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CHAPTER 1
INTRODUCTION

Stateuent of Problem
This is & study of significant philoscphies of mind snd

some of thelr Influences upon education, religion and morals,

Mefhod of Gathering Datsg
The materisl for this thesls has been gathered through
extensive reading in the field of philosophy, written by
outstanding philosophers, and books written about the lead-

ing philosophers both modern and medieval,

Purpeose of Study
The purpose of this study is to collect information on
the significant philosophies of the mind end meke a com-
parison of these concepts and their relation to education,

religion, snd morals,

Limitations of the Study
Philosophers are agreed thet one of the chief func-
tions of philesophy is to formulaste clearly and distinetly
a theory of the nsture and function of the mind, Educators

sre not sgreed upon the methods that will work to the best
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advantage upon the minds of the pupils.

lany writers, becsuse of the complexity of the concepts
of mind, aveoid mention of it in order toc be relieved of the
responsibility of sttemwpting an answer,

Unfortunstely those who can think clearly on such ab-
stract problems as the nature of mind, with rare exceptions
are unsble to explain if in suck a way that even the better
students ¢an uﬁderstand their views. It is not the pur-
pose of this investigastion to solve this difficult problem,

but to discuss the fundasmental theories involved.

liethod of Procedure

The philosophlical concepts of the mind as the ideal-
ist, realist, and pragmatist interpret 1it, and its relsation
to educetion, religion, snd morsls are discussed in this
thesls. Chapter I presents the introduction, states the
problem, gives method of collecting date, the purpose, and
limitations of the study.

Chapter 1I pfeaents the idealistic interpretation of
the mind with s brief historical background which includes
e discussion of platonic, subjective, and objective ideanl-
ism,

Chapter III presents the neo-realist, naive realist,
and critieal realist's interpretation of mind and a dis-
cussion of the different conceptions within the realistic

theory, and the realist's influence upon education.
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Chapter IV presents the pragmatic conception of the
mind and some epplications of the pragmatiec method to sig-
nificent philosophical problems.

Chepter V presents a summery and conclusion relating
to idealistle, realistic, and pragmatic conceptions of the

mind and some influences upon educetion.



CHAFTER II
IDEALISTIC CONCEFTICN OF MIRND

The history of philoscophy presents several systems of
ideelism. This study will deal with some of these inter-
pretations which have had important influences on our un-
derstanding of mind. These asre as follows: (1) Platonic
ideslism, (2) subjective idealism, (3) objective idealism,

and (4) new idealism.

Platonlc Ideslism

FPlato (428-348 B, C.), a Greek philosopher, believed
the soul to be housed within the body with little in com-
monn with the mundene. He believed in the pre-existence of
thie soul bhefore its entrence into the temporal body. With
it he bvelleved it brought & divine nature from its prior
home. The soul is the source of bodily motions, knowledge,
and asperationé.l

Flato distinguishes three asspects of the soul which
are now referred to as reason, will, and feeling, Will and
feeling =zre referred to in relation to the body, which he

bellieved to be mortal., Reason is regarded as divine and

lgeorge T. W. Patrick, Introduction to Philosophy, p. 213.
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immortel, believed to be lmprisoned within the body, but
its ultimste destiny was eternal 1ife in the "intelligible
world of Ideas." Plato's marked distinction of soul and
body was a later source of the dualistic theories of mind

and body.

Subjective Idealism

Further steps were taken toward the development of
idealism by the Irish philosopher, George Berkeley (1685~
1753), who belleved that sin and evil were due to the
wrong kind of philoSOphy.g He held materialism responsi-
ble for all, and 1t was his aim to prove that matter did
not exist as en Inert substance independent of thought.
He contended that the objects of experience were merely
perceptions, An element exists, but its existence is not
Independent of mind. It is perceived by the mind. An ele-
ment is o bundle of sensations which sre wholly sub jeetive,
therefore the world ls s mental world. PBerkeley alsoc be-
lieved only minds, souls, or spirits toc be real., HNature
1s the action of God's mind upon one's finite mind, He
did not teach that God 1s a deceiving God. He taught that
objects are real, but not independent of mind., Before the
existence of man, the trees, the mountains, the sun, moon
and stars did not exist as such, becsuse there was no one

to perceive them. They were not colored because ecolors

?Ibid., p. 214,
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are sensations and there was no eye to perceive thelr col-
oredness. KExternal things sre percepticns of the mind.

This is Berkeley's subjective ideallsm,

Objective Ideslism

Objective 1ldeallsts belleve that will i1s the fundamen-
tal thing in the world or unlverse, objectlvely considered,
The essential thing in one's body is will and not intel-
leet. The bedy 1s only the outward expression of one's
will. The soul or spirit is activity, desiring, and striv-
ing. 'The will is psychic and the world which one hears,
sees, snd feels is the outer expression of universel will,
It 1s objective because the Worid is not just ar idea but
has objective rezlity as its basis; that 1s to say, abso-
lute will,

The founder of this schocl, the German philosopher
Schopenhauer (1788-1860), in his book entitled The World

as Will end Idea, brought the above theory forward in ad-

dition to changing PBerkeley's subjective idealism to ob-
jective idealism.s Sehopenhsuer was & successor of Kent,
and his philosophy had 1ts sourece in Kant. |
Hegel suggested that 2ll resality is thought and resason.
The world is a thought process, or God thinking. Nature 1is
thought from the outside, One has only to know the laws of

the mind to know the laws of reality. Hegel thinks of the

®Ipid., p. 221.



7
universe In terms of development, ﬁﬁt this developument is
considered a thought process. Flatonlc, subjective, and
objective ldealism lead to further advancement of the ideal-

istic theory.

New Idealisu

To the new idealist, the behavior and laws of the mind
gre purely spiritual, and in no way physicel., #ind iz a
higher kind of lifej he cannot bring himself to regerd mind
in & eold, impersonal, msthemstical sort of way.

The 1deslist holds that 1ife and mind are incurably
speciflic. Even the lower anlmals live g sgpecific kind of
life, and if = species 1s lost, nothing else can make 1its
contribution to the world. A& cat lives a cat's 1ife, and
8 humen being lives g humen being's life., No amount of one
can te exchangedﬂfor any quéntity of the other. They are
qualltatively distinet. Each has something different to
‘qéntribute to the world as a whole, If an individual is

destroyed, nothing can tske his place. The save 1s true

of mindss; they are not interchangesble. There is no sub-

stitution for a FPlato or an Aristotle. Zgeh individusl hes

something about him which 13 unique, and irreplaceable.

L Objectively aspeaking, no one else can do another's work.

Une may do the sewe work, but it 1s different.
‘ The idealist hesitates to spesk of mind in connection

with certain individuals, and there 1s definitely a doubt
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about cats, dogs, and other animsls., In fact, suspieion is
cast upon the mentality of some humen beings. They prefer
to eonfine themselves te persons where there is no possible
doubt, such as Flato. He had a mind, end by studying and
reflecting upon its accomplishments, one can sSee what the
life and function of the mind is really like. Agaln, the
ideslist points to the fact thaet no amount of Plato can be
exchanged for so much Aristotle, snd by studying the work
of his mind, one can formulete the general laws of the 1ife

of the mind, which is In this csse clearly exhiblted.

Laws of the Lind

The 1dealistie philosophy of mind can be best compre-
hended through its epplicstion to certsin standerd eress,
such as laws of the mind, theorlies of values, scecial vsalues,
logicsel values, religious values, moral values, and spiri-
tual values,

The most universally recognized law of the mind 1is
its unifying power. Host of the tests given by psycholo-
gists are intended to estazblish the mind's power of unify-
ing, in a wmweaningful way, the factors of a novel situation,
The peorson examined may be given a simple sentence, in dis-
order, snd be asked to unify the words to bring out their
meaning.

One may listen to a lecture and judge the quality of

the speaker's mind largely by the way he unifies the various
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parts of his discourse so that they give meaning to one an-
other and bring out the full meaning of the subject.

The intelligent orchestra leasder is the one who can
unify the many performers so that they work together in
harmony.

The ideslist makes s distinction between the two most
univeraally recognized subordinate laws, ngmely, analysis
and synthesis; that is, taking apart and putting together.
Lach breaks down complex data Into various parts and later
resrranges them into the whole again.

4analysis 1s responsible for many of the sugcesses of
selentiflc experiments. Its value in the field of science
is unlversslly recognized.

Synthesis is something more than pulling apart and
putting tocgether again. The parts may be pulled asunder
and united to make g new whole, or by omitting portions to
meke a new whole. Examples of the value of synthesis may
be noted in the many flowering plents, new frults and nuts,
" all of which owe thelr exlstence to synthetic botany. Syn-
thetic chemistry is responsible for many new dyes and
stronger alloys.

The musician realizes the element of choice in syn-
thesgis: he may simplify the composition by using only the
simpler notes, or he may add more notes to the original

composltion, thus making it more complex. In elther case,
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synthesis 1s settled, not by the synthetic method as such,
tut by synthetic unity.

The ldeslist holds that mind is essentially seleective,
and by no means impartiel. A1l are not welcome; its por-
tals are strictly guarded. Reality in the rough 1s kept
outside., It may be spoken of as a host who admits conly
those who are saspproprlately garved, and behave 1n accord-
ance with approved stendards, Mind selects 1lts guests, in-
troduces them, and guides their Iintercourse in each case as
1t sees best. The guests are nature's noblemen, their no-

bility being conferred by mind, rather than by nature.

Jdeslistiec Theory of Values

Lsthetle values. ~- Mind 1s essentially crestive of

vaelues., Vglues are esthetic, soeciaml, loglcel, rellgious,
and morel, and thelr source is invariesbly the mind. &very-
thing that mlnd endows by the process of analysls and se-
lective synthesis, or unity, recelves esthetlic value. The
parts luply the wnole, and the whole implies thie parts, and
in this synthetic unity, each part receives greater vslue
which 1t 4id not possess within itself, that is, ocutside
the relationsinip conferred by the mind. Each part is drawn
from & limitless, whirling chaos, and strengthened by this
ewbracing unity.

