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CHAPTER I

INTRODUCTION 

The purpose of this work is not to justify the teach

ing of music in the public schools; that has been done by 

the authorities to the extent that music in some form is 

in the curriculum of the majority of American public schools 

today.  

From primitive times onward music has played an impor

tant role in all types of community gatherings. It was be

cause of the need of it in churches that it was first taught 

in early colonial days; it may be necessary to build a cul

tured people; it may raise the morale of an individual or 

a nation. Many people express their feelings through music 

particularly fitted to the time and circumstances.  

Modern authorities are not alone in advocating that 

music plays an important role in education. According to 

Summers, Plato emphasized that education is important in 

molding character and as a selective agency by means of 

which the most able are brought to understanding. This 

early philosopher thought that a well-rounded development 

of the individual with music and physical education is a 

significant means of developing character, personality,

I
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and leadership qualities among the people who have training 

in these fields. 1 

Formerly music was chiefly confined to the privileged 

in cultured centers, but today through means of radio and 

recordings it has come to everyone, and that is more desira

ble. Although a person does not have to be a musician to 

appreciate and enjoy music, the better one understands mu

sic, and the wider his experience with music, the greater 

is his chance of appreciating it. Children who have had 

adequate training in the form of teaching have a more intel

ligent understanding and enjoy a greater range of music 

which, for lack of preparation, many adults never comprehend.  

It may be the duty and privilege of the public schools to 

see that every child has the opportunity to understand, ap

preciate, and participate in as many musical activities as 

is profitable for him.  

The school life of the elementary pupils should be 

planned and directed so as to emphasize only those experi

ences which will stimulate the pupils to make progress in 

certain definite directions. These directions are deter

mined by activities that promote mental and physical health; 

desirable home, group, and community living; a better and 

wiser use of leisure time; and a practical application of 

'Hobart H. Summers, The Role of Music in General Educa
tion, a bulletin containing~an address delivered at the 
University Interscholastic League Breakfast in San Antonio, 
Texas, November 28, 1947.
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the knowledge and information learned. Music should be one 

of these activities.  

Statement of the Problem 

The purpose of this study is to determine the effect 

of certain music activities on the total adjustment of a 

group of third-grade children and to show possible advan

tages of the teaching of music as a part of the regular 

teacher's load.  

Origin of the Problem 

There has been much discussion, pro and con, by the au

thorities on the subject of integrated teaching in the pri

mary grades. Many times, however, music is taught as a 

separate subject, by a special teacher, even when the remain

der of the program is integrated. It is the opinion of this 

writer that there cannot be complete integration unless 

music is included and that music will be of much value in 

promoting the integrated program.  

This study does not attempt to present the many argu

ments for and against departmental work in the primary 

grades, but the reader is referred to a summary of these 

arguments as presented by Hagman.2 

Leonard and Eurich made a study of twenty-nine controlled 

studies of integrated programs of instruction as compared to 

kHarlan A. Hagman, "Shall We Departmentalize?" Nation's 
Schools, XXVIII (July, 1941), 30.



non- integrated programs and their reports showed that inte

gration could be achieved without sacrificing knowledge or 

skill. 3 .  

In a study of the effectiveness of integrated as com

pared to non-integrated teaching, Wrightstone found that the 

children being taught by integrated methods showed a marked 

superiority in language arts, self-initiated activities, 

critical analysis, and social growth. It also proved that 

the primary grades were superior in academic skills when 

taught by integrated methods.4 

sources of Data and Method 
of Treatment 

This study reports the procedures used and the results 

obtained from certain music activities used in an integrated 

home-room program. The musical activities used were sing

ing, rhythmical activities, appreciational activities, and 

creative activities. These activities were chosen on the 

basis of the needs of individuals and of the group as re

vealed by certain standardized measures of their total ad

justment and development.  

3Paul Leonard and Alvin C. Eurich, An Evaluation of Mod
ern Education, a report sponsored by the~~ociety for Curricu
lum Study, 1949.  

J. Wayne W fights tone, Apprais al _of Newer ementary 
School Practices, p. 203.,_.
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Form A of the following tests was given before the ex

periment, and Form B was given at its conclusion: the Cali

fornia Test of Personal, the Otis Quick-sc Mental 

Ability Test, and the Kelsey Standardized Test of Music Ac

cop lishment. Form E of the GrVay-taw General Ahievement 

Test was given before the experiment and Form F was given at 

its conclusion.  

The Haty- Olson-Wickman Behavior Rat Schedule was 

kept, and a group of questions to help determine the musical 

background of the children was given before the experiment.  

The tests listed above were given to the entire group 

and from the results twelve children were chosen whose rec

ords showed that they were not well adjusted to the group.  

The tests were scattered over a period of ten days so 

the children would not become fatigued or develop a dislike 

for the tests. Surprisingly, when one little girl sighed 

regretfully upon having to take another test, several of 

the children said that they liked the "little books ." 

Probably, to be a part of the group, she then decided that 

she liked them, too.  

Organization of the Study 

Chapter I presents the introduction, statement of the 

problem, origin of the problem, sources of data, and methods 

of treatment.

M
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Chapter II gives an interpretation off the modern con

cept off adjustment and personality development, and indi

cates the schools responsibility in this adjustment.  

Chapter III discusses the factors in the adjustment of 

a third-grade group, and gives results of tests given to de

termine the adjustment of a particular third-grade group, 

and some ease studies of this particular group.  

Chapter IV describes the activities designed to serve 

the needs of this third-grade group.  

Chapter V gives some probable outcomes of certain mu

sic activities.  

Chapter VI contains the summary, conclusions, and rec

ommendations of the study,



CHAPTER II

AN INTERPRETATION OF ADJUSTMENT AND PERSONALITY 

DEVELOPMENT WITH IMPLICATIONS FOR TE 

MODERN PUBLIC SCHOOL 

This is an interpretation of wide reading in the fields 

of personality development and present-day curriculum con

struction and educational theories . No attempt is made to 

document all ideas presented.  

Influences Which Cause Individual 
Differences in Adjustment 

In a sense, adjustment deals with the manner in which 

the entire person meets his environment, rather than with 

change in any particular phase. What a person does with.  

his ability depends on what the rest of him is like. Abil

ity may be only one of the factors in an adjustment pattern.  

Because of the superior type of his responses to the 

environmental situation, man has evolved a highly complex 

social world of customs, traditions, institutions, and the 

like, which represent his ideas and beliefs. As civiliza

tion advances, the problem of living becomes more compli

cated, a wider social life takes place, and more complicated 

social adjustments become necessary. An individual makes

7
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adjustments to society, or he does not, in varying amounts 

and degrees.  

According to Burnham, there are three main factors 

which influence the adjustment of the child. They are 

the home, the school, and the child. Other factors also 

enter into the picture, such as the church, Boy and Girl 

Scout organizations, and other organizations.1 

The relationship between the various members of the 

family and the interactions of various personalities are 

very influential in the adjustment of the child. Children 

of widowed parents, those with step-parents, and others 

whose home situation is not wholesome may have difficulty 

in adjustment. Many times a person receives a pattern from 

his family and accepts it as a true portrait of himself 

and shapes his whole life accordingly. The only way a lit

tle child can get an idea of himself is from his family 

circle. Family members may portray his good qualities, but 

they usually inform him of his defects. Their opinion, 

therefore, has much to do with what he thinks of himself.  

If a boy is the only child of a doting mother, he is 

likely to have constantly impressed upon him that he is the 

brightest, handsomest boy in the neighborhood. He may be 

led to expect that his every wish will be granted. To this 

1W. H. Burnham, "A Survey of the Teaching of Mental Hy
giene in the Schools," Mental Hygiene, V (1931), 19.
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may be added other unfortunate ideas,. It may be impressed 

upon him that his health is very delicate and that he cannot 

survive sitting in a draft or going without his rubbers, 

or that he is allergic to certain foods. If this boy is 

with his mother most of the time, and there is no conflict 

to modify his reactions, whether the facts are true or false, 

he is likely to grow into a very unhappy individual. Such 

cases are failures in social adjustment and are familiar to 

most people.  

If a child is the youngest of many children, especially 

if there is a lapse of several years between him and the 

next youngest, he may receive so much attention from his 

older brothers and sisters that he is unhappy unless he is 

the "center of attention." If, however, the older brothers 

and sisters resent him, which might be the case of step

brothers or step-sisters, it might be impressed upon him 

that he is ugly, awkward, and stupid. He may be made to 

feel that he is a coward, and is not wanted in his group, 

and that everyone shuns him. Unless he is strong enough to 

react violently against these influences, it is probable that 

he will develop what some psychologists call an "inferiority 

complex." 

Then there is the more normal home in which fair-minded 

parents do what they can to give their children a true es

timate of their prevailing faults and good qualities, and
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to counteract any tendencies to an exaggerated idea of their 

virtues or shortcomings. In this kind of home children are 

often inoculated with a pattern which is the product of the 

family tradition. They feel that because they are members 

of the family, they can do nothing dishonorable. They come 

to feel that this family pattern is a part of themselves, 

and become conscious that their parents desires, opinions, 

and tempers are in them, also. Even if they do not feel at 

once that the patterns of their personalities coincide with 

their family tradition, it may be received as an ideal to

ward which they try consciously to shape their lives.  

The family may communicate directly its prejudices, 

and its religious, social, and political emotions; it may 

communicate its real enthusiasms, whether they are musical, 

athletic, literary, or historical. It kindles in others 

an appreciation felt by the group. It transmits its rever

ence for sacred things and its disgust at things that do not 

meet with its standards, and its love for that which is fine 

and noble. All this creates a real change in the self, for 

the emotion is shared and becomes a basis for behavior.  

