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CHAPTER I
INTRODUCTION

The Problem

The problem of this gstudy was to make a comparsative
snalysia of the methods and factors employed in grading
students in physical educatlon, typing, and English in
fifty Class "A" high schools of Texas for the school year
of 194950, This analysis was of two parts. One phase
gave consideration to various methods used in grading
pupila, The other considered factors that go to make
the whole of student grades and ¥he percentage attached
to sach factor. The two phases were so interrelated that
it was felt that this study would not be complete without
the inclusion of both, '

Delimitation of the Problem
The problem was limited to the faectors and methods
employed in grading students in physiceal education, typing
and Bnglish as practiced by teachers in £ifty class "a"
high schools of Texas in the year 19,,9-50.

Purposes of this Investigation
The purposes of this investigation were: (1) to deter-
mine the methods and factors employed in the computation of
1



student grades 1n physical education; (2) to determine the
methods and factors employed in the computation of student
grades in typing; (3) to determine the methods and factors
employed in the computation of student grades in Englishi
and {l;) to make a comparative analysis of the methods and
factors employed in grading students in an academic subject
represented by English, and in a subject involving motor
skills, represented by typing and physical education,

wMethad of Procedure and Treatment of Data
The firat step in attacking the problem was to make a
survey of the llterature pertinent to the prob}em41
The questionnalire was selected as the devic; for the
collection of date, because, as will be indieated presently,
this was belleved to be the best means of obtaining infor-
mation necessary for this study. The questionnaire was

divided Into two parta.a

Part I gave consideration to
methods in grading students and Part II was concerned with
the factors involved in arriving at studentt's grades., There
were two columns for the methods: one, for the method used;
the other, for the method preferred. In Part II there were
five columns: (1) Used, (2) Preferred, (3) Yes, (l) No

(separate grades), and (5) Welght or Percentage.

'1afra, pp. 7-28.

2por sample of questiomnaire form see Appendix, p. 72,
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The followling eriteria were formulated for the con-
struction of the questionnaire: (1) Each item should be
relevant to the studys; (2) each item should contribute to
the total pilcture; ard (3) the respondents should be given
an opportunity to add items that fit his particular situ-
ation; and respondents were selected by taking every third
class "A" high school in the directory until ninety schools
had been selected. The questionnaires wers mailed to respond~
ents, and the data received were tabulated on a data sheet,
included in the appendix,

Selection of the Instrument for the
Collection of Data

The investigator realized that the present study
required information from wide sources in Texas, A sound
instrument for the gathering of data was desired, and, to
select the instrument, the writings of experts in the re-
search field were studled,

Good and hils associates recognize the guestionnalre
a8 an important instrument in the normative-survey method
of research to gather information from wldely scattered
sources.> Koos reports that out of 581 printed studies,
representing researches of all kinds, the questionnaire

was used in practically one~fourth of them,u On the basis

“3¢. v. Good, A, 5. Barr, and D. E. Scates, The Method~
ology of Educational Research, p. 325,

L1, V. Koos, The Questionnaire in Education, pp. 6-13.
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of these citations from experts in the checkellist fleld,
the questionnaire was selected as the instrument for the
collectlion of data for the present ressarch investigation.

However, authorities recognize that the questiomnaire
is not a perfect instrument for collecting data. For
example, its reliabllity is affected by: (1) the inelu-
slon of statements that are not clear to the respondents;
(2) the inclusion of atatements of & personal or profes-
sional nature to which the recipient hesitates to respond
or tends to give insccurate responses; (3) the inclusion
of irrelevant items which inerease the lengthliness of the
questionnaire; (k) the lack of elarity in the directions
for £illing out the questionnaire; and (5) the lack of
form in the conastruction of the questionnaire, Accord-
ingly, procedures were taken to eliminate these weaknesses
in the questionnaire in order that the relisbility of the
instrument would be increased,

The items for the questionnaire were analyzed carg«=
fully and organized so that related items were associated
in order to promote continuity of thought on the part of
the respondents when answering the guestionnaire, The
material was organized into inclusive check-lists which
permitted the respondent to check a list of itenms objece
tively, and space was left in each check list for the

respondent to write additional items if necessary.
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An introductory letter to accompany the guestionnaire
was constructed, and, in 1%, directions for filling out
the questionnaire were glven. The respondent was sssured
that the ldentity of the educational institution of whiech
he was a teacher would be kept in strict confidence in the
report of the research study. Purthermore, he was promised
the completed results of the study if he signifi%@ that he
- desired them. A stemped envelope bearing a return address
was enclosed with each letter and questionnaire.

The questionnaire was constructed and submitted to
experts at the North Texas 3tate College for evaluation,
Next, the questionnaire was revisgsed to incorporate the
suggestions of the experts., Then it was submitted for
evaluation to the members of a graduate class in research
at North Texas State College, most of whom were teschers
with experience. Finally, the suggestions from this group,

also, were incorporasted in the questionnaire.

8ignificance of the Study

For a number of yearsg teachers, administrators, par-
ents and experts have realized a definite need for the
revision and Improvement of the methods employed in evalu-
ating student progress and growth. One of the chief
functlonsg of the school is to produce desirable changes
in the behavior of the ehildren who comprise its member-
ship. Thus, to éffect this result, the school must have
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the help of the pavent, To obtain parent cooperation the
teacher must be able to glve the parent clear and concise
information concerning the progress of the student, not
only in seholastic requirements but as an individual as
well, In order to inform the parent as completely as
pbasible of the school's evaluation of the development

of the child the best method of grading should be employed.

As will be shown 1in the succeeding pages of this in-
vestigation there are, at the present time, confliicting
views regarding the various methods of grading, It willbe
noted also that many progreasive schools are trying experi-
mental methods of grading the student as an individual
as well as in scholastlc achievement, The fact that there
is such a;eonfliat of ideas pertaining to types of grading
denotes & definite need for more mabterial to be written
on the subject.

This Investigation may serve to aid in the seleestion ’
of the most appropriate msans of measuring student progress
in two subjects involving motor skills, typing and physie
eal education, and in the academic subjeet, English,
Therefore, the conclusion was reached that a comparative
analysis of the methods and factors used and preferred in
greding students in physical education, typing, and English
would be of vital significance to the beacher, administra-
tor, pupil, and pavent.



CHAPTER II

HISTORICAL BACKGROUWD

General Background

It is not the purpose of this investigation to delve
into a long and detailed historical background of the
systems and methods used to grade, evaluate or report
the progress of students through the ages, However,
mention should be made of the fact that methods of grading
are not new to education or even to eivilization sinee
measurements of one kind or another have always played
an important part in human history, Ross notes that the
use of various types of testing devices was found among
the earliest records of the Bible.l These have no direoct
reference to education as we know it today, but they do
show the historical development of grading, measuring, and
testing devices toward which this chapter will be directed.

Early methods of grading, teating, and measuring wers
not refined &né‘they‘&u not compare favorably with some
of the methods in ﬁaa today. However, they served their
purpose and through the yeara have been revised many
times always with an eye toward improvement., The process

of improving the grading system has been slow, gradual,

lci C. Ross, MNeasurement in Today's Schools, p. 32.

7
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and experimental, snd, like all forms of progress, has
met some opposition and much confusion.

However, superintendents and teachers gradually
realized the need for more relliabls means of measuring
the school child's progress and growbth. As a result many
experiments were made., In this connection, more than a
third of a century ago, Thorndike painted outb:

The methods of grading which have been ac-
cepted unthinkingly in the past are being regquired

to justify themselves. The actual changes wrought

in boys and girls by this or that method of grading

are being tested by experiment in the same apirlt

of zeal and o© for the truth that animates the

man of sclence.

One of the oldest methods of grading is the percentage
type. This method was desired by many parents because
they felt that they could understand the significance of
a grade in figures, That this method then measured only
the academic achlevement and did not econsider other factors
equally important was not observed by the teachers and
parents at that time. Howsver, in recent years the injus-
tice and inaccuracy of this method has been attacked by
educators, experts, parents, teachers and adminiastrators.
As an example Hildreth has made the following criticism:

Who can say what the difference between a
grade of 79 and a grade of 81 represented? What

1a the meaning of a passing mark of 70 and all the
graduations above that merk whieh the teacher allots

2paward L. Thorndike, "For Recording the Progress of
the Whole Child," Education, XI (June, 1912), 234-239.



to the puplls? Marks expressed In terms of figures

can never give more than & rough estimate of the

ranks ag the puplls, no matter how refined they

may be, ,

The percentage method of grading has been abandoned
in many schools because, in the grading and evaluating of
progress, teachers often allowed factara other than pupil
effort, achlevement, and ability to influence thskmark
given, The parent!s status in the community, the like or
dislike of the child, and varlous other conditions applied
too much influence on the childts final mark,

The letter method of grading pupil achievement was
adopted by many schools in an attempt to reduce injustice
and inaccuracy. The letters A, B, ¢, D, and F were most
generally used in thils method. The letter A represented
the highest grade, and D represented the lowest passing
grade., (Often the letter P was used to indicate that the
student was not passing in certain subjects,

In some schools a childts grades depend upon how much
subjeotématter requirement he completes and how much sup=
plementary work he does. As an example, for a grade of
A the child 1s required to master certaln fundamental
requirements in a given subject, and he is also expected
to complete certain definsd supplementary work, This
syster of marking places the grade as the goal of the
student; that is the thing he is inspired to work for

3gertrude 1, Hildreth, Paychological Service for
3chool Problems; p. 203, '
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rather than his personal satisfaction of dolng a task
well., When the grade is sent to the parent, indication

is given concerning the quantity of work which the student
hag completed, The parent, however, has no way of know-
ing the quality of work which was done in order to recelve
such a mark,

The subjectivity which was present in the percentage
system of grading pupil achievement was at once evidenced
in the letter system, In the use of bobth methods each
¢hild was compared with the highest ranking c¢hlld in the
olass, It is assumed that the child, when he fails to
achleve the maximum grade, 1s elther obstinate or lazy;
becavse in these systems of marking each child is aasumed
to be capable of making 100 per cent or A. These systems
do not take into consideration individual differences,
They db not help parents to understand that all children
are not egual in intelligence, and that all are not capable
of doing the same quality and quantity of work, In addie
tion, these two systems compare the child with the group
rather than with his own previous record. To the child
of superior ability, a high grade is obtailned with very
Jittle effort generally. To the pupil of low ability, his
falling marks are very discouraging., Sometimes the result
is a development of an Iinferiority complex because the

¢hild is given little or no eredit for his efforts. Rogers
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condermed such traditional methods as unsclentific, mise
leading, and undemirnble.u And Russel reflected his
point of view in part:

In spite of the fact that there is widespread
dissatisfaction with the present methods, there is
nevertheless just as widespread appreciation of the
need‘er‘sama gra&ing‘aygtamvthat:wiél more accurately
measure the progreass of the student,

Current Methods and Ideas of Grading

gince, as Russel states, there appears to be dissatis-
faction with the pﬁasenﬁ methods of grading, and the need
for a more comprehensive system of grading which will give
a keener vision of the development of the student, it will
be well to examine oritically the various schools of thought
as viewed and portrayed by the experts, So much for the
past} what, then, are the concepts of evaluation and measw
uring today? |

Pirst, by way of defining evaluation and grading,
Simns points out that to evaluate 1s to ascertaln the
value of, to reckon the worthwhileness of, the goodness
or badness of some process or thing.é This definitlon
appears to the investigator to define quite clearly the
broad aspect of evaluatlion and measurement as 1t pertalns

to this study.

