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CHAPTER I
INTRODUCTION

Purpose of Study

The purpose of this study is three-fold:

1. To make a study of modern philosophy and mﬁdern
paychology of education, ,

2. %o show by comparison how well the Galnesville
elementary schools comply in a modern philosophy and a
modern ggyahélogy of education.

3. To make recommendations for changes that could
e made for the improvement of the Gainesville elementary
school system,

Purther Explapation of
the Problem

This problem wes chosen because of a bellef that
changing world conditions demand a revision of school
programs. Since ve live in a democracy, we need to teach
psople to live the democratic life. The secret of a de-
mocracy is intelligent people. In modern trends in edu-
cation we see the democratic methods of instruetion in

which both the teacher and the pupil participate. This

1



2
prablém will attempt to give an understanding of the
democratie principles of philosophy and psychology of
- modern education. and to encourage more modern methods
- of instruction.
A public asystem ef educetion for & democraey
exists, largely at lesst, to serve just these
tvo ends; to foster {espescially through higher
educetion) the eriticism of our institutional
i;fg; gnd to cultivate oiﬁisena to aet»aecarﬂ«
. Angly. ;
@ﬁiﬁ? Democracy is an idesl, a way of 1life, and our educa-
tlonal system should be made to fit its needs. 7
T(sha primary consideration in this study-is}based ﬁpoﬁ
the bélief thet a1l children have & right to expect ade-
quate educationsal oppertunitieg) The generalveﬁd of '
sducation in America at th@,preaantvﬁime is the fullest
posaible development of the individual within the frame-
work of our present indﬂatrialized democratic society. .
The aim of this end is to be observed in individusl be-
havior or eonduct.
"We must develop friendship, tolerance, and comrade-
ship in the classroom; then there is the basis for learn-

ing, @

v. 34,

aﬁaymand P. Parrell, "Discussion, Lecture, Teacher |
-~ Which?" Scheol and Society, XIX (Msy, 192%), 615.

1¥illiam Heard Kilpatrick, Remaking the Curriculum,
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It is through proper adjustments at home and in
school that the child can meke adjustments to learning
situations.

From the study of the data used in this problem,
the writer is convinced that the progressive methods of v
instructlon are more in accord with the democratic idesls ;i
ta'vhich our people are committed than are the tradi-
tional methods. Chapter IV will give an evaluation of
the Gainesville elementary schools for the purposs of
bringing out more clearly the weasknesses of the system
and to commend the strong points. Chapter V will offer
recommendations for a progrem that will be in accord with
the democratic ideals to which our people are committed.

Sources of Data
Information used in this study hes been obtained
from books written by certaln asuthorities in the field
of elementery education, from selected articles from
yearbooks and references from educatlionsl bullétins,
end from observations mede by the writer.



CHAPTER IX
THE PHILOSOPHY OF MODERN EDUCAPION

. Philosophy 1s one's opinion after critical thinking
has been done. It is & consistent way of thinking sbout
things. Sésiety is the basis of one's philosaph?. As
society changes, so will one's phileéaphy of 1life become
&nﬁi@h&d. | ’
| "Fhilosophy is reflectlon upen social ideals'anﬁ‘
educstion is the effort to actualize them into be-
navior. "t | |
‘A philosophy is ordinarily the work of an individual.
No man has a philosophy except as he has thought 1t out
himself.
"Philosophic thinking, 1f it be sound philosephy,
will face courageously the facts of neture apd man &s
it finds them,"?
"Philosophy of Education may be defined &s a general-
iged program or policy, based on & reflective, criticael

lﬁa@rga G. Gates, "A Philosophy of Educatlion and Qur
Democratic Falth,” Bducational Administration and Buper-
vision, XXVIII (January, 2) s

2p. E. Brown, "Philosophy the Guide to Life," School
and Seciety, XXXVII (June, 1935), 697-701.

b
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review of avallable data for the guidance of educational -
vproeeﬁnra.“3 | |
One's educational philosophy is both objective and
subjective., It is arrived at by critieal, reflective
thinking, and checked by concrete experiences,
r”*’// As we consider the source of vhilosophy we finﬂ that

|
jaﬁ»it must come from & given seaiety which is our democracy.
o

%Wb may conclude, then, that democracy is an ideal, a way
Lof life. ] !
Only &s one learns to consider the rights of others,
to curb end shape himself in respect for the rights
- and feelings of others, 1s he sble to take the proper
place in life‘zir
[?hnn people are taught in actual 1life situations to
do creative thinking, to develop respsct for their own
/ rights, to have regard for the likes and dislikes,
rights end interests of others, and to respect leader-
ship end &utharity, we will have individuals capable of
using their intelligence as @ guarantse against force.

