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CHAPTER I
INTRODUCTION

Froblem

The problem of this investigation is three~fold in its
ot:jeetives: (1) to discover what suthorities in the fleld
of educestlion believe sbout perscnality in relstion to home
end school influences, (2) to determine the personality
characteristics end the nome status of & group of third-
grade ehildren in the Stonewsll Jackson School of Denton,
Texas, and (3) to make analyses and comparisons in an ef-
fort to determine whether any perceptible rei&tionships
exist between home status and the degree of zelf and social

od justment possessed by the pupils.

Frocedure
Books and pericdicsls were examined for maeteriasl desl-

ing with the problem under investigation. The Celifornia

Test of Personality was submitted to the third-grade pu-

pils in the Stonewall Jackson School of Denton, Texss, as a
means of obtaining an Index to the personality asttrivutes
and problems of the children., Iater the'writer visited in
each home represented by the pupils and submitted the

1
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Minnesote Home Status Index to the parents, in most cases

to the mother, for the purpose of gaining an insight into
the home environments from whieh the pupils came. The
teacher, who is the Investigator in this study, devised
& rating scale (Table 24) by means of whieh she could check
each pupil on the degree to which he possessed cerﬁéin per-
sonsl tralts. BShe evaluated easch pupil by mesns of this
rating scale before she had ccmplled the results of the
personslity test or of the home status index, to svoid
e¢oloring her ratihgs in any way by the findings of the stand-
ardized tests previously adwinistered.

After the testing had been completed, the results were
carefully tasbulated and checked for sccuracy, and compari-
sons were made hetween the ocutcomes of the several tests

in oxder to discover any relationships that might exist.

Organization
Chapter I of this atudy states the problem under con-
slderation, desecribes the procedures used, and presents an
outline of the organization of the study.
Chapter II is a survey of lltersture dealing with
peraonality in relstion to home and sechool influence.
Chapter IIT7 contains an analysis of the results of

the California Test of Fersonsllty and presents ard analyzes
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the data pertalning to the self adjustment and the social
ad justment of the pupils.

Chapter IV contains an snalysis of the home status
test, showing the general convenlences end faclilities pro-
vided by the homes, and providing comperable sigma scores
for each family group on the six pheses of the home status
Iindex.

Chapter V deals with the teacher's rating seale and
with comparisons of the results of gll of the tests and
ratings made in an sttempt to determine any relstionships
that seemed to be present.

Chapter VI lists econclusions growing out of the astudy
snd presents recommendations for improved procedure in
meeting the problem of home-school-personality relstion-

ships.



CHAPTER II
PERSONALITY IN RELATION TC HOME AND SCHOCL INFLUENCE

Educational research and progress in recent decsdes
have contributed to the concept that the twentleth may well
be termed "the century of the child"l in so far as school
programs and educatlional procedures are concerned. Chiefly
through the ploneering efforts of John Dewey, the school
ss an American Institution has built the central thems of
its purpose sbout the ¢hild and his needs, interests, and
welfare, to the end that the individual pupll may beeome ef-
ficlent as o member of the scclal groups in which he moves
and works. Emphasis has shifted from sublect mstter =3 the
end of educstion to the ehlld as a well-rounded personali-
ty, sble to meet the situations of life with assurance and
self~confidence, Subject matter 1s now considered as only
one of the avenues through which the development of child
personallity mey be realized. An understanding of child na-
ture is essential in this new program, as is the concept
of c¢hild personality as the fundamentsl thing In education.
Little can be done with the child unless his personslity

ltna Bernard Sait, New Horlzons for the Family, p. 225.

4



5
is shaped in sccordance with the ideal of whaet the e¢hild is
to become in soclety. |

The human sceial group, in the course of its evolu-
tion, has become an intensely competitive, highly coopers-
tive organization.8 If this statement appeers inconsistent,
it is only beeause¢, in the modern setup of soeclety, both
competition and cooperation must exist alde by side in the
sociel group if progress is to be made. TFumwan beings are
matuslly interdependent, sznd the home is nc longer a social
and economic entity unto itselfl, but is influenced either
directly or indirsctly by thousands of ocutside forces which
coopernte to meke the home a functioning scciel organiza-
tion. In this complex order of things, the 6h1id and his
personality must find s plasce which will result in effective-
ness end hapriness to the individusl.

The economic status of the chlld's family: the knowl-
edge, interests, and traditions of the home group: and the
sttitudes whieh govern the feamily experiancesywill influence
his food and the adequacy of his clothing and shelter: his
health habits, hils manners, and, tc a large extent, his
standsrds of conducty his sttitude toward knowledge, poli-
ties, sex, religion, other people, himself; the magazines

and books he reads; the trips he takes; the skills he develops;

£abraham Myerscn, The Foundations of Personality, p. 275.
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and the acqualntances he mekes.> The personality of the

child is veritably shaped in the home.

Personality

mhe personality 1s the expression of the total
forces of the individual, it 1a the product of their inte-
grated sctivity, it 1s the man In setion as seen by the out-
sider and known to hims&lf."% An individusl possesses per-
sonality to the extent that he gets along harmoniously with
other people and mskes favorsble impressions on them. In
addition to possessing social effectiveness, an individual
should be free from unnecessary stresses and be adjuated
within himself. Such desirable personsl qualities as
ethical attitudes and soclal ideals, if possessed by the
individual, contribute mueh to the effectlveness of his
personglity. Thus fine personality is nothlng more than a
delicate balance between personal qualities and social
abilities. A genuinely desirsble personality 12 possessed
by the individusl who feels right sbout the way he is liv-
ing and who recelves favorable recognltion from people be-

' , k
cause of the way he shsres their interests.B o

Edna W. Bailey, Anlts D. Layton, and Elizabeth IL.
Bishop, Studying Children In School, p. 19.

4Ccharles Mecfle Campbell, Human Personslity and the
Environment, p. 3. o

SLouis P. Thorpe, "The Nature and Significance of Good #
Personality," Educetion, IXI (June, 1941), 580-581. o
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Personslity traits receive thelr mesning only from
social relationships. An individual personality is judged,
welghed, snd evaluated in compariscn with the standards of
the group in which he finds hilmself. "The frequeney, con-
sistency, and intenslty of his behavior are considered 1n
relation to the quality snd intenslity of the stimulating
situation.®

3ince personality is sssentially active and dynamic in
its nature and function, whern the sctive mood is removed
from personality, only death remsins. For this reasson the
individuel is continuelly golng about aﬁﬁ doing something.
if he 1s regarded as a passive or an inert specimen, he is

traglically misunderstcod, rnd those who thus regasrd him are

unable to do rueh toward assisting his growth becsuse of

thelr complete misinterpretation of his essentisl nature.”

The child, who is everywhere and all the time on the move,
is cramped and retarded when placed in 2 situstion in whieh,
if he moves at all, he must move according to presecribed
directions and must engege in explorstions only at the be-
hest and under the guldance of those in authority. < In such
& rigid atmosphere personality casnnot experience normsl and

healthful growth and development. FPersonallty 1s sirengthened

®clarence E. Ragsdale, "Modern Psychclogical Theories
Which Have Implications for Personallity Development,”
Educetion, IXI (June, 1941), 58%2.

7A. Gordon Melvin, Bullding Personality, p. 213.
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by active particligation in all facets of 1life, provided
corpetent supervision is avallable to keep the child going
in wholesome directions,. ‘
The scting perscnsliity must become the 1deal

of school 1ife. The unified personality must be~-

come the sctor and the doer. Into whatever ex-

perience pupils enter they must enter with their

total person&lity. »We havg too nmeh geglectad

the whole activity of the individusal.

The human personalities of those with whom we come In
contact in the everyday business of life, in gh& home, at
work, snd in the wider social environment, exert a profound
influenee upon the happiness and the effieieﬁey of each one
of usy yet how little we know of the Infinitely eeﬁplieated
and mysterious system of foreces eceslled the personality!
Everyone realizes that he "likes" some individuals, wheress
he dislikes or is repellsnt to otherss; but in most csses he
does not know exactly what 1t is about the other person
which elther attracts or sntagonizes him. He may say that
the other person has either a pleasing or a displeasing
personality, but he seldonm knows the implicetions involved
when he uses the word "personality" in defining how he
feels toward hls associstes. Personality is much talked
gbout but seldom amalyzed; it is one of those indefinables
which meke up such a large part of human experience and

thought.® |

"8Ibid,, p. 225. 7 ¥campbell, op. cit., p. 1.
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The basic needs of the human personality can he grouped
in five mejor categories, as follows:

1. TUrge for success, achievement, mastery, and the
desire to avoid failure, frustration, and disaprointment.

2. QCraving for recognition, aepproval, and admirastion,
which is satisfied wore resdlly by the stititudes of others
than by one's own Ilnner feelling of achievement.

3. Yearaning for sympathy, affection, intimacy, and a
deeper understanding of oneselfl.

4. Desirve for sscurity, freedom from physical want,

a sense of possession, and release from worry and anxlety.

5. Craving for adventure, new scenes and experiences,
exnilarating activity, and a change from monotony, dullness,
ond routine.ll :

All of these basic needs are alffected by the soclety
in which one l1lves and works, by the home from which one
comes, snd by the persons with whom¢ one associestes.

Totasllitarian society seeks soclal strength
through the repression of human differences and the
development of homogenelty. Democratic soclety, on
the contrary, hopes to achieve social strength through
the development of human differences. Education ean
not hope to builld huwmsn relations, can not hope te
serve dewocratic society, until it cheerfully sub- =

ordinates 1ts preconceptions to the interests of thf
inc¢ividual of proved worth or unquestioned promise. 1

10ys313erd S. Elsbree, "School Practices Thet Help and
Hurt Fersonality," Teschers College Record, XLIIT (Cctober,
1841}, 25-26.

§ 1lpgul Klepper, "Education, Builder of Humen Relations,"”
School snd Society, LIV (Oetober 25, 1941), 343.
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The development of individusal differences, which is
thus shown to be a primary objective of democratiec smocietby,
implies the recognition of personslity ss an index to the
inner traits that make people different and that set them
apart one from the cther. The humen perscnslity must be
understood and dealt wlith sdequately if individual differ-
ences are to be fostered for the welfsre snd advarncement
of the individual and of society, for personality differ-

ences are the essenece of individual édifferences.

The lome

Good teachling may be delined ams anything which pro-
motes the process of meking and remaking better personal-
ity. Vhatever hinders or scems not 1o promote this process
is waslteful or useless. Such a ccnception of teaching in-
gvitably brings sbout = drastic reform in current educsa-
tional thought and practice. In the first place this con-
ception locates the fundamentals of education firmly and
soundly in the home and not in the school. In the past,
the school has accepted toc much of the responsibility
for the character formaticn and the personality of chil-
dren. "The teccher whe realizes thet his work is that of
making persanality’will reozlize how hopeless thast task can
e unless the children under his care come from homes which

have already made them desirebie personalities,"d’”!

1z

Melvin, op. ecit., p. 229.
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30 greast 1s the influence of the home that teachers,
since they cannot remove children from poor homes and un-
desirable backgrounds, must not asssume full responsibility
for the character of children in their charge. They should
rightly sssume the responsibility of bullding upon what
éharacter is presented to them when the child comes to
school, but they camnot accomplish mueh unless the home and
the community hsve first laid a sound foundation in the
mind snd being of the e¢hild, The school cannot restore
personality snd character in the face of adverse Influences
in the home and the community.l3
Within the close relationships of family life the
child can best learn the rudiments of socliel living and
grow into emotional maturity -~ provided these relstion-
ships ere wholesome snd harwmonicus. "But the extreme sus-
ceptibility of the little e¢hild to the influerces of his
soclial environment exposes him to almost ineviteble malad-
justment, whenever these relagionships sre in any way un-
wholesome and discordant."14
The quieter, more stable, and broader propor-
tioned home life of an earlier day produced an en-
vironment that lent itself to the normal develop-
ment of the child. Evaluatlions which we are called
upon to make todey were unnecessery, but the rapidly
changing and shrinking home challenges us to consider

the effects whieh the new sccial sdjustments so im-
mediately reflected in the home have upon the welfare

Brv1a. 14gait, op. eit., p. 234.
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of children. We must find sound measures, apply sure

tests to determine the strength and the weakness of

the home plants in which the ehildren of the nstion

are reared.ld

In view of the personality~forming influences of the
home environment and of the impressions mede by the parents
upon the child, one can safely mske the assertion that "it
takes big people to be parents."l® The privilege of bring-
ing up & young life to assume its rightful plsace iﬁ the
world constitutes the biggest business of humen experience;
and resl abilities, true devotion, snd conseersted purpose
wust be brought to bear upon the task.

On the part of parents, "self-criticism is stimulated
by the knowledge that the manner, morals, ané emotional
and mental habits of their children are belng fashioned
through daily living, in which they, as parents, furnish
concrete models and should be sympathetic compsnions,
guides, and interpreters."!? Emotionally maladjusted
parents slmost invariasbly do vliclence to their children
by using the parent-child relationship as s battlefield
for sttempting to get at thelr own unsolved preblems., The

warped persconalitlies of children are frequently due to

parental maladjustments which render the home atmosphere

15mite House Conference on Child Health and Protee- -
tion, The Home and the Chlld, p. 3.

16Lee Eaward Travis, "Fersonality Hazards and Poten~-
tialities of the Modern Home," Education, IXI (June, 1941), 607.

i7sait, op. ecit., pp. £368-239.
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unwholegome snd creste fresh diastortions in their children.
The psychological sins of the parents are visited upon
thelr children, even to the third end fourth generstions,
or beyond.iaﬁﬁ

The ehild's emotional development is largely deter-
mined by the stmosphere of the home, by the iInterrelastion-
ships between family members., Of first importence is the
relatioﬂship between the parents, =nd what has Teen called
the "friction home" is perhaps the most frequent potent
gsource of malsdjustments In the children. The bresking up

of a home by desth, desertion, or divorce almost always has

deleterious effects, but discord between parents/ who continue

A
to live together may be even more hsrmful.l9

Too many modern homes are the breeding grounds
for too many problems of childhocod. Too many men
and women have too many emotional problems of their
own to be good fathers and mothers. Too many
parents try to work their own adjustments out
through esch other and their children.

There should be 2 decree snd a declarstion:

Hesr yel!l Hesr ye!

Only those men and women who are
well adjusted and happily married will
ke allowed to have children. TUnder
any other circumstences it 1s grossly
unfalr to everytody concerned to bring
children into the world. Harmony with-
in the souls of each of the parents and
harmony between parents furnish the only
safe background for any child. -

? 18§}£' 3 p- 238. f(/wmid' » p' 256‘
% vii%ravis R 9‘2'. 93‘3. 2 p. 605:
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The smooth-running, ordered household contributes

to the development of children for two reasons: first,

becsuse it frees the time and energy of the adult
nmenbers of the family for the needa of the ghilldren,
and prevents those situations, always detrimental to
their development, which arise out of hsste and irri-
tebllitys; seeond, becsuse 1t provides an environment
in which both boys arnd girls may develop a wholesome
attitude toward home 1life and prepare for their own
future home-making. PBut to evaluate the management
of the home in the same terms as the gulding of the
machinery of a great industry is not easy. The fae-
tors which enter intc the msnagement of the home
plant are too subtle, too diffiecult to redusce wholly
to messureble terms, Nany of these faectors offset
the development of the ¢hild for good or il1l, but

to what extent and how?2l

The child -- beloved as he 18 -- is often an
allen 1n his home when it comes to any conglderstion
of his speclisl needs in the furnishings and equipment
of the home. He must sccommodate himself to an
sdult environment -- chairs and tables are too big
end too high for him; there is no suitable place for
his books snd his toys. He moves in a misflt world
with nothing proportioned to his needs. 0ften this
results in retarding his physical, mental, and social
development. ,

This tendency to erowd out the child's interests
snd to restriet or gonfine his sctivities to an adult
environment is attributed partially to a forced
shrinkege of living spuace and an incressed ratio of
adults to ehildren. At ceriain economic levels econ-
omy of space snd of money is of paramount lmportance.
The child, forced to live in the mid st of restrictions
snd among things which may be nelither beasutiful nor
useful to him, possibly suffers more than the adult
from limitations resulting from these esonomies.B2 .. .

If the home remains statie in this fast changing
gociety, it is not meeting the needs of the child.
The industrislizsation of soclety has affected the home
profoundly., Formerly children lesrned from thelr

parents trades which they would follow in after 1life.

Childrer were sn esset in the Tome where industrial

“lymite House Conference, op. e¢it., p. 5.
221pid., p. 39.
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activity centered; now they are s liability. Wueh of
thelir education and reereation end guidance are sub-
sidized by outslde agencles, With Industrial snd
socisl life offering wore and more stimalus, meking
increasing demands, the home has lost muech of its
old meaning. The entire family spends less time
than formerly in homes and more time in the commnity.
The home is bound to survive 1If it retains what
is worth retaining in the past and adjusts ltself to
the present and future sccial demend. Thus consid-
ered it continues &s s besckground of security and a
restful retreat where the child may sxpect tc find a
heslthy development.<d
Tmus it is seen that the influenaé of the homwe upon
the personality of the child is profound and far-reasching.
If one thinks in terms of personality, he cconcludes that

the ehild is largely whet the home hss made him.

