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CHAPTER I

TRODUCTION

gtatement of Problem

The problem of this thesis is to make a study of the behavier
preblem of secondsyy-school pupils. fThe development of desirsble end
acceptable socia) behavior has definitely become an important phese of
sducation, According to Zachry, "The school has long been charged
with responsibility for fostering scolsl development in future
citizens,"} fThe strains snd stresses of our changing way of living,
brought on by ths increased production of the necessities and con-
veniences of life, have increased the complexity of soclety and have
bad vast effect upon making &dnmtoz'a m directly conscious of the
problem of socisl behavior adjustment., How shgll the school meet the
behavier problems thet post-war social adjusting has brought fortht

The right to grow ugg, to be sdjusted physically, mentally, and
morslly to a mn«baxméagem group is the unconditionsl inheri-
tance of every childj but by an irenic trick of fate, some childven
have been robbed of their rightful heritage. They have besn plsced
either by birth, physical anomaly, or economicsl circumstsnces in &
social environment thet has forced them through their sense of self=
preservation to sequire abnormalities of their character traits,

Iﬂml:lm Be Zachry, Emotion and Qonduct in Adolescence, p. 8.
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mentslly, socially, and emotionally, Thums, the children have becoms
problems to soclety atiarge, home, school, and even the shurches.

How can the school provide appart@iﬁea for etairalopﬂ.ng social
behsvior that will meke an integrated personality of these children
anidet diaint@gmm forces st work? ‘xhe modification and the
ﬂimtiem ei‘ the davolamem ar dea&nbh &wt&l adjustment is a
amtrs.bum pmgraaam um&m is mmawmng to make, h

EWMm have Mtsaad the sﬁ.mﬁmma af attitnd«s Amd tphair
z‘nmtdsn in thc mping ar nand:m‘aning ai‘ child bahaviar. Acwming
ﬁa mrr, Eurtan, and smmlmer, "By rmr t.hu largest part o.f aumplm
imm pnraammy is mede up ar mqwm heliefu, and attimdaa con-
eammg %he mrld and m«-wquirad vames, end tméamin %o wk in
sccord with mw valuen.‘*’ Prcmtt pemta out that "Att.mxdu
direct on chamai bahavm-.** Lee and Lee emphasise that atiitudes
are tha "mmw of the elmia of }mrnmg and dr:&ving fwu to
mtien."‘

Even though c@mama have sﬁmmaﬂ the ahup:tng or namﬁwnm
of child bahm»r, fow mt.«riala are uwilnbla fw wiantifi.e lm!;mlm
m avmabu am emmht of 1ittle besides certain dmx-iptm |
mmﬁm&m Mxﬁars.ae and diary mawia. Records of @hsamé
hﬁhﬁﬁﬁ!‘ are wry haipm tmt not a.‘mays mliublc for mimtiﬁs

o ﬁﬁw S« Bary, Wlllim H. Burton, Leo J. WW’ GO mm -Pe 9568,
Spaniel A. Preseott, "The Attitudes of Children, the Primsry Concern
of Educstion,” Vital Speeches, LV (August 1, 1938), 626-628,

Y4, M. Too and D. M. Zee, The Child snd His Curriculum, p. 11.




snslysis,  The selection snd emphasis are dependeni upon the recorder,
Behevior reting soales have incressed the reliability of the measuring
of behavior.

| Need for the Study “

" fodsy Americs e faced as never before with the problem of
Mﬁﬁﬁ delinguency. The Bureau of Investigstion declares that the
nupber of delinquents is mounting steadily and that nﬁepa mist be
tsken to remedy the situstion.

F. J. Kelly, in the White House Conference on Child Heslth and
Protection committee reports, saids o

"' 0n the whols, the school has met and is meeting the demande

for adjustmsnt repidly. However, the exiraordinary rete of change

 in this structure of society in recent decades has been such that 5

. oxx}.y in sxceptional pleces have the school been sble to keep pace.b
| o m: befors has the awhwl child been given so much wngulded
MWMM that should be scquired, not given. Then it must be
z‘a"alimﬂ, that the producis of todsy's sducation are functioning in »
changed social setting. Responsibilities that the child wes required
to discharge in the home have baen removed. His security and sense of
belonging have been endangered. No lenger is he a self-confident,
securs, normal individuel, but a perplexed, disbelieving, rebellious,
‘e@i@fn&a{i bundle of unbglanced emotions, which lead to maladjustments
M‘ prevelent in our society and in our schools.

Even in'a spontansous and complex seciety such sg that of pregent~
dey America, ammmi.ty needs are correspondingly divarm, nwtmtw,

: Ewmw House Confsreénce on Child Heslih and Protection, Washington,
D. C., 1930, Wnitehouse Conferencs, p. 148,




and obscurs. Bub even hers and now, in any given community in the
United States today, organized society recognizes that public schools
must be concerned with the socisl censtructive adjustments of young
people, and thus supplement the infiuence of the home and other
agencies in the public intersst.

. Dampcratic soclety aa,:;mt be well served by deprivation of the
individuals who meke it up, but only when the baeic nesde of the
individual and the group are satisfied. Thus, in fostertng social
Weiapmwh the school mo‘a be concerned with both individuals ané
miaty. w;ys md girls mwh the ammxy mm at a time of 1ife
when tmir gsontacts are bmdamg rgpidly, vhen they are emiug:mu
and more into diveet toush with an enviromment wider, more hetero-
gmmu, and more difficult to cope with than that which they h&w
kniosn before, The aéﬂuwm aust learn to meke his own terms nitk
m adult world. As the most important awﬁs of his enviromment, -
the school should help him in his efforts toward self-reslisstion in
the new and broad setting, toward s fulfillment that is not only satis-
fying to him, but qawapﬁub&e and useful to his community, |

 Necessary Definitions
Educstionsl literature contains nmma intemtat&m of educa~
’&ﬁmﬁ Mma, whiah ramlt ia mah mmmmd think&.ng To mid m&m&aw— '
wmﬁing, the fallm»g éaﬂnitim of terms are submitteds |
1, 2dolescence is the transition from childhood to sdulthood,
The indiﬂdual 5,3 confronted with the zmmsaity of ms.ng certain pro-
found m&mmmta in emotions and Mnmta that are basia to 8l later



mzétaﬁims and readsptations., During these yesrs he is striving to
reintograte a changing persenality on shifting grounds. HNow basic
ghanges e taking place not only in his own urges and sspirations but
in the demands and expectations made in his expanding world,S

2. A sociml-behavior problem is the ~diserspancy between the
amﬁt&cs of the méividual to adjust his own personsl pm‘alum mthin
himeelf and to conform with the ‘Mndu, of a dmrnt;g mim.y, oy
the world about him. The child may be sdjusted in his own apmém,
but he may find conflict with socisty.

3. Integrated behavier is generally designated ae

(a) the desired relamnuhiy betwesn an mmwm mﬁ other
indivimmla as :z;terwtmg pergonalities and

(b) the desired relationship between an individusl end the
orgenized institutions of mioty.

- &¢ Personality is the "total er@niaatm of rmtm ixmdemiaa,
mu, pstterns, and physical mmmn which determine the individusits
socisl offectiveness.”® - | _ |

~ Be Soolal development is social growth, which concerns the whels
 personality in its physical, intellectusl, and emotionsl mmm,
refers to stand | ’

irds that in sum ere indigenocus to each smiuéuﬁ. The
chiid develops through intersction with his surroundings, physical and

W, ﬂc aiﬁ.p ¥ 18,

T3 7. Hopkins and nthura, Intog ‘f.m, It's Neantng snd Applications,
E}‘h zl-—ﬁi. ) v o / ‘

Sark 4, ¥ay, "The mmt;lma of Farmnnlﬁty,* Paycholog
mt‘d by P. & ﬁchm&ﬂ, Pp. B4-8B, "




: gcope of Background

The task of meebting the challenge of our soolety in respect to
the develcpment of desirsble and aawywn' soovisl behavior patterns
in adelescent boys of & small secondary high school in central Texes
has justified this study.

fhis school is in & rural inland town with a pepulation of mm
fifteen hundred., It containe classes from the seventh 'bhwmgh tha
mm,h grades, The enrollment of the aehmai mm the school year
1%‘!*19%& was 196, with an average daily attendan

e of 178.,7.

- %The mhmg stafl consists of aﬁx Wgu‘&ar mwa and tha
superintendent as part-tims tescher. There are no specisl teachers
éxmpt in music (private lessons m:r} s vocstional agriculture, and
home economics, There &z'é* no visiting teachers, nurses, paychia- -
trists; or child-guidence clinics, All of the tamhaia held & =
bashelors degree, Some have done graduate work, and the superin- .
tendent holds & master of science degres, .

The curriculum at present ‘imlndaa- only twenty courses. Of thess,
sixteen sre required, in addition to plysieel sducation. Electives
such as bookkeeping, typma, dramatics, speech, public-school musie,
busingss traim.ng, and commercial lew were not imludaﬂ in the eurric-
ulum of the m 13&7»196&, fnr tha ﬁra@ tm aimw the a,ﬁ‘mnﬁm
of the aystem. | |

Cther mmmwns and pleaas of emity mcrutian ineludn ‘
five chmhu, a mum, 8 Miag z‘:mk and & mm ms.

lémy types of bﬁmiar problms ware ciaai!_t with in thia parbiw’ur
saamadnry high school sit.mun during the year,



- Pwenty of the most common types of behavior problems found smong
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‘I‘ha fﬂﬁ” :

- The neyvous child

The truent, or runsway

The "bossy™ ehild
The shy child
The child with phyeical handicaps

- The child whe stuls
- The underprivileged child

The child who is & diseiplinary problem
The neglected child (unstable hmm}

The ma with bad m@%ﬁiﬁuﬁw

The ":uay" child

“The ehild who mam:

The seclusive child

The mswném& ehild

The fesble-minded child

The socially umdjuamd, mmly bright ehild

The so~celled "m&* child

Thu child 'lri‘bhmt & normal h@m enviromment timmﬁ&)

The fearful child

The ehild w!.th ego~cantricism

74 psyeho‘wgienl primiplas wre nm by the mmy

as iwmmt mmlarmg fastors which serioucly influenced each
mﬂﬂ.amx tannhsr*a uwxm m tim study af bmviw wab:tm EHCEEY
throughout the amm mhwl mrt



1. 411 behavior has purposs. Wo sct of any child in the class-
room 1s purely accidentel, The child may not be conseious of this
purposd, |

2. Behavior is a gymptom. It is not always possidble to Yrace &
single symptom to & aingle csuss. GCne muplom may be the result of
nany sanmes, or & combinstion of mﬁm& may be due to » combination
'afam”a. A

8  AlL bashsvier responds to pattern,
" 4s Behavior of the human organism 1s leamed. It 1s the school's
nsibility to guids the child in lemrning proper behavier.

‘64 ALL behavior satisfiss some nesd, Behavior is not only
pﬁm&ﬁw,. but also satisfying to the individeal, or he would mot
partieipate in it. Intalligent desling with behavior involves the
w%ing up of an environment in which velue or satisfeotion is attmm
to constructive Mbmriw, both &t home and 8t school,

| Pmmﬂ:urc

The mmnt. aﬁmﬁy s 5.nn1m-a in Merch. m firat mp in t!m
approach to the ma.yais ma %o g;mhar the kinds of ew.a abmt thu
s.ms.vmuas. aéﬁhwmt, shich would offer msight into zm bahaviw and
mtﬁ.nt.iena.

‘i’a thyow 1ight en 'bha genvtic factors of dww].@mnt, thu imﬁi.— -
gator m .mawim gase m&tss of. tha six xmpiis premnting m.ﬁw
buhavior pmblma. |

‘ An MMgatim s conduoted through mmmh ma imm,m
wit.h pn:mﬁts o daf.cmim mt emdit-wm, mlstienmﬁpa, and ax:m'iemu



&re factors influeneing the childrents behavier. An anglysis wes made
of the comminity, the houe, the attitudes and influences of parents,
the pupil, pupil-parent relations, teschers, tescher-parent relations,
‘teacher-pupll relstions, the school &z a whols, echool records,
sctivities of the school, and outaide agamiﬂ.

The interview records in swmary form provide data about the
intamm and nﬁtitndaa of each boy, the parents' m‘blwk on nra, ,,
t&;sir diffiewlties, and their aspirations, o

The second step was to gether direct expressive msterisle~-~such
as soclograms, snscdotel records, and & survey of the use of time~w
which were employed to supplement the data secursd from other sources.

Scops of the Problem
S‘h« writer iz fully conscicus of the limitations mmw a
gtudy of thia k:!.m rm wrpase of this investigation i to study a
given mn&w achaal with which the investigator 15 famdldar in
order to determine as ab:ket.iwly &u poasible what conditions,
ralntianslﬂps,

‘ riences are exereieing unwholesome influences
on the youngstert's a;atium, and to determine how the scheol can
provide Wrmtias for dwalwing socinl behavier thst will make
an mmwd parmlihy.



CHAPYER IT
CAUSES OF BEHAVIOR ABERRATION

- After mmsmg m whwx background, philaaem, mhw:. rmrdt,
alum pmcm-w, methods of desling w&%h bqhaviar yrablm, con-
‘tacts with parents and cutside sgencies, qualificstions and attitudes
of tawmrs, influence of family mlatianahips, cooparation M’
amniutrawrs and tamhiag stafs, gmuping of pupila, ami da'u
m case histories of a @amm.e gx'map of pupils with Wiﬁr probe
&m, the m«mmwr has come to magm.za definite wwmma
which m harmful to the best interssts of children, and mm |
"'mmt careful study toward their prmtian. -

o } 3.. Developmentel tasks and adjustment problens with which
chﬁ.lﬁwn are struggling are fzmguenﬁy mmagniwd, and help that
could be glven is not supplied,

2, Praise and blame, rewerd snd punishwent, encouragement and
regression mre mmnr meted ocut to children almost exclusively in
termg of the .W1ﬂagmo of a child's behevior for school policies,
the teacher's purposes for the class, or the tescher's personsl code
of conduet or pet aversions, Children's actions ere not slways |
sppraised in light of the facters including personsl purposes that
caused it, nor are remedisl mama planned in view of these factors.

'ﬁ. Meny children are raﬁuiréd t0 learn things that are inappro-
priste to their ebilitiesn, mlmenul 3.9%1, adjustment problems,

or mtimwn.
30



4. Children are often expected or even required to behave in . .
 ways that sre ineppropriate to the individusl's level of development,
ad justment pmblms, family background, physieal condition, or life
stitustions cutside of school.
&, Relationships that imply the full acceptance of and respect
| for esch child aé 8 persen m not slwaye developed end maintained by
~ the tescher, Particular ,ghilmn are disliked or aagin¢ N
8. Children with chronic infection or correctsble physical
handicaps are not referred to physiclens. Children with mited
 mentsl abilitiss sre not examined or givan an opporbunity %o Iamiat
“ their own lavel., Neglected children are unrecognised as éﬁ&h, m .
"1 are not given nesded food, alaﬁh’ma, or affection »ﬁh:wgh the school.
| 7. Children who are successil in conforming to the learning and
. mmam dmés of the school are not stuﬁe& mmny. Thaa#
~‘regzmmnt. a needlmm mm of important social rasources. |
| : j&. The bahavwr of children is aﬁm ean’bmlled by mma ms
R hum&uﬁa them bafara ﬁheir alasmtus, mm m in t.haiz* m
'sycﬂ, mmw pmmmay va.‘!.mbla curimity, or mém s senss uz‘
. mimmm«u or ummiﬂy tnaud .
| 'l_a}; aentmmhipa mt. faply the fall acecytm of and mapm.
,;.i’m' aacah ahﬂd a8 2 ;:mrmm are not alwaye develeped and meintained by
the teachers.
10, The development of necessary skills and factusl lesrning is
- often made diffieult, or even prevented, by failure %o take inte
wnaideratim such faetors as a child's physicel meke up, maburity
leval, growth rats, family situation, mﬁtnmi background, status
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with classmates, lack of self-confidence, lasck of security in adults,
| limi‘bcd experience, and consequent lack of pre-requisite knowledge,
skill, or interest.

This 1ist shows ways in which this particular seeondary school
fails to insure amm development to some children, and ways in
mcn it actively limite and hinders thn malm Me}_opmnt M
.atmm. , such mgmttabh failures snd nalpractices am, for t.hu mm
paﬁ; tmmgmsary and preventeble, 'rhey are dus te (q) the mmmm
policy or philesophy of training children directly in adult patterns of
bﬁhﬁﬁﬁr inmm of vimg childhood and maiewam aa pariada of
grathxa‘i. dmlmm toward sdulthood, (b) leck of kmowladge ammiﬁg

| wzants.fia primipl«a that desoribe hmn mmlegm% and hahavmr,
| te) mz: of skill in ﬂuéying the individual children and greups of
ahilm, (ﬁ) &nmaqmtu records, {w) prwemamw with f:manac, a
mmmg .pmgm, a,ma mb&ma’e mattor, 4] attention to mthudaiagy,
' (g) 1ack of child-centered planning, -

The an#stmdmég causes of behavior problems in this particular
school were motivated by praetieu and pma\dwua of the alwm
tamhara and wm:s.niatrataam a5 Meﬁ: | |

1. Requirement of boys and girls to sdapt thmmhaa to the
sehool iwaaaﬂ of ﬁmm mthads of aanpting the school to the
ehildm.

