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CHAPTER I
INTRODUCTICH

Stetement of FProblem
This is & study of pragmatism and 1ts influence in

modern educational theory.

Method of Collecting Data
The material has heen collected through extensive
reading and study of research datz in the filelds of modern

philosophy and education.

Purpose of Study

The purpose of this thesis 1s tc show that the philos~
ophy of pragmatism is responsible for the techniques in
modern educational-theory.

In the second ehaptér pragmatism 1s defined. Then
& study is made of pragmatism in modern educational hheery.

The third chapter is a digest of the contemporary
eriticisme of pragmetiec philosophy. An attempt has been
made to show some of theveri;ieal comment modern scientists
have made On pragmstism.

The second chapter with its explanstion of pragmatism

and ite effects in modern educational theory serves as a
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foundetion for the eonélusions snd recommendations in

Chapter 1IV.



CHAPTER 1I

PRAGMATISH DEFINED: A STUDY OF PRAGHMATISHM
IR MODERN EDUCATIONAL THEORY

ragmatism Bef
The history of the term "pragmstism" is given by Pro-
fessor Willigm James: "The term ia derived from the same
Greek word meaning getion, from whieh our words 'practice'
and 'practicael! gome."l According to James, pragmatism
wes first intrnéueed into philosophy by Charles Pelirce, in
sn article "How to Make Our Ideas Cleer," published in the

Popular Science Mﬂnthlg; January, 1378, ° Feirce, after

pointing out that our beliefs are really rules for action,
SQid\that to de#alap.Q thought 's mﬁaning, we need @ﬁly to
determine what conmduct 1t 1s fitted to produce: that con-
duct is for us its sole significance., /And the tangible
fect at the root of all our thought-distinetions, howsver
subtle,~ia thet there is noc one of them so fine as to cone
sist in anything but e possible difference of practice.

To sttein perfect clearness in our thoughts af en object,
we need only consider what concelvable effects of a prac-

ticel kind the object may Involve ~~ what sensstions we

ly11ldam Jemes, Pragmetism, a New Name for 01d Weys of
Thinking, p. 46.

21p1d.
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are to expect from it, and what reesctions we must prepare.
This is Peirece's prineciple of pragmatism.5

James Blsset Pratt, in What Is Pragmstism? said that

Williem James sa¥ the weskness in FPeiree's formulstion of

praguatism and laid the foundstion of his own pragmstism in

inclusive terms. In his famous Californie address August 26,
1898, which we might elmost call the birthdey of pragmatism,
James said that he should prefer to express Peirece's prin-
c¢iple by saying that the effsctive meaning of any philo-
sophie proposition can always be brought down to some par-
ticular consequence in our future practical experience,
whether active or paaaive;'the point lying rather in the
fact that the experience mst be particular then in the
fact that 1t mast be asctive. This interpretation of the
term "practical® as meaning concrete and pértiaular rather
than a8 referring to action, Jemes has consistently main-
tained every since. Pragmatism, according to Jemes, i3 =
temper of mind, an sttitude; it 1s slso a theory of the na-
ture of ideas end truth; and finally, it 4s a theory about
reallty. It msy be sald thet pragmstism offers us a the@rﬁi
of truth, snd a theory of imowledge; and that it i1s trying
to work out a theory of reality;'and that it 4s also a gen-
eral point of view or way of loocking at,things.mﬁ

- 5Ibid., p. 47.

: 43&%&3 Bisset Pratt, Whet Is Pragmstism? pp. 9, 18,

- » A
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Pratt further meaintaing that pragmstism seeks and
claims to be strenuvous, militant, a plan of cempaign rather ’
than & celebration or an experience meeting., But it is
in addition to this, & definite and technleal doctrine or
group of doctrines on certalin fundsmental philosophicsl
questions. According to Pratt's philosophy the pragmstist
may often succeed in solving our problems for us by simply
demonstrating to us that they are no problems at ell. Do
not seek to solve & question, says pragmatiasm, until you
¥now what you mean by it. Think so far as possible in
concrete terms., HNever let yourself be hoodwinked and brow-
beasten by big words and verbal abstracéions. Pratt states
that pragmatism efferi& prectical and useful method for
determining what philosophical questions sre really worth
diéeussing, and by appliestion of this method we shall be
ensbled to eliminste a large body of worthless and abstract
problems which are lumbering up our minds to no useful pur-
pose. This method might Ye svmmed up in the rule never to
discuss anything unless it hes scme gernuine humen Iinterest,
5

or unless it makes o vesl difference to someone,

Theodore Flourney expresses ln The Philosophy of Wil-

ligm James the concept that pragmetism consists In the use

ef a very slmple rule for clearing up philosophieal 1deas

and facilitating the discussion of them, but & rule whiech,

Sfpid., pp. 6-7, 9, 38.
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by impliceting a theory as to the nature and role of our
intelllgence, 1s found to be eminently subversive of tra-
ditional conceptions. Thus in pragmstism are found,
closely bound togethew, e method of research and a special
doctrine concerning the humen intellect. Thus pragmatism
amounts simply to introducing into philosopbhy the sciénv
tific or experimental wethod which slready preveils in
other scientifiec flelds, snd whieh insists on the concrete
verification of every theory. © Flourney furthermere adds
that pragmetism confines itself to clarifying and simpli-~
fying philosophlce systems, by redueing them to their prac-
tlesl and conerete signifleance, but 1t does not decide
between them, the final decision remsining s personal mgb-
ter.?
According Lo Professor Jawes' phlilosophy, pragustism
is a mediator and reconciler. She has in faet no preju-
dices whatever, no obstruetive dogmss, no rigild caenons
of what shall count as proof, She will sntertain any hy-
pothesis; she will consider any evidence.® Jewes emphat-
lcally expresses, im,n;g‘ghglos@phy, the eomcapt.that-
pragantism widens the fleld of sesreh for God. Pragmatlsm

is willing to count the humblest and most personal

Snecdore Flourney, The Philosophy of Willlam James,

7Ip4d., p. 50. 8James, op. cit., p. 79.
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experiencea. Her only test of probeble truth is whet works
best in the way of leadling us, what fits every part of life
best and cowbines with collectivity of experlencefs de-
mands, nothing reing cmitted.g flourney in his gg;;géggagl

of Willlem James, stotes that we do not live to think, as

the intellectusllsts proelalm, but thal wo thilunk in order
£0 live. Acocording to this manner of looking at thiﬂga,
the ideas of our intellect are ro wore than ingenious
weansd of facling the exigencles In which we find curselves
and what we call their truth is nelilier wore nor less than
thelr efficacy. An idee 18 true or false as it leads or
does not lead to the desired results,iC

