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CHAPTER 1
THTRCODUCT 10K

Purpose of the 3tudy

The mejor purpose of this study ls to compare the
progress in the genersl reading gbility of a group of pu-
pils tesught by the phonic method of word recognition, with
the progress of a group faught by the seme method plus the
study of stories to determline whether the study of stories
sids word recognition sbllity and, in turn, general reading
ability.

This study was carried on in twe first-grade rooms of
the East Ward School of Graham, Texas, during the school
term of 1942-1943.

Bource of Data and Organization
of Groups
Two groups of puplls were measured by the Califorina

Test of Mental Maturity Pre-primery S-Form, to match the

individusls from the standpoint of mentality: by Gates!

Reading Hesdiness Test, to measure resdiness for beginning

reading, to predict rate of development of resding ability,

1
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to diegnose the puplls! status, end thus to reveal thelr
needs in each of several of the most importsnt abllitiss

required in learning to resd; and by Gates Primary Readlng

Test, Type I and Type II, to make a final cheek to determine

progress.

This study was in the form of an experiment. The re-
sults are shown by comparison obtalined from the results éf
tesching by a phonic method of word recognition, with the
resalts.of teaching phonics by introducing the study with
oral presentation of & story, followed by definite study of
the story.

The California Test of Mental Maturity was given to

the children of two first-grasde rooms of forty-four and

forty-one pupils, respectively. A Resding Readiness Test
was given these same groups. '

The Californlas Test of Mental Maturity, Pre-primary

S~Form, wes given te get thelr language, non-language, and
total intelligence quotients so ss te match the puplls
mentally., The test was given to groups of from five to
seven pupils at & time. All tests were administered by
the ssme person.

The (Gates Reanding Resdliness Tests were glven to measure

readiness for beginning reading, to predict rate of develop-
menit of reading sbility, to dlagnocse emeh pupil’s status,

and thus to reveal his needs in esch of severazl of the most
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important abilities required in learning to resd. Test T
tested abilities to listen to what the examiner was saying,
to understand what was ss2id, to grasp and make use of vari-
ous importent ebilities requlred in learning to res=d, to
remember for a short time what was ssld, to interpret il-
lugtrations such as are found in beginning books (getting
the meaning of the whole plcture, locating obvjects in it,
ete.), snd to employ all the above in executing the diree-
tions. Hence tihls test measured the ability to sustein at-
tentlion in an activity similar to a typieal "group" oral
lesson in school. Test 11 tested the child's familiarity
with printed words. Test III tested word perception of
each c¢hild, Test IV tested the child's familierity with
gnd sensitivity to the sound or phonic characteristics of
words.

From the results of these mental tests and readling
readiness tests, twenty-eight children of room number seven
were considered evenly enough matched with twenty-elght
children of room number five for study. The children thus
pairedkfor study had = similar degree of mentality and
reading resdiness abllity. In mental intelligence there
were not more then 0.27 points of difference, end in read-
ing resdiness there were not more than 6.25 points of dif-
ference.

Table 1 gives the pairing of fifty-six boys and girls.



TARLE 1

THE INTELLIGENCE QUOTIENTS AND READING READINESS SCORES
OF EACH PUPIL IN GROUF I AND IV GROUP 11

s A SRR s
paired ;gggﬁnzgzdégit Californis Test of Mental Maturity
jurber

% lsa ILa Total I
Pupil , Hon~langusge ARGUEES otal In~
Sigie Peggggéile Intelligente | Intelligence | telligence
‘ ‘ Quotient Quotient Quotient
Group I

... 15.25 5C,00 121 75 94
2yeen 19,06 83,785 1C3 134 117
Bueen 16.00 76,75 118 1c@ 109
- 21,25 96.78 115 g5 101
5.... 7.00 1C.00 89 ag 88
Govuo 15.80 50.50 114 85 o7
Tae 17.50 71,00 112 104 106
8. 17.25 68.25 101 102 105
Grenn 14.00 40.75 104 G5 100
1C. v 15.26 49.50 78 89 83
il.... 19.50 85.00 123 1ie 121
12.... 14,50 45,00 115 84 G6
13.. .. 16,75 45.C0 21 73 80
i4.... 18.75 73.00 118 134 128
15.... 18.00 78,75 105 101 111
l&. ... 20,50 ¢1.00 103 96 99
17...4 15.00 4G, 50 100 20 94
lg.... 18.75 T€.25 28 118 123
18.... 18.75 63,25 118 84 o7
20, ... 18.25 77.50 113 87 o6
21.. 1¢.75 6l.25 108 o3z 100
22400 16,50 60.00 120 86 106
P25 AP 15.00 48,25 133 88 105
Zd. .. 21.25 88,75 114 116 . 118
25,44 14.25 45.25 ie2 &7 100
26.... 19,00 84.506 121 112 17
oA S 1C.50 22.75 114 Q0 100
28... 17.00 88,75 90 20 a0




TARIE 1 ~- Continued

Getes Reading

Paired Readiness Test California Test of Mentsl laturity
Furber
of
Pupil , Non=-language Language Total In-~
Sﬁ?ﬁe Peggﬁﬁzile Intelligenee | Intelligence|telligence
Quotilent Quotient Quotient
Group IT
l.... 15,28 48,50 109 83 04
2eenn 19.00 63,75 118 112 115
Benns 17.75 77.50 128 Qo0 108
Gevna 20.75 95,50 112 o5 103
L 7.50 7.75 106 84 93
Beven 15,50 50.75 114 84 g5
Vanins 17.75 7%5.C0 111 o8 00
Bouss 17.50 67.00 100 100 100
Cen. 14.50 40,00 o2 &3 ©3
1C.. .. 16.00 54,00 84 TE a6
1i.... 18.786 86.75 103 113 108
iz2.... 13.25 42.00 76 £5 g0
13.... 18,75 38.75 &7 85 85
14.... 18.25 70.00 116 a2 g8
15.... 19.00 81.28 101 98 100
18. ... 20.25 0&,25 112 @3 103
17.... 15.25 52.50 107 &7 94
18.... 17.75 76.25 106 101 104
19.... 17.25 65.00 108 82 g1
20.... 18.50 T3.75 103 BE a1
2l...e 16.75 87.50 1ig 89 101
[t S, 16.00 54.25 1086 g0 95
b2 S 14.75 43,75 126 96 106
24,.... 18,00 85,00 1lze 88 102
25044 14,50 42,50 104 a2 g1
26.... 18.50 87 .50 125 o8 113
27 i ns 12.50 28.75 1522 89 ee
28, .4 20.50 84,25 110 85 o4
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Gase 1 of the eontrol group had a teotal intelllgence
gquotient of ninety-four. His reeding readiness perecentile
score was 50.00. Cese 1 of the sxperimental group had =z
total intelligence quotient of ninety-four and s resding
readiness percentile score of 48.80. Case 1 of the con-
trol group was psired with case 1 of the experimental group.
Case ¢ of the control group was paired with case 2 of the
experimental group. In this fashion fifty-six boys and
girls were arranged into twenty-eight pairs for study.

The control group was to be in class twenty-five minutes
a day. The experimental group was to be in class twenty-
five minutes a day plus time tsken for the story study of
esch new letter.

The tesching of phonics was divided into four distinect
steps:

« « « {1) teaching the elementary sounds of the Eng-

1isbh languege: (2) teasching the phonogrems which
represent these sounds; (3) teaching the blending
of thé squnds into monosyllables: ggd {4) tesching
the pronunciastion of polysyllables.

The ehief features of the phonic system used which dis-
tinguish it from all others are:

. o« « {1) careful attentien to the blending of con-

sonant and following vowel: (2) asmple practice in

the short vowel sounds in ideal syllables (that is,

syllables conslisting of a vowel flanked by con-
sonants), such practice preceding the teaching of the

15. H. Passett and C. H. ¥orton, Bescon Heading -- A
Menual of Instructions for Teschers Using the Feacon
feaders, p. ©5.
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long vowel sounds: (3) clear differentistion between
words that are phonetiec and words thet are unpho-
netics (4) sdequate preparation for natural syllabl-
cation and spelling and the use of the dictionary:
{8) the inculecation of the best standard of pronun-
ciation.<

The teacher's problens enumerated were:

1. Tesching ten phonograms: "s," "f, " "t " Up 0 Wp W
e,® Ym," fn, " e " gnd "a."

2. PBlending these phonograms into words.

3. Teseching short-1 words.

4. Teaeching short-o words.

5. Tesching short-u words.

&. Tesching short-e words.

7. Teachlng consonant conbinations.

3. Teaching consconant digraphs.

9. Tesching long vowel with finsl "e."

10. Teaching long-vowel digraphs.
11, Tesching wmodified vowel sounds.
12. Teaching diphthongs.

I eddition to the above program & story was presented
orally to the experimental group. These children were shown
a pleture 1llustrating the story, with the name of the story
and the sound for study printed below the picture.

In choosing the storles the five requirements to be

made of a real child's story were kept in mind.

