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CHAPTER I
INTRODUCTION

The problewm of this study is to evaluste the JQuanah
iigh Sehool of Quanah, Texas, by the use of criteria for
determining the characteristics of good secondary schools.

Checklists for the study of the many desirable fea-
tures of a good schoel, which apply to practically every
feature of the program, were used. All checkllists, evalua-
tlons, computations, and graphic retings were made in com-

pliance with instructions found in Evslustive Criterias, Yow

to Evaluete a Secondary Schocl, and Kducationsl Temperatures,

publications of the (Cooperative Study of Secondsry School
Standards.

The following excerpt from Evaluative Criteris gives
general instructions for the use of the checklista and the

evaluative questions:

The checkllists consist of provisions, conditions
or characterlstics found in good secondary secrools.
ot 21l of them are necessary, or even desirable, in
every good school. HNor de these lists contasin gll
that 1s desirable in a good school. A school msey
therefore lack some of the items listed but have other
compensabing festures.

The use of the checkllists requires four symbols.
(1) If the provision or provisions called for in =
gilven item of the checklists are definitely msde or

1
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if conditions indicsted are present to a very sstis-
factory degree, mark the item, in the perenthesis pre-
ceding it, with the symbol (£)3 (2) if the provision
iz only fairly well made or the condltions sre only
falrly well met, merk the item with the symbel (-}
(&) il the provisions or conditions are needed but

sre nuot made, or are very poorly made, or are not
present to any slignificant degree, mark the item with
the sywbol (0}; (4) if 1t is unnecessary or unwise

for the sachool to have or to supply what specific ltems
eell for, merk such items with the symbol (N). (N¥ote:
The figures are to be regarded merely as convenlent
syrbols, not mathematical terms.)

# condition or provision is present or made to
a very satisfactory degree.

- condition or provision is present toc some ex-
tent or only fairly well made.

0 condition or provision is not present or is
not satisfactory.

¥ condition or provision does not epply.

Lvaluations are to be made, whenever ecalled for,
on the basls of personnl observstion and judgment,
in the light of the cheecklists as marked in sccordancs
with the above instructions, and of sll other avail-
able evidence, using a five peint rating scale,as
follows: (Note: The figures are to be regerded merely
aa convenlent syrbols, not mathemetiecal guantities.)

5,--Very superior; the provisions or conditlons
are vresent and functioning to the extent
fount in spproximately the best 107 of
reglonalliy-accredited schocols.

4, --Superiors the provisions or conditions are
present end functioning to the extent
found in approximately the next 20% of

3.=-~-Average; the provisions or conditions are
present snd functioning to the extent
found in epproximetely the middle 40%
of reglonally-sccredited schools.

2.--Inferiory the provisions or conditlons are
present and functioning to the extent
found in approximastely the next 204 of
regionally-ecceredited schools.

1.=--Very inferior; the provisions or conditlons sre
found in approximetely the lowest 10% of
reglonally-cccredited sehools.

N.--Does not apply.

logcoperative Study of Secondary School Steanderds,
Evsluaetive Criteria, p. 30.
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The percentile scores csleulated for the various ae-
tivities and phases of this schocl were plotted in graphie
form by the use of educstlonsl thermometers. The Alrhs,
or complete scsle, was used in this study. Instructions
for using these thermometers together wlth twe sample
thermometers are given here for the purpose of interpret-
ing the thermometer graphs used in this study.

The edueational thermometer is besically nothing
more than a percentlile scale arranged In graphile
form. The basic thermometer, ss illustreted by the
left-hend outline on the fscing page, conslets of an
outline of an ordinary thermometer, with s numerical
scale appesring on the left-hand side of it. This
seale on the left-hand side of each therrometer is e
percentile scale, graduated from © to 100. When
trne thermometer 1s used to report the results of an
evaluation it is filled to the appropriate level as
illustrated in the right-hand outline on the facing
page. A score on the percentlle scale of 25, for
example, mesns that a sehool 1s equal to or better
thsn 25 per cent of the schools measured; a score
of 87 means that s school iz equal to or better than
87 per cent of the schools measured, and so forth.
The netional norm, of ccurse, is 50 percentile rank,

0n & few thermometers, which present guantitatlve
date rather than qualitative evaluations, a second
set of flpures appears on the right-hand side of the
thermometer, These are i1llustrated In the right-hand
thermometer on the faelng page. In this case the
scale op the right-hand slide of the thermometer
1s an sbsclute one, in terms of the actual nurber
of titles in the librery, while tre scale on the
left-hand side of the thermometer is the usual
percentile rank. The school jllustrated had ap-
proximetely 1550 cifferent titles in the library (as
read FProm the right-hand side of the seale): this
woe equivalent to a percentile ranking of 52 (as
read from the left-hend side of the scele).

The horizontal lines azcross the page at the 100,
o0, 70, 30, 10, end O percentile points, and the
interpretstive phrases in the right-hand mergin of
each page provide a convenient gqualitative inter-
pretstion for the percentile rankings.
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS

SAMPLE THERMOMETERS ())

SCHOOL NUMBER
GOVERNMENT OF TITLES
soo~f3 —————— oo} 19750
] it S
- - - - b
. st 7240 = 4
e 1L 95
i | 4 1k >a
R go44- 4855
1k 1k
S5t 85444095
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L 1F =
So3+- - 3490 2
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1k 1k Z
75 75 3035
1F 1E
L yo 34~ 2595
[ 60 2200
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-4 Q
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1 (=]
E -
1k o
1k <
: S
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] £
15
- : E
3 e
5 - QO
: ST

Fig. 1. -- First sample thermometer.



EXPLANATION OF SECOND SAMPLE

The sample thermometer outlines on the preceding chart and their accompanying expla-
nation were designed to show the basic nature of the thermometer device for reporting to
a school. Certain supplementary information which is shown on the thermometers which make
up the rest of this booklet is illustrated on the sample thermometer on the facing page.
It will be seen that the basis of this thermometer is the same as that of the two on the
preceding page. In addition, however, as indicated by the arrows, there appear a set of
initials which indicate the position of norms for schools of different sizes, different
types of control, different regions, and different status as to accreditation. The re-
gional norms are always on the left-hand side. These norms enable each school to compare
its standing with that of other groups of schools of the same type as itself.

Under the title of each thermometer, in parenthesis, is a figure indicating the
number of schools upon which the ndrms on the thermometer scale are based. In the sample
this figure is 196, indicating that four of the 200 schools were not included (because of
lack of usable data). In some cases, the material which is now in Evaluative Criteria was
not present when the try-out program in the 200 schools was carried out or was extemsively
revised and reorganized after the try-out program. In these cases, no norms for special
groups of schools are available, and the word "New" is found in the parentheses usually
inclosing the number of schools involved.
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In cases In which data are missing for a particu-
ler feature, or this feature does not properly spply
to the school, the corresponding thermometers should
be marked "Not epplicable” or "Dasts missing."

Purther date which are presented by means of
these thermometer scales are illustrated on the
next chart.c

The sample thermometer outlines on the preceding
chart and their sccompanying explanstion were de-
signed to show the basie nature of the thermometer
device for reporting to a school. Certain supple-
mentary Information which is shown on the thermometers
which mske up the rest of this booklet is 1llustrated
on the sample thermometer on the facing page. Tt will
be seen that the basis of this therwometer is the same
as that of the two on the preceding psge. In addi-
tion, however, ss indleated by the arrows, there ap-
pear a set of Inltlasls which indlecate the position
of norms for schools of different sizes, different
types of control, different regions, snd different
status as to accreditation. These norms ensble each
school to compare 1ts standing with thet of other
groups of schools of the ssme type as itself.

Under the title of each thermometer, in paren-
thesis, 1s a figure indicating the mawber of schools
upon which the norms on the thermometer scale are -
tased. 1In the sample thils figure is 196, indicating
that four of the 200 schools were not 4neluded (be~
cause of lack of usable data). In somecases, the
meterial which is now in Fvaluative Criteris was
not present when the try-cut program in the 200
schools was cerried out or was extensively revised
and reorgenized after the try-out program. In
these cases, no norms for apecial groups of schools
are availsble, and the word "New" is found in the
parenthesis vwsually incleosing the number of schools
involved.,?

ihe study 1s presented in thirteen chapters., Chepter I
contalins the introduction, the use of the cheeklists, and

the explsnation of the interpretation of the thermometers.

2Cooperative Study of Secondary School Standards,
Educational Temperatures, p. 1.

S1vid., p. 2.
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CONPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS

SAMPLE THERMOMETERS (2)

SGHOOL

GOVERNMENT
;,,fff"””a’ (196)

TITLE: Subject summarized /’///////////3’

Number of schools on which 95
the scale 1s based

Lp
L o §

3

Very
Superior

1

PERCENTILE SCALE:’////’

From 100 to O for ]
all thermometers ] TYPE NORMS:

[ Pvt. - Private
] Pub. - Public

LERILES

REGIONAL NORMS:-_______
M.S., - Middle Statses
. ~ Western

Superior

N.E. ~ New England
N.W. -~ Northwest

N.C. - North Central
30. =~ Southemn

SIZE NORMS:
V.L.- Very large
{over 1000)

COUNTRY~WIDE NORM
FOR_ALL_SCHOOLS:

SO—pe;centile point ‘---~“ﬁ
on all thermometers

L. =~ Large
(500 - 999)
M. - Medium
(200 - 499)
INTERPRETATION: S. - STgiéer 200)
(Tnis particular school 1s
a largse, Southern, accred-

1ted, public school.)

1. This school, in school
government, 1s equal to

Average

or better than 48% of
the 166 schools measured.

2. It stands considerably
A .
higher than the average \. ACKR“DITATiON NZRMS‘
Southern school (12 points). cc. ceredited
h N.Acc.- Non-Accredited

3. It stands somewhat lower than
large schools In genseral
(4 points).

Inferior

4. It stands somewhat lower
than accredited schools in
general (4 points).

Very
Inferior

5. It stands at the same level
as the average public school.

Fig. 2. -- Second sample thermometer.



SUMMARY OF EVALUATIVE CRITERIA

General Statement

These scales are duplicates of the "Summary"” scales which will be found at the end

of each main area on the following charts.

1.

Curriculum
Based upon Section D of the Evaluative Criteria, CURRICULUM AND COURSES OF STUDY.
For 19 component thermometers see charts 4, 5 and 8.

. Pupil Activities

Based upon Section E of the Evaluative Criteria, PUPIL ACTIVITY PROGRAM. For 18 com-
ponent thermometers see charts 7 and 8.

. Library
Based upon Section F of the fvaluative (Criteria, LIBRARY SERVICE. For 11 component
thermometers see charts 9, 10 and 11,

. Guidance
Based upon Section G of the Eyvaluative Criteria, GUIDANCE SERVICE. For 7 component
thermometers see chart 12.

. Instruction

Based upon Section H of the Evaluative Criteria, INSTRUCTION. For 6 component ther-
mometers see chart 13.

. Outcomes of the Educational Program

Based upon Section I of the Evaluative Chitepia, OUTCOMES OF THE EDUCATIONAL PROGRAM.
For 18 component thermometers see charts 14, 15 and 16.

7. Staff .
Based upon Section J of the Evaluative Criteria, SCHOOL STAFF. For 18 component
thermometers see charts 17, 18 and 18.

8. Plant '
Based upon Section K of the Evaluative Criteria, SCHOOL PLANT. For 1l component
thermometers see charts 20 and 21.

9. Administration

Based upon Section L of the Evaluative Criteria, SCHOOL ADMINISTRATION, For 7 com-
ponent thermometers see chart 22.
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Chapter Il presents a discussion of the schoolts phi-
losophy and objectives and the method used in srriving at
these objectives. v

Chapter III contalns s statistical pilcture of the pupil
population and data regarding the commnity. The deta re-
garding the pupils ineclude informetion concerning graduates,
withdrawals, a comparison with other Texas schools, educa-
tional and oeccupational intentions, age-grade distribu-
tion, and stability of enrollment. The date pertsining to
the community Ilnclude populstion data, occupational status
of adults, finanelsl resources and agenecies, such &s hos-
pitals, churches, and libraries which are likely to affect
education.

The study of the currlenium and courses of study ls
included in Chapter IV. |

Chapter V deals with the pupll activity progrem, the
type of organization, amcunt of pupil perticipation in
school government (Civic League), music activities, school
assemblies, school publications, drametic and speech activi-
ties, school ¢lubs, and financing of pupil sctivities.

The library ssrvice of the school and the findings
as compared with accepted standards are teken up in Chap-
ter VI. The library stsff, organization and sdminictrstion,
adequacy of msterials, and teacher and pupll use of the 1li-

brary are treasted in this chapter.
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Guidance serviee is trested in Chapter VII. The num=-
ber of mewbers on the guidance staff, special consultants,
teacher particlpation, and evaluation of these are eon-
gidered 1In this chapter. Baslec Information sbout the pu-
rils, such as home and famlly background, personazl snd so-
cial development, and scholastic progress are also eonsid-
ered,

Chapter VIII deals with instruction, classroom sctivi-
ties, ﬁae of community and environment, textbooks and other
instructional materials and methods of sppraisal.

The outeomeé of the educstlonal program are considered
in Chapter IX. Outcomms in the various subject-metter
fields are zcored by the use of the checklists and evalua-
tive questions., |

Chapter X deals with the school stsff. The profes-
gional staff is examined from the standpoints of numwericsal
asdequacy, selection, guelificetions, improvement in serve
ice, and conditions of service. The nen-professional staflf
is studlied from the standpoints of quelificstions, improve-
ment in service, snd conditions of service.

Chapter XT takes up the school plant. The =ite, the
building, the equipment and msteriels are studied in re-
spect to heslth, safety, economy, efficiency, snd Influence

on the educational program.



g
The study of the administrastion is presented in Chap-
ter XI1. The administrative staflfl, orzanigetion, business
menagenent , supervision of instruction, and school and com-
manlty relations are considered in this chapter.
Chapter XIIT ls a summsry chapter which presents the
conclusions snd recommendstions for imprc:ving the Ouansh

High Sechool.



CHAPTER TI
PHILOSOPHY AND OBJECTIVES

Educators of today are sensitive to the problems in-
velved In educeting all the people, regardless of race or
social standing. The spproved method £s set forth by the
evaluated school hes been s rather set psttern or routine.
This 1s not necessarily a eriticism of the school, but of
all sehools. FEducators heve been prone to let things ge,
or take the course of least resistance. Thie cannot econ-
tinue to be the case, for the present emergency hss brought
them face to free with the results of their neglect. They
have falled bto educate the community. Thev need not ex-
pect any school, county, state, or nation to rise much
hisher then the communities which comprise them.

The schocls have been operating largely on a matter
of self-development rather than adjustment to conditions
or mastery of environment, The educstional leaders must

3

admit shorteomings In not having properly trained the
youths so thet they wight go into the many jobs that the
government needsfilled soc bedly. If the educstional
leaders had been doing their duty, there would not have
been 80 wuch time lost and expense involved during the

10
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present emergency. They must start from the bottom and
tuild & foundation which will meet the needs of the people.
The curriculum and the coursecs of study must include voca-
tional and business subjects snd other fields of work rore
than ever before. Naturelly this will cost more money, but
1f the pubkllie is properly educated, it will not hesitate to
furnish the needed sducetional program.

Education 1is not apart from 1life; 1t is just the
adult generstlon giving its own world to the new
generation. The demoerstic problem in education is
not primarily & problem of training children; 1t is

the problem of making s communlity within whieh chil-
dren cannot help growing to be dewmocratic, intelli-
gent, diseiplined to frecdom, reverent of the goeds
of life, and eager to share in the tasks of the age.

A schocl, to function properly should have s flexible
philosophy and a definite set of objectives formlated.

The following excerpt from Evaluative Criteria sets forth

the necesslity for an eduestional philosophy:

It 1s essentlial for each secondary sehool to have
a carefully formulated educational philesophy. The
achool should be free to determine this philosophy
for itself to the extent that it promoted the prin-
ciples gnd spirit of fwmericsn demoerscy. Each school
should be sble to Jjustify asny marked varistlion from
generally accepted principles., The stated philosophy
of educatlon should be assccisted with and be made
fundamental to the educational program of saeh school.
This philosophy should be made specific in statement
of objectives. W®Without such a statement of objectives
growing out of a ssne educaticonal philosophy, @
school leads an aimless 1life.?

lgehools in Small Communities, Seventeenth Yearbook of
the AmeFrican ASsocilation Ol School Admlniqtratara p. 8.

ECaoperative Study of Secondary School Stendards,
Evaluative Criteris, p. 6.
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In & democracy every individusl muzt have an oppor~
tunity of obtaining an educsation, becsuse "a e¢ultivated
mind 1s the guardian genius of a demasracy.“s
The school exlsts for the child;, that is, the ehild's
development should always be foremost in the minda of those
who are responsible for the sechool. The curriculum, faeul-
ty, school plant, and every other phésa of the sehool should
be directed towerd the development of the child as he lives
today snd tomorrow in @ democrscey in order that the pur-
pose of education within s democrscy should be realized on
the part of everyone, for example:
To develop within the individual the interest, the
ideals, the habits, and the powers whereby the in-
dividual will find his plasce and use that place
to shape both himselfl and society toward ever
nobler ends.%
The teachers and the superintendent of the Nuanah

High 3ehool studied and discussed the different checklista

in the Evsluative Criteria and gave thelr views concern-

ing the type of curriculum best sulted for this psrticular
locelity, the desired pupil activity program, librery and
guldance serviee, instructional outcomea, staff,plent, and
rethods of administration,

The statements listed below are those which are in ae-

cord with the philosophy of the educstional stalff of the

Syirabeau B. Lamar, quoted from University of Texas
Pulletin No. 1757, October 10, 1917, p. 3.

ipuresu of HEducatlon, Depasrtment of the Interlor,
Bulletin Wo, 35, 1918, p. 5.
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Quanah High School, which was evsluated by the writer in

the process of confueting this study:

1.

5.

6'

The type of politiecal organigation most desirsble
for society is one in whieh a2ll individusls share
in the dstermination of policies in proportion teo
their sbilities.

The economle orgenization most desirable 1is one

in which private enterprise is encouraged but with
restrictions assuring the conservatlion of nstural
resources and wilth provisions for the distribution
of a considerable portion of the results of produec-
tion in the iIntorests of the workers and of the
general public.

The social orgenizetion is one in whieh 211 all
individuals have equal socisl status regsrdless of
economle, cultural, or intellectual qualifications
and regardless of race or nationslity.

In & democracy the school should plsee most em-
phesis upon helping to prepare pupils to meke ad-
justments to meet changing conditions.

In 8 democracy free seecondary educetion should be
provicded for all sdolescents who ars not mentally
or physically defective tc suech an extent that
they cannot be sducaeted with normal children.

In s demoeracy the finaneial support of secondary
education 1s primerily the responsibility of ths
local district with the state participeting on an
equalization basis.

Educeation is an enterprise involving menvy com-
wunity ageneies. As the chief institution de-
veloped by society for educrtlon, the school
should welcome suggestlions from and opportunities
for cooperstion with community sgencies in the
Intereats of g better eduestional program for

the commnity. ,
Sttendance at a segondary sehool should be re-
guired by law for all pupils from the time they
lesve elementary scheol until they complete a
curriculum sppropriaste to thelr needs regardless
of age. _

The most deslrable theory with respect to in-
dividual differences smwong pupils regquires that
the secondary school should study emeh pupll to
discover his partieular traits and abilities sz a
basis for his own curriculum,.



10.

11.

12'

13.

14.

17.

is.
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Puplls should heve some part in determining the
eontent and activitles which constitute their
school experilences.

The offerings of the secondary school ghould be
organized in terms of area of pupil interest in
terms of functionel experiences, irrespective of
eonventional subject metter classifiestions.

The offerings of the seeondary school should be
planned ehiefly with & view to the discovered
develormental end adjustment needs of 1ts pupils
regardless of thelr academic plans.

The educational program of the sescondary sehool
should be eoncerned primarily with selected ex-
periences whieh puplls find interesting but whose
mejor value 1s in adult 1life.

The responsibllity of the secondary school for
g8sisting in the development of well-rounded
pupil personslities requires expleratlon of pu-~
pil, revelation of socisl heritage, and guided
differentistion, all within s broad pattern of
soeial integration,

In & well-organized pupll activity program pu-
plls should develop plans cooperatively with
SpONsSoYs.

In ehoosing leaders for the various pupil se-
tivities the school should establish minimum
guallficetions for leadership, but pupils

should be frec to meke selections.

The principal and teachers of a secondary school
should seek to eliminste the dividing line be-
tween classroom and pupil asctivitles: any proj-
ect whleh has promise of contributing teo pupil
growth should be engouraged snd teacher sasist-
ance should be provided without distinction of
"elassroom work" from "pupil smetivities.”

The seecondary school library should be a place
where trained personnel not only helr puplls

and teachers to find and use mafterials needed
inthelir study but alsc feel a responsibility for
stimulating leisure time and independent reading
interests of pupils and teachers.

Librery needs of secondsry school pupils ean be
adeguately met by & centrsl gencral libraery in
the school with = representative eollection of ma-
terials for general high sehooclusse,

In esrrying out the guldanee function of the sec-
ondary school 1t is desireble that the pupil and
steff menber discover cooperatively the charac-
teristies and needs of the pupil and deecide the
speciflec experiences to be provided,
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In relation to elementary and higher schools,
the secondary school should make definite pra-
vision for effective articulation. This should
Involve not only information sbout the sehool
but cooperative efforts toward mutual uvnder-
standing and toward elimination of conditions
which make pupll adjustment diffieult.

The secondary school should sssume responsi-
bllity for assisting pupils in all phsses of
personsl adjustment. The school's guldance func-
tlorn includes sducational, vocational, soclel,
recrestional, and other phases.

Within the classroom the teacher should treat
each pupil as an individusl and zssist him in
gchleving the maxiwmum development of whiech he
is capeble In the given fleld. .

Learning is promoted most effectively by par-
ticipating in activities whieh require problem
solving procedures, or reflective thinking, gen-
erallization, and spplication, with incidental
direction of emotional responses.

The pupil should be teught to recognize what is
worth thinking about sz well ag how to think,
Farticipatlon in the progrem of a secondary
school should result in development of general-
ipations, eppreciations, sttitudes, and ideals
in &ddition to the sequisition of knowledge,
habits, and skills,

The fin&l decislion on the sclection of the
teachers should be mede by the responsible head
of the scheool, after consultation with heads of
departments concerned; the bosrd of control
should only officlially confirm the selsction.
in selecting the ztaff of & secondary school
the primery consideration (assuming equivslent
personal qualificstions) should be given to
cendidates who have completed & comprehensive
and ecoordinsted program which included subject
matter specializatlion ms well as professionsl
preparation,

The most desirable viewpoint econcerning the
school plant in its relation te its comrunity 1s
that the school plant should be plenned to meet
cormumunity needs, soeisl as well as educetional,
and should therefore be fully used by the com-
mnity.

The school plant should be used by the steff
and puplils as an acilve sgeney to promote eduga-
tional values.
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3l. In the administration of a secondary school, the
board of contrel should pase upon policies formu-
lated by the adminlstrative head in cooperstion
with the staff.
32. The effleiency of the instructional processes of
& secondary school 1s promoted best by & type of
supervislion in which progrsms snd proeedure are
determined ccoperatively:s he then inspects and
directs teacher asctlvities in order to insure
conformlity with these plans.®
The faculty of the Quanah High School, sfter careful
study and due consideration, formulated the following ob-
jeetives for the school:
1. 1The achool should mske 1t possible for the pupil
to heve an active and participating pert in its program.
2. The school should be founded upon the ides that it
is for all tke pupils.
3. There should be developed in the school sn atbi-
tude of fairness, open-mindedness, and tolersnce.
4. More and better vocsztional subjects should be
offered by the school,
5. The lIndividusl child should he developed wentally,
physicelly, soclally, and morslly.
6. fThe student should be educated ir: the arts of
communication.
7. The methods used should hsve the highest .potential

powers for the development of the ehild as sn iIndividusl

and s & soclal being.

scooperative Study of Secondsry School Standards,
Evaluative Criteria, pp. 8-13,
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8. There should be established a closer relationship
between the school family and the children's home.

. There should be developed in the ehild a2 desire
for personal cleanliness and health,

10. The school should assist the ohilld in determining
his field of interest and help him secure preliminary train-
ing in and specific training toward his chosen field.

11. The pupll should be developed in some way to have
a desire to be a home builder.

12. The sckool plant should bé made svailable for the
use of the whole community during the entire year.

The best means of foretelling what any given
group will do in tre future is to eonsider, first,
what they sre dolng at present, and seeond, what
the aduits sueh as they are likely to become . .
are doing. Although one cen expect a eertain degree
of error In meking suech & prophecy, it is not likely
to be as large as remote "authoritlea” who are
famillar with the individwm 1 pu%ils and with the
environment in which they live.®

The phlliosophy and objectives ss set forth have been
paertially fulfilled. The ideals, habits, and progrem as
set up for the svalusted school have been followed satis-
factorily.

It 18 recormended that the school do all within its

pover to give the students courses thet will prepare them

not only for the present btut for the future ss well, If

SMhomes H. Briggs, Improving Instruction, p. B20.
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this is done, the graduste may, upon the completion of the
required course of study, be able to enter his chosen
fleld prepared falrly well to meet the demands made upon

him.



CHAFTER TIIT
FUPIL POPULATION AND SCEOOL COMWUNITY

The scheool and community are not looked upon now as
they were a few years sgo, With the modern measns of ceﬁr
manication sand transportation, the most remote school is
not isclated a3 was once the eondition. The school, com-
munity, town, and state are so closely relsted that all
schools must adapt themselves to meet the needa of the na-
tion. There csn be no slack on the part of any of them
if our democracy is to function es it should.

For an evalustion of a school to have any vslue, a
survey of both the pupll population and the school com-
munity should be made. The nesds for the pupils snd the
compmunity should be welghed in order %o see how far the
school's practices are golng toward meeting these needs.

The followlng quotation from the Evaluative Criteris

shows how closely the school and the community sre related:

The school exists primarily for the benefit of
the boys and girls of the community whiech it serves.
The types of people, their vocatlions and interests,
their tendencles and prejudiees, thelr abilities,
their raciasl characteristics, their hopes and proas-
pects regarding the future, thelr customs sand hablts,
the similarities and differences within in sny com-
mnity, are different from those of other communities.

19
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The school should know the distinctive characteris-

tics and needs of the people and groups of people

of the school community, psrtlculsrly those of the

children. But every school commmunity Iinevitaebly is

interrelated with other comminities and is s part of

larger communities, perticularly the state snd na-

tion. The school should therefore adapt its genemml

philosophy and specific purposes to its own communitX ’

and to the larger comunitlies of which it i1s & part.

The enrollment in the Quanah High 3School from the
school year 1838-183C to the school year 1%41-1942 is shown
in Table 1. The enrollment shows a small increasse for the
firvst thiree years of the study while the laat yesr shows a
decided drop in enrvollwent. The enrollment Increase »as
the natural trend during this period smong most high

sehoolg. The sudden drop in enrollment csn be sttributed,

TABLE 1
THE QUANVAH HIGH SCHOOIL ENROLLMENT FOR THE YEARS 1938-1941

o et e o mxare; - oo e
Greade 1¢858.1039 1930~1940 1840-1941 19411942
welftho LR N O ] * » » & L 89
Eleventh.... &6 At o 74
Tenthseseess 55 119 a2 a2
Hinth,...... 127 110 132 105
Eighth...... 116 122 112 ..
Fost~-graduate - 4 3 2
Total. .. 414 454 436 362

lpooperative Study of Secondary School 3tanderds,
Evaluative Criteria, p. 18.
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in part, to the practice of a few large land owners in tak-
ing over the operation of their whest and row-crop farms,
which action forced families to move out of the eounty.
Since about one third of the high sehool students had been
coming from these contracted schools, the new policy csused
& drop in enrollment. Then, too, many families hsve moved
to defense centers where lasbor conditions are much better.

Table 2 shows the number whe were gradueted from the
Quanah High 8chool sach year for thé four-yesr period from

1938 to 1942,

TABLE 2
GRADUATES FROK QUANAH HIGH 3CHOOL FOR YEARS 1¢6368-1042
Year Number
1938-1928 . & . ¢ ¢+ v . . . . . BL
1969-1940 . . . . . . .+ . . . . B0
1940-1941 . . . 4 4 v 4 . . . . B2
19411942 . 4o 4 4 o 4 4 4 2 e . . 7B

Table 3 shows the gradustes who entered college or
other schools the yesr following graduation. In 19639,
tweﬁty»three, or twenty~-elght per cent, of eighty-one
graduates entered college or other schoolas, In 1940,
twenty~two, or thirty-flve per cent, of sixty gradustes
continued thelr school studies; and in 1941, twenty-seven,
or thirty-three per cent, of eighty-two graduates entered

colleges or other schools. These Tigures, though not
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TABLE 3

THE NUMBER OF HIGH SCHOOL GRADUATES WHO ENTERED
COLLEGE OR OTHER SCHOOLS FOR PERIOD 1938-1941

Year
1938-1939 . .
1989-1940 . .
1940-194Y . .,

&« » -

» . -

- . .

Humber
. . 23
. o« 22
. o« 27

adequate enough, show a small increase or a tendency toward

students continuing thelr school work.

The school glves

the students an opportunity to recelve information con-

cerniﬁg the selection of institutions of higher learning.

Teble 4 ghows the stabllity of enrollment In the Quanah

High School., These data are for the graduating clasa of

1842. Two of the c¢lass of seventy-six hed been enrclled

in the school for one year, four hed been enrolled for

TABLE 4

THE NUMBER OF SENIORS WHO HAD BEEN TN QUANAH
HIGH SCHOOL EACH NUMBER OF YEARS

Namber of Years
l - - * -
2 L - - -

3
4 - L * -
5

Huwber of Senlors

L] * -

»

*

*

-

2
4

60

76
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two yesrs, and five had been in the school for three years,
3ixty, or almost seventy-nine per cent, had becn enrolled
for the full four-year period. Five, or six per cent, had
teen enrolled for five years. This was due to a new semester
ruling passed by the University Interscholastlc league con-
cerning compebtition in sthletices.

Teble 5 shows that seventy-six puplls withdrew from the
suanah High School during the twelve months preceding
September, 1941. Of these, thirty-five, or forty-six per
cent, were brought about by the fémily moving away. A

statement hes alresdy teen mede concerning this cause,

TABLE 6

THE REASONS FOR WITHDRAWALS OF ALL PUPILS FROM THR
QUANAH HIGH SCHOOL FOR THE TWELVE MONTHS
PRECEDING SEPTEMBER 1, 1941

Reasons for Number of

Withdrawels Withdrawsls
Graduated . ¢« « 4 o + o o 5 o « v + s . 2
Foor scholarghip . . . .
Lack of Iinterest in sahoel ¢ + e« s+ s+ s+ B
Diseiplinary difficulties . . . . . . . 2
Family moved away . + +» « 4+ « « « « . . 3B
Fineneial reasons . . + + + 4+ v + « « +» 3
Illness of pupil . . . T 1
Pupil's help needed atb hame v e ox e e . 4
Marrlage . o ¢« ¢« v « ¢« ¢« &« 2 s « o o +» B
Other reasons . . v + « « o 4 s « « « + 10

st

Tobal . . . . 78

Table 6 shows that the femlly moving sway is the most

frequent resson given for withdrawsls in Texss schools. The
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data shown are from North Texas Stste Teachers College
theses by Pope of Henrletts, Johnson of Powle, Clay of

New Poston, and Fincher of Trinidad,

TABLE 6

A COMPARISON OF THE REASOES FCR WITHDRAWALS
IN OTHER TEXAS SCHOOLS

Name of the Sechool and the Nunber
of Puplls Withdrawn
Reasons for

Withdrawals
Luansh |Henrletts | Bowie szzmn Trinidad
Foor scholar-
ship........ 3 4 . 2 1
Lack of in-
torest..cson. 5 i5 P 4 2
Disciplinary
difficulties 2 . ‘e . .
Family moved
BWEY e worson . 35 12 14 7 &
Tilness of
pupll....... 2 e 5 . .
Finsncisl
rPEasSONS. ... 3 10 2 . .o

Puplil's help
needed at
home. ... .. 4

7]
»
£ )
*

2 . ,
Merrisge...... & 2 5 .o .
Other reasons. 10 4 10 . ..
Total..... 76 29 50 15 @

Table 7 stows the age-grade distribution of pupils of
the Quanah Hligh School based upon the enrollment of the
sahbol term for 1941-1942., There were elghty-eight puplls
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enrolled in the twelfth grade, seventy-one in the eleventh
grade, eighty-one in the tenth grade, and 111 in the ninth
grade. There are more pupils retarded then aceelerated,

which is s weakness of the school.

TABLE 7

AGE~-GRADE DISTRIRUTION OF THE PUPILS IN THE
QUANAH HIGH 3CHOOL ON SEPTEMBER 8, 1941

T W:mmwwm St R
Age
Grade v

12|13 [14 |15 |16 |17 | 18 |19 |20 up | Totals
Twelfth. .. 11 |29 |20 |13 | 5 88
Eleventh. . 11 (41|13 | a| 2 71
Tenth. . ... 312372314 4 e1
Winth..... | 16|48 (28|12 ]| ¢ | 2| 1 111
Totel.., | 16| 51|76 | &7 |70 (30|16 | B 351

The evaluated school has not glven any intelligence
bests. In 1its guldance work it hss given preference tests
which show the flelds or preferences of the students in the
ninth grade. This test is followed up with another test in
the junlor or senior yesr to see if the pupil still has the
same preference as earlier in his work., 4 profile is made
from the Informastion secured from the testa. It is a weak-

ness of the adminiastration in that some type of iIntelligence
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test has not been given. Much esn be accomplished from the
proper use of intellligence tests. The tescher and the ad-
ministration, while planning s currieculum for the ehild,
can meke much use of the results of these tests.

