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CHAPTER I
INTRODUCTION

Furpose of Study

The purpose of a rhythm activity program in the Thomas
A, Edison School is to achieve the following:

1., The bullding within each child a better coordina~
tion of mind and body.

2. The satisfying of each child with a knowledge that
he has the ability of achlevenment.

3+ A healthful, happy, and soecial relationship between
the sexes.

L4, ¥Por the pupil the realization of the pure joy and
exhilaration of living.

5« Poise and self confidence within the child.

6. The carrying over of thig program into other closely
related classes such as, playground, art, auditorium, and
music,

7. An ambitlon within each pupil to make his community

1ife more desirable,

Source of Information
The information for this study was obtained from refer-
ence books in the library of North Texas State Teachers
1



College, in the library of Southern Methedist University,
and in the Dallas Public Library. My experience in teach-
ing rhythmic activities in the Dallas public schoels has
been a considerable help in the study.

Limitations of the Study

This problem desls with the children of the first
grade through the f1fth grade of the}ii}h@maa A. Edison
School. HMost of the children of the school are of the un-
derprivileged class. aibout fourteen per cent of the enrolle
ment of the school is Mexiesan.

At the present time the classroom is overcrowded and
the grouping of classes is inappropriate., The vietrola used
for rhythmic activities 1s in poor condition and many new

records are needed,

Definitlons
"Rhythm" is a measured or timed movement applied to

the dance.

"Activity" 1s a state or quality of cnergetlic or vigorous

action; an aliveness in doing.

"Dancing™ is an amusement or exercise in which one or
more persons move the body successfully in rhytbmical order,
usually accompanied by music.

"A patiern” is a grouping of units into a whole whiech

is appreciable by attention; that 1s, it must not be so large

ol



that its entirety cannot be grasped.

4 "unit® is onme of the parts into which a larger vwhole
has been dlvided.

A "phythmic pattern® 1s a group of rhythmic units.

"Step pattern” and “foot pattern” sre used interchange-
ably to refer to what the feet might do in following or con=
structing a rhythmie pattern.

The term "floor pattern® is used to designate the
imaginary design followed by the feet.

"Arm patitern" or "trunk pattern" expressions asre used
to indicate the rhythjic relationship of the units within

movenents of those parts of the body.

Procedure

The first chapter of this problem deals with the pur~
pese of the study, the source of miterials used, the limita=
tions of the study, the definitions of terms, and the pro-
cedure is used iIn this study.

The histery and development of rhythmic activities is
ineluded in the second chapter beginning from the dance of
the primitive man and continuing to the present day activi-
ties in the schoolroom, Since the Dallas public schools fol®
low the platoon plan of educaiion, a discussion of this
plan is given here. |

In the third chapter a functional program of rhythmic

activities 1s set up by the listing and detailed descriptien
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of appropriate games and dances that arve used in the first
through the fourth grades of the school.

An evalustion of the rhythm program to the correlsted
subjects is given by the teachers and the principal of the
Thomas A, Edison School in the fourth chapter. Three gues~-
tionnalres were set up and sent to all of the teachers and
the prineipal asking them to check the apparent qualifica=
tions noticed from the rhythmie program. The guestionnaires
congisted of physieal, mental, and social qualitles.

The fifth chapter includes the conglusions and recom=
mendations of the study.
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CHAPTER II .
HISTORY AND DEVELOPMENT OF RHYTEMIC ACTIVITIES

Rhy%hmi@ games or dances were the primiti%e.manis most
natural means of self expression. He jumped and leaped into
the airg‘hﬁ gkipped and hopped and gésturadfe?an before he
had any written language. The savage dancers danced in a
eirele and their musie was supplied by the "Music Man® who
sat on one aslde beating a drum. Thair rhythmie steps were
aslow or fast as the music suggested: Bodily movements as
well as steps were used by the savages in their dances.

The growth of rhythmic activities from the primitive
tribes to that af thé’%arliast eivilizatian inereased slows
iy in acmyarisamrwith the growth of the last thous

1es (T RIERIE St 2 L O g Tt
has never been surpassed, for s complete language of
gestures ceme Into being which;inelﬁ@ed measured moves

ments, gestlculation, declamation, and pantomime; and

could giva full range tg every axpresaiankcf human
emotion and sentiment, o

and years.

In ancient times rhythmic activities were a part ﬁfifha
religious observances, and worshippers danced before ﬁhe
altars and images of their gods. Aceopding to the " Q ‘
al gﬁfﬁxgagg_ﬁggﬁ, the oldest record of &aﬂcing eﬁm@&

Evelyn Porter, mg Through the Dance, P« 6»

e

<,
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from Fgypt and anthorities put this date at 6,000 B. Cu The
Egyptians congidered their god Troth as the inventor of
-éanﬁing,Q In Greece 1t was considered a great compliment
from one warrior to another to say he had danced well,

Dorothy ©La Balle states that In Chinese llterature as
far back as 11 B.C. there were poems about dancing and
éancers.3 Likewise, there are many references to dancing
in the Bible. The best known is from Psalm 150, "Praise
him in the cymbals and dancesj pralse him upon the strings
and pipes.® |

Rearly every country in the world has its own folk
songe; and when a song is sung, people dance to 1ts music.
4 folk song of Southern France is "On the Bridge of Avignon,®
and this song 1s used as the basis of one of the rhythm
dances used in the present day schools. 4&nother popular
singing game 1s "Looby Loo," also used in the present day
program; 1t was danced and sung by the boys and girls of
the oldest rhythm games in the world as it was played at
least five hundred y@arS»ag@xk

Authorities agree that dancing is the oldest of the
arts; and Dorethy lLa Salle says:

grebense “‘f 23 -9 Vol. II, Pa ?26&

B’ﬂmﬁhy Ia Salle, Rhyllms and Dances for E
1001ss Ps 113,

ékﬁazel Gertrude Kinscella, Follk Iales from Many Lands.
P. 36,
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It should be cherished in our schools t@éay as it
is the only art accessible to every one and it is the
most Demoeratie of the arts. 1t should be cherished bew
cauge it is ihe only art in which special abilitlies are
not essential. I% should be cherished becsuse 1t is a

Joyeus, wholesome Snatural means of expressing the
rhythmia instiaat.