Le, R, Rogers, "The Case for the Elimination of the
Traditional Card," Education, X¥XII (December, 1933), 234-9.
S¢harles Russel, Rating School Pupils, p. 38,

. M, Simms, "Educational Measurement end Evaluation,"
Journal of Educational Research, XXXIX (September, 1944), 18.
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Formal grading 1s supposed to record in symbola the
teacher!'s estimation of an exact measurement of the school
echildts progress in school activities, and Imowledge of
sub ject-matter. The methods of grading and the factors
consldered indicate the growth of each student in compar-
ison with some accepted pattern or scﬁa standard of measure-
ment. In some instances i1t was a comparison of the pupil
with the average pupll in the group. Sometimes it was a
comparison of his knowledge of certain subject-matter with
the goals set up by the state for his particular grade
level, In other instances it was a comparison of the
student's scholastie achlevement with the average for his
chronological age group, Gccaaionallj it was a compari-
son of his present achievements with his former accompllish-
ments.

Hodern day progressive educators have come to the
sonclusion that the methods of grading and the factors
considered in grading, as they have been smployed in most
sehoolé, are not performing the functions and aims of the
grading system, It is theilr belief that learning should
be realized through the child's desire and as a fulfillment
of his needs. These same experts and educators suggest
that there are not accurate methods of grading a childts
honesty, effort, conduct, cooperation, and other sccial
characteristics. Reinoshl and Ayer state their opinions
goncerning the inability of grading the growth of desirable
traits in a student:
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It is incongruous to grade students on such
attributes as honesty and initiative, Practlcal
acecuracy in grading should be possible in a sube-
jeot 1like spelling, but in soclalized materlals a
term mark may be & mere guess, We accept such
statements as "Blessed are the pure in heart," bub
who w?uld have the temerity to indicate 75 per cent
pure?

In agreement with thls current trend of reasoning
Leonard and her collaborators expressed the opinlons of
many modern educators regarding the use of formal grading
in the following statements:

In order to glve a clear and well rounded
svaluation to the child's homs, the old type of
report card with a percentage or 4 numerical or
letter grade for each subject of study is entirely
ingufficisnt, It falls to analyze the child's
difficulties in the fleld :onsidered, and it omits
many exbtremely lmportant aspects in his a&Justmantia
Ag far ss school administration is concerned, marks

or grades generally afford the basis for determination of
prnmotians, gseholastic honors, and school classification.
Marks provide, on the other hand, a working basis for
group distinctlon by the classroom bteacher, Marks should
give acecurate Information concerning the amount and kind
of work done, Green, Jorgensen, and Gerberlich suggest, in
this regard:

The real severity of this burden is better
appreciated when one recalls the implication of the

experimental evidence of tsacher's marks, and then,
in the face of these dlsturbing facts, reallizen

76. M, Reinoehl and ¥, C. Ayer, Classroom Adminig~
tration and Pupil Adjustment, p. 290.

; 8gaith Leonard, Lillian Miles, and Van der Kar, The
child at Home and School, p. 420,
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the seriousness with which these marks are teaken

by the Bupil, by the parent, and even by the school

itself.

Thus, it is apparent that the problem of grading
puplls, assigning marks, and repartiﬁg progress to the
parents looms large in the schoolta influence on the
growth and development of the child, and is a delicate
link in the relation of the gchool and the home., Indeed,
acoording to Brusckner:

The behavior of the individual is conditioned
both by the conseiously directed learning experiw
ences provided by the schools and by the almost
wholly undirected, or uncoordinated Influences of
guch informal educative agencies of the community
as the church, recpeational faellities, civil author-
itles, business, the home, the press, and many
others.l0

And, as the réalization of the importance of teacher.
pupil-parent-gociety relationships has increased, the
emphasis on satisfactory methods of grading and measupe
ing has been enlarged proportionately.

Currently most educators agrse that the traditional
type of school grades and marks, including the percentage
and letter methods of reporting student progress, does

not perform its assumed functions.ld

“IH. A. Green, A. N, Jorgensen, and J, R, Gerberich,
Meagurement and Evaluation in the Elementary School, p. 592.

“10Le0 J, Brueckner and others, The Changing Elementary
s@heﬂlj Pe 321&

11y, L. Wrinkle, "The Story of a Secondary School
Experiment in Marking and Reporting," Educational Adminig-
tration and Supervision, XXIII (Oetober, I1937)s; LOZ.




An analysis of these funetlons reveals that they can be
elassified in three categories: (1) administrative,

(2) motivating and disciplinary, and {3) informational,

For (1)‘ﬂhe administrative functions, marks indicate
whether a student had passed or failed, For (2) motlve
ating and diseciplinary functions, marks were used to stimu-
late students. Those who appeared to work hard and learn
much were rewarded wilth high marks. Other pupils who seemed
to be uninterested and indifferent were punished with low
marks. PFor (3) informational functions, merks were used
to inform students and parents how the teacher personally
felt about the childt's achlevement, progress, or fallure
in school work.

S8ince bthe practice of passing or failing pupils ia
generally conceded to be an adequate basls for grade place-
ment, achool marks have failed to perform their assumed ad-
ministrative function., Because it is generally accepted
that the pupil should realize value in what he is doing and
should not be prompted to zetion through fear of penalby or
the desire for reward, school marks have not suceessfully
performed thelr assumed motivating and disciplinary func-
tion. $in¢e’tima and experience have pﬁ@vad the inade-
guaey of traditional types or methods of grading for
a@nveying infarmatian~mf gchool p#ag@aaa to the parents,
1t is to be concluded that this system has falled to
provide an intelligent solutlon to the problem. As
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an illustration of the lssues to be avolded and the items
to be included in reporting a studentts grade Wrinkls
declares:

The chief alm in grading is to avold invidious
comparisons, harmful misunderstandings, and useless
work on the part of both teachers and parents, and
to report only items of information which will_ gerve
8 constructive educational and soclal purpose.i<

He 1s also of the opinion that "A blank sheet of paper in
the hands of an intelligent teacher is perhaps the best
form for use 1n,raparting.”l3
Many problems arise when trying to find the most

helpful way of measuring the child's progress and sccome
plishments. It is not enough to grade only the behavior
of the child, One must consider what factors produced
that behavior. It is not enough for the teacher to report
that a child is falling in some subject, If the report
shows that the chlld 1s not achieving what he should, what
can the parent dot His recourse gensrally is to scold or
foree the ohlld to spend more time on the subject at howme,
What benelits are derived, 1if the main factor responsible
for the low achlevement was that the child saw no value

in what he was studying? An analysis of these guestions
end their answers leads to the conclusion that a good
method of grading and a careful consideration of all factors
iz of grest consequence in the growth and progress of the
child,

T 121pid., p. 483, 13Ibid., p. LBk,

L]

s
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In 1932 Worlton made a report on hls analysis of
methods of grading in 515 eity school systems,lli He found
that }}6.03 per cent of the schools used the letter ratings
(A, B, ¢, D, and E); 24.60 per cent used deseriptive terms
such as "exeellent,” "good," "poor," and "fallure"; 15,08
per cent used numbers such as 100, 90, 80, and 703 3.1&
per cent used deseriptive expressions such as "average,"
"above average,;” and "below average." With the advent
of more modern educatlonal philesophy and the acecompanying
sclentlfic sovement it saon.ﬁea&ﬁatayyarent that redical
improvements in grading and reporting pupll progress wore
imperative. Educators, sechool sdministrators, and class-
room teachers united their efforis to bring about this
end, Green, Jorgensen, and Gerberich offer the following
examples as foundation for & program for the elimination
of unsatlasfactory features of the traditional method of
grading: A

1, Discard the practice of merking the pupil in

percentages, .

2. Bach mark assigned to a pupil should be a symbol

deaigned to indicate his power to do.

3+ Each teacher should give objective examinations

or quizzes frequently fthroughout the term, and
the scores from these Yests should afford the
major basis for his marks,

i+ Require teachers to prepare in advance for each

8ix weeks'! perlod carefully worded statements
of the objectives of each subjeet for that period.