2Ibid., p. x.
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Let 1t ve truly child~like, that is, both
gimple and full of fancy; let it form morals in the
senge that 1t introduces persons and matters which,
while single and lively, call cut a woral judgment
of approval or disapproval; let it be instructive and
lead to thoughtful discussions of society and nsturey
let it he of permanent velue; let it be a connected
whole, a0 as to work a deeper influence and become
the source of s many~sided interest.

» ] . . . - . - - * » Ld * - - - L} » L2 - » L] L ] - -

A good stery alweys finds 1ts setting in the
midst of nzture or scelety and touches up with =
simple, homely, but poetic charm, the commonest
varieties of human experiernce, éhe appeal to the
senslibilities and woral judgment of pupils is direct
snd spontaneous, becsuse ofthe Interests snd sympa-
thies that are inherent in persons snd toueh directly
the ehildish fancy. And, lastly, the irrepressible
traditionsl demand that children shall le%rn to resd
1s falrly and honestly met and satisfied.:

Definition of Terms
Phonics desls with the sounds of our lesnpgusge ss rep-

regented by the letters of the alphabet.

California Test of Mental Maturity, Pre-primary §7Fbrm,

is & short-~feorm mental test of power rather than speed.

The test yields three mental sges and three intelligence quo-
tients, s npon-language mental age and intelligence quotient,
and g lengusge mental age and intelligence quotient. The
test also 1llustrates the chronoclogieal age and grade place-~
ment stotus cof each pupll in relation to mental age.

Gates Reading Readlness Test 18 a test used to measure

readiness for beginning resding, to predict the rate of

SCharles A. MeMurry, Primary Reading, pp. 52, 68.
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development of reading ability, to disgnose the pupilts
stetus, snd hence to revesl his needs in each of several
cf the most important sbilitles required in learning to
read.

Group I 1s the control group taught by a regular method
of phonics.

Group II is the experimental group taught phonics by
a regular method plus the oral presentation of a story for
esch sound and definite study of the story.

Fhonogram is a character or cowbination of charaeters
used to represent s single speech sound ("a").

Vowel is e phonogram representing an open, uncbstructed
- gpeech sound ("a," Me,", Wi, Mo W Mymy,

Consonent 1s a phonogram representing sn elementary
sound.

Digrarh 1s & phonogram of two letters representing an
elementary speech sound (=28 "al" in "maill"),

In & Vowel Digraph the first voewel 1s generslly long

and the second silent (as "oa" in "road").

In & Consonant digraph the scund represented 1s dif-

ferent from either consonant ("sh"),
Diphthong 1s & phonogram made up of two vowels repre-
senting & compound speech scund ("oi").

Phonstic or Phonic word is s word pronounced as spelled.
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Unphonetic word is a word taught as a whole,

A Helper is the portion of the word preceding and in-

cluding the vowel element.



CHAFTER I
PROCEDURE ARD ANALYSIS OF MATERIAL

Group I was teught the sounds of the phonograms as the
sywbol was shown to them., The sound of the phonogram was
given, andthe children repeated the sound., Sometimes 1t
was necessary to show the ehildren the correct positions
of the organs of speech. After two or three familisr wofda
beginning with the sound in study were given, the children
were asked to give words beginning with the scund. The
words glver by the children after each new scund was pre-
sented were recorded for comparison with the words given
by the experimental group.

"g " o whispered sound, wes the first to be studied.
After the children had lesrned the sound of "a" and had
given words beginning with the sound, esech c¢hild was gilven
a work sheet prepared by the teacher. This sheet consisted
of plctures of okbjeects, the nemes of which began with "s "
éﬁd alsc & list of words, some beginning with "g" and some
béﬁ;nning with other letters of the alphabet. On this
shegt\the child learned to make the letter "s" in msnuseript,
coloré@ the plctures, and drew s cirele around the words

11
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that begen with the letter "é.“ The pepers were checked
eaech day in order to locate Individual difficulties.

The other whispered sounds, "f," "¢ " ¥p " "h " and
"o." were taught next, one each day. As new sounds were
taught, old ones were reviewed until every child hed learned
ihem. %ork sheets varied in type as new sounds were learned.

Seversal types of work sheets are here described, (4
copy of each type deseribed will be found in the appendix.)

1. A poage blocked off in squares, in esch square a
symbol. A second page of plctures, nemes beginning with
the sounds of the symbols on the first sheet., Second page
of pictures to be colored, cubt, and pasted in squaresz under
correct symbols on first psage.

2. A page blocked off into s desired number of ecolumms,
at the top of each column a sywbol. Varied arrangement
of symbols below the columms to be cut and pasted in cor-
rect columms,

3. A page blocked off inbto twenty blecks, in sach
block a plcture. Under each picture three symbols. A ring
to be drawn sround the symbol represented by the pieture.
The plcture to be colored.

4. A page blocked off Into three columns of four
squeres each, In the first square of esch column g picture
plﬁs the cepital and the swmall symbol of the pleture. An
extre sheet of nine pictures minus symbols to be solored,

cut, and pasted in correct columns.
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5, Half a page blocked into six squares, esch eontain-
ing a capital and a small symbol of the seme letter. Half
a page blocked into six squsres containing plectures cor-
responding to symbols. FPietures to be eolored, cut, and
pasted 1n squares contelning corresponding symbols.,

6. A columm of symbols down the middle of the page,
pietures on each side of the column of symbols. 4 line to
be drawn from sach symbol to the corresponding picture.
The\@icture te be colored.

7. TFour rows of pictures, five pictures to a row.
Four sounds under each row of pletures. A line to be drawn
from each symbol to the corresponding plcture (leaves one
picture on each row ummerked). Pletures to be colored.

&. A page of plectures. Correct symbols to be drawn

under each picture. Pictures to be colored.

e}

. A page blocked off into twelve blocks of pletures.
Under scme pletures several symbols, some repeated. Under
some pictures no symbols, A ring tc be drswn around all
symbols in each block correaponding to pictures in that
block. Symbol to correspond with pleture drawn if no sym-
bol is given.

10. A pege blocked off into twelve bloeks, s picture
in each bloek, a word in each corner of the bloek. A ring
tc be drawn arcund the word that nsmes the pilcture. Ple-

ture to be eolored.



14

11. 4 pleture in the center of each of twelve hlocks,
A word or symbol in the corner of ench block. A ring to be
argwn sround the word or symbol corresponding to the pie-
ture.

12. Por consonant digraphs (a3 "eck"). Pictures with
names under them, The "ck" in each name to be eircled.
Words to be studied orally.

Unly the short sounds were taught at first., The rate
of introduction of new gymbols depended upon the speed with
which the ehilldren could learn them with seeurity. After
the whispered sounds had been learned, the voiced sounds,
"m," "n," "r," and "a," were introduced 'in 2 similar manner.

After each sound was taught, the letters were put in a
conspicuocus place 30 they could be seen at all times by the
ehildren. The letter nemes were not taught, since they
were not needed until spelling was begun.

4fter the sbove nine econsonents and the short sound of
"a" had been presented, they were reviewed and drilled upon
s0 that the children would be sure of these first ten sounds.

The drill should emphssize the sounds especiallv.

"What does it say?" and "What do you hear?" are good

questions to ask as the phonogresms are flashed for

quick recognition, The asuditory image which each
letter represents is the goasl., This iz acoomplished
by thinking the sound as the letter i1s seen. A
rhoniec lesson should mlways be discontinued &s soon

as the children show slgns of fatipve. Forced astten~
tion is often harnmful.

lpagsett and Horton, op. cit., p. 67.

kciceppierct



15

The blending of & consonant and a vowel was the next

step to take. To mske this step clesr the blsekboard was

used tc an sdvantsge, To prepare the children for this

step and to prepere them for page three of the phonie

chart:

« « » the letter s is placed on the blaeckboard, snd at
some distance to The right of it is plsced the letter
e. The teacher calls sttentlion to the spasee between
Them and asks the dlass to say them as they appear,
that is, with s psuse between. The two letters are
then placed closer together, and attention is directed
to the small space now between them. In this position
they should be spoken nesrly together. This reprasents
an approach to the blend that is to follow in the next
vosltion of the letters, where they stard as in s word.
s a
s a
sa
The exercise makes an interesting lesson. The quicker
pupils will lead the slower ones, snd some of them willl
be sure to affect a close blend after a few trisls. By
imitatlon the others will spesk the blend without
further delay. 8 enf s, m and a, then f and a, and
finslly n and_a are thus presented until the Tour
blends have been completed., It mey be well to place
these blends, sa, ma, fa, and na, on the blackboard
by themselves Tor drill, This order is importent, and
these should be the first four blended.
The next day, after reviewing these four helpers
(for that i1s the name by which they are to be known),
octhers mey be added by comparing them with these that
have already been developsd. "Tell me this helper,
chiléren." "Fa." "Now as T plaees t with a, who esn
tell me the new helper, ta? Who call tell The helper,
&7 this one, ha? this easy one, ra? and this one,
¢a? Shell we give all of them without a mistake, --
sa, ma, fa, na, ra, ha, pa, ta, ea?" The slower
children may requlre much practiée to avoild a pause
between the gonsonant and a. The two scunds must
finally be pronounced togeTher, with no break between
them, A stress of volee on the vowel will often as-
sist in sccomplishing this result. The children will
require time to take this step successfully. At the
outget haste 1s best mede slowly.
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. . For the next step in the blend -~ that which
ties the finel conscnsnt to the helper -- it is well to
proceed as in blending the helper. Flace e¢a at the
left and p at the right some distence spart for the
firat bﬁ@p; then move ea to the right for the sesond
step. Finally ca should be as near p as 1t eppears in
a word. By resding these threec lines ss they then ap-
pear, the blending of the word will be accomplished sas
easily as was the blending of the helper at the outset.
Some prectice on these blends will be necessary before
811 the children can pronounce_the words corrsectly by
putting their sounds together.?