The average parent is not conscious of the effect he 

is producing on the character of his child. He usually 

prides himself on the effective discipline by which he is 

enforcing some behavior pattern on his child and does not 

notice the effect of his opinions and feelings. Personal
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parental discipline enforces conformity to its standards 

by praise, blame, punishment, and the compulsion of authority.  

Shame is a great weapon to reduce all to conformity. A per

son is ashamed to do anything or wear anything at which 

the finger of scorn is pointed. When a childt s acts are 

controlled by shame and fear, he is likely to develop a 

negative attitude toward himself, It may be a general de

feet of education, both in the home and at school, that the 

behavior it produces is the result of shame and fear, and 

does not recognize the natural desires and feelings of the 

child.  

All children do not accept with equal meekness the 

ideas of their family about them. Some resent their child

hood portraits and when they reach adulthood they may break 

their family traditions, or they may show a determination 

to "make good" in the world.  

The writer calls to memory the conversation between a 

mother and daughter who, after reaching adulthood, was 

visiting in her mother's home. The mother was reprimanding 

the daughter for not attending Sunday school. The daughter 

replied: "Sunday school is a good thing, but I had to go 

when I was a child. I go to church, but I like to sleep 

late on Sunday mornings, and I do not get up in time to go 

to Sunday school. Many has been the time I have had to get 

up early on Sunday to go to Sunday school when I would have



12

much preferred to remain in bed. " During childhood this 

young lady appeared to be very religious, but she was prob

ably just as religious at the time of the conversation as 

she was when a child, and she may have really received more 

benefit from the services because she was attending of her 

own accord. On the other hand, she may have been going be

cause of a feeling of duty and loyalty to the standards 

which she had accepted during her childhood.  

The Role of the School in 
Pupil Adjustment 

The school can probably do much f or the child because 

it has so much of his time. There are some things, however, 

about the school environment which are in themselves dis

turbing to the child. Children are often entered in school 

with the expectation that they will follow a uniform cur

riculum, no matter what their capabilities and personali

ties may be. If they are mentally defective, or in some 

other way not adjusted to their group, they may be kept in 

the same grade more than one year, never advancing intellec

tually and entirely misfitted to their environment.  

The school should be concerned not only with the pres

ervation and the dissemination of knowledge; but it should 

be even more deeply interested in affecting permanently and 

in the most desirable ways the conduct of the pupil. What 

one knows is not nearly so important as what one does.
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Much of the content of school studies has a directly 

positive ethical content, for it treats of human relation

ships. To understand these relations, and to order ones 

life in accordance with such understandings, constitute the 

very essence of moral behavior, for human conduct must be 

expressed in social terms.  

The contribution of the school to the child's aesthetic 

development must be more than merely a class in music or 

art. The most important concern of art education should be 

thw growth of personality. School rooms and school build

ings should be attractive; school music should be a joy, 

not just a lesson; it should lead the children to choose 

good movies and good radio programs.  

The classroom teacher is now expected to become a force 

in pupil adjustment and guidance programs. The teaching 

program should be adjusted to the needs of different groups 

and types of pupils. This necessitates the use of flexible 

classification schemes, diagnostic testing, and a variety 

of remedial enrichment plans. Personality adjustment and 

development have been elevated to a major place in the cur

riculum.  

In a general way the wise teacher is able to judge a 

pupils success, but it has become increasingly evident in 

recent years that the more we know about individual differ

ences in intelligence, in aptitudes for particular tasks,

*0
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and in social ability to make good adjustments in social 

living, the better able we shall be to train and guide the 

individual in making the most of his physical and mental 

equipment.  

It is not enough to know the ways in which a single per

son differs from others. We must also know how in a par

ticular way a number of persons differ with respect to one 

another. Only then can we properly judge the capacity of 

any one person relative to that of his fellows. The one 

reliable method of obtaining this knowledge is by means of 

measurement. Many methods have been devised to measure 

psychological capacities, abilities, and aptitudes. This 

study does not probe deeply into the ways and means of the 

many different measurements, but uses some of the measure

ments which have been accepted as successful for the pur

poses which they tend to serve.  

Every teacher should try to make the psychological 

atmosphere of her classroom good-humored, friendly, and re

laxed. Her management of the pupils should be such that the 

situation is democratic and co-operative. This is the first 

step, and is a prerequisite for any other constructive so

cial measures. She should, from consideration of each 

child's behavior in the classroom, on the playground, and 

from such other relevant information as she can obtain, 

come to some evaluations of the way he gets along with other
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people, especially with his fellows. All this is an impor

tant factor in the education of children who are afterward 

to become the rulers of a country blessed with democratic 

forms of government. The glory of a democracy lies in the 

diversity of gifts possessed by its citizens.  

Some children seem constitutionally to have much 

greater social potentialities than others. Some are cer

tainly more attractive than others in appearance, and prob

ably in disposition; some seem naturally friendly and good

natured and others shy or cross. Some are more alert, 

quicker, stronger, and healthier than others. All such 

factors play their part in a child's social relationships 

and status.  

Most children exhibit a desire for response or itimacy, 

which is not the same as the desire for recognition. In 

the latter case the desire is for group recognition; in the 

former the desire is for response from some particular in

dividual. This individual may be the mother, father, teach

er, some specially liked companion, or it may even be a pet.  

Any typical classroom has pupils who are apparently too 

dependent upon having the teacher's favorable approval, One 

child may try to take complete charge of the classroom pro

ceedings; another may try to get laughs and attention from 

the other children. Some little girls may seek the atten

tion of the little boys, and some little boys may give too
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much attention to the little girls. Then there are those 

who are quiet, reasonably well behaved, and have so little 

classroom personality that the teacher may give them very 

little attention. The teacher should be alert and encour

age not only those who act in accord with the school pro

gram, but also she should be careful not to "snub" those 

who seek her attention, nor should she neglect those who 

are shy.  

Physical conditions in the classroom, as well as the 

general health of the pupils, imply a role of vital impor

tance in the adjustment of pupils. Circumstances or condi

tions that distract the attention of the pupils or teacher 

interfere with acceptable progress. The school room should 

be a place in which are conserved, to the greatest possible 

degree, the health and the vigorous working power of the pu

pil so that the co-operative contact of his mind may not 

suffer serious interruption. While the construction of the 

building in which the teacher works, and the equipment of 

her classroom are matters usually beyond her control, she 

is responsible f or the daily management of the conditions.  

Factors which make the physical atmosphere of the room 

pleasant are cleanliness, correct ventilation, correct tem

perature, good lighting, and good seating.  

Not only do physical conditions promote health, com

fort, and effective instruction, but an aesthetic classroom

0
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environment also exercises strong and wholesome influence 

upon the childts mind and character, all of which combine 

to influence his total adjustment;.



CHAPTER III

FACTORS IN THE ADJUSTMENT OF TWELVE 

THIRD-GRADE CHILDREN 

Possible Factors in the Adjustment 
of the Total Group 

According to Pressey and Robinson, children from bet

ter occupational groups and neighborhoods average higher in 

general ability than those from less favorable situations, 

These differences might be due to more favorable conditions 

in health, living conditions, education of parents, and cul

tural advantages. These authors also state that ability, 

or lack of it, runs in families. 1  From the results of the 

tests given in this study, the above statement appears true 

among the children tested.  

The fact that there is such a wide range in the abili

ties of this group as shown by the tests is probably due to 

the wide varieties in occupations and in the education of 

the parents, and to the variations in the family and social 

life of the children, as well as the so-called inherited 

factors. These children are not grouped according to abil

ities.  

kidney L. Presse y and Francis P. Robinson, Ps ychology 
and the New Education, pp. 91-92.

18
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Colorado City, Texas, in which this study was conducted, 

is a prosperous little town with an estimated population of 

15,000. The leading industries are agriculture and oil.  

It has grown so rapidly during the past few years that the 

schools are too crowded to give adequate teaching facili

ties to the large number of children enrolled. The occupa

tions of the parents of the twenty-six children tested are 

as follows: skilled and unskilled oil-field workers, candy 

salesman, farm and implement salesman, cafe owners and 

waitresses, store clerks, farmers, highway department work

ers, plumbers, garage and filling-station operators, me

chanics, workers for the sand and gravel company, hotel 

manager, electrician, truck driver, contractor, carpenter, 

and janitor. Six of the children had not attended school 

in Colorado City until the 1949-1950 session; four of them 

entered a month or two before the previous term ended in 

mid-winter, and sixteen of them had never attended any other 

school.  

There were four third grades in the same building, and 

each teacher was assigned the same number of pupils with no 

attention whatsoever given to the ability of the children.  

There was a constant enrollment and withdrawal of pupils, 

and the increase in enrollment was greater than the with

drawals. When school began, there was an average enrollment 

of thirty-one pupils in each third-grade room. By mid-term

mw-7 mwwa Aw
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there was an average of ten withdrawals and sixteen re

entries, making the average enrollment for each third-grade 

room thirty-seven, an increase of six pupils per teacher.  

There was no vacant room in the building; therefore, another 

teacher could not be added to the faculty.  

Use and Results of Tests 

Appraisal of a pupil's ability may be made by a teacher 

on the basis of her total acquaintance with him. But such 

judgments, even though guided by the use of rating schemes, 

are subject to errors of prejudice or inadequate information 

and are at best rough and hardly comparable from one teacher 

to another. Various tests have therefore been developed.2 

The tests used in this investigation were studied care

fully, and there was strict adherence to the directions for 

administering each test. They were given to all pupils 

present at the time of testing, and at the end of the ten

day testing period twenty-six pupils had taken all the tests 

given at the beginning of the experiment.  

