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CHAFTER I
EDUCATIOE UNDER THE TSARS

Among the outatanding differences of the nations and
couniries of the world are the socliel, or educational, and
the physical. Eduecatlon, in its broesdest sense, is taken to
mean all the forces from without that effect & nstlon's thinke
ing and aseting. 7

Little is known of the beglinnings of eduemstion, but it
seems llkely that neture and her forces became the first
teachers to primitive man. Within a few generations his cur-
riculum wes established on bellefs, traditions, skills, and
even arts. His very sxlstence depended upon hig ability to
cooperate with others of his kind, and led to the forming of
schooled clans, tribes, and natlons. The ilnitlstion cere~
menies of primitive peoples, which were tests of lesrning
and skill, were probably the beginnings of “schooling," or
formal educetlion, as we think of it today. Thus tribal re-
liglous ceremonies became the mode of educstlon within the
nation. 7This fact is emphasized by Pares in the following:

Indeed 1t 1s &t times difficult to distinguish the
religlous from the nationel; end though the Church
never did 1ts duty in educetion or in provialon for the
public welfers, and though too often the best of the
work of religion was left to the lower ranks of the
clergy whether monestic or parechiasl, Orthodoxy wes it-
gell the msjor part of Russian elivilisation, snd has
perhaps done more than anything else to shape the

1
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distinctive Rusalen conaeiousnaas.l

The most distinctive natural Husslan feature 1s the
steppes - vast, rolling, gressy plalins more subtle and

~changeful than the saag - and to know the steppes is to un~
derstand the Russian pecple and their educational progreass,
a8 Pares tells us: |
The st@gpagﬁwniah in the stable seasons of the
year 1s s&ll an open road, is the land of wmat hﬁgizana,
distent dreams, active life and comstant denger.-

The first historical references to Russlie are found in
the writings of Eera&atgs in the Bth century BeCsy whereln
he relates that the Clmmerisns were the leading tribe, con- ,
quered later by the Seythians who malntained lesdershlp until
the 4th century B.C. when predominence was gained by the
Sarmatian tribe.  ' |

At the beginning of the Chrlstian ers Pares places this
Russgian tribe batweaa;tha Sea of Azov and the Danube, atating:

They were more nomedic than their predecessors,
like other rates whicéh wers to follow them in these
steppes. They lived in felt huts which they could
carry about. They fought in bress helmets with bows
and swords, and some of them wore mall. They were
feir-halred, and their costume was similar to the

Persien. Of this Irenie stock there were various

branches, such as the Yazygl, who inhablted from the

Danube t0 the river Tisza, and the Roxolans or White

4lans. It lz important to realise that all these
Iranien races were not mere Asiatic savages, but a

3Bernard Pares, A History of Russia, Preface, p. viii.

Q“Eusaia,“ Compbon's Plotured Encyclopedim, Vol. XII,

1935 editién.
3?&?88,_22‘ glt., p« 6.



gection, 1f & remotes and frontler section, of the

clvilised wari% of thelr time, grouped eround the

Hedlterranesn.

Yaroslav, who ruled Russia {(1019~1054), was & notable
scholar feor hls dey; he provided for the copying and trans~
lating of Greek books, of mhich he made a permsnent library
in one of the new churches which he built.s

From information gathered in encyelopedias we learn
that:

Bducation in Russla was merkedly less advenced
than elsewhere in Western Burope. Her historical, geo-
graphlcal and economic factors all helped to retsrd
education. 7Two cenburles of Tabter domination, beginmning
in 1223, effectually checked intellectual and edu~-
aat&an@l progress and lsolated Russis from the western
world .

For more than two hundred years the Russlan people were
enslaved by the Tatar rulers. They were liberated by the
Prince of Hoscow who beeame thelr "Grand Prince® of Huscovy.
He welded together sll the scatiered Russian lands, proclelm-
ed himself the Czar of all the Hussies, and set about ss~
tablishing end developing hls emplre, showing some interest
in aﬁnﬁatian.?

The Russian Chronicle, whlch wes systemized at the be~

ginning of the 12th éﬁntnry, constituted » . . "a school of

%101d., pp. B~0. 5xh1a,, pe 31,
Gupuseie,” Eneyel Vol. VII, 1946
edition.

78Rusela,” Gompton's Plctured Encyolopedis, Vol. XII,
1935 edition.
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history in which men was teught to uase the past for guldance

in the present and to see always before him the great cholce
8

betwean good and evil.”

There 1s scanty record of any schools, or any type of
education, in their early history; however, we are certein
that they exlsted in some places because the Americana tells
uss |

Russla had no scheols worth mentloning before the
end of the l4th century, when the scuthwestern part of
the country came in contect wlth western civilizatlon.

Then, for the first tims, well organized schools appear-

ed in Bussie. These were not g&tianal and were not in-

tended for the pgeneral public.

Schools were decldedly ecclesiastical in charscter and
wholly dependent upon the {lergy because they bad adopted
Gresk Christienity from the Eastern Church at Byzantium and
Greek culture was baginging to develop in.ﬁaﬁsia.;a

In the distressed and troubled country no educational
progress wes mede except that of the few privileged peopls
in matters of church or state. With the accession of the

anaffs in the early 17th century, unification of & nation
of the world began. Simmons tells ua that educatlion in
imperial Russia was, breadly speaking, under the splrituel
dominion of the Orthodox Church and under the political

3?ares,Agg. cig.,‘p. Sl

®uRussia,” The Encyclopedis Americens, Vol. IX, 1942

10;rthur Mayer Wolfson, Essentials in Anclent History,
Ppe 107-108,
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dominion of the autﬂeraa?;ll

It is 1nteraating ta nete that in the aevensaenth centu~
ry'#han there were ovar sixty Prikezy (commands) for hendling
different dapartmanbs,af government, there was not one as-
si#néd to eéusa%ion‘ -in the words ef‘Klyudh&vaky, Y811 was
aak@d of the people aaﬂ thh1mb was done for th@m,“12

é

ILate in the aameﬁ, ntury, Fedor II had eatabliahed the
first college in Easg;w;. It was known as the Slavaniﬁ, Greek
and Latin Academy. ‘1t§ §hi$f object was to trein learned -
champions in the aau$a 6f §rhhadaxy, and anlf'Rusaiams and
Graeks were eligible as teaehara; Its curriauiaﬁ included
languagaa and other aacul&r gubjects. Fedar II described
wiadam as "the mother Gf kingly duties, the inveﬁtﬂr and
p&rfsct&r of all blaasinga."lﬁ v

‘The Orthodox Gharﬁh haa bsen called the mﬂther of Russian
e&ucaﬁion, and Klev has hean celled lts birthglacﬁ. In 1633
Feﬁ&r ¥ojille 3atablishad an academy in that city in which
w&r&-ﬁaught thﬁ,ﬁl&381¢ﬂi theolozy, philosophy and rﬁ&tgricc -
This-ﬂghaal w&é fgun&edfbyltha Orthodox Church to eﬁmh&h the
1nfiaance of missisnary“sésaitsilé The world~famous monag~

tery, Lavra, which had been founded at Kiev in the sleventh

1lﬁwnest Je Simmons, USSR, p. 3E0.
12Puraa, Spe git., p. 123,
13701d,., pe 174+

14&&@3 Ls W, Wilson, The New Schools of HNew Russls,
p; 8#‘ '
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eﬁntﬁry exerted a p@&é#fﬁilinﬂlﬁenﬁe in successive centuries,

has & faseinating‘hig”ériiéf\ﬁduaaticn all its own. Compton

describea 1t in the ﬁ oﬁing’fﬁw short aenﬁ@ncéé: :

IR The Lavra f~rﬁﬁrly was like a ciby in itaaif, with
7 wells and tower treets of cells, imns, churches, and
- Ats own printlog press snd schools. Thousands of plous
o Anesisns made snnual pillgrimsges fo 1t before the HRevw=
o elublon. 7 1t 1s used as & soldler's homes - Some
T mor ntire lives in the cave e&il&; when
- his food from the tiny opening
. the wall, a funeral service was held for him, ﬁﬁﬁ the
S ocoopening was sseled Tor ¢+ Some of Rugslals most

- -noted saints ar led in these cavernss In old Kief

S . ly eathedral of S5t. Sophia, famous for its

: -galaﬁn*squeé bell ‘tower which is visible for miles
BODOS @ count: ﬁ.Ih la the alﬁest ahnrgh in Ruassis.

iK&av hes been evar'a'damin&nt influence. in Bassiaﬁ sdu~

h'ﬂcmevna-lﬁnber‘tﬁgk

15

' aatian bscause of itsi ulh&r&l atmoaphera. ,ﬂhﬁrmaaauma and

ssiene& and art aea&amiesvfounﬁ their origin in the early
histO?y of the GitY: anﬁ they have helped to kesp alive edu=
cation and learning ainca 1688, whan Klev bsaame a part of

the Ruasia of Peter tha ﬁreat¢lﬁ ‘

- Rew impetus was piv&n by Peter the Great; callaﬁ the
fathsr‘of Russlan publi¢ e§ucat1an¢17 E@ raaiized ﬁh&h
national interests aﬂd‘ﬁ#nicipai intersats were griconfliet~
ing natures and that iny by education could R&saia be
unitad 1nto 8 skrang pawer in Europa.lg Hia 1nﬁeraat 1ﬁ

ISHKiﬁfa Qﬁﬁaﬁgglg_?ietnrad En
1935 edltion.

185, u. Sumer, A Short History of Russia, p. 320.

17A&alﬁh E. Meyer, The Development of Eﬁggati in the
g@tb Genﬁuﬁg, Ps 365.

lgﬁéward,?otts Cheney, X
§QQQQ£23 pr 128‘1990

g anv VIIX‘

gg_gggggean

»f*i@&n Baﬁ' rﬁuﬁ&
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educatlon 41d not spring from any desire to help the psople
or improve thelr stetus; Peter was inordinately smbitious.
He wanted to bulld a strong Russla but he had the foresight
to see that he eealﬂfﬁat‘éo this without also buillding up
industry, end 1mpraving«$&ncatian;l§ For this resson Peter
the Grest made the fiﬁétfﬁffart to organize education, but
eonﬁider&d it m@rely.gg‘ﬁraparatory to & career 1& the public
gervice, and this ﬁpinidﬂ*ﬁcm&naﬁ&ﬁ Russlen thought until
the Iantter part of the lgbh aentury.gg

Peter, by de&paﬁie HMoaNS , tried to &ntraﬁuce weakern
clvilizaetion. He breughtvin numbers of skilled artisans,
doctors, merchants, ,i;éaéhéw, printers, and soldiers. He
maede the beginnings é&?ééﬁtarn secondary education for the
governing classes by*ﬁhﬁ'eatabliahmant in the ﬁiﬁias'ﬁf B
number of &erman—t?ps gymnazia¢21

He planned great war campaligns, and tried to maka the
country aelf~suffieianb in order to support them. He bulli
an ermy of 250,000 m@a;ﬁnﬁ then established industries for
equipping it. Beceuse Kussia hed had no schools, there were
no skilled technieisns evellable; Peter imported forelgners
and sent Russiens weat to be educated. He then ereated secu~
ler schools. These were, firat, for the geniry, on whom
either civil cr‘militgry service was oblizatory. He would

19:11wood P. Cubberly, Ihe History of ke

gﬂﬁneyclagadia Brltannice, op. ¢it.

cation, pe 477.

21
Cubberly, op. cit., p. 478.
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not admlt them to service until they hed atteined a certaln
intellectual standard. He intsnded alaoc to establish schools
for the serving class and stated that he would not let them
work or get married without 8 certificste thet they had et~
tended school. At the end of his velgn, however, there were
only 110 elementary schbals in 81l Russia.®

These elementary or "cyphering schools® would have been
ef'far-r&aehiﬁg consequence for the elevation of the nasses
had they been supported and promoted by Petsria successors;
but such was not the case. The few "eyphering sechools®
gradunlly dissppeared or were absorbed, during the fifty years
of incompetent lesadership before Catherine the Grest ceme In-
to gawer.ga

Peter forced education upon his officers and the members
of his court, many of wham could not even read. He required
gll men to register for service in his Army, or for the build-
ing of canals end rosds, for service in his new capital at
St. Petepsburg, or for work in the fasctoriea which he was
the first to introduce into Russla. 7Those who would not, or
could not, do any of these things were required to pay heavy
taxes, whieh, in turn, supported his huge educsational en~

desvor &%

ﬁgﬁilaan, Ops Citey, Ps Ts
gﬁThamas Woody, New Minds: New Henf, p. 27.

24?&?@5, ope cit.; Dp. 202-203.



Peter the Great was not the only progressive minded
deapot of Rusegla, Catherine the Grest, 1762-1796, also caught
the Western splrit and tried to introduce Western enlighten~-
tent into Russis, tried to raise the standerd of living, and
to start the people sn}the road to clivilization and cultura.gﬁ
She had some very decided ideas for the lmprovement of the
messes of the peopls, ln accordance with the doctrines of
Hontaligne, Diderot, &cék&, Rousseau, and Basedow and‘sh& tried
to make many’rafarms.gﬁ‘ At her comrmnd Diderot, the French
philosopher, drew up & plan for the organization of a stale
system of higher achablz;27 |

In 1776 Diderot prepared s Plen of a Unlversity, and a
complete. scheme for the organigation of & state system of
public instruction for Ruasia. Though this plen was nobt
carried out, 1t had considerable influence. Diderot commend-
ed the work of the German siates as an sxample to be follow-
ad. First he would have a aystem of peoplea' aschools, free
and cbligatory for ail in which instruction in reading,
writing, erlthmetic, morals, clvics and religlon should be
taught. He sald "From the Prime Minister to the lowest
peasant, it is good for e#eryane to know how to read, write,
and count.® He urged th@'introduetien of instruction in

mathematlcs, in the,mééern,aaiences, litersture, and the

%Cuhberl;?, LOP« @i Les Do 477 «
aﬁ‘:‘io@fﬁ?, OpP» Git- 2 D . 28 .

27Gubhar1y, e Clbe, Do 477
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work of governmenta. Selence, hilstory, drawing, and mmsic
should be taught, lsaving clasalcsal stuﬁias for the last
yoar of the University. &n edministrative bureau known as
the University of RuaSiavﬁculd have controlled this public
instructlon. " | _’f“ |

During the rule of Catherine, Smolny Institute for
noble girls was feunﬁéél{lva%) and the Novo -~ Devltchy
Nunnery (1765) w&a,aﬁéaﬁii&haﬁ for lower class girls with
the exception of serfs.  $he,a1ae favored samyulsery'adue&tian
- for all boys. This féila& for lack of adeqﬁaté support, but
it was followed by a revised plan modeled on &ﬁsirian schools,
directed by xaz;kwimxi; (1782-17686), and admitting girls.
Bat a&s they were urban, only s small percsnﬁégﬁ of peasants
were enrolled. ﬁft&r‘five years, two hundred and eighty~
elght schools had.nearlﬁ'alghte&n'thausand paplils. At that
time Fussie had an estimated population of about twenty-six
mlllion. The numbsr of ehildren in attendance appears ex~
ceedingly amall, but the year 1786 1s regarded as a great
landmarik in the higtory‘of Russien ﬁdﬁﬁﬁtiﬂﬁwgg

The most important effect of the reforms of Peter and
Catherine was the promotion of sdueatlion in the upper class.
Woody states:

Instead of a genersl diffusion of knowlsdge =~
which beth great rulers dreamed of in 1714 and 1770,
respectively —-- there actually took place & great de~

velopment of learning, conesntrated in the upper
classea. At the end of the elghteenth century, the

gaibiﬂ., PD. 511"&1"2. gg%eoﬁ,’?, oD« glba.y D 28 .
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peasants formed about ninety-iive per cent of the pop-
ulation. This impetus to the growth of the intellicentals
was perhaps the most signlficant fact of the elghteenth
century. From emong them aprang droamers, reformers --
and, when peaceful ggfarm geemed 1np@ssible, agltators

and revolutionists.

Peter the OGreat hﬁ& trisd to develop and train skilled
techniclsns and these efforta wers furthered by Catherine the

great who put adueatian,alsa on & eultural baais‘ﬁl

Great libraries in bath Geurland and ?cland wera looted
by both thesae manarehs¢ Tha Ruasslan Government, at the third
and last partition of ?eland, October 24, 1795, aarriad awey
from Warsaw to St. Paterabarg the famous Zaluski 1ibvary. -1
collection of more than 36ﬁ,$@@ VQlumgs'$2

The mess of tha-Raaaian pessants had litsls deslire fer
education, &nd their gQVernmant disdained the Western device
of flattering thﬁ maaaaa into 1mposing schools ugan them~

33
gelves. 3

Under the Tsarist regim@, student p&rticipatioa in schael
governmant, and even studant clubs and other activities, were
discouraged. The feilewing were Lyplesl regulstionass

?ﬂ’ithin the bulldings, couris, and %reunds of the
univeralty the organization of students' resding~rooms,
dining or food clubs, and also theatricel reprssen-
tetions, concerts, balls, and other similer public
assemblies not having a scientifle charactsr is asbso-
lutely forbldden, -

Students are forbldden to hold any maetinqa,
gatherings for @eliberatiaﬁs in common on any mﬁttar

3gibid., p. 20 alihi&., ps 264
3%y, Kane, A History of Education, p. 511.

531p13., p. 512,



whatsoever, or to deliver public speeches, and they are

;1k§#%§$ forbidden to eatablish any common funds what-

ever.

Baucational restrictions by governmental order retarded
progress, but one of the most serious blocks to Russlan intel-
lectual and educational progress was the power of the Greek,
or Eestern Church, begause the church leaders shered the same
view as the Taar that the lower classes should be kept in
1gnnrancagas Kot until the revolutlion of 1817 was this
power brﬂken.ss

The Tsers had done 1little for the education of the
masses of the paeple._ The upper ¢classes, and the Graek »
Orthodox Church, felt that too much might be dangerous for
the regime. The entire structure was based upon aristocratie
models of early centurles desipgned to give advantages most
excluasively to the middle and upper ala&aes.sv

Desplte the Orthodox Church, the firat Russian Unlversi-
ty was established at Klev in 1588, the second at Dorpat in
1632, the third at Hoscow in 1755 and the fourth at Kesan in
1804. The ﬂniveraity of Petrograd dates from lBlQiSB

When Alexander I came to the throne in 1801, he conslder-
ed himself o reformer and wished to abollsh serfdom and es~-
teblish & national syastem of education. A code (1804)

aéﬁimmmna, ope gibs, po 351,

3Bcubberly, op. clta, ps 477.  SOIbid., p. 478.

573, Freeman Butts, A Cultural History of Education, p. 560.
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provided for four types of schools, parish and distriet
schools, gymnasiaand4ﬁn1§3rsities. Theoretically all were
open to all classes, but restrictions were imposed on serfs
who tried to enter the'gfmnasi&, snd the university was com-
pletely closed to tham;rmersovsr, the parish sahoéls feiled.
for lack of su@ycwt¢21ﬁftéf the Crimean War the deors of the
university were apene& ta grivata 1nd1vl&aals, unelaaaified
people and even to wamen. Gymnasis offering sai&nce and ~
modern langusges wer@ §ghabl1sha& for both boys &nd gir13a5g
This marked the firaterTWarﬁ step toward thelr modern system
of education. T s

Unguestioning a&édiéﬁcé to the wishes of the sutocracy
was gained through &aﬁkgeSﬁ rather than through publie en~
lightenments A. S. Shiskov, minister of education under
Alexender I stated:r o

Enowledge 1s &aaful only when, like salt 1t is
used and offered in swall measure, according ta ﬁhe
peopleas circumstances and thelr needs « « + »

teach the mass of peopley or even the major igy ﬁf them

‘how to resd will: bring more harm than good.