Socisl values. ~- Synthetic unity bestows sccial values.

The parts that are related to the same whole are related to
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esch other, and in that new relationship values sre acquired
which they would never have possessed apart from this co-
operative relationshlip. 1In ell socletles, there exists a
unifying principle whieh 1s sincerely spirituasl., It is in
this society that one receives socisl values from the as-
socistion with others.

logical values. -- logie, or reasoning, 1s derived by

synthetie unity. Classificetion is the putting together

of the parts into g unified class, Division means'breaking
up a2 lergerclass into smesller meaningful units which within
themselves make & unified whole. Definition means putting
into 1its place within s single standardized system, or uni-
fled elass. A concept is s unified class, or standard-
ized systew. Inference means the reading of the relations
esteblished by the parts within a whole. Such classificea-
tions are ideally considered the work of the mind.

Religious values. -- Mind 1s the source of religious

values. The part-whole relationship 1s established by view-
ing humsn belngs from the standpoint of synthetle unity.
From the religious point of view, this tskes the form of
universal brotherhood of men. Oneé can resdily see that in
the case of all value types, mind in its synthetiec unity
1s their source.

In this creativity, mind functions much as a theatrical

director, coordinating and systemestizing as it seems best.
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Without the work of the mind, the parts would be uncoordi-
nated, unsystematized, unrelated, meaningless fragments.

The sctor needs s director, a dramatic suthor, s cos-
tume designer, and many others in order to successfully
produce hls part in g drams.

It 1s the same in the educational institutions; the
pupils need a teacher, the teacher needs anvadministrator,
znd 80 on in order to complete the whole educational system.
The teacher without & school is like & school without a
teacher. Nelther 18 complete nor able to functlon apart
from the.other. Jts values are undeveloped. In order to
develop values, the ordering and sdminlstering work of the
mind must be brought into play.

It has veen stated that mind unifies, then selects,
and creates values, It also ereates 1tself. The 1deslist
speaks of this in two ways. First, mind sets itself its
own problems. It is not physical reslity which orders the
central nervous system to create Flatonic dimlogues. Only
a P}ato writes Flatonlc dlalogues; only a Beethoven composes
Eeethoven symphonles. 1In eresting these, the artist creates
overt, phyéically objective expressions of his philosophy or
musie. He is also creating, expanding, and developing his
mind end creative power. To 1llustrate: a men who builds
one house, cen bulld a better house, In this sense, mind

creates itsgelf,
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#ind crestes itself in another deeper sense. %hen one
reflects, he becomes aware of himself in this or that rela-
tion. By the device of logieal abstraction, one cen dis-
tinguish two direction tendencies of the mind. Namely, the
direction toward objects, and the direcection toward the know-
ing self. Logiesl distinction is not temporsry. One docs
not slways view firat the obhjects around him, and later him-
" gelf., There 1s, In any sctivity of mind, a subjective and
objective reference., A knowledge which 1is not your knowl-
edge, or some else's, 13 not knowledge at all.

The idealist holds, too, that a knowledge of objects
presupposses a knowing self, and objective knowledge 1s sec-
ondary. One msy turn his mind to this or that object, but
the turning is that of the mind. Mind 1s the central core,
while the object is on the circumference. One msy turn
from verious objects, but one can never get away from mind.

The idealist holds thet mind 1s not dependent upon a
physically objective world for something to think sbout.
Mind can make itself 1ts own objects, snd discover its own
laws., In the formal sclences, such azs mathematics, mind is
only concerned with itself and is entirely independent of
physically actual reality. These are created out of the
substance of mind by mind itself. Knowledge of this kind
is not physical, but is spirituel and demonstrable to rea-
son rather than sense perception.

The physical world 1s known and accepted as real, only
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in 80 far es it responds to the demands which mind mekes
upon it. The actusl physical world, in so far as it is or-
derly and systemestic, logical, and mathematical, enters
into what the idealist terms "knowledge and beecomes sec-
cepted as real." Therefore, idealistic concepts intimate
thet knowledge 1is always reflective, and purely reflective
knowledge 1is exemplified in formael disciplines of logic and
msthematics. They coneclude, further, that mind is capable
of discovering the whole content of the ideal realm.

This implielt knowledge is made in the inter-zsctivity
of the physical world, The mind generates some improved
technlique when the need srises, but this new technigue, or
formula, is not a part of physiecal nature, but represents
further growth of the mind. Science is not scmething phys-
leal, but the living and growing mind.

Trie ideslist belleves that mind is capable of answer-
ing any questlon which 1t is cspable of ralsing, or solv-
ing any probvlem which it csn within itself set. In creat-
Ing mathematics, it crestes itself, snd in so deing, 1t
creates msthematies.

iind, to the idemllist, is spiritual end in no way
physical. 1Its laws are derived from its own inner core,
rether than from the external physical world, They express
mind's demsnds for unity; its methods of enalysis and syn-

thesis; 1ts power of selecting; and its creativity which
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ineludes its establishment of values, arts, and sciences,

and its reflective cerestion of 1its own self.

The Theory of koral Velues

According to Barrett's ideslistic theory, evil may be
defined as "the degradation of the higher being to the
lower."* He belleves evil to be directional, rather then
a quality of particulaer things or experiences.

Differences of opinion as te what is high or lower
involves differences of judgment as to what 1s evil. A
man's condemnation is usually on the basis of the sort of
self he haes chosen to be, or not to be. Thus the problem
arises as to what s8elf should be effirmed, and what self
should be denied. -

The differences of oplinion as to what standards should
be setas the higher, or lower, level of living, bring’an~
other problem &s tothe fundamental conception of evil.
Therefore, the degradational conception is necessary if
one's philosophy of value 1s to have & gulding principle.

The ldeallist believes that a men's cheracter 1s made
up of the things that please him, and the first mark of =
rise in moral stendards is his dissatisfaction with a par-
ticular sort of life. The return of the prodigal son to

his father is en sexsmple of the inference made here. He

4C1ifford Barrett, Contemporasry Idealism in America,
r. 219.
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repented of khis swinish living and turned again to a hilgher
level of living.

Virtue comés from convictions, satisfies the moral
senses, and the consclence guides 1t; yet one may have
"seared his conscience" to the extent that his conception of
morals would not measure up to a high standard, yet it is
of value in the formstion of the moral standard. Conscience
alone cannot be used as a yardstick,

The idealists hold that sense of duty is an important
element of moral experiences, its resistance s moral hazard;
yet dutifulness alone does not provide a standard of moral
worth. Horal excellence may ve exemplified by acts ofklove
which do not involve a sense of obligation; therefore, a
gsense of duty is nof enough, The idealist %oints téméﬁé
fact that the moral standards-in vogue sre sonmetimes used
as & yasrdstick for measuring one's status, but he does not
belleve thils to be g satisfactory measns of evslustion. The
ideallst refgys to primitive tribesmen who felt no ssnse of
guilt for th@ir acts which casused some member of another
tribe to suffer. The evolution of man's moral neture has
led to the Dbelief that any act which cauvses one's fellow-
men to suffer 1s sinful or WToﬁg.

In view of the above statements, the ldealist believes
there 1s no other alternative then to turn to some form of

perfectionisn for s walld theory of moral standards. The
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morsl velue of an experience then must depend upen its role
in the perfection of humen nature. Barrett states:

doral value here shows anslogles to logical
valve. The truth of a theory depends on this --
whether 1t tekes due sccount of all relevant evidence,
with appropriaste distrlbvution of emphasis, and whether
it can itself he e principle of relevance in the fleld
ot experience with which it deasls, rendering that
field wore intelligible and opening new significant
viastes of thought end problems. So with s valid
ethicel theory: the true moral evaluation of 8 men's
set must be one that judges it in terms of what is
relevantly snd characteristically humen. The good
get 1s the act of a men who is not under misapprehen-
slon but truly knows what he is gbout, Aristotle's
genersl definition of the good is to the point: the
good In any field of experience is that whieh ade-
quately performs its characteristic function. The
good life thus regerded would be the humsnly appro-
priate and abundant life. Mhoral judgment involves
gself-evaluation bosed on self-understanding and pro-
ceeding to discipline, expression, realization snd en-
hancement of gersanality: the culture and enrichment
of character.

This general point of view brings the problem of con-
fusing the description of human conduct with the evalustion
of the act.

doral judgment includes likes and dislikes, but 1t is
meinly a judgment of approval or disapproval, and of pref-
ersnce not only felt, but judged to be defensible on what-
ever the judgment may be based, what 1s judged good over
what evil is dowinant. lan's moral convictions constitute
his self-identification in the upward trend in the sesale.

The idealist believes that a reslly scilentific ethies

deals with moral experience, and moral jJjudgment:; has a

°Ipid., p. 224.
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balanced view of human nature whieh enters into the act;
perceives that the act which one calls worally good satis-
fies all the demands which will 1is called upon to meet. In
conclusiorn, the idealist bellieves that moral jﬁdgment is not
cnly sbout things, tut it is a judgment of and on things:
a judgment which evaluates and renders s verdict of appro-
val of things, or of condemnation, with sufficient freedom
to enable an individual to perform the dutles which he be-
lieves to he hls duties that no one else in the universe;
not even God s0 far gs God is other than in himself, cen do
his duty for him. The ildemlist helieves, too, that happi-
ness, perfection, and duty must be the goal of systematic
ethics. JMorality integrates all of one's capacities snd
strives on msn's intelligence in all the filelds in which he
receives values.

The eveluation, the morgl view of things, consists
just in the gredetionsl recognition that something ought to
e rather than other things, beceuse that partlcular thing

is worthler and higher than others.

