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CHAPTER T
INTRODUCTION

Statement of the Problem
The problem of this study is to evaluate the program of
rhonetic teaching In the Panola County schools in terms of
criteria develored from current literature on the history,
theories, end studies releting to the teaching of phonics
in connection with the reading progrem in the elementary

grades.

Origin of the Study

This particulsr study was chosen ‘because of the alarm-
ling number of alow readers and pcor apellers wha are enter-
ing our junior and %enior high schools wholly unprepared
for th?%,, 9@?‘(’%’?&992 work required of them. This fact has been
mentioned time and time agsin by the teschers in the second-
ary schoolg., It has been the writer's privilege to ob-
serve various groups during their reading =ctivities and to
interview numerous teschers who hsve likewise expressed
their coneern over the deplorable situstion in remasrd to the

vroorly equipped and inefficlent resders. For these reasons
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the writer has felt the need of a study of the problem of

phonice.

Sources of Data
The general information was secured from current edu-

cational periodicals and bocks pertaining to the various
theorlies, practices, and experiments in order to establish
a definite criteria which might be followed when tabulating
and evsluating the specisl data from Panola County. The
special date were secured frow a guestionnaire which was
malled to all elementary reading teschers in the Fanols

County schools. These schools are as follows:

DeBerry Midyett
Horton-~3hady Grove Bethany
Deadwood Mt. Pleasant
Brooks Yarnell
Clayton Mitehell

Alsup Alpine

Murvaul Iiberty Chepel
Byfield Pleasant Ridge
Gary 01d Center
MeCoy Gallowey
Antioch Fairplsy
Reeves Carthage

Beckville Longbranch



Limitations
This study is limited to the phonetic program of teach-
ing in the schocls of Psnola County, which is the writer's
home eounty. 1t can readlly be seen why this subject
would necessarlly have to be confined to a particuler place,
since a discussicn of the phonetile program in the schools
of the netion Iin general would be unlimited as well as in-

complete.

Religbllity of the Date

It is obvicus to all concerned that the only reliable
and accurate data pertaining to phonetic instruction rust,
of necesslty, be derived from the numerocus experiments car-
ried out by the better-known reading authorities and by in-
dividual research workers end not from mere books on theories
or opinions. There Is, in short, a very notlcesble lack of
conclusive evidence through scientific research regarding
She teaching of phonlcs or its significance, This study
égiiwféégégmgniy the findings which are based on research

techniques,



CHAPTER 11
HISTORY AND PHILOSOPHY OF PHONETIC INSTRUCTION

Vany definitions hsve been offered for the term "phonies,
but they sre sll more or less simlilar., Ferhsps one of\%ha
simplest yet best definitions is the one given by Cordts
and McBroom: TPhonies is the term ususlly applied o the
study of sounds as they sre related to resding and. spesch. "

The hiétory of phonetic instruction is mueh too long

to be discussed here. It should be pointed out, however,

1nconaistency and controveray. Lver since earlv in the nine~

teenth century when Noah Webstor's Blue Rsck &peller was

used (178%-1846) and the sounas of 1etters and svllﬂbles in
reading and spelling were stressed,vphoget;gwiggpggggggn
has had nUmMETrous periods of éomularjty snd unpopu]eritv

In 1846 J. nussell ﬂébb startled the country by de~
claring that chiluren could 1earn whole words fror the be~
ginning without first having mencrized the namss and aounds

of letters. About that time he published a new primer

imna Cordts snd Maude McProom, "FPhonics," Gl ssroom
Teacher, II (1838), 380,

1
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called The Hew Word Method, which was the first Paader to

quvocate the woru ﬁethod of teaching beginning reading.
Only a few schools adopted the word method at that tiwme,
end the majority continued to teach the nemes and sounds of
letters as the first step in beginning reading.

During the latter pert of the nineteenth century the

phonetic method and content becsme highly organized and
. AR e e

elaborated. In 1889, Emma Pollard, a well-known educstor

of the time, published a manual advocating an eleborate

phonetic method stresasing the WE§9213§§§9H of 1ong lists

of "families," each farily embracing a list of words con-
taining a similer phonogrem, such as: 111, hill, £il1,
bill, and wiil, The sound of esch consonant was to be

drilied upon and menorizea 8s an isolated element This

highly systematlzed and isclated drill type of phonics

predomingted for a long period of time. Early in the twen-

tleth century, however, sowe educators begsn to question
this method of teaching phonics and numerous sclentifie
investigations began to be conducted.?

Late in the nineteenth century various kinds of phonetic
,ipgtructiom; such as the syllable method, the alphabet meth-
od, the word wmethod, and a speecially combined modification
of these methods were used in different sections of the na-

tion., luring the first thirty years of the twentleth

©2R¥ils Blanton Smith, "shall We Teach Phonics?" Elemen-
tery English Review, XX (February 24, 1943}, 60.
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century the following methods were added: the analytic-
synthetic method, the intrinsic method, snd the informal
method. In brief, these various methods of phonetic in-
struction may be explained as follows:

The syllable method is the wethod bv'whlch the cbil—
dren sore tauyh* to recopnize and spell wordq bv brepking
thc woraé“into syllableu ané saumding out each gyllable
semaratejy

The alphsbet method is the method by which the .letters
in the word are analyzed separately'and seunded Out (spelled)
end. memormzca by frequent repatitﬂon. hach 1@ﬁter is a
mYﬁbOl represewting Oﬂlg one &1a:¢ﬂﬁt sound In short the
pupils lesrn to spell the word bcfore they learh to recog-
nig@ it.

By the word method of teaching phonies cnly the whole
word ls presented. Letters cre never seen apert from the
words to which they belong. The unity of the word is,
therefore, always preserved in phonies ss in reading.3

A speciel modification of 211 these metrods is the
rethod by which both the words or sentences are taught or
a corbination of any of the three is used.

The anelytic wethod of teaching beginmihg reading 1s
that method which emphasizes taking larger units apart and

developing the ability to think and read in terms of words,

Spnna D. Cordts, The Word Wethod of Tesehing Fhonies,
Introduction, p. 11i.
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then sentences, then parsgraphs, and finslly the total com~
position. The synthetic method differs from the anslvtice
- method in that 1t emphasizes the putting of smaller units
together and does not sufficlently stress the importance of
reading as first and last a thought-getting process but
emphasizes more fluent oral reading and wore rapid silent
resding.

The intrinsic wethod ray be simply explained by sayv-
Ing that the pupll sees the visible parts of the word and
readlly transforms 1t into sounds in situations that make
1t necessary to translate them.

The informal rethod, which seems to be one of the most
popular of sll these methods, gives the pupils sn opportunity
to learn to distinguish scunds by using very simple devices
such as games, rhymes, snd informal drills. There is no
place for long tedious word drills and rote remory work in
the informal wethod of instruction.?