+In 1804 an ambitiau& yrojeat was launched by Alexander I;
he encouraged the establlishment of official primery schools
amang the peasents. '336w progress wes mede with this under-
teking for thirty years, but during the decade before the
Emancipation of 1861, the ammbitlion of Alexander I beceme a

reality, There were many unregistered primary schools

39@11&‘6}3, SD» @11}»; Ds Be

493immqnﬁ, ops git., pPp. 320-321.



m&iat&ined by the peasaﬂla;thamaalvaaa The great maaa of

aerfs on private esia and on the State ﬁamains had hardly

been - touched by the o ‘ural changes which aine@ Patsv'a

ﬁiméihad so deeply af eﬁ the nobles

and beurgaa&aiea
'Some faw of the serfs, most often fram amﬁﬁg{’hs'“aaurtn
ymrﬁ ‘people,™ wer&;,ngwaﬁ '
thiﬁha» If ﬁhﬂ ianﬁl

1;‘&&3 i1kely to be d

fkéigiffs,-&n&,ﬁhe pre
| w}iazié': &estinéﬁ b0 sert
surveyora, solicitor
Sam&timas it ple aﬁféha pr@priator to nurtura the arta
amnﬂg his pessantry \#taﬁﬁava some of thamlinatruetad in
arahitaature, pa&nting, pcetry, migic = to arganize them in-
to mr&hﬁatraa, balleta, mgara trcupes, or dramatic campaﬁleﬁ‘
Ta san& a serf to = gymm&sium or & university was farbidﬁen
1n 1843 {unless he was tﬂ be set free), but eaaasienally &
propristor sent a favarits gbroad to study - yarhaps to be-
come morse sulﬁivateﬁfthﬁﬁjhiﬁaelfi Thus, in the @aﬁtar_cf
cniﬁura, s handful ofrﬁeffs hed eraaaéﬁ’av&r'intb the‘v‘
nasterts world - but wa¢ tnia likely %o maka tham nors
conbent with‘banﬁage? In the staries of t&lented anﬂ hi@hly»
trained serls who aéugat lih&ratian fram ﬁheir lot in flight,
drunkenness, or suieid&, there 18 some wround,fcr-thinking

‘ﬁhat this was h&rdlg 30.41

éxﬂara&d Ta Robinson, Burel Rusgia Under thsvalﬁ Heglme,
PP 44-45.
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An illustration of the sttlitnde of the conservative
Rusalen ruler towards the university group may be found in
the stetemsnt mede by Hlcholas I directly after he became
Tear in 1825. Driving past the University of Hoscow, cne
day, he remerked, "There is the Wolf's den." And one of his
first official acts wes to abollsh the tesching of philosophy
thara;gg His Minister of Education vrotes

- The yaaggeﬁ;génératiﬁn cen be turned inteo &aeful.

and zealous lnestruments of the government, if thought-

- ful guldsnce be brought to besr on the development of
their spirlt and sttitude of mind.

: + + » They cen be led into a mggé.@f devoted and

humble love for the exiating crder.

The alm of edaaéii@n@ it is apparent, was not for the
benefit of the people but for the ephsncement of the govarﬁw
ments The grinciplaaaaﬁ:whiﬁh it was bulli were Orthodoxy,
Autoeracy, snd Katiaﬁality.44 The constant aim was to build
dems thet would retard the flow of new ideas. In every early
school the following catechism was taught: '

‘Qi Ehat doss rsligicn teach us g8 our duty to the
Taar? R '

L. Vorship, fidelity, payment of imxes, service, love
and prayer: the whole beingégamgrisad in the
words worship and fidelity.™

Under the reasctionary Tsars development of educatien
was slow. ‘The church opposed popular enlightenment which
-was effective becsuse the sdministration was divided between
42 , N

Thomas G. Masaryk, The Spirit of Russis, p+ 1ll.

43%115Qn, Ope Clbes o Be 44$imm@ns, SpPe Citey Do 7Bs

45@ila¢n, ops Cibsy ve G
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the minlstry of education and the Holy Synod. Another
hindresnce was in the public schools, which had to be con~
ducted in the Russlan lahguaga and many minority races 4id
not use Russien.%€

Rurel conditions and poverty reterded progress among
the ?aaaanta, They represented the overwhelming majority of
all the people iIn this agricultursl country, carried & heavy
burden of taxes to the siste, and musit pay money and lsbor
to private owners of land: as & result‘many beeag@ serfs, or
unfree lsborers. They were not sleves, but they were not
free, belng %atitached to the soil® and to the individusl
landlord, whom the state thus set up in order to use thelr
services in the government and army;&?

& fuller metivity hed begun at the unlversities ﬁuring
the liberal epoch of Alexender I, with the lssues of the
Studies! Ordinanes of 1804. In 1835, ﬁv&rav; Hinister of
Education, reorganized the universities in conformity with
‘his general program, msking the study of theology and gocle~
siasticel hiatory obligatory in the currieulum at each uni~
versity.

About a decade leter the objects of universltles, which
held & lower scholastic rating than the so-called higher

scheools, were snnounced to be #the education of loysl sons

485 sephen Duggen, A Student's Textbook in the History
of Educetlon, p. 461.

Q?Pares, ope citey P Be



for the Ortheodox Gﬁﬁ:ﬁﬁf;ﬁf loyal subjects for the Tesar; and
of good snd useful ¢i§i§§§£~far the fatherland." Enrollment
wes restrieted to 300s Because of alarm inspired by the

revolution of 1848, gérféiﬁ disciplines and many revoluticnary

saﬁ}éata, notably the %udy of Europesn constitutional law;

wers benished as &elat_r{ausa Philosophy was. raﬁuceﬁ to

courges upon logle anﬁ ‘psychology which had In fuﬁupa to be

dalivareﬁ by thaalagi&n

_fthe reeson for the change being
“tﬁa ‘blemeworthy éavaiagmeﬁt of this sclence by'aarman grm«

fessora.® The hiatﬂrian &ranavaxi was nobt allawaﬁ te lecture

ij asa reactionary measures r&m&iﬁa& in
effect until the timﬁ f,ﬁlexan&ar 1z (1353*1331;, e |

en the reformation.

‘Reform of the highﬁr gahea&s (l@é?} was affecﬁ@& in
aonfmrmity with the rastri&tiema imposed on the univaraitias;
The sbudy of elassical languagaa was diaganﬁiﬁuad l&&t youth
ahaulépbe corrupted %y th& reading of Greek nuﬁherﬁ wha had
written in rspabliasa Thia restriction was af short duratlon,
however, because in 1%54*@&&3&13&1 studles were partially re~
introduced, the ldea ﬁeing that Greek snd Latin fathara of
the church would inagiye refractory youths with due veneratlon
for the offlcial pragramggg

After the aerfs werve emancipsted in 1861, the Tsar end
his ministers twlce gaﬁgiaﬁrﬁd the problem of universal
elementary educatiangrﬁﬁﬁ it was only when the Zemstvoes be-
gan to fanﬁtisa, that there was eny real effort to pram@ta

r.x:)

Maaaryk, m;.eit., pp, 111-112. b xbza.g pe 1124
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sducation in Russia. The Zemstvos were the electoral as-
semblles of the thirty-four provinces. They tried %o es~
tabllsh schools for all children but the government was op-
posed to the idea of public educatlon and favored the old
religious schools wherein the puplls were teught “worshilp

and fldelity" to the stste. ‘anevar, they managed to ea~
tablish a number of schools. In an sffert to abollsh or at
least keep thelr pumber to & minimum, the goverument proclalm=-
ed their schools expenslve, unpatriotic, and non-religlous.
Finally, they were forbldden to increase thelr taxes. When
all efforts to suppress them falled, the government revived
the parlsh schools, whers the teaahgrﬁ were "poor, pro=-
fesalonally, economically, and sociaslly." They and the text-
books were consldered "safe" from the standpoint of prevent-
ing the people fram lesrning to ﬁhink.sg _

It was not until 1864 that the first primary school law
was passed, by which a state systen of schools was set up,
open to all children without dlastinction, but also without
compulsion. The aystem was governed by & central ministry
of public instruction under whlch the huge country was di-
vided intc fiftsen administrative diﬁtri&ta.ﬁl

ILate in the ninsteenth century, schools were astablished
in scattered aveas as & result of the growlng industrial~-
ization. In 1876 the Unlted States was greatbly influenced by

8 Bussian exhibit of msmusl work st the Centennisl Exposition

- ' 51 ,
59%11%&&,A2§y cite, ps 10 Kane, op. glte., p» 512,
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at Philadelphin. Under the statute of 1888, four groups of
52
voeational achools wers eatabliahada ,
An Americen Journal aammgnta‘

The government has made specisl efforts to pronote
the teaching of agriculture, a most important mabter,
since ninety per cent of the population are sengeged in

- t1lling the soll.

The government has also established & number of
comnerclal and technical schoola for boys which are
tlosely coordlnated to the primery schools, correspond-
ing in thisg raayect ta the French acole primerie
superieur e , -

- The goverrment géﬁivery astive in its pregram‘ﬁf row
striction of a&nea@iéﬁfﬁﬁtil the 1805 revalutiaa‘: The Uni-
versities mhiah had been esteblished were made eampletaly
subordinate, even in azaﬂamie effalrs, to the public suthori-
ties. The Gymnasie ﬁ@iuh:hﬁd been established wore demoted
into "Real Schools" with a narrow and technicel curriculum
which no longer yﬂrmitteé the graduastes to enter the Unle-
versity. Delyenof, the Hinister of Bdueabion, seid that the
children of coachmen, servante, cooks, laanﬁr%aaaa, end ¥such
like people” should nétlhe enconraged to "rise above the
aphere to which they were born,® The primary schools esg~-
tablished by the Zemstvos were agaln put uwnder the clergy.
Bgteblishment of new Zemstve scheools was prohlbited except

with the consent of gha himho§154

5¢%&ggan, ope clte, ppe 461~468.

%gaeatian, Movements in Kussis, {(November, 1901},
186-188 .

5‘%ilaaa, ops eite, pe 104
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A resume of Eduecabtion as 1t exlisted prior to the Revoe
lution of 1905 Pavaais the followlng conclse, but pertinent,
data

B Little progreass had been made in Russla as regards
education; distrust of the natural sciences, even in
thelr technleal applicatlion, snd of wesbtern ldems of
free goveroment; deslire to make universiiy educailm,
and even secondary education a privilege of the wealthier
clesses; neglect of primary education, coupled with sup~
pression by the ¥inistry of Public Instruction of all
inltiative, private and public, 1In the matter of dis-
seminating sducation smong the 1lliterais classes -
these were the distinctive feabtures of the @d&cabiong%
polley of the last twenty years of the 19th century.w?
Apart from the schools under the Minlatry of War, most
primery schools were either under the Minlstry of Fublie
Instruction or of the Holy Synocd. For the last twenty years
of the 19th century the policy was to hand over btudget al~
lowences {or primery instructlon to the Holy Synod; which
opened perish schools under the local priest. Under the
Synod these were dlvided into parish snd reading schools of
an inferior grade. o certificate was regquired by the
beachers, the permission of the Blshop belng sufflclent.
The villege Priest, being too mmch occupled with parochial
duties, could give only casusl or perfunctory attention to
the schools. The numerous pupils elther existed on paper
only, or were handed over to half-educated canoms, descons,
or hired teachers.
The primsry system did have one good feature. Fractical

subjects were btaught. Meny schools had gerdena or flelds;

SPurussia,” Enoyclopedia Britennica, Vol. 23-24,
thirteenth editions ‘ ‘ ‘
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ha&~k@6§iﬂgﬁ and allk%é?@fcultura were taught; instruction
was given 1ln many trades énﬁ manusl training which originated
in Finlend. Girls wéra~taught handwork. Almost fifty per
cent of the teachers wera ‘women, In 1885 there was one school
for every 2,665 inhab tanﬁs end one pupil fqr every forty-
eight,inhabitants; In 1898 the figures were 1,643 and thirty-
one inhabitantﬁ respect veiy.sﬁ

%hile education anﬂer the Tsars reached too faw people,
at ﬁha begimning of the Wentiesh century the gualitative
level of instruetion anaAtraining for the few who received a
full education was higﬁ;f Some Russlan Eniversitiesjﬁafera
the first World Wer were among the bemb.d? |

In 1904 there ﬁéﬁé‘ngly nine ﬁnivarsitiea‘for highar‘
sducation (Yurlev or Dorpat, Kagzan, Kharkov, Kiev,.ﬁgagaw;
Odessa, St. Petersburg, Warsaw, and Tomsk), with 19,400
students; six medlcal scudemies {one for women); aix tﬁasw
loglieal and six mllitery academies; five philelogicel and
three Rastern lenguage institutes; three lew schools; four
vetarinary_ingkihutas; four agricultural colleges; two mining
and four engineering instltutes; two univarsitiea for women
{930 students st St. Petersburg); three sechnical pedagogie
schoolsa; ten teaﬂniaal Iinstitutes; one forestry and one topo-

graphical Bchﬂﬂlcsg

Sﬁxbgg', Vol. XXIII, thlrbeenth edltlon.

s?ﬁimm@nﬂ,’;g. giles Do 328

58”&%531&, Encyelopedla Hritannies, Vol. AXIIT, thirbteenth
edlitlon. . , ‘ ,
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&n arresting articls, which reviewed education during

1804, wae found in Russkive Vy compiled by the editor,

he contended the paramount need in Russia was for an improved
educatlional system, requiring:

» « » 8 broad growth end development of nationsl
sducation not in keeping with police wardship, with the
absence of academlc freedom, with cbatacles in the way
of educators, nor with a censorship which, in high-
handed Teshlon, puts prohibitions and limitatlions on
the press. A civlilized and enlightened government under-
stends the necessity for the freedom of the printed and
spoken word, & freedom of meetings and unicns which
should be 1&miﬁg@ only by law, the open courts, and
public opinien.59 -

He charged that the Japanese were at that time winning
the Russo~Japsnese War because of superior education.

Prevalling conditions were as retarded as when Alexander
1I ebolished serfdom, he had tried also o give greater
political freedom ﬂhraagh local governments in which popular
electlon, trial by jariea, freedom of the press, asnd schools
were lnatituted for the village peoples This 41d not work
out well then beceunse the people had no democratic traditions
and the Tsar's agents Interfered over maeh.%¢ However,
about two decades later the villege population of Buropesn
Ruasia numbered 86,690,606 persons of all ages; of these
11,431,000 meles and 3,923,000 females were llterate.
Hoblinson citesi

Thus the proportion of literates remained less

59

Heed iﬁ$§§h‘

sla,

L

ﬁgﬁatﬁa,,gga eibey Do 3954
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then me*fitth; the channel of written comsmmnication
was not very wlde, but it wes widenlng and through
this channel the flow of idesas moved almost exelaaigiw
1y in one direction =« from the city to the village.

48 8 preparation f mé the service of the State, which
Peter the Great had &ﬁtéﬁ;}itm to enforce, boys of noble

familles were mqaireﬁ ’tﬁ have & certain minimum of educe~-

tim. ¥hen the aez*vic& mqnir&mm had been sbolished the
al&s were atill requiraﬁ m provide for their aam a minie
mum of instruaction. ;_,ﬂ,‘i;az;ss edueation helped to open channels
thrmgh whieh new inf}.uamas from ahrm mlight £Lmr. and the
cm;mllmg foree aanﬁmmﬁ for two esnturlies. Thig "‘%hwght

emphasized in the f‘éll@ing account from R@bimam-

Alexender ﬁersen said of his father, who lived

‘from the 18th century well into the 19th; "At the
time of his educablon, Buropean aivilim@;icm wBa 50

" new in Bussla that a nan of culture necesmarily became
leas & Busslan. To the end of his 1ife he {Hergen's
father) wrote French with mors esse and correctness
than Russian; and he literslly never reed & Russisn

. bock, not even the Blble « 3+ « « When my father heard
that the Bmperor Alsxander was reading Keranzin's
‘History of the HEusslan Empire, he tried it hisselfl bub
-goon laid 1% sside: ¥Nothing but old &zmma rames b
‘Who can tske an intareat in that'i"6R

The understaffed ami poorly trained faculiles preaented

a problem. In 1902 a‘t}; least forsy-one per eent of the parish
school teachers were bﬁim twenty~one and twﬁan%:y&fiw; and
out of 38,774 lay *éasaaﬁgr*s}' in the fifty provinees of Buropean

' 63

Russia in 1805, 16,982 haﬂ no teaching wrmi‘.;aam of any kind.

6lRobinson, op. clbes Po 127 521p1d., p. 52.

8370hn S. Curtis, Church gnd State in Russis, p» 184.
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There were "second clags gchools,® which received children
who had finlshed the course of the elementary schools and gave
them threse years of additional work in religious subjects; and
in geography, mathematlcs, netural sclence, and dldactics.
This gquelified them to 'lvaet: ome teachers in the church's “schools
of literecy." Also, there were teachera! schools wh@ra, in
geparaie msmmmm 3 m&n gnd women were givan t.ramim guf«
ficient to qualify them far licenses as elementary teachers.
Erﬁmfﬁhafs@eand»elas$'seh§6is and from the teschers’ aéhaels
came most of the new %;aaah&ra for the parish aehaala of the
oharch 4 | |

A1l publis aahwia ‘were required by law %o glve thelr
puplils the proper nﬂmhar of lessone per week in “the law of
Gods" This spplied La ‘both alementary and a&acméﬁry aehaala.
Inculeation of loyalty to the Taer went b&a§ in nand with ine
structions eanaerning beliefs end the ceremonies of the Orthodox
Churche Part of a Cstechism prepared for school use in 1895
by the School 8ﬁmmitkéé'af the Synod remds as followss

G+ Why should we ‘sepecially respect the Tsera above

sll others?
| ¥ Beeauggéhgnigngzg g?tggg.g% the whole pesople and

For the nanwarﬁhoﬁax,chiléran the teschlng of their @wa
religion was p&rmibted, in the Russzlan lenguege, but only for
those puplls whe”requésﬁea it. This did not extend to rurai
schoolss For the &augh%@fs of the parish clergzy the church

‘Ibid., pe 188. %51b1d., p. 186.
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maintained a speclal type of dlocesan school, usuelly with a
six yesr course, where no tuitlon fees were paid. The purpose
of these schools was to educate the girls -«

« » » in the rules of propriety and rightepusneas,
in the teschings of the Holy Chmreh, in order that they
m&frbg‘ gad~winﬁg'?pragnelesiaatiza, goed mothers, and
skillfull housewives.

 The Russian dioceses maintained special schools for the

sons of the clergy. After obtelning an elementary education,
they entered the four year religious schools, snd then for the
most part went on to the religlous seminaries. By iaw}aa&y
ten per cent of the student body might conme fram‘aaalaa;astigal
circles. The semiﬂariea'ﬁara filled largely with the sons of
the parish elergy. |

Though priestts sons enjoyed certain advanaag&s,‘thsrg
was much disaension 3&3&@.%&@&@ This was largely‘éttwibut&é"
to the scanty dlet provided by their stipend of 105 rubles. i
Dean Iurashkevich, rector of & seminary said that trouble
would flare up, aaeaa&én&d.by g cockroseh which hed fallen
into the bersch, or & monse's tall in the soups The #eal
cause, according to him, was "angry dissatisfectlon with the
scantiness of the aﬁaﬁekmaintanange.“gw |

Another source of dlssatiafaction with seminary life was
the disciplinary system. Articles in noted church pericdicals
deeclared that proctors snd instructers had given up eny
thought of developing chirlstlen attitudes in thelr cherges.

861p1d., p. 188+ 671p1d., pe 189.
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They endeavored to keep them in order by harshness. These
articles stateds Yihe favorite names which they called the
students are fool, jackass, good=for-nothing imbecile «+ « »
in the seminary there prevalls a reign of terror." BStudents
eould be punlshed by deprivatien of meals end imprisonment in
seminery jailﬁwﬁﬁ | S _ o

It appears likely that the bssic ceuse for dlssatlsfection
was the fact that fe@vbf ﬁhe priest's sons wanted the life |
of their fathers. Those who could afford to do so sent their
sons ‘ta the secular 'ééhﬁﬁla rather than to the seminaries;
those who did go to ﬁh& #ag&nariea aid so ochlefly because
they had ﬁﬂléthﬁt chance for an education.