Spirit
The ideallst glves mind s privileged position, He be-~
lieves that the world, or the universe, has a meaning, but
it is viewed 88 s logical or spiritual totality, rather than
mechanieal in structure. The world is organlc in that the

parts within themselves meke up a mesningful whole,
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Mind, as mere intellect, becomes Iintelligible only
when it is guilded by spirit.

The word "spirit" simply means the acknowledgment of
velues, thelr existence, and something within one's self,
that perceives and esteems them, Conscicusness of meaning
and purposiveness of vaiue emerge as qualities of consciocus-
ness., This Is a kind of high level oflmind, which is what
is meant by the term "splrit.”

Spirit is an wltimete and irreduclhle category, and 1s
part of the background of our thought; i1t can no more dbe
reduced to intellect than mind to 1ife, or life to matter.
The ssige princirle which mskes matter not wholly intellligi-
tle until 1life enters in, or 1ife until it finds expression
in intelligence, requires that mind canrct be understood
untll interpreted by spirit.

The significance of this background of thought lies in
the fact that it must be sccepted independently of any
specific metaphysical prejudices or presuppositions.

Spirlt is unintelligihle except for the acknowledgment
of values and perhsps mind, srd is not understenGsble ex-
cept through the vslues upon which it is intentionally di-

rected,

Conseciousness
The ldeallst hes diffieculty with consciousness which

seeuws to be 1In the econcept itself, Its origin seems to be
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populer rather then philosophic, whieh proves unsetisfeac-
tory when prilosophers try to use it. Loglcians say con-
sclousness is Indefinable; 1ts apccies, sensastions, emo-
tions, end wlll are &lso indefinsgble.

The 31deslist appreaches the question of conselousness
from the side of the Inrer essence of experisnce, The cen-
tral core of ccnsciousness is the urge towsrd self-expres-
sion, towerd projecting the wind into its environment, thus
creating = part of 1tself. Hind i1s like an enzyme spread-
Ing around its principles of anslysis and synthesis, yet
never becoming exhausted ir the process. Eosanquét 88ysS!

The power of self-consciousnczs is tc make a selfl
out of circumstances. The meaning of self-consclous-
ness, the active forw of totality, 1s to give every-
thing its character, to e the centre in which every-
thing in 1ts degree tells on the import of the whole.
Self-consciousness 1s, I do not say the ulfimete fowym
of experience, butthe highcst and most significant
of its finite shapes. 4 true self 1s something to be
mede and won, to be held togsther with pains and la-
bour, not something given to be enjoyed.

The ideaslist does not elevate the 1inguistic medium
sbove that of all other medla. He believes that a Bach
fugue or g PBesthoven symwphony has as much continuous think-
ing 88 g drema. HMeny of the master-pieces have as much
refined technlique as any prose or postry. To reproduce into

another medium, even that of words, 18 to lose some of the

original viteality.

®B. Bosanquet, Principles of Individuality and Value,
p. 365.
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Bosanquet says:

Such media as sound, colour, form, rhythm, and
metre have undoubtedly a logic and a necessilty of
thelr own. The universal -- the straining toward the
whole -- is in them as in all experience; and it is
ldle to deny their constructive and creative nisus
the name of thinking, because it does not operate
through what we call "par excellence" logieal lan-
guasge and conceptions attached to words., The rhythm
that completes a rhythm, the sound that with other
sounds satisfles the educated esr, the colour that
1s demgnded by a colour-scheme, are I tske it as
necessary and as rational as the conclusion of s
syllogism.”

As the 1dealist sees it, "conseiousness" should not be
restricted tc a2 single medium of expression. It should bhe
understood as the vitel sense, which accompanies the inner
nisus in gll its activities., Wherever mind is present and
active, creating values, cresting a living and growing self,

consclousness is slso present whether expressed irn words,
action, or by some other means. Wherever mind 1s present,
the self is alsc present, Consciousness in self-conscious-

ness,

#ind and Nature
Any philosophy written in the tradition of historieal
ldealism 18 in its totality of spirit; but in a narrower
sense, spirit is only a pert of this totality. The ideal-
1st gives spirit, or mind, a privileged position in ite in-
terpretation of the world, Over against it one must set in

contrast the philosophy of nature. The idealist views the

71bid.
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world as g totelity whieh is orgenic rather than s mechan-
lcal aggregate, as mentel rather than vital, and as spiri-
tual rather than s system of gbstract ideas.
Hegel states:

Life is the "truth" of matter, mind the "truth"
of 1ife, and of mind, in its subjective sense, the
"truth" is mind objective and sbsolute. A philosophy
of mind then, in the narrower sense, has as 1ts prob-
lem the "place of mind in nature" or gore broadly
stated, the place of mind in reslity.

The ldealist's view of this problem is that all reality
hes its source in the mind, He interprets the world in

terms of consciousness, will, or experience; Nothing ex-

ists separate and apart from mind.

Education

The idealist regards educstion as a means, or tool,

for meking a certain type of individual rather than an end
within itself., Iodge says the ideslist defines education

as "the guldance of the individual to full self-consecious-
nesa}"g The predominating fsctor in this guidance 4s the -
interactivity of other selves to help the individual pass
from half-felt awareness to full consciousness or full
knowledge and econtrol of self,

To the idealist, science represents s wonderful sdven-

ture of the spirit. Brubacher states:

®Barrett, Contemporery Idealism in America, pp. 122-123.

9Rupert C. Lodge, Fhilosophy of Eduestion, p. 72.
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. « » to the ideslists the facts of science, Instesad
of béing as concrete as they seem, are really the re-
sctions of intelligence to the objective world. The
word science, 1in fact, comes from s Latin root mesan-
ing to know. Any given science, then, such as botany,
is what thought knows. It has more to do with ideas
than plants. Indeed, according to this trsln of rea-
soning, the plant 1tself is basieslly ideal. The
idea thus furnishes the basls for all education work.
. . . Mind is a spectator. It literally "tzkes in"
what goes on In the world sbout 1t.10

The ideamlist deslires physics, mathematics, and chemis-
try to ve included in the school curriculum, not because
they are useful, but because they are an expression of the
greatness end power of the mind,

To the ideslist, knowledge 1s the outward expression
of an inward growth on the part of the central self. The
child 1s educated to hecome the selfl whiech he was meaent to
be. The soul, by Instinet, strives for perfection,

The i1dealist sets as his goal perfection; bhoth teacher
and pupll sre striving to reach the goal. He eliminates the
things he cares least for and substitutes others that he
does care for and graduslly builds toward his beautiful
ideals, or soul-images, or state of perfection., In this
soul-image, that exerts such tremendous power over his life,
he knows no limitastlions, feeling that mind would become
stagnant and no progress would be mede.

Brumbaugh has said:

Without ideals our minds would become like the

wayside pool, stagnant and deadly. With ideals they
become like mountain rills gand leap from moss-rimmed

10john S. Brubacher, Modern Fhilosophies of Education,
. 62.
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rocks in endless showers of silver spray, clothed in
rainbows, and bearing in their sweep life snd beauty
and grandeur. Hsppy the child whose unfettered spirit
may dbulld after its own plans the terraced slopes, the
sun-crowned spires, the carved Rillars, and the golden
portals of the temple of truth.il
The/idealist believes the desire to build ideals is
innate and that as mind creates "truth," he gathers inspira-
tion for the highest achievements, Horne states:
Idealism firds ideas and pufp@ses to he the reali-
tles of exlstence; and perscnality, which is the union
of ideas and purposes, tc be the ultimate reslity. . . .
Educsting 1s the purposeful providing of an en-
vironment that counts most, so educstion 18 reslly a
relaticn between personalities of different degrees
of maturity.le
The traditional idesalist believes thet the fundemental
concern of educators 1s the guldance of learning and that.
the c¢hlld 48 the primaery consideration in the educational
system. He thinks he can best aehleve his goal by the use
of subject-matter, suthorlty, and disecipline. The mind-
idea-spirit self is developed by study of knowledge and
feets, and submission to authorlty and to stick to the
ideals which were born and proved in phllosophies of the
past. DBooks which have been proved tocontain true faets,
idess, and ideals, were hls source of knowledge, in his
definite curriculum.
Present-day 1dealistic methods are less rigld, less

authoritetive, and less formal, but st11]1 hold to the bellef

1lleriin G. Brumbaugh, The laking of a Teacher, p. 70.

12Herman H. Horne, Idealism in Education, p. vii.
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in the primscy of the mind-idea-spirit self. There is more
freedom, more pupll initiative and sctivity, but self-resl-
ization is reached through the interactivity of the pupil's
mind with others. The teacher 1s a dynemic, vital force in
developing the child's mind-idea-spirit self, The child
becomes conscious of this self through the example of the
teacher's personality; therefore, the teacher must be a good
example of moral character.

The idealistilc teacher stresses the Ilmportance of the
rupil learning to think for himself in order that "self-
reelization"” may be fully accomplished,

The ldealists have emerged from the "old school" into
e broader, less rigild, more democratic, and more interest-

" ing curriculum, but perscnality, mental and spiritual de-
velopment have not not ceased to be the aim of the idealis-

tiec school.



CHAPTER I1I
SOME REALISTIC INTERPRETATIONS OF THE MIND

Cartesignlsm

Kene lescartes (1596-1650) became dissatisfied with
the lack of agreement smong philosophers and came forward
with a new mathematical method. He resolved to docubt every-
thing that could not pass the test of his criterion of
truth, nawmely, the clesrness and distinctness of ideas.
Any thing that passes thls test 1s self-evident, and from
these self-evident truths he dedueced other truths which
logically followed. Three kinds of idess were distin-
gulshed, nemely, innate, which mesns little more than the
mental power to think things; adventitious, whieh came to
him from without; and factitious, preduced within his own
mind,

His firat reality discovered was the thinking self,
yet he found himself In g position to doubt that he who was
thinking, exlsted as g being and he knew that this could not
be doubted.