The Haerty- Olson-Wickman Behavior Rating Schedules 

used in this study were valuable in helping the teacher to 

rate the children; but because they actually represent 

merely the teacher's opinion, these scores were not used 

when calculating the average scores of the children. There

2 Ibid.

,a4
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are two divisions or schedules. Schedule A lists behavior 

problems as follows: disinterest in school work; cheating; 

unnecessary tardiness; defiance to discipline; marked over

activity; unpopularity with children; temper outbursts; 

bullying; speech difficulties; imaginative lying; sex of

fenses; stealing; truancy; obscene notes, talk, or pictures.  

Schedule B lists the following problems : Division I deals 

with the childts intelligence and work habits; Division II, 

with personal and physical habits; Division III, with his 

moral life and social habits; and Division IV, with his emo

tions. The smaller the score, the better the pupil. Table I 

lists the scores of the pupils as estimated by their teacher 

at the beginning of this study.  

TABIE 1 

SCORES OF THE PUPILS ON TBE GGERTY-ICMAN-OLSON 
BEHAVIOR RATING CEDU AS ESTIMATED BY 

THEIR TEACHER BEFORE THE EXPERIMENT 

Schedule B Scores 
Total 

Chrono- Schedule Score Total 
Name logical A Scores Divisions for Score 

Age Sched
ule B 

I II III IV 

George 8-8 0 8 9 11 12 36 36 

Jean 8-1.5 8 0 16 10 16 42 50 

Larry 8-8 12 12 9 16 15 52 64 

William 8-8 16 0 13 11 25 49 65

... , .. a>_. ...... .. ..... .,.;r+ro>.-r:. _ i+:k=.ru:: .:, : . '-.si+N- :. .s. rsetit,,n~%..,n _ww .tea.,
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TABLE 1 - - Continued

schedule B - Ores 

Total 
Chrono- Schedule Score Total 

Name logical A Scores Divisions f or Score 
Age Sched

ule B 
I II ii Iv

Terry 

Jane 

Dick* 

Nan 

Edith 

Ralph* 

Steve* 

Lila 

Mae 

Dan* 

Sidney 

Wayne 

Roy* 

Ella* 

Henry* 

Beth* 

Kenneth 

TomMy*

8-6 

8-2 

9-5.5 

8-8.5 

8-2 

8-8 

8-6.5 

8-8 

8-3 

9-5.5 

8-8.5 

8-8 

8-9.5 

8-3 

8-2 

8-8 

8-10 

8-1

20 

12 

12 

16 

12 

20 

28 

26 

18 

24 

26 

26 

26 

27 

26 

30 

30 

30

0 

12 

12 

8 

12 

12 

12 

12 

18 

0 

26 

9 

14 

20 

24 

14 

26

11 

14 

14 

14 

14 

11 

17 

14 

14 

25 

17 

18 

12 

14 

15 

13 

15

12 

11 

11 

13 

21 

17 

12 

13 

10 

12 

11 

15 

27 

19 

23 

25 

23

24 

19 

19 

19 

18 

19 

15 

21 

27 

26 

19 

32 

24 

24 

29 

29 

25

22 10 24 I133

47 

56 

57 

54 

65 

59 

56 

60 

69 

63 

73 

74 

77 

77 

81 

81 

89 

89

67 

68 

69 

70 

77 

79 

84 

86 

87 

87 

99 

100 

103 

104 

107 

111 

119 

119
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TABE 1 -- Continued

schedule B Scores 
Total 

Chrono- schedule Score Total 
Name logical A Scores Divisions for Score 

Age Sched
ule B 

I II III IV 

Ethel* 8-8 35 29 13 19 25 86 121 

Gene* 8-3 30 25 11 26 31 93 123 
Timothy 9-2 26 28 19 25 26 100 126 

larry* 9-0 28 30 1 31 32 107 135

*Childrenselected for this experiment.

The Gray-Votaw General Achievement Test, developed b 

Rob Gray and David F. Votaw, was used to obtain the general 

status in the basic subjects. Table 2 reveals information 

obtained in these tests at the beginning of this experiment.  

Of the twenty-six children who took this test, six ranked 

above normal for third grade, three ranked as normal, and 

seventeen ranked below normal, according to the suggested 

method of scoring. These data mean that the majority of 

these third-grade children should use second-grade materials 

although they are enrolled in a third grade.
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TABLE 2 

SCORES 0? PUPILS ON THE GRAY-VTAW E AL 
ACHIEVEMENT TEST BEFORE THE EXPERIMENT

Reading Arithmetic 

Chrono- Educa- Dicta- Total EducaName logical tional Com- Vo- tion Corn- Aver- tional 
Age Age pre- cab- Reas- pre- age Grade 

hen- ulary oning hen- Score 
s ion s ion 

William 8-8 9-6 56 63 40 48 29 47.2 4-4 

Jean 8-1.5 9-5 52 57 54 38 31 46.4 4-3 
Larry 8-8 9-4 38 53 49 52 37 45.8 4-2.5 
George 8-8 8-10 47 40 27 48 37 39.2 3-7 
Ralph* 8-0 8-9 37 45 32 42 37 38.4 3-6 

Terry 8-6 8-8 42 44 34 32 34 37.2 3-5 
Wayne 8-8 8-5 37 16 34 38 40 33 3-2 
Jane 8-2 8-3 38 32 28 29 31 31.6 3-1.5 
Edith 8-2 8-3 40 18 30 32 34 30.8 3-1 

Gene* 8-3 8-0 32 8 24 42 34 28 2-9 
Kenneth 8-10 8-3 24 12 18 38 37 27.8 2-8.5 
Lila 8-8 7-11 32 24 17 32 28 26.8 2-7.5 
Roy* 8-9.5 7-10 31 16 21 32 29 25.8 2-7 
Mae 8-3 7-10 32 25 19 24 27 25.4 2-7 
Dick* 9-5.5 7-10 34 10 15 45 22 25.2 2-7 
Beth* 8-8 7-9 26 10 22 26 37 24.2 2-6 

Harry* 9-C 7-9 22 25 17 29 27 24 2-6
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TABLE 2 -a- Continued

Reading Arithmetic 

Chrono- Educa- Dicta- Total Educa
Name logical tional Com- Vo- tion Corn- Aver- tional 

Age Age pre- cab- Reas- pre- age Grade 
hen- ulary oning hen- Score 
sion $ion 

Nan 8-8.5 7-8 32 16 12 26 31 23.4 2-5 
Sidney 8-8.5 7-8 32 22 24 22 27 23.4 2-5 

Ella* 8-3 7-8 31 22 23 29 31 23.2 2-5 

Dan* 9-5.5 7-8 22 20 13 22 37 22.8 2-5 
Tommy 8-1 7-7 26 16 12 26 25 21 2-4 

Henry* 8-2 7-6 11 12 17 29 34 20.6 2-3.5 
Steve* 8-6.5 7-6 24 2 16 29 29 20 2-3 

Ethel* 8-8 7-4 19 2 10 22 40 18.6 2-2.5 

Timothy 9-2 7-2 11 0 10 24 31 15.2 2 

*Children chosen for this study.  

There are many tests by which the mental ability and 

intelligence quotient of a child may be determined, but the 

one used in this study is the Alpha Form of the Otis Quick 

scoring Mental .Ab ltyTest, by Arthur S. Otis. This test 

is easy to administer and to score. Two tests, one a non

verbal and the other a verbal test, can be given with the 

same test papers and scored by the same key; that is, there
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are two sets of directions, each referring to the same set 

of pictures. One set of instructions calls for the mark

ing of a picture in each row which is different from the 

others in the row, and the other set of directions calls 

for marking a different picture in each row in accordance 

with specific instructions. 3 Table 3 presents the results 

of this test at the beginning of this experiment. Although 

Table 2 shows that, according to the scores made on' the 

general achievement tests, only six children of the twenty

six in the total group were above normal and three were 

normal in the basic subjects, Table 3 reveals that one 

pupil in the third-grade group had a normal intelligence 

quotient, whereas fifteen had intelligence quotients above 

normal and ten had intelligence quotients which evidently 

were below normal, according to the scorings in the test.  

According to these scores, it appears that seven of the 

children in the group were not doing school work to the 

best of their ability.  

3 Arthur S. Otis, Manual of Directions , Otis .ick

n MentalAili Tests,
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TABLE 3 

SCORES OF THE PUPIIZ ON THE OTIS jQ -SCORING 
MENTAL ABL[TY GIVEN BEF ORE THIS STUDY

Name Chronological Score Mental Alpha 
Age Age Quotient

George 

Ralph* 

tarry 

henry* 

Tommy* 

Jean 

Terry 

William 

Timothy 

Jane 

Ethel* 

Ella* 

Lila 

Sidney 

Wayne 

Edith 

Gene* 

Beth* 

Dick*

8-8 

8-0 

8-8 

8-2 

8-1 

8-1.5 

8-6 

8-8 

9-2 

8-2 

8-8 

8-3 

8-8 

8-8.5 

8-8 

8-2 

8-3 

8-8 

9-5.5

68 

64 

64 

60 

58 

57 

60 

60 

61 

54 

58 

54 

57 

57 

57 

51 

51 

50 

59

11-6 

10-3 

10-3 

9-5 

9-2 

9-0 

9-5 

9-5 

9-7 

8-6.5 

9-2 

8-6.5 

9-0 

9-0 

9-0 

8-2 

8-2 

8-1 

9-3.5

ll 

111 

107 

107 

107 

106 

105 

105 

102 

102 

102 

101 

101 

101 

101 

99 

100 

96 

99

.. . -.. hn..i.r,.art.,:..b..YU- +,a'3w.t-,:x t;:.:a ::.-a i: N"U;at+.u :=kr.k , _ .. -. _,. ..- , , - -
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TABLE 3 -_- Continued

Name Chronological Score Mental Alpha 
Age Age Quotient 

Mae 8-3 41 7-4 92 

Kenneth 8-10 46 7-9 92 

Roy* 8-9.5 48 7-11 94 

Harry* 9-0 41 7-4 88 

Nan 8-8.5 47 7-10.5 91 

Steve* 8-6.5 34 6-7 86 

Dan* 9-5.5 33 6-8 83 

*Children chosen for this study.  