There has been a great desl of controversy as to the
value and proper place of phonetic instruction in the early
gredes of the publie schools, during the past fifteen years.
The views expressed by wany of the leading educstors of to-
day, on these subjects, hsve been both confusing and ineon-

sistent. Some have expressed a firm belief in the irportanece

“Charlene Hennen Smith, "Critical Evaluation of a Fethod
of Tesching Beginning Reading"” (impublished ¥aster's Thesis,
Department of Education, North Texss State Teachers College,
1942), p. 12,
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of, and the need for, phenetic instruction in the reading
program, while others are equally positive that phonetle
training is unnecessary and only mskes for confusion snd
Inefficiency in Preading.

raul McXee, one of America's leading authorities in
the field of reading, summerizes the situastion with respect
to the attituvdes of wvarious eduestors toward the problem sz
follows:s

The question of instruction in phonlcs has

sroused a great deal of controversy. Some educators

have held to the proposition that vhonetlc training

is not only futile and wasteful, but also harmful fo

the best Interests of the reading program. Others

believe that, since the e¢hild must have some means

of attacking strange words, instruction in phonlcs

is imperative. There hsve been dlsputes also, rela-

tive to the amounts of phonics to be taught, the time

when teaching should take place, and the methods and

elements to be used. In fact the writer knows of no

problem around whiech more disputes have been centered.®

Again, 1n noting the nurerous differences of opinions,
we find that the attitude of the texztbook suthors is of in-
terest, too, because since 1930, the pendulum of phonics
teaching has been slowly swinging back to normal; that is,
in the late nineteenth century phonics instruction was often
ao formal and excessive.that thevpupils were wade word con-
sclous to the extent that they falled to grasp the mesning

of what they read. Then, early in the twentleth century,

phonies instruction was alwmost abandoned by all so-ceslled o

Spaul McKee, Readlng and Literature in the Elermentary
Sehool, p. 191.
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progressive schools. During the last decade the pendulum
for teaching phonlcs has gradually swung to = middle
course, namely, that phonics, if taught, should be taught
in e most informal but practicsl and beneficial way. This
course would ensble the majority of pupils to become bebter
and more independent readers. Nila R. Srith hass sptly sum-
marized this situation as follows:
While some textbook writers seer less certain
then writers of former times on this subject, there
is nothing to indicate that anyone of them takes the
extreme attitude of dispensing with phoneties entirely.
Every menuel which has sppeared in connection with a
basal series of readers during the past ten vears has
recognized phonics. Various states of econfidence in
the value of phonetics are expressed by authors, but
they all discuss this phaseﬁof reading and outline
procedures for teasching it.
pxanples of these various opinions in profeszionsl
books on the teaching of reading are numerous, hut an at-
tewpt will be wade to note only & few of them here. John

G'Brien in his book, Reading: Its Psychology and Pedagogy,

indicates that he is highly in favor of phonetie training,
for he seys that phonic gnalysi~ ls the device necessary to
help pupils to svold perivds of confusion.’

On the other hand, Arthur T, Gstes in his book, The

Improvement of Reading, expresses his belief that phonetic

training is of doubtful value in the primary grades. He says:

®Nila B. Swith, Aimerican Reading Instruction, p. 220.

7 Jonn C'Brien, Reading: Its Psychology and Fedagogy,
pp. 22-25.
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The grest mistake in Ameériecan tesching hes been
the assumption thet phonetic skill was all-important
and suffilcient, that the other types of training eould
be neglected, and that the more phonetics the pupils
got the better. These mlstekes have resulted net only
in waste but frequently in the produstion of a speecial
type of difficulty in reading. So excessive has
phonetic drill often been that pupils have begome not
only "word-form conscious" at the expense of interest
in meaning, but, even worse, they have become "word-
detail conselous."” Thus phonetie skill in moderation
is useful; In less degree, it leaves the pupils handil-
capped; in grester degree it may result in & more
serious defliciency.

Agein, 1t should be noted that the results of the
numerous experiments in phonics tesching in the past twenty
years are by no meens ccnclusive., However, 1t 1s necessary
that the writer call attention to the fact that the ma-
jority of investigetors, ineluding such rhonetie authori-
ties as Sexton, Herron, Gates, Mosher, Newhall, Garrison,
end Heard, are all of the opinion that the first few months
of learning to read should emphssize the "look and say"
method which, in reslity, 1s not s phonetic method at all
and so need not be discussed here, Herron and Sexton are
further agreed that the "intrinsic wethod" is superior to
the speclal drill periods, at lesst when results are weasured
over a brief perlod of time, and that phonetic tralining 1is
a positive gid to word recognition.g

The ststements glven sbove are frir examples of the

8arthur I. Getes, The Improvement of Resding, p. 6.

9ponald C. Agnew, Effects of Varied Amounts of Fhonetic
Training on Primary Reading, p. 5.
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widely diverse opinions that sre to be found smong reading
authorities of the present day.
In the following psragraphs Agnew gives a short sum-
mary of the most recent arguments offered by both teachers
snd reading suthorities for and against phonetic instruc-

tion in general:

The Case for Thonetles

1. Phonetic training hes had a long history --
it hes teen provided in large amounts and the pro-
cedures for teaching reading for a century or more
should te carefully scrutinized before being aban-
doned.

2. Phonetle training gives the pupil inde-
pendence In recognizing words previously learned.
This abllity becomes steadily more importsnt in con-
nection with silent reading.

3. TFhonetic training encourages correct pro-
nunclatlion =nd enuncistion.

4. FPhonetle training gives valuable "ear train-
ing" in recogniging and in differentisting sounds.

5. Phonetic training aids in "unlocking" new
words by giving the puplls a method of sound analysis,

6. Thonetic training lmproves the quelity of
oral resding, for instance, in breath control and in
speech co~ordination.

7. Phonetlc training improves spelling.

8. Phonetic tralning is a veluable background
for shorthand.

9. Meny cases of reading disability mav be
traced to defielencies in word recognition and
gound anslysis. These dissblilities are often over-
come by rewedlsl procedures involving phonetic
training.

The Csse Against Phonetics

1. Phonetic training tends tc isolste words
from their weaningful function by emphasizing sound.

2., Thenetic tralning tends to lead to the neg-
lect of context clues.

5. Fhenetic training tends to sacrifice inter-
egt in the content of reading.
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4. Phonetic training lesds to unnecessarily
leboriocus recognition of femiliar words.

5. Phonetic training is impractical because
of the non-phonetic character of the English lan-
gusge.

6. Phonetlc training is unnecessary for many
pupils since 1ts advantages can be obtalned without
formal treining.

7. Fhonetic tralining encourages the brealking
of words into unnecessary small units.

8. Phonetic training tends to emphasize too
explicit articulation.

¢. Phonetlc training narrows the eye-volce
span, +Y

¥1pia,, p. 7.



CHAPTER IIT
RELATED STUDIES AND EXPERIMENTS IW PHONICS

There 1is not a great desl known as a result of scilen-
tiIlG ipvestiraticn regarding thc teachin pf phonic%.lwit“‘
is true thst g large number. af reports and much,data have
been presenteu but conclusive evidence is still promi»\-ﬁw>
\Eigggghlackin&. Teachers afémétlll searching Ffor adeduate
gnswers to“;hé rajor controversial issues: Should phonies
be teught et all? If so, when? What should be taught?

How much should we teoch? How shoﬁld we teach phonics?
Jotwithstanding the seeming leck of definite information,
some Important data concerning these vital elements which
have been offered by some of the leading reading authorilties
of today will be analyzed.

