SURVEY TO DETERMINE WHETEER ADDITIONAL INDUSIRIAL
RT3 TEACHERS ARE NEEDED FOR WORK IN INSTITUTIORS
FOR PHYSICALLY AND MENTALLY HANDICAPFED CHILDREN
AND TC SUGGEST SPECIAL PREPARBATION
FOR THESE TEACHERS

APPROVED ¢

ﬁajwr ?rafasscr

a—————y

Q.e.
%iq@% Professor

wir@ctar of the Department of industrial ATLS




A& GURVEY T0 DETERVIND @HBIUER ADDITIONAL I[HDUSIRIAL

ARTE TRACHERS ARE FUEDDD 70B WORE [N INSTITUTIONS

FOR PHYSICALLY AHD HENTALLY BANDIUAPPLD CHILDBEN
A0 TU SUGHESGT PUCIsL PREPANATION

FOR THESE THACHBRS

THESIS

Progentad to the dradusie Uouncil of the Horth
Tezns 3%ole Teschers Collese in Fartilal

Faifilisent of the lequirements

For the Degres of

MABTUR OF 3CIRNCE

Dy

Blck 4. Jﬁ%’iﬂﬁﬁﬂg ﬁq G
149350

cantony Iedas
Ay léﬁgg }W?



149300

LIBT {}Ft TQBL‘ES * 4 B 8 ¥ & * 8w & N . -. L * ¥ 9 ] iv

Chapter
I

11,
1I1.

I?@

V..

TABLE OF CONEUNTS
Pa
INTRODUCTION W v 4 o ¢ 4 o o o » o o o » 1

VALUE OF CRAFT WORK IN THE INSTITUEIONS
S TE;D I.Bﬁ L 3 » » * * » - L3 » L] L L] * ] LY L }-4

OFFERINGS IN HANDICRAFTS 1IN INSTITUTIONS
- FOR HANDICAPPED CHILDREN o« o o o« o« « o 24

PROSPECTS FOR INDUSTRIAL ARTS TE&CHERSi:,

IN THE INSTITUTIONS STUDIED AND TYPE
OF TR4INING NERDED TO PREPARE THESE ,
TEAC}W;H% » » :‘. * L ] * » - L) * o » » » E 34

'SUMMARY, RECOUHENDATIONS, aND SUGGESTED

Sﬁq\}})IES - » - L4 - - L] » + L v * - » :‘_ ‘44

ﬂpE?EEEDHQ‘IOQQ.‘l‘ﬁ”ii!‘iltit;‘d’g

BIBLKQGE&PHYccvtiot!o‘itvtiiiO 51

111

ge



Table

1.

2.

3.

4,

LIST OF TABLES

Page

Opinions of birectors of Institutions
Concerning denefits Received by
Children {rom Learning Craft ®ork. + » 20

‘Percentages of Institutions Offering

the Various Crafts Coursesy Who

Plan to Offer Them, and Total

Potentlal Prograns of the In-
Stitutic‘ns;ltutiocuwi . & 25

Potential Offerings in Percentages of
Institutions Classified for Boys
for Girls, snd for Both Sexes and
Rank of the Various Crafts Courses
in Thelr Potential Programs o « « « o 30

Percentages of Institutions Bmploying

Special Teachers and Flanning to Em-
ploy Special Teachers for Craft VWork., . 3%

iv



CHAPTER I
INRTRODUCTION

Statement of Problem

The purpose of this study was to collect and present
data relative to the teaching of industrial arts in cer~
tain special institutions for physically and mentally
handicapped children with a view to ascertaining (1) the
need for additlonal industrial arts teachers, and (2}, the
neads of such teachers for speclal preparation.

In meking this study, data were sought which would
asslst In answering the following questionss

1. What courses of an industrial arts nature are of-
fered in these institutions?

2. What courses of an industrial arts nature do these
institutions plan to add to their present offerings?

3. What are the opinlons of direetors of these insti~
tutions relative to the values of craft work in their in-
stitutionsg? |

4, To what extent do these institutions employ speeial
teachers for industrial arts work?

o« To what extent do these institutions plan to eamploy
speclal teachers for industrial arts work?

6. ‘what special training is needed by teachers of in-

dustrial arts in these institutions?



7. What conclusions and recommendations can be drawn

from an analysis and interpretation of the data presented?

Delimitations of Survey

The survey is limited to certain specisl institu-
tions in Texas and certain other special institutions
selected in Virginia, Iowe, Penngylvania, New York, Ala-
bama, HMinnesota, Oklahoma, Califeornia, Florida, illinaia,
Indiane, Maryland, New Hampshire, Conneeticut, Wiééansin,
Hichigan, New Mexico and Arizona. A4n attempt was made to
obtaln a ceross section of the entire country.

Twenty-six special institutions and agencies for
handicapped c¢hildren in Texas were ineluded in the survey,
and thirty out-of-state instituticns and agencles were
also included, |

0f the fifty-six questionnaires sent out, thirty-eight
were returned completed. These included fourteen from ine
stitutions in Texas and twenty-four from mut*ofwafata in-
stitutions. Also, letters were received from officials
of agencies concerned with helping handicapped childr%n

but not msintaining actual institutions for their care,

Definitions of Terms
The term "special institutions" is meant to deslg-~
nate those institutions which are either state~-supported

or are supported by charity organizations, or by other



means, No common or independent public schools or schools
aided by the state are included.

The term 'exceptional.children' is defined by law
to include any child of educable mind whose bodily
functions or members are 50 impalired that he cannot be
safely or sdequately sducated in the regular classes
of publiclsaheols without the provision of special
services,

This survey ls concerned with those children who are

}1mpairad beyond the point of being educated in the regular
public schools under any conditions, and shall be referred
to as "handicapped ehlldren" throughout this work.

"Physically handicapped children® are those who are
erippled by lnfantile paralysils or other causes, The deaf,
the blind, the tubercular, the hard of hearing, those with
impaired vision, those with nutritional deficiencles, and
those with a combinetion of two or more of the above~
mentioned handleaps are in this class.

"ientally handicapped children” are those whose mentale
ity is lower than that necessary for learning in s publie
school in their respective age groups. This class, for
the purposes of this study, shall include epilleptics, the

various levels of the feeble-minded, and in some cases, the

delinguent or maladjusted children who have not ritted into

1

) ghe to Specisl Education for Ixceptio
g ond ,lBu let f the Texas 5tata Department of udgﬁi—
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socliety and who have been comnitted to institutigms for

reform or readjustment,

Frocedure

Quéstionnair&s were sent to the directors of Lifty=
six special institutions and agencies., Twenty-six of
these inatitéticns are located in the State of Texms, and
the remaining thirty are located in nineteen other states,

The list of institutions in Texas was secured from a
handbook complled by the Texas State Department of Health
under the directlion of Dr. George W, Cox, State Health
Officer.2

‘he list of institutions in other states was secured
from a bulletin published by the United States Office of
Education under the direetion of Dr, Elise H, Martens,
Jenlor Speclalist in the Hducatlon of Exceptional Chilﬁren.3

A letter was included with each guestionnaire, reguest~
ing that the director of each institution, or somecne he
might designate, ineclude additlonsl remarks and recommenda-
tions for special preparation of industrial arts teachers

for work with handicapped children,

Beles and Orzanisations Concerned with
Qgr iducation, Irainin Treatment of Handlearped and

= 1 %@§ Qgiiggﬂg ulletin of the Texas State Department of
ealth,

3
Elise H. Hartens, Besi Sghools for Handlcapped
Children, Bulletin No. § 15303 Of tha Popts,tox fan Depart-
ment of the Interior, Office of Zducation,



Additional information was taken from bulletins pre-
pered by the United States Office of Education and the
Texas State Departments of Health and Education, Irom arti-
tles pertinent to the problem in recent pericdicals and
books, and from letters from officlals of certain agencies
concerned with helping handicapped ehlldren but not actu-
ally maintaining institutions for their treatment and educa-
tion,

Related Studles
The Texas State Depsrtment of Bducation has made a
recent study in the field of education for exceptionsl chil-
dren. & report on this study says in part:

4 classroom environment that will educate children,
whether they be normal or exceptional, results from
definite planning that is bgsed upon & teacher pgilaa-
ophy concerning what constitutes resl education,”

The report further concludes:

Bducation is what remains after one has forgotten
what was learned from books. After one has forgotien
what was lesrned from books, there should remain a
balanced combination of:

1. & skill in expressing oneself effectlvely and
in doing some degirable job.