Measurements of capacity, skill, and achievement as 

revealed in the generalachievement tests, as important as 

they are, do not constitute a complete picture of a func

tioning personality. When the teacher has, in addition to 

the above, evidences of a child's characteristic response in 

a variety of situations which vitally affect him as an in

dividual or as a member of a group, she can use this more 

nearly complete picture of his personality to guide him 

to better personal and social adjustment. The major purpose 

of the California Test of Persnali.t, developed by Iouis 

P. Thorpe, Willis W. Clark, and Ernest W. Tiegs, used in

No! NIN-1 -- -- -- - -
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this study, is to reveal the extent to which the pupil is 

adjusting to the problems and conditions which confront 

him, and the extent to which he is developing a normal, 

happy, and socially effective personality., 

Table 4 lists the results of this test at the begin

ning of this experiment. There is a smaller margin in the 

range of scores in this test than in the scores of the pre

vious tests mentioned. Some of the children who made a high 

score in taking the other tests made low scores on the Cali
fornia Test of Personality, and some who made low scores 

on the other tests made high scores on this particular test.  

Timothy and Steve, who made very low scores on the general 

achievement test, made high on this personality test; and 

Ralph, who made a high score in the general achievement 

test, made a low score on the personality test. These 

facts indicate that children with above-average mental 

ability are not always adjusted socially.  

There are very few music tests published for use below 

the fourth-grade level. In fact, although a very strong 

effort was made to obtain a music test to use in this study, 

the Kea y Standardized Test of Musical Achievement was the 

only one found with especially adaptable features for use 

4 Iouis P. Thorpe, Willis W. Clark, and Ernest W. Tiegs, 
Manual of Directions, California Test of Personality.
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TABLE 4 

SCORES OF THE PUPILS ON THE GALFONIA TES 
O0F PER()NALITY BEF ORE THE EXPERIMENT

Chrono- SelIf-ad- $ooial Ad- Tot al Total 
Name logical justment justment Score Average 

Age 

Possible 
score... ... 48 48 96 48

Terry 

William 

George 

Jane 

tarry 

Signed 

Steve * 

Mae 

Dick* 

Jean 

henr y* 

Dan* 

Roy* 

Kenneth 

Wayne 

Lila 

Timothy

8-6 

8-8 

8-8 

8-2 

8-8 

8-8.5 

8-6.5 

8-3 

9-5.5 

8-2 

9-.55 

8-9.*5 

8-10 

8-8 

8-8 

9-2

44 

45 

43 

40 

40 

44 

41 

38 

40 

40 

41 

38 

39 

39 

41 

30 

32

48 

47 

45 

47 

46 

42 

44 

46 

43 

43 

42 

44 

43 

42 

40 

48 

43

92 

92 

88 

87 

86 

86 

84 

83 

84 

83 

82 

82 

81 

81 

78 

75

46 

46 

44 

43,5 

43 

43 

42.5 

42 

41.5 

41.5 

41.5 

41 

41 

40.5 

40.5 

39 

37.5
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TABIE 4 -.- Continued

Chrono- Self-ad- Social Ad- Total Total 
Name logical justment justment Score Average 

Age 

Possible 
score... ... 48 48 96 48 

Nan 8-8.5 42 33 75 37.5 

Tommy* 8-1 34 41 75 37.5 

Edith 8-2 34 41 75 37.5 

Beth* 8-0 37 37 74 37 

Ralph* 8-8 33 40 73 36.5 

Ethel* 8-8 27 45 72 36 

Gene* 8-3 33 38 71 35.5 
Ella* 8-3 29 42 71 35.5 

Harry* 9-0 27 38 65 32.5 

*Children chosen for this study.  

in the lower grades, and since it is an achievement test, 

a child would have to have studied music in order really to 

know the answers. The children in this group had been given 

very little music training; therefore, the scores were very 

low. Table 5 presents the scores for each pupil in this 

group at the beginning of this study.

wffiwKmmwm
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TABLE 5 
SCORES OF TlE PUPILS ON TEE KEIEY STANDARDIZED 

TEST F MUSICAL ACHIEVEMENT BEFORE THIS STUDY 

Name Score 

William " . . . . . . . . . . 13 

Jean * * . . . . . . . . . . 12 

Terry , . . . . . . . * . . *. 11 

Jane . . ," . . * , , . . , 8 

George . . . * , . . . 8 

Dick** .. MR, ! . 8 

Edith . . . . . * , * ** . , , 8 

Henry** . . f . . . * , . * 7 

Larry . . . . , ! . . , , . . 7 

Roy** ... ,...,,...7 

Lila * . . . . . . . . . . . 6 

Ton my** . . . . .f . . . f 6 

Wayne * . . . . . . . . . . . 6 

Sidney . . . . . . . . . . . 6 

Ralph** . . . . . . . . . . . 6 

Mae - - -*" .- - - -f. . - . ". - . 5 

Beth**. , , 5 

Dan** 5 

Nan . . . . . . . . . . . . 4 

Gene** . . .4 

Harkry** *f* *M*#*! A *f*A*"*"

11
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TABLE 5 -- Continued 

Name Score* 

Timothy . .. . . 3 

Kenneth . . . . . . . . . 2 

Ella** . . . . . . . . . 2 

Steve** . . . . . . . . . 2 

Ethel** , . . . . . . . . 2 

Possible score: 25.  
**Children chosen for this study.  

The questions which were asked the pupils before this 

study was begun in order to acquire some knowledge of their 

musical background were as follows: 

1. What is the name of this song? 

[17 answered correctly.] 

2. What is your favorite song? 

3. What is your favorite hymn? 

4. Does your mother sing? 

[18 answered "yes.") 

5. Does your father sing? 

[8 answered "yes."] 

6. Does your mother play a musical instrument? What 

instrument does she play? 

[1 played the piano.]

. ,
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7. Does your father play a musical instrument? What 

instrument does he play? 

[1 played "fiddle," 2 the guitar.] 

8. Does your sister play a musical instrument? What 

instrument does she play? 

[1 played clarinet, 2 guitar.] 

9. Does your brother play a musical instrument? What 

instrument does he play? 

[None.] 

10. Do you play a musical instrument? What instrument 

do you play? 

[3 guitar, 1 "fiddle," 2 piano.] 

11. Do you like to sing? 

[All answered "yes."] 

12. Do you like music? 

[25 did, I did not.] 

13. Do you like music in school? 

[All did.] 

Nineteen of the children recognized "America" when it 

was played on the piano. The songs they listed as their fa

vorite songs were those they had learned in class. To the 

question, "What is your favorite hymn?" most of them listed 

children's songs which they had learned in Sunday school; 

this indicated that they had a fair idea of how to recognize 

a hymn and of what a hymn is. One named a song learned in
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school; one listed "The Old Rugged Cross" and one listed 

"Holy, Holy, Holy." Eighteen indicated that their mothers 

sang, while only eight indicated that their fathers sang.  

Two sisters played the guitar, and one the clarinet. Three 

of the pupils played the guitar, one the "fiddle," and two 

played the piano. Upon further investigation, it was learned 

that the ones who played the guitar and the "fiddle" were 

taught by their fathers, who were not trained teachers, and 

who were themselves very poor performers. One little girl, 

Ella, who indicated that she played the piano, could play a 

few tunes which her playmate had taught her. All of the 

children in the group liked to sing. Only one did not like 

music, and they all liked music in school.  

Table 6 contains the total average scores of the pu

pils on the general achievement test, the mental ability 

test, the personality test, and the music achievement test.  

This table reveals that eight of the nine pupils whose edu

cational grade was three or above also made the highest to

tal average scores. Edith, whose educational grade was 

three years and one month, made a lower average than Dick, 

Sidney, Henry, and Lila, whose scores indicated that their 

educational grade was below three.

_ .a .. ,,,_ .. ;i+ih + .. :4 ., a,,,u.JiiZ4Ni y kaw*h.Mrac.. .u-...-...-,.., ... :. g- w. _.._ _....X t.-... a w..... . ., ,, ,:: .woTwxiiaiW slo:
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TOTAL AVERAGE OF 
BEFORE

TABLE 6 

SCORES ON ALL TESTS GIVEN 
THIS EXPERIMENT

General Achievement Mental 
Chronological 

Name Age 
Average Education- Intelligence 

Score al Grade Quotient

William 

Larry 
George 

Jean 

Terry 

Ralph* 

Jane 

Wayne 

Dick* 

Sidney 

Henry* 

Lila 

Edith

8-8 

8-8 

8-8 

8-1.5 

8-2 

8-o 

8-2 

8-8 

9-5.5 

8-8.5 

8-2 

8-8 

8-2

47.2 

45.8 

39.2 

46.4 

37.2 

38,4 

31.6 

33 

25.2 

23.4 

20.6 

26.8 

30.8

4-4 

4-2 

3-7 

4-2 

3-5 

3-6 

3-1.5 

3-2 

2-7 

2-5 

2-3.5 

2-7.5 

3-1

108 

117 

135 

110 

110 

128 

105 

102 

91 

102 

116 

102 

100



37

TABIE 6 -- Continued

Ability Personality Music Achievement 
Total Total 
Score Average 

Average Average Score 
Score Score

60 

64 

68 

57 

60 

64 

54 

57 

59 

57 

60 

57 

51

46 

43 

44 

41.5 

46 

36.5 

43.5 

40.5 

41.5 

43 

41.5 

39 

37.5

13 

7 

8 

12 

11 

6 

8 

6 

8 

6 

7 

6 

8

166.2 

159.8 

159.2 

156.9 

154.2 

144.9 

137.1 

136.5 

133.9 

129.4 

129.1 

128.8 

127.3

41.55 

39.95 

39.8 

39.23 

38.55 

36.23 

34.28 

34.13 

33.43 

32.35 

32.28 

32.2 

31.9
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TABLE 6 -- Continued

General Achievement Mental 
Chronological 

Age 
Average Education- Intelligence 
$core al Grade Quotient 

Timothy 9-2 25.2 2 105 

Tommy* 8-1 21 2-4 113 

Roy* 8-9.5 25.8 2-7 81 

Beth* 8-0 24.2 2-6 92 

Kenneth 8-10 27.8 2-8.5 81 

Gene* 8-3 28 2-9 98 

Ella* 8-3 23.2 2-5 103 

Ethel* 8-8 18.6 2-2.5 104 

Mae 8-3 25.k 2-7 89 

Nan 8-8.5 23.E 2-5 79 

Dan* 9-5.5 22.8 2-5 70 

Rarry* 9-0 24 2-6 - 82 

Steve* 8-6.5 20 2-3 77 

*Children chosen for this study.
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TABLE 6 -- Continued

