal cards to informael notes or conferences;
from getting askills only to acquiring necessary skills
and at the same tims duilding social traits; more
emphasis on physicel well being; fewer reports and
those in the form of progress reperts; and pupilg
and parente participating in msaking the reports,

The Informal Letter

The recommended informal notes and interviews
as a type of reporiting pupil progress to parents is
in accord with the underlying aims and obhlectives of
the campus schools These will not occur at %ny
gpecific time but when the oecaslion demands.

An informal letier or note whoge asgimilation is hasged
on the results of 2 congistent study of a child and his
progress, is much more accurate and comprehensive in its value
s an appraisal of individual growth than a card made up of
gymbols which gtand for as many different things as there

are schools. One of the major objections to many practices

Tibide, Ds 54» 81vid., p. 55.



now 1n uge ig that they fail to give an over-all picture of
the child.,

In the more progressive schools, letters io
parents or even home visite have taken the place of
the tabulated c¢ord, so thet the parent ean receive a
more well-rounded pieture of a child's school life.
It hag beeome o record of personality development rather
than agrecord in terme of reading, writing, and arithe
metic.

Lack of clerity, incompleteness, and lack of remedial
contributions render many reports slmost worthless. Symbols
heve no intrinsic value in esgtimating & person's social,
physical, or mental advancement., It is impossible to draw
a2 line of demarcation belween the meaning of a numeral or
letter and the one above or below it. Pierce quotes Sirelts
in pointing out these

Three major defects of the usual {type of report:
"#irst, teachers are not agreed as to the standards
of excellence to be used, + . . Second, we know no
way of interpreting & child's marks. . ., + Third, the
report tells us nothing about the hehavigr patterns
that go along with his subjeet matter."d

The informal letter accompanied by interviews or con-
ferences, has many advantages in overcoming these defects.

In the grade schocls, "parent conferences" are
fast replacing the trasditional report cards. Two or
three conferences s year provide & two-way educational
experience for hoth parent and teacher. ?In California
they believe that teachers can learn from parents, too).
Parent and teacher are brought closer together so that
both €an understand and plan for all of Junior's needs,
Hith this system, Junior is on the winning end, as hie

O7ictor Johnson, "What & RBeport Card Can Tell You,"
Parents' Magagine, XX (april, 1945), 26.

10pierce, op. cit., p. 53.
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parents yacame interested in his growth instead of his
gr&d@aal

An sccurate and meaningful sccount of a student's progress
is of inestimable significance to the child, the parent, and

the teacher.

The Child

Too many children have the hablt of working for grades.
Miseonceptions of the true meaning of education are respone
gible for such tragic practices, Grades are insignificant,
in that they have no meaning when it comes to the growth of
human beings; however, many pupils have been led 1o accept
them as a goal, unaware of the faet that they are an end
within themselves, iny report on pupil progress, which ls
not inclusive of comprehensive and constructive information
for both the child and thé parent, is an end within itself
rather than & means to an end.

The child whose grades indicate superior work, without
any further explanation as to whether or not he is capable
of doing better, may not have made as much progress as &
slower c¢hild whose grades show failure just because he has
failed to reach certain standards, The meanings of grades
are ugually so obscure that they furnigh litile incentive
for further effort. They fail to reveal to the student his

need for certain learning or his need for aecquiring certain

1l5tella B, Applebaum, "A Way to Build Happier Families,”
Parents' Magazine, XXV (Janwary, 1950), 36.
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abilities. "When pupils feel the need for knowing certain
facts or acquiring certain abilities, not only is the learn-
ing much more effective but much more rapid as well,"iR

On the other hand a report to parenta,‘whaﬁher it be by
informsl letter or by interview, can serve as 8 guide to hoth
the parents and the child. Zvery normal child desires to
advance, more in some directions than in others, depending
upon his likes and dislikes. An appraisal which reveals to
him the ways in which he ig failing to make maximum use of
hig abilities, and at the same time recognizes the progress
which he is making, tends to stimulete within him an interest
toward greater endeavor, "If interest is developed, there
will be leaining, and no important learning can take place
without intﬁxest."lz |

Bvery paréan apprecistes being commended for his effortis.
Even though 2z student is utilizing his potential abilities,
recognition of that faect by others adds to his happinesge-
an essentisl guslity in a2 democracy. To the pupil who is
failing to make maximum use of his potential abilitiesg, an
encouraging commendation might change his attitudes and in-
creszge his interest. Attitudes are basie in promotion of
individual development. The one reward "which motivates all
of ua though life i1s the approval of the person in authority

and of our own group.'lé

1%Lee and Lee, op» 8it., ps 173.
181bid., pe 176 l41pid., p. 178,
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Education is concerned with training the pupil so as
to help him do the most possible good for himself and S0
ciety. Only in so far as he sees a need for improvement and
only to the ext@ntvto which he mees value in increased ef-
forts will he be motivated to learn and to grow to his lime
itations. The key to learning is effort; the key to efforst
is motivation; and the key to motivation is value.

In his chapter on reporting to parents, Pierce lists
gome comments from pupils in the Californis school, which
verify the fact that the informsel type of reporting student
progress has thé posaibility of conveying more helpful ine
formation than 4o the traditional marking sysitems.

A fair report card would tell what part of each
gublect we are good in, and where we need to improve.

A makes you and everybody think thezt you are good in

everything about the thing, but you may be good in

Po11 Hom mold we work togetner.ls T 1v OWE

It is the opinion of meny in the field of education that
the schools which still emphasize the value of gradesg ih
their reporiing systems and fail to evaluate the total
achievement made, are depriving students of an oppertunity
to reslize maximum benefits in educational offerings and at
the same time are glving them wrong concepts of true values.
9ince human life is the most highly developed and intricate
phenomonen which the child experiences, he should be given
ample opportunity to develop it to its fullest.