2, PFellure to rmgnm that academic &mmdu are ﬁﬂt fit%ad to
ehildrent s ahilitics and dmlamnm levels, |

3. mﬂm te ramgnim that ul.:!. children have individual

diffarancea.
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- 4. Failure to recognize that the children gre not alaasifiea

- in the clsasroom to help their socisl sdjustment,

8. Pellure of tescher to recognize the growth ewlea&mgh o
- which all children pass..
8. PFadlure to recognige the variations in the rete of maturetion,
7. Failure to understand the influence of femily reletionships
upon the metivation snd adjuetment of children. |
“‘.;‘:1{58‘.‘ Feilure to understand the influence of social status upon
w&agmg Pmmtiem
7 e Faﬁura te:» mdsrs%nd the school as sn srens of important
- pocisl intersction smong ahildz-emf
10. Lack of improvement in teacher's attituds toward behavier—s.
the m.ming of children fer certain undesirable condust,
S, %num to maagaiza drives which are often subtle benavior
m‘iﬁs;if | |
1%, Failure w strive vigorously té find means to ahaﬁge this
b@hwmr, ihstesd of ralying on punishment to inhibit it,
- .18, Failure to recognise the relastionship of mgshws* nttimdea
‘ ‘u@em the pupilae’ a%ﬂuﬂna. :
 The writer praamts the eaaa«hiatary Wrmh to the inwatigation
shich was designed to give a picturs of individusls es total function-
ing persontlitiss. Data were gathered sbout six individusls' early
lives end family histories ss well as interests and attimﬁess;n the.
schooly in their personsl and swm?s concerns as well ss their
scademic ueeds which would offer insight into. their behavior patierss
&nd motivations, md would serve as a diagmnsﬁie‘ basis for an education
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enelysis. These data were translated end interpreted in order to provide
insight into the personsl mesnings which se pervesively influence the
individuels. Agcording to Blos, certain well recognized characteristics
of humen behevior make smuch an interpretative approsch entirely feasible
and da@ménbio.l

- Case of Roland |
Roland?s home 15 on & lerge frult farm in the edge of & rural
Wm In mouersts economic circumstances, the family lives in a
wmfomu home wiua g1l the modern conveniences, The rmm' hmm
' u alm, neatly and adequately fm:ishad; 8 aamnl hospitsble uﬁm&«
' phere pravails. |
© holend, the oldest of four children, was born in July, 1984,
when his mother vmé thirty~four yesrs of age, and his' father me.
Bath ptmta sre native Texans end wers members of large fmﬂi&é.
They spent their early childhood in édaﬁming rural amﬁti&s 'miw
the tomn in which they now 1ive. The father iz a quiet, reserved,
md amieratm&ng person, whose weupmian ;ima not prmnt h:m m,
having & lively interest in ematian, current eaanamie and social
tmrzds. The mther is sn appming, vivaaima, and kindly person in
hﬁr attitude tawm har ehildren,
It is & source of enjoyment to Roland's parents that he cheoses
h:is friends from the beet social fmiues, with whom they themselves
hava inmmte aamaetu. Eamar, Raland hes duvempaé an um&m}am

1mm Blos, i‘h@ Aﬁela%&_nb ,Faﬁmnau% Pe Be




attitude in his relationship to adults, as he 1s inclinsd to scaept
their ideals and standards. He later dlscloses antagonism.

The family's interests, as well as their velues, are predomi-
nantly determined by the father. It is he who is especially
interested in s sound educstionsl program for the children.

:‘I'he paternsl grandfsther was a college professor. The fathey -
mamurd in a refined stmosphere end sequired s college degree.

His sdneatimi ‘treining and experdence as & school-bosrd member has
given him 2 thorough und@rm&ng of eurrent schosl t?wnds and
prebleme.  He 1z & desecon in the chureh, but. has developed tolsrant

~ religious views. He has had specisl training in music and has & keen
interest in singing, - He frequently invites singing olubs or quartets
to present entertainments for the young pecple of the community in

hisg hm. R '
me mother comes from a large fm&.ly of Ifriendly, heaitw, gw&-
na%md farm psople.  The maternal grandfsthar was unable to give his

* ehildren 8 high school education becauss of crop failure snd dspression,
?hraugh trawl, exparimma, and common sense the mother has d«ma;mz &
ka&n understending n,f the better values of 1ife, and h&a become &

3 eontrﬁmting individual to the best socisl metivities of the ammﬁy.
. Tha homs mggasta & culturel backgmnnd. To previde for the

“ fmﬂy’s 1iterary interest there are valmma of reference books, maps,
bookcages filled with recent editions of prose snd fiction, mageszines,
dally newspapers, copies of comie books,.and the"ﬁeiyfmbla. *rnm
radios, a phonograph, and & telephone provide entertainment and mj@-ﬁ |
ment 2’@.&" the family. A late-model car end a pick-up afford modes of
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" transportation for business and secial purposes.
~ The home and the large fruit orcherds require e grest deal of care
in early spring end hamst time, The fewily share sll responsibilities,
including hovse work. They have the sswe major interests snd egree on
- most important i1ssues. Their social contacts have grewn Jargely out of
the church snd school, which they sttend for secial and religious
m&s@m. | |
The parents are ahaerm amﬁ Boon m mjay iifa; they are wry
fami of the children and have d&valagaﬁ an understanding att.itudo
toward them., ZEuch child is treated indiv&dml&y and mmmmy, aznci
egch mima responsibility in the hm. The children get ;al‘mag‘ mlz
" together, ﬁm.{m:-e is no open conflict emeng them. The family enjoys
© padie pmgr@a in the evenings si home, sfspwia};i:f maiaa’l zﬁmam;&a%,
to which they frequently dance. | |
The parents have given Roland a liberal allowance, end have set
up ajaanegé fund to finsncs his college educetion. ﬁw parents |
~ restrict Roland's use of the car so thst the emtirs family ma;}f use it.
'fha parents are very sooperative wma the school in wiﬁng or
‘mm&g bahavﬁ.ar pmblms in which Halamﬂ is involved. The meth«r
is mcm lemiant in her intaz'pmtatiﬂns as to ﬁm sericusness of
bamar pmmmu as reveslsd by the fallming incidenty The father
in tesrs apolagimd ta m@wl ‘suthorities for a bahmr pmblem in
: #hich im.and was imlvad, whiin the mother ahought %ha incident ta bﬂ
“ﬁmny;“ | s |
The parents regret that Roland is not sble to take typing and
bookkeeping with his ascademic course thls year.
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“ Reland wes born at full term after s normal pregnancy and lebor.
He was & bottle~fed baby, and wes not wesned until he was @ighim@n :
mant,h‘s 0ld, He lsernsd to walk with the sid of a walker at fourteen
months, talked st less then a year, and testhed at the usual time,
- Many toys weve provided: s stroller, a buggy, & trainer, a walker,
| MQ:*, and & swing to aid him in s healthy normal growth, o

_ Roland had the se-celled childhood diseases-~measles, mumps,

 chicken-pox, and whooping cough beferé. he was seven yesrs old. - Since

" early infancy he has had frequent colds, sore throsts, end a chronie

 kidney trouble which require f physiciants care.

' Roland is a very intelligent boy. Howsver, he incicates that

" he is not interested in achool by freguently cutting. 3laaa¢s,g&e%iﬁg

exeused from all study periods, registering for only thres subjects,

 entering class 11\atn“afwh Gey, and making unkind remarks concerning

- elassroom procedures. | | | |

. The chief charscteristics of satisfsction in echool for Rolend

m produced by rudely interrupting classroom procedures, laughing.

" loudly end boistmmﬂy, receiving rewards and pleassure pmm&mzi&,
shifting blame, denying deeds, disregsrding school property, umg ,
nembers of his gmupg &nd being an influential member of his groupe

Rolandts school i’gword revesls that he enrcllad for Englishy
' mthamtiéa, and ingx-ic;m;zzm last term. His grestest achlevement was .

, i.n-mezatiami agriculture, His yearly sversges wers sgriculture, #l.%
mathematice, 80.15 snd English, 80.4; totaling @ yourly averapgs of 83,9
&5 corpaysd with an average of 88.9 of last year,
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Roland's records show that he was invelved in sight behavior
problems, with an eutstanding notation that he had cut olasses
twanty times out of 8 posaible thirty in one six-woek perioed. Roland
was dealt with by & fine of §18.60 and a three-day expulsion. |

Rolend's interests are in the flelds where setivity may be used.
He has a keen interest in music, and frequently leads singing in the
church, He also enjoys playing basketball, but failed to mske the
school team., He frequently remains in the school to play with members
of the maln team. He seems to love pets, snd especislly likes to work
with cattls., He chooses cows for his project in agriculture, He bas
~ won several prizes in Judging ocontests and exhibits entered in Future
'i’#m.ars of America displays.

Roland frequently gets involved in behevior problems and cone
- sistently tries to shift the blame or deny his deeds. However, when
he is questionsd ¢losely he will admit his deeds. He sppears to have
- 1ittle respect for whwl property.

As revesled in Figure 1, Rolend has many trﬁ.mds, and partiei~
pates freely in socisl sctivities. Roland frequently takes the family
cay or tractor out &t night without permission to join his group.

| Anecdotes.—~
1. HMarch 11
Sits always in a careless, sprawled position. HMutters in
an undertone during study periods. Talks loudly emtering and

leaving study gmrax& Fails to cooperate when studenis are
asked to refrain from talking in study groups.

2. Merch 17

Rolend walked into his classroom late with a burr hair
out, Then took 2 comb from his pocket and begen to try to
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part his heir, The entire group laughed loudly. After cless,
was overheard to say to his group of boy friends, "The rest of
you get one and letts all go to the evening study hall together.”
Later that dey, the ather nombers of his group were seen with

- burr hair sw&a. , , ;

3. March 31

. Roland was sbsent from play practice the night before; when
questioned he sald, "It is silly to go over and over anything,
‘besldes & fellow wants %o do other things besides to coms to the
school house," Later that day the mother said he had used the
oar %o go te play practice the night before; so she could not

awsnd prayer meeting at the church,

Roland took pride in helping with the school corcnation.
He, Besuford, and Zells assumed the responsibility of getting
the msterial for the psrk scene, He sald, "I will teke my truck
and get the trees and arrenge them for the park." He got metal
park benches snd arrenged them under the trees io resemble a
cosy park. He was chosen by s duchess of his class for her
duke. He sccepted snd did the part well. '

| Since basketball ssaseon is over, the boys' physicsl
education clusses heve been given to cosching and playing
baseball., Those not interssted in baseball are free to bicyols,
to box, or to participate in calisthemics, The sams teacher is
in charge of the entire group., Roland end Mtz left the group
without permission and falled to report basck to class in the

- evening. The next morning when gquestioned about the ebgence,
Foland said, "We weni to the greek snd I fell into the waber.

I could not come up here and eit «ll efternpon with wet clothes
on, eould I?" Then when questioned about his failure to
report, seid, "I knew you would not let us go, 1f we asked,

I'm not interssted in baseball and there is nothing else to
do." The tescher suggested some table games and advised him
againgt leaving the group without permisaion.

8. April 23

This was delry show day et the eounty seat., Rolasnd showed
his cow, and she won = prige for cutstanding delry features.
Thres hundred and sighty-five snimals were shown. Roland sald,
%] knew Bessie would get & place. I have kept sccurste records
of her growth, production, end feedings.® Reland patted Bessie
proudly as dalry men passed by end expressed a deslre to buy her.
Many agriculture teachers complimsnted him highly on the care



end choice of his animal, He eaid, "It's easy to be a winner if
you know stock,"”
Caze of Besuford

Beauford, the oldest of four children, was born in September,
193;&, when the mother wes twanty-six years of age, and his father
twenty-eight. The father, oldest of eix children, comes from an
honest end hard-working fam femily. He did not attend ecollege, but
. wm'mu b}:gaizw_ss aﬁ%r ecompleting high school. After many years |
‘of work in coastal towns, he developed his own small businessy this
weg very severely struck by the depression. IDue to the lack of
- business during the depression the father was forced to seek employ~
| '@gt_;ﬁn & hardware store in & near-by villege. The father works ten
hours esch day exeept Saturdsy, then he works sixteen. His income
“has always been very moderate. Ths father married at the age of
“twenty-four.

The mother comes from sn Irish family and is the sscond of four
" ehildrens she merried at the age of twenty-two. sShe is very intelli-

~ gent mnd considerate, She holds & Bachelor of Science degree and has

 taught six years in the slomentsry grades of & rural town. She taken
~ oare of the household, laundry, business—which is & combination of a
home and filling stetion—end her family. She is grestly interested
in Beauford's education, and is eager to provide him with any oppore
tunity which may advance it, This she does without mwking too mach
pressure on him. | ' -

Both paternal snd maternsl grandpsrents were faithful members of
the Msmnmr of God f:hm,' m Baaufm*a ﬂpaimts both: gm *ﬁp t;imar



: rulig:ioua inﬂmm. The parenta accepted this. mligiuus afmiumaa
and drive *Bﬁ & di.at«mt mmy ‘hs wrship. mmum; tha pmnta have
no strong amﬁetﬁam or 1é¢a1a.

The parents seem happy thet Beauford chooges his friende from the
- upper mial gww in his home town and school. Besuford mmngaazy
an:;oya his rclatianah&ya wit.h the adults of m.s mmity. He hald#
8 pam-ﬁm 3ob m 2 lwal m&ry m:-c, where he works with twnty
adult ampl@yaam He spm:&s mh ax hia time visiting and teasing
with am}m 1n the mra.

ani‘ord's home is a smbinatian of & em%ry mw statm
and & three-room dwelling, i»muem.w large m«m af mtmbi}.a
 parts are aterad in the liv:mg qnaﬂwa. The fumi&hﬁnga are mlu,
| al«m, ami nﬂmutio. Kowmwa, tlw Lit’a mﬁ Look magaszines, and

two mdioa providn mturtmwnt for the fam&.ly. A 1840-model
Chevrolst ear is used fﬁr business and plaam. _

The iwm and m:sinaaa raqnire & grast deal ar care. The nm:»thsr?
assumes the tetal mapaasibmty e.t carpying on all of the work in
home ami bus.ﬁmaa. m mother feels that Boaufard am@m t&m mwo
" station while he. was young, as the motorists who mppad for aawiw
gave hi.m much attem.im and mney. However, es he grew uldm*
wwri&w ignored him snd geve their attention to:his ym«r sister
and brothers. As Bessuford gm alder he was asgigned tasks to help
with the b&aﬁmss, and mla;m! 8 di.slike for service-station work.

The Wthﬁr mkﬁ to m‘gﬁﬁa tm' tha. chﬁmw recrestion mﬁ

mllﬁﬁﬂ Mds: '



m_mnts_ seem happy, and life within the family seems %o be
bound by strong tdes of affection, Esch child is trested kindly and
izmpartially in the home. The only social contacts stem from the
church which they stlend. Iue to the long hours and hard works the
~ parents enjoy gulet evenings in the home. However, Besuford adds a
; touch of color as he teases his brothers and sister by Ikicking thelx
_ toys and telling them frightening stories. He also relates, in.an

mgggmtyd manner; his school achievements and. socisl contacts., The
- parents are quite friendly, jovial, end neat in appesrance,

. /The parents have & thorough understanding of the pmplaa and
- techniques involved in the planning snd teaching of school., The .
'mmf of fers constructive oriticien s frequently as possible, but.
m&hf;tha- ‘same energetic tone expresses a dlssppointment in Besuford's
: adjustment and achisvements. .She expresses the idea that the srhool

hag ;aﬂm so fey ﬁq,ﬂg&wfam was concerned, as his resl needs and
-y&xxts&stur ave xw& E%gggﬂdué for, 'She suggests that a good parent-
teschar's Q?gan;.mtian might eliminste meny behavior problems through
 better relations end underrtending between psrents snd teachers.
- Beauford was a heslthy, normal, bresst-fed baby and wes weaned .
&t thirteen momths. He wyiked at eleven months &nd tﬁk&d at sixtesn
mzwhs; Beauford had the so-celled childhood diseases after he
~ enrolled in the elementary gredes. He has had no sericus illness and
is in good physical health.. o :
Beauford is mmngm ﬁuih&a not shown any interest in any
suibject except literaturs, which provides s smell amount of sctivity
in which he is especislly interested, this term. He falls to hand



in reguired written work snd is frequently inatientive. Besuford
seems. to léva to exaggerate end dramatize incidents which are of L
nere happenings. He fafls bo hear sssigmments or instructions,
and resorts to saying that he does not understand requirements,.
- Aa revealed in Flgures 1 and 2, Beauford is a mewber of s boys®
clique within his class growp, He does not enjoy social sstivity
with the family but seeks soclsl ectivity outside of the home.
Beauford's. school rmrdamwn thet his yearly grade average
‘Was 74.6 as compared with 82,7 of last year. Thers was also a
notstion thet he was inm’hred in five behavior problems., The ;firs‘t»
four were listed, but no punishm

ent oy guidm@ wag gim; then a -

final punishment, as expulsion, was givm with tha fifth erfmm. ;
- :,Amﬁﬁ%a-“
1. Heven

: In the hall today the following conversetion was overhesrd
‘ Jannie nai.d, "pon't you think Besuford is sager to hwa &
girl f¥lend?
Mary snswered, *Yua, tmt- none af the gir:.s ssem to care i‘ar
 his freckies and rad hair."
Hes Besuford sensed that his appaarma has causged girls
- be reject him? He welked into class today with & burr hair sut
and remarked that ha was to get & blond rinm on hia hair ﬁm
‘next day. '
They had & mywyaar party M@t and Jamia mw
- Besuford for her escort. Besuford sccepted the invitation and
sesmed to heve had ¢ good tima,

| 2. Merch 1B

Beauford was exceedingly loud and talketive today., His
monopoly of the convarsation wes very trying.  He made remarks
about others and their contributions to the class az being "dull®
and "uninteresting.” When remonstrated for his talking out ef
turn he vemarked that the boys' vecabularies were limited and
they failed to put any feeling into mair talksy somehow the-
girla exprogeed themgelves mttw. »



. The investigetor said, "Well, each member is & éam.tm part
of our group and no one menber must talk all the time even if
- someons is eble to express himself or his thought better than
- pthers.”
~ He replied, "I wish everyone wers born sctors.®

. 8. March 26

: Today the investigetor ssaigned characters for a. quwaga
play, "Wild cat Willle Cets Girl Trouble.” Beauford played the
. 1eading rele of Willie, The girls in the play wers admirers of
willie. Bssuford was very happy to have the part and did en
 sxesllent joki, He was sspecially kind in helping the girls
' 'mth their Ms. He sccepted treining on his part. He
remarked thal. be thought that girls are easisr to work with
thm boys. When he was complimented on his cooperation with
. the group, he sald thst he thought dremstics should be taught
in our sechool, in erder to organize a dramatics ¢lub, He
- sugpested that« 1t would be nice to present assembly programe .
and get up entertainments for the parents. He remurked that
- he would lesrn his part by the next day. ,

| Case of sﬁim
mtz, a second ehud, was born Jammry, 195&, when his mthar
. as aightem years of age and the fatmr tmty»ﬁhme.‘ He has one

brother whe is thirteen m%ha older than he, The perents sre full-
hlwdad Germens vma gpent t&mir am’mhmd and mzy merried 1ifs in a

Germen settlement lovated in Young Gmty.

