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CHAPTER I
IRTRODUCTION

Statement of the Problem
The problem of this study was to determine, 1f possi-
ble, whether any significant difference in aschievement ex-
isted when eighth-grede soclal studies were teught by two
distinct methods, nemely, the treditional and the progres-

slve.

Limitations
This study was limited to eighth-grade pupils enrolled
in the Greham Junior Bigh School, Graham, Texss, It was
further limited to two meperaete classes in the socisl studiles,
each conteining twenty-five pupils, end both having the
seme teacher, The aree of study was confined to & compari-
son of retes of achlevement by members of the two clesses

as measured by the Stenford Achievement Test and by & serles

of subject-matter tests originated by the investigator,

It wes recogniged that the nugber of pupils included in the
study, together with the type of testing atili&ed, would
serve only 88 & possible indication of trends in achieve-

ment and would not in any way produce results that could



2
ve accepted as wholly velid and finel,

Sources of Date y

Data for the study were obtained from observation in
the classrooms, from testing, and from the reading of pub-
lished meterisls in the fleld. Bources were bhoth documentary
énd humen. Dooumentery meteriels oconsulted consisted of
numerout books end pemphlets related to the teaching of the
‘social studies &s related to the intermediste level. Fumen
sources of dates included the fifty eighth-grade pupils in
the Greheam Junior High School who co-operated in the study
by teking the achlevement tests and the series of subject-
matter tests developed by the writer, The results of these
testings in the two classes were accepted as e means of
comparing the rate of achievement of individuals within the
two classes end of the two groups &8s & whole by mesns of

average scores,

Procedure

At the beginning of the new school session in the fall
of 1948, two separate classes 1n the socisl studies at the
eighth-grade level in the Greshem Junior High School were se-
lected for the purposes of this study. The two classes
were paired as harmoniously as possible on the besis of
intelligence quotients determined by the submission of
stenderdiged intelligence teste to the personnel of the
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two groups, Although there were minor deviations in indi-
vidual pairings, the averasge intelligence gquotlents for
the two classes were 1deniieal. |

One of the classes wes seleéted, arhitﬁafilﬁ, aa‘the
aamtrél gr@up; which was to have aaciﬁlwaaudieﬁ instruction
by the treditional method; that is, by the exclusive use of
the textbooks and of dally racitatiaaa baaéd uﬁ@n questions
and enswers, The other class beceme the exp@rimental groﬁp,
which wes to recelve soclal-studies instruction in ﬁh@ pro-~
gﬁassive manner, %axthwoksvware by no moanavmliminated,'
but they were éupplamanhed by such newenr teaehing deviaes
a8 field trips, verious types of visyal alds including the
motion pieture, ralﬁtad reading meterials, current e#ents,
socialiged recitetions, and eraafivs handwork, sinee both
clagses were elighth-grede aaeial«studieé groups, the basiec
subject matter in both wes the seme, &nd for thia'raéaen
the textbooks served &s the means of instruction which was
common to beth groups,

At the beginning of the school session, the Stenford
Achievement Test for the intermediste graedes wes sdminis-
tered to both classes. Agein &t the close of the semester
the seme test was submltted, since 1t wss bhelieved that the
difrerence in scorings for the two groups on the two test-
inge might indicete certein trends as to the relationship
of achievement in the sociel studles to the method of in~-

struction.



4 series of somewhat comprehensive subject-matter
teste was worked out by the tescher of the two groups,
besed upon the fundamental materisls encompessed by the
elghth-grede social-studies curriculum, These tests were
given to both c¢lasses throughout the semester, et more or
less regulsr intervels, and the results were carefully
scored and recorded for use in this study.

Extensive regding was done in the fleld of tesching the
soolzl studies at the intermediate level, with special ref-
srence to the progressive methods of tesching as contrested
with the tradltional procedures, |

At the end of the semester, when all test results
were known and tabulsted, comparative tebles were méae to
show diétinctiana end similarities between the two classes
in eighth~grade soclal studles, These tabulastions were
carafu%;y_gtudisd and snalyzed, &nd ¢onclusions &nd recom-

mendations growing out of the study were formulated.

Crgenligation.

Chapter II of this thesis presents a digest of the
resding done in the field of tesching the social studies,
with speciel emphasis upon progressive methods ss con-
trested with traditionsl procedures,

Chapter III offers the tabulated dsts resulting from
the testing of the two classes, together with analyses and

comperisons,
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Chepter IV presents conclusions &nd recommendstions
which asppear to be velid in the light of the findings of
thi 8 8 tﬁdy »



CHAPTER II

PROGRESSIVE METHODS IN THE TRACHING OF
THE SOCIAL STUDIES

¥ot until comparatively recent years were so-called
progressive methods intr@iuagd into the teaching of the
social studies. As recently s&s 1893, in the report of
the Committee of Ten of the Rational Education Association,
snd in 1899, in the recommendations of the Committee of
Seven of the American Historlcsl Association, & definite
pattern wes esteblished for social-studles instruction »

which persisted for & generation; &nd this pattern wes not

in any way "progressive" as that term is now understood,
although 1t did represent considereble advancement &nd somse WY
radicael departures at the time of its adoption. Both of
these committess concurred in the philosophy that the trans-
mission of the cultural heritage, as interpreted by recog-
nizged historlans, constituted thav@hiaf function of the so~
clal studies; anﬁ they therafore recommended & progrsm com-
posed elmost entirely of history, with some slight stten-
tion to clvil government,

A study of the past was regerded as &n unguestion-

ebly adequate means of preparing for the present

and the future. Such study, it was felt, would

foster social understanding, promote an apprecia-
tion of traditional values, and, sbove g£ll, yleld

6



the historiecal perspective essentisl to soclel co-
hesion snd stabllity. A rationsl intellectusl eppre-
siation of the traditionsl values in Amerlcen cul-
ture wes emphesiszed, and that spprecistion was to be
developed in students by 8 more or less severely dl-
“dsctie presentation of historicel facts. The domi-
nent method was, consequently, to be textbook memeri-
gation, class recitation, &nd fact tests, Such meth-
ode of instruction were supposed to discipline the
mind, provide economy 1in lsarfimg, end ezteblish &
proper respect for authority.- . L
Such concepts of the socjal studies garaiated,anﬁ"
gcontinued to claim more widespread ascceptance until the
time of the first World Var, ﬂIn 1916 the Katlonel Educa- 7
tion Association's Committee on the Socisl Studles of the
Commission on the Reorgenigation of Secondary Educftion, in
its report, proposed that instruction in the social studies
should no longer be centered upon & factuel study of the
formal soclsl sciemces, but thet it should be reorganiced
on the basis of concrete problems of vitel importénce to
so¢iety and of immediste interest and value to the pupil.
According to this new concept, attention was to be centered
upﬁn‘the vital problems of everydey life, and the central
eim was to be to broaden instruection in the soclel studies
- to meke them more mesningful énd worth-while. The term
"social studies" s® used in the committee's report was not
a new one in the fleld of educstion, but its widespread so-

ceptance within the next few years was due lsrgely to the

2 lppogressive Bducetion Assoeistion, The Boclal Studies
in Qeperel Education, pp. 3-%. g oelal Btudles
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work of this gsommittee. The repori conteined specifie
recommendations that communlity eivics he given & prcminent
vlagce 1n the curriculum, thet work in modern Europeen and
Americen hilstory be greatly expended, end thst & new course
relating to probvlems of American demosrscy be introduced in
the senlor year of high school.

The detsiled report of the Qommittee on the Socisl
Btudies produced & sigpificant influence upon instruction
in the soclal studies from 1916 onwsrd. But it 4id not
solve the problem of educetion for effective soclal living.
Traditionel practlces and idess were s0lidly imbedded in
the fremework of Americen sduocstion, end slthough aauraaé
degling with community 1ife &nd with socis]l probleas b@é&m@
common in schools throughout the nation, most of them were
soon formally orgenized and Tormelly teught by the old
method of textbook memorisetion., As time passed it beceme
increesingly evident thet no course of study handed down by
g2 national committes, no metter how comprehensive 1% might
be, ecould bring about effective sociel education. Socisl
change had become too raplid, meledjustments too pressing
and too numerous, and the entire problem too complex. The
work of the committee had significent vesults in aliering
the subject matier of the social studies, but the confusion

in the field end in methods of instruction continued.®

¢
4
o

elm- » pp- 5'64‘



In the past quarter of a century,

- many modifications have appesred in socisl-studies
eurriculums. Grozter emphasls 13 being given to

. eontent other then history, te contemporsary prob-
lems, &and %o direct community perticipation by
youth, while the study of history 1s moving swsy
from memorieation of textbook material toward the
development of eritical technigques and of historical
understending. The boundaries between traditionsl
subject-~matter areas have &lso tended to brea&k downg
fused and integrated courses have appeared, Most re-
cent curriculsr changes, moveover, hsve tonded more
end mopre Lo high~light the soclal studies and to
assign them increasing significence,3

Modern educstors now realize that in the past too
much emphasis waes leid in the sociasl studies upon the mere
technlques of tesching end learning of facts, elthough this
meent thet little or no considsration was given to improve-
ment in ressoning &nd to the develooment of judgment, skills,
end heblits, es well 28 to the fostering of wholesome sttl-
tudes end ideasls. To aseccomplish the present aims of the so-
clel studies -~ and indeed, of educetion itself ~-- all
treining must be directed towerd the development of worthy
eitizena.a In fect, one of the seven "cepdinal principles"”
of education formulated by the Hatidnal Eduestion Associe~
tion and widely eccepted is "Bducation for good citizen-

ship.™>

i

\ 3;@ éa; PP« J"""?.

“%arthur ¢, Bining snd David W, Bining, Tesching the
3@@1@1 Studies in Secondary Schools, p. 51.

SIbld., p. 34,
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The term "citizen"” mey be used in various ways,
but @8 soon &8 the puplls can be mede %o understend
thet they ere embryo citiegens -~ the men &nd women
of tomoprrow ~- they should be teught to apprsciste,
as an inhabitant or member of their particulsr
village, town or city, that they are "& eitizen of
no mean clty." They should be teaught to recognisze
their rights and privileges, and sppreciste thet
publie righte end privlleges sre in &ll ceses ac~
companied by corresponding responsibllitvies 3@&
duties whiah4evary citizen owes to the Shate,

The c¢hilief distinction between the o0ld anﬁ~ﬁha‘ﬁew
methods, between the treditionel end the modern, is the
difference between pessive snd active tesching and learn~
ing procedureg, Educetion 1s now regerded &8 an potive
rather then & passive preeﬁas.? Ko longer in modern educa-
tiom 18 the memorizetion of the textbook considered ade-
cguate as ap educstionsl procedurs. The textbook, of course,
#till retesins e plsce in the eduvcetionsl plsn, bhut it no
longer is8 regerded ss the sole or even the principesl source

of kﬁuwieﬁge. Now its function 18 to supply bssic informe-

v tion needed by the puplls in carrying out their»aetiv1tias.

Wherees the treditional sim of education was to squip
pupiles with multitudes of facts, the gemersl objective of |
all lesrning h&s now become the devel@pm@n;maf the ipdivid-
uel into & worthy, perticipating cltigen. {Anﬁ this 18 the

gogl not only of the soclal studies, for

" 61, 3. P, Brimble and FPrederick J. May, Soclel Studies
&nd World Qitigenship, p. 30,

“"7Bining ana Bining, 9p. git., p. 68.
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All the subjects of the curriculum should contribute
toward the training of worthy citisens, The soglel
studies, becsuse of theilr subject metter, as well
as the methods end procedures thet mey be used, c¢an
contribute most directly toward that end, The aims
worgf the socisl studies include the teaching of &
_ certain smount of knowledge wisely chosen, the de-
“-yalopment of ressoning power snd criticael judgment,
training in independent study, the forma&tion of
habits end ekills, and the molding of desirable pet-
terns of conduect, Eapgh of the social studies hes its
spseific aims, for each has special contributions
to make., It should be ¢lespyly recognized that
there iz little use in setting up aims snd objec-
~tlves -~ elther general or specific -- unless defi-
nite and systematic plens are made to achieve th@m.a

By the very nature of their agpjaat matter, the socisl
studies possess & special responsibllity for treining chil-
dren, young people, &nd adults "to briag informed, thought-
ful, and purposeful intelligence %0 besr on internstional,
nationsl, and individusl pr@biema,“g

As to the vitel importence of treining children for
e¢litizenship while they ere 1n school, John Dewey hes writ-
tenz

When the schoel Introduces &nd trains esch child of

society into membership within such & little com-

munity [the schoel], saturating him with the spirit

of service, and providing bim with the inetruments

of effective self-direction, we shall have the deep-

est and best gusréntee of & larger soclety which is
worthy, lovely, &and hermonious,iO :

» Bzptd., pp. 50-51.

.+ 9Netionsl Council for the Sociel Studies, The Socisl
Studies Look Beyond the Wer, p. 7.