In attenpting to arrive at s sstisfgctory sclution to
these questions, several reeding suthorities hsve conducted
important investigations or surveys and reccrded their find-
ings for all to see and discuss,

The two rost Important experirents of this nature

which hsve been made recently, sand in which there are fairly

definite findings relative to these problems are the Durhsam

13
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snd Raleigh, North Carolina, and the Wewark, New Jersey,
experiments.l

The object of the two investigations reported here was
to obtain dats concerning the validity of some of the ¢laims
and objectlions to phonetlics as pointed out earlier in Chap-
ter 1J. The general guestion raised is that of the rela-
tive value of phonetie training and of non-phonetic train-
ing as = basis for teachling resding skills,

A committee from Duke University, Durham, North Caro-
lina, decided to investigate the problems mentioned above.
Immediately the question of the mest suitable techniqgue
arose. Slince the control-group technique, as used in most
experiments has been open te numerocus criticisms -- namely,
(1) it sets up artificial situastions whlech are new to the
teschers, (2) 1t perwits free play of prejudices on the
part of teachers, and (3) it often develops a spirit of
competition between the experimental and the control group
which affects the learning conditions and makes conclusions
more difficult -~ it was decided that the investlgations in
Durham and Raleigh, North Carclins, should be undertaken
through the use of another technique, different to that ew-
ployed in most of the ordinary school situations. A com~

perative study of these two groups followed.

11pid., p. 28.
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A number of questicns arose in selecting the groups:

{1) In what grade should the investigetion be carried out?
(2) Where could the investization be sltuated in order to

provide a wide variation in phonetic experiences? (&) How
could the smounts of phonetiec training be neasured?

In regard to the filrst question 1t seered advisable to
start the study in the third grade because by thst time
the value of phonetlc training (if any) should be fairly
apparent and adaptable to testing.

In the seccond guestion as to the best location for the
investigsation to be made, 1t was determined that the schools
should be large enough to give a good and true sample of
third-grede puplls, It was also necessary to cheose schocels
having & large number of first-, second-, snd third-grade
teachers in order to obtain a wide variation in the amounts
znd kinds of phonetic training.

The third snd last question relating to the measurement
of phonetic experience to which pupils have been subjected
presented the wost difficult problem of all. The ¢hildren
could neot give this inforraetion and interviews with the
teschers could yield no real measure. The teacher's re-
gponses to the inquiry as to whether they taught phonics
were usually vegue and inconelusive. For example, they

gave gsuch indefinite answers 28 "not much" or "a lot." It
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can readily be seen that these responses could not ald in
deternining e quantitative measure of phonetlic training.

The two school systems decided upon for the work of
the investigation, as hss been stated, were those of Durhem,
and Raleigh, North Carolina, The Durham and Rasleigh groups
consisted of 230 picked third-grade puplls who were similar
in several respects: {1) they hed 811 attended their re-
spective schools since entering the filrst grade and had
had no other school experiences except those provided in
the Durham and Releigh school systems:; and (2) the pﬁpils
were all of average ablility -- nelther retarded nor ac-
celerated beyond the ordinaery practice.

These 230 puplls, 1t was pointed out, represented, to
an exceptional degree, the abllity and progress of the whole
school program.

The pupils were first tested as a group and were given

the Otis Intelligence Scale, Primary Examination (Form 4),

the Gates Silent Reading Test 4, B, C, and D, and the

Pressey Dlagnostic Test Vocsbulary -- Grades 1A to 34,

The tests were administered under the supervisilon of grad-
uate and senior students In Experimental Education in Duke
University.

The group testing wss then followed by individual test-
ing., In all, eight different individual tests were given
to the 230 third-grade vupils. This task was accomplished
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in ten days. The children were given the tests In several
sittings so thet fatigue was kept at = minimum. €

The general conclusions of the Durhan and Ralelgh in-
vestigations were as follows:

1. The conpariscns made from the test findings failed
to reveal eny significant advantages or disasdventages aris-
ing from the aifferent amounts of phonetle experiences.

2. The effort to find s critical grade in which phonetie
experience is particularly effective for training in reading
was unsuccessful,

3. There seemed to be 2 slight tendency for large
grournts of phonetlc training in grades one and two to af-
fect reading ability adversely.

4. The tests further suggested, however, that roderate
srwounts of phonetic experiences in gredes ¢ne and two were
beneficliel tc sone extent to the reading sbilitles messured, O

Another intensive study for the purpose of improving
the teaching of reading was planned and carried out by the
public schools of Newark, Hew Jersey, in 1923, under the
direction of the Assistant Stete Superintendent of Educetion,
Elmer K. Sexton. Various ecommittees of teachers, sach
headed by a achool principal, attacked different vital prob-
lems in the field of reading. A controlled experiment "to

test the value of phonies in the teaching of primary reading"

21pid., pp. 30-34. S1pid., p. B4.
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was one of the major problems chosen by the committee.4

The experiment was conducted in elght large publie
schools in Newark, beginning in Septerber, 1924, and con-
tinuing for three years, to February, 1927.

Various types of schools in different sections of the
city participated. The principals of all eight schools,
with the help of about fifty primsry reading teachers, con-
ducted the experiment. Weny foreign children were ineluded
in the groups.

The committees prepared a working plan snd directions
were sent to all principels and teachers. The general plan
was for two low~-first grades in the same school te start
reading under similsr conditions. COne teacher would tesch
phonics, the other would eliminate phonics entirely. At
promotion time the experimental puplls promoted to the
high~first grade would continue with phonies or without,
just as they had begun 1n the low-first gresde, but under
two new teschers, Nine hundred twenty puplls were involved.

At the end of the semester the puplils were to be tested
to determine whether or not phonies had proved to be valua-~
ble as a part of the method of teaching beginning reeding.

The requlisite scientiflc conditions were that the ex-

periment rust be kept under control at gll times and that

§k(f

4%, K. Sexton e2nd J. 8. Herron, "The Newark Phonics
Experiment," Elementary School Journal, XXVIIT (May, 1928),
690-701.
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these condlitions in tﬁia éxgeriment be equal:
1. Equal gradvation of eclasses -~ the two experimental
low classes in each school were to consist of:
a. lLeft-overs,
. Those promoted from kindergarten.
¢. Those entering the first grade without
kindergarten training.
2. Eguel s‘ze of classes.
3. Equal health conditions.
4. Equal tesching conditions (use of devices, plans,
and methods).
5. Equal smounta of class work.
The following tests were employed in the low-first

grades: Detroit Word Recognition Test, Form B,, the Newark

L v

Word Recognition Test, the Newark Picture-Word Matching

Test, and the Newark Sentence Test. The high-first grades

used the Detrolt Word Recognition Test, Forms A end B

- i

14

and the Haggerty Reading Examination. Some original tests

were worked cut by the Newark committee, based on a vo-
cabulary common to all eight of the schoocls involved. Al-
most one thousand pupils (441 in the phonics group and 488
in the non-phonics group) were given the tests.

The results of the experiment were ss followss

1. The findings clearly indicsted that the teaching

of phonics functioned very little or not at all with the
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beginners during the first five months. It begsn to be of
value to the pupils during the seecond five months end of
even greater value Iin the second grade.

2. ¥aqually good results were found in the classes
taught by the teachers using phonices and the teachers who
did not teach phonics.

&, Equally poor results, in some instances, showed
up in the phonlcs and non-phonics groups.

