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INTRODUCTIOR ARD HISTORICAL BACKGROUND

An examination of previous studies of twelve months pro-
grems in arees of sducation, atﬁar than homemasking, offers
evidence that & continuous progrsm hed dafinite advantages
over t%mysherter ér intgrruptsd progrewms . o " |

As eerly as 1763 Frederick The Great recognized the value
of‘khs-yaarvreuna educational progrem and made sush & program
compulsory in ?russia.l | |

‘ In 1780 Massechusetts pessed & state law requiring &
tWera months gremmar school in 21l towns contalning two hune
dred famllles or mar&.ﬁ

Studies conducted by Irmina® indicate that & loss of
learning takes place during the summer vacation months to a
dagree that requires three wseks of thavfollmwing sghool year
to regain. She notez that the duller the child the greater the
loss of leerning. She assumes that thls less w@ulﬁ not eécur
in 8 twelve months progream. ; . |

The results of the study made by Irmins are verified in
aﬁh&rvstudiaa by Bruene and Distad,* and Patterson #nd

153?&3, Ruth, School and Soeclety, 57, (February, 1943},
21p1g. |

5Irmina, Sister M., "Effect of Summer Vacation on Re-
tention, " Dissertstion, (1928).

4pruene ,and Distad, "Effect of Summer Vacation on Read-
133 Ability," Journal of Bducetional Resesrch, (1928), 18,
309-314.

1



Ronnaelaay.ﬁ They salso find khnt 8kills are lost to a greater
degres than in the ability to reason, | |

It may be assumed that America evolved the agart school
term because of the need for child lsbor; however, the short
school term has persisted long after the dissppearance of the
need for child labor. o ,

Judge xaxaa&m.ﬂatrialﬁﬁ observes that authorities in many
sectliops of the country notice &n Increase in juvenile delin-
quency as soon 8s schools close for summer vacations. During
the vacatlon time desirable habits snd attitudes which the
school may have built up in children are lost because of per-
niclous influences of the cémmunitys Judge Hatfield eigssved-
‘ucetors who believe that school bulldings, playgrounds, gym-
na#iﬁms, libraries end suditoriums should be open for reors-
aﬁianal purposes throughout the entire year, |

Recognition of thie problem has brought about eat&hliahmgnt
of summer supervision of children's sctivities on piaygr@ﬁnda,
‘in clubs, and through agrisulture and homemsking progrems.

The Homemsking Division of the Vocational Bducation De=
partment of Texas launched an experimental twelve months pro-
grem in a few selected schools throughout the state in Septem-
ber, 1948, Now, four years labter, many aahaala are parﬁieiputu

ing in the year-round homemsking program,

Coe 5?atteraan and Rennselear, "Effect of Vacation on Mental

. | . , o
Hatfield, Judge Melcolm, "Chlldren in Court,™ New York,
(1988), 108-9,



The Wyllie Homemaking Department has partliecipated in the
pragrﬁm alnce 1t was first Iintroduced on September }, 1945,
Observation of the local continuous progrem led to the for=
- muletion of & hypothesls concerning the velue of the twelve
m@nths hcmamaking program over the ten months p}an. This hy=
pothesls was given additionsl welight in August, 1948, when
the Homemaking Dividion of State Board for Vocatlonal Educetion
published "Adventeges and Activities of Year-Round Programs in
Homehveking Educetion.” |

The pamphlet lists the following advantages of & yesar-
round program in local communities: |

1. Leadership is provided through the year for counselw

ing with familles &nd directing the activitlies of

Future Homemakers and New Homemekers.

2. More freguent contact with pupils st home with their
"familiaa esn be made,

3. The community has sccess to homemaking fscilities the
year#@round. :

4. Uomprehensive home experiences are possible for youth
and adults.

6. Closer coordination of community and school work is
possible,

6. Teacher csn know community members and nesds better.
7. Program will be continucus; therefore more effsctive.

8. Seasonal experlences could be carrisd out more effag-
tively, for example, food preservation.

$. It gives the teacher & feeling of belonging to the come
munlty and an opportunity to partiecipate in community
gctivitles made possible by a more flexible schedule
in the summer monthe,



10. It gives opportunity to have additional child devel~
opment axparianass with youth and parents.

11. It glves opportunity to work with people of ann&aliﬁ
dated districts in their own communitles.

12, It makes possible 2 better dlstribution of responsi-
bilities; therefore, & fuller program.

13. Home problems could be worked out in the home as they
come up naturally.

14. The total prsgram can bs extended to rasch 2 bstter
representation of the population.

15, It makes possible a more flexible program.
16. It allowse more time to work with communlty agencies.

17. It gives further apportunity to interpret the program
- to the community.

18. There ia opportunity to use a ehilé'd@valapmamt lab~
oratory, & c¢anning center, and other community faclle
~ ities for homemaking instructlon.

18. It provides sdditional time for offective planning.

20. It glves opportunity to em@h&&iza worthy use of leisure
tinme.,

2l. It provides an opportunity to develop homemaking skills
using the home as & lsboratory.

22. A year-round program makes for continuous community
interest.

£3. The teacher may do & bstter joh of helping people solve
homemaking problems in all areas svery yesar.

£4. The teacher has Turther opportunity to acguaint herw
self with programs outeside her community.

25. Bince many high school students tske jobs in the sum-
mer, 1t provides time Tor the homemaking teacher to
work more closely with these students on problems rew
lated to home and family living end the jobs being held.

26, Makes possible a better interpreiation of the home-
making program to the community.



27.

28,

29.

30.

31.

At

Kesps youth busy with worthwhile activitles the year-
round, especislly the summer months.

It attracts and holds better qualified teachers 1in the
teaching profession since industry snd other sgencles
offer twelve months employment.,

A more active, worthwhile and interesting Future Home-
mekers of America Chaspter c¢an function the year-round.

It snables the school to do & better job of counsel-
ing and guidance of youth and adults in meeting in-
éividuel problems.

It provides opportunity for asslsting youth, who have
dropped out of school and have marrisd or have gone
te work, with home living problems,

the prasent time, there hes besn no formal evaluation

of th&-twelve‘mﬂnths homemaking program over ths ten months pro-
gram. Inquiries” sent to sech of the forty eight state. super-
visors af vneat1ona& homemaking concerning the status of twelve
months homemaking programs in their ragpective states, brought
rasponses from twenty-two states .B None of the supervisors re-
plying had ﬁdﬁdmatmd or was familiar with any formel studles

of ﬁhﬂ‘ﬁWQIVe months homemsking program from which conelusions

a8 to the velue of such 8 program could bs drawn.

It is the purpose of this study to evaluate certain asg«

pects of growth in the pupils of Wylie Hlgh School who partice
ipatsd in the twelve months homemaking program during the period
of time extending from Septemberl, 1948, until September 1, 1949,

By growth 1n these sapecifle areas we meen that change takes

‘Vﬁa@y of Letter of Inquiry. See Appendix.

8List of States Replying. See Appendix,



plece within the behavior of the pupil observed. He thinks
differently, acta difrerently, end hes different attitudes.
It 18 aslso the purpose of this study to observe the degree
of growth in specifie sreas whiech oecurred during the firsat
nine months af'thé program and eny additional growth which
took piaca during the last three months of the year's pro-

gram,



PROCEDURE

It would be impossible for this study to measure all
changes a@aurring‘in individual pupils over a period of twelve
mﬁﬂﬁhs.'whsrafara; this study will be concerned with those
phases of soccial and personsl ad justment which provide enswers
for the following questions: How does the pupils feel ambout
himself? What 18 his estimate of his own worth? ﬁhaeﬁis“his
sense of personal freedom? His feeling @f"belaﬁging? How does
he function 8#s & soclal béing? Ia he fraa from &nti¥a@aia1
tandanmiaa? What type of family, sahaol, and community re-
lations éeas he nxﬁerianea? |

The following methods were used to indlcate degree of
change in individusl pupils,

1. Californis Test of Personality

2. Luwar@nz’svﬁrientatioa‘ﬁast
3. California Test of NMental Maturity
4. Anecdotal Records which include:

a) Records of conferences with parents, members of
the community, puplls and taa&hsra

b) Notations on individual participation in ﬁahaml
and  community : aetivities -

¢) Quotes from conf'erences and "off record" sonver-
sations with pupils snd others

d) Personal interviews



o) Observation st stated Intervals
f) 8elf evalustion
g) Oroup evalustion _ -

Sinee previous studies af-aamkin;Q_Murpny,xQ Jones 11
}ﬁauﬁ@@;lavandyﬁaldw:nla offer evidences that the environment
‘of the pupil influences greatly the rate of change which one
¢an sxpect kerabsarve; certalin anvironmental factors are noted.
The individuels involved in the pressnt atudy lived in or near
ons of seven communities served by the Wyl&e,Fﬁblia-ﬂﬁhaélq}
Thres of these commwunities, C1liff, St. Paul snd Lucas ere
strietly rural, None of these has a poatoffise, but one has
‘a;aawbina&.grmeary store snd filling station. Thres athsﬁmﬁwm~
munitiss served by the school, Lavﬂn; Copeville, and Murphy
esach have a ygpulutieﬁ of sbout 150 persons with loeal gref

eosries, cafes, rallroad stetions, garages, and postoffices,

gﬂnnkin, .?'; ”Enviranmantal Factors &untributing ta

&aarning " Bational aaiwt for Study of Eduestion ?nirtx~
,Feuvﬁh Xésr sook, 19=9 ’

19xur h & ﬁ. "Cultural Factors in ﬁha Devalopment of
Children, ildhaeé Education, (October, 1946), 251538,

lzamnaa, H.E., "Environmental Influences on Mental Da-
velopment, ™ Hanual Child. Psychology, 582-832.

IaXewaﬁm, ﬁ. ‘Measure of: Minimum Effect of Envirenment
Using Two Egg @wina,”‘?aahadx (March, 1946), €8:127-30.

~ : xaﬁ&léwia, C.E., "Yes, Its Enviroamantal,“ Progressive
Edueation. (Fabruamy, 19&&5 281167,



Two of the three have bus servics, but none has a drug store
or a dry goods store.

‘The lsrgest of the comminities served by the school is
#ylle, located in southern Collin County on stats highway 78,
It is twenty-five miles northemst of Dallas and is served by
two reilroads which provide six passenger trains deily and a
bus line which schedules seven busses within a twaﬁﬁy-faﬁrf-
hour period. The population of about 1600 is served by six
rahuﬁﬁhes, thraa‘ﬁgatwva, ons factory, ﬁhr&a‘satgan~gins, éna
locker plant, some elght retail businesses, Lons Etﬁr Gas
Compeny, Texas Powsr and Light Gamgany? Texss Telephone Com=
pany, and & Munlelpal Water Depariment.

‘ - The deep black waxy soil in this ares encoursges agri-
cultural enterprises. &lthaugh cotton, corn, and truck erops
are produssd ﬁxtaﬁsively, the area is noted for 1ts outstand-
'1ng production of onions, cattle, and hogs. Dairying is alao
a_aammcn occupation in this vicinity.

' The school which serves pupils from the areas described
1s located in Wylle, T@xaa. The physinal plent aunsiata ar two
large brick bulldings, a gymnasium, a lunch room, & shop, &
homemaking cottage, and lighted football and soft ball fields.
Thres busses transport the cut-of=-town sﬁndenﬁa‘tavand.frém
~school, while & f@urkh bus serves in emergencles snd ror Ve~
‘riaua excursions,. } o
The school plant serves soms five or six hundred chile

dren and is ataffed by eight grade school end elght high
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school teachers. Thirty-two affiliated credits avre offersd
to the student dbody.