Eerly in 1905, in the Visdimir Diccesan News, an author
complained: ‘   - |

From students éiaaatiafiad‘ﬁith.thair pﬁaiﬁian some
bed priests, » « « who sullenly ebused the school wnilch

murtured them, and in thelir eyes, enslaved them, and
who with ya%%glegis&l engerness try Lo obbtain any clvil

ewployment »

Grest educational changes wers instituted by the Duma,
the elective state councll, or national aaaembly,‘after'thﬁ
Revolution of 1906.79 New efforts were made st that time to
estab}i&h public primery schools. 7The Zemstvos planned a
vast network of four-year schools within a two mlle radius
of even the most remote village. Research into agriculiure

was also fostered by these leglslative bodles of the provinees

ﬁsibid,‘ ’ﬁganrtig,,ggf glta, @.‘1831

?Gﬁaggan,‘ggy clbey, Pe 461,
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and eighxy‘agrieultnrﬁinﬁﬁatisna with modsl ferms were es~
teblished. The ?aariﬁ%géaﬁﬁrnmaﬁt,‘h@waver, again restricted
the eatablishment of thaaa schoola by farbidﬁing adaquata
taxation for their anppart,vl

and leaving pareahiazraahaals
in ayeratwm ; | B ) |
 Answering a charge ﬁf;inﬁffieisnay and 1nadeqnéﬁ?‘af

éaplﬁrad his inabili y tﬂ anaw@r a palitical raﬁumﬁ af adu~-
a&tian in Ruaaia¢ é ‘ttin& some of the ﬁefeata, axiating
in lﬁﬁﬁ, the sditor ;antiﬁuea to emphaaiza thas tha Frinee

was 1gnﬂranﬁ of the true condition of educatlion in Ruasia,
&ﬁd.h& pointed outs f?ﬁ;‘"

The Ei&m&ntary ‘Schools aret (1} those asﬁabliah@ﬁ
by the minister of educationi (2] those established and
meintained by the Zemsitvos; . 25} those which are attach-
- 8d to the sccleslastical pariahea. The schools of this
“last class elither 414 not exist at all in Zropotkin’s
time, or, If they existed, they wers cumpletely neglsci-
ed; whereas under the reign of Alexander I1I, they were

,,plaaad on & new footing and grew rapldly « » « « the
schools of this ﬁhirﬁ class are the moatb sarvieaable
to Russlisa.’ o :

The procurastor peinteﬁ out thet in apﬁraaly iﬁhabitaﬁ
reglons educatlion s ef necessity, be keyt on 8 aimgla

and inexpensive haais, inareasing in volume snd expense as
the number of p&eylﬁ anﬁ wealth of the ¢ammmnity permitt&ﬁ;

"lyilaon, op. cites Do 1ls

T2gorth Americen Review, Russis snd Popular Education,
Pobiedonosteil, Dpe o4
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His spirited and sharp retorts to Prince Eropotkin,
whom he ealls an anarchist, were concluded on a pollitical
note by a disagreement of the atatement that "Russla has oub~
grown the autocratic form of gavarnmﬁntg“?g

He avers that Europe has outgrown the republic form of
government and particularly in thelr school ayﬁtama.?4

Belated efforts et sducabicnal reconstruction in Tsarist
Russia came too late to do muche. In 1514 Russian educatlion
was still bullt oo a religlous foundation. The school was
supperted by members of the government #n& the upper azaaaes .
not being attended by the masses. The old school was largely
scadenic snd formel, particularly In the qypar'lev&la» A
scheme drafted in 1912 to make elementary education compulsory
and universal in rifteen years came to meught. School at=
tendance was small; the masses were illiterate. Indeed, when
the Commmists selzed the reinas of govermment, something like
seventy Lo seventy-{ive per cenit of the populace were in this
@Gﬁéiﬂi@&ﬁvﬁ ;

4t the begluning of the Communlatlc ragime,'ﬁrayﬁkayn,
the wife of Lenin, who was & school teacher end a writer
described Hussiasn educebtion thus;

The public school was under the sirict surveillence
of the priest, the tighbt-fisted rich pessanit, and the
policeman. The teacher was always under suspiclon.

Prayers and religlous instruetion filled most of the
school~time. Icons were the principsl equlpment. Al

%Xbid vy Da 554 ?&Ibi& *
78

‘Heyer, ope cite, pe 365,
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the textbooks were parmﬂaﬁad with a splrit of bigotry.

Histories were written in servils loyalty to the au-

thorities« Dlscussion of the realitles of life was

taboo. Hature-study wes viewed with susplolion.

Half the populstion of ths Busslen Hmpire consisted
of non-Rusalen nationallties who often had no Imowledge
of Russlen at alls The Taar's government assumed the
task of 'Rusaifying' these netionalitles. Meny of the
Orisntel nationalities were without & soript of thelr
own. There was no litersture nor were periodicals
printed in the langusge of the natlonal minorities. gc
gshool was caaduataé in any language exgepﬁ ﬁn&siaa*

' These wers harﬁ §gr&g, snd draw & sad giatura of the
backwardness of Raﬁsiéfat{a time when Western civilization
had reached & high d&gfﬁ@ of culture. Universal education
had been daliberately rastrieted because of the fears of ﬁh&
Tasrs of an eéuaateﬁ-sitizenry‘ For example, whaﬂ'faatbali
was introduced into Ruﬁaia, garly in the 20th century, the
men who w&a reﬁysﬂszble wes 1m9riaeﬁed for geveral monthe
because Russisn @ffi@iaia were convinced that the only objesct
of the game was to beaah young men how to throw bamhs more
aacu?aﬁsly‘?v ,  '

Yet, there was much to be admired in the educatlon of
Tsarist Russia. Under the guidance of forelgn tutors and
governesses, Russian students came to sxcel as lingulsts and
in distinetive menners. Ths gymmesia, lycees, and uni~
versities were well equilpped end well manned. Russian

acholars hed won raeégnitiaa in almost every field of pro-

fwaaieﬁal work and Investigatlon by the time of the revolution.

7€yew Erm, London, Jenuary, 1928, Quoted in Wilson,
2D Gértac'v Ds il.

77 3ohn Dewsy, Sovie: Ruassis, p« 63.
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However, it was an education designed for the few, possible

only wlth selected groups.

Bumeary

Homadlc tribes, influenced by Orthodoxy, bullt the first
educational Institutions 1n Rusala, Under the Tsars a slow
but steady spread of 1e&rning h&é been noted. Peter the
Great promoted natlionallstic interests; Catherine the Great
ralsed the standard of living, and fostered educationel oppor-
tunities for girls. Alexander 1 opened the unlversitlies %o
the uwnderprivileged and eat&biiah&ﬁ primary schoals; Nicholas
made many progres&ivavehangas, particulerly in the universities
and higher schools. The first primary school law (1864} set
up a state system of schools without dlstinetion or com~
pulsion of students; created a central minlatry with fifteen
districts; spread educatlon ﬂareugh industrialization; es~
tablished four vacatieﬁal schools and restricted educatlon
in the Universitiles. 8iznificant changes came after the
Revolution of 19085, when the Dume revived the Zemstvos neb-
work and placed education on a2 slmple and inexpensive basls.

In the ensuing chapter, a study will be made of the new
system of HRussisn schools as instituted under the first

period of Communism, 1817 to 1927.



I1
EDUCATION IN RUSSIA FROM 1917 UNTIL 1927

One of the great revolutions In history oceurred in
Russia in 1917 The Bolsheviks gaiﬁa& control of the govern~
ment, and an entlrely new set of idesls and pr&etieas uﬁa
substituted for the autocratic rule of the Tsars. In this
new governument, €ha-y&@§le were to be rulers aﬁ&‘éll classes
of soclety were to be asbolished. Private property wes to be
taken by the stete, end administered for the benefit of =ll
people, Under the Bbiahevik\ﬁoatrina, Russia waa to becamne
a Utopla wherein peopls worked, not for private galn, bus
for the ultimate welfare of all. The forms of socclety were
changed, and radieal changes took place In educetional theory
and practice. Before these changes are considered, some at~
tention should be glven %o the fundamental principles under-
lying the new theory of government and of educsation.

Counts, an American tescher and educational writer, has
made a close study of the new form of government with speelal
reference to its system of &duc&tiaa,l llsting five con=
trolling 1deas dﬁmin&ting the Russian philosophy of govern-
ment and educatliont dlalectlal materlalism, collectivism,

1&@@@3@ S caunta,,ﬁgg,égﬁ&@a‘ﬁ‘ leng
pPps 13-3l. | |
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equallty of n&tiemalitigé,{@qualiﬁy of the sexes, snd ine
dustrialiam. A brief review of the meaning of these will
helgjin underatauﬁing'ﬁnah thst has happened. '?‘ |
. Pielectlsl mata#igiiém simply means that £h§ b&liév&r
in this phileoscphy ﬁhiﬁk&”%has there is no untaiﬁénﬂganay
as creator of the wari&;fﬁa& that the universe of nature is
aelfﬁaufficienb.? lnféihér words, sclence can axpiain the
univerass, It 1s a gracﬁiaalkrealicy, and there ls some natu=-
ral explanation for all things. Abstract ideas snd super=
natural baiiefs are ﬁiséar&ad» Human behavior in the mass
is not caused by inh&ritéﬁﬁa but iz determined "by econcmie
forces and the mﬂthoaéi%herebg men galn their 1ivelihagag“
Gagitaiiém‘divides sadietyfinta classes wherein the welfare
of a few, not all, predeminates. If the peepia:awnad and
controlled the forces of economy and a&miniatﬁrad.thﬁm Tor
the benefit of all the people, there would be no classes.
Collectivism means that the institution éf_private
property, land and teéla; of production, will be ebolished.
It also means that -,'.::_ | |
« s « DO 1ﬁﬁi§1éual will be able to aeéuira‘graat
wealth, that the motive of personal gain will cease to
drive the wheels of the economic order, that the sense-
less competition in the conspicuous consumption of
goods will come to &n end, and that land, rallrosds,
factories, millzs, shops, houses and natursl resources

will be owned co;%@etivaly and adwminiatered in the
interests of ell. ‘

g&herwa@d Bddy, Russis Today, Ppe 185~185.

3Geunts,‘gg. Cllsy Do 25,



One of the implicetions of collectivism in a atudy of
Bussien educatimm ia'ﬁhérvazua that it pleaces upon lsbor.
BIn &8 soclety that hss sbolished private property labor 1is
the only soclally respected means of 1ivelihood.*® Edu=
cation, therefore, might be expscted to stress practicel
ways of learning to wcrk; \ .

The third great éaﬁtralling i&ea dominating Commmism
is its exgr&a&ad ba1iaf in the equality of natlonalitlee.
People are 2ll equal, at leest theoretically. Such a con-
cept, alse, could be expected to have a wide influence iﬁ
aducatiencs - , | ‘

The fourth prineiple, equallity of the sexea, states.
that women along with the working classea and the culturally
retarded races, has been the victim of severe exploitation.
The Commumists argue that there is no justilleatlon for
limiting a woman's amwk to the home, aﬁd they belleve in a
soclal order wherein & women "is glven the same freedom of
choles in regard to her soclal destiny that man has commonly
enjoyed in the p&utgﬂs»_ﬁuch a philosophy will naturally ceuss
fundamental chonges in the home and in the family and con=-
aaﬁuantly on sducation.

The fifth and lsst principle set ocut by Counts as govern=~

ing the new Russian géverﬁm@nt 1a that of industrializsation.

41p1d., p. 26.

5%1111&m'Eenry‘Chaﬁbérlin, Husala's Iron Age, ps 270.
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The originators of the Commnlstlc philosophy belleved that
only in & highly industrialized scclety could she.yrineiylﬁs
‘of Commnism be realized. Another reason for stress on in=-
dustrializaetion was the belliefl in sclence.

They {the Communlsts) look upon sclence as the

saviour of mankind and would apply the methods of
aclience to the cure of every human 1ll. Particularly

- would they erect the economic atructure on the foun-
- dations of technology. In the light of objsctlive ex-~
poriment and tested knowledge they would organirze all
of the processes of production and distribution. The
ralsing of crops, the breeding of animals, the extract-
fon of minerals, the exploitation of forests, the ubll-
igation of natursl forees, the fabriecation of commodities,
and the sxchange of goods and_services would proceed
from the findings of sclence.’

Radicsal e&ueatiaﬂ&l'ahanges could be sxpected from pecople
who had control of a government founded on these principles.
(ne of the early acts of the Bolshevik government waa the es-
téblishmsnt of an e&ncation&l system and & program thail was
fundamentally new to previous educational practices 1ln many

ways. ‘The Peoples' Commissariat of Education drew up a pro-

gram in 1918 which made it free, obligatory, and universsl.
Pre~achool training for children from three to seven years;
elementary, from eight'ﬁo twelve years; and sscondary, from
thirteen to sixteen yenrs were aatabiigha&, Evaty Fuesian
citizen, also, according to government pronouncement, was
entitled to a higher education. The ilmmediate results are
deseribed by Wilson as follows:

« » « the years 1917 to 1919 saw a riof of
activities. The numbsrs of schools, beschers and

?ibiﬁ g e 31
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echildren were doubled. The whole vast berritory of

Russia way dobied with educatlional clubs, reading

homes, lecture halls. YUniversitles® traveled by

traiu, by boat, by aeroplane Lo the remotest parts

of the counbrye. ‘

One of the fundamental ldeas lor Communism came Lrom
America. In 1904 Alexander Zelenko, who had lived at Hull
House In Chleago, brought the idea of the setilement home %o
Russia as 2 means of soclal reform. He was Jolned iln this
endeavor oy Loulse Séhle@er, & kindergarten te&chev, end
Stanlslaus Shetsky. Working bogether, these three establishe
ed and maintéined g kindergerten in the suburdb Shelicovo in
the summer of 1805 for fifteen children of poor workers. In
one year the settlement had five bundred members.

The following yéar an exp@rimentﬁl_ﬁchool with the ob~
jeativé of soclal educetion of the communlty was establlshed
as & pert of this setilement. It was successful enough to
warrent the constent surveillaence of the police, but was
finally closed by order of the Tsar. Zelenko and Shatsky
were errested and accused of Yirying to plent soclallsm in
the minds of 1lttle children."® The settlement was later
siven permission to work with children, but with none over
fifteen years old. In 1911 one of the wealthy liorosoifs ea~
tablished e cemp for the children on one of his estates with
the motto "chilldren are the creators of the future*“lg

Both the Moscow snd the country settlement made con~

sldersble progresa, bub government support was not obtained

&?&lam, ope 618+, ps 3l.

‘S
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until after the ravaiﬁtian when bthe loscow settlement was
reorganized under the title of First Experlmental Stations.
Under thls there developed = geries of kindergartens well
squipped, with'medical and dental care; an experimental uni-
fied labor aschool for children from eight to seventsen yesrs
old, with which were?affiliated fi1fteen other zchools in the
district; s Pedagogical Technicum in which Zelenko and
Shatsky taught. The éountrg getitlement had a similarly
suecessful expension.

Teachers of both elty and rural schools of the two
settlements were urged by Shetsky to continuously study both
their children snd the children's environment o thet the
curricunle might be kegt sbreast of pupll needs. Through
close study of t&achafs, puplls, end environment, Shatslty
developed a philosovhy, en art, and & sclence of educatlon:
in education these thinge are basie; {a) the study of the
actual anvirﬁnmént of the ehildren in relation to and in
addition to the study of the individual child; (b) intelli-~
gent selection from this environment of something so vitsl
that 1t will ect spontaenecusly as & unlfiying educstionsl
force; (c) release of the creative energy of the children so
thaet they individuslly snd collectively will press forward
to the theoretical and pracilieceal solutions of problams,
acqulring miech worthwhlle knowledge end skill, and lsatly,
{4} & fins ert of guidanée insuring good workmanship all
along the 1ine .21 This wes known as the complex method

11mpig., p. 16.
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of education, which pgrmﬁateé educatlon under the Bolsheviks.

The setilement as described was developed largely after
the revolution, but it had its roots in Tsarist Russia.
These date are inserted in this chapter to show th&t»aama of
the progress begun under the Tsars wes continued, or used as
a basis for the educstlonal changes lmmedlately followlng.

The significant thing sbout Russian educstion at the
time of the Bolshevik Revolution is the leck of it. 4 high
per cent of the people at the time Commnism wes eatablished
was 1lliterate = oﬁe of the fectors that explains the growth
of Communism. The new "ism" which promised a classless
soclety, equal righte end privileges to all wes offered to
people who for the most part could neither read nor write,
who had been free men only a short time, and who posssssed
very little, if any, economlc resources. These clrcumstances
explain much of Communiam's tremendous growth and development
among the peoples of eastern Eurcpe and Asisn, and, at the same
time, reflect the aftermath of the revolution which resulted
in chaotle educational conditiona. The Education Act of 1918
asserted ¥the right of en individual to his own pecullar
develﬂgmﬁnt,ﬂlz

The Utoplen plans of the esrly period of Commnlism wers
not resliged. Too much was to be sccompllished by slow stages
and by paper plans. The blame for fellure was often placed
on the old iﬁh@lleehualbanﬁ official clsses, sometimes with

¥

129&53&%, ope eit., ps 463,
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justification. ¥any professors end teschers were lmprisoned
or shobt; othars fled. Within slx vyears aiter the revolubion,
the government isd repudlated 1ts early policles of religlous
neutrallty in the school, educatlonal decentralization and

the right of the individual W his own peculiar &ev&leym&nt.la
Utoplanism wes being ?é§l§cad by & hard politlcel opportunlame

The Government (in early days of Cosmmnism) established
thousands of homes and state creches to care for one-half
~million infants end other children., The use of old, in-
sgnitary buildings, poor organization, and lack of medlcal
supervision made the mortality rate frightfully high. The
experiment was @ractiéaily abandoned by 1920¢14!

The lmmensity of the undertaking, if the new method had
succeeded in 1lts immediate alma, would have caused meny diffi-
culties, The govermment, however, dld not function smoobhly.
The Bolsheviks in thelr plans for a Utopls evidently [orgot
to teke into considermiion humen nature. They tried to
operate on the ldes that man will do creditable work withoub
the incentive of personal gain. On paper th@~id@a that
people would work in factories and take thelr pay in goods
snd in farm products and thet the farmer would ralse food
and exchenge it for goods locked good. In practice, howsver,

it was sometihing else.

134rnela Horowitz and Louls 3tark, “Classrooms and
Class Struggles,” The Bducatlonel Forum, III (Jamuary, 1939),
16’7‘*168 -

l43ugg&n,{gg, cit., ?. 466,
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Phe workers in hhe7féatcries recelived the same pay
regardless of the valamﬁ ﬁr thelr work; conseguently they
loafed on the Job, viaitaﬁ smong themselves, amd.grodue&ﬁ 8
1imited snd inferior pWﬂauet.lﬁ The fermers, on the other
ﬁaﬂﬂ, were not satlsf iad ﬁe work end produce. food Whan they
recelved no pay @th&r;@man;the few goods maﬁeain”thﬁ factorlies.
They reduced their éééﬁé”ﬁc~th& gubsistence levélavifhe con-
seguences were almast Gh&ﬂt&ﬁ end the *@vernmﬁnt aimast col~
lapsed. There was no tims nor money for the grendlose eduw
cation plans. wllsan stataat

: « » « the revolutlonary successes were almost im~
mediately succeeded by the terrible years of civil war;
of inveslons from the north, the south, the east and
the west; of fanmine; of fuel fallure, of poverty.

Schoolhouses becsme barrscks, teachers, soldlers.

There was nelther the time nor the means properly to

squip the szchools that remelned, mach less to bulld

newer and better ones, In ﬁumbirs sufficlent for the
_vest ermy of Russian children.i® :
V/ff The Bduestion Act of 1918 provided for two grades of
schools. Those of the first grade had a filve year course.
ending at thirteen; the school of the second grade, a four
vear course ending et seventeen. DBoth were to be free snd
coeducationel with compulsory atbendance, & provision which
could not be enforced. The internal management was to be
earried out by & school collectlive ol teachers, puplls, and
janitors. .The curriculum end the reletlons of the scheol to

its loeal surroundings were to be controlled by a Councll

lﬁﬁousa Document, No. 754, cammnniam.gg,ﬁctian, s Re

lﬁwzlson, Ops £lts, De Sle
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on‘whiah.rapreaantatiﬁés“af a looal educatlon bosrd of workers,
and pupils sat with the sﬁﬁnhers. Each schmsiwas ta‘b@;
practically autanﬁmaﬁéﬁwhile the stete had only géneral super-
vision. ﬁ@centralizaiiﬁh was not reallzed because the Communist
perty socn came Lo aomiﬁata the school councils.t?

When the Revclutianlaf 1917 overthrew the‘Tsaf-&nﬁ the
whole structure of tﬁé?imyerial goverpment, the Ruésian
people hed 1ittleuapif§t §f unity and ﬁa‘exper;snse %ith the
broad problems of selffggéarnmenﬁa With these héniicapﬁ, the
Bolshevist leaders léuhﬁﬁed an experlment iﬁ}mass‘rula such
as had never been attempted beforss The Soviet gavaﬁhmanb
undertook an &mhitiaﬁévgign desipned to turn thls huge, baekv
ward, sgricultural eaﬁﬁé?ﬁ~imta an industrisl nation of the
most advanced type. The educaticnal and social projects
fastereﬁ.were aaring;”e?ﬁﬁ'fcr times of revolutions The one
undertaking that stertled the world was the ﬁépa?atimn from
the churehs The break;away from the educatlonal control held
by the Crithodox Ghurch'had not come suddenly, nor from
extraneous roots, but from within. Curtls traces it in the
followling: .