1bpierce, ops ¢it., D+ 54s
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The Parent

Parents are no longer content with confining thelr com-
munications with the school to formal report cards. Fortu-
nately, they are realizing more and more that their child's
educational advantages are partially dependent upon their
cooperation with, and understending of the educational
program. They want to be informed as to whet the achool is
doing, for such knowledge ig basic to sound parent-tsacher
relationship. The wise teacher solicits the parents! full
partnership and participation in helping to further and
broaden their children's growith. "Home and school relations
gtand or fall on the skill of the tescher in working with
parents and ehilﬂrenn“lé

Home-gschool relationships broaden thé perspective of
a child's behaviors, his sttitudes, and his abilities. Ade-
guate methods used in reporting to parents is one means of
gommunications between the home and the school, Whether
contacte are made by an interview or letter, they give the
parent & chance to ascertain the definite achievement of
his child and at the same time an opportunity to help in
wige guldance and understanding. It is a kind of two-way
experience in which the parent and the teacher work with g
sommon interest.

These letters assist in helping recognize the
many faetors which condition learning outside the

16ptto, op. cite, Ds B68.



schoolreom. Letlers which are constructive bdring
about better understending. Nisbehavior is played
down and progress ls played up. Parent comes to learn
and appreciate objectives of the aschool and teachaf,
can envision child in his envirommental gituation.t”
Building wholesome lives for z democratic soclety is
the sum total of the functions of American schools. Any
information on factors affecting any one of these llves is
of vital importance to the school ag well as to the parentss
"It is eéﬁantial thet the parents as well ags the teacher
understand the child's abilities, needs, and interasta."ls
Most parents desire the bvest in education for their
childrene. Although an overwrought parent may sometimes ap-
pear & little arbitrary in his beliefs sbout certain pracs
tices of the sechool, it can usually be traced to lack of
understanding. Much parent education on ¢hild development
ig obtained through triel and error; therefore, the average
parent welcomes the school's help im finding solutions to
problems confronting his child.
Greater love hath no parent than this: that he lay
down hig pride, desires, aspirastions, hates, preju-
dices, fears, hopeg, that his child may find his own

inmost antar,'canfidence, gself-control, and selfw
respect.l?

17%1111&m 4s Yeager, Home-3chool-Community Relatlonghip,
ps 180, '

la%acomber, ops ¢it., ps 257,

\9
1 Bertha Wood Barron, "What Can I Do about Juniort”
Patents' Megazine, XXIV (September, 1949}, 30. ;
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The Teacher

It is pr@bahly even more important to the teacher that
the report to parents consist of an accurate and complete
account of the asppreisal of individual growth than it is to
either the chiid or the parent, for it gives her an Oppor~
tunity for evaluating her own objectives and procedures.
Every conscientious teacher constently appraises her program
and strives to determine its efficlency in meeting individusl
needs. An invalueble tool in this evaluation is the repori
to parents. The vast smount of information from which she
formuletes her decisions and climaxes her conclusions furnishes
2 basis for the teacher's eonstant adjustments necessary for
fitting the curriculum %o the child, 1In hie article in
" Qcgupations, Davis emphasizes the relevant need for s teache
er's consistent gtudy of the pupil and his advancement,

Sursly no reputable physician would attempt to
preserive for & patient whom he knew only as "someone®

who complained of not feeling well. He would use ,

every posaible means of learning the patient's medical

history and present condition before presuming to

treat him, So every intelligent tescher will study

the pupils in order to Heig each one to develop to

the 1imit of his sbllity.**

The amount of reporting is unimportant, for it is the
effectivensss of the communication which determines its
value, Getting to the peint in acquisition of needed data
for the solution of recognized problems is the important face

tor to the teacher. The auickest and surest way to obtaining

19prank G. Davis, "Capacity Achievement,” Qgcupations,
XXIII (April, 1945), 396,




the information is usually through some type of communicatbion
with the parent. GSometimes a conference or a home vigit may
be better, depending upon the purpose of the report,

The more the school makes a policy of giving
rarents a report of each pupil's personal and soclal
characteristics, the more important it becomes for
the teacher, ss far as is practicabie, to see the child
through the eyes of the parents as well as through the
eyes of the school., It is valuable algo for parents
to have first-hand glimpses of the ways in which
their child functions snd behaves at school,®

fore Democratic Praoctices
Demoeracy and education are inseparable, for democracy
is & Waj of 1ife and education is life. In adhering to
degirable changes in the reporting systems, schools are put=
ting into practice democratic ldeals relevant to any educa-
tional gystem embracing the sims of a true democracy. |

Many changes are sgtill in the experimental stage;

however, the movement toward improvement indicates
 progress. Change of gtress from autocratic to more
democratic practices égdieaﬁe a broad step forward in
the reporting system.™ '
Many schools claiming to cherish the ideals of a demoge
- ragy, denounce the slncerity of their claim through the
pracgtice of autoeratic principless On the other hand, other
gchools exemplify thelr belief in & democretic way of life
through daily use of its atitributes in an educational system
go flexibvle as to conform to beth immediate and remote ad-

justmenis needed in the promotion of maximum individual

20Jersild, ops cit., ps 143,
21}?131‘0@; _Q_RQ glite, Do 53



growth. An appreciation for democracy ig scquired through
living its Pelng democratic in nzme only does not confer
upon the pupil the things = democrecy symbolizes. He musgt
be permitted to live it.

Security 1e one demcoratic quality which every suc-
cessful person muet expericnce. There is within the ot of
reporting to parents the power of aid in establishing that
quelity within the mind of individusls. Self confidence
evolving from a senge of belonging has tremendous effect in
conditioning leasrning, behavior, and personality. “"Demooc-
racy in its fullest sensg-~-democracy &g a way of 1ife~w
can gurvive any number of errors in Judgment, but it cannot
survive if the peopls have not learned to think and to have
confidence in their own sbility, "2

An informal zppreisal should emphasicz at leasagt some
progress in every ptudent, for every child in the publiec
gehool ig cepable of growth in some capacity. Bither the
ptudent of superior abdllity or the one less capable finds
solace in a higher estimate of his achiavaménta and ig
uguglly stimulated to greater efforts. Recognition develops
willingness to trye

There 1ig no learning sithout the will to lesarn,
because the will to learn is the only factor that,

in human 1ife, satisfies the procedure demanded by
by the laws of dynamics., The will to learn is the

28ralph Adams Brown and Kemneth C. Coulter, "Smothering
Pupil Initiative,"” gchool Review, LII (May, 1944), 309.
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energy of the gctal organigm conditioning the activities
of its parts.a

Baglc security is not o gift of the gods, but the result
of a building process. It is a "must” in & well-rounded life,
for insecurity breeds negativiesm and develops into biased
ideas and emotional instability. Attitudes, concepts, and
ideals are being built all of the fime; and although good
mental abllity does contribute to the richness of living if
properly used, too cften it is confused with scholastic aebile
ity. In this case book learning is valued above other ways
of showing intelligence. Recause of this some children be-
come ingecure in the estimation of their own worth and develop
complexes, Almost invariably those persons with the most
difsficult problems are insecure children whe feel themselves
lost causes.