The school is also served by the Wylie Independsnt
school boerd, & group of seven men elected by the publie for .

a tarm of three yaara; end en estate board, made up of one
representative from each church, and the meyor. The school -
board directs the activities of the school and helps estab=-
1ish school .pelicies while the estate board has as its re-
sponsibility the supervision of some seven or eight hundred
&éaaa:mt land balonging~ha the school, The procesds from this
farm land are set up in a trust fund for the cperation and de~
ﬁalapmant of the homemaking, agriaultnﬂe, and shop departments,

Another organisstion serving the school 1s known as the
athletic council and 1s made up of men from each of the com~
minitles served and has as its purpose the promotion of ath~.
lakiaa 88 a8 mode of physleal development and ragvaaﬁianni 8-
tivity.

& preliminary study meds to reveal conditions in,tha home
‘which might uncover factors in the home environment which
‘wﬁﬁlé sarve ng & basis for supplementing the progrem are re-
vealed in Table 1, page 11.

'3‘z~ ¢ha dnowledge galned from this previocus study of community
11fe, conferences with aéministvat@rs; Interviews with,paranta;
nﬁﬁmuni%y mamhara; puplils, and other teachers allowed the teacher
te antliclpate the more obvlous needs of her homemaking pupils,

Other needs of the pupils were expressed when the class
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PABLE 1
FACTORS AFFECTING HOME FNVIRONMENT
Factors | o Par cent

Pu;}ilﬂ who live with both pa!"'ﬁnta e« s s s e s » 87
Pupils who work outsids the home to supplemant '
f&milyinﬁa’m&;.....; « & ® o & » e s &4
Mothers who work outside the home to supplement
f&mi}.yiﬁﬁﬁmﬁ.o¢o.¢¢¢¢oos-to
Fethers who are farmers « « + o o o + &
Pathers who are factory workers . + . »
FPathere who have other oeccupstions., . .
Fetheres who are day laborers . . . «
Students of femiliea who own thelir homes.
Students who live in one~famlly houses , .
Students who have electrieity in their homes
Students whose family heve 8 ¢8P4 o + o & « &
Students observed had sn average attendance of 98
Students observed proved to have visual, auaitary,
or apesch defects o« o o ¢« ¢ &+ v & o o + ¢ o »

* 5 & %

* & & .5 - &

L 4
]
-
’
.
.
-

PR R N Y I
L]
o

group met in September. The puplls in each l@#al of homemaking
sat in group discussion with the tescher eand planned: (1) what
kind of chenges nesded to bs brought about in their particular
group, (2) the experiences which might bring about the ehanges;
and (3) what evidence we might expect of ahangad bshavior in
thsaa aress,

ﬁftﬁr the cooperatively plsnned @ragram was bsgun in each
level of homemaking, frequent individual and group evaluations
were made by the pupils to see whether desired changes were
taking place. NHotatlons were made of informsl oral evaluations.
Hlore formal written evaluations were also filed. ‘

The group pﬁrtieiﬁatimg in the twelve months program had

teacher as well ez parental guldance during summer months,
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. Those in the nine months prmgram only, did noﬁinavs a co~.
operatively (taacharwpupilwparent).plaﬁnga summey p%bgram.
At the beginning of the study en individual file was
started for sach student for the purpose of rscording the
student's status in relation to environmentel factors,l¢
his chronclogical, and his mental age.l5 A1l evidences of
gréwth during the study wers recordsd In this file,

Rach pupil ohssrvad in this study was glven the Galiw
fornis Personality Adjusitment Inventory and the Lewerenz
Orientation Test the wseek that school started in 3eplembsr,
1948, The tosta were given to all class groups by ons individ-
1ual and under as nearly 1dentlcal conditlions as possible,

These tests were used to help determine pupils' status
in areas eveluated and to polnt ocut Turther nesds In specifle
sreas which might not bs revealed by other msthods, The scores
from these pre-testa were tabulated and fllsd with the other
original status indieatlons.

ilsing the results of the tests nms a basls for a student~
teacher conference, the pupll and the bteacher attempted to de~
tormine the puplls' status in each of the areas of growth to
be svaluated, and the tencher étt@mpt@d to gain the pupils!?
understanding of his neod for growth In these sreas.

These data from standsrdized tests, self esvalustlions, and

lﬁgﬁimpuon, B.R., "You Can't Train the Intellect Before
It Arrives,” Selentific Monthly, 43: 346-570 (1936).

Iﬁsehnaan, R.H., "Inheritance of Personality,” Zducea-
tional Journsl, 61; 589-37 (July, 1941).




that compiled from observatlons and snecdotal records for the
first two wesks were complled for esech pupil and filed a&s origi-~
nal status indicatlons.

Anecdoteal reamrda, pupil and temcheyr evalustions snd obe
sevvations were made over 2 mine months period during the
réguiar school term. Then the orientation test snd Californie
Personallty Adjustment test wers repssted at the close of the
nine months school session. Other dsts whilch seemed to indlcate
growth in each pupil was recorded ang an indicetion of pupils!

status in ereas eveluated at the close of the nine months
perlod.

 Guidance was continued during the summer months with the
pupils participating in the twelve months progrem. After May,
16849, no guidence was given to those who were participating
in the nine months program only. Although snecdotel records
"and observations were continued throughout the summer with all
homemaking students, the very nature of the study prevented . .
frequent contacts with those in nine months progrems.

At the end of the summer vecation (September, 1949) sll
puplls in the study tock the Californle Fersonallity Test and
Lewerentz Orlentatlion Test for the third time. Results from
this test, pupil-perent~teacher conferences, self svaluatigna;
end sneddotal racords were filed as indications of pupils!
status at the close of the year's study.

Thia study eould not involve two squated groups; one parw=

tieipating in the nine months progrem, the other in the twelve
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months program, because elighty-two per cent of the homemaking
pupils in the Wyllie High School who dild not particlpate in the
twelve months program, but only in the nine months progrem, |
had already participsted in the twelve months pragpﬁ@kf@r two
previous summers, and under the present school law;/fhae is
the maximum number of summers for which oredit aﬁg be glven,

It was decided to include in this study a check on the
growth during the summer monthe: (1) in the pupils who en~-
gaged only in the nine months program after two previous
twelve months experiences; (2) after ons previous twelve
months experience; and (3) after no previous twelve months
experience. %ha purpose of this follow-up check was to see ir
the attitudes, self reliance, and ability to meke satisfactory
soclal adjustments which one 13 expected to develep in some
degree during & twelve months homemsking program has any re-
“lation to the subsequent degres of growth.

During the formal school yeer (September, 1948-Hay, 1@&9);
no attempt was made to segregate those participating in the
year-round program from those who intended to work with the
program for only nine monthas. The puplls were divided into their
respective levels of homemaking, and the teacher met with each
group for as meny class sessions as 1t seemed desirable to
hélp determine and clerify the needs and interests of the va-
rious groups,
| Afver considerable investigation end diaeusainn; some of

the objectives set up in the tescher's tentative plen were
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replaced by some of those which seemed more urgent, but among
the objsctlives agreed upon were those which seemed to have a
rather direct haarlng'upﬁn this study of growth in specifie
araas of self and social edjustment. The following goals were
oubcomes of this student-tescher planmimg.

1. We want to lesrn to get along wlith people~-at homew-
at school-~in the community. We want folks to 1lke us.

2, We would like to develop the polse we need to feel
comfortable when we are around strangsrs or large greupaa

3, We need to learn to think for ourselves,
4., We want to become better family members.

5. We wish we could find some way of helping our perents
~realize we are growing up.

6. We would like to make the most ¢f ourselves.

After these objectives were accepted by the puplls, par-
ents and teacher as & part Qf the homemaking program, the Cal=~
ifornia Fersonallity invantory Test was sdministered to all
puplls before any new sctivitlies were introduced to provide op=-
portunity for growth in these areas of learning. Indlvidusl
and group sctivities which followed were based on pupil n&eda;
interests and abilities. They were not determined by the ten-
ure of the program for which the ¢hild was enrollied.

The following cases illustrate the manner and method used
@y'%ha teacher, The first is 8 story involving Mary Alilce.

"Now are there any other suggsstionst" the teacher asked
the gréup of teen age girls as they finished placing the last

tiny plece of furniture in the model bedroom thoy had errsnged.
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T ma'am;” Mary allee; the most unpromising looking
one of the class sald. "That room 18 very nice, pretty too."
She touched the doll size counterpane with a loving, though ‘
grimy finger, anﬁ ﬁontinued. "But where could I put Josephine,
Henrletta, &man&a, Hadaline, and 1ittla Jas?“

Josephine, Henrietta, Amsnda, Mndelina, ‘and little Joe
are youngsr slsters and a beby brother with whome MHary Allce
shares a bedroom. Timmy, Richard, John Paul, and the new baby,
Agatha; share the remaining bedroom with the parents.

”Well;” I replied, "I doubt if this little room we have
modeled would accommodate more than one or two pesrsons, but the
room you use 1s probably much larger, Why don't you measure the
room end draw a plan of it es we have been doing in class? Then
v-yﬁu could work out idess for remodeling that parti@uiar room,"

- "May I do that too?" another child asked. ”&y room needs
wnrking on," |

"Mine t@a,“ another said., ’

"Well, I don't knew," HMary Alice murmured. "I'd like ﬁa,'
but, well-~I couldn't setuslly do 1t. It would sost tco much.
Wouldn't 1t7"

I felt that the 1ssue was vital to her, for she had
spoken, not her naual.manaayllabla; but two whole pasragrephs
in one class hour! '

"It won't cost anything to plan it on paper. Then; ir
you really went to improve your rmam; perhaps 1t could be

worked out."
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For the firat time I saw Intersest in the child's eyos,

“Gh;” ahe 3aid; "do you really think I could?”

I heard nothing more from Mary Alice for & time. Fach
homemaking period found her abzorbad in bulletins, palnt charts,
end swatches of bright cotton materials,

Then one morning Hary Alice dldn't report. She wasn't
there the next day elther., Six days passed~~-no Mary Alles. On
the seventh morning she got off the school bus. Her clothes
were the same. Her long stringy halr was still long and stringy,
but something sbout her was different. She looked elive! The
bell rang. The giggling; chattering group, otherwiss known &s
Homemeking 2B, came In to class, and there was NMary Alice--not
talking with the others but tagging behind ss was her custom.

"We missad you lest week,” I sald. "Have you besn 111727

“Nagna'am,I*va been working, pulling bolls.™

Hothing more wag said sbout the absences, but, a3 the girls
settled down to work on their partleulsr experlences, Mary Allce
came around and asst down by ne.

"I mede some money last weak;“ she told me, "and papa said
I could spend it fixing up my bedroom after I pa&& for my school
shoea."

"Wonderfull®™ I seid. "If we do most of the actual work,
it shouldn't cost so much. How much money are you plenning to
put into the project?”

"Sixteen dollars and thirty nine cents, " she annéuncaﬁ

proudly. "Pepa saeild if I had my head set on it, I might as well
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do. it right. But,” she sald, "HMemma sald maybe you onght to
coms out to the house and look at the rcoom. She says my plan
on paper couldn't possibly look aa hopeless a&s the room itgelf."

Thres_thirty the followlng afternoon found us goling oub
to "the house." ¥Wary Alics sat in the front with me, and
Amends, Timmy, Jesapﬁine; and John Pn§1 sat wedged In the
back for they were, they seald, scered to ride the bus without
Mary Alies,

For twelve miles Mary and I planned how that slxteen dol-
lars snd thirty nine cents could buy the things she wanted |
most for her room. Timmy and John Peaul offered to saw boerds,
while timid Amands said she would jJust lowve to brush on the
new paint. ’

And, a8 thelr thin, piping voices carried more and nore
of the conversation, my thoughts pushed basek to my first
glimpse of Msry Alice. It had been & year<-no--g year asnd two
months sinces this skinny ehild had firazt enrolled in homemslking;
veot this was the first opportunity I'd been given to visit
her home, Why? Wag the family sefreid of & hypercritical in-
vaglon upon tﬁair privaey? Was the child overly consclous of
a8 meager environment?