) The Sehool
Ideallyéphe sechool should supplement the home in such
way that the growth of the child is fostered through the
medium of an integrated environment. The ideal home pos-
sesses all of the regquirements for an educative situation.
Sharing so far as he is sble in the daily life, experiences,
and occupabtlons of a smell and sywpathetiec group, the c¢hild
finds protection, stimulation, and guidence. While remsin.-
ing sheltered and secure within the family, he recelives at
the same time an Introduction to the larger life sround him,
and an Interpretation of the world of thought and of aec-

tion which becomes an Integral part of his developing

251bid., Foreword, p. xiii.
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exﬁeri@nce. Here in the ldeal home resides the best oppor-
tunity for securing individual development, for fostering
independence of thought and sccialized disposition, which
is the fundamental hablt of subordinsting individuel sctivi-
ties to the general interest, ,

The ideal school should grow gradually out of life
In the howe:; it should embody those elements which contrib-
ute Lo growth in the pre-school years, but it should do
thils systematieslly and in an organized and enlarged manner.
The c¢hild needs contacts with wore chlildren and with more
grown people than are afforded him within the limited cir-
cle of the home situation. He needs to participete in a
wlder range of occupetions and activities than 1s usually
possible at home. The child's educetion is not the pri-
mary aim ofvmany of the asctivitlies carried on in the home,
and therefore the school is needed te supplement the home
by providing the child with s selected, enlarged, and or-
genized environment whose scle and all-contrelling aim is
educstional,??

Good teaching is more than a blind interest in the
product of the teaching process; it is primerily inter-
ested in the most satlsfying and efficient learning process

by whilch achievement is arrived at and satisfaction is at-

24gait, op. cit., p. 256.
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tained. "Not what the child st any moment has learned
counts most, but the mental and emotionasl process by
which he has learned it is of first importance, since
upon it rests his future progress." >

One of the biggest problems in the entire educationsl
system ls the training of teachers to consider the child
as an Individual perscnality.®® The educational procedure
requiring the least effort on the part of the tescher is
the one which regards every child in the same light, re-
gardless of his individual differences. Thls coneent Is-
gues in the development of stereotyped instruction whieh
makes 1ittle recognition of the ehild =s a personslity
and hence constitutes the old way of thinking, in contrast
tc the new, which hoids that every child 1z a distinet in-
dividual requlring a personalized slanting of educsational
techniques in hls direction. HMass teaching is losing its
posltion as & phlliosophy of'education, and individual Iin-
struction is gaining favor. In its effort to mske every
indlvidual conform to its rigild program, mass teaching is
in contrast to democratic prineciples, whieh maintain theat
the individual is able to think and to choose for himself
and to underge experienceé in keeping with his own personal

needs, interests, and capsbilities.

425@arry Cleveland HMyers, Developing Personallty in the
Chilid at Schocl, p. 12.

“%1pid., p. 6.
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The latest and perhaps most significant msss re-
action of teachers has been directed toward the
child and his personality. Teachers have discovered
that they know relatively little about the urges,
desires, ambitlions, obstacles, and conflicts which
constitute the basls of everyday behavior and the
hope of understanding and guiding children end
youth to sdequate adjustment end significant living.
Teachers have not received, in teacher-tralining in-
stitutions, an appreclzstion of the nature and impli-
cations of lmportant problems of mental health, of
the mentsl hagzards peculiar to childhood end youth,
snd of the mental health hagards and potentlglities
of home, school, and commnity enviromments, In
fgset, most teacher-titrsining programs have emphssized
almogt everything except an adequate study of the
child. "

But the problem has wlder ramifications. War
end depression, and political, economic, and social
forces and wovements Inexorably touneh the child in
the scheoolroom and constitute s background and
elements of a total environment which teachers must
understand 1f they hope to give significent sid in
the pggblems of personality adjustment and develop-
ment.<

Among the necessary atiributes in & free and wholesoms
life =re expression, spontanelty, and creativity. These
are also the ingredlents essential to the development of
mental health, Their existence is assumed to mean that ex-
cessive fears and anxlietles have been dispelled and that
an atmosphere prevails in which cordial humen relationships
flourish. A classrcom in which these qualities do not
exist usually crestes barriers to mental heslth and person-

ality development, as well as adjustment. From this it

‘ngrnest W. Tiegs, "Personality: Edueation's Great-
est Adventure," Education, IXI (June, 1941}, 577.
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gppears that one of the firat responsibilities of the
educational system and of educstors is to encourage creative
expression in the schoolsy at the same time they should op-~
pose efforts‘to restrict or curtail this essential phase of
a sound program for mental health and development.® This,
of course, requires definite planning in the direction of
the sll-round development of the individusl personslity of
the childy and 1t slso demsnds carefully worked ocut tech-
nigues and procedures. A certain awcunt of "maechinery” 1is
necessary, but caution must be exercised that there is not
too much mechanization of learning.

As new engineering methods are introduced to
"verfect” the maehinery, the vital part of it often
runs with less efficlency in terms of the learner
rather than with more. The pupil 12 a human belng:
sc 1s the fteacher., The more her work is meehenized
by those above her the more like a machine she is,
the less a humen being; the leas, therefore, she
trests the pupll szs s human being. Put she doesn't
"learn® him. He does the learning; end he learns
when he feels like learning, snd only then. She can
stop him by s lever or a button, but her task is not
toc stop hils lesrning or retard ity hers is to start
his learning and to keep it goling st the most ef-
ficient rate. He is s creature with feelings whieh
are very oversonal. Only azs those feelings are em~
ployed 83 allles will he learn beat and create more
wholesome feelings for more lesrning. And when he
leaves the schocl as a product, the messure of his
worth is not so much in what he knows as in his
reasdiness to go on learning with sdequate satisfac-
tions and with sbility to live usefully and haprily
with other persons of his age. The schocl does most
for the c¢hild when it helps him grow in 2bility and
desire to learn more and to be as comfortable and
1iksble as possible while he grows.=e¥ s -

2Bpaul Witty, "Personality Hazards in Our Schools,"
Educatilon, IXT (June, 1941), 610.
29
Myers, op. c¢lt., pp. 5-6.
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Sometimes the school presents hazerds to the develop-
ment of wholesome personality. Among these hszards may be
mentioned the following influences which hinder the proper
growth of personallty:

1. Administrative practice or routine mey block the
wholesgome develapment of boys and girls.

2. Excessively large classes should be avoided.

3. Arvitrary enforcement of homogeneous groupings may
react unfavorably In some instances to the proper develop~-
ment of the individusl personality.

4. Rigid departmentalization, which prevents the
completion of tasks and the organizaticn and integration
of relasted experiences, often operates gs a'hindranoe to
personality growth. |

5. One of the greatest hazards to c¢hild personslity
which the school often presents is the failure to recognize
and to provide for Individual differences in ability and
Interest, and to offer every boy and girl an opportunity for
successful experience in activities which he deems worthy.

€. TUnstable, nervous, emotlonal teschers ususlly
bring ebout similer treits In the puplls with whom they
work. FPersonslity difficulties have been shown to be much
more numercus in these cases than with steble, well-poised
teachers.

7. Dogmatic, uncompromising teachers, whose attitude
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toward subject-matter mastery is likely to meke 1t diffi-

eult for many pupils to achleve success in their school ex~

periences, present an unwholesome Influence which reacts

unfavorably on the personalities of the pupils, 5

The new concept of the modern school implies that:

The peculiar task of the publie schocl is not to
select the raw materisls -- these must be taken as
they are available ~- but to adjust the plant to run
80 as to maske the best possible product from the raw
materigls a2t hand. But the raw meterial is different

from the rsw materiasls of a steel or woolen mill.
In the latter the raw materiels and the product are
highly stendardized. What enters the school plant
is not standsrdized to begin with. Each ehild is
fundementally different from every other child on en-
tering schocl. He is an individual personality.
Presumably the school aiws te turn him out a finished
product that is still an individual personality.

" But the very nature of the mechanism of the school

tends to deal with him as if he were like other in-
dividusels and tends to mcke him moreand more like
that. BPut being an Individusl with experiences and
feelings 21l hils own, he meets with all sorts of
annoyances and emotlonel disturbances as he goes
through the educational mill, losing much of the best
that was in him before he is turned out, or he may
fall wholly to fit the machinery well enough to get
through. 5%

Thus 1t is seen that the responsibility of the school

ls indeed an important one in the formetion of personality

and in the development of well-rounded individusls.

Related Studies

In o study conducted in a city of 60,000 people, Franeis

i

W EOyitty, op. cit., pp. 610-611.

£y g

‘Gikgyers, 92. cit. s Pp. 3~4.



22
and Fillmored2 surveyed the home environment and snalyzed
the personalities of the school children from two diatinet
socio-economie groups, the artisan classes and the well-to-
do suburbsnites. Environmentsl influences closely related
to personality development were found to he good health of
parents, parents' care as shown in the upkeep and furnish-
ings of the home, psrents' knowledge of the e¢hild's school-
maten snd interest in the child's games and activities at
school, allowing the child to go away from home with other
children, allowing freedom in recreational sctivities,
permitting the use of spending money as the child pleesses,
giving care to religicus upbringing, showing resscnable
watchfulness over the child's health, end the sccial activi-~
tles of the parents.

The study emphasized the fzc¢t that the parents' atti-
tudes rather than physical environment are cf major im-
portance in influencing the development of personality in
the ehild. Even though the health of parents and the condi-
tion of the home are listed under physlcel envircnment, they
may logleslly be consldered as related to or a part of at-
titudes. Since parent attitudes are the decisive factor,

parents must be certain that they are adjusted and have an

S2Kenneth V. Francis and Eva A. Fillmore, The Influence
of Environment upon the Personality of Children, University
of Tows Studies in Child Welfare, %X, NG. 2, pp. 8, 41, 43,
47,
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intelligent interest in the child's welfare in order to
further the child's development along helpful lines. The
study points out that parenftal attitudes do shape the per-
sonality of the child, while his material surroundings aré
not of vital importance sc far as his personallty is con-
cerned.

Such faectors as poor economic conditions, broken homes,
foreign-born parents, and physical sickness were found to
influernce child personality only in so far as they created
hermful sattitudes and gave rise to emotionsl disturbsnces.

Crockettdd conducted a survey, by means of the Calt-

fornie Test of Personality, of the elementary puplls in the

schiools of & swall Texes city, for the purpose of compar-
ing the personality status of town and school-bus pupils.

An almost identical state of adjustment existed in both
groups, the average differences belng so slight as to be
negligible and inconelusive, although the town pupils made
an averusge score slightly above that of the bus pupils,

Case studies pointed out that reading ebility, comprehension
ebllity, and physlcal disebilities are factors influencing

scorings on standardized tests. No better adjustment was

53pixte Crockett, "A Compsrative Study of the Person-
allty of Town Pupils and School Bus Pupils in the Elementary
Grades" (Unpublished Master's Thesis, Graduste Division,
Department of Education, Horth Texas State Teachers College,
1¢40), pp. 115-118.
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perceptible among the puplls who had been coming to school
by bus over a leonger period of time than by those coming
for a shorter time, and the study indicated that no signifi-
cant difference in personallity adjustment 1s brought about
by 1living either In town or in the country. Tests submit-
ted to pupils in the various elementary grades indieated
that personality development and adjustment 4o not neces-
sarily improve with progress in school.

Christiansen,54 in a study of the elementary pupils in

the school system of a small Texas city, using the Cali-

fornia Test of Personality, the Harlow Achlevement Test,

and Lacey's "Social Informetion Tests" (mimeographed),

found that environment end family status affect social con-
cepts of children. 1Intelligence quotients influence con-
cepts, children with high or normal intelligence quotients
having fewer misconeeptions than those with low intelligence
quotients. Experiences, opportunitles, snd environmental
conditions are factors which influence personality and af-
fect one's ability to adjust to his soeclial needs and sur-
roundings. Good health and physicsl fitness are important
assets in personality and adjustment, since many children

possess physical defects and nervous tendencles whiech

S4srna Elizabeth Christlansen, "Relationshir of Social
Concepts and Fersonality in the Third Grade of Travis Zle-
mentary School, Minersl Wells, Texas” {Unpublished Master's
Thesis, Graduate Divisilon, Department of Educatlon, North
Texas State Teachers College, 1%42), pp. 54-5b.
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impair their efficiency and thwart the normel development

of thelr personslities,



CHAPTER III

AN ANALYSIS OF THIRD~GRADE CHILDREN IN TERMS OF THE
CALIFORNIA TEST OF PERSONALITY

Introduction
For the purpose of snalyzing the personality of each
of the fifteen pupils in the third grede of the Stonewall
Jackson School, Denton, Texss, the writer sdministered to

the group the California Test of Ferscnality, Elementary,

Form A, devised by Louls P. Thorpe, Ernest W. Tiegs, sand
Willis W. Clark, and published by the Californias Test
Bureau, Hollywood, This test divides the phseses of per-
scnality into factors of self adjustment and of socisl
adjustment. TUnder esch of these two mejor divisilons are
six subdlivisions of twelve questions esch. The phases

of self adjustment consldered in the test are self-reliance,
sense of personal worth, sense of personal freedom, feel-
ing of bvelonging, freedom from withdrawing tendencies,

end freedom from nervous symptoms, Thexsocia1~adjustment
rhase of the test is divided into social standsrds, social
skills, freedom from anti-social tendencies, family rela-

tions, school reletions, snd comrmunity relations,

26
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This test provides for each question to be answered
either afiirmstively or negotively, by checking either "yes"
or "no" on the test form. The fifteen pupils in the class
took the test as a group, under the direction of the writer,
who carefully explained all phases of the test snd assisted
the puplls in making the proper interpretations of the test
questions. Each pupil was encouraged to respond frankly
and naturally to the test, having been assured that his
responses would in no way affect his grade or his position
in the eclass.

The puplls' responses to the California Test of Per-

sonality were compliled and tabulated according to the
twelve divisions of the test. The results of the test are

snalyzed in the present chapter.

Self Adjustment

Test of self-rellance. -- Table 1 lists the twelve

questions used In testing the pupils' stiributes of self-
reliance, and Indicstes the number of affirmative and nega-
tive responses to esch question. Of the fifteen pupils who
took the test, fourteen indicated that they usually apolo-
gize when they are wrong, and fourteen likewise ststed that
they protest when they discover thet someone is trying to
chest them. Thirteen of the prupils hed rather plan their

own work than have someone else do their planning for them,
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TABLE 1

NUMBER OF THIRD-GRADE PUPILS IN THE STCNEWALL JACKSCN
SCHOCL, DENTON, TEXAS, RESPONDIRG AFFIRMATIVELY

AND N?GATIVELY TO THE TEST OF SELF-RELIANCE
IN THE CALIFORNIA TEST OF PERSONALITY

|

Questions

-

Would you rather plan your own work then
have someone else plan it for you?......
Do you ususlly apocloglze when you ere
WPONET v ecsvvanroanssssnarnsan veestauns
When you have some free time, do you
usuvally ask your parents or teachers
What B0 007 . vivueeereesecnesnoranncnenvs
When someone tries to chest you, do you

usually try to stop him?........0. .. .
Is 1t eessy for you to recite or talk in
ClaSB? e nnevtosensssruassscssanrnrssosenss
Do you like to mest new people or intro-
duce them to others?..... e e s e
Do you usually go to bed on time, even
when you wish to stay up?.. .cveenivians
Is it hard to do your work when someone
blames you for something?...............

Do you usually eat food thst is good for
you, even 1f you do not like 1t%........
Do your parents or teachers usueslly need
to tell you to do your WOrKT?.seeaeresses
Do you get excited when things go wrong?..
Do you ususlly keep at your work until it
18 GONBT et cvosnsasansssssstssssoannnsnns

TOtal."l‘.l'.l.

Per cent.oeeeen

Response
Yes Ho
13 2
14 1
3 12
14 1
9 8
g 6
5 10
11 4
a 7
6 54
G &
12 3
113 67
82,77 37.23
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snd twelve Indicated thet they ususlly keer at thelr work
untii it is completed. Eleven admitted experiencing 4Aiffi-
eculty in concentrating on thelr work in the midst of emo~
tionsl disturbances produced by someone's blaming them for
something. Twelve puplls expressed independenece in the
use of free time, whereas three confessed to relying upon
thelr teachers and parents for suggestions as to what to do
with leisure or spare time, Only nine of the fifteen
pupils find it essy to reclte or talk in elasss, nine llke
to meet new people or introduce them to cthers, and nine
tend Lo become excited when things go wrong. 3ix of the
pupils need to be prompted by parents or tesehers in order
to get their work done. Eight stated thst they usually
gnt food that 1s goed for thew, even if they do not like 1t,
but only five usually go to bed on time without protest,
even 1 they want to stay up longer.