School marks should be abolished along with all
other parsphernelis of an antiquated competitive and
artificial educational machine because they make
children feel inferlor or superior, encourage dishonesty,
dull the odge of intellectusl curiosity, make children
gourse~passers instead of learners, and Eravide in
general unworthy motives for hard work,?

Thorough knowledge of each child is a staunch zid %o
the establishment of security, and coupled with it is the
ability to ask of him what he might be expected to do gucw

cessfully. EBach person should be guided toward tesks he can

2%paymond Holder Wheeler and Prances Theodore Perkine,
Principles of Mental Development, p. 276.

24,10nz0 F. Meyers and Clarence (. Williamz, fducation
in s Democracy, p. 50. T
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reasonably expect to attain. No two should necessarily be
gxpected to reach the same heights of success. }“Democracy
does not make one man as good as another, it merely seeks to
remove all artificisl barriers and to agsist every man to
amount to as much as his ability, character, and indusiry
permit, 25

Pair-desling is also an essentlal gquality in stabilizing
gecurity in the minds of the pupils., A4 report is fair when
it is accurate and understandadble to the extent that the
child can interpret its meaning and accepis it an an impare
tial estimate of his actusl achievements "The child must
feel the teacher is fair, sincerely helpful, and truly his
friend, 26

A certain amount of freedom ig another democratic ele-
ment involved in the informal type of report of pupil prog-
resss American schools cannot afford to overlook autocratic
practices which emﬁedy creation of fears, lack of right to
participate, and force of accepitance without understanding,
In many cases children's reactions evidence the fact that the
grading method hinders rather than encourages learning, 1%
is the groundwork for fears and inhibitions having to do

with such factors as failure, inability to meet certain

25pducational Policies Commission, The Purpose of
Education in American Democracy, Pe 25.

ZﬁLee and Lee, OD. cit., p. 179,
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standards, and not being superior. From one's self a person
can never egcape; hence, self-egteem and self-assurance are
most desirable parts of every personzlity. Through use of
knowledge based on psychiatric and thorough understanding of
the child and hig development, a teacher can erase much of
the anxlety of the pupil whose well-being is her primary
gharge. Fears multiply~-one grows out of another, until the
child infesﬁed with them ceases to be a humaen individuasl and
becomes more and more & peg fitted into a designated place.

Preedom to participate disposes of certain fears, and at
the same time it places increased value on the report. Tar-
ticipation in arriving at decisions and conclusions mekes the
individual sware of his true status. The details of the
report become clearly understood facts, and he is no longer
being forced to accept that which he does not understand,
Prﬁﬁer exercise of freedom in the reporting system tends to
remove hindering obstacles and motivates the student toward
further and higher aspiratione, "No problem in child devel-
opment, or in the control of the learning procesgs is more
vital than motivation, and more in need, at the pregent tine
- of careful investigation and analysis.“27

'hen other desirable and democratic qualities of the
recommended type of report are summed upy they are inclusgive
of theame, and more; a regpect for individuality; concern for

the whole child; and diagnostic in nature.

27heeler and Perkins, op. cit., p. 408.
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Regpect for Individuslity

Democracy provides for the individusl, places walue on
individuality. Democracy says that each individual has the
right to develop to the meximum of his ability. »The shift
of emphasls from competitive to individual development may be
thought of an a step toward instasllation of other democratic
principles in the public school. Individuslity and equality
are inseparable, for there is no such thing as equality with=
out individuality, WMo itwo people are identical, nei do any
two progress in the same manner or at the same rate of speed.

Purthermore, not only are there infinite varia-

tions among individuals, but each differs from himself

from time to time. 5o vitally do these variations

affect mental and emotional growth, that their existe

ence mg%t never be ignored by anyone who works with

youth,

Equality does not imply uniformity. ©Since individuals
do not grow alike, growth need not be determined by the
game meaéuring stick, but rather evaluate easch child's
achievements in terms of his own growth in relaition to his
abilities., "Basic to sll other considerations is that of
seeling each learner as an individuzl who has needs and probe
lemg not exactly like those of others in the same grcup.“29

Respect for individuality and concern for the whole

child are practically gyronymous. In striving toward

28povert Floyd Cromwell, "4 Basic Program of Guidance,"
Maryland School Bulletin, XXV (November, 1943), 9.

z@stratemeyer, Yorkner, and McEim, Op. ¢it., pp. 56-57,
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development of the whole child, individual sbilities, charac-
teristics, and hablts are included. fThe increasing change
from emphasis on academic progress only to that of total
growth is an improvement to be commended. Coinciding and
inclusive within this adjustment is the change from the
traditional practice of confining or stretehing the child to
fit the curriculum to adjusting the program to meet the total
needs of the individual. PFixed plans do not contribute to
aducation; hence, they do not denots concern for the whole

child.

Diagnostic in Nature

The shortest route to the solution of any problem is
through & thorough knowledge ané understanding of its source.
Teachers are now becoming skilled and professionally trained
in the ability to recognize early stages of emotional and
social disturbances and difficulties: With the cooperation
of the parents they work through such problems before they
become soutes. A preventive 1s always prefserred to a cure,
Eeports to parents are probably the surest and quickest
means of getting at the core of a difficulty and removing
itg couse, |

An alert teacher is ever on guard for symptoms of some
underlying diffieulty. Symptoms are often very deceptive
and may present themselves in ways which may be mistsken
for such objectionable qualities as impudence, disinterest,

superiority, or arrogance., Logical thinking and acting on
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the part of the teacher and parent are invaluable in diage
nogsing cases pertaining to the child's develoyment and in

setting him aright on the right'track of progress.