The educational intentions of the senliors of the
Quanah High School are shown In Table 8. Ten of the class
of seventy-six senlors expressed intentions of sttending
four~year colleges or universitles. Twenty-ithree, or
thirty per cent, planned to eontinue thelr educational
training., Twenty-four, or thirty-one per cent, were un-

decided about continuing their edueation.

TARLE B

EDUCATIONAL INTENTIONS OF THE QUANAH HIGH
SCHOOL SENIORS OF THE CLASS OF 1942

Intentions Mumber
Attend four-year ecllege . . . . . . . 10
Attend other sSchools . . . & o 4 « « » 23

Continue educstion but undecided
on typs of schoocl . « . « v . « . « 2

Stop formal eduncation upon graduation. 12
Undeeided . . . » « « ¢ o ¢ v « « » . 24

UNKNOWID 2 « = o » % s 2 s « o« s « o « B

e

Total . . . . » 76

The occupationsl intentions ofthe 1942 seniors are

shown in Table 9. Twelve, or approximately slxteen per cent,
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hed ehosen the profegsions. Twenty-three, or thirty per
cent, were undecided, showing that the guldance program

is working only fairly well. Twenty hed choszen office work.

TARLE ©
THE NUMBER OF GUAKAH HIGH 8CHOOL SENIORS COF THE
CLASS OF 1942 WHO IEDICATED EACH
OCCUPATIONAL PREFERENCE
Occupational FPreference Number
Professions o« v « o o « o o o « % s » « » 12
Agriaultw@ . * . - - » « e = . = - - - 4
S%}.les WGI‘R « & ® 5 ® ¥ » % % B3 ® & « w a 6
Office work {(secretarisl and steno-~
graphic, bookkeeping end accounting,
clerical) . » * » L 3 > » L] [ 3 * * - * L] 20
Gnskille@ l&b@r s+ s m R E s ¥ e & € ¥ % 5
Uﬂd@cidﬁd » L4 - L3 * » * - * - - - - L] * * 25

ﬁnkncwn & - - * - » » * . » k.3 Ed » » [ 2 » * EAQ
Total . . . . 76

The qusnah Independent School Distriet, of which the
evaluated school is a part, hes s total population of 3,767,
The estimeted sccondaery sehool population is around five
bundred. The enrollment for the sechool term 1941-1942 was
352, This 1s seventy per cent, based upon the above esti-
mation. The evslusted school could and should be glving

bebtter serviece to the youth and the community.
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The occupationsl status of the adults of the evalusnted
gehool g¢ommunity is shown in Table 10. This inforwmation
was secured by s questionnalre gliven cach student in at-
tendance in May, 1942,

One hundred sighteen, or forty-four per cent of the nen
of the evaluated school community, are engaged in agricul-
ture., Thirty-two men and four women are listed as offiee
workers, Fifteen are following the occupation of manager
or proprietor, ten wmen and one womsn are members of pro--
fessions, sixtecn men and two women are unemployed or on
rellef; and twenty men, or seven per cent, are skilled

labvorers.

TABLE 10

THE OCCUPATIONAL STATUS OF THE PARENTS OF THE
FUPIL3 ENROLLED IN THE QUANAH HIGH SCHQOL
FOR THE SCHOOL YEAR 1941-1942

Oceupation ¥en |Women |Total
Professionsg..ceesecovnsanconsnanssansass | 10 1 11
Managery or propriefor...ceevcrienvicancn. 15 . 15
85 o B LR v & o Tt 1l& ‘e 118
HomemaKIng. cvcevavveceersescnacrnancnenss | oo 208 206
Bales WOPrK.cieessssrvoranarsserccnscansrs | 20 4 24

Office work (secretariasl and steno-
graphic, bookkeeping and sasccounting,

Clerical )i iiierrrenannscarsnnsernnens | 58 4 36
Skilied labDl . serranssannrsnvsnasnnansns | 20 . 20
Domestie service or housekeeper......v..v | «» 2 2
Unskilled 18bOr..cvecencsnn cereaasasensas | 33 .o 33
Unemployed or on relief. .. . ccvviinnnan, 186 2 18
HiseellaneOu8. e vscesssenonsasassssasns ve 2 . 2

Totel,..... [266 | 210 485
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The (meanah Independent Sehool District, of whieh the
evalusbted secondary school is 2 part, hes an sasessed valus-
tion of $3,122,255, There is a locsl tax rete of #1.00, |
8ixty cents for maintenance and forty cents for bonds.

The cuyrent expense, not Ineluding the capital outley of
the aehool, per pupil enrolled is $51.79. This is based
or the enrollment for the entire sechool system. Three
schools, or twenty-seven per cent, were higher than the
Quanah school, while seven, or sevenbty-three per cent,
were as low as or lower then the evalusted school.?

Py comperison the Quasnah Independent School is average
cr above 1In regerd to current expense per pupil enrolled.
The secondary school current expense per pupll enrolled is
$79.46, os compared to £82.33 for the State of Texas.,®
The texable wealth per pupil enrolled 1s £2,729, ss compared
to &2,187 for the Stete on all the independent districts.4

The churches most generally sttended in the Quanah
High School commnity by pupile and their parents are Bap=-
tist, Church of Christ, Methodlst, PFlrst Christiasn, ¥Epils-
copallen, and Fresbyterian. All of the above chureches have
ministers and educationsl directors who cooperate with the

schoel in many ways. The large churches sponsor Poy and

2L. A. Woods, Public School Directory, 1941-1942, pp. 70-118.

SNaticnal Bducation Assoelation, Research Bulletin,
XIX, No. 3, p. 145.

4woods, op. cit.
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Girl Bcout troops end other youth progrems in sddition to
their regular services.

There 1s no county library loeated in Quanah, but
one will be moved there as soon as the community buillding
is finished. At this time it is loceted in 2 neighboring
city.

The Memorisl Hospital and Cliniec with its excellent
corpe of dogctors and nurses serves a lerge territory. It
glves the first basle training for nurses.

There 1s one city park, several pleygrounds, the prac-
tically finished eommunity bullding, end two hard-surfesce
tennis courts. The grestest need is an adequate swimming
reol within the eity limits and snother reerestionsl park.

There are two motion pilcture h&uses ir the community
where programs are excellent for a town the size of
uangh.

The country club, s utillties clubhouse and lake, the
Rotary Club, the Xlks Club, the ILions Club, snd the Pusiness
and Professional Women's Club and other clubs snd civic wel-
Fare groups have done muech toward the upbuilding of the com-
minity and providing recrestional eguipment for the schocl.

The population of the community and of neighboring
commnities 1s predominantly white., There 1s a small num-
ber of negroes who have their own addition, echurehes, and

school. There has never been any serious racisl disorder.



&1
The sanitary health conditions of the school community
are excellent. A full-time county health officer 1s employed

by the e¢lty and the county.



CHAFTER IV
CURRICULUY AND COURSES OF STUDY

General Frovisions

There should be mach thought and plsnnling before =
curriculum and a course of study are formalated. The cur-
riculum should be so well plamned thet i1t provides for
all the experiences of the pupil while in school. If this
1s done the welfare of the individual will then be promoted
through the c¢lassroom and the many other extra-currieunlar
activities. dJust what do we mean by the currieuium and
courses of study? This question ls answered in the fol~

lowing excerpt:

The curriculum mey be defined as 811 the experi-
ences whieh puplils have while under the direction of
the schoocls thus defined it ineludes both classroom
and extra-clessroom asctivities. All such sctivities
should therefore promote the necds and welfare of the
individual and of soclety. Courses of study may be
defined as that part of the curriculum which is organ-
ized for clessroom use. They suggest content, pro-
cedures, alds and materisls for the use and guildanes
of teachers, pupils, and administrators. Thus con~
sidered they contsin only psrt of the individual
pupilts curriculum. The curriculum and courses of
study should be chiefly concerned with the orlentation,
guidance, instruction, snd partieipation of youth in
those significant aress of living for whieh educstion
should supplement the work of other soclial institutions.
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The results of the learning process should in-
clude (1) factual information or knowledge: (2) mesn-
ing snd understanding; (3) sbilities to0 do ~- knowl-
edge and understanding combined with skill: (4) de-
sirable attitudes ~-- scientific, soelrl, moral, and
others; (5) worthy ideals, purposes, appreeiations
and 1nterests~ and (6]} resultant intalligenb particiu
pation gcneral life actiwvities.

E@ﬂause change 1s universal, constant adepts-
tlon and development of the currieulum is neces-
sary. This should be & cooperative enterprise en-
gaging all staff members, carried on under com~
petent leadership, snd using sll avallable resources,
Carefully eonducted and supervised experimentation
for curriculum development is partieulsrly wvaslusble.
Pupils should be prepared forpsrticipation and lend-
ershig in present and future situastions and aetivi-
ties.

John Dewey has this to say about the ease of the ehild
in regard to the curriculum:

7t is his present powers which are to assert them~-
selvesy his present capscities whieh are to be exer-
cised; his present attitudes whieh are to be realized.
But save as the teacher knows, knows wisely and thor-
oughly, the resce-experience whieh 1s embodied in that
thing we call the curriculum, the tesachers know
nelther what the present power, capaelty, or attitude
is, nor yet how it is to be asserted, exercised, and
realized.f

Caswell and Campbell heve this to say sbout the school's
place and responsibility as a soelsl institution:

If the school 1s to discharge its function of
helping to achieve soclsal ideals, there must be a
reascnable clear concept of the nature of these
ideals, . . « In & planned soclety sutocratienlly con-
tyolled, definite goals are availeble, usuvally in ob-
jective forw, toward which the anergiea of the soecial

2o

1Cooperat1ve Study of Secondary School Standards,
Evaluative Criteria, p. 31.

2John Dewey, The Child and the Currieulum, p., 40.
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group are directed. This mskes it possible for the
schooel to proceed directly in planning a program
which will contribute to desired soeial ends,®

3ince there was no visliing committee, the items in
the checklists were checked by the administrative heads
after many conferences with heads of departments snd ob-
servations of the work st different intervals. An effort
was made to keep the purpose ¢f the study eonstantly in
mind, By doing this it served as s restraining apgenecy to
keep the evalustlons from ranging too high, and at the zame

time to glve credit for work well done.

Curricuium Development
The evaluation of the organization and prcecedure of
curriculum.developmént in the evaluated schocl iz shown by
the sywbols preceding the items in the following cheeklisty

(£) 1. The school's underlying philesophy of educa~
tion is clesrly formulated and discussed.

{(£) 2. The sims or objectives of the educational
program are clearly formulated end frequently
discussed.

(-} &. pProvision 1is made for interrelsting end unify-
ing educational setivities and meterisls,
within years or grades and bestween consecutive
years or grades.

{-) 4, 7The Interrelotlionship of subject matter filelds
and thelr relstion to 1life situstions are em-
phaslized rather thaen subject metter flelds as
separste entitieas.

(=) 5. The selection of learning activities and me-
terials which will hest promote each pupil's
interests end his plans for the future is em-
phasized rather than uniform group schieve-
ment .

SH. L. Ceswell and D. $. Campbell, Currieulum Develop-
ment, p. 28,
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(A) 6. Enlasrgement and enrichment of the pupil's
sgope of Interests and sctivities are encour-
aged snd too great specialization ig avoided.

(=) 7. M¥aterials and activitles are adepted to the
degree of development end maturity of the pu-
pils,

(#) 8. Provision is made for promoting constant in-
terrelationship between the pupil activity
program and the regular classroom program.

(=) 9. Frovislon is made for both teschers and pu-
pils to hsve a pert in the day-by~-day and
week-by~weeck yl&nming and development of cur-
riculum meterials and experiences.

(£) 10. Provision is made for sssuring thoroughness
and comprehensiveness of lesrning in two or
more flelds of knowledge.

{=) 11. A study of the social and economic charue~

) teristles of the gommunity.

(~) 12. A careful, contirnuous study of what pupils
leaving or gradusting from the school do and
where they go. ,

(=) 13. A careful study of the social and sconomie
chengss In both the locsl end broeder so-
ciety in thelr relastion to changes in educa-~
tional theory.

) 14. A study of courses of study of other scheools.

) 16, A study of curriculum material in educational
litersture.

) 16, Cerefully conducted and evalusted classroom
experimentation in the local sehool or in
other schools,

} 17. A study of pupill interests and plsns.

) 18. Demands by the public for change.

) 18. CGeneral plans for a program of curriculum
development and sdaptation sre carefully and
coeperatively formulated.

{=) 20, The prineipal or some other qualified of-
fleial supervises the schoolts program of de-
velepment and adaptation to the currieulum and
courses of study.

{(-) 21. Those cherged with special responsibilitiea
in eonneetion with the development of the cur-
riculum and courses of study are provided neces-
sary time, materisls, and working conditions.

() 22. Qual*fiaa laymen are consulted regarding ths
curriculum and courses of study.

(=) 23, The services of professional consultants are
secured whenever nseded.

(£) 24. The teachers are made sware of the need for
probable chesrges in the curriculum and courses
of study and a re treined for the task of help-
ing make changes as need arises.
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(£) 5. Plans for revision and development aim st the
constantly increasing use by the pupils of all
accessible library, museum, luboratory, and
field meterials.

(£) 26. The generikl plens for development and re-
vision provide not only for changes to meet
present social needs, but also for lesdership
In anticipating and preparing for future needs,

(#) 27. Changes in the curriculum and courses of study,
except in rare cases, are developmentsl and
evolutionary in nasture and plen, rather than
abrupt. w

(£) 28. The educational activities and possibilities
of other educational and soelsl agencies in
the community are definitely taken into ac~
count and provision is mede for cooperation
with them.%

Of the twenty-eight items In the above echeeklist,
thirteen are checked (#£), indicabting that the econditions
or provisions are present and met to s very satisfectory de-
gree, Thirteen are checked (~), indicating thst the condi-
tions or provisions gre present to some extent or only
fairly well met; and two are checked (0), indicating that
the conditions or provisicns are not present or are not
sptisfactory.

In the light of the above cheeklist the leadership in
gurriculum development seems to be sdequats. Frovislon
should be made for teachers to have & grester psrt in the
planning end development of curriculum materisls snd ex-
periences. Cazswell snd Campbell express the same idea in
the following execerpt:

When the curriculum is held to be composed of the
experiences of children under the guidence of teschers,

éGOOperative Study of Secondary School Standards,
Evaluative Criteris, pp. 31-33.
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it becomes obvious that teschers must parvticipate in
curriculum development, It is under their direction
thet the curriculum setivity takes form end they en-
gage in curriculum development regardless of the
formal recognition given the process.

Tt would seem wise Lo consult some of the lesding
laymen in the comsunity in regerd to the courses of study,
since they are in a strategic position snd often know things
that would help school officiels in planning the curricu-
lum. The following quotation from experts in the field of
curriculum constructlon tends to verify this idea:

Slonce education of its members 1s one of the
functions of society, the participation of leymen is
implied in sny Ffundemental reorganizetion of the in-
gtructional progrem. In our soclety the lavmen
have certain rights snd obligations in the direction
of the Instruction of future cltizens of the demoe~
racy.

Lvalugtionsg have been made for the shove checklist
by scoring the following guestions:

(3) a, How satisfactory is the attention given to
the developwent of the philsophy and oblesctives
of the educstionsl program?

(%) b. To wint extent is administrative provision mede
for securing interrelationship of subject mat-
ter fields?

(3} ¢. To what extent is administretive provision made
for meeting individual needs and sbilities of
puplils?

(5) d. How extensively heve such sources as the abave
been made avallable?

{%) e. How extensively have socurces ss the sbove been
uesed &8 alds by the staflf?

(4) £f. To what extent 1ls satisfsctory leadership in
curriculium development present or provided?

Scaswell snd Campbell, op. cit., p. 74.
61bid., p. 473.
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(3) g. How well 1s the staff organized for study and
development of the currieculum and courses of
study?
(%) h. How well are such procedures as the sbove fol-
lowed?”
For the above elght evaluatlve queations the aversage
score 1f 3.01, which wes an average score based upon the
study of two hundred try-out schools evaluated by the

Cooperative Study of Seeondary S3chool Standards,

Course of Study
Table 11 shows the amount of offerings of the courses
of study. The Quanah High Sehool offers thirty-elght and
one-half units of work, which secms to be falrly adequate.
The school requirses sixteen and one-half units for gradus-
tion, which is one and one-half units more than is re-

gquired to enter a standard college or university.

TABLE 11

THE AMOUNT OF OFFERINGS OF THE COURSE OF
S3TUDY OF THE QUANAH HIGH SCHOOL

. I
Fields of Nuwber of Enrollmwent in
Subject Matter Units Fach Filsld
Englishe . iverescosnsveasass 4 366
Ancient langusges........ . 2 0
Yodern lenguages. ... .. .. . 2 46
Mathemabtics. covensrscanens 4 241
ST o3 I =5 4 1+Y < J U PO 4 106
Muelo.is e iessencesasonsanas ) 109
HomemsEing...oovevnaenaans 3 78
Agrieulture.cevecscccaens . 3 40
Pusiness educstlon..v.eesss 5 206
Phyelcal edueation (boys]. 1 122
Physlcal education {(girls) 1 88
BpeeChN..evrsrscsvsenrsnnsesn 1 64
Sccial studles. . eees e 5% 319

7Evaluative Criteria, pp. 31-33.
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The content of offerings In the Quanah High Sehool
is shown in Table 12. The scoring was wmade by means of a
checklist., Tt is found that fifty-elight of the items in
the checklist were checked (£), fifty-four were checked (~),
seven were checked (0); and two were checked (N), which
means that the econdition did not apply. From the above
checks 1t would seecm thait the sehool rated about asverage
in the content of subject matter offerings.

Table 135 gives the evaluations of the eontent of sub-
ject matter offerings. Forty-four scores are given. The
averags score is (2.7), which is below mverage for the
two hundred try-out schools studied by the Cooperative
study of Secondary School BStandards.

A sumnary of the svaluations of the curriculum and
courses of study of the Quenah High 3chool is presented
iﬁ Table 14. The primsry scores were converted into per-
centiles by means of o conversion table furnlshed with the

Evaluative Criteria, The percentiles were welizhted, using

the elphs, or complete scsle, and averaged. The resulting
sumnary score for curriculum and courses of study was con-
varted into percentile form by a surmary conversion table.
The curriculur snd courses of study percentiles were plotted
on twenty educetlonal thermometers as shown 1ln Flgs. 3, 4,

and 5.
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TABLE 12

CHECKLIST OF THE CONTENT OF SUBJECT MATTER OFFERINGS

OF THE QUANAH HIGH SCHOOL

In esch majer field or area
provision is made for:

English

Hodern
Lan~

guage

Kathe~
motics

Selence

Stating the objectives to be
abtained. ..o veiiniecvasasnnasa

Emphasizing significant contrl-
btutions of our social heri-
tage to present-day life
TalUEB. . cvsenncssons  xascrnna

Fromoting pupils! understanding
of present~day social problems

Stimulsting pupils!' interests
snd satisfying thelr needs...

¥odifying ecourses to meet in-
dividusal differences.........

Including meterisls and experi-
ences of potentilal value in
adult 1lfe...viensnesnnnas .o

Interrelating the work In dif-
ferent subject flelds........

Suggesting wethods to bs used
in atteining objectives......

Indicating meterials to be used
or activities to be cerried

Out.;-.'-o IIIII « B S AP TR RS S

Solving sppropriste problems re-
guires elementayy research
procedureﬂqtaa..auoiﬁ.t..av't

Formuleting procedures for
evaluating outcomes..........
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TABLE 12 -~ Contlnued

Health and Physieanl
duestior
Social |is151.| Home~|Agricul-|Business Fduestion
Studies making ture Educatlon
Boys Girls

- A 4 / / 0 -

- £ £ - £ 0 0

/ - £ / / - -

/ A £ / - /

- - / 4 / - -

- / / / 4 - .

# - - - A 0 -

- / # # / . .

# / £ / 4 - -

- - £ £ - - -

- - - - £ - -




TABLE 13

EVALUATTIONS OF THE CONTENT OF 3SUBJECT MATTER

OFFERINGES OF THE QUAWAH HIGH SCHOOL

Modern
Evaluative Questions English| Lan- |Methe-ig.i0nee
guage matics
How well does the course of study
accord with the philosophy
and objectives?,.cinrvronenes 3 3 & 3
How gppropriate is the content
of each course of gstudy to
meet the needs of the pupil
population of the school?.... 3 2 35 3
How well 1s provision made in
each course for correlation
with other appropriate
fields?twl.‘..li‘!.iill‘."'& 5 ‘{?: 3}‘ 3

How well does each course of
study provide for spplicse-
tions to ocut-of-school
life?lnblétbtpﬂll‘tliI’tv'l'.

ew

B

3
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TABLE 135 -~ Continued

e

T%W

Health and FPhysleal
Social vasic Home~ | Agricul-| Pusiness fducation
Studies meking| ture Educetion
Boys Girls

3 4 5 3 3 3 3

3 4 3 4 3 2 3

] 2 35 3 3 2 2

3 3 5 5 4 2 2
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TABLE 14

SUMMARY FORMS FOR THE CURRICULUM AND COURSES

OF STUDY OF THE QUANAH HIGH SCHOOL

g SR S s )

Computation of Primery Scores

Item
Bvslustions Total | Divisor | Score
General prineciples.. b ¢
4 3 3 10 3 BB
Currieculum develop~ a b c
mentOt-Ql'DIQOl’l s 8 4 4 17 5 304
Amount of offerings. ko] e
4 4 3 11 3 3.7
English.."i!l.l"ll 3 b c d
3 3 3 2 11 4 2.8
Ancilent langusge.... b c
N N ¥ ¥ N 4 N
Modern lenguage. ... P ¢ d :
3 2 2 35 10 4 2.5
Hathematles,. oo b o a
5 ) 3 3 12 4 3.0
SelerCe. i inreronn s . b ¢ a
3 3 3 3 12 4 3.0
social studies...... b c d
' 3 3 3 3 12 4 &0
MI8iCe e iveernnneos b c
4 4 2 3 13 4 3.2
Arts and erafts..... ; b o a
N ) W i N 4 i}
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TABIE 14 -- Continued

ST S S

e s B oo | <

Computation of Summary Scores

Welghts |
Percentile . Peﬁzéﬁggiga
Alphe Beta Gamms
62 10 15 .o 820
66 15 5 30 ¢00
74 15 o ‘e 1110
42 4 ve .e 168
" 5 .o s N
30 | 4 15 - 120
56 4 15 30 200
50 4 15 . ' 200
50 4 15 . 200
58 3 15 .o 174
N 3 . . N




TABIE 14 -~ Continued

Computations of Primary Scores
Tten
Bvaluations Total | Divisor | Seore
Industrial arts.... a b ¢ d
N H T i i 4 ¥
Homemaking......... & b e d
3 3 3 & 1+ 14 4 3.5
Agriculture........ a b ¢ d
3 4 3 5 15 4 5.8
Pusliness education. a b s a
3 3 3 4 13 4 3.2
Health and physical a b e d
education (boys). 3 2 2 2 e 4 2.3
Health and physical a b c a
education (girls) 5 3 2 2 10 4 2.5
Vocatlonal shop.... a b c d
W ] M " N 4 N
General evaluation. 8 b c
3 3 4 10 3 5.3
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TABLE 14 ~- Contigued

[ ot s it ot e s it e e mpor Vmmisimii > N
Computation of Summary Secores
Weights
Percentile Welghted
¢ Ferecentiles
Alpha Beta Gamma
N 3 .o . ¥
Y?O 5 - & * & 210
76 3 . ‘e 228
58 3 5 . 174
2{"[ 5 - & LN 78
S0 ) 15 40 Q0
H & » .. N
62 1¢ . .o 820
Totals.... 100 100 100 5182
Summary score (divide by 100, unless there 59
are "N'a" in the "Percentile” columm)...
Equivalent percentile (from summsry 89
COHVGP Sion tﬂbl@ ) LR A T IR B R I Y A 'Y
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In genersl principles, the curriculum aﬁd courses of
study of the RQuanseh High School rank as high or higher than
sixty-two per cent of the secheools of the nation. In eur-
riculum development, the school 1s ss good or hetter than
sixty-six per cent of the two hundred schools measured,
This 1s sixteen polints above the national norm snd twenty-
two points above the norm for Southern =zchools, In smount
of offering this school is equasl to or better then seventy-
four per cent of the two hundred schools measured. In ing-
lish this school is ss good as or better than forty-two
per cent of the two hundred schools astudled. In wathe-
matics, thils school 1s equal to or better than fifty per
cent of all schools weasured, In seience and sociasl studies,
this school has a percentile rank of fifty, or aversge,
tagsed upon the national norm. In musie, the school 1s as
good as or better than fifty-eight per cent of the two
hundred schocols measured, which is seventeen polints above
the norm for Southern schoocls. Arts and crafts, industrisl
arts, and vocatlonal shop are marked (¥) on the thermometers,
which means these ¢ourses are not offered. Homemeking has
a percentile rank of seventy, indiesting that this depart-
ment 1s well sbove the average. In agriculture the per-
centile score ls seventy-six per cent, whieh is twenty-six
points above the naticnal norm and thirty-eight points
gbove the norm of the Southern schools, In business edu-~

cation, the evaluated school's percentile score 1s equal
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CURRICULUM AND COURSES OF STUDY (2)

General Statement

This is the second of three charts on the curriculum asnd courses of study of the

school, All thermometers on this chart are based upon Section D of the Evaluative Criteria.
CURRICULUM AND COURSES OF STUDY. Sources for each thermometer are indicated below. When a
subject is not found in the curriculum but is judged to be needed a rating of 0 Is as-
signed. When a subgect is not found but is judged not to be needed the thermometer
marked "Not applicable.”

1.

Mathematics
Based upon four evaluations in the fourth column of the table under ITI-B "Content of
Offerings" (page 35).

Sciences
Based upon four evaluations in the fifth column of the table under III-B "Content of
Offerings" (page 35).

Social Studies

Based upon four evaluations in the sixth column of the table under III-B “"Confent of
Offerings" (page 85).

Music
Based upon four evaluations in the seventh column of the table under III-B ' "Content
of Offerings" (page 35).

Arts and Crafts

Based upon the four evaluations in the eighth column of the table under III-B "Con-
tent of Offerings" (page 35).

Industrial Arts
Based upon four evaluations in the ninth column of the ‘table under III-B "Content
of Offerings" (page 35).

. Hbmemaklng

Based upon four evaluations in the tenth column of the table under III-B "Content
of Offerings" (page 35).
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CURRICULUM AND COURSES OF STUDY (3)

General Statement

This is the last of three charts on the curriculum and courses of study of the
school. All thermometers on this chart are based upon Section D of the Evaluative Crite-
ria, CURRICULUM AND COURSES OF STUDY. Sources for each thermometer are indicated below,
When a subject is not found in the curriculum but is judged to be needed a rating of O
is assigned. When a subject is not found but is judged not to be needed the thermometer is
marked "Not applicable.”

1. Agriculture
Based upon four evaluations in the eleventh column of the table under ITI-B "Content
of Offerings" (page 35).

2. Business Education
Based upon four evaluations in the twelfth column of the table under III-B "Content of
Offerings" (page 35).

3. Health and Physical Education: Boys

Based upon four evaluations in the thirteenth column of the table under III-B "Content
of Offerings" (page 35).

4, Health and Physisal Education: Girls
Based upon four evaluations in the fourteenth column of the table under III-B "Content
of Offerings" (page 35).

5., Vocational Shop

Based upon four evaluations in the fifteenth column of the table under ITI-B "Content
of Offerings" (page 35).

8. General Evaluation

Based upon three evaluations under V "General Evaluation of the Currlculum and
Courses of Study" (page 36).

7. SUMMARY

Based upon the other nineteen thermometers on this chart and the two preceding charts,
sach weighted as indicated in Section X of Evaluative Criteria. v
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Fig. 5. -- The educstional temperatures showing the per-
centile scores of the curriculum and courses of study of the

Quansh High School {3).



PUPIL ACTIVITY PROGRAM (1)

General Statement

This is the first of two charts on the pupil activity program of the school. All
thermometers on this chart are based upon Section E of the Evaluative Criteria, PUPIL
ACTIVITY PROGRAM. Sources for each thermometer are indicated below.

1. Nature and Organization
Based upon five evaluations under I, "General Nature and Organization" (pages 39-40).

2, School Government :
Based upon three evaluations under II, "Pupil Participation in School Government®
(page 40).

3., Home Rooms
Based upon three evaluations under III, "Home Rooms" (page 41).

4, School Assembly
Based upon four evaluations under IV, "The School Assembly” (page 42).

5, School Publications
Based upon three evaluations under V, "School Publications" (page 43).

6. Music Activities
Baged upon four evaluations under VI, "™Music Activities” (page 43).

7. Dramatics and Speech
Based upon four evaluations under VII, "Dramatic and Speech Activities" (page 44).
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to or better than fifty-elght per cent of the two hundred
schools measured. In physicsl education for beys, this
school iz as good a8 or bebtter than twenty-six per cent
of the two hundred schools studied. This is well down
in the inferior group. It is twenty~-four points below
the average schools. In physical educstion for girls,
the school hes s percentile scors of thirty per cent.
The summary score for the schoel's gurriculum snd courses
of study 1s egual to or better than sixty-nine per cent
of the two hundred schools measured. Thls is nineteen
points above the average norm.

It 1s recommendec that the schocll?s zmount of ofier-
ingsbe increased by the addition of cne unit in sheet metal
work, one unit in mechaniecal drawlng and woodwork, and one
unit in the study of elementary aeronsutles. The reason
for thls is thet from all reports, and from the meny shops
the government hss set up, this is one of the weskest
points in the present curriculum., If this training is
provided in the publle schools, the students would be able

to go into defense and other work without having to take

this extre training. According to the Home Craftsmen
Megazine, the government is locking for home shops or any
other type of workshop. It has this to say:

Todey plent executives are searching for shops

thet ean perform simple operatlions in the production
of smell perts. It's not just an idea -~ it's
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reality! Hundreds of home workshops from the Atlantie
to the Preiflc are doing their blt toc speed TUncle
Bam'es defense program. And_countless thousands of
others may join the parade.8

From this one can see Just what a universsl program

in training can do in an emergency.

Bupefense Work for Home Shops," The Home Craftsman,
September-Oetober, 1941, p. 38. h




CHAPTER V
PUPIL ACTIVITY PROGRAM

Introduetion

The term activity program 1s not new. Tt has been in

use, under different names, ss long as the educational

program. Extra-curricular activities has been the most

popular name for it. The methods used by schoel authori-
ties in conducting these sctivities, up urtil the last faw
years, have been by s rather haphazard menner. The lack
of trained leaders and the existence of poor organization
are the most fregquently mentioned reasgons for the lag in
this phase of school life.

The following statement serves s a gulding prineiple
for the pupil activity progrom;

Since the currlculum comprises sll the experi-
ences which puplls have wnile under the direction of
the school, there can be no rigid dividing line, edu-
cationally, between the usual classroom sctivities
and those activities sometimes cslled "extra-cur-
ricular activities" which commonly permit more free-
dom and are more lergely initlated and directed by
the pupils themselves. There is need for pupil psr-
ticipation and expression in experiences which are
more nearly llke out-of-school and daily life ex-
periences than sre the usual classroom procedures.
The pupil activity program should sim to develop
desirable social tralts end behsvior patterns in an
environment favorable teo their growth and, in general
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charscter, 8o similer to 1life ocutside the e¢lagsroom
that & maximam carry-over may be expected. TUnder
competent guldange, pupils should share responsi-
bility for the seleetion, organization, and evaluation
of such asctivities and of thelr probable outcomes,

In 81l sueh asctivities the development of leader-

ship ability in pupils should be one objective. Op-
portunities for exercising leadership should there-
fore be abundantly provided,l

Roemer and Allen have thls tco say about the relstlion-
ship of school to scelety:

We can not prepare our future cltizens for 1ife in
soclety apart frow the conditions to be met in
soclety. The only way to prepare for the life

out of school 1s to live as neerly as possible
undsr sueh conditions of 1life in school,

MeKown has this to ssy 28 to the values of the home-
room organization in pupil-tescher relationa:

The teszcher who has a home room has an oppor-
turity to become acquainted with his students, and
because of this can assist them and direct them
more Intelligently: they, in turn, can encourage
this rutusl understanding by learning to come to
him Tor advice.

He further says:

The home room and lts orgenizstion cannot be
foreed upon either the teacher or student. ., . .
The home room must originaste with the faculty.

It tekes a sympathetic faeculty to develop the

idea and ideal successfully. Consequently
faeculty study of objectives and proecedures

through appointed commlttees, with thorough dis-
cussion of plans and materials from other schools,
should precede gny attempts to orgenize.

lﬁvaluative Criteria, p. 39.

aJoseph Roemer snd Charles Forrest Allen, Extra-curricu-
lar Actlvities in Junior and Senlor High Schoocl, p. 3.

SHarry C. McKown, Extrs-Curricular Activities, p.24.

41pid., p. 25.