.~ 1070hn Dewey, The School and Sosiety, pp. 27-28.
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It is commonly egreed emong educators with the pro-
gressive concept thet the sociel studies include, or
should inelude, much more than the mere ascquisition of
sociel information. In the clessroom the wise teacher is
ﬁamaernaﬂ with warking out & wholesome situetion es much
like 1ife autsiéé of school as possible. ﬂ&aiesama human
relstionships esre fostered, demoecratic processes and skills
are pﬁtvinta practice, community resources are studied end
utilized in dbrosdening the unﬁarsﬁanﬁimg of the puplls, and,
1f possible, the puplls are encouraged to perticipate in
some type of community karviﬁa, both 1n&iviﬁuailx and B8 8
group, Likewise, the tescher mekes sincere efforts to
develop 8kill in the usage of sources of informetion, to
foster appreciation &nd understanding of other psoples,
and, eﬁmn'mmra important, to develop in the pupile &n awere-
ness and & social sensitivity to the problems of the day.
It is easy to see thet in this concept of the social studies,
the alessroom 18 enlerged to extend fer beyond the school
into the community, where rich sources for exploration énd
investigation ere to be found on every h&na.ll

The sociasl studies provide the meterisls which serve

& 11@%1%@» A. Anderson, "Providing for Individual Biffern
enaes in th@ Elementery School 3occisl Studies Progrem,”

ruction in the Socia 8% dies to Individ
teenth Yeerboeok, ﬁatienal ouncil for the 9-
cia ‘shudiaa, 1944, p. 33.




a8 & besis Ffor making the world of today lntelligible to
the pupils, for training them in the development of certain
skills and hebits, end for cultiveting ettitudes &nd ideals
that will enéble hoys and girls to teake their pleces as
efficlent and effective members of a demoeratic socletby.
All of these considerstions are esssentlel to the realizstion
of the most prominent objectlive of education and of the so-
¢i’l studies, that of tralning pupils for effective citi~
genship in a demoorecy thet the Americsn people sre still
striving %o attain.lg

Bight significant functions of the soclel studies
heve been foramuleted by Wesley &s follows:

1. The first function of the soceciel studies
is to furnish experience in human relationships, ., , .

2, Ths second function of the soclal studles is
tgiaupyly informetion concerning human relstion~
8 pat & & .

3. The third fupetion of the soclal studies is
to auggly and vitelige social concepis, , . .

4, The fourth funotion of the soeclrl studies is
to tesch certein skills end furnish opportunity for
their exercise. . . .

5, The rifth fupction of the sociel studies is
to supply materiels and sctivities for building
charecter, . . .

6. The sixth function of the sociel studies i3
to supply the meéterials snd sctivities for the form~
ing of socifl attitudes, . . .

7. %The seventh function of the social studles
is to afford opportunities for soclsal intersction.

8. The elghth function of the socilel studies is
to furnish exercise in problem solvipg, . . . 13

- ‘{,

4
i

12pining end Bining, op. git., pp. 2-3.

13gdger Bruce Wesley, "The Neture end Functions of the
8ocisl Studies in the Flementary School,” The Sogisl Studies
in the Elementary Schopl, Twelfth Yeerbook, Retlonal Council
Tor the Sociael Dtudies, 1941, pp. 52-55.
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Concepts Pfostered by the sociel studies should be
broad enough to take in the whole world and all peoples.
Gr gourse, education in civiec and nstional affairs is good
and should receive emphesis, but this elone does not go far
enough to fylfill the modern concept of education. Every
person 18 &8 member, not of one, but of aavéral communities,
inoluding the family, the parish) the town, the county,
the aauatry, and the world., Yoday membership within the
warlﬁ compmunity i® not only aveilaeble to the individual, bub
18 inevitable end inescapsble, Science has so effectively
ﬁliminatad,diztanaa end time thet the importence of events
¢an no longer be meapured in terms of geographical remote~-
ness. A good ¢itizen of sny country resliges thet his own
welfere is dependent upon the welfare of his fellow citi-~
zens; and a further step 1@ the same direction leads to
the reslization that the netions of the world are dependent
upon the good will and co-operstion of each other in the
some way that the welfere of any community 1s related to
the loyslty and support of its aitizana.la fhue, if "edu-
cation for the needs of 1life” is to be anything other than
an empty phrase, the importsnce of world citizenship must
be recognized in courses of study. "Bduscation for world

¢itizenship is education which promotes smong all peoples &

©" Wprimhie end May. op. glt., p. 2.
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sympathetlc peaceful co-operation based on demmeracy.“lﬁ

Because of the vitel position in eduncation now occu~
pied by the soclel studles, bhoth in the development of world-
nindedness end internstionel ettitudes and in the solution
of local problems,

. The teecher of the socilgl studies in geéneral
educetion today occupies an enviable position, The
trend of educttional thought is towaerd Iincreesing
emphesis on the humen velues of all the subjeot~
matters: hence the sociel stundies, which deal di-
rectly with human beings in their verious social
groupings, heve been sssigned 2 stesdily incressing
prominence, ¥This trend hes been supported also by
developments outside the strictly educationsl world.
Sinege 1018, particularly, the problems of living to-
gether heve pressed exectingly on all Amepicéns, In
the wopld st large, pollitieczl instebility has throat-~
eped peage 83 Imminently && the sword threatened
Damocles, In 1939 me jor warfere begen snsw in
‘Burcepe. In the period betwsen wers, cconomic dis~-
location followed egonomic dislocation, pitching us
2ll lnto & whirlpool of personsl and political pre-
dlcasments, These &nd other kaleldoscopie soclel
chenges heve put etrains op our soeisl institutions:
the family, the ehurch, the economic order, the po~-
liticel system, In these troublous tiwes, the peo~
ple, with typical Americen feith in education, have
turned to the schools, demending that the young be
better prevéred for meeting problems like unto those
which have steggered their elders. The stfention
peid to the social studies mng to those who tesch
them hes steadily incressed,lb '

The sctivities of the school snd of the clessroom must
be soclselized in order thet they may revroduce resl-iife

situations, or approximste them &s closely as possible.

+¥ 157p14., p. 3.
ﬁgl&?ragr&saiv& Education Assoclietion, op. git., p. 1.
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The individuel snd collective interests of the pupils must
also be tsken into considerstion., The current educational
vhilosophy with respect to an expanded curriculum &nd ac-
tivity instesd of passivity on the psrt of puplls has pro-
duced vevolutionery effects upcon instructional methods,

In recent yesrs the centrsl plsce in the school, &t lsest
in theory, has been given to the pupll, It 1s believed
thet in the learning process the sctivity of the teecher
cannot be substituted for that of the‘pupil,'and‘far this
reason eny method of instruction which 18 not besed upon
the puplil~eetivity concept is ouvt of ling with modern educt-
tional theories,i’ |

The trend in method 3n ., . . awey from ripid
formplism in tesghing procedures. Edusgstion should
be patural snd informel., In the sociel studles,
even more than in any other subject in the secondery
school, socilalirzstion is neceasary. Through his own
activities intermingled with the activities of the
group, the pupll cen lesrn &nd dsvelop, Edusation
must begin with the child and must be adepted to the
needs &nd requirements of the child ss he grows,
Only in this menner, sccording %o the new philesophy,
can the individuvel be mads soocially efficlent,

L) & L I » - + * + - » - L] Ed * - » * ¥ ) * * » . [ - L]

The new philosophy . . . is bssed upon & new psy-
ohology &and uwpon modern sclentific procedure, It
emphesizes the pupil, &t least in theory; it regards
lesyning as an ective procese; 1t considers the
interests of the puplils individually epd collectlively;
and it lays stress on educetion &8 being & eonstant
procesg of reorgénieing end reconsiructing experi-

G

1" 17pining and Bining, op. eit., pp. 68, 71,
z}‘g’\legbgg‘, Y. ?13 73‘:‘
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1f the teasching procedures fail to recognize individ~
ual differences among the puplls, that lis, 1f 211 pupile
sre taught as though they were all alike, meny will find
social problems to be dry, lifeless, end unreal, This will
be true even of those problems which most directly affect
the pupils! immedleate lives. Ko one would assert that
adults are all mlike in their voecetionel preferences end
pursulits; but the educationsl plen often ettempts to trest
811 children &8s 1f they were idantieal'in'pxapariﬁg them to
sssume their places in society, without recognizing thet
children in school ere as different in thelr needs and in~
topests s sre sdults in the working world. ¥ech pupil
must be recogniged as ep Individual who learns whet he ex-
periences, or what hes reel meening %o him. It 1is essentiel
to stress individuel differences and to realige that ezch
pupil hes his own eoncerns and problems.

Methods of procedure should be sueh thet indi-
vidual aifferences will be utilized so that &ll pu-
pils heve & contribution Lo meke. Such 8 provision
is necessary, not only for the indlvidual's own good,
but for the benefit of society es well, There
should be attention to the non-bookish student &=
well as sttention to the intellectually gifted or
potentiel lesders of thought, for ne group Bhould
be neglected.l?

The pational Council for the 3oecial Btudiles hes recom-

mended the following &8s suggestive procedurss for makling

* 19gationel Council for the Socisl Studies, op. cit.,
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the sociel studies rezlistic and vitsl and for recognizing
individusl differences smong members of the group:

1. Provide for commnity partlecipetion thrﬁugh sur-
veys, commmunlty sepvice of various types, interviews, field
trips, snd observetion.

2, Use visual alds and au&i¢~viaual aids, including
recordlings, redio, {ilms, exhibits, meps, apd chaprts,

3, Employ varied reading meterisls, ineluding pam-
phlets, megsrines, {iction, end supplementary books appro-
priste to the various levels of meturivy. |

., Provide for drametizetion, including documentary
plays, pagesants, snd informel skits or pantomimes.

5. Bhare 1ldees and meterisls through panel discus-
sions, symposiuvms, forume, town mesetlings, gruu§ planning, .
end informal discussions,

6. Provide for laborstory work, such &s meking maps,
charts, and models 20

While procedures and teaching techniques have been un-
d@rg@iﬁg changes in kaaging with the new philesophy of edu-
cation, stilitudes towerd the currleulum have likewise been
revolutionigzed, No longer 1 the aurrisulam»regerdaﬁ 88 &n
end within itself, &8s was f'ormerly the case; i{ is now
locked upon &s the means tc &n end, the svenue through which

. gouls in educetion mey be reached. It consists of not only

*\ 201pia., p. 32.
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the tradltional textbook but slse of veried materisls,
processes, end activities. "1t should be remembered . . .
thet the curriculum eonsists of exporiences as well as in-
formation, of processes &3 well 88 formules, "l -

The program should consist largsly of learning situa~
tions which resemble as closely 88 possible the problems -
meét in 1life. The sosial-studies progrem deslignsd to give
boys snd girls the ebllity to solve problems in social life
1s most likely to be succesaful when 1t employs gemaine
sroblems and issues.

, A proper balance between direct and vicarious
leerning oxperiences is needed. In the psst the
work of the schoolroom, in soolal studies 83 in

other fields, has been devoted ell too lergely to

the provislon of vigarious experience to lsarners,

High-school students in & city which hed three co2l

mines within five miles studled ebout the eosl in-

dustry from & book enly; no ettempl was made to

give & basic experlience of the nature of & voal

mine or of the disgomforts end dengers under which

coel miners work; not ome in 2 class of thirty had

ever been down & sheft, . . . In &all probeblllty,
most socisl sclence programs need Lo utilige more
opportunities for direcit experience then they have

Aone in the past, 22

Although history was the first of the sogisl-atudies
subjects to be included in the educetional curriculum, it
hes reteined pre-emipence to the present dsy spd i8 8%lll
the most prominent subject in the sociel-studies fiela;

whe first method of teaching histeory wss to have hhe pupil

2lpggar B. Wesley, Teaching the Social Studies, p. 250.
7, 22pepertment of Superintendence, Netional Education As~
socistion, The Social Studies Curriculum, Fourteenth Yearbook,
1936, p. 95. | |



memorize the textbook word for word. 'This meant that the
so-c8lled @u@eriar punil would be able to repest the exsst
words of the texthook when called upon to do so. The teech-
orts duty under this system was to correct the pupils!
vayistions from the phraseology of the textbook. Now long
out of use, this method of strict texthook memorigetion

wee succeeded by & method which permitted the pupll to re-
late in his own words the fects and concluslons of the
textbook.