1QJ. T. Worlton, "Shall We Eliminate the Comparative
Grading System from the Report Card?” Elementary School
Journal, XXXIII (November, 1932), 176-ITT7.
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5. Work prepared for daily assignment should be
' treated as a requirement of the courss, but
marks assigned should be determined by numerous
brief objective quizzes or tests over the work
assigned,

6. Notebook and laboratory work should be treated
as a requirement of the course; and the credilt
should be deducted or withhseld for work whiech
is unsatisfactory or incomplete,

7+  Assign marks on accomplishment or performance
rather than on indefinite subjective factors
such as effort, attitude, abllity, ete,

8. ¥Final marks summarizing all of the guiz and test
gcores for the course can be cobtalned quite

- readily by assigning point values to sach letter
mark, computing the actual average for esch pupil
and then aasigning‘the<figa1 class marks on the
bagis of these averages.lb

The current educational trend is that the sechool views
the student as a complete individual, and attempts to pro-
vide an environment that wlill meet his needs., The problem
of how the school can provide an environment that will
meet the needs of the student then measure and evaluate
his progress and growth, can be met only after the school
becomes concerned with the growth and development of the
whole child.,

To show that asuch a line of reasoning is becoming
more prevalent today it is noted that Skaife of West
Springfield High School, West Springfleld, Massachusetts,
suggested that il education is concermed with the growth
and development of the whole ehild,‘gradas and marks should

contaln information on the whole child and not merely on

159‘!“5611, % %t: op, ¢it., pD. 592“596'
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his secholastic aehieVamﬁnts¢16 Many factors should be
considered other than his scholastic achlevement, He
added that sach pupilt's progress should be determined by
comparison with his own previous record and not with the
record of his classmates. |

In agreement with this viewpbihﬁ, Wrinkle suggeata’
that a better understanding of the child as a whole personw
ality is greatly responsible for the movement to determine
new methods, and consider new factors in grading or @valﬁF
ating the student's progress., He made the following state-
ments vegarding this problems

If I fail Johnny, what has he falled: If I

pass Mary, what has she passed? JIs there really

such a thing as an eight-grade course of study?

Is a knowledge of geography dletated by the course

of study or the arithmetic scsles prescribed for

grade seven more lmportant than Mary's health, un-

worried sleep, self-respect, and self-confidence?

Is it my Job as seventh grade teacher to make the

children in my group all alike-standardlized produciswe

vhether they want to be gtandardized or nott Why

must I periodlically examine, measure, compare, grade,

and write numbers on pileces of paper, Just what is

the purpose of marking and grading?l 17
Also he suggests that the aim in measuring, observing, ami
recording information sbout the abilities, achievements,
interests, habita, and attitudes of students is to smeocure
ags accurate and comprehonsive cumilative reports as possible

gso that both teachers and puplls may be mmatﬂadvantageeuﬁly

onovert A. Skeife, "For R&aording the Progress of
the Whole Child," ahion*a Schools, XXXIII (June, 194l ), bk,

ITyrinkie, op. cit., pa 482,
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gulded in thelr cooperative task of promoting and secking
appropriate selfmeduaatinna“18

In agreement with this aim, Symonds notes that there
is a widespread tendency todsy for teachers to consider
many factors besides academic achlevement in grading stu-
dents progress. These tendencles verify the change of
emphegis from the development of subject-matter to the
development of the child as a whole. 9 He stated his
point of view clearly when he saild:

X factora about John are much more important
than an average of B in arithmetic,” There ls the
faet that he stayed after school to help the teacher
clean out some cupboards. Thers is the faet that he
ig the best baseball pitcher in his class., . . . There
is the fact that he got into a fight to avenge &
smaller boy who was being taunted about his natione
ality, tlw same as John's, Thers is the fact that he
enjoyed 8 victrola rendition of the Pllgrim!'s Chorus
intensely, and was surpriaaﬁ te find that he 1liked
music so well,20 ‘

Thusg, {rom the preceeding cpiniona expressed by well-
imown educational authorities, it is noted that a great
many educators and experts are in agreement as to the ime
portance of viewing the student as a whole, Assuming that
the student 1s regarded as & whole personality, certainly
many factors must be considered in grading or evaluating

his growth other than his academlce a@hievament. As stabed

lﬂxbid., Da h&é

19?. ¥, Symonda, "Merks and Examinations as Factors
in Personalit g Adjustmsnt,” Hatiunal Elementary Prineipal,
XV (July, 1930}, 355-363. , |

201bid.
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previocusly, improving the grading system has been slow,
However, ns the realization grew of a need for more reli=
able mesns of measuring individual growth then was being
used, many experimental ways of grading was tried. Among
the various experiments in reporting éﬁudant progress
the following six methods were set up and used most exten-
sivelyt (1) renk, (2) percentlle, (3) double marking,
(k) gra&e’acares,‘(E) profiles, end (6) deseriptive words.2>
These methodsg afa éeaaribe& in greater detaill below,
Experimental Methods Used in
Modern Day Grading

Rank method of reporting.--As an experiment, some
schools have used the rank method of reporting or grading
students, This method shows how the pupil stands in rela-
tlon to other children’in hig group. The child who receives
the mark of 1 1s informed that he made the highest grade
In the group, whille the child who made 25 knows his grade
is the lowest, Attention héa been ealled to the injuatice
of teacherst raﬂké in groups which are not properly clase
sified and not homogeneous &s regards capacity and level
of achlievement. Grade marks which indicate the chlldts
school progross in comparigon with thet of other pupills

ZlK. K, Davis, "A Comparative Study of Trends in
Reporting Pupilst School Progress as Evidenced by Recoms
mendatlons of Bducators and as Deseribed by Fifty-Six
Adults Engaged in the Teaching Profession" {Unpublished
Master's Thegls, Dept, of Education, Horth Texas State
Golleg;a;, 191{, )' PPs 18«20,
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in the room do not interpret to the parents the uaé that -
the child has been making of his time and ebility, They
do indleate; however, certain sclassiflication problems with
which the school 13 econfronted.

The percentile method.,--In the percentile method of

grading, the class is generslly divided into three groups.
Fifty per cent of the children are considered to be average}
twenty~five per cent are considered to be below averagej
and the remaining twenty-five per cent are considered above
average. In this system of grading one~fourth of esach
class can be retained every yesr. If this should happen,
in a period of several years the class would soon be come
posed of children outside their social and chronological
age groups. The alow pupils who had been retained would
be forsed to compele with the superlor children who had
boen promoted. It 1s easy to see that adjustments would
be impossible. |

The percentlle and the rank methods of grading school
progress arc very simllar., They are both based upon the
comparison of the child to other children in his group.
The percentile score defines 100 per sent ag the highest
mark and 1 per cent as the lowest mark, The objeection to
this system is that it is very discouraging to a child of
low intelligence to receive always s mark in the lower

bracket. He precelves no reward for making an ¢ffort and
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he recelves nothing but dlscouragement when he compares
his grade with that of a superior ahil&.
The double merking method.--In this type of grading,

each mark consists of two symbols, The first indicates
absolute achlevement, while the second indicates achieve-
ment relative to e&paeitj., For insténaa, the letters 5,
Gy, Ay Py and F indicate that the pupilts sudbject-matter
was excellent, good, averaga; poor;»ar failing, The
figures 1, 2, 3, 4, and 5 in cambinaﬁion wlth the letters
indicate the teaahar;é estimate of the amount of effort
which the child put forth in each af'th@'subjeeta. As
an example, a grade of F-5 would mean that‘tha ¢hild was
falling, in comparison with the work that the other echile
dren were doing in the group,; and thét he seemed to be
putting forth little or no effort, -

The grade score method.--This mmthcd of grading indi-

cates the child's ability in sach subjectematter field in
terms of grade scores intarpr@te& in descriptive words,

As an example the fallawing intarpretian is glven:

Grade Seore Mark . xnterﬁr&tatian
7,{3 and ﬂbova s s %+ » « & Very superior
.5 tQ a e s & o« « « x BSuperior
s s s« 2 s » BSabisfactory
b¢0 ta )¢ « s s 4 s s s Faip
Below 540 4 o o« » « « « » Unsavisfactory

The profile method,~-This method tried to do away with
the use of figures and lettors in grading, One point was
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given for low, two points for medlum, and three points
for high in estimating the final mark, This method still
embodied the same type of subjectivity thsab characterized
thogse methods using fliguwres or letters,

Degeriptive method.~-In an effort to overocome the

inaccuraecy of both the percentage and the lebter methods
of grading, some schools have usgd such descriptive terms
as "excellent," "good," Maverage," "poor," and "failure. "
In some Iinstances the initlals E, G, A, P, and F have been
used, Someotimes they were given the plus or minus sign
in order to add a little encouragement, Occasionally,
four marks have been used in grading subject-matter achiove-
ments and the hablis and attitudes of the chilld, The folw
lowing explanation was glven the merks:

E means Exeellent, |

I meansg Improving.

Blaek check means Can Improve.

Red theck means Unsatisfactory.

In some séhmola the mark gi&aﬁ'includa&‘informatian
on personality traits, habits, and attitudes, In addition,
such factors as reading habits, interest, understanding,
and reads orally were considered. The following is a
marking code:

S 4 v v u v e+« s BSatisfactory progress

T e o« o o« s » » » » Unsatisfactory progress
SI. + v« ¢« « + +» « » Satisfactory, improving
8P, v v ¢ » + + +» « Satisfactory, declining
VI, + ¢« » » « » + » Unsatisfactory, luproving
UPe o o o » o » » « Unsatisfactory, declining
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Rone of these axparimﬁntal methods have completely
gsolved the problem of measuring the student's progress
gatisfactorlily. However, each new grading idea showed
improvement over the treditional (1. g., percentage and
letter) methods of grading. Thus, 1% can be seen that
sducators are striving for & better all around system to

measure student achievement,

Related Studies

In makingtg survey of previous studles few were found
that were related to the present lnveatigation.