2. A knowledge of self and how to find and use
materials.

3+ The hebit of zood judgment in use of lelsure
time and freedom,

4., 4 deslrable attitude toward the home, other
rages and natlons,

4
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5. A&n agyraciation for the good, the beautiful
and the true,

“hether this is an mccurate definition of education or
not may be a matter of opinion, but the point that the
report is attempting to make 1s that no matter where or
among whom learning 1s taking place, it is necessary to have
a worthy end in view, That end must be a definite one, and
no effort should e spared in attempting to accomplish it,

The report explains what constitutes good teaching,
and discusses classroom environment, mental hygiene, teste
ing, voeational guidance and counseling, the attitude of
puplls, parents, and teachers, and child psychology and
cagse studies.

The report then discusszes the various aspects of the
different handlcaps such as symptoms, testing devices,
speclial materials and equlipment, and curriculum and teach-
ing programs. In the discussion of each handlicap a list of
sources for materials and studies is ineluded., It alsoc in-
cludes &efiﬂitians of terms peculiar to each type of handi-
eap.

In 1940, a study of residential schools for han&iu
capped children was made by the United States Office of
Education., - This study included s survey of every known

residential school for blind, deaf, socially maladjusted,

5
Ihidm, Phe 15"16.



or mentally deficlent children in the United States, lHa-
terial ané information from thils survey was compiled and
published in a bulletin. |

The report defines four types of residential schools
for handicapped children. These are the schools for the
blind, the schools for the deaf, the schools for the men-
tally deficient, and the schools for the socially malad~
Justed or juvenlle delinguents.,

Two other groups of handicapped children are found
in a type of residential institution which has the double
function of providing both hospitalization and educa-
tion. These are (1) cri§pled children who are in need
of hospital care, and (2) epilepties for whom long-
continued treatment is necessary, Institutions of these
types are much fewer in number than those prsgerly dag=-
lgnated as 'schools?for handicapped children,®

This survey gathered reports from fiftye-elight resi-

dential schools for the blind, from eighty=two sehools
for the ﬁéaf, from one hundred thirty schools for the men-
tally ﬁeficient, and from one hundred fifty~five schools for
juvenile delinquents, ‘ 

' The purpose of the bulletin published from the rindings
of the survey 1s to acquaint workers in the various day
sehools with the work that 1s being done in the residential
sehools and to acquaint the general public with the ad-

vantages of the residential schools.

6 ,
Flige H, I‘ﬂartens, 8D m;, Ps 2.



In May, 1938, representatives of residential schools
for the deaf, the blind, and the socially maladjusted met
in Washington for g two-day conference, The objectives of
the conference were stated by the Office of REducation as
follows:

1. 7o consider scme of the general problems of an
edueational nature related to the administration and
curriculum of residential schools for handiecapped chil-
dren,

2. To study the possibilities for extending the
program of vocatlonal education in these schools through
use of State and Federal funds.

3. To determine the spheres in which the 0{fice of
Sducation can be of serviee to such schools.

4, 7o assist in improving the technique used by
the 0ifice of Iducation for gathering statistical and
other data furnished by residential schools.?

The conference discussed public attitude, administra=~

tive problems, needed studies, and services desired of the

0ffice of Education.

The conclusion reached in the conference was as fol-

lowsa:

Whether blind or deaf or socially maladjusted,
handicapped children in regidential schools are no
less in need of education than those in day schools.
Both types of institutions exlst to serve the chilw
dren, and only insofar as they render service can
their presence in the community be justified., Thers
seemg to be no reason why, through a common devotion
to a common cause, they should not work side by side
to achieve a common goal, namely, the development,in
every handicapped boy or girl, of those latent abil-
ities and attitudes through whichsie or she may be
able to face the world unafraid.

7 8
ibid., pe 74 ibld., p., 14,



Chapter III of the bulletin discusses the residential
schools féf the blind. It alsc takes up the pr ohlams of
educating the blind, the partially blind and thnsa children
with ﬁodmle handicaps such as blindness and daafness. It
discusses technically the varying degrees of impaired
visién snd suggests the type of tralning for the ﬁeeds of
 each, Iﬁ~general, the course of study in schools for the
’% blind includes a variety of handicrafts and some types of

‘vgcatiwhgl training along the regular academic work come
| par§hle’t0 that used in the regular publie schadiéa |

Chapter IV of the bulletin is concerned @itﬁﬁgchools
for the deaf and the hard-of-hearing. It states that, as
- in the aaée'offthe blind children, deaf childrenf&ust have
much individual attention, It 1s nacessary'thaf?th@y have
experience~learning because they are not able to listen to
lectures or reading. They must be shown how to do things
and be abie vo practice those things themselves. They |
must lesrn to do thinss through vocationsl trainihg 50
that they will be able to meet the conditions of life
prﬂparedﬁtm‘maka their own way.

Chapter V of the bulletin is a report on sehools for
the socially maladjusted. It is the champion of the idea
that bmyé and girls who have not fitted into sociéty
should be pziven the opportunity to make something of thenm-

selves rather than be punished in @ prison-~like atmosphere.
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The report emphasizes the use of handicrafts and vocational
training, not only to give the chlldren an outlet for
energy and interest, but also to fit them for a worthwhile
and profitable ceccupation upon returning to scciety.

Chapter VI of the bulletin, in discussing the gchools
for the mentally deficient, calls attention to the im~
portance of arts and eraits in such schools. Hhile it is
difficult or impossible in many cases for the mentally de=
flelent to grasp the regular academlc courses, maﬁy of them
have become skllled in some hand crafts and have found hap=-
piness in this way. |

In conelusgion, the repert stresses the need for coopera-
tion of the sitate departments of edvcation with the various
schools for the handicapped, The following statemant was
made by Dre. Zdgar A. Doll of the Tralning School at Vineland,
Hew Jersey: |

There is a tendenecy also for the state instltutions
to fall ocutside the usual supervisory agencies which
state departments of educatlion may provide, Some state
schools or institutions are in welfare departments;
others are 1n educational departments. In any case,
these publie lnstitutions provide school departments
that often operate without state supervision. The ex~
perlences of the public school system ought to be
carried over Into the educational department o»f publie
institutions, and thils should be provided by empowering
the state departments of education to supervise all

state institutions, or al least the educational depart-
ments of such lnstitutions.?