4. The genersal consensus of the studies reported fa-
vored the teaching of phonics in the lestter part of the
first grede, if phonics was to be btaught at all,

Other worth-while investigations which have been made
in order to determine the leution to the specifie contro-
versisl issues wentioned egr%géﬁ“inmfhis chapter ar&xof_
fered at this point as théy relate toMééEhwof the contro-
verslal issues to be dilscussed, x

Relative to the first contravgrsial issue tc be con-
gidered, nemely, "Should we teach phoniea?" we find that
Currier and Duguld have reported an investigation involving
this issue. The experiment included two matched groups of
chlldren in the schools of Tilton, New Hampshire, during
their first two years in school. Cne group waes given
phonics instruction and the other group was given quick
drills with perception cards instead of phonics work.

Later the experiment was repeated with s third-grade group.
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One of the rost importent conclusions drawn, after five
years of experimentation, wes that phonies drills have real
value for some children but are not essential to every
child as s part of the dally program in the primary grades.
This seems to indicate that phonics should be taught asc-
cording to sbility grouping asnd that children who already
possess some efficient methods of attack should be excused
from vhonetic instruction end permitted to engage in other
pheses of reading which will be more valuable to them.?

A study conducted by Joseph Tiffin snd Mary NeKinnis
to determine tc what extent phonles instructlion is related
to resding ability, as measured by certaln standardized
reading tests, was carried out recently in the schools of
Iafayette, Indisna. There were 155 pupils with ages rang-
ing from nine to fifteen, who were chosen from the fifth,
sixth, seventh, and eighth grades and who were then divided
equslly among the four grades.

The first test used was the Rogers Test, Part II,

which, in modified form, contained one hundred nonsense
words utilizing most of the letter combinations of the Eng-
lish lsnguage. Each nonsense word was followed by the word
in dlscritical spelling. The pupils were asked to choose
the discriticsl word which represented the correct pronun-

clation of the word.

5I. B. Currier and 0. €. Duguid, "Phonies or No Phonics,"
Elementary School Journal, XXIII (February, 1923), 448.
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In addition to this test, each child was given the

Tows Silent Hesding Test, Elementary Form A, and the New

Stanford Reading Test, Form V.

The results of this experiment were ss follows:

1. The tests showed with ressonable certalnty that
phonics ability is significantly related to reading ability
armong the pupils studied.

2. Arong the puplls studled, representing an age
range from nine to fifteen years, there was practically no
relation between phonics ebility and e¢hronclogical age.

3. Tests indicated a likelihood of phonles ability
being related to mental age,.

4. That those cases found to be markedly deficient
in phonics ebility and those not markedly deficient in
rhonics ebility and in other important characteristics may
be profitably treated by instruction and drill in the
specific principles in phonies, wes indlcated by this
survey.®

According to Brown, Anne Fleming, ancther reading
authority, in her article, "Phonics the Bsckbone of Reading,"”
is very emphatic in her answer to the question, "Should we

teach phonics?" She asserts that phonics should be taught

6Joseph Tiffin and Mary MeKinnis, "Phonie Ability: Its
Measurement and Relation to Reading Ability," Sehool and
Soclety, LI (February, 194CG), 180-192,
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to the primary child from the very outset of his training.7
However, the conclusions reached in the previously dis-
cussed Durham and Releigh investigetion and in the Newark
investigation ere neither so emphatlc nor so enthusiastic
concerning this question, beeause no conclusive evidences
of real vslue or lasting beneflits were found from the
tesching of phonics in either investigation,
The second controversial issue for discussion, nemely,
7o what extent should phoniecs be taught?' has been an-
swered definitely by Smith in a very few words as follows:
The skillful teacher will use phonics but she
will not exaggerate its use. There is s specifie
place for phonics in the teaching of reading -- and
it should be understood that phonics should only be
tought until the children are able to read by sound
end to find out new words independently of the
teacher, 8
Pertaining to this lssue we also find, as has been pre-
viously discussed, that the conclusions drawn from the Dur-
ham and Ralelgh investigstion sare somewhat different from
the above-mentioned coneclusions. Although thelr findings
reveal no significant advantages or dlsadvantages for
rhonics instruction, or & critical grade in which phonics

instruction is wost effective, they do say that modersate

arounts of phonetic experiences are beneficial to some

e - S i

8yi1a B. Smith, "Shall We Teach Phonics?" Elementary
English Review, XX (February 24, 1943), 63.
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extent to the development of reading ability, while large
amounts seem to affect reeding abillity adversely.

The Yewark experiment also reveals that although
phonics 1s of little or no value for beginners, 1t cen be
taught to some extent and be of some value In the latter
part of grade one and throughout grade two,

The third issue for discussion, namely, "When should
phonics be taught?" is clearly explained in the following
statements:

The essentisl thing is to begin ss early as pos-
silble to make phonics & direct mesns of reading and
it should so serve contimuously. The point to re-
member 1s this -- when a child is ready for word get-
ting he will, of his own asccord, notice differences
of words,

Nearly 211 teeschers asre agreed that phonies
should be tszught only after the child has gulte =
vogsbulary of sight words and has done enocugh reading
te realize that reading 1s for the purpose of thought
getting. This will effectively check the danger of
the %ﬂea that res=ding is merely a word calling proc-
ess,*

This issue involving the problem of when phonies
should be teught has been clarified to some extent snd the
majority of authorities, after thorough investigations,
have come to similar conclusions,

In an investigation made by Grace Arthmr, the mental
age most sultable for beginning phonics study was found to
be between 6.5 znd 6.9, slthough Dolch and Bloomster report

the logical age as seven years.lo

“L3114en Lincoln, Everyday Pedagogy, p. 113.

i WY
i0grown, op. eit., p. 19.
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In the study conducted by Sexton and Herron in Newark,
Wew Jersey, it seemed that there was little or no value from
phonic instruction given to beginners during the first five
wonths in school, but there seemed to be a definite value
in reading achievement during the second semester and there
was even greater result in the seecond grade.ll
Regarding thls same issue, Doleh and Rloomster, of the
University of Illinois, made a study which they thought
would help to determine when phonics should be taught.
Thelr work groups included the chlldren of grades one and
two, and their conclusicns were that children with mental
ages below seven years made only chance scores. The mental
age of seven years seems to be the lowest st whleh a child
can be expected to use phonies, even in the simplest sit-
vation, 2
Obviously, then, the general implicetion seers to be
that the, second grade 1s the best time to offer phonics,
although Nils RB. Smith has this to say about Doleh and
Rloomster's and Sexton and Herron's reports concerning the
guestion of when phonics should be taught:
There is nothing in the above data, howsver, in
1y opinion, which would cause us to infer that nothing

should be done in the way of developing phonics readi-
ness preceding the seven year level.l3

llgexton and Herron, op. cit., p. 452.

128, W. Doleh and Maurine Rloowster, "Phonlc Readiness,”
Klementary School Journal, XXXVIII (November, 1837), 204.

13gmith, "Shall We Teach Fhonics?" Elementary English
Review, XX (February 24, 1943}, 64.
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The fourth question, "How should phoniecs be taught?"
13‘the most essential question of all. There are numerous
sugpestions on this question, many of which are‘exeellent,
but only the wore importsnt ones will be note&.