The word "pragmstism” aspread, snd at present 1t
falrly spobts the pages of phllosophie journala. We find
the "pragmatic movement" spoken of sometimes with respect,
sometimes with contumely, seldom with clesr understanding.
It 18 evident that the term applies 1itsell conveniently to
a nuwber of tendencies that hitherto have lseked a collec-
tive name and that 1t has "coume to atay.“ll Pragustism
represents e perfeetly familiar attitude in philosophy, the
empiricist attitude; bubt it represents 1it, sccording to

James, bobth in a more radicsl and in s less objectionsble

®Ivid., p. 8o.

10p10urney, op. eit., pp. 54-55.
113&mea, op. ecit., p. 47.
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form than 1% hes ever yet assumed., Fragmstism unstiffens
ali our theoriles, liwbers them up and sets each one st work.
Mesnwhile, the word pragmstism has come tc be used in a
st1ll wider sense, as meaning also a certain theory of
truth., The pragmetist elings t¢ facts and concreteness,
cbzerves trﬁﬁh'ét its work in partiecular cases and generel-
izes. FPragmatism may be a happy hermonizer of eampiricist
ways of thinking with the wore religious demsnds of h&man
bainga.12 ’ |

James further adds that there is absolutely nothing
ne¥ in the pregmetlec method, Socrates wes an adept st 1%,
ani Aristotle used it methodieslly. Ilocke, Berkeley, and
Hume mede contributions to truth by its means. Pub these
forerunuers of pragumatism used it in fragments; they were
preludes only., Fob until in our own time has it generalized
itself, becoms econsclous of & universal mission, pretended
to s conguering aeatiny.lg Heither locke nor Berkeley
thought his truth out into perfeect cleasrness, but they
were the first to use the "pragmabic® me thod , +4 Flourney
sald that we are, on the whole, g rage of born pragmatists.
We are anti-intelleetualiasts by instinet, James himself

remarked, on several occaslions, thet his conception of

12114, , pp. 51-53, 55, 68-69.
ISM‘;U p. 50.
4ywi11iam James, Egsays in Rgdical Bwpirieism, p. 10.
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things squered with llberty, exactvsai%nce, democracy, and
Pretestantism, By putting the accent, he said, on concrete.
reallities, particuler things, the individusl end graaisg
consequences, praguatlism overturns the "throne of au-
thority," so to speak, in the same sense as dld the re-
ligious reformation. Ngvertheless, he concluded, tha'
Froteatant countries have continued to exist, flourish,
and develop, and it is falr to predict the same of this

pnilosophic Frotestantism, pragmatism‘lg

A Study of Fregwatisam and Its Influence
~in Hodern Lducabtlonal Theory
Frofessor Jawes nmever was in love with close-cropped

symmebtry or unity of the acadenmie kinﬁ.lg

Az expressed by
John Dewey, any theory of education which contemplates a
@ore unified scheme of education then now exists is under
the necessity of facing the question of theﬁrel&tian of man
to nature,t’ Pragmetism isldemocratic. Hﬁ% manners are
aa various and flexible, héﬁ regources as rich and end-
less, and hé§ conelusions g2 friendly as those of mother
natﬁre.lg

Johm 8. Prubacher in his Modern Philoscphies of Educe-

ticn'&ays that pragmatic philosophy seeks, not to eliminate

15¥iourney, op. cit., pp. 66-67. 1vig., p. 45

17John Dewey, Demcorscy and Education, p. 324.

lBJamea, Pragmgtism, g New Name for Some 01d Ways of
Thinking, p. 47.
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congequences they lsad in ectiou. Fhillogophle boluking
starts with something known or regarded as true, it ia to
be differentiated from the ususl type of thinking which
generally originates in douvt or perplexity as to what to
dc mext. As a matter of fsct, no lesrning or thinking,
not even that arising out of problem situstions, can start
without some base. Thls is g cardinal polnt which those
engaged in teaching should never overlook. kducsblonal
philosophy 1s not concerned with seeking ocut new factis.
Bather 1t 1s content to get its fyecits from those who are
espselally [itted to provide thew, the sclentists. Thus
it will go to biology, psyehology, hilstory, snthropology,
soeclology, economies, political science, ethics, and others.
While the philosophy of esducstlonm 1s not equipped to add
to these Fields, yet it does secrete 8 kind of knowledge
which growa oub of attewpiting to integrate the varied and
often contbtradictory dats froam these dlsciplines. In the
course of this process the interactlon of eertaln kinds of
dats tends to recuwr again, and sgalin. When 1t does, the
goncepts so developed become strategic for use in later
attempts st uniby end consistency. Such are the concepis
for scademic freedom, respect for personality, self-reall-
zation, continuity, educetion’as growth in e “precarious"

universe. Only in this derived sense, then, does philosophy
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develop and deal with a content of its own, 19

Brubscher further adds thet theory, however, is not
imprectical. It may be of the highest praectieal velue be-
ceuse it enlerges the sphere of eircumstances cbserved to
influence conduet. Without philosephical thecry{ there
is danger that educstlional practice will ve no more firmly
grounded than on empliriecsl rule-of-thumb eocmmon sense or
uneriticized tradition. One can hardly teach succeasfully,
therefore, unless he studies the fundamental reasson for
things. But, egaln, educgbtional philosophy has no monopoly
on the practical uses of theory, The hypothetical stage
in the seientific method is also theoretlcsl, The differ-
ence hetween the two uses of theory lies, not in the degree
of utility, but in the variety and extent of data for whieh
a theory 1is formleted. 20

Sidney Hook writes that philosophy at itz beast 1s not
& hand-maiden to politics gnd theology, nor an instrument
of moral edification, but a critical dctivity which alms
to clarify to ourselves what we know, what we live for and
die for, what we do and what we say. It 18 oritically rele-
vent to the whole of life's getivities and its exercise
ereates s value and sdds a dimension to experlience obtain-

able in no other way. It is through philosophical sctivity

1970nn 8. Brubacher, Modern Fhilosophies of Eduegtion,
pp. o, 6-B,

201p3d., p. 9.
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that menkind becomes conseious of itself -~ of 1ts possi-
bilities and of 1ts limit&ticns,gl