585

Organization

The pupil ectivity prozram in the OQuansh High School
hes grown greatly in the last ten years. It has not taken
the plasce of regular classroom work, but hss been wade &
pert of 1t. The school @ vernment, home rooms, sssemblies,
masle actlivities, dramatics and gpeech, and physical educa~
tion for both boys and glrls have regular places on the
schedule. Frograms are planned aend given by the students.

The following checklist, with 1ts items merked with
the proper symbols, indicates the faculty's evalustions of
the various phases of the pupll sctlvity program of the
evaluated sochool:

(#) 1. The pupil activity progrem is complementary
. to snd integreted with e¢lessroom sctivities
rather than a separate and distinet part of

school 1ife. ‘

(£) 2. Encroachment of any orgsnized pupil setivity
or. the time sssigned to the regular elass-
room work 1s permitted only when there 1is
suffielent value teo justify it.

(=) 3. The pupll sctivity program is chsrascterized
by pupll initlstive, pupll pertieipation,
pupil msnsgement, and pupil evalustion of
progress and outcomes.

{-) 4. It provides sbundant opportunity for expan-
sion and enrichment of pupll interests end
appreclations.

(£} B. It promotes better understanding and coopsra-
tlon smong sechool, home, and community.

(£) 6. It seeks to develop respect for and proper
care of property, both public and private,

(-} 7. It seeks to keep puplls and organizations
informed regerding school issues and problems
end to stimulate interest in them.

t-) 8. It seeks to develop such tralts and sttitudes
as loyalby, cooperativeness, snd lesdership,
and other Indications of good citizenshilp.
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{-) ©. It foesters the development snd perpetuation
of desirsble school traditions, such as codes
of conduct, school festivals, and observance
of historic events,

(=) 10, It seeks to make every pupll and teacher feel
himself a part of the total school 1ife.

- (£) 11, It seeks to meke esch member of the school
feel 2 responsibility for the welfare of the
sghool,

(£) 12. Membershlp in esch organization 1s on e defi-
nitely democratic bassis, 1. e., open to all
who are qualified.

(£) 13. Fembership snd service in such organizstions
as Boy Scouts, HI-Y, Glrl Reserves, Camp Fire
Girls, Junior Red Cross, 4-H Clubs, Boys'!
Clubs, znd similsr orgeanizations are encouraged.

(£) 14. The faculty members are definitely interested
in the pupll sctivity preogrex end participats
actively in its operation.

(£) 15, The nature of the pupil activity prousram is
suech as to win and merit the approval of
parents and community.

(£) 16. A small school council or cabinet or a director
of pupil sctivities partieipastes in determln-
ing the general objectives of the pupll ac-
tivity program.

{(£) 17. FProvision is made for the formation of new or
discontinuance of old orgarizsetions, and for
giving unity to the program as a whole.

(£} 18. Each organization for pupil pertieipation has
at leasst one carefully seleected faculty
sponsor whose funetion is intelligent, sym-
pathetie, inspiring guidance and supervision
without domination,

(£) 19. A regular time and place of meeting is
scheduled in the schoolts weekly or monthly
program for each organization,

(£) 20. A pupll sctivity record is kept for eech pu-
pll and made a part of his perwesnent school
record.

(~) 21. Over-participation or under-psrticipation by
some puplls is guarded against through pupil
guidenee, a point system, Or other means.

() 22. IBaeh organizetion plans 1ts activities or pro-
groms for an entire semester or year.

(£} £3. Records of meetings are kept by each organ-
ization and maede the basis of improvement
and the development of better programs.

(£) 24. Frovision is made for pupils to evaluate
progress and outcomes of their activities.

(£} 25. FProvision is made for training officers in
the proper performence of their dutles.
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(~) 26. Provision is made for orientetion snd indue-
tion of the pupils into the pupil activity
program,

(£) 27. Provision is made for the cultivation ef in-
terests and sctivities whieh contribute to the
objectives of the school.

(£) 28, All organizetions and units within the school
seek to promote the solidarity of the achool
a3 8 whole,

(#) 29. ‘The school administration has made definite
provision for pupil partieipation in the gov-
ernment of the school through s council, asge
scelation, or other type of organization,

(£) 30. The nature and degree of any authority with
which each pupil organization is vested is
clesrly definedy it is clearly underatood
that any authority grented maey, for proper
reasons, be revoked by the administration,

(£} 31. Frovision is made for enabling the staff,
the various pupil organlz:tions, and the pupill
body in general to understand fully the na-
ture, extent, end conditions of pupil partici-
pration in the government of the sehool,

(£) 32, Pupils recognize that they are jointly re-
sponslble with the faeulty for the proper
functioning of goverrment and they sccept
this responsibility.

(=) 33. Puplil perticipation in the government of the

school is largely concerned with the develop~

ment of leadership in pupil organizetions and
school activities,

The school government enlists pupils in the

support and development of the health, thrift,

besutification, recrestional, and instruction-

2l programs. , )

(#) 35. Pupils share the responsibility for the direc-
tlon of traffic, both within end without the
buillding, end for promoting ssfety,

(=) 36. Trupil particirastion in the government of the
school seeks to develop soeiaslly desirable
attitudes and to correct anti-socisl sttitudes.

(£) 87. 511 campaigns, elections, and counting of bal-
lots in comnection with pupll sctivitieas are
properly supervised.

(-) 38. Administrative functlons assigned to home rooms
are nmade s means of learning how to assume
end discharge responsibilities sffectively.

(£) 39. FHome rooms have s definite rlace and share
in stimulating and developing a desirsble school
morale, thus reduecing disciplinery diffiecul-
ties and having a corrective influence on
those who have offended.

(#£)

R
N
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Home rcoms efford and sncourage oprortunity
for full discusslon and evslustion of wvari-
ous school conditions and problems and seek
thelr improvement or correction.
Home rooms encourage self-expression on the
nart of all thelr menbers to the end that
creative abllitles mey be discovered and
encouraged.

In the home room, every member conitributes to
its setivities and shares In 1ts responsi-
bilitles,
Time 1s provided 1n the weekly schedule for
at lesst one class period {(or the equivalent)
for group discussion or conference.
A school assembly eommittee is in charge of
the general development end organigstion of
the school sssembly activities.

Sehool assewbly programs are in lerge part

given by pupils and by pupll organizetions
with pupils presiding.

Assembly programs are plsnned s0 as Lo secure
participation and contributions of many, not
simply of the few.

Assermbly programs have definite entertainment,
éustructional culturai, and insplirationsl
veiues.

tesembly programs often provide for audience
narticipatﬁon by such meens as group singling
or discussion.
Asgenbly programs are free from coarse and obh-
jectionable elements.

Assenbly prozrams are characterized by e
variety of rresentstion, such ss music, spesk-
ing, devotional exercises, dramatigation,
demonstration, and exhibits.

Assenbly programs stimulste the creative
ability of pupils by such means as encourag-
ing them to write snd produce plays or other
performances, design scenery and costumes,
and devise umisusl exhibitions end entertain-
nents.
Correct sudlence hablts are developed ~- no
iate-comers or early-leavers; ressonshle ap-
plause; eourteous sttention to performerssy
no disturbances.
A definite period and adequete time ere pro-
vided for the school's assemblies.

Provision 1is mede for pupll evaluatlon of
rresentations.

The assewbly schedule provides for cccasional
programs utilizing great artlsts or leaders
in various flelds of activity.
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All work incident to the vublicetion setivi-
tles of the pupils -- collection of materials
or news, organization, writing, publishing, and
circulation -- is properly supervised,
Particular attention is given to developing a
gence of responsibility on thepart of pupils
for what they say in their publications and
the way they sey it.

Untruth end offensiveness are avolded in

all publications.

rublicatlons foster self-expression and
creative work on the part of pupils: this in-~
cludes rews writing, editorials, short storles,
festure stories, poetry, cartoons, illustra-
tions, jokes, layouts, headlines,

Publications foster cordisl relations with
other schools by reporting outstanding achieve-
ments, practieing end promoting good sports-
manship in gll contests, exchange of publica-
tions, and otherwise.

Staffs are efficiently organigzed snd responsl-
bility is fixed; staff mewbers are sslected

on the basis of fitness.

Publicetion activities are sufficiently diver~
sified to enlist the interest and particips-
tlon of & large number of pupils.

FPublications promoite better school and com-
minity relations, chiefly through interpreta-
tion of the school and its setivities to the
mublic.

school publications have a wide eireulstion
and are extensively read in school and come-
manlty,

Over-erphasis on expensive publicetions 1s
avolded,

The aschoollus one or more bands,

The school hes one or more orehestras.
Frovision is made for developing sweller in-
strumental units,

Cpportunlty to teke part in & sehool chorus

is aveilable to every student,

Provision is made for developing glee elubs.
Frovisiin is wade for other voesnl groupsa such
a8 octets, guartets, duets, and other small
unit s,

Provigion is made for separste organiztions
for pupils of limited experience or ebllity
end those of greater experience snd sbility.
Over-emphasis on competitive musiocsl per-
formances is avoided,
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Frovision 1s made for developing the dramatxc
abilities of puplls,

Pupils sre encouraged to write snd present
their own dramebticproductions.

Provision 1s made for the practlce of stage
ecraft bv pupils.

Provision is made for participstion in formal
or prepared presentations such as addresses,
debstes, and radic progrems,

Frovision is made for pupil partieipstion in
informel and extemporaneous presentations.
Pupils merkedly lacking the abllity or econfi-
dence to express themselves In conserva-

tion or discussion are encouraged te pertieci-
pate In speech amctivities, particularly those
of an informsl nature.

Frovision is made for separste organizations
for pupiles of limited experience and eblility
snd those of greater cYperienﬂe and «bility.
Frovislon is made for rooms or space ap-
rropriately furnished or resdlly sdesptable
for soeclal life and activitles.

Informal games and recreation sre included in
the soclsl program.

Teas, partles, receptions, dances, and similar
soclel affairs snd activities are n definite
nert of pupll life.

Ffupils ave instructed regarding sppropriate
dress and conduct at verious soeisl funetions
sueh as bangquets, teas, receptions, dances,
and pienles,

Opportunity is glven for associstion of the
two sexes.

Attention 1s given %o developing the art of
conversation by all puprills.

sttention is glven to developlng desirable
gocial graces by all pupils,

rroper instruetion is furnished in soelal
dancing.

Fraternities or sororities or similsr ex~
ciuasive organizgatlions are definitely disccour-
aged.,

Fhysieal actlvities are charscterized by s
diversity of sports snd gemes: heslth, how-
ever, dicbates the amount and neture of amc-
tivity for each pupll,

kach physical sctivity is under the directlon
of & competent, trained faculty member.

Mejor sttenticn is given te inira-school
sthletlcs or games.
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Major emphasis is given to those games,
sports, or asctivities which have the grest-
est carry-over value for the individual.
Provision is made for activities inveolving
team play.

In activities involving team play exploi~
tation of individusls 1s discouraged.
The physicel activities program encourages
£00d sportsmanship on the part of all spec-
tators toward contestsnt, particulady to-
werd visiting contestants.
The athletiec program 1s not overemphesizeds;
1t 1s siuply one of many school aetivities
and 1s so regarded by pupils,
The athletic program 1s definitely under the
control of the school authorities, not of
some out-of-school individuals or organiza-
tions,
Provision is made for boys and girls to play
together in appropriate activities at desig-
nated times.
Frovision 1s made for different levels of
ability by having separate groups for be-
ginners and for those more advanced.
Physlcal sctivities are chsracterized by a
diversity of sports and gsmes: health,
however, dictates the amount and nature of
activity for each pupill.
Each physlcal activity is under the direc~
tion of & competent, tralned faculty member.
Major attention is given to intra-sehool
athletics or games.
Major emphesls is given to those gmmes,
sports, or getivities which have the grest-
esl carry-over value for the individual.
Frovision is made for sctivitles involving
team play.

In sctlivities involving team pley exploi-
tation of individuals 1s discouraged,
The physlcal activities progrem encourages
good sportsmanship on the part of ell spec-
tators towerd contestanta,
The athletie program is not overemphasized:
i1t is slwply one of many school activities
and 1s so regarded by pupils.
The athletic program 1s definitely under
the control of schocl atubroties, not of
some out-of~-school individusls or orsaniza-
tlons.
Provision 1s made for boys and girls toc play
together in appropriate asctivities at desig-
nated times,
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{(#) 111. Provision is mede for different levels of
ability by having separate groups for be-
ginners and for those more advenced.

(#) 112. School clubs under proper sponsorship are
organized whenever there is suffiecient
pupril demend.

113. HMemwbership in celubs is voluntary.

114. Pupils are encouraged to become sctive mem-
bers in elther school or comwmunity clubs.

115. Clubs are so conducted as to reveal and de-
velop additionsl interests and sbillitles
of puplls.

(~) 116. The school elub program encourasges self-
expression in » variety of ways, sueh as
musical, artistic, athletic, literary,
forensics, lnventive, and constructive.

{~) 117. Clubs seek to develop hobbies and other
leisure time or avocationsl interests.

(£) 118, TEvery club, through a sehool assewbly pro-
gram or other eppropriate means, enables
the school as a whole to know the nsture
of its getivitiles,

(C) 119. Provision 1s made for different levels of
ablility by hsving secarste groups or clubs
for begimners snd for those more advanced,

(#) 120. Poth puplls and teachers regerd the hendling
of money and money values snd the proper
accounting therefor as vslusble business
exrerience,

(#) 121. Both teachers end teschers regard the handling
of money and money values for ethers ms a
responsibility involving personal honor.

(CG) 122. All funds or revenues handled bv or for
pupll activities orgenizations are consid-
ered a part of one genersl pupil asctivity
fund under the supervision of a treassurer
of pupll sctivity funds.

(¥) 123. The treasurer of pupil activity funds and
orgenization treasurers handling large
amounts of money are properly bonded.

(#) 124. Officially sprroved forms and procedures
for the accounting of s8ll funds are used,

(0) 125. Every orgenization treessurer keeps a ecor-

rect account with the ftreasurer of pupil

sctivity funds of all pupil setivity wmoney
or money values hendled for his organiza-
tion.

All woney 1s deposited with the school

treasurer of pupil activity funds.
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Frovision 1s mede for auditing 81l pupil
aetivity funds at the expiration of each
pupll treasurerts term of office; pupils
are responsible for meking the esudilt,
undler the supervision of the schools,
Membership dues and admisslon fees sre low
enough to permit practically all pupils to
belong to some organizstion and sttend
some school gawes or entertainments to
which admission 1s charged.

All tlckets offered for general ssle, in
school or community, by or for pupil ac-
tivity crganizstions, are printed by
suthorization of the treasurer of pupll ac-
tivity funds, and sre fully asccounted for
to himy dupliestion of such tickets is
made difficult.

Pupils are led to reslize thet gsining
free gdmiasslon to gsmes or entertalnments
by irproper mesns is sn eviderce of poor
citizenship snd poor sportsmanship and
should therefore not be practiced.
Provision 1s made by the adminlstration,.
cocperating with pupil representatives,
for an equitable apportionment of pupill
zoblvity funds for the various pupll ac-
tivities on the basls of educstional
values.

Weans used for raising money are educs-
tionally justifieble.®

Of the sbove 132 items, ninety were checked (£),

thirty-one were checked (~), ten were checked (C}, asnd one

was checked (N).

Sinece well over one half of the items are checked (#),

it seems to indlcste that the school i1s doing feirly good

work toward meeting ithe needs of the pupils while in school.

Frovision should bve made for boys snd girls to have more so-

ciel 1ife. The school shows n decided'weakness in this

phase of guidance. This may be brought about by a greater

Spvalustive Oriteria, pp. 39-47.
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use being maée of the buillding and by more frecdom being
allowed on the part of the administrstion.

Something should be done by the eveluated sehocl in
regard to thrift, or methods of banking, sinee this phase
of amctivity is not provided for in the school,

‘ ¥eKown stresses thls phase of pupll setivity on the
part of the school when he says:

The chllid must heve a place in which he can de-
posit his savings regularly;, and must be sllowed
freedom 1n judging and choosing, if thrift is to be
taught him. Schocl banking 1s not for the purpose
of having the student sceumulate money, but to help
him acqulre the habits. If the business of the
school is to teach the student to do¢ better the de-~
sirable things he 1s going to do anyway, then cer-
tainly it can well afford to give eonsiderable time
and atiention to encouraging him to save systematic-
ally and to glive, spend, and invest wilsely.

The forty-six evaluations of the various phsses of the
pupll =ctivity progrem in the Quanah High School were scored
by the writer with the help of the superintendent of schools.
The average score is (2,.9), which is just below the aver-
sge based\upon the two hundred schools measured.

(8) 1. How well does the pupil activity program
complement and enrieh the usual eclsssroom
activities?

(3) 2. How well does it stimmlate the development
of attitudes gnd tralts which are indicative
of good ecitizenship?

(3) 3. How wholeheartedly do pupils endorse and sup-
port the pupil =ctivity program?

(3) 4. bow adequate is the genersl organizstion of
the pupll zetivity program?

(3) 5. How effectively does the general orpganization
function?

6M0Kown, op. cit., p. 530.
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(4) 6. How adequate are provisions for pupil partici-
pation in school government®

(3) How well do pupils understend and aceept their

responsiblliities in the government of the

school?

(3) 8. How effectively does pupil perticipation in
school goverrment develop pupil leadership and
other socially desirable sttitudes and ablilli-
ties?

(3) 9. tHow adequate are the provisions for howe~room
functions or activitiea?

(2) 1C. How actlvely and extensively do pupils partiei-
pate in home-room activities?

(2) 11. *How satisfactorily do howe-room sctivities pro-
vide opportunities for development of desirg-
ble personal, socisl, and civic traits?

(3) 12, How sdequate sre the provisions for attaining
econditions or results such s the sbove?

(3) 13. How effectively are these econditions or re-
sultg attained?

(%) 14. How actively and extensively do pupils par-
ticipate in the plenning end presentation of
programs?

(3) 15, Evaluate the quality of four suecessive sg-
sembly progrems.

(2) 16. Yow adequete are the number and frequency of
school publications?

(3) 17. Uow valusble educationally is the experience
of pupils in preparing and issuing school pub-
lications?

(3) 18. BRBvsluate three successive issues of all pub-
lications.

(4) 19. How adequate are the Instrumental musicel
orgenizs«tions?

(4) 20. Fow sdequate are the vocal misieal organizations?

(4) 21. How satlsfactorily do musical organizations
contribute to community life?

(4) 22. How gresut is the interest and enthusissm of
pupils for musical esctivitles?

(3) 23. THow sdequate are the provisions for develop-
Ing dramatic interests and =bilities of pupils?

(3) 24. How adequate are the provisions for develop-
ing speech Interests and abilities of pupils?

(%) 25. How satisfactory is the qunlity of materisls
selected for dramatic and speseh asctivities?

(2) 26. vnat 1s the quality of the drametilc and
speech productions? ‘

(2) 27. FHow sdequete and appropriate sre the provisions
for socisl 1ife snd sctivities?

(3) 28. How extensively do puplils participste in sueh
activities?

~3



(2) 32,
(&) 33.

(5) 24,
{(z) 35.
(3) 36,

56

How adequate are the provisions for securing
participation in the more formsl social ac-~
tivities by puplls who lack scelgl advantages?
How well do puplls conduct themselves at social
funetions?

How adequate are the provisions for voluntary,
organized physicel activities for boys?

How extensively do boys paritilcipste in volun-
tary physicsl activities?

How sabtisfactorily is the physical, =nd the
emotional heslth of participsnts safegusrded,
particularly in competitlve sports?

How adequete are the provisions for voluntary,
organized physical metivities for girls?

How extensively do glrls participaste In volun-
tary physical activities?

How gaticsfasctorily is the physicsl and emo-
tional health of participsnts safeguarded,
partlicularly in competitive sports?

How adequate arethe provisions for attalning
conditlions or resulte such as the above?

Bow extensively do pupils participste in the
work of each of the varlous clubs?

How sctively do pupils particlipate in the

work of each of the various clubs?

How adequete is the organizaticon for the
proper hendling and sccounting of pupil
actlvity finances?

How extensively do pupils participate in
handling and sccounting for pupil sctivity
mopey or money values?

How well sre the various methods used for
relsing money for pupil setivities character-
ized by educastionsl values?

How well does the handling and sceounting of
money for pupil sctivities and organizetions
contribute to the proper education of puplls?
How well does the pupll activity program ac
cord with the philosophy and objectives as
described in Section B?

How well does the pupll setivity program meetb
the necds of the pupil populaticn and of the
comrmunity as indicsted in Sectlon C°

To what extent is the school identifying prob-
lems in the pupil sctivity progrsm and seeking
their soclutlion?

€1pid. ,

pp- 59““48-
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Surmmary and Recommendations

Table 15 gives the sammary score for the pupll sc-
tivity program of the Qusnah High 3School. The primsry
scores, the average of evasluastion scores, éra converted
into percentile form and the welghted scores are caleulated
from these. The Alpha, or complete scale, is used. The
final summary score is forty~seven, whieh is three points
below the national norm.

The ratiﬁgs for all phases of the pupil aetivity
program have been plotted on fourteen thermometer graphs,
as shown in Figs. 6 and 7. The nature of the orianization,
school asserbly, and general evelustior have & score of
fifty, which 1is the national norm for all schools measured.
It is found that the school hss a percentile score of eighty
on rusic activities, sixty-twe on school government, and
sixty-two on school clubs. These percentile renks are well
above the nationsl norm. The school has a percentile rank
of twenty-six on home rooms. In scelal 1life, the per-
centile rank is thirty, which is at the very bottom of the
average group and at the btop of the inferior group. This
1s an outstanding weakness 1n the sehool.

It is recommended that more be done toward providing
a8 better program in physical education for both boys and

girls. The home rooms should be studied, with better
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TABILE 15

SUMMARY FORM OF THE PUPIL ﬁGWIVJTY PROGRAM
OF THE QUAVAY HIGH 3CHOOL

Computatlon of Primary Scores
Ttem e v
Evaluation Total | Divisor | Score
Nature of organiza-
tion'lt-'ciiﬂutalf & b c
3 3 3 15 5 3.0
School government. ... g b e
4 5 5 11 3 3.5
Home roOOmMS.eccrsncas & b e
& 2 2 7 3 2,3
School sssembly...... g b c
& 3 3 12 4 3,0
School publications.. a b c
?.; ::E 8 7 2.7
¥usic sctivities.,.... a b ¢
4 4 4 16 4 4,0
Drematics and speech. a b e
3 5 3 11 4 2.8
Soeial lif@cueesances & b c
2 3 g 10 4 2.5
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TABLE 15 -- cht%pued

o

o~

Computation of Summery Scovres

Weights
Percentile por o gnled
Alpha Reta Garma
50 10 10 . 500
62 186 285 50 930
26 & . .o 208
50 & 15 - 200
38 6 .o . 228
80 & .- - 480
42 5} .o ‘e 252
50 8 . - 240
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TARLE 1B --= Continued

Computatlion of Primery Scores
Item

Evaluatlions Total | Divisor | Score

Fhysical activities
(VOFS)evervecarsss a b c

o 2 3 7 5 2.5
Physicel activitles g b c
(Birls). . evevncen 502 3 8 3 2.7
School club8.vivovweas =3 i¢ I
4 3 o) 10 3 .3
FilnarneCes8eesercononsa a b c d
3 z 3 311 4 2.8

General evaluation.. a k) ¢
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TABLE 15 -~ Continued

e

i

=

Computeation of Surmary Scores

Yelghts
‘ Welghted
Percentile Percentiles
Alpha Beta Garmme
26 5 ‘e . 130
38 5 30 30 180
&2 & 20 . 496
42 7 .o - 204
50 10 . - 500
Totels.... 100 100 100 4748
Sunmary score (divide by 100, unless there 47
are "Nig" in the "Percevtile" column...... L
Bquivelent percentlle (from summary con- 47

VEI‘SiGH t;able)nonl.f.!nlol'I-itavvnoit-ft'
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COOPERATIVE STUDY OF SECONDARY SGHOOL STANDARDS
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SCHOOL
GOVERNMENT

(196)

HOME ROOMS

(154

SCHOOL
ASSEMBLY

(199

SCHOOL
PUBLICATIONS

(193)

DRAMATICS
AND SPEECH

(NEW)

+00 teo ——rrfp——

I’ IF 4 F gy 4F 4F EEY
1t 1k it 1t 1t 1k 1t
9% 73_' o WEL 9.;_ N WXL oTr ,;- -
Ir It ir I1E 1F ir 1t
.;-' s R Lo ‘:". _ Cae Lade 1 e &
1k 1F I1F iF 1k 1F 1F
st STF ST STT TE STE g
st so - so3-f- Sod4- 1 . . i =
o+ 1T " - T
C it 1t r 1F
L 1k 1r [ & o wed L

75 9 3
L 1k 1} i}
o IF IF IF
L w3k s e
AR 1k 1F 1k
. s,l' LPvt. st ssHE
L Jv.L 4t E g
F Pyt % 1F Ir It
3 Jfv.L. 1F

60 6o L 6

L .

MSIE 1k 1k
1F g.g,: 3 1F
) N.W.ssf~ M.N. ST Hiie gl
{k&c. s0.4 Face. N.C. ] 1t

Fig.
centile scores of the pupil activity program of the Quansh
High School (1).

6.

=z
<
"
°
c
o

IS
1f

4
1k

P

4o
v

w

o

-~ The educational temperatures

l S\{:eprey rior l

Superior

Average

inferior

‘ Very
Inferior

showing the per-



PUPIL ACTIVITY PROGRAM (2)

Gensral Statement

This is the second of two charts on the pupil activity program of the school. All
thermometers on this chart are based upon Section E of the Evaluative Criteria, PUPIL
ACTIVITY PROGRAM. Sources for each thermometer are indicated below.

1. Social Life
Based upon four evaluations under VIII, "Social Life and Activities" (page 44).

2. Physical Activities: Boys
Based upon three evaluations under IX, "Physical Activities for Boys" (page 45).

3. Physical Activities: Girls
Based upon three evaluations under X, "Physical Activities for Girls" (page 48).

4, School Glubs
Based upon three evaluations under XI, "School Clubs" (page 46).

5. Finances
Based upon four evaluations under XII, "Finances of Pupil Activities" (page 47).

6. General Evaluation
Based upon three evaluations under XIV, "General Evaluation of the Pupil Activity
Program”" (page 48).

7. SUMMARY :
Based upon the other thirteen therpometers on this chart and the preceding chart,
each weighted as indicated in Section X of Evaluative Criteria.
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS 8

PUPIL ACTIVITY PROGRAM (2)
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LIBRARY SERVICE (1)

General Statement

This is the first of three charts on the library service of the school. ALl ther-
mometers are based upon Section F of the Evaluative Criteria, LIBRARY SERVICE. Sources
for each thermometer are indicated below. )

1. Library Staff
Based upon five evaluations under I, "Library Staff" (pages 51-53).

2. Organization and Administration
Based upon seven evaluations under II, "Organization and Administration" (pages

53-55).,

3. Book Collection: Number of Titles ‘
Based upon data from Column I of III-A, "Book Collection” (page 56). The special
scale on the right-hand side of the thermometer is the number of different titles
found in the library. For further explanation see W, (., Eells, "Measurement of the

Adeguacy of a Secondary School Library,” American Library Association Bulletin
(March 1938), 32:157-63; also in Evaluation of Secondary Schools: Supplementary

Reprints, No. 10.

4, Book Collection: Recency
Based upon data from Column J of III-A, "Book Collection" (page 56). The special
scale on the right-hand side of the thermometer is the percentage of titles in the
social sciences and natural sciences which have been copyrighted within the last
ten years. For further explanation see W, C. Eells, "Measurement of the Adequacy
of a Secondary School Library," American Library Association Bulletin (March 1938),
32:157-63; also in Evaluation of Secondary Schools: Supplementary Reprints, No. 10

5. Book Collection; General Adequacy _
Based upon 32 evaluations in Column (E) of III-A, "Book Collection" (page 56).

6. Periodicals

Based npon data furnished under TIT-B, "Periodicals” (page 57). The special scale
on the right-hand side of the thermometer is one devised by the Cooperative Study
to measure the quality and quantity of library periodicals. For derivation and use
of this scale, see two articles by W, C. Eells in the Wilson Bulletin for Librarians,
"Scale for the Evaluation of Periodicals in Secondary School Libraries” (June 1937),
11:668-73; and "Evaluation of Periodical Collections of Secondary School Libraries
(October 1937), 12:150-53; also in Evaluation of Secondary Schools: Supplementary
Reprints, Nos. 12 and 13.
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programs offered and more emphasis pleced upon pupil par-
ticipation. The Quanah High Sghool needs rueh thought de-~

voted to the soelizl 1ife and setivities of its studentsa.



CHAPTER VI
LIPRARY SERVICE

Introduction

The 1llbrary, 1f properly handled and supported, should
become the center of g1l setivities of the school. For any
educational program to become effective it should be re~
enforced by an adequate library and a well-trained staff.

Cubberley has thls to say about the library in the
future: |

It will, without doubt, be one of the missions of the
twentlieth~century school to direct the outside read-
ing of the child, to cultivate an apprecistion for
good books, and to tesch puplils how to use books as
tools.

This study exemines the library service with respect
te the staff, organization and administrstion, adequacy of
livrary materials, teachers end the library, and the use
of the library by the students.

The Cooperative Study of Secondary School Standards
gives the following statement of guiding princiyleé for

the librery service:

lElwood P. Cubberley, Public School Administration,
~p. 400.

75
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The library should be 2 eenter of the educa-
tional 1ife of the school, not merely a ccllection
of books. It should provide the reading and refer-
ence facilitlies necessary to meke the educstional
program effective. Its books and other resources
should therefore be chosen In the light of the
specifie alms and purposes of the school. Wany pu-
plls do not heve sccess to good books snd periocdicsals
in their homes and therefore lack the background which
acquaintance with such materiels would supply. By
teaching pupils how and where to find library ms-
terialas, how to select them, and how to use them ef-
fectively, the library should provide pupils with
valusble means not only of extending their knowl-
edge snd understanding but slsc of developing de~
sirable leisure hablts. The librery end its feeilll-
tieg not only should be readily armd easily sccessi-
ble but slso should be so abirsctively equipped thst
sesthetic tastes will be developed.

‘ Adequate provisions for the school librery
should inelude the followlng: (1) =2 well educsted,
efficient librarisn; (2) books and perlodicels to
supply the needs for referenge, research, and cul-
turel end inspirational reeding; (3) provision for
keeping all masterisls fully cataloged snd well or-
ganizedy (4) s budget which provides sdeguately for
the waintensnce and improvement of the library:

(5) encouragement of the pupils in the development
of the habit of resding and enjoying books gnd
periodicals of good quality snd real value.

Johnson, Yewlon, snd Pickell hsve this to say es to
the wey school people should consider the library:

More than enything else we need to think the
library into our every-day sehool consciousness.
We need to feel that a sehool library, moreover,
is vastly more than merely a collection of even
choice bocka. The modern schocl hss spresd into
gn institution with function reaching far beyond
that of merely intellectualizing the ehild. It
ceres for all that pertsins to the eomplete flower-
ing of the pupll'ts indlviduality, hygienie, intel-
lectual, sesthetie, vocastional, moral, religious.

2gvalustive Criteria, p. 51.
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5S¢ the modern adequate school library mst bs, too,

an institution for the distribution and display and

for demonstration of s8ll legitimete modern edueca-

tional needs.?

The Library

In the eveluated school, the library staff consists of
one full-time llbrarian, who holds a degree in library
science, and twelve student assistents who hsve been glven
training by the librarian, snd whe have shown Interest 1n
this type of work. fThe library is loested at one end of the
senior high aechool study hall. Students have aceess to the
reference books and the card cstalog which are located in s
separate room leading from the study hall. Beooks are is-
sued through o window 1in the partition between the refer-
ence room and the study hall. All back issues of news-
perers, magazines, and old reference books are kept in sn-
other room just scross the hall from s private entrance to
the library.

The amount of money spent for purchasing and binding
books snd periodicals during the last five years 1is shown

in Table 16,

TABLE 16

THE AMOURT OF WONEY SPENT FCOR BINDING BOOES AND
PERIODICALS FOR A PERIOD OF FIVE YEAR3

Year Amount Spent

19’37"1938 » » - L] - * » ” . . % 16 - 8@3’
1(‘958"‘1959 . - L] - . - » - . - 28?. 19

Scharles H. Johnson, Jessie H, Newlon, and Frank G.
Pickell, Junior-Senior High School Adminletration, p. 298.




TABIE 16 -- Continued
Year Amount Spent
1939-1940 + .+ . . . . & 206.97
1940—194.1 . » * * - . 181; 28
1941‘“‘ 19 4_‘;) - - ¥ -~ - . 380 - 35

Average per year. 213.52

Eyaluation of the Library

The Quanah High School library service was studied

under the following phases: librasry staeff, organigzstion

and administration, selection of library meterials, snd

use of the library by teachers and pupils.

The 1library astsff of the evalusted school weg measured

by the following checklist with symbols showing how each

item was checked:s

(£)
(£
(=)
(#)
(#)
(#)
(=)
(#)

(-)

1.

Some one staff wember is definitely charged
with the responsibility for the library.

The librarisn iz sllowed adequate time for
library duties,

The librarisn i1s adequately provided with
livrary sssistants.

The 1librarisn 1s adequately provided with
clerical help.

The 13brary stsff possesses & broed, general
education -- the equivalent of st lemst the
baccalaureate degree.

The librery staff possesses a hood under-
standing of the school's philosophy of edu-
exblon snd of its educstional prograwm.