’Eho secret of & democracy is intelligent paepla.?

Dynamic
ﬁamncra@y is dynamlie, the success of the soclal

3v1v1aza T. Smlth, “An Eﬁueatioxs&l Fhilosophy,® Edu-
cational Administration and Supervision, XVI (1930), 58,

“mlpatrmk, op. eit., p. 57.
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endeavor depends upon the guality of its citizens in i

the group. The goal of democracy is to permit the citizen

to develop his ewn,inﬁiviﬁuality‘ end to achieve the

greatast good for himaelf.
Eﬂuaati&n and the aaha@ls must not only

pass on to our children and our childrents

ehildren & cultural heritage of the psst, but

must do more, It must be one of the agencies

central to the dynamic reconstruction of social

‘order that men want because they know that man-~

purposed and msp-directed change 1s possible,

even necessary.

wa need to reslize that truth, character, and morale,
are enduring sspests of the @aai;life.{/ﬁbumnat consider
living ehlldren above dead aabjaatnntterf We must de-
velop individuals vho can recognize the matéerisl and the
soclal ehanges and realize a sense of thelr own obliga-
tion to use intelligence 1n'daaling’vith the changing,

growing philesophy of ocur democracy. )

Group Socilety

0] [In seeking to educate all childrsn we have affirmed

a falth that holds that schools are the conerete means

' of creating a socisl order in which social intelligence

can be shﬂrﬁé.ﬁ

SJohn Dewey, "Education end Sociel Change," Social
Frontiers, III May, 1937), 235-238.

6gates, op. eit., p. 179.
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Beeause of this philosophy of education 1t is true
that continuous chamgaa mmat be made in the ourrieulﬁm;?f~

Men through his Imaginaetion cen create the kind of
varl& that he vants to live in. He can elevate his
life by conscious endesvor. He can educate the whole
group for freedom, end ardata the kind of world that has
faith in the worth of man, |

Lln eduaating children fer this saeiaty it can best
be done through life situations. The school should be
the place in which children are working rather than
1istening, learning life by living 1ife, and becoming
acquainted vith sociel institutions and 1ndnatr1al proces~
ses by studying them‘

ﬁ Co-operation
!/
["One of the fundamental values in dem

peracy is

fainh in the common solution of our common problems.”!
/"_

¥hen one sees value in doing & thing an& partici-
petes in doing it; when he forms willing, charitable
.attitn@ga toward people &nd thelr behavior, he is co-
EMfgng.}

ﬁk A teacher can help an individual to develop such
attitudaa hy careful planning with him, 8stisfaction is

7zb;di, p. 176.
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one of the forces that control the lesrning proaeas.‘.if fi
‘the ¢hild can be ineluded in the plamning in such & way
as t¢ help him to bs happy and satisfied in the develop-
ment of his work, there will have been released the en-
ergy for the development of persopallty growth. Gr?yth
comes from within, The eanvironment has to respond ﬁe
the child, 1t is the teacher's duty to help change the
envirorment so that the child can respond to it in the
way that is best for him and best for soclety.

The most lmportent element in our nation's
future is the element of morale. Morale ls a
ldealtom, ‘realism, and s sensy of worth.5’

’ 3 .

This can be atteined by vorking with groups in

wvhich there is co-operation. There seems to be no
higher purpose in teaching a child to live & good, full,
holesome life than to teach him hew.ta co~operate in
the worth~vhile things of life,. |

Preedon

Resl freedom of any kind comes only with
mastery through cbedience, Freedom is attained
- by-the formation of habits which properly take
‘gare of as many mattere as possible, and thus

have us at liberty to direct our attention
alsevhera*

Saaerga Hill, “appzied ?ayahalogy in & Vorld at war,”
Eguaatian, XV (December, 1940), 79.