The method &8 1t has eome down te ws and preéc-
ticed even by teachers today [in other sublects as
well 88 in history] mey be summeriged &s follows:
The tetcher assigns & few psges of the textbook;
the pupils memorize the fects presented in those
pages; end then on the next dey the leacher examines
the cless orslly to see 1f %he pupils can reproduce
the substance of the Ffects thaet they h&ve memorised,
If eny of the puplles seec relationships between the
facts, they do so in splte of the teacher rather
then through his eid. This procedurc stands con~
demned from ell angles, In the first place 1t is
not teaching: 1t is testing. Then agelin it does
not socomplish even that which it purposes to aco-
complish, In classes of any size 1t 1s impossible
in the time &llowed for the Leacher to exemine
orslly eech member on &1l the fecets he 1z supposed
to know, Wwhat he does 1s to ask each pupll, or as
meny as po&sible, & few questions, This does not
insure thet they know e2ll the importeny facis of the
lesson. Worst of 2ll, howeveyr, the procedure vio-
lates the sims apd objectives of the teeching of the
social studles. Our 2ims in these subjects center
in the understsnding, end there 1s mone of this
gacgltgsinvelvad in & memorigeticn of & list ef

Yhis does not mesn thet fecte have no importance. A

* 23pining end Binlng, 9p. gib., pp. B4-85.
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knowledge of facts 18 necessary in order to see ralatianv‘
ships and to reasen intelligently; but facts are not ends
in themselves. Thersfore, any prefiteble and worth-while
use of the fextbook requires that facts be dealt with in
their correct relationships instead of inm isolation. One
plen is to provide &n opportunity for the pupils end the
teacher to study the text together in class, With all
books open, the teamscher expleins the mein topics, the rele-
tionshlps among Sub-topies, and the mesning of facts, Pro-
vislon 1s mede for supplementing the textbook meterisl by
other reading &s well e® by the comments of the teacher,
From time to time the pupils resd silently from the text,
elther the entire sc¢ope of a broad subject or speciel sec-
tions of the meteriel; then the tescher asks & few prac~
ticel, pertinent questions to judge how well the pupils are
comprehending the significant portions of the meterial.
Pupils are wnaour&gad'ka discuse the subject metter freely
and to ask questions, One serious objection to this pro-
cedure 1s thet it does not encoursge independent study on
the pert of the pupil cutside of the classroom, However,
the skilled teaoher can arouse interest in related topios
or in socquiring more informeétion then the class time allows,
end thies thirst for more knowledge cén become the besis for
outside reading snd of activities and gr@jeets.ag

5 Eaﬁgﬁ;. , ?’ 85’
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The textbook has probably exerted & more dl-.
rect and extensive influence upon the socelal studies
curriculum and upon tesching methods in the United
States then any other single factor, . . . While
there is considerable evidence to show thet the 1n-
fluence of the textbook is lessz pronounged than 1t
was & few yeers a&go, there seems, in spite of the
pooy tesching spd deflclent leerning sometiinmes
chorged ageinst 1%, little probebility of any funds-
mental diminution in its importance, The form, type,
slge, eand scope of texts may change, bul there is
l1ittle likelihood of their elimination,.Z5

v It is obvious thet the textbook, when utilized by &
poorly treined or careless teacher, can eeBily be abuped in
1ts usage to the point et which it becomes highly objec-
tionable or even useless as a learning device, DBecause the
textbook 1s 80 often abused in the hands of teschers who
leck initietive or skill, some educetors heve frequently
regarded the textbook itself &s the csuse of unhéppy pro-
cedures and methods, when sctuslly the menner in which the
text is used is respomeible for most of the guestionable

w/teahniquas sssovliated with 14,26

At the same time no defense can be found Iin these
days for the exclusive use of textbook tesching as such.
The slevish use of the text for purposes of dsily assign-
ments end orsl recitation has been justly atitiaiu@d’and
gcondemned by.pv@gresaiva educators, The deadening effaeta

of oral question-and-snswer btesting on the small details

ysgﬁzbid', p. 491,
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of the delly assignment, especially in the brosd content
fields of the socisl studies, ere recognlsed and aapléhsﬂg
But the complete rejection of the textbook is &n unwise
sxtreme, |

As long ego as 1935 one authority wrote:

The time is &lreedy st hand when new types of school
books, better sdapted to the progressive plens, ere
begluning to supplant the spsclsliat’s eyclopedie
compendiume. BEven these books must reteln meny of
the efficient helps and festures of organigation, se-
lection, grading, style, and form that bhave been de-~
veloped &8 pedagegic arts by suthors snd publishers,
%The textbook, even in iis present unrevised form,
hes such significant velues for the unit plan, for
- pérallel use with workhooks, es & basic reference
manual for a present-dey problem course, for sociel-
izged or leboratory plens, énd for integreting courses
thet 1% cannot be abendoned beeéuse it hés been ‘
abused, The textbeok in all the seclal sclences is
8511l the most convehlent end best-organised con-
densed sumnery of evaileble fundemental informetion,
It 13 8till the one most useful book for gilving an
introdustory survey for perspective on any tople or
unit in history, geography, or eivics, %Textbooks
mey have the dissdvantage of excessive detall, bui,
in general, they are still the best adaptstions in
vocabulary and style thaet we have for the immature,27

Much excellent tesching hes heen and‘ean ve done by
the textbook method, even by the use of avﬁia&la good text~
book., Modern social-studies text® are much ﬁaﬁtwr than the
older ones, They are usually divided Ilnto several meaning-
ful and well-orgenized sections, with csrefully srrenged
sub-topies., Along with the use of & good single book, the

" 27w, J. Btormzand end Robert H. lewls, New Methods in
the Socisl Studiss, p. 159, ' —
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toacher can meke libersl use of the "telling" method to”en~‘\\

rich and to supplement the course, acqueinting the pupils

with mueh Informetion end with relsated meterisls thet can-

not be contéined within the limite of & single textbook.
However,

The use of one text has heen eriticized from
m&ny #ngles, One of the chief objections mede is
thet 1t fends to inewlcate in the children a rever-
ence for the suthoritativeness of the printed page.
The pupils will sccept the suthority of the hook
es finel and will form the habit of accepting every-
thing they see in print without guestion, This,
however, might be due more to poor teeéching then to
the use of & pingle textbook. Each feacher shonld
be en suthority in his subjeet #nd his pupils should
regard him &8 such. The root of the trouble lies in
the Tact that teachers themselves slavishly follow
the text. If they would chitllenpge the insgcurscies
in the text and give the various Iinterpretetions of
other suthors, more good frequently would he done
then by expesing the pupll to two or more texthooks,
for the reeding of various accounts does not insure
thet the pupils will note their differsnces.?

Within the limitatlons of the textbook method may be
fuund‘h@th,very commendable end very undesireble tesching.
Bince the textbook ie so widely utilirged in educationsl
situvetions, 1t is highly essentiel thet it be utilizged in
the elassroom to the best esdvantege, end this often in-
volves the ude of other msterials as supplementary aids to
lesrning. 8incere efforts on the part of the teecher to
employ the textbook effectively should not he teken s8 evi~

dence of excesgive faith in it or &s eriticism of other

esﬁiﬁing snd Bining, op. git., p. 87,
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methods, Such efforts should be sccepted frankly fow whét
they aré, in their ideal form -- simply an sttempt to ob-
tein the most possible sssistence from the textbook as &

widely accepted and employed admsatianalvdﬁviaa,29~ v

S1ix distinct levels of teaching by the use of the
texthook have boen defined by Wesley as follows:

1. 'The most unworthy level of ina%ruéﬁianvia that in
which the textbook lg followed slavishly and p@pila~are'ex-
pected to reproduce it alﬁost verbatim,

2. 'The teacher zssligne designated pages sund devoles
the ¢lszz period to questlons dasigmea to reveel how 1it-
erally end faithfully the puplls remember what the suthor
sald, The exact words of the book 2re not raqaié@d;‘bat
ageurate parephresing is emphesized. |

3. ?upilﬁ read designeted pages, then prepere out~
lines, summeries, or parallel ‘&recmma.’ This taehniqw
requires critical reading anﬁ,apiginality.

| 4, The elass period is wtilized in teeching ﬁhé -
pile how to read, to enalyze, to outline, ﬁé summariié s
in short, how to study. This is the mp&n-textﬁaak method,
with emphtsis upon direateﬁllaarning rath@r‘than upon
quigzing end reciting.

5. The teascher end the claes bulld up concepts and

.o 2Swesley, Tesching the Socisl Studies, p. 484,
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understendings, using the texthook &3 a hasis, but employ-
ing additianﬁl sources to broaden knawledge._ Relying both
upsn the t@xth@ak and upon other references and experiences,
this process involves the aynthesizing of two or more treat-
ments &snd the wider use of varied materials,

6. The book is employed &8s & convenient aid, but it
does npot determine the fundementels, such 8§ content, or-
genigetion, or method. The text is thought of &8 & sup-
plement, as & basis for common understeanding, &nd &s &
point of departure, but it limits peither content nor pro-
cedure. The textbook sBerves es & statement of minimum
essentials for any project, setivity, or problem of the
alass or of individunals. 30 v

Evan with a1l 1ts faults and wesknesses, however, the
textbook method of instruciion possesses certain sdvan-
tages, whioh may be aum&ariaeﬁ &8 rollows:

1. The te#tbeak,furnishea & ressonably &ccourate ac-
gount of the subjest, field, or area under aanaiaer&tien.

2. 1t presents an organized synthesis of subjecht met-
ter, |

3. The textbook recognizes the limitations of the pu-
pil end tries to meet his needs by vérious means, sSuch as
simpliflied diction, captioned sections, guestions, refer-

ences, prajeats, gotivitien suggested for individual or




27

group effort, summeries, and numerous charts, meps, &@nd.
plotures,

4. 7The textbook vrovides & common basis wpon which to
master reading and the processes of snelyzing, outlining,
gnd suwmmariging.

5, Tt furnishes the class with & common minimum core
of content,

6. %The textbook furnishes & definite basia for specific
assigmuents, drilla, and prcjaata.El

But 1t would not be feir to mention the advantages of
the textbook without neming also pertein disadvantages, some
of which heve &lready been lndlcated indirectly:

1. The textbook covers & wide scope of meterial in
a limlted space, thus decrsasing the pessibllity of scholar~
ly treatment snd bringing about errors in deteil, interpre-
tation, and point of view.

2. It is possible for the textbook to present only
the minimum essentials in summery fornm, Qmitting & wealth
of eolorful detail thet would give life to the account 1if
1t eould be imcluded.

3 Theré‘is always the serious daenger that the text~
book will merk the limits of the content of the course.

This weakness, wore than any eother, has been responsible

for the disrepute into which the textbook as & tool of

5 33"@&@' E] ' P “39'
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learning has fallen; yet the fault lies in the way in which
the text is used and not in the text itselfl.

4, ®here is also the danger of formalizing end rou-
tinizing clnse procedures becauss of the definite and con~
venient content of the texthook, It is easy to drift into
the rut of "covering” so many pages esch day, thus bringing
about undesirable and deedening routine, 3¢ /

Another treditionsl nrocedure in educétion which has V//
received much criticism within recent yesrs is the lecture, %”%
Although it ié usuelly recognized that even the formsl lec-
ture may be of real value at the college level, such &
technigque 18 certeinly unsuitable for elementary end sec-
ondary sehools. - A long discourse muat be exceptionslly
interesting %0 hold the sattention, especially if 1t is sc-
compenied by detailed note-teking. But in its broader
sense the lecture can be thought of &y anything the tescher
"tells,” end &3 such it is & veluable technique of instruc-
tion st all scademic levels, slthough caution must be exer~
cised not L0 overwork 1t or to make it the primery teasching
procedure, especially &t the elementary end intermediate
levels,

In Buropean sehools the formel lecture has been suc-
cessful even at the lower levels because of highly skilled

teasghers, the careful selection of pupils, and the rigld

1> 327114., p. 490,
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diseiplina mainteined in the achools. It seems to have
been only natural that the lecture should be transplanted
to America, along with the meny other phases of eduwcational
and oultural heritage which found root here, Wherees the
formal lecture emphssizea the pre-eminence of the teagher.
in the educational progrem, the present tendemey in the
United States 18 to have the teacher &s fsr im the back«
ground es possible, However, Lthere is stlll & place for
the lecture method, when used with diseretion. The lecture
aa a teaehing and leerning device 1z often carried to the
extrems on the elementary and intermedlate levels: irf the
teacher cannot think of anything else to do, if he lacks
imiti&tivw, or 1f he 18 & »lgid disciplinerisn, he lectures
and requires the puplls %o pay close a&ttentlion t0 what he
says,

Although the use of the lecture method varies with the
different ecademic subjects, there appezrs to be more justi-
ficatlion fdr 1%s use 1n the soclal stuﬁiea than in most
other subjects. The very nature of the subjest metter in
this fisld, the vasi scope of content, snd the complex in~
terrelationshipe thet should be understood make it easy for
the pupil to become lost e&nd confused In & meze of facts,
In such situetiens the leciure cen be used freguently to
olarify, to polnt out relationshipe, and to sugpest prsc-
tical applieatiena of the fects being leerned.



30

The uses of the lecture have been summarized in the
following manner:

1. %o give overview of & large unit, lsrge
topio, or,lﬁrﬁe division of the course.

2, %o aid and supplement the puplls' reeding.

3. To give & beckground of & toplc so that the
pupils might mors intelligently nndertske their work,

4, To save time for the pupil so that he will
havz a2 grestor smount of time for more significant
study.