O
Ibid., p. 103.
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an interesting experiment has been tried at the Baldy
Schoecl for Boys in Los Angeles County, California, This
school does not take the sericus delinguents, but those
boys who are showing signs of besconming maladjusted through
truaney, petty wisdemeanors, and so forth. When boys are
put on probation for minor infractions of the law, they may
be sent to the Baldy School where they must remain for the
duration of one regular school semester,

Baldy ﬁchedl has no walls and no fences. It depends
upon its program of activities to keep the boys there., &
prison atumospherve iz strictly svoided, and an attempt 1e
mgde to make the boys happy by satisfying their interests
and by keeping them accﬁpied at ell times, ”

Gvery minuie of the pupil's day is filled with acw
tivity,  He arises at 7 A,i., and by 8130 he is ready
for school or work. Half of the student bBody is en-
gaged In academic school work during the morning while
the other half is busy with a laboratory work program.
Ineluded in the latter are masonry, landscaping, gare
dening, kitchen duties, and plant maintenance. buring 10
the afternoon session the two groups replace esach other;

In 2ddition to this progrem, an extensive gports and
recreation program is maintained, It is attempted to
further the eduecation of each boy by one semester, which 1s

guite an accomplishment, since the majority ol the boys sent

10
We ﬁarmin wamplgr, "Experimental School for Delin-
uent soys in Los Angeles County," HNations 2ehools, XXVI
?July, 1935}, pp. 22-23, '



12

there are somewhat retarded in school work,

The results of thig experiment have been gratifying.
Healthier and happier boys leave the school to lead g bhet-
ter, more nearly n@rﬁal life, The waltine list of eandi-
dates for sdmission to the school 1g much grester than it
can accommodate,

A report on a survey of educaticnal faellities for
handlcapped children shows that the number of institutions
Ior the handicapped has shown & steady increase during the
last forty or fifty yezrs. These Uigures wers compiled from
Information seoured fronm the United States Of7ice of Educa-
tion and from national organizations for the handicapped:

Before 1900 there were in the United States fifty=~
seven residentlal institutions fop the deaf, forty-cne
+or the blind, and nineteen for the feeble-minded, From
1900 to 1909 ithere were sixty-one for the dealy, forty-
five for the blind, and twenty-six ror the fesble-
minded. From 1910 to 1919 there were gixty-four in-
stitutions for the deaf, forty-seven for the blind, and
forty-three fop the feeble-minded, During the period from
1920 to 1929, the number of institutions for the deaf re-
zained at sixty-four, for the blind the number was
forty-nine, and for the feeble-minded, the number had in-
cregsed to [iity-one. JFrom 1230 to l§40 the schoolsg for
the deafl numbered seventy-nine, for the bligﬁ,fortym
nine, and for the feeble-minded, sixty-two.

4lthough this report seems to be incampl@ta'as-aompared
with figures of the United States Ofrice of Edueation, which

are listed on page 7 of this study, it does have some

11

Chrigtine P, Ingram, "Changing Cone
for Children with Handicaps,” ‘due o

I} :
Supervision, XiX (October, 1947

epts in Education
Adminigtrs:
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signifiecance., A4lso, the report had as its purpose the

furthering of the idea of the advantages of day schools
over residential schools and included figures to show a
more rapid increase in the number of day schools,

However, the significance of the report here is to
show that schools gnd institutions for the handicapped are
steadlly increasing in numbers. If this increase contlnues,
suraly there will be more opportunities for teachers in that
field,

Hany other studies concerning handicapped children
have been made, but of those avallable none has been
directed toward surveying the craft work in special in-

stitutions lor physically and mentally handicapped children,



CHAPTER II

VALUE OF CRAFT WORK IN INSTITUTIONS
FOR HANWDICAPPED CHILDREN
Upinlong of Educators Relative to the
Value of Craft Work

The value of learning hand skills and crafts has been
recognlzed and championed by many fanmous educators. Pestal-
ozzl,; Iroebel, Fellenberg, Wehrll, and many others who lived
In the time when education for the lower clssses was becoming
popular, carried out the menual training ides in their
sehools: The students of Fellenberg's schools, for example,
were mainly wayward boys and rirls who were without homes
and means of support, and who were soclally maladjusted.
These children were taken into the schools to live and to
work. They were taught how to use thelr hands in learning
trades and crafts. 4lso, they were given s small amount of
instruction in the academic subjeeis and the fine arts. The
fact that there was always a greater demand for students who
iinished one of Fellenberg's schools than he could supply
shows the value of theirllearning hand skills, when, if
they had not attended one of the schools, they would probably
have become delinquents.

Dr. George Kerschenstilener, then superintendent of

publlic schools in Munich, in an address given in America

14



in 1911, hed the following to say aboutl ihe value of learn=
ing hand skillss
Everyons smust be able to do sowme good and thorough

work though 1t be of the simplest kind, of one aort or
another. Hot till then will he be able not only to
satlsfy his fellow nmen, and be of use to his country,
but also to make his own 1ife of walue to himself. 4&nd
in the seme neasure zs our lives gain value for oure
salves, §9 we attain power to resch s higher stage of
oulture,

He atated, in effect, that it 15 of 1ittle mmtier what
prosition in life that s person oceuples, but that whmt he is
able to do tu help others and stiain happiness is the ime
portant thing., Por instence, 1f s porson is talented in
susle, and is absorbed in his work, then music is big call-
inge Likewise, if g person shovld becowe skilled in some
type of craft work, and if 1t brings him happiness and sue-
cess, he should pursue that works In the institutions lor
the handicapped there are children who sre so impelred
physleally or mentally that they are not capable of dolng
muct: besldes oraft work. So, according to Dr. Kerschen-
stiener's way of thinking, if they e¢an learn to do even the
smallest thing effectively and bve happy in knowing how to do
that one thing, their lives have been enriched.

John Dewey was aware of the value of the lesrnins of

hand skills as 8 pavt of the educative process, In the

of December, 1940, he wrote the

lsharlaa he Bennett, History
Education 1870 to 1917, p. 199.
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following:

The more direct modes of activity, coastructive
and cccupational work, sclentiile observation, experi-
mentation, and sc forth, present plenty ol opportunitlies
and oecasions for the necessary uase of reading, writing,
and number work. These things may be introduced, then,
not as lsolated studies,, but as organle cutgrowths of
the child's experience.

Dr. Pelix Adler of New York submitted a paper at the
meeting of the Hationsl Education Association mesting in
Madison, Wisconsin, in 1884, 1In the paper he stated the fol-
lowing:s

It is the purpose of this paper to advance the
claim that tool instruetion, workshop lessons in a
word, technieal training and srtistic modeling are
egsentisl e¢lements of general culture, Leave the
direct meterial applications entirely out of accounty
suppose that there were no factories in the worldj
suppose that all the millions of children educated in
our public schools were to be gentlemen and ladies of
leisurej I should, in that c¢ase, plead none the less
gtrenuously for the introduction of technical and art
work as an indispensable feature of the school system,.
I should plead for it then, as now, slmply because of
its broadening, humanizing effect; because it guickens
into aectivity certain faculties of human nature which
too commonly lie dormant; because instead of the
present one-sided development, it is s step further in
the direction of that all-sided development which 1a
the idesal in education. The c¢ry for ‘industrial educa-
tion', in the ordinary acceptance of the term, is a
false ery. It gives rise to the suspleion that the
gehoonl 1s to be debased into a mere training place for
the material interest of life, At the very antipodes
of such a systex stands the reform that I would urge.

I wish to insist strongly upon this radical distime tion,
and tc set sharply and clearly before the mind of all
the fundamental proposgition that, though the busy hum
of every workshop should be hushed into silence, though

2
ibid., p. 199.
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the earth nourished her children without requiring
their labor, still, technical and art instruction
would be as vitally 1mgortant as ever, simply &g elee
wents of mind culture, S

Dry Adlerts ldeas, as presented above, need very little
1f any, clarification. It can be seen that he thinks of
craft work as being more important in the &evalapéent of g
well-rounded 1ife than as an oppertunity for learning a trada,
He strasses\ﬁhe idea that knowing how to usenth&:h&nﬁ& is a
very valuable asset to happiness, and also eongedes that in

some cases craft work does offar a means of livelihood,

In axplaining the values and advantages in an institue
tion for mentally deficlent children, a United States 0ffice
of Education bulletin states the following: |

the results of handwork are heralded far and wide,
in fact, persons vigiting g residentiasl school for the
Tirst time are frequently amazed at what they see being
acoomplighed through the educational program, 'If men~-
tally deficient children can do that,' one hears a
visitor say, 'what should we expect of normal children?!
Another says, 'I don't believe these children are feeble-
minded. No Tfeeble-minded child could do that, I eoculd
not do it myself,'

It is true that some routine mechanical skills are
magtered by mentally deficient persons through persistent
practice to a degree seemingly inconsistent with their
mental ages., But no one yet knows what the limits of
achlevement for partieular mental ages are in many
directions other than the academic, And again let it be said
that the members of residential schools for the mentally
deficient are not all of extremely low intelligence,
Hany of theu approximate in academic capacity some of
the retarded pupils enrolled in day schools., To these

3
M" ’ pa‘ 364t
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-~=gnd to all--every opportunity should be glven to
develop ereative ﬁbility in wheatever direction it can
find expression.