Criterlia for Adequate Reporiing Systems

Strang sums up the quallties of the desirable
informal note thus:

"The letter to parents should not ve formsl or
gtereotyped, but should give an ascourate description
and appraisal of the student's progress. Refore the
letter is writiten, the homercom teacher or person
who knows the student best ghould colleet comments
from all the teachers regarding his achieévement,
physical health, mental health, social attitude, and
work habits. On the basis of a1l the significant
information the teacher c¢an gather, he writes his
letter to the parents, commenting on the student's
progress in the iool subjects, in the habits of
cooperation, and other personal and soeiazl habits,
Hs calls attention to weak points and to the abilities
to he developed,"30

Prom this summary and from other desirable qualities
of the adequate reporting system recommended by Pierce,
theso criteris have been derived for the evaluation to de-
termine the adequacey of the reporting systems of twenty
elementary schools of Hill County.

1+ Reports 1o parents should be made in the form of
informal letters and conferencea.

2» A report on pupil progress should be made in terms
of individual growth rather than on competitive bases.

%s In a report to parents emphasis should be placed on

human attributes rather than on academic progress.

30pierce, ops Gits, Ds 55,



4, The report should be based on accurate information
congerning the child's achievement, mental heslth, physicalv
health, social attitudes, and work habits.

5. The report should include information on the child's
progress in the tool subjects, habits of cooperation, and
cther gocisl and personsl habita.

6, 4 report should include such information as whether
or not & child gets along well with others.

7« It should name %the things the pupil is doing suc-
cesgfully. | |

84 Attention ghauld be called to abilities to be deo-
velopeda

9, attention should be cslled to individual weaknesses
$0 be strengthened,

10. & report to parents should include comments on
marked personulity difficulties that have come to light,

11. 4 report should give an acourate and descripiive
appraisel of a pupil's total progress.

12, Reporis should Yve less asutocratic and more demow
cratic.

13, Reports should be made when there is & need for
them.



CHAPTER V

BVALUATION OF THE REPORTING SYSTEMS OF TWENTY
ELEMENTARY 3CHCOLS CF HILL COUNTY

Purpose of Chapter
The purpose of this chapter is to evaluate the reporting
systems used in twenty elementary schools of Hill County.
An attempt will be made to determine the sdequacy of the
reporting systems according to the criteria set up in
Chapter IV.

Evaluation of Data

The reporting systems used in tweniy elementary schools
of Hill County meet the adequacy of the criteria seb up in
varying degrees. In the evsluation of any part of an educa-
tional program the purposes of that phase of the program
must be kept in mind and the appraisal made in accordance with
its efficiency in meeting those aims. Promotion of maximum
child development is the preeminent goal to be attained
through the use of progress reporte to parents. Its other
objectives are only means to that asccomplighment as an end.

The report to parents 1lg an invaluadle tool, and when
used as such, it ls never an end in itszelf, Not until it can
be interpreted correctly by all whom it concerns, however,

gan it be intelligently used for the optisum growth of the
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pupil, "If the evaluative process is to be used so as to
make its maximum contribution, it must be looked at not only
in terms it is used by the teachér. but also with reference
to its paris in growith of the learnar."l

Pable 12 shows the methods used in reporting pupil
Progress ﬁa parents in twenty elementary schools of Hill

County.

TABLE 12

METHODS USED IN REPORTING PUPIL PROGRESS TO PARENTS
IN TWENTY CLEMBENTARY SCHOOLS OF HILL COUNTY

%ethﬂ&s Uﬂ&d in R@perting Rumber Per Gent
Progress '
Informal letter and conferencesss«s 0 0
Report cards, conferences,
&nﬂ n@tegtv“iil{‘vlta»‘ntntuuo-tcit 11 55
Report cards and conferenceSse.sses 5 . 25
R&p&rt Garﬁﬁ4...............;-;.-.3 ] 4 20

None of the schoole used the informal letter and conw
ferences ag a method of reporting. Eleven used report cards,
conferences, and notes; and five used report cards and cone
ferences. Only four indicated that they used only report
carda.

The method used in conveying information to parents is
probably the dominant factor involved in making adequate

progress reperts, since it determines the extent to which

lstratemeyer. Forkner, and MecKim, op. eit., ps 3984
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parents and teachers are given the opportunity of working
together. If it is to produce understanding and secure
cooperation between the home and the school, the report
must give a complete picture of the child in his many dif-
ferent phases of development, It must provide ways of sharing
and planning with the parents in the task of promoting and
gulding the child'as growth, To meet these requirements it
must not only provide for s two-way communication, but it
mugt be olear an& underatandable $o each person whom it cone
gerns. 4n adequate report opens vistas of opportunities for
continued cooperative procedures in furthering the pupil's
welfare,

Probably the element next in importance in giving an
accurate snd effective account of & gtudent’s progress is
the first principles used in arriving at the information cone
tained in the report. Table 13 gives the bames usged in
formulating date for progress reports in twenty elementary
schools in Hill County.

Only five principals said that they formulated the data
for their reports in terms of individual growth. PFifteen
made their reports on the bassis of & standard set up for the
groups An adequate appralsal of a studenit's achievements
and development should present a fairly inclusive pilecture of
the Iindividual student, not as he compares with ¢thers in
his group, but a8 he has actually made progress during a

period of time, The practice of accepting standards for a
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TABLE 13

BABES USED IN FPORMULATING DATA FOR PROGRESS REPORTS
IN TWENTY ELEMENTARY SCHOOLZ OF HILL COUNTY

Bages Used Number Per Cent
Individual growbthesssevsesonccrnosse [ 25
Standard set up for grouUDsscssceses 15 78

group and measuring each child according to those standards
implies an inadequate conception of individual differences.
A true sense of individuality stresses uniqueness of each
peracn.
Regearch in psychology has esiablished the basic
principle of individual differences among pupils. « «

In evaluating achievement, therefors, it 1s eassentisl

to consider achievemant‘in ﬁsnms of esach individual'e

general or social aptitudes.

Regpeot for individual differences conforms to the
consideration of each pupil in every aspect of his devele
opment. Children vary net only in physical characteristics,
but in their limitations to learn as well ss in thelir capac-
ities for learning in wvarious fields, In a democratlc
society social progress is dapendent upon the development
of the individual differences of people, To secure indi-
vidual expression, to direct and guide it, and to promote

its development to the limit should be the function of a

27, Wayne Wrightsone, "Evaluating Achievement,”
Ghildhﬂ@ﬁ Bdueation, XXIV (February, 1948), 253.




achool adhering to the original demoeratic principles cone
cerning general welfare and the development of individusl
personalities.