All things considered, the rating of the third-grade
ruplls on selfurelianée appeara to be falrly favorable, al-
though a more suthentic evaluation will be made later in
the chepter, when the total scores will be compared with
the posaible scorcs provided by the test form. A total
of 113 affirmative snswers (62.77 per cent) and sixty-seven
rnegative answers (37.235 per cent) were recorded by the pu-
pils who took the test of self-reliasnce. These percentages

do not, however, represent a true picture of the self~
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relience charscteristics of the pupils, since some of the
questions are stated in such a way thet s negative response
is more Indicative of self-reliasnce than 1s a positive re-
sction.

Test of sense of personel worth. -- In Table 2 are

presented the questions designed to measure the pupils'
sense of personal worth, together with the number of af-
firmetive and negative responses to each guestion. All
fifteen of the pupils belleved that their friends and eclass-
mates were usually Interested in the things they did, and
fourteen sasld that people often do nice things for them.
Thirteen had their sense of personal worth stimulsted by

the Tact that they could do most of the things they under-
took to aeccomplish, Twelve believed that their friends
ustually think that their ideas are good, and twelve admitted
that they are sometimes cheated when theytrade possessions
with someone else. Ten pupils had the feeling that they

sre looked upon by their clsssmates as belng "bright," and
ten also stated that thelr friends and elassmates often

went to help them in some phase of their work. Buoyed up
by their sense of personal worth, eleven puplls felt that
their families belleved they were doing well in their school
work. In spite of the fuect that ten pupils felt that thelr
clessmates conslidered them to be bright, nine admitted s

gense of inferiority when they declared that thelr friends
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TABLE 2

NUMBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACKSON
SCHOOL, DEWTON, TEXAS, RESPONDING AFFIRMATIVELY AND
NEGATIVELY TO THE TEST OF SENSE OF PERSONAL WORTH

IN THE CALIFORNIA TEST OF PERSONALITY

uestions

Do your friends generslly think that your
1609 8Y0 FO0O0G% s .ieee-nvresvecnascnnennnn
Do most of your friends and classmates
think you asre bright?..... seressrenase s an
Are your friends and classmates usually
interested in the things you do?%?.........
Do you wish that your father (or mother)
had & better job?........... eessreans
Do your classmates seem to t?ink that you
are not a good friend?....viveniivncenses
Do your friends and classmates often want
to help yOUuT.weer cunvsrosn sre s errs e
Are you sometimes chested when you treade
v 2 £ N
Do your eglassmates and friends usua]ly feel
that they know meore than you do%.........
Do your folks seem to think that you are
Going Well?iaeeeianencs ioun chsesanes
Can you do most of the tLitgs you try?.....
Do people often think that you cannot de
things very wellZ....oeeerivesnaencrsarssne
Do people often do nice things for you%....

TbtalcvnlticctnOn

Par cent..evesraons

Response
Yes No
12 3
1C 5
15 ¢
6 o
2 13
10 5
iz 3
9 &
11 4
13 2
5 10
14 l
119 61
66.11 | 33.89
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and clzssmates usually feel that they (the classmstes) know
more than they do. Iooking at the economle position of
thelyr familles, six puplls expressed a desire that thelr
father {or mother) had a better job. Five pupils felt in-
ferior in that their friends believed that they cannot do
things very well., In spite of everything, however, only
two of the group felt that their clsssmetes did not eon-
sider them as good friends.

The affirmative responses to the test of sense of per-
sonal worth totaled 119 (66.11 per cent), whereas the nege-
tive responses totaled sixtﬁ~one (33.89 per cent). This
is not an authentiec piecture of the situstion beeause of the
feet thul some of the questions are stated in sueh a way
that & negative response indicates a grester sense of per-
sonal worth than does an effirmative answer. ILater in the
chapter, an attempt will be mede to evaluate the pupils'
sense of personal worth in & menner that will be more con-
clusive than the dats presented in Table 2.

Test of sense of perscnal freedom. -- In testing the

pupils! sense of personal freedom, the twelve questions

appearing Iin Table 3 were utllized by the Californis Test

of Personality. According to the responses sppearing

in this table, all of the pupils were accorded a high de-

gree of freedom in the selection of friends, all fifteen



33

TABLE 3

NUMBER OF THIRD~GRADE FUPILS IN THE STONEWALL JACKSOW
SCHOCL, DEKNTON, TEXAS, RESPORDING AFFIRMATIVELY AND
EEGATIVELY TO THL TEST CF SENSE OF PERSONAL FREEDOM

IN THE CALIFORNIA TEST OF PERSONALITY

Questlionsg

i

May you usuelly choose your own friends?.
Are you sllowed enough time to play?e.ivc...
Do others uﬁually decide to which parties

FOU MY £07..cuvvanann etk vieve reemesvaen

May you usually bring your friends home
when you went toT,. civevevensoncness rei e

May you usually do what you want tc during
your spare time?.....c.000 0 svensasenas .

Do you have s change t0 see many new thingﬂ?
Do your folks often stop you from golng
garound with your friends?.........0civeuves
Are you allowed to do most of the things
gou want Bof. ...l i s it s,
Are you glven some spending noney?.....-....
Do your folks stop you from taking short
walks with your friends¥....oceverevencnns
Are you punlshed for lots of 1little things?.
Do you feel thet your folks boss you too
mueh?. N s emereausesntE b et s e nns b as

T0t>8.1i..........

Per conteeveecess

Response
Yes Ho
15 g
12 3
1C 5
10 5
11 4
10 5
1 14
11 4
14 1
2 13
4 11
4 11
104 76
57.77| 42.23

steting that they ususlly may choose thelr own friends.

Fourteen of the group have their sense of personsl freedom

incressed by the fact that their parents allow them some
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spending money, and twelve stated that they are permitted
enough time to play. Eleven are usually permitted to do
what they desire to do in thelr spare time, and eleven like-
wise are usually allowed to do most of the things they want
te do. Ten have the freedom to bring their friends home
wlth them when they want to do so, and ten alse have an op-
portunity to see many new things. On the other hand, ten
of the puplls stated that someone else usually decldes about
their attending parties snd other sccisl activities; Four
feel that thelr families boss them toc mmeh, snd four
others expressed s bellef that they are punished for far too
many "iittle things." Only two were forbidden to teke short
w;:;itks with their friends, esnd only one stated that his
family sometlimes forbade him to go around wlth certain
friends. On the whole, the puplls'! sense of personal free-
dom seems to be well developed; and the faet that the re~
sponses toteled 104 affirmative ones (57.77 per cent) end
seventy-six negatlve ones (42.23 per cent) bears out thils
epperent high degree of personal independence. Later in
the chapter, a more detailed gnalysis will be attempted.

Test of feeling of belonging., -- Table 4 presents a

iist of the questions dealing with a feeling of belonging
on the part of the pupils, and shows the affirmative and
negative responses which the pupils made to these questions.

A1l of the pupils expressed an attitude of pride in their



b

TABLE 4

NUKBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACXSON
SCHOOL, DENTOE, TEXAS, RESPONDING AFFIRMATIVELY AND

NEGATIVELY TO THE TEST OF FEELING OF BELONGING

IF THE CALIFORNIA TEST OF PERSONALITY

T T e e ot e
Response
Questions
Yes No
Do pets =nd animals mske friends with you
easily?..‘CQl.!Q!.l".t'..".."ﬂv'i.!‘l. 12 5
Are you proud of your sehool?........... cas 15 O
Do your classmates think yeu cannot do
well In 8Cho0l?. vt ieieirsacsnnnaonos 4 11
Are you as well and strang as most boys
and girls?....... i s e Sresaeasreren 13 2
Are your cousins, aunts, uncles, or grand-
parents as nice as those of most of your
P iends?.cvecvssonsencaosssannsans vesauwaw 13 2
Are the members of your family usually
2004 TO FOUT . cnvrernneonsons chsearnreran 13 2
Do you often think that nobody likes you?.. 6 7
Do you feel thet most of your classmates
are glad that you are s member of the
ClO88 T erucicasrsoravssssssnsnnesvnane e 12 3
Do you have just a few friemds?............ 5] 7
Do you often wlish you had some other
parents?. ..o iiveernncenes Seerecavuraanrase 1 14
Are you sorry you live in the place you do? 2 13
Do your friends have bebter times at home ,
than you 0% . cievrvrrssncesencsssnanassos 4 11
Total. ivvesvsen 101 75
Per cent...... . 56.11| 43.89
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schooly and thirteen sald thst they are ss well and strong
as most boys and girls, that their various relstives are
28 nlee as those of most of thelr friends, and that the
members of thelr famllies are usually good to them. Twelve
rupils felt that pets and animals meke friends with them
eaallys end that their classmetes are glad that they are
members of the elass was the opinlon of twelve menbers of
the third-grade group. S8ix often feel that no one likes
them, and six slsco admitted that they have only s few friends.
Four belleved that their friends have better times at home
than they do; snd four gave expressaion to an inferiority
complex in so far as thelr schocl work is concerned, stat-
ing that thelr friends believe that they cannot do well in
school. Two sre dissatisfled with their homes, end wish
they lived somewhers else. (ne even admitted thet he
wished he had some other parents. On the whole, this
group of puplls seems to possess only a falr sense of the
feeling of belonging to thelr groups and environments, al-
though the present tabulation is not to he regerded as con-
clusive. Of the total nunber of responses to the questions
on a feeling of bvelenging, 101 (56.11 per cent) were af-
firmative and seventy-five (43.89 per cent) were negative.

Test of freedom from withdrawing tendencies. -- In

Table 5 are listed the questions for measuring the pupils'

degree of freedom from withdrawing tendencles, and also



TABLE 5

NUMBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACKSON
SCHCOL, DENTON, TEXAS, RESPONDING AFFIRKMATIVELY AND
NEGATIVELY TO THE TEST OF FREEDOM FROM WITHDRAWING

TERDERCIES IN THE CALIFOREIA TEST COF PERSONA LITY

uestions

Have people ofbten besn so unfalr that

YOU FOVE UPTecvrrstrosrrorasssssnsosarasans
Do you often think of many things that ara

GENgePOUET s s s ev e vosrssensesrssanosesocssss
Do you often meet people who are so mean

that you hate them?. . eiveivevierevornnres
Do you often think about such things as

failing in your studles, losing money,

losing your parents, or dying?.......cc.. .
Do your friends or your work often make

FOU WOYTT . vneerosncceanans ceensusensavas
Is your work often so hard that you atop

175 i oY < Cere e s an e
Are people cften 8o unkind or uniair that

it makes you feel badT.iicvssrnaeerrcnennss
Do your friends or classmates often say

or do things that hurt your feelings?.....
Do people try to cheat you or do mean

things 60 FoUT. . i vt iiisenansecs RN
Are you often with people who have so

1ittle intersst in you that you feel

lonesomeT . ceens e ranra Cnemms vt nEba e N
Are your studies or your 1ife so dull thst

you often think about meny other things®...

Are people often mean or unfalr to you®.....

Total-.¢.,-u.---;c

Per centb...... ev e

Response
Yes No
] 8
9 6
7 6
10 5
& 7
G g
& 5]
7 3}
7 8
& 9
5] 1¢
5 10
88 90
45.88| 51.12
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the affirmetive and negetive responses to these questions.
The "yes" and "no" answers asre almost equally divided,
As shiown in the table, ten of the puplls exhibited s worbid
asttitude by their declarstion that they often think of such
things as falling in their studies, losing wonev, losing
their psrents, or death., XNine often "give up” becsuse of
the unfeilrness of people with whom they come in contaset,
often think of meny things thst are dangerous, and often
find people so unkind or unfair that they are thereby made
to feel bad., Eight expressed frequent worry because of
thelr friends or thelr work; and seven often meet people
who are 30 mean that they hate them, often have thelr
feclings hurt by friends or classmetes, and often diseover
people trying tc cheat them or do mean things to them.
Their work was found to be so hard that silx puplis admitted
that they had stopped trying: and 8ix also stated that they
are frequently wlth people who have so 1little interest in
them that they feel lonely. Five of the group were ob-
gsegsed with the bellef that people are often mean or unfair
to them, and five were bored by their studles or by life
in general,

The picture here 1s neot encoursaging. Such evidence
of morbidity, worry, and persecution-ecomplex among third-

grade pupils is unwholesome, as 1t would be among sny
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group of pupils. Unless care 1is taken to develop a more
optimistic attitude toward 1life, these pupils mey develop
into warped personslities who will feel that all of life
is "dewn" on them. Eilghty-sight (48.88 per cent) of the
resronses were affirmative, whereas ninety (51.12 per cent)
were negative. In ¢ later snalysis, a more suthentic pie~-
ture of the situstion will be presented.

Test of freedom from nervous symptoms. -- Table 6 indi-

cates the queations by which the puplls' freedom from nerv-
ous symptoms wes measured, together with the number of af-
firmative and negative responses. The quesations sre stated
in sueh s way that an effirmstive answer indicates the pres-
ence of a nervous symptom, whereas = negatlive response in-
dicates freedom frow such symptoms. Rleven of the pupils
frequently have bad dreams st night, and find thet they are
not hungry at meal time. Five had the hablt of biting
their finger-nsils often, snd are troubled frequently by
pains in their eyea. In the mornings, seven often feel
tired;y end six taske cold esslily. Four expressed diffleculty
in going to sleep at night after they hsve retired. Head-
sches end nausea are frequent complaints of three pupils

in the group:; whereas two are frequent vietims of sneezing
spells, snd of the hsbit of tapping with their fingers on
tables, cheirs, or desks. C(nly one pupill complasined of

having dizzy spells.
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TABLE 6

NUMBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACRKSOM
SCHCOL, DENTCH, TEXAS, RESPONDING APFIRMATIVELY AWD

FROM NERVOUS

SYNPTOMS IN THE CALIFORNIA TEST OF PERSONALITY

FEGATIVELY TC THE TEST OF FREEDOK F

duestions

0

Do you often have sneezing spells?......‘.
Do you often heove bad dreams?............ .
Do you bite your finger-nails often .......
Does it usually teke vyou ¢ long time o
go to sleep Bt NLENETe e e ieereanenan s
Does your hesd ache often%........ e
Do you often find you are not hungry at
meal time?...iiieienannn Vessen e ceon
Do you teke cold 68811y %. . s vi i erane
Do you often feel tired in the forenoon?..
Do you often tsap with your fingers on a
table or desk?..cuenn v nnse e e venae
Do you often feel siek at your 5t0mach9
Do you often have dizzy spells?...........
Do your eyes hurt you often®.....cceevvsan

Per cent.esceovsas

Response
Yes Ho
2 13
i1 4
) 10
4 11
3 12
11 4
6 ]
7 6
2 13
3 12
1 14
5 10
60 118
35.33 66.67

In the mein, the puplls are relatively free from symp-

toms of nervousness, gs is indicated by the sixby (33.33

rer cent) sffirmative answers, compared with the 118 nega-~

tive (66.67 per cent) responses recorded by the pupils in

the third-grade group taling the test. A later anaslysis
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will show the relationship of the responses in terms of the

standard zcores for the test.

Soelal Adjustment
Test of social standards. -- As the first phase of the

soclal-adjustment test, the social standards of the third-
grade puplls were measured in terms of the twelve questions
appearing in Table 7, along. with the number of sffirmative
and negative responses to eaech. The guestions are worded
in sucha manner that s negative response indicates the
possession of a high soclal standsrd. For this reason, the
108 (60,56 per cent) negative answers tend to indicate fa-
vorable soclal standards, wheress the seventy-one (359.44
per cent) affirmetive responses are, In the main, indicative
of unfavoreble standsrds, A further snalysis in this chap-~
ter will help to clarify the standing of the group with re~
lation to soclal standerds.

All of the third-grade puplls concurred in stating
thet they should thenk those who have performed & service
for them, in obedience to their perents even when thsir
friends tell them that obedience is unnecessary, snd in
obeying signs sgelnst trespassing on other people's prop-~
erty. Eleven steted that children should be nice to peo-
ple they do not like. Eight were willing to say that

sickness and trouble come as the result of personal behavior
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TABLE 7

RUMBER OF THIRD~-GRADE PUPILS IN THE STONEWALL JACKSON

SCEOCL, DENTON, TEXAS, RESPONDING AFFIRMATIVELY AND
KEGATIVLLE'TG " rHE TEST OF SOCIAL STANDARDS IN THE

CALIFORNIA TEST OF PERSONALITY

Questions

When people get sick or are in trouble,

is 1t usually their own fault®........
Is 1t all right to disobey teachera if yeu

think they are not fair to you?........
Should only the older boys and girls

be nice and friendly to new pecple?....
Is 1t all right to take things you need

1f you have DO MONBY? e v vevennenenennsas
Is it necessary to thank those who have

helped JoUZ. . v eviesnnsesnonsnonnnnsnns
Do ehildren nesd to obey thelr fathers

or mothers even when thelr friends

tell them not tOT.s.vsvinvinennnn.runas
If a person finds something, does he

heve e right to keep 1t or sell it%....
Is it all right to meke fun of boys =nd

glrls who do not belleve what you do?.
ghould children obey signs that tell tham

to stey off of other peoples' grounds?.
Should children be nice to people they

don't 1iKeT. . e esnsersnvnransonennns
Is 1t all right for c¢hildren to cry or

whine when thelr parents keep them home

from a show?. . coivsincensannsonsoncns .
Ig it all »right to cheat in g game when

the umpire 1s not locking?..eevvvneevns

Totalnt'ntbvoont.