But then such questlone were thrust sbruptly from my mind
for 1t had reined the night before, and now the road turned
into 8 mud lene--muddy as only a Collin County road can be
muddy. So I parked the car, =nd we walked the last gquarter mile.

"Hey, Mamma! Here they come!" a tow headed face sbove 2
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palir of faded overalls called sas he scrambled out the un-
sereened door to teke refuge behind the corner of the house.

Hls announcement brought a very tired looking woman and
children of assorted sizes to the doors and front yard., Hold- |
ing the infant in her arms and towing two young ones vlia skirt,
the woman said, "™Won't you come in?%

The open door revealed a low cellinged room dominated by
two double beds and a three.legged wood stove whose generous
heat was drying en assortment of Infant's wear spread over a
chair back. _

I 414 not lack food for thought as I drove home that even-~
ing. Mary Alice was one of nine children who lived wilth thelr )
parents in four rooms. Thres rooms actually~~the fourth was
reserved for seventy-five chickens which were belng groomed
for the market. They had no electricity, ges, or running water.,
Mary Alice's room wes 2 room of medium dimension with two win-
dows, two doors {one of which would not shut); and sagging
wall paper of an undetermined sge. Two iIron beds and little
Joe's crib crowded the mirrorless dresser into one corner,
There was no clothes closet, I wondered if sixzxteen dollars and
thirty nine cents could pay for the material which would be
needed to make the changes Mary Alice wanted so desperately?

After examining and rejecting verious possibilities, Mary
' Alice and her family decided they would like the room done in
agua, light yellow, and medium brown.

"It's a sheme," the mamms sald, "to cmowd the room with

thres bedsa,.,"
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"Well," the father volunteered. "I've been meaning to
petch up that chieken pen in the back yerd. I'll do that this
waak;«anﬁ we *11 mowve those chickens out of the back room."

"We will scrub and air it," Josephine and Amands whooped,

Mary Alilee's home ag@@ﬁiaﬁee,baﬁ&&a‘a family project,
windaw paneg were put in, doors made to close; and & clothes
' éiﬁg@t end book shelves were made from sscond hend boards.
Orenge orates and & naill keg were converted into & dressing
kahie &ﬁd»ﬁﬁﬁ@l; and bren sacks (blesched and dyadjuqu& blus)
were made inta_h@@ neil bed and &vib_syrg&da, drapes and‘&rasaw
ing table skirt. Soft yellow paper was used on the walls, end
a2 warm brown color was sslected for the floor. '

Work on the project progressed slowly throughout the fall
&nd winter months, and by spring es I stood with the family =
sdmiring the echenge in their home the father said more to him-
self then to eny of us, "What colors! I wonder what colors
would look best in the other rooms?"

?hﬁ next morning I noticed a definite improvemsnt in Mary
Alice's attitude toward her classmetes. She was the center of
 the group. Apparently all her former ratiaenaa;haﬁ_éiaapp&araﬁ.
Z h$arﬁ her say te the other ehildren, "We think we will do
Meamme's room in blue. It is so restful you know."

: ‘:ﬁadia‘braaaﬁaﬁta were planned to supplement such home sx~
'periences. Forty weekly broadecests helped to arystdiima,th@
Sﬁnﬁ@nta’ thinking 4in aress of family relations snd to serve
‘ éé:a medium for greater understending between the a&aleﬁé&nt&

an& thelr parents,
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The two scripts which follow are typleal of those written
as a class group ectivity. They were studlo presentations.
Radio Seript No. 1

Theme song:

Homemskers, homemakers, we are future hamamakers.
Learning and living more fully each day.

This is the reason why we say :

Study to work, to play, to spend,

Cooparste with local trends.

Good cltizens we'll make

For we got what 1t takes :

To make our community great.

Herretor: Throughout past months we, the h@msmaking students
of Wylie High School, have been participating in s co~
operatively planned program designed to develop within
each of us the abllity to think clearly, without blas, to
sccopt the responsibilities of a good citizen of the home,
the community, snd, yes, the world.

e are developling a capeclty for self-direction, and
we are mequiring skilis which will help us to make some '
constructive contribution to the culture in whiech we live,
In this serles of broadcests we hope to present for
your considerastion some of the problems we have examined
and the solutions we think suiltable, Today's program is
presented by the second ysar students in homemeking of
Wylie High School, &and is bullt eround the problem of de~
veloping a more desirable personality. We chose this topic

because we want to develop & more thorough understanding

of what the term "personality" means end study ways we can
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develop tralts that will help us havm.mééﬁ satisfactory
relations with othera.

Let us llsten to the following skits worked out by
the ﬁiaas and see how each situation wsg handled by one
with & pomfly'davalepsd‘persenality and how 1t could
have been handled if the individual observed had scquired
e plessing, well intergraded personality.

The first skit revesals that personality problem so
common to young and old alike, That 1s: How can we get
others to 1like us? What makes one individual very populsr
whiles others just can't seem to make friends~-only ace-
gualntances. ‘

Lets listen ss two youngsters spproach. They sare int
the seme room at school. They would like to be frienﬂs;
but neither has learned the art of being friendly or of
carrying on a conversation, As they meat we hear:

Boy: Hi, Marilyn.

Girl: Hi,

Boy: What eha doing Friday night?

Girl: Nothing.,

Boy: Bye.,

Girl: Bye,

Narrator: Vhen these two youngsters realized they could only
meke friends by being friendly it sounded like:

Boy: Hi, Maerilyn. How are you?

Girl: Hellp Bobby. I'm just fina.
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Boy: Lets go to the drug store for & malt if you aren't in
' & hurry.

Girl: That's 0.K. by me, Meake mine choeolate.

Boy: Fine~~two chogolatses. By the wag, Harilyn are you golng
to the school play Fridey night? I haven't ssked any~
body yet because I was wondering if you would go with me?

Girl: Why yee Bobby, I would enjoy going with you, Myl is it
four thirty already? I really must go.

Boy: See you atvsahaml tﬂﬁorraw. Bye,

Girl: Bye.

Harrator: These youngsters have learned that no one likes a
glum, dejected looking person but that everyons responds
gulckly to a sincere smile and a friendly manner.

And then we have the person who just cen't seem to
get her mind off herself. To be interesting to others, we
must be Iinterested in then. |

In the following skit Jans wondsrs why she seems to
bore her frilends. Lets listen a#nd see if we can detect the
reason. As the scene opens George 1s ringing the door bell
of Jane's home., Jane's mother answers.

Sound-~door bell ringing--mother walking to door.

George: Good evening,Mrs. Brown. Is Jene here?

Hother: Yes, she 1s, Come in., I will call her, Janel George
is hare!

Jene: I haven't fixed my face yst. »
Mother: He is waiting in the living room.
Jane! Tell him to wait a few minutes, please,

Mother: Well, hurry dear. He won't enjoy sltting in the liv~
ing room waiting.
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Nerratowr: George 1s patliently waiting in the llving room. He
is beginning te think he might as well begln a 300 pags
book ﬁhil@ Jane gets raady; when Jane calls down from
the stalirs,

Jane: I'11l be down as soon as I get my coat.

Georget: 0.K. Please hurry! I have a table reserved aﬁ th9‘ 
Chicken Inn and the tickets for the new play. I don't
want to miass the first act.

Jene: 0.K, Leﬂshgc. Bye, Hom.

George: Good night, Mrs. Brown.

HMother: Good night,.

Narrator: So they finslly cams to the resteurant. Ths walter:
shows them to thﬁir table and a welitress appréaehas to
take thelr orders.

Waitress: What would you like to have?

George: What would you like to gava; Jane?

Jane: Wait just s minute, I want to put on some lipstiek and
powdar.,

George: Buf the waltress is walting.

Jane: Excuse me s moment George, I must comb my heir. It simply
looks a fright. The wind you know,

George: Oh my, I thought that was what you were doing while
I was walting at your home.

Jene: But you want me to look nice don't you?

Waltress: Are you ready to order, sir? | _

Narrator: So the evening wore on, Eventually it ended. Jane
wondered why he did not ask her out again; but I think

I know. Don't you?



And then there are those who have not grown up
emotionally,

Some have not yet learned thet to be really happy one
must conslder the rights of others and not demand %o have
her own way all the time. Are yﬁui@ﬁa&iéer&t& of ﬁha réstv
of your ramily? Your rriends? or do you expect the warld
to revolve arﬁunﬁ you end ywur wishes? One who has grmwn up
emotionally does not make herself end all those around her
misersble when she cennot have her own way. Besides, such
smotional upheavals are hard on your digesstive ayﬁtsmé a8
well 28 on your feces. | :

- Let's listen to & high school girl as she reacts in a
SQifiSh, childist, manner. v o
| Joyce 12 in her room getting reedy to go on a~weia@?
roast. She has not yet asked her parents if she might go.
As we look in ahe has decided she had better ask permis-
sion so she goes into the dining room where her mother and
dad are still sitting at the table,
- Joyee: Ham;'&w’yau care if I go on s welner raaat-#iﬁh
the gang tonight? I'1ll be in early.
Fhone - A
" - Mom: Answey the phnna, dear, ‘
5"Eeyee. Hello. Who? Oh, 1t's far-yuu, mom,
&amz Hello,
Who?t
What 18 it°?

Oh, thet's too bad,
I think so.
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Fop:

Mom:

Pop
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No, Hanry doesn't have to work tomorrow and Joyce i3
out of school,

We wlll stert right swey.

E‘y& *

up.

Who was it, dear? |

Aunt Susan from Fort Worth. She wants us to come In to-
night for the weesk-end. She neadz some help getting
ready for Joanie's wedding. The dressmaker beceme 1ll
and there iz so much to finish before Tuesday. I told
her we could come over for the weekw-end &nd help out,

Fine] I need to attend to some business over there,

Joyce: But I wanted to go on the weiner roast.

Mother: But dear, you cen go another time, This ls an emer=-

geney. Just eall your friends and explain., They will
understand.

Joyce: I never get to go anywherel I don't want to go to

Aunt Busan's, If T don't get to go on the plenie I dontt
want t0 go enywhere., I think she 1s mean to spoll my
plens! No one wents me to have any fun, (cry)

Nerrator: 8o Joyee pouts and fumes all weaknaﬁﬁ, making her~

self thoroughly miserable and her famlly and relatives
very uncamfartable.

Do you know one who pouts or has temper tantrums
when he or she does not get things exsetly e&s they want
them?

Qr perhaps you know en individual whose personality
is overshadowed by a lasck of rasg;et for time. Lack of
promptness does much to ruiln an otherwlige delightful per-
sonallity.

How take the case of Betty and Jane. They had planned
to go to & football geme which they both wanted to see
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very much. The gams started st seven~thirty and Jane wsas
to get the tickets and mset Betty at the west gate 8t
seven, Betty hes the tickets. 8he is at the west gate,
but Jere hes not appesared, Betty 12 thinking:

Betty: If Jene doesn't hurry we will miss the kick-off,

Karrator: Time passes and thirty minutes later Betty is still
walting, but, oh my, she locks very upset. ¥o Jane yati
The crowds are cheering as they battle for the district
championship.

Betty: I sure would 1like to be in there watching the game; 1t
certainly sounds exeiting. If she doesn't hurry, we'll
miss the whele first half. Oh, there she comes. Well where
have you been for the past hour?