As expressed by ?rubaéher, edugastion 1is one of th; most
commonplace activitlies to be found in soelety. When an in-
ternational effort to teach is mede, it is then thyt the
inherent difficulties of education become aspparent. The
need is felt for meking some gystematlc attaek on the prob-
lems presented. The spprosch used here is that of "prag-
matic philosophny.” Frobably s widespread approval would
be glven to a conception that phllosephy directs attention
to & certain totality of experiences. What the acts of
teaching and learning require for fertilization is to be
releted tc the total context of human endesvor. The class-
room is always in denger of being walled in by the folk- ~
ways of the community. They must be related to the past
edueational history and to what the sclences of education,
such as psychology end socioclogy, know of the presené.
Thelr connecctions with relligion end morals sre equally im-
portant also. Thelr bearings must finally be gained in some
measure from the speculative future. ¥hen one tries to
order his teaching or lesrning in the light of its ultimate
and most 1nclusi§e ramifications, an educgtional philos~
ophy may be sald t0 be emerging. The wholeness that edu~

cational phillosophy seeks 18 more econcerned with unity end

218, M. Kallen and Sidney Hook, sditors, American
Philosophy Today snd Tomorrow, p, 225.
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consistency. It seeks @ comprehensive viewpolint which will
operate as a comwon dencmingtor for the diversities of ex~-
periences. The manifold details with which it desls need
not be reduced to a slngle prineiple of interpretation. All
other phllosophies which are nelther monistie nor duslistic
are ineluded under pluralism. Such sre philosophies like
"pragmatism,” which exalt the lmportance and uniqueness of
individuality, the varleties of which are seemingly end.- |
1ess.gg

According to the philosophy of Robert Rusk, as ex-

pressed in The Fhilosophicel Pases of Education, the modern

pragratists invert the Greck conclusions, and with as 1lit-
tle heaitatéan a8 Aristotle contend that the true 1s the
neme of whatever proves iteself to be good. The truth of a
principle depends upon lts effect on przctice; the pragma-
tlsts thus subordinete speculative to practical activity.
‘The pragmetic ettitude is modern and typically English or
bnglo-Saxon, The germ of the gragﬁatic spifié is to be
treced to Bagon's introduction of the view that knowledge
wes to be sought for the Glory of the Creator end the re-
lief of men's estete; his alm was to establish e trust-
worthy system whereby nature might be interpreted and
brought Into the service of men. Ilocke in Ap Essay Con-
cerning Humapn Understanding adopts whet 1s practically the

gzﬁrubaoher, op. git., pp.1-3.
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pragmstlc standpoint; in Bock I he affirms, "We shall not
have much reason to coumplaln of the narrowness of our
wminds, 1f we wlill but employ them =bout what mRy be of use
to us,” and in the Introduction, "Our business is not to
know all things, but those which concern our conduck."2o

Philosophy, lnstesd of being the theory of edueation,
is preferred as the study of the whole of reality,g& Bru-
bacher states thet educstional phillosophy may be much con-
cerned with the local and Indlvidual, snd it is ela;r that
it can be of great assistance to the art of eduecstion, It
is on philosophy that art will have to walt for s design
of section. If smy grand strategy 1s found In nature, on
which educators csn rely, 1t is becsuse there is a God be-
hind nature, guiding end directing it. If the pupil senses
that the world to be learned i1s problematiesl iﬁ character,
it is becsuse the Diety has so arranged the universe. Provi-
dence has ordsined the cosmos 80 thai gsolutions will be sug~
gested. These solutions from the Cathollc view hzve been
mede cagy of secess through supernsiural revelatlon and a
divinely teaching Church. 8o much is Catholie education
based on thls idea that is educational philosophy has come
to be referred to gs the Cathellelsm in education. It is

an old prticle of Catholic faith thst one must have faith

25Robert R. Rusk, The Philosophiesl Beses of Educabtion,
pp. 65-66,

24erman H. Horne, Philosophy of Education, revised edli-
tion, pp. 297-298. -
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in order to understend. The wesknesses of humen nature's
equipwent for lesrning, however, can be further strengthened
by divine grace and revelatiansgﬁs

Frofesaor James stotes that on pragmetic prineiples
we can not reject any hypothe#ils if comsequences useful to
1ife flow from it. Universal concepitions, as things to
take an account of, may be as real for pragmstlsm as par-
ticuler sensations are. They have indeed no meening ard
no reality if they éave no use. But 1f they heve sny use,
they have that amﬁuﬁt of meening. And the meaning will be
true il the use sguares well with life's other uses, 26
True is the neme for whatever ides starts the verificetion
process; ugeful 1s the name of its completed funetion in ex-
perience. True ideas would never have been singléd out as
such, would never have acquired a class-name, lesst of all
& nsme suggesting value, unless they had been useful from
the outset in this way. PFrom this simple cue pragmatism
gets her general noéi@n of truth es sowething essentially
bound up with the way in which one moment in our @x@e#ienas
mey lead us toward other moments which it will be worth-
while to have been led to. FPrimerily, and on the ecmmon-
sense level, the truvh of a state of mind means this func-

tion of "a lesding that is erthﬁwhile.ﬁgv

25gpubacher, op. cit., pp. 19-20, 20, 37.

gﬁJamas, Fraogmatlism, a Hew Neme for Some Old Weys of
Thinking, p. 275. R

271pid., pp. 204-205.
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acceording to PBrubacher's philosophy, the prasgmatic
theory of truth and the instrumental theory of intelligence
have an execluslve monopoly on experimentsal learning. There-
fore, experimental educational procecures merely uncover
truthy they do not invent it, Lhere is nothing creative
és in progressive education. 1if the truth is hidden or
obscure, it merely ewalts drawing aside the veil of ignor-

ance. 28

Just what the nature of any experience 1is, h??ﬁ
eﬁer, each teacher must {ind out for herself. This is fun-
damental in any philosophy of eduegation, It must be re-
membered that only the pupil can learn his lesson. The ul-
timate nature of what is learned is en intimately private
affair. Knowledge really consists in sects of knowing, in
rempeﬁseé to the environwent. Yet, until knowledge is put
to work, it does not schieve the status of knowledge. It
is mere date or Informetion till reflected on and cempre;
hended. The real curriculum is what ehildren draw from
the tressure-chest of the past to sechieve the currvent pur-
poses in solving problemst it is the curriculum in "ac-
tion, "€Y