The library stseff possesses successful ex-
peridrice as a teacher ~- gt least a full
yesr or the equivalent.

The library staff possesses gbllity to organ~
ize and menage the library and its materlals
effectively.

The library steff possesses ablility to work
effectively with teachers In finding and using
suiteble materials and aids for iteaching and
lezrning.



(#4)

(#)

(#)

(£

(#£)

(W)

(=)

(#)

(=)
(#)
(#)

11,

1z.

14.

15.

18.

17.

l8,

21.
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The librery staff possesses abllity to work
agreeably snd effectively with puplls snd %o
teach them to find and use library moeterisl
resdlly snd effectively. '

The library staff possesses ability to make
the librsry attrective and intercesting to pu-
pils and teachers.

The library staff possessss ability toe work
effeetively with the administrstive officials
of the school.

The professional prepsration of the library
staff ischeracterized by thorough snd ex-
tensive preparstion and training in orgsniza-
tion and manegement of the library.

The professional preparstion of the llbrary
staff 1s charscterized by thorough end ex-
tensive preparation and training in selecting,
clessifying, eatalogling, snd shelving books.
The professional preperation of the library
staff is characterlized by thorough scquaint-
ance with magesine and periodicsls with their
appropriateness for secondary schools.

The professionsl preparation of the library
ataff is chearacterized by adequate preparation
in ecolleeting and organizing pawphlets, bul-
letins, visual aids, andother similar ma-
terials.,

The professicnal preparation of the library

staff is characterized by librery traeining in
a library scheol which requires the equivalent
of the baeccalesureste degree for asdwission and
gives at least a year of libtrary training for
a2 graduszte degree In library scisence.

Thne library staff has faculty status in all
respects equal to that of other faculty mem-
bers of equivalent esducation, experience, and
responglbilities.

Salarles of the library staff are eonsistent
with the salary schedule, conslderstion helng
given to post-bagccalavreate work.

The library staff receives zdditlonsl cowpen-
sation for services required during regulsr
vacation periods.

Provisions for lesves of absence and retire-
ment apply to members of the librery staff.

4pvaluative Criteris, pp. 51-53.
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In the sbove checklist fifteen items were checked (#),
indicating that conditions or provisions were present or
made to a very satisfsctory degree; five were checked (-},
indicating that condlitions or provisions were present to
sowme extent or only felirly well met: and one was checked
(¥), indicating that the econdition or provision did not
apply.

The evaluated schecl's librery staff 1s asdeqguste since
it includes one trained librarian snd suffiecient atudent as-
gistents. "The librarian should be one of the best trained
members of the school personnel. She should have s good
personality, eince she is to deal with rll types of stu-
dents.

Ereck, in the following quotation,has given some of the
requirements zs to training end personslity of 2 librarian:

The work demands not only careful but dbroad
scholarship. A mere high school education plus
even the most technlecal trelning is not enough,
Ye must have not only a librarian sble to buy and
catalogue, to lssue and keep records of books lent,
but the teacher-librarian with an intelligent knowl-
edge of all sources of informstion desired, com-
petent, if necessary, to supervise the preparation
of records and special studies, cultured enough to
make her library a place of refinement and inspira-
tion, Moreover, she must have a strong personallty,
be able to commend respect and therefore keep the
1ibrary a laboratory for work: at the same time she
mist be one who sttracts students to her and what

she has to offer by her sympathy, encouragement,
and power to interest and inspire.”

“Ema J. Breck, "The Lfficlent High School Library,"
English Journal, V (Jsnuary, 1916), 16,
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The checklist on the organizetion and administration

of the library in the Quanah High School, marked with the

nroper sywbols, is shown below:

(=)

i.

iz.

14.

15.
16,
17.
18.

Funds are provided for purehasing, binding,
and repalring books, periodicsls, snd other
1librsry mwaterials,

Punds are provided for necessary personnel
service.

The anrual school budget regularly sllots an
adequate sum to library purposes.

211 money, ineluding fines, handled by the 1i-
brary, is properly accounted for.

Library funds are properly apportioned to

new books, perlodieals, repairing, binding,
ete.

Budget allotments for the library are avall-
able throughout the fiseal year.

The l1library is arranged according to the Dewey
decimal classification or other recognized
stendard system.

A card catalog is maintained, arranged alpha-
vetically, with author, title, and subject
card for esch title.

A shelf list and accession book are provided
and kept up to date. '

The library hes an sdeguste loan system, &. g.,
Hewark or Detrolt system, adapted as necessary.
Books are properly shelved and frequently
checked to prevent or correct misplscement.
Books are repaired and rebound ss need re-
guires and in accordance with the standsrds

of the American Librery Association.

The 1library 1s weeded periodically and proper
disposition is mede and a record kept of ma-
terials discarded or removed from thelir usual
place.

A1l 1livrary meteriasls purchased by the school
are agcessioned and catsloged by the librarian
regardless of where they are housed.

The library is open for pupill use and adequate
length of time before the opening of school,
The librery 1s open for pupil use eontinuously
throughout the day, including the lunch hour.
The library is kept open as long after the
close of scheol ss demand justifiles.

Pooks are freely losned to classrcoms or study
hall for such periocds of time as sre justifia-
ble by results (include books housed in class-
rooms ).
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Use of library fecilities 1s made as easy as
possible.

Cpen shelves are used for material of unusual
value.

The librery is centrally located.
Conference rcoms for librarian, pupils, snd
teachers are reedlily acceasible.

‘Each pupil's schedule iz so asrranged that he

is free to spend at least three periods per
week in the library.

The librarian is responsible for orssnizing
snd menaging the library.

The librsrian is responsible for supervising
the 1librery st all tlmes.

The librarisn 1s responsible for selecting new
books and other materials.

The 1libraerisn is responsible for meking an
anrual inventory of the librsry.

The 1lbrarlan 1s responsible for giving atten~
tion to the proper ventilation and illumins~
tion of the 1llbrary.

The librsrian is responsible for requiring the
proper use of the library and proper conduct
wihrile in it.

The librarisn 1s responsible for wmeking the
library attractive.

The librarian is responsible for studving the
improvement of the librsry and its services.
The 1librerisn 1s responsible for cooperating
with other agencies,

The librarisn is responsible for making en an-~
rual report of the status and needs of the 1li-
brary.

The librerian is responsible for reporting the
scconplishments and services of ths library.
The librarien is responslble for understand-
ing the school's aims, philosophy, snd pro-
grams of educatlion.

The librarisn is responsible for cooperating
with other staff members 2ond stimulating theilr
ceoperation and interest 1In the librsry.

The librarian 1s responsible for attending
faculty and other professional meetlngs. .

The librarisn is responsible for holding econ-
ferences with teachers to learn thelr plans
snd librery needs,

The librarisn is responsible for svstematic-
8lly acquainting the pupils snd otherusers

of the librsry wlth its proper and effective
use.,
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4C. The librarisn is responsible for cslling the
attention of teschers and pupils to articles,
new books, or book reviews in whieh they may
be interested,

4l. The librarisn is responsible for helping pu-
pils and other users of the librery to find
deslired materigls,

42. The librarian is regponsible for giving ob-
Jeetive tests to determine the ability of pu-
pils to use bibliographic tools -- catalog,
Indexes, etc. :

43. The librarisn is responsible for providing
materiels for guidance end explorstion snd msk-
ing them readily seccessible to vuplls.

44, The librarian is responsible for collecting
and organizing for use sueh bulletins, pamphlets,
leaflets, ete., as are of value in the educa~
tional program.

45. 'The llbrarian is responsible for colleeting
and organizing for use such illustrative or
visual aid materials, museum Specimens, mmsic
records, etc.,, =s are of value in the educs-
tional progrem and for which the 1ibrery is
responsible.

46. The librarian is responsible for asrranging
exhibits of books and other reading meterial
and using other means of attracting sttention
to the libraryts facilities,

47. The librarisn is responsible for regularly
informing teschers of new supplementary ma-
terisls added to the livrary,

48. The librarian is responsible for gooperating
with members of a library committee desig-
nated to facilitate the integrstion of the 1i-
brary with other school sctivities.®

the above checklist forty-eight items on the organ-
and administration of the school library have been

of this number thirty-five were checked (£), indi-

cating that conditions or provisions were present or made

to a very satisfactory degree: twelve were checked (~), in-

dicating thet the conditions or provisions were present to

—

SEvaluative Criteria, pp. 53-55.
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some extent or only falrly well made; and one was checked (0),
indleating that conditions or provisions in tris item were
not present or not satisfactory.

The library is organized snd administereﬁ by & 11~
vrarisn and her student helpers with help and adviee being
furnisked by the school administrstion. TFor any library
to function as it should, organization is essential. The
following quotation by Reecece glves some of the principles
of the organizetlion and administrstion of libraries:

The genersal orgsnization snd edministretion of
1ibraries mey he shown to rest upon prineciples which
have proved valid in condueting comparsble enter-
prises, and upon skill in applying these prineciples,
procedures, methods, and contrivances may be taken
up not as erds In themselves, but as means of serv-
ice, and with regard to the need they weet and the
extent to whieh theyshould be developed snd utllized.
Finally, foundatlion: for correct perspective and
grasp of egssentinls may be lald by giving ample
gtress to the social snd psychological factors which
underlie library worlk.?

1t is recommerded thst the lidbrerian bhe given an as-
slstant in ordeyr that the library mey be kept open during
the noon hour for the use of anvone who desires to use 1t
and especlally for the students who asre physically handi-
capped and are not able to get outside and take exercises.

The evaluation of the selection of librery waterials
is slhown by the symbols preceding the items in the follow-

Ing cheeklist:

7“grnest J. Reece, The Curriculum in Library Schools,
pe 93,

&
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in adequate collection of pamphlets, bulle-
tins, clippings, and other vertical file ma-~
terial is evailable.
The school regularly subseribes to & verticsl
file service.
Bdequate provision 1s msde for keeplng vertical
file materizl up to date.
3lides, films, pictures, models, meps, and
other illustrative materisls are sdequate for
the needs of the educational prograr.
Tllustrative moterlals are orgeniged end in-
dexed.
Provision 1s mede for scheduling the use of
vrojecting apparatus.
Thonograph recordings of significesnce to the
educational program are provided.
Provision is mede for informing the teachers
of apuropriate radio programs.
Content and aims of the curriculum recelve
proper consideration In the sclection of
books, periodicals, and other library ma-
terials,
Publishers -~ editorial staff, type and quality
of product, snd busincss reputation -~ reeeive
nroper eonsideraticon iIn the selection of books,
periodiecals, snd other 1library materials.
Writera or suthors and the value and desira-
biiity of their products receive proper consid-
erstion in the selection of books, periodicals,
and other 1librsry masterisls.
Book and periodical format -- binding, »rint,
paper, sppearance, snd dursbllity ~- recelve
rroper conslderstion in the selectlon of books,
pericdicals, and other library materisles.
Probable gifts of bhooks, periodicels, or other
1ibrary materisl receive proper econsideration
in the selegtlon of books, periedicsls, and
other lidbrary waterials,
Availability of loans from other 1lilbraries,
governmenteal sgencles, individusls or other
sources receives proper consideration in the
selection of bocks, pericdicala, and other 1li-~
trary materials,
Proximity and availability of other library
materisls in the community recelve proper con-
slderation in the selection of books, peri~
odicals, ernd other library materlials.
Library c¢irculstion dets -- materisls snd types
of materials used -~ receive proper considera-
tion 1n the selectlon of books, pericdicals,
and other library materlals.
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Inquiry data -- materials and types of materi-
als called for, and extent of the demsnd --
recelve proper consideration in the seleetion
of books, periodicals, snd other library ma-
terials.

3tudy and reading interests of the pupils and
suggestions by the puplls receive proper con-
sideration in the selection of books, peri-
odicals, snd other librery materials.

Flans and needs of the teaching staff and sug-
gestions by the temching staff receive proper
consideration in the selection of books,
periocdicals, and other library materials.
Relative permanence of the reading interests
and consgequent demands of the elilentele recelve
proper consideration in the selection of books,
veriodicels, and other library materials.
Present distribution of titles as to classifi-
catlon, departmental needs, and desirable in-
terests of the clientele and need for dupli-
cate books receive proper considerstion in the
selection of books, perilodicals, and other 1i-
brary materials.

The challenging and inviting nature of the
books thet sre a little above the level of

the reader but are interesting and will be
nsed receive proper consideration in the sew-
lection of books, periodicals, and other 1i-
brary materiasls.

Caution in purchase of subseription bocks end
sets of books receives proper consideration

in the selcetion of books, periodicals, snd
other library meterials.

The Booklists, Standard Catalog, for High
Sehool Idbraries,Subseription Books Bulletin,
Book Review Dlgest, snd similar publicetions
recelve proper consideration in the seleetion
of books, periodicals, and other 1library ma-
terials.

Stendard lists of approved or recormended books
recelve proper consideration in the selection
of boocks, periodicals, and other library ma-
terials.g

Pertaining to the twenty-five items on librery materi-

als and their sslection, thirteen were checked (#), indicat-

ing thst provlisions or conditions were present or mmde to a

Bpvaluative Criteria, p. 58.
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very setisfactory degree; nine were checked (~), indicat-
ing that the conditlions or provisions were present or made
to some extent or only fairly well made: and three were
checked (N), Indlcating that the eonditions or provisions
éid not apnly.

The library is the foundation of the sehool, The choice
and selectlon of books and other materisls are verv im-
portant and should be cerefully meade, The following cuo-
tation by Durry stresses thls phase of the librarv service:

Bocks sre the foundation on whieh the entire
service structure of the stafl restsy the selection
of the books 1s an essential funetion whiech should
not be neglected or relegated to odd moments, vyet
1t is perhaps one of the easiest matters_to slight,
as 1t 1s one of the hardeat to orgsnize.”

Since there are no other libraries in the town of
Quanah, other than those 1n the elementary schools, weak-
nesgses are found in the amount of losns and other helps
given to ard received from other sources. This situastion
is being remedied at this tiwe, since a community buillding
is almost completed and = large scetlorn has been set aside
te be used for s public llbrary.

The eveluation of the use of the library by teachers
and pupils 1s indicated by the following checklist, with
the items merked with the proper symbols:

(£) 1. Teachers use school and public libraries ex-

tensively in prometing thelr own personal and
vrofessional growth.

“Francis K. W. Durry, "Book Selection," Journal of
the American Library Assoclation, 1930, p. 3.
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Teachers and supervisors use the library as

a stimulus to curriculum development and en-~
richment.

Teachners keep the librarisn Informed regarding
rrospective classroom demands on the library
and 1ibrarian,

Teachers use the library extensively in thelr
classroom planning and tesching.

Tegechers stirmulate puplls to use the library,
individuslly or in groups, to find and orgsne~
lze materials on selscted subjects or elass
projects.

Teachers help puplls In the effective use of
the library, largely by means of library ref-
erences weeded In their classroom projects.
Teaghers encourage pupils to use the llbrary
for recrestlonal and leisure resding.

. Teschersg with the help of the librarian, use

the librsry szs a mesns of cultivating good
study hablts in pupils.

Teachers snd clssses borrow library books and
other 1library materisl for use In the class-
rOOm.

Esch teacher keeps a record of the voluntary
resding done by the pupil in his own fleld.
3elceted puplils act as assistants in the 1i-
brory ss 2 means of educstion snd exrloretion
in the livrary work.

Pupils, individuelly and in groups, commonly
find the llbrary a profitable center for
classroom preparstion,

Pupils usc libraries extensively for lelsure
reading and for developing other leisure in-
terests.

Puplls help colleet useful vertical file ma-
terlal for the library.

Pupil setivity orgsnizetions use the library
extensively in promotion of thelr projeets.
fupils are lesrning to respect public prop-
erty and to help core for it.

Fupils are leasrning to use other libraries
in the community.

rupils are lesrning to respect the rights of
others, in the library and in the use of 1ts
materials.

Fupils uss_the dormitery reading room if
evailable.

10Eva1uatiq§ Criteria, ». 59,
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0f the nineteen items pertaining to the use of the 1li-
brary by teachers end puplls, eleven were checked (£), in-
dicating that the conditions or provisions were present or
made to a very satisfactory degrees 8ix were checked (~),
indiceting that the conditions or provisions were rresent
to some extent or only failrly well wmede: ard two were
checked (W), indicabing that the conditions of urovisions
did not apply. The teachers and rupils sprear to be using
the library facilities to s satislactory degree. An aver-
age of 1,500 books per month were clirculated to pupils,
which shows an actlve use and Interest in the library's
offerings.

The librarian, with the help of some of the teachers
and the writer, checked the following evaluative guestlons
on the librery serwvice of the JQuanah High School:

{(4) 1, How adecuate sre the provisions for the 1i-
brary steff?

{(3) 2. ¥ow adequate are the general prepsration and
qualifications of the library staff?

(3) 3. How amdequate is the professionel preperation
of the library staff?

(4} 4. tYow extensive and effectlve are the efforts
of the library staff to improve in service?

5 How satisfactory are the econditions of serve

ice of the library staff?

(3) 6. Yow adequately does the school support the

livrary finsneially?

{3) 7. How asdequately sre library materisls organized
for service?

(4 8. Yow well are library materials cared for?

(4) 9. How adequabte are the provisions for meking
the library readlly seccesslble to pupils?

(4) 10. YHow effectively does the librarian discharge
hel' dutles with respect to the operation of
the library?
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(3) 11. How adequately are pupils sided in the ef=-
fective use of the library?

{4) 12. How adequetely 1s the school staff aided in
the effective use of the library?

(2) 15. ¥How sdequate 1s the supply of pamphlets, bul-
letins, clippings, snd other verticasl file
materlals?

(3) 14. How adequete is the supply of visusl aid ma-

terials?
(2) 15. How ademuate 1s the supply of auditorv ma-
terials?
(3) 16. How well are such materisls kept up to date?
(2) 17. Yow well sre they organized and indexed?®
(4) 18. How satisfactorily are librasry materials se-

leeted In relation to the needs of the edu-
cationsl program?

(4) 19. How satisfzctorily are auditory materials
seglected In relatilon to the needs of the edu-
cational prozram?

(3} 20. 7To whet extent do members of the staff assist
In the selection of 1ibrary muberials?

(4} 21. How extensively do teachers use libraries in
classroom planning?

(3) 22. How extensively deo teschers use libraries
in their leisure reading®

(3) 23, How effectively do teachers stimulete puplls

to use lLibrary materisls?

) 24. How extensively do puplls use 1library books?

) 25, How extensively do puplils use periodiesls?

) 26. How extensively do puplls use supplement ary

materials?

(3} 27. How well does the 1librsry service seccord with
the phllosophy of educatlionsl objectivez as
expressed for the schools®

{(3) 28. T¥ow well does the library service meet the
needs of the school nopulatiorn and of the
school commnity?

(3) 28. 7To what extent is the school identifying
problems }§ 1ibrary service and seeking their
solution?

The aversge score for the sbove evalustions was (3.2),
which 1s above average, based on the study of the two hun-
dred schools measured by the Cooperative Study of Seecondary
Sehiool Standards. Jt was found that the lowest rating was

in the selectlon of supplementary meterials,

w— s . B L AT

1lipid., pp. 51-60C.
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TABLE 17

THE ADEQUACY OF THE BCOK COLLECTICHN
QUANAH HIGH 3CHOQL LIBRARY

OF THE

Number of

Turber
Funber Nuf?er of Tég§§ﬂ
of . | Titles '
pifferent Dgi%i in riggtgd.
Classification Titles | gopjes | Wilson | _¥ithon
Catalog | 18St Ten
Years
(A) (B) (C) (D)
Dictioneried. . cecensnoonns . 4 iz & XXX
Hﬁl@fy’clcpﬁdias...-....o‘.-v»‘. 12 5 12 m
Other reference HooKS...ev.. 36 . 25 XXX
PRiloBOphyY. e esesnsassronsnns 24 4 18 XXX
Raligicniﬂil‘llvttvcit'I.CDI 20 »* & }aﬁ xxx
Sgciology-'ﬂl’l.."lll."'lt 7 5 6 é
EeonomiCs8.ewserosvennrssonanes 13 4 10 &
Political sclence and gov-
ernm»entl'lll!.“."lQ‘.l"v lg 2 1(} F?
Educati«on%.'0.'1:.'.0..'}.!'.' lr? 1 12 8
Other social scliencCe..ervess 41 7 26 20
Fhilology..... hesesseansavns 43 43 43 XXX
Wothemetlos. vevsarvovonansoe 12 20 4 .s
PhyﬁioS'litl‘ilﬂlﬁvik.iia..I. 15 42 10 é
Ghemiﬁtry ttttt # o m W R F D AL SR 5 a = 3 .
BiGlOgY'uvc'a-u'nogco--t.uw. 27 5 3.0 10
Other natursal sclence..c.... 2 . 2 2
mgiﬁe@riﬂvg;;nm..-.-..-.--o. - » » - [ | m
Agriculture.....o.oveenconas i1 ‘e . XXX
Home economics. . ceroocenrecs 25 .e . XEX
BuginNesdS.cacerssveosas een e g . .o XXX
Other useful artssceceereons 13 . .o XXE
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TARLE 17 ~«~ (ontinued

#

- : Welghted sy, Receney.
aoate s | Averase | g0 | Tuvelua- | pifecrent | Copyrighted
Each Clas- | S38189821 gyyen | tiom Titles |Wwithin Last
aification Each to (P§0du§t { Summar~ Ten Years
in Rela~- Grou Each © Col- | 176d from | (Summarized
tion to °%P | group wms B aolum A) from
Need? and F) Columm ¢C)
(E) (F) (¢) (8) (1) (7)
5
4
4 3.7 1G &7 b2 XXX
4 4 1 4 24 XXX
2 2 2 4 20 XXX
3
5
3
3
3 3.0 10 30 97 45
4 4 P 8 43 XXX
2
4
2
&
2 2.8 16 42 59 16
i
S
3
2
3 2.8 10 28 57 XXX

i



TABLE 17 -- Continued

Mumber of
. Humher i
Nunber huﬁ?er of Eg;;a
of Titles M -
Different ngii' in righted
Classifiesntion Titles Golizs Wilson within
p Catalog | Last Ten
Years
{A) (B) (¢) (D)
Music'".'thn"lb! ..... * ®r B 18 - » *« ¥ m
ArtﬁlOIl.l.Qil"l'.l'."i I’i: 4 » LR ] xxx
Cther flne art8..0c0svess 13 .o . XXX
English and American
literasbture. voeesnconas 1BG 25 . XX
German llterature.....e.. & - . XKKE
French literature.. v.e.s 1 .. . XKXE
Spanish literature...... . & ‘s - XXX
Latin 1iterature.seesees 10 .- s ALK
Other literabureé....sv.es .s - .. XXX
History, travel,
biog}?ap}lyr.a....--....- 100 1(:} » w Xfxx
Fietiﬂna.-...¢.....on-..‘.. YFOO 16 & v IXX
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TARLE 17 -- Continued

T m“r.': = s
Evaluation: e .
How Ade- Average | Welght wiighted Numwber of Heceney.
% g : Evalua~- Copyrighted
quate Is Evalua~ to Te tion hifferent 1thin Last
Each Clas- |yion of | G1ven | il 5.4 Titles WTen 2@&?8
sification Each to of Col- ( Summar- - 1zod
in Rela- Group | Each | s ® |lzed from (Sum?@r ze
tion bo " | Group | .nq p) |Columm A) Lrom
{E) (F) {G) (H) (1) {3}
4
2
3 3 5 i8 22 XXX
4
3
2
3
3
3 -
.r 5 15 45 172 XXX
3 3 20 60 100 XXX
5 5 10 50 700 XXX
TOLaldu.rene . .o 523 1446 61
DivisorS8..secas 106 School 156
seore
Quotients...... 3.2 , 39
School 39 per cent
score
fiehool

acore
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Table 17 shows the adegueey of the book colleection of
the Quanah High School library. The evaluations are sver-
aged by groups for each general classifiecation of books, and
the averages,or primery scores, are welghted and summsrized,

Teble 18 shows the results of an inventory of the
periodicals and newspapers found in the Quanah High School
livrsry, with the quality score of each periodical or news-

paper.

Summary and Recommendstions

An evalustion of the library of the school iIn summary
form is presented in Teble 1¢. It gives the averape of
the 6va1uationtof the following library services: library
staeff, organizéticn and administrstion, supplementary ma-
terials, selectlon of materisls, use of the library by
both teachers and puplls, and general evaluation. Ouali-
tative scores sre used, MNumber of titles, recency, general
adeguacy, and perlodicals were given quantitstive scores
based upon the book and periodical lists given in Tebles 17
snd 18. The primary scores were converted Into percentile
form and plotted on educstional thermometers. The final
score was sccured by welghlng the different percentiles and
averagling them.

These percentile scores were plotted on a series of
twelve educstional thermowmeters ineluding the general sum-

mary score. These scores are shown in Figs. 8 and 9.
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TABLE 18

A LIST OF PERIODICALS AND NEWSPAFERS FOUND IN THE
QUANAH HIGH SCHOOL LIBRARY, AND THE
QUALITY SCORE OF EACH

Jcore Points
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The library staff hes a percentile

1s at the top of the average group.

Periodicals and
Hewsparpers

American Magazine
Balance Sheet
Booklist
Congressional Record
First newspaper
Seeond newsparper
Third and additional
newspaper
Good Housekeeping
Hygeia
Life
¥eCall's Magmzine
Fathfinder
Reader's Digest
Reader's Guide to
Periodicel Literature
Scrolsstie
Scientific Americsn
Time
Wilson Bulletin for
Librarians
Holland's Nagazine
Voecational Trends
Junior Red Cross Journal

- Totel points

rank of seventy, which

Organization and ad-

ministration has a score of seventy-two, which is t?enty~

two points above the national norm.

On book colleetion, and

rumber of titles the percentile rank is forty-two, whieh 1is

eight points below the medim score. On book collection,
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TABLE 19

A SUMMARY OF THE EVALUATIONS OF THE LIBRARY
SERVICE OF THE QUANAH HIGH SCHOOL

Computation of Primary Seores

Items - R
Evaluetions | Total |Divisor | Score
ILibrery staff............ |28 b ¢ d e
4 3 3 4 3 17 5 3.5
Organization and admin- a b ¢ d e
istrati‘on.’l...l‘.'tﬁ‘t :‘?) :-‘3 4 4 é
f g
S 4 25 7 5.8
Pock collectione: nuunber
Of titlas;-'--¢¢»--;-u 2'8
Book collectlon: recency 3.4
Book eollectliom: general
&dequﬂﬁy.-..«.......-.. 3‘2
Pgriadicﬁrlsaacaawn-a---»- a }5 c d- e , 2&1
Supplementary materisls.. 2 3 2 3 4 14 5 2.8
Selection of nmeterisls... | a b ¢
4 4 3 11 3 3.7
Teachers and the library. | a b ¢
4 3 3 1C 3 E.3
ﬂs@by pupilSutcocv-gmcy- 8 b G
4 & 3 10 3 3.3
Genersl evalustion.......| 82 b ¢
4 4 3 11 3 3.7




TABLE 19 -- Continued

e = o s —

o

Computation of Surmary Scores

Weights
b o) r 1;11 . I ?ﬁlai E?;"ited
Lereen © Percentlles

Alpha Reta Gamme -

70 20 5 ‘e 1400

72 15 15 - 1080

42 6 5 . 252

66 4‘ * . & B 264

58 15 20 30 1120

22 8 25 30 176

42 5 ‘o .. 210

74 4 B . 286

62 5 25 40 310

62 8 - . 496

?4 16 L 2 & w "740

Totals... 100 100 100 £444

Summary score {(divide by 100 unless there 84
are "N1's" in the "Percentile" columm......

Egquivalent percentile (from summary con- 75
) i{ersi@n taihle ) LA N B B LA R B BN BRI N B BE B A I U R B WA A R
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recency, the percentile score i1f slxty-six, which is near
the top of the average group. On periodicals the percentlle
rank is twenbty-two, which 15 near the middle of the inferior
group. This is twenty~-elght points below the nationsl norm
and twenty-six points below the median‘for Southern schools.
The general summary score 1s seventy~-five, which 1s above
the average group based upon the two hundred schools
measured.

Figure 10 shows eleven thermometers dealling wlth the
number of titles in each of the main clmnsses of the Dewey
decimal clessification, The scores are besed on the humber
of titles. (n reference books the sehool has a pereentile
renk of sixty-seven, whilch i1s near the top of the aversge
group. The school's egollection of titles on philosophy
bes a percentlile rank of sixty-elzght, which is sdeqguate.

The school's percentlle rank on books on religion is fifty-.
five, which is five points above the national norm. In
social selence the school's percentile rank is twenty-

eight, which is 1n the inferlor group, twenty-two polints
below the sverage score for the 196 sehools messured. In
philology, the school has a percentile rank of seventy-

four, which is twenty-four points sbove the aversge for

the schools messured. The school'!s score 1s in the inferior
group on the following: twenty-seven in useful arts, twenty-
three in literature, and nine on history, travel, and

blography. This is very inadequate, and attention should
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS

LIBRARY SERVICE (I)

BOOK GOLLEGTION

LIBRARY ORGANIZATION AND

STAFF ADMINISTRAT/ON NUMBER RECENGY GENERAL PERIODICALS
OF TITLES ADEQUACY
(NEW) (200) (199) (157) {195) (200)
ro0 108, {9750 — e |00 %— 100 toof}= 424—
] .l 4 k | 4 it 1 5
1t 1t 1r 1t 1t 1k %
95 95 9s44=7240 95 67 95 95 33 Sa
1k 1 1k 1F 1k It =32
it il it it it it @
sodt. P 1 & sodb 4855 . podL. 56— % ot 282— —
s ssH 854 4095 s 50 s+ 854f= 256
1L it 1t 1k 1L 1t o
1k 1¥vL 1rF irF ] 1k : =
) 8 . 8o 3490 8o 45 8o 8 230 o
1t 1t TPVt 1t 1t kv s
it ; il it 1t it o
3035 15 43 75 75 218
1t ik wif i
2595 w4 40— —M.S1e 20 20F— ——
o' 1t 1t 1t
[ 2400 es4 197
- 2200 ]
p o
p o
J o
L
2
L=
128 — —
-
[=]
=
o
£
o
k=]
o
22
>

Fig. 8. -- The educational temperatures showing the
percentile scores of the library service in the Quansh

High School

(1).



LIBRARY SERVICE (2)

General Statement

This 1s the second of three charts on the library service of the school. This chart
contains eleven thermometers dedling with the number of titles in each of the main class-
es of the Dewey decimal classification. All thermometers on this chart are based upon
data furnished in Column I of TTI-A, "Book Collection" (page 58), in Section F of the
- Evaluative Criteria, LIBRARY SERVICE. A1l special scales on the right side of the ther-
mometers are in terms: of the number of titles in the library. Scores on the thermometers
on this chart are not used in computing the score for the Summary thermometer for Library

Service.
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS ¥ 4 y 4

LIBRARY SERVICE (3)
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Flg. 9. -- The educational temperatures showing the

peércentile scores of the library service in the Qusnsh
High School (2).




GUIDANCE SERVICE

General Statement

411 thermometers on this chart are based upon Section G of the Evaluative Criteria,
GUIDANCE SERVICE. Sources for each thermometer are indicated below.

1. Nature and Organization
Based upon three evaluations under I, "General Nature and Organization" (page 63).

2. Guidance Staff
Based upon nine evaluations under II, "Guidance Staff” (page 87).

3. Information about Pupils
Based upon ten evaluations under III, "Basic Information About Pupils” (pages 67-69).

4, Guidance Procedures
Based upon five evaluations under IV, "Procedures in Guidance” (pages 70-71)

5, Phases of Guidance
Based upon eight evaluations under V, "Phases of Guidance" (pages 71-74).

6. Results "
Based upon three evaluations under VI, "Results of Guidance (page 75).

7. General Evaluation
?ased upon three evaluations under VIII, "General Evaluation of the Guidance Service"
page 76). '

8. SUMMARY
Based upon the other seven thermometers on this page, each weighted as indicated in
Section X of Evaluative Criteria.
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS Io

LIBRARY SERVICE (2
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Fig. 10. -- The educational temperatures showing the
percentile scores of the library service in the Qusnsh
High School (3).



LIBRARY SERVICE (3)

General Statement

This {s the last of three charts on the library service of the school. All ther-
mometers are based upon Section F of the Evaluative Criteria, LIBRARY SERVICE. Sources
for each thermometer are indicated below.

1. Supplementary Materials
Based upon five evaluations under III-C, "Supplementary Materials" (page 58).

2. Selection of Materials
Based upon three evaluations under IV, "Selection of Library Materials" (page 58).

3. Teachers and the Library
Based upon three evaluations under V, "Teachers and Libraries" (page 59).

4, Use by Pupils
Based upon three evaluations under VI, "Use of Libraries by Pupils” (page 59).

5, General Evaluation
Based upon three evaluations under VIII, "General Evaluation of Library Service"
(page 60).

6. SUMMARY .
Based upon the other eleven thermometers on this chart and chart 9, each weighted
as indicated in Section X of Evaluative Criteria,
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be given to the improvement of the situation. In fine
erts, the school score is thirty-two, which 1s at the bhot-
tom of the average group. In fiction, the ecollection of
titles is adequate with & score cf seventy~five. This is
the strongest polnt of the librsry service.