‘ ’i‘he mtw, ‘Who 1s the fwrth M five ehildren, apant hor sarly
e}s.iléhwd on 8 trusk fam, where she kai :wmg hwrs sach &y at
'mm york. she sequired w ms,t.s and hebits which ham halpad her
%0 b e gmﬁ hmmnife and mother. |

!ﬁze father, t.ha amoat ux:‘ ﬁvo ahildrm, ﬁm i‘mm & thrifty
farm fmily. Ha @m:gzumd high mhcml, and mnt into business. His
:imm has ﬂms been vcry nodqraw, but the mmy mmugh wise end
emml pmmmg has beaxa able to eave a part. of nis aammgs. ’ﬂm



father beesme discouraged in business and invested his savings in a
fruit faym, locsted in a rurel ecommunity, where they now live. He
is now employed as a mechsnic at & near-by sirfield. |

Relatives of both parents play a gr;aafé»mlm, and frequent recip—
yocal visits constitute some of the uaunl weekend events, The grand-
parents trest Mits and his brother i@aﬂiﬂiy, yet give them so much
a:tmtioia that they expect every adult ¢o give them toc mmch emaiw
ation, ’

The perents geem happy that Mits became adjusted socially with
bis group., They had feared that he would prefer to ¢ling with his

m«naa in the compmunity in whick he had formerly lived,

| ~ Mitz's hore is 2 small four-room freme house on a frult ferm
near the rursl town where he now attends school. The home is clean,
end the furnishings are conveniently planned. Electricity and rumning
water add to the comfort of the home, | |

The rm.gm ‘sesms very close snd everything is centersd
sbout the children. The pamzxtémmh' lémv ths home for m&é&étim,
 sxespt for visits with relatives. ‘They value good books and good
musi¢ end scorn the "cheap" ambitians 'of their ehﬁdrm when paér
‘maﬂing naterial is bcmght. The mnthar playa the planc in the femily
aim&e, and m:;uanuy friends of the children gather to dence in the
" homs, '&e fumy group is ampazjativs in sharing the home responsi-
bilities and in the use. af the rm:w cer, mtn frequmm mta when
attention is directed to the @mar bramar; a*mn tlwugh he mﬁ?as an
equal ahm of the paroma' lwa aud ﬁmﬁm.

,,,,,



b

#itz¥s parents have a coopsrative attitude towsrd school activities,
but feel that Mity has been maladjusted in the school situstion because
of the fact that two of the academic courses he needed were not affered,
end Mitz was scheduled for courses not in accordance with his needs and
interesta. |

Acgording to the mother no speial plens have been made for Mits,
but his birth and childhood have msde them very hsppy. WMits was bern
by-ﬁmwim birth, gnd since that time the mother hss not regained
heslth. Mitz was bottle~fod on a formule of buttermilk and amgar

until he was thres yeers of ages He has elways besn healthy, however,

- and never ests very much., He rarely eats breskfast and refuses to

o 82t at the school lunch counter. Mitsz lesrned to walk by helding to
the side of his motherts dress while she did the house work, and talked
at the agu of thirteen months, Mitz had most of ﬁhav childhood ﬁi&aawa
befors he was old enough to enter school. However, he has not had the
measlas, |

 Mitz expresses his happiness in 'the- new school. HRecords reveal
that he has been absent only thres days, due to illness, in this
school yeer. ¥When Mitsz is wrmtad or gets into trouble &t school,
he g:mxta or sulks, This hebit seems to grow worse each day_, &s he _
frequemly refuses Lo mspmd vhen called on for contribution to the
group discussions. He does not get over pouting spells guickly; soms-~
times they last for duys. |

Mits seams to be fairly intelligent. His chief interest is in

agri@ulm or ';memﬁ ﬁe also has & keen interest in athletics,
but feels diseriminsted ag&inat because he is not on the main basketball
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team laet sesson. Mitz is not neat with his written work, but adds

an sytistic swing to ‘his writing« He often sketches Western scenes

on his written work or buok covers. Aesdemic records indicete that
wmm grastest scholestic schievements are in sgrieulture and golance,
" the fields of his interest, His yaariy grads average wes 74,2 a8

- compered with 80.1 of last year,

Mitstes records indicate that he was involved in six ma jor behavior
probleme last school term. Mitz wes expslled for three deys for
misdemeanor dome on school premises, Then Mitz was permitted to return
te .gchool, his behavior traits indicated open m&m@n towsrd school
~ policies end the edministrative authorities. .

Mitz seems to like boys betier then girls es revesled in Flgures
) and 8. He has quite & few friends in both sexes--even though he
ama over incidents involving each of them at some time or gnother,
He ‘axpresses a preference for Jannle best among &ll of the girls in

~ gohool, gs che hes been kind to help him gain up racognitien. He

~ has been in this school only one term., Mitz indicotes & preference
" for Jizmis and Roland ae best friends from his group. Hembers of
scheol by slecting him a delegste to represent their class at a

Mits's group showed signs of approvel for his attitudes tows

banquet, ,Aeaarding to the PFigures 1 and 2, Mitu hes been sccepted .
secislly by the influential members of his group.
Anscdoteg.-~ |
1. april 18
| Today the socisl study group was giﬁng the adventages of

our democratic government over various types of sutocracies.
Mits sald; "I'11 admit that we have & good govermment, but
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‘doesn't this school sponsor excursion days so that we can visit
the courts, leglslature, and county sgencies so that we can have
' & better understanding of ocur own governments) principles? I
~ believe everyone would be more patriotic and 2 better citiszen,®
 several boys playsd a prank on the superintendsnt by placing
iwagte in his car. The superintendent questioned the group of
boys who had been presenting behavior problems. Mitz wes
- Anvolved and was punished by a thres~dsy expulsion. ¥hen Mite
received his punishment, he said, "You just welt until my ma
» 1 “hears thie," then slammed the office door with a terrific bang
ag he mlk@ﬁ oub, :
cm:m of Mereer
© v i Meveer, the older of two children; ‘was born Septewber, 1953,
. when his mother was twenty-six yeers old and his father thirty~five.
. The fether was the fourth of five soms in his family. The
parental grandfathey wA8 & nedical dector in at}ulftm of Taxes,
 The father was a very successful lawyer, who gave finansisl security
to his femily. The father drank excessively, anc& often flew into
teupsramental reges which finally resulted in s broken home when
Mer was three yeers of age.
© - . The mother is an only child of a shoe cobbler. The mother
aoquired a high-school educstion. Through experience and association
with more highly educeted people, she has boen able to achieve &
grester degree of satisfaction with socisl sctivities outside the
home, |
Both parents heve married agein, and !mmar chose to make his
home with the mother snd twenty-three-yesr-old stepfather.. Several
months &go & new baby. ma added to this family. The stepfather  has
never been able to give the family the security that they hed known -
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- with Mercer's father, Howsver, there was love and happiness which
was & type of security they had not known with Mercer!s father. The
stepfsther has found 1t difficult to keep employment; therefore,; the
mother sought employment until the new beby came. The family does
not own & home, but they heve spanﬁ post of their married 1ife in
roems or spertments with relatives. These relatives have awaﬁ for
Mercer while the mother worked.

The family seem very happy, and everything is centered sbout the
children, The stepfather shows & decided preference for the baby.
~ Mercer Joves the stepfether as & big brother, end sesms to enjoy games
snd outdoor sports with him. Mercer seems fond of the new baby, and
fraquantly wetches him while the mother does the laundry, but refuses
to dry the baby or give him his bottle.
| Mevcerts perents ere very esger for him to eemplate high school
- gnd attend college. 'm father ssnds Mercer money to be placed in a
" aanaga fund,

The family seem happy, and esch mewuer shares the responsidilities
in earing for the home work, However, Mercer does not like to sssume
 any of the responsibility, but thorough

y enjoys & clean and eomfort~

~ gble home. The t&u&iy enjoy visiting with relatives and friends, but
do mot take an sotive part in the socisl activities of the community.
The family seem cooperstive in school activities. They expressed
regret that Mercer was expelled from school, and felt that it could
have been sveided if their cooperation had besn sought by school
suthorities. The mother especiully expresses a keen desire for Merger
to heve training in the business field, such as typing, boekkeeping,
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and speech. Shs alse expressed her gratitude for the patience and
| kindnees rendered by some teachers.

Merger was & healthy, normal baby, but the mother s wogk and
. hervous because of serious femily affairs and did not get along
dspecially well., Mercer has never had any serious illness, but has
frequently had touches of leryngitie. (The mother releted one
incident when Mercer could not cry.) Mercer had many of the soe
ealled childhood diseases after entering school.

Mercer is in the tenth grede and has progressed normally. He
is able to achieve & high degrse of success in his undertaking. He
geems to have more confidence in himself than in others. His
axperiences have helped him to scoept opportunities for leadership
in litersry fields and to adequately meet the situations. His
schievement in the fundamentel subjects is good. He has freguently
expressed 8 keen interest in typing, athletics, and epeech, but nons
of thesze is included in the curriculum this yesr. Mercer ie sble to
achleve a higher degree of setisfection in literary undsriskings
than sny other field, His yearly grade average wes 81.2 as compared

' with 85.8 for last school term. Mercer is a good athlete, but failed

to make the main team in basketbell. ,,
Mercer is an oubspoken member in any group. He is very intelli~
- gent, and members of his class enjoy his responses, as he gives
excellent explenations. Mercer shows little pride or interest in
school~improvement projects. Merser resents corrections even though
he knows he 1s in the wrong. He frequently pouts at the time, but
usually returns leter to apologisze for his conduct, Mercer talks
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loudly end is slways doing something to sttrsct the attention of the
group. At socigl gatherings he frequently "boos" 1MW gt the
entertainers, or shouts in a shrill voice. During the entire lunch
hour at school he drives recklessly et a high speed arcund the bloek
in front of the school bullding., He goss home in the evenings to
svade long study periode.
- Mercer has been involved in six bshavior problems &t school
this year end was deslt with by expulsion,
~ Mercer likes boye better than girle for friends and work comw
peniens, as is revealed in Figures ]l and 2. However, the entire
groupa seem to admire him for his rebellious spirit, as he was
elsoted the most pepular in his group this year. Heycer is
accepted by the boys in his group, end he participates freely in all
school asctivities.
X M¥eych B
During the work pericd Mercer came to the investigator with
~hie own car title in his hand end ssked, "May I go try to srrange
- a trade in on snother caer?t®™ He was asked; "Are you getiing a
‘new oar?® “Ne, I don't have encugh to buy & brand new one, but
. g dontt :.m to ride in ny old model A" After quitea .
Ilttla talk sbout the matter, he asked "Should I take money from
- my college fund to buy another car to win the approval of the
girls?" He was advised sgainst this and told that there were
numerous weys to eern money at odd Jjobs and even better ways |
of winning the friendship of the girls. It is noticesble that
~ he sti)l has his model A and one of the most attrective girls
in hia group for & m«m&a
2. m-nh 1
| Mercer came in mday mrriad. He said, "We are moving back
to granddeds this week., (leo was laild off at Armour's this week

and my mother was terminated at Consolidated last month beemaa
-ghe is expecting & new baby, Of gourse, Cleo is 2 good fell
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but he has never been sble to save like my dad used te, we'll
have to go back to my granddad's 30 live where we will not have
4o pey any bills, there won't be any income until Cleo cen
locate another job."
- !iawa# amsistentxy ﬁmﬁé u@uatﬁ to leave nde stucw period,
~Todays he said, "I was excused from the study hell teodsys Vhen
he was guestioned sbout his lesving the study periods, he said,

*"You see I have four study halle in the afternoon and I cen do

all of my lessens in one of them. I can't stmnd to sit there

twe hours end fifteen minutes just looking around.” Some ways

weye suggested in which he could spend his time wisely. He did

" not seem lmpressed with the ides of staying in the study hall
with no definite requirement.
Case of Jimmie
© Jimmie, the older of two children, was born August, 1933, when
his mother was forty years of sge and his fether forty-two. Jimuie
hag one sister, Mary, age sleven, who i3 a mewber of the -geventh
grade group,.

e father appesrs to be rather changesble in thaet he can never
definitely decide whet he wants to do. Two yeers ago hs bought &
large pasturs snd stocked it with cattle. After he had spent a large
sum of money improving the plece and feeding the cattle he beceme
discouraged and sold the pasturs and cattle for what he had invested,
He then decided to build & large service stetion and garage in a
searby eity. After the lot was purchased and the bnildiﬂnga‘h
completed, the father signed as a rock mason with a contractor and
left the building in an unfinished stage. He now spends most of his
time away from thé home. The father was the second of three sons,
The paternal grandperents were especislly fond of Jimmle. The grand-
father was the person of the Countyy Church in the comminity in which



The mother {s spparestly a wery physically-fit snd intelligent
parson. ‘ phly enjor friends and scelel setivities
of the commnity. The mother wae reared by foster parents who gave
hey & good edusstion and specizl treining in art end musie.

The home is a lerge freme styuvture, with al) of the modern

conmvenisnces, in & rursl town. The furnishings are adequstes, but
indicate that they have bsen used many yesrs, Tho mother remaris
thet Jimeie's bebywteeth prints sre on s little émk rockar in tha
back bedroom. The walls of ths home sre slmost covered with
photogrephs of the family. There also is in every room » collestion
- of plsgues, book ends, snd ash trays mede from the children's firet
shows,

The psrents sre eager for the children to have musicel b
Jimnle hes hed Alfficully in lserning to play any instrument, but

snjoys the phonogresh snd redio., Jimsis*s sister, Mary, is leerning
te pley the pisno end the guitar.

the family enjoy good sowvies, and mmm drive miles to see
shows presenting ﬂm leading stars. |

The parents seem very cooperstive and interssted in school
sctivities. The parents sxpressed regret thet they were not consulted
by school sdministretors shen Jimmle presented behavior problems in
the school, The psyents m&aﬁd thet better perent~teaschar relations
wight «mmm mary behevior problems from sppesring. The psrents
expressed & disappointment thet me& was not mmm in his work
snd wes unable to take special subjests in sccordante with his needs.



There is no doubt about the feet that Jimmle is very fond of his
ynmw. He Wra to care & Ww deal for his sother. He Mm
her with the shopping, and sttends soolsl emtertainments with her.

8 mnfmg:‘m father, but he is wway from the home most of
ﬁm time, Jionte ssems o show preference fay the mother. %’Mjﬂ |
to love his 1ittle eister desrly. He wes slso especislly fond of m
adpareots who spont tiue and movey in giving hin the things he
wanted in infancy snd esrly childhood. "

Jimmie*s parents were M@w mm thedr two children were born,
© Jimpde was normsl at birth snd was breast-fed until he wes fourteen

months of age. Jimde probebly should have been bottle-fod, ss he
had thu seven~monthe colie, He has had little sickvess since
infaney, except for colds. The mother records thet Jimmte etill
tekez oolds sesily, but thet none of them sre serious, Be hes hed

poping cough, mumps, messles, end itehy but ell of them were light
ceses., He bes hed serums for diptheris and amellpox,

- His ingresse of helght end weight hes been intense and sppesrs
to be concentyeted in e short period of time.

of chergeteristics and changes in body build heve been sccompanied by
temporary changes in behsvior characterietics. Fortunstely rest snd
physical snergy were sdeguete during this peried of rapid growth, and |
ineresse in height ddd not kesp bin m gaining weight, Howsver,
the ploture of Jimmie's genersl health hes net shenged grestly. Ror

the pest four years, he bhes not pissed s dey of school for illness.
Jimmie is in the tenth grade, end hes progressed normelly threugh
sshool. In regerd to Jimmie's ebility during asdoluscent growth, he



35

has been sble to achieve a satisiestory degree of success in most of

his undertakings. He has had confidence in himself and in others..
He ma‘appﬁrhmuum to accept lesdership, and has adequately met
gitustions, Hie echievements in literary mbjecﬁa have bsen good.
He took typing two yesrs ego and failed, ss he was never able to gain
speed or use his fingers without watching esch movement. Him achieve~
ment in agriculture has boen lower than that in eny other subject.
This school year, Jimmie has not shown interest in any field exeept
in mathemstics. His achievement retings have besn unsetisfactory in
other mbjects. He has not shared in class responsibilities or in
promoting school-improvement projects., He has recently assumed &n
 unwholesome sttitude towsrd sehocl activities. He giggles 1udely st
the failure of weak students, He still has g high rete of enargy -
output, end seems restless and very active. Freguently--even almost .
~ centimously-~he has become a class disturber, giggling, grabbing, and
tessing others, There seems at times a lack of physical and mental
gontrel. There have besn times mm he hes been sent from hie elam-
room and even expelled from the mhml for misconduct, During this
period thers has been a decided slowing down in Jimmie's sstitua. .
toward his worky his work has baen unsatisfactory and even failing in
sone a:a%éts. Recoyds show ﬁmﬁ acholaatic schievements for *ihei past
schocl term sre mathematics, 855 English, 70; socisl science, 653 and
agriculture, 890, v:ith the ﬁ.nal yearly everage of 70 as compared with
88.3 of last school um. ) ,

~ Records show thet Jmia 'ms in#clved izx.,mqn serious bshaﬂ-er
problems this school tarm, which were deslt with by fine, hareh remarke
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before his group, vhipping, conference baefore the public school board;
and finally, expulsiom. . | | |

As revealed in Figures 1 and 8, Jimmie hes more Manas' than any
other member of his group, end partieipatss freely in socisl and work
activities of the school. . L

 Jimuie has the sbility to take & good joke snd o Jjoke with others.
However, when his plans are thwarted he is not sble to socept the
situstion cheerfully.