5, To arouse interest in the pupil.

6. To give an inﬁelli%ﬁnt essignment .

7. To meke summaries.l3

It 1z interesting to note the similarity between the
above list of usses of the lecture method and the 1list of
"values® assigned to the lesture by the Toxas Btate Depsrt-
ment of Rduocation, a&s follows:

1. To give an overview of tho nexb% lesson or
of a longer period or unit to be taken up.

2, To give the class some practice in the art
of taking notes.

3. To supply necessary informstion when the
librery 18 insdeqguate or when the subject is such
thet the teacher can best present it to the claess,

4, To unfold snd illustrate a polnt of view,

5, To evoke anﬁhzaiaam or whole~hearted sanc-
tion or condemnation,3

Wesley, en outstanding suthority concernisg the teach~
ing of the socisel studies, sees seversl advantages in the

wise use of the laeturﬁ; These sre &8 follows:

T
" 33pining snd Bining, op. eit., pp. 79-80.

1 3pexes state Department of Rducetion, The Teachlng of
2&£§%§Xi§§§‘§§hea Sosiel Subjects, Bulletin Wo, 260, 1929,
PP: &0,
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1., The spoken word is ususlly far more effective thsn
the yriﬁtﬁd.

2, The lecture adapts itself to immediate repetition
for emphsasls and to modification for clarpity.

3. Ik pwavidss experience in 1iataning;

4. The lecture can save time in meny elassyroom situs~
tions,

5, The lecture requires adequate prepsretion on the
part of the tescher -« &n advantsge which is readily trens-
ferred to the class,

€. The lscture serves as 8 stimulus to the more capa-
ble pupils to work out projects or to do originsl study or
research,35

In conjunction with Wealey's 1ist of edventages for the
lecture should be given his anslysis of disadvantages:

1. Extensive use of the lecture tends to substitute
the teacher for the puplil in the leerning situetion.

2, Excesslve use of the lecture tends to substitute
the teacher foy the textbook émﬁ for related reference me-
terials,

3. The lecture places too great relisnce upon vicarl-
ous learning.

4. The lecture lessens the pupils' opportunity to

g the Bociel Studies, pp. 496~497,
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leern by doing and by thelr own study.
5. %The lecture gulekly develeps into deadenling monot~
ony. 36
8imilar disedventeges of the lecture heve been pointed
out by the Texas State Department of Education &8 follows:
1. The great objection to the lecture method
is that the teacher gets more benefit from the reci-
tation then anyone else. BStenogrephlc notes on
cless procedure revesl the fect thet the teacher
negg}y always telks more then 81l the pupils to-
39*;&1’-
2, 'The pupils ere deprived of a&ll activity
and gelf-expression, .
3. The yngil is deprived of en eopportunity to
think for himself, to Judge for himself, and to de-
velop historical skills,

; 4, Belf-sctivity end sa1f~éxpw¢asiea sre re~
pressed, and probably mueh undesirsble learning is )
%giggﬁaﬁiaaiﬁgga is nothing that could be & chellenge £/’
The use of questions hes alweays been recogniged &s an
important phase of the instructionsl procedure. Authori-~
ties assert that the most offective questioning by %the
teacher oscurs in the clase in ﬁhiah the puplls are encour-
sged to ask guestions of their own, and elways feel free
to do se, The fundemental condition which is pecessary to
induce puplils to esk questions 1s their faith that the
teacher cen answer them or cen help them %o find the answers
for themeelves, Only in rere csses will pupils ask gues-

tions for the delibherate purpose of @mharraasiné their

“'361p44., pp. 497-498,

18 &NB?T&xas State Department of Education, op. eit., pp. 17~
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instructor., The question is e netural expression of the
thinking\ﬁdnd, gnd 18 Yo be encoureged in a8ll educational
situstions. The moet effective way to answer Questions 1s
to give assistence %o the pupils in discovering the answers
for themselves. When puplls can be inspired to ask the
 teacher for help in finding the answeyr rether then to glve
the reedy-mede &nswer verbally, vital leaerning situetions
"posult. But even %0, there will be many qQuestions in 8
normal educationsl situation whish the teacher will answer
forthrightly. When the tescher, bscause of timidity, over-
csutiousness, or ignarénae, fails too frequently to answer
questions, he will soon discover that he no longer hes any
te answer, At the seme time the teacher who does not re-
ceive a number of unsollelted questions should seriously
examine his instructionsl meﬁhoﬁa,3&

Wesley hos listed twelve functions of the question-and«

answer method in teaching the social studies:

1. To test the pupil's prepsration of his
lesson.
2, To discover errors snd misunderstendings.

i

Py

S0 @ o

1

»*

To provide review and drill.

To stimulate interest,
To supply incentives,

- To emphasire important points.

To dsvelop verled types of thinking.
To afford the pupll an opportunity to talk,
Ta esteblish relationships,

To develop &n organigzestion of content.

v 38wen ey, Tesohing the Soclal Studiles, pp. 465-466.
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1l. To insure proper interpretations,
12. '%Po secure sttention.3Y
Another teaching technigue often employed in the field
of the social studlies is that of the socialized recitation,
in this situetion the temcher functions es & gulde, & di-
rector, am@:e'aa~ep@ret@m, rather then a taakm&an@r,‘s
tester, and & disciplinarian, Careful planning on the part
of the teacher &nd the meking of suggestions cslling for the
co-operation spd sciivity of the pupils sre the most eharac-
teristic phases of cless mepagement in so far 85 the in-
structor is concerned., Socisl routine tekes the place of
tescher-dicteted routine. Specific responsibllities for
the puplle are arranged for largely by the puplls them-
selves, ususlly by means of commitiees Lo make over-all
plans., By makimg frequent chenges in the personnel of com~
mittee membership, all pupils are given the experience of
group leadership, of soclal co-operztion, and of observe-
tion end constructive criticism of individusl efforts,’0
Importsnt features of the socialirzed recitation heve
beon summerized 8s Ffollows:
shap oF o sovsams chaseman o ey (e Jester-
2. Bpecific meterials presented by & few lead-

ars, usually as directed or plamneé by & student
program committee,

s 39&&’, P 4661
"' "0gtormgend and Iewis, op. git., pp. T8-79.
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3. A common background of information familiar
to &l members of the class, ,

4, Free, pendom, informsl, but courteous dis-
cusrion of 1dess or questions presented by pupil
program committee, discussion leaders, or cheirmen,

';lﬁ. Occssional 1$t&r&ugtiang by”ﬁhgkiaaahap to

control and direct the pupil discuaa;mn. ;

In the broader sense, any class seseion which exhibits
evidence of group &anaeiansneéa and the faaling of individ-
ual_raayaéaiﬁiliﬁy,t@warﬁ the group 1is & s@ainiiaaﬁ recita-
tion. Im this form of class procedure the period is not aﬁ$
in which the teacher monopoliges the floor, but one in which
the feeling of co-operation among the group in aaeampliahv
ing the work at hend is the dominant motive, ﬂﬁithaugh the
socisliged regitation as it has existed in ite more liberal
forms in the educationel plan has been criticized beceuse
it seens & atep towsrd the eliminetion of Qhﬁ taaeher~rrgm
the classroom, such is not the cese, for thﬁ_pupils ara;nlw
ways in peed of guidence from ar experienced ieaﬁgr¢ The
teasher may become an oxceedingly sctive member @f the
group, not domineting but tactfully guiding ané suggéating;
and he may often serve edvaptagaausly ag chairman ﬁﬁrzag the
class yarioﬁa.ng -

Since the prime objeetive of the aaeiai studies, as“af
educatlon ltself, is o produece worthy eitizens for the |

Americen demoerscy, it follows logically that pupils should

4 3}1&:&” po. 89-90,

L dp |
Bining end Bining, op. elt., pp. 150-151,
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~ be treined in developing &n interest in and 2n understiand-
ing of events that sre happening round about them in thelr
locel eommunities, in the nation, and in the world. In the
3@61&1,#@@&133‘semﬁidarablé progress hes been mede in this
directien in recent yeers by the use of so-called “currenat
events," which consist either of elippings or srticles from
"gﬁwaggg§g§_ar magezines or of a systematic sta&yjq§¥393¢1ally
g@hl&aheﬂ newsphipers aveileble to the schools and ear&fuliy
e@iﬁéﬂ,far the different grade levels, In the 1awmr,gwaaas_
these yra@areé newspapers serve & vitalrpnrgaga,‘singe‘tﬁa
pupils on thess levels msy not be sble to read reguler news-
papers with any degree of proficlency. In the intermediate
grades end especielly on the secondery level, the pupils
ususlly prefer to select their reports from the deily press
or to summsrige some pertinent mégezine srticle. Thus
initiative 1s encoursged &nd originelity fostered.
Current events began to find & pla@a in the cur-
riculum of the . . . school just prior ke the outbresak
- of the [first] World Wer, but it wes that catastrophe
whieh gave the impetus to the introduction of the
subject into & large number of schools. . . . Ameri-
cang began to reslize thelr ignorence, not only of
international events snd happenings, but also of the
natlonel problems thai were before their eyes, ‘
In view of the ignorance about current issues,
meny regarded the school &s failing in its task of
- teaching pupils to understand the complex world in
which they lived. About the sems time the demand
was mede thet all courses of instructlon in the
schools should be prscticel and should prove this
through their functlonel velues. Meny believed that

the atudy of current hsppenings 2nd problems would
2ld puplls to understand their politicel, economic,
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and sociel enviromment &nd prepare them for useful
living., In view of all this it wes not herd for ocur~
rent events to find 1ts weay lntoe the curriculum.
The teaching of this subject hes become contsgious,
s0 thet todey we find 1t endorsed by most educators,
Included in courses of study &1l over the country.

and required by lew in many states, %3 : ,

To meke history vital, to ensble the pupll to resad
newspapers snd meagszines intelligently, end to ensble the
pupll te reelige &nd understend the ma jor problems of the
world in which he lives sre yérhapa the eims af'ﬁ&jor im-
portance in the use of current ovents in the sociesl studies B

The pessibilities of using present-dey events
&8 & basis for the problem method in soeisl studies
meterials far exceed the treditionml wuses apd sims.
Sesrcely & week goes by that the sverege , ., . #tu-
dent cannot find something of vitsl interest to
himself and most of his classmetes in the news of
the day. School journals issued for current-events
purposes never l&ck for meteriels of this sort., The
value of such resding for both the immediste and the
nltimete objoctives of the socisl studies teacher
héve been greeily undersstimated. From the point
of view of motivating lumediste interests in soclial
seience lessons, or for the more remote objective of
training for future intelligent citiszenship, the study,
the discusslons, the explanstions of present-dsy
problems c&n be mede vitelly préctical, The future
citizen cen be made to realize thet history in the
making 1% not mere novelty, not mere news to report
to his classmetes, but that it is the humen sction
that hes present significance to him and will become
history only if it hes importence in the lives of
those who will follow; that these events are brought
aboui by men; that, if they are desireble, other men
can promote them, if not, thet men chenge them. BHe
comes to reslize thet history in the making is citi-
zenship in .actiom, for betiter or for worse.tb

,,,,,

" #31pid., pp. 261-262. " Wirpia., v, 268,
" 4530rmeand and Lewis, gp. ¢it.. pp. 49-50.
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If &n event which occurs st the present time will help
to deveslop &n underatending of the pest, thet event should
be known. M&fe than this, it should be cnnsidé?ad‘in'its_
relstionships torgﬂst;rpweﬂant, &nd future év&nts. it is
glso essentiel thet puplils be taught to read newspspers
and magezines to e&sglst them in understending the prabiémﬁ
of the present. Today more than ever belore iz #hare ﬂh
acute need to understend the problems of life, Humen en-
vironment end men's sstivities have become incre&singly
complex, and 1f democrscy 18 to be successful, if the meny
problems are to be solved, it is necessary thst Américans
be femilier with whet is heppening 1in the world end with
possible solutions for the many prebiam&. The seltlement
of these guestions requires criticel thinki&g,an& unbissed

Judgment a8 well &8 & discriminating electorate and sn edu-

cated public epinian.46 All of these considerations hecome

vitel phases of the umse of current events in the Bocisl
studies,

One of the most revolutionery conceptions im modern
education is the widespread use of verious types of visual
end sudio-visuel a8lds., Such aids are perticulerly vsluable
in the naturel and in the socisl sciences, in which so many
understandings are essentisl end in whieh so m&ﬁy relation-

ships should be sccurately comprehended, "One look-see is

' #6pining and Bining, op. eit., p. 265.
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worth & hundred tellings.” sccording to sn old Chinese pro-
verb whose truth 1s being demonstrsted deily in hundreds of
classrooms throughout the nation.