During the nineteenth century it has been said that

France took the lead in inventing modern dances. Among some
of these dances were the graceful mimiet, the favorite for
a century; the polka and the waliz, HMany years later the
minuet became the favorile dance of the American colonies.
Each of these dances never changed, ne matter what the
tune or melody was. |
The rhythmic square dances of the present time are from

the cowboys of the western yrévinsast They have thelr own B
songs, sung as they ride over the ranches or agound é&&pﬁ
fixas'ia the evenings as well as the gay tnaﬁswwhi¢h~enliven
their dances. The sguare dances often have a rhytimic
semblance to the galloping of a horse, "Turkey in the Straw®
is one of the best of the old dance tunes.

Since rhythm activities have been adopted in meny of

the present day schools its psychologleal and physical valsdss:

are widely recognized.
G?‘@lima Crawford says that freedom of interpretation

5 _
La Salle, gp. git., p.ll.
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in expression and technigue should be enphasized. ©She addss
It should be no more nae@saary‘ta describe dance
movements with the notes and bars of musiec than to place
diagritical‘m&fks‘@verégarﬁs in order that they may be
pronounced correctly.

The children should be given the opportunity for
creative work during the rhythmic sctivity program. This
rrogran helps the child to appreciate and love good musie.
Our musie books are full of compositions with dance themes,
Thess should be chosen instead of the cheap jagz dance of
today which undoubtedly has its place in the present day
life, but which has no place in the elementary school
progran,

All of the Dallas elementary schools do not have the
indoor physical education department. Rhythmic activities
are taught in this department. There are thirty-one
physical education teachers and nineteen combinstion
teachers In the elementary schools. The combination
teacher 1s used in the schools of smaller enrollment. The
enrollment of the school must exceed five bundred pupils
in order to have a full-time physical education teacher
and a playground teacher. |

The physiecal education program was sdded to the cur~
riculun in the fall of 1922 when the platoon system was
introduced intoc the Dallas eclementeary schools. This sys=-
tem 1s used in the first four gradesy the fifth, sixth,

z : . : : , ‘
Caroline Crawford, Choice Rhythms for Youthful Dance

Pel7e
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and seventh grades Tollow the departmental plan. There
are only three other clties in Texas that use the platoon
system; however, nong of thewm uses it ag extensively as
does Dzllas. These three cltles are Austin, Fort Artinr,

andl Beauwont. None of these cities carries out the platoen

4s]

systea in all of thelr scheols.

The first platoon school wgs organized in 1900 in
Buffington, Indiane, by William A. Wirt, who was superintendent
of the schools in that city at that time. From this school
the Gary System developed when ¥Willianm A. Wirt resigned in
Buffingten and wenti to Gary. |

The general scope of the Gary Schools, as stated by

William A, Wizt, is as followsg:

The twentieth century public school saves the
taxpayer's money by providing, first, classrooms and
iibraries where the chlild ean study books and recite
from booksy second, playgrounds, gymmasiums, and
swinming pools where the child can play and secure s
general physlesl trainings third, shops, gardens, draw-
ing rooms and laboratories where the e¢hild can work
and learn to do efficiently many things by doing them;
fourth, an auwdltorium where, by lectures, recitals,
dramatization, phonograph, player plano, sterecptican
lantern, and motion plctures the visual and auvditery
edueation of the child may be done efficlently. TFour
separate and distinct places are provided for each
child, but the total per capita cost is not increased
four fold-- gach chidld can be only one of the four
places at the same time. The new school so arranges
the clagses that differeni sels of7ehiléren are in the
four departments sll of the tines

The fundamental objective of the platoon school is

7
C, L« Spain, The Flotoon School, pe W#l.
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to provide an administrative device by which all of the
gubiects in the present day curriculum may recelve proper
emphasis, and say be presented under c¢orditions that best
make for the realizaticn of the social alins of education.
The distinciive feature of the modern platoon school
is the divisions of all the school ¢lasses into two large
groups or platoons, alternating belween the home~roomns
where the three R's are tanght, and the speclal aciivity
rooms where the children recelve training in the social,

ethical, physical and vocational phases of life.



CHAPTER IIX

A FUBCTICNAL RUYTHMIC PROGRAM AT

LI0MAS A EDISOH SCHOCL

4 eblld is capable of r&ythmie movements at a very early
aza. Pgychologlsts clein to have secn evidence of rosponse
to a rhythaice stisnlusz in bablies only & few wecks old.Zhythmie
moverent 13 seen in the waving of tiny arums, the klcking éf
gmall feat, in the crying, in feedling, and in baby ehatﬁarm,
This sene rhythmic stimulus ig tied up with his love of rogkw
ing, his enjoyment of nursery rivmes, hils fascinétion in
listening to the ticking of the clock, his watching the swing
of the pendulum, or "seeing the wheels go ‘'round.? |

In the ganmes ol early childhooed, rhythm plays g iarge
part. we find il in swings, in teecter-boards, in rope jump=
ing, in baunaimg of balls., lliesze games are many times in-
proyed by the sing»amng'v¢rs&s guwig with thenm. Verses are
handed down from one generation to another; bub they never
grow old, They are sung in circle gameg sueh as "Ring
around the Hosy,® YDrop the Handkerchief,” "Farmer lu the
Dell," and others. The fact thal rhythm iz a universal trait
is emphasized by Betty Lynd Thompsen ia a@r hook on rhythm

and the dance, Uhe says:

11
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bue to the consplcuous presence of rhythm in the
actlvities, 1t seems safe to snrmise that a Person,
though he may possess 1t in a smaller ddgree than somee
cne else, 1 got tetally without the ability io per-
celve rhytlm, )

Leading psychologlists agree that it is hevdly possible
% do a physlical act without rhythm. It if were not for our
rhythmic sense, we would have to be thinking of each step we
talkte. Thompson says that in view of the faet that rhythm
holds such an important place in the many activities around
which oupr lives are milt, every efforti should be made to
develop the ability to percelve rhythm and to Incorporate
rhythm in our mmveﬁents~2

& small ¢hild deoes not have to be urged to dance. 411
he needs is to be placed in the proper environment., When the
music starts, the child begins tc clap his hands or wave his
hands in rhytha, or to adapi his steps to the rhythm of the
musle. It takes only a suggestion, a song, 4 poem or a
plcture, to start the child to telling simple stories through
his movements, It is foolish to tell a child of thig age to
take three steps Torward and point his toe, or to bow just
.80, to bend this way and that. He must be asked to do things
- within his experience, such as acting out nursery rhymes, or
protending he is the wind chasing the leaves about; or thet

1Eetty Lynd Thompson,
T 7*2

Ibid.s pPe 9.
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he is a flower waving in the breeze or growing talls or,
perhaps, he is 8 walking doll or a bouncing ball.

