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CHAPTER I
INTRODUCTION

Importence of Reading

Although schools in the United States have experienced
remarkable progress since the era during vhich "readin’,
writin' 'n' 'rithmetic" constituted either the sole or the
principal curriculum in the little one-room, ungraded,
rural school, neither reading, writing, nor arithmetic has
been superseded by other studies of more recent vintage.
As s matter of faot, more emphasis is being placed upon
these fundamental fields of study today then ever before,
though there 1is a different reason motivating such emphasis.

(In other jears.reaéing, writing, and arithmetic were
"paught® and "learned® more or less as ends within them-
selves, No attempt was msde to motlvete thelr use in the
elassroom or to relpgte them as snbjects to 1ife in the com-
munity. They were regarded as 80 much necessary material
which had to be "covered"™ before the pupil could "pass.”
Now, howsver, the tendency in these fundamentel filelds of
learning, s in ell others, is towerd sdequate motivation
in the classroom, 80 that the pupil will not be burdened
with the necessity of struggling through mesaes of irrele-

vant material whose significance he does not comprehend.
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Rather, an effort is msde to relate c¢lassroom subjects to
community 14ife, thus giving them meaning and pertinsnce in
the everyday experiences of the ¢hild.

Today, In the more progressive scheols, children do
not learn to read or write or solve problems in arithmetic
unbil, in the natural course of their school experiences,
& need for such gbilitles srises and they themselves yrecog-
nize that they have reached the polint where they need to
mester elementary skills in these fields.)

Of course, the tescher must serve as the guide In
bringing about sufficient motivation for these lesrnings,
and she mmst aiaa<gausa situstions to arise in which the
c¢hild 18 mede to realize that he needs to know certain
progesses in order to solve hils problems. The sk111ful
teacher is not the one who exercises no restralint whatever
in the classroom situstlions, but rather one whe tactfully
guldea the ehildren into worth-while learnings as oc-
casions arise when such learnings will meen something to
them.

Reading, with its essentlsl drills and practice lesd-
ing to mestery, cannot be left to chance. Few children,
however brillisnt they may be, will sver teasch themselves
to reed without encoursgement and guldsnee from an adult
who is sincerely interesated in thelr progress and schieve-
ment. The adult oscupying this role 1s ususlly the parent

or the tescher ~- more often the teacher.
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"Frequently,” says MeKee, "reading 1s considered to be
the wost importent subject in the currieculum of the modern
elementary sehool."l He points out that in cases in which
reading is not actually looked upon as being the most ime
portant subject offered by the scheool, it is certainly re-
garded, by all schools, teachers, and aém&nistratnrs;aaa
one of the moat fundamental subjects of atndy. 8o mueh de~
pends upon one's pbllity to read, not only in school ex-
periences but alse in home end community 1ife, Iin adulthood
es well as childhood, that reading must necessarily be ac-
corded s primery place in any educatlonal progrem. (E@Kee
continues by saying that "in modern soecial 1ife the ability
and desire to read snable one to develop & wide seguaint-
ance with, and enjoyment of, the affalrs of men and nature.
In the modern school the pupll who cen and will read pos-
sesses an essentlal tool with which mmeh of hils formal edu-
cetion cen be attained."® )

‘ 3torm end Smith sre more dogmetie in sdvancing thelr
concept of the lmportance of reading In the currieculum than
is McKec. They assert: ("Eaading is the most lmportant sub-
jeet in the curricnlum, It is the most fundamental, because

nearly all the other subjects depend upon it a8 a sourece

1Pau1 ﬁcﬂae, Raading and Literature in the Elemﬁﬁtarz

Zl’em.
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of informetion and clarificatian.“aj%huring the first three
yeers of & ohild'e 11fe in school he is given instruetion
designed to enable him to learn o read. After he has
passed the third grade, he is supposed to possess the
ability to resd well enough to comprehend subject matter
in textbooks in the flelds of history, geography, languages,
arithmetic, nature study, and so on. The difficulty of the
materials be studies incresses with his growth in ability
to read and to understand the meaning of the printed page.
In the lower grades, the texts that the pupil must master
are few in number and simple in contexts; but after the
third grade books descend upon him in ever-increasing num-
ber and complexity. Though much of the educatiocnal ex-
perlence, from the primary grades through graduste study in
eollege, centers around the ability to read, it can be said
in the primsry grades the child leerns to read, but there-
after he resds to learn. |

Unless he hes mastered the meghaniecs of reading in

the primary grades ~- that i1s, unless he has become

skilled In silent reading so that he can get the

necessary asmount of meaning from the printed page -~

then he 18 sure to be overwhelmed with the smount of

reading which confronts him. He zust reed with suf-

fielent repidity sznd comprehension to enable him to

understend the content of these various subjeects.

When he enters high achool he meets with a atill

greater amount of meteriasl which must be mastered
through the use of the reading toel. If he is

SGrace E. Storm and Nila B, Smith, Heading Activities
in the Frimary Gradea, pe. 8. . . . o oo

41014,
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unsble to interpret the content, he fells behind;

Gamontal and importent study sool. B o * T

{ Fundementally, men is g soclsl being. He lives in s
community peopled with many other persons similar to him-
self, and with these individuals he holds vamrious types of
social intercourse. Although it 1s seldom stated in sueh a
menner, the primery -- perhaps the sole -- purpose of the
achool 1z the development of the individual as a social
belng. If this be true, then one of the very important
responsibilities of the school is to teach sueh uses of
lenguage 88 will enable the individual to communicate most
effectively with other persons with vhom he comes into d4i-
rect or indirect contact in life. The child gnd the adult
mst know how to apeek end write in order to relzte ideas
effectively. For the ssme reason, one must be able to
read in'arder to understand the 1deas of others which are
presented in written femm.ﬁé

(If these are accepted as worth-while objectives of
the échccl, it becomes neeessary to provide the c¢hild with
adequate adult guidance so that the inexpsrienced pupil may
acconmplish the greatest possible development with the least
possible amount of error and loss of time, 4bove all, he
mst have guldance in becoming effective ss a citizen and
efficlent in the skills which soclety demands that he

pgﬁﬂe 8S.

51pia., pp. 18-19. Suckee, op. eit., p. 1.
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True demoerscy sssumes the existence of an in-
telligent =nd educated citizenry. It sssumes that
the people are informed concerning the affairs of
the netion and thet they will think end act judi-
eicusly. Consequently the wide sssimilation of im-
portant infomation is imperative. The people
must become scquainted with the eruciael economic,
social, industrial, and politicel problems con-
fronting American life, They must come to under-
stend the sociasl order in which they live and the
government whieh they have esteblished. They must
heve at hand the accurate knowledge essentlal to
meking intelligent deeisions in selecting representa-
tives and in determining poliecies. They muat de-
velop that great host of attitudes which are of un~
doubted importence in the exercise of intelligent
citizenship. In fact, there cen be no real democ-
racy unless the people know what they should know,
unless they develop an gblding interest In gﬁc& g0V~
ernment, and unless they act intelligently. ) ‘

{Gnly with expert guidance ean the young child begin
to fémm the sttitudes snd develop the gbilities to compre-
hend whieh are necessary if one 1z to be efflicient in
causing such purposes as those clted sbove to become func-
tional within his own 1life and in his commnity. fhe
gbility to read intelligently and to anslyze what one reads
is recognized generally as one of the chief gvenues of com-
prehension, definitely leading to setisfactory perscnal
and soecial living.\§

What is ordinﬁfily ¢alled reading is defined in the
purely teehnicel sense by Doleh as "ecomprehending new rela-
tionships between familiar words as the eyes move regularly

elong the line." If this definition can be aceepted, 1t

7Tbid., pp. 19-20.

Bkawerd Williem Doleh, The Psychology and Teaching of
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implies s considerable amount of directed learning before
muech reeding csn be done. Dolech's définitiam suggesta
that words asre alveady familiar before thé reading is en-
geged in, indieeting a directed period of word-lesrning.
Then, ﬁhsn the actual reading cccurs, these familiar words
are encountered again in new reletionships,

MoXee hés written that "resding is a tool by which
the pupil is ensbled to lesrm umch thet the school has to
effer;"g Fo tool can be sdeguately mastered without guid-
ance from somecne aiveady skilled in 1ts use, Thus, if
proper guldsnce 1s nol supplied during the pﬁpil's reading
experiences, he mey learn to reed, yes; bub his use of
reading ss a "tool" will not be nearly so effective as 1t
might ve with adeguate guldence and direction.

(‘The primery purpose of resding in school is to
extend the experiences of boys and girls, to stimu-
lete their thinking powers, and to elevate thelr
tastes. The ulbtimate end of instruction in resding
is to eneble the rsader to participate intelligently
in the thought life of the world and appreclatively.
in its recreational activities.l0)
gvunly within comparatively reeentldeeades has mach ef-

fort been expenﬁed in attempting ta»devalop new and better
methods of teaching reading and In motivating instruction
in reading.@ In the old schools, many teachers resliszed

that 1little wse being done in enabling the boys and girls

gﬁnﬁee, ep. cit., p. 36.

10guy Montrose Whipple, editor, Twenty-fourth Yesrbook
of the Nationel Scciety for the Study of "%'amm;iog;‘“ﬁart 1,
TReport of the National Committe® on eading, " D 9.
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to resd sdeguately, but sbout the only remedy that counld
be thought of wes a more determined applicstion of the
"pickory stiek.” Teachers "taught" end puplls were sup-
posed to "learn"; snd when learning was not as mach in evi-
dence a8 it should have been, teschers concluded thet they
possessed a "dumb" lot of children. No effort was mmde to
meke reading an interesting study -- 1t was sheer boredon.
Little guldance was glven in the technigues of learning te
read, for few of these technlgues were then known. Mich
of the study in reading consisted in rote memorizgation of
words, Tollowed by the struggle to pick out these words
in printed metter and try to find some “"sense” in the ma-
terisl. Instruction in reading, &8s in other subjects,
wes by trial and error -- mostly error! When we note the
large numbers of pupils who do not become good readeré aven
with the seientifie aids in reading instruction now In
everyday use, we wonder that snyone in the old days ceme
into possession of the ability to read. It is'true that
many persons were "self-teught® readers. Having had only
s few months or at most & few yegrs of formal schooling,
they laboricusly taught theuwselves to read, bullding upon
the elewmentary and fragmentary instruction they had received
at school, The story of Lincoln's struggle to educats him-
gelf is the classie in thils connectlon,

Gray states that the sclentifie atﬁﬁy of problems
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relating to reading began in Euwepe in the middle of the
nineteenth century. Although the prinecipal resson for these
ploneer studies was s newly aroused Interest In the psy-
chological procesges involved in the technigues of reading,
another underlying purpose was spparent. This wes s deter-
mination on the part of educators to get a2t the bottom of
the cauaes for the difficulties encountered in reading, end
the appelling ineffliclency of persons as readers even sfter
they had had all avallsble tralining.

Before 1900 most of the investigetions in the field of
reading wers conducted in Cermany and France by educators
of those countries, bubt since thst dete sclientific interest
in resding hes increased so rapidly in the United Stetes
vhet by 1925 thilas country wes exceeding all other nationa
in this type of work, 11

A decade ago Uray wrote:

Interest in reading probiams has Increased with
gratifying rapidity emong both educstors and laymen,
gs shown by numercus local, state, regiomnsl, and
nationel conferences devoted to the subject, fre-
quent revisions of eocurses of study, the publicstion
of & large number of prefessional booke on yesding,

and wore thag g thousand sclentific studies relating
to raaﬁing.l

¢

It does not tske long for the ¢hild, sfter he has

11¥3114em S, Gray, 4 Summery of Investigstions Relat=
ing to Resding, p. 2.