The following chert form 1s a good exercise for review

in blending:

Y

a

8 sa sa ha t hat
m me ra n pa n pan
T fa fa ¢ ma p map
n na na p ra ¢ rat
r ra ra n ca n can
h ha ha m B8 p sap
p pa pa © fa n fan
t ta ta p ea p cap
c Lt: 3 ca t ta n tan

Pirst review the sounds in cclumm 1 and the
helpers in columm 23 then run along the lines of the
first three columnms (8 s sa& t, m ma ma n), slowly
et first, then more rapfély, TntT1 Ene children are
gble to pronounce helper and final consonant together
as in the spcken word.

The next phonogrems introduced were "b," short "i,"
end "ss." The ﬁnllowing chart was used for blending with

"pb,? short "i," and gttentlon was called to "ss":

o)

‘II}\)‘&., I}po 68"‘69’
SJemes H., Fassett, The New Beacon Phonetle Chart, p. 3.

4Fassett and Norton, op. cit., p. 69.
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b i as

< n ni nip si t sit
T ri rim ri b riv
T i fi ¢ hi ¢ hit
m mi wl 88 Pi b bib
t t1 tin fin fin
g sl sl p tip tip
P ri pin pi ¢ pit
h hi him hi ss hiss
b bi bi t i n bin

ot

Letter cards of "bi," "hi," ete., were then mixed with
letter cards of "ta," "ha," etc., to work for guiek recog-
nition. These were studied from flash ¢ards and from a
chart. When using the chart, the instructor covered the
final consonant with her polnter. Time wes given for the
slow as well as the fast to study the helper. When the
helper wes touched with another pointer, all the children
gave the sound., The final consonant was then uncovered,
and after a few minutes of study it was touched by the
second pointer, which was & signal for the chlldren to
pronounce the final consonent. FPronunclation of the whole
word was then called for. Xéeh child was called to the
chart for a few words sc as to diseover the wesker puplls.

Study was continued in this fashion with "1," short

"o," and "11%y with "g," short "u," and "ff"; with "w,"

SFrasett, op. cit., p. 4.
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"%," and "e"; and with "d," "j," and "v." The child was
taught to omit the blending as soon ss he was able to give
the words without blending.

Phonetiec words of four letters were next introduced.
First the helper was given, then ezeh consonant in turn was
added.

The next step was to teach the consonant digraphs,
ﬂdk’ﬁ "teh,” "’ng," "nk,“ ﬂsh’n "th,“ “eh," and "Wh,” as
phonograms and then blend them into words,

ILonger helpers were formed by two consonants snd the
following vowel. Both consonsnts were blended with the
vowel. The children were taught to sound the initisl con-
sonant and then the second consonant with the vowel. They
did this once or twiece before blending them. By this time
practically all such words could be pronounced by moast of
the children after a little study on thelr psrt.

The next problem was that of teaching the long vowel
sound.

To teach the long-vowel sound the "eowpany" story
is recommended., This story seems real to e¢hildren be-
cause 1t eprings from a common experience in every
home, that of making preparations for company. . . .
"I know a little girl whose name is Eligabeth. My!
but that's & long name for s little girl to have,
lsn't it? That's what her father and mother think,
and so they have shortened 1t for her everydsy name.
They call her Betty. That is eassler to say, snd it
doean't take so long to say it. Elizabeth thinks the
long name is prettier, but she loves her father and
mother, so when they and she are by themselves she
doesn't ecare if they do cell her Betty. Put when

conpany comes Lo see her she always wants to be called
by her long name, becsuse ahe thinks it is prettier.
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She calls 1t her company name, Whenever company o¢omes
to see you, you want tc wear your coumpany clothes,
dontt you? 7T do. So Elizabeth's father and mother
never forget, whenever company comes, to call her by
her company name, which I told you is her long name.
The same thing is true with 8. She has a "company"
name, end 1t, too, 18 o long, pretty neme. It is &.
Show me with your hands how long 1t is (tescher
stretehes her hands apart to show the ehildren how).
This is a2 plicture of the 'company' letter thet visits
&. When it comes slong the street to a house in which
& lives, it stays outside because the door is shut, and
Tt keeps perfectly still. But remember then when & has
company on the doorstep her names changes to &. We
must be very csreful to csll her & whenever we see the
teompany! letter. . . . -

"Study the top word to see if you can pronounce
it when & has company. FRemember that you mast esll
her &. Study the second word, then try to pronounce it.

COPE v » » o » 2 . 8
CENE .+ + o« . » B

md , . . e

man

When the company arrives at the third house, where 2
lives, whet word will e formed? What is the last ~
word? Without & visitor & hass her short, everyday
neme." Next, erase the e's and ask for the pronuncia-
tion of the words: add thé e's again end have the
words pronounceﬁ.é "'”

Several words were pub upon the board for drill, end
Individual pupils were called upon.

The following questions help to fix the prin-
ciple of final e: "What 1s your word, Dick?" ‘'Fate."
"Whst says & in the word? Show me with your finger,
Now point t0 what you see that makes it say 4. What
did we call that letter?” "The 'ecompany'letfer.”
"Good for you! Dick, what does it say?" "Nothing."
"All right, but what does it do?" "It changes & to
a." "Can you change the & baeck to A?" Dick ersses
The e. "That's good, Dick3 now let me see if you can
change the 4 back to i again." Diek tekes = piece
of crayon and adds e To fat. A thorough develop-
ment of this sort with each child will help pupils
very much in the appliecation of this prineiple to
their pronunciation problems.

SFassett and Rorton, op., cit., pp. 76, 78,
7Ibid., p. 78.
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FPage 19 of the chart was uged for review and drill of

the final "e."

cap cape rip ripe
carn cane hid hide
mad made fin fine
mat mate bit bite
tap tape dim dime
not note tub tube
rod rodea cut cute
hop hope cub cube
name like home tune
gafe ride bone mile
late time mole cure

Some c¢hild wazs called upon to give the words in the
"short-a" column ("eap," ete,). Ancther ¢hild was asked
to study the word "cape" and pronounce it, attention being
called to the "company" letter in it. A yardstick was
placed under the words "cep' and "ecape" in order to cover
the words “ean® and "esme! 4 child was ealled upon to
pronounce "eap," then "cape." The study wss continued in
this way until the last palr of words was reached. The
children were agaln asked to tell what "&" ssys when come-
peny comes. The long vowels, "i % "o " gnd "u" were intro-~
duced and teught in the same manner as long "a."

Hext the vowel dilgrsphs were studled. To introduce
the vowel digrephs the word "here" was used. The ehildren

pronounced the word, found the company letter, pronocunced

8Faaaett, op. git., p. 18.
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the word agaln, and then gsve the sound of "&" when com~
pany comes. They were asked to point to the letter that
said "&" and then to the company letter again., It was re-
called that the company letter says nothing but changes
ugN to "g." fThe instructor then asked the following ques~

tions:

", . . Do you leave your visitors outdoors like
that when they come to visit you?" "Oh, no." "When
visitors come to your homes, what do you do?" "In-
vite them to come in." "Of course you do, and &
does the same thing with her company almost evePy
time. Wateh carefully." (Teacher wirites fe on the
board.) "what is this helper?" "Fe." Teacher says,
“"Come in, company," as she sdds the e thus, fee,
"What is this?" "PFee.” "Now I'l11l cTose the ddor."
"Peed." "Let's try It again: fe fee feel, fe fee feet."
1T The teacher writes first the helper, next the silent
e, and then the final consonant, the children will
Tollow with the correet promunciation of each form
about as fast as the steps are written. In this way
many words like the following can be built rapidly:
se see seed we wee weed be bee beset she shee sheep
seen week teef shest

¥ew visitors, "a," and "1," were taught in like manner.
Final ice" wos teught as "s," and final "ge" as "j."

In some words the vowel is modifled by & consonant.
"Er," "ir," and "ur" do not look alike, but they sound
alike when 1n words. The colloring method was used to make
this clear to the children. Three children of the same
Christian names were called up before the class., The atten-
tion of the elass was ¢slled to the fact that these three
children did not look alike but had names alike. "Er,"

“Fassett and Korton, op. cit., pp. 79=80.
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"ir," and "ur" were then printed on the hoard. The chil-
dren were told thst these sounds did not look slike butb
that they say the same thing.