From the opinlons of eminent educators as guoted
above, it can be seen that {or many years craft work has
been considered valuable for children in many walks of 1ife
and with many levels of capability. Craft work 1s used with
different aims in different types ol institutioﬁé and
schools, but wherever it has been used and whatever alms
have beéa set, it has shown iés value to children in a great
m&jority bf instances. It should be reasonable Lo assume,
then; that ehildren in institutions for the handicapped
shaulé7bé no exception, but should derive benefit and hap~
piness from leasrning hand skills through doing craft work.
There is a great possibility that children with handicaps
will &eri&e a great deal more benefit than normal children
from craft work, due to the iact that their impairm@nts nay
prevent them from @ngaging in many activities which normal

children anjay.
upiniens of Directors of Institutions Relative
to the Value of Craft Work

The value of eraft work te handicapped children, zc~-
cording to the opinions of the directors of the 1nstitua‘
tions , 1s shown in Table 1, Of the directors of sll

4
Elise H. isﬁarteﬂﬁ, 8D Q_i_EQ, P 93.
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institutions studied, 89.4 per cent think that students
benefit by doing craft work. The remaining 2.8 per cent
Who answered "no," and the 7,8 per cent who offered no
opinicn, Include directors of the tuberculosis sanatoriums
and other institutions which do not keep children in
resldence long enough to give them edueational training,
Following is an excerpt from a latter received from an
educational director of a hospital and school for epileptics:
Our gchool is 100 per cent gplleptic., We have the
problems of both the physically and mentally handi-
capped. Our ideas are new yet, but we think we see
great progress. Our school is half academic and half
handlcraft., We have followed this program for three
years and our students are happier and less emotional
ggg'ara doing much better in every way than three years
In answering the question in the questionnaire shown in
the Appendix concerning the progress in physical and mental
well-belng of the children, 81.5 per cent of the directors
of institutions answered "yes," and 18,5 per cent offered
no opinion. This gquestion is closely related to the question
eoncerning benefits received by students doing craft work,
However, it was designed to attempt to determine the long
range value of eraflt work for handicapped children, rather
than the immediate benefits received by them,
4 large majority of the institutions have other types
of programs, mostly academic, resembling closely those of-

fered in regular publiec schools, Of the institutions studled,
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748 per cent have no program other than craft work, In-
cluded in this grmuﬁ are the special institutlions caring
for children so impaired mentally that they cannot possibly

learn regular academic subject matter.

TABLE 1

OPINIONS OF DIRECTORS OF INSTITUTIONS CONCERHING
BENEFITS RECEIVED BY CHILDREN FROM
LEARNING CRAFT WORK

' Yesg No No opinion
Students benefit by L ,
dolng craft work 89.4 % 2.3 % 7.8 %

Progress in physical
and mgntal W@lfarﬂ 81;5 % e 1805 %
by doing craft work

Substitution of i
erafts program an 5¢2 % 28.9 % 65.9 %
improvement

Hope to eguip some
of the ehildren 710 % 21.2 % 748 %
{for useful employ=-
ment

Greatest chance for
happiness from learn )
ing hand skills * 63.0 & 18.5 3 | 18.5 %

¥

* Thig includes those who Offered no opinion and those
who preflor & combinatlon program.
The directors of only 5. 2 per cent of the institu-
tions thought thst the substitution of eraft work for
their present programs would te an. improvement. This

probably indicates that among the institutions studied
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the educational programs are alresdy permanently established
to‘a large extent.
~Host of the 28,9 per cent of the directors who do not

think thaf the substitution of a erafts program would be
an improvement, and the remaining number who did not

answer definitely, included remarks to indiecats that they
ﬁhink a combination of handieraft and ascademiec work
would be the most satisfactory program. In some cases
handicerafts comprise the core curriculums, and in other
cases more emphasls is placed on academic work, dependent
upon the capabilities of the students and the aimsg of the
programs, Uxamples of the combination type of progranm
are explained in the letter sbove Ifrom the director of a
hospital for eplleptics and in the following excerpt from
a letter wriften by the director of a hospital caring for
vietims of infantile paraslysis:

Our school program 1s an adjunet to our prineipal
function, i, s., treatment of chronic and convalescent
polie pa%ients. Its purpose is twofold:s

1, To keep school patients in step academically.

2« To provide occupational type therapy (handi-
crafts) which will:

a. Agslst in return to use of crippled areas.
be. Assist patient in his adjustment to life
of handicap.
¢. Help provide a useful occupstion,
Uf the ingtitutions studied, seventy-one per cent hiope
to equip some of their students for useful employment as
shown ia Table 1, page 20 of this study. among the re-

maining institutions are those whose students are so
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impaired that they will never bs able to be self-gupporting,
and those institutions who discharge children at an age too
young for them to zseek employment, | |

The directors bf sixty-three per cent of the institue
tiong studied think that their students' greatest chance
for happiness will come from learning hand skills. This
is a rather high percentage and seems to be am‘indieation,
at least among the institutions studied, that craft work
ranks high in determining the future héppiness,ﬁf children
in these institutions. Inciuded in the 18.5 per cent who
do not think hand skills will provide the great&st amount
of happiness, and the 18.5 per ecent who offered no opinion
are the directors of institﬁtimna caring for erippled chil-
dren whose areas of hendiesp will not prevent them from Pure
sulng s nommal educational program., Also included in this
group are directors of institutions fop dalinqaentsgirls.
Moét of these directors predict that their students,when
discharged, will be employed either as domestics or will
marry end be concerned with maintaining homes, The
directors of other types of inst! tutions state that chil-
dren éa not remain in their institutisns long enauga for
them to make an accurate predietion relative tm their
future happiness,

It can be seen by faets angd opinions gatherad_by the

survey that craft work is an important part of the
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edueational programs of most of the ingtitutions studied.

of course esch institution has a different aim for 1ts
educational progranm, and the types of craft work offered
are influenced to a great extent by this fact. OSome of the
institutions hope to equlp students for emﬁlayment, gome of
them use handicrafts as therapy for crippled.areas, and

some of them use handlerafts as an outlet for use of leisure
time and as a means of happiness, aspécialiy fef those
patlents whe will spend the remainder of their lives in

mental institutions.