Pupil interest is mmde the arbiter of educatlional pro-
cedure. A fsct will not have value to a child till it is

related to other fmets end oriented to some scheme of

ggﬁrubamher, op~ ¢it., pp. 72~73.
291b14., pp. 65-68, 73-74.
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things. Edueetion muat get its vision in what ig, rather
than in what et%}cal conaliderations dictate ought to be.
The philosapherigust take up the burden. From the raw ma-
terials of sclience, tradition, and opinion he must fashion
the Finished yardstick of vaolues, The individuwal is fre-
quently wentioned as the final educational value, This is
not definite enough for others begsause the individual has
such a2 plurality of interests as evidenced in‘tha expanded
modern curriculum., While educstion must prepare him for
vocation, eltizenship, and other dutiea, it is by none of
these that the individual is to be permenently known. The
individual a8 the finel value in education i3 not always
held to such z lofty level. According to educational phi-
losophy, the individusl’s enduring worth is to be found in
his soul achievement.>Y The soul instinctively strives for
perfection and rejoices in its atteinment.®} Brubacher's
philosophy is, "Goals that are really valusble afe never
reached.” Perfeetion itself, no matter how earnestly
teacher and pupil strive for 1t, is not llkely to be real-
ized -~ at least in this life.SZ
James 3. Plant, M. D., in his article, "The Psychia-

trist Looks at Today's School Child,"” explieitly states

*O1pid., pp. 78-79, 86-89.

3la, Towpltins, The Fhilosophy of Teaching, pp. 124-125.

2prubacher, op. cit., p. 94.



16
thathﬁmerican educetion-is doing 'a-good job on today's
gehool child, Ve as teachers make the mistake or telllng a
chila %o hurry. 1he ehild in return iocks up at us as much

as to say, "I am hurrying."°?

The writer sgrees with
James . Ilant thet a grest many ol our problems come from
the fact that we uséfwords full of meening to us, but they
are hollow shells to the child. We push our interests in
generalizetion shead of the child's speciflec experiences.
The subject matiter needs more realism and should become
iess mecheniecal, The psyehiatrist sees so much mechanicsal
tepching in the schocls thet he wishes the schools would
start with the chilu's everyvay protlems. Then in keeping
with pragmstic philosophy work from llfe experiences out
into the field of history and literature,

Over the last generation there hus been much eriticism
over the hollowness of purely acasdemic lesrning and the
“emptiness" of rote memory work. Teachers need to be shown
the hollowness of mere ritual in their class work., Our
schoels need e flexible curriculum., bkvery clsssroom teacher
‘nee.s to realize the importance of "bending the zrrow" to
meet the needs of her individual group. The battles fbr'u
democracy will be fought out in our schools and classreoms.aﬁ

Robert He-Huwsk says that if we divide the humen

55 James 3. Plsnt, M. D., "The Psychiatrist Looks at
Today 's School Child," Educatlonal Regord, Janunary, 1942,
pPp. 69~70.

3¢1p1d4., p. 70.
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envircmment into natursl or wmaterisl, and psycho-social
0L’ cﬁifurai, and the former again into the physical and
the techulesl, the latter into irtellectual, aesthetic,
ethical, snd religious, we must concluve thet any system
of edueation which cleims to be coumprehensive wast pre-
pare the child Lo appreciate all these aspects, and that a
éjﬁteu.cf education whieh ignores any one of these lsa
necessarily 1nc0mplete.$5

Rusk maintalns thet il freedow is an ideal for the in-
dividual, it is a problem for the educator, He further

adds, with a guotation from E. Boutroux, Educstlon and

Bthica:

The tesk of the educator is s strange one: to
asct on mind and conselence in such a wsy as to ren-
der thewm capable of thinking and judging of them-
selves, to determine initiative, arouse spontanelty,
and fashlon buman beings into Ireedom. The work is
as glorious gs it 1s difficult; it is something of
like nature with divine creation.?

The writer sgrees with A, A, Schooleraft as expressed
in his article, "Hasier iays to Better 3chools,” that

.t g

teachers should veszch more in terms of things, and less in
terﬁs of talk. Froviding vreal exverlences makes both the
teaching and the lesrning easier and vetter. The snlight-
ened tescher inows that puplls learn the ratio of circunm-

férence to dismeter easlily if they begin by wmeasuring the

wasﬁa»basket snd msking the computstion, and then proceed

. ®®Rusk, op. git., p. 109. *0Ipid., p. 182.
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thraugh geveral similaer performences to a generalization of
their own, even if 3% is not exmelly 3.1416. The venighted
teacher would attempt to teach this relutionship by means
of a lecture or a lext sssignument. 4s the writer sees it,
the former method would be wmore pragaatlic then the latter.
Sueh well-designed dealing with reaililes capitalizes on
the beét form oif visuai aids, and st the same tiwe consti-
tutes flrst-hend learning ilearmimg by doing), whiech in
many areas is, 28 a source of understanding, as superlor to
learning by mere listening or reading as sunbeams are su-
yerior to moonbesws as & source Of heat and light.

In addaition, teaching through dealing with realities
evotes and susbaing pupll interest far more effectively
than pred®wwinsntly verval techniques. Keen Infterest is a
siéﬁ of effective instruction. Whe proper function of
_the publie aehccls.is to help all pupils who enter them to
become  the best persons possible both as individuals and
as msmbéréﬂdf\ébéiaty. Yhis funciion esn natrﬁeﬂéi&éd in
any degree whatsoever Ly sueh procedures as "flunking,”
non-promotions, and expulslions. The public schools mmst
be jJudged by what they do for, or to, all the puplls who
‘have entered, not merely by whatvthey do for the relatively
small mauber who complete the twelfth graﬂe.gvt

Lverett V. Perkins states in an artlele, "What Can't

37a. A, Schovleraft, "Easier Ways to Better Schools,®
Journal of Educebtion, CXXVIII (April, 1943), 131-132.
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Be Given," that teachers are interested in the effect of
governmental paternalism upon the youth. Ghil&ren,do not
learn to walk by being carried or by slways being led by
the hand. They learn by doing things themselves and not
by having everything done for them, TYouth secquire strength
of body, mind, and character by meeting life'’s situations
es Individusls, or in voluntary groupings, not by running
somewhere for help. The things most essential for our
citizens and for the nation sre manhood end womenhood.
These can not be given buﬁ they must be achieved. 8

A, P. VWgllsece in his Pragmstism in the Moderr Sehool

aays: «hPragmatism comes out of humen experiences. "9

The pragmatic method for the teacher to use is to experiment
with some of the things thut the children desire. If these
as new ways of lesrning prove vslusble, then she should
adopt them. 1he nev mebbhous are "pregustic”™ 1f they work.
From these pragmetic determinents the writer's interpreta-
tion 18 that pragmatism seems to be reaching s peak in

modern educational theory.