Broad "a" was developed from the words "sgw" and "all,"
long "oo" from "too." The two diphthongs “"ou" and "oi
were btaught from the known words "out" and "boil." "Qu"
changes to "ow," and "oi" changes to "oy" when at the end
of a word.

dnaloglesl words, one from esch group, were taught as
sight words, and others of the same group were taught by
comparison with the first. Some words taught by sight
were "book," Yold," "plind," "bread," and "grow."

Gemes were often used to sdd zest and interest to the
work. They provided drill work and testing of the puplls!
knowledge of phonies. The post-office game was a favorite.
Cards of symbols or words were arranged in sight. The
cards represented mall. Each e¢hild ealled for his mail dby
asking for one of the cards. If the postmaster failled to
find the card called for, the person calling for the mail
became postmaster.

With Group II the study of the sounds was introduced
by using the story method. The instructor hed previously
prepared & chart e¢ontaining a large plcture in color repre-
senting the story to be told., Under the plecture was placed

the neme of the story. The beginning symbol of the most
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importent word in the neme of the story was the symbol for
study. Iower on the chart at the extreme left was placed

the capital form of the letter; on the right wes placed the
small form of the letter,

For clarifying the description the letter "p" will be
used as the symbol for study. The instruector put the chart
before the class and sald, "The story I am going to tell
you today is 'Three Little Pigs.'" Turning to the chart,
she ran the ﬁointer under the neme of the story snd repeated
it. The teacher repected the word "pigs' about three times
(emphasizing the sound "p" each time). The flash card "p"
was put on the word chart. The children gave the sound "p."

The following story was told by the instructor:

THE THREE LITTIE PIGS

There was once a mother pig who was 8o poor thatb
she gould not keep her thres 1little ones at home.

"you rust go out into the world and seek your fortune,"
she sald. And the three little pigs trotted forth.

The first little plg had not gone far when he met
a men with s bundle of straw. "Plemse give me that
straw to build s house," sald he.

"7 will," said the msn, and the pig built a house.

Before long a wolf pessed that way, knocked at
the door and called out, "Little pig, 1ittle pig, let
me come in."

"o, no, by the hair of my chinny, chin, ehin,”
answered the pig.

"Then I'11l btuff, and 1'11 puff, and 7'11 blow your
house in," ssid the wolf. So he huffed, and he puffed,
end he blew the house in, snd ate up the little pig.

The second little plg met & man with a bundle of
furze. "Pleese glve me that furze to tuild a house,"
said he.

"I will," sald the man, snd the pig built s house,
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Then along came the wolf, knocked at the door, and
called out, "ILittle pilg, little pig, let me come in."”

YNo, no, by the hair of my chinny, chin, chin,”
answered the pig.

Then 1711 huff, and I'11 puff, end I'11 blow your
house in," said the welf., So he huffed asnd he puffed,
and he huffed and he puffed, and at laat he blew the
house in, and ate up the little pig.

The third little pig met a msn with a load of
bricks. "Please give me those bricks to build a house,”
said he.

"I will," said the man, and the pig bullt a house.

Then along came the wolf, knocked at the door,
andﬂcalled out, "Little plg, little pig, let me come
in,'

"No, no, by the hair of my chinny, chin, c¢hin,”
snswered the pig.

"Then It1l huff, and 1t11 puff, snd T'11 blow your
house in," said the wolf. 8o he huffed snd he puffed,
and he huffed snd he puffed, snd st last he gave up in
despair, and cslled out, "iittle pig, I know where
there 18 & nice fileld of turnips.”

"Ch, do you? Where?" asked the pig.

"In Hr. Smith's field. Would you like to come
with me to get some?”

"Yes," sald the little pig., "When?"

"at six otelock tomorrow morning.®

The next morning the little pig got up at five o'~
clock, went to Mr. Smith's field, and got the turnips.
At six ot'clock the wolf knocked at hls door, and
called out, "Are you ready?"

"Ready!" saild the little pig. "7 have been to the
turnip fileld, and my turnips ere now boiling in the pot.®

The wolf felt very sngry when he heard this, but
he was determined not to be beaten, so he said, "Lit-
tle pig, I know where there is a nice spple tree.”

"Oh, do you? Where?" asked the pig.

"In ¥Mr. Brown's garden. Would you like to come
wlith me to get some applest”

"Yes,” seid the 1little pig. "When?"

"At five o'glock tomorrow morning."

The next morning the little pilg got up at four
otcloek and went to ¥r. Rrown's garden. No swmoke rose
from the chimney of the little red-tiled cottage. Very
likely Mr. Brown wes asleep., Even if not, there wes s
broad river between the house and garden, and the 1it~
tle plg would heve time to escepe before Kr. Rrown
erossed the bridge. The apple tree wes on the bank of
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the river. The little pilg c¢limbed up, and was en-
jorying a ripe, rosy-cheeked apple when lo and he-
holdl! there was Mr. Wolf at the foot of the tree.

"Ah! little pig, you have got here before mwe,"
said the wolf. “apren't they nice apples?V

"Yes, ver? " ggid the frightened little pig.
"Here you are,” and he threw one down. But he threw
it so thet it f@ll onn the green bank of the river,
Then it rolled and rolled, and the woll had to run s
long way after it. Qniek as lightning the l1little plg
climbed down, and ran for his 1life till he reached
home safe and sound.

The next day the wolfl came again to the little
pig's house, end called out, "Iitile plg, I know where
there is a fair."

oh, do you? Where?" asked the little pig.

At Shankiin. VWould you like to come with me?"

"vYea," ssid the little pig, "When?"

AL three o'clock tomorrow morning.”

The next morning the little pig got up at two o'~
clock, went to the fair, and bought a butter churn.

On his way home he was dismaved to see the wolf coming
up the hill, In a terrible fright he jumped inte the

churn to hide. DBPut the churn did not stay still. It

rolled down the hill with the pig 1n i1t. This fright-
ened the wolf so mueh thet he did not go to the faly,

but after a rest trotted slowly home.

In the afternocon he went round to the little
pig's house, knocked, and called out, "Little pig, I
got a terrible fright as I went to the fsir this
morning. A big round thing rolled down the hill snd
nearly knocked me over. I wes too much afrsid to look
to see what it was."

"Ho, ho, ho, ho, ho!" laughed the little pig.

"I ean tell you all about that. The big round thing
wog 8 butter-churn thet I bought et the fair, and T
was inside it."

Then the wolf was wild with resge, =nd ealled out,
"I mean to eat you up now, anyhow. T'm coming down
the chimney.”

“0h, are you?" said the 1little plg, and he took
the lid off a large pot of boiling water that was on
the fire. Down jJumped the wol? and tumbled into the
pot. In a moment the little pig had popped on the
cover again, and after the wolf had bolled for some
hours the little pilg ate_him for supper, and lived
happily ever afterwards. L

1%ur wonder World, In the Home, IX, 40-42.



26

The astory was presented orally becsuse:

. . » Oral presentation is more lively, naturel, end
reslistic. The teacher can adept the atory and the
language to the immedimte needs of the elass as no
author can. The cral manner is the true way to let
the children delve into the rich culture content of
stories and to swaken a taste for thelr besuty and
truth. The difficulties of formel reading will be
pertly overcome by famlliarity with the harder nomes
and words., . . .

« - +» The oral story is a perfectly transparent medium
of thought. A c¢hild can see the meaning of a story
through oral speeeh_23 one sees a landscape tlrough =2
clear window pane.

After oral presentation of the story, the c¢lass talked
about it. The instruetor then reealled the story and asked
for e statement from its begipning. If the sentence glven
was sultable, it was written on the bosrd. In this fashion
the story wes condensed and read by the children. The sym-
bol for study was merked snd emphasized each time 1t ap-
peared at the beginning of a word in the sentences on the
board.

Following is a condensed form of the story of "Three

Little Pigs".

Three Little Pigs
One little pig mede & straw house,
Another little pig made a2 stlek house.
The wolf blew the houses in and amte the pigs up.
The third little pig mede a briek house.

1lﬁcﬁurry, op. cit., p. 173.
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Bad wolf could not blow it in.
The wolf asked the little pig to go get turnips end
apples with him,
He asked him to go to the falr with him,
Egch time the plg went earlier than the wolf planned,
On the way from the fair the pig frightened the wolf,
The wolfl was angry.
He went down the 1little plg's chimney.
Plump! he fell into s pot of hot water and was boiled.

tn the following day 2 manuseript form of the condensed
story and a pleture representing the story were handed to
eagh child, The\stary wag read and the symbol for study
understood each time it appesred at the beginning of a word
in the story. The ehildren colored the aecompanying pile-
tures. (8ee Appendix for picture used.) The completed
papers were filed in individual booklet forms and kept in
the individual desks sc as to bte at esch child's disposal
at any time he might like to refer to them.

Following 1s a list of aywbols and the story used for
each:

ngtt Mgl .. "The Tongue Cut Sparrow.”

RN PET ~nYBambi, the Pawn."

ol Mgt e "Pom Tit Tot.®

ph tp® .. "Three Iittle Pigs."