CHAFTER IIX

. OFFERINGS IN HANDICRAFTS IN INSTITUTIONS
POR HAWRDICAPPED CHILDREN |

- Courses Now Off'ered /

The importance of handierafts in the eﬂucatimn and
vahﬁbiiitatimn of physically and mentally handicapped
ehildren is emphasized by the fact thet all but three of
the iﬁéﬁitutions studied have some type of crafts programn
in operstion at the present time, fThe three exceptions are
sanatsfiums for tupercular. children, and their methods of
tre&tmént ganction very little phyaicai activity of any
type, since rest and quiet have been found to ﬁé the best
therapy for tuberculosis, 'Eowever, two of the three
tubesrculogis sanatoriums pian to inaugurate crafﬁs programs
on a am@ll scale &5 divarsién&l and reereationﬁl therapy
in out-of-school hours,

3ome of the erafts are,obvicusly, more popular than
others, In the first column of Table 2 there aﬁe‘evident
three distinet grouplngs of eraft work according to the
percentages of institutiéns ofiering them, In fifty per
cent or more institutions, woodwork, weaving, art leather-
craft, painting snd erocheting are offered, From twenty-

five to Lifty per cent of the institutions ofer hasket

24



wegving, printing, beadwork, wood carving, ceramics, and
gléﬁtiéﬁ@_ The remsining courses listed in the Table are
offered in less than twenty~five per cent of tﬁé institu-
timnsg,
TABLE 2 }
PERCENTAGE OF INSTITUTIONS OFFERING THE VARIOUS
CRAFIS COURBES, THO3E PLANNING TO OFFER

THEW, AND TOTAL POTENTIAL PROGRAWS QF-
THE INSTITUTIONS

Courge Now Plan to Potential Programs
| offered | offer »
Woodwork 68.4 5el 7345 &
Weaving 65.7 7¢5 73+3 "
Art 60.5 % 10.2 ¢ 70.7
- “Leather v s
craft 57.8 " 13,0 70.8 "
Painting 57.5 % 706 6504
Croeheting 54,6 0.0 54,6 "
Basket ol
weaving 44,7 M 10,2 BhaG
Prlﬂtiﬂg 42pl y 21»0 5 63'1 Y
~ Baadwork 42,1 2.7 | 44,8 0
Woud carv- o
g 3.1’1?5 39‘44 tﬁ 5.0 39‘4 "
Ceranics 26,3 13.0ji 39,3
Plagtics 1T 26,3 1 21,0 47,3 "
Kechaniegl ‘
drawing 18,4 ﬂ 13.@.! 31l.4.®
Eﬂﬂkhinﬁiﬂﬂ 15n7 k 15.’,’1" 31,4 4
Auto .
mechanics 15,7 # £l 20,3 o
JQW&IY}T 13.1. 4 7»6 20,7 1
Bench metal]  13.0 ¢ 21.0 34,0 "
Art metal 13.0. 4 28.9 41,9 1
Lrchery Tub 18.4 26,0 "
Stone gettidg 2467 el Te? M

It can be seen in Table 2 that woodwork, weaving, art,
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leather craft, painting snd erocheting seem to be the most
important , indicating, {rom the standpoint of the per-
centages of institutions offering them, that~£h&ae erafts
are the most important ones on which to plan in setting

up a program or in preparation of teachers for work in
such 2 program, WYWoodwork ls offered in the higheat per~
centage of ingtitutionsg, 7This fact would seem to denote
that 1t will continue to be popular because it lends it~
self to so many different applications, |

Of the group of erafts offered in more than fifty per
cent of the institutions studied, crocheting is shown by
Table 2 to be the least popular and to have no additicnal
prospect of being offered. 8ince crocheting is of inw
tarest mostly to women and girls, and to them mostly as a
hobby or pastime, it seems that its importance is not real-
ly so great as 1ts rank on the Table indiecates.

The courses listed on the Tabls between woodwork and
crocheting geem to be important enough now and show
evidences of increasing popularity to the extent that they
will remein importent in erafts programs in the future,

GOf the group of crafts being offered in twenty-five
per cent to fifty per cent of the institutiaﬁs, basket
weaving is the mosf:papular. It is valuvable in that it
requires little physieal exertion other than that of using

the hands and fingers, Children whose lower memhers are
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impaired or who ere in a weakened physicel econdition are
able to learn basket weaving in many cases where other
eraits would not be feasible, |

Plastic work is offered in the smallest percentage of
institutions in the middle section of Table 2, This is
probably due to the faet that it is a ralativély new craft
and that teachers for plastic work have not been readily
avallable, Printing, beadwork, woodearving, and ceramics
also fall into the classification of being important but
not among the most important offerings,

4%t the present time, mechanical drawing, bookbinding,
auto mechanies, jewelry, bench metal, art metél, archery,
and stone setting are offered in the lesst pgréantage of
institutions surveyed, indicating, perhaps, fhat thelr
importance is not so great as that of the mtﬁara mentioned

above,

Courges Institutions Plan to Offer
The second colunn of Table 2 shows the percentages of
institutions planning to add the various crafts to vhelr
already existing progrems. &1l of the craft courses, with
the exception of crocheting and wood carving, are in the
plans of some of the institutions for adding to their
present programs.

The czreatest percentage of ingtltutions plan to add art
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metal, Only thirtesn per cent of the institutions now offer
work in art metal, but with the addition of art metal in
28, 9 per cent of the institutions as shown by the Table,
it will rise considerably in inportsnce, i‘hese additions
will put it definitely into the class with basket weaving,
printing, end weaving, Likewise the aéditioﬁ of plastie
work in twenty-one per cent of the institutiqns will make
that eraft rank high in the middle group. If plans for ad-
ditions of'arehery and bench metal maﬁerializé, they will
also fall within the middle sroup but will nﬁt be as sige~
nificant as art metal and plastics, OF the institutians
cOntem mplating expansion of their erafts wark, twenty-one
’per cent plan to add printing to their programa, which
along with the 42,1 per cent now offering th&‘aourae, will
}put it into the group of those of first impartance.

 Tha addition of woodwork, weaving, art ;éather eraft,
and painting are ineluded in the plans of some of the in~
astitutions, and show a trend towsrd maintaining an ime
portant place in the overe-all crafts program: The Table
dces@ﬂ&t show as large s percentage of instit&tian& plan=
nlpg to add the crafts mentioned above as sméé of the others,
but that is probably because of the fact thai these are al-
ready oflered in such a great percentage of t@@ ingtitu-
tiongs |

guch a small percentage of institutions plan to add
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auto mechanics, Jewelry, and stone setting that the im-
porténca of these courses will be changed very little.

When all of thase additions have been made, the
potential provramg will be somewhat different from the
present offerings. Woodwork will rank first in ime-
portance, while weaving, leather craft, art, and painting
will come next in importance, respectively. Printing will
be sixth in importance rather than eighth as it is now un-
der present offerings. Basket wesving wlll rank seventh,
and erocheting, whiech is not included in plans for ad-
dition in any of the institutions, will remaln the least
significant of the crafts belng offered in fifty per cent
or more of the institutions.

In a recapltulation of the remainder of the Table,
the planned gain in plastie work will put that eraft high
in the middle group, and the potential sain in bench metal,
art matal, and archery will move them from the group or
least importance to the middle zroup. Plans for the ad-
dition of bookbinding and ceramics are slso significantly
1mpartanﬁ, As mentioned above, plans for the addition of
auto mechanics, jewelry, and stone setiing represent sueh
& small percentage of the institutions that they are not

of too much gignificance.

Potential Offe®ings of Institutions Classified
dccording to 8ex of Students

In Table 3 the special institutions have been classified
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into three divisions: those maintained for both sexes,
those maintained for boys only, and those maintained for

clirls only.