As to the exlstence of God, Descartes, after trying
to prove the Divine existence, concluded that he knew this

glso by an Innate idea., But he could not find any clear

26
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jdeas of an extra-mentel, bodily world. He suspected its
exigtence but logical demonstration was needed Lo estgb-
lish thils truth. His adventltious idess carry the vague
suggestlon that they are caused by bedles of an externsl
world, He argued that God would he a deecsiver should he
allow him to think that bodles exist if they do not, there-
fore he concluded that bedles do exist. He then expressed
the exlistence of three kinds of substance, namely, created
spirits, the finlte soul-substance of each man, Uncreated
Spirit which 1s God, and bodies which are creasted, physical
substance existing independently of human thought.

Sensations were viewed by Descartes as a function of
the soul, but he was never able to explain the apparent
fact that the soul is moved by the body when sensations oc-
cur,

ile belleved that error could be secounted for by his
theory of asgent, whleh mekes judgment an aset of will;
where the will over-reasches intellect, judgment may be false.
He admitted that conflicts may occur between humen passions
end human reason and thet & virtuous life is made possible
by & knowledge of what is right, and the control of the
lower tendencles of nature.

He described six pesssions: wonder, love, hatred, de-~
sire, joy, and sorrow, and held that these sre passive
states of conseiousness, partly caused by the body, scting

through the animal spirits, and partly caused by the soul.
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Neo-Reallism

leo-realists believe that all reality is ultimately
physical, and that the reality of the mind is made up of
the demonstrable physical changes which occur when mind is
present and do not occur when it is absent.

Mind has no privileged place, hut in order not to pre-
judge the lssue, Holt refers to reslity as neutral rather
then exclusively physical. Holt states that

Consciousness 1s a cross section of the Universe.
Mnd and matter consist of the same stuff. The neo-
reallst telleves mind and matter to be neutral, being
nelther physiecal nor psychiesl, and thst the dualism
in the world is not entitles but of casual laws,
thus neo-realism is often termed "neutral monism. "

Neo-reallsts belleve that an external world can exist
Independent of our knowledge of ity and one may know some
truths by perception and intuition.

according to Lodge, thé neo-reallist likes to cowpare
the following physical situaﬁiens in order to prove that
mind end matter are physical:

in situstion A the physically interscting factors are
all.inorganic. Their interactivity is permeated by phys-
ical lawes and a physicist cen predict with certszinty the
outeome of their interactivity. For instance, an astronomer

can predict the eclipse of the heavenly bodles with mathe-

metical eertainty and his predictions are verifisble. In

1E, B. Holt, The New Realism, pp. 354-355.
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situation £, at least one of the physically interscting fac~-
tors is a living organism, with & well-déveloped hrain and
nervous system., Its Intersction is also permeated by phys-
ieal laws. Any movement man mekes is a physical movement,
tut it falls outside of physics to predict with certainty
what those movewents will be,

In the second situation the neo-reslist chooses a more
complex situation. He locates the mind "out there"” where
there is intersectivity of orgsnism with physleal environ-
ment. He defines mind as "thet interactivity 1tself,” or
as "the relation betwcen the active organism snd the acting
environment." He then states thst this relation 1s phys-
icel interactlivity and these two ways of defining mind mean
the ssme thing.

The neo~realist believes that all factors of the come
plex situetion enter into the mind, The orgenic factors
cannot deliberately he disregarded because without the com-
plex organism no mind is present. Neilther can one disre-
gard the inorgaenic factors, because without them no life
would be present: no living orgenism exists without sun and
air, Mind is like 11fe inthat 1t emerges only when many
fectors ere present, including organic and inorgenic fae-
tors.

Heo-reslists hold thet all the fsctors which enter

into physicel interectivity with the brain end nervous system
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are a part of the mind, One's own body, the building in
which he teaches, the blackboard, the road by which he
travels, are all considered & part of the mind, just as
mich as the formal tralning in which he psrticipates. Holt
says:
The conscicusness that depends on esny given liv-
Ing organism 1s the sum total of 2ll . . .entitles to
which that 1living orgenism responds, and it is the
system of these entities in just such and sueh
quantities and just suech spatisl and temporal ar-
rengement a3 the environment and the responses them-
selves define. . . . Consciousness is . . . that?
group of entitles to which an organism responds.”

Aind 1s not alweys physical, but it is cepeble of con-
siderable refinement in arts as well as science, but in the
end the interaetivity, in all respects, and without re-
mainder, 1s physicsal.

Russell says: "What we call mental events, are part
of the material of the physical world."® How the organism
beheves In sltustions which stimulete this interactivity
is investigsted by behaviorist psychology, but the realist
adds here that the inorganic factors of the physical en-
vironment are a point not to be forgotten if he wishes to
find the resl and complete facts of behavior. He believes
these to be no less important than the train and nervous

system of the living organism, which sre constitutive parts

of that behavior which is eslled "mind." FPsychology 1s a

2Ipid., pp. 185-184.
SBertrand Russell, The Analysis of Metter, p. 387.
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branch of physical sclence, and mind is physical. Ruasell
says:

Inference from one event to another . , . seems
only to acquire exasctness when it can he stated in
laws of physics. There are psychologiceel laws . . .
which cannot at present be reduced to physical laws.
But none of them is exact and without exceptions;
they state tendencles gnd averages rather than mathe-
matical laws governlng minimum events. Take, for
example, the psychological laws of memory. . . . One
supposes thet in order to obtsin en exgct caussal
theory of memory, it would be necessary to know more
about the nature of the brain. The 1deal to be aimed
at would be something like the physiecal explsnetion
of fluorescence, which is a phenomenon in many ways
analogous to memory.

The neo-realist holcus that most thinking is expressed
by talking which 1s a physical movement. 1In the case of
"silent thinking” and silent reading it expresses itself

" movements of the lips, palate,

in "incipient movements,
end larynx.

In the same way an image expresses 1tself in movements.
An imsge of & lemon, thought of as cut and squaezed into &
glass, and sipped in the mouth, expresses itself by the

flow of saliva.

Consclousness
The neo~realist belleves that human behavior can be
explained in terms of physical reaction to physical stimu-
lation, and that the "hypothesis" of "consciousness” is not

needed, He believes that the real facts which underlie

41p1d.
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what common sense calls "conseiousness" are the refined
physical movements of talking, and that the content of "eon-
sciousness" is the refined and complex movement which the
behaviorist identifies with emotions, imagination, and other

kinds of action, These physieel facts are the sole reality

+

and the neo-realist regards "conscilousness” as an exploded
hypothesis.

In general, neo-realists maintein that "mind," in every
detail‘of its behavior, i1s purely physical and that its be-
havior is purely physicel, and that it can be explalned
without remsinder by analyzing it into organic, or cerebral,
and Iinorganic, or environmental factors in a state of in-
teraction, HRussell says:

We suppogse that, glven sufficient knowledge, we
could infer the qualities of the events in our heads
from their physical propertles. This 1s what is
really meant when it is said, loosely, that the
state of the mind can be inferred from the state of
the brain. . . . I think that this is probably true.
. « « Even if we reject thils view, physics may be un~-
gble to tell us what we shall see or "think," but it
can tell us what we say or write, where we shall go,
whether we shall commlt murder or theft, and soc on.

. + The thoughts of Shskespesre or Bgch do not
come within the scope of physics. But their thoughts
are of no lmportance to us: their whole social ef-
ficacy depended upon certain black marks which they
mede on white paper. There seems no reason to sup-
pose that physics does not apply to the making of
these marks, which was a movement of metter, Just as
truly as the revolution of the earth in 1its orbit.

. « « And no one cgn doubt that the causes of our
emotions when we_read Shakespesre or hear Dach are
purely physical.s

SIvid., pp. 391-393.
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Russell's contention here is that reality 1is in no way
mental, but physicel throughout and can be explained by soﬁe
wmethematical method. What 1s lacking is a system of appro-

priate measurements.

Critical Realism

Critieal~realism is the belief that knowledge arises
only through the selective and critiecal elaborztion of the
data of consciousness.

The eritical realist keeps orgenic and inorganie fac-
tors as distinct as possible and restricts the term "mind"
to the organic fgctors. He locates mind within the skull
and ldentifies 1t wlth the brain or concrete cerebral hemi-
sphere, Drake defines mind as follows:

Aimind 1s simply = brain regarded from the in-
sjde. . . . The mind is embedded in the body; and

the unity of the mind is a partof a larger unity, that

of the organism as a whole, with its integrative nerv-
ous system. The mind constently interacts with the
other parts of the body; indeed its 1ife consists in
receiving messages through the afferent nerves and
sending messages out through the efferent nerves,

The eritical reslist rejects subjectivism end objectiv-
ism and secepts the objeetive existence of things because
the view ls plausible and works in prasctice, He holds that
the outer object is independent of the perceiving mind, which
is different to the perceptlion of the object which reflects
only a few of the many gqualitlies of the object perceived.

Patrick states:

Spatrick, Introduction to Philosophy.
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The Critical Realist is, therefore, disposed to
conslder the sense data, or sense, as something in-
termediate between the perceiving mind and the phys-
lcally existent thing. . . . The mind cannoct reach out
to the object 1tself; 1t reaches out to the essence,
the datum,

Thug it seems thet in the knowing situation there
are three kinds of entities: first, the perceiving
mind or the conselous organism; second, the outer ob-
Jeet, the ultimate brute reality, having only the pri-
mary qualities, not immedistely apprehended in imowl-
edge; third, the datum perceptlion, that which is im-
mediately given to sense, named also the charscter-
complex or essence. The latter 1s not mental, nor any
part of the perceiving mind, nor i1s it a part or as-
peet of the guter object; it is an intermediate "logi-
cel entity."?