PH® "M . "Hangel and Gretel."
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nat et __ the camel and the Pig."
nyt Mp® Lo "The Magle Pot."
" Mnp" .- "Follow Your Nese."
URM fp® oo "Tittle HRed Riding Hood,"
nar gt __ Yandrew!s Red Cap.'
nge WpH . ftohe Story of the Three Beers.”
IR oWi® . Yan Igloo for Hooky."
"L "1? we "The Lewblin.”
"oR fo® . "The Straw Ox."
MGh Mgt . fThree Billy Goats Gruff.”

ngt tyY .o "Ugly Duekling.”

WY Yw" -- YThe Three Wishes."

Y "M . "Three Little Kittens.®

HE" "e" w. "The Circus Elephant."

"DY HAM e "Drakestail.?

MY oMM . "Teck and the Beanstalk.”

"y* "y« "Betty Visits Grandmother."

After completion of each story stury, words beginning
with the letter for study were given by the ¢hildren. (See
Appendix for voecabulary of Group I and Group IXI.) From
this point on Group IY was taught by the same methods as

Group 1.



CHAPTER III

PROGRESS MADE BY GROUP I AKD GROUP II CON WORD RECOGNITION,
SERTENCE READING, VCCABULARY, AND STORY TELLING

During the time of this study various tests were made
by the teacher and were given to determine the progress made
by those puplls of the control group snd those of the experi-
mental group.

Preceding the experiment, Gates Reading Leadiness Test

was glven to the puplls, The scores from these tests and

the scores from the Californis Test of Mental Maturlty were

used In order to pair, for study, the ehildren of gimilarp
abilities. Table 1 (pages 4-~5) shows the finesl peiring of
fifty-siz boys end glrls, Tests I, II, IIT, snd IV of the

Gates Reading Readiness Tests were used. These tests were

chosen in order to measure readiness for beginning resding,
to predict the rate of development of reading ability, to
dlagnose the pupllts status, snd in this way to revesl his
needs in each of several of the most important abilities
required in learning to read.l

Gates Primary Reading Test, Types I and 1I, were gilven

larthur 1. Gates, Manuml of Directions for Gates Read-
ing Resdiness Test, p. 1.

29
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at the close of the study to determine the progress made
by Grouwp I in comparison with the progress made by Group II.
Gates Primary Reading Test, Type I, 1s a word recognition

test. Getes Primery Reading Test, Type II, 1s a sentence
reading test.

On test Type I the c¢hild was to draw 2 ring around the
one word chosen from four words which named or best de-
serived the accompanving picture. Time glven for the test
wng fifteen minutes, Table 2 glves a comparative study of
the test scores, reading grades, and reading ages of Group I

end Group I7 on Yates Primary Reading Test, Type 1.

Table 2 shows that the average test score for Group I

on Getes Primary Reading Test, Type I, was 26.39, the aver-

sge reading gr&de‘?.ézg and the aversge reading age 7.78.
The sverage test scere for QGroup II was 32.96, the average
reading grade 2.72, and the average reading age 8.07.

From Table 2 we find that Group II, the experimental
group, 1s reading at a high second grade level (2.72) and
Group I, the contrel group, is reading at a lower second
grade level (2.42). The respective reading grades Indlcste
that on an average Group II 1s 0.30 grade superior to
Group I in reading ability for word recognitien, This
superlority of Group II, the exXperimental group, is evi-
dence cnough to meske us belleve thset the extra instruction-

al setivities In phonic teaching by the story study method
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TABLE 2

THE TEST SCORE, READING GRADE, AND READIRG AGE OF

EACH PUPIL IN GROUP I AND IN GROUP II ON THE

GATES PRIMARY READING TEST, TYPE I

Palred Ho.
of Pupll
Test | Reading | Reading | Test |Readlng | Heading
Score | Ypade Age Seore | Grade Age
l.... 21 2.20 T-6 286 2.43 7-G
2..- 22 2-25 7"’615 46 3;51 3"9.1
Bev s 45 5,31 E~G.1 45 3,30 8-9
L 45 .30 8-9 45 3.30 8-9
H.... 2 1.2% 6-5.5 15 1.80 T2
(5 . 13 1,80 T=1 35 2,80 B8~3
Taves 21 2.20 T~6 29 2.47 7-9.5
e ne 24 2.30 77 29 2.47 7-9.5
1> T 33 £2.656 8wl 31 2,55 7-11
10. ... 20 2.15 T=5. 18 2.08 74,5
1i.... 42 5.25 8-8.5 45 5,30 -9
1z2.... 14 1.85 T=-1.5 38 5.05 8-8,5
13. o . 10 11 65 6“"'10 14 1;85 ‘7‘“1'5
14.... 36 2.90 B=5 45 3. 381 8-9.1
15.... a7 3.32 6-9.2 386 3.10 87
16.... 37 3.00 Bmb 40 3,18 8-7.5
7. .. 13 1.80 T-1 25 2.38 T3
i8... 54 2.70 B8-2 35 2.65 B-1
19.... 17 2.00 o 10 1.65 6-10
20.... 19 2.10 T-5 30 2.50 Twl0
2l.... 27 2.40 7-8 36 2.80 8-5
22.... 21 220 78 28 2.43 Tl
23,040 24 2.30 77 44 3.29 8-8,9
24.. 40 3.15 8=7.5 ag 2.80 8«5
254, .. 38 3,08 B-6.5 30 2.50 710
26.... 33 2.65 81 46 .31 8-9,1
27.. 7 1.50 B8 23 2.27 76,7
28, ... 3& 2.65 -1 39 3.10 8~7
Total 26,39 242 7.78 32,96 2.72 8.07
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as given to Group II are of gsssistance to the pupil in
word recognition.

Getes Primery Reading Test, Type II, was given to test

the children on sentence reading. Eaeh section of Type II
contalined three sentences and six pletures., The plcture
corresponding to the first sentence was to be marked with
one mark (/)3 that corresponding to the second sentence was
to be marked with two marks (//); and that corresponding to
the third sentence was to be marked with three marks (///).
The time allowed for this test was fifteen minutes, Ta-
ble 3 presents a comparstive study of the test scores,
reading grades, end reading ages of Group T and Croup I1I

on Gsates Primary Reading Test, Type Iz,

Table 3 shows that the sverasge test score for Group I

on Gates Primary Reading Test, Type II, was 20.89, the

average reading grade 2.02, and the average reading age

7.28. The average test score for Group II was 25.29, the

sversge reading grade 2.20, snd the average reading age 7.46.
From Table 3 1t 1s apparent that Group 17, the experi-

mental group, is reading at 2 grade level of two and two

tenths (2.20) and Group I 1s resding at s grade level of

two and two hundredths (2.02). These results show that

on the average Group II is reading at a grade level of 0.18

superior to Group I in sentence reading ebility. This
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TABILE &

THE TEST SCORE, READING GRADE, AND READING AGE OF
EACH PUPIL IN GROUP 1 AND Ik GROUF II ON THE
GATES PRIMARY READING TEST, TYPE II

Group I Group IT
Paired No. v -
of Pupll | qpggt Reading | Reading | Test | Reading | Reading
Seore Grade Age Score Grade Age
1. - 4@ 15 115? e“‘&t’? EG 1-80 ?"'1
Siien i1 1.53 6-8.3 34 2,80 8~0
Bevan 42 3.30 8-9 21 1.90 T2
deuas 31 2.45 T 45 3.458 8-11
Sunee 2 1,30 5-6 3 1,38 6~6.5
1 P 20 1.80 el 29 2.85 Tl 5B
Teens 30 2.40 T8 18 1.7C 6-11
g.... 7 1.47 EuT7 .7 25 2,15 7«5,5
£ S 26 2,20 V6 i8 1.76 6-11
10.... 10 1l.52 6=-8,2 23 2.00 Ted
11.... 38 2.9C 85 45 5.45 8-11
12.... 8 1.55 6-8.5 28 2.30 T
13.... 10 1.52 6-8,2 20 1,80 71
14.... 17 1.65 6-10 42 3.30 Beg
15.... 43 3,35 8-9.5 29 2,38 TeTe5
16.... 26 2.20 76 30 2.40 78
17.... 7 1.47 87,7 16 1.867 6-9.5
l8.... 29 2.35 T-T.5 33 £.58 Fw-11
19. L) 12 ltf’}s 6“‘8'5 20 3.- ‘Q 7“'1
20, ... 11 1.83 6-8.3 17 1.85 6-10
2l.... 34 2.60 B8O 31 2.45 TG
22,44 23 2,00 74 22 1.958 Ted
23.... 16 1.62 6-9,5 24 2,10 75
Z24.... 28 2.80 Hub 23 2.00 b
2B.. .. 29 2.35 7-7.5 12 1.58 6-8.5
26.... 16 1.62 6~9.,5 44 3,40 8~10
274 . 4 1.40 G 8 1.48 8-~7.8
28.... 52 2.50 7=10 30 2. 40 T
Average 20. 89 2.02 7.28 25,29 2.20 7.49
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slight superiority of Group II over Group I glves us evi-
dence enough to believe that Group IT has profited in
sentence reading sblility by the extra instructionsl activi-
ties in rhonlc tesehing by the story study method.