Ability Personality Music Achievement 
Total Total 
Score Average 

Average Average Score Score 
Score Score 

61 37.5 3 126.7 31.68 

58 37.5 4 122.5 30.63 

48 41 7 121.8 30.5 

50 37 5 117.2 29.3 

46 40.5 2 116.3 29.08 

51 35.5 4 116.3 29.08 

54 35.5 2 114.7 28.68 

58 36 2 114.6 28.65 

41 42 5 113.4 28.35 

47 37.5 4 111.9 27.98 

33 41 5 101.8 25.45 

41 32.5 4 101.5 25.38 

34 42.5 2 98.5 24.63

NO wwwwo wommumm & Now "m
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Case Studies of the Children 
Selected for This Study 

Case studies of the twelve children who were selected for 

this study are given below. The selected ones are marked 

with an asterisk in the tables. As revealed by the tests, 

each of the twelve who was selected was in some way not well 

adjusted to this particular group; but each had showed that 

his abilities in music excelled his abilities in other sub

jects, or that he had a special interest in music.  

jgI was a very quiet little boy whose father was an un

skilled oil-field worker, and his mother was a housewife.  

He was the type of child who could go unnoticed in the 

classroom except for his seeking of attention by quietly 

taking to the teacher some work which he had done; it may 

have been a picture he had drawn and colored, a story, or 

a poem, or even a little melody he had written. After a 

few suggestions from the class, some of the things he did 

were developed into some good work for a third-grade child.  

At the beginning of this experiment his chronological age 

was eight years and nine and one-half months . On the gen

eral achievement test, Table 2, his score revealed his edu

cational grade to be two years and seven months. His low

est score on this test was in reading and spelling. His 

score on the mental ability test showed his mental age to 

be seven years and eleven months, and his Alpha quotient 

to be 91. In the personality test he exhibited withdrawing

' - - u.::a .t+.. ,.. ., .. ,. ....-. ,sr M amuwe v+" .Vi+NC,4 :.dw':4. ., ,r. , tti 9Hx ;,tsi :..,,, ...- , _



tendencies and nervous symptoms, and he was a little under 

average in family and community relations. His score in 

the music test was about average when compared with other 

members of this particular group. Because his music abil

ities were a little above his other abilities, he was se

lected as one of the pupils for this experiment.  

lalph appeared to have a very colorful personality and 

was from an accepted family, but about a year before this 

experiment began, his mother was very ill for several 

months, and this may have affected his feeling of security.  

His chronological age was eight years. The general achieve

ment test, Table 2, revealed that he was above average in 

the basic subjects; his educational age was eight years and 

nine months, and his educational grade was three years and 

six months. The mental ability test, Table 3, shows his 

mental age to be ten years and three months, and that his 

Alpha quotient was 111. In the personality test he indi

cated that he had few friends, had "mean" relatives at home, 

and was not loved. This was probably in his own mind be

cause apparently he had a home which was equal to, if not 

above, the average. His music score was above average when 

compared with the scores of other members of the group. He 

had a good singing voice and did other music activities well.  

Perhaps, through music, he could learn to play with other 

children and thereby to form a higher opinion of himself, 

and become better adjusted socially.
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Ienrywas a very "happy-go-lucky" little boy, who was 

just a few pounds overweight. He was the only child of 
poor, uneducated parents, but his mother often visited the 

school and was very anxious that he "make good." During the 

morning play period each teacher was assigned a certain 

part of the playground to supervise, and the children were 

allowed and encouraged to play with any group they wished, 

but they were not forced to play anywhere. Often Henry 

just wandered around the school grounds alone; at other 

times he would walk about with one other playmate, but he 

did not seem to want to participate in any group activities 

on the playground. His chronological age was eight years 

and two months. The general achievement test, Table 2, 

revealed that his educational age was seven years and six 

months, and that his educational grade was two years and 

three and one-half months. His lowest score on this test 

was in reading and spelling. The mental ability test, Ta

ble 3, showed that his mental age was nine years and five 

months, and that his Alpha quotient was 107. His scores on 

the personality test were about average when compared with 

those of the group. One day when his mother visited school, 

she made the remark that he was more interested in school 

this year than he had ever been before and that she thought 

it was because of music. She also stated that he liked mu

sic better than anything else. Although he could not "carry

OWWWOVAO



a tune, " he was selected for this experiment because it was 

thought that if he liked music better than anything else, 

his voice could possibly be trained so that he could sing a 

little, or that through other musical activities he might be 

led to become more interested in other activities of the 

school.  

Harry was the youngest of three children in his family 

and the only boy. His parents were divorced, and he was 

living with his father, stepmother, and two sisters. He 

said that his father and stepmother would not let the 

children visit his mother, and he seemed to resent this.  

Once when this group of children were making gifts for their 

mothers, he did not show any interest whatsoever; when the 

others were almost through, he had just begun his gift. He 

said that his mother would not want it and that "they" 

would not let him send it to his real mother. When it was 

suggested that he give his gift to one of his sisters, he 

decided that he would need to make two items so he would 

have one for each of them. His chronological age was nine 

years and no months. On the general achievement test, Ta

ble 2, his lowest score was in spelling. His educational 

age was seven years and nine months, and his educational 

grade was two years and six months. On the mental ability 

test, Table 3, his score showed that his mental age was 

seven years and four months, and that his Alpha quotient



was eighty-eight. On the personality test, Table 4, his 

score was the lowest of the group. His score in music was 

far below average when compared with the scores of the 

other children in the group, but apparently he enjoyed music 

and especially singing games. He appeared to have average 

intelligence, and his low score on the tests may possibly 

have been due to lack of interest in the tests and all other 

school work. Through his interest in music he might be led 

to become interested in school work and thereby improve upon 

his total adjustment.  

Apparently Ethel was a neat, intelligent little girl.  

Her father worked for a sand and gravel company and the 

family moved quite often. However, her mother was sure that 

they would be in Colorado City during the entire school 

term. Much to Ethel's embarrassment, they lived in a 

trailer house; this embarrassment was probably caused by 

her mother's pride, because when she filled in Ethel's en

rollment card, she gave a house and street number. Ethel's 

school work was very poor; she "daubled" and if not watched 

would not even begin any work assigned to her, and had to 

be constantly reminded to finish any task which she began.  

She had an older sister who did good school work, and this 

fact seemed to cause her mother to be more concerned about 

Ethel's poor work, and in some way she and the other members 

of the family probably let Ethel know how they felt. At the
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beginning of this experiment Ethel's chronological age was 

eight years and eight months. The general achievement test, 

Table 2, revealed that she was far below average in the ba

sic subjects; her educational age was seven years and four 

months, and her educational grade was two years and two and 

one-half months. On the mental ability test, Table 3, her 

score showed her mental age to be nine years and two months, 

and her Alpha quotient to be 102. In the personality test 

her score was low, her weakest score being in self-reliance, 

feeling of personal worth, and sense of personal freedom.  

She, with two other children, made the lowest scores of the 

group on the music test; but she had a very good singing 

voice, and it was -because of this ability that she was se

lected as one of the pupils for this study.  

To my was a newcomer to the school, and was not ac

cepted very readily by the group. This probably was not be

cause the group did not want to accept him, but because of 

his timidity. His hair was so nearly red that at first 

glance one might think it was red. This could have caused 

some of his timidity. If he had been teased about it by 

his family or in other schools, it could have made him feel 

conspicuous. His chronological age was eight years and 

one month. The general achievement test, Table 2, revealed 

that in the basic subjects he was weakest in reading and 

spelling; his educational age was seven years and seven



months, and his educational grade was two years and four 

months. The mental ability test, Table 3, showed that his 

mental age was nine years and two months, and that his Alpha 

quotient was 107. In the personality test, Table 3, his 

score was especially low in self-adjustment. His score 

on the music test was approximately average, and although 

at the beginning of school he would not participate in any 

group activities, he later became quite enthusiastic about 

them. He entered music activities before he entered any 

other activity; therefore, it was thought that through these 

activities he might become better adjusted to the group.  

Ella was a little girl whose mother and father both 

worked in a cafe. She was so very slow about doing anything 

that she could never get through with any individual assign

ment by the time the other children did; but when she finally 

finished anything, it was usually neat. This slowness prob

ably accounted for her low scores on the tests. Her chro

nological age was eight years and three months. As revealed 

by the general achievement test, Table 2, her poorest work 

was in reading and spelling; her educational age was seven 

years and eight months, and her educational grade, two years 

and three months. Her scores on the mental ability test, 

Table 3, showed her mental age to be eight years and six and 

one-half months, and her Alpha quotient to be 101. She and 

one other pupil scored second to the lowest of any of the
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group on the personality test. She was also one of the three 

pupils who made the lowest score on the music test, but she 

enjoyed singing and she especially liked to play the rhythm 

band instruments. Perhaps through co-operation in rhythmical 

activities with the group, she would learn to work and play 

faster.  