Per cent...one.e.

Response
Yea Wo
& 7
3 12
o 15
1 14
15 O
18 G
2 13
&) 15
18 8]
11 4
1 14
G 14
71 108
39,44 B0, B&
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or negligence. Three puplls believed they were justi-
fied in disobeying thelr teachers when they considered the
teachers to be unfeir to them. Two puplls were addicted
to the old precept of "finders are keepers,” saying thsat
one who finds something has the right to sell it or keep
it. One pupil belleved that 1t 1s rll right to teke things
he needs when he has no money with which to purechase those
things; and one felt that children are warranted in whining
or erying when thelr parents forge them to remasin at nome
Instead of going to the show. All of the puplls eoncurred
in saying that being nice snd friendly to new people 1a the
responsibility of everyone, old and young slike, end in
declaring that it 1s poor behavior to make fun of people
who have different beliefs.

Test of social skills, -- A scele for the meassurement

of soclial skills is represented by the questions listed in
Teble &, taken from the California Test of Personslity.

How the pupils responded to these questions is like-
wise shown in the table by the number of affirmative and
negative answers accorded each question by the group.
Fourteen of the fifteen children stated that they ususlly
help other boys and girls to have a good time on soecial oc~
casiong, snd that they oftern say nlee things to people when
they do well or asccomplish something commendsble. Twelve ex-

prggsed a venturesome spirit by stating that they are willing
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TABLE 8

NUMBER OF THIRD-GRADE PUPIL3 IN THE STONEWALL JACK3OW
SCHOOL, DENTON, TEXAS, RESPONDING AFFIRMATIVELY AND

NEGATIVELY TO THE TEST OF SOCIAL SKILLS IN THE
CALIFORN TA TEST OF PERSONALITY

Questions

Do you like to spesk or sing before other
?’e'gple?-.-'un:&o-&-'ﬁo‘o--ﬂctoo'-'naacvg«
When people mske you angry, do you usually
keep 1t o yourself?. v rerin s cvrcnnnnne
Do you help new pupils to talk to other

Ghildf&nq LIS R X & & B B W F P S B a SRS L s
Does it make yuu feel angry when yocu lose
in g&m@s at partiesc’t E R N B A R B R I A 2 O I *

Is it bard for you to talk to people as
goon a8 you meel theml. i nercarsnsre
Do you usually help other boys and girls
to have 8 B00d EImB?. v v noviernrnennn
Do you usually sct friendly to people you
do not LikeT.vinivseovrorrcnsrecorssnnnsns
Do you often change your plens in order
t0 help People?. i venvsrnsasoservrsnnannas
Do you usually forget the names of people
TOU BOBTUT e cavrrrosnsscstscnsrasnsensssas
Do you often say nice things to people
when they do Well?. .vevnveronsncasconaees
Do you try geames at parties even if you
haven't played them before?..............
Do you taelk to new children at school?.....

Total.. v eevee-

PEI‘ Gﬂnt......

Response
Yes No
8 7
7 8
10 5
2 13
7 8
14 1
8 9
11 4
& 9
14 1
12 3
12 3
108 71
60.55| 39.45
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to attempt to play new games at partiesy; and the same num-
ber signified s willlngness to talk to¢ new children at
sehocl snd thus help them to feel at home in new surround-
ings. Eleven declared that they frequently change their
plans in order to help other people, and ten sssist new
puplls in becoming acquainted with the other ehildren in
the c¢lass or achool. EHEight of the pupils enjoy speaking
or singing before other people. Seven keesp the matter to
themselves when others mske them sngry, snd seven oOthers
admitted it is difficult for them to converse with other
people as soon as they meet them., 8ix of the group ususlly
ect frisndly, even to people they do not like; and the same
number usually forget the names of people they meet. Only
two confessed to becoming angry when they lose in games
at parties or other soclal affairs,

Judging from the data in Table 8, one would eonclude
that the soeisl skills of this group of third-grade c¢hil-
dren are rather well developed: but a later anslysis will
offer further dats on this point., Of the total nuwber of
responses to the questions on social skills, 109 (80.55
per cent) were affirmstive end seventy-one (39.45 per cent)
were negative.

Tead gg freedom from anti-soc¢ial tendeneles. -- In

Table 9 sre listed The questions having to do with freedom

from anti-soclal tendencies together wlith the affirmative
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TABLE @

NUMBER OF THIRD-GRADE FUPILS IN THE STONEWALL JACKSON

SCHOOL, DENTON, TEXAS, RESPONDING AFFIRMATIVELY AND

NEGATIVELY TC THE TEST OF FREEDOM FROM ANTI-
SOCIAL TENDENCIES IN THE CALIFORNIA

TEST OF PERSONALITY

e

Questions

oo

Do people often ask you to do sueh hard or
foolish things that you won't do them?....
Ars the tests at sechool often so hard oy
unfair that it is 81l right to cheat?.....
Do you eoften mike frlends or clessmates do
things they don't want to do?. ..o venvvnnns
Are things sometimes so bad at school that
Fou stay Avey T et ecerscrranvensecnsarnns
Do people often set so badly that y@u have
to be mean or nasty to them?....cvevvivvss
Do you often have to make a "fuss" or "aet
up® to get your righte?eeeee e iscenenveanes
Is anyone at school so mean that you tesar,
or eut, or break things?...cev e venscnn
Is it hard to maske pecple remember how
well you can 4o things?.. . ivieevnsctoasons
Is someone at home so mean that you often
have to querrel?..... s s e r ittt e aa s
Do you sometimes need something so hadly
thet it 1s a1l right tc take It%.........,
Do elassmstes often aquarrel with you?.......
Do you 1like to seere or push smaller boys
end BIrlsf.uisnsecercnssessasuassrrsnsencen

TOﬁB.l..a-..-'..-

Fer coenbt.secevas

Response
Yes No
8 7
1 14
0 15
2 13
4 11
6 9
o 15
6 9
4 11
1 14
5 10
3 1z
40 140
22.22| 77.78
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end negative responses to esch question., In this table
it mey be noticed that there 1s a wider divergsnce in the
number of "yes" and'no" answers than has sppeared in any
of the other tests analyzed in this chapter. Most of the
questions are worded in such g manner that s "no" response
indicetes freedom from the anti-sociasl tendeney in gquestion,
whereas a "yes" snswer indicstes ths presence of the tend-
eney. Por this resson, the 140 (77.78 per eent) negative
answers represent a high degree of freedom from snti-soeial
tendencles among this group of echildren, wheresas the forty
(22.22 per cent) affirmetive responses indicate sowmething
of the presence of these tendencles.

Bight of the pupils asserted that people frequently
ask them to do such hard or foolish things that they refuse
to do them. 8ix confessed t0o having to creste a "fuss" or
to Yaect up" in order to get thelr rightsy end slx found it
difficult to mske others remember how well they can do
things. Five pupils often find themselves in guarrels with
their classmetes, and four freguently engage in quarrels at
home because someons in the family is so "mean" as to make
quarreling necessary. Four others find it necessary, at
times, to be mean or nasty because of the bad behavior of
others. Three of the children confessed to an enjoyment

in scaring or pushing smeller boys and girls, Finding
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things at school, two stabted that they sometimes stey away
for this reasson. One pupil found the tests st sehoel so
difficult thet he felt justified in chesting in ordsr Lo
recelve a passing mark, wheress snother pupll belleves he
i8 justified in taking things that he badly needs. ¥He one
had experienced a temper tantrum at school because of the
mean behavior of othersy nelther had anyone attempted to
make his friends or classmates do things whieh they did not
want bo do.

Test of family relstions. -- Table 10 deals with the

questions relasting to family relations, and presents the
total nmumber of affirmstive and negative responses to esch
question. TWere agaln, in west instances, & negative answer
represents a wholesome family relstionship, while an af-
firmative response indiestes the presence of an undesira~
ble family relationship. For this reason, the 113 nega-
tive responses, representing 63.34 per cent of the total,
are indicative of the presence of Whmlesage family life
in the homes of the third-grade puplls included in this
studys while the sizty-six affirmative responses, asccount-
ing for 36.86 per cent of the total, point to unwholesome
home conditions.

A1l of the pupils declasred that they hsve no per-

tiality toward one parent in corparison with the other.
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TABLE 10

KUMBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACKSOHN
SCHOOL, DENTON, TEXAS, RESPONDING AFPIRKATIVELY AND
KEGATIVELY TO THE TEST OF FAMILY RELATIONS IN THE

CALIFORNIA TEST OF PERSOFALITY

AL ST

————

o -
Response
Questions
Yes o
Do you have a hard time because it seems
that your folks hardly ever have enough
BONEYTesevnencrnns tessremense ke oo 5 10
Do your folks seem to think thet you are
just as good as they are?.......ccveevne. i2 2
Are you unheppy beesuse your folks do not
caere about the things you like¥......... 2 13
When ycur folks meke you mind, sre they
usually nice to you mboub 1t%......4.... 10 5
Do your folks often clalm that you are
not as nice to them as you should bef?... & 9
Do you like bhoth of your parents about
the sBme?.ceveevencenn saeansnenssr e an 18 0
Does someone gt home plek on you much of
the timel..v.vrnrerscririnnssnosasascennes 5 10
Does 1t seem to you thst your folks at
home treat you mean at times?........... 3 12
Do you try to keep boys and girls away
from your home beceuse 1t isn't as
nice 88 Lhelrs?. s o csvnsvoncans . 3l 14
Do you sometimes feel like running away
from NOMB? . . verecsrassvanesonssornsonns . 4 11
Do you feel that no one at home loves
you‘?-c'tiltnl-I-l"Qpﬂttll.tinltctloaanw 1 14
Have you often felt that your folks
thought you would not smount to any-
£ 1o 1 51 SN A 2 13
Totalieoeraeos 66 113
Per cent...... 36,66 83,34
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Twelve belleved that their family accepted them in the
home on a basis of equallity with other members. Ten were
willing to concede thet when their parents made them "mind,"
they went about it in 2 nlee way. 8ix pupils stated that
the members of thelr femilies often eritiecized them for
not being as nice in the family group ss they should be.
Flve had notlced difficulties in the home because of the
lack of money, end five others were plcked on at home by
one or wore members of the family group. Because of un-
happy conditions at home, four eonfessed thet they some-
times belleved they would like t run away from home., Three
evern asserted that members of thelr famllies treated them
"mean.” Two were unhappy beesuse of leck of harmeny in
femlly interests, and two were cognizant of the fact that
thelr famllies thought they would never amount to anything.
Only one pupil said that he tried to keep other boys and
girls from coming to his home becsuse it was not so niece
a8 thelrs, and another pupil had the idea that no one in
his family group loved him,

Tegst of school relations, -- School relationships among

the puplls constitute the trend of the questions presented
in Teble 11, which also shows the number of affirmaetive and
negative responses recorded by the puplls. The “yes" and
"no" answers asre practically equal in pumber, there being
sighty~eight (48.88 per cent) affirmatlive answers snd

ninety~-two (51.12 per cent) negative responses.
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TABLE 11

WUMBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACKSON
SCHOOL, DENTON, TEXAS, RESFONDING APPIREATIVELY AND
NEGATIVELY TO THE TEST OF SCHOOL RELATIONS IN THE

CALIFORNIA TEST OF PERSORALITY

Questions

Do you think that the boys and girls like
you a8 well a8 they should?. . vevvvvercnns
Do you think thet the c¢hildren would bve
heppier if the teacher were not so
= 27 o 0 i vraee
Is 1t fun to do nice things for some of
the other boys and girls?. ... rvcncnss
Is school work so hard that you are afraid
you willl fail?. .o cesvecnrsrrsassvannns
Do many of the children get along with the
tescher much better than you do?.........
Does it seem to you that some of the
teachers have it in for puplls?........
Do your schoolmates seem to think thet yeu
are nice to themf.e.cerirersresnsssnnranne
Would you like to stay howe from school =
lot if it were right t0 do 807 .ceviercns
Are most of the bvoys and glrls et school
g0 bad that you try to stay away from
tmm?-..n.‘l-a'.l#i"".d."!l.&ICIO.!OI.
Do your classmates choose you ss often as
they should when they play games?........
Do many of the other boys or girle clalm
that they play games falrer than you do?.
Do the boys and girls usually trestyou
nice ab 8600l ..t vt evinsrervrnsnsnrnanse

Tobal.eescsveas

Per cent...evss

Responss
Yes ¥o
10 5
1 14
14 O
4 11
] 12
2 13
13 2
8 7
2 13
11 4
6 2
13 2
B8 o2
48.88 51,12
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Fourteen pupils recelve much enjoyment from doing
nice things for some of the other boys and girls, and
thirteen belleved thet thelr classmates appreciste their
kindness =and feel they are nice to them. Eleven pupils
felt that they were chosen as often as they should be by
thelr compenlons when they were sslecting partieipants in
games, Ten were confident that the boys and girls with whom
they associate In school like them as well as they should.
Eight pupils apparently attend school only from a sense of
duty or obligastion, as they sdmitted that they would fre-
guently like to remain home from school if it were right to
do so. Six pupils had been sccused of unfairness in thelr
gomes. PFour were ohbsessed with a fear of failing in their
school work because of its difficulty. Three felt that
they did not get along ss well with the teacher as many of
their classmates did. Two believed that some of the teachers
"heve it in for" them. Two others expressed a deslire not
to associate with the wmajority of the boys snd girls st
school becsuse they were so "bad." One pupill objiected to
the strictness of the teacher, and believed that thils
produced unhapplness for himself and for others in the
elass.

Test of community relatlions, -- Phases of commnity

relations as they affect the elementary-~school child are
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indicated by the questions listed irn Teble 12, together
with the responses made tc them by the fifteem pupils who
cooperated in this study. (ver three fourths of sll of
the responses are affirmative in neture: 136 affirmative
(75.55 per cent) as compared to forty-four nsgative (24,45
per cent). These figures seem to indicate that these pu-
pils, in the mein, have developed a satisfactory degree of
community consciocusness and are slready manifesting inber-
est in and sbility to participete in community enterprises.

A1l of the pupils sometimes help other people; and
all of them try to persuade their friends to obey the laws
-~ desplite the fact that it has already Teen pointed out
that some of the pupils believed themselves justified in’~
disobeying rvles and regulations if they could do so with-
out being detected. Fourteen of the puplls vislt many of
the Iinteresting places nesr their homes, take good care of
their own pets or assist in the care of other people's
pets, and help children to keep away from places where
they might get sick. Thirteen pupils clesn up things
around thelr homes, and the same nuwmber usually try to be
nice Lo people who are of different color or race, Twelve
of the pupills are made glad when family relationships are
harmonious and happy, end eleven sometimes do things to
improve the appearance of thelr homes. The lack of inter-

esting places near their homes is regretted by nine of the
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TABLE 12

NUMBER OF THIRD-GRADE PUPILS IN THE STONEWALL JACKSON
SCHOOL, DENTON, TEXAS, RESPONDING AFPIRMATIVELY AND

HEGATIVELY TO THE TEBST OF COMMUNITY RELATICHNS

IN THE CALIFORNIA TEST CF PERSONALITY

-

nere
o

Quegations

Do you visit meny of the interesting
ploces near where you livel..vevissen..s
Do you sometimes do things to make the
place where you live look nicer?.......
Do you think there are too few interest-
ing plsces near your home?....c.csevses
Do you ever help clean up things near
yOW ROMB T o s v e s uvassnsvacnssvaaannesss
Do you take good care of your own pets
or help other people with their pets?..
Do you somebimes help other people?......
Do you try to get your friends to obey
the laws?.'0‘!".&’&"""‘.'*.‘Ol#t‘ﬁ‘
Do you help children keep away from .
places where they might get sick?......
Do youw usually try to be nice to people
who are not the same color or race as
yau aﬁra?ltﬂcli‘a..ll'.Ql"b‘&’ll‘l!'t“n
Is it all right to do what you please if
the police are not around?..vveennceres
Does it make you gled to see the people
around your house get along fine?......
Do you dislike many of the people who
live near your NOMET..cseeavvsrnorasnns

Totﬁl-.x;.m..;..