Right steps in the effective use of visual eids have
been Pormulated by Wesley, &s follows:

1. Use visuel sids as supplementary leerning devices
end not as substitutes for tesching.

2. S8Select the type of visual aid,th&t‘gramiaea to be
most helpful in the particular leerning situetion, |

3. Plan the use of the aid in such a careful wey &s
to have 1t appear at the most opportune stage of the learn-
ing process,

4., Prepsre the class for the intelligent ume of the
- visual 8id by telling them what to look for,

5. Introduce the 3l1d by veminding the children of the
problem or situstion which seemed to call for the use of the
particular 814 now about to be experienced,

6. Discuss and explain the aid so &s to assure its
effectiveness,

T. Review the results of the demonstrstion.

8. Measure the r&sultﬁ.a?

Visual sids properly used cannot justly be re-
garded #s supplementary learning; they sre funda-
mental, They furnish experience; they facilitate

the associstion of objeet &nd word; they sesve the
pupil's time; they provide simple and suthentic

24 #Tyesley, Tesching the Social Studies, p. 341,
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“informetiom; they enrich and extsnd one's spprecia-

tion; they furnish pleasant entertainment; they pro-

vide 8 simnlifisd view of coumplicated data: they .

stimulate the imaginstion: snd they develop the nu~

pil's poweyr of observetieon. Visuval aids may noed

explanations. but they do not need translstors: they

speak a universal language of form, ceolor, position,

and motlon. ghﬁy constitute one of the royal rosds

to learning.*8

Such visual devices as the steregoptlcon, glass slides,
and filmstrips axe espscizlly sdvantageous 1n teaching the
secial studles. Since these sids adapt themselves to pro-
longed observation end can be carefully studied for laﬂgthy
periods of time 1f desired, they sre psrticularly veluable
for conveying concepts of deteils. They are excsllent for
presenting buildings, statuss, ruins, psintinge, roads,
bridges, dress and costumes, wespons, snd various types of
seenes in which motlon is not lmportant. They asre especlally
effective for showing phases &snd scenes of spcient and
medieval history snd for emphasirping an?/eaaar$t@ ebjact,
2% well as meps, graphs, and eh&rta.#g'
‘ Visnal and suditory aids, such &s meps, globes, charis,
graphs, models, mounted pletures, specimens, slides, slide-
films, filmstrips, sound end silent motion nictures, redio
programs, and recordings have demonstréted their effective-
ness both in and out of school as educaétionsl devices, Yet

too few of these newer tools of lsarning have been resdily

'48rpia,, pp. 340-341,
i I*gaining #nd Bining, op. clt., p. 317.
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svailsble to teachers, &nd their use has been &ll too lim-
1ted 50 3&m&~af these aids, partiocularly motion gi&tﬂraa?
and other typss of projections, involve considersble expense,
h&t no tescher today has any exguse for not employing the
more common &nd inexpensive visual slds such &3 may bhe féund
in every community &énd in every school librery, no metter
how limited.

In the past hsalf century the motion plcture has risen
to the point where it is the most popular of sll forms of
recreation, &nd pow it iz repldly essuming 2 pre-eminent
position in the educational world, At the %@riﬁ'arﬁmir
held in Chicago in 1893 Thomss A, Edison exhilited his new
"kinetograph,” which flasshed & series of plctures on & wall,
the speed of thelr motion varying with the speed with whiech
the operator turned the crank which operated the crude me-
ehine. Before long Edison had so greatly ilmproved his in-
vention thet it was widely used for entertsimment purposes,
especlally after he had equipped it with electric power, A
The uyse of motion pletures in the schools dates from the
period of the first World Wer, but not until the yesrs im~
medistely preceding the second World Wer were they widely
used for educationsl purposes. The "vitaphone" or tslking
motion pletures appeared commercially in 1927, but “"sound”

| 250§a‘t16m1 Council for the Social Studies, op. eit.,
P 3 > . )
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motion giwtaraa were not used &t 8ll in the schools until
~ the early 1930's. KNow manufacturers are producing msny
verious models of projectors at compsratively low prices, .
whiah make it possible for many schools to utilige @hﬁ‘m®~
tion pia%uré, aiikar with or without sound, &8 & tsaéhing
aid, F11ﬁ$ ara somewhat expensive to rent or buy, but many
3#rge business interests heve produced innumerable exeellent
£1lme containing & minimum of sdvertising, which may be ob-
tained and ﬁsad‘by schools by the mere paymeant of shipplng
charges, 3@,‘1f &_éehaa1 hes its own projection eguipment,
.manyffina‘filmﬁ can be shown at pracilically mo cost.
@h&n@v&r any highly 5u@aasafuifeﬂnéaﬁiaaa1 device 1s
garfaﬁtaé-anﬂ bﬁa&m&a wldely sccepted, there is & tendency
far some teechers to regerd it ss 8 gananaé fér ﬁkﬁ,aaln-
tion of &ll inatfuatianal problems &nd to use it to ex-
cess. lest this should heppen in the case of the motion
picture, 1t,$hoﬁiﬁ be remembered that
| The motlon pileture in any form cannot be more than
& visusl aid, But &s &n aid it has much valuve, for
from it the pupll mey receive &n emotlonal and con-
crete basizs for mentsl ebstrections which is often
m@gg gﬁaquate than collsteral reading or reference
work.
It hes been proved by experimentetion that sudio-visual
experisnces help puplls Lo gein correct concepis in &
shorter period of time then in instences in which such eids

pra.

.* 5lpining and Bining, op. ¢it., p. 314.
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ere not employed. D. C. Knowlton and J, W. Tilton in their
sxtensive research with Americen history films (r%gﬂrt&ﬁiin
their hoclk, Motion Pictures in History Tesching). found thet
the experimentel groups tsught with ﬁha 8id of films not

only lesrned more then the groups which did not see the
£ilms, but thet members of the experimental group asctuslly
completed th@ &inimnm easentiels of the courses in less
time. The estimsted ssving in & forty-week school 3eafvwas
one eand one-half waaks.ﬁz

~ Much has been claimed for the use of motion
pletures, not only im history, but in the other
soniel studlies 88 well. Pilms on soclal 1ife, on
iaﬁuatrial activity, and on civiec affairs may pow

be obteined. It has been clsimed that the proper
use of motlen plctures in the schools is the best
way to portrey life in movement whether of the past
or the present. They stimulate the imeginastion of
the pupils and erouse interest which leads to in-
creasing mentel effort. They sid the memory, help
in essimilation, snd have many other valmes becsuse
they present meterial cluser to reelity then the pres-
‘entation of the teacher, the text, or referance
books, As to the plesce motlion pietures will oceupy
in the teaching of the socisl studies and in school
work in general, only the future c¢an tell. The ex-
pense has been the chief factor in pmeventing the
general use of this axcellent visual eid.

Another veluable technique in the teaching of the so-
¢isl studles, and one which is closely releted to and often

includes visual eids, is the use of community resources in

5%'1111% H, Rertley, "fhe Use of Audio-visusl A14s in

gﬁﬁiviénﬁlizing Xaatruetimn, apti : “ﬂtiﬂﬁ’iﬁ the
ciel Studies to Ind! ual b ﬁfA;,ﬁf jenth Yearbook
Netional Coumcil for the Bocisl | ! 194&, p. 101, *

-'53pining end Bining, op. cit., p. 317.
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meking the soclsl~-studies program more meaningful and vitel,
Seme teachers, even in these modern progressive days, feel
that to transform the community into a soclal-studies lab-
oratory requires too much time, anﬁ.thérﬁfure‘ﬁhay are spt
to leok with disfavor &nd skeptlcism upon the use of com-
manity resources ip the educationsl progrem.

Admittedly, the utilizetion of community resources for
educstional purposes doee require much time for careful
plapning &nd for using procedures thet will briag the best
possible resulits; but, 2t the some ti&a, the rewards to be
darivsd.f%am‘a uahaaiantiens use of nhﬁ'csﬁmnmity as &n &id
to %eaehing and lesrning nullify &ny objections and render
highly worth-while any time devoted to this phsse of edu-
eation, 'ﬁammwﬂit& resources provide an opportunity to ob-
tain first-hand informetion, stimzlating 1&&#3, end néw exX~
periences, &8 wéll as topics or questions to be studied.

”Ehraugh the use of commnity resocurces pupiza discover

mportant matiers to discuss, read about, write about, end
do something about.™" fesching end learning sre vitalized
and made more meaningful when community resources ave utié
lized. At the same time, good scheol-and-community rela-
tions ara fostered, sipce parents end other lsymen partici-
pste in the progrem of the school, either by visiting the
elass or by having the class visii them in their p1a$e$ of

** S4anderson, op. git., p. 37.
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tusiness, Usually both tescher anmd pupils will be amgzed st
what the community affords in the wey'éf educational meteri~
als; and ﬁhﬁy are all readily available to the school,

The community should be the lsborstory in which
the children in the school leern; only in this way
~can the greatest educationsl gein be achieved. The
way in which this is done, however, will very from
school to scheool end from tescher to teacher, Un-~
less community study is based on sound theory end
prectice, it will degenerste into & fad, Above all,
the teacher must be csreful to go only so fer &s he
is ready to go. In our enthusiesm, we tend to dive
in heedfirst before we {ind our depth, Some teachers
will use the community only to furnish 1llustretions
for textbook toples; others will use the texthook
only &s background material for community sotivities,
Some few able teachers will be able to organize cless
activities entirely about community sgencies. What-
ever technigue is used, the temcher musi feel that
he iz msster of the method he empleys,55

Every community, no mstter how smell, possesses o
variety of resourees which are useful in the sceiasl studies,
These resources include people with execeptional talents or
hobbies, vocetions, skills, experiences, collections, films,
and pictures, who have something to show or demonstrate or
tell ebout. Also, they include community institutions anﬂ
agencles of local govermment, business, industry, religion,
and public service. Opportunities to study conservation of
wild 1life, forests, solls, irrigstion, and humén beings sre
also &t hend. Purthermore, the geograpvhie, geclogical, and

ﬁ’55ﬁﬁiian,€, Aldrich, "The Tescher Explores the Community,”
Utilizstion of Community Eesources in the Socisl Studies,
King' Yearbook, tional Council for the Socisl Studies,
1538, p. 23.
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betaniaal resources &re not to be xegia@teﬂ ar imyart&naa
glso are the hiat@rieal resources, illustrated by~hiatar1aal
aitss anﬁ puseums, old papers, daenmﬁnta, rﬁaaréa, anﬁ the
11ke .56

Cerefully chosen community setivities should
heve a part in the classwork of every tessher. On
whatever the level of difficulty snd in whatever
the curriculum ovrganizstion, every tescher cen
utilize community rescurces. Te feil to do so is
to neglect the richest edupsational msterial evaila-
ble. Before the tesecher introduces the community
to the clessroom, hewever, he will want to explore
it for himself. ghat exgleratian will be a '
thrilliag axpariange

Commanity resources useful for instructionsl pu??@#&s
ma8y be divided into physical phenowens, soeisl inaﬁithti&ﬁﬁ,
and such intangibles &8 customs, beliefs, anﬁ tréaitions;
Wheress In mény instances there 18 no sharp line of distine~
tlon betwsen these groups, there is the genersl difference
that exists between tangible external abj@ata on the one
hend and Lntﬂngibla icdess, customs, Institutions, ﬁnd func~
tions on the other. Ameong the physical phenomens that
merit attention are hills, soill, lakes, rosds, stores,
banks, factories, churches, hospitels, end historical sites.
As exemples of tenglble institutlons miy be named femilises,
schools, clubs, parties, ecourts of law, orgenizations, anpd
unions. Instences of intangibles ere the practices in

courtship, the attitudes towerd smusements, labor, polities,

oy

v* 56anderson, op. ¢it., p. 37.
%¥5?£ldrieh, ep. eit., p. 25,
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recial groups, and religion, and the beliefs in private
proparty, democrecy, snd economic opportunity. Thus 1t ls
seen that the community consists of the funciioning sgencies
and ideas &s well as of the physical @h@ﬁﬂﬁﬂ»&.ﬁﬁ

An 8 aigairiaant meens of uwilllzing communiiy re-
sources for aﬁué&tional puYposses, the school fieldftvip
should be recogniged and utillged, partiaulériy hyﬁaaciai*
studlies classes,

The school field trip, teken in connection with
and clossely correlated with the ftoplc belng studled,
should prove %o be &n effective device in bringing
out the best in esch individuul pupil. Froperly
planned and conducted, the fleld irip offers nag
only &n opportunity to view social and hiatorical
phenomens in their nstursl settings, but it also
should stimulate puplls to 8 variety of activitles,
These sctivities should furnish an opporiunity for

 the individual to express himeslf according to hia
owti pesewlisr ablilities. Too often the only fellowup
Csobivity in connsctlion with school trips hés been &
teacher-required essay on "what I Liked Best on Qur
Trip." & well-drawn plan of &n historicel site, &
poen written after a2 visit to the slume, or & sseries
of pupll-made pholtographs may show even more pene-
tration, synthesis or fectusl knowledge then the
essay, In individual work lles the opportunity for
each pupil to add to the group knowledge in his ouwn
way. Por example, this mey be the opportunliiy for
the fellew who finds it difficult to put his feel-
ings into words to express himsalf,ghreugh the me-
dium of sartoon, sketch, or model.D »

A carefully plénned field trip -- end it will be of
little value if it is not carefully plenned ~~ involves
(1) adequate preparstion of the cless &s to what they will

“t SByesley, Tesehing the Spcial Studles, p. 414,

59351“{;1.@3', op. ¢it., p. 103.
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see and whaet they should look for; (2) arrvangements in ed-
vance, when necessary, with those in charge of the plages
to be visited; {3) sdherence te & cerefully planned procedure
during the visit; and (4) ehecking and synthesieing the re-
sults of the trip into the larger pettern of the total in-
structional gragram,&e iIf these steps are followed in_eﬁnn
nection with sech field trip, they will yield highly worth-
while benefits. ‘

The demmnd that instruetion he‘lacsliﬁ@d, that
the teacher in Ailon use msterials and reaources
whieh he would npot use in Zenla, has very properly
received great attention., The ldea that the com-

munity is an elastic concept, verylng in sige &nd
scope in accordance with the element under consid-
eration, hes been well-nigh universally gecepted.