TABLE 3

POTENTIAL OFFERINGS IN PERCENTAGES OF INSTITUTIONS
CLASSIFIED ¥OR BOY8, FOR GIRLS, 4KD FOR BOTH
SEXES 4ND RANK OF THE VARIOUS CRAFIS
COURSES IN THEIR POTERNTIAL FROGRAMS

“Course Both Sexes Boys ' Girls
 Potential* | hank | Potentisi** | Rank|Poten~ |Rank
tiglese

Woodwork 80.0 1 30,0 13 | 6740 2
Art 80,0 1 40,0 9 1100.,0 1
W@&Viﬂg ’7600 3 60,0 3 6740 2
Crocheting 720 4 10.0 17 670 2
Painting 62.0 ] 60.0 31 67.0 2
Leather ‘

craflt 60.0 6 9{3‘0 1
Basket ‘

weaving 48,0 7 60,0 31 34.0 6
Printing 48,0 7 80,0 2| 34,0 6
Beadwork 44,0 9 3040 13
Plastics 40,0 10 6040 3 34,0 6
Wood '

carving 36.0 11 60.0 31 34,0 6
Jewelry 2840 12
art metal 28,0 12 40,0 g
Ceramics 24,0 14 20.0 16
Bookbind-

ing 24,0 14

Beneh

metal 20,90 16 40,0
Hechhnical

drawing 1640 17 40,0 9
Auto ;

m&@h&ﬂiﬁs 1240 18 59;@ 8
Archery 12,0 18 3040 13
Btone setw

piine 20

* Percentages of 2%;%natitutians for both sexes
** Percentages of 10 lnstitutions for boys only
*+* Percentages of 3 institutions for girls only
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Bach eraft course has been considered relative to the
perc@ntages of these classified ingtitutions patentially
fo@riﬂg it in their programs‘ The phrase “potential
offerings® ig used to designate those crafts which are now
offered and those which the institutions plan to offer in
.the near future, The institutions for both sexes include
~ hospitals for erippled children, schools for th deaf and
blind, institutions for the mentally deficlent, hospitals
for epileptias, and tuberculosis sanatoriums. The inati-
tutions,for boys and also those Tor girls include only
correcticnal and reform schools for th@ delinguent and
soclally maladjusted,

Since the greatest majority of inétituticns studied
maintain facilities for both boys and ?1rls, the potentiagl
programs whieh thay wlll offer are the most 31gnificaht in
plaﬁnimg for the training of special teachers, -

. The first eolumn of Table 3 indicates that woodwork,
weaving, art, leather craft, painting, and crocheting are
incladed in the planned programs of more than fifty per
cent of the inegtitutions for both sexes, This 1s similar
to the evidence that was gathered from Table 2 ¢oncerning
the potential offering of all the institutions studied,
Woodwork and art rank first among the érafts as shown by
Table 3, and weaving and cerocheting rank third and fourth,
respectlvely. Leather craft and painting also rank high
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in importance. Basket weaving and printing fall just a
very little short of being among the erafts offared in
fifty per cent or more of thé institutions for both sexes.

Beadwork, wood carving, plastic and art metal also
fall within the twenty-five to fifty per cent grouping,

&8 1n Table 2. Iowever, Jewelry ranks among the courses
in the middle group in the first column of Table 3, while
it falls %ithin the lowest group in Table 2. In contrast
to thls, ceramics, mechanical drawing, bench metal, and
archery rank in the middle group of total potentiasl of-
ferings in all institutions, but they do not show evidenace
of being that important in the institutions classified for
both sexes, as shown in Table 2, ,

The above-mentioned facts serve to indicate that al-
though the institutions caring for one sex only sre fewsr
in number, the courses that they offer do have a definite
influence on the eraft courses offered in relative total
percentages of institutions. For example, the second and
third columns of Table 3 indicate that ninety per ¢ent of
the institutions for boys include leather craft, while none
of the girls' institutions have this eraft in their plansy
and sixty per cent of the institutions for both sexes will
offer it, Likewise, printing and auto mechanics rank high
in institutions ror boys, while less than fifty per cent of
the institutions for both sexes ineclude it in their



potential programsg; the percentage of girls! institutians
offering printing ls even lower, and, of course, none of
them offers or plans to offer auto mechanics,

The percentages of girls' institutions offering or
planning te offer the six highest rapking courses with the
exception of leather work, correspond rather closely with
the percentages as found among the sum total percentaces
of all institutions. 1In other words, the tsbles indicate
that the most important courses in the potential programs
of all institutions would serve sbout as well ag in im-
stitutions for girls only,

Table 3 slso indicates that the situation in insti-
tutions maintalned solely for boys iz different in some
respects from the general trend. This can be explained by
the fact that some courses are better adapted to the neceds
of boys, Sinee boys are able to acquire some degres of
3kill in most types of eraft %ork, 1t goes without gsaying
that this fact causes the first six courses listed on the
tatle to continue in high rank, since both sexes are in-

¢luded among students who take them.



CHAPTER IV -

PROSPECTS FOR INDUSTRIAL ARTS TEACEERS IN THE
INSTITUTIONS STUDIED AND TYPE OF
TRAINING NEEDED TO PREPARE
THESE TEACHERS

Prospects for Industrial 4rts Teachars

Craft work is an important part of the aducatianal and
rehabilit&tion programs of most of the institutimns studied,
83 shown by Table 2 of this study. Industrial arts teachers
are trained in geveral different craft fislds, and seem to
be the logical ones to teach eraft work in the 1n5t1ﬁutioaa
for physically andvmentally}bamdiaapped childrea; Teachers
who are}mof'spaeially trained in eraft work or iﬁduatrial
arts Likely do not have a saitable background f@r aaintain-
ing a satisfactory progranm of handicrafts, ‘ 

The tabulation of the answers received from the insti-
tutions studied indicates a strong trend toward'ampleying
syeaial'ﬁe&ehers for craft work. Table 4 show&;ﬁh&t 89.4
per cent of the institutions employ special teachers for
eraft wérki Among the 2.8 per cent who do not:émplby
8pacial teachers and among the 7,8 per cent whogé directors
did not answer that question are the tuberculegis sanatoriums

which have no crafts program. 4lso included in the group not

34
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not answeringa are the hospitals malntained only for
medlcal . traatnent of erippled children and whieh do not

have edaaational programs af any types

TQBLE 4

PERCENTAGES OF IRSTITUTIONS w**LUYIﬁ& SPRCIAL

TE&CEE&Q ANID PLAENIEG T0 B¥PLOY Q?ECKAL
TL%CFE FL)&‘J. CE&FT W nJRK

d—-—-mmmmm s o - » e
Institutions ei-- . 1 .
ploy:{ng speclal ¥es , No Ko answer
teachers for ] e
craft work | 89.4 % 2.8 % 7.8 %
Institutions

planning to ] .
employ special o e
teachers for 34.2 % | 60.5 4 563 %
¢raft work ' : o -

Thd'assampticn can be made, thén,aecardinggim this
survey, that & very high percentage of the institutions for
physicelly and mentally handicapped children employ special
teachers for eraft work. Also, as shown by Table 4, 34,2
per centrwf the institutions‘étudiad plam to add sdditional
s?ecialvteachera. This is a rather significant garcantage
in that the ingtitutions surveyed comprise only a small
percentage of those operated in the United Statss,l 4liso

it is signifiecant because of the fact that some of the

"see Chapter I, page 7, of this study.
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institutions indicating plans for employing spee;al teachers
plan to add as many as four to six in one in&tiﬁﬁtiom. The
60.5 per cent of the institutions not planning to add ad-
ditional teachers at the present time may have néed for

them in the future.

Fes

in special institutions can be seen by the following ex-
cerpt from a latter written by an executive of the Texas
State Board for Vocational Educations ’

We helieve that we will have rehabilitation
centers where much craft work will be taught. Murther-
more, we belleve that our own division here in adustin

will begin paying for more and more coraft courses, eg-
pecially for the severely handlcapped. HMay we state
here that the State Commission for the Blind will
eventually employ more industrial arts teachers for
their large work shops such ag they maintain here in
Austin, Dallas, Fort Worth, 8an Antonio, and Bl Paso,
especially in the fields~0§ basket weaving, ceramics,
beadvork, weaving, and crocheting. We sincerely bellieve

. that our teacher training institutions should encourage

and expand all of thelr departments of indusirial arts.
You will find outside of Texas that many of the large
rehablilitation centers, especially far-%he tuberculous,
are enploying industrial arts teachers. '

Fréﬁ'tbis letter 1t would seem that there 1is a very
aefinite trend toward the nitiation and expan&iohﬁéf in=
dustrial arts programs in more and more institutions in

Texas and throughout the United 3tates.