One investigation maéé by Davis, however, was closely
related to the present study. He was interested in evalu-
ating the various methods of reporting pupll progress to
parents and the discovery of trends in sducsilonal liter-
ature and school practice, and the purposes of his study
were to determine the recommendations of certain educaw
tors in regard to the problem and compare these results
with the current treunds according to fiftye-slz classroom
teachers. He employed Tive procedures in developing the
study: (1) examination of printed material, (2) formula-
tion of gquestiomnaire, (3) analyses of information received
from guestionnaires, (L) comparison of the recommendations
made by educators, and the prevalling practices desoribed
in the questionnaire, and (5) formulating sumusry and cone

clusions.
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In the second chapter afwbia investigation Davis gave
the development of tests and m;aauramanta from carly times
to tﬁa pregsent, He llsted the purposes of report cards
and brought out the fact that the correct e¢valuation of
pupil progress played a largs part in the developuent of
gooperation between the school and the parent, In addie
tion, the investigator noted that the traditional reports
" had been modified in recent years,

In discussing the need fu? new type methods of report-
ing school progress to parents,; Davis emphasized the fact
that since the teaching professlon now desires to recog-
nigze and develop the individual differences of pu@ilé
instead of teaching students gollectively the traditional
report card should be changed to an informal grading system,
The follo&ing conclusions pertinent to this investigation
were drvawn by Daviss | |
1. 'The dominant practice smong the {ifpy-six teaahﬁrs

in reporting the pupilts academic ﬁrugraés is by

means of letiers, such as A, B, ¢, D, and P, This

method is not in agreement with recommendatlons of
educators who suggest that such letters do not per-

form thelr asswmed functions, ,

2. Some schools under consideration in this study used

A, B, G; D, and F system of reporting the pupilfts

individual sadjustment and social characteristics.



3

5

27

This method is in opposltion to the concepta of
educators who say that there is no way of measur-

ing a child's courtesy, self-control, initiative,

and other soclal developments and characteristics.
Several schools arée beginning to use a combination
of methods for reporting the pupilts progress. Such
a mediun ils favorsed by the educators who declare that
the designatlion of grades, solely by means of the
alphabet or by figures, ls in direct opposition to
the accepted theery that learnlng takes place through
the ohildta desire and in fulfillment of his needs.
The ugse of a combination of methods slso helps Lo
take cape of individual differences among parents

as well as pupils.

The most frequently mentloned desired improvement
lisﬁed by the particlpants was the use of the friendly
letter as a means of bringing abéut & closer relation
ahip and a deeper understanding between the home and
the schools Such an improvement meets the approval
of the educators who recommend that friendly letters
often gain cooperation of the home and often serve
88 a bond that ties parents and teachers togethsr,
The present trend of sending reports to parents each
silx weelks 18 not in agreement with the recommendations
of educators who say thalt reports should be sent only

when there 18 & nesed for sending them,
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6, There is no definite trend toward the adoption of
a standard form of reportingfzz

Chapter Summary

A critical analysis of avallsbles date indicates
that percentage and letter methods of grading and evaluw
sting were the oldest types in use and are referred to
ag the traditional methods. The percentage method wes
uged first in grading student growth, but its inacecuracy,
sub jectivity, and accompanying unfalrness caused its
abandonment in many schools. Harking by lettersg supplanted
the percentage method of grading, but little benefit was
derived from the change because the same undesirable fea-
tures were present, HNeither of these traditional methods
performed their assumed or proper functions.

When @dﬁaatars, experta, bteachers, and admimistrators
realized that the traditional metheds were not in ha;

mony
with modern concepta of education, revision was abtempted,
The following six methods were used in experimentation
rather extenslvely: (1) rank, (2) percentile, (3) double
marking, (L) grade scores, (5) profiles, and (6) deseripe
tive terms, Hone of these solved the problem of grading
or evaluating sabisfactorily, although, according to Davis,

Eazbid., ppe 08-72.
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each was an improvement over the traditionsl method.

The revislon in methods of grading has followed the pro-
gressive movement in educatlon, and is an integral part
of the concept that the child is the cenber of the cur-
rioulum and that the school program should be of, by,
and for hin,

The emphasis on Iindividual differences and the devel~
opment of the whole child resulted in much thought and
experimentation with factors which should be considerved
in ascertaining the mark of the student, Hany educators
have agreed that a student's grade should be evaluated
according to his previous record rather than compared
with the student with the highest, the average, or the
lowest grade In his class. It 1s the concluslon of most
expepvts that many factors whould be taken into consider-
atlon, other than academic achlievement, while measuring
gstudent growth,

The aata‘aism reveasled that as late as 1932, aoeorﬁiﬁg
to one authority, L6.03 per cent of 515 city schools were
st11l using the letter method; 2,60 per cent were using
descriptive terms, such as "excellent," "good," "poor,"
and "failuﬁe”; 15408 per cent were using numbers such as
100, 90, 80; and 70; and 3.18 per cent were using descripe-
tive expressions such as "average," "above average," and

"below average.”
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Thua, according to an analysis of the material available,
there i3 no one method of grading in eurrent use, It is
an obvious fact; however, that the traditional methods,
letter and percentage, are stlll widely employed in schools
todey, even though it i1s Ikmown that they are ouitmoded mnd
unfair,

Guessing, on the part of the teacher, ig still used
es one method of grading; but is very unsatisfactory,
because, as revealed in the data set forth in this chapter,
outaide influences often affect the actual grade, Gra&aa
are taken seriously by both the student and the parent,
as well as the school) therefore they should be as acourate
as possible, |

%ha\praaasé of %eviaing the gﬁaﬁing gystem hag been
slow, but the faet that it is being improved gradually by
experimentsl mﬁanﬁ is generally aqnééagé by the experts in
the educationsl field,



CHAPTER III

METHODS EMPLOYED AND PREFERRED IN GRADING STUDENTS
AS EVIDENCED IN RETURNS FROM QUESTIONNAIRES

Bource of Dats

In order to determine a sampling of the methods
ermployed in grading students in the two motor skill
subjects, typing end physical education, and the academic
subject, English, a questionnaire was formulated and sent
to ninety elass A high schools in Texas in the year 1949-50.
These schools, as noted previously, were chosen by select-
ing every third school listed in the directory of schools
publisghed by the State Qaparhmﬁnﬁ of Bdusation. Three
questionnaires were sent to aaehvof the ninety schools}
one to the physlical education instructor, one to the
typing instructor, and one to thﬁ‘sgglish instructor.
From these questionnaires, the failéwimg returns were
recaivadz sixty~three from typing instructors, rifty-
five from physlcal education inastructors, and forty-nine
from English inatructors, The typing returns had the
highest percentage of returns with 70,0 per ecent, followed
by physical education with 61.0 per cent, and English with
54,0 per cent.

31
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The investigator realizes the percentags of returns
are somewhat higher than the svarage percentage of answers
from questionnalres and feels that this adds bo the valid-
ity of the results.

Methods Employed

The questlonnaires malled to the instructors in the
three fields of the teaching profession pertained to the
following ltems: (1) methods employed in grading sﬁu&anta,
(2) methods preferred by the teachers in grading students,
and (3) a column for other methods that might have been in
use in the school system. Methods of testing and measure
ing, as was pointed out earlier, are not new to education,
Indeed, Davlis declared they are very old:

Grading and evaluating are not new phases of
education or even of civilizatlon, Tests of some
kind or another have always played a prominent role
in human history, and the use of grading and various
testing devices were found among the esarliest records
in the Bible. These have no direct reference %o edu-

cation, but they do show th§ historical development
of measurement and testing,

Ancient or not, current methods of measuring student achieve-
ment are not considered perfect by experts; still, they are
used extaﬁsively in high schools in Texas.

Date in Table 1 indicate that the lotter method of
grading (4, By, C, D, and F) is the most widely used in the

1K, K. Davig, "A Comparative Study of Trends in Report-
ing Pupilse' 3chool Progress as Evidenced by Recommendations
of Educators and as Described by Fifty-8ix Adults Engaged in
the Teaching Profession" (Unpublished Masterts Thesis, Dept.,
of Education, North Texas State College, 1946), pp, 1820,
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schools returning questionnaires, This method was reported
used by forty-four typing instructors, forty English

instructoras, and thirty-seven physical education instructors,

TABLE 1

METHODS EMPLOYED IN GRADING STUDENTS IN CLASS "A" HIGH
SCHOOLS IN TEXAS IN THE YEAR 194950 AS
REVEALED BY THE QUESTIONNAIRES

A

Method Used English Typigg Egﬁgg%ggiv

A, B; ¢, D, and ?“ Lo | &h | B?V
Percentage ° L 6. S‘
Humarieai’ 8 | 22 13
Exaelleﬁg; ?aéy Good, ete. 2 | 0 | 3
Satisfactory én&‘ -

Unsatisfactory 6 0 L
Gti@ra | B 6’ 0 0

Renking second as the most widely used method is the
numerical type of grading (1, 2, 3, lj, and 5), and it

- was reported used by twenty-twos typing instructors, thir-
teen physical education instructors, and eight English
instructors. In third place, in both typing and physicel
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education, is the percentage method, 100, 90, 80, and 70,
with six reported by the typing instructors; and five,

by the physieal education teachers, The percentage method
ranked fourth with English instructors, who reported four.
Renking fourth in physical educatlon, and holding third
place in English 1s the "satisfactory and unsatisfactory®
method of grading. The "excellent,” Mvery good," ete,
method of reporting student progress cewe in fifth place
in both English and physieal education.

As revealed by the returns of the questionnaires, the
typing instructors employed only three methods of grading:
(1) the letter method (A, B, C, D, and ¥), (2) the per=-
centage method (100, 90, 80, and 70)y and (3) the numeri-
cal method (1, 2, 3, L4, and 5), It 18 of significance to
this investigation that no other methods than these noted
in Table 1 were listed by the respondents. The "others"
column of the questionnaire showed no returns.

The data in Table 1 reveals several patterns., Notable
among these ia the fact that the A, By ¢, D, and F method
was the most extensively employed in all thres subjects;
English, typing, and physical education.® The numerical

21t is not the aim of this status study to prove
whether or not this 18 the method which should or should
not be the most widely used by teachers; however, the fact
that this method was the ons used most extensively bg all
three departments returning the questlonnalires adds to
the vallidity of the rsturns,
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method, being second, ranking as the most employed in sall
three departments, portrays e second pattern, The &aseripm
tive terms “excellent™ and "very good," ranking fifth in
all three subjects, raigal a third design., The "others®
columm ghowed no returns in all three departments and
therefore, represents a fourth pattern. Thus, the listed
patterns show the consistency and the wvalidity of the
returns,

As to the wvariances of the three departments, there
is one of significance to this sbudy. English end physi-
cal sducation instructors employed all five methods in
their sdhaela, but the typlng instructors reveanled that
they only employed three of the five methods of grading
listed in the questionnaires.