Table 14 shows the placement of emphases in the reports
to parents.

TABLE 14

PLACEMENT OF EMPHASES IN REPORTS TO PARENTS IN
IWENTY ELEMENTARY SCHOOLS OF HILL COUNTY

¥here ire Emphases Placed n
in Reports to Parents? Number {  Per Cent
Development of human attiributes.... 1 5
Adademic ProgreBBessesssssssssassas 14 70
Both humsn attributes and
academic ProgrofBasessnveensnsars 1 25

One school placed greater emphasis on the development
of human attributes, but fourteen emphasized academic
progress. The fact that five schools placed equal vslue on
on human attributes and ascademic progress indicates a
gradusl change toward concern for the whole child. A4An edu-
cational program which fails to regard essential personal
gualities in its prematiqa of pupil progress cannot be in-
ciusive of concern for the whole c¢hild,

The struggle for academic advancement is often en-
couraged By sppraisal procedures at the expense of personal
values which schools should c¢ling to becasume they contribute

to life some of its richest maaninga'and most endearing
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gatigfactions. In 2 democracy academioc~bound practieaé should
give way in face oi the different individual needs and pProbe
lems. Stress shmuid be placed on the student and his whole-
gome living rather than on subject matter, grades, and
scholarship.

It is not 1mpraatieal to suggenst that some educational
appraisals do help the student build responasive attitudes
toward values worth living by; however, some reporis appear
00 narrow to be inclusive of such desirable attributes.
Although progress in the tool subjects is to be desired,
gducation means much more than just thats. It mesns tralning
for wholesome living. |

Tablaylﬁ shows some 0f the basiec factors considered in

the formulation of the reporis.

TABLE 15

BASIC PACTORS CONSIDERED IN FORMULATION OF REPORTS
70 PARENTS IN TWENTY ELEMENTARY SCHOOLS
OF HILL COUNTY

Bagic Factors Considered | Tumber ‘Per Cent
Aehievamant«.«.,..g.,...,.;..*.‘.u. 20 100
Mental heolthecsesesesrorsnarvonssne 12 50
Phyﬁi@ﬂl healthcpiiapp:-n;n&o;-;noi 12 60
Sﬁaial attitudes.esvssnsncvoesnnarsse 15 15
FWork habitBessvsavcnsnosnvsnarvanan 18 20

A1l twenty of ths schoolg included achievement as a

basic factor considered in the formulation of data for their
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répurts, Only twelve, or sixty per cent, considered informae
tion on mental heslth., Twelve considered physical health,
and fifteen included social attitudes, Ninety per cent
listed work habits as & basic factor.

| Every phase of pupil development is important, and
equally important sre the factors that influence that prog-
resaa— If maximum growih of the whole child is fostered,
anything that might be a help or a hindrance should be ine
vegtigateds, Hach of the factors listed could be instrumental
in either the creation or the solution of problems. They
should be considered basic factors on which information for
a report to parents should bs collected,

Achievement® should be the desired result of an educa=
tional program; however, it should be sought in everﬁ phase
of child growth. The greater and broader the achievement,
the better are the rosults, Achievement should never be
thought of in terms of academic progress only, Possibili-
ties for achievement are as broad es the offerings of an
educational program and the potentialities of the pupils
involved,

Hental health and physical heslth are two of the de-
termining pointe for educational advancement. A thorough
knowledge of each pupil's mental and physiecal condition

ghould form the ground work for the procedures of every

teagher. They are basgic factors in a child's growth and
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should always be conagidered as auéh in an appraissal of his
PTOZress.

Social attitudes should also be thought of ag an ele-
ment in the human make-up to be treated with thoughtfulness,
4n understanding teacher should realize that every person
has both desirable and undesirable qualities in his social
arrangement, and ghe ghould strive to develop promer social
attitudes in order to preserve the desirable qualities and
eliminate the undesirable ones. This cannot be done through
autocratic practices in teaching, GSocial malad Justments are
often the result of agsrescive practices in working for
recognition, grades, or honors. Finer motives for effort
are crowded out when pupile are encouraged in contending
for preferred placeg instead of being taught to work on a
non-gompetitive basis.

Although work habits are essential factors within theme
selves, they are probably more important as indicators of
different symptomss They are ugually the result of other
factors, such as interest, value, motivation, snd physical
and mental health. The efficient teacher is ever onm the
alert for symptoms of problema or difficulties, and somes
times she is more interested in syuptoms of new interests or
sarnest effort among her studentas, which she may find in
their work habits.

Work habits should not be thought of as just good or

bad., They should be considered from the viewpoint of their
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effect upon the promotion of child growths, If they are
unsatisfactory, the reapons for thelr heing so ghould he
determined,

Table 16 shows items on which reports to parents were

made.
TABLE 16
ITEMS ON VHICH REPORTS TO PARENTS WERE MADE IN

TWENTY RELEMENTARY SCHOOLS OF HILL COUNTY

Itemg HReported on Wumber Per Cent
Progress in the tool subjectBeseses 20 100
E&bitﬁ of ﬁﬁﬂpﬁr&tlﬂﬂﬁ eEEBN RIS IR OER 18 5
Other parﬂonﬁl habitGessosersnerses 13 65
Other SOGi&l h&bitsﬁlQOOptﬁo»ou.nti‘* 15 75
Ability to et along with otherss.. 11 , 55
Things done suceesstullTesscsverans 16 80

All twenty of the schools reported on progress in the
tool subjects. Fifteen reported on habits of cooperation;
thirteen, on personzl habits; fifteen, on soecial habits;
eleven, on ability to get along with others; and sixteen,
on things done sucgessfully. The variation in the things
.an which reports were made indicates a variation in opine
iong as to what education invelves. That all of the twenty
schools placed value on progress in the tool subjects was
evidenced by the one hundred per cent siating that it was
inecluded in their report.

Progress in the tool subjects does not suffice for
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wholesome growth; however, it does contribute to that aim.
It should not ve sought at the expense of other desirable
qualities, nor should it be thought of as & zosl within
itaeif. It is only one essential means in reaching a gosl
in the sducstional program.