Jimmists relationship with the teachers during the past three.
years has shown cosperation end loyslty., For this school term his -
bshavior patterns have bsen very unpleasant, as he has shown digsohedi-
ence, lack of loyelty, and lack of cooperation, ecch being touched
© with rudeness. He seems 1o openly rebel in order to prove his inde~

' pendence.

. " Jimmie hes never been overly conseious of girls until this year,
Ke has previously ignored glrls snd showed s decided prefarence
towards me

mbers of his omn sex. In this school term he at first

covertly end later openly admired the cpposite sex. He has shown

& definite admiration for Ruth, & member of another grouwp. This

éppsars to be another unavoidsble phase of growth which hes rot

- occurred until after his growth spurt,

1. Februsry 28

- Today Jimmie was called into the office; he had taken an
setive part in collecting dead snimals, particularly skunks snd
cats, and placing them in the corridors st ‘the scheel building,

When questioned by the prinoipal and the superintendent gonceYn-
ing the incident, he said) T guess you will lsy this on te ne,
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-toe. 1 seem to get the blame for everything going on arcund

here.” lLater in the day a member in the group confessed to

.. ‘heving e part end numed Jimmie ms & member of the group of the
five whoe had placed tho snimsls in the eorridor. Jimmie was
again questioned concerning the incident and agein denied any
part in the activity. vWhen all the five members involved in

. :the incident were cslled together, Jimmie wes the lsst to
‘eonfess and aftsr refusing to spologise, wes expelled for
‘thres days for the ineident, e

2. Mareh 3

. .. Today Jimmie's initials were painted with white paint
in large letters on the blackbosrd of & classroom. Jimmie

.. agein was celled in for a conference., Jimmie denied having
any part in putting the initials on the board, but said, "I
think it is 2 dirty shame thet I get sccused of everything,”
It was explained to Jimmie thet he was not being acoused,

. bub his help wae needed to prevent the destruction of
scheol property. Later 4n the day Jimmie was seen with

. paint remover taking the initials from the blackboard.

L Be Mareh 1T

. Todey Jdimeie cams running through the hall and dsshed
into his classroom as the bell findshed ringing, and yelled,
"I mads 1%, I made 1t." Then Jimmie wes asksd to enter the
slassroom in a more dignified mammer, he said, "what was
vrong with thate . . o o

4, Bpri) 10

... Today the teascher of a socisl study group was delsyed in
the offiee on official business. Jimmie went to the blackbosrd
snd drew the tescher's picture with meny exsct 1iknesses and
and lebeled it Curley the Xid., When the tescher entered the

_¢lassroom, he glansed and then said, "Thank you, Jimmie for

~ the portrait.," Jimmie giggled rudely and said, "How do you

ke that?* : R S |

 Todsy the weather has been unusueglly bad, and Jimmle did
not get excused from his study psried. He entered the group
late. He sst down boisterously and begsn ennoying the other
mombers at the tsble or shoving their work., When he was
asked to use his study period wisely, he said, "If I did, I
surely would not be in this place.” Before the period was
ever, he had leaned back in hie chair which slipped cut from
under him, and he fell to the floor. ‘ :
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8, May 1 ‘ , |
. Today, Jimmie said, I turned dad's pick-up over last
night with four other boys in the eab. J don't believe that

_thing can go around a corner at more then sixty miles per

hour, do you?™ fThe group lsughed st Jimmie's remarky then

.. he added, "That is the fourth time I heve turned over this

year, and ded says that I can't drive the new car,"
| Case of Zells o

~ Zella, & third child, was born May, 1934, when the mothsr was
thirty~five years of age and hie father thirty-six., Zells hes one.
brother, Bruce, age seventeen, and one slater, Mary, sge six, a
beginner in the elemontary school. Zellats parents were married in
California, where the father was working for an ofl em;aam. The
fathor was terminated from this job after World War IT. The family
came to Texas in 1945 to make their home in the rursl town in which
they now liva,

The father is the eighth son of twslve children. The paternal
grondparents were industrious and sincere in their sfferts to support
their large family. They operated a broom and basket factory.,

The mother was an only child of a mining family. fThe meternal
grandfather died and left the family without any :imm “security,
‘The meternsl grandmother, sge seventy-one, visits Zella's family
frequently. The mother wes sble to complete high school, but was not
‘sble to sttend vollege, because of tha 1aek of finencisl a&mﬁ.?y. o

Zella’s perents are proud of their children, snd often their
conversations are centered around Zella. They express regret that
Zella {5 not as "apt" or as quick as his older brother Brucs. The -
perents feel that Zells ie clumsy in his undertakings as he does not
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have m sqme quiclt diapeait.:lon LE] his aldar brothar. ‘
’\ :m pamms approve of zﬂh's i’rianda, and ammag& him o
dnvite theam te higs home. Zella lmru his mataml gr&ndm’shar vary
'm Kw i’wamt},y mlatass hcm she won second place in a qufm;
em:ta sh and was amdad mm Imndmd &a};}.an .i‘ear wwkmmmip. Agcord=
ing to zallg, the grendmother gsve this quilt to the community fire-
gl Ma; : | |

The pamts realize that they do net have an matim nﬂamﬁ&
for tmi.r neads.  They heve attended night alassas .far a«%u};‘ha, and
have mzltivated the hebit of uzing thair leisure time in mam
good magasines end bacha.
’ Zellats perents sre friendly, good~natured, leboring people.
‘The father is qumt, yat energetic and pleasant t@ visdt with. rim
mother 1s talka%iva, but kind and considerats in har actions, ‘rhs
parents love their children vary dearly, ;:md i‘raqumm aes:presa thedy
‘desires for them to obtein @ good education. The parents lost their
Pirst heby by preseture birth, and Bruca was not & healthy uhim
}mtt.i& he wes ten years af age. HNaturally the parents tumed thair
attention tex Bmca during Zellats inramy anc early childhond, - | The
family 1s active in ﬂm spelial aetiviﬁias of the nomnity, perticus
larly those arising from the church te which they belong. The
}_pamnts} are ewparatiw in events pertaining to the school. They
’fraqmt&y msa ¥l kéen desire for Zainab to attend s schocl where
he eould have a@minl training :m woodwerk and leathereraft. -

Zella kms been a healihy and nom}. beby since birth. = He has
alweys alegt smd:ey st nights, end rarely eried. 2&1la has almya.



besn stubborn sbout his eating, often refusing to eat with the rest
of the SLawily.,. Meorﬁing to the father, Zella hag- almya been alw
in almost mmhing he nmhr%ek, end did not ‘!.aarn to mlk umil he
- was eightam mmt.ha old, Zells has naver had any of the so-talled
‘shildhood diseases except measles,

 Zells is in the tenth grade and hss progressed normslly through
’afnhml‘& W8 gmtesst soholastic achievements are in sgriculture and
Tuture Fermers of Amsrdeca work. ‘His grade gverage last term wae
74.6 and 70,1 for this temn. School recérds revesl that Zells was
involved i3 ¢leven behavior problems last school. semester. He
failed to voopersis in any plan for readjustment; therefore, he was
“deslt with by expulsion. Zella was permitied by the public school
board to return to school after e three-dsy period. Zella's .
‘behavior problems seem to sppear as frequently as before, but are
not of as serious a nature. |

Zelle recognizes that his slow disposition is e handicapj he
realizes his limitetions es a leader beceuse of his academic
insdeptabilities. He has some specisl a2bilities which compensate
for his inability in the scademic field. In athletics he is happy
and secure. Rxperiences in travel and at. home have helped him gain
8 practical knowledge, teught him the vslue of money, and the
integrity of work. Zella seems to fasl a sense of security in
manual labor.
Zella has meny friends as is revealed by Flgures ) and 2, and

he thoroughly enjoys socisl activities both inside and aut&ida the
school,



41

: .!m&adqm_s.--
1. lerch 29

Zalla hes bean tardy at school seven times in s peried of
ten days. When he wss questioned sboub the caumes of thisg
- tardiness he said, "Oh, T have been st the seddle shop watching
Jos do designs on laatMrg I tmm: I want to study hmdiem!‘t
if I ever have a chance.” L

%, Aprid 20
_ Poday the group built a picket fence to be used in present-

ing their play. Zella sald, "Let me do the painting, s#e I have
- helped my father paint our house snd barn, He says thet I am

g better peinter than he is.”

3. May 18 |

Today t&w gmup was trying to solve an algsbn problem,
when suddendy Zells shouted, "If you want it worked, give it to

me. I will get Bruce to solve 1t; hn worke m ef w mth
problems.” ,

mlyaia of meipatmg Cases
malyaia of nemé.«-n summary of Rolend's wtmnﬂing ‘behavior

peems t»o shows
1. mland has whibited quite some dagma of disorder lﬁd
‘mgreaaim. At times ha is ¢ genigl pammaliw, wiile at utmr
’}ms he 18 at adﬁa vd.‘th pwplc, has difficulby with smhmi mammu,
‘and haa L} tmmrary dimmgnum of parama}.ﬂw.i
| ‘2, Roland displaya a nmer nf ahnrwuriatiea which might bn
vémm i‘ur alam if ’ahay are mat magmm by parama and m&h«ra,
‘ end prepnrly directed w«augh guidamo.
| a. He leughs lfmﬁy end bodsterously at ineidents not
.fuxmy Ha likes to taase others by hitting or s&xwing them,
b. He is inattmtim, dmimaraa’ead, and carsless in

civie and school responsibilities,
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¢, He demands sttention and rewards,
ds He often lapses into untruthfulness,
8. Evidently the ohild has 2 cultural home background, has
affection, snd the sense of relonging which is found in fmﬂ:f
_relstionships. Yet, he senses that the perents are divided in theiy
interpretetion of his behavior problems.
4. The physical haa‘li‘;é;“pf the child :Lz{ & contributing facter
to his emotionsl instebility, He has many colds snd a chronic kidney
disorder; this would keep him feeling bad and develop emotional
instability.
, 5+ Some of the symptoms observed coineide with characteristics
‘which are normal for this stage of development.
8, The school situstien does not provide for the literary
interests or for & healthy releasse of phy}fa:wal enotions.,
7. His reaction seems o be a rebellion sgainst misunderstand
‘ing, wrong hendling snd injustice, The school seems to be the con~
‘Aributing factor te these reactions.
inalyeis of Beaulord,—~Factors contributing to behavior of child:

‘Besuford seems te be a child suffering from insecurity, and his aggres-
~#ive behavior traits are means of gaining recognition or a sense of
‘belenging, Conditions which have produced problems for the child may
'hg l%x’ihuw to the following situations:

3, Attention from motorists im sarly ehildhood produced a satis-
fying vesult, Later this attention wee given to his younger sister

a#nd brothers, The ohild was asked to.do & task at the station but was
not given any recognition from the moterists. The child became confused,
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,{,mmﬁy he had been given ammmm from everyonej now even through
‘work he was not recognized., ‘ L
‘Evidently the parents ere not givfmg a uﬁatying mmt of
= a%eation to the child. The mother with the care of the ham, lsundyy,
- sarvice station, and three younger children, snd the father with
extremely long hours eway from the home cannot give the child the love
‘end sttention he expects, He has felt a ' sanse afinaawr&ty 1in the
 home; now he demands sttention by teasing his smaller brothers snd
R lfa&’.sﬁter ‘or boasting of his schievements. |
‘%, The investigator thinks the mother loves hin var;r, very
fmm—-—ae much that she wents to give him murity in her. m amﬂ&
- way—finencial ssourity.
| | 4« In the school mtuatmn, the ehild's needs and intemats
~'have niot been provided forj in physieal education he fatled to mske
: the team and was not i:lae&d in m‘bher group to which he mﬁdéﬁﬁﬁ
tribute, His scademic interests were not included in the eurriewlum.
 ‘The two factors added Dirther to his fesling of insecurity.
6+ Evidently the facisl mwaainns,f amgaratiﬁn; 'And’ drema- :
‘tization sre a result of his keen desire to be an scter, and to have -
‘dvamatic training which is not offered in the school system. His
fallure to hear sasignments could be the lack of interest in scheduled
; aub:}aat matter or the effort to gain mamuan af the group i.n a
“field 4n which he is not interested, o
' “The lack of attention in the clasarcom mey be the inﬁ.mee
ar parmm attitudes, The parent's attitude to igxwre him ma;sr hm
influenced him to ignore others. | | -



' ¥. ‘The child sought employment to gain the recogniticn which
', he was not given in the home or the school. He may have sought
:_: sociael contaet which he was not ‘givim in the home or thcy school. He
"may have sought Miajl contact which was not given by the parents
o gponsored through sotivities at school, He was &lso seeking &
‘sense of security or & sense of bslonging.

© Analysis of Mitz.~-Mits seems to be facing many difficulties;

a1l of the difficulties seem to indicate quite some degres of malad-
Justment in his new schoel sit@tian.

1. Perheps Mita has been striving for security and recognitionm.
‘His key power to gain these factors seems te be pouting, which hes
produced a satiafying result in the classroom,
N 2, Evidently Mits has developed normslly, since there has besn
‘no organic or nervous disturbances to cause his aggressive behavior
traits.

3. The health of his mother during his aarl:f childhood my be
a umbributing factor to his moody disposition st times., Possidly
‘thia pouting gave him the desired parental ettention,
4. Hits's nationality probably csuses him %6 be fighting
:u;mﬂ.y for: (m) security among the groups of American boys and girls
in his school, (His expressions indicste thet he has s wholesome
attitude towards becoming s good eitizen), (b) a more thorough under-
 standing of gwemntal prineiples, and (¢) socisl security :Ln his
',nommxity.
, B. The home situation does not provide adequate social relstions,
‘The aberrent behavior traits indicate that the school is not supplying



a satisfying amount of soclal sctivity.
Anelysis of Mercer.--Factors contributing to behevior of childs

Morcer seems to be facing meny diffi@ulﬁaa vhich have overwhalmed
him; he has to0 evade them in some way. His reactions seem to be

sgeinst emotional instability, lack of seourity in the home, the
inminence of the new baby, and his adjustment to the scheol eitua~
tion which developed a spirit of rebellion. .

1. %@ has Hercer been striving for? He probebly sought
sesurity. His home conditiens hed not been the best. He had not
had many of the things that would promote happiness in an adolescent,
This insecurity wes also felt in the school, as his chief interests
and neads were not provided for. He wanted t.a be noticed by his
group &nd to be populars therefore, he tried to attrect attention
in different ways. ,

- 2. Mercer may be seeking love and affection from those who
come in contsct with him. More than likely he has always felt
ingecure as & result of the need of a fatherts love. He did not
receive enough love from others to compensste for this. Is Mercer
fighting for recognition by the stepfether? ictually what kind of
home 1ife does he have? In what is he especially interested in the
school &s well as ocutside? Encoursgement slong these lines from the
school authorities would belp him in meny ways. Without love, affec-
tion, and muragemm from the pecple sho are nearest to a child,
life sesms hard and the whole world seems agedinet him,

3. In the school Mercer wes not placed in & group with common. .
interests. The schocl did not modify the curriculum to meet his



48

neads, thereby falling to encourege him along his lines of interest.
His behavior problems wers not deslt with tactfully becanss the
cooperation of pg;enta was not ammm.:’  The school geoms to be g
* @émr;butmg factor in Mercer's feeling of insecurity,

. poalysis of Jimmie.~~Jimme seems to be a child suffering from

emotional instsbility, and his agressive behavior treits are what .
axparieﬁeq; have shown him to be the most satisfastory means of . .
rebdllion. = . R
- 3 Jimmie svidently grew up with e feeling of security within
his family. He undoubtedly mmmd the fesling of belonging.
He was wanted at birth and has alweys been loved by his parente and
grandperents, He hes reciprocasted this love,

2, Jimale's growth end development heve been coneentrated into
8 short period of iime; however, he has had adequeta food, rest, and
_ enargy. énr:mg ﬁhia growth,

- 8, In early yeers of school training he was able to make the
trapsition from the home femily to the school family with smoothness
and 8 @&t&@tw&axy degree of adeguacy, .