It is generally conceded that the chila is taught
phonics by three nmaln steps: j

1. The child is led to hear sounds in words end to re-
merber and recognlze other similer sounds in words.

2. He is taught to snalyze words to the degree that
he 1s aeble to make out new words unaided.

3. He is taught to see differences and likenesses in
words.

In suggesting specific methods for teachlng phonies it
wlll be necessary to understand clearly the probable ressons
for the fallure of so wany of these wethods. In the first
place, the method employed should be analytiec, not syn-
thetic, for the child in his reading encounters the word
as a whole.1? juch of the difficulty little children have
had in meking phonics functlon in reading hes been due to
the ewmployment of a synthetlc nethod of teaching. A ¢hild
ray give a long list of words in the "ake" family glibly,
but if he meets the word "sheke'" in his regular reading he
way fzil to know how to master it. In his book, he en-

countersz the complete word. He must, therefore, be

l40ordts and MeBroom, op. cit., p. 380,
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presented with the cowplete word in his phonics lesson snd
learn to snalyze it, 1f he 1s to possess this skill in read-
ing.

A suggested lesson of this type is as follows:

The tencher asks for a suitable sentence selected from
the current day's reading progrem and s list of words of
the same family may be written on the boerd, aa, for ex-
ample:

We will moke a sSnow mwen.

bow I0W show
low cow blow
mov TOW crow

As s ¢hild blends the sound and pronounces a word, he
may go te the board and encircle thst word., The word 1is
then gsed in a2 sentence to determine whether the meaning is
clear or not., This affords the teacher an excellent oppor-
tunity for a good "check-up." After all the wordas have
been given and the peculisrities in pronunciation have
been discovered and correction has been attempted, a few
of the children might give the words agaln in groups,
such as going down a row -- "bow," "low," "show,” ete.

The ehildren acquire wmore skill ss the term advances
end they will pe able to attack more and wore words inde-

pendently. 19

15Mary L. Dougherty, How to Tesch Phonics, p. 80.
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Other wethods of teaching phonics should be mentioned
here, slso., Most teachers start phonics by showing the chll-
dren lerge-type letters which esteblish a good eye span be-
fore concentrating on smaller units, Drllls are often
given ss well as the use of phonetic charts. Often the
children lesrn sounds by anslyzing words into thelr proper
elements. Again sounds may be taught by connecting them with
stories. Pileture cards may also be used and verbal drills
are often effective.

Sore teachers find group instructlion qulte succesaful
in teaching phonics.

Again, the teecher wust watch carefully for the child's
stteek on new words in oral reading. Here ls a suggestive
list by which teachers check thelr puplls on modes of at-
tack:

1. Pitting the word into the context.

2. Looking st the plcture.

3., S8pelling the word.

4. Sounding the letters and syllables.

5., Comparing the new words with the above rhyme word,

6. Anslyzing s known word within an unknown word.

As to the question, "How should phonics be taught?!
Dickson's recent survey of the "trends in the teaching of
phonics" reveals o genersl agreement in regard to one basic

method: "The analytic-synthetic method is the one generally
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accepted."1® This some opinion 1s expressed by Faul McKee.l7

Isabel Wilson, in her article, "Primary Reading,” rec-
ommends only "inforral phonic lessons,” during which time
the child learns to distlnguish sounds. She further sug-
gests numerous devices such as the use of rhymes, games,
and drills.1®

Gutes also recommends the informal wethods of teaching
phonics 1In every instance, For this purpose he advocates
the intrinsic method instead of formal drills. The child
sees the visible parts of the word and ecan readily trans-
form it into sounds in situstions that make 1t necessary to
translate them -- that 1s, to see the visual character as
equivslent of sound , 19

The fifth snd final lssue involved in the eontroversy,
namely, that of "What elements should be taught*" has
brought sbout only limited suggestions and answers from
scme of the leading suthorities ss to the essential elements

to be taught in phonetic instruction.

Sargh T. Berrows, in her book, An Intreduction to the

Fhonetic Alphabet, has this to say about the importence of

teaching the child a knowledge of the phonetic alphabet:

The primary teacher will find the knowledge
of the phonetic alphabet invaluable, for she
especially needs to be able toc recognize the sounds

164i1een Henrietts Brown, "Phonics a2s an Aid to Teach-
ing Tirst Grede Reading" (Unpublished Master's Thesls, De-
partrent of Bducation, Kensas State Teachers College, 1930),
. 24.

171p14d. 161014, 1¢10id., p. 25.
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in the spoken word without regard to the letters in

the written word. This gbility, which she rust in

tmrn impart to her puplls, can be most effectively

gained by the use of the phonetic alphsbet, and, 1f

later the use of the alphabet is discontinued and the

ﬁymbola forgotten, the’pupils willﬁhave beccme lesas

eye-minded” and more "esr-minded."£0
3ince there are but twenty-six letters to represent

about forty-five different common sounds, it tecomes quite
evident that some letters rust represent seversl soundsg
hence 1t would be most economical to tesch only those sounds
which are of cormon use and value, and to tesch those words
individually, by sight, in which these sounds ogcur., For
example, the letter g represents & different sound in each
of the following words: msde, have, senate, rare, loeal,
ask, calm, and ball., It is equally quite evident that it
ig not worth the c¢hild's time to learn all the sounds which
a given letter represents. Sorme letters represent the
same sound so regularly In different wordsa, and those words
cceur so frequently in the children's voeabulary that it
would seem economical of.the ¢hild's time to teach him to
assoclate with the letter the sound which it usually rep-
resents. For example, such a sound is represented by the
letter 1 in it, him, still, ring, bld, think, snd silk,
or the sound represented by the letter g in sat, stand, sun,

811k, hats, etc. On the other hand, there are words in

which the letters represent sounds different fror those

20garah T. Parrow, An Introduction to the Phonetie Al-
phabet, Introduction, p. viT, - -
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usually aessoclated with them. Such words are have, sald,
says, friend, and kind. These words should, without doubt,
be taught as sight words. 2L

Other words, although equslly irregular as those above,
may ocecur 80 frequently in the ehlldren's voecsbularies that

they may be taught as sight words in analogous groups.
Such words are fight, might, bright; say, day, may, pay:
harm, arm, and farm.

Tn brief, then, 1f we are to follow the theory thet
rhonica should be taught, the child, to be properly pre-
pared to pronounce independently such new words es it is
essential and economical for him to know by means of phonics,
maist learn:

1. The initial consonsnt sounds found most fre-
quently in children's reading vocsbularies; 1, b, h,

s (sit), m, r, p, ¢ {(ean), d, t, £, n, w, and sh (ship).

2. The final consonant sounds found most fre-
gquan £1y in reading vocebulsries.

3. The so-called "short" and "long" vowel sounds
which oecur most frequently blended with their accom-
panying consongnts either inltially as illustrated by
initial "short vowel blends or as illustrated by (s)
and (b) lists of sounds given below:

(2) le, la, los be, ba, bi, bu; si, sa, se;
wa, ra, riy ca; pa, pil, pesy du, di; ti; i, fe, ne;
wil, we.

{v) Initial "long" vowel blendsy dee, see,
swee, weej pail, ral; bea, lea, mea; boa, coa, roa,
or finally as illustreted by (e¢) and (d) below:

(c¢) Final "short" vowel blends: at, ot:
111, ell; an, in, en, un; am, im, um; ad, ed, id, udy
ap, op: ig, ag:; vk, ack, oek; ing, and ong.