58iverett V. Perkins, "What Csn't Be Given," Journal
of Education, CXXVIII (March, 1945), €0. ’

595, p. Wallace, Pragmstism in the Nodern Sechool,
p. 8.




CHAPTER IIX

CORTEMPORARY CRITICISMS OF PRAGHATISH
IN HODERN EDUCATION
Contemporary Criticisms of
Pragmetic Philosophy
Dasil A. Smith expresses in his artiecle, "Idealism,
FProgmetism, Realism,"” in Educationsl Administraetion and

Supervision, that the influence of pragmatism in educstion
hes been of real value. It has made us conseious of the
need for some far-reaching changes in the prevalling educa-
tional philosophies, ccnoepts, and practices., It has been
the "band wagon" for the reformers and the erities. It

has been instrumental in freeing the schools of some of the
bad praatieéa aéé concepts of the traditional schools, ami
thereby has helped to bring the child wmore nearly to the
resligation of his birthright. But as an educationsl value
on which to base the operastion snd conduet of our sghools,
pragmetlism has 1ts weaknesses and its Inconsistencies.

For merely to believe in the "Articles of Faith" of the
progressives published in 1918, that the schocl should be
chlld-centered, besed on setivity, child-interest, and
ehild-freedom, 1s to have criteria and ideals for scheol

operation and therefore a philosophy. This paradox is

22
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8ti1ll officially unaelved;l
Frederick 5. Preed, in his article, "Has the Progres-
sive & lonopoly on Demoeratic Edueation?" published in Edu-
cation, says: "Frogressive education must ge pragmatie

if it is to have & future." Herold Rugg, in Ameriean Life

snd the School Currieulum, states: "The education set up

amst be one that will perpetuate the democratie eulture."S
Aecording to the old philesophy, loyslities and truths were
hended down to the people by lesders in authority. Accord-

ing to the new, the people edopt whatever allegisnces and

eocept whetever truths they discover for themselvea.4

- As expressed by Breed, John Dewey in Experience and

Béueatlon ceriticized members of the progressive group for
btuilding too exelusively on Individual values. kodern real-
ism i3 sympathetic toward Dewey's bi-polar interpretation
of his philosophy. The trend in bhumsn affsirs 2t this mo-
mgpt is not in the dircectlon of grester individusl fresdg@ih
bué better individual control. Libverslism in stzte and

school meens acceptance of the principles of suthority.

1pgsil A, Smith, "Idealism, Pragmatism, Realism," Eduy-
cationael Administretion and Supervision, XXVII (January,

2Frederick S. Breed, "Has the Progressive s Monopoly
on Democratic Education?” Eduesticn, IX (Octover, 19389), 87.

SHarold Rugg, American ILife end the S¢hool Curriculum,
p. 265, _ v

4Iwid., p. 271.
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The gttitude of tolerance so essential to liberalism and
the dewmogratlie way of 1ife derives its chief justification
from the rights of others, their right to be heard, par-
tieularly, and lmports inbto democratic soecial relstions an
essential note of duty and responsibility,.

it 1s common for pragmstists in education to eclaim
advantages for thelr philosophy as a foundation for educs-
tion in a democretic state. 1% 18 not surprising that
some should come to believe that pregmatism provides the
only aeceptable philosophy of democracy, The principal
points in dpsiute between the pragmstist and the realist
are traceable to differences in theory of knewledg&‘ﬁ

According to Dasil A, Smith, the pragumatist thinks
thet mind, idea and spirit are not the realities, but ave
only functions of reality -= living. Thus activity and
expoérlencs becoums Ehs real resalities and the test of welues
lies in and 1s assoclated with experiences. If a principle,
a polley, or a thing works, it 1s good; and pragmatism
adopts aﬁly those prineciples, poliecies, and things which
do work. Action 1s the motto and results are the thing,
the end, and the truth. The whole body of truth is chang-
ing, not merely having en sddition., The world is not one
of law and order, but one of process and change, one of

expsrience and aetivity, one of freedom, growth, and power.

SBreed, op. e¢it., pp., B8-9l.
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Thus, the pragustist lives in s worldd that 1s full of vi-
tality, snd full of interest; & world that 1s a penorama
of colorful sctlon, ever changing and ever challenging.®
Merl Curtis, in his avfiale, "americen History and De-

woeracy Todey end Tomorrow," in Frogressive Bducation,

gquotes John PYewey, who has recently said: "Unless democ-
recy continues to solve new probless its end is in’&ight.”?
Many of us, certainly, would sgree that one of the msjor
problems of American democrscy ls to develop techniques

and programs for cooperation and for collectiviam, which
will ensble us to cope with some of the new technological
and economic problems without zgerifieing all that is best
in our individualistic tradition.B

Boyd H. Bode in his Progressive Education at the Cross-

rogds mainisins thaé the progresslve sechool cultivates an
atwosphere of sctivity end freedom which 1s all its own.
It is g pleee where children go, not primerily to learn,
but to ecarry on & way of life, It emphasiges freedom, yet
it attaches major lwportance to guldance and dirsection,

It places the individusl at the center of the stage: 1%

insists that Intelligence wmust be permitted Lo opernte

Ssmith, op. ¢it., pp. 25-24.