In Church Kews & writer stated that “disorders end
unrest in . « - our religious educatianal Ilnstltutlions
began to eppear quite early, even in the mlddie 1890 .
%The seminary riots begen, not with last year, but long
before the beginning of the liberative movement {the
Revelution of 1905); the history of the seminaries for
the leat ten years has been full of them, and they arose

even earlier; et the present time they have merely
taken on & mess character, snd openly display the

1vﬁuggan, Ops_Cibey Pe 465
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disleocation of the samin&ry which has been In prepa-

ration for decades."18

Tthe four raligioaa-aca&emias of B%. Petersburg, Hoscow,
Xiev, and Kazan, did not have the trouble of thﬁiaaminariea;
The academy atadeQEs-ﬁefé*ths selected ones from the semi-
naries; good marks for eanﬁﬁct as well as in studié$ @ﬁée;re~
quired for admlsslon ta ﬁhe higher 1ﬁst1tutians‘ ﬁareaver;
the aecademy students were on the roasd to suacaaa, they hed
ahead of them a 9r@miainﬁ future in the rieldfaf teaching or
in other well-pald posts, while the seminaries trained only
for priesthood. The church was loaing power because of un-
rest within 1t and confusion beyond its canfinas;\gﬁﬁ the
educational efforts of ﬁhe‘pariah schools were being vigor-
ocugly challenged by the secular schools of the Zemstvos and
the tﬂwnanlg ,

When victory had been secured on the milltary snd politi-
cal ®fronts,”™ the government opened up a third front in 1921.
On this new front, education, the first definite clesvage
came with the alresdy weakened Orthodoxy. Harper tells us
that from the very fi?aﬁ‘manths’af the Revolution the ﬁhﬂreh
was separated pot only from the state but slso from a&uéatisnigg

¥hen the Sovistﬁféﬁsumﬁ&‘gaﬂar one of their first g@ts
was (o proclaim the equéliﬁy of all peoples in the country
the right of each to fulz and free aultural ﬂavelagmant, Ko

lgmrua, ope ol , pe 190 lgxbm., p. 191.

gﬁé&mﬁ&l K. Eﬁrper, Civie Treiping in Soviet Russis,
Pr 44
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nationelity was to dominate another. Xsch bad a right to
its own language, culture, and institutions, Subjeect races -
no longer the minorities ~ were lnvited ss squals lnbto a
“free union of free 930@1&3.“g1‘ The Rusgisn native tongue
peased to be the officlal apeech in nnn—Russian,;reaa.
Every effort was mede by the Soviet govermment to educate
the former subject nati@nalitiea in their own dialects and
to develop their native cultures. This toock & great deal of
time and money, in view of the number of nationalltles end
vernsculars involved. Teachers had to be trained 1n each
native tongue; textbooks had to be written; and over [ifty
new glphabets had to be crested for those peoples who had
never possessed a written langusge. Theaters were developed
using loeal setors and diamlects, end museums showing mlnority
cultures were established. later, universitles and technical
collegea werse opensd, using the diction of the minor nation-
" alities.22

?hé schools for technical education within the Soviet
Unions are of the Following general typea:

1. Professional {technieal and trede) achools,
training workshops and factory workshop schools.

2. Higher technical schools.
3. Workers' faculties (Eebfecs).
4., Universities {advanced technicsl schools}.

5. Research iﬁﬁtitﬁﬁes;

a1§argnaritﬁ Ann Stewart, Land of the Soviets, pe l4.
221pida., ps 154 |
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‘The professional (trade) schools are similar in their
orgenization to the agriéultural and taehniaél high schools
in the United Stataa;“éxéégt that thoae who attend them also
do practlcal work at fgéﬁa?ias or workshops. They give traln-
ing to their stadentaniﬁ ¢iemantar§ and techniesl, or pro~
faaéiﬂnal, adua&t&an{*€§§#t.af the ahildr&n,wﬁa attend once
have been thraugh:théi?iéﬁar” or elementary schoolss Ko one
under fourteen 1s a&ﬁiﬁtéﬁaz$ |

Soviet children ?sﬁﬁlly finlsh the labor #chﬁal at an
age of between fiftaaﬁiaﬁd,asvantean. They are then expect~
ed to choose the tra&é 0r profession they will follow and en~
roll in a school whiéﬁ;éﬁeeializea in this line of ectlvity.

The course of at&ﬁjfin the professional séhcal varies
from three to four yﬁéﬁa; §1ﬁh pars of the student's time
spent in the actusl ﬁﬁﬁk7cf the industry for which he is
preparing. After eem§1g£ing the course students serve ss
agpréntie@é in establi#&mﬁﬁts corresponding with the speciale-
ty‘ﬁhay heve ahosan. ‘§§an'eamp1atian of this term, they sre
conaidersd technicelly t?éinﬁﬁ for the class of wérk’fnr which
th@y hed basn.pr@paring-zé

An innovation in education was in tesching the very young.

Under the old regime, primary schools in cities and vlllage

d1d not provide places for more than half the youngsters of

253,06t Nearing and Jack Hardy, The Economie Ors

zatlon of the Soviet Union, p. 201 ’

Eéﬁﬂaring and ﬁaréy,;ggg elte, po 202,
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school age. It was difficult for the children of workmen
and peasants to obtmin secondsry education, due to exorbitant

fees and formalities of admlssion, especlally for the peaaaﬁ#

youth. Higher educatlonal institutions were sven more in~
accessible to the workmen and peaseants. The old gavammaiig
‘hed nei cheaen to prémete educatlon among the magses, but
the public gradually forced expanslon througﬁ the elective
provincisl and mnnieiﬁgi'amunnils, Zemstvo schools, snd through
the national parliament.

Just befors Werld'w&r I, 2 law was passed under which

cbligabory primary education waa to be introduced within

ten years, secondary schools ineressed, and student bodles
of higher inatitutions were to become more democratic .20 |
5t111, there were meny special institutions for the privi-
leged class of the old nobility. Puplls of secondary and
higher Institutions came meinly from the propertled and
officlal classes, or #he-intalligenaia_

ij’mhe provisional government of the reveolution of ?abruary,
1917, planned to reform Russlan education along democratic
lines but the Ogtober ré#alutiaﬂ brought leaders with other
idess. Thus, the year 1918 saw meny radicel changes. The
whole school system was #a be reorganized into & single uni-
fied labor school in the lower grades of uhich all children
would be provlided for; 2ll artificial barriers between |

grades would be abolished; sll admission requirements except

z&ﬂarper, Spe eit., p. 246.
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those of age were ﬁona?aﬁﬂy with; and workers &nd"peaéanta
could enter the highekg“ga'wall a8 the secondary, educational
1n$t1tutian3‘ Few afffbeéarglana materialized, however, the
number of schools of all typ&a inereassd gr&atly, and the
percentage of ahilﬁxen of workmen and peasants in the schools
alae grew raﬁiﬁly;zﬁ-ggemmnniam.taa, ex§arianced the same
rapid growth, 'aﬁ  ) | |
Lenin, while pgintin ‘out that the schools help build
Communism, stressed thatuﬁneﬁlédge of Commnist 1&eélg meant
the fullest possible éﬂuﬁakiona In a speech to the youth he
saids ‘,
: You would bé‘making a great mlstake if you atiempt=
ed to draw the conclusion that one cen become & communist
without acquiring what human knowledge has sccumulatsed.
It would be & misteke to believe that it 1s sufficlent
to learn communist slogsns. « « « If & communist took
it into his hesd to bomst about hls communism on the
. basis of readymade conclusions obtained without a great
- deal of serious and hard work, without understanding
the faets whlch he must sxemine critically, he would
be a very deplorasble communist. Such superficiality
would be decidedly fatal. If I know that I know little,
I will strive to learn more; but if e man says that he
i3 s communist, and that he need know nothlng thoro&gh-
1y, he will never be anything like = aammuniat.23
.~ The Educatlon bet of 1923 set the trensition from ele~
mentary to secondary educatlicn at twelve instéad of thilrteen
snd divided the secondary school course into two cyeles of
three snd two years respéeﬁlvaly. Co~gducation was unchanged -

the schoola were theoretically kept open to all youth between

*81b14., p. 247, -~ ®Tgutts, op. clbes Do 576,
Eﬁﬁimmana, op. clite, ps 322,
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ages elght and sevenieen. In case of over-crowding, pre-

ferred admission into the "unifled labor school® was to be

extended bto worker's éhildran‘ This often wmeant the ex-

clusion of atudents foéthér elaaaes»zg\ Where there was no

public school, faes #é%é;ﬁgain introduced into seaané&ry
education. “1H_

L :E&uaati@n wes dgﬁlargé s state monopolys '?rivgte schools
and instruction b?'aééééiétian of parents was forbidden, The
former prineiple of n&utraliﬁy in religion wes disavowed.

The new law (1923) prescribed the teaching of athaiﬁm as the
official dogme and the teachins of Commnism. The local
authorlty was by now & party-controlled body. Deéentrali-
zation and locsl adeptation were abandoned. The principal
was no longer bound by declsions of the school council, and
"the responsible dirsction of the educational, financial, and
adminlstrative activity of each school™ was entrusted to him.

According to Dugesn Artlcles 32«35 of the Act of 1923
say?

The work ef.tha school is based on the detalled

theoretical and practleal study of the iabor activiiy

of men end 1ts organizetion. All the work in the

school snd the whole organization of school 1ife zhould

promote the proletarisn class consciousness in the

minds of labor in its strugzle with capitel ss well as

recreation for useful productive activity.«

The Infliction of penelties upon puplls #&ﬁ gbolighed,
and introduction of self-~govermment inteo a1l schools wes

demanded. Tihe All~-Hussian Tescherls Unlon was aboliched

29}3115’;5&1’1, QEI o tt, ;Bn‘ 46?0 3‘}:&31&:
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beceuse the suthoritles distrusted the teachers tralned under
the Tsarist reglme. By 1924 the party was sble to concentrate
on the education of & new generation of teachers. Thils was
to train the trade-teachers, and alzoc within the higher
clesses of the aeeen&aﬁy‘scbcels‘ The course wes to be for

four years, the last ef which was professionsal. Labor wes

’&

A partiai return to the prinﬁipl@a of capihaliam.undar
the New Eeconomic Policy instituted in 1621 saved the Commu~
pistic experiment from utter collapse. fn the perlod be=
tween 1921 and 1927 greatkprdgregs wes nade by the country
as & whole in production of both msnufactured goods and food,
end the financial ccnditién improved likewise. Gradually, 8
state ayshem of schools begsn to teke form, and by the btime
of the beginning of the Plans conslderable progress had been
made. Illiteracy census figures taken from the Izbek people
{the most baekwafﬁ in Russia), showed ome per ceni literate
in 1897, while by 1930 the figure had risen to 19.4 per cent.
In 1915 only 2.8 per eent of the chlldfﬁn of school age were
in schools, whleh rose to £27.6 per cent in 19&3.32, This was
e signlficent 1ncrease considering the many difficultles en~
countered by the new government and the meny changes in
society which 1t had brought about.

The perlod, however, lald the foundation of present day

31 e
Ibid e, P 468 «
32

Alexander Wicksteed, My Russian Neighbors, pp. 144=345.




48

Russian educatlon. %Tﬁ%féf glance et the expressed alms of
the weviet govgrnmant &n& the program that was set up will

ai& in underatanding aubsequent developments under the Flve-

Yéar Plans. The Qpiniens of some of the Bolshevik leadsrs
regarding education ar@ &lso glgnificant.

- Lenin maintain&ﬁwthat the school had polltical function,
not for the bemefit ef ﬁh@ indlvidual, but teo further the
growth of c@mmuniamﬁ B@ E&iﬁt ’

The seheal, apart from 1ife, apert from politioa,
iz & lie, u hypoerisy. Bourgeois soclety indulged in
thla lle, covering up the fact that 1t was using the
school as 2 means of domination, by declaring that

~ the school was politically neutral; end in the service

of allse We must declare openly what it concealed;
nemely the polltlcal function of the schoel. While
the object of our previous atruggle wes to overthrow
the Bourgeolsle, the alm of the new generation is

muach morg cempl&x‘ it is to construct communist

soclety (90 L ’ g
Lunsrcharsky, th&;fifét Commlgar of Educatlon under the
Bolshevlik reglme, ciﬁé& the two chief curreﬁt problema of
gchéal‘e&ugatien% ”?iﬁ“The-davelcpmeﬁt of public sconomy
with reference to soclalist reconstruction in general and
the efficlency of 1ab¢r,in particular; (2) the development
of the population in the spirit of communism. w34
\/’ ' Jones summarized the commnistic plan umi@r three head~
tnze. The puiding eim of the Soviet anlighﬁenm&nt pollcy is
to teach commmistic principles to the chlldren; and materi-
allastle int@rpretatiaﬁs are stressed so that the young may

become full-fledged communists. It 1s further Intended to

saﬁauﬁy,,gg,‘cit,,;p.kaﬁt 541bid,, Te B7»
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convert the adults Into s literate cltlzenry; and to permit
the development and preservetion of nataﬂal anlturaﬁgss |
Wilson states thet without doubt the aim of the new

zovernment was to make thoroughgolng communlists out of the
next generation. The children were to be so trained that
“callectively they may creste a new world, in which ench may
live affectivsly, cooperatively, and,areabively.ﬁs With
thiz end in view, the Commlssarists of Bducation have radi-
c¢cally revised the curricula, methods and orgsnization of the
schoola. Instead of the old "mechanical ladder ereated by
the~boﬂfgaoiaa, of elementary education (for 'the people!),
secondary education {for their employees and allies) and the
higher schools (for themselves}" the Commissarists of Edu~-
cation introduced verious publlec Institutlions, most of which
were new to Rusgia, snd in some inatences to the world:
creches, swmer playgrounds, children’s hearths, kindergartens,
childrents homes, childrents colonles, children's orgeni-
zations, clubs snd many new types of schools.sy

L~ The second déminant aim, as listed by Wilson, was to
tranaform the existing adult population as quickly as
possible into a literate, politlcally intelligent people,
reading and studying widely. To this end the Commissariats
of EGucatlon created such ipatitutlions as sbtations Tfor the

liguidation of illiteracy, workers'! and peasanta! homes,

orsey D. Jones, Under Hussian Canopy, p. 205.
%6w11s0n, op. cib., pe 34. S71bia.
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politieal and culbural clubs and readlng rooms, ltinerant

and permsnent libraries, self-educetion centers, short

courses (usually vocational), rabfacs (workers' faculties),

and other schools for adults, specialized sclentific in-

stituves, commnlst universities, sociallzed museums and

art galleries, theatres, and publications. MNany of these

were entirely new &epartur&a.ss |

P A third alm was to develop and preserve national culture

V;s essentlal to general culturse. The chief means was the es~
tablishment of natlonsl schools in the different provinces
where the native langusge of the people would be useds ?

To increass the efficlency of labor, however, loomed
a8 the most pressing need of the people in the early days
of the Bolshevlk experiment, For this purpose technical and
professional schools, short courses a.nd apprentice schools
for workmen and for pessants, and factory schools were es-
sential.

These were the most outstanding aims of Boviel edu-
cation. The methods recommended were, in gome instances,
radical departures from those comnon in Weatern cliviligaetion.
Some, however, were taken Irom educstional principles as laid

down by American tesechers and writers especially those of

S81p14,

S9yas111 V. Doroshenko, "Development of Written Languages
Among the Peoples of the North," Americen Review, VIII
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John Eew@y.ég For example, the underlying principle of the
new education was "collectlive® or “cooperatlive” - the ability
to give to others and to get from them, must be the gosl,
and not merely the ancquisition of knowledge, snd of individual
alclll,

Wicksteed, who spent some time in Russis, reported that

the peocple were enthusiastic over the new commnistic idea

of education. He wrotes

The enthuslasm for education is certainly unparale
leled in the hilstory of education « « « o+

if and when they have sueceeded in glving every
one ln the Unlon as much education as he or she cen
proflt by, I do not see how they can help becoming the
intellectual leaders of the world, eapeclally if we
Western nations persist in sur folly in confining higher
education to about ten per cent of the population, se-
lected not on lntellectual grounds bubt largely on ithe
grounds of a lack of common honesty in thelr forebsars.
It is tempilng to lst one's mind stray into the future
to a tlme when the intellectual and imeginative Slav
shall have taken over the domination of the world from
en unintellectual and hopelessly pracileal Nordie
TACE o &4

The administretion of educstion wes supposéﬁly'in the
hands of the govermments of the different provinces. In
reallty, bthe details were decided by the Gammuni&t Paxrty, an
inter-republic orgaﬁizgtian, and instructions were sent to
provinclal eduestors. In the central Comissariat of Edu-
cation in Hoscow there were eleven departmenids Including e
Gelentific Councll, e central organ for the study and adumln-

istratlon of methods and curricula; a Bosrd for Scientific

A . . - \
4Oag0rge Vernadsky, 4 Hlatory of Hussis, p. 309,

4i%ickstaed,vgg. clte, pe 150,
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and Art Inaﬁitutionﬁ,'ﬁireatlm# the work of scientifia

5Q

iatias, ahgervatiom G&ﬁtﬁ?&, regaearch inssituves; muw

seums; art and ﬁusical inq*iﬁu tes; state thesters; a Board

for State Moving ﬁicgure @nuaryxisea; & Board of ﬁiﬁéi&tura

and Publications; an&ﬁéﬁﬁﬁate Publishing Agsney™©.

42

yifin‘aéﬁiti@n o tﬁié'fqrmal work, Gﬁhﬁﬁ‘ﬁh&SEQ of edu-

cabion were carried bn‘b?fvarieas Youth Asaoéiétiens,vthe~

Réd‘érmy, the Tred Eﬁibn and Artels, and Cooperative Shopa

T 43 n o ;
and‘&aciet*ea; Hoﬁ‘ali of these ﬁiffer@nt‘agenei&sfép&rated

&urihg the inltiel period of bammnnism, 1917 ta 1927, but

the mejor groundwork was 1&1& for the @rcgram as a whole

durinU this period.

Some idea of the sducational program may be gained by

reading in the Official Program the list of minimum skills,

gttitudes, abilitiea,'and"kne%leégé regquired of ehlldren in

the elementary grades. Thay weret

Orientation abilities: Gilven a plan, they wust be
able to find eny locastlon elther in the city or ths
country, to determine the time necessary to get there,
or to execute & definlite cowmission; they must be able
to measure quentity and size, and must have a senze of
the quality value of important household objects, at
lesst. They must know public institutions snd know how
to get informatlion about stabe institutions. They must
be able to use trollies, trains, post offices, to tele-
greph and to telephones

Fizatlon ablllitlses: They must be able to drsw
simple objecta and to meke an intelligible plan of &
yard, & house, a Street. They must be able to give a
atraightforwerd account of work slready sccomplished
gnd be abls to ﬁlﬁn intaili&aﬁtly for futurs work.

%%113Qn’ Do Qita, R 40,
- p—

o . - e
Hearinz snd Hardy, Ope. cli«, Dy 2307,
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They must be eble to wrlte reports of any simple ocourrence,
to keep simple mccounts, to budget, and to bulletin.

Enowledge of the physicel cere of human belngs, in-
gluding thelr clothing and shelter: Yhey must know and
practice personal hyglene and [irst ald; ventilation,
disinfectlon, and proper cleaning of & building; repsir,
cleaning and laundry of clothlng; preparation of an
everyday properly balanced meal. ‘

Practicsl abliities: They must be able o make
small repalrs in the house to furniture, to dishes, using
simple tools. They must be able to use eleciricity and
lrrigation devices, including abllity to repair the
latter. They must be able to take apart, clean, and put
together again such simple machlnes ss a meat cutter,
lamp, burner, etc. : N

They must be able to bake ordlnary care of domestie
plants and animals and to work in the fleld, orcherd,
and vegetable garden in accordance with thelr yesrs and
strength. '

Above all, they must develop intellizence and in-
itietlve shown In the acqulsition of the following
abllities: to meke systematle accurate observation; to
gether together the different factors Invelved in the
study of = single subject; to use the dictionary,
catalogues, newspapers, Journsls, the directory and the
like; to use a maseum, exhibitions, archives, ste. _

And then the Tinsl test; They must be sble to tak
part in the commmunlty 1life, actively participating in
meetlings, leading them, taking and wriliting minutes.