The community &8 an epltome of the world, &3 & léb-

oreatory of available materisls, and a3 the logal .

manifestation of the generalitles of the curricu-

lum has been eppraciated by meny seocigl studies

teachers, The technigues of surveylng end utilisz-

ing the community have been stated and resteted. :

The significance of field trips and a9g§ﬁnity.rala~

tion® has been broadened and deepeneéd.>-

Thus, In the pages of this chapter, certsln phases of
the progressive manner of tesching the 3@@151 ﬁtuﬁiaa-hswe
been 3urv3ya€. The informétion herein presented sarved 83
a guide for setting up the experimental claes In eighth-
grade socilal studies with which this repori deasls. Also
in this chapler are anmﬁ?@ug references to traﬁitianal

methods of tesching the socilal studies, with special reference

?%5Gwasleyg Tesching the Soeisl Studies, p. 421,

v6l1p14., p. 53.
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to the textbook and guestion-snd-snswer procedures, which

were wtilized in the control class for the current study.



OHAPTER IIX

ANALYSIS AND EVALUATION TRADITIONAL ARD
PROGRESSIVE PRACTICES IN THE TRACHING
OF THE SOCIAL STUDIES

¥herssas the preceding chapter presented a digest of
literature relating to concepts end practices 1nval§eﬁ.1n
the traditionel and progressive methods of teaching the so-
¢isl studles, 1t is the purpose of the pressent chapter to ;
analyzo the rosults of teaching the socisl studies by the |
traditionsl and the progressive methods,
As has been stated in Chapter I, this study wasz selt up
on the besis of two classes in the soclial studles at the :
elghth-grade level in the junior high school &t Grahsm,
Texas, Throughout the duration of the experiment, both
classes remelned constant in personnel, esach cantéining
twenty-five puplls, paired a8 scourately &s possible on the
basis of intelligence guotients, One class wes conducted
along sirictly treditionel lines of 1na;ruﬂt1ﬁn, ineluding
the rigid use of the textbook and of ths guestlon-and~
answer Lype ol recitation., The other claszs, taught by the
seme Instructor, wes conducted on modern lines &8 & progres-

sive enterprise in soclal-studies learming. In this group

50
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‘such modern instructionel techniques as the soclalized reei-
tation, current events, fleld tripe, c¢lass préjeat%, amﬁl
gaay types of visual aids wers employed. 4 series of tag
aubjéet—mattar tests was aduinisiered fo both classes dur-
ing the y@riaé of the experimﬁnt. All these tests were de-
viasd by the investigator an& were iaenaiaal for both
alaaaaa. These tests wore used &s the mesns of uaasariﬁg

@grsas and azhiavawant in thﬁ acquisition af ruaﬁamﬁntsi
facts in the soclal studies &t the eighth~g§ade level. In
the present ahapter the results of these tests sre—analyse&
and compared in &n effort to determine whether the progres-
sive method of tesaching the social studles tends to be more
effectuel in the scquisition of informetion in the field
than is tk&rtmaéitional method. It is recognized, of course,
that such anvsxparimant with such & smell mumber of p@pilﬁ
and lasting for only one semester cannoit be expected to pro-
duce any usnalusiva»evidaaea, but perheps it can meke & :
slight addition to the totel research in the fleld and pos-
sibly point aat/an apperent trend with relstion to wh£t zp~
pears, within the limlts of this study, to be the better
method of teaching the socisl studies st the sighth-grade
level.

In addition to the subject-matter testis farmnlat&é'hy'

the tescher, the social-stuiles sections of the Stanford
dchievement Test were eadministered to both clesses, once in
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September, 19&8,'ﬁt the beginping of the experiment, and
agein in Februsry, 1949, at the time of its conclusion.
Resylts of this standerdized test for both groups are com~
pared. o |
Teble 1 indicates the psiring of the fifty puplls es
te'1ntalligaaaa‘quuaientn. It is spparent éhaz many of
the pairs are identlcal matohes sccording Lo iaesliigﬁn¢$
quotlents, wﬁﬁrﬁﬁs others veary from ons to thrae-painta,
never exceeding three points of difference, A ¢omparison
of the inteliiganze quotients for the two g@@n@é laévas the
impression that the control group bad the higher total and
a?eraga-imtaiiiganee guotients, since fifteen m@mﬁérs of
this class had intelligence qnatiahga.cf one hundred or
sbove, while twelve members of the sxperin&nt#l group had
intelligence quotisnts of ome hundred or over, But en &ddi~
tion of the imtalliggnaa quotients for the two classes shows
& total variation of only three polnts in faver of fthe con~-
trol grﬁap;‘bﬂﬁrwhan.ﬁh» everege intelligence gquotients were
determined by mathemestiosl ealouletion to the first decimal
point, the average intelligence quotient for both groups
was found to be identical, nemely, 98.4., Thus it is shown
that the two clesses ineluded in the expsriment were equsal-
ized 88 to intelligence, in 80 far as stsndardized taats
¢can be accepted as valid,
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TABLE 1

INTELLIOENGE QUOTIENTS OF PUPIIS IN THE EXP%RIK@N?&&

ﬁaﬁﬁ? COMPARED WX@ﬁ;ﬁﬁﬁﬁﬁ ﬁ? ?ﬁ?xiﬂ Iﬁ THE
CORTROL GROUP Ry vfus.
msza

B

Intelligence Quotient
Pupil , .
Humber

Experimsntal Control

1 119 118
2 114 ' 116
3 11} 1iz
4 110 110
5 116 110
6 108 108
g 106 106
b 1ch 104
9 163 103
10 , 103 103
11 101 ~ 101
1z icl 101
13 : ' 99 100
13 gg 100
15 100
15 G 97
17 95 94
18 - 95 54
19 o 92 91

: gg , g% . :gg
88

ok éﬁ . . 85
25 71 | 69

Totsl I, Q.... 2u62 2465
Aversge I, Q.. 98.4 08.4
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Pable 2 lists the scores made on the first suhjaeﬁ?‘
matter test by the fifty elghth-grade puplls included In
the study. PFor the experimentsl g@@up the searaﬂ'rﬁmgaﬁ
from forty-five to ninety, while those for the control
group ranged from twenty-five to eighty-five. The sverage
score for the experimental group was 73,2, wheress that for
the control group was 60.6 -- & difference of 12.6 y@iﬁt#
in fevor of the experimentel group. Preceding the edminis-
tration of this test to both groups, the experimental class
was engsged in & unit project and dealt with the fundamen~
tel subject matter by means of socilalized recitstions. At
the beginning of the school session the publication Current
Eyents was ordered for every member of the experimental
class, apd wes used regularly throughout the duration of
the experiment. Preceding the first test, the control
group used the textboek in deily study, answered questions
propounded by the teacher, and had written aasignmamta'ta
enswer on paper the questions listed in the texthook st
the ends @f chapters.

The questions for the second test were based upen the
history textbook, The Story of American Democracy. Agsin
the control group used the textbook and the formelized reci-
tation in daily study, but the experimentsl group was work-
ing on & unit entitled "How Mey We Help to Gain the Proper
Respaect in OQur School Work for the law end Order im Our
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TADLE 2

' SCORES MADE ON THE FIRST TEST BY PUPILS IN THE
EXPERIMENTAL AND CONTROL GROUPS, ARRANGED
- ACCORDING TO PATRED INDIVIDUALS

Test Scorss
Pupil e ‘ .
Rumber ' : S
Experimental ‘ Control
i a0 - . 85
2 g0 ; O
g 90 4o
‘ bo &
£ > A
6 60 - 80
7 8o 70
8 80 50
3 75 0
10 85 60
i1 80 .
12 85 60
13 75 65
1 T0 75
15 50 65
18 8o 50
17 60 25
18 60 70
19 8¢ 75
20 TO 65
21 o 50
22 70 60
23 70 €5
24 4 50
25 5 80
Totel....... 1830 1515
Average., ... 73.2 60,6
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gountry Whieh Our Forefethers Worked 3o Hard to Establish,

snd Thereby Be Able to Prove Our Apprecistion for Cur

Heritage?! Socislized recitations were employed regulerly.

Table 3 revesls that when the second auhgaetwa#tter
test was given, scorss for members of the experimental cless
renged from fifty-five to ninety-five, while those for the
control grﬁnp ranged from seventy to ninety~five. On this
test the control class made » higher average scere (83.0)
then the experimental class (76.6) -- & éiffﬁ?ﬁﬁae af,éfhf
peints,

The third test was glven after s study of the saezien
of the history textbook entitled "Discovery snd Colonize-
tion,” including people of the New World, the establish-
ment of the English colonles in Americe, and life in the
gnlonies. Both classes studied the early beekground of
American hiahﬁry,'the,exgarimﬁatal group using study sheets,
cheyts, and meps, and the control gfﬂn? spending most of
its time in reading the textbook and in particlipating in
formaliged recitations.

Teble 4 reveals that scores on the third subject-matter
test for the experimentsl group ranged from fifty to one

hundred, whereas those for the contrel group ranged from

twenty-five to one hundred, with the sversge scorss belng
76.2 for the experimente) cless and 61.2 for the contrel
class -- a difference of 15.0 points in favor of the ex-
perimental group.
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TABIE 3

SCORES MADE OF THE SECOND TES? BY PUPILS IN THE
DXPERIMENTAL ARD CONTROL GROUPS, ARRAL

SOCORDING S0 DATRYD IEDIVIBGALS

Tast Scores
Pupil ,
Bumber ' N '
Experimental Control
1 90 - 80
2 9_) 85
4 89 8o
5 90 90
6 70 85
7 95 80
8 5 85
9 75 80
io ga 85
11 5 95
12 80 8o
13 70 80
14 80 8o
15 5 8o
16 7O 15
17 95 95
18 85 75
19 0 O
20 55 &
21 7o 70
22 7O
23 70 G5
24 75 80
25 65 80
%t&}- e s e e 1915 Eﬁ?ﬁ
Aversge..... 76.6 83.0
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TABLE 4

BCORES MADE ON THE THIRD TEST BY PUPILS IN THE
EXPERIMENTAL AND CONTROL GROUPS, ARRANGED
ACOORDING TO PAIRED INDIVIDUALS

Test Scores
Pupil e
Bumber -
Experimental Control
1 90 8o
2 95 90
3 80 35
i 85 85
5 85 55
6 75 75
7 75 85
8 100 35
E 60 95
10 85 60
11 70 TO
12 30 70
13 80 Yy
14 80 60
15 65 100
16 &5 35
17 100 850
18 o 35
19 50 50
20 70 80
21 65 &0
22 80 30
23 75 5
24 55 5
25 70 25
Totel....... 1905 1530
AVEr8ge..... 76.2 61.2
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Before the fourth subject-matter test was adminis~
tered to the two classes, the exporimental group workeé,éﬁ‘
a unlt entitled “How May We Help Creste &n Apprecistion
Among Our Fellowmen for the Freedom snd Bguality That e
Enjoy, Which Are 8o Different from Those under Which the
8tudents of Russis and of Russies-controlied Territories Are
Reared?” Msterisls used included newagapar'eiipyinga, the
publicetion Qurrent Events, graphs, ehart&, maps, and daily

resdings of related materisls. The socislized method of
procedure was utilized, This wnit was being developed dur-
ing the tims of the presidential election in the Tnited
States, whieh provided many opportunities for the use of
newspeper and msgezine meterials and for the collection of
informatlion contresting American eleotioms with politicel
methode practiced in Russie and in other totaliterisn na-
tions. While the experimentel cleas wes becoming deeply
interested In current happenings here in Americe, the con-
trol group permitted events to pess virtually unnoticed,
and devoted rigid attention to the civics textbook snd to
formelized recitetions, including the writing of enswers to
questions listed in the book.