It is recommended that the 1ibrary shelves be made more
accessible te the puplls and thet the soclel seclence depart-
ment be Increased. It is also reecommended that the natural
acience collectlon be doubled apd useful snd fine arts be
increaséd by fifty per cent. The periodiecsl cgliection
should be lnecressed fifty to seventy-flve per cent. Tt 1s
further recommended thst pasmphlets, bulietins, and clippings,
together with auditory materlals, be supplied and used by
the library.



CHAPTER VII
GUIDANCE SERVICE

In most schools the guidence program hes heen allowed
to leg. This condition 1s not due te the laek of interest
on the part of the publie schools but to the lack of people
trained to tske the lead in conducting 1t. In sny school
the guidance program should contribute toward helping the
pupil to develop a well-rounded personality. It should
help pupils to meke educstional end vocational decislons.

Koos and Kefauver have this to say as to the demaﬁds
of clvilizatlon on everyone: )

The genius of our civilization demands that
everyone, both for the best good of socliety and
for his own happiness, be enccuraged to find
his optimal occupational level.

The evaluation of the guldance service gconsiders the
general nature and orgsnization, guidance staff, specinl
consultants and teacher participetion, basiec information
about the pupils, procedures in guldsnce, phases of guid-
ance, and results of the guidenece program. The physiecal

snd mental gstatus and the inforﬁation obtalined from tests

lleonerd V. Koos end Grayson X. Refauver, Guldence in
Seeondary Sechools, p. 14.
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was left out since there was not enough Informatlien on these

items to be of any valuse.
The following iInterpretation of guldsnce is made by
the Ccoperative Study of Secondary School Standerds:

The rapld growth of secondary school enrollment,
the change in the echaracter of the school population,
the apperent bresking down of some of the socisl agencies
dealing with youth, the rapid changes in the busiress
and industrisl world resulting in longer school attend-
ance, and the attendsnt expansion of our educational of-
ferings have all emphasized the need for the guidanece
of young people who moust meke thelr way in thils com-
plex civilization.

Guidanece, as aprlied to the secondsry school,
should be thought of as sn organized service designed
to give systematiec 2ild to pupils in meking sdjustments
to various types of problems whlch they must meet --
educational, voeational, health, moral, soelal, civie,
and personal. It should endeavor to help the pupill
to know himself as an individusl znd as 2 member of
society; to snsble him to correct certaln of his
shorteomings that interfere with progress; to know
sbout vocations end professions so that he may in-
telligently choose and prepsre, in whole or in part,
for a life cereer; end to aszsist him In the constant
discovery and development of abiding ereative and
recreational interests. Such objectives should be
senleved through a better understanding among the
sghool, the home, and the eommunity; through a
clozer coordination of thework of the secondary
school and the sehool or schools from which 1ts pu-
pils are recelved; through sdemuate snd specific
date or the individual pupil secured at or prior to
his entrance to the school; through s system of
cumletive records and reports; through a compre-
hensive snd effective system of counseling snd
guidance; and through definite provisions for
artioulating the work of the school with whatever
actévity the individual engsges in after he lesves
it.s

Evaluative Criteris, p. 63.
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General Nature snd Orgsnization

The ltews in the checklist designed to measure the

general neture snd organizetion of the guidance program

were checked to Indiecate how well the sehoel has met the

various provisions.

(=)

{~)

(=)

(0)
(-}
{=)

(£)

(=]

(0)

13

2.

S,

4.

5.

G.
7.

9'

(0) 10.
(£) 11.

A1l staff merbers regard guidsnce as a ¢o-
operative undertsking and responsibility,
regquiring both knowledge and akill.

Guldanice 1s conceived as s eontinuous, uni-
tary process which gives appropriste em-
phasis to such phases s&s edueational, voca-
tlonal, reereational, end social guldance.
Guidenee 1s considered as o gontinuous func-
tion, and 1s avalleble throughowd the second-
ary school and after the pupil has left
school,

The guidance service 1is coordinsted with
simllar serviges in the elementsry school,
colleges, trade schools, snd industry.
Individuals end organizations in the com-
minity are consulted and the cooperstion of
these Individuals and organizations iz sought
in promoting the school's guldence service.
Cooperation of home is sought In desling with
pupril problems.

The guldanee service 1s concerned with help-
ing puplls to determine appropriste goals.
The guidence service is Informational and ad~
vlsory in nature; final decisions are incrcas-
ingly to be made by the pupil, the goal being
development of & self-rellsnt yet coopers-
tive personality,

Causes of masledjustments are sought and ef-
forts mede btoward their elimination,.

Methods of ecounseling and thelr results are
constantly studied.

Care is exercised by zll who sre concerned
with the guldance service to recognize their
limitations snd to secure sssistance in the
cases too diffieult fer them from people

more skilled or better trained,-

S1vid.
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Two ltems in the above checklist were cheeked (£), in-
dicating that the conditions or provisions were present or
met to a very satisfactory degree: seven were checked (=),
indleating that the conditions or provisions were present to
some extent or only falrly well met; and three were checked
(), indicating that the provisions or conditions were not
present or were not satisfactory.

The school shows weskness In the study of the esuses
of maladjustment, The study of the best methodes of counsel-
ing and the results needs attention. A bebtter and mors ef-
ficlent plan ls needed for coordinating the services of
guldance In this school with similar services in the ele-
mentary school, eolleges, trade schools, and industry. The
sehool needs st least one well-trained leader in the guild-
ance field to be the head of the guldanece staff.

Jones says:

Any effective leadership program must have guid-
ance as its central feature. All resourcss of the
school in personnel and equipment should be organ-
ized and mobllized s0 aa to give each potential
leader the asslstance that he needs in determining
his 1life goals, oeccupational, civie, cultural, and in
planning his educational progrem in aceardanee with
these gosls. Guidence should begin as soon as the
child enters school, it should continue throughout
his sehool life and until he is able to make hias own
adjustments., Itspurpose should be self-adjustment,
angd the assistance given at any stage should be de~
termined by the ability of the individual to get

along without help, It should develop independence and
power, not a feeling of dependence upon others.?

“avthur J. Jones, The Edugation of Youth for Leadership,
. 234,
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The Guidance 3tsff
The guldance staff is composed of two teschers énd the
| prineipsl. To this steff asre appointed, by the superin- |
tendent, five other teschers who serve as spselal consulk-
ants, All of the teachers are aware of the Ilmportance of
guidance and are doing much toward getting the guidance pro-
grem to functioning in the school. The faculty reslizes
the shorteomings of the guidance serviee and seems to be
trying to lmprove the‘situatiOn.

It is generally sgreed that all teachers have
some responsiblility for pgulidance., The specific
parts to be played by classroom teachers, home-~room
teachers, and sponsors of aetivitles, will depend
upon the guldence organizsition within s partieular
schoel and upon the achool's philosophy of eduga-
tion and objeetives. The home-room teacher should
be made aware of the need for pupil guidance, the
particular organizszticn through which the school
attempts to meet this responsibility, end the eon-
tribugion the Individusl teancher is expected to
make, <

The items in the following checklist were used to
evaluate the school as to lsadership, speclal consultants,
and teacher participstion in the guidence program. The
syrbels preceding each item show to what extent the condi-
tion 18 present and funcitioning:

(-} 1. An educaetion whieh is the eqguivalent of the

regulrements for the Msaster's degree,

(£} 2. A broad educaetion inwvolving study in the

seiences, the social studles, and the arits.

(C) 3. Extensive preparatlion in psyehology, mental

hygiene, health edueation, and character
education.

Sgyaluative Criteria, p. 67.
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(0) 4. An extensive study of guidance ss a factor
in the eduecstlonal program.

{(~} 5, 8kill in the use and interpretastion of tests
and other methods of evaluation.

(%} 6. Successiul experienee as a teacher over a term
of years.

{0) 7. Experience In various types of social service
other than serving as & tescher,

{0) 8. fThorough acquaintance with working conditions,
requlrements, and opportunities In e variety
of oecupations through experience, study, or
observation.

(-} 9. Aequaintance with training opportunitles for
varlous occupationsa.

(£) 10. Contscts with conditions which result in an
sequalntance with local employment oppor-
tunitles,

{£) 11. Understanding of the schocl's phileosophy and
program of educatlon.

(£) 12. VWaturity snd general life experience suf-
ficient to asssure practlical judgment.

{~) 13. A thorough and sympathetic understanding of
adolescents,

(£) 14. The sbility to work effesctively with adoles-
cents without domlnating or entagonizing them,

{£) 15. The ability to work effectively with other
staff members, with parentis, and with the
pu't}lic.

{-) 16. Personal cherscter and conduct that inspire
and hold the confidence of puplils and of
associates.

{-~) 17. An objective attitude in study of guidance
problems,

{-=) 18. Adeguate consultation service is availsble
for agsistance In dealing with speeciel
problems of guldance.

(-) 19. Special consultants have adequate preparstion
for the duties they are to perform.

{0) 20, Specieal consulbtants have kept abreast of
new developments in thelr respective fislds.

(£) 21. Special consultents have 2 general under-
standing of the educationsl progrem of the
501’1001:

(£) 22. Speeial consultents have s genersl under-
standing of the charascteristics and needs of
the pupil population,

(=) 23. Special conspltants sre scguainted with com-
minity needs, resourcges, and problems.

(~) 24. BSpesiasl consultants end teachers understand
their mutual responsibilities and reletlionships.



(=)
{£)
(£4)
{0)

(-)

(#)

(-}

(=)

25 e

26.

27.

30,

31.

32 .
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Through teachers! meetings, committee sctivi-

ties, study of puplls, snd other mesns, teachers

are male aware of the need for pupil guldanes,
All teachers are encouraged to discover and
utilize opportunitles for guldance in ¢lass-
room work end other relations with puplls.
fttempt 1s made to develop for the staff ms a
whole a consistent point of view eonesrning
the nature and scope of guldance.

Books, periocdicels, tests, and other guldance
materials for study by the staff sre pro-
vided in sdequate amount.

Provision 1s made for developlng on the part
of all staff menbers a thorough understanding
of the guildance alms of the partienlsr school
and the organization for sehisevelng thess alms.
Specific responsibilities for phases of the
guldance service are clearly definedy guldance
leaders, speciel consultants, home-room end
elassroom teachers understand thelr relatlon-
ships to each other.

Effort is made tc maintain a elose relation-
ship of pguidsnce with instructional asetivities
and curriculum development.

Where home-room teachers heve a major re~
sponsibllity for guldance, they are allowed
sufficlent time for performing guldance
duties.®

Twelve of the above thirty-two items were cheeked (£),

indieating thet the eonditlons or provisions were present

or met to a very satisfactory degree; thirteen were checked

(=), indicsbing that the conditions or provisions were

present to some sextent, or only falrly well meb; and six

were checked (0), indicabting that the eonditions or pro-

visdons were not present or were not setisfaetory.

From this study 1t is revealed that in this school

the guidance staff and consultants are chosen direetly from

the faoulty and that they are glven definlite responsibilities

S1vid., pp. 65-67.



111
for the guldance program. This necessity was brought sbout
by not having a well-trained leader in the sechool. It is
recommended that bocks, periodicals, tests, and other guld-

ance materials for the staff be provided in adequate amounts.

Basle Information about the Puplls

For any guildanece program to function ss 1t should,
such basic information azs home and family background,
physical and mental status, personal and soclal develop~
ment, scholastlic progrsss, mental ability, snd seholastice
attalnwent 1s essential.

The following checklist,kwith each item checked with
the proper symbol, shows how the school rates on basic in-
formation ebout the pupil:

{(#) 1. 7The permsnent cumulative record ineludes such
information as neme, sex, place apd date of
Birth.

(£) 2. The permanent cumuletive record ingludes full
name of eagh parent {(or guasrdian).

(#) 3. The permanent cumulative record contains the
parent 's address and telephone nuwber,

(£) 4. The permenent cumulative record shows the
oceupation of each parent and regulsrity of
enployment.

(=} 5. The permanent record includes the race, na~
ticnallity, and birthplace of parents.

{N} 6. The permenent cummlsative record shows the
eitizenship status of psrentsy; how long
residents of this gountry.

(O) 7. The permesnent cumlative record shows the edu~
cational and cultursl status of parents.

{N) 8. The permanent cuwmlstlve regcord shows the
marital status of parentsy living together,
divoreed, separated, remasrried.

(N) 9. The permesnent cumuletive record ineludes the
ages of brothers and sisters of pupil.

{N}) 10. The permsnent cumulative record ingludes
marked talents or sccomplishments of family
menbers or near relatives.



(¥)

(1)
(W)

(W)

(W)
()
(0)
(=)

(=)
(¥}

(W)

(-)

(n)

15,
16.
17.
1g.

i9.
20.

21.

25.

26,

27.

28,

112

The permanent cumlative record inecludes

the health status of famlly members.

The permsnent cumilative record inecludes the
economie status of family; home ownership.
The permanent cumilative record shows the
attitude of the home toward school and toward
attendance of pupll at school.

The permanent cumulative record Includes
facilities for home study -- library, mag&~
gines, convenlences for study.

The permenent cumlative record gives plana
of the parents for the pupil's future.

The permanent cumulative record ineludes
neighborhood econditions,

The permenent cumulative record ineluvdes in~
formation on such matters as marked interests.
The permanent cumulative record includes in-
formatlion on such matters as special talents
-- musical, artistic, athletlic, inventive,
literary, drametic, selentifile.

The permenent cumulatlve record includes in-
formatlion as to voluntary resding.

The permanent cumuletive record ineludes in~
formaetion on speclal sehievements in school
and out of school; honors recelved.

The permanent cumulative record includes ine-
formation on participation in pupll aectivity
program.

The permsnent cumailative record ineludes in-
formation on educstional intentlons.

The permanent cumulative record ineludes in-
formatlon or vocational preferences st sueces-
sive steges of development,

The permanent cumilative record ineludes in-
formatlion on evidences of vocatlonal aptitudes
-- interest end skill in performancs.

The permenent cummlative record ineludes Iin-
formation on attitude toward the school and
school sestivitles.

The permanent cumulative record indluces in-
formation on membership in out-of-sehool
elubs, groups, or cligues; environment of
tihese organizations.

The permanent cumulative rvecord ineludes in-
formation on employment during cut-of~school
hours -- home chores with or without pays
other employment -~ nature, amount of time
reguired, remuneratlion, use of money, ete.
The permanent cum:lative record ineludes in-
formation on the use of lelsure time ~-- pmount
of time given to play, reading, hobbies,
movies, radio.
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(N} 29. The permanent cumulative record inecludes in-
formation on religious interests and sctivities.

(C) 30. The permanent cummletive reecord Ineludes in-
formation on conduct or citizenship records
explenation of unususl behevior.

(N) 31. The permsnent eumulative record includes 1n-
formatlon on degree of sociallizations 41ffi-
eulties or problems in soeilmlizetion,

(N} 32. The permanent cumuletive record Ineludes in-
formation on pericdie ratings by tezchers on
personality traits. ,

(=) 33. The permenent cumilative record includes in-
formation on anecdotal records of pupils,

(W) 34, The permsnent cumlative record ineludes in-
formation on a careful study of each problem
pupil with récord of interviews snd inecidents
that promise information of value for adjust-
ment and correction.

(£) 5. The permanent cwmlative record ineludes in-
formatlon on name end location of sehool or
schools attended,

(#) 36. The permanent cumulstive record ingludes in-
formation on complete acadenic record, includ-
ing eourses, year taken, marks, and eredits
recelved.

{£) 37. The permenent cumulative record insludes in-
formation on re® rd of failures with resson
for failure.

(£) 38. The permanent cumulstive record includes in-
formation on sgholastic distinctions recelved.

(O) 39. The permanent scholastic record inecludes in-
formetion on eurriculum or patiern of courses
selectedy record of changes with ressons for
change. ‘

(=) 40. The permenent cumulative record includes in-
formatlon on attendance snd tardiness record:
reasons for excess$ive absence or tardiness.

(£) 41. The permenent cumulstive record includes in-
formation on record of subsequent entry to
other eduestional institutions.”

O0f the sbove forty-one ltems, eleven were ehecked (#),
Indicating that the econditions or provisions were present or
functioning to a very satisfactory degree; nine were checked

(=), whieh indicated that the eonditions or provisions were

71v3d., pp. 67-69.
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present to some extent, or only fairly well met; three were
checked (U), indlcating that the conditions or provisions
were not sstisfactory; and eighteen, or almost half of them,
were checked (N), indiecsting that the conditions or pro-~
visions do not zpply. From the sbove informetion the
sehool shows 2 decided weskness on Information shout the
pupil and the communlty. The cumulative record cards have
some good guslities, but mmch sdditional information 1s
necessary 1f s complete study of the child is to be mede.
The following stetement shows the need for complete Infor-
mation about the pupil:
In thinking of the pupll ss a personality, the
counselor gust have definite factors on whiech to
focus attentlion. The faetors must have a pertinent
bearing on the problem under consideration, and be
amensble to such measurement that the counselor c¢an
orient the pupil in his scecial group.®
Procedures in Yuidance
An indication as to how well the schcol meets the econ-
ditions and provisions in guldanege progedures is given in
the following checklist, in whieh each 1ltem is checked with
the proper symbol:
(£} 1. Records are easily accessible to 8ll who
have approved reason to use thew and use
them properly, but only to such persons,
(£) 2. All pupil and sehool records of permwanent
value are kept in & fireprocf safe or vauliy

whenever removed such regords are carefully
guarded asgeinst loss in any way.

gﬁ. Emerson Langfitt end N. Willlam Newsom, The Smell
%igb School at Work, p. 108.
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A1l entry, assignments, withdrawel, and trans-
fer records are earefully cheeked,

The dailly schedule cardéd of esch pupll is on
file in the office and 2 copy is provided
wherever needed.

Provision i1s made for duplicstes of parts of
the pupll!s permanent cumilative record or

of other records for use by staff members
having noed of them.

The pupil seccunbing system distinguishes be-
tween date of permanent veluve and those of tem-
porary value, only the former belng preserved
in the permcnent ecumilative record. ,

The pupil asccounting system 18 s0 orgenized
that deta are cumulatlively entered ir se-~
guential order; relationships snd progress
can be easlily traced.

Forms for ccllecting and recording dete are
soc organiged that each supplements the others
and esch 1s a vital part of the whole system.
Forms are compaet, data are easlly and sc-
curately recorded, checked, and filed for later
uge,

Codes and marking systems are carefully ex-
plained on each form on which they are ussad
{unless entirely confidentisl).

Grephs are used wherever appropriste to in-
dicate relatlive progress.

Appropriate tests sre given near the time

of sdmission and periodieally thereafter,
Periodic personality ratings of the pupil

by his teacher.

Case studies of individual pupiles nresenting
speclial problems are provided.

Orientation through study of school handbooks.
Exploratory ecourses in various filelds.
Claases for the stvudy of oecupations and
professicna are provided.

Informaticnal talks having guldsnee value.
Cooperation of the library in selection and
use of sultable guldance meterials is sought.
Experlences having vocatlonal and evocational
value through eppropriste phases of the pupil
activity program asre provided.

Study of individual snd group problems in
home rooms 1s provided.

Counseling with pupils sbout their problems
and plens iz provided.

Adjustment of progrem of individusl puplls to
meet needs revesled by the guldsnce service
is provided.
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Interviews with parents, other famlly members,
and interested friends of the pupll are given,
Vislts are made to the pupil's home.

Perlodie pupll progress reports are msde to
the home. :

Speclal reports are mede t0 parents whenever
sueh & report may be helpful in the pupil's
development.

- Interviews with the pupil's teaschers asnd class-

mates are provided.
Follow-up work -- Iinterviewing the gupil and
exployers after employment is mede.™

fen of the above items were ohecked (£), indicating

that the econditlons or provisions were present or met to a

very satlisfactory degree; ten were checked (~), indicating

that the conditions or provisions were present to some ex-

tent or only falrly well met; five were checked (¢}, indil-

cating that the conditions or provisions were not present

or were not satisfactory; snd four were checked (1), indi-

ceting that the condltions or provisions do not spply.

The sehool should have s few duplicsates of parts of

the pupil's permanent cumulative record or other records

for use by the staff members having need for them. A more

thorough study needs to be nade of individusl and group

problems in home rooms. Speclal reports to parents and

visits to puplls' homes are suggested. It 1s siso recom-

mended that periodic personelilby rstings of the pupil by

his teschers and case studies of individusal puplls present-

ing specisl problems be mede. The sehocl has some good

YYvaluative Criteria, pp. 70-71.
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records as shown by the cheecklist, but needs to add to the

above in order bo rerder bebtter service.

Fhases of Quldance

This study of guildence includes educational guidance,
vocetional guldasnce end placement, guldance In the use of
leisure time, and personsl guldance. The schoel gives a
rreference test in the firgt year of high sehool snd follows
with a test in the junior or senior vear to see how glosely
the student follows his first preferences.

The items in the feollowing ehecklist, checked with
the appropriate syrbols, =rc designed to measure conditions
and provisions found in the evalusted school on the above
phases of guidsnce:

(=) 1. ©Provision is made for supplying the lower
school with information sbout the secondary
sechool ~- 1ts objectives, currleulum, pupil
activity program, guldance servige, peraonnel
and organlzation of the =ztaff, plant and
equipment. '

(£) 2. Provision is made for studying cerefully the
aims and functlions of both schools.

(=) 3. Provision is made for studying carefully the
program and fecilitlies of both schools.

{#) 4. Provislon is made for seeking to organize
their programs so that the puplltz work msy
be as continuous as possible from one schoel
to the other,

(0) 5. rrovislon is made for making proper adjust-
ments for exceptional pupils passing from
one school to the other.

{£) 6. Provision is made for understanding the fac-
ters which debermlne promotion from one
school to the other,

(=} 7. FProvision is made for reporting to the lower
schoel on ascholastie progress, socisl emd
personel adjustment, and ou%s%andimg achieve~
ments of its pupils.
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Provision is made for guiding puplils in the
general aim and purpose of the school.
Provision isg made for guiding pupils in the
treditions and codes of cponduet of sechool,
Provision is mede for gulding pupils in the
purposes and objectivea of varlous courses
snd curriculs,

Frovision is mede for gulding pupils in the
sequence and relatlionships of specifile
sourses.

Provision is mede for gulding puplls in plan-
ning s sequence of studies for the semester,
yeer, and following yesrs.

Frovision is mede for gulding pupils in se-
leeting sppropriste pupil sctivities.
Provision is made for gulding pupils in an-
snlyzing study difficulties and seeking thelr
solution.

Current catelogs of all schools, collegoes,
and universitles in which any vupil is inter-
ested are on file or are made mvallsble.

The pupll is guided in the proper understand-
irg of the eatalogs,

Interviews are arranged between pupils end
gredustes or other representatives of colleges.
Pupils are encouraged to visit colleges which
they consider entering.

The pupil 1s sssisted in the evalustion of
various institutions without glving undue
welght to athleties, fraternlties, =nd other
secondayry matter.

Pupils of outstending sbility but with no
intention of going to college sre encouraged
to gontinue their post-secondery eduestion.
wffort is made to help pupils of oubatanding
ability who lack finsnclsl means to find ways
of esrning part or agll of thelr expenses and
to help them secure scholarships, or loans,
if needed.

Pupils spparently lacking the ability or other
gqualifications required for successful college
work or for their preferred vocatlions are coun-
seled to maeke plans more in sccord with their
sebilities.

The eollege is provided with such information
recarding the pupil as will enable it to un-
derstand, counsel, and assist him in select-
ing his ecollege program.

The sehocl keeps itgelf informed regarding
gredustes who heve gone to college and the
progresas they are making.
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{~) 25, Mutual confidence and understending exist
between the guidsnce gtaff and admission of-
ficers of colleges which gradustes comnonly
enter.

{£) 26. Steps of a nature similaer to those indicated
above are taken in the selection of some other
type of sehool -~ business eollege, nurses’
training school, trade achool, evening school,
ete., -~ In case such a school will best pro-
mote the pupil's nlans.

(£) 27. The pupil is helped to understand the possible
dangers involved in selecting s school con-
ducted for commercial purposes -- mislesding
advertisineg, over-arbitious clalms and
promises, ete,

(0) 2B. FProblems or conditions remuiring better asrticu-
lztion are studied cooperatively by secondary
end post-secondary schools for the rurposs of
correlation,

(~) 29. 7FProvision is mmde for scguainting puplls with
a variety of ogcupstions «- the nature of the
ceccupstbion, desireble ond undesirable slements,
opportunities for employment, requirements for
sdrission, and opportunities for sdvancement.

{0} 0. Each pupll is helped to select en oeccupation
in the light of its requirements and his own
ebilities, iInterests, and limitsticns.

(£} 31. All teachers sre plert to possible ecorntribu~
tions their courses may meke to vocational
guldence.

(-} 32. ©Pupils are glven opportunity te test the
wisdom of occupatlonal eholices throush super-
vised experlences in the community arranged
through cooperstion of school snd employing
agencles.

(£} 33. Pupils are given opportunity through explora-
tory snd vocetlonsl courses to obiain ade~
quate Information and preparation for occoupa-
tionel life.

{11) 34. A placement service for pupils withdrawn from
school and for grsdustes 1s provided,

(G) 35. The director of guldance or counselor haes a
cor:ference with eaech pupil planning to with-
drew from school, seeking s full vnderstanding
of the pupil's situstion and plans,

{0) 36. Assistance in sabisfactory placewent 4s extended
to the pupils who must or why mey profitably
withdraw from school, s full understanding of
the pupil's situation snd plens beling sought.
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Studies of loecal lsbor conditions and ocecupa-
ticnal opportunities are made.

Means of continuing educztion on s psrt-time
bagls are polnted out to the pupll entering
employment ~- evening or part-time school,
correspondence courses, reading eourses,
magazines and books, use of library, ete.
Follow-up service and counseling is extended
to the pupll entering employment; the sehool
xeeps Informed regarding his progress.
Problems of plecement and adjustmwent are
studied by school and employer.

Cooperative relatlonships sre maintained with
state and otheor plecement and employment
agenecies.

Organized snd dlrected visits to fsctories,
nlacesa of business, etc., are planned.
Frovisions are msde for exploration by puplls
of g wide wvariety of activitles whilch may
have avocrntional vslues,

Puplls are asssisted in developing diserimina-
tion in the echoice of lelsure activities,
fuplls sre encouraged to develop essential
urderstandings, skills, and attitudes in =
number of sporia.

Puplls are encouraged to develop understand-
ings necessary for enjoyment of products of
radic, screcn, stage, and press.

Tupils are encoursged to develop skills re-
wired in various creative activitiles, literary,
mielical, selentific, and sriistile.

fmphesis 1s placed upon the development of
interests in sctlvities which give promlise of
value Iin life outside of school,

Puplls are helped to acquire the ability to
moke friendshlps based on rutusl interests,
Fuplils ave helped to develop an undersianding
of proper soclal usage.

Pupils are helped to develop deslrsble atti-
tudes in regard to boy and girl relstionships.
¥upils are hslped to develop sn understanding
of the privileges and responslbllities of eiti-~
zenship in school snd copmunity.

Fupils are helped to develop diseriminstion in
sglection of leaders snd to recopnlize the
gquallficetions required for leadership in
various kinds of activitles,

Fupils sye helped to develop qualities of
lsedership through pertielpation in sehool and
comzmanlty affairs.
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(#) B5. The school cooperates with civie, social, snd
religious agencles of the commnity for ?f-
fecting better adjustmwent to and Improvement
in clvie and sccial situations.

(C) 56. The school regularly seeks information from
former pupils reletive to their individusl
adjustment to soclal and eivie life.

(-} 87, Provision 1s made for assisting pupils in
determining appropriaste personal goals.

(0} B8, Frovision is mede for assisting pwpils in
developing intelligent plans for achieving
these goals,

(«) 5¢. Provision is made for assisting pupils in
learning to keep an open mind regarding im-
portant matters and eholces and yet to mﬂke
8 decision when necegsary.

{-) 80. Provision is made for assisting papils in
analyzing their own interests, aptitudes, and
ldegls; determining thelr worth; and seeking
their full snd complete development and
utillgation,.

{«) 61. Provision is made for assisting pupils in
snalyzing their own deficlencles gnd limita-
tions and seeking their ecause snd correction.

(=) 62. Provision is made for sssisting pupils in
understanding thelr emctions and lesrning to
modify and control them.

(-} 63. Provision 1s made for assisting puplls in
understanding the shorteomings of fallsclious
methods of guldasnee such as phrenclogy, as-
trology, and palmistry.lo

0f the above sixty~three checklist ltems, twenty-two
were cheeked (£), indicating thst the conditions or pro-
visions were present or made to very satisfactory degree;
twenty-seven were checked (-}, indiczting that the eondi-
tions or provisions were present tc some extent or only
fairly well mets eleven were checked (0), indlesting that
the conditions or provisions were net present or were not
satisfactory; and three were checked (N), indicating thet

the conditicns or provisions did not apply.

107p1d., pp. 71-74.
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The sehool is meeting fairly well these phases of

guldenge, sinee forty-nine of the sizxty-three items were

checked average or sbove. It is recommended that the

school make errangements for proper adjustments of excep~-

tional pupils passing from one school to the other. This

may be done by giving extre work or the responsibility of

leadership in s group. Puplls should be counseled on other

voeations nesr their ability 1f 1t is not advisable for

them to enter college. More should be done toward orzaniz-

ing # placement service for withdrawals and graduantes.

Results of Guldsnce

The results of the guldance progrsm in the Quansh High

School are shown in the following checklist preceded by the

proper symbol for each ltem:

(£)

(0}
(=)

(W)

(=)

(£)

1.

6.

The guldence program results In 2 high rate

of retention of puplls in school and return

of pupils who have withdrawn,

The guldence program resulie in the formula-
tlon by pupils of long~time planning programs.
The guldence program results in the understand-
ing by puplls of the dangers of short-cut msth-
0ds In educstion and ir business and soelal
relations.

The guidance program results in the under-
standing of the limltations or falsity of
chergcter and ability analyses such ss those
bhased on astrology, peimistry, and similar
devices.

The guildance program results in the under-
standing of ocecupational problems and oppor-
tunities.

The guldanee program results in the wise de-
clsions by pupils concerning post-secondary
school plans.
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(£} 7. The guidsnce program results In ecordial rela-
tions between school and business snd ex-
tensive placement of puplls in oceupations.

(«} 8. The guldance program results in a careful se-
lection by pupils of post-secondsry sehools,

{-) ©. The guldanece program results in the ability of
self~-direction by puplls in seeuring posi-
tiong, in soclal snd civic participation, and
in use of lelsure.

{~) 10. The guidance program results in the develop«
ment of a wilde range of leisureig§erasts and
sctivitlies on the psert of pupils.

Three items were cheeked (¥), indiceting that the con-
ditions or provisions wepre present or met to a very astis-
factory degree; five were checked (~), indicating that the
conditions or provisions were present t0 some extent or
only fuirly well met; one was checked (0), indicsting that
the eondltion or provision was not present or was not
satisfactory; and one was checked (N); Indicating that it
did not apply.

The guidence program of the svalusted school seems to
be average when compared with studies that heve bsen made
of other schools the size of the evaluated sechool., The re-
tention of pupils in the sechool is good. Puplls seem to be
making wise deeislions congerning post-secondsry schocl plans,
since aboul one third of the gredusates continue in college
and others are going into high-type fields of work. There
are cordisl relations between the school and business, as
many of the pupils sre employed locally, with the achool's

reference cerrying much weight in the selection.

1l1paa., p. 75.
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Evaluations have been made for all of the above
checklists by scoring the followlng questions:

(3} 1. UYow adequate is the concept of guidance held
by the sehool staff?

{(3) 2. To what extent has the sehool enlisted coopera-
tion ¢f the home and other ageneles in guidance?

(3) 3. To what extent is the guidance service con-
ceined with developing self~direetion in pu-
pils?

{3) 4. How adequate 1s provision for lesdership and
coordination of the guldance service?

(2) 5. How satisfasctory are the personsl qualifica-
tions of counselors or guidance lesders?

(2) 6. How sdequate are the preparation and experience
of counselors or guldansce leaders?

{3) How satlsfactory are the evidences that guid-
ance leaders are Improving in service?

{(3) 8, How adeguately is provision msde for the
service of consultants in specisl phases of
guidance?

{3) 9. How well qualified are those individuals who
act as speclal consulfants?

(3) 10. How adequately sre teschera prepared for their
guldanee responsibilities?

{3) 11. How extenslvely do bteschers participate in
appropriaste phases of guldance service?

(3) 12. How effeciively do teachers partielipate in
appropriste phases of guidance service?

(2) 13, ¥How adegualtely is informetion conecerning home
and familly background provided?

(3) 14, How well are records kept up to date?

{2) 15, How adeguately is Informetion econcerning per~
gsonel and soclal development provided?

(2) 16. How well are records kept up to dete?

(4) 17. How asdequately 1s informstion concerning
scholastlc progress provided?

{4) 18, How well sre records kept up to date?

{3) 19. How accesslble are records arnl how well are
they orgsnized for use?

{(5) 20. How effectively are records used for guildance?

(3) 21. How well does the school mske such provisions
58 the above?

{3) 22. How well are they used for pupil guidance?

{3) 23. How well are procedures such as the above
on cooperation used for pupll guidance?

(3) 24. How effectlive are procedares for articula-
tion with lower schools?

~3
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(&)

(3)
(3)

(3)

(3)
(4)

{3)
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31.
32.

33.
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How sdequately 1s guldence provided in such
as curriculsr and sehool guidance matters?
How asdequate are provisions for asslsting pu-
plls in c¢hoices coneerning the post-secondary
school? , ‘

How adequate sre provisions for assisting pu-
pills to meke wise vocstional cholces? ’
How adequste are provisions for plscement and
follow-up service?