When slightly older the child likes to learn definite
dances which he can show off te the others. He should be
stimulated to try out certain movements, When he fails, bhe
should be helped by the teacher, not with the suggestion,
"Let me show you hey® but, "Come, 1711 dance with you."
8imple folk dunces, easy clogs, and athletic dances will ape
peal to the chlld of this age. Boys beyond the fourth grade
in many cases are not interested in the folk dances; however,
thelr interest in the square dances is keen., The most popular
folk dance for both hoys and girls in the rhythmiec activity
perlod 1s the "Virginla Reel.® Over seventy-five per cent
of every class would enjoy this dance every day, as it is a
lively dance, full of action, and with an easily marked
rhythm. Kinney points out, "movement becomes easy and ef=-
ficient under rhythmic impulsian.“s Children of this age
need rhythmic actlvities to help them to handle theilr fasi~
growing awkward bodies,

The following is a l1ist of objectives that have been
set up in the rhythmic activity program of the Thomas A.
Edison School:

3
Trey-ginney, “The Eanse an Expression of Mental Ace
tivity," Ihe Century Magagine, LXX (191W), 832,
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1. To develop pleasure in participation in rhythmie
actlivities.

2. To develop 2 sense of rhythm, or rhythm accuracy.

3. To develop balance, bodlly control, and poise.

%, To develop the ability to create simple rhythmic
movenents and simple vhythmic patterns. To encourage
originality and creativeness in all activities.

5. To develop the abllity to recognize accents and
changes of tempo in music.

6. To develop wholesome and nmatural boy and glrl re-
lationships.

7. To acquire an understanding of the soclial respon-
sibilities involved in rhythmic setivities, as those of the
individual to maintain group standards, and those of the
gronp to include the individual.

8, To develop an understanding of accepltable
courtesles in a group.

9, To develop in the pupils assurance and polse in
social situations,

10. To develop a harmonious relationship between the
inglo-American and lLatin-imerican children.

Thomas A. Edison School is one of the fifty-four white
elementary schools in Dallas, Texas, algity of four hundred

4
fifty thousand population., It is located in the western part

o S— :
Dallas Chamber of Commerce, State Sia
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of the city in the poorer and underprivileged se@tianf‘ The
enrollment in the school for the year 1947-1948 totaled eight

hundred twenty-seven pupils, fourteen per cent of wkich was
Mexican. There was a preponderance of boys in the enrollments
there Qar@ four hundeed seventy-three boys éﬁﬁ four hundred
girls, |

The children in this community have not had the oppor=
tunities that most of the other children in the city have had.
The famili@s are poverty stricken and have moved often from
one communilby to an@tharg» Few of them ocwn thelr homes bew
cause éf,th@ir financial status. Most of the parents h&vé
little or no education, and as a result of this, do not see
the importance of an education for their children. ILittle
cooperation can be oxpected by the school from them in giv-
ing the c¢hildren encouragement to get an education, Records
show that the atiendance at Tha§a3 A+ Edlson School iz the
laweat'in the city. Bickness due to impreoper housing conw
ditions, insufficient clothing, inadequate diet, lack of
tranapértatian, end a lack of finances, all contribute to
the low attandangé of the school. The recreation oppor=-
tuﬁitiaé are limited for the children of this community as
the nearest recreation center is approximately ten miles
away. For this reason, the puplls look to the school to
rrovide recregtional activities, |

Table 1 shows the total enroliment and age distribuw
tion of the students in Thomas A. Edison School for the

vear 1947.1948,
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TABLE 1

TOTAL ENROLLMERT AND AGE DISTRIBUTION OF THE STUDENTS
IN THOMAS A. EDISON BELIEMENTARY SCHOOL FOR
THE SCHOUL YBAR 1947.19L8 =

Age in Tears ———
8] 9] 10111 12] 13 [ 1% [15] 16 ptudents

g - ——
1813 11 2
10

9

éaﬁénﬁ
Third 1% 18

1

, 91 2
Fourth 11 7133 17 l%
Fifth i| 20| 1
8ixth 31 20
Seventh , ok
Total 67 | 74! BB | 60| 61| 56| 67| 32

b
ﬂ
Ot o

First 53| 12| 8 9| 3 85
Second 139 17] 8] 3 1 ‘
Third Bl 1k fi2] 2 2
Fourth 161351 1+ 8] 3
Fifth 3 & 7| 5
8ixth Bl 19l 71 %
Beventh ~ 31 19) 12

Total bt 550 57 67| 50| 37| 39| 26

“Total Poys and Girls

O W
FHo M
{2
&

Tntﬁl , ' |

Boys 67| M| WB| 60! 61| 56| 67| 32| 612 473
Total y ,
Girls 541 551 57| 67| 50| 37| 39| 26| 9{k | 2 | 500

Totsl
Boys . ,
Girls 121|129 105 |127] 111| 93|106| 58| 15| 6 | 2 | 873

* All ages are as of May 28, 1948,

The school 1s considered an ageney of society to educate

the young. The teachers are considered special sgents of the
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society of a glven community to educate the young of that com-
monity. The needs and wighes of the given commmity are re-
flected in the program of the school, The teachers are
responsible for meeiing the needs and carrying out the wishﬁs
of their partiecular commurity, In attempting te reach its
goal of complete growth for the pupil, the school sets a
high value upon the attaimment of a full and abundant life
for each individual. The schocl has the responsibility of
teaching the Iindividual how to pursue happiness, how to
develop initiative, and how to recognize values,

To promote the complete growth of the pupll, the
school gseeks to help young yeepie to find and to develop
skills in types of recreation for thelr immedlate use and
for use as they become young adulis in the economic world.
The school seeks to help the young individual %o develop the
habit of participation, to gain knowledge and appreciation
of recrestion activities. The complication of American life
is such today that the school must meet these needs. 8pcial
life and recreation are an integral part of living in America.
Rugg says that American life is complicated, highly dynamic,
and beset with social problems... 2 1ife with a *afiftly
accelerating soccial time beat¢“5 Andergon and Linedman say

that recreation is an imporiant phase of Amgrican 1life, ™a

5 ;
llarcld Pugg, Culbture and Educalion, pe W
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~§istia2t cult of play has become one of the bases of urban
life.”
ifter they have had the training in the rhythmic ac=
tivity program, the children of the Thomas A Edison School
will feel more atl home with the other pupils when they enw
ter junior high school., A social dance i3 held at the end
of the last term in the junior high schools, this belng their
most important social event of the year. If it were not for
the rhythm work that the puplils have in this schooly they
wonld be embarrassed to take part in these spclal functions.
In order to have the most effective program of rhythmic
aetivities, it is necessary to follow a general plan of pre~
senting the rhythm games and dances, Thisg may be varied
slightly as the occasion demands. In following a general
plan of presentation these suggestions from La Balle have been
of inestimable wvalue in carrying out the rhythm sctivity pro-
gram in Thomas A.Edison Schools
1. Give the dance atmosphere. Give 1lts purpose,
its nationality, and the location of the country from
which it comes. Tell the children all you know about
the people vwho live there, OGhow them the type of cos~
tume wopn. Whenever possible have children bring
pletures and costumes. Polnt out the similarities be~
tween this dance and other dances of the same nation
wiich the children know,.