. 4y The Msent school. program is not edepted to Jimmie's needs .
and interests, Jimmie hes openly rebelled sgainst adapting himself
to the methodology and lock-step srrsngement offered in this system.

- €+ 'Hie experiences with achool suthority were hendled with -
severity snd harshness rather than cooperstion and affections,

6. He seems proud of his physicel achievements,
T, Jimmie is very willing to share his possessions with others,
8, Jimuie hes a feeling of security in his group.
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9. Tha sociogram tests show that Jimsie was chosen more often.

than any other member s a bast friend and work-companion,

'10. This spirit of rebellion sgainst suthority end responsibility
is sensed in the home by the resentment of home-task assigrments,

11, Jimmte's chronic colfc in infancy csused an emotionsl dis-
turbence, which msy heve been sggraveted by colds throughout childhood.

12, The absence of the father in the home may csuse some of
Jimuiets emotional instsbility.

13, The father's lasck of stability in hie occupational and
financial astivities probebly has been felt by Jimmie.

- Anslysis of ‘%ﬁﬁ&.wﬁ%t@ﬂ contributing to behavior of childs

Zella seames to be & child struggling for security through a process
of adjustment. His behavior is patterned in sceordance with what -
sxperiense hes shown him to ba the mest satisfsctory meens of working
out his problans. | |

1. stubboraness in his esrly childhood produced a satisfying
result. The parents gave little atiention to him except when he
demanded it. Bruce, as the center of attention of both father end
mother, sv seversly threatened Zella's gecurity in the family as %o
sccount, for pert of his sberrant behavior.

2, ‘In the school there wss & lack of menuel and physical
activities for developing potentialities of the child. This added to
his insecurity and demended more sdjusting on his part.

 '%. Experience in trevel and work has given him & type of reward
and security to compensate for his swkward end slow sdjusting in the
literary fisld,



48

4. The sggressive behavior traits in school serve as an outlet
of restrained emotions not provided for by asetivities in the school
or social life,

" B. Mumerous consultations concerning behavior, and an expulsion,
geve him & desired sffect--that of sttention and freedom to perticie
pate in the activities in which he felt secure,

Studying the Interaction of Children in Groups
Sociometric snalysis.--On several occasions in the study of the

structure and processes of the child societies in the elassroom,

sociometric procedures were used for exploring the socisl dynamics of

the groups through their choices of their friends and work companions.
This wes done for the purpose of opening up new perspectives for

cbservation and anecdote writing and stimulsting the formatien of new
hypotheses sbout the motivaetion and behavier of seme of the children.
The sociometrie procedures were not to replace buil were to supplement
other ssurces of information. |

" In studying the group the investigator found that the socisl
study period seamed to be the best time to express their choices for
friends both in work mad play.' The greup presented an #smbly vpm-»
gram. This group was given a pencil and & sheet of paperj then the
mvoatigawr‘ aqié to them: "We have our plhy ready to pra#en% #n
assermbly program, but there are some other things to be done, such
as, choosing ét.age furniture, arranging it, paﬂ.ing down chairs in
the #udﬂoﬂﬁm, aﬁﬁ 1;w1ting the elma#bm mﬁﬂs to sttend., Whom
would you chosse 4o work with? Do not write more than three names

even though you have more than three you prefer to work with,”
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o ?up:us &ccepted g5 bast work empanians are :I.ndicated bys 1
~ Rejections are indicated by; -1

Figes l--Work companion so¢iogram

N Aner the group had done this, the investigator wntimé, "Nw, it
mre are some whom you wald not choose to work with, mw thair names
alm. rmsmmt know any, you msy wish to name one, armwh&w
mvaml in mind., Please do nat. write more thm threg,"

' wber wpns did not appear swrprised by this request. ’fhey rasponded
readﬂy because they were confident that the investigator mmlﬁ agsign
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tham with the group they aspecially wanted to work with, - No mention
of this ‘mﬁivity a3 & test was ever made in their presence, nor were
their responses ever discussed or mentionsd,

The most satisfactory way of orgenising the children's responses
waz as follows: A card was made out for esch pupil with his name st
ﬁhw top, In the columm on the right were listed the names of the

‘childmn he chose 2s work companions; end below these the names of

the pupils vhom he rejected. iIn a second column to the left were
listed the names of the other pupils in the class who chose this child
as a work compsnion, snd below these the names of the other pupils who
rejected this individusl. Onece the children's cholces and rejections
wore tabuleted on cerds in this manner, it was easy to jJuggle them
gbout on ths tszble until sn arrangement suitsble to form a sociogram
was echieved, '

In the work compenion sociogram Plgure 1, there are sgppare

two groups among the twenty-one pupils in the class., The larger ons
included six boys: Jimmie, Roland, Zells, Mits, Basauford, and Mercer,
This was called group A. The other clique, or group, included girls
881 fue, Jane, Zols, snd Nell, This was called group B. Fach of these
groups had one particulsyr influential or centrel person who was chogen
by other members in the eligus, In group 4 this person was Jimmie; in
group B it was Sue, Jimmie was chosen as a best work compsnion by
eight other boys and four girls; he reciprocsted in the case of three,
The two cliques were not isclated from each other; on the contrary,
the evidence suggests that they interacted freely. For example, Sus of
group B was chosen by Beauford, and Jane wes chosen by Zelle from Group A.
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The following bays were chosen by pirle in group B: Jimmie by Sue,
Well, and Shirleys Roland by Betsy; Zelle by Myrtisy snd Joe by Zollie.

‘There was almost s complete clesvage between boyz snd girls in the
vlase so far ag work companions were concerned. The boys and&irh '
pointed most of their cholces and rejections towerd members of their
own sex, This showed the clesvage slong sex lines that generally
cheracterized lete childhood in our culture,

There wus & streng tendency sctively to reject members of the
opposite sex as work compenions, There were tmtwaix such oross sex
ra,jmtiana. ’ﬁmsa rejections were dirs@tw not only et pmimm mmmra‘
of the opposite sex but tammi tha childran who were ulso w:}mwd or
ignored by members of thgir own sex. Hone of the cheiees of work com=
‘panions cen be taken at face value, of course, In the first plam, thu
cholces sre of the three best sark companions end do mt mean raa%t-ian
toward all others, The tescher was m«mm' and psrmissiva. This
meant that the pupils were free to choose as work compenions persons
ﬁh:at-‘mgly found most satisfectory in carrying on the projeet, fTheir
‘cholves may have tmm haﬁaﬁ on gmuﬁml& warn ‘faszmg,‘ or the ssbtig-

faction that comes from hamg recogniged persons as work compant
&miljnriy: mda@tﬂ.@m do not spring only from disepproval of work or
wéiwlﬁ.ke for the person rejected. The fact.mst,mw? were mpny
rejections betﬁaen sexes may heve indicated that it is fh& vmum of
%‘he"mw in oor éuaial world to emphasize their m}mrntmesé during
1&‘&& childhood and early adolesconce, It may aequdly well have shown
8 .riiaing interest in the opposite sex vhich they did mt want to admit
to themselves, |
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| . -'thtm. ?hay were wksd to Izist any members or tha mup mm they
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: TM second soclogram is reproduced in Figure 2. The first thing .
the investigator ncticed was thet there was still almost complete .
cleavage between boys and girls in the elaso so far as close friend-
ships were concerned. The teachers also noticed that only four
rejections were made in the whole class, end only two betwsen cross.
sexes, Thoss werer Nell rejected Roland, end Zollie rejected Billy,
However, Besuford rejected Billy. However, _Beauford r:a:gmtad Jimud e,

8 menber of his own group snd sex, end Sue rajeew zb:.#,. & ﬁaa‘mbqr of
her own group and sex, | N | |

There were only two cross-sex friendship choices in the ﬁhaia .
clesa. Meroer chose Sue es & friand, snd Shirley chose ¥itz. The
friendship test also showed the cleavege along sex lines that generslly
characterizes late childheod in our eulture,

Sue was still the central figure of group B who was chosen ss a .
best friend Ey #ix other girls, reciprocating in the case of two,

Mite, Zella, Wercer, Roland, Besuford, and Jimmie were ssch chosen
2s @ best friend more times then any other in their group, Jimmie, who
was the central figure in the work companion test, wes chosen as g best
friend by six other persons and rejected by one, |

The cholees of friends in 2 test of this sort canmot be taken &t
face valve. In the first ,plaee, the choices are of three "best"
friends and do not mean sbsence of friendly feeling toward sll others.
#1eo children chooge other children ss friends for many ressons.  Their
cholces may be based primsrily on .'gamnﬂy.mm feelings or thay way
constitute only a recognition of prestige, being derived lsrgely from a
need for status end the satisfaction that comes from having aggressive



or recognized persons as friends.

The feot that when the children were not limited to a definite
nurber of rejectlons, snd only four rojections wero made may indicate
that there probsbly was dislike or distaste for the persons rejected
in this perticular test,

Use of time by students,~-A glimpee into the parsonal and insti~

tutional life of these students was geined from & graph nmede in social
studies; which revealsd the following information: During s single
waek they spent forty per cent of their time in bed, eighteen per cent
in school, eighteen per cent in leisure sctivities, twelve per cent in
personal cars, one per cent in home study, and two per cemt in gainful
employment, The remaining twelve per cent was spent in treveling to
end from school, two per cent in church activities, and tw per cent
in orgenized activities,

4 further snalyeis of a similar graph of their leisure sctivities
showad what use they made of that time which wee most nesrly thelr
own., They spent tweniy-five per cent in ,visitiﬁg, escorting, snd
receiving visitorsi twolve per cent in readings fifteen per cent
skating and metion pleturen; five per cent in games and sthletiss;
sight per cent in “fooling &md;“ fourteen per cent in travﬂ;'v two
iaar (eaxit vin ahuieh;ﬂ and aight,éen per cent in m'}.amnsmms actiﬁiias.
It seams ssmmm thet these students devote as much time to
i&im as to mhcml, anri that mst of their 1eisur<a tine is *,aken up
with acts.vitiaa that ere ent.irely social or that imply associatian |
with other people outside of sehoeai.
| Pupil particlipation in these cut-of~school setivities indicates
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‘that there is & lack of sctivity in the curriculum that provides sscial



CHAPTER IIX
ROLE OF SCHOOL IN STIMULATING ABERRANT BEHAVIOR

The consistent trends underlying these individuels' spparent
inconsistencies are most clearly revealed by observing them in many
different situations and by comparing the clues thet come from the
different sources. The investigation brought out the multiplicity
of factors in ths school stimulsting these individuals' absrrant
bahavior, and it thereby Justified 8 sound educational diegnosis
of the sntire school sltuation, The schoel's most cutstending and
contributing factors weres

1. Jeillure to deal with whole child in total environment,

To unmmtmd children we must think of their behavior as being
caused.  "A youngster's pressnt sctions sye based upen his past
experiencs, aa shaped by his present situstion, and ss influenced by
his desires end hopss for the future."> No program of socisl adjust-
ment in behavior problems could suceead unless it deslt with the whole
 child in his total enviromment. The teacher must reslisze that this
environment includes his home situationy friends, skills, attitudes,
emiﬁy, school ; and society in general.

a.' School regime leading to meledinstment,

fhe school is an essentiel agent of the democratic way of 1life
and is chiefly concerned with the developing individual in an evolving

lpantel 4. Prescott, Helping Teachers Understand Children, p. 8.
56
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social order; therefore, & study of sdolescents in & school should be
concerned not only with the measurements of physicel lineaments but
also with the assessment of factors that indicste the impingement of
institutionsl 1ife upon the inner emotional drive and functioning of
the individual,?

Adolescent behavior is not slwys the direct derivative of earlier
¢hildhood delinquency. The facts certainly place at the door of the
school the responaibility *few early recognition of social meladjust~
ments or at least in a tm%n% program, “"The progress in socigd
organization end the a&mp&nying changes in the gmral conditions
of living have tended to shift the burdens for r%z'ing and training
children more and more from the home to the seche

01."% school regimes
impose new situations and demands upon the child often leading to
maladjustment,

8. Fellure of tescher to meet the needs of the pupil.

School suthorities and teechers who fail to maintain an alert
awareness and willingness to meet the needs of their pupils contyibute
to the child behavier problems.

Richard 5. Tuthill, first judge of Chicage Juvenile Court, con-
cluded that “To the formstion of a good charscter in any kindly
admonition, wholwsome example, constant watchfulness, and an infinite
patience are sbsolutely essentiel,"d

N )%ﬂimrsity High School J’W, The study of Adelescents (December,
958, ] '

3enry J. Otto, Elementary Schoel Organisstion ead Administration, p. 5.

4J. M. Mesters, "A Parent-Teacher Chellenge," The Journal of
Educationsl Soclology, XIXIX (March, 1548), 385. T
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The emphasis of the school is in scquiring skills only, and no
thought is being given to whether the children cen acquire these gkilla
or if they need them. 4 fixed Wiw:l.m aﬁd fixed methodology cannet
meet the nesds of all children, |

Yet there is no mvisien made in the wri@nlm for these
| children, and all are expected to conform to the same academic require-
ments with the resultant innwi%y, frustration, snd ectual dislike
.fe:é the situation with which they could not hope to csmt.q’m; aqm:.
torme, | |

4. :.Mk of pupil partiaipaﬁim in “schoo). con%mi..

In analysing the achc@l siwatian it was fm& that the students
had no part on control in the school government. Student participation
in th ie not an extracmviculun sctivity. Today we must
recognise the prinociple of ieéaming by doing end the importance of
ymi@Mian experiences in any fisld of 3.aaming.’ Feeully coopers-
tion ie not en@ﬂgh to Justify the needs of the adclescent, as his need
isa nawrnl reaction. . |
| & I,mk of stimuleting mwmgs.

“Puysiesl surroundings are important in mental inaru:l.ﬂt.lsx."s The
int&riar of the buildings are dreb, and tlm*e is 11%1& left that u
inviting or stimilating, When school-homes with color and comfort are
4 pmvidgag v@h@q will be Wmmﬁm children f&zf enjoy them. To many
fahu@n, suhwl isltha Baat home they mwg and this fact should
whanaage avery ecmm:ity o provide the baat ‘school mmdings.

| % F. sltetetter, "Our Schools Nesd Teschers Who Understend
Ghilm’" The Faﬁk@% ﬁﬁﬂ%t@r.‘ m (ié&mh, igﬁga s 98,
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8. Lack of citizenship training.

The effectiveness of our school system should reach out directly
‘into the life of the commmity. Our schosl should be the primary
center for citizenship treining., Improvement of character and devel-
opment of personality directly affect citizenship. There is a lack
 of coordinstion in the efforts of parents snd teachers to improve
the child's training for citizenship., This coordination would con-
stitute 4 sound prevention of behavior problems. The child must be
t.raimd" to meet the. obligetions of democratic citisenship as well as
to enjoy the privileges. The requirements &ffgﬂéﬁ"éﬁéﬁ?ﬂnship et
‘be instilled in the child both at home and school. "Both home' and
school are important m;ali‘ﬁing institutions,” s

7. Undesirsble attitudes.

Briggs summarizes the effect of attitudes when he defines them
as "determiners of thinking, factors strongly inflwential in integrat-
ing members of & broup and forces that move men to action."” Prescott
vecognises the isportance of attitudes by giving four ways in which
attitudes affect humsn behavior; namely:

{8}  aAttitudas direct or chemnel behavior,

(b) Attitudes which underlie dusims mm the very gaa:u
o 11{:3 Attitudaa matitme tha organuing am or emml
structure sbout which the whole personality is buils, =

{d) The preservation of our dsmocracy as well as the

amelioration of w social problems depend upon the attitudes
) afawamm o , .

' “mnm A. Proscott, "The Attitades of Childpen, The Primery Concern
of Edmt&an,“ vital Speeches, IV {august, 1038), 624625,

‘!‘h@ms ﬂ. Brig;gs, mﬁaq Eﬁueatim, p. 401,
am«s. 4, Prescott, Helping Teschers Understand Children, p. 8.
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Direct sxpressions from sopcdotel records revesl undesireble sttitudes
in this perticular bebavior group. |

8. Lack of rich home sovironmont.

The home must be preserved if the Amsricsn way of 1ife is to
eurvive, The richer the home ewvivonsent, the hetter chence for en
aver-better school and Amorica,

The Yele Institute of Numsn Relelions, in & study of sggrossive
behovier vonseguent to frustyation, found that “auperog
soienos, is now mumm to be estubllshed priserily Yhrough 4
m&atam of alfections) bonds between %m ehild snd 1ts perents

mw are lacking or mam they m not £4t wodels to Mﬁm
after, chersoter formetion dows not proveed anﬁ And the
individusl grows up deficlent in these inbernalised restraints which,
vhen combined with externsl forves, ordinarily keep most individuals
within the bounds of cenventionsl cenduct, A

‘ &a tm sohoo) extends its sduestional funotion to m& the dasands
of soolel conditions, the tescher m uniderstend %m ralationship
the hose enviromsent te the behevior resutions. |

The home Ls the childvs m effmiw educstor. It is s oyl
shop which often mekes & fins product out of spparently wipromining
materisl and which, wnfortunstely, often spotls much good meberisl,”1s

gﬁmmm

mﬁa Ss  Difice of Lduwocstion, The Child Kensgsuent, p. 0%.