The story study method of phonics benefited the ehil-~
dren in more ways than in general reading ability. It
aided in expanding their voeabulary. Esch time a new sym-
bol was taken for study, Group I was given the sound, a
few words beginning with the sound, and then asked to think
of other words beginning with the sound. Group TI was
given an oral presentation of a story. The beginning sym-
bol of the most lmportant word in the name of the story
was the symbol to be used. As the story was presented, the
sound of the symbol to be studied was emphasized ssch time
thet it sppeared. After discussion and condensstion of the
story, the chlldren were asked for words beginning with the
sound that was being studled., The words named by each group
were recorded in order to compare voegbulariles of the two
groups. Table 4 presents a comparative study of the number
of words named by Group I and Group II for each symbol
studied.

Group I gave an average of thirty-four words per sym-
bol in the voesbulaery study, and Group II nemed an average
of 48.50 words per symbol. Group IT definitely hss a much
larger speaking voesbulary then Group I. It is seen that
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TABLE 4

THE NUMBER OF WORDS NAMED BY THE PUPILS
I¥ GROUP I AND IN GROUF II FOR EACH
SYMEQL BTUDIED

Wuwber of Words Named
Synbol

Group I Group 1II
B.ves 36 21
f.... 25 37
Bevus 51 88
Pavan &3 78
he... 53 71
Caree 58 89
Mevos 20 a8
Noses 13 25
Toooe 33 48
Baows 19 37
|+ TR 83 74
i.... 3 10
il.... 62 86
Ouuvs & 2]
Beoon 41 51
17 PR 4 5
Wesno 47 54
oo 15 18
8.... 8 12
d.... 76 73
Jeuns 28 39
Veews 24 54

Average 34,00 48.50

Group II has heen grestly benefited by the introduction of
esch saymbol with a story. Opening up avermes of thought and

stimulatlon, the story helps to put the ehild's mental
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factors on the slert, Drill esxercises zlone neglect stten-
tion to complex humen drives, interests, or needs. Inter-
est and need should be determinants of method. Uniform end
inflexible procedures sre indefensible becsuse large and
varied individusl differences lead to many levels of une
derstanding and many and diverse needs for new experlences.
Limited drill exercises sre insdequsite in meeting these
needs.

The story presentation snd study were also influentlal
in enabling the children to tell stories and complete
. stories in o more lively, detailed, and veried way. At the
close of the term esch group was tested on its 2bility in
the telling of stories. They were scored 1, 2, 3, 4, and 5
on the sbility to tell complete stories. One point had
the highest value and five points had the lowest value.
Table 5kpresent$‘a comparstive study of the points made by
each pupil in Group I and in UGroup IT on his abllity to
tell completes stories and on his ability to put endings
on stories.

Group II reted C.68 higher than Group I in telling
stories and (.39 higher in completing stories. When
group I end Grouvp II were msked to declide upon & story to
tell, ten children in Group I were ready snd twenty-three
children in Group 11 were ready. Children of Group IT were

as 2 whole more anxious to tell their stories than the
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TABLE 5

POINTS WADE BY EACH PUPIL IN GROUFP I AWD IW GROUP II
ON HIS ABILITY TO TELL STORIES AND OF HIS ABILITY
TO PUT ENDINGS ON STORIES TOILD TO HIM
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ehildren of Group I. When first cslled upon individually
to tell a story, fifteen children of Group I and four chil-
dren of Group IT said that they knew no story.

Use of the story in introdueing esch new sound gave
the children of Group II 2z verlety of storles at thelr com-
mend when they were asked to tell s story. Hasving had the
earlier study of the stories, they were able to express
themselves much more eesily and with more feeling than the
children of Group I, who had not hed the previous study.
group II often used the language of the animals of the
stories, thus making the stories more interesting to the
listeners. Sinece the tales brought pleasing pletures to
their minds and were besutlful in theme and langusge, they
began to form a taste for besutiful language. Resides
getting the plot they gbsorbed words and experiences. In
reproducing the stories they often used the eract rhrases
and sentenees that had besen used by the narrstor. The
stories widened thelr experlences and In turn helped to
develop personalities and shspe characters. Through
stories the children recelved a type of pleasure that was
wholesome and that eould be used to set a pattern of ae-
tion for other experiences., The story hour wes a period of
joy in which the ¢hild wandered into the land of enchont-
ment.

Becosuse of the baekground of rich experiences obtained

fror the study of the stories, Group 1T excelled Group I



in story telling ability.
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They were more able to vary end-

ings, and to give detailed endinga, as well as to tell com-

plete stories dramstically.

Moreover, Group II had a bet-

ter choice of words at thei? coxmand.,

Uslng intelligence as & basis, Table 6 shows the upper

fifty per cent of the two groups compared.

TABIE 6

THE INTELLIGENCE QHCTIENT AND THE PROGRESS MADE
BY EACH PUPIL IN THE UPPER PIFTY PER CERT

IN BOTH GROUP I AND GRCUP II, EX-

PRESSED IN GRADE ATTAINMENT

Difference
Faired Group I Group II in Progress
Number
o Read Readi
Pupil eading teading _
P 1. Q. Grade |I. Q. trade | 9F TP Gr?;p
Atteinment Attainment ‘ .
Cenns 117 1.53 115 2.60 ceu 1.07
Besen 109 3.30 105 1,90 1,40 s
b4y 101 2.45 103 3.45 e 1.00
Tovue 106 2.40 100 1.70 .70 ceee
2 I 105 1.47 100 2.15 . o .68
11.... 121 2.90 108 5,48 - .55
14.... 1zé 1.65 99 3.30 PR 1.85
15.... 111 %.35 100 2.55 1.00 RPN
16.... 153 2.20 103 2.40 cooe .20
18.... 123 2.85 104 2.55 s 20
21.. .. 100 2,60 101 2.45 .15 ene
28. ¢ aa 1056 1.62 116 2.10 | . e .48
24.... 116 2,90 102 2.00 . 80 cess
26,..., 117 l.62 113 3,40 “e 1.78
Average 111 2.51 108 2,56 . -
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It was found that the experimental group attained an
average grade placement of 2.56, whlle the control group
attained an sverage grade plsecement of 2.31, whieh was an
sverage difference of (.25 yesr more in the expsrimental
group than in the c¢ontrol group. Five pupils in the eon-
trol group showed progress over five pupils in the experi-
mental group. This gein wes from 0,15 yemr to 1,40 yesrs.
Nine pupils of the experimental group showed gain over nine
puplls of the contrel group. This gein was from 0.20 vear
to 1.65 yesrs.

Using intelligence as a bsgis, Table 7 shows the lower
fifty per cent of the two groups compered.

It was found that the experimentsl group sitained an
average grade plucement of 1l.84 years, while the control
group attalined sn sveraze grade plsecement of 1,73 years,
which was sn sverage difference in gain of 0.11 year nmore
in the experimental group than in the control group. Four
pupils in the control group showed progress over four puplils
of the experimental group. This gain was from 0.05 year %o
0.80 year. Ten pupils of the experimental group showed
gain in progress over ten puplilis of the eontrol group.

This gein wss from 0.08 year to 0,75 year.

The result of the comparison, based upon intelligence,

was an indication that progress through the use of tle

astory method 1is more effective when teaching children of
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TABLE 7

THE INTELLIGERCE QUOTIENT AND THE PROCRESS MADE
BY EACH PUPIL IN THE LOWER FIFTY PER CENT
IN BOTH GROUP I AND GROUF II, EX-
PRESSED IN GRADE ATTAINMENT

, ) Difference
paired Group I Group II in Progress
Number

of ' |
Pupill Readin Reading
I. Q. Gradeg I. Q. Grade Grgup Grggp
Attainment Atteainment
laase 94 1,57 o4 1.8C e .25
Bavs 88 1.30 9% 1.35 e .05
6... 9T 1,80 o5 2.88 e 45
Geus 100 2,20 83 1,76 AL ...
10... 83 1.52 85 2,00 R, .48
12... 26 1.55 o0 2.30 e L5
13... 80 1,52 85 1.80 e 28
17... g4 1.47 04 1.87 e .20
19... o7 1,55 91 1.80 e .25
20... 96 1.583 91 1.85 c e .12
22, .. 100 2,00 o8 1.958 05t
CBeun 100 2.3b 51 1.55 0 B
274 . & 1006 1.40 82 l.48 e 08
28, .. a0 2.50 94 2440 U 13 2 R
Average 94 1.73 92 1.84 weve e

higher mentel abilitles than when dealing with ehildren of
lower mental sbilities. However, enough children in the
experimental group of the lower [ifty per cent showed
progress over the control group of the lower fifty per cent
to Jjustify the use of the story study method as an aid to

genersl reading ablility.
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Progress mede by Group II over Group i in word recog-
nition ability of 0.30 year, in sentence reading ebility of
0.18 year, in vocabulary of 14.50 points, in story telling
ability of 0.68 points, in ability to end stories of 0,39
points, of gain by the upper fifty per cent of pupils of
0.25 year 1in grace sttainment, and of gain by the lower
fifty per cent of U.11 yesr in grade asttainment is evidence
enough tomeke us believe that the extrs instructional ac-
tivities in story study as given to Group II were of as-

sistance to the pupil in improving general resding ability.