(d) ¥inal "long® vowel blends: each, eat,
oil, sid, ate, aske, eme, ace, ite, ade, ive, ike, 1le,
one, ole, oke, ore, eep, eed, est, and oats,

2lgordts and MeBroom, op. c¢it., p. 392.
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4. The most frequently occurring diphthongs:
ou, a8 in shout; ow, ss in now.
5. The initial consonant blends, as: tr, sp,
sw, pl, fl, tr, dr, br, and or.
6. The final consonant blends: st, ts, nd, nt,
ps, nk (drink), mp, cks (ducks), and tch (cateh).2%

The emphasls on the sbove study of phonics is based on
the knowledge that phonics is the study of the sounds of
letters. BSounds are heard, and letters are seen. Through
numarous devices, the chilld may recognize these same sounds
and their letters when he meetsa them in new words.,

Doleh offers the suggestlon thet sinee the memorizing
of a eertein set of phonogrsms has proved unsstisfactory,
then letter phonles 1s, after all, the practical answer --
a well-developed skill in working out ayllebles, cormon or
uncormon, will give the child the best aid in attscking the
host of polysyllables which he will slways meet in hils read-
ing.%3

In & survey Tete found thet phonies instruction, when
taught incidentally as an integral part of the resding pro-
grem, is far superior to the formal look-and-say pethod, 24

Vogel, Jaycox, and Washburne have published lists of
phonics to be taught in the first and second grades. The

rhonetic elements included in thelr list for grade one

221p1d., pp. B92-394.

©9smith, "Shell We Teach Phonlcs?™" Elementary English
Review, XX (February 24, 1943), 65, '

241pi4.
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were the result of an analysis of the word 1list given In
the Twentieth Yearbook of the Hational Soclety for the
Study of Education, and the list for grade two was outlined
from an analysis of the word list published in the Seven-
teenth Yearbook.Zd

Again, two of the most extensive studies of phonetic
elements were masde by Cordts in 1925 and by Sullivan in
1938. Cordts! snalysis and findings were baged on forty-
two primary resder vocsbularies and four published studies
of primary reading. WHer study is a most rellable and au-
thoritative source for correct pronunciation and accurate
terminology.ge

Sullivan's data, collected in 1938, constitutbte the
most recent and perhsps the most secceptable of recent sur-
veys. Her investigstion 1is based on Gstes' revised Read-

ing Vocabulary for the Primary Uredes. This analysis pre-

sents the most common phonetic elements and all the phonetie
parts resulting from the words analyzed.Z'

From the various surveys and investigations mentioned
in this chepter, it can be seen that the leading authorities

are not, and probably never will be, agreed as to the value

25Mabel Vogel, Emma Jayecox, and ¢, W. Washburne,"A Bas-
ic List of Phonograms for Grades I and II," Elementary
School Journal, XXIII (Pebruary, 1932), 436-443,

26a1leen Henrietta Brown, op. cit., p. 28,
27 1p1d. |
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of phonies instruction in the reading program.

There are those whose findings have falled toc revesal
eny significant advantages arising from phonetlec experi-
ences, whose effort to find a critical grade in which
phonetic experlence is particularly effective has falled,
snd who believe that equally good (or poor) results may
be obtained inclasses taught by the teacher not using
phonics as in the classes taught by the teacher who uses
phonica.

On the other hand, there are those who are agreed that
moderate phonics instructlon 1s a velusble aid to reading
In that it wekes for independent reading, that second grade
is probably the ideal placement of thorough phonics instruc-
tion, that phonics instructlon is best glven when thers 1s
a definite need for it, that there are several good meth-
ods end devices available for teaching it, but that the in-
formal method of teachling word recognition seems by far the
most satisfaectory manner of instruction, and that Gates!

Reading Voeagbulary for the Primaery Grades end the Twentleth

Yearbook of the National Society for the Study of Educstion
are among the good authoritative sources for determining
the most Iimportant phonetic elements to be taught.

The eriteris for teaching phonics cannot be laid
down in 2 very positive form. At best, the writer can only

offer some possible points for jJjudging the necessity for
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end the value of phonies instruction in teaching begimming
children to read.

The first and precticel thing for the reading teacher
to do 18 to attempt to cheeck for the feollowing points:

1. Is there s definite need for phonetiec training?

2. If phonies is teught, how should it be teught?

3. If taught, when should it be tsught?

4, If taught, in whal amounts and in what elements?

8. If taught, how can the teacher be convinced that
phonics instructlon has proved effective in developing the
other necessary reading skills as well as mere word recog-
nitlon?

6. 1Is there a more effective method of teaching be-
ginning reading then phonica?

7. Is phoniecs instruction ever harmful?

The answers to these questlions will sid the tescher of
reading in solving the problem of whether or not phonles
should be tsught. This study hes shown that 1f phonics
is to be taught, 1t should be done incidentally as an in-
tegral part of the resding progrsm rather than by formal
drills,

Chapter IV will show the status of phonles teaching
in Panola County and the relation of this teaehing to the

above criteria.



CHAPTER IV

STATUS OF PHONICS IN THE 3SCHOOLS
OF PANOLA COUNTY

The purpose of this ehapter is to set forth the data
secured by the writer from a questionnalre sent to elemen-
tary teachers in the schools of Panola County, snd to deter-
mine whether the status of phonetic teaching in Panola
County compared favorably or unfavorsbly with the studies
reported in Chapter I1J. »

In planning the questiomnaire, the writer tried to de~
termine the questions most pertinent to the pfoblem under
investigation, namely, the status and importance of phonies
in the Panola County schools.

Eight questions were finally selected, and the Gues~
tionnaire (see the following page) was sent to the elemen-
tary school teachers in Panola County.
| In connectlon with the special question chart that was
ineluded under question one, "Assuming that you do or do
not teach phonies,” the two check lists for the teaching or
non-teaching of phonles were included to determine the meth-

ods end devices used, the time sllotted to phonies, and the

36
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exact frequency snd place for the teaching of phonies, if

response was in the affirmative, snd the reasons for not

tesching phonics, if response was negative.

QAUESTIONNAIRE ON PHORETIC TEACHING

1. Do you teach phonigs? Yes . Ko .

Assuming thet you do teach
phonies:s

Assuming that you do not
teach phonics:

a., What method of instruc-
tion do you follow?

b. What phonetic materials
snd devieces do you use?

" ¢. Do you teach phonics
every day?

d. How rmuch time do you al-
lot to each phonics les-
gon%

e. Do you teach phoniecs in
connectlon with:
reading
spelling
at a sepsrate period

Check the ressons below that
most nearly f1t your reason
for not teaching phenles:

a, Of no particular value

b. Do not have time _

¢. Use other methods of ‘
tesching word recogni-
tion

d. Mo place Tor phonics toO
fit into dsily schedule

e, Consider phoniecs "out of
date"

f. Peel that you have not
had proper training to be
able to sueccessfully
teach phonies

g&. Think phonics too compli-
cated to impose on amall
children

no
M

tary?

If so, is phonetiec instruction preseribed or volun-

3. In what grades do you think phonics should be teught?
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4. Do you fesl that phonics is a definite s8id to reading?