2. Have the music played,

6
p Nels Anderson and Edward C. Lindeman, Urban §
T 159.
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3s» Describe and demonatrate the first step. If
the rhythm ls difficult, have the children clap 1%,

%, Teach by musical phrases rather than by counts,
ise., "Blide to the right until the wusle changes,”
rather then "Eight slides to the right." If this proves
difficult, have chlildren listen to the music and clap
when they hear the change in mugle.

5« Teach all steps except extremely simple ones
in a slow tempo at first., Diffieult steps auch as the
pelka, schottlsche, waltz, and mazurka should be made
familiar in rhythm work before they are pfesented in a
dance, :

6. Introduce pantomime and dramatization based
upon the children's ldeas, in presenting the dramatic
riyythm and the sginging gane.

7+ As soon es one step ls learned put it with
other steps previocusly learned, thus preserving the
eontlinnity of the dance,

8 Encourasge freedom and a great variety of ex~
pression in all rhythms.

9. BRomind the children that their singing should
be sweel and soft in singing games. 1f volces are not
gweel, practice the music with the syllable "loo.®

10, Review all dances often. The better known
a dance 1s, the more it is enjoyed.?

It sannot be saild definitely how many dances should be
taught in a certain length of time. That will vary with the
group of children partieipating in the activity, their
abllity to teke instructlon, and thelr ability to respond
to the rhythm of the music, It has been néea9sary tc begin
the rhythm program with the simplest form of activities as

7
Dorothy LasSalle, Bhythms and Dances for E
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the c¢hildren have not had any previous rhytbmic training.
Rhythmie activities were chosen aﬁapt@d te tine, apaée,
ablility of the group, age, sex interest, needs, and capacity
of ehildren. 4 functional rhythmic activity pragf&m &@gin~
ning with the first grade and continuing threough the fourth

grade is given.

Pirst Grade Rhytbhmic lfctivities
In introducing rhytlms in the first grade the child
must develop a feeling for certain music., The fundamental
rhythnm steps are walking, hopping, running, gallgying,'aﬁé
slkding. These steps are done with music adapted to each.
Victrola music is used &uring the rhythmic activity peried.
The childrén should not he led too rapidly into a dance,
bat first should experience rhythmic movements, since this
is the basic element In application of all rhytim.
In the first grade the child imitates or interprets
his conception of the movements of animals, real or imaginary
characters, mechanical toys, or objects. The subject or idea
to be imitated or interpreted should be gelected on the basis
of 1ts actual functioning in the life and nind of the child.
Subjects of classroom or general community timee
liness might be chosen, such as those invelved in nature
and the seasons, tra@i%i@nﬁl holidays such as Hallowe'en
and Christmas, community events suech as a circus or
special moving picture, home interesis such as domestie

animals or home activitias, classroom activities such
as ﬁtexy eharactera, mature ﬁtuﬁy subjauts, eia‘g

8
Benton Salt anﬁ auhars

ation in
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Btoriez are told, pletures of the subjlect are brought
to the classroom, and a class discussion will lead to the
child's understanding of the rhythmic azetivity to follow.
Children like animal imitations such@s these:

The Camel
The &%ﬁel's walk is slow with a decided upward and
downward thrust of the head, The body is bent forward at
the hips and the hands are clasped behind the back to form

the hump on the camel's bafik,

The Elephant

The elephant's waik is slow and lumbering, his trunk
swinging from gide tc side, His itrunk may be represented
by either one arm, or by both arms with hands clasped, swinge
ing from the shovlder.

Experiences in the ¢hild's every day life form the
basig for the other dramatizations, Favorite mechanical
interpretations are of:

The Clock
Buggested types of action ares

Bwinging the arms,

Svaying the body from side o side with arms relazed,

Walking in time to the clock.

The Train

The children form a line and each one places his hands
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on the walst of the person in front of him. The train starts

ik
e

off slowly, graduaXly increases its speed, then slows down

until it comes to a full stop.
The Walking Doll

The jointed doll walks with Jerky, angular movements.
Girls may be dainty lititle dolls, the boys may be toy soldlers,
or arummer b@#sg

The See<Baw

Ways of imitating a sec~saw are:

Individunal:

Deep knee bending, keeping the back straight. Stand«
ing erect with arms outsireiteched and bend from side to
slde.

Groups:

Partners deep knee bend alternaﬁ@ly./ Partners join
right hands, brace right foot and pull forwvard and back-
wards

Rowing

The echildren sit on the floor or the benches and go
through the motion of rowing a boat. The rowing is in
rhythm with the mmslc. i

The enildren are interested in rhythmic adaption %o
the nursery rhymes, poems, stories or songs that are
famillar with in their clagsroom. The music selected to
it the rhythmie pheses of the dramatigetion rather than
the dramatization fitting the muéicg The gtory or poem is



diascussed with the class so that the children get the whole
picture, the children will suggest what parts might be
adapted to rhythmic work, Representative dramatizations of
this type aret
Humpty Dunmpty
One child iz Humpty Dunpty and sits on a chair which
represents the wall, On mezsure four of the music he drops
to the floor and lies there the rest of the time. OUne group
of children represents the king's horses, another the king's
men, They all come in and lock at Humpty Dumpty, then turn
away sc sadly because there is nothing they can do for him,
Directions:
1. Bumpty Dumpty sits on the wall and rocks precariougly
back and forths
2, FHumpty Dumpty falls to the floor,
3, ‘%The king's horses come galloping in and stop to
leok at Humply Dumpty.
4. The king's men come marching in and stop to look
at Pumpty Dumpty.
5., ZYney all walk away so sadly for they cannot pui
Hampty Dumpty back together again.