Habits of cooperation should be given a prominent place
in the appraeisel of a student’s sdvancement, ¥illingness to
cooperate and the sbillty to do go are not synonymous.
Freedom to work and act Jointly for & common interest is
granted only in a democracy; however, freedom is acquired,
not meted out, and democrscy is learned., Intellizent coop=
eration should be one of the many qualities to be Ffirmly
established in the learning end living of every pupil.

Peraonal hﬂhiﬁﬁiare usually the result of pérsonal at-
titudes, and ﬁeraonal attitudes play a major part in making
& person what he iss This is ample proof thet persenal
habits should be accepied as essential influences on student

ﬁrmgreas. Ba%iefaction for besic life needs are necessary for
| perdgonality adjustments which are involved in personal
habits,

soecial habits, like personal habits, help to make a
pupil the kind of child he ise 4 child is usually accepted
oxr rejected by the group becauge of his social or pergonal
habits., Happiness is dependent upon being accepted by the
group. Social habits can be {directed and modified; therefore,

it should be the duly of the gschool to promeote ihe development



73

of desirable soeial and personal hadblis along with ite other
rhages of edusation.

The 2bllity to get along with others i3 a2 desirabvle
guality in the life of any person,” That its true value ig
not acceopted by many is evidenced in the fact that only fifty-
five per cent oi the schools included it in their reporits to
parents. Ability to get along with otheras is comprised of
other qualities of worth, such as cooperation, tolerance,
underatanding, and friendship. It iz oo valuable to be
overlooked; for it isg not only an individual problem, but a
world problem 2s well,

A report to parents is ingumplatg unless it tells what
the student 1s doing successfully. It should not be on a
competitive basis, but it should bve individuslistic and
sincere. Hvery child should realize some measure of success
when his growth is evaluated in terms of his own abilities,
Enowledge of success is ons motive for greater effort, and
effort ig essential to meximum learning,

%ays of poinitlng out weaknesses to be strengthened are
ghown in Tadble 17.

In two schools no provision was made for pointing out
individusl weaknesses 10 be gtrengthensd. 3ix used confer-
ences with parents for that purpose, snd three scheols con~
veyed the information through informal notes to the parents.
Nine schools pointed out the wesknerses to be strengthensd

by'ah@eking certain items on the report card,
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TABLE 17

PROVISIONS FCR POINTING OUT WIAXNESIES TO BE
STRENGTHERED IW TVENTY ELEMENTARY
SCHOCIE OF HILL COUNTY

Ways of Pointing Out Weaknesses

To Be Strengthened Fumber | Per Cent
Nﬁn&;..,.‘.*....“-..-n.‘-a....“.,oa 2 1B
Gﬁnferﬂnﬁefﬁa..“um«;....u-.,..-...; 6 30
Informal noteSeevsescevrescasoossns 3 15
Checking 1list on report CardSssesses 9 45

-Thera is o vast difference between wesknesses 1o be
strengthensd and permenent inabilities, If there are suf.
ficient recorded dats avallable, the teacher can be fairly
‘ ageurate in differentiating between the two. Constant ref-
erence to pomething that cen hardly be expected to be Iim-
proved aiégourages bhoth the child and the parents On the
other hand, the student mey be encouraged by learning that
he is rightly expected to do better, Recognition of ability
gtimulates efforte Ways of pointing out weaknesses are ine
ade@uatu unlegs there sre clarified explanations to serve
as guides in the improvement that is expected to follow,

Parents and teachers must work together as partners in
helping the pupil develop emotionel}y, physieally, soclally,
and intellectually. Reports should be a means of communica-
tion through which mutual understandinge of the child's

needs might be established, Too often the teacher determines -
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the course of 2 pupil's advancement without reference to
his perticular needs for wholesome growths. 1In such cases
wesknesses thut could be overcome %o at least some extent
are often mistaken for s lack of interest or inebility to
learn, Teachers' conclusions should not bde based on sug-
plcions or surmisings vhen & child's welfare iz at stake.
The case should not be considered cloged when & weskness has
been determined and pointed out, Thet should be cnly the
first step toward coniinued planning and procedures in reme-
dial efforts.

Ways of calling attention to petentisl abilities to be

developed are ghown in Table 18,

TABLE 186

PROVISIONS FOR CALLING ATTENTION TO ABILITIES 70
BE DEVELOPED IN IWENTY ZLEMENTARY
SCHOOLS OF HILL COUNTY

Wayes of Calling ittention to _

Abilities To Be Developed Rumber Per Cent
HONCssnsssssvorsbsnssarssssbovsnssi 12 &0
Gaﬁfﬁrenceﬁtmrvmu D A St A Y S S Y 3 15
Hﬂteammu.wmdmn-l&cnQuﬂ;pvgetar«nt«u'o-h-ot 2 10
Conferences and noteBesresvsnsvenss | 3 15

Twelve schools made no mention of potential abilities
to be developed. HEight 41d include this in their reporst,
one by conference, two by notes, and three by conferences

and notes. Interest in this phase of the repori was in the
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minority. It is discernible that thoge schools using conw
ferencea, notes, or both, in making their reports to parents
embrace a much broader reporting program than those using
only the report card.

Promotion of maximum individual growth is impossidle
without some knowledge of apilities to be developed, Often
1t is sssumed that the children making good grades are aleo
making maxirum progress; bub, actually, they may ve making
minimum uge of their abilities. Determining a student's
progress means more than comparison of scholastic averages.
He should be expected to grow socially and emotionslly as
well as intellectually, and none of these can be measured by
& set standard,

Pacing the faets of individual differences in
endowment, drive, interests, maturity, and background
we should surely recognize the unfairness and inap~
propriateness of evaluative measures which emphasize
competitive achievement inslead of concerning theme
gelves with the encouragement aend development of
each person in terms of his own potentialities and
his own growth pattern,®
Usually it is the pupil who willingly conformg to a

pattern of procedure set up by the teacher who recelves the
beat rating. The child with an inquisitive mind who geeks

to exercise his abilities through various exploitations not
included in the prescribed list of activities and assignments

has 1little chance of & superior rating. Eaep of the two

Staura Zirbes, "Evaluation," Childhood Zducation, XXIV
{ #ebruary, 1948), 281,
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children ie having his abilities squelched rather than
developed; and, although neither one ia making maximum proge
ress, the child with a lower rating has probably advanced
farther than the other. 3iress on academic achievement is
ugually found in @chools with set standards. Development of
potential abilities does not lie within the realm of academic
progress. OContinuous study of children to determine their
capacities for learning is a professional necesasity for
teachers geeking to train children to live wholesomely in an
ever changing societys MHelping them find and develop their
abilities is the heart of the reporting system. "4 system
is needed that will challenge and motivate each pupil to
greater effort and at the same time furnish him guidance in
how to improve himself,"4