The three departments of Engllish, typlng, and physiecal
education compare very favorsbly with each other as to
whiech method they rank first, second, third, fourth, and
£ifth in employment. They also compare similarly in the
Pothers" column,

In a final mnalysis, these three departments differ
only in the number of methods in use: English and physi-
cal education use all five, but typing uses only thrse

‘methods.,

Hethods Preferrad
TPable 2 contains data on the methods that were prew

ferred by the instructors anawering the questionnaire,



36

TABLE 2

METHODS PREFERRED IN GRADING STUDENTS IN CLASS "A™ HIGH
SCHOOLS IN TEXAS IN THE YEAR 1949-50 AS
REVEALED BY THE QUESTIONNAIRES

Py o O A A3 B N b A WA A3 0 O A A 15 AR A A VS X R A ettt

Wethods Proferred  |ngiten| typing | Tavstoal

A, ’B», ¢, D, anﬁ P 12 16 i |
Per&antaéa T 3 P 2 1
ﬁum@rical 187 32 27
Execellent, Very Gaoﬁ,}eta. | I 1 | >3
Satiafaetary’aaé

Unsatisfactory 7 7 12
Others o | 1 2 0

Data in the preceding table indicate that the type of
grading preferred by the greatest number of instructors
teaching in the field was numerical. It was the method
the greabtest number of teachers preferred nob only in one
department, but in all three departments asnswering the
questionnaires. In the report, eighteen instructors pre-
ferred the numerical method in the English department, .
thirty-two favored it in the typing depsartment, and twenty-
sevien voted for 1%t mbove all other methods in the physical
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education depariment, The letter method, A, B, G, D, and
Fy ranked second in the preference of instructors in &11(
three af the named departments, The returns show 1t o
be preferred secondly by twelve English instructors, sixe
;%man typing teachers, and fourteen physiecal education
inatvuctarag The use of the method "satisfactory" and
"unsatisfactory" ranked third, showlng that it was Pro~-
ferred by &aveﬁ English, gseven typing, and twelve phygiw
cal education ingtructors, In the fourtheranking place
was the "exeellenﬁ" and "very good" method. It was % o2
ferred by savan English.instruatsra; one typing teachar,‘
and three phys&eal eduaatian.inmtruatavaa One Enzlish
taanhﬁ?vstaﬁéd other methods wers preferred bub &ia moﬁ
designate mﬁthad desired. 'Two tyﬁing instructors showed
preférénﬁe fbf oth¢r methods of gra&ing bub thay,ralsa,
d1d not llst them,

The date tabulated in Table 2 also reveal patterns,
Flrst in tha préferenaﬁ of the Instructors in all three
&apartmﬂnka is the mumerical method of grading, Thlirty-
two typing instruetors, twenty-seven physical aduaatian‘
teachers, and eigbteen English instructors preferred this
method. Second in all three of the departments was the
Ay By Cy Dy and F method of grading, recelving sixteen
typing votes, fourteen physical education votes; and twelve
English votes. The third preferred method was that of the



38

"satisfactory® and "unsatisfactory" type of grading wilth
twelve physical education, seven typing, and seven English
votes,

Ranking fourth in preference of the instructors is
the "excellent™ and "very good" method, Four English,
three physical edusation, and one typlng instructor re=
ported that they preferred this errangement for grading
students, The percentage method was fiftheranking in
preference by the instructors with three English, two
typing,; and one physlcal education instructors voting
for it. The 'others" column was checked by two typing
teachers, and one English insbtruetor; but they did not
1ist their preferred method., In the preferred methods,
as was the condition in the employed methods tabulated
in Teble 1, the three departments compare favorably with
respect to thelr first, second, third, fourth, and Pifth
rreferences in methods of greding.

Chapter Swmmary
A summary of the data presented in the guestionnaires
sent to ninety alaaa¢§ high schools of Texas in the achool
year 1949«50 inﬂicata# the following ezia%}n@ conditions
in methods used and preferred in grading students:
1., All ths schools pending veturrs employed one of the
lizted methods of grading.
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The letter method (A, B, ¢, D, and F) was the most
widely used in all three departments; English, typing,
and physical education. The second most extensively
employed method of greding in all three depariments
was the numerical type.

A1l three departments rank one, two, and three on
the first three methods as to thelr usage.

Three instructors revealed a preference for some
method other than the ones placed in the ¢uestionw
naires, but they dld not designate the preferred
methods,

The percentage of veturns from the queationnaires
was above thﬁ‘avaraga acoordlng to statistics.

The percentage of returns was: typing, 70.0 per
cent; physical education, 61,0 per ecent; and English,
5h,0 per cent,

There is a discrepancy between the methods employed
and those preferred by the same ingtructors., The
numerical method was the preferred method of grading
by all threc departments, but the letter method was

employed most in those sams three depariments,



CHAPTER IV

PACTORS EMPLOYED AND PREFE]

RED IN THE CONSIDERATION OF
GRADING STUDERTS' SCHOOL PROGRESS AS EVIDENCED
IN RETURNS FROM QUESTIONNAIRES

Introduction

The second part of the previously deseribad ques-
tiomnnalre was formulated to determiné a sampling of the
faetors employed currently to grade studenta' school
progress, These questlonnalres, which were nailed to
each of the three departments (English, typing, and
physical education) of ninety e¢lass A high schools of
Texas in the year 194950, gave a high percentage of
returng; nsmely: ¢typing, sizty-three returns, or 70.0
per cent; physical education, fifty~five returns, or
61,0 per cent; and English, forty-nine returns, or 5h.0
per cenb,

Part II of the questionnaire was devoted to factors
considered in grading students' school progrsess, There
were five colums to be checked: (1) factors employed,
(2) fsctors preferred, (3) separate grade in two sections,
(4) Yes and no, and (5) weight and percentage attached to
each factor. Spaces were left for the addition of factors

possibly overlooked by the investigator, After recelving

Lo
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the quaaﬁi@nﬁaira returns and tabulating data, the
investlgator believes that only the first two columms
mentioned (factors used and factors preferred) are sig-
nificant to this study, and they will be the only ones
discussed, These two columns are used in esch of the
thires departments: Bnglish, typing, and physical edu-
cabtlon, 8ix tables of data are given with two tables
to each department as follows: IHnglish factors, Tuged”
and "preferred"; typing factors, "used" and "preferred';
and physical sducation factors, "used" and “preferred.”
The investigator compares the factors "used" in esch
department with the factors "preferred®; and, in addition,
compares as Lo fectors "used" and "preferred® the English
departuent, involving an academic subject, with the
physical education and typing departments, involving
mobtor skills.
Factors Buployed in Grading the 3tudent's
8chool Progress in Typing, English
and Physical Education

Data in Table 3 indlcate the factors employed by
typing instructors in evaluating the student's progress.
The six-~week's teat was employed by more instructors than
any other in grading students in typing classes as indl.
cated by the questionnaire returns, All of the sixty«
three typing instructors returning guestionnaires checked
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this. According to reported use, the next four are:

(1) final tests,l fifty.seven; (2) skills, forty-seven;
(3) dally test, forty-five; and (i) habits, forty-two,
Then there 1ls quibte a break before the next factor, speed
test, with twenty-eight votes.

TABLE 3

FACTORS EMPLOYED IN GRADING STUDENTS IN TYPING AS
INDICATED BY THE QUESTIONNAIRE RETURNS

, Times Rank According
Pastors Used to Use
Six-woekis test ., . .| 63 1
Fiﬂ&l teﬁt « =y 2 % ? 2
&kills &« & 5 ® x ¥ & 7 ;
Dail}? tastq * » * » * ’2-;5
Habits .+ » « « « + » LLZ
Weekly test + &+ + + 4+ 28 i
Speed best. . . . . o 28 6
Reﬁi%ati@n . 8 & 2 0w 21 g
Hobebooks + + « « + | 2 ‘
Cooperation . « + + o I 9
Promptmess . . . . .| 16 9
Daily work 5 8 w5 » 15 10
gelf~evaluation . s »f 12 11
Courbesye + + v » » | 12 i1
Rspcwﬁﬁ ¢« & s & = #| 11 12
Unite + » R 1l 12
Character « « & » ¢ o 11 i2
Conduet + & & v » « o 11 12
Budgets + o+ o 5 ¢ « 8 13
cit ﬁenahip IR 8 13
Aceurssy o+ o v ¢ 2 of 7 .
Thenmes + «» » « & » » 5 1!
Abbendancs .+ & » » » 3 16
Production .+ + » + | 3 16
Th»ae»waakfs ta$% o] 1 1?

l&eaawﬁing to uaagﬁi the t: ing inatructar& inéiﬁata

that they ﬁhﬁ followl ests radin, stu&an 8
%a i ngi xwwaek§% test&,ig % final test, 57;
teat %? wwekiy teast, 28; speed tests, 28; and three

wa&k s test th one vote,
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All the factors llsted in Table 3} were employed in
grading student's achool progress in typings the one meost
used being the six-weekts test, with sixbty-three votes
for 100 per cent usage; and the lesst uszed being the
thres-week!s btest, with only one vote. Four factors wers
used the same number of times: algﬁ@n,far reports, units,
aharaeber,“and»aonauut, b

one faetor 1s significant because of its Little
usage, Only twelve of the aigﬁywﬁhréé typing instructora
r&part@& that they used salfné;aluatlen,iﬁ aaﬁaid&rati&a
of studont grades,

Théifaétgrs pertalning to effort such as budget,
pwmﬁugtién;?&nﬁ notebooks, were corsidered about equally
on par with f&ﬁ%ora pertaining to social tralts such as
aanduﬁﬁﬂ,éharaét@rj courtegy and éa&paratian*

The informetion in Table l reveals the factors as
&mpluyaé by English instructors in‘grh&iag studsntts
growth in English. The final test was the factor used
more than any other in grading studentts progress in this
a@parﬁmﬁat¢3 It was employed by forty-seven of the possible
forty-nine English instructors for a percentage of 95.