They must have to their credit some Individual achieve~
ment on & "commission" and in group work, as well as in
the organization of something -~ - it may be & grang, a

elub, an easoclation, a celebration, a recreatlion. 4

These woere the expressed oblectives and aims of edu-~
cation in Sovliet Russla for chlldren in the elementary greades.
Ho one, on reading, could justly assert thst Ruassian edu~
cetors were traditional elther in their ways of ﬁhiﬁging or
in their recamm&nﬁaélteahniques. Whatever thelr faults,
thelr ldeas ceoncerning educatlon were progresaive and in
line with accepted modern educatlonal psychology snd phi-
losophys |

“4y11s0n, op. elbe, ppe 37-38.
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Summary

In 1917, the Bolshevilks made radical chanzes In sdu-
cational theory and practice. Dominant ideas included dia-
lectical meterialism, collectivism, eguality of nationalities,
equality of the sexes and industrialism. The Peoples!
Commissiariat (1918) made education free, cbligetory, and
universal. Significent factors in the development of
Commanism were illiteraey and Utopian dreams. After lthe
Commnists geined control, they fostered dering plans; they
mede a break wlth the Urthodox Chureh and deslgned compulsory
coeducetional schools slong lines of industrialization; they
established gf@scho&l care of c¢hlldren; and they set up &
curriculum releted to nature gstudy. The Soviets gave new
power to education by the encouragement of subjset langusages,
the improvement of primery schools, the establishment of
technicsl, lebor snd factory workshops, stressing Communistic
ideals in sll curricula. The Aect of 1823 mede education a
state monopoly which presceribed teaching athelsm, required
tepching Communism, sbolished penaltles, rs~trelined teachers
snd 1mproved ecconomic conditions. The polltical functions
of educstlon, preceding the First Flve-Ysar Plan added the
collective idea as an underlylng principle, ss well g8 the
new meterislisiie Lntéryreaationa end the alm to convert
aduliz to lltersasey.

A brief survey of the priunciples, eims, and orgasnization

of the sehools of Russia in the initial perlod of Communist



55

rule hes been mede in the present chapter. In the ensulng
chapter 8 more detalled study of education under the Filve-

Year Plan ss iInatituted in 1927 will be made.



GHartir 11X
EDUCATION UNDER THE FIRST FIVE~YHAR PLAR

~ Under the Firat Five~Year Plan an infant could be lefd
in a children's room -~ ono set aslde within a club or factory
where working mothers could feed thelr vabies, yebt contlnue
in employments. Provision was made for the tot in sither a
public playground or childrents home for pre-school age.
Nightly the youngsaters returned home with thsir parents. At
the age of five the ehild entersd kindergarten. If he was
fortunate enough to have & mother who dld not work, he could
remain et home without attendance at any of the pre-schools
or kindergartens untll the age of seven. IThen all children
entered & fres, coeducational, Uniform Labor 3chool where
the themes and problems taught were of the complex or project
nature. After a four year elementary course, the secondary
gchool provided three or five years additlonal training in a
vocational, factory, or works-spprentlceship achool, which
in turn prepared the student to enter the technicum for
training teachers and the unlversltles. -~

In 1628 Stalin insugurated the first Five-Yeer Flan

which called for creating new 1néustries; mines, mills,
factories, and sufficiant transportatlion to bulld = complete
"machine age® clivilization In Russia. Her only chance for
\aurvival lay in the success of this stringent Flve-Year Plan,

56
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This program meant that the peasants must produce a surplus
of food supplisa, even though they were not producing enough
to feed themselves and the rest of the country. The revival
of indusiry was necessary. The governmenit hed been waiting
only untll it felt 1tself strong énaugh te promote & program
of unified, educsted Bussis whiech would telze her place in
international saffelrs. Year by yesr her forces had been
strengthened as the younger generatlion grew up, trained in
communist principles in the communlst dominated schoolad
Thus, in 1926 Stalin wes ready to continue his drive for
communism in every branch of the government. This study
will revesl the Five~Year Plan only as 1t concerns the edu~-
catlon of Hussisn people. v
_ Ho one may escape educabtion in Sovlet Russis. While
mach of 1t is propagsnde, of course, and 1s narrow in 1lus
interest, 1t sesks to direct thinking along certein soclal
and economic channels; but then the communlsts willl say all
education 1is prapag&ndé.l -
An interestlng comparison of sducetlon to nature ia
mede by Griffing
Educetion in the Soviet Union may be likened %o a
tidal weve swsepling over & land parched by centurles of
drought. Hducation has thrust, ls thrusting, ltsell

into distent republics, remote villsges, intu the remots
minds of remote people.

1&1can Hirsch, Industrislized Hussis, p. 199.

gFradefick Griffin, Soviet Scene, De 1364
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It 1s necessary to first understand certrin peculisrities
of the Soviet Constltution before one mey understand the plan
of educationsl aémini#éréﬁion under USSR, The puiding bodles
of eentral and lgealigémihigﬁratian sre the p&r&llellc@ngrasaea
of the Soviets and local soviets. Any Congress of Soviets
canstitutes supreme ppwéf‘ﬁn& is subject only to thaqugans
of government of the iéfgef territory of which itaiﬁomain is
e part; it elects its gwn'ceﬂtr&l executlve aémﬁittée‘whiah,
in the intervals batﬁsah‘sassians enjoys 21l the rights
sasigned to the qangrsss'eicept the right'%a alter the funde-
mentael principles of the Canatitutian.5 To sdminlister the
various branches of gdﬁernment each of thesé commlttees
organized the &?propriaté number of departmentsa, includeﬁ
emong them the Departmént'gf Edugetion.

The local department of educatlon is reaponsible to lis
own execubtive commltiee, and slso to any department of public
education representing a territorial unlt embraecing the sarea
of 1ts own jurisdictlon, and finally to the People's Commi~
ssarist of Eduecation. There is thus sn averlappiﬁg of au-
thorities to which the locsl depsriments of educetion are sub-
ordincted. This form of educational administration reflects

the main characteristics of the Sovist ﬂanstitutinn‘&

®1. L. Eandel, "Union of Soviet Socialist Republlics,”
Educatlional Yesrbook, Internmtlonal Inastltute of Teachers
College, Columbie University, XXVII, p. 316.

41p14., p. 318.



Phrough c&rtain,m%éia; the congraesses, snd the edu-

catlonal ssotlons, ﬁhév"liﬁetiVﬂ hody of warkérs“hgs opPOT-

tanlty to influence ﬁﬁé. Gyaniaatimn of the veanle*a'eﬁuw

eatiﬁﬁ. The Soviet has many sectlions and ﬁﬁeh ﬁaputy ia
ccmﬁelled to take part in nne of them, innluﬁinp the e&uw
national section whsra ha may lsarn of the changas, ar dae

velepment, in the edu qtiﬁn&l systema

Thers are two tvaea:ef Commlssariats, the ﬁ11~vnicn and
the Republlc, %hioh has authoritv over the beople 8 Gammi~
3aariat. This setuum is designed to pernlt each Rapublic to
meke thelr own aystam cf education, with dus,conaideration
both to the Natlonal and other peculiarities.d

' The Soviet a&ucébisnéi policy conslsts of two phases.
The firvet one is the:emfércament of a clasa conselous policy
in sducational mattars. Previous to ﬁhﬁ insugoration of the
First Pive-Year Plan Lenin had werned his falleﬁers that

\ s+ » & 8BS 1enb as we have such & calamity‘aﬂ i1~

literacy in our ccuntry it ls impossible to talk of
political enlightenment. The 1lllterate person is an
outalder to pollticael thought. He must be taught the

ABC. Wilthout literamcy there can be no politics; there

are only rumors, goasip, prejudices, falry galaa -

anything but yalitic&l clags conscionsnesa.

- Phe second ghaae‘of the educatlional policy embraces the
granting of asslstance to all nationalities within the USSR,
especially to the weaker ones, in developing their nstimal

culture. OCsre was taken to prepare textbooks in the national

Sibid., p. 319,

A |
“Maurice Hindus, The Great Offensive, p. 2435.
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minorities' lanmuages. HRusslan teschers were specilally traln-
ed for work in national minority schools, &3 native teachers
had not yet been produced. The schools thus became osne of

the centers for development of the national consclousness,

el g8 prapa?atian,far’eéucatinnal work several lansuages have
beeﬁ glven a weltten form for the flrst time. The spread of
the Boviet schools to these natlionsl minorliy groups works in
the AInterest of centralized control and unity.?

Perlodic mestings of Congresses are held for maintaine
ing & uniform policy. After a polley has been ssnctloned by
the Central Executive Commlttee, 1t muﬁt be followed by all.
Therefore, the system of educetion 1s fairly uniform through=~
out the whole of Russlas, sven though each Hepublic has 1ts
own segarate,ﬁammisaariﬁt.a

There 1s no centrel All-Union Commisseriat of FEducstlon,
each reﬁgblie having its own Commlssariat for higher. eduneation,
there is an All-Union Committes on higher schools, entrusted
with problems of gene?al supsrvision. The Ilmmedismte control
over any higher Instltutions is sxerclsed by the Commlssariat
having responsibllity for the glven field of work.g |

The field covered by the Comnlssariast of Education in-
cludes not only educationsl institutions but preschool and

"outslde school educstion". The Commlssarlat cooperates

Tsemuel H. Herper, Civic Trainipne in Soviebt Russis,
P 2635, '

aﬁandel, ope git., ps 318, gﬁimmmn&, ope 2ite, Do 526,
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with the party and ﬁh§7§§mﬁomsl in the development srxd orgen~
ization of inatitﬁtiéns for special politiecsl tralning, the
Soviet party schools. It has jurisdictlon over museums, art
galleries, bistoric monuments and buildings, the opera, and
the theater, and 1t also had edminietration of the censor-
ahigg as well g8 aﬂtiﬁe, dlrect participation in the fleld of
publication,t? o o |

Originelly the Five-Year Plen did not provide as much
mgney.fér education aé for other fi&ldﬁell This miatake was
soon realized and & large,ihcraase was lncludsd in the appro-
priations for education; also radical chanzes were speedily
made in the organization and curriculum of ths Soviet school
gsyatan.

Bducationsl finsnce 1a largely & local matter, unleas
the school has national slgnificances. If loecal funds prove
insufficlient, the central government makes approprlations

"for the specific naadwlg

The succeas of the educail onal pro-
gram is "elearly contingent upon the finding of the financial
resocurces.®

Inspection and Supervislion are both local snd central.
The Central Inspector 1s & representative of the Peoples!

Commissariat of Educatlon of from three to five provinces.

leﬁarper, Civlie Iraining in Boviet Russle, p. 243.

1lﬁarpar, Making Bolsheviks, p. 109.

lzxaﬁﬁel, Op« elt., pe 320,

lsﬁounta, Ops Cite, Po 136,
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He may investigate, reform, inform, give advice and essist
in greater reform. Eé serves as contact offlcer between
local and aﬁminiatrativakgreupa, and is ettached to an edu-
cational research inatituta. Local inspectors masbt have had
at least three yeara}gffed@eatiﬂnal axperianae, have gultable
qualifications in genérk}ja&ugat&an, but most especially in
soelology and a&ueatgéﬁgiiﬁﬁearygl4

| The importance ?i@ﬁéé_an the inspector may be found in
the follawing early réﬁoﬁt'af the Commissary of Education to
the Congress of the Sévieta

The word "front® 1s not used simply s a symbol
when we speak of education. If we desire to plant a
culture that should not be similer to the bourgeols-
liberal culture, but our own genuine proletarian culture,
we ashaell be met with enemies at every step. The child
perverted by his bourgeols family and by hls environ-
ment will be our enemy; the disorder of everyday con-
ditions will be our enemy; the child's family, the
environment, will be our enemy. Our direct and orgen-
ized foes will be the priesis of all confessions, and
the false professors, false men of seclence, and false
bribed journalists and writers. Of course, we have
them down and sare holding them wlth our knees. We do
not glve them, we never shall glve them much freedom;

- but they ell know how to smuggle through thelr polson
in an underhand manner.

Our custom=house officials on this front will have
to be very wide swake to pretect our educational health
from this polson. If once we admlt that this 1s & true
front, let us give it the most seriocus atitention.

Let us send to this front smmunition and additional
troope, and also addlitlonal generals, perhaps more
talented generals than those we have had go far. Our
future depends on our success here more than 1t does in
any other branch of our work. Here we are struggling
to create the type we want our children to grow up to
bes A dlsaster on this front mlight turn into a
catastrophe for our last, decislve battle, a battle

4gandel, op. cit., P+ 521.
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which we have already bepgun, in which we have so far

been viebtorious, and in which we shall be victorious

to the end.id

~— The Flve-Year Plan tekes a little child and sets him in

the midst of the whole system, t¢ oceupy the first plece of
regard and almost of reversnce., Chlldren must be considered
first in every law and plan. They must heve the best milk,
the most humane and sclentific care, the chiel consideration
in everything. Ho psople in the world haveia greater natural
wéalth of affection for thelr children than the Russlans, and

no sduecational system glves more recognition to thelr lm-

portance.iellf ‘l
There sre four ty@ga.of preschools; homea for children

of pre-school age, p;aygroun&a, corners, or rooms attached

to clubs or large huﬁsa& of "Co-op housing aaeietie&,? and

kindergartan,
A%t the beginning of the Five~Year Plan in 19628 there

were only 300,000 ehildren In pre-school institutlions, yeb

in 1932 there were 5,250,000, nearly one fourth the number

of mll Hussien children from three to seven years of age.
Children up to threé and one-half years old may be

taken by thelr working mothers to creches, or nursery schools.

The mothers get time off from thelr Joba to feed thelr

bebles, who may return home with thelr parents when the

work dsy ls over. Meanwhlle they are cared for by doctors

15Harpar, Meking Bolsheviks, pp. 130-131.

laEClﬁ?, 9’2_. citt, Pe 100,
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and marses who glive them plenty of rest and fresh air.

The btots next attend kindergartens, which are much -like
the better opes in America. Since most mothers prefer to
teke care of their children themselves rather than to work
when they are go young, the mejority of those below seven
years of age do not attend kindergarten. ;

Preschool edncation has these abjggti?vsz

l. Rouse interest in phenomens of everyday life.

2., Widen and orgenize experisnce of children.
3+ Cultivate habits of scciel collective life,

Subjecta of study 1nclude; soclal 1life and nature,
manual labor, drawing, modeling, elocutlon, recitations,
games, singing snd ma&ic;v

At the age of seven they all must go to school. It is
the Soviet goal to provide a course of general educatlon for
gvery youth until the age of eightaan,: Students after seven
years of elementary school may go t@‘th@ various vocational
schools which train technical workers for industry, or they
may continue in the ten~ysar school until ﬁhﬁy have completed
1;.33 7 ; ,

. Phe general eduecatlion course iIs incorporated in the
Uniform Labor School which is of great Importance, as Rasndel
emphasizent -

“Phe most important idem of Soviet pedagogy 1s that
of labor education; 1ts practical realization is

lv%allace Yiest and James P. Mitchell, Qur Good Helghbors

18gouse Document No. 754, ops cit., pe 115,
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effected by close connectlon between physicsl and mental
work, and between education snd life, physical labor is
& part of the school program. At the same ti
school centers its attention on the study (ef industrial
processes at present and in the past. Finally, the
teachers try to induce the children, within thelr ca-
pecity to do aoclally useful work for the community.
Another very important feature of the Soviet school
is its intenslve participation in the pelitical 1ife of
the country. HNewspapers are read in achoole, and meetw
ings are held in connectlon with the most important
current politieel events. Pupils usually teke part in
political demomstrations.i9’

e

4 feature peculliar to the Soviet system 1s 1ts integrabted
program which maintains no separate auhj&cts,‘bat & complex,
or central theme, from which the children receive the necessary
information aamarning h&tﬁre, labor, and the soc,ia‘l life of
mankind. As far 88 possible the study of language and math-
ematics is aanneﬂteﬁ“withvtha themes indicated. In &déitian
sam&}tima is davoted'fiﬁkthﬁ sscondery school) to physical
work, physical education and songs Much draﬁingmaﬁcampanias
the study of the themfaa; , | o ;

Below ls a 1iat'efvﬁhﬁme@ taken from the Féurgh Year:

1. The Union of Soviet Socielist

The earth ss s sphere

Climate

The place of nature and labor in rurasl economy
in our country -
Rural economy in different locallties of USSR
Accounts of asgriculture in other countries
The northern borders of USSR
The industries of USSR ~
The origin of USSR
The government of USSH
The Communist Party :
The relation between USSR and foreign countries
The cheracteristics of the most ilmportant forelgn
states (Germany, England, France and the U.8.}.

19%andel, op. clt., D. 324.
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2+ The care of the Soviet Govermment for im-
ggaéawﬁnﬁ in the standard of life of the workers
o ISER ..

3. Toplos_from other work done during the four
years.=0

_'The Uniform Lebor School is coeducational from ages elght
to seventeen in two sections; elementary, eight to twelve;
and the secondery gechool for those from twelve to seventeen
is also subdivided into the age groups of twelve teo seventeen
and fifteen to seventeen. Zlementary sducation is free for
- all; secondary education is free for sall except employers
and traders. Esch group has iis own council, which composed
of all the teachers, the school doctor, and one representatlve
from the tescher employees, representatives of the local
Conmaniat Party, the local Boviet, Young Commnists! Leagus,
womens organigzatlons, and representatives of the ﬁupils,

{one from esch group of over three years standing). The
number of pupll representatives le limited to less thsn one-
third the number in the council., Hach school has its come-
penion Council of School Assistance, mede up of represen~
tatives of perents, whieh gives materlal help, and watches
the work with no power to lnterfere 1ln a&miﬁistratian;

Two general characteristics of the Uniform Labor School
distinguish 1t from those in other countrles., It is entirely
secular. No religious inaﬁruetlon is permitted; and 1t is

coeducetional throughout.

#%1p1a., p. 326.
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One of the features af the Soviet School is the strang
development of s&lf*¢avernmgnt. Bvery class hes s commitbee
consgisting of childr&n eleeteﬁ by their classmetes; and 2
genaral pupils’ cﬁﬁmittee for the whole school is iarmﬁd of
the raprea&wuaﬁi?es af the class commlttees. “Th@y play

three roles: assist g@ewaahaal councll in sm@athing out the
course and in maintainihg.ardar and diselpline; fulfill
certiin sanltsry and h@uﬁehald functions {prepaganda for
sanitstion, protection of health with the help of the doctor,
preservation of seheel praperty, etﬁ.), and, fin&lly, they
conduct the work of palitieai enlightenmenu {school clubs,
circles, well neﬁspapers, et0e)e 21 The leadsrs are fully
sware that thelr workiwill have the maximum effect only if
they base their efforts on the assistance of self~governing
pupils. "School self-government is regarded primerily as the
best means of 3duaating publie men, such ag are necessary to
the Soviet State. The pupils' committes works in close
allience with the Ploneer orpgenizations, and ls politlcally
influenced by the Young Commanists! League, of which ap-
proximetely thirty per cent of the puplls are members. At
the same time the puplls! commlttes ls in close gontact with
the teachers whose representatives are members of the bureau
of the puplls'! committee. Thus, the system la developed by

) 33';
the common efforss of musiters and puplla.s

2151mmons,wgg. cibe, pe 354,

2200unts, ops cit., pe 323.
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Collectivism permestes the education of the Bovied
schooly to live, to study, bto work colleetively, is most
affectively done by developing childrens'! organizations in
the firat compulsory group, bthe labor school, where the
field of atudy falla Into three groupsj nature, labor, and
soclety. PFor the first year, the chlld studies the zesaons
of the year, the daily work of the family; and its relation
to the schools In the second year, nature study covers alr,
water, the sun, plantgv, end domestic animels; the everyday
work of the village or of the part of the city in which the
child lives; and the &ﬁministrative institutiang of the city
and the village. For the third year, the two columns of
#leabor® and YSoclety®™ bring in the economic activity, the
administrative institutions, and the history of the locality.

In the fourth year, the national sconomy of the Soviet
Union and of other countries, and the domestic governmental
organizetion are compared with that of other countries,
this comparison including pletures of the past life of the
human race. -These are the contents of the "Labor® and
tspeiety” columns, based on a study of geography and of the
1ife of the human body under the columm of “nature" (the
new system of teaching wes introduced in lQﬁE)«zaL

The programs for the next three yeers are more detalled
but follow the same genersl line. Fart of the themes out-

lined for study for the sixth yesr of the labor school,

bﬁﬁarper, Givic ZIraining in Soviet Hussiae, p. 256.
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pupils fourteen years of sgze, are: The workman snd the
capitalista, the Unlon of landlords snd cepltalists, the
Chaos of production, survivals of feudallsm, the struggle
in 1905 and 1917.