Jane: I'm so sorry Betty, but I sew Johnnie Harris and I just
haed to step snd telk awhile. And besldes who cares tc be
late at an old football game?

Betty: Oh wsll, come on, we can ses the lsat half.

Narrator: Betty certainly has admirsble contrel of her temper.
Many of us do not. Do you think of anyone who might have
lost her temper under such conditions as these and said:

Betty: 'Well, hurry up. I don't appreclete your having me walt
preactically all night. You knew I wanted to sse that game
from the beginning! I think you are the most inconsiderats
person I ever saew. I don't expset to ever go anywhere with
you again. Here, take your ticket and leth see the last
of it.

¥uslc~~football musle

Narrator: The charscter trmitz‘wa have mentionede~friendli-
ness, conslderetion for others, unselfishness, cooperstive~
ness, prompiness~-are all necassary for a plessing per-

sonality. But there are numerous others such as loyalty,
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sense of humor, willingness tc%aecmpt responzlibility,
and honesty.
We are sbout to look into the home of 3elly and Wanda.
Selly and Wenda are sisters. They are at home alone. When
their mother left to go marketling she asked them to clean
up the house while she wes gone. Lets listen,
Wenda: GCome on Sally, we'd better hurry and cleen the bedrooms.

Sally: Aw- I don't want to work now. I'm busy’' listening %o
the radio,

Wanda; All right Selly, get in here and hurry up. I can't do
it 8ll.

Sally: Just becsuse you're 2 1ittle older iz no sign you cen
boss me sround.

Naprrstor: How is that the way to develop desireble personali~-
ties? Oh, you say, they wouldn't aset like that anywhere
except at home,. Naybe not but humens are creatures of hablt,
If you are fussy, shirk responsibility end & gripsr at home,
its quite likely your habits will carry over into your life
outside the home.

ﬁaw‘mueh more desirable it would be if the two girls
behaved like this:

Wenda: Well, latls get started on the house.

Sally: O.K. 1t won't take long with both of us working at it.

Music

Narrator: Later we hesar

Wande: I'1l dust off this teble, and we will be through.
{(erash) Oh! I bwoke Mom's favorite vase!l

Mom: Hello, girls; I see you have things nice and clean.
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Wanda: Ybs; Mother but I brokes your favorite vase, I'm sorry.

Sally: It was an accldent, Mom. We'!'ll take our allowances
and buy snother,

Mother: Well, wa'll see-~but Janle and June ssked me to tell
you two to hurry down to the tennls courts snd give them
soms emmpaﬁizian. 30 seocot now,

Sally and Wanda: 0.K. Mom, bye.

Door slams

Karrator: Yes, we think learning to get along with others in
& sabisfactory menner is one of the moat Important lessons
anyona has to lsarn, Why don't we practice pleaaimg‘ﬁar*
gsonalitias on our family members more? )

Let's look in upon the Brown famlly. They are at
breakfast. Do you suppose they have learned the lesson of
gst?ing along wilth each othar? If they have they certainly
are giv&ng‘nu avidencs of 1t this morning. We find Daﬁ;
Sam and Hary at the table. Mom 1s in the kitchen. Father
is sitting at the table reading & newspaper, As he reada;
mnother (with her hair pinned up end cold ersam still on
her face) asks from the doorway=-

Mother: How do you want your egegs cooked, dear?

Father: Huh?

Mother: I said, "How do you want your eggs cooked?"

Fathert: Oh--uh=- I heard you. I think your new hat loeka pers
factly lovely, honay.

Mother: Ohl denry, why don't you aver pay any attention to
what I say? You're just not the same person that I married.

Father: But Janew=«
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Mother: Yes, and you just sit there hiding behind that news-
paper. Why it's elmost like I don't have a husband,

Narrator: As they continue to fuss Sem remarks--~

Sem: I just feel awful, We're going to have an exsm Iin history
today and I completely forgot to study for 1t.

Mary: Oh shut up! We don't want to hear about & subject as
unpleasant as dchool.

Sam: Yes, bute-

Father: Oh why can't you kids be gulet, We're not interssted
in what you do at school,

Naerrator: 5o sach has sterted the day. The mother wonders why
such a sharp, unhappy face looks back from her mirror. The
dad wonders why he has nervous indigestion and the kids,
well thelr folks think thelir insecure feelings, thet mood-
inesa, 1s Just a part of growlng wp.

Let's look in upon the same femlily. How much happler
it is when sach 18 as courteous to the other as if he were
& guest, )

At breskfast the famlily gathers around the table,
Each member of the family trles to be dressed neatly and
e on time, as & courtesy to the others,

Father is interested in all of the activitles iIn
which the c¢hildren participate,

Father: Sam, did you have & nice time last night?

Sam: Yes, Father, I did, Jane snd I went to the ﬁavias and then
had malts befors coming hame;. |

Mother: How 1s that play coming along~-ths one at school?

Mary: Ohl that reminds me., We have the patterns for the dostumas
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that we are supposed to use. Do you think you might pos~-
8lbly be sble to make 1t bsflore Friday?

Mother: I think I may be able to.

Mary: Of course 1f 1t will inconvenlence you about your club
meeting I don't want you to sew today.

Nerrator: And sc the conversation continued in & pleasant,
tactful way,

Musie
Narrator: We have sttempted to illustrate desireble and unde~
sirable types of personsal behavior in our program today
to f@eué_yaur attention on the value of a ﬁasirabla penr«
sonality.
Be with us again next Tuesday when the Wylie Home~
makers wiil again be on the alr,

Thems song

Radio 3eript ¥o. 2
Theme song
Nerrator: This 1s your Future Hememskers of the Air Program,
ﬁraugh@ to you today by the first year students 1nvh@ma~
making of Wylle High School.

We have been studying home and family relations in
order to determine those factors which make for hsppy,
congenial home 1life. We think that the home hag besn and
is one of the most influentisl institutions in our land.
It 18 in the home that & child first learns respsect for
the truth, reverence, cooperation, independent and group
thinking, scceptence of responsibility, aalf-velianae; and
loyalty. |
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A home 1s the place whore a child should develop &
fealing of security. It should also help develop within
the child an appreciation for besuty, and the abliity to
live hermonicusly with others or to adjust himself satis-
factorily to the culturs in which he lives.

The playlet: we are presenting today was written by
the class and is intended to portray a family whieh dls~
regards some of the fundamental prinelples of successful
family life. |

hks we first observe this family, notlce the lack of
cooperation, the lack of consideratlion, the unwillingness
to sccept responsibility. The characters are:

HBr. and Mrs. Holt

Mr., and ¥rs., Johnson

Mr. 8imons, the boss

Jimmy, the nelghbor boy

Mr. and Hrs, Jackson, the neighbors

Junior

Peggy

Aunt Medge

Narrator ,

As the scene opens we find ourselves in the Holt hiome.
Mr. Holt is reckleasly rensacking the living room in sesrch
of the avening psaper.
¥rs, Holt is preparing supper, while the two children are
engeged 1in some myasterious activities of their own. There
1s a feeling of tenslon throughout the home. They must _
not have learned how to work and play together. Leths listen!

Pop: Hadallne! Where is the paper?

Mom: I don't know, Bob. It was in the living room & while ago.
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Junior: Pop, make Peggy glve me the funnies,

Sister: Daddy, I had it first, and besldes I'm not through
cutting out the fashions,.

Pop: What? Cutting up my paper! |
Nprrator: Don't blow your top, Fop. Just celmly go up after it.

woeﬁﬁl; Thera's ﬁhe door bell and you're oﬁly half way up,
Hom: Eab; the door, go to the door!

Pop: Oh, go yourself! I'm trying to rescue my paper from your
fashion~¢lipping daughter.

Mom: But my hends sre in the blacuit dough and I can't do two
things &t once. You go.

Pop: (Sighs, descending the steirs) My! can't & men have any
pasce and gulet in his own home? You'd think I was a mald
around here. (opens door)

Aunt Madge: Is that for me? If its Mrs. Twitty, tell her to
come right up. Is 1t? Is 17 Well tell me, is 1t?

Pop: No, no, nol It isn't Mrs. Twitty. And 1ts not for you,

Nelghbor Boy: Good afternoon, Hr. Holt. Is Junior home?

‘Pop: Yes he 1s; come on in if you must,

Neighbor Boy: Why, ir. Holt! »

Junior: Hi, ya, Jimmy! Come out on the baek porch. I'm making
a kite. I'1ll be there just as soon as I cen swipe more
newspaper from Sis.

Pop: Jed-me=i=o-p,

lMlom: Supper!

Nerrator: What e femily!

Pop: Supper, supper, supper, that reminds me, Madaline. I ine
vited Mr. and Mrs. Jackson and the Boss over for supper
tonight end I haven't read my psper yet!

Mom: Your paper! How csn you think sbout a little thing like
e paper at a time like thls. Get in here and get an apron
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on. Junlor run to the store and get two quarts of lce
eresm, 2 loaf of bread, and = pound eof slieced hem. Bob,
what time did you ask them over? Peggy, reset the table.
Aunt Msdge, straighten the living room. :

Aunt Madge: But Medaline dear, you know I just had my nails
done this alternoon.

Poggy: But Mom, I've got 2 date and I'm not helfl dressed.

Junior: Sinece sveryone slse 13 having company, why don't you
stay too.

Kelighbor ﬁﬁyz wgll;4aiﬂaa you insist, I guess 1I'1l1l just have to.
Pop: J=u~n~i-o-r}

Junlor: Got to run naw;?api Mom says go to the store.

Narrator: So time passes all too guickly.

Mom: There they are and I forgot to put the bread in the oven.
Junior, go to the door,

Junior: Aunt Madge has seen to that. |

Aunt Medge: It's been simply sges since I have Qaan you., Won't
you please come in? But I know an important men like you
must bes kept terribly busy. Do slt down.

Boss: Thank you, Miss maage.’

Door bell

Hother: Madge, won't you go to the door?

Madge: But I'm terribly busy, Madaline; send Junior.

Mom: They ars washing up. I'l1l go. Good evening Mr. and Mrs.
Jackson. Won't you come in? lindge and Mr. Slmms are in the
living room. Won't you join them?

My, and Mrs, Jackson: Thenk you.

Mr. Jackson: Hello Simms, How's business?

¥rs. Jockson: How are you, Madge?

Medge: Ch, I'm not doing so well. I think it must be my liver.

Nom: If you'll excuse me, I'll finish dinner,
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Mrs. Jackson: Isn't there something I can do?

Mom: It will only take a moment. You stay here and visilt.
Bob! our guests are here,

Bob: Hello, everybody!

Narrator: 8nd so the group visits while the mother finishes
preparing supper.

Mom: Supper! In the dining room.

Door bell '

Paggg: 1711 get 1it, Mom. It's probably for me. (ddor apana)
some in, Johnny., I'11 be right with you. Itve got to get
my coat,

Johnny: Ges, you look snamzyi

Pop: You can't leave this house until you've saten.

Peggy: But, Daddyl ‘ ,

Johnny: But, Daddy! I mean ¥pr. Holt.

Mom: Bob, do you think that is really fair?

Pop: I most aerﬁain&y do. |

Junior: Hun, I guess you'll esat.

Madge: My dear Nr. Simmns you musy excuse them,

Jims Yes, you just slmply must.

Mrs. Jeckson: Your daugnter made s date with my son and I do
think you should teach her promptness.

Mr. Jackson: I think she should eat myself, Any daughter of
mine would eat before she left.