12Willlam S. Gray, "A Decade of Progress," Thirty-
sixth Yesrbook of the Hational Bociety for the Study of
Edueution, Part I, "ine Teaching of Reeding: A Seecond
Hepert,' p. 6. :
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entered school, to discover that success in all of his
courses and the satisfactlon of a growing curiosity con-
cerning the world which surrounds him depend to & grest ex-
tent upon his ebillity to read effectively. If the child
early becomes eonseious of the important role which the
abillty to read plays in gli life, the adult &t the same
time must be amch more cognizant of the significance of
reading in his everyday experiences. Reading is a thing
which, iike most of life's greatest blessings, i1s often
teken for granted; and one 1s 1likely not to realize how
often he reads or how barren his 1life would be if he could
not read.

The adult who cannot read finds it next to impos-
sible to perform intelligently even the minlmam duties
of citizenship, and is, moreover, excluded from one
of' the most sati&fying medls for personal enrlehment
and racraﬂtian.lﬁf
{Parhaps the most significent element in reeding is com-

preh&nsion. it is possible for one to mester the techniques
of reading, end even be able to read with a falr degree of
repldity and skill, and yet be unable to derive sufficlent
meening from what is read. Une wmay even find himself "oall-
ing words"” unconsciously as he looks at the printed page,
though his mind is wandering elsewhere smnd his powers of
comprenension are thus minimized., Alcong with the develop-

ment of mechanical skills in reading, one must become adept

1%¢hester C. Bennett, An Inquiry into the Gemesis of
Foor Reading, p. 1.
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in concentrating upon ¥whet is being read so that meaning
cdh be derived from it. Eaf fﬁﬁn comprehension and con-
centration are not enough: there mist also be the power
of memory to ensble one to regcsll the essence of what has
been read. The development of sll of these gkilla 1z de-
pendent upon proper guildanee and direction at the time one
is attesmpting to master the fundomental proeesses in read-
ing.

Comprehension means merely the understanding or
Interpretation of the meanlng of what 18 read. One
who comprehends what he reeds is gble to gather cor-
rect meanings from printed or written symbols. When
a teachey works to provide a pupll with the power of
comprehension, she trlies to equip him with the veri-
ocus abilities which he needs in arﬁﬁr to understand
or interpret the material he reads.ié

How there esn be no reading without mesning.
Une who reads to himself without getting meaning 1is
engaged in mere busy work. One who reads aloud
without understsnding the meaning of what he reads
is engaged in mere word calling. Consequently com-
prehension is the bssle general gbility in sll resd-
ing. . . . Without doubt the gbility to understand
or interpret the meaning of materisl reesd is the
primery and fundementel resding sbility which sll
teschers of reading should emphasize econtinually.15)

Pennell and Cussck have stated that "books satisfy
ehildren's love of adventure; their curiosity sbout snimals,
people, mnd inventlonsy their desire to loss themselves in
snother environment."16 It 1s obvious, however, that if

the child does not know the best ways to attein speed In

18yery E. Pemnell and Alice M, Cusack, The Teaching of
Reading for Better Living, p. 7.
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reading, the technigues associasted with the mgstery of
the mechanies of reading, the retentlon of mesning from
what 312 resd, end the =2bllity to comprehend adequately what
is resd, he will fall far short in attaining 211 the values
and benefits 1mplled in the above brief statement by Pen-
nell and Cusegk, a8 well as the others previously mentiocned
in this discussion, It goes without saying that the wost
effective readers, other things being equal, are those who
have had the best direction and guidence during the time
they were mastering the fundamentsl skills associsted with
the prae@sa of reading.
/ The respeneibilitg'far teaching ehildren to reasd

" 1s assumed largely by the sghool., Therefore the

school must be held accountable for the results

obtained. However, meny children resch middle

elementary grades unable to derive any satisfge-

tion from resding or to use it as a learning tool.

This eondition exists in spite of improved text-

books, better teaching methods, modern school

plants, and more astitentiom given to chlld welfare.

Is it possible for schools to reduce these fgllures

drastically or to eliminate reading fallure entirely?

The snswer cannot be given in the affirmative until

we understand children more thoroughly in the sle-

mentery schoel years, until we anslyze more accu~-

rately their learning problems in reading, and study

more asstutely the complicated 1nterre1atianship§ be«

tween school 1sarning and behavior trends . . . )

| Despite all the research and sclentific experimente-

tion that have been undertaken In recent decades relating
to resding difficulties and the lmprovement of reading, it

at11l remeins true that "there is no best way to teach

17 gertrude Hildreth and Joaephme L. Wpight, Helping
Children to Resd, p. 1.
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reading'”lg There are bvetter ways, yesas bﬁt no best way.
Yor into the resding program which the gchool and the
teachor mst develop for praetical ¢lassroom use, must
enter such factors as Individual differences in the pupila,
differing interests and needs, different books pvailasble
for reading, the experience and philesophy of the teacher,
and the teagher's consciousness of the importence of read-
Ing in humen 1ife. All of these factors, and others which
might be mentioned, vary with individuals and with situg-
tions, so that no cut-and-dried method can be evolved which
¢en be said to be the best. Adaptations and alterations
mst be made in order to eanferm to tha lccal situation
and to meet indiviaual and grcup nesds,

But 1t cennot be denied that the reading program whieh
does not provide for g meximum of teacher guidance and di-
réction in the eritical steges of learning mestery of fun-
deamental skills and techniques in reading will produce boys
snd girls who will be mediocre readers in their youth end
indifferent readers in their edulthood. The quelity snd
the guantity of guldence afforded can often determine whe-
ther one will enjoy reading for pleasure snd information,
or whether one will despise the act of reading. What a re-
sponsibility, then, rests upon the teacher ns she shapes

the attitudes of youth towsrd reading)

Donald D. Durrell, Improvement of Basie Reading Abili-
tiea, p. 1. .
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The Problem

The problem for consideration in this thesis is & come
parison of comprehension in pre-dirscted informetionsl
reading and in non~directed informstionsl reading et the
primery level, based upon a survey of professionsl litera-
ture in the rield. Apperently little previous investiga-
tion hes been done along this line, slthough Gray cites &
few studies in his Summary of Investigstions Relating gg

Reading which have some slight relationship to the study
now under consideration. |

Gray has pointed out that illiteraey is still wide-
spread in the United States, snd 1s decreasing st a sur-
prisingly slow rate,lg in spite of 2ll the modern methods
of teaching reading and all the new techniques for enslyz-
ing reading problems and witigating them. Perhsps most of
this 1lliterucy 1s the result of lasck of educational oppor-
tunities, for it is generally kmown that in certein sreas
of the country many children m ver sttend school st all.
In the ssme arems, however, end in others, there are meny
other children who attend school for a few months or yeers
and then drop cut. S8Some of these, too, mey remain 11lit-
erate because of their short stay in school or becaunse
their instruction in reading hes been so poor or so frag-

mentery that they heve not mastered even the fundasmental

198ray, Summary of Investigstions Relating fo Reading,
p’ 15. N ny
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Every study mede in the fileld of reading hag the op~
portunity of meking some slight contribution to the already
voluminous literature relsting to rssding problems and
thelr solution, The present study does net lay elasim to
meking any such eontribution, although it is hoped that by
compiling end unifying soms of the materiels already avall-
eble in the field, the writer may be eble to perform some
service for those intereazted in a study of olessroom tesh-

nigues in the temching of resding.

Limitetions

The data utilized in this study were compilled from
publieations of recent years, all relating to some phase
of reading Instruction in the primery grades, The study
has been confined tc the primary grades becsuse the writer's
particulsr iﬁtereats, a8 well as her professional responsi-
bilities, lie in that fleld.

Fothing is ineluded in this survey relating to begin-
ning reading, for it 1s assumed that the pupil mist already
know how to read with some degree of sdequacy before he can
do informatlonel reading or before he can experience com-
prehension,

Little is said gbout specific methods of tesching resd-
ing in the primery gredes, sinece the emphasis 1s upon di-

rected and non-directed reading rather then upon the clasg-
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room techniques employed. Generaligations are dealt with
primerlly throughout the presentation of the material.

Urgenizstion ‘

The study ms reported in this peper has been organized
into four chapters:

Chapter I presents a brief initlel discussion of the
importence of reading and indicates the nature of the pres-
eént problen.

Chapter II deals with the weaknesses snd shortcomings
of non~directed reading. |

Chepter I1II, the longest single chapter in the study,
presents Inforamtion relating to pre-directed informational
resding and 1ts bearing upon gbility to comprehend.

shapter IV 11sts conclusions and recommendations which
- seenm to be lmplied by the study. o



CHAPTER I

COMPREFENSION IN NON-DIRECTED METHODS
IN INFORMATIORAL PRIMARY READING

Reading as a Tool

The fact thet reeding serves as = tool in the sdunca~
tional process has been mentioned in the preceding chepter.
In sluple la&gﬂag&; a tool is gn implement with which to do
thinga. In 1ike m&nner,{reaﬁing is g process by means of
which things csn bs accomplished. The "things" whieh are
to be achieved are those pheses of educationgl growth which
will eontribute to the well-rounded intallaetna&,ﬂ@vélap-
ment of the individual so that he may perform to the 1limit
of his cepasity the responsibilities that befall him as &
citizen in the school community and lster in the sdult conm~
munity. )

Pessessing the ability to reed with adequeate skill and
comprehension, the ¢hild has within his resch all realms of
knowledge, These he ean attain up to the limit of his wil-
lingness to strive, and to thet of his capeecity tb learn.

Although zmoh has been written sbout the impor-
tence of reading in the verious currieulum fields,
the degree to which reading limits learning doces not

in practice seem to be fully recognized. TUnder
present conditions, end perhaps under idesl econdltions,

17
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pupils mast obtaip from Books a large part of their
knowledze and mmch of their stimulestion to thinking.
Reading is therefore an essential tool In the study
of most parts of the curriculum. Closely related to
reading is the sblliity to locate books and articles
that desl with problems met in and ont of schoolg

to select, understand, end appraise peritinent prob-
lems: to orgesnize the data, often secured from a
variety of references, so that the information will
ald in ths solution of thelir problems: and Lo pro-
vide for the retention, the lmprovement, snd the use
of what hes been learned. Shorteomings in any of
these types of ablilitles sre quickly reflected In
the quality of the pupils! work in all subjects
studied from books. There is probably no single
source of frustration in study thst 13 sc serious

28 that found in deficlencies in reading ability.l

If one 1s to perform sowe task requiring certain tools,
his abllity to discharge nhis responsibility will be drase
tically impeired 1f he lacks the'essential toel. He may be
gble to devise other means for dolng the thing, but his at-
tainment of the task will be less adeguate than if he pos-
sepsed the needed toel., 3o 1t is with reading spd lsarning.
The ohild in sehool is faced with the ¢hallenge to "learn,"
and the tool necessary tc lesrning is the abillty to read
effectively gnd comprehensively. ILacking this egbility, the
childts attainment in the learning processes will be cor-
respondingly lowered, It ig diffiecult to think of g single
learning process vhich 13 not dependent, either direetly |
or indirestly, upon abllity to read. |