Stouis Foley, "‘Eha Philosophy of the New Education,"
Schoel and Society, LV (Jenuary, 1942), 36.
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Freedom has to be learned; it cannot be given to -
anyone, It is not the lack of restraint, but acquiring
ability to behave properly toward life situations, The
individual must be guided so that he aaa‘ﬁat values on
behavior and exercise selectlve Judgments,

Freedom ig vitally connected with all human
interests, DBusiness is based upon voluntary
eontactes, The sense of responsibility, so im-
portant in all highminded sction, 1s due to the
feeling thet responsibllity can be avolded.. 10
There is ne¢ resl moral action without freedon,
Freedom is sound because it has produced results,

<<§gsults in character éﬁd civilization have bheen the dil-
rect outaoma,:>Freedow has a vital relation to the high-
\fo/ebtzthaugnta and ideals of whioch man 1s c¢apable, his
‘ religion and his philesaphy.(iyb feel that becsuse of
the freedom which we have in the United States, we have
become the most powerful country.” >
¥When children ere taught in our achools to master
reastraint of freedom, they can be able to master soclal

conditions in life.

Egquality
"In America our educationsl philosophy has affirmed

1O0yapry Preble Swett, "Freedom in Bducation] Educs-
tion, XLIII (September, 1923), 651.
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that all children of all the people shall be educated
equally.“li ,

Each individual has an opportunity to develop asccord-
ing to his ebility.

Rdusation cen achieve 1its purpose by determining
the way each person, through infancy, childhood, and
youth, lives his life in all its phases. Xach individ-
ual is to live with the fullness that is inherent in his
potentiality. Democracy requires that educationsl oppor-
tunities be fitted to the different abilities and apti-
tudes of ali children.

Individuality

Taaghing éativitiss will promote desirable experi-
ences. This progressive method is more in accord with
the demoeratic 1deal»whieh is the best of all social in-
atitutiena. E@ll individuals have an opportunity to con-
tribute to and to feel s responsibility for a damwcraeyj§
An educator is responsible for a knovledge of individ-
uals 80 that he will be able to direct their thoughts
for fﬁrth&r expansion of experiences vhich will enable

them to interact in a harmonious way, |

Mgates, op. eit., p. 179.
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An 1atagratéd set 1s one in which every‘phasa‘bf" “J
the organism is contributing its particular part to the
behavior. This i the type of learning that builds per-
sonality, that makes for happiness and success. The
curriculum must help an individual to remain an inte-
grated person in whom physical, mental, and emotional
behavior are all developed.

Participation
[j"ldfe is an active process. What & person does
makes him what he is. His personality is a product of
81l that he has dome, "}

emocracy rests upon the participation of individ-
uvals, This sction must §@ initiated with the individusl.
It must be intelligent participation. Greater partici-
pation givés to the individual & stronger fedling of
‘belonging to soclety., Eaeh contribution éives a deeper
feeling of security for the individusl. seeiaty should
supply opportunities for graatar partieipatiaa.

\wmwd

Respecting the Rights
of Others

locke, in his Essays Concerning Humen Understanding,
preached that people have certaln natural rights: natural

12ppanklin Bobbit, The Curriculum of Modern Educa-
tion, ». 7.
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because they belong to all men by virtue of their ’ts;a;.’f.ng.1.”'- é
men, These are the rights to live, to work, to own
property, to have certaln personal freedoms, such ss .
the protection of individual personality. Decisions
must be for the common good,

All of these thoughts are true of & democracy.
Demog¢racy demands leadership end implies achievement.
This leadership functions as & guide and not as a master.
This does not mean forced respsct, but it does mean
ea~egarative‘reap@etg An intelligent member of socilety
laarnn.to respect the things for which he sees & need
asid helps to plan end evaluate his behavior toward all

other members of socciety.



CHAPTER IIX

H0LOGY OF MODERN EDUCATION

Introduction

Psychology iB & study of human behavior. Mental
development tekes place as a feature of the dévelepmant
of the whole peraaﬁélity.- Ehé whole process of the school
is to develop behavior pastterns. An individusl has to
meet tvo criteria in his behevior development. He has
to satlsfy hls individual needs and to satisfy society.
In making these developments the whole nervous system
1s stimulated and the individuel responds as & vhole.

An individual's growth comes through hls co~opere-
tive participation. This shows that personalitles are
interdependent and are related to the growth of the whole
situation in respect to the other personality members of
the group. Each individusl evolves as a single pattern
of behavior. His intellectusl growth is determined by
his ability to develop and by the motivation derived
from his environment,

Unity
"the learner reacts In & unified way. He is a

13
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 behaving organism. "t

Growth shows that there iz unity in the organism
and unity between the organism and the envirenment. The
- one directing the laarning process should be careful to
make the best envirommental adjustments possible. The
child's needs should be invest;gat&dvand the instructor
&nd the children should have a{znified purpose in fitting
into tbeir currliculum any worth-while interest in the
eammnnity that can be adjuated to their needs.