The critical reslist does not believe conseiousness to
be an ultimate, unalyzaeble thing, but & complex event whieh
can be analyzed Into simple events which ocecur in a simple
spatio-temporal order. He does not believe thet conseious-
ness exists or that 1t can be found in the brain or outside
it. Consciousness 18 a function possessed by s sentient

organlism,

Ngive Healism
Ngive realism 1s the view held by the plain or un-
thinking man. It may also be defined as the helief that
"knowledgze of the objective world arises immediately from
direct awareness of objects." It is the view of the ordi-
nery realist who has given little thought or comprehensive
study to the reslistic theory of philosophy.

The neive realist takes one thing more seriously than

7Ibid.
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the theory of physical reallism: he thinks 1t is his busi-
ness to accept facts regsrdless of how gwkward it may seem
from the point of view of his theory: therefore, he acocepts
consclousness as g fact of direct experie nce, something that
cannot be explained away. He belleves this complication,
as a fact, can be compatible with the other facts accepted
by realism. He is a "factist" first and s "physicist" sec-
ond. He belleves that the only explanation of facts of any
and every sort will be found ultimately to be the physical
explanation. He considers himself a physical realist, snd
sets himself to desceribe the facts of mind as he sees them.

As the naive reallst sees it, mind emerges in complex
situations which contain s well-developed asctive braln and
nervous system, as well as Inorgasnic factors. In the sit-
uation mind is definitely present, but may be unconscious.
It may be sbsorbed in the interasction, and may not be aware
of 1tself or of the objectlive environmental fasctors of the
situstion, There gre times when one "just sits" and other
times when one "sits gnd thinks." Mind in either case is
present: consciousness emerges when one hecomes conscious
of the situation and of one's self, and only when the or-
ganiec gnd Inorgeniec faetors cease to flow in harmony, when
there 1s some problem to be solved or scme cholee to he made.

According to the nsive reallst, conséiousness is far
narrower than mind snd has two sides or aspects, an outer

end an inner, Conseiousness i1s an aswasreness which contemplates
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or apprehends what 1s in the physical factors toc be con-
templated or apprehended. Thls is known as the outer ob-
jeetive side of consciousness., 1t 1s an awereness éf its
physicelly objectlve content. It contemplates redness of
the sun, and similarly apprenends the other sense data. Its
relation to them 1s one of togetherness; and in that com-
presence consciousness contributes nothing, physical reallty
everything, including form end content. Consciocus atten-
tion is sble to single out wvarious factors for special em-
phasliss it can enalyze, synthesize, and unify the factors
in the situation before it, but these activities are not
distinect from the strictly physical features of the situa-
tion. Consciousness can be aware of this or that feature
beczuse it is physically selectsble, analyzsble, and uni.-
fisble.

Consciousness does not do anything; it merely appre-
hends or contemplates. Its awareness or contemplation
does not add anything physical to re¢ality or constitute any
additional physicel factors. Objeets apprehended by con-
sciousness are not altered, or influenced, by being aprre-
hended. This is what the naive reslist terms the outer as-
pect of consciousness.

In the inner aspect one 1s belleved to live his ex-
perience, or tc reslize it subjectively. The nalve real-
ist would say that he "enjoys" his apprehension or contem-

plstion. He does not llke to term this subjective experlence
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an "awarenesa" or "spprehension" of the self ir its various
activities, because this might coneede an objective psy-
chology on the tasis of observatlon or:épprehending intro-
spectively what is there to be spprebhenced. The nalve
realist holds that thls cannot bte done and that, in its
inner reletion, one's experience is not a knowlng but a liv-
ing, not s contemplaetion tut an enjoémant. He bveélileves

that science 1s not 2 complex of intéracting langusge pet-
terns, and knowledge to be something more than exclusively
physical interactivities on the part of orgenisms with the
brain. Thus he coneludes thst the physiecslly real thing
sbout sc¢ience and knowledge is this physieal interactivity,
but there is more; one is conscious of the physical laws co-
ordinated in the physical sclences. One contemplates and 1is
aware of what 1is teking plece; this mekes no difference to
the facts and laws spprehended, which remsin objectively
what they are: one enjoys hils contemplation and lives hils

awarenesas,

Sumnmary of Reslistiec Philosophers
Neo=reallism was introduced In the early part of the
twentieth century; it begsn as s movement ggainst the wide
influence of idealistic metaphysies.
Nalve or objectively-minded realism is simply the view
of the plain man who believes that his experlences extend

beyond his body and inelude, in some of their asrects,
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those outer subjects., He holds that the dats of percep-
tion are the very physical existents which are believed to
be surrounding and thresitening his body. He contends that
these physiesl objects zet withlin experience apd are di-
rectly apprehended. Yheir surfaces mske up one's visusl and
tactile data. OUn the contrary, the subjectively-minded or
nec-reslists surpose thet the data of perception are psy-
chologleal exlstents, or so many pulses of a stream of psy-
ernilc life. They are only coples or representatives of the
outer objects.

Critical realism was introduced In an effort to ex-
pose the error in both neo-realism and nalve realism and
to unite realilism as a whole,

The fundamental differences In realistic theories are:

1. The neo-reglist holds that all factors which enter
into the physical interactivity with the braln end nervous
gystem sre a part of mind and mind 1s always physical,
whereas the c¢ritical realist locates mind within the skull
and identifies it with the brain, and further states that
mind cannot reach out to the chject itself, but reasches out
to the essence, the datum, He believes conscicusness to be
a function possessed by s sentient organism. The naive
realist accepts conseiousness as g fact and contends that
all facts in the end will be found to be physical. He be-
lieves mind emerges In complex situations containing a well-

developed brain and nervous system and inorganic factors.



o

(o)

He believes that nind 1= always present e€ven though there
may be times when one does not think.

2. The nalve realist differs with his colleagues in
the view of contemplation in which we become gware of the
stimull given snd the reactlons observed. Science 13 not
g complex of interrcting language patterns and knowledge
is sowething more than exclusively physieal interactivi-
ties on the part of the orgenism with the brain,

The neo-realist, eritical realist, and naive realist,
have differences of opinion as stated above, but they are
2l)l realists. They all maintaln that the only reality cne
18 capable of knowing 1s nature. The world 1s objective
and factual, sometling which men must apprehend and conform
to. It is whet it is regerdless of ideas, desires, or
wishes, and should be studied factuelly snd objectively.
Everything personal, subjlective, and emotlional 1s kept out.
Their alm 13 to see reality a8 it is in nsture. The real-
ist does not contemplate the world as a whole but tears it
to bits and studies sach psrt separately, He emphasizes
the sclientific and laborstory method of study and is satis-
filed with his record of facts snd truths as they are.
3ince these facts are the best he has, they are conasldered
as "practical” truths.

The realist lives in a world of nastural beaunty and sys-
tematic law and order, s world of unity, of purposes and

organizstion,
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kioral values. -- Reallsts reject the doctrine that

things must be beautiful, good or spiritual in order to ex-
ist at all. They recognize the existence of things that

sre wholly non-spiritusl and things thst are accidentally
spiritual. The unlverse contains things that are geod, bad,
and indifferent. Reallism rejects the notlon that things

are good teecguse they are thought to be so, but does not
encourage the endeavor to make them good.

The reslist contends thet goodness 1s an indefinsble
quality which sttaches to things Independently of conscious-
nesg, 1f asked "whsat 1s good?" the reslists answer would
be that good is good, and that it is not identical with

_ belng wilied or felt in any way.

B o
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The realist holds that the belng or nasture of things
8 independent of their possessing values, but their pos-

{ sessing velues is not independent of econsciousness. Values

are functions of conselousness and things do derive wvalue
from being desired and rossess value in proportlon as they
are desired. |

The realist has two concepticns of moral value, namely,
rightness snd comperative goodness, When cne is confronted
with an occasion in which he must choose this or that alter-
netive for self-preservation, or self-destruction, tre
right act is the one which preszerves hils life. Right 1s
the act which takes sdvantage of cilrcumstances.

Hight is not necessarily moral. Noral values appear
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where there 1s o questlion of comparastige value. Then the
problem arises as to what is moral when the interest of more
than one person 1ls involved. An act may be right in that
it promotes cne's interest end wrong in that 1t Injures an-
other's interest. The realist answers thils by saying that
the same thing can possess several relations.

An act may be both right and wreong in that it conduces
to the fulfillment of one's interest and is detrimental to
another's interest, or i1t may be douybly right in that it
conduces to the fulflllment of tewo interesta. Then the
conception of comparative goodness arises. Then the real-
ist states that if the fulflllment of one Interest 1s good, .
the fulfillment of twoc interests is better, snd the ful-
fillment of all interests is best.

If the sct whiech conduces to goodness 1s right, the
act which conduces to more goodnessa 1s wmore right end the
act which conduces to most goodness 1s most right., Perry
states:

Morality is sueh performance as under the cir-
cumstances, and in view of all the interests sffected,
conduges to most goodness. In other gords, that act
is morally right which is most right.

The realists belleve that an act cannot be both right
and wrong in @ morasl sense, Several gets wmay promote the
maximm goodness and in such cése all acts would be morally

right, but ncne could be morally wrong.

8Ra1ph F. Perry, Present Philosophical Tendencles,
p. 534.
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Religlious values. ~-- The reallist helleves that what 1is

indifferent will acquire value, and what is bad will te mede
good by agents on o pre-existing and independent environment.
He states that he can support this belief in the faet that
the good 1s objectively real and actually operstive, He
believes there is promise rather than disccuragement in the
fact that nature has ylelded life, and that 1life once es~
teblished hes imposed i1ts Interests upon the environment.