Teble 5 shows thet when the fourth test waes glven to
the two classes, the experimental group msde scores ranging
from 8lxty to one hundred, whersas the contrel group re-

corded scores of seventy-five to one hundred. The average
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TABLE &

SCONES MADE ON THE FOURTH TEST BY PUPILS IN THE
EXPERIMENTAL AND CONTROL GROUPS, ARRANGED
ACCORDING TO PAIRED INDIVIDUALS

Test Scores
Pupil
Kumber ' ' '
Experimental Contrel
1 - 95
2 100 90
3 Q0 85
i 90 95
5 100 an
& 100 : o5
7 X . 95
8 85 8%
9 95 95
10 80 85
11 80 90
12 13@ 30
13 1§ - AR
1 o o8
15 20 : 106
16 85 .
17 ‘e 90
18 100 90
19 % 75
20 90 90
21 100 _ 85
22 8n 75
23 106 e
2h 90 85
25 60 , =
Total....... 2075 2055
Average..... 9.2 89.3
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- seopres For the two classes were almost identicael -- 90.2
 for the experimental group and 89.3 for the control group
p although there was 0.9 of & point difference in fevor
bf tk@ experimental group. -

The rifth test wes aamawh&t of & review over tha aaa
loniel gariad of American history, the grawth,af &mzriaaa
&amﬂeraey. an& new inventions whieh.aaam into axisﬁaaga a
&uring thﬁt ers, ?he ex@arimamtal gmaup éi& ﬁansidﬁrable :
reading from verious sources, but the a&ntyal group used
only the tﬁxﬁhaék and formel reecitetions. -

~ Teble 6 indicetes the scores mede on the Fifth test.
An exeminantion of the scores rev&éls'tk&t the éxy@riﬁ&ntai
group made scores renging from aixtybfiva ﬁo one hﬂnéraﬁ,
where&as the control group m&ﬁa &ﬁﬁ?ﬁ& wang&mg from sixty
to one humdrad. Fifteen members of the sxperimental class
made & score of one huaﬁr@&, but only seven members of the
econtrol class made 8 perfect score. Eh# sveprage SCOTes
were 94.6 for the experimental group snd 84.2 for the con-
trol group -~ & difference of 10.% points in favor of the
experimental class.

Preceding the giving of the sixth test, both classes
continued their atudy of the growth of Americaen democracy,
the experimental group using ell relsted materiasls that it
wa® possible to find, while the control group used only the
textbook end the formalired recitation, together with the

writing of answers to guestions listed in the texkt.
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TABLE 6

SCOHES MADE ﬁa,w;f
m?%xm o ‘ NI

Tost Scores
Pupll - . , —
Kumber -
Experimental Control
1 100 100
2 %gﬁ iﬁg
00 et
g 100 éﬁ
5 ‘ ico 60
6 90 90
é 100 | 100
100 §s
loo &8s
10 100 100
11 100 30
12 65 85
12 90 85
15 100 100
15 90 100
iﬁ %&0 830
Vi 00 5
18 100 80
19 85 90
20 75 100
21 160 85
22 80 85
23 85 g0
24 - €60
25 g0 70
?ﬂmilw Semr e 22?6’ 2105
Aversge...., ok .6 84.2
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In Teble 7 sre shown the scores made on the sixzth test
hﬁvmﬁabﬁraaf‘bath.gravpﬂ. Scores for the experimental
¢less ranged from sixty-five to one hundred, whersas those
fﬁr:th@ émntrél group renged from &hirtwaiva‘ﬁa one hun-
»&ze&. ﬁwar&g& scores for the %ﬁﬁ ¢lasses were Bﬁ.h‘agﬂ
78.1, respectively, for the experimental and control groups,
iﬁéieating a diffﬁrenﬁe‘éf 6.3 points in favor of the ex-
ﬁérimﬁntal class, - o

Prior to the administration af the seventh test, the
section studied in the tﬁxt@&#k was thﬁt entitled "The
Nation Divides and Unites.,” Again, the contral gm@ug studied
the textbook exclusively and éngagéd in the traditional type
of recitstions and written work, but the experimental class
daveloped & unit enﬁiﬁleﬁ “How May We A1d in Eatablishing &
Frienﬁiy,&ttituﬁa between the People af‘ﬁha United Htates
and Those of the Other Countries of the World 8o That a
Lssting Pesce May Be Established?” Much related reeding
was done in reference books and in eurramﬁ’p&riaiiéﬂla,,an&
the unit &ppeared t¢ be highly worth-while in the expres-
sion and development of wholesome concepts and attitﬂaas.
The neture of the unit wes such that the experimental group
tended to neglect the section of the textbook entitled "The
Nation Divides and Unites® and to devote more time to the
actual davalbpmﬁnt of the unit from other sources. When the

teacher formulsted the guestions for the seventh test, he



64

@m T

SCORES MADE ON THE %IX’EE TRST ﬂi’ ?mszx,s IR THE
Eﬁ%ﬁﬁﬁ%&%@@ﬁﬁﬂ: A RANGET

Test Scores

Experimental Contrel

8 90
lgg l
; 55
8o | 70
85 - 60
70 90
90 100
30 70
85 100
% | 85

O GO~ Gl S N b

b
1 O3

e
N b
@
8

5 =
ot
<

8O $t bt ok ot ot
O GO CRUS
8
o
&

"0
i O
Mg 0o
-3 (0
wrin

[3%]
Bl
5
N8
Wt
|%2 283

Tot8l.uusunn 2110 1875

Averasge..... 84 .4 78.1
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became swere of the diverslity of meterisl which bad bheen
utilized by the two groups, one uslag the textbook exé
¢lusively and thevothar practically ignoring the textbook,
whlch wes notclosely related to the unit being

developed.,
However, the questions set down, as for the other tests in
the series, were based primarily upon the texthook, &s this
was the only teasching end leerning device common to both
olasses, Hence it wea no grest surprise to find that the
control group maede better scores than did the expsrimentel
group on this pertlculsr test. Teble 8 shows that scores
for the experimentel class ranged from sixty-five to ninety-
five, wheress those for the control group ranged from sixty
to ninety-five. However, the averege scores for the two
groups were T4.0 for the experimentel snd 81,6 for the con-
trol -- & difference of 7.6 points in favor of the control
gclass,

Preceding the eighth test both classes studied mﬁthé'
ods of trénsportetion and communicetion, the sontrol group
studylng the geogrephy test, whille the experimental zroup
developed a unlt entitled ”Bhw'ﬁay We Ald in Cerrying on the
grest Work Accomplished by the Different Means of Trans-
portéation in Meking Our Natlon & World Power on Isnd, in
the Aiw, ﬂnﬂ on the Sea?” This clsss mede field trips to
visit the verious systems of transportation availsble in
the community, highwey and reilroad meps were used in the
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SCORES MADE ON SEVERTH TEST BY PUPILS IN THE
EXPERIMENTAL AND CONTROL GROUPS, ARRANGED

ACCORDING 70 PATRED INDIVIDUALS

Pupil
Bumber

Test 3Scores

EBxperimental

O OO O S OB |

?Qkalil""ﬁﬂ

Average.....

92
95
&
70
80
90
75
80
70
90
8o
80
70
70
95
Ve

* w
90
80
&5
ﬁf&

1850
74.0
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unit, snd bus end train schedules were studied, The cavvv
erage of distance today wse compered with thet of carlier
times. Plctures and movies were used 1n the experimentsl
class et every epportunity during the development of the
étvéy of transportation and communieation.

Table 9 shows the scores mede by the two grouns on the
eighth test, the first of B series of thres relating to
transportetion &nd communicatlion. Bcores for the experi-
mental class renged from seventy to one hundred, whilé those
for the control class ranged from fifty to one hundred. The
everage scores for the two groups were 81,6 for the experi-
mentel and 73.2 for the control -~ & difference of 8.4
points in favor of the experimental cless,

Prior to the sdministration of the ninth test both
clesses continued their study of transportation &nd com-
municetion, the control group using only the textbook as
source material, whereas the exnperimentsl class wutilized,
in addéition to the text, fleld trips, work sheeis, posters,
projects, motion plctures, meps, and travel folders, Toble
10 1ndlcates that scores for the experimental group on the
ninth test ranged from seventy Lo one hundrsd, with sixteen
puplls meking the perfect score, In the control group, how-
ever, the scores renged from forty-five to ninety-five, with
ne perfect scores reported. The difference in aversge

scores for the two groups wss the largest noted for any of
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PABLE. O

SCORES MADE ON YHE RIGHTH TEST BY PUPILS IN THE
EXPERIMENTAL AND CONTROL GROUPS, ARRANG

"ACCORDING TO PATIREP TNDIVIDUALS

- Peat Boores
Pupll 7 | | 3
Bumber ‘ — v
Emrimﬁnﬁal control
: 80 100
< 95 35
3 95 N o 55
h. " 90
2 22 75
¢ 85 55
8 5 80
9 7% 50
10 100 100
1 9 | 60
2 50 75
1 2> 90
3‘1‘ '? - -
% 0 100
16 90 86
Y 95 50
19 20 60
20 & 95
20 80 70
-‘53 3. o o
a3 80 70
%ta:i.a P 2&&@ 1830 -
Aversge....- 8.6 73.2
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TABIF 10

SCORES MADE ON THE NINTH R8T BY PUPILS IN THE
EXPERIMENTAL AND CONTROL GROUPS, ARBANGED
ACCORDING TO PAIRED INDIVIDUALS

a3t Beores
Pupll
¥umber ’ -
Experimental Control
1 100 a5
2 100 %
3 100 : 60
] 100 60
; 100 is
& 100 60
7 106 95
8 95 75
9 80 o5
1e 100 T0
11 100 70
iz 80 75
13 100 &5
14 90 65
15 85 85
16 100 65
17 ob old)
18 100 HE
19 100 T8
20 95 60
21 100 &0
22 100 75
23 100 50
24 75 45
25 70 4s
Totel.,...... 2365 1675
Averege..... g4 .6 67.0
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the testz., For the experimentsl class the averege score
‘was 9%.6, wheress that for the sontrol cless was 67.0 -- 8
difference of 27.6 points im favor of the experimentel
group.

But when the tenth test -- which was designed 8s &
sumnary test over the study of transportation and aammuniaa*
tion -- was given, the sverage scores mede by the'twn clesses
were slmost identiesl. Pable 11 shows that on this test the
seores for the experimental group ranged from forty-five to
ninety-five, while those for the control group ranged from
fifty to one hundred, The aversge scores were T74.6 and
Th.4, respectively, for the oxperimentel and control groups,
indiceting & 0.2 point difference 1in favor of the experimen-
tal class,

Yheress the preceding ten tables hsve shown the indi-
viduel scores and the sverege scores mede by the two classes
included in this study, Teble 12 presents & comparison of
the average scores méde by the two groups on the ten tests
formulated by the lnvestigator a&s & means of determining,
i1f possible, the comperable effectiveness of traditional
and progressive techniques of tesching the seocial studles
a8 indicated by the lesrning of factusl informetion.

On 2ll1 tests except the second snd the szeventh the
experimental class made an average score higher than that

made by the control cless. On the fourth and tenth tests



SCORES

MADE ON THE TENTH TEST BY PUPILS IN THE

EXPERIMENTAL AND CONTROL GROUPS, ARBANGED
ACCORDING TO PATRED INDIVIDUALS

Test SBcores
Pupil A ‘ _
Bumbexr o ’ ‘ B :
| Experimental Control
1 90
2 5, go
3 ™ 70
4 90 90
5 80 75
6 80 70
7 75 95
8 55 50
10 & e
11 60 ‘53
12 75 90
13 65 60
i 2
5,4
16 iy 65
17 g0
18 60 50
19 60 ¢
20 95 €0
21 60 75
22 75 70
23 60 65
24 90 65
25 8o 65
Total....... 1865 1860
Average..... 74 .6 T4
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'this difference in favor of the experimentel group was S0

smaell &8s to be negligible in importance, but in the other

instences the difference was rether pronounced. Of es-

- pecisl significance is the fect that, for 211 ten tests,

th& sverage score for the experimental group was 82.0, ;
wheress that of the gontrol group wes 75.2. Thus the 4if-
ference in sverage scores for the entire series of ten tests

wes 6.8 points in favor of the experimental class,

TABLE 12

AVERAGE BCORES MADE ON THE TEN TESTS BY THE
EXPERIMERTAL AND CONTROL GROUPS

Aversge Score
Test SRS _ : . :