Inis method, though socislly useful when work was secured,
was found wanting in other eircumstances. It does not give
the chlldren & real training in reading, writing asnd arithme-
tic. These subjects are’auppoaed to be covered as part of
the work in the thama.  Eeing brought in on this secondary
basia, they are efteh neglected., The weakneass of this type
of training was made apperent through entrance examlinations
which had been introduced again in 1926 for entrance into
higher Instltutions. Lerge numbers had falled in Russlan.
language and mathemstics. |

The Central labor Inastitute in MHoscow, which is an ad-
vanced Uniform Labor School, has for its purpose the study
end application of methods of industrial edministration,
sclentifilc msaagamﬁnﬁ and mathoﬁa of industrial efficiency.
Another depariment re¢éives students whom it trelns to be~
come instructors in sciéntifie methods for indusirial ylanta«24

“In speaking of youns peopls in the trade schools Fisher
says theat some of them voluniser, but the majority are arbi-
trarily selected by locel offleclaldom ~ usually the governing
class of a collective farm - to be sent away for apprentice-

ship. In Dnepropetrovsk he observed about four hundred and

24Kearing and Herdy, ope. clt., p. 209,

Lo
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£ifty of these at&&aﬁta at work in e shoe factory. Their
ages ranged fra@~bhirtean to sixteens They worked four hours
& day and spent faur:merawin va@atianal*&&ﬁaatién 31&&39&;
Far this they wers paid abeut elght dollars a maﬂah, plns
haarﬁ and lodging in. -8 rather grim~looking hoatel sbout a

black from the factaryv '§he equipment they warked with was
yrlmi?ive, since the Gﬁrmans had t&k&h all of the @riginal
maehinary; but at the timﬁ he was thers the atud&nts were
turning uuu nore than g3 dneuaand,pairs of heavy, lcw~quallty

work shoes every d&ys;3?haueéucat1anal.valne of thelr work

d;dn?t seem to be‘yagtigﬁiarly high; since most‘affthﬂm ware

msreiy,repe&ting aveg”?g@}over‘a single set af‘mctiang which

any bright yﬁungater'ééui§7learn,1n,fifteen mxnat@31'~“ﬁemﬁ

pulaary educatlion or eﬁﬁﬁcript ¢hild labor? I aon’t anW¢

?erhayﬁ something in between. n25 ,
Themes and preblems gravida the bases of tha aurricalum

of the unified lsbor sehaols, where teaching 15 by the “complex

or the "project! mathea. Haa&inﬂ, writing and,arithmetic are

to be lesrned in the coursea of working out th& prajects,

always related to atuﬁ&&g ﬂf Communisms Ghildran were en-

thuaiastic shout their themﬁa¢ @hsy-diaenaseé’ﬁh&m fr&ely

and intellige

B o

ntly witﬁ viéitmrs and showed unnaual interes@
in~ﬁhe~a£fmirswaﬁrtheirwﬁ@untrya &v&r«aerﬁeﬁanaagmwaﬁyan@ of
thamaegativﬁ“rﬁsﬁitg ahaarvadﬁ The suthors of the new text-

heaka are usually C@wmﬁnista, and the aeleetimna far these

2570 Pischer, Koy They Behave Like . Russians . pp. 188-189.
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Sovlet primers sre made, or prepared, to glve the Communist
training. The child is introduced to Lenin elmost from the
very firat peges; lasbor processes are dlacussed in esrly
eh&ﬁteraqga '

The secondary school iz a direct continuation of the
four~year primsry school and comprises the last three or
five years of the unified lsbor school. The entire system
is en agency for the development of a one-class soclety,
but since the one-cless soclety has not yet been atteined,
preference is glven to the children of the dominant elass,
the proletariens. Four years of primsry and three years of
secondary educatl on were made compulsory in 1932, the last
year of the First Five-Year Plan, for children between the
aeges of elght and fifteen. Where facllitles were lnadequate,
selection of students favored Communist Yauth‘QV

The secondery schools are either independsnt units or
comprise the upper threefyear, or five-year, courses of
atudy in the seven~year factory or nlns~year vocatlonal
sochool. There are three btypes of secondary schools; peasant,
in the country; faetory;in the industrlal citles; and gener-
el, in the residential aress. The laat two yesrs of the

nine-year school have becoms speclalized and vocational and
the teachers sre mors and more drswn from the farm and
factory. 7These schools are & marked success bscause of self-

government; sccording te the cemmnﬁista,"ﬁtu&ﬁnts have & say

,y{”ivf

aﬁﬁar;mr, Gi&zig i‘r@&n&. m Sovi t Biwﬁm, PP« BHE-258,
a?ﬂugg&n, f2j5 0] Git&, Pe 469«




72

in determining the curriculum. Hembers of the Ploneers and
Kﬁmaamﬂl are expected to be particularly active in self~
government, because the pﬁﬁils are more mature and havs
dten been ®n production."?d

The f&atery school ltaelf i3 a pert-time institution
carried on in the factory, {(somewhat like the aa&@oratiuﬁ
schools in the United States), where Communism, as 1t is
developing self-government in Hussla, 18 opposed to edu~
catlon for self-development and self~determinstion. The in-
dividusl 1s to be vocatlonaliged and politiciszed. His life
has value only as 1t contributes Lo the state. Standsrd
secondary-school subjects make up the currlculum. Great
exphasis is placed upon social sclence, including Communist
principles and methods, and upon labor problems.

After cempleting‘ﬁha seven~year schools & prol@tarian
youth may remaln two years longer in the secondsry school or
he mey enter a technloum In preperstion for a particular
vocation. 411 studles are becoming more practical end ve-
cational or more éiréetly political and communist. Liberal
gtudlies have no place, aﬁﬁ the fres search for truth is not
an objective in Soviet secondsry educatlon thouph there is =
gradusl change in the universities.2?

In contrast to ad#ﬁﬁtagaa for proletarian youth, the

school of the young peasants works on the cadre syaten, to

ggﬁargar, Civic Trelning in Soviet Hussis, p. 853.
2%andel, op. cit., pe 327,
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give him agronomlc training for rational economy, to acquaint
him with rursl ceaparahian; and cooperation in general, also
to meke him femiliar wiih the structure of the whole of
Soviet economic and aémm@rﬁial administretion. - It 1z prepara~
tory to entering any'highér achool, second ecycle, or
technicuns. These are mainly country schools. =~

In one experimentai school, 1926, a sysﬁem,had been
worked out where~QV&r?rahild had & task in connectlion with
the work: In general the lmpression was that while the in-
stitution of aelf~govéfnmant was making the 3oviet school
active, it was 1aading'aiao £to an excessive ekpenﬁitare of
yhysical and nervous energy by the children, p&rtieularly in
the elementary clesses.

_Vocational education is given mainly in the trades,
feetorles, and work spprenticeship schools and in technicumas,
Here secondary educatlon has been graatly}extegﬁga”bV$r pre~
soviet times but iz far from universal. Of all the millions
of peasant children perhaps threse~fourths of a milllon are
in the secondary acheoléi thet ia, they remsin et school
above the age of twelve.ae The purpose is to glve complete
preparatory training to a rank-snd-flile skilled workmen in a
specisl branch of trade. There is a prerequislte~elementary
school level. A course lasts three or four years, Iin-

corporating the first cyecle of secondary school.

30@“%&11’ 221: Q’it:; P 478
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The factories aﬁd works apprenticeship SGnogia‘ara
peculiar to thﬁlr‘trgdé‘ar inéﬁatry and last three or four
ya&rs."Thay are highly %hcugh& of 3. |

, Hers indeed we find a school where 1nﬁ1vidna1

labor education 1s closely connected with general

. education end pupil $raining, as Marxz recommended in 31
“his famous 1ines*an thﬁ purely labor type of education.

" In one of the i:; ;fﬁecreea eatahliahing the ﬁew Labor
thgal one fin&a the aim ef the vucatinnal training exprasaed
in the fellﬁwing atatemﬁnﬁz ‘
The whole work ef the school muat aimAtu aevalop
- in the puplls proletarian class consciousness snd the
" instincts proper to 1t, to emphasize the soliderlty of
for ﬁ:ﬁﬁ?”piiﬁiiifv?i’:ﬁiasiﬁi aothvi by ggthe children
24
& Although the Inﬁtitute of Marx and Engels and the Lenin
Institute have baen nat&d, they also influanse'edncgtienai
methods and the types éf p’fagram and textbooks by extensive
publication‘ rha G@nﬁunist Aaademg is the center of tha
thgcretical Cammanist, thcugh it 1s supplemanted by an
hcedemy of Communist Training of the Youth. There 1s also
a Leningrad Institute on the Hethodology of Merxism and the
White Russian Soclety of Herxist Historians., “"Harxism is
not & kind of party dogmaj; 1t is the most objectlve scien-
tific and all-sided method of understanding all social

phenam&né.”gﬁ‘

3 Wlel, op« eibs; P+ 530.

533@;3@, ¢ivic Training in Soviet Russia, pp. 268-269
53114, |
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- The students, bays a@ﬁ girls alike, and frem the lowest
to the highest, are al&aa ecnaciaua prﬁlet&riaﬁs., Tthey are
keen and anthusiastia'mith an earnest purpose aﬁ& a thirst

for knowledge that 1a §erhaya unique in the Werl&.»‘?va

flageipg of interest 13 fanned to flame by shock brigudes of
Kamaomﬁl or party/mﬁmbsrs‘whevu?ge the atudents on to even
greaber endeavors, 1aﬁgﬁ§fhours éf study end more efficlency.
Russlsn education 1s'§evéf nationa1istie but always Inter~
netional in scopes Whé%her the course be technlcal, medical
or law, primery or uniﬁersity, there is instruction with
almost religieua,ferﬁﬁf'and dogma in Marxism, Leninism,
narwinism, dialetic mﬁteriaiiam‘gnd revolutionery technique,
Examinatlions have been #ﬁalished.and promoblon of & pupll
depends upon the whims of the professor and the body of
3tud§nt self»gevernm@n#, or hls affiiiatien»with commmnistic
orgenizations o4 ;" _  |

A1l vbcatiaaa1,0r taahn1ﬂa1 schools and meny higher In-
atitutions are under the control and administration of what-
ever Commissarlat hes jurisdiction over the field which the
given type of werk falls;ss The technliecum treins workers of
medium qualification for economic and administrative purposes.
Those so trained serve as teachers of rural economy, medlclne,
industrial-economic, educstion and srt technicums. & good
feature of Soviet Vocational education ls that the trade

education may not be gilven without the corresponding general

542&&3, op. ity ps 107, 55g1immons, Ops glt., e 325.
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course of study; this precludes possibility of narrow gpecial~
istse« Another good feature is the close esszoelation of theory
and practice; however, the project method, of the early days
éf the Revolutlon, has been critlicized sherply for failing to
instill & proper sense of system end discipline in the young,
and for not providing a solld foundation of necessary knewléége.aﬁ
Polytechnical education in the Soviet Union doss not
mean slmply vocational, or trade, or technieal training in
1ts narrower sense. It means & grasp of sclence and tech-
nology in terms of their‘immﬁnae signilicence in medern so-
clety, a grasp of the basic forces of economic préﬁuctie& upon
which the life of man depends. 'The child ls taught the sig-
nificence and value of the labor process in all its different
sermés « Kadezhda K. Erupskaye salds
This does not meen a school in whlch one studies
several trades, bubt rather & school whers children learn
to understand the eassence of the laboring processes, the
substance of the lasbor activity of the people, and the
cgndgtigns‘af a@cgess in}warkg It i3 & school whegg
children learn to know the extent of their powera.
Russlen children have several advaenteges, geined from
the soclety in which they have lived that tend to make them
guperior students and better citizens. First, the echild has
a purpose, and to carry this out he needs the school. Second,
he is fully sware thet he is wanted, sven more, that he is

needed end that there 1s & place for him in the social scheme

%81p14., p. 528,

3?A1bert Pinkevich, The New Education in the Sovliet

Republle, quoted by Simmons, op. ¢it., PP« 329-330.
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of thinss. Third, he 1s not terrified by life, but has a

zest for ib,58 His self-reliance lends 1tself to self-govern~—
ment; and from pre-school to university, he benalflts from

this Straining.

Self-zovernment is gften in the hands of z small circle
of setive students. When this is true, the slective positions
are held more or less permanently by 8 small group which
becomes reslly a buresucrsocy, with chasracterisilc conceit and
aloofness. ‘

"The school must be 1n closest contact with aetual 1ife,"
is & saying oft repeated by the Commmunists. Children of all
ages end students in the higher schools and universities are
obliged to mamke Ffrequent trips to courts, factories, etc.,
and to perticlipate in natlonal holiday celebrations. Hembers
of the Plonesrs and the Komsomol mast bring the aschool into
contact with actual 1life. They can take scitual part ln the
life of a factory, help te organize reading~rooms or clubs,
and, whenever posalble, joln in the fight ageinst illiteraay.59

The underlying theme of ell branches of Commnist edu-
cation 1la labor, which is defined as "effort that is pro-
ductive and soclally useful, including housekeeping.® The
emphaglis on labor 1mpli&g not only & study of the laﬁar pro-

cesses and methods of organization, but actusl participetion

38Frankwmeﬁ B+ Williems, RBusgsia, Youth, and theg Pregent
Day World, p. 157. '

89 andel, op. cite, Dpe 534=335,
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by them so far as the physical and mental attainments of
eaﬁh particular age yefmit.

. The unusnal m@tto ”Scienee for the %arkera“ explaing
the paculiariti&s of th@ hevlat unlon system of ﬂnivarQiﬁy
Edueation. They are high,svhaals for specialists, such asi
induatrial - f;eahnisal, agriaulmml, social eaenemm;
medic@l, peda@@gic&l;gm&litary and art, slso commnist theory
and practice. The ugﬁéi;géurﬂa lasts four, but some special
anéﬁ‘five, ye&rsqée .xi‘f

Three very &isﬁiﬁéﬁi%@_higher educational instiﬁutions
are the Ccmmmnist.Agaaemg,”the~1natitute of Marx ané‘ﬁagsla
fused with the L&nln‘Iﬁatituta, and the Inatitutevof Red
Professors. A typiggﬁﬁtitie»af a lecture at the amcademy 1s
"Rourgeols Tandenniea 1n Arch1técture end How to Combat
Them;u The Gommuﬁistf&ga&smy, which hasg dapartmanta:in .
economiocs, history, 1awg~ané a number of otherAsubjécta,
esoncentrates lta attention upen the apylication Qf ﬁarxian
formilae to the aocial 3@5@3@33, It is auypesad to "work

over the problema of %&rxﬁsm and Leninism, ﬁtrug rle with
bourgeols and petiy baurgeeis distortions of Marxzism, for
the strict abservanae»of the point of view of diéletisal'
materlalism both in socisl and in natursl sclences, and ex-
pose the remments of idealism.” The Institute of Marx end
Engels, now fused with Lenin Institutes, has very cumpre-

hensive collections of msteriels; on the lives and works of

&Gm‘-’ial e _?Eo Gitn, pp « BB4-335.
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these men. Its distinguished leader Ryszanov was sent lnto
exile in 1931 because of alleged dlsloyalty in teaching their
ﬁestrinaa.&x |
. In higher technical achools, universities and research
institutes there is rach self=-government. For example, the
dormitories ayrs run by students. Questlions of disclpline

are left largely to thelr Committees. They ere represented
on the committee which works out the detalls of the program

of studies. The Soviet student committees are much more
active than like beﬁi&a in other eauntriaa'§2

Teachers tralning schools are of three types:

1. Elementary, preschool, rank-asnd~{ile pelitical
educational organizations in educational technloums,
pedagogleal sectlons of the Second cyele 1ln secondary
school. ‘ -

2, Training of teachers in secondary schools end
generally of the teachers of higher qualiflcations 1s
given in pedsgogleal universlitles.

3. Training of teachers in service to increase
thelr efflclency 1s provided through varlous informal
agencies . '

After 1931 teachers ware>requiéa& to learn the funda-
mentals of production in factories apnd on mallectiva farms.
The study of the sccial sciences with emphasis upon the
philosophy of Marx, the blologlical sclences including anatomy,
physiology, ehild study, and psychology sml & d&vatien‘ﬁ@

method that was hardly matched even in the old Americen normal

4ly1111am Henry Chemberlin, Bussia's Iren Age, s 294.

42 ' ,
Herper, Civie Tralning in Soviet Russis, p. 233.
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aahaal are the moat essentlsl gﬁﬁtuﬁas of the professional
curriculum. .

ﬁhild\atﬁdy embraced the seience of pedolemy. At the
first ?adalcgiaal-cangress held in December, 1927, Krupshkays
defined "pedolozy® as the new sclence studying the laws on
the forming end developinz personality of the ehild, differ-
ing radically from "old" psychology. The latter she explain-
ed, fltted in aémirably with ideallsm, while padalagy wes
esgsentially materialistis.é4

- Teachers were obliged to belong to the educational

workers' union which included school physicians, stenogra-
phera, janitors, and students. The unlon was eonsulted in
regard to curriculs, séhool mansgement, and carﬁain appoint-
ments, Still, the party fesred that the teachers might not
be entirely loyal, and, as a result, all members of the Party
were urged to help in»superviaingiﬁﬁ Salaries were raised
in 1931; there is a pension system; and they may retire
after twenty-flve years of service. A4ccording to Duggan,
Russian teachers have a good deal of freedom within the
pattern end idess of the Communist party,*€ andg, thelir
rights and status are protected by educational trade unions.
They may not be diamisséd without = h@aring(fram.repreaen~

tatives from both the trade union and representatives of

ésﬂuggan,igg. elt., p. 468,

44

Harper, Civic Irsining in Soviet Hussla, p. 269,

- | ’ . )
40%%@;&1’1, EE:Q Cit*, Pe 488, 4611}1&;; P 468,
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administration. They are protected by Insurance during 1ll-

ness, unemployment, disablement, childbirth, or invalidiamxéqﬂww

Educational tests and measures are in process of change,
since the old system of ®Marks" has been done awsy with.

HMost educators are somewhat critical of the value
of tests; although they recognize the value of testa;
although they recognize the importance of tests as a
means of cbhtalning & relstively exuaet and impartial
estimate, yet they warn sgeinst any uneritical reliance
belng put on tests a8 & sort of universal panacea and
regard them sa only one of the auxlliary means and in
no way & substitute for a permanent and comprehensive
study of ghe pupil by all the other means known Lo
science.%

There has been a strong reasction agelinat sxperiments and
a‘tandency to return to formal subjects and dlscipline. This
indicated thet the interlerence of puplils and youth orgeni-
zations in dlseipline and intellectusl matters has had bad
effects and provides that the teachers and school principals
are to be entrusted with the maintenance of intellectusl and
diseiplinary standards and to be held responsible for the
resulta.ég |

Williams tells us that we, as teachers, cannot lesasrn
from Russia as we can learn from other nations with a civi~
lizetlion simller to our own, bscause the Russian school is
not a place where one "prepares for life" and from which one
Ygraduates into life." The school 1s not apart from 1life.

It is 1ife, and the preparatlon it glves is not for an

47%andel, op, cltas P« 533. 4BIpia.
4gﬂuggan, ope« cite, P. 472,
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extension Into a fullsﬁ~&hﬂ larger 1life - but’avlif@ which
the child has known from the beginning. Willlams further
stateas . ' |
Russia haa}ﬁﬁnédﬁcra in fifteen years to raise the
- omoral stenderds of her one hundred end slxty milllion }
people than Americen educatlion hes done in one hundred
and Fifty years or the Christien Church in 1933 vesrs.oC
The Children's ﬂb@mﬁnist HMovement in 5&&601 preperes
fuﬁ@revfighters'far ﬁﬁéfwﬁrkers' aause,»trainavconﬂscﬁtively
for @cnaolidatian'anéiﬁefensa‘cf‘thﬁ workers! and peasants!
Republic. There is’é;éidsévéecperaticn,betweeﬁ Gdﬁmﬁﬂist&
Children's Group and ﬁhé Yﬁung Z@niniﬁt Piensers.f ?hay}assist
in organizing aelf~g§vernment in scﬁools end cluhs;acarry on
antiQraligioms and iﬁéﬁfﬁstianal propaganda; combab
"hooliganiam,® amokiﬁg etc;; orgenlize soclally useful work
in the schools. The impérﬁant element of the ﬁhiiﬂrén‘a
Movement is in the development of social standards.gx
~ “Toungaters in thefruréi areas have received graaﬁa?
gains then chilldren in uﬁban homes. In addition to their
hospitals, most ruraliqémmunities heve acquired other new
gssetss  schools and ﬂlﬁbheusas. The school ususlly is a
modest two or three room affair, and in some ravaged villages
classes are being held temporarily in dugouts end fermer'e
kitehens, but ab least the cohildren have a better chance Lo

learn to read end wribte than thelr parents did. 7The clubhouse =

£ )
5O¢1111ams, op. clb., ppe 154-155.
alﬁanﬁel,‘gg.,ait», De 588«
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frequently the emnvarﬁed'heuae of a Tsarist landlord or
wealthy kulak ~ is a sort of combined center for sdult edu-

cation, party pray&gﬁﬁd&;-ana occasiongl dances or song

faats.sﬁ

A4t the conclusion éf the Flve-Year Plan s resolution of
the Central cmttea 01 t&&e Party (1932) charged that the
Eahaels were attemptln% toa mach, with aug&fficial results;
the complex method ha@hnnt produced an a@cepzable‘attainmﬁnt
in mathematlcs, acienﬁe;'amd language; the historical back=-
ground had been inadaqﬁaﬁ&‘for the study of soclal sciences;

and that even for the prs&uction of skilled techniclans a

firmer foundstion mnst ba lsid. 53 -

ya ‘
4 Eddy memsured th& results statistically'

Puring the pariud of the first plan the number re-
celving primery education was doubled, ralsing the en-
rollment from 112 to 23.1 millions. The USSR now holds
first plece in the world In the munber attending school.
It is claimed that the number of children and adults in
ull educational institutions and extension classes has
now raached ihe colosssl totel of fifty millions,
Already the plen has doubled the number of trained
speclallsts as sducntors, engineers end doctors,
ralging the total from 493,000 at the beglnning of the
plan to 973,000 at the close of 1t. The Soviets claim
two and one~hslf milllons in thelr new class of in-
telligzensia.”