If man did not possess the world in the beginning, he must
give up the hope of possession in the end, The truth-lov-
ing realist sacrifices hope for eternal 1ife on the altar

of science, and seeks what comfort nature can offer through
freedom of reasony he belleves thils tc be his duty. He

does not concede the existence of God, because he cannot
prove his existence, but if there Iz a God, he is placed

on the same level with nature, and the realist believes he
can gain his fevor only by complete adjustment to the

ways of this world.

In conclusion, the reallist renounces every spiritual
or moral ontology, and believes through the operation of
morgl agents nature, which is the pre-existing environ-
ment, will cause bad to be made good.

Education. -- The reelistic schools glve mathematics,
sclence, and selentific methods the moat prominent plsece in
thelr curriculum.

Objects or problems are snalyzed in plece-mesal fashlon
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by the latest scilentific methods. The curriculum consists
of courses and textbooks containing the latest sclentific
information svalleble. The facts in the books are stated
systewatically, coneretely, and objectively. The pupil is
to lesrn these facts in a systematlc, orderly way, as they
reelly appesr in the universe. All personaiities or sub-
Jectiveness is kept entirely out of the picture beeause they
are incapable of sclientific analysis and study.

The pupil with a reslistie Packground would like to
see the teacher's subjectiveness and personality vanish from
the plcture and be replaced by a radio, phonograph, or some
other mechsnical means of transferring facts and truths )
from nature to him,

The reslist pupll expects the history teacher to con-
fine her discussion to history. W¥What he looks for is object-
ive informastlon, objectively expressed. He would like to
see a8ll courses depersoneligzed, so thet nothing could come
between himself and the information he desires. His main
interests are in the field of sclence which deals wlth na-
ture snd unless he is studying history or sociology, he
does not consider the past.

In the realistic achool, authority and discipline come
from nature in the form of natural laws whilch one ias to dis-
cover, apprehend and make adjustments to. The purpoée,

then, of the realist's education is to measure, to organize,
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to categorize, to apprehend, to understand, and to adjust

humsn beings to nature.



CHAPTER IV
THE PRAGMATIST AND HIS CORCEPTION OF THE MIND

Some Meanings of Pragmetism

Pragmetism 18 s new method of approach to philosophical
problems; 1t always pleces emphesis on what is practical,
ugseful, fruitful, and satisfying. The pragmatist believes
that the world is to he made, or remodeled, according to
his desires and wishes: the universe 1is something to be made
more beautiful, rather than a something resdy-made to ve
enjoyed, contemplated, or worshiped. His interests are in
& humen, industriel, soclel world which he belleves he can
make retter. Patrick states:

. Pragmetism is a tendency end a mgvément rather than

s philosophy. In faet it holds philosophical systems

in profound suspiecion., It is more like a "ecorridor”

through which one may enter upon philosophlcal studies.

It is an attitude and a hablt of thought -- z habit of

locking foreward to results rather than backwerd to

consequences. 1

Fragmetlsm puts things to work, is adventurous end
experiments with things that have some practical use or prac-
tical value, but the pregmatist has no use for idle dis-

putes gbout things that heve no practlecal values or conse-

quences.

lpatrick, Introduction to Fhilosophy, p. 366.
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Pragmetic Theory of Truth

The pragmatist is not friendly with the notion of ab-
solute truth. He prefers to asccept a thing as true "if it
leads to satisfactory consequences,” or if it has practical
value and works. Value is his measure of truth, and work-
ableness 1s the nature of truth, Truth 1s made true; it
heppens and does not ramasin constant. It is constantly
changing. W#hat is true today may be'only partielly true
tomorrow, or it mey even heccme fglse,

It is necessary that pragmatism be thoroughly under-
'stond in order to avoid premsture judgment of its true value
and lideas, Fragmatists are not spineless, or "yes-men,"
as a little surface study might indicate. Pragmatism may
Justly be called a medistor, The writer can think of no
better way of explaining the sbove statement than to quote
Williém James! story_cf the squirrel:

Some years ago, being with a camping party in the
mountsins, I returned from s solitary remble to find
every one engaged in a feroé¢cious metaphysical dispute,
The corpus of the dispute was a squirrel -- s live
squirrel supposed to be eclinging to one side of a
tree-trunk; while over against the tree's opposite
side a human belng wes imagined to stand. This hu-
man witness tries to get sight of the squirrel by mov-
Ing rapldly around the tree, but no metter how fast he
goes, the squirrel moves as fast in the opposite direc-
tion, end always keeps the tree between himself and the
man, so that never a glimpse of him is csught. The re-
sultant metaphysical problem is this: Does the man
go around the squlrrel or not? He goes around the
tree, sure enough, and the squirrel is on the tree;
but does he go around the sguirrel? In the unlimited
Jelsure of the wilderness, discussion had been worn
threadbare., . Every one had teken sides, and was
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obstinate; and the numbers on both sides were even.
Each slide, when I appeared, sppealed to me to make it
a majority. Mindful of the scholsstiec adage that when
ever you meet a contradiction you must make a distine-
tion, I immedlately sought and found one as follows:
"What party is right," I said, "depends on what you
practically mean by going around the squirrei. If
you mean passing from the north of him to the east,
then to the south, then to the west, andthen to the
north of him again, obviously the man does go around
him, for he occuples these successive positions., But
on the contrary, if you mean heing first in front of
him, then on the right of him, then bhehind him, then
on the left, and finally in front egzain, it is quilte
&s obvious that the men falls to go around him, for
by the compensating movements the squirrel mekes, he
keeps his belly towerd the men sll the time and his
back turned eway. lMake the distinetion, and there is
nc ocecasion for any further dispute. ., . .

The pregmatic method is primarily a method of
settling metaphygical disputes that ctherwise might
be interminable,

FPragmatic Interpretation of Mind

The pragustist believes in taking things ss he finds
them in his experlences. What they are aspart from enter-
irg into the tissue of stimulus and reaction he does not
know. His experiences show him an interaetivity of organ-
ism and enviromment, an 1nteractiviﬁy which is biological
and social., 1In this interactivity he finds himself experi-
menting with the consequences of behavior, and fighting his
way through to some measure of control., He 1s gn actor in

the drama of life rsther than a member cf-the audience.

Experience as Behavior
Experience as the pragmatist sees 1t is the interac-

tivity of organism and environment, he environmental

2Willdiam James, Fragmatism, pp. 43-44.
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factors stimulate, the organism responds, and its behavior
1s a tissue of reactions to stimulation. He distinguishes
three levels of behavior, that which 1s vital but unconscious,
that which is conscious and self-directed, and that wﬁich is
purposive and indicates the presence of mind, At its lower
level behavior tends to move toward vital behavior apd 1t is

difficult to say where consciousness begins to be present,

Vital Behavior

Vital behavior is the simplest, and whether or not mind
and consciousness are present, experience is slways taking
place. Preathing, circulatory processes, and reflex ac-
tions are a part of vitsl behavior, and teke plsee in re-
sponse to environmental stimulstion., They are generally
sutomstic rather than directed responses. When one is
unettentive, asleep, or under the influence of drugs,
congciousness and purposive control may be absent, yet
parbé of the brain may be involved. At this level of be-
havior, life and experience emerge as functions of the en-
vironment which stimulate and support the organism. Life
and experience consist of this interactivity which is vigal
or bioclogical, |

At this 1evél of behavior, mind and GOnscieﬁsneés are
definitely present, comparing, selecting, direeting, and
controlling responses, until a satisfactpry conclusion is

reached, Counsciousness 1s 2 soclal and vocal phenomenon,
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in other worde, 1t 18 a situation where man directs his re-
sponses bthroush linguistic concerts. Consclousness is a
form of internal speech which controls one's responses to
the organism until satisfactory results sre resched.

Between the two extremes there 1s & third level of be-
hevior which may be exemplified by such gctivities as walk-
ing., Cne may set himself tc walk to a ecertain place and
then conscious and internal speech may lapse. The coordina-
tion of the movements of museles and 1limbs is controlled by
the cerebellum rather than the brain proper and the move-
ments of wallking sre purposive in thet one resches his
planned destination unless some obstacle c¢alls for consecious
~attention to his walking,

Ari accomplished musician plays with no attention to
physical movements after he "sets himself" to plsy a cer-
taln compositicon., This is not true with s beginner; con-
sclous, purposlve, direction 1s necessary.

It is especially in socinl situations, involving the
activity of two or more persons, that wind mekes its sppear-
ance. In sltustions where habltual routine governs one's
behavior, reactions are purposive, but of the semi-con-
secious type. The head of a firm may react to the employees
in the same way he reacts to the office furniture. His re-
ectlions to one mey be as unconscious as his resctions to
the other,

In situstions In which everything flows smocthly there
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is no call for the internal-spesch level of directed ac-
tivity. 4 pupll may be watehing his teacher with epparent
attention, but his ccnsclcus mind mey be, if functioning at
all, engaged in somevother trend of thought. As long as
things run smoothly the teaqher msy even have a lapse of
consciousness, yet she may have all the appearances of pro-
fessional slertness.

One can only focus attention on one thing at a time;
therefore, the field of lapsed consciousness 1s greater
than the field of focal eccensclousness.

In aeddition to lepsing to particular aituations,vcon~
sciousness may lapse to all situations over a perilod
of time. When one 1s in a "reverie," there is no definite
internal specch directing any problem. Attention is dis-
persed and consciousness wholly lapsed. Hypnotilsm, sleepl-
ness, or drugs may produce this type of unconsciousness,
There are also timeg when one just sits and does not think.
In this case internal speech, planning, =nd directing asctivi-

ties are not present.

Social Behavior
When consciousness lapses, mind does not necessarily
lapse; it may still direct one's behavior. Ixperimenta-
tior has shown that after conselousness In the form of in-
ternel speech directed toward controlllng actlivity, has dis-

appeared, the habitual way of reacting carrlies the organism
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through most situations which arise in the ordinary course
of events. These reactions are semi-automatic, but intel-
ligent., B

A tired hostess, after having given up any attempt at
conscious control of the slituation, still goes through the
motions of welcoming the coming guests. She may s3till in-
tersct with others sufficiently enough to play a falr game
of bridge, yet she may meke no attempt to know what cards
hsave been played.