Per cent....cns

Response
Yes No
14 1
11 4
2] &
13 2
14 1
15 0
5 0
14 1
13 2
3 12
ig 3
3 12
136 44
75.85] 24,45
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pupils, and the people who live in thelr neighborhood gre
disliked by three of the pupilis. And, in spite of the fact
that all of the puplls expressed an Iinterest In trying to
get their friends to obey the laws, three of them bellsved
it is all right to do what they please provided the police
are not arcund!
inalysis of the Scores for Self Ad-
justment snd Social Adjustment

In the anaelyses of the preceding twelve tables, it has
proved difficult to obtain a clear pieture of the total
situstion with respect bto the wvarious phases of self ad-

jusiment and soclsl adjustment considered in the Callfornia

Test of Personslity. This difficulty is due largely to the

fect thet the questions, as they appsar in the tesi, sare
not uniformly and consistently worded so that an affirma-
tive answer will signify a favorable reaction, while a
negative response will indicate an unwholesome situation,
As has been pointed out in seversl instances, a negative
answer often indicates the presence of a desirable trailt.
In an effort to reconclle these discrepsnciles and Lo reach
a definite conclusion as to the self-gdjustment and soclal-
adjustment pheses of the personality development of the
fifteen boys and girls who cooperated in this study, the
writer has compiled the total scores of all the pupils for

esch phase of the test. These scores were computed in
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secordance with the rules governing the test, and have bsen
caerefully checked for sccuracy. The plan for evslusting the
test eliminates the inconsistencies of the wording of the
guestlons to the extent that they do not influence the
acore. In other words, the plan for scoring has been stand-
ardized on the basis of pupil sttitude and pupll behavior
in the light of what is desirsble and whaet 1s undesirable.
The anelysis of these scorings will now be presented and
dlscussed.

Totel scores for self adjustment. -- Table 13 ghows

that none of the puplls sttalned the possible secore of
seventy-two polnts on self-mdjustment, sinece the highest
scores were recorded by pupll one, consisting of a total of
slxty-five points on the six tests of self adjustment, This
seore was high, amounting to ninety per cent of the totel
possible score provided by the btest. Pupll thirteen made a
score of sixty-three (eighty-seven per eent of the totel
possible score), and pupils five and fourteen made scores

of sixty-two (eighty-six per ecent). Close follow-ups were
pupils ten, with a seore of sixty-one (eighty~four per cent)
seven, with a score of sixzty (eighty-three per eent); and
eleven, with a score of fifty-nine (eighty-two per cent).
¥ext in order is pupil fifteen, with s score of fifty-three
(seventy-three per ecent), and pupil two, with a score of

fifty-one (seventy-one per cent). A score of forty-threse
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TABLE 13

THE TOTAL SCORE OF EACE INDIVIDUAL THIRD-GRADE PUPIL IN
THE STONEWALL JACKSON SCHOOL, DENTON, TEXAS, OF THE SIX
PHEASES OF THE SELF-ADJUSTMENT TEST IN THE CALIFORNIA
TEST OF PERSORALITY, AND THE PERCENTAGE OF THE

FOSSIELY CONPOSITE SCORE (SEVENTY-TWO POINTS)
REFPRESENTED BY THE TOTAL COMPOSITE SCORE
IN EACF INSTANCE

L1
H

Pupils
Phases of
Self-ad justment Test

1] 2| 3| 4| 5| 6] 7| 8| 9/10[11|12|153|14|15

1]
[#1]
22]
0
-
o]
(o)
ae]

Self-relisnce....... g 10| 8| 7| 6|10 ©

Sense of persocnal
WOrtheeoooonaswnos g

%o}
~3
o
ot
f...!
8>}

|10 81 8|11 (10! 4111111|10

Sense of persconsl

freedom. »veer-0..- | 11|12 6] 5|11 11 7 9111111 1211211

4y
[

Feellng of belonging | 12|10| 8| 8|12| 3|12/10| 9|11|11} 7|12|12{12

Freedom frowm with-
drawing tendencies | 12| 3| O| 3|10| O| 8| 4| 4| 9| 7| 4|11110|11

Freedom from nervous
symptomMS . s v v onns o 1120 8111 8] 9] 4|1C] 7| 5 9|12 811} 7| ©

Total composite
BCOPB.cesssr.. | OB |BL|3E7 |34 |62 |25 |60 |T

e
e
7=
¢

y |61 |58 |31 |63 62| B3

Per cent of pos-
sible ecompos-
ite score..... | 90|71 |Bl |47 8G |34 |83

%7
B
) ]
o
&
8
o
i

87 |66|73

is recorded for pupil nine, representing fifty-nine per cent
of the possible score. The five lowest children, when judged

by thelr scores on self sdjustment, are pupils elght, with
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8 score of thirty-nine (fifty-four per cent): three, with
a acore of thirty-seven (fifty-one per cent):; four, with a
score of thirty-four (forty-seven per cent) twelve, with a
score of thirty-one (forty-three per eent): and six, with
e score of twenty-five (thirty-four per cent). Thus 1t i=
seer that the pupils! scores on self adjustment rsnged from
a high of sixty-five points (ninety per cent of the possible
score) to a low of twenty-five points (thirty-four per cent
of the possible score). Pupils one, five, seven, ten,
eleven, thirteen, smi fourteen had secores amounting to
eighty~two per cent or more of the possible score.

Total scores for soclal adjustment. -- Table 14 ghows

the pupils! total scores on the six phases of the socilal-ad-
justment test and their combinsd scores for the test as a
whole, and indicates the percentapge of the possible scors
represented by thelr total composlite scores. With the
possibility of msking a score of seventy-two on this test,
pupils one and five are shown to hauve attalned to within

two points of this possible score, with scores of seventy
{ninety-seven per cent of the highest possible sttalnment).
In descending order, the other puplls and their scores are
as follows: pupll fourteen, sixty-nine (ninety-six per cent);
pupils seven, ten, thirteen, and fifteen, sixty-six (ninety-
one per cent); pupll eleven, sixty-four (elghty~seven per

cent): pupil nine, sixty-three (eighty-seven per cent)s
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TABLE 14

THE TOTAL SCORE OF EACHK INDIVIDUAL THIRD-GRADE PUPIIL IN
THE STONEWALL JACKSON SCHOOL, DENTON, TEXAS, ON THE SIX
PEASES OF THE SOCIAL-ADJUSTMENT TEST IN THE CALIFORNIA
TEST OF PERSONALITY, AND THE PHERCENTAGE CF TRAE
“FOSSTEIE GOWPOSITE SCORE (SEVENTY-TWO POINTS)
REPRESENTED BY THE TOTAL CCNFPOSITE SCORE

TN EACH INSTANCE

el il
Phases of Soclal-
sd justment Test
1| 2| 3| 4| 5| & 7| 8 ©]10|11(12]13|14|15
Social stendarda.... | 12|10(12| 8(11|10|11|12/12|11| ©|11|11|1]3] 11
Social skills....... | 10| 3| ©| 6{12| 410 8| 5| ¢| 9| 9| 912 ¢
Freedom from enti-
socisl tendencies, | 12| & & 411 4({10] 4|12(12}11(11|11{12| 11
Family relatioms.... | 12|12| 6| 6|12 4|12| 6[11|11 12| 8{12/11| 12
Schocl relations. .. 12 4|13y &)1 411 7i1z(1112 (1Cc 1112|112
Community relstions, | 12|1C|12| 7(12|11|12|11 31|12 |11 | ©|12(11] 1l
Total composite
SC0TCunewresss | TO|47 |BE[BT|T7C BT |06 |48 |63 66 |64 |58 |66 |69| 66
Per cent of pos-
sible compos-
ite score..... oY |65 |80 |81 |7 |81 |91 |66 |87 |21 |87 180 ©1 96| 21

puplls three
pupil eight,

and twelve,

fifty~eight {(eighty rer cent):

forty-eight (sixty-six per cent)spupll twe,

forty-seven (sixty-five per cent)s; and pupils four and six,

thirty~seven (fifty~-one per cent),

of scores for soclilal adjustment to be from seventy points

Teble 14 shows the range
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(ninety-seven per eent of the highest possible seore) to
thirty-seven points (fifty-one per cent). Puplls one, three,
five, seven, nine, ten, eleven, twelve, thirteen, fourteen,
end fifteen have scores smounting in esch csse to eighty
per cent or more of the higheat possible total score pro-

vided by the Californie Test of Fersonality.

Comparison of scores for self adjustment and soeisl

ad justment. -- Some Interesting comparisons mey be drawn

from sn examination of Tables 15 and 14. Pupil one has

the highest score of the group for self adiustment, and
ties with pupil five for the highest score in social ad-
justment. Pupil five, who, with pupil one, has the highest
score in soclel adjustment, has the third highest score in
self sdjustment. Pupil six, who has the lowest score for
self adjustment, tiles with pupll four for the lowest score
on soeial sdjustmenty and pupil four is next to the lowest
in score points for self adjustment. Puplls one, five,
seven, ten, eleven, thirteen, and fourteen mede scores on
both tests eauivelent to eighty per cent or more of the
highest possible totsl score. These figures tend to indi-
cate thet pupils who score high in self adjustment will
likewise score high in social sdjustment, snd vice versaj
and those who mske low scores in one of these phsses of per-
sonelity development may be expeected to score low in the

other phase. This trend is indicative of the fact that
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rupils with well-rounded perscrnalities are personally well-
edjusted individuals, and at the same time are usually ac~
ceptable, well-adjusted menmbers of the sog¢izl groups in which
they have relaticnships with other persons., This group of
third-grade children tended to be more profiecient in phases
of soelsl adjustment than In pheses of self adjustment, if
their higher scores in socisl adjustment can be accepted as
an index to their personality development.

Total scores for the elasszs as s whole are shown In

Table 15 ss they are related to the test of self adjustment.

TABLE 15

TOTAL SCORES ON THE PHASES OF THE SELF-ADJUSTVENT TEST
WADE BY THE THIRD-GRADL CLASS AS A WHOLE, AND THE
PERCENTAGE COF THE HIGHEST POSSIBLE SCORE (180
POINTS) REPRESENTED BY THE TOTAL
SCORES IN EACH INSTAKCE

Total Score Per Cent of

Phasgses of Self-adjustment ¥ede by the Possible
Claas Score
Self-relliante...coveercasseansee 114 63,33
Sense of personel worth....... 127 70.55
Sense of personal freedom..... 140 77T
Feeling of belonging......cves 149 82.77

Freedom from withdrawing

tendencleB...ccveivarecencss 96 53.33
Freedom from nervous sywptoms. 128 71.11

Shown slsc are the percentages represented by these total
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scores, computed in the light of the highest possibls total
score of 180 points in each case.

Table 15 indicates that the phese of social adjustment
in which these third~grade pupils were strongest was that
of a feeling of belonging, 1n which they scored a btotal of
149 points (82.77 per cent of the total possible score).

A close secordd wes a sense of personal freedom, in which

the pupils scored 140 points (77.77 per cent of the possible
score). A score of 128 points (71.11 per cent) indicated a
fairly favorsble condition with respect to freedom from
nervous symptoms; and 127 points (70.55 per cent) for =
sense of perscnal worth is & fair showing in this regard.
The elass score on self-relisnce was lower than it should
have been, totaling 114 polnts (63.33 per cent), and that

on freedom from withdrawing tendencies was very low -~-
ninety-six points (53.33 per cent of the possible score).

These tabulations tend to indicate tmt the pupills
were socislly well sdjusted with regerd to a feeling of
independernce and personal freedom, and with reapect to s
strong sense of belonging in the soelisl groups in which
they aessociate with their fellows. They manifested more
gsymptoms of nervousness than perhaps should be found in
a group of ehildren of this age, but the deficlency here
1s certainly not serious. Thelr capsbilities for self-

reliance sre weaker than is desirable, and their tendencles
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to withdraw from the social group are far too prevalent.
In fect, Teble 13 shows that puplls three and six recorded
ne scores whatever in this phase of the test, since they
possessed all the tendencles towsrd wilthdrawasl: and
pupile two and four made only three points on this part of
the test, and pupils eight, nine, and twelve recorded only
four points each. The possession of tendencies toward
social withdrawel is by far the weskest charscteristic em-
phasized in the self-adjustment test.

Table 16 shows a compllation of the totel scores for
the class as a whole on the social-sdjustment phase of the

Celifornia Test of Personality, together with the percentage

of the highest possible total score represented by the class

totals in each instance,

TABLE 16

TOTAL SCORES ON THE PHASES OF THE S0CIAL-~-ADJUSTMENT TEST
MADE BY THE THIRD-GRADE CLASS A3 A WWOLE, AND THF
PERCENTAGE OF THE HIGHEST POSSIBLE TOTAL SCORE
(180 POINTS) REPRESENTED BY THE TOTAL
SCORES 1IN EACH INSTANCE

o
S

Total 3eore Fer Cent of
Phases of Social Adjustment ¥ade by the Posaible
. Class Scors
Soclisl standards. e e vonannne 1862 90.00
Soceial skills. ieeeenrenen seanas 124 68.88
Free¢dom from anti-socisl
tendentleB. e s eensorsens . 14l 78.33
Family relations8..coenvvavannes 147 81,686
School relations...cvrisvrecescn 137 76,11
Community relations............ 164 91.11
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The division of the soeial-zdjustment test dealing with
community relations was accorded the highest total score of
sny of the six phesses of thls test, with a totel of 184
polnts, representing 91.11 per cent of the highest poa-
sible total score. Soclsl standards, however, constituted
a close second, with & total score of 162 points ($0.00 per
cent of the posaible score). Famlly relations appeared in
third renk, with 147 points (81.68 per cent); freedom from
anti-social tendencies was next in order, with 141 points
(78.33 per eent): then came school relations, with 13%
points (76,11 per cent)}, followsd by soclal skills, with
124 points (68.88 per cent). This tabulation shows thst, in
the mein, these third-grade children are very well adjusted
in thelr community relationships, and have & high concept
of soecial astandards which should be operative in their rela-
tions with other persons. Antl-soclal tendencies are pres-
ent to a higher degree then is desireble, but they are not
alermingly dominant. The children are, on the whole,
failrly well adjusted In their family and sehool relation-
ships: but they are very weak in the practical applicetion
of social skills, The discrepancy between thelr scores on
social standards end social skills is strikingly noticeable.
Apparently, these third-grade pupils are well acquainted
with the standards and prinecliples that should govern their
soclal behavior, but they lack thelability to make these
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principles function. Whereas the pupils wede next to thelr
highest score on soclal standards, thelr lowest score was
recorded for soelal skills. This gulf between theory and
practice is only Indicative of the wldespread weskness in

8ll facets of 1life, which causes ldeals to be fer in sdvance

of actual practicse.



CHAPTER IV

ANALYSIS OF THE HOME ENVIRONMENTS OF
THE THIRD~-GRADE PUPILS

Introduction
The mothers of the fifteen children in the third grade
of the Stonewall Jackson Schoeol of Denton, Texas, cooperated
in the present study by taking a test to enshle the writer
to gain some concept of the home environments in which the

children lived. The Minnesota Home Status Index, by Alice

M. Leahy, published by the press of the Unlversity of Min-
nesota, was chosen 23 one of the best tests of its type
snd one of the most reedily sdaptable to the purposes of
this study. In adminlistering this test, the writer visited
the wmothers individually in thelr homes end asssisted them
in recording thelr responses to the items of the test.

¥hen the interviews with the mothers had been completed,
the wrilter computed sigma scores by using the procedure
recommended in connection with the test, and these sigma
scores were plotted graphicslly for each home represented
in the third-grade group of c¢children, These graphs assisted

the writer in msking her interpretations of the data related

66
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to the social status of the homes, and enabled her to zee
to better advantage the home environments of her individ-
ual pupils.

The Minnesots Home Status Index is divided into six

sectiong dealing with the following nhases of home environ-
ment: children's facllities, economlic status of the familly,
culfural status, sociality of the parents, occupational
status of the father, and educational status of both
parents, The mothers, Iin coopersating in this study,
readily and wlllingly supplled data on all of these rhases
of the investigation, which are to be analyzed in the

present chapter.