5, Do you believe that compulsory phonetle training in all
schools would help to eliminste s0 many poor readers

In the upper grades? Yes . Yo

A

6. How many teachers are in your school?

7. How many grades are in your school?

8. Remarks:

The data to be discussed in the following pages hsve
been complled from the sixty responses tc the questionnaire
sent to appreximetely elghty urbaen and rurel schocl teachers
in Panolas County. Three rural districts, Deadwood, Yarnell,
and Longbranch, failed to make &ny responses. This mesns
that there were only twenty-three out of the twenbty-six
schools responding.

In response to the first question, "Do you teach
phonics?" there were thirty-one teachers who asnswered in
the affirmative and twenty-nine teschers whe answered in the
negative, representing & total of twenty-three sehools.
These returns seem to indicste that only about fifty per
cent of all elementary teschers in the Pencla County schools
reporting favor phonetic teaehing. The returns for guestion

one are Labulsted In Table 1.



39

TABLE 1

THE NUMBER OF TEACHERS IN EACH SCHOOL THAT DO AND
DO WOT TEACH PHONICS AS REPORTED BY THE
TEACHERS OF PANCLA COUNTY

=

Teachers
Sehool Town
o) " - : Ay~ .
Tovering | owering. | Totsl Nurber
"yea" "Ncﬁ Reporting

Carthage Carthage 9 7 18

Elemen.
Beckville Beck- 0 5 5

Elemen. ville
Gary Elemen.|Gary 4 1 5
DeBerry DeRerry 1 1 2
Liverty

Chapel Rural 1 0 1
Byfleld Rural 1 0 1
Mitehell Rural 1 1 2
014 Center Rural ] 2 2
Antioch Rural 0 1l 1l
Mt. Pleasant|Rural ¢ 1 1
Kldyett Rural 2 2 4
Clayton Bural 2 1 3
Pleasant v

Ridge Rural 1 1 2
Rrooks Rural C 2 2
Horton-ghady

Grove Rural 0 1 1
Alpine Rural 3 C 3
Alsup Rural 1 0 1
Murvaule Rural 2 G 2
Bethany Bethany 1 1 2
Galloway Rural 0 1 1
Reeves Rural 1l G 1
McCoy Rural 1 0 1
Fairplay Rursl 0 1 1

Total,..... 31 29 60
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In tabulating the responses for the special columns
entitled, "Assuming that you do teach phonics" or "Assuming
that you do not teach phonies," the writer found that there
were thirty-two teachers who checked the sfflirmative column
and twenty-elght who checked the negastive. The statements
of those who answered in the affirmative are listed below
as they applied to the question, "What wethod of instruc-
tion do you follow?"
1. "My method 1s really developed as the need requires.”
2, "Sound."
3. "Visual aid."
4, "QGames and drill in conneetion with resding and
spelling. "
5. "Word method."
6. "Ratiocnel wmethod."
7. "Letters and sounds.'
8. "No special method."
9. "By spelling and marking the word."
10. "Word drills.”
411 of the responses except nurbers five, six, and
eight were duplicated by the wejority of the teachers.
In asking this question the writer hsd hoped to obhtain
the naemes of the most generslly known and sccepted methods
of tesehing rhonles, but from the above answers it 1s ap-

parent that the teachers of Panola County are either teaching
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phonies only "after s fashlon," or are only saying thet they
teach it becsuse they probably fecl that they should be
doing so. Only two of the sixty teachers reaponding listed
known snd seccepted metrods of teaching phonles -~ the word
and the rational methods. It could be that these teachers
ere uncertein about what wethod of word recognition they
ere teaching and feel that they may be tesching rvhonies.

To the question, "#¥hat phonetic materials and devices
de you use?” the following varled responses were offered:
1. "Dietionary.”
2. "¥Flesh cards and charts.”
3. "Gemes send phonetic moviegrams snd wagezines,”
4, "PRooks on phonetle methods.®
5. "I just scund words for tbe pupils.”
&. T"pictures and workbooks end posters.”
7. "Songe snd gemes of dramatization.”
8. "Stories end games."
9., YWhatever the situation presents.”
10. ¥Blackbosrd.”
11. "Word femilies asnd scund the letiers.”
12. V7T don't heve sny worth rmentioning.”
The mejority of the teschers iisted the first four
items as well zs number ften.
To the questlon, "Do you teach phonies every day?"

there were various responses o3 followsy
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1. '"No, but really use phonics in our everyday class
work in reading and spelling."

2. "Yes."

3. "Not directly but correlste 1t in some way."

4. "No. Only about three times weekly."

5. "No."

6. "Every other day."

7. "OCnly es cecasion requilres.”

8. "Hot as a special lessgon."

9. "Yes, but more some days than others."”

1¢. "Not necessarily."

There were nine responses of "yes" and three stating
"about three timea‘per week,” while nine enswered "no."

To the queation, "How much time do you allot to
phonica?" the responses were varled but definite, 1f not
somewhat ridiculous, ass in the case of the teacher who
stated that she taught phonics for one hour daily. The
replies were:

1. "15 minutes daily."

2. "20 minutes®" (three times weekly),

3. 10 minutes daily.”

4. "30 minutes” (three times weekly).

5. "10 minutes" (three times weekly).

&. "15 minutes" (three times weskly).

7. Y25 minutes" (three times weekly).
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8. "Different lengths of time."
9. "vVaries.®
10. "No limited time."
11. "30 minutes daily.”
12. "Only a few minutes.”
13. "According to need."
l4. "Correlste wlth reading and spelling.”
15. "1 hour daily."

There were two teachers who stated that they spent
fifteen winutes dally tezching phonics, four who spent
thirty minutes tri-weekly, five who spent fifteen winutes
tri-weekly, four who reporte& "varied" times, four who re-
ported "no time limit," and two who reported that they "cor-
relate phonics with resding and spelling.” One tescher re-
ported one hour dailly, another reported thirty minutes
dally, and ancther reported twenty-five minutes three tines
weekly. The remalnder of the responses were for different
periods of time varying from twenty winutes to one hour
dally, and from "only & few minutes" to "as much time as
needed."”

The responses to the question, "Do you teach phonics
in comnection with reading, spelling, or at a separate
perilod?” were answered as follows: There were three
teachers who checked reading only and three who checked

spelling only. There were twenty-four teschers who checked



44
both readihg end spelling. OCnly two teachers steted that
they taught phonies in both the reading snd spelling pericds
and at 2 separate period as well., Only two teachers' re-
sponses indicated that they taught phonics at a separate
periocd. |

In checking the returns for the second column of the
questionnaire, "Assuming that you do not teach phonics,”
we note the fellowing responses:

1. "Phonics of no particular vslue" was checked by
none ¢of the teschers.

2. "Don't have time" wes checked by only one teacher.

3. "Use other methods of word recognition' was cheeked
by seven teschers. (Incidentally, they did not list the
metheds they employed.)

4. "No place for phonles to fit into daily schedule"
was checked for fourteen teechers.

5. "Consider phonics instruction out-of-date™ wasg
checked by one teacher.

6. "Feel you haven't been trained, or haven't had the
proper training to be able to successfully tesch phonics™
was checked by eighteen teachers.