Little Miss Muffet
Formation:
Couples, one is Miss Muffet, the other 1s the spider,

Directione:
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Miss Muffet is several paces from her tuffet to which
she walks after the music beging, sits down and begins
eating her curds and whey. Boon the spider comes crawling
up from behind to sit down beside her and frighten her
away s

1. ILittle Miss Muffet walks lightly to a spot where

| she sits,

2« She bogins eating her curds and whey,

3+ The big, black spider comes creeping up .

b, The sgpider sits down besider her,

. Miss Kuffet sees the spid@r;ijumpﬁ\upg and runs

awaYy .
Roeck-a-Bye Baby

Formationst  Couples Jjoin hands.

Directions: As the words of the first verse are sung
couples rock the cradle formed by the joined handg, When
the words of the last line are sung, players drop hands and
mark time with the feet.

As the words of the second verse are sung, rariners
join hande again and gently rock the cradle. The cradle
rocks faster as they sing the second 1lines; and they jerk
their hands apart as the third line is sung. They slowly
squat down as the cradle falls, and finish by gently rock-

ing the baby.
High Stepping Horses

The muslc is played slowly. The children take high
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steps, lifting the knees well up in front,

Aeroplane

The first part of the music is played slowly but works
up to a rather gquick movement. The children start from a
squat pcaitién with arms extended straight out to the sides,
shoulder height. As the aeroplane starts from the grourd
they move slowly. As the music increases in speed they risge
from the squat position until they are full height, and even
| untll they get up to tip~t@e‘pmsition, The arms sway only
with the movement of the trurk ag 1t may be inclined to one
side and then the other. As the end of the f£flight approaches
and just before landing on the ground again in the squat
position, a swift circle or two may be itaken in the air, and
they then stop quickly. OSometimes the children vary it by
running up against the wall pretending they are cauvght in s
tree, or sometimes In the middle of the flight they make bes
lieve there has been a wreck and fall flat on the floor with
arns extended., .

The aeroplane rhythm wag ﬁramatized in the playroom
after the children had taken a trip tw Love Field airport.
Many more creative rhythms are suggested from the child'ls
experiences. Through dramatie games and rhythms, we are
endeavoring to make a connec¢tion between every day living
and the school life,

The fundemental rhythms of the first grade include
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walking, skipping, rumnning, hopping, and galloping. These
may be done alone or with partners. Records should be
gelected sultable to each.

Suggested singing games and simple folk dances for
the first grede ares

London bLridge

dmlberry Bush

The Muffin Man

How Do You Do, My Partner

Looby Loo

Did You Ever See a lLassie

Farmer in the Dell

Cats, Peas, Beans and Barley Grow

Itiskit, Itaskit

Shoemakers Dance

- Chimes of Dunkirk

Hansel and Gretel

I See You

The children enjoy the occupational rhythms as, "The
Farmer in the Dell" and “"The Sheemakers Dance.® These
form a simple and natural introductlon to the more
@iffieult folk dances, Since interest in the first grade is
more in the activity than in the results, the values that
are sought aret

1. Iaying a foundation wpon which to build

2. Seeking development of the large muscles
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3« Seeking for self exzpression through rhythms,
dramatic and singing games

L, Seeking cooperation through ring games and group
activities

5. Seclving for a realization of everyday 1life thwough

dramatic games and rhythms,

BSecond Grade Rhythmle Activities

It is in the second prade that there is a definite be=-
ginning of motor cooperation. Games, plays, and rhythms
should involve the big fundamental muscles, and should
afford a variety of exercise., Peorseverance ls not noticed
here; however, a varlety of Interest is shown. In this
grade there is a Beginning of initlative, self-reliance,
end a great interest in adventure. The very beginnings
of teehnicue are used in the rhythm work in this group.
The children are a 1little more anzlouns now to perfect a
thing, and willing %o vork on it longer.

Fondamental rhythms, rhythmie interpretations, and
dramatic rhythme are contimed from the first grade. There
is a repetition of work in both singling games and folk
dancing. The number or rhythmic sctivities learned in
the second grade depends on the interest, aptitude, and
abllity of the chilldren. An activity well done gives

great pleasure and satisfaction to a chlld.
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Buggested Aetivities
Chop down trees
Harch like soldlers
Fly kites
8ail ships across seas
Spin tops
Jump rope
Push swings
Bat balls
Bounce balls
ﬁ&di%iaﬁal siﬂging games and simple folk dances
A Hunting We Will Go
0ld Reger Is Dead
Ride~A-Cock~Horse
Rig-A~Jig-Jig
Nuts in May
8ing a Song of Sixpence
Pop Goes the Weasel
Jump, Jim Crow
Where, Oh Where, Has My Litile Dog CGone
In and Out the Window
Marching Arcund the Levee
Picking up Paw Paws
Singing Blind Maen's Bluff
Thread, Follow the Needle
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The valnes sought in the second grade are:

1. Continuing to lay the foundation of rhyfimic ac~
tivities started in the first grade

2+ Beeking Tor the child's gocd healthy growth

3. Sesking to form good soelal hablis of falr dealingy
generoslity, honesty, obedience, submission to group, courtesy,
and self-control through the bodily activitles employed.

Third Grade Rhythmiec Activities

In the third grade the rhythmic getivities of the seeond
are reviewed. Beginning in the third grade some correlation
between physiczl education and other subjects of the cure
riculum can be made, especially the social studies. The
dances of socme countries may be too diffieunlt for the level
of the children's ablility. In this case the steps may be
simplified,

Singing games and folk dances suggested for the third
grade ares

Jolly Is the Miller

Bleking

Hinuet (Mozart)

Hixie Polks

Virginia Reel

Bound and Round the Village

Dance of Greeting

Lads and Lasgsies
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I should ILike to Go to Shetland
Captain Jinks

Tantoli

Csebogar

Gustaf's Skoal

Roman Soldiers

Ten Little Indians

Games with the ball used in this grade aret
Ball Fassing |
Circle Ball
Dodge Ball
Call Ball
Skip Ball
8tride Ball
Jump Ball
The values sought in the third grade ares
1. Seeking an interest In the e¢hildren as to the
stories teld comcerning the customs, lives, moods, or music
relating to the folk peoples from whieh the dance originated.
2, Beeking Integration with related elassroom work.
3+ Secking rhythmic and socilal development of the
Eroup.

4, 8eeking cooperation in partnership dances.