Home education of the child begines soon after birth and permeates
his daily 1ife in the most intimste way through childhood., FParents

influence their children by amotionsl relationships that modd the

child'z conduct,

It is through home influence thet the child forms his
standards of conduct, learns menners and morels, learng to

- bevoms honest, self-reliant, sincere, obedient, cooperative,
or to scquire the opposite traits., Whensver the child actis,
he mirrors life in the home, the training he recsives froem ..
his parents, older brothers and sisters. Happy home rela-

. tionghips that give children security end satisfection are
astablished by thoughtful parents. The wise parents seek io
understend the child's basie urges, his need for affection,
for spprecistion. %he parent who ie truly an educator in
the positive sense gives the child a sense of worth, s desivre
to pilesse his parents, to be helpful to them. The child s
respected as an individual, his hobbles end his speciel
interests are encouraped, he learns to schieve and to begome
self-diseiplimed, &~ o o

Teachers qaﬁanat igu%éré the influence the home hasg uwpon the .
behavior of their pupils. The influences of the home ere deeply
‘instilled in the children when they enter the classroom.

. The fesrs, conflicts, worries, and attitudes engendered by
ths home and communiiy experiences enter into every situation
. through the school day es determining factors in our pupil's.
‘yeactions. Thelr standerds end weys of behaving developed in
.- .the home or on the street sre ilways influentlsl determiners

of responses within the schosl.d?

sware of the influence of home enviromment on the child's behavior,
the homes of the pupils presenting behavior probleme were visited.
After these visits the homss were checked by a criteris for rich home

mirémnt as listed below. Al of the homes failed to provide ‘.gn

Pipig,

1%,. b. Hollingshead, Quidance in De

emocratic Living, p. 112
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excellent hame environment, but all showed evidences of some of the
fsators, | -

Evidences of rich home enviromment includes

{a) Mutml n:l‘fnctiea

In sotions; voice, end attitude there are evi.dmeaa o:f.’ lwa and
affection.

(h) &curity

?ham is amuata income, x'hm are avidsrmas of dieerimimtim
in spmdi‘ng the income. The cmm hm allemms &nd asgistmae,
in plammg their budget. | | |

(e) Comfort

:’he house iz furnished mmfamm;r.

There ere easy chairs, |

There are enough nmmrtable elabhas‘

| Thers 1s an a&m number of cmfertabla b@ﬁﬁ.
There is adequate hadding. ,
:@quimant and fmahiwa are eonmnisntﬁy arranged

Timre is & sense of order and szystem, o
The hame is sttrsctive, chesrful, friendly and hamy
Thare 1& adaquate equi;menﬁ.
(&) Healthy living
The fmily has ngalar, adaquam mz;m.
‘The children hmva mgular and aufﬁ.aimt siaaia.
'Ehu elathaa worn are clean, emfartahl&, and up-to~date.
| ﬂmm are nwaaaary raeilities to use to keep clean.
There are enough windows for good ventilation snd good lighting,
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(o) A laboratory of democratis living
- There is healthy give and take~~good sportsmanship.
Thers is & sense of humor evident in all members of the fanily.
The mewbers of the family are loyal to one another,
. Parents sre congeniel with one snother and with the children.
There is no favoritism. | |
fhere 1s a good spirit of cogperstion evident.
Each respects the gthera properly.
Each one shares in family and home responsibility.
Perents and children ave genuinely haeppy -tug#tmm
Yemily members are frank, friendly and hemest,
There are no tenaions between Lami 1y mambam;
Bach faces problems in a reasonsble way--there are no tantrums.
411 solve prbblm together. There is 8 plen for @ﬂa&m of respon-
pibility by the family group. |
(£} Recrestionsl center
Place and space is provided in the home for recreation,
The 'childwﬁ are free and encoursged te have company in the home.
The adult members have a social sense that is helpful to all of
the childran. |
There iaf m:téida play space provided.
there is equipment provided for recreation, m,wh' es: musiosl
imtrumnts, irietmlau, radios, gemes. . N B
Thers is & means of trmwpaﬁation for pleasure as well as business.
{g) Education center | \
There are books, mgias&ines,‘pwrs of velue.



There is an interost in the educationsl) growth of the children.

. The parents are atii%.l | trying to learn and gdﬁmd glong soms |
1ins, m aducational background of the ?arm*%&s assists the childwn
in their growth, ‘v | | "

(h) Workshop of creative activity

Fmﬂy members are iﬂ’l%arestad in hﬁbbiﬁﬂ.

Young and old have freedom in the kitchen and aﬁhsr ﬂent.ara, a8
mx‘kslwp and g&xﬁm

Tools and equipment ars well cared far; respect for aquimant im
evident,

Children have a garden,

Children have pats and glve them good care.

(1) A shrine for spiritusl culture snd ethicsl living

The children sre given ethical and mzairitm guidam.

There are evidarces of spiritual training in conversstion, work, |
‘bwks, pletures. |

9. Inadeguescy of teacher training.

Teachers should be prepered to mske sound judgments and ald S.n the
mam adjusting of ebﬁ.ﬁmn, 4 teacher is called upon to make hundreds
of jJudgments every day sbout the sbilities, mt‘d.ﬂvéa, ﬁéiings, ;amiwém,
conducts, and needs of the pupils in his classroom, Feulty judgments
m haymful end },in&’hing to. the development. of school children, Pre-
.sawim a&m&tmn has not adequately prepared teaaimrs o m«et oy
‘amatai their omn materisls and methods ms they go along on tm basis
of genuine inaight into the developmental tesks, sdjustment problems,
sbilities, and interactions of their pupils. This gmmh magt be E



acquived while the iescher is in services, through svailable sources,
 puch as magasines, books, and college courses.

After snalyzing the teachers' transcripte of college courses
4he major insdequacies of pre~service eduvcation were found to coincide
with those listed by Prescotb.

- {a) . such knowledge of the dynamics underlying human
development and behavior as prospective teachers do aoquirs
is rerely intsgrated in their minds. The symthesis of know-
ledge is neither promoted by eppropriate orgeniszing experiences
nor evaluated by appropriate tests in most colleglate institue
tions. The result iz that most teschers enter thelr profes~
sional caresrs without any organized theoretical formulation
of principles with which o interpret the developmentel tasks,
adjustment problems, sbilities, motivatlon, or behavior of
their pupils.

- {b) Except in the case of greduste studants being trained
for c¢linicel work, prospective teschers seldom are made aware
of shat must be known sboud an individual before his motivation
esn be interpreted..

{#) Most teachsrs hsve received no practical training
vhatever in gathering and ordering the information sboul an
individusl before his motivetion czn be interpreted. :

{d) Most teachers have received no precticel training
whatevar in working out the mesningful relationships between
facts sbout an individual child and relevent scientific
generalizations sbout humen development. Consequenily, they
do not know how to use sclentific knowledge in diagnosing &
child's develepmental tasks, sdjustment problems, defensive
behavior, or sbilities. .

{e) Courses on methods of teaching seldom point to sdequate
informetion about individusl pupils and sbout the dynemic struc-
ture of olass groups as factors to be considered in plamning
day-to~day classroom work or in meking decisions when intergot~
ing with children, Adequate disgnoses of individuale' develop-
mental tasks, adjustment problems, and motivatiens, and of the
soeial structure of the clses seldom sre provided for students
doing directed observation. MNor do discussions of cbserved
clsssroom work wsually desl with the use of selentific concepts
in forming hypotheses about the needs of the children cbserved

. a8 a basls for planning and carrying on classroom work with them.

(£) Critic teachers end supervisors seldom provide student
teachers with asdequate information sbout pupils in the classes
they sre to teach. Nor are student teachers given informatlon
shout the sociel structure and interpersensl relationships thet
exist in these classes. Criticiems of student teaching seldom



. are made in. the light of diagnoses of the meaning of situations
for individusl pupils, of the devalepmental tesks of individuals,
of thelr sdjustment problems, or even of their sbilities, values,
and purpesss., In other words, neither information about the

- .children themselves, nor scientific concdpta on humen development

~ are used systematically in guiding the work of student teechers.

- This is true despite the fact thal practice tesching is the
chief means whereby prospective teschers are suppesed to develop
skill in devieing and warrying out precticel plans for faeili-
tamng the lesrning snd aéjﬁatmant of children,i3
Ko mi‘aaswml mgaaimu m- bmks ef treining are sveilsble to

aid pmgmsa:{ve Maahwa 'dw mek to iapraw thair lmmmga, smns,

anﬁ am&pﬁn in human devalmant, grwm, lanmiﬁg, mtivaﬁex:, |

behavior, am:i ad.j%%mnt. ‘Then how alm can teachars deal m:tth thnim

: pmblm atmepﬁ by the trial*nndmurmr method which often does not
yis1d desireble results snd furthers naladfustuent?

| 10. Lack of time m alasarm.

Teaehws who are avermad by large alamu, harunmd by theiy
oW pam.mal pmblms, ar mrriad sbout their social emnmie wmwity,
 cannot p:.ay a vital rala in aaaial adjustmnt. | o
| ‘il.' ka of classroom grouping. \

The mimol's praetiee of raqmring gradwluwl“ ammgmmt

83 8 baai& far pmmm and mmml greuping hﬂldﬁ W ehilémn baok
fm ming thrwgh school rith their paars in imz*ms of phyaianl lmd
sacs,al mturity, and famms thm iu'm gmnpa ab var;r diffemt lmlm |
“of dwﬁaymam. ﬁthers, that hm‘e shown waﬁmﬁa empe%me have been
p:mwmd 80 mpw‘ly t-hai; they ﬁ.nd thmaalvaa in gm&ns that sre much
more mtm s md beem hmdieapmd in Maming how to get- nlng ’a!sth

jyaaple. sun aﬂasra are mugm in alasa graupa t.hat rajse’e t.hm and

lel A ‘Frescott, Helping Teachers to Understsnd Children, p. 464.




are denied the opportunities for socinl develepment that come with
belenging., This lock-step arrangement is not set wp in accordance
with the needs of the pupils,



CHAPTER IV

RECOMMENDATIONS FOR ERADICATING DETRIMENTAL BEHAVIOR PATTERNS

If behavior problems are to be deslt with sffectively, scertain
praventive maméa, or prayi&sals, must M ingtituted, "An ounce of

prevention is worth a pound of auw."i By ressen of thair rainin and

experience in dealing with young people, school aduinistretors and
teachers can do much in locating children with behavior problems,
ferreting out the ressons for their unsocisl acts and trying to alter
conditions which csuse such behavior. Sinee the school has access to
every home in the community, is non-sectarian and non-partissn in
na’mm; ‘¢ommands the confidence of all grbupag and is regarded as an
integral pert of the 1ife of the commmity of the state, it showld be
the integrating and motivating sgenay in combating the csuses of be-
}iaﬁaz‘ problems in the school or community.

The plan which follows is especially recommended, as this school
doss not have and is unsble to afford the special services of » m@i&l
guidance tescher or of a child guidance clinmic,

First steps The school muperintendent should take the lead and
should enlist the inteérest and weﬁamtima of the entire staff, '2111#
may be done by @lscussing with teschers the methods of deeling v:ﬂ.h "
ehildran who have bohsvier problems,

1
Anonymous,
87 .
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During regular staff meetings the questions of behavier problems
will likely arise. Here iz the oncasgion for considering ways to deal
with children who are 1ikely teo become behavior problems if not
properly guided. The approach to the problems should be & cooperative
study, and the procedures and techniques to be employed, democratically
worked out., Then every mﬁmbar of the faexlty mey undsrstand mhaﬁ is
expected af a&eh one,

3econd stap: Taehniqﬁes to hé ussd to ddagnose ahildran withv
bshavior prdblams, end the removel @f such el&mants, ahaulu be intmu*
ducad anﬂ put into operstion.

The suecessful introductlon and operation of ~uch & program &s
hera preposed will require waeka, perhaps months, of discussion, study
end plamning. It will rsquira keen understanding, patience, and pepw
severance. | |

Proposal to attack causes and ?@d@ca behavior probleme includes:

1. Pupil-teacher confsrences

2. ‘sahwlwpamnt relations .

5. Adaptatiun of auhaol wmrk to the needs and intmrasta of pﬂpiln

4 creeting of situatians which will result in change of attituﬂ&

5; Tescher paal of’inf@rwatian |

6. Contsol withzsnmmnniﬂy aganaiﬁﬁ

7. Pupil #artieipﬁfian in aghe@l control

8. Grouping

8., Tescher improvement
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Parent~Tauschar Conflerence

Tha function of our educationsl system should be & much broader
one than it now 1s, Our schools and teschers ‘ocoupy & functionsl
role closely raala‘i;ﬁ& not only to the child but alse to the childte
parents, The sfforts of the parents and teachers must be coordinated
and bmnght bo baar upon improving the child's mining o

. The pamnts influence their children in subile mtimal
" relationships that mold the child's conduct, Through knowing

the child more intimestely than anyone else, the psrents sre

in the most strategic position to understand the ehnd*s '

basic characteristies and re@,uimmmta.ﬁ -
“rhammm & plan of taanhawamnt emfemmn cen be vm-knd m;t tu |
builel & fesling of common 1nbaraat m the mfm and am»;zmnt wi
ahndrm. It must bhe rwmgnized ’mat parents mel tcaehsra who knmr
one another can work taget,her more affwﬂvely te help the ehildm

'i‘ha progmwsiva ¥ amcially—»mmé Wmher, uha teals t}mt aduaat&on
cwes the ehild more than skills in fundamental pmmasws and conven=.
'-uam mmaaga, aﬁeapts ’ma m@pmnibiuty of mdarmwﬁ.ng the childrs
‘home life snd of smmxing tah@ parenta' cooperation :tn the inmmng
task of social behaviar adjustment., c@nstmm Faater has wri%m *bhat.
"behind every problem child thers lurks a pmblam pamn‘t."s Then it is
nost usmtiul that the home and the school work together. This.
cooperstion may ba Wd through pamﬁmtaaahar @enrarmm; %&;’: the
teachers show & resl imamfst in the child, the pnr‘ent will gladiy cone

3‘&. 8e Mﬂu o:t‘ Mucstim, '!‘ha &xﬁd Mmagemnt, p. 3e

scmwtmca Foster, “Thum'u & Problem Perent for Every Problem
Child," mrimn Home, XXX {November, zm), 68,
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for private confarsnce, The teacher must realize thel family rélatian-
ships, past and present, play e large part in influencing the trend of
the adolascentts bshavior petterns in socisty and that it may be
facilitated, if parents cen coms to take constructive attitudes which,
lay in their power, This attitude may be devaeloped through proper
relations in gonferonce.

Most parents will have a greater émetignal security in the -
pamntél role énd w1l be able to parﬁaipﬂa nore emsﬁmctﬁéiy_in

echanging relationships with sons ‘an& déughtaré, %ho are":m iange‘rz ,
Qﬁhiléran‘ if aasistad by taacharé..‘ | R | |
 Parents may come to realize the differences in attliiude and needs
of the adult ar;ﬁ: youth, ‘and their mlaffeioziship a;ﬁ L] msult of proper
school relstion. | |
.. This relationship between parant and toacher should ba

stimalating and hospitsbls, so that parents may, through skill-
- ful and sumpathetic discussion, find ralesse from anxiows .

tension, gain in understanding of their femily relationshipe,

#nd so come to a more comfortable scceptence of themselves i

the parentsl role snd their relationship and contribution o

the teacher and the school. This relationship will better the

conditions in which their adolescents are growing up.%

Tescher Pool of Information

"galid interpretation of a child's sctions csn be rosched only
when both the information sbhoul him end the axplanatory zﬁrizwml%
have been brought together in such a wey that meaningful interrela~

tionship can be. pemeivéﬁ and understood."s

4caroline Zachry, Emotion and gonduct in Adolesgence, P. 420,
Eﬁm&sﬁt A. Prescott, Helping Teachars 1o Understand Children, p. 1s8,
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Yhen teachers cooperats in pooling, analysing, snd interpreting
informstion sbout individusl children causing behavior p:mbl@s, O
most interesting and vslusble record which wifl constitute a develop-
mm histmfy showing persisting charactéaristics and prablms aml
ﬂmtuating family tairmmataneos for whoa& uge may be cmpﬂ&a. 1
Two advantages will be gained by pooling informations ;first, the
sdditional im‘am%imz_ from other teachers gives a richer picture of
the child's present behavior, of his developnental nistary, of His
mlatimships vdth athar childwn, and of hﬁ.a home 11&'&; awmd, the
advantage lias in the poal:mg of pmhalaginal knovwledgs in ansglyning
the qzh;ild!a; }mtivatim,, behaviar,‘ and neseds, Bifferent teschers have
different bae,kgmﬁxtdﬁ of selentifie study and will supplement one :
another's knowledge of fmtsanaﬁmmigiea, There will be in
incressed skill in mnslysing e record. Teachers will recognise the
need for additionsl data, end there w1l be an inecreesed ssns:itiﬁxm#ﬁ
't.e the dangers of personal biss in interpreting bshavior. 'Thié pro-
cedure nﬂl develop 8 growing tolerance of both children and adults
based on deeper understanding of the causes of behavior,

Adspt the School to Heet the Needs end Interests of Mﬁla
"Next to the home, the school ig of wost importance in aim%ng
the a;biitma, fixing the habits, and mlding the character of children,?6
" The modern school has two mejor responstbilities in social adfust-

menty

®rexss. Departmert of Bducation, Texss Elementery Education
Suggestive Outline, p. 6. : , ‘
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Flrst and most important is the school situation itself
because of its widespresd influence. It must be set up as to
admind stration, curriculum, staff; and home and school relstion-
ships, that it will further good adjustment and desirable per-
sonality hebits snd atbitudes, It must not be the cause,
however unwitiingly, of maladjustments and problems. The secend
responsibility is to study systemetlecslly all pupils so that
those who are sufficlently meledjusted to need special attention
may be found. Here the school must study the problem, de what
iz possible to help, and, when necessary, oall in specialists
who are particulerly egquipped.?