At the same time, one's gbllity to reed depends upon

lyabel Snedsker snd Ernest Horn, "Resding in the Vari-
ous Fields of the Curriculum,” Thirty-slxth Yearbook of the
National Soeiety for the Study of ﬁ&%aatiam, Part 1, "ihe
Teaching of ﬁggging: E Seécond Report," p. 134,
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his intellectual capscity, upon his guidanece and direction
by the teacher while learning the fundementel proeﬂsaes»af
resding, upon his attitude toward réading, and upon the
degree to which reading meterials mede svailable to him
meet his peeds and challenge hia interests. |

So-called "poor" readers ere ususlly theught of as
lacking in sbllity, but their inebility bo master reading
may not be due to th,ia-aanditi@n at all, but rether to the
fact that the resding progrem offered to them does not chal-
lenge their interests or meet thelr needs or asssist in
solving thelr problems. Because of these shorteomings in
the resding program, they appear indifferent, and teschers
are prone to think of them s3 beinz mentally inferior.
Only as & last resort, end after careful diagnastié test-
ing, should a pupil be labelled as intellactﬁally subnormal 3
for external evidences and preconceived ideas may be mia-
leading =~- ﬁnﬁ,aftgﬁ are. o

"Poor readers tend to regard tﬁégsahaml situstion as
rather unpleasent and diffieult to face."? But these éam@
pupila, with & wholesome program of guldsnee in reading,
pointed directly et the individuel for the purpose of mect-
ing his needs snd srousing his interestas, nfﬁan develop
into the best and most avid readers in the clegs. Their

indifference toward reading and their lseck of ability in

®Bemmett, op. cit., p. 122,
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reading wey be the result of poor guldance or of too-little
guidance from their teschers during the formative stage of
thelr resding skllls,
Experiences

5 "Experience” has become, of late, the most vital word
in modern eduecation, thenks to the philasoyhies of Jemes,
Dewey, Kilpatrick, and others of the pragmetic school of
education. The coptenticon of this group of educators is
that the ehlld lesrns through éxparienc@s, and through ex-
periences alone. Every experience he hms produces some
effect upon his mature, snd the responsibility of the
schocl isa therefére te see that his experiences are whole-
some ones, qutaring in the ehild the attitudes and ablli-
ties and skills that will make life richer for him. )

fnother significant element in the philosophy éf prag-

matism Is that of the lmportance of the "worksdbility" of
things, It is even sgid that a atatement or theory 1s true
only if it "works," if 1t hes utility. Following this line
of reassoning, one can reedily see that{reaﬁing can besome
to the child & valuable experience if 1t "works™ -~ if it
is mesningful to him, if it helps bim to meet his needs, if
it srouses his Interests, if 1t eontributes to his leisure
moments end hours. If 1t possesses no utility for him,

it 18 comparatively wasted effort, bearing little fruit
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and gontributing nothing to the meaningful experiencss that
the sechool situation should bring to him,
An important elm in modern education is growth

through experiences. The schoel 12 pecesserily lim-

ited in the possibilities for first-hand experi-

ences, but through visusl alds and resding the school

has unlimited possibilities in providing vicarious

experiences as substitutes for first-hand experience.

Reading 13 a meens of extending and enriehing the

child's experisnces. Its velue as an experience de-

pends upon smount, verlety, snd kgenness of intersst
and sppreciation in reading done.“ )

[ Effective school experiences must involve the "estab-
lishwent of permenent, varied, end desirable interests in
reading thet lead to the habit of voluntery reading of =
wide range."® Thua, enjoyable, meaningful, end worth-while
experiences in connection with reading for information in
the clessroom will lead the pupil to explore atill further
the possibilities inherent in the skill of resding: this
spirit of adventure will lead him early, if if is properly
encouraged snd gulded, into the rieh and unlimited fields
of reading for recrestion during leigure time. The reading
experiences the child hss in sehool in his early years may
determine whether he will become an avid reader or whether

he will go through life with little thought of the rieh

Y

treasures that lie ready for mining in the printed page. 3

"Natural® Method

~ From the standpoint of the teacher's time end
effort, and possibly of the pupil's sstisfection,

Scilarence R, Stone, Batter Primary ﬂeading, gp. ?5~24.
‘Ipid., p. 24. R LN R T
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the optlmum method may be the one whieh pupils them-
selves follow when left to their own devices, This
"natural” or "ineidental®™ method has a number of
defenders. It is upheld on the sssumption that
pupils® sbllitles and inelinations differ, and that,
consequently, a procedure good for one may be dif-
fieult or imposalble for snother., It is mainteined
that it 1s impessible to provide the type of defi-
nite vultion suiteble for each child, becsuse apti-
tudes for different methods are too difficult to de-
termine at present. It is srgued also that the
really effective skills gre so subtle thst they

can sesreely be teught to ehildren under the present
mass instruction which provides little opportunity
for observing and influeneing the progress of each
pupil. It is believed, therefore, that the moat in-
teresting and profitable procedure is to provide

the puplls with ebunndsnt material, opportunities, and
incentives for work, and rewards for progress, but
with very little definite Instruction. It is expected
that from the ehild's own experience technigues will
emerge whieh will be sultable Ffor meeting at least
the genuine needs of reading.*

Although this situation is the i1deal, it 4s hardly
practicable, and represents only wishful thinking. It is
e form of “let-alone" policy for educetion, founded in the
belief that children, if left to their own devigces, will
eventually evolve their own schemes for doing the things
they need to do snd for learning the things they need to
know. Rousseau experimented with this concept in en ex-
trewe way in Prance, and what he produced was anarchy, not
only in the schools but throughout the nation; end his doe-
trines, widely gecepted as they were, hatched the Freneh
Revolutlion with all of its horror, anarchy, snd bestiality.

Without guldance, ¢hiléﬁen are spt to revert to their

Sartnur I. Gates, New Methods in Primary Resding,
E}p» 24“25& ‘
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worse selves, gnd seldom do they progress to their better,
The "natural® method of teaching reading will result in
much loss of time end in insccurate akilia on the part of
pupils., There 1s smctuslly no justification for such a
method when the schools of America are staffed with well-
trained, experlenced teachers who possess the gbility to
provide guidence and direction to the boys and girls as
they attempt to master the fundamental skills iIn reading.

Experiments in government, soeciety, snd politics, a8
well as In education, have proved, time after time, that
wholesome diseipline is much to be preferred above snarchy
or lack of disgipline or gnidence. This is a3 true in
the gehoolroom as it 1s in the natlion or the eity. Dis-
¢ipline, however, does not mean wielding the hickory stick:
it means, rather, the skillful guidance of enesrgies into
worth-while chennels. If we may call this the "uvnnetural®
method, then we mey assgert that the "unnatural” method,
when aprlied to the teaching of resding, is mueh better
than the "natural," for ecivilization has never experiensed
progress in its "natural® state. It has been only as man
has been able to elevate himself gbove his "natural" state
and into an "unnatural” realm of intelligence that worth-
while accomplishment has resulted. In the same way, the
"natural® method of teaehing resding is likely to become
nothing better thsn time-and-energy wasting.
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The "natural method" 1s reslly sn unabridged
trial and error or triel and ascecidental suecess
procedure, the limitations of which are recognized
in the learning of other skills., The frequency of
failurs, of diffieulties of various sorts, end of
probable unnecessarilly low sccomplishment by meny
whose daflcliencies were overcome or compensated for
after struggles, 1s sufficient resson for seeling
definite methods of instruction whieh mske the de-
velopment of the basal perceptive skills a definite
objective of teaching.®
Studies and werious types of tests have revealed the
malin defleiency in the "natural,” unguided method of lesrn~
ing to read and of reading for information. As g rule,
about half of the group as a maximum number will lesrn to
reed Talrly well, snd will be able to comprehend what 1s
read with & fair degree of adequaey, and perhaps a ouarter
of the group will do passsbly well in their reading ex-
periences; but at least a quarter of the totel group will -
flounder considersbhly or deplorably, encountering diffi-
culties so seriocus that they are sble to mske little if
any pregress. These are the ones who will later be styled
as "special disabilities" in reading unless they are given
prompt snd proper asalstance in overeoming their problems.
If they are allowed to go unsided to the point where they
become classifled as "apecial disebilities,” they will then
either bve permitted to struggle on vainly against the over
whelming odds that confront the non-reader, or else they

will be passed on to a gpecial teacher for remedial haip;v

SGates, New Methods in Primery Resding, pp. 30-31.

7Ivid., pp. 27~28.
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In most euses neither of these steps will be necessary
1T the elassroom tescher is able tc‘provide the type of
guidanee that will enable the pupil to solve his problems,
weelt his needs, and foster his intevsats.

Non-motivation 1s one of the characteristics of sny
unguided method of tesehing reading. And if an activity
is not properly motivated, it usually falls tc attaln 1ts
purpose, Let us contrast a specifiec elaasrgom»gxperéénce,
one centering asround e lesson on newts,

The tescher who falle to provide proper guidance or
motivation for the topic will ask the pupils to open their
books to the lesson about newts. "Now, children," she will
sy, "you must read this ecarefully, becsuse I am'gaing to
agk you some questions about whet you heve read." Then
all the puplls read simulteneously the materisl gbout
newts. Then all books are required to be closed, while
the teacher propounds her questions relating o the printed
meterial which has been read. When some snswers could not
be recalled, the children were rebuked for not having read
their lesson carsfully.

How let us look into the elassroom of a teacher who
practices motlvation of lesson materiel and who sbtempbs
to provide proper guldance for learning experiences relat-
Ing to reading. The teacher sees to 1t that a bowl of water

containing newts is prominently displeyed in ths classroom
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where all the children will be atitracted by it. Then the
bowl may be passed arcund smong the children to permit them
to examine the little animals. kEveryone has questions about
the newts. The tescher does noi attempt at onee to answer
any of the questions, but she may ask, "Wouldn 't you like
to find the snswers to your questions?® Then she may ask
the pupils to ask their questions again in orderly menner
in order that they may be written on the board. After-
wards the group of puplls study togeiher the text materisl
about newts, keeplng in mind the questions and being sble
to refer to the list of questions at sny time during their
reading. A nstural follow-up of this is a group disaussian,
animated and enthusiestic, for each child will have disgov~
ered something interesting sbout newts. At this point the
teacher may suggest that the matéfiéi’ﬁe’read again in or-
der to digcover new questions not previocusly discussed.
Perhaps somwe child will ask whether there is any other ma-
terial available on newts, or the tescher may suggest ad-
ditionsl sources t0 be read in order to give further en-
lightenment on some of the guestions not adequately cov-
ered by the text. Puplls will volunteer 5o rosd ecerteln
gources and be prepered to gilve reports at the next class
B

gegsion.

Gates gives some of the shortoomings of the "matural®

BSnedeker and Herm, op. cit., p. 160.