Peggy: Well I just won't go at all.
Johnny: Oh, Pegl
¥re. Jackson:,ﬁem»,&on}~%illl

Mr. Jackson: Yes, dear,
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Mom: Bob, this will never do. We are not~-

Narrator: And so, after the guests are gone, the Holts declds
that a famlly council might help them to solve their d4if-
fersnces in s democratic manner and make their lives more
pleasent. Therefore, all members of the family, includ~
ing Aunt Madge, wre now gathered around the dining table
to work out @ plan for cooperative family living,

Bob or Fop: The Holt family will now come to order.,

Junior: C.K,, Pop.

Peggy: Yes, Daddy. ‘

Aunt Madge: Why Bob, I believe you have executive ability.

Mom: Bob aa&r; you're simply wonderful. May I make a suggestion?

Pop: Of course, Hun.

Mom: I propose that we go sbout this systematically. Lets all
meke a list of the things which cause snnoyance in our
home end then see how we can correct them.

Narrator: 8o, the Holts list all the things they can think
of which csuse diacord in their home, such as inviting
in company without remembering to tell Mom, failure to
help sround the house in emergenclies, lack of goopsration
and lack of respect for others' property. They discuss
ways they can improve thelr relations by rémmmbering to
be conslderate, helpful, asnd respectful of others.

The we lock in upon them agalin. It i3 evening end as
before, Mr. Holt is just coming in from work. As he walks
in we hear:

Popt I'm home, dear. How ars things going?
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Mom: Oh fine, but if you hadn't phoned ahead of time about
" the expected company, things wouldn't be going so smoothly.

Pop: Madsline, dear, where is the paper? I cen't seem to find 1t,

Peggy: Here 1t 1s, Daddy. I wanted to cut out the fashions,
but I can walt until lster.

Junior: May I use part of it for & kite when you finiah Daddy?

Pop: You can both have it as soon as I finlish reading it. It
wen't take long.

Door bell

Mom: Answer the door, Bob.

Popt Just & minute.

Friend: Hello, Mr. Holt, Is Junlor here?
Pop: Yes, he is. Junion, here's Jimmy.

Junior: Hi, ya, Jimmy. I'm fixing tc make & kite when Pop
is through with the paper. You can healp.

Jimmy: I can't stay. I Just came over to see 1f you could
go home with me till bed time.

Junior: Hey I Hom? |
Mom: I suppose so. Be nice.
Door bell

Mom: Oh do come in! Beb, here ars the Johneons. Please sit
down.,

Narrator: Everyone is having a pleasant evening when (door
bell)

Peggy: Hello, Johnny.

Johnny: Hi FPeg, ready to go?

Peggy: Yes, I've Just finished eating. Mom, Johnny is herse;
we 're goling.

~Mom: G.K. good bye.

Pegpy: Bye.



38

Johnny: Good night,
Pop: Be.in early.
Johnny: Yes, sir,
Narrator: They visit after dinner for a time and then de~
eide there is nothing like family singing to pass away
8 pleasant hour. 30, before Dad and Hr, Jmhnswh get out
the checker board, they sll gather 'round the piano to
indulge in a little hermony. As we }iaten ws hear:
Swing %@w-w Drink to Me Only-~ Holy, Holy, Holyw-
And 80, the Holts live happily with eamch other, and their
friends. They work hard at the job of making a success
of famlly 1life. They have found that difficultles arise
moat freguently in famllies when the members do not under-
stand how to establish and maintain happy relations with
| one another,

Tolerance and understanding are vitel in maintaining
'happy relations within any group., And successful family liv-
ing 12 not accomplished without effort, The means by which
happy famlily life i1s achieved will vary with individual
femilies according to their interests and needs; ?hevefara;
no set rules can be glven which will, if followed elaaely;
Yield & maximum of satisfection to all families.

But happy famlily relationships are the concern of
ehildren as well ag parents and when 8ll membars of the
family group cooperets, respect the rights of ethgrﬁ; and
#ach aceepts hils rightful share of reayonai&illty; in all
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probabllity they will find in 1t satiefying team work,
mutual loyalty, and real comradeshlp.

We have enjoyed bringing you this program on family
relations. Be with us agsin next Tuesday &t two fortysfive
when another of thiz serles of programs will be pregsented
by another homamaking class of Wylle High School.

Theme song
The broadessting seemed to raise the puplls! fesling of
personal worth. (One child with a2 very low I1.Q. was heard to
say "I wish I could be on the program every week. My aunt
sald I sounded like a real announcer!") However, many of the
youngsters exhiblted extrems nervousness when 1t was neces-
sary for them to speak in groups of apprecisble size. |
Ve roslized that the ébility to express oneselfl was a pre~ |
requisite to several of the goals the group had set up in 1ts
objectives; so Logether we outlined a cempaign to overcome
nervousness and timldity and to promote adeguate self expres-
sion at achool, at home, and in community affairs, The F.H.A,
planning eammitteavsuggeated 8 carnival, plann@&; put up, end
operated by homemaking students., After the working committess
agresd, the plan was submitted to the homemaking class groups.
As 1% was being discussed with the freshman group, one
transfer who had ranked only twelve per cent on self-reliance
and twenty-five per cent on freesdom from withdrawing tenden~
cles on Californie Personslity Test volunteered to help cole

lect bingo prizes; so she and thres other girls spent their
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free perlods for the next twe days solielting prizes for
the bingo stand.

The day preceding carnival night; she appeared for work
shortly after noon. When the carnivel started, this same girl
served as a barker for some two hours until hoerseness, not
timlidity, forced sllence upon her.

The carnival was only one phase of our cempaign against
timidity. It wes followed by e series of progrems whleh the
stuﬁenta; working with the F.H.A, program committee, planned
and pressnted to other students, community groups, sand service
clubs. o * 7

These experiments, however, reprssent artifielally con=
troiled situations, and I hopedto be able to study the behavior
of pupils in a natural situastion. In May such an opportunity
presented itsell. We were celebrating the opening of a new
school bullding with a dinner honoring our school benefactor.
Two hundred fifty adulds had gathered from all over the county
for the occasion. The choral club was to sing, and some ef the
homemeking girls offered to help the P.T.A, serve the dinner.
When several of the choral group failed to ayyear; thres of
~ the freshmen girls who hed been too shy to joln the choral
group at the beginning of the year; volunteered to put on robes
and stand in the empty places. Although they were not femiliar
with the words or most of the tunes, they stcod thave and moved
thelir mouths so effectively that those who hed not seen them

exchanging aprons for robes were not sware of anything unusual.
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Other individual group sctlvities were stimulated by class
discussions. For example: One group became very absorbed with
the problem of how to evaluate themselves as‘fmmily membersg .
Before this was solved to their satisfaction, the entire home~-
making club was drawn into the dlscussion and a check sheot
entitled "Are You a Responsible?" was drawn up by the combined
group, administered to all; and scored with much intsrest.

"Are You a Responsible?" offers nothing new in a check
11st. Its only diatinctlion iies in the fact that it was made
up by some £ifty high school students and represents all their
ldess as to what & responsible high school person should con-
tribute tc & family life. Table 2 llsts the home responsibili-

ties for which the group expressed concarn.

TABLE 2
"ARE YOU A RUSPONSIBLETY.

Humber of Students
Responsibllity Assumin Eﬁ?asgansibilit*
egulariy| Occasional or

Help prepare femily meals. . 2z 19 B
Select own meals . . + . . . 19 27 3
M&!’k&ting. ¢ & » ¢ % & s ¥ 8 19 an 4
Cook own breakfast . . . . 11 30 7
Prepare food alone for family 12 28 8
Walt on table o ¢« ¢ & « o & 27 12 7
Clear away dishes after meal 32 13 4
Woash disheB8. « o« o« o« o o s » 34 11 S
m‘y &13!1%‘3 » » - - * » - . L ] 29 15 4
Set table ® 8 s+ 5 » e s @ 31 12 &
Ganﬁimgo L3 » * * » LJ - « » L] 15 21 3.2
Buying clothes for self , , a7 10 1
Buying elothing for famlly . & 35 10
Meking own clothing. . « . « 4 30 16
Sewing for femily . . . . . 3 25 20




Number of ﬁgudanta ,
Responsibllit Assuming Reshonsibilit
= [Regularly |Uceasionaly|Never |

Personsl mendlng , + . z6 5 6
Family mending . « « 5 26 17
Pergonal laundry . . . g6 i8 &
F‘alﬂily }.aﬂnéx‘y « % s s 21 19 7
Personal ironing . . . 32 ig 5
Femily ironing . . . . 23 iz 156
Care of BicK o o o« o 26 21 g
Keep our room. « « + « 37 10 2
Kesp femily rooms. . . g8 18 &
Household repairs . . 1s 30 S
{Xaﬁ‘aﬁﬁing * o o s 4 o 20 22 g
Polish silverwars. . . iz 256 1g
Malke own bed ., . . . . 50 13 7
Make femlily beds . . . 18 26 7
Cleaning family car. . 7 26 i2
Yord care. « « « o o o 285 ig 5
Bweep porcheS. . « « 53 14 2
Sweep walks., . . . . . 28 15 8
Agsume vresponsibility for

younger children . . 17 19 13
Dress younger children 17 18 13
Feed younger children. 7 27 15
Bathe younger children ie 20 17
Help plan femlly expenses 1l 24 13
Plan psraonal expenses a6 18 6
Wash windows . . « « 17 28 3
c@m in on biﬁﬁa « o 9 25 i@ L)
Cere of chickens, pata,

livestoek . + . . . 20 18 10
Heng up own clothes, . 38 i0 3
Personal use of lelsure 29 20 0
Personal bshavior and

iﬁte@it? . &+ * s e 45 4 G
Be on time for meals . 33 14 2
Caurtwsi to family members| 42 7 0
Entertain guests , ., . 36 11 1
Run errandsS. o » 4« o o 54 16 4]
Supplement family income 30 18 1
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Other homemsking activities engaged in during the regular
school year included: & charm schoecl, & study of the social
customs of Mexico, craft work, the development of homemaking
skills to aatabiish better human relationships, recreational
setivities, e brisf study of parlimenteary procedure, a study
of the school lunahvpragram% to see how it could be improved,
g survey of our communlty to de£ermine local resources and
community eanditiana; planning the built~ins for the new home-
meking ﬂ@partm@nt; field trips, end group study of numerous
books, stories, and articles concerning femily 1life.

For exsmple, three hamamaking gronps spent some time iIn
the study of food, dress, sccial customs end recrsation of the
Mexican people. Then thely combined informetion served as the
besis for e Mexicen dinner for which these groups msde the
invitetions, menu, the table decorations, the program, and! the
costumes for waltresses.

In order to think this activity through, the entire group
found it necessary to meet and discuss the Jobs which would
need doing. Then, so &s not to interfere with the schedule of
tha rest of the sechool, esch cless group accepted the phase
of work which they had besn studying. As e result the freshmen
group mede Mexicen costumes, learnsd to serve the food proparly;
and prepared & Mexlcan folk dance to entertain the guests. The
sophomores plsnnaé and halpad meke the easﬁumag; helped zerve
the tsbles, and praparsd cther folk dances and songs for enter-

teinment; while the juniors made the menu, the invitstions,
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the programs, decorated the table, obtainesd cooperation of
some f[ifteen mothers in the preparstion of the food, and
served as hosts and hostesses to some sighty guests,.

Tho progress and results »f such an activity were svaluated
by ths puplls involved and, occasionaly, by others who were
affocted. The following are typieal remarks as the youngsters
attempt to svaluate thelr own efforts and those of thelr classe
mates .

"Iometimes we are & littls slower gettling startad than
necessary.”

"I think we would get more done if we worked in groups

and made thess place cards in sn assembly line fashlon,

Bue, you cut and each of us wili"%ut on just one color.

Tien Babs can wrlte on the names.”

"I 1ike the way evargbody did his 3aé when it was sup=~
posaed to be done."