Fourth Grade Rhythmie Aetivities
There will be a repetition of work done in the third



grade. HMore intriecate floor patterns are given in the fourth
Emphasis should
be on folk deneing and American country dancesj some clog,

grade. Some simple square dances are given.

tap daneing, and natural dancing. Boys of this age are a
1ittle hesitant in wanting to learn the dances. In order to
arouse their interest the teacher should discuss with the
children the background of the dances. This glves an op=
portunity for @@rrelatian'with~mfn$r'sﬁhjaeta‘

Both boys and girls at this age level aéﬁ & little
shy in slecting pariners. Use dances where partners
change rapidly, or a "mixer® where partnsrﬁ "fall where
they will." Children who show greater shyness %h&n others
should be given help by being the instructor's partner at
first or belng paired with more deslirable pariners in the
clags untll adjusiments have been made.

Folk dances used in the fourth grade are:

The Creosted Hen

Highl&nﬁ Fling

iee of Diamonds

Indian Dance

Kiapp Dance

Eérwegian Mountain Merch

Irish Lil%

Tarantella

Come Let Us Be Joyful

Rye Waltz
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Little Man in a Fix

8quare dances that have been successfully used are:
‘he Girl I Left Behind Me
Take a Little Peek
Sally Goodin
Cage the Bird
Hot Time 1in the 0ld Town Tonight
Oh, Johnny
Red River Valley
Values from the rhythm activities sought in the fourth
grade are:
1. Enjoyment in participation in rhythmic activitles
2. A more accurate sense of rhytim
3+ The ability to walk, run, slide, jump, or hop
to music

k. The ability to create simple rhythmic movements

1 patterns
5. The ability to respond in movement te the phrage-

ing of nmusie

6, An attitude favorable to wholesome boy and girl
relationship

7« An understanding of acceptable courtesies in
dancing situations

8. The ability to apply fundamental rhythmic skills
and soclal understandings in such organized group rhythaie
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activities as folk dances, singing games, or dramatized
rhythms,. | »

9., The ability to acquire an appreciation for the
contributions and characteristics of other peoples as
they are reflected in certaln dances.



CHAPIER IV

AN EVALUATION OF RHYTHMIC ACTIVITIES TO &

CORRELATED SCHOOL PROGRAM

Three questionnalres were prepared and sent to all of
the teachers and to the principal of the school. The

qualities derived from the program that were apparent were

checked by them. The questionnailres consisted of mental,
physical, and social qualitiles,

The numbers on the guestionnaire pages from 1 through

1y represent the teachers as:

1,
2e
3.
by
De
6,
7
8.
9.
10.
1l.
12,

Mrs.
Mrsa,.
Mrse
Hrse
Mrs,
Miss

Gertrude Hall, first geade
Luessa Roland, first grade
Tom Ellen Cargile, second érade
Velma Allman, second gré&g
Hattie McMinn, third grade -
Lillie Barton, fourth grade
Sarah Turner, fourth grede -
Bernadyne Slaton, fifth grade
Jevette Curtis, anditorium
Ada Terven, music
Louellle Butlery art
Eugenia House, English

3
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13, Mrs., Emabel Paters, social studies
1k, Miss Allene Lewis, writing

15. Hiss Marie Deuschle, arithmetic
16, Mr. W, T. Le Foir, playground
17. HMr. Joe L. Harrell, principal.
The social, mental, and physical qualities are listed

on separate pages.

The social qualities listed aret

1. Sportsmanship

2. Leadership

3. Cooperation

L. Loyalty

5« Citizenship

6. Courtesy

7. Discipline

8. Attendance

9. Self-confidence
10. Moral standards

The mental gualities listed ares

1. Aleriness

2. Accuracy

3. Coordination

Lk, Self-control

5. ‘fggressiveness

6. Enthusiasm
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7+ Creativeness
8. Subject matter
Tﬁg rhysical qualities'listed are:
1. Good posture |
2; Nentness
3; Coordination
h; Base
5; Grace
6; Folige
Tébl& 2'3hm@s an evaluation of the apparent scecial
qualities derived {rom the rhythmic activity progran as
moticed by the school faculties. |
Table 3 presents an evaluatién of theyaﬁparaﬁt mental
qaalities derived from ithe rhythmic activity program as
noticed by members of the faculty.
In Table 4 an evaluation is givan,@f the apparent
physiéal gualities derived from the rhythﬁie activity pro-
gram as noticed by the various members of the school

These three tables are considered together and an
analysis of the results of the tabulated material is given
in three categories, namely, social gqualities, mental
qualitiesy; and physical gualitles, as checked by the

various faculty members.
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TABLE 2

AN EVALUATION OF THE APPARENT SOCIAL QUALITIES
DERIVED FROM THE RHYTHMIC ACTIVITY
PROGRAM AS NOQTICED BY THE
8CHOOL FACULTY

Qualities éi _

Sports-
manship

Leader- ixixix|xixixixjx}] | Ix|=x] ix iz
ship i : R

Coopera~ Kizlxzixixjzlxizixixixixlx] xixix]x
tion E R B S » : 3 I |

Loyalty | | Poixlzixl=xl | ] | i X ix

Citdzen- | jxixzjxjxixlzixixixixix g | xjxjxlx
ship BN B O I D R R R I A |

courtesy hkizixixixlxizizlizixixix kB | xixixix
Diseipline #ix] i=zix :’& i N -ﬁng

Attend~ kx| Codxixt DY ixix
ance S B -

Self-Con~ xixixixixi |xlxjx}{x x|
fidence B 1

Moral Pe 1 I L | : ‘
Standards §} | | |} Xixixlx 7 : i IXix

b
»
b
K
M
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TABLE 3

AN EVALUATION OF THE APPARENT MENTAL QUALITIES
DERIVED FROM THE REVTHMIC ACTIVITY
PROGRAM AS NOTICED BY THE
SCHOOL FACULTY

Suailties l

Alert~ Ixlx]=x{=x|=x| x| x| x|zl = < S 4 i 4
ness ‘ i1 | :

accuracy | I fxlx| 1=} | } 1xxx | = xx

Coordina~§ {1 { 1 | o _ -
tion i xjxeixixtxl x{ x}x| x| x| § x| x} 2f %

Self i : 2 B R B | )
Controel | {xlxj x| x| x| | LI < B | X{ %

Aggr@asim% | R . ' I B | ‘
ness x (xjxix} i Xy 1 | %X X Xl x

Enthusi- | | | | | | 3
asm xixlxixixix]x] x{x]x}x x | X1 =

Creative~ £+ 1 » ,
ness fxld 0 3 o Ax| |=x|=x|x]

i
i
"