Tndinmgaitiiby
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or unguided methed of teaching reeding:
fmong s group of children learning to read for a
year or wmore by their own methods, meny teehnigues
are found for attempting to recognlze, pronounes, and
learn new end unfemilisr words. The most common will
be the method of guessing at the word on the basis of
context ¢lues. The pupils give primary attention to
the meaning -- 2 hablt which is sdmirable but lnsuf-
flelent., Wegleet of the teelmiques of word-form
perception leads to an over-emphasis of guessing
on the basls of the context. lany pupils beeomo
hasty, inaccurate readera. ¥hen the materisl son-
teins o number of unusual words, comprehension mey
be distorted, with the result that words are eon~-
stantly misrecognised.® '
Reading without Guidance
Wnen one cowes across, in his reading, mterial whieh
is too difficult to read readily, he must teke $ime out to
study it. But unless he has had direction in how to an-
alyze his difficulties, he will hardly ¥now how to ap-
proach his problems or how to comprehend the mﬁanimg of
the difficult reading materlals, Diffieulty in resding
may be caused by the diseovery of unfamiliasr words, too
long sentences or paragraphs, or combinations of idess
which do not at once fit into past experiences in reading,
and which therefore are not easily comprehended. "Diffi-
culty is the most charscteristic festure of study ma-
terial, *1Y
The pupil who is forced to rely solely upon his own

ingenuity in solving his reading preblems and who therefore

10po1ch, bp. oit., p. 171.
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becomes his own tescher, is usually rather poorly taught.
Initiative, of course, is commendables bubt it cannot ex-
ist without a previous foundstion of faﬂﬁ end procedure
upon which to base new departures in the solution of
problems. Hence initlative is curtailed by ﬁhe teacher
who doecs n@ﬁ provide gdequate guidance and direeti@ﬁ in the
reading process, and fostered by the teacher who sses that
her pupils heve been well gulded throughout the timﬁ they
were learning to read,

Gates reports a study with puplls inthe elementary
grades who learned to read with little or no guidance
from the teacher. The entire group hed comparasble intel-
ligence quotients; there were no dull puplls, and all renged
from fair to superior in intelligence. In the rate of ac-
curacy of coumprehenaion, as measured by standard resding
tests, fifty-threée per oent of the group equaled or ex-
celied the norm, or the scores mede by presumably repre-
sentative pupils on the same. testsy but only thirty-eight
per cent equaled or excelled the achievement of gverage
puplis on their own mentsl-sge level. Approximately farty
per cent scored average or above average in 3ilént reading,
but twenty-five per cent were only fair, and snother
thirty-five per eent were definitely inferior 4n silent

reading. Nore than twenty-five per cent were extremely
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Incompetent in word reaogﬁition.ll

{Fﬂvary'pupil who 1s to develop Into en active, under-
standing, competent reader must learn meny ways of recog-
nizing words when they are eneountered on the printed page.
"If the words sre famlliar to him in conversation, he ean
identify them as soon &s he unlocks their sound and he 1is
then gble to procssd in getting the 3dess from his read-
ing.“lz The pupil learns to recognize and to snalyze words
by employing several techniques. He may rely upon his meme
ory of the appéaranca of words and thus may be able to re-
member whether snd under what clreumstances he has met up
with a particular word before. In the early years of his
sehocl life he is likely to encounter words used repeatedly
in the same or in slmiler context situations, and he may
thus be able to recognize them by the use of memory. He
may recognisze parts (syllebles) of lopger words and then
may use clues to unlock the mystery of the total meaning
and pﬁannnciatimn of the word, This method takea into
econsiderstion distinguishing eharacteristics of ecertain
words, such»as}prefixes, suffixes, sand letter cosbinations.
Or szain the pupil mey be able to glesn meaning from the
word by employing phenetle principles -- gounding out the
syllables and thus arri%ing at the mséning of the whala.f}

llﬁates, op. c¢it., pp. 25-27.

12Roms Gans, Guiding Children's Resding through Ex-
periences, p. 26.
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Uans emphasizes the importance of proper guldance of pu-
pils in order thet they may be able to use one or ail of
these wethods more or less suheonsdicualy snd rapidly in
untangling the mysteries couched in new words, o

Gray bhas pointed out that meny seientific investigaw
tions relating to the field of readlng have enphasgized
the Tact that s surprisingly large percentage of pupils,
éspeclelly in the upper grades and in secondary sehools,
experience serious difficulties in reading or are unable
to engage successfully in required raaﬂing activities.
The evidence points to the faet, Uray concludes, that
mwost of the puplls who undergo these difficulties in their
later school experiences ove their ineptitude to improper
direction or lack of direetion in the lower grades while
they were leerning to read. ELven in the higher eesdemic
levels where such reeding difficulties so often ocour,
Gray states that wost of them can be corrected or olimi-
nated snd reading success can be vastly improved by using
instruetion carefully adapted to the interests, needs, and
capeelities of the pup113.14 A teacher must be egpeeially -
skilled to conduct g suec@aaful reading program at these
higher levels in sehool, for pupils st these higher ages

often conslder resding instruction as "baby~stuf " an&'may

31v1d., p. o7.

léﬂray, "A Decade of Progress," Thirty-sixth Yearbook
of the Hetlonal Soelety for the Stud “ézfﬁgﬁsatianT“ﬁart I,
e Tedohing of Reedingt: A Secornd Report," p. 1B.
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become indignent or openly sntagonistie to eny such pro-
gram. 8¢ the teacher must be tactful, and above all must
provide sufficient motivation to enable the pupils to zee
that they are "missing something"” beesuse of their de-
ficleneies in reading ability. If this can be done, they
will develop within themselves g determingtion to mester
their difficulties.

Hildreth end Wright, in a study of a group of children
in a remedisal-reading program st Teachers College, Columbia
Universlty, reached the econclusion that "these children had
become reading failures chiefly because they had regeived
Inadequate attention and insppropriate instruction in the
first school years.“lﬁ This inadequascy of the early read-
ing progrem is largely due, in the belief of these edu-
cators, to the fact that teachers often fail to rescgnize
individusl differences among pupils; or, if they do recog-
nize these differences, they are gt & loss whet to do about
them, and consequently they do little or nothing. This is
but another type of insdeguate guidance or direction, for
& comwprehensive progrem of reeding based upon individual
differences oonatitutes the best type of guidence and di-
rectlon for the learner. On the other hand, if individ-
vality is not allowed to enter inte ths picture in its true

proportion of importance, the tescher will have a set mold

15p11areth end Wright, op. cit., p. 14.
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of instruetion inte which she will ettempt to fit every
pupil. Is it any wonder, under such conditions that many
puplils cannot conform to this fixed pattérn and thus be~
come “failures” in their ability to mester the necessary
subject matter?

Eany ehildren in the eclementary gredes, Gans has dis-
covered &s g result of extensive resesrch, fail to receive
“helpfﬁl, sequential Individual guidence,” and ss s result
of this neglect on the part of the teachers and the sehool
ingtructional progrem, "fail to become succeesful , happy,
voluntary readers in and out of school, often despite ef-
forts of a remediel teacher to help them. "16

One authority in the field of reading has stated that
(%ha wost lmportant single fector in weeting s child's resd-
ing needs is the provision of reading msterials auiteﬁ.ta
his level of resding sbility.| He indicates that the repid
Improvement in g child's reading abllity which often re-
sults from & program of rem&dialAinstruation is due not
to some magiesl formule or to some unigue method of ap-
proseh, but rather to the intelligent use of materials
well suited to the resding level of the individual ehild.l?

Non~directed or poorly direcied instruction in reaéing
seldom gives much consideration to the provision af’materi~

8ls which are designed especially for the individusl and

lﬁGana, Gulding Children's Heading Through Experiences,
p 4 50 L ,e

1" burrell, op. cit., p. 65.
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group needs of the children to be served, It is more like
the old~fashloned school in which all children had to atudy
the "reader" andi master its contents, and no provision was
made for additional materisls to supplement the "reader"
or for easler or more diffieult reading metter for pupils
who needed a different type of material then that provided
in the "reader." Pupils who eould not master the context
of the sterectyped reading course were regarded as "dull,"
snd no one ever thought of the fuet thet their "dullness™
might not be due to lack of intelligenes but rather to
the fact thet the instructional program was either too
simple or too diffienlt to challenge their interests end
to meet their needs. This viewpoint, medified somewhet
by modern methods and by new findings in the fiéld, is
still held to some extent by the old-fashioned teamcher
who does not see the value of providing proper guldance
for the children as they learn to read for informstion.
Fortunately, however, alm@st‘ﬁvery sehool todsy, even the
small rural one, has some variety of matariais for use in
the veading program, so that the pupils at least have some
choice of what'thﬁy'shall read and ere not limited to the
one “reader® whigh constituted the sole instructionsl
medine in other days. |

. +« « the beat results in resding will not be ob~

tained by attempts st s complete integration of

reading in a unified eetivity program, becsuse of
the broad and coumprehensive character of the reading
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meterials which the children should have oppor-
tunity to read regardless of relationship to proj-
ect sctivities and becouse of the mesd for apegisl-
;5advinatruet£&n ?nﬁ practice for the ardegéy de-
velopment of paerticular skills in reading.
S8ilent and Oral Reading

Teachers of resding end authorities in the field of
resding have long been at loggerheads as t0 the relative
merits of silent and oral resding. One can discover in
published materials wholehesrted support for silent reading
a8 opposed to orsl reading, and he msy feel thet he has at
last found the answer to the problem of which 18 the more
significant. But if he lock further, he will dissover just
as much authority snd fully es many factors arrayed in sup-
pert of oral reading. The only logleal conelusion to be
reached, then, is that both silent and oral reading play
an important role in the instructional program.

Storm and Smith heve cited & number of studles indi-
sating that silent reading results, on the whole, in =
higher degree of comprehension for most pupils then does
the oral type. In silent resding a minimum of sttention
st be devoted to the mechanlcs of reading, and for this
resson the reader can concentrate almost entl rely upon
19

megnings.

Gray investigated & number of studies relating to

183tone, op. oit., pp. 345-346.
193torm end Smith, op. ¢it., p. 34.
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silent and oral reeding, and from these studlies summarized
the purposes of silent reading which seeméd to be most In
evidenaagzo »These-maﬁ e stated briefly as follows, not
necessarily listed in the order of thelr importence or
prevalence!

1. To keep informed concerning gurrent events.

2. To obtain specific information t0 be used In mak-
ing plens. |

3. To lesrn more about happenings or problems of
specisl interest.

4, To obtain the opinions of octhers concerning civie,
soclel, arﬁindustrial probvlems.

5. To keep in touch with business or professional déf
vel&pmﬁnts,

€. To obtain suggestions concerning efficlent methods
of doing work. | .

7. To determine ﬁhes important items in eorrespondence,
measagés, snd Instruetions,

&. %o follow directions.

9., To sdvance in one's field of work,

10. To brga&en one's range of informetion.

11, To keep the mind stimulsted with lmportant things
to think sbout,

2. To ﬂévelap g broad outlook on life,

13. To derive pleasure during leisure hours.

14, Teo sstisfy curlosity.

EOGray, Summery of Investigations Relsting to Reading, p.9.
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Although it is obvious that wmost of these purposes of
gilent reading relete to sdult life -- and the studies
cited by Grey in this comnnection were with edults -~ it is
sagy to consider these seme purposes in reletion to the
objectives of a child when he engages In silent resding.
Une will find few purposes listed gbove for adults which
cannot be epplied with egqual wvelidity teo purposes of silent
reading as related to children.