"Itm tived. I wonder if 1%t was worth 1t?"

"Did you notice how scarce the voluntesrs were on the
clean-up job?"

*I had fun, When do we do 1t again?"
"You know we had thirty-seven people asigned for definite
jobs during the evening. Next time letls put mare psople
to work. I belleve we enjoyed 1t more than the guests."
Frequently some pupll ecomments:
"I think these that don't do thelr part ought to be mads to."
Then we go back to the fundamenial upon which we balleve
adult people opsrate, They do 2 Job or sccept a responsibie~
11ty not becsuse they havs to, bui becsuse they declde to

after waking a cholce.

The method of evaluating an activity varled with the type
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of experlence., Some studsent-tescher planned evaluation shests

used at various times throughout the first nine months of the

year are shown in Figures 1 and 2.

Item
uality of produet .

Acoept your shars of rﬁapenaibility will

York habits,. PO
Froperly groomed
Leave unlt clsan
Work quietly
Do not waste tim
Hork without too
Follow recipe
Be cooperative

. & » @
» * L * - * [ ] [ ] »
and orderly

&
much help

-

» *

ingly.

*

L 4

Contribute bto group discusasion « + o+ o ¢ ¢ ¢ »

L d

-

7 Valuve
. 20
. 20
. &5
. 15

Figure l--HEvaluation chart for a lesson in food prepa-

retion.

Evaluate yoursell and the other members of the group by
ehart, Then write in spsce below the

checking the followin
way you think we can

improve the class.

Not waste| Work ccept re- Lourteous| @ood
Time Quietly pponsibl- ‘ Laboratory
‘ , it , Procedure
Name REIGH PP [ VGl Gl PIP TGIF P %

Figure 2--fivelustion chart for checking laboratory

procaedure.

#VGwemvery good
Gwegood
Fewfair
Pewpoop
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Figure & shows & form which was used by pupfls\im eval~-

uating themselves end other members of the class at the.com-

e

pletion of 8 clothing construction unit.

&
a .
Neme g ° S ™ a o ©
Slex |5 | B s 8. B %
of o Burd & 3 -y °8 | uF g =
ot | 8 | 82 |8 | B|EE |35 B2k
ipil -1 Ol o 8 ¢ © ; g
= < w O o "o 843 > s> .
TF P Birmr oy (3 I R (6 A ey
= =

Figure 3--Evaluation chart for eclothing laboratory.
#Gemgood
Powfair

Pewpoor
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Flgure 4 reveals a chart which the stuﬁ@nha.ﬁﬁﬁg'in

order to svaluate degree of growth in the area of paraéﬁ&&x

scceptabllity.

Instruetions to puplls: Rank yourself and all members of your
group on the following chart which you helped to set up. Use
the following valuaa.

S-very good, 4~goecd, 5~avaraga, 2~poar, l~very poor

Individuals Observed

Does not monopolize

conversation . .
Control of temper. .
Benae of humor . . .

Objective
Felendly . .« « « + o
Taetful .+ « « ¢« ¢ &
Polsed o« o« o« o o o+ o
Kot concelted . . .
sin@@mo * & e & % =
- Hot gossipy. « « o o
Knthusiaﬁhiﬁ * ¢ s @
Interesting con~
versationalist . .
Trathful « « « ¢« &
Honest o o« « ¢ o « &
Not nosey. « + « + o«
Well groomed . . . .
ﬂiaﬁret& e ¥ » % & e
Vell mennered. . . .
Resourceful. . . . .
Emotional¥y stable .
Smath@tiﬁ s * »

L ]

Figure 4~~Eveluation chart onvpe?sonalkacceptability.
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A study of the various svaluations throughout the school
tarm indleated a very slow but rather consistent pupil growth
in personal and soelal adjustments, but occaslonally some
youngster or graup of youngsters would revert to an aarliar‘
or undsairsble pattern of behavior. There were, for instance,
two freshmen boys who had been paritners for some three months
when one declded he was dolng more than his shere of the work.
One afternoon I hesrd conslderable srgument coming from thelr
work unlt as the two prepared a simple maal; but they wers
not disturblng the rsst of the group so I sald nothing.

When it was almost time for the period to be over, I no-
ticed that the palr had clesned up and put away the dlishes as
usual. The cabinet and, in fact, the whole work unit locked
orderly but the two Jjust stood there glaring st seach other,
The broom and dust psn lay between them; send 88 they noticed
me approaching Bllly s&id;

"ltve done practiecally all the work today. Buck has
to sweep the floor."

‘"Oh," Buek countered, "I fixed the vegetables, washed
the dishes, and cleaned the sink and stove, Iea'gour time
to sweep. Beasldes, you got through before I did,

"Humph! That's just because you're so slow," Billy
retorted.

"Don't you know you are suppossd to cooperats?!
Buck pleaded,

"Look who's talking," Billy sald, end then to me,
"Don't you think Buck should sweep the floort"

,  "Well," I answered, "Its up to you two to figure out.
Its your floor so you're the ones to clean it up.”
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"Say, " Buck offerad, ”gau draw & line down the
middle end I'1l do my half.

"No," I repeated, "Itls your yroblam. Sea 1f you
ean't work 1t out for yoursslves.”

And as I was helping one of the other fellows put away
the supplles I saw Buck grin; lean over and hold the dust pan
while Billly swept in the trash.

After working with these groups for the nine months of
the regulesr school term, the rather subjesctive observations
made during the time were supplemented by the second admin~ _
istration of the Californie Personality Adjustment Inventory.

Until the elose of the nine months session there wae no
difference in tha‘mann@r in which the nine and twelve months
groups worked, with the exeception of the planning done by the
twelve months group fcr summer experiences, _

In order that the summsr experiences might be based upon
pupll snd femily needs, we used the informetion on the indi-
viduel's "Are You 2 Respensible?” check sheet in helping the
children plan summer gxpariama&# which would stinulate their
growth as indlviduals, as femily m@mbars; and es citiaéns of
the community.

Such summer experlences included, in some aaﬂaa; complete
management of the home and younger children. Others, less in-
clusive, involved problems selected from the areas of market-
ing, elothing, ehild care, faod; home im@re?amant; or time
and monsy menagement.

For example, one fourteen year old girl's home expsrience
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eonsisted of taking care of the home and two younger children
while her matﬁer worked outside the home. Her plen read some-
thing like this:

"During the summer monthe I intend to take care of our
home while my mother works in a factory, As she will have to
leave for work at seven~thirty and will not get home until
after five, 1t would not be falr to expect her to do 81l the
house work tn@; 8o that's where I come in. I figure I can, )
with the help of my nine year old sister and little brbth@r,
get most of the work done bhef'ore mother gebs home from the
factory.

I csn cook breskfast while mother and daddy dress for work.
Then, after they have gone, I will make the beds while the two
youngsr ones clear the breakfast tsble and wash the dishes.

My brother can pleck up the papers end magagines while I
give the house a gulek going over, ”

Some mornings I will have to can vegetebles or frults,
and some mornings will be spent sewing, for I sxpect to meke
my school clothes for next year,

Six days a week I will fix lunch for my &adﬁy; my brother,
my sister, and maaelf; After we have eaten, I'll wash the
dishes and the kids can teke turns clearing the table and dry~
ing the dishea.

After daddy hes gone back to work and the younger ones
go out to ylay; I can read, sew, listen to the radio; or rest

excapt on the two afternoons each week when I wash snd iron
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the family leundry. About five o'cloek sech afternoon I'11
start supper so 1t will be reedy by the time our folks get
in from work and rest s bit.

Mother and I will do the dishes after supper before I
go out op settle down for &n evening at home.

When emch of us does our share, the work of our family
runs smecothly, and there 1s not too much work for any one of
us.”

Another child decidsd to redscorate her room during the
sumper months. She patched and painted fad@d wall paper, re-
finished the furniture, dyed and rs-hung the curtains, end
refinighsd the floor.

Of =ourse the indilvidusl asxperiences were as varied as
thie needs of the puplls, sc ne two were slike, The group sx-
periences did, howsver, bring various groups of pupils to-
gether 1in the solution of & common problem,

For instance, the freshmen group took the responsibility
of studying, selecting, and purchasing the kitchen and leun~
dry equipment for the new homemsking department. This group
visited many household equipment departments in Dellas where
they had the opportunity to study snd select dishes, glasssware,
8llver, cutlery, small uténails, kitchen aaaasaaviea; and an
sutomatic washer.

A group of second year girls sxplored the drapery depart-
ments of many stores in order to select material for the dew

partment's kitchen, bed room, and living room windows,
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Some of the homemaking puplls sssisted in planuing and
opsrating the "plsy school®™ which i1z offered each Suumer as
& community service by Puturs Homomekars Club. |
Indiviéu&l and group experliences were supplemented by
various recrsational activities and by flald trips through
& bakery, an lce cream plant, an instltution for correction,
The Dally Times Herald Bullding, the new Dr. Fepper Bottling
Co., and various wholesale and ratall esteblishments.
Throughout the asummer, those in the twelve months program
worked with thelr selscted problems, The horemaking librery
and pu§i1~par5nt*t@aﬁhar confarencas served to gulde the ohild

in his approach t¢ new problems.



TEST RESULTS

When the formal school year began in September, 1949,
the individusls in both the nine months and twelve months
groups were retested in order to study chenge in individuals
and groups durlng the summer months. _

The battery of tests given at stated intervals through~
out the year indicated that the pupils in the twelve months
progream hed an average 1.Q. of nlnety-one and a chronoclogleal
age of fourteen. Those in the nine months group had an average
age of fiftean end an I.Q. of ninety-three. (I1.Q. detsrmined
by Celifornia Test of Mental Maturity).

A study of the test scores from September, 1948; May, 1949,
and September, 1949, revealed the followling facts concsrning
growth:

Flgure § shows that in the area of Worthy Home Membership
those in the twelve months program made an average percentile
rank gein of twelve durling the nine monthe of the formal school
year and thirtesn during the summer months.,

Those in the nine months group took an average drop of
twelve in percentile rank during the first nine months but

recovered four polints during the summer.

65
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Average P tile Fenk
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Figure 5--ibrthw Home Membership as shown by Section 6,
Lewerenz's Orientation Test.

Figure 6 shows to what degres change occurred in the re-
lations of nine months, twelve months, snd mixed groups.

‘r?mn: T o ._mw
42

: .
36 .

3 == 7

28| -

EEs

1
.Oﬂ& ] » » K - B . 4 B _h B -
S L Wy e ®u® MOEr. = 12 mo. gr. = mixed gr.

Figure 6--Percentile gain or loss as shown by Worthy
Home Membership, Seetion 3, Lewerenz's Orientation Test.

As the groups are not equated, a comparison of one group
with the other would not be justified. However, a study of the

graph shows a definlite upsurge in progress lines during the
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summer months, indlcating that summer progress was more papld
than thet in the winter. A ,

It might be of intarest to note, in passing, that in the
area of Home Membership those who were experiencing their first

twelve months progrem mede an average gain in percentils rank

- of five points during the summer, Those who werse participating

iﬁ their second twelve menths progream mede an average geln of
nins and one-third points in percentile rank. Those having hed
two previous twelve months axpﬂm&ancaw‘anﬁ"sngégééwiﬁhﬁégwﬁiné

montha prograu only made an aversage percentile gain of four end

anawaighthigeinta a8 shown in Fligure 7.