It 1s interesting to note that the majority of the
teachers checked statements three and six, which would seem
to indicate that the teachers sre well aware of the need

for phonetic training yet realize thelr laek of preparation
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and knowledge for the teaching of phonics In an effective
manner.

The statement, "Think that phonics is too complicated
and uninteresting to impose on small children," was checked
by two. teachers.

Guestion two on the questionnaire, "Is phonie in-
struction prescribed or voluntary?" wes answered "volunbary"
by the teachers of fifteen schools and "preseribed" by the
teacher of one school, the Pleasant Ridge Sehool, 2 two-
teacher school of eight grades. |

There were seven schools which did not report on this
item, sinece phonics was not teught in thelr schools st =211.

It is evident frowm the findings in this questionnaire
that the majorlity of teachers sre not requlred tc tesch
phonicseand that such instruction, if given, is entirely
voluntary on the part of the teachers,

Question three, which ssked, "In what grasdes to you
think phonics should be taught?" was included in the belief
that slthough the mam jorlty of teachers think that phonics
is strictly = primary subjeet, or tool, to be used in teach-
Ing beginners to resd snd spell, there might be those who
believe that phonle drill eould be given or taught to ehil-
dren in the intermediate grades to advantage. It might pos-
sibly help in decreasing the large number of poor readers

who are passed from the prinary grades into the intermediate
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grades., Out of the t wenty-three schools reporting, there
were twenty-three teachers who ststed that they belleved
that phonics should be taught only in the first three
grades, while there were twenty-six teachers who stated
that phonics should continue on thrgugh the intermediate
grades. The remsining teachers did not report, since they
did not teach phonies at all.

Table 2 shows the responses to question three, namely,

"In what grades do you think phonics should be taught?"

TABLE 2

GRADE PLACENENT RECOMMENDATIONS OF ELEMENTARY TEACHERS.
OF PANCLA COUNTY FOR FHONICS INSTRUCTION

Grade or Grades Humber of Teachers
Recommended Making the Recommendation

First through second....vcevvvverene.
First through third........... bereees B
Firat through fourth..,.....c.oveuve. .
First through fifth......cceveuv... .
Pirat through seventh....oveveevsenes
First through eighth......... ...
Second through third.....ovicivavnane
Seecond through seventh........... e
Third through fifth.. . ivevesenrinra.
Fourth through fifth.............. ‘e

N

Ll el R o R e Hov I

In regard to gquestion four, "Do you feel thet phonilcs
is & definite ald to resding?" there were forty-nine af-
firmative and five negative responses, There were thrae
teachers who reported "I don't know" to this quesﬁion, Two

schools falled to report.
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It is interesting to note that a few of the schools
whlch did not report the teaching of phonics at all, checked
the answer "yes" when asked whether they felt that phonies
was 8 definite ald to reading.

Question five, "Do you believe that compulsory phonetie
training in all schools would help to elimlnate so many
poor reesders in the upper grades?” was consldered one of
the vital issues in the writer's problem, hence the reason
for its inclusion in the questiomnaire.

There has been a complaint by some, In recent yesrs,
that the ehildren of today cannot read as well as they
should for their grade levels, and therefore many of them
cannot make the required progress in their other studiles
and thus fail in thelr work.

It was tﬁe writer 's bellef that the practice of omlit-
ting phonlecs from the dally study prograr might possibly be
one explanation for the many poor readers, for them seem to
leck s thorough foundation for future independent reading.
1t was hoped thet this question would show whether other
teachers had felt the same lack or need for word-study and
drill in thelr respective schools.

In checking the responses to question five, the writer
found that the majority of the teachers, even those not
teaching phonics, still believed it to be of velue and Im-

portance in the elementary school readlng program, There
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were forty-nine affirmpative and seven negative responses,
There was one "I don't kmow." This question, then, did
serve to show how the teachers of Panols County feel about
phonics instruction. i

It was revealed in the responses to guestions six and
seven, "How many teachers are in your school?” and "How
meny grades are In your school?” respectively, thet phonies
was taught by as many teachers of the one- and two-teacher
rural schools as by the tsachers of the urbasn schools who
had only one gresde to teesch.

Not one of the responses glven under "Remarks" proved

to be of any value to the study being made.



CHAPTER V
SUMMARY AND CONCLUSIONS

In summariging the findings in Chapters I, II, and III,
we note the following fects: First, that phonles is not a
new wethod or aid for teaching reading to primary children
but rather an old teechnique, dating back to the esrly eight-
eenth century, which has been revised to fit the reading
needs of the modern school program: second, thet phonlcs 1s
not generally approved by sll reading teachers: third, that
phonles instruction as it now exists has not sufficiently
proved its real value in connection with the te&ehing of
reading; and fourth, that phonics instruection in its pres-
ent status 1s inefficlent and limited.

These findings further show thst the teasching of
phoniecs involves both advanteges and disadvanteges, but
névertheless reading authorities such as (Gates, Smith, Gray,
Agnew, Sexton, Herron, and others give it some eredit or
value in the reading program for beginners. The phonies
they recomrend is what is known as the intrinsic or informpal -
type. Recéﬁﬁ literature agrees that this type of phonies
has a place In the elementery program. The best gusrantee
for suceesﬁ in réading, however, is pgood teaching.

49
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Agein, the general popular opinion seems to be that
phonics should be employed mcecording to the needs of the

pupils concerned bsesuse some pupils seem to require more [

1%
Vood

assistance in reading than others. Children who are slow |

to read seem to profit most by phonies instruction.

The findings in Chapter IV show that phonies, as taught
in the Fanola County schools, is still in an undeveloped
stage and that it hss & great deal of room for growth and
improvement. It further shows that phonlcs instruction is
not quite so popular in rural sreas as in the urban sections
of the county, probably because the rural teachers lack the
necessary materials, devices, and training with which to
teach phonics in the wmost satisfaebory manner.

Likewise, these deta show that the majority of the
Panole County teaschers, while admitting that they do not
teach phonics, were more than ready to agree that there
really is a need for phonies instruction. This probably
indicstes how essily they were influenced by ths question-
nalire in spite of their limited knowledge of phoniecs,

Phonics instruction 18 a part of the reading program
of most of the urban schools and is belng introduced into
many of the swaller and rural schools of Panola County.

The majority of teachers in these aschools are coming to
recognize the fact that there is no definlte time for or

amounts of phonics to be taught as 2ll groups differ in
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their needs and requirements. It should only be tesught as
the need arilses snd then only by those materisls snd de-
vices which make for the most sueccessful reading instruction.
Furthermore, these teachers seem to recognize the foet that
phonies training develops more accurate, if not rore rapid,
readers. Teachers who teach phonics believe it encourages
more lndependent reading.

Agrin, the teachers of Panola County show, and readily
admit, a definite lack of educetional training and knowledge
In phoniecs end reallze thet there is still wueh room for
Improvement snd advancement in the field of phonies in-
struction,

Finelly, most teachers of reading seem to realize that
they may utilize a number of different methods and by tak-
ing econcepts and procedures from each one, formulste their
owvn particular method suitable for their own situation.

The teaching of phonics In connection with resding for
children in the elementary grades, if intelligently used,
will do much toward helping slow resders to fit into the new
program of educstlion which attempts to provide every child

with wholesore and worth-while life experiences.
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