Oral reeding is more of & public performence, sincs
it iamplies that there shall be an audience of one or move
peraons, ﬁral reading is engaged in not so much for the
purpose of obtaining informstion ess for conveying it to
others. It is good training for one's powers of epuncise-
tion anﬁ,prﬁnuneiation, end 1t assistes one in putting the
proper expression into one's wolee to convey meaning with
the grestest clarity. %he fact that so many sdults are
poor oral readers may be due largely to the fact that
they had little guidance in oral reading while in sechool.
Everyone read orally, yesi but in mosi csses resding wes
merely an apet of word-calling, and the volee usually msine-
tained itselfl in & monotone with a minimum of dramgtiec
expressiveness. Today in the classrooms more emphasis is
being placed on reading orslly to convey meening, and not
merely to eall woxrds.

let ve take a glimpse into one of the old-fashioned
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schools while a reeding "lesson” ls in progress. Lvery pu-
pil hes his book opened to s given selection chosen by the
teacher, and alwost invarisbly the one lmmediately follow-
ing, in the book, what was read yesterday. One pupil stands
at his desk or at the front of the room to read orally,.
without previous preparation, until the tescher tells him
te stop. The other puplls are supposed to listen to what
is read, to watoh for errors, snd to keep the place in
their own resders. Then, while the pupil remains standing,
the class criticizes hls perforusnce, pointing out errors
in pronunclatlion and words wis-called. The tescher warns
the pupll to bry to do bebter next time and tells him o
take hils seat. Dut the teacher does not give him sny in-
dividual guldance to assist him in doing better next time.
%hat help he receives cowmes en masse from class and tescher
lmaedlately after he has completed his oral reading, and he
is given little or no help in overecoming his ahoftaomings,

The above situation still exists, unfortunately, in.
some classrooms todsy. These agre the clagsrooms in which
the teacher belleves in providing 2 uminlmom of guidsnce for
the pupll who is learning to read, or who may recognize
that the pupil should be guided but shs doess not know how
to go sbout it.

The sbove method of procedure in oral resding was an

artificial and useless creation of the school, often without
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meaning and seldom possessing any purpose. There wes no
sensible reason for the reader to read sloud or for the
class to listen and %o keep the plece. There was no mo-
tivation whatever except for the faet that the tescher
sald, "Turn to psge so-snd-so and'we’will reed that stopry."
Can i1 be strange that thore was little interest in a"u?:h g
program ~- or laek of program, we shouvld say?

Largely as a result of the poor work bveing done in
erel reading, whieh had long been the principal type of
reading Instructlion in American schools, great emphusis
begen to be placed on silent reading about 1920. The ro-
action wes so proncunced for a time that oral reading

2l Within a few years, h@wavﬁr, it

was almost discarded.
was sesn that there was an important role in the schools
for both orel and silent reeding, and oral reading wes re-
insteted, along with ilmprovements in method which mads it
wore wmeaningiul and interesting.

dany bteschers employ to some extent the method of
oral reading known as "sight reading." Children read a
story aloud, individuslly, without previous preparstion
except for wovrd, phrase, and sentence drills., Singe no si-
lent study of the solection is permitted prior to the read-
ing, speclial emphasis should be placed, before the reading,

on phrase and senbtence exercises bassed on the story. This

Plickee, op. git., pp. 565-566.

[ e
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will insure that no new words wWill be encountered, and for
this reason the pupils should be able to read the pussage
rather smoothly without previous preparstion. The stories
should not be known prior to the elass reading. For this
reason, 1f e storlee are in the readers, the books should
be passed oub only during the reading perioéazﬁ There 1is
undoubtedly a plece In the reading program for procedure
such aa thils, but 1t ecertainly should not ﬁa the sole
method of teaching oral reading. Sight reading, of ccurse,
is the type of reading which is most often done in life,
except thait the reading is usually silent rather than oral.
But a well-rounded instructional program calling for tescher
guildence in sll phases of reading does not lay too mmeh
emphasis upon sight reading. Better results can usually
be obtained by guldanece during the reading process rather
then confining the guildance to phrase, word, and sentence
study prior to reading, although sowe of this may be worth-
while,

Kost reading done by adults is silent, although there
may arise certain occasions when oral reading is cslled
for. 1In Grey's investigation of reading studles, the
three cccaslions when oral reading is utilized most often
were found to be:

i. To inform or entertain others in private or in

publie,

22Dpurrell, op. eit., p. 119.
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2. To ineresse one's understanding and apprecistion
of meterials read.

re

3. To entertein ehildren or to interest them in reed-
ing for ﬁh&mselvea.25

fisny modern schools provide a period each day during
wnleh the children may go te the librery room or the read-
ing table in the classroom to read for pleasure or inforw
mation. The children are usually encoursged to make their
own selections as to the books they will choose for read-
ing, but a record ls made of their selections. The teacher
or the librarian in charge has three responsibilities:

{a) to aid pupils in selecting books which will be
of interest to them; (b) to observe thelr resding
hebits, correct minor errors, such as lip-movements,
give help to those who reguest or need it, and meke
2 veecord of errors end difficulties whieh in ner
judgment should recelve addltional attention during
the regular resding period; snd {e¢) to give ve-
medial instruction Erequently to pupils who are in

3 . o
need of suech help.*

It 1s obvicus that with skllliful guidanee in the classroom,
such free reading experiences can become fruitful, mean-
ingful, and pleasant for the pupils: but without guidance
little value iz to bs derived from such activities.
Cne common omission in the guildance of pupils,
which 1s noted not only in the teashing of reading

but also in other fields, is the lack of follow-up
work after initlsl learning experiences. Pupils may

25

‘Gray, Summary of Investigations Relating tc Resding,

r. 9.

24@uy gontroge Whipple, editor, Twenty~fourth Yearbook
of the National S:mfzetiy_ for the Study of Education, Part I,
"Report of the National Committec on Resding,” p. 58.
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engage In a rich experience of Inguiry end discus-
sion on the casuse of forest fires, or the historical
lgndmarke of their community, or the personsl pre-
cautions necessary In a prevalent epildemic, but be-
ceuse of lack of time or oversight valuable learn-
ings ave not meguired. Frequent use of summeries,
reviews, and sensible methods of helping pupils to
remember lmportant lesrnings is essential to growth.
"Fizstives” -~ those procedures thet help e pupil to
remember and proceed to new leernings -- are sn es-
gential part of teascher guidasnce. The lack of sueh
procedures, especlielly in the begimning reading period,
has undoubtedly lessened the reading progress of
resdy learners,Zb

bp.

“SGans, Guiding Children's Reeding Through Experiences,




CHAPTER III

COMPREHENSTION IN PRE-DIRECTED METHODS
IN INFORMATIONAL PRIMARY READING

Whereas the preceding chapter dealt with comprehension
in non?ﬁirﬁet@d;primary reading, the present one is g dis~
cussion of comprehension in pre«directed reading. Exeerpts
from the writings of suthorities and eduentors in the field
of reading ere summarized or quoted in order to indicsts
some of the velues and outcomes of a properly gulded pro-
gram of reading in the primsry grades.
| {ﬁny instructional program in reasding must be planned
in such s way that 1t not only meets the needs snd fosters
the interests of the pupils at the time, but that it also
- will contribute something of value to cne's enjoyment of
reading and to his uée of resding for information as he
grows into adulthood. Reading is sn art, a skill, and it
becomes more meaningful end more pleasant with use, For
this reason the school situation should be so wholesome
that the ehild will be iInspired to continue his reading
experiences and to enlarge them gt every oprortunity as
B

‘he grows older.

Many adults list reading as their favorite type of

42
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leisure~time activity. Although the cccasion for reading
may vary widely with different Individuale, McKee has
found thet there are four prineipal slituations in edult
1ife when reading is done.t These he summerizes as fol-
1@#3:

1. Reading sillently to obtain information.

2, Reading silently for recreational purﬁoaes.

3. Reading aloud to provide others with 1nfermatian;

4, Resding aloud for recreatlonal purposas;

These ssme reading situations are common in every

American schoolroom.

Value of Guidance

Widespread experience by teachers and the regults of
many experiments in the field of reading have shown that
repid progress in learning to read and In msking intelll-
gent, meeningful, worth-while use of reading in study
éctivities frresupposes careful plenning and guldance on
the part of teachers."® Pecause of this interpretation of
the function of reading, the activity of resding is regarded
as a component part of & unified Instruetional progrem ra-
ther than as an isolated asctivity to be engaged in at
rigidly scheduled perlods. Resding 18 slso recognized as a

phase of child development rather than as en end in itgelf,

licKee, op. eit., p. 56.

gﬁray, "4 Decade of Progress,” Thirty-sixzth Yearbook
of the Nationel Society for the Study of Bducation, Fart I,
TThe Teaching ol Reading: A Second eport,” pp. 18-19.
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Guidence in reading must essentially be individusl,
for the most part. Variations in schievement in all sehool
subjects, and differences in natural abilities sre widely
recognlzed. But variations in teste in reading are greater

then these other characteristles, lergely beceuse reading

ls g part of 211 of %hem,3

Among the essentilal phases of proper guldanee in read-
ing on the primesry level may be named the following:

- {1) Provision for individuasl differsnces in
the sssignment of materiesls arnd speeial activities.

~ (2) Provision for training in study skills thet
the class is using for the first time In which the
pupils asre not proficient,

(3) Provision for individual aid snd for work
with small groups.

(4) Provision for definite teehniques in taking
notes from reference materisls.

(8) Provision for thinking through whet hss
been read and plenning how to report it clearly to
the group.

(8) Provision for definite techniques in the
constructlon end use of 1llustrative materisls.

(7) Provision for plaeing responsibility for
sfficient study squarely upon the pupils.

Instruction in reading must teke Into acecount z wide
renge of dlffering ebilities and interests if 1t is to
teach the puplls to engage successfully in all important
reeding sctivitles thet 1life has in store for them, In
fast, Instructlion in reeding may be saild to fall short of
its goal to the extent that it does not prepare the ehild
for intelligent end capable partielpation in all types of

5D01ch, op. eit., p. 184,
*Snedsker and Horn, op. cit., pp. 155-157,



45
reading situstions in proportion to their relative value
to him in meeting his needs and challenging his interests.®

.« . » sbove all else the school should make children
hebitual readers. School educstion ie partisl end in-
complete. 1t 13 a mers beginning. Upon 1t must be
bullt a 1ifetime of educative experlence, and most of
such experience zmst eome, if at 2ll, from reading.
It 18 of the utmost importance, therefore, that each
individual consistently end hebitually do some read~-
‘ing. Thet is, whother o person hes much time for
reading or not, there should be the permanent desire
to seek the pleasures of reading whenever there is
oppeortunity to do so,

The sad thing 1s thet it 1is s0 easy to disecour-
age children from deing eny reeding at all, and the
school has been gullty of gilving just such disecur-
agement, Thousands of chlldren have mained at school
a8 lifelong bellef thet books sre dull and stupid
things, that s libraery is g plece for people who can-
not do anything worth while dbut who merely sit and
read. That is bad enough. But in consequence they
likewise remain ignorant of the fact thst the 1i-
brary ocontains unteld stores of enjoyment for all
types of peeople. lesrned or lgnorant, highbrow or
lowbrow, all can find in the %ibrary whatever kind
of interest they sre seeking.

Thus it s evident that one of the tescher's most sig-
nificant roles as a guide or director in classroom activi-
tles and learning situsticns is that of Inspirer of atti-
tudes. To many children, the teacher is the object of
veneration and idealigation. How important, then, 1t is
that the teacher be sareful and conscientious in the types
of attitudea she demonsatrates in the elassroom, An stti-
tude of indifference toward hooks mey result in the chil-

dren's becoming indifferent or even antagonistic toward

SicKee, op. cit., p. 55.
®polch, op. eit., p. 200.
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books, whlle the teacher, 1f she demonstrstes enthusiasm
for books apd exhibits an sttitude of contaglous Interest
in books and in their eontent, may be the means of encour-
aging iﬁdifferent pupils to develop similar wholesaome atti-
tudes toward reading. |

{Gans enumerates five msjor reading goals, which she
suggésts might advantageously be kept framﬁdvnn the desk of
every teacher of primary children: |

Guide puplls to know when it is satisfying end to

their edvantage to read, both in and out of
school.

Guilde pupils to know how to select what to read.

Guide pupils to resd skillfully what i3 selécted.

Guide pupils to eppraise eritically the content in
terms: of ITs Intended use.