Characteristics of Growth
There are several c&srasteriatiaa of grawfh effected
by proper stimalatiani or hindered by lack of proper
stinuletion. The growth of knovledge ig & succession
of mental acts becoming more diseriminative and more
integrative in the real world. | |

Directed Growth

learning is directed growth, the expsansion
of s personality that controls the process of
learning from within, But it 1= growth of a
human being dependent upon maturstion through
personality contaet and culture which the per-
aen&-éty in the teacher derives from the culture
race.

lﬁhailes H. gndd, ;gﬂaatianai Survey of i:aehar's
Iraining,” Journal of the Natlonsl Education Associstion,
XIX (Gctober, 1930), 27, —

akayaﬂnﬁ Wheeler and F. F. Perkins, Principles of
Mental Development, p. 121.




15

The school should extend the chlld's ex@arieneés
so that he can have more lnteraests, Interests are
Jlearnad behaviaré} therefore the interests should be
directed, ‘

The child's interests in beginning should be ac-
cepted and so directed through the currisulum that the
¢hild will have an interest in the wholesome things of
1ife, that he will have an abiding interest throughout
life that will be of value to him,

There 1# no behavior where there is no geal., Be-
havlor ie slways directed toward a goal, Once & goel 1s
established, the beginning, the direction toward the
goal, and the end of the movement are determined by the
goal. | |

amic Characteristics

The humen organism is an energy system of behavior

vithin itself.
The will 1g the energy of the total human

system gonseiously conditioning the activities

of the part. The medium through which action 1s

obtained frﬂﬁ»gwﬁﬁmaﬁ belng 1s the will of that

humen being. SR

Every phase of g&g orgenism comes from the same

cell. The chenges that teke place contribute to the

31p1d., p. 207.
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whole organism., A chenge in the stimulus brings a chﬂﬁgéff
in the organism. Things that are vital to an organism- o
_are those things that function in the change of the be-
- havior patterns. This chenge may be emotional, phys-
jeal, or mentel in regard te the chlld.
Education is the ongolng process of life that

causes people to grovw. There are two types of growth,
memory and problem-solving. Problem-solving is the
highest type of learning. It is also thought of as
gggative learning. This implies that the curriculum
nh@uld be made up of problem-solving situations or goals
that fsce children,

Interasction o q
Interacting is behavior adjustments. The
process of lnteractive adjusting which builds
integration &lso buildahat the same time per-
sonality and chsracter.

Joint interaction of an orgenism's heredity eand en-
vironmental factors determines the growth of that organ-
ism. There is no living without interscting with the
enviromnment. Because we have bullt an artificisl so-
ciety, we have to have tools to interact with soclety,

These tools are: reading, writing, numbers, and self-

hThcmaa L. Fopkins, Interaction, lIts Meening and Ap-
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expression, A child needs to maintain his interacting
state throughout life, We need to help him to interact
in & hermonious way. Interacting is an activity devel-
oped through experiencing in a situstion. Needs come
through Interacting with the environment. Instructors
should look into the lives of the individuals and build
the curriculum on the child's needs.

Maturation ¥

"Bducation as growth or maturity should be an ever
present process, ">

"Growth 1s & continuous proeess.“é

Growth -- physicelly, mentally, socially, and emo-
tionally ~- begins before the birth of & ehild &and con-
tinuéa throughout life, There will likely be some stage
in the development of an individuval when he will be.
stimulated more than at some other stage and will there—
fore meke greeter pragreaa.

?ayehelegieally, growth follows the iawa of dynamics.
?heipattern of an organism is established before differ-
entiation takes place. As & result of this adjuatﬁant,

new experiencés sheuld be made possible, Every exparianee

5John Dewey, Experience and Educstion, p. 47.

6Jam$s F. Webb, elasaroom discusslon, Education 532,
"gurriculum Building."
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should do something to prepsre & person for later axp&riifﬁ
ences of & deeper and more expansive quality. .Wanting :
something that has never been wented before, making &
movement thet hes never been made before, pareeiving’f,
something thet has never been percelived before, are all 'l 
consequences of meturstion. The acquisition of experi- '
ence &nd the acguisition of muscular co-ordinstion are
functions of maturation and stimulstion.