Beth was somewhat of a "tomboy." Her father worked 

in the highway maintenance department, and her mother worked 

in a cafe. Her parents were rather strict. She had been 

threatened so much at home about making good grades on her 

report card that she would cheat in order to make good 

marks. She told some of the other children that she did 

not like anything in school except music. In spite of this 

remark, she seldom missed a day and appeared interested.  

Perhaps it was the strain of wanting to make good grades, 

or the fear that she might not make them, that caused her 

dislike for school. Her chronological age was eight years 

and eight months. The general achievement test, Table 2, 

revealed that she was weakest in reading vocabulary; her 

educational age was seven years and six months, and her 

educational grade was two years and six months. The mental 

ability test, Table 3, showed that her mental age was eight 

years and one month, and that her Alpha quotient was ninety

six. Her score on the personality test ranged with the 

four lowest scores made. In spite of the fact that she

lllll.- --- UNWANow.
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did not like anything but music, her score on the music test 

also ranged with the four lowest scores. But if she liked 

music, perhaps with an integrated program she might learn to 

like other activities.  

Dan was the older of two children, both boys. He was 

so small and looked so young that one would think he was at 

least two years younger than he was, His father owned and 

operated a grocery store and filling station just inside 

the city limits, He seldom said a word unless his name was 

called. Even if he were in a group that was asked to do a 

particular thing, Dan did not do as requested unless his 

name was called. His chronological age was nine years and 

five and one-half months. The general achievement test, 

Table 2, revealed that his work in the basic subjects was 

far below the third-grade level. His educational age was 

seven years and eight months, and his educational grade 

was two years and five months. The mental ability test, 

Table 3, showed that his mental age was six years and eight 

months, and that his Alpha quotient was eighty-three, which 

was the lowest intelligence quotient of any of the children 

in the group. In the personality test, Table 4, his score 

on self-adjustment was very low, but his average personality 

score was approximately as high as the group average. Per

haps if he would participate in some music activities, he 

would forget himself and lose some of his timidity.
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Dick was the youngest of f ive children in his family.  

His father was dead, and his mother had married again and 

moved to another state, leaving three of the children with 

their grandmother. Dick's chronological age was nine years 

and five and one-half months. His score on the general 

achievement test was average when compared with the scores 

of the other children in this group, but it was not up to 

the norm, He was older, and had been in the first grade 

for two years. He appeared to be intelligent and had a lot 

of "common sense ." This was probably acquired from having 

no father and having to depend upon himself so much. His 

educational age was seven years and ten months, his educa

tional grade was two years and seven months, and his Alpha 

quotient was ninety-nine. His score in the personality 

test was average, but his score on the music test was a lit

tle above average for the group, and he entered enthusias

tically into all music activities.  

Steve was a little boy who was large for his age. He 
had one sister, and his father was an auto mechanic. Al

though his family was uneducated, their financial standing 

was average, and Steve was rather extravagant with his 

school supplies, He would often bring a box of pencils 

to school, and he always had two or three boxes of colored 

crayons and more than one pair of scissors. He was just as 

extravagant with his paper, and he seemed to take pleasure

. a 
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in lending his supplies to the other children. His chrono

logical age was eight years and six and one-half months.  

Table 2 reveals that his educational age was seven years 

and six months, and that his educational grade was two 

years and three months. This indicates that his work in the 

basic subjects was far below normal for the third-grade level.  

His lowest score on this test was in reading vocabulary.  

The mental ability test showed that his mental age was six 

years and seven months, and that his Alpha quotient was 

eighty-six. His score on the personality test was 42.5, 
which was above average for this group. On the music test 

he was one of three who made the lowest score for the group, 

but he expressed his love of school, and especially of mu

sic, several times a day, and he always participated in 

every activity. No difference in how poor his work was, it 

was good to him, and he literally "beamed" when he showed 

his work to the group.  

Gene was an identical twin. He and his twin were the 

only children of a farm family who lived in a rural com

munity that transferred into Colorado City. Their two 

previous years of school had been spent in the school in 

this rural community, where both of them had been in the 

same room. It was a rule or custom of the Colorado City 

schools that sisters or brothers not be in the same room, 

and although their mother wrote a note stating that they
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were unhappy and asked that they be placed in the same room, 

the principal and the teachers thought it was to the advan

tage of the twins that they remain in separate rooms. Gene's 

chronological age was eight years and three months. Table 2 

shows that his score on the general achievement test was al

most normal for the third grade. His educational age was 

eight years, and his educational grade was two years and 

nine months, but it must be remembered when reading the ta

ble that school had been in session about five weeks when 

these tests were administered. His mental age was eight 

years and two months, and his Alpha quotient was 100. Al

though his general achievement and his mental ability were 

almost normal, his score on the personality test was gen

erally low. His score on the music test was low, but he 

had a fairly good singing voice in spite of the fact that 

he could not pronounce his words plainly; and the rhythm 

band instruments were very interesting to him. Therefore, 

he was chosen for this experiment.  

Table 6 indicates that nine of the twelve children se

lected for this experiment made scores ranging in the lower 

half of the total average scores made by the group who took 

the tests. Ralph was the only one whose score was in the 

upper third of the group, and his score on the personality 

test was very low. This indicates, if the test fulfills its 

purpose, that he was not adjusted socially to this group.
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Dick's score was in the lower half bracket of the general 

achievement and mental ability tests. Although the mental 

ability test revealed that Henry had a high intelligence 

quotient, only three children made lower scores than he on 

the general achievement test. As stated in Chapter I, the 

purpose of this study was to endeavor through music activi

ties to help these twelve children to become better adjusted 

within this particular group of children.

i



CHAPTER IV

ACTIVITIES DESIGNED TO SERVE CERTAIN NEEDS 

OF THIS THIRD-GRADE GROUP 

The purpose of this chapter is to design the music ac

tivities of this particular group of third-grade children, 

so that music would be interwoven into the total program by 

the regular teacher of the group.  

Music education in the elementary school is 
so intimately and so completely a part of the to
tal educational process that goes on in this unit 
of the school system that it can not be set apart 
and treated as a separate entity.1 

Songs 

Rote singg. -- It is generally believed that children 

should be able to sing in tune many songs before attempting 

to read music, be able to imitate quickly and accurately 

single tones and phrases, have a well-developed sense of 

rhythm, be able to read words, be familiar with jingles, 

rhymes, short poems, and stories.  

Rote songs were presented to this group with books in 

the hands of the pupils. This was done (1) to acquaint them 

with song books and musical notation, (2) to acquaint them 

B. Marion Brooks and Harry A. Brown, Music Education 
in the Elemuntar School, p. 3.
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with the reading of the words of songs, that is, to follow 

the melody line, (3) to serve as an incentive to get poor 

readers, who especially liked music, more interested in 

reading.  

As indicated by the answers of the children in this 

group to questions asked at the beginning of the study, all 

except Sidney liked music, and he explained that what he 

meant.by his answer was that. he liked to listen to music 

and liked to sing, but did not like to "take" music.  

The fact that children cannot sing in tune does not 

prevent their pleasure in "singing." Of the twelve selected 

for this study, the ones who could sing the tune were Harry, 

Ethel, Ralph, Roy, Dick, Ella, and Gene. Those who could 

sing short phrases alone were Tommy and Beth; those who 

could recognize changes in pitch, but could not sing, were 

Steve and Henry. Dan could not easily be placed for some 

time because he was so timid, but finally through remedial 

work, he answered when his name was called and it was dis

covered that he could sing at least the first tone in tune, 

and it was hoped that he would become interested in some 

kind of activity.  

The rote songs used in this study were not always pre

sented during a special music class. If the occasion arose 

for a certain song to be learned, it was learned at that 

time. Then, sometime during the day, if a child suggested

_' z-.e :.. . ... ks',.,.iMk. fr,. =.:. .a-". uv.Y IE, i ':e;{p i..i:,w. <, ._ .,..._.. - -
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that any type of music activity was appropriate at the mo

ment, he was allowed to carry out his ideas. Since the 

children had access to the song books, they found many 

songs which were suitable for the unit of work in progress.  

Once during a Christmas activity, Harry was reading what 

Santa Claus said, and when he came to the place where Santa 

sang "Jingle Bells," he unconsciously began singing and was 

almost through with the first two lines before he realized 

what he was doing. Then he stopped and he and the chil

dren began laughing. When he was assured that he did exactly 

as he should, he suggested that since Santa was leading the 

children in singing the song, why not let him lead and all 

the children sing. Needless to say, this was done. From 

this time on, the children were more enthusiastic in find

ing and suggesting songs to sing. This was true of all 

other activities, and this gesture on the part of the chil

dren was surely a help in promoting this kind of integration.  

The fact that the regular teacher taught the music was also 

an advantage in integration; otherwise, she would probably 

not have been familiar with the music activities of the 

group, and could not have included music in the program as 

a whole.  

All of the music activities were voluntary, and never 

did a child fail to sing any of the songs presented, and 

most of them volunteered and were eager to sing alone. Many
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who could not sing the tune, but who were not aware of this 

fact, were just as eager to sing alone as those who could 

sing the tune. Steve, Henry, and Dan never volunteered to 

sing alone; Henry and Steve probably did not volunteer to 

sing alone because they realized that they could not sing 

the tune, but the more probable reason to explain why Dan 

did not volunteer to sing alone was timidity.  