Guide puplls_to know how to use ideas g&inad from
reading.7)

(Gens suggests that without these goals in operation iIn
the c¢laassroom, guldence will be haphazard and Inefficlent,
and more likely than not the pupils will flounder help«}f

lessly in thelr resding activities, not knowing where they
are supposed to go, drifting simlessly in their efforts
like g ship without g rudder.

To asccomplish the brosd aims of resding instruction,
sueh a8 those quoted shove, which seem te be inelusive of
plmost sny eims which might be thought of, some educstors
suggest that in the primery grades gt least two dlrected

periods a day are edvissble for resding Instructlon, in

?Gans, Guidinglﬁhildren's Reading Through Experiences,

ppq 3"‘4.
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eddition to the incidental reading that ghould plsy so 1lm-
portant a part in the early years of reading., Of course,
it 4s understood that the nusber of resding perlods esch
day will vary with the reeding attalnments of the group,
but seldom is it advisable to have fewer then two such
periods easch day.

fTha purposes of these daily directed perilods in resd-
ing way be listed briefly as follows:

to develop attitudes, hablts and skills neeessary

to cope with the many different kinds of meterial

availsble ineluding newspapers and magazines; to

give specifie training in readlng the meterlel of

the other school subjects; to develop sklll in the

use of the special festures of books, encyclopedlas,

end other reference books: to diggnose and give re-

medinl trestment for reading difficultlies end to

establish the habit of resorting to books for iIn-

formstion end pleasure.® )

Oral reading in the modern school is utilized in small

groups, since this plan permits greater practice for each
individual ehild and also fosters individusl guldance by

the tescher in helping the pupil to improve his 4iffi-

eulties snd to solve his problems. Before beginning sm&ll;givj;j

group instruction, the tescher should be well asqueainted
with methods of pdministration, methods of selection and
adjustment of materisls to pupil needs, end the types of
orgenigetion of e¢lessroom work that are best sulted to the

tesehing of reading in small groups. In order to obtain

8pennell end Cusesk, op. ¢it., pp. 18-19.



48
the greatest possible uniformity of interest in the antire;f
class, the teacher must take speelel esre in her planning |
of leszsons snd in the way activitles shall be carried cut.
Also, types of instruction must be sulted to the partieular.‘
group, and adequate provision must be made for checking
comprehension during and after raadlng.g —

Gray, voleing the opinions of the Committes on Read-
ing of the Hational 3oclety for the Study of Educetion, hes
written that desirable growth in reading ean be obitained
more effectively when a broad program of training ls pro-
vided, Including both basie instruction in reasding and sys-
tematic guldance in reading in the various curricular
fields, If training 18 baale and continvouvs during a
reéding period, puplls can be prepared to engags with.in-
ecreasing efficlency in all reading sctivities. OGuidance
gnd direction foster growth in all flelds of imstruesticn,
and nprimery reading is no exception. Through gdditional
guidanece provided in the different curriculsr fields, rapid
progzress 1s possible in the vaerions unses asnd applicstions
of reading. OGray summsrizes by sayving:

The Yearbook Comuittee heertily . , . believes
that 2 well-rcounded program of basic instructlon in
reading, supplemented by systemstic gunidance In
the verious curricular flelds, 1s essential for

mest pupils In the middle grades. The evidence
avellable shows conclusively that repid growth in

®Durrell, op. cit., pp. 117-118.
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" ‘desirsble reading sttitudes end habits can be se-
cured through carefully planned guldance of both
types.i0 L | -

.
™

In ssiother srticle in théﬁ?&é‘ dak)&ray stetes that
the Committee on Reading of the Netilonal Soclety for the
Study of Bducation

recoumends the use of speclifiec periods for carefully
planned guidance In reading throughout the elementary-
school, secondary-school, and ecollege periods. This
recomuendation 4is besed on s elear recognition of

the fact that pupils encounter many difficulties in
learning to read and in making efflieient use of read-
ing both in and out of school., 4s here coneelved,

the major purpeses of guldance ere to insure initial
right learnings, to promote the sequential develop~
ment of basie resding habits, to incresse efficilency
in spplying reading to study situetions that are come
mon ln various curriculer flelds, to prepare pupils
for higher attainments st successive levels of prog-
ress, 0 prevent the development of wrong sttitudes
end inefTicient hablts, gnd to provide needed cor-
rective and remedisl training, The time sllotment
for such sctivities shoulé vary with the needs of the
lesyners and thelr general level of advancement. . . .
the Committee recognizes that satisfactory results
heve often been achieved under highly favorable con-
ditions, sueh as smell classes, unusuelly eonpetent
teachers, and spproprilate meterisls, without special
pericds reserved for tesching pupils to read, The
faet should be pointed out, however, that even in such
cases gpecifle guldance In learning toc resgd.4s pro-
vided at times and in very efgggﬁinawwayakmiil

/1

Motivetion
Feanding for specific rurposes 1s much more effective

thean uvndireeted study, is the coneluslon errived at by

10y1121em 8, Grey, "The Nature and Orgenigzation of
Besic Instruction in Reasding," Thirty-sixth Yearbook of the
Nationsl Soelety for the Study of Bducetion, Part L, "1ho
Teaching of Reading: A Second Keport,' p. 109. :

{jfléiay, "4 Decade of Progress,” ibid., p. 19.
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Gray after having Investigatéd meny research problems re- o
lating to the teaghing of reeding and to problems In resd-
ing st verlous age levels.1®

If the school proposes Lo teach the child things he
has not been able to learn alone, 1t has the responsibility
of furnishing, by &ll msens, sn enviromment not only egual 7
to but better then enything he has previously snjeyeé.la
This implies not only a wholesome educational envipronment,
charscterized by the best instruetionsl technigues, wub
also aﬁequaté guldence and direction in =211 learning ProOCe
esses, together with sbundent materlals of wholesome guality
and sufficlent guantity.

All persons wheo have been teschers have become convineed
that children 1eérn beat when they want to learn. The best
teacher is the one who 1is most successful In meking the
ehildren eager to learn wha%t is planned for them., "Moti-
vation" is the term which has come to be applled to the
teacher 's actlvities in producing the desire in the chil-
dren tc want to lesrn specific items of the instructicnal
program. This "meotivetion” 1s usually thought of as giv-

Ing the children a motive or a reasson for wgnting te learns
but more correctly it should be referrsd to as grousing

the desires or motlives that the children glready possess.

126rey, Summsry of Investigations Relating to Reading,
jors 1181 -

13Jnlia M., Herrls, H. L. Donovan, and Thomas Alexander,
Supervision end Teaching of Reading, p. 182.
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The teecher, in motivating cless work, merely asppesls to .
the natural tendencies with which every child is anﬁuedgié}“
Aetually, no teacher cen "give" any ehild g motive -~ but
she can challenge the motives that lie dormant within him.
The purpose of one's reading determines to some
degree the processes involved in comprehension and
interpretetion. For example, snelysis, selection,
and judgment are very prominent when one is resading
to discover importent points snd supporting deteils
or to find passages related to g given problem; as-
sociation and organization are essentiel when reading
to grasp the suthor's organization or to supplement
or validate previous experience; criticel evalustion
is importent when apprelsing the worth, relevancy, or
consistency of stetements, and when weighing the
valldity or the evidence presented; associstion, or-
genizetion, end retention sre prominent in reaﬁing
to reproduce or to make specific use of the Tacts ap-
prehended; and emotlional responses to the events gnd
situastions presented are prominent when one is_resd-
ing to develop sppreciation or literary taste.

A1l teachers of young children must recognize and uti~
lige thelr delight in play as one of the most significant
motivating factors in learning. Play is coming to be used
more end more in all phases of education for the slmple
-reason that so meny things can be lesrned almost inciden~
tally in thls way and becsuse children, at the same time,
can be kept in & happy frame of mind end the school can be
made to gppsal to them as the place that they want to go
te and where they went to stay as long sz they ecan. In
other days it was belleved that learning was sccompsnied

by unpleassntness and sctual mental suffering, and for

15Gray, "The Mature and Orgsnizstion of Basic Instruc-
tion in Reading," Thirty-sixth Yearboock of the Hational So-
elety for the Study of cation, part 1, "ihe leecning Of
Heading: A& Second Report," p. 69.
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this reaaﬁn'nothing of a recreational nature wes allawed‘
in comnection with learning ezperiencéa -« gverything had
to be serious, diffieult, gnd boring., New, however, it is
recognized that the best typSs ef learning take plaéa uﬁder
the most pleasant conditions,

(In the reading experience in the primery grades, word
meanings can be elinched by seat work, using paper, colors,
paste, penells, and other mahaﬁhls. Coloring of pletures
by the reasding of simple directions is a favorite experi-
ence whidh alsc possesges rich learning values, Roqm games
of all kinds can be played by meesns of simple directions
written on the blackboard or on cards held before ﬁh&
group. Another type of play actlvity appeals to the desire
to "be first® in getting answérs in response té‘ahallengeé
propesed by the teacher. Care should be téken, hewevéf,'
to avoid discoursgement for the slowaryanes;‘snme acti#ity
should be planﬁed for them so that they, too, can knaw‘the
thrill of successful achievement. Children like the puzzle
interest -~ making words with letter cards or construeting
sentences with word cards. A geme can be played around
the activity of finding words in printed matter, or in
matching labe}s to pleturss. "Acting out™ storiles is slso
a favorite ac#ivity, providing veluable motiveticngl and
learning exparianees.lﬁ) |

—

1ﬁﬁolch, op. git., pp. 9-12.
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Value of Interest

Uray has pointed out that the asctivities of the resd-
ing period have, in recent years, been greatly enriched,
This enrichment, he says, is due largely to the realization
that{ahildren*s interesis must be appealed to and culti-
vated 1f instructional experiences are to have as much
value as they should have for the individusl child. Today
reading materials are provided that relate to the inter-
eate of the pupils, that stimulate the development of in-
quiring attitudes among the children, that have real worth
in terms of experiences and learning situations provided,
and that are closely related to the everyday lives and ex-
periences of the ahilﬁren;i? ‘

It 1s important thst the mesns and methods chosen
to increase abllity to read should alsc inebease in-
terest in resding. The 1liking for reading and habits
of reading are, oven in these days of radio, encr- i
mously valusble asseta., They provide a convenient, &
Inexpensive source of recreation to all save the ex-
tremely stupid, one that need injure nobody, and that
iz edaptable tc an almost infinite variety of inter-
ests,_ They open the way to self-edwation and cul-
ture. '

Bducators hsve come to realize thet when the interests
of the puplls are not challenged, 1itile learning csn cccur,
gnd that which may occur is of s mediocre sort. The en-

livened curriculum now In evidence to & greater or lesser

7¢ray, "A Decade of Progress,” Thirty-sixth Yearbook
of the Nationel Soclety for the Stuﬁg gi.ﬁguaatien, Fart 1,

TThe Tescning of Reading: A Second Report," D. Te

18Rawerd L. Thorndike, Improving the Ability to Reed,
p. 18.
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extent in all modern sehools 1s based upon s recognition of
the importance of pupll interests and upon a recognition of
individual aifferences in sbility, interest, and need.

Catering to the Interests of the children does not
mean that they must be allowed to do anything they wish ﬁé
do. 1t does mean, however, that they may be permitted to
engege In activitiles they like to partieipate in if these
activities can be corrsleted with the instructional program
80 a3 to provide worth-while learning axparienmes. But in
g1l of these sctivities there must be guidance and direc-
tién,'sa thet the experiences will not degradé into mere
"puasy work® without a purpose. Children should not be al~
lowed to build airplenes or make serepbooks or construct “
houéea merely'far‘the sake of doing sametbing‘~~ such ac-
tivitles must be adequately motivated by the tesching pro-
grem so thet projects ean be releted to learning. Intér~
ests of the childrer in meking things cen contribute much
to their progress in reading, for it will become necessary
for them to engage in reading in order to learn how to go
gbout their handeraft projectis.