The child rether then the material should be taken
into consideration, and his de#elogmant ée éireated}that
ke will be able to achleve the greatest good for himself
anﬁ.fer‘aociety through his maturity,

Goals
In humen life it must be remembered that goals are
- never static., They change with meturation. 4An individ-
ual will not progress unless there is interest in the
thing we are trying to get him to do, a goal sheed to
work towerd. An appeal by suggesting, persuveding, demand-
ing, or forecing sets up a tension tawﬁrda & goal, 'The
nearer & person gets ta»a goal the harder he strives to
reach 1t, and the mors he will resent any situation that
thvarts him in his purpose., He has an idesl ahead, a
goal to strive for, but alwvays beyond reach without action.



19

When the gosl 1s reached the tenslon is relessed and
the individuel hes a heppy, satisfied feeling if in his
Judgment he cen see value in his asccomplishment. -

There must be & resl, internally aroused aetivity
on the part of the living being, directed toward one of
i1ts many goals of action before it is posslble for eny-
thing outslde to evoke a reaction. In the words of
W. D. Commins, "Action is prior to resction."’

Creativity

"The eéueatien&i prﬂeeas is purposive and ereative.“ay

The development of problem-solving abilitj or in-
sight, based on a working store of definite knowledge
plus right habits of mentsl manipulation,will result in
¢reating new ideas and ideals, The true function of
educetion is to open up channels for the free flow of
human energies and to furnish tests for velues., This
vill bring &bout an organic process or ereative develop~
ment, This is the highest type of learning and is the
only type of learning thst builds perscnality.

One of our democratic ldeals is to behave and aect

upon the truth that man can imsgine, can creste, and can

TW. D. Commins, Principles of Educationel Psychology,
p. 9. s

axilpatrick, op. ¢it., p. 29,
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control himself and his world. Instruetors should plen o

éi,;v;”f

- ?axperiences with the children so as to encourage original.:
thinkiﬁg and creative work,
; Experiencing
L Experience iz & deciding upon subject mat-

ter, upon methods of instructlion snd diseipline,

and upon materisls and quipmant, end soclal or-

ganization of the sehool,. ~ =

A coherent theory of experience affording positive
directlon to selection anﬂ crgenization of appropriate
educational methods and materials 1s required by the
attempt to glve new direction to the work of the schools.

No child can learn without having experiences which

will enable him to have proper umdamataﬂdinga. Expari»
ence is experience only whan:ebjeetive«ceﬂditiaas are
subordinated to wvhat goes on within the 1ndividuél’hav«
ing ths‘axperiéaaa. An attempt should bg made to give
many experiences to eﬁiléren entering school whose back-
ground is limited in experiencing. ﬁvery experience
should do something to prepare a person for later experi-
ences of & deeper and more expansive qﬁality. Wﬁ‘might
BAY laérning is the process of scquiring useful reaponsaav

end controls of roépaaaas through experiencing them.

“Devey, Expertence snd Education, p. 17.
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The experience to be developed must be & whole 1life
experience. It must be related to & child's past ex- :
periences, must be on the child's level, and must have
value for the child.



The purpose of Chapter IV is to set forth the aata
obtained by the writer from observations made in the
Geinesville elementary schools and to determine how'
vell they eamply wvith a modern philosophy and & modern
psychology of edueatien an&lyzaﬁ in Chapters II and III.

In makiag these observations, the writer triad(po
determine the characteristics of & democrscy that should
be developed in order to eem@ié)with aééadern phileaephy
and a ﬁﬁdsmn psyehology ét adueatian,(&nd in comperison to
show the trends of autocretic instruction.)

Types of Instruction
Table 1 shows that one of the teachers, or four par‘
cent of the group, carried on & dsmocratic type of in-
structiong fifteen teaehsra, or fifty-six per cent, car-
ried on an auigégétie type; and eleven teachers, or
thirty per cent,carried on & combination of‘iuolated
subject matter and pupil-interest type of instruction.

An instructor who teaches by experiences or the

22
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TABLE 1

THE TYPES OF INSTRUCTORS FOUND IN THE
Gﬁlﬁﬁﬁ?ﬁl&& EEE&ER%&&Y‘%&K@@L% _AND

I

oo

Per Cent
Instructor Characteristics of of
Teachers Peachers

Democratic -- a partiecipating R
gnideliﬁ.iqttt}ll’ﬁl.‘!‘"nui‘!.-‘-i’li-‘ l &

Autooratic -- imposes own inter-
ests upon children....ccvsevvsne 15 56

Combination of 1solated subject
matter and pupll type of in-
Stmﬂuﬂﬂ, N T T T T I s, 11 30

%fameratia way must have good subject-matter knﬁwiadga}
good training in teesching and mﬁnt have an understanding
of ehildren's behaviors. The teacher must be & partiei-
vating gulde capable of gulding the individual so that he
cen put value on behaviors and exercise selective judg-
ments.