2 ;

Letter from J. J, Brown, Director of Vocational.fee
habllitation, Texas State Board for Vocational Zducation,
Austin, Texas, May 1, 1947, _ %
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The directors of 84,2 per cent of the institutions think
that teacher training institutions should specially prepare
teachers for craft instruection in the speecial institutians.
Followlng are some t¥pical statements made by these ad-
mindstrators:

: Most erafts teachers sre too dependent upon se-
curing new materials and expensive ones. They lack
the initiative and should be taught to utilize what-
ever 1s avallable. They need also to build up a high
standard »7 workmanship for themselves and then to
transfer that standard to pupils rather than to ex-
cuse poor workmanshlp as an indication of the pupils?
lack, S

They should have training in psycholggé;;general
education, specisl education, mental deficiency, and
subject matter. - ' N

- We need teachers with more self-control..., We
strive for perfection of workmanship, but I had rather
have a teacher who could make a student happy in making
a falr piece of goods rather than one who creates dige

- wcontent while doing an excellent Job. o
#e need regular industrial arts training so
vocational work can be taught as it is in the schools
for normal children, Handieraft ocecuples a secondary
position in our school., It is secondary to vocational
training for job placement after school,

Understanding of delingueney --social competence.
; The director of a state school and hmspital‘far gpl-
leptics had the following to say about speeial'training for
teacherSS' |
It is not so much the specilal training a teacher
has that makes him a good teacher here, Fersonality
~is the important thing, & good teacher should be able
to understand these students and g able to understand

and give them what they need. Child psychology and
sociology are needed in teaching here. Preparation



along this line is more important than speclalized

~handierafts, 8kills may be acguired, but the teacher
must be able to understand the child, Teach the teache
ers to love the students, accept their faults, and make
them happy in a moral way, and our problems would be
Tew,. |

Directors of other ingtitutions recommended that
basiec psychology, problems of the handicapped, arts and
crafts, group work, use of community rasourees,‘public ra=
lations, and sociology be included in the training program
of teachers who plan to work in special instituticns for
handicepped children, ,

Hone of the direetors of the institutions studied set
forth definitely any complete suggested program for the
training of teachers. iost of the suggestions received on
the questionnaires were scmewhat vague, Differences of
opinion were evident in a number of cases. Somz of the
directora would place the emphasis on eraft work itself
and have their teachers strive for a high degree of work-
manship smong the students, while others would s tress a
psychological and sociological hackground and pay little
attention to the degree of skill attainsd among the
students. It 1s possible, also, thet some of the opinions
offered are biased to a certain extent because of such
thincs as lack of funds, politics, and other outside in-
fluences,

in institutions maintained by state governments, the

gquallfications for teachers are dictated by law, Following
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are ithe qualificationg for teachers in the various types of
Institutions for the handicapped, as required by law in the
State of Texas:

The law provides that the teacher of exceptional
children must have 'g valid teacher's certificate and,
in addition, suen training as the diviaion of Special
Education may require,' In compliance with the law,
the Division of Special Education has adopted the folw
lowing regulstionsg:

&+ Teachers of exceptional children shall he
chosen on thg basis of sound physical and mental health,
teaching skill, adaptability, and a sympathetie undepr-
standing of the purposes of gpecigl aducation sg re-
lated to the exceptional child,

be It ig preferables, but not required, that the
teacher have teaching experience with normai children,

Ce The teachar must have a degree from an approved
collega,

Such college training shall include as g minimums

le 4 3urvey course in the eduecation of exceptiongl
c¢iildren angd any three of the remaining sevens

24 Fayehology of the handicapped chiid

3. Intelligence tests and individual differencag

4, Mentgl hyglene

5. Zdueations] tests, ineluding thoge of aptitude,

achievememt, and personality

6e Clinieal psychology

7 Counseling end vocational guidance

8. Abnormal psychology

Speeial Courses

Ii ehildren with orthopedie handicaps are in the
class,

S+ The technique of teaching physically handie
capped children and one of the following:

10, Home nursing and child care

11, Therapeutic care of crippled children

Une of the following ip c¢hildren with deficient
vision are in the classs

12. B8ight ¢onservation

13+ Diagnostie and remedigl reading

i4, Anatomy, physiology, and hygiene of the eyve,
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One of the following if children with deficlent
hearing are in the class:
15, A4natomy, physiology, and hyglene of the ear
16, Hearing conservation and pathology
17. Lip reading, including clinical prasectice.
If children with speech disorders are in the classs
18, Technique of speech correction, and the follow-
ing:
19+ Anatomy, physlology, and hyglene of the voeal
mechanism
20, Phoneties
2l., One hundred fifty clock hours of cliniecal prac-
tice in speech correction,
If ¢hildren with lowered vitality or nervous dig-
orders are in the classt
22. Hutrition, ineluqéng sehool and home care for

frail and nervous children,
Type of Training Needed

There were so many different asnd varied opinions of-
fered on the questionnaires that it is rather diffiecult to
ascertain accurately the exact training needed in preparing
teachers for work in institutions for physically and mental-
ly handicapped children, |

Ghapter III contains an analysis of the variocus craft
courses relative to the percentages of institutions now of=-
fering them and planning to offer them. Those that rank
highest in that they are offered or will be offered in more
than fifty per cent of the institutions studied are wood-

work, art, weaving, leather craft, painting, crocheting,

3

Zeachers Gulde to Speclisl Education for Exceptional,
Buéletin of the Texas State Department of Education, pp.
45,
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bagket weaving and printing, In institutions fq? girls
anly, tha percentages are algo high in these erafts, with
the exceptien of printing, basket weaving, and laather
crafte In the ingtitutions for boys only, plastics, wood
carving, and auto mechsnics also rank in the group offerad
in fifty per cent or more of that type of institution.
Woodwork, leather craft, printing, plasties, mechanical

&rawing,th@nah metal and art metal fall into ﬁhé'category
of industrial arts in most teacher~training institutians
inATexaa. These courses include only seven ofﬂtﬁe erafts
listed on Table 2. Of these, only woodwork, leather craft,
and grinting rank in the highest group aeemrdln& to the
percentagas of institutlons now offering them or planning
to offer them. A teacher planning to work in an institu-
tion for boys only can inelude plasties in his regular in-
dustrial arts program and probably be able to ineluda wood
careing also, Auto mechanics is not offered in many in-
dustrial arts currieuluns at the present time,

~ Bince art, weaving, printing, esocheting, and basket
weaving ars offered also in more than fifty per cent of
the institutions studied, a teacher planning to werk in 8
special institution would probably want to take these
courses; And since they are not offered in the regular
indugtrial arts curriculum of most teachar~training in-

gtitutions, but could likely be had in the art department,
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it mizht be wige for the teucher to do this work there,
possibly tzking a minor in ért in addition to a mgjor in
industrisl arts. Furthermore, if the teacher chose, he
could inelude in his art program ceranmics and beadwork,
which are offered in twenty~five per cent to fifty per cent
of the ingtitutionsz studled,
The above suggested program would, it seems,quaiify

a teacher as far as crait work is concerned, to work in a
special institution for handicapped children. However, it
is likely that a teacher would not be required to teach all
of these subjects, and it might be that his regular ine
dustriasl arts ﬁraining‘&n woodwork, leather craft, and other
erafts would be adequate to qualify him for a pésitian in
a gspeclal institution.

in addition to work in the erafts fleld, psychology
and education appear to be very ilmportant subjects. In
planning te work in a special institution, a teacher could
inelude in his education program sueh courses as basie |
psychology, abnormal psychology, psychology af the hangi-
capped child, and various courses pertaining to specislized
tests, all of which are advoecated by directors of special
institutions as desirable or naasgsary for teachers of
handicapped children,

Teachers planning to teach in gtate-supported institu-

tions, would, of course, have to present qualifications in
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compliance with the laws governing such institutions.
“he qualifications for teachers in state-supported insti-
tutions in Texss are included in this chapter, The bhack-
ground required for teaching in some types of institutions
might be included in the regular curriculum in a teachers
college, but for work in other types of institutions it
would be necessary for a teacher to complete work over and
above that required for the bachelor's degree,

The laws and regulstions of states other than Texas are
not included here, but should a teacher plan to teach in a
state-supported institution in another state, it would be
necegsary for him to te familiar with the regulations per-
talning to the qualifieations required for teaching in the
institution or type of institution in whileh he hss chosen

to v ork.