Subject R | I
Matter 1 | b | xix npxfx) x| x}x

ksl
S
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TABLE %

AN EVALUATION OF THE i APPARENT PHYSICAL QUALITIES

DERIVED FROM ‘I‘HI? REYTHMIC ACTIVITY
PROGRAM AS NOTICED BY THE
8CHOCL FACULTY

eusnvses | LT ey

EREEKEKEEREER

{14 1q 16 17

Good

Posture | | A 4 o x| x| g x| ¥ x

Heatness | | | o | o = x| = | | = x|

Coordina~]| | S DU S D B |
tion % g 3 3 3 ox xioxl xn ox ox

Base l= o o 4 o EEEEE:

{irace IS N S | : # X X

Poise  |x ® f A ¥ x x| o n o x x|

b
o
b

> resulls were noteds

S@@ial,quaiities checked hy faculty members:

Q@@}Bﬁl’atiﬁﬁ LAEE TN 2N S T T T R U l?

citizenﬁhip
Self-confidence L R A ik

* e & o E O N W 15
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Leadership + » « v & « & « & 13

Sportsmenship . . . . . .« §

Loyalty .+ . ¢ o 0 v o W o 7

Disedpline . o+ . . .« 4 « 7

AtLendance + v « « o » v o & b

Horal Standards . .« « , « « 6

Mental qualities checked by faculty members:

Coordination + + « o« s » » « 15

Enthusiasm  + . 4 o o « « o 1b

ALeriness + + o 4 4 4 ¢ o o 13

Creativeress . + v 4 o » » « 13

Subject Matter . + « o o « o 11

ApBressiveness « + + ¢ o o« s D

ABCUTECY o » « o 5 o s« « « 9

Belfwcontrol . . v « « « « 8

Physical quallities checked by faculty members:

Coordinatlon « « v v o « o «» 16

POIsS€ v ¢ o o 4 s « o & o &« 15

Good Postore .+ .+ 4 v o o « 13

ERS€ o o o 5 ¢ 5 5 o o« » » o 13

Heatness v o o 5 o o v « 2 & 7

Grace o« « o s o ¢« » = » s & 6

Five unsolicited statements from members of the faculty
were enclosed with the guestionnaires received. Siatements

from the principal, the auditorium, musie, art and playground
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teachers are included in this chapter,

It i3 my opinion that the c¢hildren's lives
have been enriclied from the wholesome enjoyment
received during the rhythmic sctivity period.
Since the school provides the only recreation
activity for the child of the community, it is
responsible for meeting hils interests and needs.
A soclal relationship between the Angloe-imeriecans
and Iotin-imerican ¢hildren has been noltlceably
improved due to the rhythmic activity pericd,
Happy and friendly csontzcts are made among the
children and this feeling is carried cover in
their home room classes, in the lunchroom, 1n
the special classes and on the playground. A4n
smotional release from the regular classroon
work is provided for the child at this peried.

A guantity of interest is noticed among
both boys and girls 1n this class, and this Iin-
torest has led to better sehsﬁl,a%tendance‘

“Joe 1, Harrell, Prin.

As teacher of asuditoriwm activitlies I have
noted a deelded improvement in the children of
Thomas 4. Bdison School since the rhythmic ac~
tivity classes have become a part of the school
program, This conclusion has been based on ob=-
servation before and aftsr the children have had
the advantages of the rhythm games, In cone
gideration of this fact I think the participa-
tion in the clasgsses vwhere rhythm ls emphasized
through bodily movement is of inestimable value.

Before the rhythmiec sctivity classes becanme
a part of the school grﬂgram I had difficulty with
the children in chora
reciting of poetry iz dependent on the children'®s
rhythmic sense. Now by having emphasis on rhythm
in another department, my task is much easier.

HMany of the bodily movement exerciess and
games are based on imaginative situatliens. Be=
eause of this the puplils' imaginatlons have been
developed to a greater degree, and the dramatiza-

speaking. Succegsful group

tions in the avditorium classes have taken on nore

color and more creativeness.
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Poise, grace, and bodily control have been
achieved and are transferred from the physical
education classes to the stage in the audilorium.
Pupils who were once too self-conscious now take
their plzces with the others on the stage. A
ehild will dance sowetimes in front of his school~
mates when he would hegitate to get up in class
and tell a story or portray & dhavacter in a play.
However, if he has besn successful in hls dancing,
he will ascquire confidence in himself and will be
Jess likely to refuse to become a part of the speech
activity later. A feeling of confidence in one ac-
tivity transfers to the other activity.

I have noticed especially in the children that
come to me directly from the rhythmic activwity class
ah aleritness and an allveness that was not at one
time a notliceable trait. These children are having
a pleasant experience that they would not have had
othervise, Life for the underpriviledged is often
times all work and no play. Even little children do
not always get to play emough at home. There are al~
ways pursemsid jobs to do at home.

In this clags they learn to play. This is an
experience that some will not have again once they
leave school. For a few it will be a preparation for
leisure hours that will be spent profitably.

A not to be minimized result of the class the
improvement in diseipline in the school that has been
noted, Fxcess energy Iis worked in the rhythmie games
and dancesj and besides this, hagyy children do not
make diselpline problems, Mental health results from
the relief from tension that the puplls get from danc~
ing, and the children achileve a healthy and happy mood,

Lssembly programs are more varied now in the
auditorium. Usually an assembly program in this school
is the culmination of a soclal science unlt. Dances
and games of the period studied are a part of the
vrogran. This makes a more lnteregting program. Be~-
sides this the children learn in their rhytlmic ac~
tivity class the histery and backgrourd of the dances,

The Dallas public schools presented all the Dallas
school children 1n a "Cavalcade of Education” in the
epring of 1948. The Thomss A. Edison School's con-
tribution to this program was a playground scene in which
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only rhythm games were used. These were acdompanied

by the planc, Besides the very creditable performance
the children gave in the games they were able o fit

in with the other children in the other schools. They
were not diffident but confident. They fitted in. They
kmew they could do their part of the program satisge~
factorily and they were accusiomed to playing In groups.
They nhad a feeling of confidence they would not have had
otherwise 1f they héd not had the group partiecipetion in
their shytlmic activity classes, ;

Jewette Curtis
Anditerium Teacher

There is one basis that is common to both the
physical education department and the public school
music department. That basis is the beat as sensed
by the whele body in performing o folk dance or a
singing game. <+he smooth flov of well coordinated
body movements conforming to beat or timing creates
rhythm patterns. The feeling for the beat and iis
resultant rhytim pattern is net always individual
as in pitehing a2 ball but is very often between in-
dividuals as in a group gawe. Thus not only does
the boy or girl in the rbythmic activity period gadi
in body efficiency and fluency but he gains soecially
as well. In addition he gains mental concentration

nn the stress of playing with others and confidence
as he successfully fits his Individual rhytim pattern
in with that of his fellows.