‘ The most potent influence on growing bumen life is
 that of snother life; fherefore the teacher must be e
living example of the good 1life before the pupii}r

A first-grade teacher in teachling proper ca&re of
and love for animels, directed the children's thinking
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in that wey by reading stories of different animalz,suah é§'
as "The Friendly Cow," "The Watechful Dog," and "The ’
; Playful Kitten.” The children told stories of their own
pets., In discusaing the care of their pets they declded
together to visit the veterinarien so that he could tell
them how best to care for their own pets. The teacher
alsoc had in mind the need for teeching the children h@v
to observe sanitary behavior in playing with their pets.
She felt that the veterinarian could impress them with
such behavior much better then she. could.

In making this plan the teacher had a definite

goal in mind toward which she was directing the minds of
the children. There was co-operation in all plenning
of the trip together and in diaﬁuaaing the purposes for
going. This ves a life situastion in which the children
vere working raigér then llstening. B8he was tnéahing
freedom through obedience in letting them plan how the
trip aheaid be conducted., 8he was teaching equality in
letting them all have a ghare in the plans. The children
learned unity in purpose., The democratic philesophy that
the child rather than the material is of primary im@aru‘
tance was consldered.
| The teacher who usea autocratic methods imposes herl

interests upon the children. She teaches isolated subject
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- matter instead of character training.

A teacher in tesching re&ding apsigned "The Story
of Bdison's Invemtion of the Electric Light," to be
studied at home from the book. The next day the story
wes vead paragraph at 8 time by the children. There was
no discussion of the story except pronunciations and.
meanings of words.

'No one except the tescher hed any part in planning
the lesson. She may have cvneiéered‘the capacitles of
the ahildreﬁ in meking the assignment, but without their
help in thﬂ vlanning she could not very well have con~
sidered their attitudes and testes. This method would
not promote desirable experiences. It would not stlmu-
late the individuel to feel the responsibility of par-
tieipeting in soclelly significant undertakings.

’ - @ther observations of this type of teaching were:
4 sixth grade teacher's directing the children te fi1l in
the blanks of a geography work-book. There had been no
planning with the children concerning this lesson except
reading the lesson together from the book the day befors.
Three groups of teachers in making reading essignments as-
signed the next few pages in the reader for the follow-
ing day without suggesting any purpose for reading ex-
cept to finish the book. Four teachers in msking spelling
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assignments assigned & certain number of wardskfmr the
next lesson without any study together of the words or
' their meanings. One teacher, &s she indicated the health
lesson for the next day, assigned the next chapter with-
out any further planning. Other similar observations
were made. =

"Such instruetion puts a1l the value on the suhjaef
mﬁéter; Drill and memorization are stressed iﬁat@aﬁf&f
how to define a problem, how to orgsnize dsta éatharéé ’
end hov to drev logical conclusions and verify them,

_The instructor of the combination type of 13@1&%&& '

subject metter and pupil type of 1aztruatian may have
g@@d subject-matter knowledge, an understanding of ohil- s
dren, and & deslire to help them 1ndiv1dna11y, but she will
not giva'up her traditionsl ideas of imstruction. She
' 18 afraid to get avay from the texthbook because of criti~
olsm from school suthorities and the publie. |

an abaervatign of this type of instruction was made
in an art lesson. Paper was handed each child with the
suggestion to meke a winter scene. The weather was idesl
for such a suggestion. It was sleeting outside, 'ﬁhé |
clouds looked like snow. Meny children mede snov scenes,
others made scenes of birds or animals finding shelter