aﬁcc@rding to usage, the English instructors indicate
that they employ the following tests in grading studentts
progress in English: final test, 47; six-weekls test, 45;
dailly test, 333 weokly test, 233 unit test, 10; and three-
week's btest, 1.
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There were five other factors grouped very closely follow-
ing the final testt: (1) six-week's test, forty-live
votea; (2) recitation and themes, tied thirty-nine votes;
(3) reports, thirty-elght votes; end (}) notebooks, show=
ing thirty-seven votes, DBetween thls first grouping of
factors and the second and lest, thore are three scattered
individually: daily best, thirby-three; weekly test,
twenty~three; and promptness, with eighteen votes, The
lasgt group of factors are very closely bunched, aceording
to number of times used, and are about equally divided
between factors pertaining to %ﬁvk or effort end those
pertaining to soclal traits or social charscteristics,
Twenty-seven factors, according to Table li, were
employed in grading studentt!s progress in English by the
forty-nine instructors answering, The most used factor
was the final test, with forty-sevenj and for the least
used facter there are alx tled: {1) oral test, (2) par-
tieipation, (3) workbook, (i) attitudes, (3) grammer
oxerelses, and {6) three-weok's test, with one vote each.
0of significance is the fact that self-evaluation was
employed by only two English instructors in consideration
for grading students in the English department. FPrompis
nesgs, for instance, was used by eighteen instructors; while
attendance received fifteen votes with courtesy and charw

soter recelving thirteen and ten votes respectively.
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TABLE L
FACTORS EMPLOYED IN GRADING STUDENTS IN ENGLISH AS
REVEALED BY THE QUESTIONHAIRE RETURNS

. Times Rank Acear&ing
Factors Used to Usage

Final test . » + » & 47
Six-weekts test . . 45
Recitation . « + + 39
Themes w8 w & Eww 3

Reports o« « + « « o 3

Botsbooks. . O 37
Daily Test o o s » 33
Wﬁ&k&? Tast. L S 23
PTQum@SE ‘0‘ L T A la
3ki11§ - SR P 1‘6
Gaaperatiaa e s s 15
Citimenship . . + . 15
ﬂttaxsd&m@a # v * e » i—ﬁ
Hablds o v 0w o . . :
GQWB@%? Y ‘a' * e e [ ’- 13
.Gndu.ﬁt N 12
Unit T@$Yt P S R S 40
Chapadber i ok e 3.0
Twowweck!s teab. . . 5
3e1fuavaluatianw PR 2
ﬁ&ily Wﬂl"k e e i
ﬁxﬁﬁl ﬁ@@t PR . % 1
Fartiaipatian PO 1
Work Book v & s « » 1
At tituﬂﬁﬁ ﬂ 'z{&".“—i o L
Grammey Exercises . 1
Three«week!s test 1

The fﬁatb&% émplaya&, the numﬁéé“af timaa‘uﬁad;'and
the rank aﬁnér&ing to usage can readily be noted from the
date tebulated in Table 1.
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Data in Table 5 point out the fauﬁers conglderated
by instructors of physical education in measuring the
student's progﬁeas~4 Four factors oubt of the thirty-ons
reported used by instructors in physical education are
ocutatanding in the sense thaé they are closely grouped
according to usage:r (1) sixe.week's tsst,S Lifty~two}

{2) skills, fortye-nine; (3} final test, forty-six; and

(I4) nabits, with forty-two votes. In the second grouplng
of factors appearsds conduct, thirtyesix; cooperation,
thirty-two; charscter, twenty-nlne; showering, twenty-slx;
courtesy, twenty-four; weekly test, twenty~two; and cltizen-
ship and partisipation, tied with twenty votes each. The
third group is made up of the remaining factors that were
uged by fewer instructors in the grading of studentts
growth.,

gignificant because of their use by few instructors
gre; (1) self-evaluation, employed by eight Instructors
of physical education in conslderatlon of studentts grades}
(2) leadership, with six votes; {(3) care of eguipment; and
(4} sportemanship, with two votes each. Attendance, with
nineteen vobtes was placed before these four lmportent

socisal characteristics in grading students.

Bﬁae&rd@ng ta;u&a@@, tha’@hyaiéal'aéua&tiﬁn,inatrunt@ra
indichted that Look Sagl MRy fun Togt oS
%i%e%agﬁly ;gaﬁ, twanty»ﬁ%a; ang ga?iy test, wigﬁ thig%ﬁan

D608



b7

TABLE &

FACTCRS ENPLCYED IN GRADING STUDENTS IN PHYSICAL
EDUCATION AS INDICATED BY QUESTIONNAIRE RETURNS

. Times RankA &acarding
Factors ' Used %o Usage

Six-week's best , . , , 2 1
3“118 ] » L S L * L 2 2 2
Final test , ., , ., . . L

H&bit& * Y * ] * L] L4 * )-;‘2 :‘i
Conduet . L T S S S 36 Z
Cooperation , + &+ + . . 32

Gwaﬁtﬁﬁﬁ % % o = » 2 g
33:10‘?91‘111% oE E oE e % e 26 .
COUPLOEY o 4 .« s ¢ 4 2l 9
Wﬁﬁkl}r taﬂt 4 K # & & = 22 1-0
Qi‘biﬁ&ﬁﬁhﬁ? i& [ 2EN T 20 11
Participation + « + + » 20 11
Attendance , ., . , . . 19 12
D&il t@St Q - Q - - . [ 13 1
Prmtﬁﬁﬁﬁ N 12 L
Effﬂx't o . IR SRR ll 1
Care of unifoﬁ%‘;.. ‘o 10 1
a.ﬂlit uP. L I L AR RN R 10 16
Health ¥ E o"lv A 8 1?
Self-ovaluation . + 4 & 8 1
Cleanliness « + o o« .« . ‘ 18
ﬁ@thﬂﬁkﬁ . e e e ' 12
Reporbd , v v s o o o : 1<
Madwshi b e e e 6 19
R&ﬁi%ﬁim i [ R T T S 5 20
Interest . . . . . . . 3 21
Athletioe pr@@vasaimn . 2 22
Care of equipment , . . 2 22
Spartam&mahip v oa e s e 2 22
TMM&& [ I i L | » [ N ] l . 23
Fleld ﬁ#i‘pﬁ I S T ™ i e 23

Tﬁé}fiftwaive instructors who returned questionnaires
indlcated these thirty-one factcrs;"iisted in Table 5, were
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employed in consideration of grading students in physical
education, The factor used by the most instructors was
the six-weekts teat with Tifty-two votes, and the factor
‘uged the least was a tossup between fleld trips and
themes, with one vote each.

Factors Preferred by the Instructors for the

Consideration of Studentts Grades in
Typing, English and Physical
Education

A3 previously stated in this chapter, one columm
in Part I1 of the questionnaire was "methods preferred,”
because the investigator was Interested to learn if the
factors employed by the instructors in the field were
alsc preferred by them.,

The data in Table b reveal the factors preferred
by the typing instructors in consideration of grading
studentteg progress in typing. The factor preferred by
the greatest number of typlng instructors was the 3ixe
week's teat,h indicated by sixﬁyuone responses out of a
poasible sixty~three, Only one other factor closely
followed the sixeweekt'!s test In instructor preferencej

this was the apeed tast, with flfty~three votes,

uﬁecording to preferencs, the typing instructors
indicated they preferred the followlng tests in grading
atudents in typing; six-weekts test, sixty-one; speed
tests, fifty-three; dally test, thirty-eight; final test,
thirty; and weekly tests, seventeen.
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TABLE 6

FACTORS PREFERRED IN GRADING STUDENTS IN TYPING AS
REVEALED BY THE QUESTIONNAIRE RETURNS

, : Number of Instructors Rank According
Factors Preferring to Preference

Six-week's test ., . ., 61 1
Speed test . « . . ] 53 2
Daily best . 4 . o | 33 :
Dally work .+ & + + o 30 i
Fin&l teﬂt % % & & 4 30 %
Bkillas . . . e e 27

Self~evaluation , . . 20 6
Cooperation .+ . . . , 20 6
mitﬂ » K l # o W E.Q 6
Characher + . + « + o 18 g
Weekly t@gt « & % % 17 .
COW'&E}S}’. L N 17 k 8
1\631?1&%1.% * ﬂ « & ¥ 17 8
Citizenship ¢ « » - . 11 9
ﬁ.ﬂﬂu‘?%y I B 10 10
Intarast “;g_ :6 LI | LI 10 16
Conduet . L T T Y 9 11
Notebooks + » » « « 4 5 12
Attendangce =+ <+ + o 1 3 13

In the second group of factors preferred by the typing

instrustors were seven, as follows:

(1) daily test,

thirty-eight votes; (2) finel test, thirty; (3) daily

work, %hirty;-(h) skills, twentymsevén; {8) cooperation,

twenty; {6) nabits, twenty; and (7) self-evaluation,

twenty voltes.

- There are four factors clustersd closely

in the third group, namely: (1) eharacter, eighteen;

{2) courtesy, seventeen;

and (}}) recitation, seventeen votes.

{3) weekly test, seventeen;

In the fourth and



last group there are six factors as follows: (1) citizen-
ship, eleven votes; (2) accuracy, ten; (3) interest, ten;
() conduct, nine; (5) notebooks, five; and (6) attendance,
with only thres voles.

A total of nineteen factors were listed as being
preferred by the sixty-three typing ilnstructors return~
ing questionnaires., Some of the factors checked in the
solum "used® are not checked in the colwm "preferred,"”
and there was checked in the colummn "preferred" that was
not checked by any of the instructors in the "used”
column, "interest" with ten typing instructors showing
& preference for its use in grading students. The fol-
lowing seven fastors were checked in the "used" column,
but omitted in the "preferred® column of the guestione
naire: (1) production, (2) reports, (3) themes, (L) prompt-
ness, (5) units, (6) budgets, and (7) three-weeks test,

In comparing and analyzlng the data in Table 3,
"Pactors Employed in Grading Students in Typing," with
the data in Table 6, "ractors Preferred in Grading Students
in Typing," it was discovered that in the general over-sll
view they compared very favorably with each other, The
typing instructors, as indicated in Table 3, employed
twenty~five factors in considering student's grades, while
thege same Instructors revealed a preference for nineteen

factors, and all of these preferred factors were indicated
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in the "used" column, Significant here is the fact that
the factors preferred by the typing instruetors are not
new, but are currently in use with only a few omlssions.
gontlmuing with the analytical comparison of Tebls 3 and
Table 6, it is reveasled that the sixeweekts test was emw
ployed by the greatest number of typing inastructors, and
1% was also preferred by the greatest number of the same
inatructors, However, there are some variances notilced

in this comparative analysis, For example, the final

test was employed by the second greatest number of in-
structors, but in preference the lnstructors drppped it
into fourth place and replaced it by speed test, Helfw
evaluation, furthermore, was used by twelve typing teachers,
but preferred by twenty of the same instructors, and, con-
versely, notebooks were employed by twenty instructors

and préfarraa by only five.