How adequately sre pupils meking wise choleces
of lelsure sctivities?

How adequsltely are puplils asalsted in making
wise choices In metters involving sceial and
civie relationships?

How adequately are puplls asslisted in meking
wisge cholces In personal mabtera?

How effective hes the guidesnes program been
in promoting better in-aschool relastlionshlps
on the part of puplls?

How effective has it been in promoting better
post-gchool and ont-of-school reletionships
on the peart of puplls?

How effective hes it bheen in meking pupils
more self-relisnt?

How well does the guidance service accord
with the philosophy and objectives as de~
seribed in Seection B?

How well does the schoolt's guldance service
meet the needs of the pupll population end

of the community ss Indicated in Beetion C?
To what extent is the school identifyving
rroblems of guldance and seeking thelr
solution?ie

The average score on all evaluations of the different

vhases of the guldence servies 1s(2,8). This is below the

average for the two hundred schools mesasured by the Coopera-

tive Study of Seeondary Sehocl Standards. The physieel and

mental phases were not treated in this study, sinee the

school has not done anything toward this lmportsnt phase

of gnidance.

¥ore needs to be done toward adding Informa-

tion sbout the home and family background on the cumlative

121p1d., pp. 63-76.
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record eards. The report cerd and other contacts from the
office sre adequate, but there 1s need for more ecommunity
interest in the school.

The evaluations mede of the guldenes service in the
fuenah High School are summarized in Table 20. Easeh pri-
mary score wes plotted on its appropriate thermometer,
and the summary score of the maln ereas given in the table
was plotted on the appropriate thermometer (Fig. 11).

In nature and organizetion of the guldance service,
the school ranks as high as or better than fifty per cent
of the schools measured. This 18 an averages score. The
guidance steff was as good as or better than forty-six per
cent of the schoola, On the information about the puplls,
the school's percentile rank wass forty-two, which 1is eight
polnts below the average. This 1s the lowest rank re-
celved on any phase of the guldanee service. Ouidanee pro-
cedures were as good as or better than those In fifty-slix
per cent of the schools measured. Tn phases of guldance
and results of guldance, the sehool's percentile rank was
fifty. This is a new study, and there are no tashles or
figures with which to meke compsrisons., In genersl svalua-
tion, the sehool was as good as or bebter than sixty-two
per ecent of the evaluated schools. On summary of all

phases of the guldance serviee, the school has & percentile
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TABIE 20

A SUMMARY FORM OF THE COWPUTATION OF SCORES OF THE

VARTOUS PHASES OF GUIDANCE SERVICE IN
THE QUANAH HIGH SCHOOL

fo e
Computation of Primary Scores
Items
Evaluatlions Total | Divisor | Score
Nature of orgenization a b ¢
3 5 3 9 3 3.0
Guildance staff........ g b e d4d e
3 2 2 4 3
f g h 1
3 3 26 9 2.9
Information about a b ¢ d e
pupils'".ll'l."ll. 3 2 Iﬁ Zg‘ 2
f g h 1 3}
2 4 4 N W 17 & 2.8
Guidance procedures... a b ¢ 4 e
4 4 3 3 & 17 5 3.2
Phases of guldance.... a b ¢ 4 e
3 4 3 3 2
f g h
3 3 3 24 8 3.0
Results.....coo0unennn a b ¢
3 3 3 © 3 3.0
General evaluation.... & b ¢
& 3 3 10 3 3.3
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TABLE 20 -~ Continued

S ———

R

Computation of Summary Scores

Welights
. et £
Percentile Pe;zigggggs
Alphsa Beta Gamme
a0 5 . . 280
46 20 15 . 920
42 10 40 &0 420
58 20 . - 1160
50 30 45 40 1500
50 5 . - 250
62 10 - .e 620
Summery score (divide by 100 unless there 51.2
are "N's" in the "Percentile!" column.,.....
Equivalent percentile (from summary con- 53

Ve?&i@n table)?.c'........-..e~-.

LI I B AN
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS

GUIDANGE SERVICE

NATURE AND GUIDANGE (NFORMATION GUIDANGE PHASES OF GENERAL
ORGANIZATION STAFF ~ ABOUT PUPILS PROCEDURES GUIDANGE REVLTS  pyauation SUMMARY

{NEW) (NEW) (199) (NEW) (NEW) {NEW) (NEW) (200)
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Fig. 11. -- The educational temperastures showing the
percentlle scores of the guildance service in the Quanah
High School .
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INSTRUCTION

General Statementy

All thermometers on this chart, except No. 6, are based upon Section M of the Evalu-
ative Criteria, DATA FOR INDIVIDUAL STAFF MEMBERS, as summarized in Section H, INSTRUC~
TION. Sources for each thermometsr are indicated below.

1. Classroom Activities
Based upon four evaluations for each teacher under II-A, "Classroom Activities”
(page 157), in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

2. Use of Commumity :
Based upon two evaluations for each teacher under II-B, "Use of Community and En-
vironment” (page 158), in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

3. Textibooks
Based upon four evaluations for each teacher under II-C, "Textbooks and Other In-
structional Materials” (page 159), in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

4. Methods of Appraisal
Based upon three evaluations for each teacher under II-D, "Methods of Appraisal”
(page 160), in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

5. Special Committee Judgment
Based upon one evaluation for each teacher under II-E, "Special Committee Judgment”
(page 160), in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

6. General Evaluation
Based upon three evaluations under VII, "General Evaluation of Instruction” (page
80), in Section H, INSTRUCTION.

7. SUMMARY

Based upon the other six thermometers on this chart, each weighted as indicated
in Section X of Evaluative Criteria.
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rank of fifty~three, which 1s three points above the natlional
norm based onthe two hundred schools evaluated,

It is recommended that attention be given to all phases
of guidsnce with special sttentlion belng devoted to the
Information sbout pupils and the corrunity. It is further
- recommended that much smphssis be given to the training of
the guidance steff.

The duties of each counselor demsnd a high stand-
ard in personality, in vision, snd in training. . . .
The counselor should have a broad comprehensive knowl-
edge of the occupationsl possibilities end require-
ments through first-hand contscts. The dimgnosis
and recommendations must be based upon sccurste
knowledge, both of the Individusl whose case 1z un-
der consideration and o{ the condition affecting the
individualts decisions.id

T ——

- 13pepartment of Secondary Sehool Principsls, Cuidsnce
in Secondary Schools, Bulletin 19, January, 1938, p. 49.




CHAPTER VIII
INSTRUCTION

The Cooperative Study of Seeondasry School Standards
gives the following gulding principles as eriteris for in-
struction in the secondary school:

Fhilosophy, steff, pupils, curriculum, and
courges of study, pupll activitles, 1library, guild-
gnce -- 2ll these are highly important and all are
esgential in a program of orgenized education which
is to serve the needs of youth and of soclety as a
whole. To make these elements and factors reslly
effective and to economize time, energy, and money,
and te make them productive of desirable results,
an organized program of teaching and learning is
esgentlal. 1In this program all the elements and
factors named above should cooperate, particularly
the staff snd the puplls, for without lesrning there
is no teaching snd without tesching much learning
is difficult and weasteful.

In this cooperative teaching snd learning ac-
tivity, evidence should be found of: (1) goals or
objectives appropriate to the degree of development
of pupils and in keeping with the purposes of the
schooly (2) the selectlon and use of veried types
of teaching and learning materials and experiences;
{3) the sdjustment of methods and orgasnization bo
conditions and needs of puplls as a group snd as in-
dividualsy (4) the use of every legitimate mesns
available inrn the evalustion of progress snd guallty
of learning; (5) & personal relatlionship of confidence,
respect, and helpfulness between teachers snd pu-
plls, resulting in similer relationships between
achool and community; (6) provision for all desira-
ble types of learningsy (7) definite and sdequate
learning by the puplils as an outcoms.

lgvaluative Criteria, p. 78.
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The program of instruction in the Quanah High Sehool

was studled with respect to classroom sctivities, use of

community meterials and environment, textbooks and other in-

structional msterials, and methods of appralsal. The items

in the following checklist covering these phases of instruec-

tion were rated for each of the twelve full-time teachers

in the evalusted achool {(individusl scores ars shown in

Table 32 in the Appendix):

1.

[AV]

10.

11.

In the classroom the teacher hss definite pro-
cedures and objectives for a whole unit of learning
and for esach day's getivities.

In the claasroom the teacher calls for desirable
sectivity «~ mental, emotional, or physical -~ on
the part of pupils. ‘

In the classroom the teacher has new educational
activities begin with and develop from the inter-
ests, purposes, and former experiences of puplls.
In the clesssroom the teacher provides for develop-
ing deslrable attitudes sand apprecistions as well
as knowledge, skill, and understanding.

In the classroom the teacher mskes use of problem
solving, snslysis, comparison, association, re-
flective thinking, and generallzing.

In the c¢lassroom the teacherhelps the puplls dis-
cover specific applications of new informwation,
skills, abilities, hseblts, and other learnings.

In the classroom the teacher helps pupils learn
how to study -~ how to plan, execute, and evalusate.
In the classroom the teacher provides opportuni-
ties for pupils te use a desired type of behavior
or reaction in a variety of situestions that ap-
proximate llfe conditions.

In the e¢lassroom the teacher mekes use of drill
largely for developing skills and hablts for memor-
izingy this is done in mesningful situstions to
satlafy felt needs on the part of the learners.

In the classroom the tescher is alert teo reading
difficulties on the pert of puplls snd seeks cor-
rection thereof.

In the classroom the teacher makes flexible or dif-
ferentiated assignments to provide for different
abilities and interests of pupils.
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12. In the ¢lassroom the teacher mekes the pupll re-
sponsible for some work done independently in order
to develop power and self-direction.

13, In the classroom the teacher makes puplls re-
sponsible for doing some work in groups where all
group members contribute and cooperate.

14. In the classroom the teacher helps pupils learn
how to use the library effectively,

15. 1In the classroom the tegcher helps puplls learn
how and where to find supplementary resding me-
terlal outside the library.

16. In the classroom the teacher seeks to make puplls
increasingly independent of teacher guvldsnce.

17. In the classroom the teacher reveals enthuslasm
for and enjoyment of hls work snd his puplls.

18. The puplls and the teascher ¢ooperatively enter
upon thelr work promptly snd show and exhibhit an
active and sustained interest in 1it.

19. The pupils and the teacher cooperstively keep the
room orderly snd attractive and sttend to routine
metters guickly and efficiently.

20. The pupils and the teacher cooperatively cultivate
desirable soclal usage in thelr relations with one
another,

21. The puplls and the teacher cooperatlively make
readily avalleble for classroom use desiradble
equlpment, supplies, and other educational materiels.

22. The puplls and the éeacber eooperatively plan and
develop units of work or lesarning projscts.

2%. The pupils and the teacher cooperatively modify
plans when evaluatlon and progress suggest the
need for chenge.

24. The pupils and the teacher cooperatively sesk to
integrate their lezrning with thelr own past ex-
perience and with the total educstionsl program.

25. The puplls and the teacher cooperatively evaluate
outicomes. :

26. The teacher and puplls study the community and en-
vironment ss means of enriehing tesching and learn~
ing experiences in such respects as characteristic
mores, customs, and lsnguage peculiarities.

29. The tescher and pupils study the compmunity and en-
vironment as means of enrlching teaching snd learn-
ing experiences in such respects asg economie re-
sources and their relstion to living conditions,

28, The tescher and puplls study the community snd en-
vironment a8 means of enriching tesehing and learn-
ing experiences in such respects as historieal in-
cidents; places snd individuals of note.
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31.

34.

356.

56'

40.
41.
42.

43,
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The teacher and pupils study the community end en-
vironment &s means of enriching teaching and learn-
ing experiences in such respects as elementa of
beautys means of lmproving sesthetlcally undesirs-
ble conditions.

The teacher and puplls study the eommnity and en-
vironment as means of enriehing teaehing and learn-
ing experiences in suchrespects as heeslth condi-
tions snd means of improving them.

The teacher end puplls study the community and en-
vironment as mesns of enriching tesching and learn-
ing experlences in such respects as recreational
faclilitiess use of lelsure; enrichment of leisure
activitles,

The tescher and puplls study the commnity and en-
vironment as mesns of erriching teaching and lesrn-
ing experliences in such respects as soclologlesl
conditions snd problems.

The teacher a&and puplls study the comprmunity snd en-
vironment as means of enriching teseching and learn-
ing experiences In such respects ss political in-
stitutions snd their services.

The teacher and puplls study the community and en-
vircnment as means of enriching teaching and learn-
ing experlences in such respects as religlous life
and activitles,

The teacher and puplls study the cowmymunity and en-
vironment as means of enriching teaching snd learn-
ing experiences In such respeets as museums, art
gallerles, industrisl esteblishments, etec., as
profitable field trips.

Textoooks are sufficiently recent In publlecation

to assure that thelr content is up to dste.
Textbooks contaein adequate study alds and sugges-
tions.

Appropriste 1llustretions or other grephic repre-
sentations in =deguate amount are provided.

The content of texts 1s well organized and adapted
telthe needs and degree of development of the pu-
pils.

Textbhooks conteln extenslive but well selected
references for supplementary study.

Texthocks are satisfactory as to appesrance,
quality of paper, snd typography.

A textbock is not regarded as full authority in

its fleld; its contents are understood to be limited
and incomplete.

Assigmeents are deslgned to assist pupils in using
textbooks intelligently.
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62.

135

Textbooks are considered as providing msterisls
for use in the solution of problems rether than as
sources of information to be memoriged.

A textbook econstitutes only a part of the ma-
terial to be studled In a glven course; extensive
supplementary material is used.

If workbooks asre used, the limlted educstional
value of such workbocks 1s recognized and provision
is made for supplementing them adequately.
Mimeographed (or similar) material 1is provided

in adequate amount and effectively used in the
clagaroom,

Work materisls needed in the various eclassrooms,
shors, and laborstories are readily availsble and
are satisfactory In gquaiity.

Pictures, models, snd other illustrative materilals
are slways avallsble for use and are asdequate in
amount and variety. ‘

Hotebooka sre used ag an effective ald to learning.
Notebocks show evidence of sdeguete Instruction
in thelr preparstion and use.

Bulletin bosrds are effectlively used as gn sid

to learnings puplls assist In selection and ar-
rangement of materials.

Appropriste educational films and other visual
sids are used to enrich the instructionel program.
Phonograph records, radlo progresms, speech record-
ing devices, snd similar inatruectlcnal aids are
used where grpropriate.

FPeriocdicals, pamphlets, end vertical file materials
are used where appropr{ate.

Supplementary references areprovided and pupils
saided ir thelr use.

The tescher understands the proper use, the ad~
vantages, snd the limitations of various types

of tests and uses them accordingly.

The ecomplete testing program provides for many
short tests snd & few relatively long ones.
Standardized achievement tests are used as well

ag tests of the tescher's own construction.

Tests formulated by the teacher sre so planned that
they sre easily snd economieslly admlnistered,
mechanieally easy for puplls to taske, snd easy to
a8COore.

Testing and measuring is an integral part of the
tesching and learning program rather than an ac~
tivity set apart for certain days.

The testing and messuring program emphasizes
pupil progress rather than eocmperison,



68.

€9,

136

The teacher uses tests to stimulate and evaluate
progress and achievement in the development of
desirable hablts, skillas, =nd knowledge.

The teacher uses tests to stipulste snd evaluste
pupils ' understending and ability to make applica-
tions of knowledge.

The tepocher uses tests to stimulate and evaluate
pupils?' apprecistions, attitudes, and ideals.
FPupils use tests to evaluate thelr own progress
both in terms of educatlonsl aims and of thelir own
purposes.

Diagnostic testing ls a regulsr part of the teach-
ing procedure and i1s followed by appropriazte re-
medial activities, '

Other methods of appraisal such as observations

of' behavior, analysis of resding Interests, and
rating of personality treits are used.

Hegults of tgsts are made the basis for further
instruction.

The thirteen questions 1isted belowwere evaluated by

the individual teschers and revised by the writer. There

was no visiting committee to review the evaluations; there-

fore, most of the checks on the evaluations were left as

they were maried by the teschers, {(Individual scores are

ghown in Table 40 in the Appendix.)

1.
2.
3'

4.

P
e

7
8.

How adequately dees the teacher prepare for class-
room activities?

How stimulsting ere the instructional procedures
which the teacher uses?

How adequately sre desirsble outcomes (knowledge,
skills, understandings, Jjudgments, appreclations,
and attitudes) provided for?

How effectively do teacher and puplls ecooperate

in carryving on classroom sctivitlea?

How extensively are environmentsl factors used to
enrich classroom experisnces?

How effectively are the activities thus pursued
used in furthering the puplils!' educstional ex~
periences and in promoting a better understanding
of the relstion of ¢lassroom learning and out-of-
schoel life?

How satlsfectory are the textbooks whieh are used?
How well does the teacher direet puplls in the
proper use and the effective use of such books?

21p4id., pp. 157-160.



137
9. How sdequately are such materials as the sbhove
provided for clagsroom work?
10. How effectively does the tesacher use suveh meaterisls?

11. How well are methods of appraisal sdapted to the
purposes intendesd?

12, How well do puplls use methods of sppraisal to
measure thelr progress?

15. How well do teaschers use m@thoda of appraiagl for
determining desirable educhtional outecomes?

Table 21 presents a summary of the evsluations of class-
room activities for the teachers of the evaluated achool.
Pour evaluations for each beacher are included in this seg-
tion. 3ince this study is based uponAtwelve teachers,
there are forty-eisht evalustions. Column A& of this t=ble
shows the different welights Qf the evaluations while Column
B shows the number of evaluations. The product of Columms
A snd B, when totaled and dlvided by forty-eight, the total
mumber of esvaluationa, gives a score of (3.3)., This is
three tenths of a noint above the average or medisn for sll

schools measured,

TABLE 21

A SUMMARY OF THE EVALUATIONS OF CLASSROOM
ACTIVITIES OF THE QUANAH HIGH SCHOOL

e : = TSI
Evsluations Hunber of Evaluatlons Produect of 4 and B
(A} (B} ' (c)
5 1 5
4 16 64
3 28 84
g & &
1 LI ] >
TOtﬁlq - & ® K B 48 159
School seore BB

Stbid.
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Table 22 shows the summary of the commnity and en-
vironment Iin the instructional program of the GQuanah High
Sehool. The school score, hassed upon btwenbty-four evalua-
tions, was (3.2), which falls In the average group just two
tenths of s point above the natimnal norm, This phase of
instruction is2 sdeguate, since fileld trips are made and en-

couraged by both the teachers and the administration.

TABLE 22

A SUMMARY OF THE EVALUATIONS oF THE USE OF COMMUNITY
AWD ENVIRONKENT IN THE INSTRUCTIONAL PROGRAM
OF THE QUANAH HIGH SCHOOL

Evalustions Kumber of Evaluations Produet of A and B
(a) {B) (¢)
5 2 10
4 & 24
3 13 20
2 3 6
1 - ™ *
Total, c.es. 24 7o
School
SCOPre. ... 3.2

i W NI

Table 23 1s s summary of the evaluatlions of textbooks
end other instructional meaterials as checked by each wmember

of the aschool staff. There were four evalusticons for sach
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TABLE 23

A SUMMARY OF THE EVALUATIONS OF TEXTBCCKS AND
OTHER INSTRUCTIONAL MATERIALS USED IN THE
QUANAH HIGE SCEOOL

Bvalustions Number of BEvalustions Product of A end B
(A} (B) {(¢)
5% 3 15
4 17 68
2 28 824
2 . = ”. v
l - - - o
TOtBLeeenns 48 1e7
3ghool
SCOTCc s o !

teacher, making a total of forty-elght evaeluations. The
school score on this phase of instructlon was {3.4), whigh
is four tenths of a point above the average score or rank
for the nation gs 2 whola.‘ The textbooks and other in-
structional materiasls seem Lo be adecuats.

Table 24 presents =z summary of evaluations of methods
of appralsal as they were checked bg;éll teachers. There
are thirty-six eveluations, or three to each tescher. The
average score for the evalumted school 1s (3.1), which is

one tenth of a point above the national norm.
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TABLE 24

A SUMMARY OF THE EVALUATIONS OF WMETHODS OF
APPRAISAL IN THE QUANAH HIGH SCHOCL

i ot

e o e e e e

Eygluations Humber of Evalustions Product of A and B
(A) (B) {C)
6 - » > ”
4 7 28
3 26 78
2 3 &
1 y - )
Total..... 36 112
Bchool
SCOTE. s 2.1

It has now become an accepted faet that Instruection
is not conflned to the narrow space of the c¢lassroom and
to the contents of textbooks. It goes out into the gom-
manity and considers the many phases of environwment in
order to give the student a broader view, and at the same
time, a better understanding of the society to whiech he
is a contribvuting part. OSpears says:

The classroom or the school is no longer & re-
strieted unit of society. The school is rightfully
incorporating the community into its lesrning en-

vironment, and there 1s a growing respeet for cur-
ricular activities that originate in the life of
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the community, Field trips, firsthand experiences,
and social and other actlvitles directed by the
school outside 1ts own plant are growing in popu~
larity.4

He further states the poslition of behavior as to proof of

learning when he says:

As educstors more and more are locking upon be-~
havior as the proof of lesrning, the classroom walls
are losing their former position as a boundary be-
tween educational and the so-called extra~educational
or extra~curricular sctivities. The walls of the
school plant itself fade into the whole life of the
community.®

In the evaluated school, the textbooks, as previously

stated, are satisfaetory. They are not regarded by the

teachers as full suthority in the fleld, Thelr contents

are understood tec be limited and incomplete. They are

looked upon as providing meterials for use In the solution

of problems rather than sources of information to be memo~-

rized. Stormzand says:

Thaet textbooks should have a prominent plsce In
our methods in instructlon is easlly explained, snd
is to a very large degree justifiable. The ehief
purpose of this book 1s to show teachers how they
may graduslly progress from thls necessary form of
inexperienced instruction to higher levels of pro-
fesaional efficisncy by substituting more and more,
some of the other general methiods of instruction
that heve been evolved. This purpose is not merely
to give variety to instruction and learning, but bto
improve their effectiveness as well.®

P

Pe

147.

4Harold Spears, Secondary Educstion in American ILife,

Stbid., pp. 147-148,

Sgartin J. Stromszand, Progressive Methods in Teaching,

2.
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The fsoulty use problem~solving methods in their clasa-
room procedures. This is done by directing students in the
right methods in seeking to find out needed information.
When students learn this way, they will become independent
thinkers and need teacher guidance only on new problems.

Briggs says:

There 1s general agreement that youth should
learn to tske the responsibility for thinking for
themselves and thus for eoming to sound conelusions
about the worth of the tasks that they mey undertake.
There should be equelly general egreement that
teaschers should assume the responsibility for judg-
ing the worth of the experiences proposed, by them
end others, for youth to have as contributory to
the educative process,

Teble 25 1s a summwary table form showlng the primary
scores of the evaluated sechool's instruetionsl program on
classroom activities, use of the ecommunity and environ-
ment, textbooks and other instructional materiels, and
methods of appraissl. There was no special committee
score, but the general evaeluation scores are included in
thia table. These primsry scores are, by means of a gon-~
version table, converted Iinto percentile scores, For com-
puting the final equivalent percentile, or summary score,
for the entlre instructlonal program of the school, the per-

centile scores are weighted, using the Alpha, or complete

scale. These weighted percentiles are averaged to compute

781*153&, op. eit., p. 223.
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the summary score., The percentile scores and the final sum-
mary scores are plotted on educsticnal thermometers, shown
in Fig. 12.

The scores glven on the regults of instruction in the
guanah High Sechool do not have any suthentle data on whiech
to meke comparisons, since this is a new phass of the study.
In classroom activities, the school haes a percentlle rank
of sixty-two, which seems adequate. In the use of the com-
munity and environment, the score of fifty-five is made,
which 1s in the average group.

The teachers and advisers of the school hawve seored
the textbooks and the other inatructional meterials as
gixty~six, which is sixteen points above the medlen seore.
The methods of appraisal, the testing progrem of the tesachers
of the evalusted sechool, have & percentlle seore of fifty-
four, which is four pointe sbove the nastional norm. On
general svaluetion of the instructional program of the
evaluated school, a percentile rank of sixty-twe 1s mede,
whieh is twelve points above the national norm.

The percentile score on summery for the entire instruc-
tionsl progrem of the Quaneh High School ls sixty-seven.
This 1s seventeen points above the netional norm snd

twenty~-six points sbove the average of all Southern schoola.
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TABLE 25

A SUMMARY FORM OF THE COMPUTATION OF SCORES OF
THE VARIOUS PHASES OF THE INSTRUCTIONAL

FROGRAM OF THE QUANAH HIGH SCHOOL

Item

[

Computation of Primsry Scores

Evaluations

Total

f

Divisor

Classrcoom acbivities..
Use of communityeeso..
TextbookS, e vv s .. .
Methods of appraisal..
Special committee.....

General evalustion....
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TABLE 25 -~ Qontinued

oo e =cas .
Computation of Summsry Scores
Welghts
Welghted
Percentile Percentiles
Alpha Bete Ganma
6e 25 25 38 - 1850
58 10 . «» - B8O
56‘ 10 L & . 6’60
54 10 10 - 540
1] 35 65 85 ‘s
62 10 .o ‘e 820
TotalSeeess 100 100 100 3980
Summery score (divide by 100, unless there 61
are "N's" in the "Percentils™ eolumn.......
Eguivalent percentile {(from summeary con- &7
VﬁTSiO'ﬂ t‘i‘ble)tacitinuavottont!!!a#lt.onovt
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QUTCOMES (1)

General Statement

This is the first of three charts on the outcomes of the educational program of the
school. All thermometers on this chart are based upon Section I of the Evaluative Cri-
teria, OUTCOMES OF THE EDUCATIONAL PROGRAM. Sources for each thermometer are indicated

below.

1. Evaluation Procedures
Based upon three evaluations under I, "The School's Procedures for Evaluating Out-
comes" (page 83). '

2. English
Based upon five evaluations under II-A, "English” (pages 84-85).

3. Ancient languages
Based upon four evaluations under II-B, "Ancient Languages"” (page 85).

4, Modern languages
Based upon five evaluations under II-C, "Modern Languages" (page 86).

5, Mathematics
Based upon three evaluations under I1I-D, "Mathematics" (page 88).

6. Sciences
Based upon four evaluations under II-E, "Sciences” (page 87).

7. Social Studies
Based upon five evaluations under II-F, "Social Studies" (page 88).
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It is recommended that the teachers end the sdministra-
tion continue to "sell the sehools" to the commnity and to
encourage the community to help enrich ceclassroom experilences.

It is further recommended that the best dlagnostic
snd standardized tests be studied znd used by the faculty.
That the results be taken as a2 guide in pupll progress
rather than for use in meking corparisons ofvgrcupa, should
be recognized and practiced is an indisputable fact. An
occasional faculty mecting or psmel should be held for the
purpose of reviewing some of the specific cases which will
arise. In this way different ldeas will be given which

will lead to a better solution of the problems at bhand.



CHAPTER IX
OUTCCMES OF THE EDUCATIONAL PROGRAW

The schools should not expect their educational pro-
gram to be supported unless it is s0 planned that desira-
ble outcomes are’very evident. The sdminiatrstion snd
steff too often depend on unrelisble mecans of measuring out
comes. Personsal opinions are often used to measure oub-
comes. This plian is not reliszble becsuse of the humsn ele-
ment thst enters into such & form of measuring. The organi-
zatlon of the school, the pattern of the edugstional pro-
gram, snd the practices in school sdministration have 11lt-
tle justification except zs they stimlzte and facilitate
educationsal progress.l |

The gulding principles for the outeomes of the educa-
tlonal program are stated as follows by the Cooperative
Study of Secondary Schocl Standards:

In the educstional program of a good sscondary
school, major concern should be given to stiaining
desirsble cuteomes and to the various kinds of evi-
dence Indlcating that sueh outecomes are being real-

ized. It may be necessary to test some ountcomes by
departments or in cless groups. This, however,

lyi1liem L. Wrinkle, The New High Sehool in the Making,
P. 24,
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should not be construed as limiting the responsibili-
ties of sll phases of the educational program, in-
cluding the instructional asctivities of teschers,
pupil activity program, guldsnce service, 1ibrary
service, school plent, and school administration,

for the atteinment of desirsble ocutcomes. There
should be evidence that teachers and pupils sre
heppily snd harmoniously cooperating in the stimula~
tion of & wholesome curlosity sbout themselves and
thelr environment. ¥vidence should be sought to

show that puplils are securing lkmowledge and develop~
ing worthwhile skills, attitudes, tsstes, apprecia-
tions, end habits. There should be evidence that
pupils are able to mske desirable choices or to ex~
ercise good judgment In the selection of friends,
vocations, lelsure actlivities, goods and services,
and in other Important matters whieh confront youth
today. Evaluation of such setivitiss involves more
than determining the amount of knowledge possessed,
measuring the degree of skill, and testing the scops
of understanding, important and necessary as all
these are. Among others, intengible quslities sueh
a8 cooperativeness, tolerance, open-mindedness, rever-
eneeo, vespect for lew, and self-reliance are highly
desirable outcomes. FEvaluation of such ocutcomes is by
no meens easy; for most of them there is no standard
megsure and therefore evalustion of them neecessarily
wlll be largely s matter of judgment. The difficulty
of the task 1s no reason for avelding it, snd the
jmportance and universality of the problems involved
make 1t imperative that attentlon should be direscted
to the attalnment of suech outcomes and to their proper
eveluation.”?

The prineiples as glven in the above quotation were
constantly before the writer when checlkiing the 1ltems of the
checkllst and secoring the evsluabions in this chapter.

The outcomes of the school's eduestional program have
been studled with respect to procedures used for evaluating
outeomes, outcomes in principal subject-matter flelds, and

ocoutecomes in sttitudes and epprecistions.

ZEvaluative Criteria, p. 83.
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The 3chool's Procedures for Evalusting Cutcomes

Ihe iltems in the cheeklists deslgned to wmeasure the

achool's procedures for evaluating outcomes were checked

with the proper symbols to indicate how well the school had

met the conditions or provisions:

(") 10
(-} 2.
{0} 5.
(£) 4.
{0} 5.
{"‘) 6-
{-) 7.
(A) 8.
{(0) 9.
(-) 10.
{-) 11.

Frocedures for evalusting outcomes are being
constantly lmproved.

Responsibllity is placed upon the supervisory
staff for studying new evaluation technigques.
Actlvities of pupils during out-of-school
hours are studied.

Systematic appralsal is made of the achieve-
ment of former pupills.

Systematiec appralssl is made of the achieve-
wents of former pupils who did not go to
ccllege.

Apvropriate testa and exeminations sre used.
Attltudes ond apprecistions are messured with
the best instruments svailable.

Staff mewbers ars sncouraged to consider the
conduet of pupils in all school situvations

28 revealing the nature and quality of the
outeomes of the educastional program,.
Cooperation of parents and other members of
the school community in evaluating the out-
comes of the educational prograw is systematie-
2lly sought.

Informal observations of puplls are reecorded
in some form such as an ansedotal record.
Pupil appraisal of the outcomes of the educe~
tional program ls eneouraged.?

Only two of the above items were checked (£), six were

checked (-),

and three were checked {(0). This indlentes

that the school .eeds to study more thoroughly its pro-

cedures for evaluating outcomes. Activities of pupils

during out-of-sehocl hours was given & check of (0), indi-

cating that the conditions or provisions were not present

S1pid.
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or were not satisfactory. Cooperation of the parents and
other members of the schocl community in evaluating the
outeomes of the educstional program 1s not practiced to any
appreclable degree. This 18 & weskness of the school, since
it is s wvalusble source of help.

4s the ehlef institution developed by soclety for
education, the sehool should actively seek the sd-
vice and cooperation of community agencies in plan-
ning and carrylng on the educstional program of the
school,

Cutecmes in the Principal Subject-
Hatter Flelds

In eveluating the sehool 28 to subject-mstter fields,
the heads of the different depsriments were asked to cheek
the items in the checkliat in their fleld of work.

The following checklist items, checked wiﬁb the proper
symbols, meassurse the outcomes in the English department of
the evaluated school:

The pupils are developing or have attained de-
slrable gskills, hebits, knowledge, understandings,
abilities, taestes, and apprecistions in:

(-} 1. Resding and interpreting a variety of

literary products.

(=) 2. Ewvasluating the quality of literary products.

{-) 3. Understanding the relation te thelr own

lives of current soclal problems ags re-
vesled in litersture.
(=} 4. Enjoying snd developing a taste for
good literature.

(0} B, Judging intelligently the values of the
current products of the radio, sereen,
platform, snd press and €éeveloping s
taste for better produets of thease types.

{£) 6. Reading contemporary and classical suthors

with incressing appreciation.
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(#) 7. Understending charscteristiec literary
argd soclal trends snd movements.

(-} 8. Reading rapidly and effectively.

(A} 9. Using English correctly and effectively
in various types of written dlscourse.

{(#) 10. Developing s spesking volce hsbiltually
charscterized by clearness, distinctness,
and pgeood wodulstion.

(-} 11. Understanding the underlying prineciples
of speeeh production,

(=) 12. Observing in ordinsry conversation those
speech forms sanctioned by correct usage.

(#£) 13. vrartiecipating in class discussion, publie
speaking, story telling, dramsties, and
other forms of oral discanrse.