Every child in the group could copy neatly and accu

rately a simple song from a book or from the blackboard.  

They could also write their own compos itions correctly; 

that is, they knew the time values, the kinds of notes, 

rests, key signatures, meter, and how to place the accents 

on the right words . This can be seen by demonstrations of 

their work which are listed later in this chapter.  

Music reading. -- During a Thanksgiving unit, the chil

dren became very much interested in music reading. It was 

also about this time that they apparently were ready for mu

sic reading. The basis for this interest was that they 

learned that early settlers attended singing schools and 

learned to read music by the use of syllables. They sug

gested that the class learn to sing as the Pilgrims did.  

Steve and Henry were very much interested in reading music 

and in finding songs which contained tonal patterns, even 

though they could not sing them correctly. Henry could 

write them correctly when he saw or heard them, and that

a
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was accepted as a satisfactory achievement for him. This 

experience was good readiness training for the children who 

had not yet found their singing voices. They were allowed 

not only to sing the tones, but also to play them on the 

piano and the xylophone which were used in the rhythm band.  

By the time this experiment was completed, Ella, Dick, Ralph, 

Ethel, Harry, Roy, and Beth could read in tune, in the keys 

of E, E flat, F, G, and D, these syllables, and songs which 

contained the following syllables: sol-mi, mi-do, sol-sol

mi-mi, mi-do-mi, s ol-mi- do, so l-s ol-mi-mi- do- do, do-mi-s ol

do, do-sol-mi-do, do-re-mi-fa-sol, sol-la-ti-do, do-ti-la

sol, sol-la-mi-re-do, and also the following successive tone 

arrangements: 

re fa la 

do-re-mi mi-fa-sol sol-la-ti-do 

re-mi-re sol-fa-mi do-ti-la-sol 

mi-re-mi mi-fa-mi sol-la-sol 

f a-mi-re 

f a-mi 

Rhythmic Activities 

Rhmic discrimination -- Many songs were sung in 

which play activities were used. These activities were 

walking, running, skipping, swinging, swaying, bending, 

stretching, rowing, bouncing, and jumping. All of the
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children participated freely in these activities, and most 

of them exhibited enthusiasm.  

Many songs were used which were suggestive of creative 

rhythm discrimination. Some of them are listed below:

Song

"Clouds, . American 
Singe', p. 15 

"Harvest Time," 
American Siner, 
p. 35 

"Harvest Song, " 
Music hour, p. 32 

"The Apple Tree," 
Music Hour, p. 36 

"The Birds' Skyway," 
American Sime, 

"Hallowe 'en Night," 
American $inger, 
P. 38 

"Naming the Trees, " 
Music Hour, p. 91 

"Columbus, " American 
Singer, p.7aC 

"Winter," American 
Singer, P. 16 

"Frost Pictures," 
American ger, 
p. 99

Suggested 
Activities

Pupil Suggest
ing Activities

Clouds floating 

Shocking corn 
Raking leaves 

Shaking trees 
Gathering nuts 
Gathering pumpkins 
Climbing trees 
Digging potatoes 

Shaking apple tree 

Birds flying south 
Driving car 

Witches riding broom
sticks 

Trees growing 

Piloting ship 

Snow falling 

Jack Frost painting 
pictures on windows

Roy 

Gene 
Gene 

Steve 
Ethel 
Beth 
Harry 
Steve 

Class 

Henry 
Roy 

Steve 

Ethel 

Harry 

Tommy 

Henry
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Song Suggested Pupil Suggest
Activities ing Activities 

"Train Song," tory 
in Music and ong, 
p. 2 Train puf fing Steve 

"Our Airplane," 
American Simmer, 
p. Flying toy airplanes Tommy 

ohyhmic games and dances. -- All of the children, in

cluding Dan, participated freely in the games and dances.  

It was in these activities that Tommy first began to co

operate with the group. Some of the games and dances used 

are listed below: 

"Skip to My Lou," American , p. 166.  

"Go Tell Aunt Rhodey, " American Singer, p. 170.  

"Shoo, Fly,'" American Sig, p. 64.  

"Way Down in the Pawpaw Patch, " American Singer, p. 66.  

"Old Pompey Was Dead," American Siner, p. 106.  

"Heel and Toe," American Singer, p. 44.  

"Rye Waltz," American Sig, p. 136.  

"The Noble Duke of York," American Singer, p. 1k5.  

"Lady Bug," American Singer, p. 57.  

"High Stepping Horses," American Sin , p. 171.  

"Marching Here We Come," New Music Horizons, p. 54.  

"Fairy Ring," New Music Horizons, p. 9, 

Rhym band. -- There was not a child in this group who 

did not appear to enjoy playing the rhythm band instruments,
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and all of the children could play them satisfactorily, in 

spite of the fact that they had not had previous training 

in the first and second grades. Some of the music used for 

this purpose was already scored for rhythm band, but most of 

it was scored by the group.  

Listen and appreciation. -- Simple stories were told 

of some of the lives of the masters and some of their music 

was played. The children liked to play games of seeing who 

could guess first the name and composer, and the name of 

the instruments played when a record was used. In these 

activities it was a great help that the regular teacher also 

taught the music because it was an opportune time to do them 

during the "quiet time" after noon, and during bad weather 

since there was no gymnasium in the building. This was 

also an inspiration for some creative art.  

Creative activities. - Much creative work was done 

with the group working together, and much individual work 

was done which was not notated or recorded, but all was 

recognized in some way so as to encourage the pupils who 

did it. Some of this creative work is reproduced on the 

following pages. Enclosed in parentheses are the names of 

the children who did the individual pieces of work.

y" R= =-- - .. , ...- vt .iart~-x v+ .... a7i:e:a',s _ _.. , o. a<. ...
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Fig. 1. -- Bach Minuet No. 1 (Henry) 

i'

Fig. 2. -- Illustration of Saint Saens ' "The Swan" (Henry)

l



62

Fig. 3. -- Illustration of American folk dance (Dick)
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Fig. 4. -- Illustration of American square dance (Roy)
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Fig. 6. -- Melody to a poem (Roy)
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CHAPTER V

PROBABLE OUTCOMES OF CERTAIN 

MUSIC ACTIVITIES 

The purpose of this study was to attempt to determine 

the effect of certain music activities on the total adjust

ment of a particular third-grade group of children and to 

show possible advantages of the teaching of music as a part 

of the regular teachers load.  

Of the twelve children selected for this study, Table 7 

indicates that according to the Gray-Votaw General Achieve

ment Test given at the beginning of the experiment, only 

two rated as "average" in the academic subjects, whereas 

at the conclusion of the experiment, which was four and 

one-half months later, ten pupils made above average prog

ress; one had progressed fifteen months; one, thirteen 

months; one, twelve months; two, eleven months; one, ten 

and one-half months; one, nine months; one, eight and one

half months; one, eight months; and one, six and one-half 

months. The two who made below average progress were Steve 

and Dan. Dan made four months' progress, and Steve made 

three months t progress. As can be seen from the results of 

the Ots ick-scoring Mental ability Test, presented in 

Table 3, pages 27-28, both of these pupils ranged far below
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TABIE 7 

SCORES OF TEE TWELVE SELECTED PUPILS AND PROGRESS 
MADE DURING TEIS EXPERIMENT, ACCORDING TO THE 

GRAY-VOTAW GENERAL ACHIEVEMENT TEST 

Reading 

Name Chronolog- Educational Dicta
ical Age Age t ion 

Comprehen- Vocab

sion ulary 

Roy 9-2 9-4 45 42 45 

Beth 9-1 9-2 45 43 43 

Gene 8-7.5 9-3 38 43 45 

Ralph 9-4.5 9-11 50 47 52 

Henry 8-6.5 8-7 38 30 32 

Tommy 8-5.5 9-11 50 47 52 

Dick 9-10 8-9 38 27 40 

Ethel 9-0.5 8-2.5 35 27 16 

Ella 8-7.5 8-6 34 30 38 

Harry 9-4.5 8-4.5 37 37 26 

Dan 9-10 8-1 26 27 21 

Steve 8-11 7-9 35 6 21
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TABE 7 -- Continued

Arithmetic Total Average Educational Grade 

Months' 

Reason- Compre- FProgress 
ing hension Fall Spring Fall Spring 

52 45 25.8 45 2-7 4-2 15 

48 37 24.2 43 2-6 4 14 

42 54 28 44.4 2-9 4-1 12 

52 54 38.4 51 3-6 4-7 11 

42 37 20.6 35.04 2-3 3-4 11 

52 54 21 51 2-4 3-4.5 10.5 

42 40 25.2 38 2-7 3-6 9 

32 43 18.6 30.06 2-2.5 3-1 8.5 
29 40 23.2 34 2-5 3-3 8 

29 34 24 32.6 2-6 3-2.5 6.5 

26 45 22.8 29 2-5 2-9 4 

38 21 20 24 2-3 2-6 3

- ,
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average in mental ability. The probable reason for Dan's 

lack of progress was that he contributed so little to the 

activities; and Steve's contributions were very poor, al

though he apparently received much pleasure from taking part 

in the activities, and this should be one of the objectives 

of any school activity.  

Table 8 reveals that, according to the Otis Quick
scoring Mental Ability Test, nine of the twelve selected 

pupils for this study had a higher Alpha quotient at the 

conclusion of the study than they had at the beginning, 

and three had the same Alpha quotient after the study as 

they had had before. Group tests in mental ability may 

vary from one test to another, and it is reasonable to as

sume that the relationship of these integrated activities 

and the relationship between these pupils and their teacher 

may be the reason for the increase in the scores of these 

pupils.  