The data in Table 7 reveal the factors preferred by
the English instructors in consldsration of student's
grades, The factor preferred by the greatest number of
English Instructors was the final test,’ indicated by forty-
six responees from the forty-nine returning the guestionnsaire,

SAccording to preference, the English instructors
indicated they preferred the following tests in grading
atudents; final test, 46; six-week's fest, li1; daily test,
27; unit test, 12, and two-week's teat, T; with weekly test
receiving L votes.
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TABLE 7

FACTORS PREFERRED IN GRADING STUDENTS IN ENGLISH AS
REVEALED BY QUESTIONNAIRE RETURNS

e e e
Factors Number of Instructors|Rank According
Preferring to Preferentce

Final test ., . , . 146 1
Recitastion . + . . 1&3 bd
Six-week's test, , Ll :
Participation . . 37 a
Dally work + « + o 33 2
Kotebooks .+ + « « 27

Daily test . + + 2 6
Self-~evaluation , 2L 7
Citizenship, . . . 23 8
Courtesy « » « . . 19 g
Reports + 4+ o « s lz g
Attitudes. . . + & 1 10
Cooperation. . + . 13 11
Themes » + « « « o i1 1
GOMRQ@ s 3 3 e 8 v
Twosweeltts test, . 7 15
Workbook « + + « E 1
wﬁekly test., . « 17
Attendance . + » o 2 18

Teble T also shows that four other factors closely follow
the fiﬁal test in preference for grading students in English,
They are as follows: (1) recitation, forty-three votes;

(z) sixuweek!é test, forty-one; (3) partleipation, thirty-
seven; and (L) daily work, thirty-three,. iﬁ the second
group of factors preferred by the English.instructors wore
seven, indicated as follows: (1) notebooks, twenty-seven;
{(2) daily test, twenty-sevenj (3) self-evaluation, twenty-
four; (L) citizenship, twenty~three; (5) courtesy, nineteen;
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{6) reports, nineteen; and (7) attitﬁdsa, with sixteen
votes. Elght factors were clustered %together in the third
group, namely: (1) cooperation, thirteen votes; (2) unit
test, twelve; {3) themes, eleven; (l) conduet, eight;

{5) two week's test, seven} (6) workbook, five; (7) weekly
test, four; and (8) attendance, with two votes.

Twently factors were preferred by the forty-nine
English instructors, as compared with the nineteen factors
preferred by ths sixty-three typing instructors, HMany of
the Yused" factors were omitted in the "preferred® columm,
but no factor was checked in the "preferred" column that
was not also cheeked in the "used" colum. The following
factors were checked in the "used" column; but omltted
in the "preferred" columm: three-week's test, prompiness,
habits, skills, gramer exerclses, character, and oral
tesat,

In comparing and analyzing the data in Table l,
"ractors Employed by English Instructors in Grading Stu-
dents in English,"™ with the dats presented in Tabls 7,
"raectors Preferred by English Instructors in Grading
Students in English,” 1t was revealed that they compared
very favorably wlth each other in general., The English
instructors indicated in Table l} that they employed twenty-
geven factors in considering studentts grades, whilg these

gsame instructors revealed a preference for twendty factors,
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snd all of these twenty preferred factors were currently
in use, Of signifiecance to this investigation is the
information that the factors preferred by the English
instructors, slao the case with the typing instructors,
are not new, but are currently in use with but few omisg-
sions, Also revealed by the continued analytical compari-
son, the thres factors em@loyed by the greatsst number of
English tnstruct@rsé are alsc the three factors showing
the greates preference by the English inabruﬁtara,7 Howe
ever, there are some varlances noticed In this comparative
snalysis of Table L and Table 7. B3ellf-evaluation, for
example, was used by only two English Instructors, but

was preferred by twenty-four. Dally work was used by
only five English instructors, but preferred by thirty-
three of the same ingtructors, end themes were used by
thibhyunine English instructors, but preferred by only
eleven of the same inatructors.

English iunstructors and tUyplng instructors conmpare
very favorably in that they both employ selfwevaluation
very lihtle;?but they show a very high pgg?ﬁranae for it,

The data in Teble 8 indicate the factors prefa##p&
by physical education instructors in consideration nf

student's grades. The factor preferred by the greabest:

6506 Table by ps U5,
Tsee Table 7, p« 52.



55

number»af physical eduecation 1nstruetara was participation,
Indicated by fifty responses out of a possible fifty-five.
Closely following partleipation, in the flrst grouping of
factors, were three other factors, as follows: (1) skills,
forty~two; (2) sulting up, forbty; and (3) leadership, with
thirty-seven preferences, In group two, the following

four factors liated according to preference: (1) habits,
thirty~three; (2) care of unifanm, thirty~one; (3) final
test, twenty-three; and (l}) character, with twenty~two
preferences. Nine factors are clustered very closely in
the third group as follows: (1) sportsmanshilp, nineteen;
(2) six-week!s teat,& elghteen; (3) care of equipment,
seventeen; (i) cleanliness, sixteen; (5) ecourtesy, thirteen;
{6) citizenship, thirteen; (7) showering, twelve; (8) intere
est, elsven; and (9) salf~avalﬁatian, with ten preferences,
The fourth group of factors preferred are six In numben,
namely: (1) health, ninej (2) cooperation, six; (3) athe
1lstic progreasion, five; (L) weskly teat, four; (5) effort,
four; and (6) daily test, with two preferences,

aﬁacavding to preference, physical educatlon instrus-
tors indicate they prefer the following tests in grading
studenta; finasl test, twenty-three; siz-week's test,
eighteen; weekly test, four; and dally test, two,
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TABLE 8

PACTCORS PREFERRED IN GRADING STUDERTS IN PHYSICAL
EDUCATION AS HEVEALED BY QUESTIONNAIRE RETURNS

Humber of Instructors|Rank According
Factors Preferring to Preference

Participation , . ig 1
skills . L] * * W i 2
Sulting up « » }-}D ?
Leadershlp .« « . 37 i
Heblts .+ » o o » 33 g
Care of wniform . 31
Final test .+ + 23 1
Character + . « a2 8
Sportsmanship + . 1 9
S8ix~week's teat . 1 10
Care of eguipmentd 1 11
Cleanliness P 1t 12
Courtesy . « &« » 13 13
Citizenship « + & 13 13
Showering + . 2w iz L
Interest .+ .+ « 11 15
Health & « » + o 2 16
Cooperation . . . - 17
Athletle

Progression. . a 18
Woekly test . « « ; 19
Effort Ve e L 19
E&il}f test o o 2 20

Twsnty4thraa factors, listed in.Table 8, were pre-
farrad by the fifty-five physical sducatlon lnstruectors,
as compared with twenty factors prefereed by the English
instructors, and the nineteen factors preferred by the
typing instructors. Many of the "used" factors were not
preferred, but no factor was preferred that was not in
current use. The following factors were checked in the

“uaad?'aélumn, but omitted in the'prelferrved" column;
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conduct, fleld trips, attendance, themes, reports, notes
books, recitation, and promptness,

In comparing and analyzing the information in Table 5,
"Pactors Employed by Physical Education Instructors in
Grading Students In Physical Education," with the infore
mation in Table 8, "Factors Preferred by Physical Edusation
Instruetors in Grading Students in Fhysical Education,™ 1t
was discovered that the data in the two tablss did not
compare favorably with each other. The physical education
instructors indicated in Table 5 that they employed thirty-
one factors in conslderation of student's grades, while
these same instruetors revealed a preference for twenty-
three factors, and all of these tWenty-three preferred
Tactors were currently in use., Of significance hereis
the knowledge that the factors preferred by the physieal
education instructors, alsc the case with the English and
typing instructors, were not new, but were lactors in cur
rent use., The dats in Table 5 differed from the data in
Table 8§ in that the four factors employed by the gra&taaﬁ
number of physical educabtion Instructors were; (1) siz-
week!s test, (2) skills, (3) final test, and (li) habits;
and the four factors preferred by the greatest number of
physical education instructors weres; (1) participation,
(2) skills, (3) suiting up, and (li) leadership., Of the

former group only one factor Iindicated as "used was
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included in ﬁha'”?raferred“ colurm, and this was skills,
In Table 5, only two physieal education Instructors indi-
cated care of equipment was considered; but in Tabls 8,
seventeen physiesl educabtion instructors preferred this

factor.

Chapter Swummnary
In the light of responses recelved from the guestion.
naires concerning factors used and factors preferred in
the three departments Anglish, typing, and physical edu-
cation, the following practlices and conditions are indi-

cated:

1. All of the factors listed in the questlonnaires were
employed by the instructors in all three departments
in consideration of student's grades, and some new
ones were addeds |

2. The six-week's test and the final test were the two
factors employed by the greatest sumber of instrucs
tors in all three departuments,.

3. English, the academiec subjesct, differs with typing
and physical education, both involving motor skills,
in the employment of two partieulsr fectors, habits
and skills. The English instructors show little
employment of these two factors by plaecing skills
in tenth plaece and habits in fourteenth place, while
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the typing and physical education instructors rank
these two factors considerably higher; for instance,
typing Insbtructors place skills third and habits
£ifth, while physical education instructors rank
skills in second place and habits in fourth place.
The Instruetoras in the three departments agreed in
general concerning the tests employed in grading
their studenta, since each employed the six-week's
test and the final test more than sny other; but in
the case of the daily test, it was noted that the
English instructors faver the use of the dally teat
by placing it third. Differing in this respect,
however, the physical sducation instructors place
the dally test in last place.