Home~status Tests

Children's facilities. -~ In Teble 17 are listed the

guestions in the test which deaslt with facilities provided
for the children by the home or family group. Shown also
in this table are the number of "yes" and "no' responses
to the gquesticns, indicating the number of homes providing
the various feeilities,

Twelve of the flifteen famllies sllowed the ehild to
have a certain smount of spending money at regular Iinter-
vals, This fact may be partially responsible for the high
degree of independence and sense of persocnsl worth exhibihed
by the third-grade pupils, &s previously shown in Chapter
iIII. Eleven of the children have bicycles or tricycles of
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TABLE 17

NUMBER OF PARENTS RESPONDING AFFIRMATIVELY AKD NEGATIVELY
TO THE QUESTIONS IN THE MINNESOTA HOME STATUS INDEX
RELATING T0 CHILDREN'S FACILITIRS IN THE HOWE

Response
Questions
Yes Ko
Does the femily have two or more pleces

of playground equipment?....ceccvivercass 10 5
Does the chlld have a bicyele or a tri--

CYClE P evrenrsravansocvosasnesvsorantnecss il 4
Is there s nursery or recrestional room?... 2 13
Hes the e¢hlld had paid lessons In masie

outside of 8eh00)l% . vrcncnervaevresassans 3 12
Has tie child hed paid lessons in denecing _

outslde of 8cho0l?.. v veaerernesses ceaun 3 i2
Is the child given a certain amount of

money regularly t0 spend?. ..cseeveennaan- 12 3
Does the child have sn saccount in a public

oF SChOo0l DAanKT .. reeercsssesononesnocnens & 12
Has the child ever belanged to any pai

clubs Or groups?....sricesvrccncn trervunee 10 5]
Did the ehild go to a camp this summer or

18t BUMMEL . . tv et tnoasrevrienanoansa O 15
Has the child been to a dentist within the

pPEBL Yearf.. e iaiiitvn e 10 5

Total.cwwevenn.. &7 83
Fer cent........ 44,67 55,33

their own. Ten of the families own two or more pieces of
playground equipment sultsble for the use of the third-
grede mge level child. Ten of the children had belonged to

paid groups or ¢lubs. The same nuwber of children hed been
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to a dentlst within the past year. 8ix e¢hildren hsve sc-
counts ln downtown banks and thus are beginning to learn,
early in life, Valuabie lessons In the use and saving of
money. Three of the e¢hildren have had pald musie and danc-
ing lessons outslde of school. Two homes are equipped
with a nursery or a recreatiocnal room for the use of the
children. YNone of the children in the group had attended
& summer camp in the last two years. The mothers reported
alsoc on the number of children's boocks to be found in the
homes., Three of the homes had up to ten ehildren's books,
geven had from eleven to thirty books, three hed from
thirty-one to fifty books, and two had over fifty books for
ehildren.

Sixty~seven (44.67 per cent) of the responses indi-
cated the presence in thehomes of some of these fecilities
for children, while eighty~three (55.3% per cecent) responses
were negative, polnting out the lack of these facilitles,
That this group of children is not particularly well sup~
plied with children's facilitles is indicsted by the fact
that a larger number of the responses are negative than
positive. 4An analysia'of the sigma scores later In the
chepter will point cut the sctusl status of children's
facilities ih the homes represented by the third-grade
group under considerstion,

Eeonemie status. -« Table 18 lists the questions used




70
to study the economic status of the homes of the pupils,
end shows the mumber of affirmative snd negative responses

whic h Indicate the pressence or lack of the respective

TABLE 18

NUMBER OF PARENTS RESFONDING AFFIRMATIVELY AND NEGATIVELY
TC THE QUESTIONS IN THE MINNESCTA HOWME STATUS INDEX

RELATING TC THE ECORTHIC §?§TU§ OF THE HOME
Response
Guestions
Yes No

Are there stores In the same bloeck with

the homMeT..evetsnesrsnsvss vonnsvenaossnase 6 o
Is there a factory or waerechouse within
one-fourth mile of the home?. ... vsvnune 6 g
Is there a central heating system?.....c.... G 15
Is there 8 second bothroom OF MOre?.....v0-s 2 13
Do you have & telsphone?........vevvv.s. reee 1¢ 5
Do you heve a vacuum Cleaner?. ... essvrvoacss 9 8
Is there s washing machine and mangle in
the homE? . cvs e evssvsosvsoanssnnsnns e 10 B
Do you heve an electric refrigerpstor?....... 12 3
Does the femily heve an automobile?......... @ 6
Does the family have a boat?......... rsenae 0 15
Did the famlly go away for a vescation
within the pest Fear?....visvevcevrrnnrscae 9 &
Is there any peid assistance in the home?... & g
Total......... . 79 101
Per cent..... RN 43%.89 56.11

factors in economic status. Twelve of the mothers ssid they
owned electric refrigerators, and ten hed telephones and

washing machines and mangles In the home. Nine owned a
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vacuum cleaner, and nine families had gone away for a va-
cation durlng the past year. Also, nine families out of
the fifteen owned an automoblle. 8ix of the homes were
located in the same block with neighborhood stores, and
the same number were loecated within a quarter of s mile
of warehouses or factories, Six of the housewives had
pald asslistance in the performance of household duties.
Only two of the homes hsd two or more bathrooms, None of
the families owned a boat, nor did any of the homes have
a central heating system. 1In collecting data as to the
nuarber of rooms in the homes and the number of persons in
the femilies, not shown in the table because of such wide
veriations as to render tgbulation impraeticable, the writer
discovered that seven of the familles live in homes prévid-
Ing only from 0.25 to 1.49 rooms per person, two families
had homes in which there were from 1.50 to 1.99 rooms per
person, four homes hed from 2,00 to 2,24 rooms per person,
and two homes were sufficiently spaciocus to allow for 2.25
or more rooms per individual member of the family. The
fact that so meny of the famiiies live in crowded conditions
is not ét all a favorable conditlion, and provides a good
index to the true economic status of a lerge portion of the
families represented in the study.

Seventy-nine (43.89 per cent) of the responses indi-

cated the presence of favorable aspscts of economic status,
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whereas 101 (56.11 per cent) represented an unfavorable
economic status. A later asnslysis of the sigme scores will
supply & clearer plcture of the total situation with re-
spect to sconomic status.

Culbtural status. -~ In Table 19 are shown the questions

and responses concerning the eultural status of the families
cooperating in the present investigation. Eleven cof the

fifteen families have encyclopedins 1In the home, eight

TABLE 19

NUMBER OF PARENTS RESPONDING AFFIRMATIVELY AND NEGATIVELY
TO THE QUESTIONS IN THE MINNESOTA HOME STATUS INDEX
RELATING TO THE CULTURAL STATUS OF THE HOME

Response
Questlons
Yea Yo
Is there a typewriter in the home%....evvesnn 5 10
Does the home hove & fireplace?.....vveivunes 8 7
Does the femlly own 2 plano®.. . iiescsnecenes 4 11
Is there an encyclopedia in the home?........ 11 4
Does either psrent play s musical Instrument? 5 10
Has the father been a member of a profes-
slonal or sclentific soclety?... . vvienevcan 5 10
3 77- % 43 62
Fer cent...... . 40,96 59.04

homes have fireplaces, and five families own a typewriter and

a folding camera. In five famllies, one or both parents play
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misical instruments; and five of the fathers have been or
are members of professional or sclentiflc sociebties., Only
four of the fifteen famlilies own plsncs. Of the total num-
ber of responses made by the mothers to the guestions in
this test, forty-three (40.96 per cent) were affirmative,
indiceting a favorable degree of sultursl stetus, while
sixty-two (59.04 per cent) were negative, pointing>t0 the
weakness Iin the famlilies'! cultural stastus. The cultural
status, as measured by this test, 1s low.

In 2 survey of reading materials in the homes, the
writer found that five of the families subscribe to one dally
newspaper, five femililes receive two daily papers, and five
families receive three or more dally newspapers. Eleven
of the families subseribe to and receive up to three mega-
| zines, one famlly tekes from four to five magazines, and
three families receive six or more magazines regularly.
Nine of the families had fewer than fifty books (in addi-~
tion to ehildrents booke) in the home, five families had
from fifty-one to 250 books, snd only one of the famllies
had books numbering from 250 to 500. Thus it is seen that
culturel elements such ss may be obtained from the reading
of perlodicesls and books are Insufficiently emphssiged In
this group of families, whose gensral cultural pattern ap-
peers to be low in terms of this partiecular test. The sigme
scores, presented lster in this chapter, will lend addil-

tional light upon the situatlon.
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Sociality. -- Table 20 shows that ten of the fathers
hed been or were members of civic or politieal eludbs, and
eight of them had belonged to soecial ¢lubs and to parent-
teachef assoclations. Four had been or were members of
fraternal socletles, but none belonged to study elubs, or
literary or art societies.

A1l but two of the mothers were members of the pasrent-
teacher association of the school, snd ten of them were
members of study clubs or of literary or art soclieties.
Elght mothers belaﬁged to soclal clubs, five to civie cr
pelitical clubs, and three to fraternsl organlizations,

In fourteen of thes homes, one or both parents liked
to fish or bunt and frequently pasrticipsted in these out-
door activities. Eight of them enjoyed playing bridge,
while five were tennls or golf enthuslasts.

Indications are that the degree of sociality of this
group of parents is about sverage, since there 1is little
difference between the nurber of affirmatlve and negative
responses to the questions relating to social activitiles.
Winety-six (492.24 per cenit) of the responses were affirma-
tive, indilcating s favorable degree of sceiality, wherseas
ninety-nine (50.76 per cent) were negative, representing
shorteomings in sociality. Vhen the sigms scores are an-
alyzed later in this chapter, perhaps a clearer picture of

the true situeticn will be evoked.
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TABLE 20

NUMBER OF PARENTS RESPONDING AFFIRMATIVELY AND NEGATIVELY
TC THE QUESTIONS IN THE MINNESOTA HOME STATUS INDEX
RELATING TO THE SUCIALITY OF THE PARENTS

Questions

Has the {ather heen s member of a:

Praternal 80c1ebyf.. v erinnnnnnannn.

. W

Soaial Glub?tlcqtv"noUctcuod»icvtoDt:a«it

Parent~teascher associatlion?. veeeeesun

-

Civie or politiesl club?..ieeeiriivsnnns
gtudy eclub, literary or art sceiety?...

Has the mother been s member of a1

Fraternal soclebty?. ... inennnonan

- -

3@31&1 31ub?-uoco--..sc.--.»:--..o-pa-.

Parent-teacher association?..........
Civic or politieal club?....,.c0000n.
3tudy c¢lub, literary or art soclety?.

Does either psrent participate in any of
the followlng forms of recreation?

Fishing or lunding?. ... vevveneens

«
m’iﬂg&?¢.‘-»u» ------------ ¢« & 8 ¢ v T F T ® -

o

LI

Temis GI" gglf?-&UQQSCOlQ‘l’D'iQi0.0'.-’

Tobtal, . iee. o

Per cent...

¢

Response
Yes Ho
4 11
8 7
8 7
10 5
0 15
3 12
8 7
13 2
5 10
1e 5
14 1
8 7
5 10
o8 99
49.24| 50.76

Qocupstional status. -- The occupational status of the

fathers of the third-grade children 1s shown in Table 21,
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which indicates the nuwber of fathers who eustomarily fol-
lowed the various types of ogcupations listed. Three of
the fathers were day.laborers, two were sllightly skilled
workmen, one was seml-skilled, three were employed in the
skilled tredes, three oecceupled semi-professional and man-

ageriasl positions, and three were 1n the professions.

TABLE 21

OCCUPATICNAL STATUS OF THE PATHERS OF THE
- FPIFTEEN THIRD-GRADE CHILDREN

Usual Oecupation Yumber

Day labor..... e ca et e e s
Slightly skilled........ o nas
Semi~skilllied...... Ce e .
Skilled trades.....cvcviennsns
Seml-professional and
menagerial. . . o0t ienaran
Professional. .. .i.viievvanonsns

A N ER

The type of employment of the fathers ls perhaps somewhat
above the average, since nine of the fifteen fathers are
employed in the skilled trades, the semi-professions, or
the professions, The evalustion of the oecupsationsal
status of the fathers on the basis of the sigma scores
will perheps reveal the matter more clearly than does
Table 21.

Educstional status. -- A8 another phase of the home

environment, Table 22 shows the educational status of the

fathers snd mothers of the third-grade e¢hildren inecluded
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in thisg study. Three of the fathers and two of the mothers
hed sttained only to the elghth grade or less in thelr edu-
cational experlenes. Three fathers snd one mother had en-
tered high school but hed not graduated, whereas two fathers
and four mothers had completed their high schocl gourse of
study. Three fathers and four mothers had entered college
but had not completed their collsge course, while two fa-
thers and four mothers had recelved their college degrees
after having completed the regular college ccurse of study.
Two of the fathers and four of thé mothers had done grad-
uete work in college. These were the same six persons who

had completed thelr college work. Indications are that the

TABLE 22

-EDUCATIONAL STATUS OF THE PARENTS OF THE
FIFTEEE THIRD~-GRADE CHILDREN

Bducational Attainment Father Mother
Eighth grade Or 1leS8...ivnvrvesurecs 5 A
Entered high school.. ..o reennnn. 3 1
Completed high school...iivvivinnnns 2 4
Entered college....cn0vuans caceanne 3 4
Completed c0llege. civerienr ivnvanas 2 4
Greduste wOrK.... . veevssoncevanss .s 2 4

educational status of the parents of the third-grade chill-
dren 1s sbove the average in view of the large proportion

of both fathers and mothers who had completed high sehool,
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received college degrees, and pursued graduaste siudy.
Doubtless the sigme scores will throw additional light upon

the educational sttainments of the parents.

Analysis of Sigme Secores

The Minnesota Home Status Index providss a scoring

plen which allows a certain number of points for the re-
sponses made to each of the questions dealing with the six
phases of home environment that have been discussed in this
chapters ehildrent's faellities, economie status, cultural
status, soelallity, occupational status, and educational
status., These scorings have been worked out through
scientifie procedures by sxperts in the field of testing,
gso that the number of points allowed for each response
is governed by the relative Iimportanece of the item wilth
which the question deals, or by its desirability in terms
of home envircnment. A conversion table is provided aleong
with the test for the purpose of transposing the total
scorings of each of the six phases ofthe test into so-
called sigms scores, which are to serve as indexes for
gveluating the stabtus of the home with respect tothe dif-
ferent aspects considered in the test. These sigme scores
were computed for each of the fifteen femilles, and are

gshown in Teble 23.
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TABLE 23

SIGMA SCORES COMPUTED FOR THE FIFTEEN HOMES OF THE THIRD-

GRADE CHILDREN, BASED UPON THE SCORINGS OF THE SIX

PHASES OF THE WINNESOTA HOME STATUS I¥DEX

. . Oeeupa~-| Educa-

Fent 1y ST e hes | Potaons | Cibeena’ | Scetelity| tiomal | tional
l... «8 1.5 1.8 .2 1.0 .8
Seve 1.1 .2 1.7 1.8 1.4 1.9
Do e ~1.3 - .0 ~1.4 ~ 8 «1l.3 - .B
LN -1.7 ~1.7 ~led ~1.5 ~1.8 ~1s1
... 2.0 1.8 ) 2.1 1.0 1.4
6... 1.7 -1.4 ~-1.4 ~ .8 ~1.8 -1.1
Toun - .6 - oD - .9 - .8 o 1.3
8... .1 - D 8 .5 O .8
S... .1 ~11 - .8 - .5 -1.8 .8

10... .5 - .4 - .9 - .1 ~1.2 0

1l... 1.4 5 1.4 1.3 O .8
12... o5 - .8 - o7 - ol - a8 -1.0
13... 1.1 .5 .1 1.1 1.4 1.3
14... 2.3 1.0 B 1.0 1.0 .8
15... 1.4 »1 - .4 1.6 1.4 1.¢

*The numbers of familles correspond with the numbers of pu-
pills used in previous tabulstionss; that is, pupil one comes from
femily one, pupil two from famlly two, and so on.
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Fa chlldren's faeilitles in the homes, the sigms
scores range from & low of -1.7 for families four and seven
to a high of 2.3 for family fourteen. In regard to eco-
nomic status, the sigma range 1s from a low of -1.7 for
family four to a high of 1.6 for femlly five, Cultural
status hes 2 sigma-score range from & low of -1.4 for
families three, four, and six to & high of 1.7 for
femily two. The sigma scores for sociality renge from a
low of ~1.5 for family feur to e high of 2.1 for family
five. Occupational status hes a sigms-score range from
2 low of -1.8 for fawilies four, six, 2nd nine to a high
ef 1.4 for families two, thirteen, and fiftsen. The
sigma scores for educational status range from a low of
=1l.1l for families four and six to a high of 1.9 for
families two snd fifteen, The sigme scores shown in Table
23 indicate that the fifteen families rated higher in the
possession of chlldren's facilities than in any of the
other phases of the home-status index, slthough their rat-
ings in educational status were a2lmost as high. In esch
of these phsses of the test only four below-zero seorea
were computed., For economic status and eultural status,
there are elght minus scores in the sigme seale: whereas
there are seven for soclslity and six for occupational
statua. Hence the familles' rating in occupationsl status
is higher than that in economic status, cultural status,

or sociality.
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Families ocne, two, five, eleven, thirteen, snd four-
teen have all of their sigme scorss in the plus sesle and
hence rate comparatively high on all six phases of the home-
status index. All of the sigma scores for family Tifteen
are plus scores with the exception of one, a -.4 sgore,
The families tend to be elther plus or minus in the sigma
seale, a fact which implies the eclose Interrelationship
existing between all the phases of the home~status index.
In other words, & family which 1s high in one of the six
phases tends to be in the plus sigme range for all other
phasesy and a family whieh falls into the minus range for
one renge tends to be minus In the others., The only out-
standing exception to this trend is family seven, 1n which
four of the scores sre in the minus range, one is zero, but
the score for educationsl gtatus is 1.3, which 1s rela-
tively high.