Kind to the pragmastist 1s that form of behavior in
which there is purpose and direction, even speech by lin-
guistic eoncepts, but in which conseiousness, in the sense
of internal speech controlling the orgenism's reactions, is
not always present.

4ind 1s behevior, sctivity, and interactivity with
blological and socisl environment, rather then some form of
pessive contemplation or awareness. Lodge sSays:

¥ind is a part of the tissue of events inter-
actlve with the rest of nature, and just as real
and genulnely causative as anything else in rerum
nature. 1In the second place, as behavior, as the
interactivity of events which are all transient,
mind is not something permanent, but changes as the
elements which interact change, and comes and goes,
Just as the behavior which we call our "form"at
tennls, or at the plano, or at golf, is something
whleh comes end goes, so it is with the behavior
which we call "mind" or "thinking," and even with
"consciousness."d

liind, then, &s the pragmatist sees it, is a function

rather than a substance, a function which chenges with the

SLodge, Philosophy of kducation, p. 148.
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environment. Dewey says:

#ind is precisely intentionsl purposeful zctivity
controlled by perception of facts and their relation-
ships to one gnother. To have a mind to do a thing 1s
to foresee a future possibility; it 1s to have a plan
for its accomplishment; it is to note the means which
meke the plan capable of executlion and the obstruc-
tions in the way -- or 1f it i1s really a mind to do
something and not a vague aspiration -~ 1t is to have
a plan which takes sccount of resocurces and 4iffi-
culties, #ind is cepacity to refer present condi-
tions to future results, and future conseguences to
present conditions.4

These statements express the pragmatic views in that
Dewey, too, bhelieves that mind is purposeful activity.
Dewey states that:

. « » consclousness 1s to be aware of what we are

about; conscliousness signifies the deliberate, ob-
servent, planning traits of activity. Consciousness
is nothling which we have which gazes idly on the
scene around one or whieh has lmpressions made upon

it by rhysileal things; it is the neme for the pur-

poseful quality of ectivity, for the facet that it is
directed by an aim.

The pragmatist uwsually considers mind and consgelous-
ness together becsuse it is difficult to say where con-
sciousness begins to be present,

There are times when internal speech which can be de-~
tected by testing the inciplent movements of the lerynx and
sometimes the llps and throet muscles, seems to he seml-
asutomatic if not automatic, It is difficult to know what

faetors are essentlal tc the appearsnce of consciousness,

4Jonn Dewey, Democracy in Education, p. 120.
®Ibid., p. 121.
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but internal speech level 1s agecepted as good evidence.
Janes says:

For twenty years past 1 have mistrusted "eon-
sciousneas” as an entity; for seven or eight years
past I have suggested its non-existence and tried to
glve them 1ts pragmatic equivalent in realities of
experiences. It seems to me that the time is ripe
for it to be openly and universally discarded.®

James explains thls statement by saying thet thought
does exlst, He means only to deny that consciousness is a

word which stands for an entity, but rather a function.

Religion
Religion to the pragmatist is an instrument msde by

the sxperiences of human belngs. He may be a transcenden-
talist if that type of religion works for the betterment
of the individusl, but generally speaking, he does not take

this position. He prefers to believe that religlon is not
something divine, but somﬁthihg developed as a result of
humsn experiences. HReligion 1s true in so far as 1t works,
but to the pragmatist it 1s not a fixed set of laws, rules,
andkregulations to be adhered to strictly, but mst be
flexible enough for the Individuasl to glter his behavior in
accordance to what best satlsfies his needs. James states:

If technologlecal ideas prove to have g value

for concrete 1life, they will be true, for pragmetism,
in the sense of being good for so much. For how

SW11liam James, Essay in Radicsl Empiricism, p. 3.
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mich more they are true, will depend entlrely on
thelr relations to other truths that also have to
be acknowledged.”

What Jemes has sald here 18 that in so far as the
idealistic views of God afford him comfort they are true,
but he points to the phrase "true in so far forth"™ with a
skeptieal finger and frankly states his disbelief in the ab-
solute and bellef in taking "moral holldays," when neces-
sary, for the betterment of the individual provided this
Y"moral holidayﬁ does not clash with some other vital bene-
fit. One truth msy be detrimental tc the rest of one's
truths whleh one does not wish to give up. James justi-
fles his rejection of the sbsolute in that to accept it
would mean entanglement in metephysical psradoxes which
he does not belleve acceptable.8

Progmatism "unstiffens” theories, has no prejudices and
no obstructive dogmas; it will consider any "hypothesis”
and James says this widens the field of search for God,
rath er than hanpering 1t.9 »

His test of probable truth is the thingvfhat works bests
& thing 1s true if 1t can successfully combine with one's
experiences gnd fits every part of lifse.

The pragmatist belleves that it 1s better to ydeld to
the hope that religion 1s true rather thgn fear that it is

7Williem James, Pragmetism, p. 73.

81bid., v. 79. 91b1d., p. 80.
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false, Religion is true in proportion to practical value to

living.

Education

The pragmatic school 1s centered around the child and
based upon experience, for it 1s through experience that
the child galns knowledge or growth., The ehild is elways
busy on some project or activity, through which he learns
to develop ami solve problems. - The child has freedom and
is permitted tc choose only that for which he has need or
desires. The school may be compared tc a cafeteria in which
the child 1s not told what to ehoose or how much. Fate
will teke care of the future. It is the child's choosing,
on & child's level,

The curriculum is developed as activity progresses.
It 1s actlve end changes from day to day from pupil to pu-
pil and from school to school. The needsfor ehild .1ife,
chlld experiences, are realized snd it is always kept on
the chilld's level. He solves child problems when & child
and learns to solve adult problems when an sdult. Dis-
cipline and esuthority in the pragustic school sre only
those which the child voluntsrily recognizress the school is
very 1lnformal end éxperimental.

There are various aspects of progressive educsetion
which are representative festures of the system. The em-

- phasis is on pupil freedom. The child is not only encouraged
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to exercise physicsl freedom but also to do his own inde-
pendent thinking. He is encouraged to develop initiative
and self-reliance. Individusl differences are recognized
aﬁd an effort is made to capitglize upon them.

The curriculum end methods are based on individual
interests. This interest 1s guided by the pubil's own pur-
poseés. Problems encountered In every-day living afford
challenges to learn, to apply one's intelligence to the
econtrol of the factors of environment. The pupil will
have a felt need for the ald of the social heritage, and
help or instruction from the teacher. Activities are se-
lected for the development of the whole child. They in-
clude emotional, intellectual, and physical factors. The
outcome of an activity is evalusted by the extent to whieh
the purpose is accomplished,

There are also definite social implications. Society
is the best means of development of personelity, and de-
mocracy 1s favored as most In hermony with progressive prin-
ciples.

The educstional philosopher probes to examine the un-
derpinning of this position. The pragmatist says that
process jmplies chsnge. Change further implies novelty.
Novelty is set down a2s genulne rather then the revelation
of an antecedently complete reality. Changes do not take
place at the same time nor at the same rate,

Hovelty is relative to the familisr. These two
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characteristics furnish the hasis for the progressive edu-
cation which emphasizes the problem-solving attitude of
the mind and develops Initistive and self-relimnce. The
familiar 1s used a@s 2 means of exploring the novel and us-
ing it in order to meet futufe situations,

Individual differences are realized. There are both
biological and social differences. Without individuality
there would be no progress., For this reason progressive
education lays stress on the cultivation of individual dif-
ferences. Thils development 1s indispensable to self-
realization,

From the pragustic point of view vglues are instru-
mental., They implement a person to gain ends. Progress-
occurs if these ends are achieved. The progressive is al-
ways specific. He has no genersl formula for totasl progress
because he haes no final or fixed velues. He sees a con-
stantly emerging novelty.

The progressive educator glives much attention to pu-
pil interest. 1t 1s the core of educstional value theory.
It is both a guide to the selection of curricular materi-
als and the single best dynamo by which to motivate them.
Children's interests vary &s to time., Some have longer
duration, and some children are more persistent in their
study. The pragmatist or progressive holds that children

should be taught persistence. The distinctive merit is
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the fact that the child is driven to perseverance by values
which he himself sees and voluntarily accepts as his own,

The progresaive has no fixed aims or values in ad-
vence., Educetional glms are not to be projected indefi»
nitely into the future. They must be held subject to re-
vision as one advances into the future. Educzational aim
is that of pupil growth. 'Education is its own end. Fro-
gressive education 1s not progressive because it 1g making
steady advance toward some definlte goal but becsuse it is
growingiin whatever directlion a novelly emerging future
renders most feasible. i

The educational ends are employed as means or instru-
aments for finding the way. Nc way to educstlion becomes the
true way. To the pragmatist truth is to be concelved dy-
namicslly. What turns out to be true will depend, at least
in part, on the alms or values with which one started. The
truth the child learns wlll inescapeably be affected by his
purposes or alus.

The pregmebtic theory of truth ls to be thought of as
an instrument of verificstion. Intelligence enables one to
make satisfactory adaptation, to use the old and faulililar
83 a tool for subjugating the novel and the contingent. It
is the chief means of survival,

The pragmatist's way of gaining truth is by sxperimen-
tation., The problem is set, the difficulty defined, the
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available reasources surveyed, and the hypothesis proﬁosed.
After this has Yeen drsmatically acted out in imagination,
it is put to the test. Activities are overtly inlitiated in
the precarious environment to see whether thelr conse-
quences wili correspond with those anticipated. Other ac-
tivities are later undertaken to generalize the first re-
sult. This 41s the clue tc the practlices of progressive
education. ALctivitles are necessary both to meke educa-
tion lifelike and to make life yield the truth.