from the snow and cold,
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The worst error in this essigment vas that it came
from the teacher instead of from the children. They s
could have been guided to see the sleet and to have asked
to make the pictures. Had this been the case, there
probebly would heve been much more enthusiasm end indi-
viduality brought out in the responses.  “
Another observation of this type of teaching wﬁa*@f”f
& teacher¥taking her class outside end having thamltetf
direct each other to different objects or places before fﬁ{
making the assignment from the book for writing such in~"J
,strustiana_ There was much freedom shown on the part of
the pupils in helping to plan the work. The fault was
thet it did not grow out of a need for knowing the in-
struections for golng somewhere for & definite purpose.
It ﬁus only & suggestion from a baek.v
Another cbservation of this type of teaching was
Bhat'at & reading class showing pilcetures of the charac~
ters in tha'steyy. Only wvords which hed been previsuaiy
studied from the charts and from thelr own stories wers
used. The chlldren anxiously covered sll the page with
& merker except the line being used. They teook turna 
readias’alauﬁ to the others. el
f 4 music teacher was placing & music staff anﬂ»khe  ;il
fdifferent symbols of music on the board. She had thégV}LT£
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‘children to identify the symbols. An erithmetic teacher
was teéahing,thﬁ method of long division from the b@ard‘,ff

Another was teaching the multiplication tables from
cards made for that purpose. One teacher developed &

' pice lesson shout the importance of each food in our

‘daily diet., They grouped the different types of foods
together, showing the importance of placing one or more
of each type in our daily menu so that all of the di-

gestive glands éauld do their part of the work of di-
gesting our food rather than avﬁrwérkiﬁg some glands

and lesving some with no work. Hed this teacher worked |

- out menua,fér use in the school cafeteris, this would
bave been geod instruetion. It would have given the
children a real-life experience, a need interscting with
the enviromment,

Methods Used by Teachers in

~_the Gainesville
Elementary Schools

Table 2 indlcates the methods employed in the Gaines-

:villé‘éiémantary schools. The democratic method of
téaahzﬁg uses the life experiences of the children. It
directs eatiana toward a goal that can be perceived by
the learner. Thelr study is under direction. The ob-

jectives for such study are:

Ty
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1. The development of proper attitudes and apgreaiééf~
- tions, e
-2+ 'The acguisition of information.
3. The formation of proper habits end skills. .
| &, fThe development of intellectual power or ability
to think, B o
5. fThe controls within the child which will fune-
tion in life situstions, |
Directed study enables a paraén to knowi
1. How ito define a problem.
2. How to gather pertinent data regarding it.
3. How to organize that data in the light of the
problenm.
4. How to draw logical conclusions,
5. How to verify aanalusiona.l
( The autocratlic method of instruction stresses drill
and memorization instead of general 1nsight32 This method
is teaching isolated items and subject matter, or pre-
senting parts of a whole iﬁ'isolatieg)
Parts cannot axist_élana; they are subordinste to

wbales;E

lpovert W, Frederick, Clarence Regsdale, &nd Rachel
Salisbury, Dirscting learning, p. 42.

®Wheeler ard Perkins, op. cit., p. 101,
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The combinatlion method of 1solated subject matter .
‘and pupll interest combines the two types of imstrue-
+tion. (iife problems are incorporated with the material
in the taxtbook) Current events, bulletin boards, and
construction work sre developed to bring out ideas sug-

gested 1n the text.

TABLE 2

mens OF INSTRUCTION IN THE GAINRSVILLE
IMENTARY SCHOOLS, AND THE NUMI
" AND PER CENT OF TEACHERS

USIRG EACH NE!
¥umber ‘Per Cent
Methods of Instruction of of
‘ Teachers Feachers
mwﬂratie s ol S &P %ol BaW Wal # -8 1 4
Auﬁﬁﬁr&ti@ B AE B S F D C RS 15 56
Combination of 1sclated |
subject matter and pupil
type of instructlon..... 11 30

Materials Used
 The materials used in the democratic method of teaahf~
ing are found anywhere available. They must be materials .
"be&ring;an the experiences which engsage the child's aeﬁiviw
ties, experiences which have promise and potentislity of
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presenting new problems, Iife experiences, which by
stim#lating;nev vays of obgervation and judgment, will

expand the area of further experience.
' The sutooratic type of teaching relies upon sub~.
jects or leans upda'eultura; heritage for its content,
It uses orgenized subject matter dealing with isolated
items or parts. |

| The éambinatien type of isolates subject matter &nd
ﬁﬂpil type of instruetion hes enabled the instructor to |
see the evil in the textbook organigation and has aided
in the formulayion of & correlated curriculum, This,
too, 1s isolated material. Other methods, such &s broad
fields, fipe arts, end the core eurriculum, have been se-
lected. These methods have mede use of both subject mat-

ter and experiences.