(=) 14. Frodueing, where telent werrsnts it, work
of a creative nature in written or spoken
forms.v

0f the fourteen items in the sbove ehecklist, five were
checked {£), indlesting that the conditions or provisions
were present or met to a very satisfactory degree: eipght
were checked {-), indicating that the conditions or pro-
vislons were presentto some extent or only fairly well mety
and cne was checked (0), indicating that the condition or
provision was not present or was not satisfactory. The
results of this study reveal that the school is average on
most of the items checked; however, some study needs to be
made In regard to proper skills, hsbits, tastes, and ap-
preclations to be formed towsrd reading and speaking in
the English lenguage. VWrinklie in the following excerpt
says:

Speaking in broesd terms, the program should

recognige its funetion to be the development of
resding abilities and skill, sbilities in oral and

e e

S1pid., pp. B84-8S5.
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written expression, and standards of litersry appre-
ciation. . . . Therefore, objectives of major im-
portance are the development of an effective vo-
cabulary and B knowledge of the functions of words
in sentences in order thet clear and meseningful ex-
preszion of ideas, orally or in writing, may be pos-

aible, D

Ancient langusge, arts snd erafts, industrial arts,

and vocational shop and related work are not offered in

the evalusted schoocl., Some shop work iIs offered in the-

present courses in vocationsl sgriculture.

Spanish 1s the only modern langusge taught, This

course is very valusble at the present time due to the war.

The modern modes of travel and communlcstion bring the

countries of Centrsl snd South Ameriecs close to this

country.

The items in the cheecklist that measure conditions re-

lating to wmodern lenguage were checked to indlcste how well

the conditions exlsted in the school:

There is definite evidenee that puplls are de-
veloping or have attained desirable skills, hablts,
knowledge, understandings, abilities, tastes, and ap~
preclations in such respects as the following:

(A)
(=)
(0)

1.

<

o

5.
4,
D

6.

Knowledge of voesbulary.

Enowledge of the structure of the language.
Beading the lengusge oxtensivly =znd un-
derstending 1t readily.

Increased ability to resd the langusnge
ab Sighte

Increased understasnding and effective
use of English.

Readling snd interpreting different kinds
of literature written by a variety of
suthors.

S%rinkie, op. cit., p. 78.



154

(£) 7. Understanding the eulturse of the people
whose langusge is being studied.

(-} 8. Apprecisting the eontributions to our
culture of the people whose language 1
being studled.

(=) 9. Understanding similerities, differences,
end relationships among lsngusges.

(=) 10. Developing an interest in voluntary
reading of litersture iIn the langusge
studied.

(£) 11, Using the forelgn lsngusge in orsl and
written discourse.

(=) 12. Correct pronunecistion as shown in reading
and oral discourse.’

Four of the above items were checked (£), seven were
cheeked {~), and one was checked (0). From this it ia seen
thet the sehool is doing fairly pood work in the modern len-
guage fleld. The Spanish classes have grown in size due to
Interest having been stimulated by the presentation of
programs in clubs snd by one sssembly being given over
eagh year to the Spanish class and elub, The lowest score
wes made on reading and interpreting different kinds of
literature written by a varleby of suthors., One reason
for studyling foreign lenguage is to be zble to understand
the customs of the eountries of the world. Howard says:

Ko more eontentious subjeect exists today than the
overshadowing problem of Americen forelgn polley and
its relation to the new internationsl order, Uppermost
in the minds of the pecple of this country, end in the
minds of all countries, is the absorbing cuestion,

"What 1s the probable course of American opinion and
poliey with regard to the war?"8

7Eveluative Criteris, p. 86.

8Greame K. Howard, Americe and a New World Order, p. 1.
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The following checklist is for evalusting outecomes of
the educatlional program in methematlcs:

There 1s definite evlidence that pupils sre develop-
ing or have attained desirable skills, habits, knowle
edge, understendings, abilities, tastes, =znd apprecia-
tions in such respects as the following:

(~) 1. HXaking computations and masking measure-
ments and symbols resdily, especially
those in common practice.

(#) 2. Habitually checking results; being sc-
curste.

(=) 3. Analyzing and interpreting problems in
out~of-school 1life, understending prin-
clples and applying them to practical
sltustions,

(=)} 4. Estimating results, quantities, and values,

(C}) 5. Developing clear, definite conecepts of
: quantlitative relstlionships.

(=} 6. Using and interpreting graphs and other
means of vlszuslizing relationships.

7. Developing aspprecistion of methematical
clements in such flelds as art, musiec,
architecture, astronomy, games, and
industry.

(£) 8. Understanding the nsture of proof.
(=) 9. Showing facility in the use of induetive
and deductive reassoning.

Two of the above ltems were checked {£), five were
checked {~), and two were checked (0). Seven of the nine
items were checked asverage or sbove, whieh indicates the
cutcomes of instruction In mathematics in the evaluated
gehool as average. The meathemastics students seem to have
scquired skilla in the checking of results end in treing
agcurate: in understanding the nature of proof =nd in show-
ing faeility in the use of inductive and deductive reasson-

ingy in using and Iinterpreting grsphs and in analyzing and

QEvalnative Criteria, p. 86.
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interpreting problems in out-of-school life; in understand-
ing prireiples and iIn applying them to practicsl situstions.
The results show, hovever, thet the students are not de~
veloping appreciation of mathematicael elements in such
fields as art, muslc, architecture, astronomy, games, and
industry.

The items in the checklist relating ﬁo outecmes in
the scliences were checked to indlcate how well the pro-
visions had been met by the sehool.

There is definite evidenee thaet pupils are de-
veloping or have attained desirable skills, habits,
knowledge, understandings, abilitles, taat@%, and ap~
xreeiatians in such respects @s the following:

(#) 1. TRecognising the influence snd deperdence
of all life forms on environmental faectors
such as heat, light, molsture, and food.

. Recognizing the constant struggle for

sxlstence, involving reproduction, adsp-
tation, dispersal, and migration.

(A) 3. Appreciating the influence of heredity
on life forms.

(£) 4. Recognizing the development of the more
complex forms of life from the simpler
forms.

{~) 5. PRecognizing the influence of miero-organ-
lsmes in economic relations and ir humen
life, past and present.

(=) 6. Recognizing men's dependence on natural
resources, topograrhy, end glimsate.

(-} 7. Recognizing man fs increasing control over
hls enviromment and his =bility to con-
serve snd develop nsturgl resources.

{=) 8. Recogrizing the part played by chemicsl
reactlons in the humen body snd in nsbure.

(0) 9. Recognizing the part played by ehemiesnl
reactions in medicines, cosmetics, cloth-
1ng, snd industrial processes.

(£) 10. Recognizing the use of heat, 1light, and
m@iature to promote man'ts mlan, dealres,
and well-belng.

(£)

v
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{~) 11. Recognizing the use of electricity to
promote man's plans, desires, snd well-
being.

{(£) 12. Recognizing the use of sound to promote
man's plans, desires, and well-being -~
speech, sound pietures, radlo, msic,
telephone, ete.

{(=-) 13, Recogniging and epplying natursl laws or
erinciples in tools and machiness recogniz-
ing the operation of these laws in rvlsnts,
animels, and nature in general.

{~) 14. learning to resson correctly from data
te eonelusions.

(-~} 15. Demonstrating skill in use of labors-
tory equipment.

(~) 16. Employing a critieal sttitude toward
cleims in_ advertisements of eommereial
products, 10

Gf>th@ sixteen ltems listed above, six were checled
(£), nine were checked (-}, and one was checked (0). The
outeomes of instruction in sclence are seen to be aversge,
There is a decided wesk peint, however, in that no pPro-
vision is mede for recognizing the part played by chemienl
reaction in medicines, cosmetlies, clothing, snd industrisl
processes. Felr skill is demonstreted in the pupils’' use
of lasboratory equipment, snd an inereasing eritical atti-
tude is being encouraged in regard to claims in sdvertise-
ment s of commercial products. Wost of the students in
seclence have learnéd to reason fairly well snd reach con-
¢lusions from gilven data.
For men to be free and happy certein material
wants mast be satisfied. Food, elothing, shelter,

ard & sense of seourity sre necessary. Men have al-
ways hoped for better msteriel econditions of living

lo;bid " g p* 871‘
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and sclence has made 1t peossible for men of today to
enjoy material comforts. In 2 despotism, howsver,
men are of no importance, consequently the advances
of science are directed towards war to keep the
people in line. 11

The following checlkllst itemws checked with approprilate

aymbols show the evalustion of the outcomes of the eduea-

tional program in the social studles:

There is definite evidence that pupils are de-
veloping or have attaired an understanding of the
significaence in humen relationships, and welfare,
past and present, of the following:

(£) 1.
(£ 2.
(A£) 3.
{") 4
(~) 8&.
{(~} 6.
{(G) 7.
(¢y 8.,
(¢) g,
(=) 1C.
(£) 11.
{(~) 12,
(-3 13.

Interdependence of individusls and

of groups.

Depgers and difficulties of efforts to
make states and nations self-suffleient.
Desirability ard nececsity of government
and of law. ‘

Interresponsibility of governwent and of
the Individualy recessity of taxes.
Trensportation snd commnicationy ex-
chenge of goods and ldessy; exchernge of
erenit.,

¥easures of goods snd values,.

Relation of density of populstion to
natural rescurces. .

Relation of density of populstion to
modes of living and of culture; its ef-
Test on personsgl independence.

Customs and mind sets; change snd progress:
relstive values of the old and the new,
Religions and their relatlion to snd in-
Tluence on eunlture snd progress,

¥Man's increasing control over neture
through increasing knowledge snd inven-
tionsy effect on culture, comforts, and
heslth.

Effects of man's desire to extend con-
trol in Iindustrial, civie, and politicsl
1ife -- master and servant: castess graft
ard bossism, etc.

focial arnd civie responsiblilitles and thelr
discharges lesdershlp and cooperstion,

1lF. M. Bail, "The Function of Scienrce in Democeraey,”
Sclence Edueation, January, 1942, p. 1.
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(-} 14. Importance of being rn intelligent pro-
ducer and consumer: resistence to nrope-
gandn and pressure ssalesmsnship.

(£) 15, Constant struggle for security, libertry,
and eguality.

{~) 16, ZFducation and the school: preservation
and transmission of cultures enrichment
of culture.

{1 17. 8irmilarities and differences bhetween
races and cultures and thelr relstion to
forr of government.

(-~} 18, Democrsey a8 a mode of living, thinking,
understanding, cooperating, and sharing
responsibility.

{0) 18, HNatlonsglism and Internstionalismy humenl-
tarisnismy world peace.

(£} 20. Relationships between capital znd labor.

{(£) 21. Laiszez-fpire versus planned economy.

(£) 22. TormmEion of publie opinion.

(£) 23, Conservation of humen as well as natural
resources.,

{~) 24. FHeonomic snd soelal maladjustments.

)=} 2B. Necessity for ecollection and_use of data

in the solution of problams.lg

of the above items, nine were checked (£), twelve were
checked (~), and four were checked (0). There is definite
gvidence that puplls ere understanding the desirshility
and the necessity of government and law. The pupils sre
learning how man's incressing control over nature through
incressing knowledge nnd inventions affects the lives of
all. The students sre Deing taught the Importance of beling
an Intelligent producer znd consumer and how to think for
themselves in order to resist propagenda and salesmanship.
The results of the study show a weakness in the relastion of
density of populstion to modes of living snd of eculture;

its effeects on personal Independence and nationalism snd

12pvainative Criteria, p. 88.
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internatlionelism, humeniterianism, and world ﬁeace. One
of the purposes of soclial Studies is stated by Morrison
ag follows:

The problem at botton evidently is to bulld up

in the younger generation s serles of intelligent
attitudes toward government In generel and toward
Ameriecsn oivil institutions in partieular.ld

¥illis and Millis in thelr summery of soclsl studies

As modern soclsty becomes wmore fully organized
or. an eeonomie basis 1t becomes negcessary thet the
school traln its pupils In the economic principles
whiecl: constitute the platform of American 1ife. The
common men needs such training as well ss the lesder,
the laborer as well as the capitalist,.l4

The ltems in the following cheeklist were checked with
the appropriate syrbols to indicate the outcomes in musie
in the evaluated school:

There is definite evidence that pupils sre de~
veloping or have sttained desirable skills, habita,
knowledge, understandings, sbillties, tastes, and
appreciations in such rcspects as the following:

{£) 1. Appreciating harmony and beauty of tone
produced by the volce, and distinguishing
the gooed from ths poor.

(£} ©. Aprreclating harmony snd besuty of tone
produced by musicel instruments, snd dis-
tinguishing the good from the poor.

{£) 3. Producing horwony end beauty of tone
vocally, individually snd in groups.

(£) 4. Produeing haromny and beauty of tone with
inatruments, Individuslly and in groups.

(¥} 5. ¥Produecing mslesl work of & creative na-
ture.

{«) &, Understanding snd sppreciasting the history
of wusic and its contributions to out
culture.

13y, ¢. Morrison, The Practice of Tesching in the
Seeondary School, p. 174.

l4wililtam A. Millis snd Herriet H. Millis, The Tesch-
ing of High School Subjects, p. 216.
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it

} 7. Understanding rusical theory and harmony.
) 8. Understanding the form and structure of
)

s a—

variousg types of musical composition.
¢. Recognizing the principel works of the
leading corposers,

Four of the above items were checked (£}, four were
checked (-), snd one was checked (N}. It is zeen by the
gbove checks that the music program sesms tc be adecuste,
The mein weskness in the department 1s that no provision is
made for composltion or crestive work. There is definite
evidence that apprecistion of harmony and besutv of tone
produced by the voice or by nusical instruments is being
developed.

The following statements from Virinkle seem to sum up
the true alm of nusic:

In & modern program of music education the full
enjoyment ol participstion in rusical zetivities 1s
the grestest aim. Factual knowledge, ability to per-
form well, sppreciation of various types of muslec,

81l are desirable by~-products or mesns to an end. . . .
If there is 8 desire to psrticlpste in a eertain type
of music activity by the student, certainly sn oppor-
tunity teo enga%q in thset activity should be provided
by the school.0

The items in the checklist below have been checked to
show the outeomes of the educationsl program in homemaking:

There 1s definite evidence that pupils are de~
veloping or have atiamined desirable skills, hsbits,

knowledge, understandings, abllitles, testes, and
appreclations in such respeects as the followlng:

15Evyalustive Criteria, p. 89.

16yrinkle, op. cit., p. 190,
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(#)

(#)

(=)

(=)

9.

10!

15,
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Henaging personal finances effectively
-~ selecting and purchasing goods and
gservices on the basis of value and ap-
propriateness.

sssisting with family finencial problems
-= gagcounting, budgeting, purchasing
goods and services.

Managing time and energy for self and as-
sisting in planning for the division of
activities among members of family.
Planning mutritionally sdequate mesls

for self end family.

Buying, preparing, serving, and earing
for food.

Selecting, making, caring for, repairing,
end renovating clothing for self aend
family appropriste to person and oceccasion,
Selecting, using, and carlng for efficlent
tools and ecquipment and heuzehold sup-
plies appropriate to family needs and
income.

Making the housc and its surroundings
attractive, comfortable, and convenient -~
gselection and arrengement of furnishing
and furniture and their repair, renove-
tion, eand care; intelligent planning and
care of shrubs and lawn,

Assisting with the sttainment and main-
tenance of desirable personal and family
relationships.

Assisting in the development of desirable
social relations between thre family and
the commmnity, ineluding extension of
hospitality and psrticipation in com-
munity sctivities,

hssisting irn the guildance of the physiesl,
sociel, snd educational development of
children in the family and In the com-
manity.

Caring for health of zelf and members of
the family, inecluding selection and eat-
ing of sdecquste meals, home safety, per-
sonal hyglene, and care in case of minor
sickness and gecldents.

Understanding 3uitab%g procedures in in-
fant and child care.*’

17gvaluative Criteris, p. 91.
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Six items in the above checklist were chegked (£),
and seven were checked (-~). The schocl seems to be doing
feirly well in this phase of instruction. There is defi-~
nite evidence that the pupils have developed desirable
habits, skills, and tastes in selecting, making, caring for,
and repsairing clothing for themselves and members of their
femilies. They are being taught how to buy, prepare, serve,
and care for food. Through a Summer Home Froject they
have been assisting In the guidsnece of the physiesl, so-
cigl, and educational development of ehildren in the family
and in the comwmunity. MWore should be done toward menaging
personal finances sffectively -~ seleeting and purchesing
goods snd services on the basis of value and apprecia~
tion,

The items in the checklist that measured outecomes iIn
agriculture were checksd with the proper symbols to indicate
how well the conditions or provisions existed in the sehool:

There 13 definite svidence that pupils sre develop-
ing or heve asttaineu desirable skills, hadbits, knowl-
edge, understandings, abllities, testes, end apprecia-
tions in such respects rs the following:

(£) 1. ZEffectively using and caring for farm

tools or machines,

{-) 2. Estimating the worth of farm tools and

machines and thelr products.

{#) 3. Propagating and caring for plents; recog-

o nizing snd tresting plant diseases.

(£) 4. PRreeding and caring for farm animalsg

recognizing snd tresting animel diseases,

(£) 5. Maintaining, conserving, and fertilizing

solil,

(=) 6. Budgeting end marketing.
(£) 7. Henaging a farm: planning farm asctivities.
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(£) 8. Recognizing the signifidsnce of farm

1ife and its contridbution to the welfare
of soclety.

{~) 9. Apprecisting sesthetiec aspects of farm
1ife and environment.
(£) 10. Understanding farm groups snd their ac-
tivities. 18
Seven of the sbove items were checked (£), and three
were cheecked (-). In the light of these checks it can be
seen that the school is above average in this phase of its
instruction. Definite objectives are set up at the heglin-
ning of esech school year and are executed throughout the
full twelve months. As soon as one project iz finished,
the boys are encoursged to take up a new one where the re-
sults of the first can be used. There 1s definite evidence
thet the pupils have developed desirasble skills iIn feeding
and caring for farm animsls; propegating and caring for
plants; maintaining, conserving, and fertillzing the solils
and in budgeting and marketing.
Tn the following excerpt from Millis end Millis 1s ex-
pressed the value of tralning given in sgriculture:
The boy 1s treined for farming by causing him,
as the approach to vocational mastery, to socquire a
knowledge of the different soils, the constituent
elements, how procured, the normel proportions, the

physical condltions necessary to plent growth, the

best tools to employ in securing the desired phys-
1cal condltions of the soil.19

The business education program of the evaluated school
has veen studied and appropriately scored on the following

eriterias

181pid., p. 92. 19%411is end Millls, op. cit., p. 353.
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There is definite svidence that puplils sre de-
veloping or have attained desirable skills, habits,
knowledge, uvnderstandinga, sbilities, tastes, and ap-
preciations in such respects as the following:

(#) 1.
(=) 2,

(£) 3.

(=) 4.

{~) 8.

{G) 8.

(-} 7.

Pisplaying a knowledge of the language

of business.

Having o general understanding of the eco-
nomic nature of business and how it op~ ‘
erates, including intermingling of the func~-
tions of management, finerces, production,
marketing, and aceounting.

Developing voesational efficiency in at
least one type of business employment suf-
ficient to permit s graduste to secure an
initial position.

Developing the ability to adapt oneselfl %o
oceupational changes brought about by in-
ventions or other socisl or economic
changes.

Enowing business prectices and beling pro-
ficlent in those business skills needed

by all intelligent consumers.

Developing 2 personality which will be
weleomed in business snd soclety mlike.
Understanding ethicsl business stendards.20

Pwo of the above items were checked (£), four were

checked (~), snd one was checked (0). This is below the

average. Schools heve beern too limited in their faeilitles

for offering business education. This should not be the

case, especially during this emergency when the demend for

workers trained in business education is so great. Vrinkle

saye:

By meking typewriting for personel use svaileble
to younger students and removing economicsend other
courses whieh can be logleally placed in other areas,
the courses remsining should obviously enroll students
for vocationgl reasons. . . . The commerciasl arts pro-
gram should then become a unifled general course de-
voted to the totml job of prepsration for the type of

20pgyaluative Criteries, p. 92.
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business activity to be recognized by the rrogram -
secretarial work, clericel work, or selling.?

The items for measuring the outeomes of health and

physlesl education for boys were cheecked with the proper

gyrmbolssy

There 1s definite evidence that pupils are de-
veloping or have sttalned desirsble skills, habits,
understandings, abllities, tsstes, snd ap-
ﬂreciafians in such respects as the fallowing‘

knowledge,

(£)
(0)
(0)
()
(0}

(-)
(0)

1.
2.

9.

10.

Appreciating the value and sdvsntages of
good health and health hablts,
Understanding the humen orgsnism snd its
functions and the functions of its units.
Baving periodic medical and heslth ex~
sminations.

Following recommended medlcal trestments
snd heslth rules.

Taking proper care of eyes, esrs, teeth,
gums, skin, hair, seslp, feet, hsnds,
ard nalls.

3leeping and resting sufflelently.
Eating end dressing properly, so as to
promote health,

Developling snd mainteining pgood mental
heslth -- healthful attitudes and eno-
tional 1ife.

Engaging regnlarly in physical activities
adapted to the neseds of the irndividual.
Developing leisure reergation, inecluding
out-of-door activifies.2¢v

only one of the above items was checked (/) Four were

checked (-), and five were checked (C}). This indicsates

that the health and physical educstion program for boys in

the evaluated school i1s very inferior. This wight be at-

tributed to the failure of the administration to provide

equipment for an effectlive physical education program, or to

2lyrinkle,

22kyaluative Criteria, p. 93.




the failure of the State Deparitment of Hdueation to enforce

the requirements of an effective physical educetion program

in the publie schools., There is definite evidenee iLhat

the puplls appreciate the advantage and value of good health

and health habilts,

Hore work should be presented toward

vnderstanding the human organism and 1ts funetions and the

functions of

its units. The progrsm should provide for

periodic mwedical and heslth examinstions, snd instruction

in effective health hsbits,

The items designed to measure the outeomes in the

health snd physicel program for girls were marked with the

proper sywbols to indicate how well the condition or pro-

vision had bBeen nmet in the sehools

There is definite evidence that pupils are de-
veloping or have attained deslrable skills, habits,
knowledge, understandings, sbilitles, tastes, and ap-
wrcciations in such rﬁspects a3 the following:

(£)
(-)

(0)
(0)
(~)

1,

o
i) »

6.

7

[

Appreciating the walue and edvantages of
good health and health habits.
Understanding the human organism and

its functions and the functiors of its
unites,

Yeving perlodic medical and heslth ex-
aminatlions, ,

Following recommertded mediesl treatments
and health rules.

Taking proper care of eyes, esrs, testh,
gums, skin, halr, sealp, feet, hands,
and nails,

Sleeping and resting suffieciently.
Eeting and dressing properly, 20 as to
promote health,

DPvelOQing and maintaining good mental
health -~ healthful attitudes and emo~
tional life.
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(=} 9. Engeging regularly in physlcal aectivi-
ties adapted to the needs of the individ-
ual.

(~) 10. Developing leisure recrgations, including
out-of-door activities,Zd

Of the sbove items, only one was echecked (£), seven
were checked (-}, and two were checked (C). There 1s
definlte evidence that the puplls appreciate the value and
the advantage of good hcalth and heslth heblts, Some effort
has been made to provide equipment for offering an effective
program in physiesl education for girls. An archery range
has been added during the past year. A better dressing

room snd shower facilities are badly needed,.

Outcomes in the Attitudes and Apprecistions
The following checklist is deslgned for evsluating the
school's educatlonal program in attitudes and appreeiations:

As & result of the entire educational program pu-
plls show evidencs of definite progress in the develop-
ment or attaloment of such desirable attitudes and
tralts ss the following:

(£} 1. Open~mindedness -- willingness to revise
opinions and conclusions in the light of
new evidence.

(=) 2. Critiesl-mindedness -- dispositilon ko
seek causes or exphnations, to weigh evi-
dence carefully, and to withhold judg-
ments until sufficient evidence is avail-
able.

(~) 3. Concentration -- sbility to give attention
through & considerable period of time in
spite of difficulties or distrsetions,

(-} 4. Industriousnesgs -- disposition to use
time and ability effectively and con-
structively.
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(£) 5. Responsibility -- willingness to acknowl-
edge responsibility for one's asects and
obllgations.

(=) 6. Self-relisnce -- willingness to wake de-
cisions and carry ocut plsns onesslf ine
stead of depending on others or the
achool,

(A) 7. Self-control -- ability to avoid display
of tewmper or uncontrolled emotion.

(£) 8. Creativeness -- desire to do or say
things in s new and better way.

(£) 9. Enthusiasm -- readiness to enjoy 1life
snd particlpate in its wholesowe activi-
ties, :

{(«) 1C¢. Soecial-mindedness ~- willingness to sub-
ordinate personal advantage tothe com~

: mon welfare.

(£) 11, Cooperation -- desire tc work hsrmoni-
ously with others,

(£) 12. Tolerance -~ good will toward individuels
or groups of different race, customs, or
opinions.

(£) 13. Courtesy -~ considerstion in relations
with others.

(£) 14. Generosity -- willingness to share op-
portunities or privileges.

(£} 15. Honesty -- integrity in handling money:
straightforwardness: sincerity in personal
relationships.

(£) 16. Dependability -- practice of fmlfilling
promises, discharging obligations, and
finishing tasks,

{£) 17. Loyalty -~ devotion to the interests of

friends, school, home, comrunity, nstion.

1&6. Appreeclation of beauty in nature and sri.

Apprecistion of good workmsnship.

20. Appreclistion of howe and family.

21. Appreclation of spiritual snd relligious

values

{(£) 22. Apprecistion of commendable conduct and
qualities in others,

{£) 28. Appreciation of one's own ability and
worth.

(#} 24. Appreciation of the va%%e of law and
constituted suthefi Y-

“‘\‘l\\ 1
|
r@

(=
(
(.
{

Seventeen of the above checklist items were checked (£,

241pid., p. 95.
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end seven were checked (~). The sehool seems strong in the
outeomes of attitudses and appreciations. The pupils show
evidence of accepting responsibilities -~ willingness to
acknowledge responsibility for one's aets and obligations,
Self-control -~ ability to aevoid display of temper or un~-
controlled emction -- is in evidence. Honesty, integrity
in hsndling money, dependsbility, practice of fulfillling
promlises, discharging obligations, and finishing tesks are
shown. The pupils also show evidence of having developed
desirable appreciation of beauty in nature and art: they
sppreciaste good craftsmanship: they appreciste the value
of law and constituted suthority: snd they also appreciate
spiritual and religlous values.

The cutecomes of the entlire educational program of the
Guansgh High Schocl were scored on the following evalustive
questions:

(5} 1. How extensive mre the procedures which have
been developed to evaluate the verious out-
comeg of the educational program?

(3) 2. How sdequotely do members of the staff measure
the outcomes of the edvcational program?

(2) 3. To what extent have evaluation proecedures been
used systematically in followlng progress of
Individual pupils?

{(3) 4., How sxtensively do puplls read liiterature
voluntarily?

(3) 5. How well do pupils seem to understand litera-
ture and how it 19 related to life situations?

{(3) 6. How great is their seope of enjoyment of 1it-~
erature -- types of litersture, number and
variety of writers?

(4) 7. ¥How well does the written work ofthe pupills
conform to generally accepted standards?



{4)
(4)
(3)

(3)
(4)

14.
15.
16.

4.

25.

26.
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How well do pupils pay attention to good speech
habtits in snd sround the school?

To what extent do puplls have & functicnsl
knowledge of the vocabulsry snd structure of
the lengusge studies?

How well do pupils read the lsnguage studles
with 8 minimum of translstions?

How well do pupills use the language studiles
in oral discourse?

How effectively 1s a better understanding of
English developed?

How great 1s the understanding of the contri-
butions teo our culture of the people whose lan-
guege is belng studled?

How efficient are pupils in the use of mathe-
mptleal concepts, processes, and synbols?

How effectlively do pupils use snd understand
rraphic methods?

How extensively and effectively to pupils use
mathematies in &ther school subjeects and in
general school activities?

How well do puplls understend elementary
geience concephs?

How satisfactorily have puplls developed ap-
propriaste selentific attitudes?

How extensive 1s the recognition by pupils of
the presence of physical, chemical, end bil-
clogicael factors In their dally environment?
How well do pupils glve evidence of applying
scientific principles to phenomena with whieh
they come 1n contaet?

How well do pupils understsnd contributions of
the past to our present civilizastion?

How thoroughly do pupils understand the struc-
ture and funetion of local, atate, and na-
ticnal governmental sgencies?

To what extent are pupils interested in identi-
fying and studying economic, politiesl, and
soclal problems?

How actively and intelligently do pupils dis-
cuzs contemporary economic, politieal, and
social problems?

How suecegsfully sre pupils solving economie,
politiecsl, and scelal problems whieh exist in
the sechocl and community and which are ap-
propriate for them to attack?

What degree of exesllence 1s shown by pupils
in ensemble work?

How grest is the excellence shown by puplls
who have definite musicsl sbility when they
perform individuslly?®
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(4) 28. fTo what evtent do pupils show apprecistion
of good musicg?

{4) 2¢. To what degree do pupils show intelligencs in
the selection of goods (food, clothing, egulip-
ment, furnishings) and services on the basis
of values?

(4) 30. How well have the neeessary skills for home-
making been develcped? _

{3} 31. To what extent do pupils demonstrate spprecia~
tion of beauty through making self and sur-
roundings more sattractive?

{3) 32. 7o what degree do they show understanding of
children and child welfare?

{4) 33, To what extent are puplls intelligent in the
selection and use of teols and machines?

(4) 34. To what extent are they intelligent in the
care and breeding of ferm animelas?

(3) 35, To what ertent are they intelligent in the
care and propsgation of plants?

{3) 36, To what extent do they show understending and
appreciation of farm life snd agriculture?

(4} ®7. To what extent is the work in agriculture im-
proving farm practices snd actlvities in the
comnunity?

{3) 38, How effectively sre pupils prepared for vo-
caetional service?

(5) 39, How well do pupils understand the importance
of personal quslities in securing snd holding
a job?

(%) 40. How well do they sppreclate the psrt business
plays In the everyday 1life of the individual
gnd of soclety?

(3) 41, How well do boys practice desirable health hablts?
(2) 42. Fow satlsfsctory are skills necessary for par-

ticipating in life~long physiesl sctivities
being developed?

(2) 43, To what extent sre remedishle defects, both
medical and orthopedic, being recognized and
corrective procedures carried cut?

(%) 44. Uow well do girls vractice deslrable health
hebits?

(2) 45. How satlsfasctorily sre skills necessary for
partieipating in life-long physicel sctivities
being developed?

(2) 46. To what extent are remediable defects, hoth
medical and orthopedic, teing recognized and
sorrective procedures carried out?

(3) 47. How satlsfactorily hasve pupils attained de-
sirable personal attitudes?

(4) 48, FHow satlsfaectorily hsve puplils attained de-
sirable appreciatlions?
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(3) 49. How well do outcomes of the educationsl pro-
gram accord wlth the philosophy of edueation
and objectives ss deseribed in Section B?

(4) 50, How well do the outecomes of the educstionsal
program meet the needs of the pupll population
and of the eommunity ass indicated In Section C?

(3) 581. 7o what extent is the school identifying prob-
lems in the outecomes of the educstionsl pro-
gram and seeking their solution?®d

The average secore for the outcomes of the eduesntionsl

program in the evaluated school ls (3.1). This i3 one tenth

of & polnt above the median for all sehools measured.