Just how near they came in thelr advancement of culture,
in order to realize thelr goal of a totally literate Russila,

may be measured in other’waysé‘ -3 tgbul&tian’by Eddy af the

52Fishar, op eit.; De 203
ﬁsﬁuggan, op. eit,,'yp. 471~472 .«

&Eﬁé{y, SDe C10 1'5‘, 2R 103.
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achlevements under the First Five-Year Plan, from October,

1928, to the en& of 1%58, is repr&&uceézss

Educatigﬁal'ﬁghié?emanta During the Plan

Percentage

o 1928 1932 of Growth

In ﬁaivaraities and 31thr :

Pechnical Schools + « « 160,000 501, &GG ‘ 313
Students in Secondary’ ?@eh~ : :

nical Schools .+ . o e . BDE,,E00 %QQQQQ _ 374
Students in Pactory . - -

Schools + ¢« ¢« ¢+ + 2.4 + 178,300 15177,300 , 660
8tudents in %orkers*igyr,‘V - : '

Colleges. + ¢ + « & ‘,@“_ 49,200 444,400 903
Students in Elemsntary o

Bchools « + » P T 9,8‘70,900 18,754’(}00 ‘ 190
Students in Saeanﬁary o .

Schoolss « 5 o » + 0 * 1,499,000 4,659 m ; 309

Students in Pre-Schocl - RS
Institutions: « » + 4 %-“ 308,000 5,232,99& - 1,698
Literacy lLevel, per~ .. .
centage of population ; N
8-50 Ye&ra. R 5844 g0

Eauriee Hindus 13 qumbed a8 aayiﬂg, accarﬁing te v‘
Salevaytchik: L

The Fivawfe&r ?Ian ends with the nulbural standard
of the Russzian masses higher then it has ever been in
Russlan history, but with their standard of living
~ lower than it hes besn in & decade, and in food ap«
preciably lower than st the beginning of the Plen Uruel
indeed has been the priua Russgis hes peid for the first
Flve-Year Plan,56 <

Soloveytehik saldy ' 
| We will not argue here about the ameeping and ir~

reaponsible genseralization sbout cultural achlevement.
Sufflice it to mention that the Soviets themselves by

551p1d.

%Ge@rga Belaveytehix ®The Moscow Trials and the Five-
Year Plan;? Nineteenth Gen&urib GXIII {May, 1933), 561.




ne meens share %r ﬁinaua* pinlon and as reaﬂntly a8
February 1833, decided to cvarhaul completely thelr
sducational system because of ;hs lack of ealture
among the yennger gener&tian. '

-Duggaen said it gaems to ba true that illiteracy~has not

beem sﬁapped at the source, that ls emong ﬁhe ehilﬂren‘ He
states that the indivi&ual is not inbellectually free and hi&
personal judgements and 1ntereat$ are not resyecteﬁ in &aviab

ﬁducation.sg

&mmry

Under the firstyﬁ%éé*ﬁéar Plen camyulsér? éduaati5& for
all,geaple in Husaia;%éégéttempted; The ﬁe?artmenﬁ‘af BEdu~
cation was pattarne&jﬁftéﬁithe Soviet ccn&titﬁﬁicn;a‘The pro=
visions considered chii&fén first in every law and plans
Preschools and kindefg&fﬁéhﬂ ware seb upg educatian'was made
campulasr%fat the a&a of 5&Ven, when children entare& the
Uniform Labor Schaala. ”&e secondary schools became both
independant end 1ncarparaﬁed with other &nhaols.,'fhe factory
school included part *ime uO”k and studyy 1t aecam& a prep
achool for the techni;um‘and wes established hy thﬂ‘a&dra
systems The vacatian&i SQ&Qle functicned largely in fectory
and w&rzs—agprenticeahip svhﬂola as well as in technlcuns.
They were established for tra&e and inausurial promotional
schools. Pactory and worga»apprenticeah;p scheolsvalosely
connected general ednaaﬁisn with pupil training and were

used to develop proletarian class consciousness. The

571b1d. . 583uggan, P« . 8it., Do 473,
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technicum trained students for economie and administrative
purposes and treined teachers in rursl sconomy, medicine,
Industrial economic factories, educstlon, and srt techmlcuma.

The new ayatem of university education acted as high
sehools for speclalists opersting for s period of four or
five years. Active student committess furthered communism.
Tescher~training school types include elementary, secondary,
and in-service teacher training. Teachers have adeguate
insurance coverage, their rights and statutes protected and
are obliged to helong to the Educetion Workers Union. The
ehildren's communlat movements 1n schools are used to de-
velop soelnl standards, asslst in organizing self-government
in schools, and to carry on;anti-religi@na end Internstionsl
propaganda. In the rural sreag not only schools and club
houses but hospitals and welfare homes have been established.
Indeed, the effects of the First Pive-Year Plan have been
fer~veaching.

Thne First Plan merked the bturning point for the apread of
educabion in Russla and laild the foundation for the sweepling
changes since 1932, which we will discuss in the conecluding

chepter.



CHAPTER IV
EDUCATIOBAL DEVELOFMERTIS SINCE 1932

The Firat Flve~Year Plun was an experiment nev&f trled
before by any Russian lesdera. Pushed to completion in four
and one quarter years instesd of five, 1t cost the Russian
people more than three and one-half billioen dollars, and had
far reaching aims which covered every phaze of life.

The heavlily burdened Russlsn people subordinsated every-
thing to the success of the Plan and Stalin spurred them on
to 1ts early completion eand the hurried begimning of the
Second Pive~Year Plen with the following explasnationt

It 1ias sometines asked whether it iz not possible
to slow down 1ln tempo. No, comrades, thls 1ls impossible.
On the eontrary, it 1s necessary as far as possidble to
accelerate it. 7To slacken the tempo means to fall be-
hind. And the backward aere always beaten.

The history of old Russla 1s the history of defeats
due to backwardness. 3he wes beaten by the Mongol Khans,
by the Turkish beys, by the Swedlsh feudsl baroms, by
the Polish Lithuanian squires, by the Anglo~Fresnch
capitelists, by the Japanese baronse. A4ll beat her for
her backwardnegs~-for military backwardness, for in-
dustrial backwardness, for agricultural backwerdness.
3he was bsaten because to beabt her was profiteble and
could be done with impunlty.

Thet is why we must no longer be backward. . « .
Do you want our Soclellst Fatherland to be beaten and
lose its independence? If not, you must put &n end to
this backwardness as speedlly as posalble and build up
a genuinely Soclalist aystem of sconomye. « « « We are
fifty to & hundred yesrs behind the advanced countries.
We muat cover thls dlstance in_ten years. Elther we
do this or they must crush us.

Istewart, ops elt., ppe 47-48.
87
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The Influence of the Second Five-Y¥sar Plan had Inter -
national significance in world trade and industry, as well
s in educational matiters. American business lesders walbeh-
ed intently and aideé'the Russians more, perhaps, than they
had anticipated. Carter reveals tﬁisﬂin hiz review of a
recent hook with the fbllawing sumnation:

What is new - and news - 1z Saul O. Bron's Soviet
Economic Development snd American Busginess, (Horgce
£1verright§, with its luecld exyositian of the excellent
statistical sucecess of ¢t he grest Soviet Five~Year Plan
for the economle reaenstruction of Russia and its reve-~
lation of the extent to which Americen buslness ls aid~
ing the Husslens, in a technicsl =nd material way,
edapting the methods of Amarigan ness production to a
communistic state of socletys

Eugene Lyons, United Press Correspondent in Hoscow ex~
pleined how the Second Plan telescoped the flrst and con-
tinued along the same linesa, after Stalin had reported the
first one & 93.7 per cent success snd had lowered the quota
for the second Plan:5

The first and second Five~Year Plans, of course,
cannot be artificlally sundered. 1The dlivision line Is
imaginery. They are an integral dynamlc process which
should be viewed as s whole., The resl schlevementa of
the economical program of which they are sectors ecan
be estimated only by viewing them together.

In the second Plan estlimates were lowersed In the output
of coal, iron - aieel, and on the other flve objJectives in

the plan. ™Phe sixth objective which was the same as that

25» Carter, "Russia Again as Seen in Recent Books,'
th@ﬁk, Vol. 155 (ﬁ&y 21’ 1939)’ 108,

g, Lyons, “"Russia's Second Five-Year Flan," Literary
Digest, Vol. 177 {February 10, 1934}, 3-~4.
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of the orizinal ?1&& &§*1§%8 wasi to ralse the standard of

a&ng&ﬁia& and alimin@téQillit&raay smongst workers and
| " gl ‘
#

peesants. %hile thé§§~§aa very litile dons abéatiﬁhangiﬁg

thege objectlives in ﬁéﬁﬁﬁﬁian, national sctivity iﬁ5gaaia1
&nﬁ $gan@miG imgr@vﬁgéﬁﬁjincrﬁma&&. |

o The new plsn promised the possibllity of buying
. two end ome-hslf o thres times ze msny menufzctured
- commodltles end food -articles a5 the people could ac-
guire in 1932+ 4 gosl wes put up to the population it-
. 8ells The first Plan gzave "securlty for the morrow.”
The second Plan ralsed the materisl snd sultural levels
“which depend solely on the quallity end quantity of
. labor expenses by workers and collectlvized pessants,
A The first Plen stressed the manufaoture of mschines
- which meke maschines which could neither be esten nor
- worne Sinee the Soviet Unlon reglstered, nevertheleas,
such gigentic economic advences in those Lrying years,
the Bolabeviks sre fUlly convinced thet now, when
every worker will see the resulis of his toll in e
- steady lmprovemsnt of his standard of living, the fule-
fillment of & second plan 1s certain.?

tne finde in Saviﬁ§ adusa§iaﬁa1 1natituéiams an enpha~-
sis on Civies as & @ﬁ%ﬁéﬁt‘anﬁ &ls0 on civicmﬁetivitﬁ in
puplls and students. CIn faat, they have ﬁeeﬁ evév-am@&&—
sized, which the Communiste reeently reslized, snd Er&@?ﬁ%ﬁ
snd methods were ﬁh&ﬁ%ﬁﬁ~ﬁﬁﬁﬁ?ﬁiﬁ§l¥tﬁ |

The Husslens sre the first to sdmit thai muoh of their
eduestion ia siill af‘pa§r‘qaalitg~ iners is & dearth of
trained teachers, t&x#bﬁa&s, equipment and bulldings. Yet

e

there has been a widespread epplicstion of modern methods in

o

§£$&n ﬁﬁﬁﬁh@ﬁﬁe,;ﬁﬁﬁﬁﬁﬁ A911~1025

e 158,

&ggagnﬁ‘yiyaéf a?:QEQgg, Rewawesk, Vol. III {(Junnery
6, 1868 pp M-I5.

®Harper, Civie Iral
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the%gﬂgﬂgggﬁiynal syaasm. ‘It 1s the most utiiitarian ma=

terialistiu, @xyerimantai‘ané secialized Qf any in the world.

i< é‘*r-—,,(

In 1931 and I03ZtHE unsatisfactory results of teaahina by
the “eemplex" methnd'wer@ revesled in a bluntly worded reso-
lution of the Cﬁmmaﬂist ?arty Central Commlttee which de-
mended "fully literate pupila, properly mastering such baaic

subjects as phyaica,.fhemistry, mathemetics, the Enﬁaian

1&ngu&ga, geography, etc. The §g§tam&tic stu&xwg§m§92;§§§§

for accurate knawledga ia being re~introﬁuca&, The schools

Kb A ol

must turn out not mersly pﬂlitic&l agit&tera but traine@
workers and censtrustive leaders.’ In 1920 Lenin said* ¥In
an illiterate country it 1s lmpossible to build a communist.
state.® Through thairVSehbal syatem, adult education, and
the campalgn againstrillitaracy the government was able to
snnounce that the nnmhef,able to reed and write had been
raised from thirty-thﬁéé;@ar cent in 1913 to ninety per cent
at the end of 1932.5 The zenl with which the nation worked
on this Plan was exceeded only by the measures employed; how-
ever, the people aac&gé@& all methods presented them, Eady
has described the Rusaian attltude thus:

Education ia frankly pregaganﬁa and prop&wanﬁa is
gducatlion. If you alresdy have the truth you do not
nesd to think to discover it. You have only to teach
it, impose it and govern by it. Education ls not s
search for truth but the teachlng and epplieation of

fundamentalist Marxism. "So-called aeademic freadom
is bourgeois humbug.*9

?Eddy, Bh. cliten plec

81pid., p. 105, ®Ibid., pe 106.
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The applicatlon of thls prineiple of teamching would lead
to complete asubservience to the party, which stopped at
nothing to aschleve Stalints goal of & unified, literate Russis.
Acecording to Lewlsohn the Communists would destroy privata
property and sabetage ;h&iviﬁua1 thinkingtlﬁ ,

+ + « which per se might be an argusble question of eco-

nomic technique; they propose hotly to destroy bourgeois

ideology~l.e., the precise ideology which has bullt all
historical civilizations. They aure rabid environmental-—
ists end behaviorists, thus rejecting not only the find~
ings of blologleal science but the observetions of every
sane creature, end land us ultimately in the wnintelli-
gible myth that with the varleties of humen culture and
conduct men himsell has nothing to do. Yet from this
myth they exempt themselves by their shirlly avowed in-
tentlon of smeshing the historical civilisation of man-
kind and rebullding humen soclety according to another
and unheard-of pettern. They admit, in brief, the

primacy of the 1dsological, the phllosophlie, and religicus

will emong men toward one kind of ecivilization or ancther.

The practice of the instltutes of higher learming in
Russia which excluded chlldren of the bourgeoisis was further
condemned by Lewlsohn as a crippling force to Rusaian civili-
zatlon. However, without property and impotent, th@lﬁommﬂnista,
in gelf defense, had to liguidate the 1llitersecy left by the
Taarist regime in order to get thelr message te the people
and indoctrinate them with the Merxlen view of life., The
plan of popular educetion was a necesslty for the building
of & new social erﬁer‘ll

For a tlme the class princlple was applied in the primsry
school to such an extent that the child of & rieh pessant or

1a£udwig Lewisohn, The Psrmsnent Horizon, pr. 38-39.
1l

Stuart Rameey Tompklns, Rugsia Through the éges,
pPe 670
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sven & technlcal expert was not admitt&é, or, if allowed to
enter the achool, wes not brought Into the palitiegl or
soclal activities of the pupils. This practice was condemmed
by the central leaders, who polnted out thet the child could
be selvaged, from the Communist viewpolnt, whatever his
famlly origin or &nviiaﬁm@nt-lg
Within & few yeers, 1in this vast unwieldy country, over
five million children have bsen erganized in pre-school in-
stitutions, over twenty-three millions in primery snd second-
ary schools, and more than ten millions in the youth organi-
zations of three ages. Throughout the finaneclsl depression
Russla, alone among the nations, continuously incressed its
expenditures for educetion, both in amount and in pr@}@fﬁion.ls
In the second yesar of the Five-Yesr Plan there was fall-
ing-behind in all fields'iﬂnluding that of educmtion. A
change in the calendar cave an extra gquarter-year, the subtumn
of 1930; and these months were proclaimed a “shock-quarter®
also for the cultural Five-Year Plan in order to cateh up
and enter on the third and "decisive yesar® with a e¢lean
slate, The Commissariat of Education recently defined this
shoeck~quarter as & mass Iinjection of new forms of cultural
work, soclalistic aampetitim, shoek~brigedlism, cultural ex-
press-messengers, cultural brigades, all of whiech will insure

the organlzatlion of 2 mass movement for the cultural revolutiocn.

1gﬁarper, ﬁaking’ﬁalaheviks, pPe 124.

15@&?, _‘920 Gi_‘t" pg l{}lt
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Cultural work end institutions influenced directly the fight
for the Plve~Year Flan, for better gquality of praﬁﬁeta, and
for the strengthening of lebor éiaeipline.1§

Originel creative thought, outside those purely natural
sclences where there can be no plausible effort to organice
a %class front,® ls certainly uncommon under the Soviet
system.

f/ Luring the decadse het@ean 1921 and 1831, the typlcal

!

J

/

/ Soviet school suggested something of a joyous bedlam.

‘Plsei-
pline was so lex as to be almost nonexistent, end the asu-
thority of the teacher was at a minlmum. Such "bourgeois"
means of testing puplls' fltness as marks and examinations
were discerded. The teaching of separste subjects was sup~

planted by the "ecomplex" method, under which & claas was

. suppoaed to work on a glven theme -~ a cliy street, for in-

stance, or the season of the year, - learning in the proceas
s blt of geography here, a bit of arlthmetic or hiastory
there. The Soviet school child got a very uneven kind of
training and was apt to dlsplay precoclous brighitness in
some things, slong with a woeful lack of exact knowledge

. 1f
ahout gilers. S

The Soviet viewpoint 1s that pecple can be
educated to see the necesalty of conforming to certaln moral

standerds on the basis of thelr humep values in this world,

garper, Meking Bolsheviks, pp. 128-130.

5
loﬂhambatlin, ope cib+, PP+ RB5-890.



94

withcut invoking the hope of reward or the threat ef punish*
ment in & life after &estﬁ. ‘

"In the Soviet ﬁninn it is an offense puniﬁlabla unﬁer
the criminel code to exereise sny kind of arbltrary diﬁerimn
instlion, segregation qumta, or disquﬁlific&tian baseﬁ on

raee, color, or sex in ragarﬁ to edueatianal, eeenemic, pro-

fession&l, residentia * “other ogportun*ties., 1he oyﬁrating
premlse is that all @@ﬁnle are worth educating. - ?e&catim3

aducﬁtion haa nmt aniy been fres of charga at pximary levels

penses for most studan_s beyand the secondary level 16

Before Werd:War¥II g11 sducatlon was campletely'frae
ef'tuitioﬂ payment .« ;ihvaﬁéitian, most studanéé Eeyen& the
secondary level, aaaut ninaty per cent in 1939, received
atlpends for general 11v1n$ expenses. The w&r;changeﬁ"this
somewhat. DBecause af tha-anarp1y increased neéd far traineﬂ
peraonnal in flelds dlrectiy connected with the war eff@rt,
new vocetional achcala ware get up with ﬂspeeially attractive
stipend asrrangenents bepiﬁninq at the age of fourteen and
fifteen. Most atudent$ in flelds not &iractly connected with
the war effort were obliged to pay tuiticn faea beyond the
Seven-Year School. Exempt from this rullng were students of
the "excellent level® {A's in two-thirds of thelr atudia&,
Bt's in all others). These students may cleim stipends as

well as free tuition, where needed, in higher institutions

16 .
Simmﬁ, %‘t citﬁ’ pt 323‘
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and technlcal secondary schools. A similar provision applles

to demobllized and wounded Red Army men snd to their children.t”
In peacetime students are not compellsd to enter any par-

ticuler Tield of tralning or work. They are pledged, upon

completing any technleal or professional training, to practice

for a period up to five years in the area where they are most

needed.