; | Asslgmments

Aktaaaher using democratic methods plans the &ssign-
ments with the children. She guides the children to se-
leat the plans she has in mind, |

!ht autaar&ti& type of inetruatar nakes aasigamﬁntul
rram(pagﬂ te page until the matariml required in & unit
or & period of wark hes been axhaumt@é‘

The combination type of isolated subject metter
and pupll-interest 1aatruatar will meke sssignments from
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TABLE 3

TYPES OF Hﬁ@EEEALS ﬁs‘. AND THE NUMBE
ARD PER CENT OF ﬂﬁhﬁﬂﬁﬁﬁ USIKRG

EACH TYFE
o } Wumber Per Cent
Pypes of Materials of of
Teachers Teachers
-ﬁﬁmaratie.u.n“..“..r... 1 : P 31-
.Autmmties.!¢ctiﬁﬂ'tciut*én 8 29
Combination type of extra-
curricular scetivities and _
subject metter....ceuv ey 18 67

the book in addition to experiences of the children,

Table 1 shawed.that one of the twenty-seven teachers,
or four per cent of the group, carried 63 the democratic
type of 1lnstruction; fifteen, or fifty-six per cent car-
ried on the auteérstie type; eleven teachers, or thirty
per cent carried on the combination type of 1§elahed }
subject matter and pupil interest instruction. Though
they seemed interested, only twelve teachers indicated
 .'any undarstaﬁding at ell of the importance of the study
of individual developments in relation to learning. E

As to.hﬁv well the Geinesville elementary schools ¢m~f
ploy the maégrn philosophy and modern psychology éf |
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TABIE 4

TYPES OF ASSIGNMENTS ARD THE NUMBER AND
PER CENT OF TEACHERS MAKING EACH
TYPE OF ABSIGRMENT

Numbex Per Cent
Asslignments of of
Teachers Teachers
Democratic -~ assignmenis
worked out in ceoperation :
with the children,....... 1 4
Avtoscratic -- page by pege.. 8 29
Combination -~ textbook ma-
terial and experiences... 18 67

education, the author of this thesls is inelinad ba‘b¢~
lieve that, even though there is evidence of modern

methods being used, all the eh&éaeteriaties of the modern
philosophy &and medern psychology are not heing developed,



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOM

;,izxsw

Summary

A final scrutiny of data collected from the eompsra-
tive study of the instructlion in the Gainesville elemen-
tary schools gives a number of findings, vhich are glven
belows

1. Omnly four per cent of the instructors in the
Galnesville elementary schools use the modern methods of
instruction,

2. IXmolated subject meterials rather than life ex-
periences of the children are being used,

‘3. The assignments af_only four per cent of the
teachers inelude the children in the planning.

4. The data obtained in this study reveal some dif-
ferences between the methods of instruction used in the
Galnesville elementery schools and the modern methods
essential to derive most effective benefits es revealed
in this study of modern philesophy and modern psychology

| of education.

34
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FCGnelusiona

In the light of the results of this study it 1s con-

- eluded:

1. That the emount of college training of the
teachers in the modern methods of tesching grestly
increases the efficiency of the teachers in regerd to
pupil development.

2., That if teachers utilize the plan of integrated
teaching as conceived by the writer, the children will
be taught creative thinking and how to adjust them-
selves to their environment so as to be able to render
the most valuable service to mankind.

3. ?hst &n educétionsl program should be developed
thet will ensble the individual to understand the mean~

ing of democracy and to feel s sense of his own obliga-

tion to use 1n£elligenae in dealing with his fellovw man.

. Recommendations
The conclusions given above snd the results of the
observations indicate the need for the following recom-
mendations in schieving more edequate results of learn-
ing:
1, That instructors study the modern philosophy and
modern psychology of education as given by suthorities
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in the field of modern elementary education, such as

‘*5ﬁ‘¢¥hﬂaler and Perkins, Principles of af Mental ﬁ@?&l@g@&ﬁtg

%5ﬁ; Enroll for teacher in-training extemsion courses
with nearby colleges and study curriculum revision and
modern methods of instruction, (

3. Have teschers® meetings of the aiam@ntary teach-
ers and study together the aims and objectives of educa-
tions what should be developed in children and how to
organice what is to be taught. .

%. Study the meaning of demséracy in connection
with @thﬁ? farma of gev@rnmgat and teach the c¢hildren
ths demosratic way of living,

5. Heve study groups and study how to insclude the
society of the community in plaaning the program of sdu-
‘cation for the schools,

6, 3tndy plans to teach children h@v t@ adapt then-
a«lvea to their enviromnment.
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