In answer to th: question ss 1o whether or not the re-
port included comments on msrked personality difficulties
that had come to light, thirteen, or sixty-five per cent, of
the replies were in the affirmative while seven were in the
negative. In the interviews with the pringipals of these
the writer learned that only five of the thirteen including
comments on marked personality difflculties did it through
notes or conferences, The other eight did it through the
report cards.,

Children under the strain of personality difficulties

4y, Carman Lucas, "Appraisal Cards Mers Helpful Than
Report Cards," Nation's Schools, XXXIV {August, 1944}, 31,
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should not be expected to make maxirum progress in other
phages of their development. One purpose of reporting to
parente should be to help locate the source of interferences
in order that adjustments might be made to meet existing
needs., A need is anything that helps an individual meet
demands that & wholesome life makes upon him in a way that
is satisfactory to himeelf and to society in general.

Recognizing symptoms of personality difficulties is ime
portant; however, recognition without remedial adjustment is
without wvalue, Constructive information cannot be canvaye&
through the process of cheoking comments ¢ & Yeport card,
for the commenits should be made according ta\the needs of
the individusl. Even less effective is the practice of
grading personality traits. Personality cannot be graded,
"The teacher must not think of the child as ‘passing' or
'failing' in a personality rabing; the child is merely on
his way to maxurity.“5 |

Personality disturbances modify the whole learning proc-
ess8 and theredby condition any specialized learning process
being promoted. "It devolves upon the teacher, therefore,
to facilitate and direset development of personslity in the
pﬁpil.“s A real solution to the teacher's problem can hardly
be found except through a close contact and consistent coope

- eration with the parents. There is no way of meeting the

Splery and vebd, ops cit., p. 280,
SWhealar and Perkins, op. gite, p» 2.
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needs of @ child without first agcertaining what the needs
ares Then sgked whether or not their reporis to parents
gave an agcurate and desoriptive appraisal of the total
progress of the pupil, only four of the persone interviewed
answered, "Yes"; and the other sixteen answared, "NHo."

These replies reveal the fact that ﬁeﬁt of these twenty
glementary schools of Hiil ounty do not put into practice
maximum concern for whole child development. This should
not be the case in a demoocratic schools Preparation for the
art of living wholegsomely demands regard and regpect for the
development of the individual in his enbirety, ard nothing
short of that will auffics; Schools that emphasize subjlect
matter in their organizstion and practices camnot attain
pure pupil-centeredness, for "education should offer every
shild the best possible preparation for living a life as
nearly normsl and as fully expressive of his personality as
his biological nature will allow.”? The sbilities to think,
to initiate, and to act wisely evolve from experiences;
however, learning experiences cannot be properly provided
unless there is knowledge of a need for thems Teachers are
more inclined to detect disturbing factors in the life of
the ohild who is not well-behaved and fails teo respond to
gertain fixzed principles and practices. To be of value,

however, the recognition should be only the first step

7Ruth Strang, Personnel snd Guidance, De 2.




80

toward corrective adjustments. W¥isbehavior is not the only
gymptom of needed adjustwments, however. It is often the
¢hild who willingly and anxiously conforms to rules, regu-
lations, and aspignments that is neglected moat,.

Appraisals based on meager phases of an acceepiable
educational program cannot give a true picture of such a
child's growth. Actually, he may be meking less progress |
according to his sbilities and may be suifering more severely
from maladjustment than the child wbo misbehaves and re-
ceives low ratings in his academic progress. Teachers who
get group standards snd teach within theilr realms limit
the possibilities of child growth and help to mold human
lives permanently. According to Brody, an assistant pro-
fegaor in psychiatry at Temple University School, "the moat
aerious form of mental sickness, schizophrenia, claims as
its victims persons who &s children were described as over-
gongoientious, painfully good, obedient, shy persons.“e
With the power of molding human lives invosted in them,
gchools and teachers should leave no gtone unturned in their
efforts to further the total development of every pupil.

Table 19 shows when reports to parents were made in
twenty elementary schools of Hill County.

aixteen schools reported to parents only every six

weeks, Four schools reported every six weeks, but they also

8worris W. Brody, "Teaching & Child to Behave,”
Parents' Magazine, XXIV {3eptember, 1949}, 112.
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TABLE 19

WHEN REPORTS TO PARENTS ARE MADE IN TWENTY
ELIMENTARY SCHCOLS OF HILL COURTY

When Reports Are Made Number Per Cent
Only when they are needelesssncosess 0 0
fagh six weeks ONlFsseorsesonnsness 16 80
Zach six weekg and conferences
when needed.eescnsssssesssannsrnson 4 20

reported through conferences at other times when there wag
a need for it. None of the twenty aschools confined their
reporting to times when a need for reporting arose.

Since a child’s growth is a continued process which does
not conform to definite periods of time, it hardly seems
suggestive that reports on his achievement should be so
atatic either. Over-anxiety over grades, cramming, and overw
work are often encouraged by such practice. A dynamic edu~
cational program is concerned with long-range and unlimited
development of the child and, therefore, uses the reporting
system only as a tool when it 1s needed as & means to that
end, The amount of reporting should not be emphasized,
but value should be placed on the kind of report that is made
and the way in which it is done.



CHAPTER VI
SUMMARY, CONCLUSIONGS, AND RECOMMENDATIONS

Summary

The purpose of this study was to determine the ade~
quacy of the pupil record and reporting systems used in
twenty elementary schools of Hill County. A summary of the
findings i8 as follows:

1., Bach of the twenty elementary schools has a pupil
record for every child,

2., The pupil records vary in thelr degree of gdequacy.
Only a few contain data on all phages of child growth, and
that information is very limited,

3« In many of the schools there seems to be a tendency
toward placing more emphasis on the quality and existence
of the record cards themselves rather than on their contents.