7 gerl Curtis, YAmsriean History and Demoeracy Today
and Tomorrow," Frogressive Eduestion, VI (Februsry, 1839),
99. '

81v1d., pp. 99-100.
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freely. It holds that lesrning tekes place through doing.
The future will prove whether the passian}fcr profound
knowledge, so reare, and so fruitful, can be borne and de-
veloped as rapldly end as readily in democratic societles
as in "aristocracies.” "Knowledge is sound if things work
out asecording to expectabion.">
The outsbanding cherscteristic of democcrstic philos-

ophy, a8 expressed by Arthur E. loehlmsn in Socisl Inter-

gr@tatien, is the value plmeed on personality and tha:im~
portance of the individual ss the instrument of the crestive
snd eppreisal yr&aasses.' With its roots imbedded in ﬁhe
Christian tradition, éam@eramy believes thst the individual
1s significantly but not exclusively ilmportsnt in the scheme

of eosmic evelution.lg Williem A, Yesger in Home-Schoole

Commnlity Relations, says: "Socisl change may be brought

about not only through the 'bombardment' of idess from

within, but througb the influx of ideas from without,?tl
Acoording to John 8. Brubacher in ibdern FPhilosophies

of Bducetion:

Frogressive educstion is not progressive bs-
cause 1t 18 meking stesdy edvence towsrd some defi-
nite geoal but bsesuse it is growing in vwhatever dia
rection & novelly emerging future renders most

93&3& H, Pode, Progressive Bducation st the Crossroads,
ppa g"‘le l‘%"gai

10aptnur B, Moehlmsn, Social Interpretation, p. 27.

llws1item A4, Yeager, Homewﬁahaelnﬁummnnitg Relstions,
p- 1%.
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feasible. But the question arises, how is one to
know when change and individual varistion will

lead to progress? Frogress is after all, s value
word. From the pragmstie point of view values are
instrumental. ¥hey luplement a person to gain ends,
Progress occurs if these ends are schleved. The
eriterion of the progressive is glways specific.

As he has no final or fixed velues, he has no gen- \
erel formuls for total progress. It mst be evident
by now that education ends ere not termini to the 7
road of eduestion, but that they are employed.as
means or instruments for finding the way. /No way to
education is the true way. Rather it becomes true.

To the pragmabtist, truth is to be concelved dynamle-
ally. What turns out te be true will depend on the
aims or values with wshich one started. The truth
the ebild lesrns will inescapably be affected by
his purposes or sims. .

This pragmetlic theory of truth implles a very.
distinctive role for intelligence in the world orw
der. In s shifting environument, intelligence imple~
ments one te make satisfectory adaptations, to use
the old and femiliar as a tool for subjugating the
novel and contingent. It is the chief means of sur
vivel., OCrucial in the pregmatic way of gaining
truth 1s its methodology. As has heen noted, a pre-
carious universe sets the problem. Actlvities are
overtly initimted in the precarious environment to
sae whetbher thelr consequences will sgusre with those
anticipated. Other asctivities sre later undertaken
o generalize the first results. Activities are
necessary both to make educsition llfelike and to meke
1ife yield the truth,i?

Critical Comments kodern “gientists
Have Made About Pragmstism

Alvert Schinz in his Anti-Pragmetism has sxpressed

the fact that he did not protest sgainst s pragmatic con-

geption of life, but only ageinst pragmstic‘philosophers,

"praguatism” 4is omly s new term to designate "opportunism”

in philosophy. But pragmetiam es revealing a certain state

12pruvacher, op. cit., pp. 528-330.
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of mind in owr present generalization has a profound sig-

nificance. Pragmatism in 1ts modern systemstized form would

sgarcely have been possible in sarlier times. But prag-
matiem, while fain to draw us Tap fécm the borthright way,
is perhaps golng to save us after all,ls

Sehing further adds that William James himself, in
discussing the importance of the revolutlon which pragma-~
tism must introduce, has ventured, In the way of coumpsri-
son, to reecell the Reformation of the sixteenth century,
If he meens by this to suggest the conversion of the pub-
1ic at large to pragmatie i1dess, the writer would submit
that this has teken place long ago, and that cur sge is as
pragmatic as 1t is possible for it to be, If he hed In
mind a reform in philosophy, he is perhaps net wrong.
But one would like to hope that pragmatists be not re-
garded as modern Iuthers and Calvins, but rather as the
venders of philosophic indulgencles, who have preeceded the
true reformers and mede them necessary. 1t is in Americs

that pragmastism, s p philosophy, hes been formunlasted In

1ts boldest end most logicsl form. Amerieca, less trammelled

then other eocuntries by soocisl traditions of all kinds, ex-

hibits more distinetly with less alloy of hetercgeneous

elements -- the pregmatic spirit whieh i1s the modern spirit.

1351vert Schina, Anti-Pragmetism, Introduction,
Pp. %, xv-xvi,

14Ib1&*, pp. xvii.xix,

Ha
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Schinz quotes Jaumes in the following quotations:
"On pregmetic principles we cannot reject any hypothesis
if consequences useful to 1ife flow from it."t5 7qme
true, to put 1t very briefly, is only the expedient in the
way of our thinking, just as the right 1s only the expedient
in the way of cur behaving.”lﬁ Schinz gives this eriti-
cisw: "An idea 18 not true or false in itself; it becomes
so 4r it is expedient.” He quotes from James:
ine truth of an l1dee 1s not a stagnant prop.
erty inherent In it., It becomes true, is mede _
true by events. lts verity is in fects and events,
a proceas: The process, namely, of its verifying
itsell, its verification, Its vslidity 1s the
process of its velidation.
To James'! philosophy Schinz remarks: "This is to say, in
plaee of ascertaining snd verifying the truth, philosophy
decrees 1t."17
Willism English Walling in an article, "Can Scelslism

Be Identified with Pragmetism?® in Current Opinion, states

that 1f Willlem Jomes 18 Ameriesn's greatest phileosopher snd
if pregmetism is his most important contribution to thought,
the question ia,vean soclaliom legltimately claim the sup-
port of pragmstic philosophy? Willieaw English Walling in

his recent book, The Larger Aspects of Socislism, tries to

identify soceilellsm with pragmatism. Walling tries to show

15jemes, Pragwatism, p. 273. 161p14,, p. 229.

lechina, op, cit., pp. 24-25.
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that darx and Engels, the founders of scientifie socialism,
wers, In thelr own way, pregmetists. The men whom Walling
accepts as the real prophet and ﬁxpénanﬁ of pragmatist in
its most significant aspeet 1s Professor John Dewey, He

writes:

Pragmatism, In its humenistie form, as form-
lated by Professor Dewey, has arisen largely from
psychology end related studies, DBut the new tend-
eney i world wide and mey be seen equally well in
the effort of meny sociologisis to give their sci-
ence a basle Independent of biology. Both by the
peychologlists and scclologlists philosophy is brougnt
down from the realm of ebstraction and reduced to o
view of 1ife that can be used for the practieal
service of mankind -~ and must inevitebly bs so
used if the modern world.of thought is nﬂt,gm be
reduced to the utmost chaos and confusion,l

Josieh Royee of Herverd University, in "Some Fsy-

chological Froblems by Prapgmatism,® in The Populer Seience

Sonthly, gtates‘what_prggmatism assepls about truth mey be
considered from the polnt of view of & genereal theory of
knowledge, or of a metaphysic. But pragwatism itself
especially emphesizes its relation to psycholegy, on the
one hend, and to the recogniszed mﬁth@ds of empirieal sci-
enceé, on the other. As guoted by Royce, Professor Schil-
ler ot the Philoscphicel Congress in 1908 at Heidelberg
saids |
Whet is most essential to Pragmetism is that

1t insists that the relations end values of the
thinking process must be estimeted in psychological

1Bwilidam English Welling, "Can Sociglism Be Identi-
fied with Praguetisw?" Current Opinion, IVI (Janusry, 1914},
45,
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terms. Success tests truth, and suecess is itselfl
s matter of experience th&t can bea% be understood
vhen it is defined psyehalegi@ally‘

Royee mainteins that another way of stating the es-
senge of pragmatism is to insist, as Professor Dewey has
so often done, upon the faet that the method which pragma-
tism proposes to apply to all problems is the method al-
ready used by the various sciences of experlence. They
euploy "working hypotheses.” They test these working hy-
potheses by compsrison with experience. Pragmatism con-
aists in the assertion that all propositions should be
tested as the hypotheses of sclience are tested., Since
pragmstiem 18 especially Interested in the psychology of
the thinking process, a ganeral psychology of thought, on
a pragmatic basls, has been worked out by Professor Fills-
bury. The contributions of Professor Déway heve also
femiliarized us with other aecounhs cr the psyehology of
thought. £0 |

Professor Sedgwlck Minot, in "Pragmatism in Science,”

published in Scientiflic Awericen, refers as follows to some

of the metaphysieal guestions which arige with regerd to
the fundamental assumptions of sclenge; first, that there
is ebsolute truth, which includes everything we know or

shall know; second, that we ocurselves are inecluded in thie

193931ah Roy ga “Some Psychologiecal Problems by Pr
matism,” Fopuler “eience Nonthly, IXXXIII (October, 1913
394~-3986.

201pid., p. 396.
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ebsolute truth; third, thst objeective existenee is real.
Scientific men base thelr work upon a series of assump-
tions. Fhilosophy, ever a laggerd and a follower after
her swifter sister, has lately termed the scientifie habit
of work pragmetism end has taken up the diseussion of it
with delightful liveliness, "Iet us acknowledge the be-
lated compliment snd econtinue on our way.“gl

Sedgwlek has the following to say:

We think of sclence ne s vast series of ap-
proximations and our task 1s constantly to render
our approximetions closer to asbsolute truth. Ve
use our approximstiocns es best we may, treating
them in large psrt ss if they were sccurately
true, yet, we remain slert to better them. This
bas long been the stendard of selentifiec thought.

It 1s the "pragmstic” attitude of mind, but its
new newe hae not rendered it e novelty.®

2lgedgwiok Minot, “Pragmatism in Sclence," Sclentific
Americen, CIV (Hareh, 1911}, 287.

22 1014,




CHAPTER IV
COKCLUSIONS AKD RECOMMENDATICONS

Conelusions

John Bmwey end his pragmstic colleagues have dominated,
during thg}last fifty years, the thecry and practice of Ameri-
can eduea#ian. Ho condid observer gan deny thet since the
turn of the century, pragmstism, or experimentalism, has
played an@imporﬁ&nt part in the development of American
thought aﬁd education., Seldom in the whole course of West-
érn hista%y has g new philosophical orientation axertea
such an iﬁmediate end persussive influence in the intellec-
tual, pOlith&l and educational affairs of its soeclety. X

Pragmatism, or experimentalism, haa svoked this broad
populer rgspgn&e, not becsuse it 1s s "popular” philosophy
in the.ae#ss that 1ts inasights are superficisl, On the
eontrary,%its leeding idegs gre now almost upiversally re-
gardad,by%aehoiara a2 having lmportant and lasting worth,
fio acaeun% of the intellectusl developments of the modern
period eaﬁ ignore the contributions of the founders of
pragmatia% -~ Feirce, James, Mead, and Dewey. Thus Dewey
has fraquéntly affirmed that his own work was made posslble

ljomn L. Childs, "Experimentalism snd Americen Educa-
tion," Teachers G@llege Record, XLIV (May, 1943), 539.

35
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becsuse of the foundations proviﬁed by the contributions

of his colleagues - ?@iree, Jam@s, The brillismt

§,~»

analysis these fcur leaders have mede of wmeny ¢lassleal
problems have long besen a source of aesthetlc @njoymﬁnﬁ

for the technieal specialists in philosophy and have given
thew new intellectual perspectives of the utmost lmpor-
tance. For the pregmetist the activities of & schoolroom
are as valid subject metter for philosophy ss the movement
of the heavenly bodies. It 1s only in a soclety which con-
selously aims at the good of all, and in which all share

in making the common patierns of life, that intelligence
can be really liberated. During the past decade this edu~
cational movement has been gaining In strength in all parts
of the United States.2
" The right of the individual to differ from acespted
patterns of thought and procedure is protected by Judisial
review exgept during times of severe crisis. A certaln
tolerance toward diversity in point of view has been de-
veloped through the operation of the democratic ideals of
"live end let live."