18 _months group
i2nd year group
{18t year group

* Q Q o 0 O [ * LA .
T1 B 3 4 5 6 7 8 9 10
Flgure T--A compariscn of growth made by first, second,
and third year pupils,
These findings concerning percentils rank in Worthy Home
Membership did not correspond to the percentile rank in the Fame

1ly Relations Subjective Test 10, California Personality Test.,
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Flgure 8 shows the following changing status in family

relations in the groups,

Percentile |Distribution of Rank Over Twelve Wonths Yericd
Rank Nine Months Period S. Nonths
90[” =~ '
85' B
7o ot
/
: = '
55 ot
50]

! 40 : ' ; - i !
ﬁd&th. E ® kS - ° o o . o 4 ° 2 ”
® =1m.——=9”.g’.-—-——=12m.y. = Home

end ﬁluily Relations Mixed group.

Figure 8~-Percentile rank as indicated by Sub. Test 10,
California Personality Test, Family Relations,

This datum indlcates that one's worthiness as a home
member does not reflect the way one feels toward the membars
of his family,

The percentile rank throughout the year for the three

groups observed as indicated by Lewerenz's Sub, Test 6, Worthy
Use of Leisure, is given in Figure 9,
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Average Percentile RAnk | e
T&% I Sept., 148 s I Seot o 1005
12 mon
_ group 501Q/28 44*/23 47IQ/2§
9 months
} o Krou 3% 406/8 304
group 217 o 39% 9 gradusated

Figure 9=-~Averags percentile rank as indicated by Sub,
Test 6, Lewerenz's Orientation Test, Worthy Use of Leisure.

The twelve months group geined twelve and one-half in
percentile rank during the nine months period and four in
rank during the summer. This caused a slight break in the .
progress line for the year<round group as. shown in Figure 10,

| Percentile |Distribution of Renk Over Twelve Months Feriod
Rank Nine Months Period 5. Months
45
40
S0L__—
25 e
20l .
Uonths . @ B . B B " . . o . . .
= 1 mo. = 9 mo, gre —— = 12 mo, gr. . = Mixed

;;35# in family relations

Flgure 10--Average Percentile Rank on Worthy Use of Lei~
sure as shown by Lewerenz's Orientation Test, Sub. Test 6.

On this same test the nine months group gained only one
in percentile rank during the school year and lost ten during
the summer monthe. This caused thelr progress line to make a

definite downward turn.

A study of the results of the California Test of Personality
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revealed the following changes in the nine months; twelve
months, and mixed groupe respectively.

Flgure 11 shows that during the nine months of the formal
school year the twslvs months group gained five in percentile
rank as compared to their gain of twenty during the three sum-
mer months. The nine months group gained twelve in percentile
rank during the first nine months and thirteen during the three
summer months. Largest gain during the nine months was made by
the mixed group who progressed thirty in percentile rank, This

group was not available for retesting in Septembar, 1949,

[Percentile |Distributlon of Wank Over Twolve Wenths TsrTod
_Rank Nine Months Feriod S, Months

65|

38| o

30| = 2

25 -

B - -
-DBE_I}_I_ .r L3 » . . - - - . . - .

. =1 mo. = 9 mo. gr. —— = 12 mo. gr. . = Home
and fluily relations group

Flgure 11--Change in Percentile Rank on Sub. Test a;
California Personality Test of Self Reliance.

This seame graph indicates that the learning experiences
participated in by the students during the summer months pro-
vide a greater opportunity for growth In self-reliance than
those used during the formal school year,
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Howaver, Figure 12 shows that

sense of parsonal worth during the

the child devalops a greaater

formal school year than when

he 1s working with less formal guldance. The twelve months

group advanced twenty-eight in percentile rank during the first

nine months as compared with no ga
The nine months group exhibit

the beginning of the study; galned

in during the swmmer.
ed a high percentile rank at

8ix points during the school

year, and showed no progress during the summer monthsy

FOI‘GQ!!EIIQ

Distribution or Hank
Nine Months F

Over Twelvo WMonths rarlod
S. Months |

eriod onths

Norm 1

95y

...
.

80

70

6§==—“:fJ;

6
5

50
4

40

385

3

Months

=1 Moy —=w = 9 mo, gr, — = 12 MO. gPr.

and fsmily group,

Flgure 12-~C
California Perso

hange in Percenti
nality Test, Sense

- +-

. = Home

le Renk on Sub, Test B,
of Fersonal Worth.

A study of FPigure 13 shows that the nine months group

(ehronological age 15) progressed

twenty in perecentile rank

during the winter as compered with six during the summer months

while the twelve months group (chronologisal age 14) lost five
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in percentile rank during the formal school yesr and mede no

gain during the summer months,

Percentile jDistribution of Heank Uver Twelve Wontrs Terlod
N Nine Months Feriod S. NMonths

65
6 ;

Konthl » a ° ° - . . B . - . .
= 12 mo. gr. . = Home

» « = 1 mo, =9mo.gr.
and family rolations group.

Flgure 13--Change in Percentile Rank on Sub, Test ¢, Cal=-
ifornia Personality Test, Sense of Personsl Freedom.

This datumelso reveals that the oldest chronological age
group progressed at a more rapid rate than the other groups.,

Figure 14 pictures the degres to which the groups de=-
veloped & feeling of belonging, Working closely with their
respective family groups might acecount for the rapid growth
exhibited by the twelve months group during the summer,
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[Percentile |Distribution of Wank Over Twelve Wonths Perisd
Norm ine Months Period . Months

90

85

80

75

20

65’
60
55

50

45

40

Months

o « =1 mo,

Pigur

e l4=«Chan

Feeling of Belonging.

= 9 mo. gr.

= 12 mo gr. .

e = mixed gr,

ge In Percentlle Remk on Sub, Test D,

A study of the child's progress in freedom from with-

drawing tendencies as indicated by Sub, Test 4 of California

Personality Test may be found in Flgure 15,

[ Percentile | Distribution of Fank Over Twelve Worths Pericd
Norm ne Months rerio « Months
70} P
6
6 ——
5 B ———
50
4
3
30
2
1
10
Ho‘nth‘ - L - - - - - . - > - .
. = 1Moo e = O MO. GPe—u = 12 mo gre — .. = Home
and famlily relations group. :
Flgure 15--Change in Percentile Rank on Sub. Test E,

Freedom from Withdrawing Tehdencies.



As shown in Figure 15, the twelve months group made more
progress during the three swmmer months than during the en-
tire nine months of the school year,

The nine months group's progress chart shows a slight
break during the summer monthsj; however, some progress §s in-
dicated. This difference in rate of prograss would seem to
indicate that the summer experiences do promote freedom from
withdrawing tendencies in the child,

The decrease in nervous symptoms during the summer 1s obe
vious in both the nine and twelve months groups. This fact is
pictured in Figure 16. The individuals in the twelve months
group, however, do not appear to be as free from nervous symp~
toms as those in the nine months group,

“T;i:cﬁfilo_

60
L)
50
45
40,
35
30
25]

15}
Months s . . . - B . - . o] B » !

=E1lmo, = 9mo. gre__ =12 mo. gre .. = Home
:33'?:-111 relations group.

Figure 16--Change in Percentile Rank on Sub, Test F,
California Personality Test, Preedom from Nervous Symptoms.



Figure 17 shows the status of the nine and twelve months
groups on social standards at the beginning of the study, at
the close of the formal school year, and at the end of the

summer ,

ercentile |Distribution of Hank Over Twelve Months Period
N3 3. Months

Rank ne er .
’s "
70
60
el
lonm' . . L] . . - - - - L]

= 1 mo, = 9 mo, sr.——=13300 Brs = = Home
and fnnily relations group.

Figure 17--Change in Percentile Rank on Sub. Test 81
California Personality Test, Soeial Standards,

In the area of soecial lkilll; as in that of soecial stand-
ards, the twelve months group shows a loss of learning during
the summer months. This 1s not true of the nine months group .
The degree of change 1s pictured in Figure 18,
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o N

Percentile |Distribution of Score Uver Iweive Months Period
Norm Nine Months Period F. Months

- =0
70

2
40
35

30
25

Months A . oo ° . . . ° . 4 ° o °

. = 1 mo,. = 9 moe gre e = 12 MmO, gre o = Home
and itnily relations group.

Figure 18-~Change in Percentile Renk on Sub, Test 2B,
California Personality Test, Social Skills,

Figure 19 reveals that the twelve months group showed
the greatest decrease in enti-sociel tendencies during the

[Percentile |Distribution of Scors Over Twelve Months Period
Norm e Months Period . Months
80 4
75 —
70 : V.
65 2 .4
60 : Z
68
60
“ﬂ
40
Ien‘lg_]&l . . - e s s ® s o e ° 8
« = 1 mo, = 9 mo, gr. = 12 mo. gr. ... = Home

amily relations group.

Flgure 19--Change in Percentile Rank on Sub. Test 2C,
California Personality Test, Anti-Social Tendencies.
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summer months, Greatest total percentile gain during the year,
however, was made by the nine months group. The progress ex-
hibited by this nine months group during the summer months was
only forty per cent as rapid as that made by the same group
during the winter months,

A respld loss of percentile rank in femily relations dur-
ing the summer months is shown for the nine months group in

Figure 20,

[Percentile |Uistribution of Percentile Rank Over
Norm Twelve Months Period
Nine Months Period J. Non

= 9 mo,s gle . = 12 mo. gr.. = Home
and famlily relations group

Flgure 20--Change in Percentile Rank on Sub. Test 2D,
California Personality Test, Family Relations,

During the summer the nine months group showed an ac-
celerated rate of growth in school relations, but the amount
of percentile gain made during the three summer months was
the same for both groups. The degree of progress is illustrated
in Pigure 21,
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Percentile
Rank

'Fﬁxtribution of Percentile Rank Over
3 Twslve Months Period
.ne erio

. Months

—. v

Months

pEr————

> L] L] ] L] L [ ]

.

]

L] &

s = 1 mo,. = 9 mo. gre —1.
and ?nnily relations group.,

Flgure 21-~Change in Percentile Rank on Subs Test 2E,
California Personality Test, School Relations.

= 12 mo. gle —w.. = Home

There seems to be no correlation between the degres of
development 1n home, school, or community relations. Figure 22

shows that both the nine and twelve months groups dacreaaod_

in percentile rank on community relations during the summer.,

N¥ine Months Period

TPercentilie 'Piitribution of Percentile Hank Over
Norm s Twelve Months Period

18- Nonths

Months

I__!_

'1.0.——_89-°|8r.-——-.18“.
amily relations group.

hange in Percentile Rank on Sub,

an
Figure

22«=C

California Personality Test, Community Relations,

gre

= Home

- —

Test 2F,
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On thess twelve subjectlive tests from the Californis
Test of Personalisy, the twelve months group showed an in-
¢reased rats of prograss during the summer on six of these
taéts,,namﬁlyz aalfuralianae;xfraadam from withdrawing ten-
}&eﬁaiea, fresdom from nervous symptoms, feeling of belonging,
anti«~soeial tendencises, and family relations, On school relations
the rats of progress remsainad the same for the summer and the
school year, _

In sense of psrsonal worth and sense of parmunél fresdom,
~ no progress was made, but the perecentile rank did not de-
.éhaaaa. Seores on subjective tests in saeiax,at&n&arﬁs;,aaﬁ
clal skills, and community relations showed definlte loss
during the summer months,
| The scores from the tests of the nine months group indi-
aataévan Increased rate of prograss during the summer. months in
fiva;&reaa, namely: self-raliance, fresdom from narvaassgymgn |
:téﬁs,lfaaling of belonging, social skills, and school relations,

In subjective tests, "sense of personal freedom” and
~?§ﬁéiﬁ1 stendards® the rate cf progress remained %ha‘anﬁ§ aur9
‘-iﬁg7tha summer snd the school yeer,
“‘*lfﬁﬁg rate of progress wes slightly less in "fresdom from
”ﬁiﬁh&&a&ing tendenciez” and"fresdom from anti-social tenden-
‘#iaa* during the summer, although progress was mads.
j:    Sasras on "family relations” and "community relations"
showed a definite loss during the summer montha. The following

 g§ﬁph5 Figure 23, shows growth in the area of socecial adjuatman%
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and the area of personal sdjustment from the viewpoint of

class groups.