Twa years are nein? added ta the courae of tﬁe laaor

e e, D o = siron
gty RS RO 35 e o e ey

;schoolss They biv& the §ra£essional training 1n & partieular

N R
e S e =
gy,

field and réﬁﬁi%e'aiffar@nt tvges of prﬁgrams. Fer the

v

Faetary Schaals, ‘Beheels Tor ?aasant Ybuth, and the apaeial

curriculum by subjeats ia ratained.? In ﬂhe highar ﬁechnieal

ﬂsuhseetﬁt”“ﬁaﬁgrﬁﬁﬁﬁﬁlé e is spent in thsse sehools in _the

S e RS P AT SR R

“study of sﬂciaty¢ It ia‘thmught that a persan must be able
‘tc clearly arient himself in 8ll that is going on in the
soeclety whiech surrounds him. State aocisl activity 1s in-
avitable for the englneer, doctor, sgricultural expert, and
so forth, of the Soviet system. Without the YHarxz-Lenin®
method of indectrination, the deoctor would be & narrow
speciallst in his own line and not & conscious participant

in the state constructive effort now golng on 1n the Soviet

Union.s

17&13333&6!1@; QP cit., D« 326,



;‘9(5

Lecording to Harper, the kind of speclallist the pro-
letarian state needsyis onée who knows ~
« + « the yrinciwles of political econony, the history
of the economic development and struggle of workmen
and peasants agalnst capitalists and landlords,: the
. hlstory of the party of the proletariet which leaﬂs
- this struggle, the principles of the militant ereed of
the tolling claess, Marxlsm-Leninism, the present epoch
© of proleterisn revolution; and the theory and practice
of the govermmentsl &nd econcmie constructive achleve~
ments if the ?raletariat and 1ts perty in the Soviab
Union.i8 |
The prafessienaljschcnls snsure a steadg su@ply‘af
workers who have had a background of both thaaretieal«énﬁ
practical trainings The schools assure the inﬁividualu
worker an eduestion, regardleaa ‘of his economic ccpaitians,
or those of his parents.\,”ﬂighﬁr Technical Schools,“ core
responding in grade ta-&mericaﬂ‘aollagea, are»arganiasd for
the ields of agriculture and industry, medicine, pedology,
econcmies end aociﬂllégisaae, masie and,&?talg The aim of
the higher tﬁehnie&lﬁ#gﬁé@ls 15‘torcrﬂaﬁe-a_nﬁelﬁua»Qf highly

trained speciallsts for industrys Admisslon is open only to

ﬁitiﬁ@ﬁﬁ of the Bhiﬁn57§éfﬁng reached seventeen y&érs of age.

The student syani réﬁé or two years 1n.pr&¢ﬁiealﬁinw
dustrial work after éemyiéting his courses Ifg‘a%‘ths“@nd ‘
of that time, the schaa& authoritiea are canvinaaa of his
eampetena&, he is gi?@n,g aertifica%a of grafialéﬁay &s an

20
en{r'ina&r &

1gﬁarpar, Civie ‘7 '  ’ det Rusgig, Pe 250,
1yearing and Hﬁfu:: ' ‘

g&F ity p» 205«
20114, p. 2 05.
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Students are admltted to such institutions upon the
recommendation of thelr trede unlon, snd sometimes ﬁhe
Communlist party. Cenerslly, they require graduation from
the professional school plus & minimum of one year of practi-
cal experlence in Industry. During this year the trade unions
and econemie~auﬁhgriﬁies obgerve the aptlitude of the young
worker and recommend him Go the higher technical school 1if
he displays the inelinetion and abillty to pursue higher
work¢21

The higher technical schools are &ll lecated in the
vicinity of the factories or works for whieh they are pre-
paring speclalistes. ZIZach student is asslgned to a factory,
mine or other estsbllahment. There he iz reguired to spend
at least one day esech week and also & large part of the
school recess during the swmer mnntha; He mast present
periodle reports upon conditions in the plan.

In professional tralning, the aim to produce an 2ll=-
arcund scclal worker has led to & sacrifice of technleal
skill. For instance, the course 1ln electrical englneering
haeg sixty subjects of study. The thought was that the en-
gineer should be trained in s multitude of subjects, end
thus get 2 betier understanding of the brosder problems of
production. The wis&am of this method has been guestioned
and there hes been a tendency to reduce the number of subjecta

and the number of hours dsvoted to civis. Students of the

8lipia.
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higher educational Instltutlions carry a very heavy scheduls.
There 1s evidence of long hours of work, short hours of
sleep, very llttle tiﬁé devoted to physicsl exercise, and
many hours in some publie, civic work .22

Living conditlions are very bad, the monthly budget of
over two-thirds of the students r&nglng from approximately
ten to fifteen dollars. The prevalling vliew is that too
muich atbtention to studles is resctionary; it 1s urged that
the students "ocultlvate the fervor of constructive work,® or,
"find world-revolution in every small detail.' Students of
the higher secondary schools, the technlcal schools, and the
universities are required to spend some time in actusl pro-
duction. Meny are attadhed for the summer months to a
factory or instltution. Complaints are heard from students
that they are not being offered the opportunity for reel
treining, and namagam@nt’cemplains of the nuslience and cost
of these practiclng apprentices. The civic activity and
practical work have often bsen mechanical and wasbeful.za

Part-time factory schools are provided for children be~
low the minimum age of sixteen at which they can be legslly
hired. Children between sixtsen and eighteen who cennot be
employeﬁ more than six hours per day also attend these

achmola.a&

zgﬁarper, Civie Training in Soviet Bussias, p. 261.

%Ibm., P 262.

2¢ - |
Nearing and Herdy, op. git., p. 203.



99

The Factory schools which have grown very rapldly are
situated in or near a:faﬁtery or productive entar§fise, and
the trade~-unions participste in their dilrection., }Tna Komsomol
continues to have & Q;baa, official relation to these schools,
having helped org&niég tham. The puplils work end mingle with
Qlaer workmen and are 66ﬁstant1y under a proletarlian influence.
The schools of Peas&n€ Yeuth alao offer close eontact with
actusl produetlon, but to a lesser degree becsuse of general
cultural conditions iﬁvg‘wdral cammunityizﬁ .

Some prcfessicnaifﬁcheols prepere for suech callings as
pharmacy, ér agriaulﬁure.i[ln sach fleld thaveurviculum and
length of course is v&riéﬁ, according to the yaftieular con~
ditiona prevaliling indﬁaﬁh. In the agricultural fleld
students spend abenﬁ,éighh months of eech year ab studying
theory and during the three auwﬁer months they‘da practical
work on the farm. Fectory workshop schools are conducted on
a profésaianal level for juveniles who have entered industry
prior to elighteen years of age. They are organized In con-
Junction with, and eﬁ the premises of a faeltory, workshop,
mine, or other productlve entﬁrpriae.ﬂg

Universitiss, in the old sense of the term; have ceased
to exiat. In their place have come speclalized "institutes,®
where students are btrained ss englneers In different branches

of industry, sgricultural speclalists, beschera, doctors,

3ﬁﬁarper, Civie Iraining in Sovliet Russia, p. 262.

26 . ~
Nearing and Herdy, gp. clb., pp. 202-205.
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and members of other professions. These instltutes arve

under the direct control of the organlzation which will later
employ thelr students. The Commissarist for Heavy Industry
has oharge of many aﬁgineering schools; the Commisseriat for
Trangport supervises the trainlng of future railroed engineers;
medlcal & tudents come unﬂ@r the Commlsesariat for Heelth, and
pedagoglecal students under the Commlssarlat for E&ucatigﬂ.gv
Universities in the Soviet Unlon sre organized at the point

of production the student belng glven actusl contact with his
special sctivity. Prospective electricel englneers lesarn
thelr calling at electrical plants, which serve as their
laboratory. While some unlversitles in the old sense still
exist in the larger citles of the Soviet, they are rapldly
being replsced by thls newer type. OStudents in either type
university who have no other means of support recelve stipends
which cover the necessitles which they reguire whil enrolled.
Upon finishing hils course the student goes lnto industry,
transport, or whatever else may be hls speciel calling, in

the capaclty of & director or englneer.

The Rebfmcs offer three to four ysar courses all of
which are designed to meet the needs of these who expect to
be employed at skilled occupations. In some of the lnsii-~
tutlons full-time day courses are given, in other students
work by dey and attend school at night; still others ere

orgenized on & part time basis. In all, workers come
directly from thelr jobs and recelve & technlical trainlng.

27Chemberlin, ope ¢ib., Pps 29L¥R02.
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For mature warkerg who cgnnat attend the Rabfeca, the
Commlaseriat for Education and the trade unlons arrange
numbers of non-school technlecal courses and evenlng clésaes.za
The instruction is divided into:

1. ZElementary training for older workers.

2. Advanced courses of highly-skilled workers,
foremen, and administrative employees.

3. &Emergency subjects which are glven as special
nesds arise.

The highest type of institutlon for technical training
is the “Institute" whlch corresponds to the graduate school
of the United 3tates, snd tralns teachers esnd instructors
for the higher technical schools and carries on technicel
research and investigation. Here practically no teaching is
done. Regesrch occuples the full time of both students and
directors. Bkach institute has i1ts own field with its speclal
problems. The seclentists set to work to solve existing
problems and to improve mebhoéa.eg

A teaching staff for the "new schoola™ has been a serious
problem for the Communist lesders. Many instructors were un-
friendly if neot setively hostlile durling the first years. The
party orgenlzation ecould not spare many workers for the edu-
cational fleld; and sinece 1t would take time bto train e new
gensration of leaders, 1t became necessary to use the old

teachers under Communist leadership and control. In the

g8
2

Nearing and Hardy, op. cit., pp. 207-208.
®Ibid., p. 209.
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rural distriets aontral was &xerciseé over them by 8 party

cammittaa. In the ciJ

iea the eontrol of tha Gommiaaariat of

Educatlion could be maLe fully orpanized« The teachers wara

braught into the trada~uniona, and aﬁﬁthﬁa maaﬁs of control

was ﬁhas established;.'ﬁpeeial coursss trainad ﬁh& new ones

anﬁ ra*trainad thsaebalreaﬁy in service.

ﬁnly abeut three‘ﬂer cent of the ta&cb&ra af all gradea

are»@arty members. In the«mora important aahouls the teacher
1nﬁéhmrge of the “Qtu&y af Soclety™ courses, or the director,
is usually a cammunigﬁ, %he members of the &t&te éniantifie
ceungil, which has grépa;e@ the programs and pgasea‘an and
recommends the taxtbod£sftc be used, also are Commmnists.
An institu*e af Red Prafesﬁors vas established tb expedite
the training of new canéidates for the teaehlng positions in
the higher educatienai iﬂatitutions‘ where it wWas necessary
to continue to use the speclalists trained under the old
order, since these 1a£ier could not be replaced immedlately. %0
All 1natructeta,$§ré{ﬁbligad to pass an ihfcrmal test
on Merxisn doctrines  ;§ $&£ insiated that thé Rgﬁalutian
had proven that the &a?xian method is the ﬁnlj'séiantific
school of thought, se théﬁ’igneranee of it would meke a
teacher ridlculous in %he;eyés of the studemts; v
The teachers, quﬁélly at leaatb, haée accepted the new
ideas and methods: -

In 8 congress hzl& in 1925 & "Declarstlion®™ was
adopted to this @ff&ct and thay have recognlzed their

30ﬁarp$r; Civie Training in Soviet Russla, p. 263.
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past mistekes when they were "romanticists decelved by

the slogans of democracy and freedom, snd the un=~

consclous weapons of the close ilnterests of the beurpeeisie
by believing in the demccratic harmony of the classes.®

One meassage to & temchers congreas to %Comrade
Communists® read:

The non-party peoples, teachers of the Soviet Unlon
dend you their fervent greetinga. At our All-Union
Congresa we dsclare before all tollersz thaet from now on
we do not separais our tasks from the tasis of the
Communist Party anﬁ from its megnificent struggle for
2 new world.

To the teachers it represented the Congress salds
. e have carried out your will. It is finished with
the past. Limitless perspectives lie befors us, and
also difficult and responsible wark. But from now on

- we are not alone. We are working with all the tollers
of the world. ¥e are with thelr experienced leaders;

' we are with the Communist Party. Another paragraph of

- the Declaration addressed to the "Teamchers of all
Countries® reads The Soviet authority is our suthority.
The Communist Party is our party, and we trust it. To-
gether with our people, with the Soviet Authority,
under the lesdership of the Commun, %it party, we are
building & new life, 8 new school.

The Institute cfvﬁed Professors 1s tralning s future
generation of professors of history, economics, law, political
sclence, and phllesophy who will instruct from a strictl#
Communist point of viéwv' Candidates for edmlssion to this
Institute must be Gemmuniats with a record of five ysars of
membership in the ?afty. Uontact with advenced education
seems occasionally to ﬁave‘eorrupted the ideological sound-~"™
ness of some, since the percentage of expulsions from the
ranks of the Red Frofessors of Trotzkyists or other heretical
sympathizers was conslderably higher than the percentage in

the Party as s whala.3“

3l1p1a., p. 264.
3ach&mbarlin, ops cit., p. 294.



104

There has been merevement in Russian educaticn, but
ther@ are still gl&ring faulta. Selection of atudsnts, at
least partislly, acc@réiag to clazgas origin or party al-
legiance, rather than in accoﬁdance with capability, does

not make for the higheat,&chelast&c standards, Th& in~

atitute priwciple efferganizatiana serve a utilitariaa

. 5ntansive training to some cf the
speeialiata who are b&dly'needad everywhere, but it ten&s

to praduce £ NATTow &na‘pnaaaided type of eéueatian;; Often

the immediate affaeti savcf the new schnals is very mach

lowsred by the hard wded conditions in whichg:?ﬁwgﬁ\

studénts live and by the gpsenge, in some caaes»af'ﬁrainﬂd

teaehﬁrs.sg

Plans to make the; en«Year School the general minimum

were interrupted by the‘ﬁaai attack in 1941, Attenﬂance in
pre&ﬁhool lnstitutions- 13 net compulsory. Children in
Russia are not arbitr&rily taken from parents and brqught up
In stote inahitutiens; g8 ls peﬁularlg believed.sé‘rﬁurssry
facilities are aﬁmini&téred by the Commissariat of Health,
not thaet of education, and they may be ylannad»an& built by
any institution such ss a factory, a farm, or a univéraity,
which needs thelr aservices. All vocational or technical
and many ﬁighar institutes are now under the control and
administration of whetever Commissariat has juﬁisdiation
over the fleld within which the given type of work falls,

®3p1a., p. 292.  Stmmens, ORe Slte, P. 325.
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and they may be dlrected from that organizatlon rather than

the Commissarist of E&ucation.35

The restoration of conventional teasching in the schools
is an illustration of the flexibility which the Communist
leaders sometimes ahbw‘in‘scrayying experiments which have
proved clearly ineffielient or unworkable. " ;

Until 1943 the géﬁé?ﬁl/rule was coeducation ﬂzyall 588
levels in the USSR partly beesuse of the needs of the wer
situstlon, which necessitated a sharper division of tasks
between boys and giria; and partly because of paychologleal
investigetiona. A&n @xplafatary program was entered upon in-
volving separation effthéfa@xea in maﬂy‘city‘inatltutians at
the age levels withinfthe”Tanﬁyear Sahaals.ﬁv ?féf&ssor ,
Evgaﬁi Medynskl of the Lenin Pedagoglcal Institute in Moscow
explains the Soviet position on tﬁie metter a8 followa:

Coeducation hindera the adeptation of the school

- progrem to the dlfferent rates of physiologlical develop~
ment of boys end girls. It prevents adequate treatment
of certaln psychologlcal differences, and the necessary
differentliation of training of boys and girls for
practicel activities. Under coeducation the compositlon
of intermedlate and senlor classes of secondary schools
beecomes very heterogeneous, negatively influencing the
efficlency of the instructional program.

The full equellty of women's rights and the general
eveilability of education hes been completely achieved
during the gquarter of a century that has elapsed since
the Soviet Revolution. The number of schools has vaatly
increassd. In &ll towns snd industrlal setitlemsnta
universal compulsory seven~year secondary education has
been introduced. : v

;*Sahmberlin’ ops Citey Do £291.

%8 p1a. 3751mmons, ope cif., ppe 326-327.
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In view of all this, end with the object of elimi-~
neting the short-coming lnherent in coeducstion, in all
capitals of the USSR and in large industrial centers
and cities (72 citles in 8ll), as of 1943, segregated
educatlon of boys and gilrls hss been Introduced in sll
of the ten classes of secondary schools by means of es-
tablishling separate schools for boys and glrls. This
was preceded by six months of experiment at segregated
teaching in several Moscow schools during the spring
term of 19843, yielding good results. In all other
towns and In rural locslities junior and aenior sscon-
dery schools continue coeducation.

As dlatingulshed from prerevolutionary times, this
gegregated edueation provides for an ldentical level of
‘general-educational knowledge for boys and girls, and
involves no segregation in any extra-school sctivities.
The principals of the schools concerned declered thas
during the first six months the prineciple of segregated
educatlion intreduced in 1%%3-44 showed up favorably as
indicated by achievement .-

Accordlng to Jones, chlldren are taught thset religion
iz a device tc keep the pecple In a state of ignorance and
stupidity and that the clergy "filch the last coln out of

the pockets of the puar.“sg

‘In an article referring tosu he suppression of religlon,

the British White Paper cites Article four of the Constitution
of the Russian Soclalist Federation of the Soviet ﬁapubliczée

In order to assure to the workers true liberty of
consclence, the church ls separated from the state and
the schools from the church, and llberty of religicus
belief and of anti-religlous propaganda 1s rscognized
ag the right of all cltizens.

Article 122 - The teachling of religious belief to
young children snd to perasons under age in state snd
private education establishments and schools, or
viclatlon of the regulations on this subject, is
punishsable with compulsory lebor for a perlioed not ex-
ceeding one year.

58%‘ 595@11&5, oD Gig-, T 207 «

*Gﬁah@ei and Soclety, Legislstlon Concerning Heligion in
Soviet Russim, Vol. 32 (September 6, 1930), 314.
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Fussle's old ﬂemnstrag book advlises the man freely to
use the rod on wife or child to bring them to submission.
Uhder the waviet law t@ ¢triha a child in tﬂe hema er school

is a criminal affense, vﬁdﬁy says: "In all my travalﬁ i

have never seen nove . kiﬁﬁly or sclentific treatmenﬁ of
41 5
ehil&ren.

r,;?iakevitch.éefands hiﬁ yeaple thus 3

Ye resorts t$¥punishﬁ@nﬁs anly in thase extreme '
~ tuases where they are. absolutely ngcessary, under
~‘appropriate school conditions, and we hope even now
- to ellminete thewm altozether. The true teacher ia one
who strives with success to avsrt the posslibility of
the viclation of the rulss of the schaal and who thus
‘removes the ocemsion for punishment.
= An Indiseriminite use of punlshmenis z¢ a rethod

'~'Gf edu 3§tian§ rriﬁhtening end breaking the will of th@
' fﬁﬁPil »

Tcﬂ&yfthere is hﬁr&' a famlly in Russia whose chil&r@n
W

s, -
R R

3
have not recaived a sscan&ary eduaatiaa;é The nnmber sf
- s ———_ o

- manual warkﬁrs, office emplovﬁes, ané peasant famnilies whoses
children are reaaiviﬁg 8 higher education is inereasingly
gteady. o .

~The peoples of the North for the flrst time have s ‘
written langusge and cen nﬂw write as well &s speek in their

native tongues Eewsyap@ra, yrimers, and baaka are printed
in the local languages.

%lﬁﬁqy, ~§, ait«, p; 101.

42
Albart Pe Pinkeviﬁch; Ths Eew Lduc&uian in ﬁhﬁ av;e
Republic, pe. @6._ -

ézﬁieh@l&ﬁ Mikheilov, Land of the SOvietﬁ. Ps 70+
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Hindus informs us that
Nowadays education may be conducted In the languagé

of any people living In Russis. In fact, the Bovists

encourage subject natlonalities to have their own

achools, and such schools are now belng conducted in

seventy languages. Some of these langueges, like that

of the gypsles or Durgats, had nc seript and no pripted

elphabet of their own. HNow they have both. They have

grammers, dictionaries, textbools, newspepsrs, end even

theaters in which the lines are apoken in their native

tongues.

The school 13 the one Institution in Savigf Russla
which has enjoyed steady snd galloping growth,”
Summery

Among the faults of the Flrst Flve~Year Plan was the
complex method of teaching subject matter. With more money
appropriated for instruction In separate subjects, educaﬁion
became a nationel propegsnds, wherein the class principle
was broken down. Original snd crestive thought was abolish~
ed, marks and exeminations dlscerded, needy students assist-
ed by government stipends, training time in lsbor schools
lengthened and professional training changed to improve
technlical skill. Unlverslties in the old sense have been
replaced by instituteas. Technlcal treining courses ere now
carried on at the production point. Certain inatitutes
correspond to the American Graduate School., Close and
sromded conditions produced & narrow edusation but revealed
a few good features; a flexible program, pre-school improve-

ment, modified coeducation, the promotion of culture, subject
- langusges printed end taught, end, punishment as en educational

44gindus, op. oit., pp. 241-243.
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