CHAPIER V
SUIMARY, RECOMMENDATIONS, AND SUGGESTED STUDIES

Summary

¥From tabulations and interpretation of data gathered,
the following points have presentsd themselves!

1. The survey attempts to discover craft offerings
in special institutions studied, need for additional special
teachers, and type of special preparation, if any, needed
for teachers who plan to work in these institutions.
Questionnaires were sent to fifty~six institutions; thirty-
eight answered.

2., Hany studies have been made recently in the (ield
of education for exceptional children, Hany aspects of
handicapped children have been surveyed, but none of those
avalilable were concerned particularly with the handiecrafts
programs in the varilous institutions.

3. Practically all of the institutlions answering the
gquestionnaires offer or plan to offer some type of craft
work. A&ll of the craft eourses mentioned in the question-
naire are offered, some oi them with notably more frequency
than others,

4, Woodwork, weaving, art leather craft, painting,
and crocheting are offered in more than fifty per cent of

44
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the institutions studied, indicating that for that group of
ingtitutions they are most important. |

5, There are some differences between the programs of~
fered in institutions for both sexes and in thosé for boys
only, but ingtitutions for girls only follow rather closaly
th&“trend inghe programs of all institutions as a whole
cbncerning craft programs,

6. ‘Practically all of the speclal institutions studied
employ special teachers for craft work, and quité & fair
peréentage of them plan to employ additional teéehers, in-
dicating £hat there is some promise in this field for in-
dustrial arts teachers. .

7« A very high percentage of directors of institutions
ﬁtgdie& and exeeutives of agencles concerned witﬁ handicapped
children think that teacher-training institutions should
specially prepare teachers for work with physically and
mentally handicapped children. Hone of these administrators,
however, offered a definite, complete program to be followed
in the training of teachers,

9. The offerings in craft work in the varicus in-
stitutions indleate to a certain extent the eourses in
handicrafts and industrisl arts that should be included in
the training program of a teacher planning to work in a

special institution for handicepped children.
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Recommendations

Facts and oplnions in the preceding chapter make the
following recommendations seem logical.,

ls A teamcher majoring in industrial arts and planning
to teach eraft work in a speclal institution should inelude
in his program of training as many of the following courses
@s are avallable: woodwork, weaving, art leather eraflt,
painting, crocheting, basket weaving, and "rinting, and, if
pessible, beadwork, wood earving, ceramles, plasties,
meéﬁanieal drawing, bookbinding, bench metal, art metal,
and archafy.' | |

2, If any of the above, and especially aﬁy‘af those
listed among the first six mentioned, are not offered in the
industrial arts department of the college in which the
teacher is doing his work, he should be allowed to work them
into his program by teking work in g departmenﬁ which of~
Eers them'

3,” In addition to eraft work, the teacher should in
clude in his program of traiﬁing as many of the following
courses as are available to him: basic pﬁyeholégy, ab-
normal pasychology, problems of the handicapped, educational
soclology, and courses in various types of @d&eatimnal
tests,

4. & special course in industrial arts for the handi-

capped child does not seem necessary in thavtraining of a
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teacher who plans to work in a speclel institutlion. However,
should such a course be offered, its content should be the
reading and discussion of recent materisl in periodicals
and books concerning problems in the education of handi-
capped children,
Buggested Studles

During the c¢ourse of gathering and tabulating the ine
formation contained in this thesis, the rollowing problems
or studies became evident es being subjects for future re-
searehy

1. A4 comparison of the advantages of the day school
with the advantesges of the residential school for handicapped
children,

2, A& study of the different types of cralts prograns
offered in institutions for the blind, for the deaf, for
the crippled, ftor the delinquent, and for the mentally de-
ficient.

3. The merits of craft work as compared with academic
work as a core curriculum in institutions for handicapped
children,



APPENDIX

Nick A. Johnson
Box 603, T. C. Station
Denton, Texas
Dear Sir or HMedams
I am conducting & survey of iﬁstitutions for handicapped
childron to determine if there is a nced for SPRCILLLY TRAINED
Tndustrial Arts teachers in that ficld. ALlso I should like
+to have roecommendations as to how North Texas Statc Collego
can hotter preparc tecachers for such worke
I shall apprecciante it if you or somcone you might
designete will £i11 out the cneloscd questionnaire snd rcoburn
it to mc as soon s possible .7 th such recommendations and ro-
marks as you sce it to make.
No namcs of individuals or instituticons will bc used in

reporting the findings of this survey.

Wick A+ Johnson
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RiMi OF INLTITUTION

YOUR NlE LND TITLE

IYPE OF LTUDENTSs FPhysically handicapped s Montally handicapped

Other (Specify)

l. Do you have any typc of craft work for handicopped children taught in
your institution? Yos No

24 If so, pleasc cheek which of the following are taught:

Juwelry Beadwork Cerﬁmics
___Bookbinding ~____Jﬁcchanioai Drawing _____Bench Motal
Woodwerk Art s Baskcet Weaving
Loather Craft _ Woaving __ drchery
Plosties ____VWocd CarYing _____Printing
Stone Sctting Art MHetal _____huto Mochanics
Crocheting ____Fainting __ Others
3+ Do .you have spceial toachers for thouse sctivitics?  Yes No

4, If not, who is teaching thom?

5. Do you contamplate adding any of these crafts to your program?
: Yos No

8¢ If so, which oncs?

7. Do you contcmplate employing speeial toachers for this work?
Yes No

8, If so, how many, epproximately?

9. Arc there any crafts you would like to put into the progrem if teachors

10,

11.

12,

were avellable? Yes No

iThich oncs?

Do you think that tecchor training institutiors should spceially prepeare
teachers for such work as you nced in your institution?
Ycs No

Do you think thet ycur students are bencfitted or would benefit by
taking work in thc above mentioned crafts? Yes No
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13+ If you have special crafis work for hendicapped children in your
institution, is there eovidoncc of progress being made in their mental
and physical well being? - Yos o

14, Do you have any other type of activitics besides those listed above
for handicepped children? Yes No

15+ If so, deseribe your program bricfly:

16+ Do you think that the substitution of the erafts program for the one
mentioncd in (15) above would be an improvement? Yes No

17. Do you hope to cquip some of your students for useful or goinful em=-
ployment upon completion of your course? Tes No

18, Uhet por cent of the &hildren do you think will cver be able to be
sclf=supporting?

19, In what industrics or occupations do you think the greatest number will
cventunlly be cmploycd?

20, Do you think thot their greatest chance for success and heppiness will

como from lesrning some hand skills or eroafts? Ycs No

2l. 7Thet is your tceacher load? (Class ‘ze o Number of classes a
teochor toaches . )

22. what is the age ronge of y.ur sbudents? yeors to VCars.

Remnrks and recommondations for preparation of toocherss
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