TPereontile L bres Sell _ : :
| 80 _ ‘.L
70 : .
60
50 R S AT PRE N 1R AP O T 2L 5.2 ool it .

100 - . s o s . “ ® . - o e
= 1 M0y~ = Freshmen boys .. = Freshmen girls
= Sophomore girls . = Junior girls s = lixed gr.

Ftenra 83-~Percentile Norm on personal and soeial ad-
justment by class groups as indicated by California Person-
ality Test.

Figure 24 shows the average scores and average

norms when all areas of adjustment are combined by eclass groups.
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Average Score- Average Norm-
J]__Total Adjustment - {| Total Adjustment
'"Eopt.,ﬁ May .Bept., Sept., May Eopt.,
loroups | 1948 1949 fo49 1948 1949 949
8 n
G | 13547 | 1448/7 | 1405/7(| 30%/7| . 54%/7 50V
resnmen
| Bors 116%9 | 14078 | 144 2279 |  44%9 | s61/9
ophomore
oirls | 145%6 | 101%/6 | 2465/ || s555/6| s28/6 | 555/
Junior 5/
Girls | 140% 9| 1526/9 | 140 45 665/ 9 | 827/
Mixed
croups | 15¢%5| 155%/5 ] - 36 705/9| <

Figure 24--Total adjustment &s indicated by California
Personality Inventory, by eclass groups,

When these norms are graphed in Figure 25, one may see

the total growth in relation to class groups.

Percentile |Distributions of Norm Over Twelve Wonths Pariod
Nine Months Period S. Months

Norm « Mon

80
75

70
65

60

68
5C

45

40

35

30

20

| lonthl @ - . ° W . » a o o - =

. e« =1 mo, = Freshmen Girls

= Freshmen Boys
——— = Soph. Girls . = Junior Girls

= Mixed gr.

Figure 25--Graph showing average percentile norm dis-
tribution through year by classes as indicated by California
Personality Test. :
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ﬁ‘ignm 26 ahws the avam{g& tatnz @éjusmmb. percen

norms of the nin@ and twelve manths grﬁﬁpa raspsativaly;ﬁ;;if%

{

Average Total Adjustment Percan 1a~ﬁérm
, ﬁrgggﬁ. Sept., 45, Hay, ' 43 ﬁep%.,'&

‘ M. g ¢ : - ‘.

’ ‘I.Q. o0 j
bAope Y4 I B0 - 45 | B9
Q~mﬁ. Er. kD

__&_gﬂ 161 40 70 85

; FPlgure 86«-Total adjuatmwnt percentile

norms ag revealed by Californis Personality

Test, v

When these figures are graphsé, Pigure 27, one cen see

that the nine wmonths group gained only fiftagn points during
the summer as compared with a gain of thirty during the winter,
The twelve months group, however, gained fourteen in percentile
rank»during the summer azs compared with e gain of rifta§ﬁ dure

'1ng the winter,

Plstribution of Percentile Norm Over
Twelve Months Perlod o
;Av., Hoprm Nine nths Ferlio %,,anhha
GOl , - ‘
80 _
70 -
801 - =

mmthﬁ s h K -9 . ‘& » » 'o_‘ L I. ® o ®

‘ -« 1 O . - S 9 mé., gr“ . ‘ = 12 mo . gI“v.

Figure 27--Total adjustment of nine and twelve months
groups, California FPersonslity Test, :
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| Figuvaa 28, 29 an& B0 r@vaal ﬁh&t»paraﬁmt1 ;v >
changes in total adjustment as relaﬁaﬁ to I.Q. The ?G~@Q“*mﬂ -
I.Q. group made sleven and two-thirds polnts gﬁin during e
" school year and lost four polnts during the summer, even
thaugh they were all &ngaged in the summer prsgram.

- The 80-89 I.Q. group gsineﬁ thirty-three pointe in parml'
éantila norm during the fornel school term and lost three
points during the suMmmsr.

~ Those of the 20-99 T.Q. group gained fifty one &ﬂv*ng the
uine months school term end twenty-two during the summers
_ Thavgroup with an I.4. of 100-10¢ gained thirtesn In
perecentile norm during the school term and fourteen during
'th& BUENGY o
Those with an I.3. of 110~183 gained only flve psreentile

rank points during the school term and two durlng the sumnere

Group | Percentile Rank During While Yesr

. 5 10 15 2 2 30 35 40 45 50

70-79
| 80-89

$0-99
10Q-
109
130~
18&

Figure 2$~~?era¢ntila ﬁarm enangas during yaar aa rew‘
lated to DQ‘ :



“E'Qé
Group

70-79 o
80-89

90-99
100~
100
110-
{123

~ Figure 29e«-FPercentile Rorm gain or loss dnrihg summer.

T.Q. [ Tercentile Nenk Lverags | rercentile. rercentile
Group . Sept. | HAY Sept. Gain in Gain or Loss
t 11948 11949 1949 13 §nﬁhhﬁ | 5. Honths
{7079 | 24 | 40 36 | n¥s |

80-80 | 35 71 69 P33 ~ -5
jg0-99 | 32 62 g4 | 51 1 =2

" | eo 61 1 IR

1109 80 ! 75 3 | 14

110~
|3zs 55 | 58 60 B 2

Figure 30~-Percentile Bank changes during the twelve
montha period,

Flgure 31 pletures the total adjustment of the different
I.Q. groups ez each developed throughout the twelve m@ntha of
the study.
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e — e

Percentile FPercentile Renk By 1.Q. Groups
Rank ne eriod : . L
w :
85 3
80 -
75 g
70 e
65
60
586 S e
50’
45 g o
40’
35
30
256
'onth,!_ y - a a A 2 2 2 s . - _ . .

. s = 1, mo, == = Pupils with I.Q. of 70-79

- = Pupils with I.Q. of 80-89 — = Pupils with I.Q,
of 90-99

=== = Pupils with I1.Q. of 100-109 —— = Pupils qith I.Q.
of 110-109

Figure 3l=-Percentile Rank in relation to I.Q.



SUMMARY AND RECOMMENDATIONS

' The evidences of growth obtalned during this twelve
months study support the theory that a sontinuous program
in homemaking offers greater opportunities for growth in per-
sonal and social adjustment then does the shorter progrem,

On the besis of these data we find:

.1s Puplls participating in the summer pregvam axhibit

~greateyr scceleration of growth during the summer
. months than those in the nine months program.

2. There ls a relation between the numbak of previous

"~ twelva months experliences and the degree of growth
auvin@ the sumner months .

5.V¥h@sa in the nine months progrem with two previous
twalve months experiences showed an ineressed rate
of growth during the summer months.

4, The mixed group made the greatest total adjustment
during the school ysar,

5. There 12 no correlation between worthiness as & home
member and the way one feels about the members of
his ¢ &mily ™

6. Socisl stendards do not develop &s rapi&ly as the
ability to perferm socisl skills,

T. There 1 8 correlation hestween fresdom from with-
-drawlng tendenclea and feeling of b@langing.

B. As the feeling of belonging becomes grester, enti-
social tendencies are less frequent,

9. There is a definite pattern of progress as related
- to the I.qQ. of the pupll.

10, In some of the areas tested the growth of the nine
months group exceeded that of the twelve months

74
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group. 1t may be mesumed that this growth waes due

te the veriances iIn cholce of expsrlences, methoeds

of procedure or any of the other verisbles affect«

ing the rate of individual growth.,

it is recommendsd, on the busis of these findings, that

the year-round homemeking program be more clossly related to
students ' needs, interests, and sbilities, and more clossly
coordinated with problems in family and community living.
Since the informel problem method of guldance used during the
- summer monthe produced growth at a faster rate, it is recom-
mended that e total school program might be developed which
would meet the nesds of these puplls mores effectively end of-

fer guidance in leisurs time activities,



APPERDIX

A eopy of the "Letter of Zn@niry“ which was sent to
State Supervisors:
Home Foonomies R.T.8,7.C, Denton, Texas
July 10, 1947 |
Dear Kadam:
Have any studles of the twelve months homemsking pro-
gram been conducted in your state homemeking depart-
ment? If so, how were these studies conducted, and
what technigues were used in svaluating the program?
If your department has made no study of the twelve
months program, do you know of eny school or university
which has done & study on that subjeet? Could you fur-
nish the names of such institutions in order that
inguiries may be sent them?
Very truly yours,
SCHOOL OF HOME ECONOMICS
The states from which replies came concerning twelve

months programs werse:

Arizona , Louisiana New Jarsey
California Maryland Kew Mexico
Connecticut ~ Massachusetts .~ New York
Illinois Michlgan . . Oregon
Indiane Missouri Bouth Dakota
Iowa . Nebraska Texas
Ransas New Hampshire Virginie

‘ Wyoming

76
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TABLE 3

PERCENTILE NORHS ?SR ALL PUPILS lﬁ WﬁRTﬂY ﬂ&E ﬁﬁ
LEISURE AND HOME MEMBERSHIP AS BSTABLISHED
BY LEWERERNZ'S ORIENTATION TEST '

.?aggant&ia,ﬁavma in ¥ ?agganﬁiig ﬁgy?sazg
ome _Memberahi orthy Use of Lelsure
A Q* ’ 1 : 52 o , r 0}, 3 .
8 10 42 2g 54
83 84 54 w1 73
- 47 47 | 54 47 22
10 1 | 26 - g 10
10 54 42 37 48
51 42 42 5 16
a7 37 42 42 22
8 | 8 10 1 B4
47 80 1l 3L 1 73
5 13 4% 7% - B6
37 | 64 42 47 60
94. | 83 ao 96 60
31 47 42 47 42
&7 |7 42 | 89 1
5 8 ) 47 6
22 13 B 10 1
8 8 10 22 16
8 16 47 10 g2
5 10 1 18 10
47 31 16 89 1
19 2 31 31 28
47 73 8 18 &0
1 13 16 8 1
10 4% 42 3 37
77 47 89 100 89
19 54 47 54 5
i 1 3 L 48 42 18
16 22 3 b3 18
47 47 54 73 B4
8 le.e 6 3 sin
22 ... 42 42 ces
75 L IE R 1& Eﬁ L 3 .
42 }... 13 | ...
aﬁ L X J . 1 ?s . L i
31 feee 10 13 eve
8 “oe 42 75 css
37 Jenn 10 4" see
&? LE N J 47 ?5 LN
o
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'szaELF

GALI?{BHHIA PERSONALITY ‘I‘FSLT ,..;C('}RLS "f?*t.sﬁ 'PTU?ILS
iN ﬁlbﬂ? ARD TUE L’JI‘ NONTHS (}R{K}?ﬁ By

o
* % i
e % %
151 51 93 PRE
Pupila"% F18] 2] 3¢ i‘%a&g
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Buh. 15 |7 21 g 8 7}li14 1 1
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o J.C. 14 |7 l2]i1es}] 6 9 14| 9 1¢ 18
L.y, {14 |F {81114 110 9 12 11 18 13
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¥.5., (38 |F 3] o1 5 10 11} 9 12 13
s, ' l7ia3i 80 9 ¢ 11 1316 15 1%
~ 0.8, |14 | K |1 :Te) TG 8 |18 18 14
o B.C, |28 [ ¥ |12 93 | 7 6 12 |15 14 14
COBE, [la M2 g9 | 6 11 13 {10 13 14
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K 16 l¥l1] 88! 3 8 8 ]10 12 18
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TABLE éy»continuaé
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