*Pha school should be devissd end specifically designed to provide
for individual needs and interests of the pupils.®® The emphesis must
be placed where it will offer the greatest amount of sccial usefulness
to the most children. It is not recommended thet so-called standards
in educstion be sbandoned, ner is it intended to slight learning in
subject matterj but core courses in additien to physicel educetion
should be required to insure thelr sdequacy as citizens of the
school, the community, end the nation.

Even in the core curriculum, students should be permitted a
choice of subjects during the sophomore, junior, and senlor yesrs.

In addition, a varlety of electives should further provide for wide
renge in individusl aptitudes, sbilities, and goals of students.

7o make 1ife in school conform as much as possible to the real
eut~of~agchool situetions end problems which confront childrenm, it is
necessary to make clasaroom experiences purposeful, whole-hearted,

and integrated through activities of various fields of knovledgs.

73 M. Lee and D. M. Les, The Child and fis Curriswlum, p. 89,

Sdenry 3. Otto, Elementary School Orgsnisation and Administrstion,
Pe 7o » ' k




. Administrator and steff may plan a school program which provides,
through its physicsl-training procedures, ample opportunity I‘ﬁf?iﬁti?*-
ity that is coordinated, purposeful, and m&ﬁve, a8 mli as for .
spontanecus and individualistic expression in play or movemsnt, .

- "Play, se the child's normal avenue for lesrning, is receiving
w;dar‘,ammpma pe & method in modarn educationsl gxaatimg‘*ﬁ; For
many sdolescents, competition in sports sccentuaies ;snxs,emua?wgw
 ing possible physical insdequacy or defects. When teams sre formed,
they should be conducted so as t-a offer @ppa:?mitpy £@r~m¢¢a@s‘m&, ,
participation te all in smwrdamg with their potentialiities. 7_ ﬁ@ra ,
eaiphaa&a should be placed upon non-competitive sports such as skating,
ming, and hiking ss s measure to prohibit the mrtm'ing of the
"prise pupil.” SN PR | |

: The builm up smong the pup:!la & srhool of a good physieal
- tone and & good school morale is one of the large returns that
come from giving ettention to the play nctivitim of the school
ground, Few other things do so much to transform the yard bwily
inte & useful citisen, bring out the good feeling, reduce disei-
Pline, teasch pupil self-control, train the museles gnd the eyes
- to ecoordinate in games involving learned skills, or aweken the
beat spirit of the pupils.iO '
However, all memhers of the staff must recognise that good health
and physieal appesrsnce sre necessary to later social mamrity. The
sohool can :‘éﬁiaé the morels by .xmmng 2 respect for heslth and
 bealth care in indirect ways: first, by the teachers' not meglecting
: tﬁ&ir m phmwl m}.,l»being, and second, by tha'mghizsg af rms

%, p, gabbard, "Planning for Flay," Educatlonsl Mud«rmig, (wareh,
1948), p. 579,

105, P. Cubberly, xnmammon to the sm&; of Edugation, p. 306,
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and gnmi practices by the hyg,iem inatmet@r and school or local dcwt@r.
By eponsoring mial mwr&aum 1n the . mhwl in forms both plasmm&hl«
and hmm for its students, the mhml can to 8 very cmsmarahle
degree pmvme mbs@ituma fer p&mm inml%ng late hours ané ﬁ*bhar
sources of strain minh fogster bghavior pmlms. ( |

In 81l its plsnning, the school should besr in mind thaf, mpﬁs
antm%.ng high schools are in their sdolescent developmenty during
the process of pubertsl development the sdolescent is likely to be
under smotional strain. He nesds time to pssimilate the changes that
are going on, end opportunities to work out feailing sccording to his
naedas his emotionsl needs may conflict with school routines. Some-
times he may be unsble to give sttention to his school work. The
tescher must be aware that it i= wmore importent for the seocial develop-
ment of the adolescent that he perform sehool tasks, and expsctations
in achievement in resl-life sctivities of the scheol should be corrs-
spondingly flexible,

Sex education slong with character educstion should be integrated
in the life of the

sohool te stebilize the emotions) development of
adolescents and to add breadth to the scheel curriculum,

#imilar opportunities for purposeful and zestiul expression arve
given in art, music, mental end physicel health, literature, mathe-
metics, science, ar eny academic group.

' "fhe schovl curriculum should be ee broed as 1ife itself.*1l lore -
tine now being used for recitation should be used for scqusinting

g1 gwortn Collings, An Experiment with s Project Curriculum, p. vii.
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students with activities outside the school.

Outstanding personslities that represent elmost every field of
humsn endeavor, miar?;sze', industry, trade, could be invited as guest
speskers at the high school auditorium. Classes sould investigate
soms commanity asctivity, agemy,' or institution, A , _

' Vocationsl days could be planned for acquainting students with
the leaders in various occupations or for excursions to the business;
ywade,r er professionsl schools in marby cities. Through &ll the
various means avai};&blﬁ tha;iz student could observe, participste in,
and contribute to ﬁm school and the community 1ife as » whole.

..~ In the year 1808, John Dewey, since recognized as Americats.
foremost educationsl philosepher, and & man of powerful influence
- even &t the time mentioned, published his little book, The School
- and Soviety. In this book almost an entirely new theory o
education was advenced. Tdusation 1s not, seid Ke, a preparatien
for college &r & prepsration for business, or & preparation for
anything in the premote futwre. Iducation is life itaelf. Nor .
do schools exist primarily to give power and glory to mdiwidm‘la
a8 individusls, but to contribute to tha advancement of society
a5 a whole. Consequently, &ll educetion should be social educa~
tion. The schools should sesk their objectives by a study of the
needs and potentislities of organized societyj the currieulum
should be developed from the materials thet concern human beings
in their relationships to the present and immediste future; and
the spirit that should dominate the schools should be the spirit
arouged by personsl interest end curiosity. In short, the schocls
showld aepitomize 14fe as it 1s being lived today snd must be
lived tomorrow. The activitles and the thorough processes that
charseterize society outside of school buildings should be sstabe
dished inside the schools themselves. Thus for Dawey there is mo
 hiatius or divorcement between practical 1ife and school lifo, oy
- even between precticsl life snd the true cultural life.l2

In changing the curriculum, there will be an increased need for

varie;d materials of inatémtwn tdéarry out a prégrm which will mest

u&alvin T ?Bavis, Our Evolving High School Curriculum, ppe 44-45.
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the individual needs of childrani and cooperation of the .entira' progrom.
of public educstion in order to offer éhildmn smiccess in some field.

If the entire staff should cooperate in an activity progrem based on.
children's més, children will adjust ;themséima socially, and ﬁﬂgmas
at thelr own rate of spesd. Because of varied interests and aﬁmtiés,
#11 children cannot mmé@d st the same job or at the same 'raté:, but

all can succeed if enough opportunities sre offered in encugh lines of
endeavor. This should develop inefficiency in giving pupils merks on
report cards. Through this setivity in the currieculum, parents and -
pupils will reslize and understand that children can be successful
without progressing at the ssme rate as others. Vhen scetivity is
providaed under the proper guidence, behavior problems fsil teo blossom
forth; end emotionsl tension of adolescents is rolessed, and pupils
are sdjusted in the social

demoeretic Miatyo

?mc&%ﬂ Conference

A device to be used to prmte the development of desirable
behavier pattem ia the permal intarvimr or wnfarams Bwbmm the
i;mwhar and pupil. This ia to be & aysmme, plmad t:mfsmme,
Ms‘&igamd by tha t.&aeher. After the tawhar has wllaemﬁ m aMfi«
able infamt&m that has had baaring npem the mma, the ‘baaamr w
ask the pupil to come in to ‘balk with her. Together the maahw and
the pu@il may diwnss tho pmblw and t:ry to mwmw & pmee&am for
addusmt. The m::har 5hou1d meks & fellewnp ahaawatim am;' tha
conterence end nake notes and comments on ary evidence of pupil suscess.

For this device to be successful the tescher must have an under-.
standing of children which includes contrasting subjective and objective
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R vaiamarats to achisve desirable atteimments in the clessroom end in
pupil~-tescher conferences,

Prescott points out thet e tescher who understands @ child
should aiéav the following cherscteristics;

1, They think of children's behavior as being csused, ,
‘ 2, They are able to aceept sll children smotionelly that
they reieet not & child as hopeless or unworthy.
~ (8) Every humsn is inhersntly valusble and therefore
has the right to all the help that can be given him in achiev~
ing his best development. -

- {b) ALl children potentislly can mske some contribution
in carrying on the society in which they are bom and there~
fore deserve respect for shatever talents they can pub to work
for the common good. _

3. They recognize that every child is unique and there-
fore constantly seek informetion sbout eech of their pupils that
will ensble them to know the factors that ere influencing their
davelopment and behavior,

4. That the various sciences concerned with humen growth
and behavior heve demonstrated thal young people, during the
several phrases of thelr development, face a seriss of common
developmental taske.

8. They know the more importent scientific faets that
desoribe and explein the ferves that regulste human growth,
development, motivetion, lesrning, and behavior,1%

The subjective element is the acceptance and valuing of i.hcm'idual

boys and girls--emoticnally end philesophically rooted and serving to

reassure -nd afford securily te all children, even when they misbehave,

It alse implies objectivity in the use of sound prd&ms and

 knovledge to interpret the censs of & child's acts, to sppraise his

adjustment problems snd personsl needs, end to work out practical weys

of helping him mester his developmental task.
The child with bshavior problems in & struggle to free himself
from the shelter sssoelated primerily with his home is likely to turn

, umnie‘l A. Prescott, Helping Teschers to Understand Children,
Pp. 8-11, ‘
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to the teacher for s lesser support. This will be en opportune time
for the tescher to have a conference with the child.

The bshevior-problem child must be made o feel the 'aeaéhar is
his friend, one in whom he esn confide,"}4 The time and place of
such @ conference will have to bs 1art to the ;}Mgmnﬁ of the teacher.
It 1s through the conference that the teacher will endeavor to study
the atudeﬁts individuslly and to mske aveilable to him in acoordance
with his interest, abilities, and needs, resources which the school
and the community afford; to assist the student in choosing wisely
and using effectively tha-éo ms@mm and services in m:i@h_h& imﬁmﬁ-
time end energyj 2nd to provide 0waMty for him to evaluzte erz.’an
ieally his experiences and to méwaiww his uhcia‘aag The a‘hmt-
receives guidance m:!.ch is és.santialh ﬁstwm. It will hﬁp ﬁm
individual to pravent?ﬁfﬁwltiw, to correct sxiat&ﬁg_ >m3ﬁamm,
to conform to conditions thet cennet be chenged, to sdapt conditions
gnd utilize mMc&s to meet needs and Wﬁaa, and to dweleg con-
structively his interests and sbilities. Cooperating with the home,
1t integrates the total school progrem in the behalf of the individusl
student. o - -

Trgimng in Citimenship
Bvery teacher should take a revitalized role in training for good
citizenship. Frinciples of good citizenship caen be sponaored through
m@*ﬁ;&m end special classroom aetivitiaa, ,apmzial pmmta, end extra~

M’A- I.. mrgan, “ﬁahaal Plan for mamasmg Juvenile anuamy,
Cleering House, XVIII {May, 1944), 528,
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swrricular progreaus. Selting s proper exemple requires teachar pertic~

ipation in compmity end civie affaire shich provide proper guldsnce,

procepta, and I,aaawam. Bducstion is the best medium of reaching
the child in both the home and the elassroam. Every c¢hild should be
educated to the secaptance of a higher suthority, incressed self-
control and self-discipline, the basie requiremsnte of twam play, end
the essentisls of e democrstic ocitisem. Then through the school,
children prosenting behsvior problems will lesyn to sdopt the values
thet charsoterize Americsn 18fa, to D111 civie responsibilities in
the school, at home, and in the commundiy,

 The cere snd maintsnance of the school plent are importsnt factors
in the totel sehool environment, Hebits of personsl clesnliness and
an sttitude of respect for public property msy be taught by encourage
ing the pupils to do their perts as ¢itigens in keeping the school
plant in order, ‘
hen puplile are made consclous of their civie responsibilities
which seyve as behavior channels for boyes snd girls into a steble
soeiety, behavier problems sppear loss frequently in school, the home,

or camunity.*d

student Covernment Gnterprise
Toedsy the feculty must recognise the principle of leerning by
doing, A study of the differing individuels' inelinations end thelr
resdiness as & group to use cprortunity for self-direction must be

35y octer Anderson, "Theoriss of Bshavier and Some Currdoulum
1ssues,” Journel of Educstionel Psychelopy, XXXIX (March, 1948), p. 133.




made so that t}:my may lwk ‘to students for their due cantribut.ian in
ﬂw mw&gﬁmm af this common mt.arpriss. "In giving um mspozaai-
bilit.y, the achool 1is watmg a genuine trust in the young peeple.”lﬁ
Since the adohwant still relies mQuﬁntly u;aan the adlats, whom he
trusts, 2 mﬁty advisor sh:suld hava 2 res@mtad place in aﬁudent
mamgmmt. The miaumnt will anéwatand limitations as well as
vppartunitim that adhere to mlatimahipa. z’hs' a&viwr ahaulé‘mm

- mrieiann,y iz: the baakgrmd tmtu bays md girla ﬂnd t.hmir ehief

amnre« of mannty. 1t is thca that thoy win Iem to give ami ta’k.a

an sqwsl fwtir@ ”ﬁh&n m ad@lsscont halps t.o era#ta aituaﬁiema,

t;hc snifmeantared, the am&nﬁ, or the tmduly baligamnt pmbabl,y'

ain. ham ’w adapt hmlf to the needs of the mjerity. *’M t.hay '

gm in sssurance of abmhy to participate 1:: mging grmxp pmb&ms,

they nomuy fesl less ‘dependant, heve lssa urgamy toward reballien."”

In thesa :mramal mtivitﬁ.es the pupila may find mﬂrﬁ.ty ia the gmup

mad may come to an myreciamtm of the lesser disparities mng thm«

mlvas, e;f their relationships with those whe are stronger and Ma@r,

thwe who are equal, snd those who are ltms strong.

| | Maarﬁing to Harvey; before any progrem of pupil paﬂiei;::atmn

‘m mhwl control is put into prectice, it must be eveluated to make

sure it is & sound and mrmﬂu setivity by a eriteria such as follows:
. - 1, . How extensive is the responsibility of pupile for their

. own conduct?

: 2. How well do the pupils secept their responsibilities
as miﬁam by wkmt. thay aawany éa? _

. Za@hry, ﬁ‘o ng Pe %. » m-, P MB. ’
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Lo 86 Is the arganiﬁatian gignificant snd importent in the
lives of all pupils? Does it deal genuins, ammta pmhlm?
o 4. Is 4% desired by tescher and pup , - .

6. Is it representstive of sld :m’barestza?
8¢ I2 it an eduestionel 4desl or a mechsnical form of
orguniutim? Does it contribute to the parsmality end mmm
growth of the participating pupils? s
7. Does it grow snd extend lts mn;maaibﬂitias and
- infivence as the interests of the pupils grow and develop?
8. Toes it serve as 2 positive educetionsl force rather
' than meyely a negstive diseiplinary device? :
9. Are teachers, pupils, and parents thoroughly mgmtad
with the organisation and its work?

10, 1Is it intended thet the argmiwkien shall be a wal.,

~importent sgency or just e camouflage? :

11, dre the affsirs of the school better plunned and nore
affectively mensged s a rasult of the work of the student
government organization?®
13, TDoes it try to develep the publiets interest in the
#ohool and its ideals?

. 18, Is the organization a center of the sllied activitiss
. of the school? Are its setivities coordinated without over-
¢ lapping or conflict~with those of other organisations in the
mhw&?
© " 34e Do the experiences which pupils recsive in the organi~
watﬁmx caryy over into the partieipaﬁw in t.m oommund ty
affelirs?

16, Ioes it ereate bﬁtt&r wawation snd a2 closer relaﬁan*

 ship batween fsculty and pupils? Does its work result in a
happier atmosphere about the school?

18, Is the sive of the organizstion adapted to the situation
in the schocl? Are srrengements for the time, place and Proge-
dure of meeting sstisfsctory? ‘

17« 1Is the plen of organization of the type best a&apm
and suited to the conditions in the school?

18. Twes the crganisation exchange ideas with other schools,
“initiste new projects from time to time, snd encourage worthy
activities and enterprises in the school end the community?

19. Doss it have & rigid schedule which is followed in
routing fashion from year to yeer, or does it have a well planned
end flexible program which can be adepted to new conditions? Por
exsmple, is it adapting its program to pwesent conditons and par-
tleipating in setivities which prmw thn mariem ammrmie
oy of mru‘#@

18 e. C. Harvey, *Evalaatim of Fupi:l. Partiabipatmm clauring House,
KVIII {m; 1%‘), 5530 S ;
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ﬁmaratian with Outeide &gemias 4

The school may ¢all on outside age:wics in ﬁ.a attamk on the
behavior problems. There are outside agencises, such as the church,
soouts, welfare sgencies, service clubs, ete. This assistance may
eventuate in such thinge ms the correction of physical defects, the
providing of school supplies, ‘the msking of happy home relationships,
‘big brother and big sister contacts, There are many sgencies and
persons in every community who sre easger to serve. It is up to the
school to use them. This propossl is offered as & hope to help the
children in sbnormsl home situations to adjust themselves in @cigty
with the propsr finencial sssistance.