In the smaller children's greups{éemﬁ of the litera-
ture resd should be dramatized, thus sppealing to the
natural interest of the boys and girls in "pley-acting.”
Fuppet shows, panﬁemimas, and drematlc resding are ell

worth~while sctivities in which primary-age children sre
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interested and from which they will derive rich benefits.
Fuppet shows may be used to dramstize nursery rhymes and
falry talea. By means of pantomime the ehildren may depilot
nursgery rhymes, féiry tales, original experiences they have
had, and stories they have read. Drematic reading mey fea-
ture gtories and plays In the children's litersture collec~
tion. Drematization should never be forcéd on n ¢lassg
usually a mere suggestion from the teacher is sll that is
needed to cause the children to become enthusiasstie sbouwt
the idea of dramatizing some story or experience; and often

the chlldren may suggest such setivity th8m531V6$>§9

Reading for leaning
A primery aim - perhaps'ggg primary aim -~ in the
teaching of resding is to give e¢hildren the ability to ob-
tain mesning from the printed page. A second objeetive is
to develop such strong motives for reading snd such "rerma~
nent interests in reading as will inspire the present and

future life of the reader and provide for the wholesome

o
use of lelsure time, 2" .

(Before comprehension can be sdequate to meet the needs ,

of the children, they must have certain prersquisites whiah(F
will asssist them in gaining meaning from what they read. K
Among these prerequisites may be nawed the following: \

£

o~

o

1. Wide experience. e

(205torm and Smith, op. git., p. 251.
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2. Knowledge of meaning of common words snd phrases.
3. 4Ability to attack unfamilisr words successfully.
4. Ability to anticipate mesnings. | |
5. Ability to arrange ideas in proper‘sequenee,

6., 4bility to read with proper aye»ﬁ@vﬁm&nts.
7. Hnowledge of meaning of yunstuatién marks,
8. Abllity to recognise sentences as units of thought.
9. Ability to speak good English sentences and Lo un-

ﬁerstand spoken English,
10. Ability to work cne's way through problematic sit-

Vw.i :14-/

uations sueceséfullyi%gx”
[ Difffculties with individual words made up one of the
priﬁéigal handieapsvef poor readers, Words outside of the
reader ' s experlence, which are usually unfamilisr words for
whiech he has no meaning, cause serious Aifficulty in eompre-
hension and interpretation of reeding msterial at any age
level. If it 18 necessary for the reader to meke long
stops in his resding in order to try to anslyze and resog-
nize certain words, the flow of thought will be Interrupted
and memory of the content reduced c@naiﬁar&bly;\gln order
to avold additionsl eye movements, recognition é}'wnrds
umst be lmmediate. It 1s also important that the child be
able to enalyze words independently. 4 reading program

in order to prove sdequate in esny sense of the term, will

,g}'g%aﬁae, op. cit., pp. 96-97.
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include sufficient sttention to three mejlor phases of word
study -~ meaning, recognition, and analysis.gg This im-
plies éfficlent teacher guldance of the children in develop-
ing their abllity to master these eéssential phases of read-
ing. ~ |
When reading occurs in connection with 2 class activity,
the reading praeesa itself is of secondary imporitance. The
project which is being carried forwerd is the really sig-
nificent thing to eonsider, If pupils encounter difficul~
tles in thelr reading, they should be given at once what-
ever help 1s necessary soc that the activity can go forwerd.
ihe teacher should compile a record of the types of diffi-
culties which are revaglsd‘and should provide speeisl help
later during the regulsr reading p@?iﬁda.gg
Careful, thorough reading 1s demanded in nost
subjects. . . . This tyre of reading 1s basic for
scquiring fundemental informstion and an under-
stending of relstions among the veriocus elements in
& factual background. One mey deplors the tendency
to make retentlon of facts the sole aim of educetion,
yet it must be remembered thst ebility to do careful,
detalled reading has important wvaluesz in both voca-
tionel and avoeational activities., Almost everyone
encounters situations in which 1t is essential to
fellow directions precisely, to seleet from an ar-
gument the mwain ideas for discussion, or to obtain a
detailled knowledge of a process or a body of facts,

At the same time 1t must be remembered that too exe
tensive use of thorough reading can produce slavish,

22Durrell, op. ¢it., p. lé2.

aﬁﬁhigple, editor, Twenty-fourth Yearbook of the HNa-
tional Soclety for the Study of Education, Part I, "Heport
of the Natlonal Committee on Reading,' p. 40.
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slow readers snd that this type of reading needs to
be balaneed by the speeded and associational types. 24

iThE wide use whieh is now made of reading to enrich
learning experiences emphasizes the lmportance of rapid
growth in aceurscy and thoroughness of comprehension, In
general reading, guldence should have for 1ts objective
the diregting of attentlon to the content and to aid puplls
in relating right weanings, in retaining significant ltenms
of informetion, end in reacting sstisfactorily to whet is
read.} In order to accomplish these purposes, the reeding
activities should be always ehallenging and purposeful.
Among the purposes for whieh pupils should learn to read
intelligently, the following merit special consideration
on the part of the teacher who ia responsible for develop-
ing end gulding meaningful reading experiences:

to dlscover what & story ls sbout; to determlne the

sequence of events;y to select the larger thought di-

visions of s story; to disecover the main point or

centrel theme of & selsctiony to identify speeific

itema of information; to seleet details thet sup-

port an opinion, explaln en ldes, or prove a pointg

to find snswers to factusl and judgment guestlonas

to verify statements; to determine how to perform

an aativitg‘ end to draw conelusions from the facts

presented. 5
This 1ist, of course, 1s neither cut-snd-dried nor all-in-

clusive, and emch temcher will wish to sdd other purposes

24purrell, op. cit., p. 233.

25&?& "The Nature and Organizstion of Basie Instruc-
tion in ﬁea&in " Thirty-sixth Yearbook ¢f the lational So-
clety for the %tudy af"éﬁueatian Part 1, "ihe Teeebing ol
Reading: A Second Report, K P- T14.
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of her own t0 supplement this list or to replsee some of
these items, Iin the bellef thet such alteration will prove
hﬁlpfﬁl in hﬁr'ewn alaaareom.&itnatien. (in premnting de~
sirable types of growth, use should be made af»m&teri&ls
that can be comprehended readily by the pupils. 'ﬁa,thsy
agquire the ebllity to read effectively for different pur-
poses, the diffieulty of the resding msterisls dnould be
increéaed, Teacheras must always insist on as high a quélity
of reading performence as 1s possible in individuel cases,
*Through éyatematic‘guidanee, extending throughout thé
middle gré&as the general efficiency of pupils in cuméra~
hension sbauld be grestly increased, “‘%

{Whan one can ses sbout him all tha soclal, economic,
and ?olitisal ills Qf the day which are the result, in part
at least, of faulty thinking or lsck of thinking on the
part of the people, one finds it easy to realize the need
for making an effort to see to it that the children now in
the public schools should develop habits of right thipkingfé
In the pest the school was primarily concerned with 1mpart€¢
ing 1nfermatian and hsving chiidren menmorize and recite
facts. It goes without saying that facts are lmportant
and necessary tcols with which to think, but they must not
be regarded as ends in themselves, but rather as means to

an end.27

262&@%- 27permell snd Cussck, op. cit., p. 66.



&0

The general intelligence of puplls and their magtery
of a mesaning voosbulary are undoubtedly elosely related to
progress in comprehnension of materials read. It 1s lmpor-
tant -~ in faet, necessary -- t0 have clear-cut objectives
in the teseching of comprehension, secompanied by a vigor-
ous prograam of good teaching and adeguete direction of
lesrning sctivities.®® These two items gre conclusions
regulting from a number of studles of reading for gompre-
hension, (

The work type of ailent reading is essentlally a job
involving much drill. The primary goal of the teacher is
to teach the pupll how to read effectively and understand-
ingly. The chlld should have g distinet work attitude; he
should have a purnose in reading, snd he should be able to
inow whether he achieves 1t or not. There are mgny reading
sbilities and skills to be mestered, many of whilch can be
gequired only through the uase of drlll methods and drill
materiala., For this reason much of the Instruction will
involve drill exercises to aid in loecabting information and
in comprehending what 1s read. It 18 necessary to have
such drill exercises as those relating to éacabulary bulld-
ing, lmprovement of eye movements, deecreasing lip movements,

developing comprehension, ocutlining, summarizing, and

zaGrag, Summary of Investigatlons Relating to Resding,
De 106.




61

similay aetivities*zg

f&wKﬁe has listed the sbilities which sre necessary
before the pupil can engage in effective silent reading
for information, even in the primsry grades:

{1) Those knowledges, skills, habits, and attltudes
bound up in the ebility to comprehend material
resd quickly and seourately in the lignt of the
problem in mind.

{2) Tohose kmowledges, skills, hablts, and attitudes
bound up in the sbllity to locate informstion
quickly and accurateiy in thé 1ight of the prob-
lem in mind. :

(3) Those knowledges, skilla, habits, and sttitudes

bound up in the sbllit to select and evaluate
materisl reed quickly end sccurabely in the light
of the problem in mind,

{4) Those lmowledges, skills, hebite, and sttitudes
bound up in the abillty to or nize materisl read
quickly and accurately in the light of the prob-
lem in mind.

(5) Those knowledges, skills, habits, and attitudes
bound up in the abillity to decide gqulekly and
acourately what part of the materisl read should
be remembered end how to remember 1.0 vy

Data from numerous studles elted by Gray sh@w that
silent reading is used fer more widely in socelal life than
is oral reading, that it is more rapid, and that 1t is
usually sccompsnied by better comprehension of what 1s read.
Begcsuse of its great importance, economy, and efficleney,
silent reading should be given speclal attention iIn the
instructional prﬂgram.31 Beceuse the teacher does not hear
the pupil repeat the words that are read, ss in oral read-

ing, thers 1s sometimes a tendency to permit pupils to go

29kcKee, op. cit., p. 75. 01p1d., p. 72.