The pragmatist believes that knowledge is something
which 1s wrought out in action. Before 1t is used it 1is
merely informmtion. Knowledge does not anbtedate leasrning
but it is forged as the pupll and the teacher adapt means
to ends as thelr project develops.

The pragmetist approaches both, value and truth, through
individual experiences, but does not overlook the experience
of others. FParticipation In society is considered one of
the most important ways in which learning takes plsce. The
wmore democrastic the scciety, the more free and unimpeded 13
the sharing of these experiences and the greater is the edu-
cational opportunity.

Progressive educstion and the democratic process have
miek in comuwon; they both encourage the individual to spe-
cialize in cultivating his unique talents. The more d4if-

ferent individuals get to be, the wmore they have to share,

and the more socially interdependent they necessarily become.
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Pragmetic education is opposed to any barriers which in-
hiblt the oasy interchange of cultural viewpecints, such as
segregation of the sexes or separate high schools for voca-
tional and college preparation.v Besides, in the classroom
the progressive teacher democratlically shares with the chil-
dren as many declslons as to objectives, curriculvm, and
disclipline as possible,

The pragmatic school hss more freedom. Its effective-
ness is in proportion to the richness of the culture that 1s
appropristed through democratic sharing. Freedom is for
the teacher and pupil. Without academic freedom the school
is powerless to be~£n effective instrument of soeigl prog-
resa, The efficiency of the democratic school in meeting
social change lies in 1ts inslstence on a free flow of so-
cial intercourse.

Social orientation is the characteristic fe~ture of
the progressive religious and moral education. The prag-
mptist wants the child to be‘intelligent about the mores.
However, they are to be applied tentatively and experimen-
tally. Their sanction is to depend on their consequences,
not on réligion. Religious education i1s not essentlially
different from moral or ever secular education. 1It, too,
consists of participstion iIn the community enterprises.

The aim of educational philoscphy is the wholeness of
viewpoint. The pragmatist recommends 1t as a way to en-

lighten learning sctivitles In the schcol, the home, and
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the commmunity. Educational philosophy, then, like value
end knowledge theory, is instrumental, pregmatic.

Whatever the child is striving to do must be because of
some basic urge that is trying to aessert itself., From
child psyechology a list of objectives for the school could
be made. From 1ts inventory of the instincts which are
seeking expression, one can make up a list of dhild needs.
These needs become the objective which education should
try to liberate and satisfly.

lieny progressive educators say that growth 1s measured
by that whieh leads on to future growth., Whet promotes life
becomes the measure of value.

The modern naturalistic educational phillosophy accords
the socisl process s more natural status In the educstion
of the ¢hild than Roussesu, The nstural rilghts of men are
matched with a bill of rights of childhood., While discipline
and self-restreint are worthy objectives, they are Iinciden~
tal to the more positive virtues of a school program em-
phasizing self-expression.

The progressives advocate that education be for life
now rather then a prepsration for adulthood or life at some
econtingent future date. If the child lives well in the
present, he willl be as well prepared as he can be for what-

ever the future has in store.



CHAPTRER V
SUMKARY AND CONCLUSION

Summary

The writer belleves s summery of the positions of the
1dealist, reslist, and pragmatist with regard to mind and
related views will be valuable.

1. Plato belleved in the pre-existence of the soul
btefore its entrance into the temporsl body. He distin-
guished three aspects of the soul which were resson, will,
and feeling. This marked distinetion of soul snd body was
s later source of the duglistic theories of mind and body.

2. The purpose of Berkeley's subjective ideslism was
to prove that matter 4id not exist as an inert substance,
Independent of thought. He contended that objects of ex-
rerience were mere perceptions; an element exists, but not
independent of mind; reality consists only of mind, soul,
and spirit, end nature 1s the action of God's mind on one's
finite mind.

3. Ubjective 1ldeslists hold that the essential thing
in one's body is will, rsther than intellect.

4. The new 1dealism takes the position that both the

organism snd its conselousness, if gny, and the physical
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environment, are empirical phenomena of a deeper reslity
which 1s spiritual. This deeper reslity is "mind™ 4in an
ideal or transcendental sense, creating itself and its own
problems, and in this creativity it crestes the environment,
wlth which the self it has created reseta. Put the real
1ife of mind, slthough exemplified in the movements of the
space~time medlum in whieh this 1ife expresses itself, is
not subjeet to the lews of the medium, but follows its own
1aw§, which are spilritusl.

5. The realist tskes the position that mind is the
Interactivity of an organism heving a well-developed brain
and nervous system with its environment. Both organism and
environment are thought of in terms of physical science,
and the interactivity which constitutes mind is speecific-
ally physical activity. If consclousness 1s present, it is
present as subjective non-physical gwareness or eontempla-
tion, which neither adds nor subtrscts anything in rela-
tion to the real factors of the objeetive situation which
ere all physical,

For the pragmatist, ss for the realist, the empirical
interaction of the organism and environment represents the
only reality that exists, sand the transcendental self or
mind is just 2 myth. The pragmetist holds that the mind is
biclogicsl and soclial resther than physical; conseiousness
may not be a substance; it mey be & function, but when it

is present 1t does function.
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The 1dealist belleves that the fundamentel concern of
the educator 1s the guidence of lesrning and that the child
1s the primgry considerstion in the educational system. He
thinks he can begt schieve hls goal by the use of subject-
matter, suthority, end diseipline. The mind-idea-spirit
self is developed by study of knowledge and facta and sub-
mission to authority.

The idealistic school haa a set or definite curriculum
which is not flexivle. Only books thet have been proved
to contain true facts, 1ldeas, and ldeals are uséd. The
present-day idealistic methed is less rigid, but still
holds to the mind-idea-spirit self, perscnality; mental
and splritual development is the aim,

Science and the scientific method hold the most promi-
nent place in the realistic school, The curriculum con-
sists of courses gnd textbooks whieh contain the latest
scientifié information, stated systematlically, concretely,
and objectlively as they naturally are in the universe,
Subjectiveness 1s too unstable and 1s kept completely out
of the pleture. The realist prefers to depersonalize the
whiole setup and stick to concrete facts. HNature iz held in
high estesem and he contends that the whole of the universe
is physical.

Authority and discipline come from nature, which comcs

from netural laws. He believes there are no sbsolute



65
truths, but truths may approech absolutes only as he is able

to discover and apprehend the universe.

Ma jor Points of ControverSy

1. The ideslist holds that the behavior and lesws of
the mind sre purely spiritual. The pragmstist and the real-
ist reject this point, but differ each from the other,

The reslist believes mind and matter to be neutral,
being neither physical nor psychical, and that the dualism
in the world is not entities but of ceusal laws.

The pragmatist tekes things gs he finds thém in ex-
periences. What they are spart from experiences, he nelther
knows nor aspires to know.

2. The idealist makes s dlstinction between snalysis
and synthesis. The reslist and the pragmatist believe this
an unnecessary refinement,

3. The idealist believes mind to be g part of the
whole, of the universe, whereas the realist locates mind only
in such situations where there is interactivity of the or-
ganism with brain and physical environment "out there"
which 4in reality means that mind cannot be localized.

4. The idealist believes that mind creates values and
crestes 1tself and 1s not dependent upon = physically ob-
ject world for something to think about as the realist would
have one belleve,

5. The idealist holds thazt the physical world 1s, in
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fact, kmnown and accepted as real only in so far as it re-
sponds to the ldeal demends which mind mskes upon it. The
reallst differs sharply on this peint. As far as he is con-
cerned, mind is physical in that the interactivity of mind
ant the organism is in the end, always physical, and can be
explained by snalyzing intc orgenic and inorganie factors.

6. The 1dealist holds that mind is spiritual. The
reelist insists that it is physical,srd the pragmatist pre-
fers to refer to mind as soclal end biologicel.

7. The 1dealist and the pragmatist doubt the exist-
ence of consciousness, whereas the reallst belleves that
the real facts which underlie what common sense calls "con-
sciocusness" are the refined physical movements of talking
and thzt the content of "consciousness" is the refined com-
plex movement which the behaviorist ldentiflies with emo-

tions, imgginetion, and other kincs of actions.

Concluslion

Little can be said in esteem of the o0ld traditional
ideslistic school, except that it was to some extent sue-
cesaful in transmitting the knowledge, the ildeas, the prog-
ress, and the ideals of the race t0 a limited number of
fortunate individuals., Most of the master-minds of the past
were trained by thls method. No matter how successful it
mey have been, ver& few, even the idealists, would want the

traditional acrool meintained in this constantly changing
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civilization., It was too rigid, too lifeless, too stifrf,
and certainly would be Inadequate for present-day educa-
tion.

The realist's school was found to be inadequate in
thaet realists fall to recognize the human subjective mind
with all 1ts desires and emotions as being a part of the
same universe. The realistic method is too cold and im-
personal to meet present-day needs. One's emotions, de-
sires, and dispositions perheps render a greater influence
upon the individugl than does the total mass of one's
ideas and knowledge. From this view the writer considers
the realistiec method incomplete.

The influences of pragmetlism in the educational gys-
tems have been of prasctical velue, It has awskened philos-
ophers to the need of some far-regeching changes in educa-
tionsl philosophy, coneepts, and practices. It has been
instrumental in freeing the schools of some of the bad
practices snd eoncepts in the old trasditional schools.

The pragmstlic method hss lts weskness in thet it
lacks a set of stendards, 1ldeals, snd values, Activity
for activity's sske may be just as bad as discipline for
discipline's seke. Dgnger lurks around the pragﬁatic school
wvhen pragmatism 1s placed in the hands ¢f embryo teschers
who are not educated to its true value and methods of

practice.
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The writer concludes that pragmatism is far superior
to ldealism and realism and promises much greater hope for

continued growth in progressive methods in education.
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