Engligh instructors, iyping lastructors, and the
physical edueatlon instructors agrﬁa on the employ-
ment of the lactor self-evaluation by showing very
1ittle usage; typlng lnstructoras place it eleventh,
English instructors rank it in sixteenth place,
Whila physieal education instructors delegate it to
seventoonth spot,

The lostructors in each of the three departments
indicated a preference for fewer factors than were
currently smployed. Several factors were used but

not preferred by the instructors in each of the three
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departments. In this respect all three departments
agreed on the omlssion of promptness as a factor

not to be considered in grading students., However,
the English instructors varled with the the physical
education and typing instructors, in that they omibtted
both habite and skills, while the typing and physieal
educatlon instruetors not only preferred these two
factors but also ranked them very highly.

The factors preferred, as indieated in the guestionw
nairesa, by the instruckors of each of the thres departe
ments were in every case factors that are currently in
use, with one exception, and that was the typing
instructors preferred the factor “iﬂteraat“ and 1%

was not in current use, according to the queasbione
naire returns, by these same instructors,

Thess three departments differed in that each set of
instructors used and preferred ceriain factors that
were peculiar to thelr particular department., HEngllsh
instru@tors, for instance used and preferred grammp
axér@iées, witile the typing instructors used and
preferred speed tests, and physical education instruc-
tors ﬁs@a and preferred showering, sulting up, and
care of uniform.

According to the responses indicabted in the returns

of the gquestionnaires, physical sducation instructors
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rank social characteristics higher than do either
the typing or English instructers, PFor example,
physical education instructors place conduct in
fifth spot, cooperation in sixth, character In
seventh, courtesy in ninth, and e¢itizenship in
eleventh, Typing instructors delegate cooperation
in ninth position, courtesy in eleventh, character
in twelfth, conduct in thirteenth, and character in
fourtesnth, |



CHAPTER V

SUMMARY, CONCLUSIONS AND RECO

MMENDATIONS

Summary

The problem of this study was to maks a comparative
analysis of local methods and factors used and preferred
in grading students in physical education, typing, and
English, This analysis was composed af two parts, giving
conslderation to (1) the various methods employed and
preferred in grading pupils, and (2) the factors that are
employed and preferred in the conslderation of studentts
grades, The problem was limlted to the factors and methods
and preferred in grading students in these three deparfe
ments ag practiced by the instructors in fifty eclass 4
high schools of Texas in the year 1949-50,

The purposes of this Investigation were two~folds
(1) to determine the methods and factors employed and
preferred In the computation of student's grades in physi~
cal sducation, typing, end Englishy and (2) to make a
comparative analysis of the methods and factors employed
and preferred in grading students in an academie subjeot
represented by English, and in a subjest involving motﬁr
skills, represented by typing and physical education,

&2
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In preparation for the method of precedure and
treatment of data, the first step was to make & SUPVey
of literature pertinent to the problem, Secondly, a
quﬁstionnair@‘waa selected as the most logleal device
for the collection of the data. Third, the questiomnaire
was formulated and malled to ninety elass A high aschools
in Texss. Then all avallable litapature psrbaining te
the various methods of grading student progress waes obe
tained and read. Thus, it was apparent that selecting
the béatﬂmﬁtho&a of grading studenit development held a
speclal significance for teachers, administrators, students
and parente, |

Information recelved from literature p@rtaiping to
this investigation was presented in the second chapter,
It was noted that educational measuring devices was not
new but had evelved from the crude methods of measuring
in the past to the present system of grading students
according to individuality and perdcnal development and
growth, As stated by many asutborities it is the aim of
the educator to develop the whole child as well as his
scholastie abllity. In order to show the smount and kind
of progress a child mekes in achieving this end it is
necessary to have a more complete type or method of grad-
ing., Therefore, mich experimentation in the use of methods
and factors of reporting student progress has been under-

taken in the past few years. The traditional methods of
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gﬁé&ing, i. e., percentage and numerical, were noted as

one of the oldest and atill widely used; however, six of

the most important experimental methods used in this sec-
tion and pertalining to this investigetlon were deseribed.

These methods werse: (1) rank, (2} percentile, (3) double

marking, (4) grade scores, (5) profiles, and (6) descripe

tlve terms, It was congluded that while these experi~
mental methods of grading 4id not solve the greding system,
experts were of the opinion that definlite progress was
being made in 1mproving the situation.

As a result of the tebulation of the questionnaires,
the following Information has emerged:

3. All of the instruectors, in each of the three depari-
ments of tha ninety schools that were sent guestione
naireg, employsd one of the five methodas listed in
Part I of the gquestiomnalire, no other methods being
liated as in current use.

2, TNearly all of the imstructors in each of the three
departments 1indicated a preference for one of the
five methods listed; howsver, one English instructor
and two typing instructors llsted that they preferred
other methods but d4id not state thely preference.

3. The letter method (&, B, €, D, and P) of grading was
the one indicated az being used by the greatest_number

of Instructors of each of the three departments,
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There was a diserepaney bebtween the methods employed
by the instructors and the methods they preferred,
The numerical methed was preferred by all three
departmenta, but the lebtter method was employed by
the greatest number of instructors.

A1l of the factors listed in the questionnaires were
employed by the Instructors in all three deparitments,
and some others were added,

The size-waskls test and the final test were employed
by the greatest number of instractors ln each of the
three departments, English, typing, and physical
educatlon.

English, the academie subject, differs with typing
and physisal education, both involving motor skills,
in the employment of two paritioular factors; namely,
skills and habits, The English ingtructors show
1little employment of these two factors by placlng
skills in tenth place and habits in fourteenth place,
while the typing and physical education iInstructors
rank these two factors eonaidarably higher, Por
instance, typing lnstructors place skills in third
poasition and hablts in f£ifth; and physical eduecatlon,
skills are in second place with hablts in fourth,
The instruectors in the three departments agreed in

general concerning the tests employed in grading thelr
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&tudéntﬁ, since each employed the sixeweek's and
the Tinal tests more than any other test, but in
the case of the dally test, ths English and typing
instruetors favor it with third place; whereas,
dirfering in this respeect, the physical education
ingtructors delegabte it to last place,

English, byping, and physical education instructors
agree on the employment of self-svalustion, indicating
that very few of them use it, however.

The instructors in each of the three departments
indicated a preference for fewer factors than they
had been currently employing.

Several factors were used but not preferrsd by the
instructors in each of the three departments, In
this respect all three departments agreed on the
omission of prompiness as a factor not to be cone
sidered in grading students. However, the English

ingtructors varied with tha physical education and

‘typing instructors, in that they omitted both hebits

and skills, while the typing and physical education
instructors not only preferred these twe factors
but also ranked then very highly.

The factors preferred by the instructors in each of
the three departmentaz were in every case those that

were cuprrently in use, with one exceptlon: typing
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instructors showed a preference for "interest
although not using 1t in actusl practice,

The three departments dlffered in that each set of
instructors used and preferred certaln factors that
were peculiar to thelr particular department, viz.,
English instructors used and preferred grarmar
exerclses, while the typing instructors used and pre-
ferred apeed tests, and the physical education instruce
tors used and preferred showsring, sulting-up, and
care of uwniform,

Physical education instructors rank social characters
isties higher than do elther the typing or English
instruetors. In thia~conﬁectian, physleal education
instructmralplaae cordust in fifth spot, cooperation
in sixth, character in seventh, courtesy in ninth,
and citizenship in eleventh, whereas, both the typing
end English instructors place these factors from
ninth to fourteenth positions,

Conclusions and Recommendations

A study of the factors and methods employed and

preferred in other courses should be made as a parallel

study to this one. The lead in this endeavor might well

be agsumed by the State Depariment of Hducation which might

also, after more facts are svailable, recommend certain
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proven methods and factors that will assist instructors
t0o measure not only academic achlievoment but the allw
round growth of personality of the student with more
validity, objectivity, and reliability than 1ls practiced
today.

School administrators and instructors should mske
adequate appraisal in their own schools of the currently
used measuring system, In view of poasible improvement,
there are other studles pertalning to grading which
teachers and adminlstrators should considsr in revising
their current practices of grading. |

Colleges and all accrediting agencies sghould view
with interest the experimentation of the Department of
Educatlion and the appraisal of the evaluating systems
of the schools and they should accept valid results,
cooperating with one snother as one continuous process

of education,



AFPPENDIX

Dear Teacher:

As a student of Norith Texas 3tate Teacher's Collsge,
and in partial fulfillment of the work for a Masterts
Degreo, I am malking a study of the Pactors and methods
erployed in grading students. My problem is "To make a
Comparative Analysis of the Factors and Methods Employed
in Grading Students in 50 Class A High Schools of Texas,"
In an effort to gsesure Infomuation pertinent to the probe-
lem the questiomnaire in the following pages have been
formulated, . believe you will find the ltems e¢lsar, and
that respanﬁin% to them will teke a minimum of time, Bee
ing a teacher In the fleld, your experience and knowlsdge
will be of great aszsistance to me,

Enclosed you will find a self-addressed and stamped
envelops for your convenlence, I shall be most grateful
to you for your co-operation,

All nemes of people and institutions will be kept
in striet eonfidence, The result of this study will be
avallable to you if you so desire,.

Thanking you very kindly,

Ralph Hevenhill

69
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QUESTICHNAIRE

In Part I, check in the appropriate ecolumn the method you
use in your classes, and 1f preference 1s other fhan the method
used pleass so Indicate.

In Part II, please check each column, and in the last
colwm please indicete welght 1n percentage, Example: If
dally tests count one-half of final grads mark 50 %.

Part I Hethods of Grading Students

Used Preflerred

4 GG Oty €Ley
¥, Unsacisiactory, etd,

part Il PFactors Used in Grading Students

Prgw- Separate Grade VWelight or
Used . ferred Yes . Ho Percentage

flecItation
Hotebooks
Reports

Others
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