51Gray, Summsry of Investigations Relsting to Reading,
p. 27.
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thelr own way in silent reading with little or no guidance
or directlon designed to enable them to improve thelr si-
lent-reading skills and abilities. |

Oral reading also plays an important part in the total
instructional program in so far as guidance 1s concerned.
The objeestives of the work type of oral reading have heen
listed by MecKee as follows:

1. The abllity to understand what 1s read. This is
egsentially s matter of comprehension, involving
such basic reading abllities es a knowledge of
the meaning of words, the ability to recognise
words, proper eye-movements, ete. . . ,

2. A knowledge of the factors thet result in ef-
fective oral resding.

3. The abllity to enunclate c¢learly.

4. The ability to pronounce important words ecorrectly.

5. The abllity to read with a pleasing volce.

6. Absence of mannerisms,

7. Use of proper posture during resding.

8. Proper attitude towerd one'’s sudience.

9. The abllity to select materisl sppropriate %o
the occesion end clrcumstances,

10. A knowledge of the purpose the material is to
serve.

1l. The abllity to convey the author's meaning,

12. A knew%gdge of sources of good things to be read
aloud, v~ ‘

It 1s obvious that careful guidaence on the part of the
tescher must be practiced in order to insure thst the D~
pils will be able to attain these cbjectives to the very
best of their gbility. No objsctives can be attained with-
out some assistance in how t¢ go about reaching them, and
this 1s particularly true with young children who are just

learning the fundamentel skills of reading end of lesrning,

%ZjcKee, op. git., p. 589,
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Free Reading |

Gray's summery of studies in the fisld of reading has
jndicated that the smount of reading being done by American
people is incresasing repldly end steadily. For this resson
he advocates that the sehools of the cauﬁtry'aheuld use
every possible effort to meke the boys and girls familiar
with the sources and valu@é of the different types of read-
ing material. In this conneetion, too, the schools should
train the youth to read intelligently gnd to utilize their
reading‘time wisely.>® If nothing is xéad'in the school
except the‘reQuired texts and "readers,” the boys end girls
probably will become entegonistic toward reading end will
do little reecrestional reading in later life because of
thelr unheppy expeériences with reading while in sehool,
Un the other hand, modern educators have discovered that
much cen be done to stimulate s eﬁil&'a desire to read by
plaeing in his immediate environment a display of attractiva
reading materiasls. This procedure represents a 1life slt-
vation: when merchants wish thelr customers to think of
buying for Thanksgiving, Christmas, or any other holiday
season, they f£11l their windows with sppropriate merchan-
dise or they publiash advertising msterlals regarding it.
3ehools are now making use of this same means of stimulatb-

ing a desire to learn how to resd and to broaden one's

BGray, Summary of Investigations Releting to Resding,
p. 15. ’




64
fleld of resding in the early years.°? mnis plan is not
strictly non-directed reading, sinee pupils are sncouraged
to read; but there is no f@rmal‘guidanéé, and the ehild
mekes his own selections of msterials to read, -
A library teble or a library corner within the elass-
, v
room, where meny books sulited to the reading levels of the
grade are to be found, will stimulate increased interest
in reading. At regular library pericds the children should
be free to go to this library center and choose thelr read-
ng matter. At odd moments during the day, elso, they may
freely utilize the materiels to be found there. Always,
of course, the teacher should stand by to give mssistance
in the cholece of reeding materisls and to give help when
difficulties are encountered. Herdly any other device can
be éun@eived which will constitute g grester incentive for
ehildren to do & greast deal of reading than a i1ibrary cen-
ter within the classroom.°°
(A3 scon as pupile have learned to read with
oase, a period should be used eseh day for promot~
ing babits of independent reading for pleasure.
At first, teschers will find it negessary to direct
pupils during these pericds. Interest in reading
independently must be cultiveted in meny cases,
The poorer readers will need helpy In securing mean-
ings. All will profit by the teachers! comments,
suggestions, gnd display of interest in particular

selections. Rither ailent or oral resding msy be
used a8 best meets the needs of the cecasion o6

i

<

S¢pennell and Gusack, op. cit., p. 7. 551bid;, p. 11,

*®Wnipple, editor, Twenty-fourth Yearbook of the Na-
tional Jociety for the Study of Education, Fart 1, "Report
of the Natlional Committee on Feading,” p. 40.
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Teacher's Funetion

In any asctivity related to the school the teacher is
inevitsbly the principsl character, This is aspe@ially
true in connection with the guldeance and direction of
reading experiences, The logicel guilde for the learning
procéaa, whether 1t be in reading or in any other subject
field, 1s the tescher, who ia\apecially trained for pro=-
viding such guidance.i;&ifheugh the funetion of théf"
vgéééhar in the raadingﬁpregram.haa been implied on prae-':
ticelly evéry page of this paper thus far, it is the pur-
pose of the writer In thils section to present a brief dis-
cussion of the lmportance of the teacher in carrying out
s comprehensive program of reading instruction in the
primary grades. |
| ”wmﬁf éeurae, the teacher is not the only fector to be
consldered in judging thg.resalts of the resding progran,
but she may aaéily‘be thought of as the most important
one. The puplls who comprise her group, together with
their gbilities, iInterests, and intelligenee, qualify to a
significant extent the effectiveness of the work she is
able to do in resding instruction. ’“Eb tescher can be
judged falrly or adegustely unless the ability of the olass
with which she works is rather intimntely ¥nown, "7

First of all, the teacher must discover the type of

STHarris, Donoven, end Alexander, op. cit., pp. 9=10.
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reading that the ehild i1s ready to become Iinterested in.
ints may be cslled the degree of resding mesturity., In or-
der to gain some insight into the children's reading tastes,
maturity, end possible lack of any outside rsading at all,
the teacher mey inquire as to what the children have read
recently, both Inside and outside of school. "Well, how
did you like 1t%" 1s =z good guestion to ask,eacnggﬁiguw&ﬂwmx
gbout the things he has read. Hils answer will give her )
some velusble informaticn, i1f she is z sympathetlic listener,
concerning the pupil's likes and dislikes in reading. In
case the teascher discovers the reading to be qﬁibe'auitable,
she may recommend more of the same type. Often, tlough,
the resding done outside of school will reflect a cheap
type of reading mstter or thst suited only to very ilmms-
ture or childish minds. If so, the reading activity in the
clpsarcom must bhegin on thaet level In order to pr@viﬁé
setisfaetion end interest, but soon thé teseher may tact-
fully suggezt cther resadong on a slightly higher plane,
and so on until reading tastes have considersbly improved,
The teacher's peraonality and her enthusiassm mean mueh
here, and she must be cereful in her rescommendations, for
if she is sufficlently sdmired, the children wlll stbempt
te do snything she suggests, and 1f she 13 not aéutiovs
end econselentious in discharging her responsibilities as

8 guide in reading experiences, the children may encounter
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disappointments whiech mey thwart thelr Interest in further
?eading.38
Eurly in the school experience, story-telling or
story-reading by the teacher impresses upon the child vi-
vidly and permenently the ides that bocks open up an lm-
mense world of fascinating experiense. If thils introdue-

tion to reading 1s expertly done by the teaehﬁ?, it lemds

to a desire on the part of the pupil to read for him%ﬁl@xmwmml

and this desire will serve to stimulwte hisieffarﬁg to
that end. The teacher may help to spur the children on in
their resding progress by seying, after she has told or
read a story to them, "Thers are meny, many more stories
as good as this that you will read for yourselfl as socn as
you can." Children never tire of the old folk tales of
the humen race; but modern tales need variety in order to
sustain intere&t.ﬁg
There is need for a much higher level of claas-
room efficleney in the teasching of reading than is
now found 4in a great majority of schools., One way
of realizing this need is to have the teschers --
those in service asg well ss those in training --
repeatedly obsserve expert dsmonstration 1assans.49
Durrell hes listed a series of procedures and gbili-
tles that he deems necegsary for the teacher to possess

before she can be successful in guiding pupils in the

%8poleh, op. eit., pp. 185-187.
??ﬁbm. , Bp. 5=8.

»"'/ § \ .
.‘\§Cﬂarria, Donovan, and Alexander, op. ¢it., p. 46.
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schievement of adequate progress in resding.%l The writer
has peraphrased and eondensed these prervequisites for the
development of basie skills gz follows:

1. The teacher is familisr with the individusl dif-
ferences of her puplls end is stle to cope with them suc-
cesafully by teking them Into account in planning her ine
strueticonal meterials,

2. The teacher has specific objectives for esch ehild
or ssch group of children in her claés.

3. There 1s a definite plan for the ohservation of
pupils! growth in veluntary reading habits,

4. The tecacher Unows the books that are aveilable to
the children, and she is eble tc offer intelligent and
helpful suggestions to eéach pupil regerding his choice of
reading meterial.

5. There iz adequate provislon for differences in
the reading abilities of the pupils.

6. The Leacher hes definite plans for motivation of
reading.

7. There 1s full sttentién to growth in veeabﬁlary.

8. Oral-reading instruction is made effective by
ﬁariaus means of maintaining Interest.

9. The instruction in silent reading is character-

ized by insight intoc many problems and needs.

élﬁurrell, op. c¢cit., pp. 4-10.
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10. There 18 trailning in orel and written reecall.

1l. There 18 definite instruction for the improvement

of study skills.

no best way for the teaching of resding.

er's

As has been 8sid previously in this paper, there is

of reading should be vitally concerned with discovering

combinations of teehriques which may be ascquired "with the

winisus of time snd sffort and the meaximum of sabiszsfscetion

on the pert of pupils and teacher, 4% Only in this-way can

individual differences be met and the needs of the loecal

situation met snd made msaningful In connection with the

instructional progrem in resding.

The secret of success in a progressive manufac-
turing concern, after the personnel for executlve
work has been chosen, lies in a cheap, abundent source
of raw meterial, wlth transportation facllitles so
srranged that a reguler supply coming on schedule
time prevents any shortege in the output of the fin-
{shed product. A Lteacher's problem ls analogous
with that of the factory head. Abundant materiasl in
the way of actual reeding metter must be provided
regularly. Ibs sulbtsabllity for the children is just
as essentlal., Not only must the material be adapted
to the age and tasites of the child, it muat be
adapted, as well, to the more progressive methods of
tesching reading if gest results are to be segured
from these methods,%

4:36.

42Gates, op. eit., p. 24.
éﬁﬁarris, Donovan, snd Alexender, op. cit., pp. 435

-

Chviously, teache



CHAPTER IV
CONCLUSICHS AND RECOMHENDATPIONS

Coneglusions

From the foregolng study, consisting of a survey of
literature relating to puplls! comprehension in non-directed
and pre-directed methods of reading instruction in the pri-
mgry grades, the following conclusions were spparent:

1. Reading is e fundemental fisld of study in the
public schools.

2. Couprehension of snd ability to master other sub-
ject matter flelds depend tc a large extent upon one's
eblility to resd efféetively snd to derive meaning readily

from vhat is read.
3. Won-directed reading in the primary gredes 1is s
type of trial-and-error in which the pupils flounder help-
lessly aboub in their efforts to master reading skills.
Sueh teaching of resding is outmoded and never justifiable,
in the light of many gelentific alds to the effective
teaching of reading. |
4. It 1a never advisable to atbtempt to do something
simlessly, without purpose, when it is possible to do the
same thing intelligently, with plan and purpose, and with

70
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competent guldence from someone who knows how it should
be done.

5, The more guldange and pre-direction the ehild
een receive in the primery grades, the more llkely he will
be to develop iInto a competent, skilled, sapable reader
gble to read for information or for pleasure with an equal
degree of sstisfaction and abllity.

6. A livrary table or corner in the al&s%raom is
one of the strongest inducements to encourage primary chil-
dren to went %0 lesrn to read,

7. The teacher 1s the determining factor in whether
there 1s proper guldance for chil&rén in their study of
primery reading. The teacher'ts attltude as well as her
8bility and experience can exert = tremendous influence
in determining whether her pupils will develop into avid
readers or whether they will become antagonistle to read-

ing of all types.

Recommendations

Trhe writer mekes the following recommendations based
upon the data utiliged in this study;

1. The development ef & comprehensive program of
pre~directed reading for the primery grades would be g
worth-while contribution to the fleld., Wheress the pree-
ent study has indicated some of the advantages of pre-dil-

reetion, no atteupt hes been made to set forth a program
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centered around the concept of pre-directed instruection.

2. Teachers should give more time to a study of in-
dividual differences in ability, interests, and needs on
th6vgart of their pupils, and then work our thelir program
of instruction in resding sccordingly.

3, Teachers of reading should make every possible ef-
fort to provide adeqnéte and effectlive guildence in develop-
ing the children's abilitles, Interests, end needs in read-
ing.
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