CHAFTER IV
CASE STUDIES

This study in the evaluation of the two methods of
teaching reading has revesled lmportant differences in
reading abilities of two groups of individusls, Eaeh child
is an individual and each individual'ts gblility varies. These
variations are ofthe utwmost importance to the teacher, since
she 1s faced with the task of developing with promptness
and effieliency the reading skills which are fundamental to
the child as an individual and as 2 member of the group.
Wost individuals will grow in Interest and gbility in read-
ing when the Instruction is sdjusted to thelr needs,

Rapid gaing asre often the result of adjusting the in-
astruction to the child's learning rate. When the instruc-
tion is thus adjusted in the regular classroom work, the
need for remedisl classes is not so great., The geoal of
reading instruction is to ensble esch child to sdvance in
skill and interest as rapidly ss his abilities permit. In
this chapter will be given detailed disgnoses of a few in-
dividual eases taken from the experimental group to 1llus-

trate the sxtent of differences within a single group.

43
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case 1" was & girl of six years and ten months (ehron-
clogical age) who had a total intelligence quotient of 104.
She liked to read and was a repid resder almost from the
start, but often while reading she would lock off her book
and complete a sentenece in her own way. She wass given the

California Short-form Test of Mental Haturity, Fre-primery

S-Form, and the Gates Readling Readiness Test. Results of

the Celifornia Short-form Test of Mental Meturity showed:

vision, normal; non-language intelligence quotient, 106
language intelligence quotient, 101; total intelligence guo-
tient, 104. Results of the Gates Reading Readiness Test

ghowed 8cores a8 follows: plcture direections, twenty-eight
of o posslble thirty-six; word mabehing, twelve of a seriles
of elghteen; word-card matehing, seventesn of the twenty
listed; and rhyming, fourteen, which was a perfect score.
The conclusion drawn from this study wes that the
taste and interest of "Case 1" exceeded her mechanical
ability. Phonic and word analysis were taught. 8She had no
trouble in learning the inltial sounds but hsd difficulty
in blending. Specisl attentlion snd time were given her in
blending exercises. For weeks she mlspronounced when
blending. Then suddenly she began to mispronounce on first
trial but her own error on second trisl was corrected.
Obviously, therefore, extrs time, practice, snd patience

solved the difficulty. Before the end of the year she was
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having no diffieulty with correet and rapid asttack of words.
she transferred this ability to her readlng in general and
beamed with pride on the day that, st first sight, she suec-
cessfully resd an unfamillier story to her classmestes without
help from anyone. Happy in her own achievement, she
checked the book f?om the library at the close of the day
30 that she could show her mother and father what she had
done., From that time on, "Case 1" continued to find new
friends on the library tsble,

Gates Primery Reasding Test, Type I and Type II, were

given at the end of the term to check progress. Type I,
a word recognition reading test, showed "Case 1" with word
recognition abillty at s grade level of 2,65, whieh was 2
reading age of eighx yesrs and one month. Type II, =
sentence reading tbst, showed "Cass 1" dolng sentence read-
ing at s reading grade of 2,55, whieh was a reading age of
seven years and eleven months. Therefore, "Case 1" ghows
all indications of being a strong seeond-grade pupil.
Through points of emphasis in phonie training the mechanical
ebilities of "Case 1" were increased to mateh her taste and
interest. 8he acquired the sbility to derive from the
printed page knowlpdge and information relating to her ac-
tivitiles, questioné, snd problems.

"Case 2" wes a8 boy of six years and eight months, with

a total intelligence guotient of ninety-three. The velidity
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of the total intelligence guotient was in doubt, however,
since it was noticed that he marked hls answers at random,
often not even considering sll the words or pictures given

for study on the mental test. On Gates Reading Readiness

Test the scores were as follows: pieture directions,
twenty: word mabehing, twe; word-card mabtching, Tiver and
rhyming, three,

"case 2V was emotlonally unstable and answered to in-
gquiries with short incomplete sentem es as if he were s
three-year-cld, Instrictions had to be given one at a time
te the child by the teacher's goling te his desk and telling
him individually what to do., If he had a picture to eoclor
and cut oub, two trips to his desk were necessary. After
he had finished coloring his piecture, he would state In
loud tones of & few words that he had finlished. The in-
structor would then go baeck tc his desk to explasin that now
he was to cut the pieture out. "Case 2" did not know his
coloras. At first he was thought to be e¢olor~blind, but
with muech practice finally learned most ofthe color nemes
and ussocisted them with the proper eoclors.

When his work was completed, it was always Inferior.
On some days he could recognize more words than he eould on
other days. He did not have good use of his hands, and in
walking he often had difflculty in balaneing himselfl as a

normal ehlld would.
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After conferences with the mother, who was gravely con-
cerned and unusually cooperative, it was found that "Case ot
had becn seriously 111l for months soon after birth. Vhen
found to be so retarded,he was taken to the doetor for ex-
arination. The doector reported that his mental end phys-
ical development had been greatly retarded,and that he was
an urnusually nervous child, He would slways be so slow to
lesrn that double effort would be necessery in order for
him to progress. It was then decided that this ehild's
first yesr in school should be one in whieh he wouwld learn
to play with the other children, gain in experience, and be
happy in whatever he eould do.

By the end of the year “Case 2" was able to write
legibly only three or four letters of his name, and he gould
recognize only a few words.v He had learned to play less to
himself snd more with the erowd. From time to time much
effort had been expended by the instructor to engage the
child in conversation, and a little progress had been made
in his ability to converse intelligently. Discipline was
no longer a problem ufter he had learned to speak more
quietly in the schoolroom. He espscially llked to listen
to stories, end his face would glow as he lived the ex-
periences ofthe charscters. AL the snd of the year "Case
2% was still inferior and inconsistent in his work, Ae-

cording to the doctor, this defieciency would probably
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remein with him throughout 1ife. He had sdvanced slightly
in his agllity but was even then decldedly backward for a
ehild of his ape. "Case 2% was retained in grade one, and
there 1s little hope of his ability to make the work in an-
other year. PFPhonic training in thils instance failed to im-
prove the work of "Case 2" beesuse of Inherent physicel and
mental defects.

"Case 3" looked umusually intelligent and stable. He

was slx years and nine months old. On the California Shori-

form Test of Mentel Maturity, Pre-primary S-Form, his non-

language intelligence quotlent waes ninety-nine: his lan-
guage intelligence quotlent was eighty-nine; and hils total

intelligence quotlent was ninety-two. On Getes Resding

Readiness Tests, the =scores for "Case 3" were: pileture

Girections, twenty-five; word matching, six; word-card
matehing, nines and rhyming, ten.

"Case 3" was left-handed and at first wrote his name
mirror fashlon. HNo matter how hard he tried to do what was
asked of him, it was in vain. At the end of twelve weeks
nothing seemingly had been secomplished. His merks on
class work were very low, His mother wrote & despaliring
note to the instructor, asking what was wrong with her
child. BShe was desperate, frantic, snd somewhat impatient
with the teacher. The mother waes invited to visit school

and observe, but she was unable to do so, exeusing herself
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because of home obligations. The instructor decided to
use the need of a costume for the childaas an excuse to
vislt in the home. At first sight of the visitor the mother
wes rather curt and eold. The instructor deftly led the
conversation into safe echannels by notieing the activities
of a younger child in the room, and the mother was soon
taelking freely, first about the younger child and then
about the poor progress being made by "Case 3." The in-
strusctor found thst the six-year-old childvhad grown up
without children's btocks, pencils, colors, or writing ma-
terials at his disposal., He had never helped his wother
count the eggs when they were brought in. In faet, the
child had grown only physically. The instructor went away
with a happy heart. Suggestions offered for help at home
hed been gladly zcecepted by the mother, who had vowed then
that the second e¢hild should have some ocgcasion for mentsl
growth, too. Extras effort and time were sxpended on all
work for "Case 3" iIn the schoolroom,

The progress that "Case 3" had made by the end of the
term wss almost unbelievable. At the close of the term

"Case 3" was given Uates Reading Test, Type I and II, to de-

termlne his progress. On Type I, a word recognltion test,
"Case 3" showed a reading grade of 2.65 and a reading age
of elght years and one month. His chronologleesl age at

this time was seven years snd five months. On Type I1, a
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sentence reading test, "Case 3" showed e reaeding grade of
1.48, which is a reading age of six years snd 7.8 months.
"Case 3" showed a need of more easy readlng, sinece the
time allowed for Test Type II wes tco brief for his ecapascity.
His lmprovement from the first of the term had been so
great that the instructor believed that, with a little more
time, "Case 3" would show mmch more improvement in speed in
resding. PBoth phonic training snd word study had influenced
the rapid development of "Case 3." (onsidering the faet
that this e¢hild had not reeelved the usual pre~school
training in the home, the teacher felt thet his improve-

ment was even greater than the scores of the Primary Read-

ing Tests Indiceted. The instructor felt well rewarded for
2ll efforts when, st the close of sehool, she received a
note of apprecistion from the mother of "Case 3! thanking
her for her patience, effort, and interest.