In the followlng chapter, an attempt will be made to

compare the results of the California Test of Personality

with those of the Minnesota Home Ststus Index in an effort

to determine whether home environment produces any per-
ceptible influenceg upon the personalities of elementary
children. To aid in this a2nalysis, a test of personal
traits, devised by the writer, will ve discussed and an-
alyzed and 1lts results correlated with those of the stand;

ard tests already analyzed.



CHAPTER V

AWALYSIS OF THE PERSONALITY TRAITS OF THE FIFTEEN THIRD-
GRADE CHIILDREN AS REVEALED IN THE TEACHER'S SELF-DEVISED
RATING SCALE, IN THE CALIFCRENIA TEST OF PERSONALITY,

AKD IW THE MINNESOTA HOME STATUS TEDEX

Teacher's Rating Secale

The writer, desiring to make an addibtional evaluation
of the personal traits of her third-grade pupils, deviged
a rating scale whereby each pupil was classified seccording
to positive, negative, or average manifestations of twenty
different personal traits. Careful observation, aneedotal
records, and individual csse studles constituted the bases
for the evaluatlons, which were made for esech pupil by the
writer after she had becoms thoroughly famliliar with esch
individual in the c¢lass, She mede this perscnal rating
before gshe hed tabulsted the results of the (California Test

of Personality and of the Minnesots Home Status Index, to

avoid the poesibility of her ratings belng Influenced in
sny way by the results of these standardized tests. The

writer'!s ratings of each pupll on the basls of the twenty

82
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personal traits ineluded in her own rsting scale are shown

in Table 24.

TABLE 24

THE TEACHER'S RATINGS OF EACH THIRD-GRADE PUPIL ON THE
BASIS OF THE TWENTY FERSOWAL TRAITS INCLUDED I¥
HER SELF-DEVIBED RATING S3CALE

Personal Trailbs

H

Restless; finds it hard
to 81t still in classy
he moves around in his é |
gseat or gets up and
walks ground..,..vv.vs | X *l x X x x

About average...c...c... . x| x X X X X

Quiet: can work very
fuletly without moving
sround in his seatb.... x x X

Talkative: 1likes to
talk = lot; usually
has something to say.. |x X [Xx\ =X x| X

About BVErage.cceservas - x x X x

Silent: does not like
t6 talk very muchs is
very qulet, even when
nearly everyone else
1 talking....vvvvienn x X x| X%

Attantion~%ettin§z tries
te get others to watch
what he caen do or &o

listen to him tell
about ell the things
he cal d0.cvrrscvsevocss X X




TABLE 24 -- Continued

84

Pupils
Personal Traita Ezi
4 5 6|7 89(10[11112(15|14 |16

About AVerafe...cesrsvena x x| X x| x| 7
Fot-attentlion getting:.

does not ¢are whether

or not he 1s genter of

a‘b'ﬁeﬂ.tiﬁn....-,a.-....f KX X x X 6
Bcss%: often tells

others what to do, by

bossing them...vvvu.., X x X 4
Aboul BVerage..ccoveaseq X x x b 1
Yielding: does not mind

eing told what to dog

does mind belng bossed X|x X x 4
Hot neat: seldom thinks

about how clean he ig

or whether he looks

neet and Hidy..eavee.. x| |x 2
About Bverage....ccevaas x X 4
Tidy: thinka about

keeping himself clean,

neat, and tidy-looking x| x| |x|x| X X x|x| 9
Fights: enjoys = fight. x X 3
Aboul averggS....ccocue> x|xX|x x| x2|{x| x| x|x|11
Avolds fights: never

Tights, but lets other

person have his own

waYOO’lll"!I'b-I’&’!'DO -x- 1
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TABLE 24 ~~- Continued

Personsl Traits To-

tal

Daring: 1is ready to
teke a chance at
things that are new or
unususl; is never wor-
ried or frightened.... | x| |X|x X x x| x 7

About aVerafe..seercrers X| x| x| x 4

Afraid: is often wor-
ried or scared or
won'tt take a2 chsnce
when something unex-
pected or unusual hap-
PEIB . sreserearssasenen X X\ x x 4

Leader: knows how %o
start games or sug-
gests somcthing inter-
esting to do sc others
like to join in....... [X| [X|X x| x x| x x| 8

Aboult BVErage...ccveesasrs b X|x X| X| X 6

Follower: walts for
somebody else to think
of something to do and
always likes to follow
suggestions whieh
others mke...aveees s v 1

Active in games: plays
active games like
football and volley
ball or 1ikes toc run
and Jump, and 80 on... |X| |X(X| |Xx|®x X X |x|x x |10

0

About AVer8ge..sscaceese x x
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TABLE 24 -- Continued

Personal Tralts

Pupils

4 5 6/ 7 &

9110

11

1z

3| 14

15

T
tal

Avoids games: seldom

. -plays actlive games
like football and vol-
leyball; prefers to
read or to sit and
play quiet games......

Sense of mpmor: can en-

“joy & Joke aniG see the
fun in it even when
the joke is on himself

Aboul AVEPALS. cavc . covee

Lacks sense of humor:
Can never appreciete
joke when it 1z on
himsell. . . oennnnuness

Friendly: 1s very
riendly, has g lot of

friends, is nlce to
everybody. .. veeannaee .

About average......:esee

Unfriendly: does not
care to make friends,
or 1s beshful about
being friendly.c.caees

Welcome: someone whom
everybody likesy
others are glad to
have him eround.......

Aboult averBgB..e-vaeaces

11

10
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TABLE 24 =~ Cnntinu@d

Pupils

Personal Tralts v , TO-
tal

Ignored: someone nobody
agemna Lo care mach
aboubty people do not
notice when he isg
2% e 155 ¢ Lo AR x 1

Goed-look;gg: is
thought to be very
good-looking.......... | X|x X| X X X x| 7

About average........... X x x| |x Z{x| x 7

Nob good~-looking: is
tThought not good-look-
ing st 21l .cveenrnnnns X i

Enthuasiastic: always
seem8 to have a good
time; seems to enjoy
everything he does,
no metter where it is
-~ in school, on the
playground, at a
party, everywhere..... |x| |x X|x x| x| x| x| x| x|10

About average....... e x| || X|x X 5

Llistless: never seems
tTo heve a good timeg
neveyr seems tc enjoy
very much anything he
Q0€S.csnarsonsvnsncens 0

Ha : is cheerful,
§o%1y, and good-na-
tured: laughs and
smiles a good deal.... |[x| |X X|X|x X |x|{x| x| x| x|11
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TABLE 24 -- Continued

&

Ao
b

Personal Traits

Fupils

{s

8

8| 10

i1

12

13

13

T
tel

Aboul average....ccceeeen.

ﬂhhaggy: seems gad, wor-

¥ied, or unhappy;’
hardly ever laughs or
Smil@ﬁ...nao.'v...ac;o

Humor-jckes: likes g
good Jokey 1s the
first to leugh and
always sees the point.

About BVETrafe.v.cvevenns

Humorless-jokes: does
1ot care much for
jokes or hes to have
them explesined before
he sees the point.....

At ezse with adults: 1s

TTusSuelly resdy to talk
to grown people, even
those he does not know
very well, Sometimes
he does the talking
for boys snd girls who
do not like to tslk to
ErOwWI PEOPle..cseevesun

fhoul averaf.escearssos ona

Shy eround adults: is
shy with grown people
whom he does not know
very well; he gets
someone else to do the
talking for him...seese
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Personsl Traits

12

Active in e¢lass recita-
ticnst do06s not mind
reciting in elass be-
fore visitors, but is
calm and composed.....

About aversge..,cccceuee

Shy in eclass recitations:
alWays L1€El8 enmbar-
raszed or confused when
he has to get up and
recite before a class
whenr there are
vislbors.. . cv v ssein

Grown-up: looks and
acbs older than he
reslly 18, ... 0000

Aboult 8Ver8ge.c.vevscsss

Childish: lookas snd
ects rather childish.,.

Older friends: likes
to be with boys and
girls who are older or
shead of him in school

Aboult average...ccecaees

Younger friends: likes
O be w ¥8 and
girls who are younger
thean he is and who are
in & lower grade......

14
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Six of the third-grade pupils are shown in Table 24
to have been restless, six were sbout average In this re-
speect, and threes were quiet and able to work very quietly
without moving around. Seven pupils were very talkatlve,
including five of those vho were restless. PFour were about
average a8 to talkstiveness, whereas four others were
silent mwost of the time.

Only two of the pupils made extreme efforts to ettract
atterntion to themselves, whereas seven were sbout average
in this respect, and six geve no indicztion that thev cared
whether or not they were the ecenter of attention,

Four of the pupils were definltely dispesed to bossl-
ness, seven were about gversge in their manifestation of
this trait, wbile four were yielding in temperament.

Only two of the fifteen third-grade puplls seldom
thought of whether they were clean, neat, and tidy, and con-
secuently were not nest in appesrance; four were asbout av-
erage in neatnessy and nine seemed Lo meke speclial effort
to keep themselves neat and tidy.

Tihree of the puplls were aggressive and belligerent,
enjoying a fight: eleven were sbout average, not deliberate-
ly provoking & fight but being ready to stand up for thelr
owm rights, even though this attitude might result in a
fight: only one pupil in the group was willing to let
others "run over® him rather than to fight for his righta.
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An attitude of daring and readiness to take a chance
at things thet were new or unusual was exﬁibitaﬁ by seven
of the pupils, four were sboubt average in this respect,
and four others were afralid, often worried or scared, or
unwilling to take a chance when something unexpected or
unusual happened.

Eight of the puplls pessessed and exhibited tralts of
leadership to s marked degree, six were about average in
leadership sbility, and only one seemed to possess almost
no leadership ability, slways being econtent to follow the
suggestions of others.

Ten of the pupils were highly asctive in gemes, two of
them were sbout sverage, and three seldom participated In
active games with other children, preferring to read or to
sit and play quiet games which reguired little physical
activity.

Seven of the third-grade puplls possessed a2 marked
sense of humor, and were able to enjoy a joke even when
they were made the brunt of it; five pupils were about
average in possession of a sense of humorj and three were
regarded by the teacher as entirely lacking in a2 sense of
humor, never being able to appreciate a joke when 1t was on
themselves.

Eleven of the puplls were very friendly, hed a lot

of friends, snd were nice to everybody; three were about
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average in their sttitude of friendliness; end one was
definitely unfriendly, not caring to mske friends or belng
bashful about being friendly.

Ten of the puplls were slways weleome in their so-
cial and school groups and were liked by everyone; four
were about average in this respect; asnd one pupll was
usually ignored, seemingly being = psrson whom nobody
seemed to care mich ebout and whom no one noticed when he
was around.

Seven of the pupils were thought to be very good-
looking, seven others were considered sbout aversge in
physical appearance, and cne was thought to be not good-
looking at all.

Ten of the pupils were characteristiecally enthusiastle
about everything they did, and seemsd to find enjoyment in
a21ll things. Five were adjudged sbout average in enthusiasm.
None of the pupils was considered to 56 listless, never hav-
ing & good time or seeming to find much enjoyment In any-
thing.

Eleven of the puplls wers charscteristieally happy,
eheerful, jolly, and good-natured, laughing and smiling fre-
quently; four were about average in this respect; and none
of the group was thought to be noticeably unhappy, sad, or
worried, never laughing or amiling.

An appreciation of a good joke was exhibited by nine
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of the thirde.grade pupils; six were sbout aversge in their
appreclation of jokes; whereas none was entirely lscking
in a sense of sppreclation of good jokes.

3ix of the puplls were at ease in the presence of
edults and were usually ready to talk with grown-ups, sven
with those whom they dld not know very wellsy six other
pupils were thought to be aversge In this trait; while three
were perceptibly shy around edults, partieunlarly those whom
they did not know well,

Being at ease in clsss recitations, even before visitors,
was a trait sccorded to seven of the fifteen puplls, whereas
seven others were about aversge in the matter of elass recl-
tations, and only one pupil was noticeably shy and embar-
rassed when reciting in the presence of visitors,

Only two of the puplls were thought to look and act
older than they really wers. Elght were considered to be
sbout average; thet is, their demweanor was typiecal of chil-
dren of thelr age. Five of the group possessed tralts of
childish behavior typleal of children younger than they wers.

None of the pupils liked to be with boys and girls
who were older than they were or who were shead of them in
school., Fourteen were about average in this trait: that ia,
they llked to be with boys and girls of their own age. One,
however, preferred to be with younger friends rather than

with those of his own age. With thls one exeeption, this
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group of children appeared to be well-asdjusted in their so-
eial relationships.
Comparison of the Results of the Teacher's

Rating Seals with Those of the California
Test of Personality

A comparison of the teacher's ratings of the individ-
ual pupils on twenty personal traits with the outeomes of

the Cmlifornia Test of Perscnality, summarized in Tablea 13

snd 14 (pages E7 and 59) is presented at this point in an
effort to discover whether any perceptible relationship can
be dlscovered as existing between the two varietiles of
tests,

Pupils one, three, four, six, eight, snd eleven, who
wore definitely restless in class, made, for the most part,
comparatively low scores on the various phases of the self-
adjustment test, as shown in Table 13. Pupll one made a
score equivalent to ninety per cent of the total possible
score in self adjustment, and pupil eleven made a score
equal to elghty-two per cent of the total poasible sgores
but the other four pupils made very low scores in self
adjustment. Table 14 indicates that these same pupils mede
mich higher scores in socisl adjustment than in self ad-
Justment. These comparisons tend to indicste that rest-
lessness 1n class is sometimes esused by poor self ad just-

ment, but it is not necessarily influenced by the degree of
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soclal adjustmwent whieh the pupil possesses. In general,
the ssme finding holds true in the case of talkativeness in
cless.

Pupils four and eight, who were noticeably interested
in attracting the attention of those about them, made among
the lowest scores in both self and sociasl adjustment -- a
fact which indlecetes that e desire for attention may be
caused by a lack of self adjustment and of social adjust-
ment. A lack of inner harmony and a sense of not being at
ease in the social group may csuse one to seek to attraet
attentlion. The same general tendeney is present in bossi-
ness swong the pupils who manifested this trait. Rating
comperatively low on both self and soceial adjustment, these
puplls seemed to desire to dominste others as s wmeans of
attracting attention to themselwes. With only one exception,
those pupils who were not "bossy" made relatively high
scores in both self snd soeilal adjustment.

The two pupils who took no pride in their personal
appearance and consequently were not neat and tidy made
among the lowest scores on both self and social adjustment,
whereas most of those who were tidy and clean in appear-
ance made copparatively high scores on the two major parts

of the California Test of Perscrnality. This finding indi-

cates that personal appearance may be influenced by one's

degree of self and soclel adjustrment.



a6

The three pupils who were aggressive and belligerent
mode rather low scores on both sgelfl and soelisl sdjustment --
s faet which indlestes that their tendeney to provoke fights
with their fellows was unconselously = means of asserting
themselves in an effort to attaln the harmony of self ard
soclal relationships which they craved. Likewise, their
proneness to fighting wes & mesns of asttracting attention
to themselves in sn endeavor to achieve self and soeial ad-
Justment.

The seven pupills who exhibited s daring attitude and
an esgerness to take a chance at things that were new or
unusual made sllightly higher scores, on the average, on
social adjustment then on self adjustment. This is likely
an indication that, had they lacked such 2 high degree of
gsocial adjustment, they would not have been willing to risk
what social accentance they did possess in case of fallure
when attempting to s¢complish the new or the unusual. One
mist feel fairly sure of himself and of his position in the
social group before he does enything that might endanger
the position he ocecuples.

The eight pupils who possessed marked abilities in
lesdership had seores on self adjustment which renged from
among the highest to among the lowest, and consequently no

relationship could safely be drewn between leadership and



97
gelf adjustment, THowever, thelr scores on socilsl adjustm&nt
were cowperatively high, though some of them were relatively
low also. The Indication here seems to be that s sense of
social adjustmwent is of more importence in leadership than
is a sense of self adjustment. Perhaps it would be safe to
say that the person who did not feel at esmse in his soelsl
group would meke 1lttle effort to be a leader of that group,
beceunse he would not be sure elther of himself or of those
whom he would lead.

The ten pupils who were characteristically asctive in
games made such varying scores on both self and social ad~-
justment that any sbttempt to discover a relationship bve-
tween thelr participation in gemes and their scores on the

California Test of Fersonality would be hazardous,

The seven pupils who possessed o marked sense of humor
made fmirly high scores on both self and soclal adjustment,
g fact which indicates that there must be inner hsrmony
within the self as well as harmony of soclael relationships
if one ia to possess a sense of humor.

Both self end soeisl adjustment seemed to operate in
csonmection with the eleven puplls who were charschteristic-
ally friendly, although the scores on the personality test
point to the fact thet soclal sdjustment is of more im-
portance in the manifestation of a friendly sttitude.