Summary and Recommendations

Teble 26 presents s summary of ths evaluastions of the
outcomes of the educstional program of the Quanah High
School. The percentile scores and the fingl summery per-
centile of outcomes of the educationsl program az they
were gomputed on this summary form are plotted on educa-
tional thermometers shown in Figs, 13, 14, and 15, 1In
evaluation procedures, the school has & percentile rank of
fifty. This iz & new phase of the astudy, snd no comparison
can be made. In the subject-matter field of English, the
sehool's percentile score 1a‘sixty—éii, which 1s sixteen
points sbove the nstional norm based on the two hundred
sehools messured. In modern langusge, the percentile acore
is fifty~eight, whieh‘is eight points sbove the national
norm. In mathematlies, the school's percentile reank is fifty,

whieh is an aversge score. The percentile rank of the school

251pid., pp. 83-96.
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TAPLE 26

A SUMMARY OF THE EVALUATION COF THE CUTCOMES OF
" THE EDUCATIONAL PROGRAM OF THE

QUANAH HIGH SCHOOL

e 2 S S S
Computation of Primary Scores
Items o
Evaluations Total | Divisor | Score
Ivaluation procedures| a b ¢
53 3 & 9 3 20
English..civuvinesonn a b ¢ 4 e
5 03 3 4 4 17 5 3.4
Anelent language..... a b ¢ 4
¥N BN ¥ W b1 4 kil
Modern language...... a ® ¢ d e
4 3 3 3 B 18 5 5.2
Mothemeties i ivinveans a b ¢
2 3 3 9 3 5.0
RCIenNCes8..cevnveas-os a b ¢ 4
4 4 3 3B 14 4 5.5
3001&1 St’&di®5«~¢-‘co Eﬂ. .t’ 0 d e
' 3 4 3 2 3 18 5 3.0
msic..‘lnt'!.lcltiio Ei ‘b G
4 4 4 12 3 4.0
Arts and crafis. s .. a b e
¥ N K N 3 ¥
Industrial arts...... g b ¢
B ¥ N 4] 3 ¥
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TABLE 26 -+~ Continued

Computation of Summary Scores

Weighta
Fercentile pe§§i§€§fgs
Alpha Reta Gamma
50 5 .e .n 250
66 el 15 45 330
N 4 . .e N
58 5 .o .s 290
50 5 - .o 250
70 5 .o . 350
50 5 10 s 250
80 4 . - 320
N 4 10 . N
W 4 20 .o 1]
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TABLE 26 -- Continued

R R B M it

i

Computation of Primery Scores

Items
Evelnations Total | Divisor | Score
Homemaking. . cvveese g b ¢ 4
4 4 3 & 14 4 3.5
Agriculture........ a v ¢ 4 e
4 4 3 3 4 18 5 3.6
Pusiness educe tion. a b ¢
5 & 3 9 2 5.0
Heslth end physical a b ¢
educstion {boys). &g 2 2 7 3 2.3
Health end physlcal a b ¢
educastion (girls) 3 2 2 7 5 2.3
Vocational shop.... a b ¢
¥ ¥ N " b i
Attitudes and ap~ a b ¢
preclatlons,..... 3 4 4 11 5 3.7
General evaluation. a b ¢
3 4 3 10 3 3.3
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TABLE 28 = ggntiﬁued

Computation of Summary Secores
Welghts
eroentil Weighted
Percentile Percentiles
Alphs Beta Gamma
70 4 10 - 280
72 4 . s 288
50 4 .e . 200
26 4 5 . 1c4
26 4 .s . 104
N 4 . . N
74 20 a0 556 1480
62 1{) * ® - - 629
TotalsS.o .o 100 100 100 5116
Summary score {divide by 100; unless there 61
are "H's" in the percentile colum.......
Equivalent percentile (from summary con- 71

Ver&ion tab:le).,..'-Q‘l.Ql'Q.....I"QI'!.
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Fig. 13, -- The educational temperatures showing the
percentile scores of the outcomes of the educztional pro-
gram in the Quanah High School (1).
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QUTCOMES (2)

General Statement

This is the. second of three charts on the outcomes of the educational program of the
school, All thermometers on this chart are based upon Section I of the Evaluative Cri-
teria, OUTCOMES OF THE EDUCATIONAL PROGRAM. Sources for each thermometer are indicated
below.

1. Music
Based upon three evaluations under II-G, "Music" (page 89).

2. Arts snd Crafts
Based upon three evaluations under II-H, "Arts and Crafts” (page90.).

3, Industrial Arts
Based upon three evaluations under II-J, "Tndustrial Arts" (page 90).

4. Homemaking
Based upon four evaluations under II-K, "Homemaking" (page 91).

5. Agriculture
Based upon five evaluations under II-L, "Agriculture” (page 92).

6. Business Education
Based upon three evaluations under II-M, "Business Education” (page 92).
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(18)

ARTS AND
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gram in the Quanah High School (2).

ucational pro-



OUTCOMES (3)

General Statement

This is the last of three charts on the outcomes of the educational program of the
school. All thermometers on this chart are based upon Section I of the Evaluative Cri=-
teria, OUTCOMES OF THE EDUCATIONAL YROGRAM. Sources for each thermometer are indicated
below.

1. Health snd Physical Education: Boys
Based upon three evaluations under II-N, "Health and Physical Education for Boys”
(page 93).

2. Health and Physical Education: Girls
Based upon three evaluations under 1I1-0, "Health and Physical Education for Girls®
(page 93).

3. Yocational Shop .
Based upon three evaluations under II-P, "Vocational Shop and Related Work" (page
94].

4, Attitudes and Appreciations
Based upon three evaluations under III, "Outcomes in Attitudes and Appreciations”
(page 95). :
5. General Evaluation
Based upon three evaluations under V, "Genéral Evaluation of Outcomes of the Edu-
cational Program” (page 96).

6. SUMMARY

Based upon the other eighteen thermometsrs on this chart and the two preceding charts,
each weighted as indicated in Section X of Evaluative uriteraia.
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COOPERATIVE STUDY OF SECONDARY SGHOOL STANDARDS

OUTCOMES
OF THE EDUCATIONAL PROGRAM (3)
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Fig. 15. -~ The educational temperatures showlng the
percentile scores of the outcomes of the educationsl pro-

gram in the Quansh High School (3).
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SCHOOL STAFF (1)

General Statement

This is the first of three charts on the school staff. The first two thermometers
on this chart are based upon Section J of the Evaluative Criteria, SCHOOL STAFF. The last
four thermometers are based upon Section M, DATA FOR INDIVIDUAL STAFF MEMBERS, as summa-
rized in Section J, SCHOOL 3TAFF. Sources for each thermometer are indicated below.

1. Numerical Adequacy )
Based upon five evaluations under I, "Numerical Adequacy” (page 99), in Section J,
SCHOOL STAFF.

2. Selection
Based upon three evaluations under II-A, "Selection of Staff Members” (page 100),
in Section J, SCHOOL STAFF.

3. Personal Qualifications
" Based upon one evaluation for each staff member under I-B, "Personal Qualifications"”
(page 153) in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

4, Instructional Qualifications
Based upon three evaluations for each teacher under I-C, "Instructional Qualifica-
tions” (page 153) in Section M, DATA FOR INDIVIDUAL STAFF MEMBERS.

5. Adeguacy of Preparation: Academic

Based upon I-A-3, "Academic Preparation” (page 152) in Section M, DATA FOR INDI-
VIDUAL STAFF MEMBERS. The special scale on the right~hand side of the thermometer
is the average of the ratings for all the individual teachers for whom the infor-
mation is available. The individual ratings are based upon the amount of formal
education in the teacher's major teaching field or fields. For full details as to
the derivation of the rating scale see M. L, Altstetter, "Scales for the Evalu-
ation of the Training of Teachers,” The School Review (September 1937), 45: 529-39;
also in Evaluation of Secondary Schools: Supplementary Reprints, No, 20.

6. Adequacy of Preparation: Professional

Based upon I-A-4, "Professional Preparation” (page 152) in Section M, DATA FOR
INDIVIDUAL STAFF MEMBERS. The special scale on the right-hand side of the ther-
mometer is the average of the ratings for all the individual staff members for whom
the information 1s available. The individual ratings are based upon the amount of
formal training in professional courses in education, For full details as to the
derivation of the rating scale see M., L. Altstetter, "Scales for the Evaluation of
the Training of Teachers,” The School Review (September 1937), 45: 529-39; also in
Evaluation of Secondary Schools: Supplementary Reprints, No, 20.
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in science is seventy. This 1s twenty~five points above
the aversge rank of all Southern schools., In soecial studles,
the school has a percentile rapk of fifty, which iIs an
average score hesed on the study msde by the Cooperative
Study of Secondary School Stendards. The highest score for
the sehool ia in musle. Here the percentile rank 1s eighty.
This is in the wmiddle of the superior group and well above
the netional norm. In homemaking, the outeomes of the edu-
cationsl progrsam are such as to be equsl to or better tmn
geventy per cent of the schools studied. The outcomes in
agricultural instruction show a percentile rank of seventy-
two, which is twenty-two points above the national norm for
all schools measured. In business education, the percentile
rank is fifty, which 1s average. In physical education for
both boys and girls, the school has s percentile secore of
only twenty-six, which is inferior. Thils 1s the weakest
phase of the educstional program of the evaluated school.
The school has a percentlle rank of seventy-four on stti-
tudes and appreciatiéns, whieh is twenty»four points sbove
the nationgl norm for gll schools, The final surrary score
of the outeomes of the educational program is seventy-one,
which is twenty-~one polints sbove the aversge of the two
hundred sechools messured,

It is recormended that better programs be provided in

physicel education for boys and girls; and that an effort
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be made to esteblish some phase of industrisl arts end
other arts and crafts. It is further reeommended that the
business education department be enlarged so as to meet
the demand being made on this phese of the publie sehool
program st the present time.

There 1s a need for attempting a testing program in
the school. This program should inelude the giving of men-
tal, educatlonal, dlagnostie, and prognostic tests, the re-
sults of which should be used as a basis for properly guid-

ing the pupils and the teachers.



CHAPTER X

THE SCHOOL STAFPF

The Professional 8taff

The school is one of the most important Institutions in

a community.

To function as it should, cooperation must

be uppermost in the minds of all concerned. The adminis~

tration, the staff, the non-professional staff, and =11 con-

nected with the school should be ready st all times to serve

the community in whieh they work, if the school 1s to mske

progress.

This asection includes the evaluation of the methods of

selestion, qualifications, lmprovement in serviece, end con=

ditions of service of the professional steff members of the

uenah High School.

The following items in the ohecklist were checked with

the proper symbols te show how each item was scored:

(#£)

(#)

(=)

1.

2.

B

The superintendent of schools, the principal,
asslistants, and supervisors confer with each
other regarding the selection of the profes-
sional staff,

Candidates are selected on the basis of thelr
fitness for the partieular position they are
to £111,

Only eandidetes who meet the legal requirements
«nd have a wvalld stendard certificate for the
position concerned or meet the guslifications
for such certificates are consldered for
positions.

i83



(#£)

(#)

(£)

(=)
(£)

(#)
(0}

{~)

10.
11.
12.
13.
14,

15.
16.

17.
is.

19.

20.

184

Cendldates are selected in the light of full
pergonal, family, and heslth records of all
candidetes and in the light of their reecords

of educstion and experience.

Confidential recommendations from relilshle
persons who are well acoualinted with the ecandi~
date are secured; these recommendations sare
specifle in terms and epply to a definite
position.

The princlipal or superintendent, or both, have
2 personal interview with the canaidate or
observe him at work, if he is aexiously eon-
sidered for a pcsitien.

Faculty and steff meetlings are concerned chisfly
with educational problems, prineiples, and
progress rather than with,anreuneemfnts dis-
wzplinﬂ, snd routine,

Faculty and staff meetings are eharssterized
general teacher planning and psrtieipation
rather than by nmonopolization of time by one
or a few individusls,

The staffs constantly study the school's aims
and philosophy of educstion.

They are definitely studying the improvement

of teaching.

They are definitely studying the improvement

of the library snd its servige.

They are definitely studying the problems of
guldance and the lmprovement of guldance service.
They are definitely studying the pupil aectivity
program and seeking to improve it.

They ere definitely studying how to promote
health and health conditions of pupils snd
school.

They are sctively studying the curriculum and
how to improve it.

They are actively cooperating in otherphases

of sehool irmprovement, such gs betier use of
English, respect for property, besutifiestion
of the sehool plant, and better schoel and com-
manity relstions.

T™he sechool has s definite salary schedule for
professional staff members.

The maximam, minimum, and everage sslaries are
related to arpropriste standards of living and
social and sconomic conditions in the community.
The initial salery in the sehedule 1s determined
chiefly by the amount of training snd experience
of the esndidate.

Regular inerements in salary are spread over #
large proportion of the potentisl service
careel,



(N)
(=)

(#)

26.

30.

Sl.
32.
38.
&4,
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The salary schedule ls sufficiently flexible

to care for speclal caszes of unususl werit be-
cauae of high qualifientions, profsssionsl
growth, or excellence of service rendered.
Fersons of the same type or rank of position
recelve equsl sslaries for eguivalent training
and experience (except as provided for in 21).
The maximum seslary for any position is ap-
proximetely twlce as ruch as the minimum salary
for the same position.

Terure of employees is probationary for a period
of at lesst two years.

Indefinite tenure is provided after a success~
ful provationsyy periocd of not over three

years and contlinues as leoeng as the the em-
ployeets work snd econduect merit it.

The proposed dismlisssl of an emplovee on seg-
eount of ineompetence, misconduct, or neglect
of duty is preceded by a warning and specific
statement of defects, and dismisszal 1= made
only after fallure of real efforts by adminis-
trative or supervisory officers to lmprove the
employee.

BEmployees who do not desire to continue in their
positions glve reasonable notice of thelr in-
tentlon to leave,

Frovision 1s msde for employees to lesve their
regular school duties g limited nurber of days
each year to attend professional meetings or
for cther professional purposes; no reduction
in pay is made for such absences.

Provislon is made for emplovees Lo heve &
limited nurber of days of absence from school
duties becaunse of personsl siekness on an an-
nual cumilative basls and without loss of pay.
Extended leave of sbsence 1s granted teschers
to eontinue thelr educational training with
permisslon to return to thelir positions at the
expiration of the term of leave.

Frovialon 1s made for sabbaticsel lesve of sb-
serice on full or half psay.

Adequate provision is msde for the proper care
of the schoolt's disabled or over-age smployees.
Erployees are retired when o0ld age or disablility
prevents further efficient service.

A1l those employed since the introduetion of the
retirement system are contributors to the re-
tirement fund and share in its benefits.
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(#) 35. Periodic sctuarial iInvestigetions of the re-
tirement system are made to insure its finsnecial
soundness,

(£) 36. Individuel retirement deposits of each employes
are returneble upor withdrawal from sducs-
tional serviee or upon desth prior to retire-
ment. 1

0f the above ltems, sixteen were checked (), fourteen

were checked (~)}, two were checked {0), and four were checked
(¥)}. 1In the light of the sbove cheecklist iltems, the school
is below average. Mo provislon is made by the school dis-
trict for teacher retirement. WHowever, all teachers partici-
rate In the state retirement plan, Leaves of absence are
seldom given to teachers in order that they may eontinue
their educatlonal trazining. ¥No provision is mede for tenures
however, tenure is good in the school. Before the dismissal
of any employes, he is glven due consideration preceded by

a werning and s specifie statement of the defects, The su-
perintendent conslders the advice of the principals and hesds
of departments before making his recommendation te the board
for the re-election of teschers. ¥ueh hermony asnd gocpera-
tlon are evident in the selegtlion of the professional staff
member:a,

The evaluatlve guestions listed below are scored for

the above checklist:

{3) 1. To what extent 1s consideration given to the
preparation of prospective steff mewbers?

{4) 2. To what extent is considerstion given to the

nsture and amount of experience of prospectlve
staff members?

l¥valuative Criteris, pp. 100-105.
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{4) 3. To what extent is considerstion given to the
personal qualifiestions ¢f prospective ataff
merchera?

{(3) 4. FHow well is the entire professionsl staff or-
ganized for Improvement in service?

%ﬁ 5. How well has the work of improvement been done?

ag groups, bto effect improvement?
7. How well does the salary schedule ofthe school
meet the provislons set forth above?
(&) 8. How ezrefully is the school!'s salary schedule
being observed?
{£) 9. How adequate are the snlasries psild professionsl
ataff members?
(3) 10. How satisfactory are conditions relating to
tenure?
() 11. 7fow well snre provisions made for leasves of
zhaence?
{N) 12. How adequate 13 the retirement system whiech
applies to the professionsl staff mewbers of
this school?®

)
5) 6. How extensive are the efforts of these staffs,
)

Of the twelve evsluative questlons listed above, three
were scored (4), seven were secored (3), one wass scored (2},
and one was scored (N). The average score is (2.9}, whieh
is below the average for the schools messured in regard to
staff gqualifications, selections, improvewment 1n service,
and conditicns in service. Some plan should be inltiated
to improve the condlitions as to leaves of sbsence, es~
pecially when further study is contemplated,

The checklist‘given below ia for the purpose of svaluat-
ing the personzl and instructional qualifiestions ofthe
twelve full-time mewbers of the Quansh High School staff.
Fach teacher wﬁs checked individually by this cheeklist; the
symbols indiceting the way each item was checked are shown

in Teble 41 in the Appendix.

21nid.
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The staff members nossess such qualificetions as
cooperaticn -~ get along well with otherss adapt
plans or procedures to thelr needs or convenlence
when desirable or necessary.

The staff member possesses such gqualifications as
sincerity and loyslty -~ associates sccord him re-
spect and confidence and he sccords them support.
The staff member possesses such gualificstions as
intelligence -~ resourcefulness, adeptability, and
judgment ensble the attalnment of desirsble resultis.
The steff member possesses such gqualifications as
gelf-contrel -~ celm, well-polsed, and bemperate
in conduet and speechy well-modulated volce,

The staff meuber possesses such quslifications as
general culture -- broad interestsy refined tastes;
interesting conversation; commendsble personsal
habitss care 1In dress and personsl appearance.

The staff member possesses such gueliflestions as
intsrest in current problems -- studies them s
participates in sctiviiles or orgenizations seesk-
ing their solution.

The staflf member possesses such qualifications as
good mental health -~ friendly, cheerful, and
ssnely optimistic.

The gtaff menber possesses such gualifications as
enjoyment and understanding of adolescents «- pu-
pils are cordially friendly toward him.

The staff member possesses such quslificsations as
good rhysicsl health -~ has good health habits;

is encrgetic and physicelly fit; enjoys physical
activity.

The staff mewber poscesses such gualifications as
understanding of educative value of environmentel
factore -~ cereful as to appearance and hyglenic
conditions in his classroom.

The teacher 1s thoroughly prepared in his fleld or
fields of instruction.

Tne teacher is adequately Informed in fields which
relate closely to his flcld of instruction.

The teacher's preparation includes study of funda-
mental aspects of our culbure, such as problems of
soclal, economle, and politieal life,

The tescher has made extenslive study of the nature
of pupll growth and development.

The teacher has had experience In or corntact with
non-school asctivities which enables him to make
practical applicatlons in his field of inatruction,
The teacher is able to stimulate puplls Lo purpose-
ful and effective study.
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q. The Steacher keeps up with new developments and
findings in hils teaching flelds.
r. The teascher keeps up with new_ theories and prac-
tices 1in teaehing procedures.

The following evaluabtive aquestions for the sbove check-
1lat were scored for each full-time teacher in the evaluated
school (individusl scores sre given in Tsble 42 in the Ap~
pendix}:

1. How comprehensive 1g thls teachsr's preparstion
as 1t bears on hls understanding of relstionships
of hisz teaching flelds with other fields and with
1ife activitles out of schocl?

2. How sstlafactory are the personal gquslifications
of this staff member?

3. How up~to-date is this teacher's preparstion in
his teaching fleld and teaching procedures?

4, How adequate 13 thils teacher's ebility ta stimilate
pupils to desirable learning setivities?

Of the forty-elght evalustlions made for the twelve
teachers, four for each teacher, two were (5), twenby-two
were (4), twenty-three were (3), and one was {2). The
average rating on the evaluations pertalning to personsl
and Iirstructionel qualifications of the teamchers 1s (3.5),
whieh 18 five tenths of =z point above aversnge.

Certain legal requirements, such as teacher's certifi-
cates, age, college training, health certificstes, and
speclaliration In subjeci-matter fields are necessary bhe-
fore telng allowed to teech In most public schools. These
are important snd necessary, but there are wany other things

which should be included.

31pid., p. 153. 47p14d.
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To hold the respect and confiderce of hsr pupils,
a teacher must possess mastery of course offerings or
content msterials ehe mast be thoroughly scquasinted
-with child nature and she must know how to get the
child o have the d@sired experliences in subject-matter
fislds. Ry meintaining a proper balanee within thia
trinity of college courses -~ in subject-matter, in
child nature, and in method -~ one acnnirea the abi1ity
te teach. . . . To render this service effectively, s
teacher should possess sueh quelitiss as Frianélineas
courtesy, salf~ccntrol tact, sense of justice, and
the spirit of cooperation,®

The funetion of the staff and the pleece of the ataff
are set forth in the following excerpt:

A competent staff is one of the indispensseble
slements of 2 good school, Such s staff should not
be merely a collectlon of individuaslly competent per-
song, It should be = cooperating group haviny com~
mon purposes and motiveted by common 1deals. Each
member of such a staff should give evidence of aware-
ness and understanding of educational problems snd of
continuous professional growbth. Before eleetlion to
the staff each member should produce evidenaee of
thorough preparstion for his particulsr task snd of
rossession of such personal tralts as are requisite
to teaching and to associsting with youth, Diversity
of thp?Paticﬂ and viewpoints 1is desirable for a wellw
rounded staff, but its members should have the ability
and the desire to work together, cheerfully, har~
monionsly, and efficiently for the good of the school
and its pupils,

The nurmber of staff members should be adequate for
the curriculum offered, the sehoolls enrollment, and

the specisl needs of the pupils, The teasching loed
and the total working load should be such as not to
endanger educational effieieney. Salaries should be
such g5 to assgure s living comparable with the soeianl
demends on the profession and the worth of service
rendered as well as to provide ssourlty for old sge.
In the mwembership of the staff should be found both
experience gained by years of service snd vigor and
enthusissm characteristic of youth. Provision should
be made for proper induction asmi sdjustment of new
and experienced members.

-

SCharles Myron Reinoehl and Fred C. Ayer, Classroom
Administration end Pupil Adjustment, p. 494.
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In the seleetion of individusl staff members at-
tention should be given to teaching ability, person-
ality, heslth, and charscter., Each steff mewber
should have broad, genersl sebolarship, thorough
preparation in his special field, professional ecompe-
tence, snd reasonable soclal development.®

The professional staff of the Quanah High School con-
slsts of eleven full-time instructionsl members, s superin-
tendent, who devotes all of his time to edministrstion and
supervision, & prinelpal, who teaches three periods a day,
and a mugle teacher, who teaches three periods a dasy in the
high sehool and the remainder of the time in the Junlor high
school. The total rumber of full-time instructicnal staff
mewmbiers 1s twelve. The administrative staff seems to be
numericslly adequote.

A1l schools should economize: but the theory thet the
first place to cut expense is in the =taff is ususlly a
false supposition.

If there are too few teschers, the efficleney
of instruction will not be at its highest; if there
are too mapy, there will be finsnciel ineffieienecy
end waste,

The questlon of who should select the teachers is
enswered in the following guotabtion:

Becsuse of his professional training, his educe-
tional experience, and especlally because of the posie
tion which he holds, the superintendent of schools,
with the cooperation of hils prinecipal snd other sd-

ministrative co~workers, should be delegated to per-
form the funection of selecting all teschers, . . .

SEvalustive Criteris, p. 99.

"Ward G. Reeder, The Fundsmentals of rublic Sehool Ad-
wministration, p. 59.
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In fact, to give the superintendent of schools this
funetion bg state law would mean s forward step in
education.®
Table 27 presents a summary of the evaluations of
personal qualifications of all professionsl staff members
of the Qusneh High School. The average of the evalurtlons
is (3.7), which is sever tenths of a point sbove the aver-

age of all schools memsured.

TABLE 27

A SUMMARY OF THE EVALUATIONS OF PERSONAL QUALIFICATIONS
OF THE PROFESSIONAL STAFF VMENBERS OF THE
QUANAH HIGH SCHOOL

Rating Number of Ratings Product of A snd B
(&) (B) (¢)
5 .o “»
4 8 Se
3 4 12
2 . .o
1 . ‘e
Totals.. iz 44
School
score. 3.7

8mid., p. 57.
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Table 28 presents e summary of the evalustions of the
instructional quelificstions of all the professional staff
members of the evaluated sehool., The aversge score of the
twelve full-time teachers is (3.35), which isg above the aver-

sge for the nstion's schools,

TABLE 28

A SUMMARY OF THE EVALUATIONS OF THE INSTRUCTIOWAL
QUALIFICATIONS OF THE PROFESSIONAL STAFF OF
THE QUANAH HIGH SCHOOL

- . . b ot
v e 0 o

Rating Number of Ratings Product of A snd B
(4) (B) (¢)
B 2 16
4 14 56
] 19 57

)
ped
4]

1 - ¥ t 3
Totals... 26 i25
Sehool

geore. . 3.5

The adequacy of the academic preparation of the pro-
fessional staff of the evaluated school 1s shown in Table 28.
o teacher was rated (5), but six teachers were glven ratings

of {4), snd six were rated (3). The average for scademlc
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TABLE 29
A SUNMMARY OF THE EVALUATIONS OF THE ADEQUACY OF

THE ACADEMIC PREPARATIORS OF THE FROFESSIONAL
STAFF MEMPERS OF THE QUANAH HIGY SCHOOL

L e oo

Rating Number of Ratings Produet of A and B
(4} (B) (c)

94
.
»

4 & 24

3 & 18

2 - ¥ - *

l + ¥ - »
Totals. ..s 1z 42
Sehool

HCOYEew » 2.5

preparation for all the teachers of the professional staflf
is (3.5), whigh is five tenths of a point sbove the national
norrm. All teachers hold st lesst & bachelorts degree and
some have a master's degree. All teachers are teachlng
full-time in their major or first-minor fields of acsdemle
preparation, with the exception of two, who teseh half-time
in other fields. These two teschers have had some training

in the field in which they are tesching, but not enough to
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meet the state requirement of twelve semester hours. From
the above informetion 1t seems that the aeademic prepsration
of theé teschers In the evaluated school is adequate.

Table 30 presents s summary of the adeqguaey of the pro-
fessionsl staff members of the evaluated school. One
teacher was rated (5} iIn professionsl prepsrstion, two were
rated (4), and nine were rated (3). The average score is

(3,3), which is three tenths of a point above the national

TABLE 30

A SUMMARY OF THE EBEVALUATIONS OF THE ADEQUACY OF
FPROFESSIONAL PREPARATION OF THE FRCFESSIONAL
3TAFF MENBERS OF THE QUANAH HIGH SCHOOL

— . < e s s . e et
i SR = e

Rating Number of Ratings Produect of A and B
(A) (B) (c)
5 1 5
4 2 8
3 9 27

o
»
*
»
.

o
*
E ]

Totelsae... 12 . 40

Sehool
0T, .

]
A
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norm. X¥ost of the teachers subseribe to some professionsl
magezines;y all of them belong to the Texms State Teschers
Lasociation; and wost of them attend eclleges and univer-
sities occaslonally.
Table %1 presents a scale for evaluating the sdeguaecy

of the professional preparstion of staff members,

TABLE 31

A SCALE FOR BEVALUATING THE ADEQRUACY OF THE
PROFESSIONAL PREPARATION OF THACHERS
Yurber of Semester Hours

of Professional Reting
Preparation

O"‘g LI . L * . .« & .

|

0

10“"‘1’? -« = - - » L * » -
18"‘29 « = - - 3 . - » »*

5@““ 45 - - % - - * e+ « -

W

44 o MOYE . . ¢ . . e

The numbsr of semester hours of professional prepara-
tion, whieh is shown in the left-hand column of Tsble 31,
18 the tobal of sll graduate and undergraduste work listed
by esch teacher on his individual form. Nine teschers have
had between elghteen and twenty-nine semester hours of
profesaionsl preparation, which glves them a rating of (3);
two teachers have had between thirty snd forty~three semester
hours of professlonsl preparation, which gives them a rat~

ing of (4); and one teacher has hed forty-four semester



hours, which gives him e rating of (5).
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(The number of

semester hours of professional preparation of each teacher

1s shown in Table 43 in the Appendix.)

Table 32 shows the educatlonsl experiences and service

of each full-time teacher in the evalusted school,

TABLE 32

THE EDUCATIONAL EXFPERIENCE AND SERVICE OF THE STAFF
IN THE QUANAH HIGH SCHOCOL

Educational Serviece in

Experience Fresent School

Number of .
Years Nuwber of | Product of | Number of | Product of
Steff Columns A S3taff Columms A

Members and B Wembers and D

(A) - (B) () (D} (E)

19... 2 38 1 19

18... 2 56 1 18

17... 1 17 “e .

lGQl-‘ . » - & 1 15

12... 1 iz 1 12

1l... 1 11 . .o

10... 1 10 1 10

60o¢ EE 2 * % 1 6

5, e . 1 5

4--4 L) . ¥ l 4

D v e 1 b 1 3

2ae 1 2 1 2

1.. 2 B 2 2

Total.. 12 132 ig o
Avsrage 11.0 8.00
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The professional staeff of the schoel has an average
rank in school experience and tenure. 0Of the two teschers
who have tsught for nineteen years, one has had his entire
teaching experience in the present school, whereas the
other has been on the staff of the evaluated school for
eighteen yearas. Of the two teachers who have been in the
teaching professlon for eighteen years, one haes been six-
teen years and the other twelve years in the present school.
Cne tescher has taught sevént@en years, ten of whieh have
been in the present system. Gne»has taught for twelve
yesrs, s8ix of which have been in the present aystem. One
has tsught eleven years, five of which have been in the
evaluated schcol. Another has taught ten years, with four
in the evaiusted school, Four teachers heve tsught for
three years or less, all of whieh has been in the evaluated
school, |

The twelve teachers heve taught a total of 132 years,
an average of eleven years per tescher. They have taught
a total of ninety-seven years in the present school, whiech
gives an average of elght years per staff member.

Experience 1s sought and 18 necessary for & sound
tesehing force. It is vslued by all edwinistrators in the
cholee of teachers. The trouble in securing this desired
experience in the staff iIs due to the low salaries belng

paid in most localities.
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We mast bewsre, however, of the 1llusion that
a statement of high requirements with low compensa-
tion proves that we are securing much for the money;
1t might prove the opposite.
Table 33 presents a summary of the evaluatlons glven
the tcachers on individual improvement. This study includes

such items as reading, both professional snd non-professionals

TABLE 33

£ SUMEARY OF THE EVALUATICHNS OF THE IWNDIVIDUAL
INPROVEMENT OF THE PROFESSIONAL STAFF
MEMBERS OF THE QUANAH HIGH SCHOOL

Ratings Number of Ratings Product of A and B

(4} (B) {c)
5 2 10
4 g K3
3 g 24
2 & 12
3» L -~ .

557 ) A 24 78

School
FGCOTE .« » 3.2

membership in netional or state professional organizationsy

travely writing; visits to other schools; and college credit

8william A. Cook, High Sehool Administrstion, pp. 127-128.
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secured within the last three years in education end other
subject-matter flelds. The average evaluation of individuasl
improvement of the professionsl staff members is (3.2),
whieh is two tenths of a point sbove average. PBased upon
similer studies, the teachers of the evaluated sechool seem
to be as progregssive as those in other schools of its sige.

The asnnusl salariles received by the instruetional staff
members of the Quaneh High School are shown in Table 34.
This does not ineclude the salaries paid substitutes or part-
time teachers. Seven teachers receive between %800 and $99¢,
two receive between $1000 snd $1199, one receives between
$1200 end $1399, one recelves between $1600 and $£1799, end
one receives $1800. The school does not have a definits
salary schedule. Incremcnts are based on training, experi-
ence, tenure Iin the school, and extra duties assizned,
The salariecs are not sdequate. This 1s a weakness of the
schools howsever, sn effort 1z being made at this time to

remedy this condition.

TABLE 34

THE ANNUAL SALARIES OF THE PROFESSIONAL STAFF MEMBERS
OF THE QUANAH HIGH SCHOOL

Salary Staff Members

$2600-52799
1800~ 1999
1600~ 179¢
1200~ 1399
1000~ 1199

800~ 999

y & # » = B
* @ a L] » »
¢« & a & & 8
. W £ & % L]
¥ & % + 9 »
e W = w5 @
« 8 2 3 8 @
¢« * 4 £
* » * ¥ »
* ® & 3 5
* = L L] L I
- ® & % % -
w3 DN Bt b et b
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The amount of salsries paid teachers has 2 big influ-
ence on the kind of school a communiliy has. Heeder ssays:
A salary of $2,000 will generally purechese a
higher type of qualifiecation thahn a salary of
$1,000. In the long run the public gets approxi-
mately the grade of ability and service for wrich
1t is willing to pay.¥
He says furthers
Other things being equsl teschers tend to gravi-
tate to the school systems whien pay larger salaries,
A schoel system which has a low sehedule of pay for
its teechers is in danger of losing its well-qualified
teachers, if 1t is fortunate enough to have any, to
school systems which pay larger salaries -- or what
is 8till worse -- lcsin§ them to other businesses,
trades, or professions.i0
Table 35 ghows the non-sechool experience of the PYO~
fesslonal staff members of the evaluated sechool. The ag-
gregate number of years of non-school experience of the
teachers in the school is nine. The number of staff mem-
bers la twelve. The average number of years of non-school
experlence is (.75), whieh 1s below the average for the na-

tion.

TABLE 35

THE EON-SCHOOL EXPERIENCE OF THE PROFESSIONAT
STAFF MLMBERS OF THE QUANAH HIGH SCHOOL

0

Aggregate number of years . . ., .
Number of staff mewbers . . . . . . 12
AVOT8EE + + o « v 4 4 o 4 v 4 s . . T8

“Reeder, op. cit., p. 114. 101b44., p. 115.
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v » « The method of computing the tsacher load of each

teacher iz based upon the Douglass formmle. This

forsmls takes Into consideration not only the number

of pupils in the teascher's eclasses, but alaso the

subject taught, the number of elass periods tasught,

the amount of non~teasching activities, and the length

of the class period. The unit in whieh teacher load

is expressed 1s the total work reguired for teasching

& class of 20 puplls in & forelgn lsnguage or mathe-

maties for one ¢lass periocd of forty-~five minutes,l

The teéching load was computed for all full-time teachers
in the school. The aggregate number of teacher-loed points
for all teschers is 356, The nunber of staff membera 1s
twelve. By dividing 356 by the number of teschers the av-
erage load is found to be (£9.68), which 1s the losd for
each teacher., According to the criterils, the tesclher-losd

score 1s above average.

Non-Professional Staff
The non-professional staff of the Quansh High School
consists of one secretary to the superintendent and prin-
cipal, one full~time custodian, snd one half-time custodlan.
The following checklist for evalusting the noneprafeaaiohal
staff was checked with the appropriate symbols to show how
well the provisions are met in the school:

{-) 1. All members of the clericel and accounting
staffs sre adequately trained for their posi-
tlons.

(£) 2. All such merbers are efficlent ~- work 1s done
properly snd in a reeascnable length of time.

(£) 3. All such merbers are r