This same basis of beat and rhythm pattern is
cperative in the publle school music depariment al-~
though it sometimes follows different paths, Here
again the bheat iz felt by a group ag a whole as the
foundation for the development of a buoyant singing
voice, for the movement of song, and for the exact
rhythmic patterns in the song. The body, trained
te 2ct as g well-coordinated vwhole is now a fit ine
strument for singlng.

In the use of instruments other than the wvoilce
agein a carry-over from rhythmie activity period



can be noted, Large body movements trained in rhythmic
flow do away with a great deal of the fumblings of the
uninitiated., Better able to concentrate in group ac-
_tivities, the child does his part in the instrumental
engsemble without any feelings of embarrassment.

In the field of musical literature, singing games
and folk dances make a valusble entrance into the cul~
ture of peoples. Through the musie, words, and danc=
ing of games and dances of different folk, children
have perhaps their greatest fir&t~hand knowledge of
paoples, ir universal sameness and thelr differences.

It is perhaps in social adequacy that the rhythmic
activity department helps the music department out most.
Wre ther in stepping out the rhythm of a song, in sway-
ing to a waltz or in marching or in doing a creative
dance, the child enters into the activity willingly
bedause he has experienced success previously ln using
his body well.
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fince Thomas A. Edison is a school of families
predominate with defeated lives, the school program
must be planned to counteract a poor inheritance and
& pooker environment,

From these homes come the seven and eleven to be
molded into a more independent and useful citigenship.
The questions arise as to how, when and with what %o
ereate a healthy body, secial adjustments and the
feeling of self confidence for the making a better
1ife than their parents before them,

The folk game program has made for happiness and
a desire to come to school more regularly. An ari pro-
gram has been benefited by a more continfioms attendance
at school. The principles and laws of the dance being
the same principles and laws of art cause an easler un~
derstanding of these principles. A confidence in their
ability to dance ties over into thelr art, that here,
too, they can succeed. '

More understanding of rhythm in designs and illus-
trations are apparent. An ease or rhythm In handling
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of tools helps create a more coordinated piece of art.
Imagination of the new and different becomes the game
ingtead of a drudge. ‘ '

_Balance within thelr crafts, designs and illustra-
tzgga take on a concrete meaning instead of words, just

But the most important lessons to become a part of
the children is a joy in learning, a poise in their
carriage and the knowledge that tﬁﬁy'ara growing hap=

— Lile “; .::; s
Art Teacher

The playground depariment has benefitted from the
rhythm teught the children as it is a lavge factor in
the movements of the ehild. Thelr body movements are
more flexlble and their timing element in all their
games has been #ncreased through the rhythmic activity
clagsses. It has been noticed that since this period
has been added to the school curriculum the physical
energy as well as mental energy of the child is con-
served in the playing of the games and the ac-
tivities on the playground.

Interest was added to the May Day celebration
at the scheol this year due to the many different
folk dances and marches that the ehildren had learned
in the playroom. Many more children teok part in the
celebration than in the past and the poise and rhythmie
coordination of the children was moticed during the
program. A closer school and community relationship
seemed to evolve from this celebration.

It has been noticed in the children's games
that their pesture has been improved; they are more
socially adjusteds and they have more confidence in
their abilities., The rhythmic activity period has
been of conglderable help in developing these
quallties that are so necessary in meoting the chile
dren's needs and interests. ~ :

~Piayground Teacher



CHAPTER V

CONCLUSIONS AND BIC

OMMERDATIONS

From the facts gained through this study the follow=
ing conelnsions were reacheds

1. Rhythm actitivies are fun for the child as well
as a stimulating process of development.

2. 1t is the Joyous self-forgetting enthusiastie
spirit of rhythm games that gives it its superior value»
in education.

3+ The child gains a clear understanding of the use
of his body in expressing @ﬁ@ﬁi@ﬁ and in fﬁll@wiﬁgkrhythmiﬁ
patterns, also, a sincere Interpretation of music.

k. Wholesome boy and girl relationships are developed.

5« Soeclal responsibilities involved in rhythmic ae~
tivities are developed.

é. The pupil's assurance and poise iIn social situations
are inproved.

7+ A harmonioug relationship between the ﬁnglnwﬁmerican
and L&tinwﬁmeriﬁan children is developed.

8+ BSinee recreational opportunities are limited to

the community, the school provides recreation activities for

46
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the children in the physical education depariment.

By & critical asnalysis of the evaluation of the rhytim
activity program by the faculiy of Thomas A.Edison schooly
it was shown that certain cualities were apparent as a
result of the program. First, the traits of soeial develop-
ment of the child were recognized, namely (1) sportsmanship,
(2) leoadership, (3) cooperation, (&) loyalty, (5) eitiﬁ@nw
ship, (6) courtesy, (7) discipline, (8) attendance, (9)self-
c@nfidénae, (10) moral standards. In the second place, the
progran fulfilled the physical needs of the chlld, such as
(1) good posture, (2) neatness, (3) coordination, (4)ease,
{5) grace, and (6) poise. Thirdly, the child's mental
needs were met by, (1) developing aleriness, (8) develop~
ing accuracy, (3) developing coordination, (&) developing
a sense of creativeness, (5) developing enthusiasm, (6) de~
veloping aggressiveness, (7) develeping self-control, and
(8) da&e&ep&ag a knowledge of subjeet matter.

From this the writer offers the following recommenda=
tions as a possible improvement to the rhythmle activity
yragram as carried on in the Thomas A. Ediden Elementary
Schasli' The floor space should be double in gize to ac~
commpdate two classes In the playroom at one times That
would enable more groups of children to participate in the
activities at the same time, Children near the same age

group should be assigned at the same period, rather than
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grade classification. The room should be adequately
equipped with more apparatus as balls, Jjump ropes, a |
victrola in good condition, and records to fit the ac-
tivities.
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