The same gencral finding is true of those puplls who were
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liked by everyone, who were always welcome, and whom others
were always glad to have around,

Ho definite relationship eould be discovered between
those pupils who were judged to be good-looking and their
sgores on self and soclal adjustment. It thus appears that
puplls do not give much consideration to personal traits
when passing judgment upon the physical attractiveness of
their fellows.

Both & high degree of self adjustment and s high degres
of social adjustment was indicsted for the ten puplls who
were characteristically enthusiastic about the setivitles
in which they engaged. The same was true of the elsven pu-
pils who were happy, cheerful, jolly, and good-naturedy
both self and social adjustment seemed to be signiflesnt
in the development and meintenance of this trait of per-
sonallty.

A nigher sense of social adjustment 1s clearly indi-
cated for those six pupils who felt at ease with adulis,
The scores on self adjustment for some of this group were
surprisingly low, but their sceres on scelal adjustment
were comparatively high.

Social adjustment seemed likewlse to be more important
in the case of those pupils who were sctive in class reeil-
tations and who could recite without embarrassment in the

presence of visitors. Self adjustment 1s elso important,
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of eourse, but s sense of ease in the soolal group seems to
be the determining factor in sueh a szituation.

It wag Impossible to discover sny definite relationship
between self and social adjustment in the csse of the two
'pupils who looked and scted older than they really were.

In summery of this phase of the study, it mey be saild
that both self and social adjustment appear to be highly
significant in the development of the personsl ftralts
meésured in the tescher's rating scale devised for a per-
sonal evaluation of this group of puplls. However, the
faectors ineluded in socisl sdjustment seem to exert the
most potent‘influance in relation to these traits. Sinece
all of the personsl traits are more or less socisl in na-
ture snd implication, 1t is not surprising that a feeling
of ease and of belonging in the sccial group is highly
gignificant in each instance.

Comparison of the Results of the Tescher's

Rating Sesle with Those of the Minnesots
Home Status Index

Teble 23 (page 79¢) shows the sigma-score rating of
each of the fifteen families on the baslis of the six phases

of the Minnesota Home Stabtus Index, The sigme scores were

devised toc show comparative data on the homes in so far as
their ehlldren's feseilities, econcmic status, cultural
status, sociality, occupational status, and educational

status were concerned. In this teble the numbers used to
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identify the families compare with those used for identify-
ing the children in other tabulations; that is, pupil one
comes from family one, pupil two from family two, and so on.,
The purpose of the present phase of the study Is to com-
pare the findings in Tables 235 and 24 in en attempt to
discover whether eny definite relationships were found to
exist between the status of the home environment snd the
vresence of the twenby personal traits ineluded in the
teacher's rating seale.

Of the 8ix pupils who were restless in ciass, three
had minus sigma seores on the home status index, one had
minus scores on scme phases of the index and plus scores on
other phases, and only two had plus scores throughout the
8ix phases of the home status index. Even a higher per-
centage of minus scores were recorded for the seven pupils
who were quite talketive in cless. These findings indicate
that a below-normal home status is apt to produce restless-
ness and talkativeness on the part of pupils.

Cne of the two puplls who were always seeking to ate
traect attention to themselves hed the lowest scores on
home status made by any member of the group. The other pu-
pil whe sought attention had one minus score, one zero
score, and four sigms scores that were only slightiy above
zero. The s8ix puplls in the elass who msade ne effort to

attract attention to themselves had, forthe most part,
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plus sigmas scores on home stastus. The indication here is
that the seeking of attention is likely to be the result,
in part at least, of an inferior home situation whieh the
pupll makes asn effort to overcome by attempting to make
himself conapleuous in the presence of his associates.

Two of the four puplls who were inclined te be "bossy"
had poor home environment, with all of their sigme scores
placed in the minus group; one had mixed sigme scores of
plus and minus value; snd only one had as meny as five plus
gigmse scores out of a possible siz. Bossiness, then, is
sometimes to be explained by an sttempt to counteract a
poor home aitustlion by thrusting cneself forward as a domi-
nating personality in the soecial group.

The two puplls who seemed never to care whether they
were neat and clean were the two in the group who msde the
lowest sigma scores on home status. Thelr home environ-
ment and the sttitudes of thelr famlly groups were not
conducive in develeoping pride in personal appesrance., Eco-
nomic status, of course, may be an influencing factor in
personal appearance, but even the shabbiest of clothing
may be kept clean and neat.

Two of the pupilas who often engaged in fights had
minus gigma scores throughout the home status test, and the
third pupil hsd both minus and plus scores., Flghting, then,
appears to be at times an effort to attaln soecisl recog-

nition to overcome the handicaps of a poor home sltuation.
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No relstionship was spparent between home status and
a pupilt's tendency to be daring and to take a chance at
things that were new or unusual, since some of the seven
vupils who possessed this tralt made among the lowest
sigma scores on home status, wherecs others made among the
highest.

The same sgitustion wes found to be true in the case
of the eight pupils who poasessed distinct leadership
ability, a3 thelr sigms scores on home status were almost
equally divided among minus snd plus scores. Thus a pu-
ril's home status seems to have little effeet upon his
ability as a leader and the recognition thst his group aec-
cords him as a leader.

A mejority of minus sigma scores characterlzed the ten
pupils who were zctlve in games. Perhaps active participe~
tion is sometimes evidence of an effort to attain s soclal
position and & group accepbance whieh are not supported by
the home situation.

The seven pupils who possessed a definite sense of hu-
moyr were predominantly plus in thelr sigma seores on home
status. Thus a happy and convenlent homs enviromnment seems
to contribute toward & healthy sense of humor.

0f the eleven puplls who were characteristicelly
friendly, five had sigms scorss which were plus throughout

the six phases of the home status index, and none had minus
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scores throughout, although s number of mlnus scores were
recorded for the six pupils who d4l1d not have a completely
positive rating. Plus scores on home status were well in
the mejority, indicsting that the home snvironment has
scme influence upon the friendliness of pupils. However,
the one pupil in the group who was judged as definitely
unfriendly hed one of the most favorsble home environments

measured by the Mirnesota Home Status Index. This pupil

seemed to be an exception to the general trend.

Plus sigms scores were far In advence of minus scores
for the ten pupils who were always weleome in the seciai
groups, indicating thaet home environment is influentlal in
determining the degree to which puplls are weleomed by their
fellows.

Five of the seven pupils who were judged very good-
looking had plus sigms scores throughout the six phages of
the home status test., This faet Indleates that = whole~
some home environment has s favorable influenece upon per-
sonal sppeerance, perhaps chiefly through the media of bet-
ter clothing and better physical care.

Pilus sigma scores predomineted among the ten pupils
wvho were charascteristieally enthusiastic sbout the sctivi-
ties in which they engaged, indieeting that favorable status
tends to produce a healthy mental attitude toward work and

play.
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In the main, the pupils who were charascteristically
happy and good-natured had favorable home environments, as
indicated by & majority of plus scores on the Minnesota

Home Stetus Index.

The six pupiles who were at ease with sdults hed a
majority of plus sigma scores on home status, although in
this group wes also the pupil who had the most unfsasvorable
home environment.

Beling active in class reclitations and not belng em-
berrassed, even in the presence of visitors, seemed not to
have any perceptible relationship with home sbtatus, as the
scores were falrly evenly divided among the six phases =as
plus and minus recordings; in this group were the pupil
with the po$§est home situstion and also one of those pu-
ri1ls with the best home status.

Eleven of the twelve sigma scores for the two pupils
who locked and scted older than they reslly were were plus,
but so were most of the sigms scores for the five pupils who
seemed younger than they really were. FHence no conclusien
can be drawn a3 to the Influence of home status upon appsr-
ent age in contrast to sctual age.

No definlte relaticnship could be discovered between
home status and the preferences of puplls for friends who
were either older or younger than they were. All of the

pupils but one were thought to be about average in this
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respect. This one exceptlion, who preferred friends who
were younger than he was, had one of the most wmfavorsble
home enviromments dlscovered in the group.

In mogt Instances, the nature of the home status
seemed to exert an influence upon the degree to which the
pupils possessed the twenty personsl traits ineluded in the
teacher's rating seale.

Comparison of 8elf Adjustment, Social
AdJustment, and Home Status

Tables 135 and 14 (pages 57 and 59) present, respec-

tively, the total scores made by the individual pupils on

the self-adjustment test and on the soclisl-adjustment

test, which are pheses of the California Test of Personali-
Ez. Table 23 (page 79) shows the sigms scores caleulsted
a8 a result of the writer's checking, with the parents, the

home environment by means of the Minnesots Home Status In-

dex. A comperison of these results will now be attempted
{(Table 25) in sn effort to dlscover any relationships that
may heve existed between bome status and the self snd social
adjustment of the pupils.

Pupil one, who made percentage scores of ninety and
ninety-seven, respectively, on the self-asdjustment and so-
clal-adjustment tests, hed plus sigms scores throughout the
six phases of the home status index,

Pupil two, with a self-gdjustment percentage score of
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TABLE 256

COMPARISOR OF THE PERCENTAGE 3CORES MADE BY THE FIFTEEN
THIRD-GRADE PUPILS O THE SELF-ADJUSTMENT AND SCCIAL-
ADJUSTHENT PHASES OF THE CﬂLIFURNIA TEST OF PERSOR-

ALITY,

AND THE NUNBER OF

ARD BINUS STOMA ™

SCORES COMPUTED FROM THE MIR@&SGTA HOME

STATUS INDEX

Per Cent of the Total Possible | Number of Plus and
Composite Seore Made by Eaeh Hinms Sigme Scores
Pupll on Eaech Phase of the Recorded in the
Pupil Parsonality Test Home Status Index
ﬁdjgzéiant Ad?ig§2int Plus | MNinus
1.. o0 o7 6 0
Bee 71l 65 6 0
3.. 51 80 O 6
4.. 47 51 C 6
5.« &6 o7 5] O
6. sS4 51 0 6
7.. 85 91 1 4%
8. . 54 66 4 1
S.. 59 87 2 4
10.. 64 91 1 4*
11.. 82 87 5 o*
i2.. 43 20 1 5
13.. o7 gl 6 0
14.. 86 Q€ 6 0
15.. 73 91 5 1

%Each of these pupils had one zero sigma score.
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seventy~one and a soclal-adjustment score of sixty-five per
cent, haed all plus sigme scores on home status.

Pupil three, having a self-adjustment score of fifty-
one per cent and a scclal-adjustment score of eighty per
cent, had sigma scores on home status which were all minus
in nature.

With a self-asdjustment sccre of forty-seven per cent
snd a soclal-adjustment score of fifty-one per cent, pupil
four mede minus sigme scores in all phases of the home
status test,

Pupil five, with self- and soelsnl-adjustwent perecent-
age scores of eighty-six and ninety-seven, respectively,
had a high rating on home status, with sll scores belng
plus.

Pupil six, scoring thirty-four per cent on self ad~
justment and fifty-one per cent on socilal edjustment, had
minus sigma scores throughout the home status measurement.

Pupil seven, with a score of eighty-~three per cent on
solf adjustment and of ninety-one per cent on social adjust-
ment, had one high plus sigme score, one zero score, and
four minus scores which were only slightly below gero.
Pupll eight, with fifty-four per cent on self adjustment
and sixty-seven per cent on social adjustment, had one minus
sigma score, cne zerc score, and four slightly plus scores.

With a score of fifty-nine per eent op selfl adjustment
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and of eighty-seven per cent on soeiasl adjustmwent, pupil
nine had four minus sigme scores and two plus sigma scores,
relating to home status,.

& self-gd justment score of eighty-four per cent and
a soclal-asdjustment score of ninety-one per ecent character-
ized pupil ten, who had four minus sigma scores, one plus
sigme score, and one zerc sigma score on homs status,

Pupil eleven, with self-gzdjustment snd social-adjust-
ment scores of elghty-two per cent and eighty«sevan per cent,
respectively, was given five plus sigms scores and one zero
sigme score on home statns.

Pupil twelve had a self-adjustment score of forty-
three per cent, a2 socisl-sdjustment score of eighty per
cent, and five minus sigms scores snd one plus sigma score
on home status,

With a self-adjustment score of eighty-seven per cent
snd a socisl-adjustment seore of ninety-one per eent, pupil
thirteen had sigma scores on home status which wers plus in
21l phases of the survey.

Pupil fourteen, having made a self-zdjustment score of
eighty-slx per cent and 2 soclal-adjusiment score of ninety-
six per cent, had sigma scores which were plus throughout.

Pupil fifteen, with a self-adjustment score of seventy-

three per cent and & soclial-adjustment score of ninety-one
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per cent, made five plus sigma scores and one minus sigma
score on home status,

Although the findings are by nc means conclusive, and
certainly do not warrant a dogmatle sssertion as to the in-
fluence of home stabtus upon the self and soeclal adjustment
of pupils, there is sufficient evidence to indicate a trend
to the effect that the puplls who came from the more favor-
able home environments tended to meke higher scores on aslf
and scclial adjustment than those who came from home situa-

tions which were less favoerable,



CHAPTER VI
CONCLUSIONS AND RECCMMENDATIONS

Conclusions

The dets presented In this study seem te support the
following eonclusions in relation to the problems:

1. The litaratura‘sﬁ?veyed in Chaptgr I1 iIndicated
that perscnality 1s essentlially aetive end dynamie in its
nature and function; that the acting personelity must be-
come the ldeal goal of school life; that personality means
nothing .except irn soeiml relationshipsy and that democratic
sogclety hopes to agchieve soclal strength through the de-
velopment of human differenées, whereas totalitarisn socilety
seeks soclal strength through the repression of humen dif-
ferences and the development of homogenelty.

2. The literature likewlse pointed out the faect that
personality development has its origin in the home, and
that the school can only build upon the personslity which
the home sends it. If the home enviranmenﬁ is unheprpy,
strained, or poverty-ridden, the personalities of the chil-
dren in the home are likely to be unfavorably influenced.
Well-adjusted perscnalities on the part of the parents

110
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are essentlal if their children are to be well-adjusted.

3. 1Ideally the sechool should supplement the home in
such a way thsat the growth of the ehild ls fostered through
the medium of an integrated environment, asecording to the
literature constituting the basis of the present study,

The ideal sehool should grow graduslly out of life in the
home. The school is effective in the development of whole-
some perscnalities to the extent that 1t recognizes each
pupll a8 an Individual who esnnot successfully be subjected
to 2 mechanized, stereotyped form of instruction. Imnsteed,
the pupll should be given ample opportunity for expression,
spontanelity, and creatlvity, the neeessery atiributes of

& free and happy Eife.

4, The third-grede pupils ineluded In this study
gave evidence of possessing & mich deeper sense of soclal

adjustment than of self adjustment, as measured by the

Californis Test of Personality. As a whole, they seemed
to be very much at esse in social groups but wesker in
such psrsongl sttributes as self-reliance, sense of per-
sonal worth, sense of personal freedom, feellng of belong-
ing, freedom from withdrawing tendencies, snd freedom from
nervous sympboms.

5., When ranked on the basis of ths Minnesoita Home

Status Index, the fifteen homes from which the pupils came

ranked in status from very low to very high, and probably
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were typlcal of the homes usually represented by such a
group of children as those who cooperated iIn this study.
Thers wes a tendency for the homes to rank either high or
low throughout all eix phages of the home status index.

6. The tescher's rating seale, devised for evaluating
eertalin perscnel traits possessed by the puplls, provided a
method for supplementing the results of the personality test
and the home status Index.

7. BRoth self and scelal adjustment appeared to be
highly significant in the development of such personsl
tralts as were included in the tescher's rating scale. How-
sver, the factors included in soclal adjustment seemed to
exert the strongest influence in relstion to these tfaits.

8. 1In most instances, the nature of the home status
seemed to exert an Influence upon the degree to whieh the
pupils possessed the twenty personal traits inciuded in the
teacher's rating seale. o

9. This study indicstes that there i1s z tendency for
the pupils who came from the more favorable home environ-
ments to make higher scores on both self and scelal sdjust-
ment than those who had less favoreble home situationas.
Hence the home appears to have a definite Influenece upon

the child's sense of self and soecial adjustment.
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Recommendatiéns

As a result of this study, the following recommenda-
tions are msde:

1. The tescher should meke a special effort to become
ascquainted with the home situation of every pupll in her
classes, 80 that she may bebtter understand the e¢hild and
e able to adjust her instructional progrem to meet his
emotional and socisl needs.

2. The tescher needs to resllze that every pupll is
different from every other pupil, and hence demands in-~
dividuelized instruction to meet his personal needs, inter-
eats, and capabilities.

3. 1In the school, every pupll shovld be afforded
ample opportunity to express himselfl in his own way, to be
spontaneously sective, and to be creative in his undertsk-
ings. Such opportunity will do smueh to foster the normal
development of personallty and the growth of wholesome

attitudes and apprecistions.
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