4. The contents of most of the records studied are not
sufficiently valuable in nature to be of much immediate or
lagting value'in gontribvuting to the educational proceas.

B+ Not enough dats about the pupil are obtained and
recorded upon his first enitrance of the school, Without
gufficient knewiedge of the child, the teacher is unable to

adjust her program to meet his needs.

82
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6, Failure to include an anecdotal record limits the
value of the records conglderably.

7. Because of their failure to record data on confer-
ences, correspondence, and home visits, a large majority
of the achools do not receive maximum benefits from these
communications.

8, Apparently the full significance of discipline
practices, tardiness, and absences is not recognized by
those in authority in many of the schools,

9. Only a small percentage of the schoolas upe methods
of £iling that lead to minimum effort in the use of their
pupil records. JSome records are too far from the school to
be used frequently and extensively.

10, Asutocratic principles are practiced in determining
the items included on the records in most of the schools.

11, Pupil records are of little or no value as an aid
in the guidance program in a majority of the schools,

12, Most of the pupil records are available to those who
need them in the promotion of pupil development.

13+ Mopt of the reports to parents convey little mean
ingful information, for they cannot be interpreted correctly.

l4, 4 majority of the schools do not make their reports
gufficiently broad to include the development of the whole
child.

15. Certain factors essentisl to training for wholesome



living are given either minor or no consideration in the
formulation of many of the progress reports.

16, 411 of the schools conform to the static procedure
of sending out reporis at definite and regular intervals;
however, some of the systems do show indications of more
dynamic practices in that they algo report to parents by

conference or informel noites when there is a need for them.

Conclusions

Prom & careful examination of the data in this study,
the following conclusions have been drawn:

1, Most of the pupil record sysitems uged in the elemen
tary schools of Hill County are not adequate as an aid in
the promotion of maximum child development. Their lack of
gufficient data on individusl pupils renders them of 1ittle
value in an effective educaticnal program.

2» Pupil records are not given a prominent place in
the school vprograms of the elementary schools of Hill County.
Many of the administrators and teachers spparenily are noi
aware of the true worth of adequate pupil records.

2. In many cases the record systems are not democrati-
gally set up in such & manner as to meet pupil needs. Many
of the practices in the development and maintenance of the
records do no% contribute to a more desirable educational
get~ups

4. The reporting systems used in the dlementary schools
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of Hill County do not meet the gtsndard of adequacy in their
gsupport of an effective educational program,

B, Methods used in reporting to parents do not con-
tribute to better home-aschool relationships. They do not
promote Intelligent cooperation and mutual understandings.

6+ The reports are too narrow in their scope and too
indefinite in thelr meanings Yo meet individusl needs and to

promote maximum individuel grovithe

Reéommandations

The fallowing recommendations are offered in the light
of data developed in the study:

i. The pupil records should include significant dats on
every phase of child development.,

2« Merely filing a record for every child should not
suffice, but the value of the contents should be emphasized.

3, All data included in the pupil records should be of
guch quality as to contribute to furthering pupil progress.

4, Immediately upon the entrance of & child into the
gechool 8ll available dats about the child should be acquired
and added to the cumulative record.

5. Anscdotsl records should he added to the pupil
records.

6« Records of conferences, correspondence, end home
vigite should be kept in order that continuous use of data

obtained through them might be made.



7. Dimcipline practices, tardiness, and absences should
he recorded and studied as sympioms of underlying problems,

8. Pupil records should be filed in cumulative indi-
vidual folders in a place where they can be quickly and
easily utilized,

9. Teachers using the records should help aatarmine/
the items to bo included in the records.

10+ Pupil records should be masde a valuable tool in
the guidance program.

11. Reports to parents should be made in such a way
that meaningful information is conveyed and cooperative
understandings are established,.

12. The report should be formulated from compiled in-
formation on all phases of child development.

13, Pactors éontributing to wholegome living should be
emphasized in the report. |

14, All reports should be made in terms of individusl
growth.

15+ A report should be made only when an oecasion

demands it.
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APPENDIX

Questionnaire
Do you keep a pupil record for every child?
On what phases of child development do your records
contaln information?
Are the dats in your records known to be thoroughly
accurate? |
Do the recorda contain only pertinent data?®
Are the records of duradble quallity?
Are they cumulative? Permanent?
Is the information understandable to all persons who
need to use the records?
Is there an admission card? If so, what data are ob-
tained through 1t? o
Do the pupil records include a heélth card? If so,
what data are entered Iin the health cardf?
What items in the health card are approved by a
physician?
Is there an anecdotal record?
If so, what kinds of information are contained in the
anecdotal record?
Are the facts given in the anecdotal record purely
descriptive with no interpretations?

What data are inecluded in your mentsl records?
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¥hat date are included in your scholastic records?

Doeg your pupil record have a division that is used for
reacords of conferences, correspondence, and home visits
relating to the pupil?

Do you record data on discipline praoctices, tesrdiness,
and absences?t ‘

Is there s summary card for administrative use?

How are your pupil records filed?

Vhere are they £iled?

Who decides on the items to be included in the records?
Are your records sctuslly used in a guldance program?
Are they of diagnostic value?  Therapsutic value?

Who has access to the records?

What methods of reporting to parents are uged in your
elementary school?

Is the report made in terms of individual growth or in
terms of a standard set up for the group?

Poes the report place greater emphasis on human attri-
butes or on academic progress?

Is the report baped on accurate information concerning
these factors:

as Achievement?

by Menitsl health?

¢« Physical health?

d. Sorizl attitudes?

e, %ork habits?
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33,
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38,

36.
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Doeg your report to parents include information on
these:

&« Progress in the tool gubjects?

b. Habits of cooperation?

s Other personszsl habite?

d. Other social hablte?

Does the renort include information on the child's
ability to get along with others?

Is there information on the things he is doing suec~
ceasfully?

How are individual weaknesses to be strengthened
pointed out?

How is attention called to the atilities to be developed?
Does the report includes comments on personality diffi-
culties that have come to lizht?

Does your vepert give an accurate and deseriptive ap-
rraisal of the pupilts itotal progress?t

fhen are your reporis to parents made?
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