The purpose of democcratlc eduestion is the development

of well-integrated individusls who can llve suececessfully
in an ever-ehanging dynamic culture. The ehildrem must

be able to see the problems erising in thelr own lives and

2T0id., pp. 540-541,
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in the social 1ife. They must be able to solve these prob-
lems within the limits of their individual capecities and
must be willing to teke the 2teps necessary ﬁo schieve solu-
tions. The democratic school is also required to indoc-
trinate lndividuels in the democratic tradition which in
tur; is based upon the sgitative liverties of the in-
dividual snd the needs of soclety. The adeguate expres-
slon éf the democratle educational process 1s the progres-
sive teaching of children and adults, in terms of their me-
turity, to be open-minded, tolerant, and kindly toward the
beliefs of others.

The outstanding chsracteristic of demoeratic philos-

ophy 18 the value placed on personality and the lmportance

of the individual ss the Instrument of the ereative and ap-

praisal precess. The home, the ehurch, the state, and the
community successlvely ané eenéurrently bring to bear upon:
the child during the period of immaturity all of the con-
trols that society has developed to interpret group life.
Progress is initiated through individual schievement and
effort, 5ut becomes effective only when the éfoup scceptsa
tpa new idea or practice. Lxomples are the successful
histery of thevautemobile and the radio.®

A fléxiblg personality capable of sdjusting intelli.

gently to changing soclal need end practice is one of the

SMoehlman, op. cit., pp. 11, 14-15, 27-28.
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&eairable eduestionsl outcomes, The professional educstor's
leadership influence in improving public educatlon resis
on his ability to oreste and to direct publie opinien.
Teachers often talk much about demoorsey, but, judging by
attitude and setion, asppear hendicepped through intellec-
tugl and emotionel inebility to reduce generalities and slo-
gans to conerete practices.

The democratle school has the responsibility for teach-
ing children and adults methods of thinking. Open-minded-
ness and gbillty to investigate and to congider all points
of view before arriving at a reascned decision grow out of
kmowing how to think. The professional's ability to keep
ahead of the soccial procession is directed into purposeful
channels and iInto recognition of current limitations, the
%hcle 8 smooth-rumning proeess in which the operstor always
reuains superior to and iIn control of the wmaechine. The
school mast recognlze 1ts responsibility fer improvement,

n process that starts with the teacher and ends with the
institutional product,.

Recommendatlons P
The writer recommends that we should express our
gratitude to the founders of pragmstism, Peirce, James,

Mead, snd Dewey. For out of presgmatic philosophy modern

*1vig., pp. 47, 79, 452, 459.
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educatlion has developed. 4#nd may we say with FProfessor
James that "pragmetism has come to stay." Again, let us
quote Breed: "Progressive education must go pragmatle if
it is %o have a future." Re-quoting Jokm Dewey: "Unless
demoecracy continuss to solve new problems lts end is in
sight, "

The school in action sbould represent s totality of
instruetional activities based on the larger needs of so-
eiety and the individual and social needs of the child,

The public school must be ressoneble in its demands
upon both the community and the child and flexible in
organlzetion and method.

Tne educatlonel proceas should not attempt to stend-
ardize, conventionalize, and condition the individuel to =
comuon form but shoulu,through the development of personal
tasie, provide means for a p9$§;blt scelal ingeg§§p;§§;
around geneféliy deaiééblémaecial vur; nses whille encouwrag-
.ing‘individual freedow snd cholice 1n perineter areas. |

Feecognition of the fact that the greatust interpreta-
tive possibility of the schocl rests upon the t-se of the
totality of its effectiveness in performing its task means
thet the internal program must be sdjusted to ehild and so-
clal needs at all times.

We live today in 2 strenge new world: & world of

Sibid., pp. 447-449, 452457,



38
technological progress, expanded population, rapid com-
wmication, industrislization, and extreme perscnal 10—
bility. Thus educators should seek tc organize guldance
in the aommnnity for ehild snd sdult welfere. TFrom an edu-

&

estional siandpoint the local soclial world is the fundamen-
tai unit of lesrning and teaching. It iz the child's
grestest educator. 5

J. Paul Leonsrd, President of san irancisco State Col-

lege, an educstor in the field of progressive educstlion,

in his recent bock, Developing the Secondary Sehool Cur-

riculwa, makes the following reccommendstions:

We must bulld a program to tesch the meaning of democe-
racy 80 that we cateh the ildeallsm, enthusiasm, and loyal-
ties of youth and tie them to the competencies necessary to
mgke the principles of dewmocracy operative.

Texthock tesching of the bvsre facts of the develop-

- ment of civilization does not supply the thrill of human
endeavor sufficlently to cateh the enthusiesm ef youth.

The “meaning of democrscy," as the term has been used,
implies several things. Filrst, it implies the meaning of
two basic concepts of democraey, respect for individual
personality and freedom of aetion. ©Seccnd, youth shouild
learn what violations of these principles actually mean in

the lives of people today. Individual rights are being

61loyd Allen CGock, Gommnity Backgrounds of Bducabion,
pp. 1-8."
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suppressed, minority groups are being persecuted, selfish
aggrandizement is curtailing the expression of freedom of
setion. Some people seem to be willing to use the "freedom
of the press” o pré#ent the extension of individusl rights
to all people.

These exemples of Tailure of our demoeratic system
are part of the subject matter for teaching idesals and
principles; if we fall to use them, we are doing little
more in education than pubting on e play where we weep
over the pllight of a poor unfortunate on the stapge while
real people are sitting on the outside freezing walting
for us 0 aot.

We mist teach the tools of social and personal living
a0 that youth will bYe competent to discover new btruths and
to 80lve thelr problems,

The schivols snould glilve zttention to the types of ex-
perience where gskills gre reguired. Totgy mathewmpgtics is
becoming s resding, for more and more facts are being given
to us through the use of statistleal data. Heading for
different purposes should be stressed,snd pupils should
learn how to prepare reports by many different methods.
Training fer listening grows in importance with our gfeat
dependence upon the radio, and.training for observation

will be necessary if we are to recelve the full benefits
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of television.’
Any system of education that trains boys and girls who
are willing to pay the supreme price Lo preserve {reedom
for all men has not failed.
Let us reﬁamher that all learning is not sesdsmic.
For Shakespeare finda "tongues in trees, books in the run-

ning brooks, sermons In stones snd good in @Vﬁrything."s

73. Paul Leonard, Developing the Secondery Sehool Gur
rigulum, pp. 544-549. '

8¥1111am Shakespeare, As You like It, Aet II, se. 1,
11l. 18-17.
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