The scores of the twelve selected pupils on the Cali

fornia Test of Personality reveal that ten of them made a 

higher total average score at the conclusion of the study 

than at the beginning, one made the same score both times, 

and one, Steve, made a lower score at the conclusion of the 

study than before. Steve's score after the experiment is 

probably more accurate than the score before the experiment, 

and he probably answered the questions more accurately
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TABLE 8 

SCORE$ OF TWELVE SELECTED PUPILS ON THE OTI$ 
QUICK-SCORING MENTAL ABILITY TEST 

AT THE CONCLUSION OF TAE STUDY

Alpha Intel- Alpha Intel
Name Chronolog- Score Mental ligence Quo- ligence Quo

ical Age Age tient Before tient After 
This Study This Study 

Ralph 8-4.5 8o 12-11 111 126 

Ethel 9-0.5 70 12-3 102 111 

Tommy 8-5.5 62 9-10 107 107 

Henry 8-6.5 62 9-l0 107 107 

Gene 8-7.5 59 9-4 100 104 

Dick 9-10 62 8-8 99 103 

Ella 8-7.5 55 8-8 101 101 
Roy 9-2 60 9-6 88 101 
Beth 9-1 58 9-2 96 100 

Harry 9-4.5 54 8-7 88 96 

steve 8-11 50 8-1 81 95 

Dan 9-10 54 8-7 83 94 

because he realized more what they meant. It is believed 

that because these children had a special interest in music, 

their activities in this program may have caused the slight 

increase in their scores on the personality test, as indi

cated in Table 9.

-
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TABLE 9 

CORES OF TWELVE 5EIECTED PUPII ON THE CALIFORNIA 
TE OF PERSONALITY AT TBE CONCLUSION 

OF THE STUDY 

Total Total 
Chrono- Aver- Aver

Name logical Self-ad- Social Ad- Total age age 
Age justment justment Score Score Score 

Before After 
Study Study 

Possible 
score. ... 48 48 96 48 48 

Henry 8-6.5 42 48 90 41.5 45 

Dick 9-10 42 44 86 41.5 43 

Roy 9-2 42 42 84 41 42 

Dan 9-10 39 43 82 41 41 

Ralph 9-4.5 36 44 80 36.5 40 

Beth 9-1 37 39 76 37 38 

Gene 8-7.5 39 37 76 35.5 38 

Tommy 8-5.5 37 39 76 37.5 38 

Ella 8-7.5 34 37 75 35.5 37.5 

Ethel 9-0.5 33 46 79 36 37.5 

Harry 9-4.5 32 40 72 32.5 36 

Steve 8-11 35 32 67 42.5 33
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As was to be expected, the scores of the twelve se

lected pupils for this study were much higher in music ac

complishment at the conclusion of the experiment than at 

the beginning. Table 10 reveals that Ethel's score was 

eight times as high at the close of the period as it was at 

the beginning. Ella's and stevets scores were almost seven 

times as high; Gene's was six times as high; Ralph's was 

more than three times as high; Roy's was almost three times 

as high; Harry's was two and one-half times as high; Beth's 

was more than twice as high; Tommy's was twice as high; 

and Dick's and Henry's scores were almost twice as high.  

Dan was the only pupil who did not make satisfactory prog

ress in this test. This situation may have been due to 

his extreme timidity; but, as stated in Chapter III, he 

did not demonstrate any special interest in music or in 

any other activity, but it was hoped that through music 

activities he might become interested. However, as can 

be seen by a comparison of Tables 3 and 8, the mental 

ability test indicated that he had a low intelligence quo

tient, and this fact is probably partially responsible for 

his scores being low on all of the tests.  

It is believed that, since these children showed a 

special interest in music, that the increase in their 

scores on the music test was due to the special music ac

tivities of this program.
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TABLE 10 

SCORES OF TDE TWELVE SELECTED PUPILS ON TIE 3LSEY 
STANDARDIZED TE _OF MUSIC ACCOMPIMSET 

BE' ORE AND AFTER THIS STUDY 

Pupil's Score * Pupil's Score* 
Name Before After Gain 

Study Study 

Gene 4 24 20 

Ethel 2 16 14 

Ralph 6 19 13 

Roy 7 19 12 

Ella 2 13 11 

Steve 2 13 11 

Beth 5 11 6 

Harry 4 10 6 

Tommy 6 12 6 

Dick 8 13 5 

Henry 7 12 5 

Dan 5 6 1

*Possible score: 25.
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CHAPTER VI

SUMMARY, CONCLUSIONS, AND REC OMMENDATIONS 

OF THIS STUDY 

Summary 

It was the purpose of this study to determine the ef

feet of certain music activities on the total adjustment 

of a certain group of third-grade children and to show the 

possible advantages of the teaching of music as a part of 

the regular teacher's load. Since this selected group of 

children had been chosen on the basis of their special in

terest in music, and since their scores on the music test 

revealed such high increases, and because of their high 

rate of progress on the general achievement test, as well 

as some increase on the personality test and the mental 

ability test, it is reasonable to assume that the music ac

tivities of this program made a favorable impression on 

their total adjustment.  

Conclusions 

The data gathered in this study reveal that certain 

music activities contributed considerably to the total ad

justment of this particular third-grade group of children, 

and that the teaching of music by the regular classroom
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teacher in an integrated program was a great advantage in 

many ways.  

It was also found that if children are allowed to choose 

their own units of activity and are given opportunity, they 

will search until they find much available material.  

There was much creative work on the part of these pu

pils, and there were much more interest and enthusiasm on 

the part of these pupils and their teacher in this type of 

program than in the former program in which the subjects are 

segregated. It is the opinion of the writer that these ac

tivities could not have been carried on without the aid of 

music activities because most of the ideas originated dur

ing certain music activities.  

Recommendations 

As a result of this study, the following recommenda

tions may be made: 

1. The school program should be as democratic as pos

sible, beginning with young children.  

2. In order to have a well-integrated program, small 

children should probably have only one teacher.  

3. The teacher of small children should be qualified 

to teach all subjects, including music.  

4. If a primary teacher is not qualified to teach mu

sic, she should be required to take music training until 

she is qualified to teach music as well as any other subject.
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5. 'Degree requirements should be raised for elemen

tary majors so that a teacher will be qualified to teach mu

sic when she receives an elementary teacher's certificate.  

6. Music should not be neglected; if an elementary 

teacher cannot teach music, a special music teacher should 

be employed until the certification standards are raised 

so that an elementary teacher will be qualified to teach 

music.
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APPENDIX.

Music Books and Teacher's Manuals Used 

Beattie, John W.; Wolverton, Josephine; Wilson, Grace V.; 
and Hinga, Howard, The American singer, Book 2; The 
American Singer, Book 3; Guide to Accopaim , 
Book 2; Guide to A o mpaniments, Book 3; New York, 
American Book Copany, 1947.  

Osburne, MoConathy, Miessner, Birge, and Bray, The Music 
Hour, Book 2; The Music Hour, Book 3; The Music Hour, 
Book 4., New York, Silver Burdett Company, 1937, 

Foreman, Robert, One Book Course, New York, American Book 
Company.  

Glenn, Mabelle; Leavitt, Helen S.; Rebman, Victor L. F.; and 
Baker, Earl L.; New Music Horizons, Book 4, Boston, 
Ginn and Company.  

Books Used for Rhythmic Activities 

Burchenal, Elizabeth, Folk Dances and Singing Games, New 
York, G. Schirmer, 1909.  

Hughes,, Dorothy T"., hhm Games and Dances, New York, 
American Book Company, 192.  

Rhythm Band Books Used 

Diller, Angella, and Page, Katherine S., Folk Tune Books 
f'or Modern Rhythm Bands, New York, G. Schirmer, Inc., 
1931.  

Books for Listening Lessons 

Bacon, Dolores, eras Evy Child should Know, New York, 
Doubleday, Doran and Company,T1T.  

Barbour, Harriot Buxton, and Freeman, Warren S., A Story 
off Music, Boston, C. C. Birchard Company, 1937.
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Burch, Gladys, and Wolcott, John, Child's Book of Famous 
Composers, New York, A. S. Barnes and Company, 1939.  

Cline, Sarah Y., Let's Explore Music, New York, Ginn and 
Company, 1940.  

Kinscella, Hazel Gertrude, Music Appreciation Readers, Lin
coln, Nebraska, University Publishing Company, 1939.  

Records Used 

Victor Records (numbers may be found in Victor catalog, 
R. C. A. Manufacturing Company, Inc., Camden, New 
Jersey:) 

"Dance of Greeting" 

"Of a Tailor and a Bear" (MacDowell) 

"The Little Hunters" 

"Run, Run" (Gurlitt) 

"Winter's Good-bye" 

"How Do You Do, My Partner?" 

"Gavotte" (Gluck) 

"Little Drummer" (Beethoven) 

"Soldiers' March; Faust (Gounod) 

"Waltz of the Flowers" (Tschaikowsky) 

"Dance of the Sugar Plum Fairy" (Tschaikowsky) 

"The Swan" (Saint Saens) 

"Elfin Dance" (Grieg) 

"Lullaby" (Brahms " 

"Country Dance" (Weber) 

"To a Water Lily" (MacDowell)

WON-
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"Sweet and low" (Barnby) 

" Secret" (Gautier) 

"Jumping " (Gurlitt) 

"The Snow Is Dancing," from Children's Rour (Debussy) 

Piano Music 

"Waltz No. 1" (Brahms) 

Bach-Hughes, G. Schirmer 

"Minuet" (Mozart) 

Burgmuller, Op. 100, G. Schirmer 

Schumann, Album fo _the , G. $chirmer 

"Dance of the Dwarfs" (Grieg) 

Bulletin 

Parmelee, Nell, The Teaching of Music in Texas Public 
Schools, Austin, Texas State Department of Education.
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