?émmr Iwmmmb «
It is understood that most waéhars are hardim‘king ' m«am
pmfe&ai@ml persons, who are ﬁaing the bwb thegr &w far c:hildrea
in the 1zlght of thadr presant knowl edge and msight., backgmmd of |
‘praparaﬁan, md v‘ﬂmrabmty to amaiatmtiva and cmmmity |
_pmawm. claaaram m&eh:ars ﬂhould seldom bear the blame for tmiﬁi
failure to haip m puplls achieve maximum dwalmm. Eamver\,
nost of them nesd assistance in improving their working methods and
ahcmld be commanded for any simere effort in this mgarﬂ.
amplmuas of society place on the classroom t-aachurs an |
increasing m&pennibility of an &rxriching ehild gmﬁh Beutmll aays,
"swiaw givua teachers en almost mpomible ;]gh."“ o

19
W, D. Boutwell, "What's Happening in Eziuaatim,  Bational Menta-
Teachers, XLII {June, 1948).




The teacher is considered the most inmporient factor in school
enviromnment, The sttitudes snd personszl adjustments of .teaéhars are
undoubtedly reflected to some extent in the mental heslth of the .
children in school. |

Ceyrington summsrizes the effect of teachers' stiitudes upon the
pupil’s sttitudes

The tescher of gentle bresding has meny opportunities to
influence her pupils in the cultivation of true courtesy. If

ghe can give her pupils an attitude of courage end self- - .

confidence, heyr presence will be “ss potent & factor in lmprove

- ing mentel hezlth ss any school cmm contribute.” A tescher
with a deep fesling of reverence can steady a young person
through the yesrs when he iz working out his own philosophy of
life. WVhen doubt, fesr, and cynicimm would enter, she can
quistly help to direct his thinking into channels thet will

lsad Witimately to the nwre wholesome and constructive

sttitudes, ¥

Lee and m giw proof of mahéra* at.titams ag & positive factor
in ehm behavior thmgh &n imasttgatmn mada by F&vl }‘.. Boynton
which "m m shw that aftar two end ms«-half menthe pupils with the
more stable mchara were pore stabla themalvem t.han tlrzasa with wngtable
temhm.“ﬂ

'X‘mhara muat. be mm of not only the inﬂuama of *b}mir o
attimdas, bat ﬂa@ the inﬂuanma of parental attiﬁudaa g ma:)ar factors
in behavior.

E’zz'ancj.s end mzmra studied we attitudes of the pamn’e.s npm the

’oahwimr ai‘ ﬂwir chudm m& ezaneluﬁadz that paron*ba' attitudaa are vary

mﬁwlyn . Gamman, ’“’ramhar Porsonslity s a Fle%r :ln Child
Ad justment,® Nationsl Elementary Principal, XV (July, 1926}, 386~-394.
Bge and Las, ops cites pe 65,




influential. Hermful mttitudes tend to produce meladjustment.32 fThus
teschers inixat not oaly‘ eﬁltivata good swial a%ituéﬁé for th@aeltma
but must re&dily recognive tha influence of the paran‘t.s' atti’mdw on
the child's behaviar, and thmugh tsctful gui&ama halp establiah
acceptable awia& attitudes in the home.

Teachers who are overtexed by large cxasam; always pressed for
time or worried sbout their own 'amnmm security, usually pay as
1little atbention as possible to the disturbing soclal element or to
the reletionships of the perents' attitudes upon the pupil's behavior,
Often the responsibility is shif‘had to biological factors over which
the whea:& has no control.

?Im pmgraaaiva, wei&i&y«mﬁnm tegcher, who has astaﬁlis‘mﬁ
deeper understanding of home influences and pupil and parent relations,
studias the Mila‘ behmriur patterns for drives which would aarm as
snbue-bmaﬂar cues, kﬂar the cues are detected, Jones ;wiﬂtﬁ out
that teachers mwzdrawgiﬁza nine drives which are often subtle
behavior cues; | | o

1. Drive for auwnm

Striving for indaganma and frwdcm, ‘desire t@ be free :
from socisl ties, to mhake off influence, cosrcion and restrsinty
no c¢are for conventions and growp mmlagy; tmd»my ‘Eﬂ gt as
one pleages.

8. Drive for social ties, smul waaptmu

Desire to be generslly well-likedj to conform te custon,
to join groups, to live saaiably, to be gecopted bzr & gratzp :m
any ram to neke contacts,

Trdive for achievement

, , i}uira to attain g high standard of ebjmtive aneomgliw g
mnta; to incresws sclf-regard by successful exereise of balant,

mﬁemﬁh V. Francis and Eva d. Filaors, The Influence of Envirorment

ty of Children (University of Iows Studies in Child Welfars,
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to select hard tasks, smbitiousy high aspiration level. .

4. Drive for recognition

Desire to excite praise and commendstion, to command respect,
svois) gpprovel end prestige, honors and fame.

‘ B, Drive for sbasement =
Pendency to W-dﬁpraammu, sali‘-hlm or balittlmn‘b;

- to submit pessively to externsl forces; to accept injury, bleme,
eriticism, punishment; tendency to beceme resigned to fate, to
 admit inferiority end defest, to confess, to: seek punishment and

misfortunste masochism.
- .8+ Drive for aggression

Desire to sttack athaz-a; by balittling, &epriving, ridiw1~
ing éapmiatm. ,

Drive for maorm :

m&ﬁ for support from outside; from pmple, :matiutim&,
or supernstural agencies.

8, Irive for control (dominance) .
 Desire to control one's human anvirmnﬁ; by 8&gg$ati@n,
persussion or command, : :

8. Drive for escape.

Tendency to escape &)l unpleasent s&tuatiens, to avoid
bleme, hardship, ete., to project own faillures on others or on
circumstances; to be unsble to sacrifice immediate pleasure to
futurs ends; to endulge in fantasy, ete.23

These are natural drives in sny adolescent upon which he reliss
to gain recognition in his socisl amﬁment. This grwém‘iv not
simple, but complex end difficult. | “

Thus, the teacher must study carefully each individusl pupil so
that timsa cuss mey be maagnisad as tlmy ramaant eiﬁfinita nesds iar
soolal ammm.

Taachers who understand %hasai cues or causes of behsvior seem to
ve:ama'mm:i‘g pupns whose conduct mekes preblma for tham. When &hﬂy
also step uaing paniakmmnt as ratributian, &s wall as for aducation,
thay ﬁli be able t:: hit npon prmtim and emﬁmﬁiw weye of
getting pﬂpile to ehmga hhair "pmbim habits."

%Hamm E, Jones, Development in Adolescence, pp. 114-115,




- The teacher who has a knowledge of the skills, attitudes, snd
values vrelats,ng to humen development will be abm to. dﬁ the msﬁ
affestive work in desling with the ceunses of behavior, According to
Prescott, teachers! judgments sbout their pupile will have a highv |
probebility of velidity, snd their efforts to faeilitate learning
and wholesome develcpment will be successful only if they have |
ecquired the following .' squipmenty |

1. A comprehensive and integrated knowledge of the sclentific
knowledge of the scientific generelizations of humsn development.

2, 4 sound d&ﬂnitiﬁn of the conditione; interpersonal and
soclal relationships, experiences, and activities that prompte wholee
some development end behavior. ;

. 8. & recognition of the kinds of informatien needed sbout an
individuel child in order to form hypotheses,

4+ 5kill in getting the necessary informetion sbout an mdivim}.
child snd sbout groups of children.

6. 5ki11 in working out the meaningful relstionships between
facts sbout s child or & group, and the relevent scientific generali-
sations, - ) |

8. Skill '«md ingemuity in devising and mrxying out pmeﬂm&

~ plaas for facilﬁ.tating the mle;mm, }.aazming, ane& adjus%msnt of
the ehildren mam naada, ymblma, and tasks have been dmgmwd. |

e A aim:ew msp&at for every childy professional obligstion
to help wary child; & ﬂgtmma interest in securing competent pro-
fesaional c&iagxmma and trestment of suazmﬁtad pathoi%im cmditiona;
and a strong code of professional ethics. |
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only & small proportion of the teschers in the system can meet
these criteﬁd of em;mtanccg'this fact is pmbably due to inadequacies
in their praparaﬁian and to prassure mat in their profeseional wurk
rathar t.han t@ any w&ﬂswread lack of ability or of pmf&s&i@m
interest on the part of the teachers themselves,

‘fThen there iz the pmblem of re-education of teachers in service.
More Waais sh@uld be placed on the knamx%ge that thesge i‘vewhars
need tm mzpplament the mficiam:i% of pre-service teacher education,
The mdar d@fiaifancy of prﬁasarw'ics aducation ms 'bhat sourses in
udnust.ianai psychology and child ﬁawl@pmnt were too ﬁ.mi‘t.ad to giw

© the teachers a ‘hhoreugh undeérstanding of ahildmn Omrsas p@%&ix&zsg

to processes imelﬂng human growth s dmmlq;mant, leaming, motivation,
behavior, ami adjustment wors often not avaiiabl-e or reguired.

Teachers who desire to grow in service trsining shmuld search for
nﬁacm‘i? bodies of ’mwwladge vhich may be found in mmeﬂa, books,
or wllegp courses, which will help gain selsntific knowledge partain-
‘.’mgw human development, adjustment pmbims, defensive behavior, and
t&m muvati_on ef children, |

These med&d bodies ef %cnmﬁedgm ma:;r inm}.udm

1. mmriptmna of mmmnm organic pracaama that mmm
mainlegim aubiz.ity, energy availeble for growth and wtiviby,‘, and
quality oi‘ ﬁw organic structuma. | |

2. The dawriptims af tha dymmic pat.tamings of growth that
ah&mmrim and éiffemntiate trm pramm 5 1nfantﬁa, ehildhmd,
adolescant, ana miult phnsaa of the life eyela.

5o The dmarip@s,nm of tha educetionel, ameial, and bshavioral
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significence of individusl differences in physiological stability,
a;;qrgyév@ilab;a for aetivity, patterning of gmwthg lwéls‘ef maturity,
and the quality of organie structures differentiatad,

4. Descriptions of the soclal processes that exert continuous
pressures oh dméalamng, children to acquire certain knowledge, behavier
patterns, attltudes, and aspirations, ,

‘6. Deseriptions of the socisl roles and patterns of behavior that
are differentiated according to the childrents ages, sex, race, socisl
vlass, religious affiliation, and region of the f:mmtry. inhebited,

. 8+ Deseriptions of the educstionsl significance of individual
differences in health, vigor, knowledge, akills, attitudes, velues, . l
and aspirations among children, | |

- 7. Deseriptions of the processes by which the self is differen«
tisted and becomes organized as a result of interscting with the
physissl environment, individusls, and soeial processes,

8. Deseriptions of the dmamic cherscteristics of the self to
achleve goals and M@imtian# and to defend his owmn integrity, self-
econfidence, and self-raspect,

9.. Descriptions of the interaction of organie, socisl, snd
self-medisted processss ss they shape the motivetion of the child in
partiecular situstiona, | |

10. Deseriptions of conditions, relatienships, snd sxpsriences
thet are essentisl to wholeseme dsvelopment in sociel groups.

1l. Descriptions of the ‘processes of group famatien,an& of the
d‘yn@iaa underlying the interaction of the Andividusls in different

groups, -
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_ Reclassifying of Children
 Dougherty states that, "Effestive axecution of the educationsl
program is ﬁépanﬁént upon satisieciory classification of pupils. 24
Before clasciflostion 1s started the classroom Lsecher should
- get en insight of the @hmnolﬁgi«al age, mmml age, eduna@iaﬁﬂ-
age s social age, mmmgam quotient, and othsr t«awkers' .wdmmts
%hmng;h seientific methods which are relisble. Then amh ¢hild should
be plam in the W}. aitﬁ&%m vhich will provide the fullest
opportunity for mmém: growth, In this reclassification children
nhy be t.mafanad o other auama to help them in their wﬁm
adjustments, and mmzy g:}pwial ways of handling partioular children mﬁ:f
be devised and used to eliminate undesirable ;mttams of bshavior,

“Jmna H. Dougherty end others, Elementary School muniuﬁen and
Menegement, P. 250,




CHAPTER V

SUIMARY, CONCLUSIONS, AND RECOMMENDATIONS

" 4hen these proposals are put into operstion, there should mcaur
mfml ehangﬁa in the ‘hmhem' cancepta, attitudoa, a&ﬂla, and m
m’.‘ fh&ung with ehildren end thair perents. Teachers shwld ahmr thc
magnitian of how individusl diiferences ammg ahﬁmn, s’&&gas Qf
davelwmmt-, innumnms of fmnﬂy sltuations, awial almna, Tmﬂ
 enild soctety affect behavior. Teachers should show improved attitudes
kﬁmrd givoblem behavior and a mra friendly snd sympath‘t.ie a%j.tuﬂ&
‘powerd individual children. ’fh% staff as & whole should develop new
insight in classroom pmaadures snd in methods of handiing and dmling
with individual children. The old lock-step method of pupil progress
should be broken by the reclassifying of the chilcren which will give
enriched opportunities for socisl development, which will naturelly
bring improved emotional climate in classrooms, reduced strain and
tension smong Waeharﬁ, and incressed friendliness between teschers
end children snd betwsen teachers and mnts.v Both the school staff
and the pupils should be héppiar snd should find more satisfaction aml
significance in th'air work together. The school should run mors
smoothly and sheald ‘be markaﬁ with freedom snd spmmaity as well as
by more sffective eoapamtiva planning and @& wider pmcipatiun in
earrying out plams‘. & series of importent changes should occur in the

0



teachers' way of thinking sbout children end ’ezbmxt thelr own profes-
sionel work,

Finally, this proposed plan is not offered as an infallible
procecdurs for preventing &1l sociel lisbilities. It im offered only
with the hope thet it may throw some 1ight on the inadequacy of the
present school progrsm in view of the interests ana nesds of the
children, so that it mey adopt the proposals end socept itafréle in
preventing children with behavior problems frem "blossoming ;;‘csrth‘*
into either definite socisl menaces or distinct secisl 1iabilities,

A% the present stage of development of behsvior measurements,;
o one can be sure of any one conclusion, even in the preszence of

evidence,

Conclusions

&a & regult of an anslysis of the dats presented in the atmdy,
it is a@mludad thats |

1. Children are QM m&et&d or required to lsarn things that
are ineppropriste w‘thair sbilities, developmsntal levels, adjwmm
pmblma; or motivations,

2, Children are aftam expected or oven required to beshave in
ways thet are inepprepriate to the individual's level of davalwgmant.

3. ﬁasirable relationships smong children are not alwaya fostered
and stimlatad by the tescher,

4. The behavior of children is aﬁmz mtrolled by means tlwt
humil:.ata them before their claamtsa.

5. Children with chronic infection or correctable phystcal handi-

caps ure not referred to clinics,
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6. Children who are suecesaful in conforming to the lesrning and
behavioral demands of the school ususlly are not studied car@iﬁn;n o

7. No measurement dats is availsble to study the child in his
total personslity. |

8+ Teachers lack comprehensive snd integrated knowledge of the
sclentific generalizations that explain huzen development and behavier,

9. Teachers lack s d@i‘inition of the cmdi‘bions s int»arparwnal
emd socisl relationships, e:xpariﬁmas, md activitma thet usmany
pmmote wholesome dwelapmnt and b@hgvior on tha p:art of childrm and
youth in the various segmants of our sneiaty.

10, ‘mare 18 a lack of skill snd ingenni‘by in devising and man'r-
ing out praeﬁieal plans for facmmting ‘f-hﬁ _development, laarning, |
@nd sdjustment of t&m children mose needs, pmblums, end tasks have
bm disgnosed.

11, fThers is & 1ac'k of g sincere respect for avaxy child,

) 12, fThere is a laruk of a claar sense of mfeasianal @bligat.ian
to halp evsz-y child.

13.. Th@m is 2 lack of a strong code of pmfewwml et-hiex thet
governs aa.l dm&ngs uith children md their pawnta, and mgulatea
tha weguming and use of 8ll informetion ebout individuala.

, 1&. 'rhem ie 8 lack of prwsarvica sducational training ‘af
mansra. |

15. 'rhm is B 1ac:k of w%wl«ma attiwdes on the part of maehara.

‘1&. There m 8 lack of hm and sahwl ewmmim.
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Regommendations

On the besls of the conclusions presented, the following recommsn~
dations sppear to be warranted by this investigstion:

1., The progressive school muet not enly use a philosophy in
meking end revising the currieula but provide sxperiense through which
the ehild can meet the social problems of group living and change his
sociel behavior in sceordsnce aith his social maturity.

2« Besides the acedemic program, the school should offer a
great veriety of creative work in vsricus fields.

S. The teachers should be oriented in their educational philosphy
to see the students as individusles, and %o know the nature of the
adaptations dembnded of him by himself and by his comsmunity,

4. The school must heve & workable understending of each student

as he ig, 1f it is to influence constructively what he ia to becone,

6+ The school should promote a progrem of adult educaetion in
child care snd dévelopment, thereby taking #n sctive part in improving
the childran's home enviromment.

6« The school must provide an environment that satisfies the
basie urges of its pupils. It must be a home shere & child will live
in a secure world of those whe love, understand, and help him,

7. The teacher must understand child nature.

8. The teacher must understand parentst ittitudes.

g. The school and the home must cooperste in solving the children's
problems,

10, The school muef. refer children with correctable physicsl handi~
caps to clinica,



11, The school thet has cared for maladjustments which have
securred in the past, and which is to avoid maladjustments in the
future, is a school in which administrators, supervisors, teschers,

and parents are working as a unit on & common tesk.
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