Exporimental Control

Pirst test..... 73.2 60.6
Second test,... 76.6 83.0
Third test..... 76.2 61.2
 Fourth test.... 80.2 89*3
Fifth test...., o4 .6 84,2
8ixth test..... B84.4 78.1
Seventh test,.. 4.0 81.6
Eighth test.... 81.6 73.2
Hinth tast..... gh.6 67.0
Ponth test..... Th.6 74 .4
Averasge... 82.0 75.2
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} The administration of the Stanford Achlevement Tegt to
both clesses included in the study provided the basis for
eertain interesting compasrisons, The data for both sub-
missions of this test (in September, 1948, and in Februsry,
1949) are presented in ‘i‘.éblea 13~-16. | ,
Tables 13 and 14 show the scores mede on the three

pheses of the social-studlies fleld included in the Bténford
‘Achievement Test end the ege and grade equivelents of the

pupils in the experimentsl elass at the time of the [irst
end second administretions of the stan&arﬁizad‘ts&t. it

is significent that on the sscond test tba‘avmragg s8Cores
for the three socizl-studlies phases of the test were some-
whet higher then they were on the Pirst sdministretion of |
‘the teat, As té greéde equlvelenis &8 me&sured by the Stan-
| ford Achievement Tesi, only three puplls atteained grade
equivalents more advenced than the eighth grede in which they
gsetually wore c¢clessified, but in the second test nine pupils
had grade equivelents sbove the level of their actual clas~-
slfication; that is, thelr understending and comprehension
of the secisl studles &s measured by this perticulesr test
were more thorough than that to be expected of eighth-grade
puplilis,
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TABIE 13

CHRONOLOGICAL AGES OF MEMBERS OF THE EXPERIMENTAL ﬁR“P, |
SCORES MADE O THE SOCIAL-STUDIES PHASES OF THE S STANPOR
- ACHIEYEMENT TEST AT THE TIME OF ITS FIRST ADMI T ON
[o48), AND AGE AND GRADE z%mamm a8
COMPUTED FROM THE HESULTS OF THE TEST

Social Btudies Tests ge

A ‘ ‘ Eguiv~ | Eguiv~-

&e alent | e#lent
I i1 Average e

1 12-4 71 ar, 79 16-0 11.0
2 12-8 63 59 61 12~0 7.0
3 - 13-1 59 63 - 61 12-0 7.0
4 13-1 €1 | &2 62 12-2 7.2
5 13«6 - BE Vi) 66 13~-1 8,1
5 13-5 | 53 66 60 11-10 6.8
§ 1 u3 | B3 & 159 | %S
15-3 , 7 2 3-1 8.
9 13-9 71 66 69 13-9 8.8
10 13~7 64 66 65 12-10 7.8
11 13-0 LY 62 60 - 13~-10 6.8
12 144 75 79 77 1510 10.9
13 13~10 63 70 67 13-3 8.3
14 13-9 48 62 55 10-11 5.9
15 13-1 63 65 64 12-8 7.6
16 13-10 50 62 56 11-0 6.0

17 13-7 53 56 55 10-11 5.9
18 13-2 55 63 59 | 11-7 6.6
19 | 13-8 52 60 56 11-0 6.0
20 13-11 50 58 4 10-10 5.8
21 13-11 ) 52 9 10-2 5.1
22 14-6 64 58 61 12-0 7.0
2 13-11 62 63 63 12-5 7.4
25 14~10 50 O 65 10~-11 5.9

Aversge, . 58,5 65,9 62.4
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TABLE 14

gociel Studies Testls

AT BY’TEE EX?EEIMEE?AL GBQHF @ﬁ PHE SOCIAL
PARFORD ﬁg IEVEME _?‘;’E?’ AT

Grade
. Egquiv-
. Number alent alent
T I Ix Average o
i 76 84 8o 16-3 11.3
2 € 68 66 13-1 8.1
g 58 68 63 12-5 7.4
| 72 78 75 15-4 | 10.3
5 65 76 70 140 9.0
6 63 63 6 iz2~-5 7.4
¥i 68 84 ¥l 15-7 10.6
8 65 T4 70 14 -0 9.0
9 68 72 70 14-0 9.0
11 & 61 62 12~2 5,2
12 5 76 67 13-3 : .2
13 66 60 63 12-5 T
14 61 66 64 12-8 7.6
15 58 61 60 11-10 6.8
16 €3 63 63 12-5 7.4
1] 61 60 61 12-0 7.0
18 7e 4 13 14~9 9.8
19 62 61 62 iz2-2 T2
20 57 61 59 11-7 6.6
21 a5 5 X 1l6-2 5.1
22 58 5 &8 11-5 6.4
23 64 76 70 14-0 9.0
24 57 55 56 11-0 6.0
25 59 16 53 10-8 5.6
Aversge 63.4 66.6 65.0
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Tables 15 end 16 indicate that members of the control
¢less likewise showed perceptible gain in average scores
when the second test was administered, as compsrsd to
thelir asverages at the time of the {irst testing. withlre*
gard to grede equivslent, however, some rotardation was no-
ticesble. For instance, in the first test six pupils in
the control group attsined a grade eguivelent above the
eighth-grede level, whereas in the second testing only four
pupils had & grede equivalent more sdvanced than the eighth-

“grege level &t which they actuslly were classified at the
time. |

Thus it eppears, from the results of both the teascher-
formulated subject-metter tests snd the Stanford Achievement

Test, that the experimental class in this study tended to
make vetter giinms in social-studles concepts and iﬁfarm@—'
tien than 4id the control group in the study.
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TABLE 15

CHRONOLOGICAL AGES OF MEMBERS OF THE Gﬁ&TRGL GROUP, BCORES
MALE ON THE SOCIAL STUDIES PHASES OF THE STANPORD
ACHIRVEMENT TEST AT THE TIME OF ITS FIRST

ADMIHISTRATION (SEPTEMEER, 1048), AND
AGE AND GRADE WQUIVALENTS AS COMPUTED
FROM THE RESULTS OF THE TEST

Secial Btudies Tests Age @rade
Pupil . ’ : . Bguiv~ | Egquiv-
Number Age ‘ alent |alent
I I1 Average
1 12-11 70 8o ™ 15-4 10.3
g, §§~%0 71 81 Y 15«20 | 10.9
i i2-9 59 58 - B9 11-7 6.6
) 13-11 43 70 5 11~3 6,2
6 14-11 71 80 76 15-7 | 10.6
7 13-4 66 83 75 15-4 1 10.3
& 13~6 i 59 53 10-8 5,6
9 13-1 53 58 56 11~-0 6.0
10 13-2 53 75 64 12-8 7.6
11 13-1 61 63 é2 12-2 7.2
12 13~-2 53 70 62 19-2 T2
13 13~1 66 63 65 i2-10 7.8
14 13-1 59 62 61 12-0 7.0
15 13-7 T4 T4 75 15~4 10.3
16 i3-3 55 52 Bl 10~10 5.8
17 13-0 57 39 48 10-0 | 5B.0
18 13-6 67 72 70 14~-0 9.0
19 13-2 61 62 62 12-2 7.2
20 13~0 53 ] &6 11-0 6.0
21 13-11 gg 3 59 11-7 6.6
29 13-10 g 54 10-10 5.8
23 13~7 57 T2 65 12-10 7.8
2h 13-4 53 55 54 10~-10 5.8
25 15-3 54 61 58 11-5 6.4
Av@m;geuu- » 56.8 62;2 59.9
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TARIE 16

SCORES MATW BY THE CONTROL GROUP ON THE SOCIAL STUDIRS
PHASES OF THE STANFORD ACHIEVEMENT TEST AT THE TIME
oF IS SECOND ADMINISTRATION (PESRUARY, 1949),
AND AGE AND GRADE FQUIVALENTS AS COMPUTED
FROM THE TRST RESULTS

Socisl Btudles Tests Age Grade
Puplil Egqulv~ | Eauiv-~
Fumbsr slent alent
i T 1 Average b

1 8 - ’ 8 * » * &
2 7 , 8a 77 i5-7 10.6
3 63 66 65 12-10 7.8
k 63 68 66 13-1 g.1
5 63 ga 68 13-6 8.5
6 Th B 78 16-0 11.0
7 70 T4 72 14~6 9.5
8 52 ; 61 57 11~-3 €.2
9 61 €0 61 12«0 T.0
10 66 76 71 -3 9.3
11 53 T2 63 iz2~5 7.4
12 65 €0 &4 12-5 T4
13 63 66 6% 12-10 7.8
1k 65 61 63 12-5 7.4
15 63 66 5 12-10 7.8
16 5? 57 éi*%l 6.2
1 5 55 10~ 5.9
1 €5 63 66 13-1 8.1
19 55 59 11-7 6.6
20 47 5 51 10-5 5.4
21 &5 5 62 12~ 2 7.2
22 51 70 61 12-0 7.0
24 €2 €61 62 12~2 T.0
25 52 €0 66 11-0 6.0

Aversge 61.0 66.7 £€5.8




CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The purpose of this study wes to determine, Iif possi-
vle, whieh of the two methods of teaching the social studles
-~ progresgive &nd traditionsl -- 1s the more effective
teaching end lesrning procedure &8 measured by the aecquisi-
tion of facts and informetion in the sociel-studies fleld
at the sighth-grede level, In eérrying out the study, two
eighth-grede aaaialvstuéias classes were orgenigzed in the
Junior high school of Grahsm, Texss, to be taught by the
semwe instructor. Eech claess contsined twenty-Iive puplls,
selected eccording to corresponding intelligemce quotients,
so thet the two clesses would be balsnced in so far as ip-
telligence was concerned 85 measured by standardlized tests,
S0 scourately were the clesses belanced &8s to intelligence
that the average intelligence guotiente for the two classes
were identical, 98.%,

During the first semester of the 1948-1949 school ses-
sion, & serles of ten subject-matter tests was formulated
by théwye&chsr, to be used &8 messures of achievement for

the two groups, The papers for esch test were carefully
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graded, &l the aversge scores for the two classes were
compited to the Tirst decimsl point. In the preaadihg
cheptexr the test scores for both clesses on the tén Ltesta
heve been compared. Also, atv the beginning end &t tha ehd

of the semester, the Stanford Achievement Test, im its

three soeiel-studies pheses, wee administered to both
groups, and the scores were carefully checked end cowmpared.
In the discussion of the dsta, the class which was
taught by traditionel methods has been consistently re-
ferred to s the control group or the control class, while
the elass recelving instruction aacardiﬁg to yragreasiv&l
concepis hes boen celled the experiments&l group or the ox-
perimentel eless, It should be receslled thet the control
greny’used the textbook exclusively as 1ts source of infor-
metion in the Boeisl studles, and thet r&eitationg were for-
maliged, consisting of questions end answers or of written
answers to lists of questions appesring in the textbook.
The experimentel group, on the other hand, used not aﬁly
the textbook &s 8 basle reference but also msny additional
books, together with charts, meps, pilctures, motion pie-
tures, field trips, and class apd individuel projects. In

this cless the recitetions were socislized.

Conclusions
In the light of the deta presented in the preceding
chapter, the followlng concluslons sppear to be justified:
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1, Within the limitations of this psrticuler study,
modern techniques in the tesching of the socisl studies
yielded better results than did trsditional prsctices.

This fa@t'ié verifiled by the higﬁar a#arag& scores mede on
eight @fvthé ten subject-matter tests by ﬁ&& experimental
group when compared with the aversage scores of the aﬁatrall
group,

2. ?he results of the § arg éahiavﬁmege Test bore
out the fiaﬁiaga derived from the te&@h@r«farmulateﬁ subject-
metter tests; that is, the cless teught by mﬁam mfﬁh@ﬁ&
made highgr scores on the stsnderdized achievement test
then did the class 1&5%&56%&& in the traditionsl menner.

3. 'The fact that both typss of tests -- the teacher-
formulated subject-matter series and the standerdiged
aschievement test -- resulted Iln & similar outcome appesrs
to support the validity of the study within the bounds of
its limitetions. |

%. In brief, this study indlcetes thaet progressive
or modern methods of tesching the socisl studies at the
eighth-grade level sre more effective than traditionsl

methods im 8o far as the retention and comprehension of

faects and informetion in the field are concerned.

Recommends tions
As & result of the outcomes of this study, the follow-

ing recommendetions are set forth for consideration:
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1. ‘Teachers of the socls]l studies should ecquaint |
themselves with 811 of the newer and more modern methods
of teaching and of lesrning, end should familisrisze them-
selves with the most effectual ways of presenting the soclel
studies et the particuler grade level &t which they are
working.

2. Although taaahera should recognige the worth of
modern metha&&, they should not become

extremints, since 1t
is evident thet certeln fundesmental information and con-
cepts eare essentisl for understanding the broasd field of
the soclal stpdies, This meens thst the newer techniques
of teaching ~~ such as projects, contrscts, and visual

aids -- are not to be accepted &s ends 1in themeelves, but
rather 8s supplements to &8id the pupll in comprehending
and epplying in prectical msitustions the essentisl subject
métter of the aoeial studies,

3. Teachers who still tesch the soclal studies by
means of traditionel practices should realise that they mey
be deliberstely denying their pupils certain rich and meen-
ingful experiences whieh, in @ more modern learning situe-
tion, tend to &roule interest and to foster wholesome atti-
tudes &nd concepts.

4. Much sdditional research should be conducted in
the I'ield to add further enlightenment on the problem of
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 which of the two methods of teaching the scolal studies -~

the modern or the traditional -- is the more effective,
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