"Case 4" was small of stature, with the sad expression
on her face of an undernourished, pushed-aside e¢hild. B8he
was 8lx years snd two months old with s total intelligence
quotlent of seven years and slx months. Results from the

Gates Resding Reedlness Test showed scores as followa:

picture directions, nineteen; word matching, seventeen; word-
card motehing, eleven: and rhyming, sixz. "Case 4" came to
school for two weeks and then went west for four weeks to

work in the cotton fields. When she returned to school,
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she hed missed so many of the basic operstions that she
felt her inferiority and was ashamed of her own efforts.
During art periocd, if she saw the Instructor neasring her
desk, she would practically cover her work with her left
hand as she continued slowly working with her right hand,
She was lgnored for a short time, the instructor passing
her desk without openly noticing her. After she showed
some slight progress, the Instructor sald one day as she
passed her desk, "That's good work. I like the gingerbresd
boy's eyes." ©Never again did "Case 4" try to cover her work.
Afterwards she would often hold her paper up for the in-
structor and the other pupils tc see,

Progress began after "Case 4" was placed on the hot-
luneh list. In phonic instruction she was unsure and slow
at first, but with mueh drill she was soon able to give
all the single sounds. 8he did not have so much trouble
in blendling as with the single sounds. Suddenly, as over
night; she began to show unusuel interest in reading. The
instructor thinks the resl csuse of her intsrest in reading
was due to her love for atories, After a few of the first
phonic stories had been presented, she began taking library
books home from the table and attempting to read them by
hersgelf, Often in the classroom she would take three and
four bocks at a time and sit deep in thought, as if drink-

ing in every detall of the plctures and trying to read the
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stories for herself. Since she was one of the children
who had to wait for the bus, she began remeining in the
room after the other children were gone in order to spend
more time with the library books. A eousin, not so ad-
vanced as "Case 4" end rating lower in mentai capaclty, was
having trouble with her reading. The instructor suggested
that "Case 4" help the cousin and reed some of the library
stories to her. Thils pleased "Case 4." As a result of her
effort to read to the cousin, her reading speed Inereased,
and she gained confidence 1n her own ability. "Case 4" had
an older sister falling in third grade work with s low
first and second grade average. To avoid a similsr plight,
the teacher thought that if "Case 4" could be kept in
sehool and her Interest could be held to a very high piteh,
she would continue to show improvement.

On Gates Primary Resding Test, Type I and II, given as

g check on progress at the close of the term, "Case 4"
showed a word recognition grede ablility of 3.08, whieh is

& reading age of eight yesrs and 6.5 months. Her chronolog-
icsl age at thils time was six years and nine months. She
showed s sentence resding grade ability of 2.30, which is

g reading age of seven years and one month. The instructor
thinks that the hot lunches, a 1ittle praise, the conse-~

guent eonfidence in her own work, and orel presentation
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of stories all helped to awaken "Case 4" and put her in s
position to get much self-enjoyment from resding. "Case 4"
definitely improved in her genersl reading ability heceause
of both phonic trailning and story astudy. The storles
studied gave "Case 4" a serles of new experilences which
were recognized as beling c¢losely related to her needs and
purposes. Her interests were identified and thelr develop-
ment gave direction and purpose to her activity and meaning
to her experience. New and more enduring interests were
constantly crested and developed in order to understand her
more fully and to furnish the proper guidance. Her progress
in resding was intimately related to her growths in in-
sights, understandings, attlitudes, and interestss to the de-
velopment of behavior patterms; end to the modificetion of
personality.

"Case 5" was &n intelligent little girl with a non-
lenguage Intelligence quotlient of 100, a language intelli-
gence quotient of 100, and a total intelligence quotient of
100. Results from (ates Reading Readliness Test showed

scores as follows: opleture directions, thirty-fives word
matching,}twelve; word-card matching, sixteen; and rhyming,
seven. Her chronological age was six years and elght
months.

"Case 5" was soclally malsdjusted. She came from a

family of high-tempered people. The father punished, when
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he thought necessary, the two older children by unmerci-
fully beating them. The boy was In senior high school, and
the older girl was in junlor high school. The older girl
was & problem child. She had tantrums, got along with ncne
of the childre, took things whieh did not belong to her,
and took sdvantage of her teachers when possible, "Case 5"
was as yet favored by the father but showed tendencies of
following in the older sister's footsteps. At the beginning
of school, she slapped the other ehildren forcefully when
they did not do to sult her. The instructor appealed to
her in almoat every manner, yet she contlnued her rude man-
ners. The instructor began to give "Cmse 5" apecial atten-
tion and called upon her for little favors and secommodations.
when she was given an important pert on the assembly pro-
gram, she carried 1t ocut in an execellent manner, Her
dealings with the other children graduslly becsme more
normal, and before the end of the term "Case 5" was mixing
with the children and hsving her chums as all nornsl chil-
dren do. The instructor feared that the home environment
in this particular case was so strong that "Case 5" might
8lip back into her old hasbits of hatefulness without much
effort. Tests given at the close of the term to determine

progress showed good results. On Gates Primary Reading

Test, "Case 5" had the gbility of grade 2.47, which was a
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reading age of seven years and 9.5 months. Her chronolog-~
1cal age at this time was seven years snd three months, She
hed = sentence reading ebllity grade of 2.15, which was o
reading age of seven years and 7.5 months. Since the read-
ing abillty of "Came 5" was slightly sbove her chronolog-
ieal age, the instructor feels that her sesdemic work is
not a real problem. ﬁowever, in this case the study of
phonics and stories made possible more reading, which in
turn should open up new avenues of thought and thus help
to stabilize her emotions. The teacher thinks that "Case
5" will continue to get along well in her school work if
her emotlonal maladjustment is successfully met and coped

with.



CHAPTER V
OBSERVATION3, CONCLUSIONS, AND RECOMMENDATIONS

Observations

From the foregoing study the following observations
were made:

1. HNeatural and vivid rendering of thought seems to
spring spontaneously from interestlng thought studies.

2. Supplying the ¢hild with individuel booklets and
papers encoursages browsing in the homeroom library.

3. Reading to one another from individwm 1 bocklets and
papers encourages and benefits the individual.

4. The homeroom librsry is well used in sesrch of
original storles, the condensed form of which is in person-
al possession of the e¢hild. In the search many interest-~
ing piectures cateh the ¢hild's questioning eye, and, as a
result, other storlies are read.

5. Stories can open the door to a wide variety of asig-
nificant experiences, interrretations of the ways of l1lifse,
and insights into human chsracteristics and relationships.

6. The orel story has the tendency to give the chil-
dren a restful feeling. Teuwt postures relax, the puckered

56
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brows straighten, and the faces grow happy and contented or
become enveloped in smiles. Group II, the experimental
group, has s much longer sttention span than Group I, pre-
sunmably becsuse of the more interestling approsch used with
Group II.

7. Free informal discussion of stories brings inter~
esting comnments from the most timid and the least advanced
of the class. This gives opporitunity for self-expression.

8. Stories arouse in the children s full eonselous-
ness of the dellights and the practical values of reading.

g. Stories help bo develop a sense of humeor.

1¢. Stories belp to teaech good English. The English
used by the narrstor of the story esnd by the characters
loved in the story comesto be the English that the children
speak.

11. A story develops expression. The e¢hildren re-
tell the storles, and in so doing their feeling and ex-
preasion grow,

12. The teller of the story has influence upon the
children through the compelling power of love. The sbtory
brings happiness to the children; therefore, the children
love the story~teller. The story develops a bond of sym-
pathy between the ehildren and the nsrrator,

13. 1Intensely wvaluable from good reading are the
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emotlonal rewards, as well as a deeper undsrstanding of
customs, problems, and deslres of other people.
14, Change of the attitude of the poor learner is

an effective way of overcoming emotional instability.

Conelusions

1. When the tescher and the e¢hildren share charming
stories and stimulating informaetion, the pupll hss more to
offer to the reclitastion end finds other opportunities for
using the ideas gained in the recitation. The thought and
interest aswakened in this oral work are helpful in keeping
up & llively effort on the part of the ehildren. The thought
material in a good story is itself s mental stimalus, for
it provides g wakefulness whieh is favorsble to imprinting
the forms as well as the thought.

2. Study of sound plus visual aid asccompasnied by ex-
ercising the imaginastion through the realm of make-belleve
tends to result in more rapid learning processes than re-
sult from study of sound alone because Group II, when
taking the sentence readlng test in whieh it was necessary
to read the sentence, select and mark one plcture from a
group of pictures in whieh the sentence was represented,
proved that thelr earlier trainling in observation and cor-
relation of pictures and scunds or combinstion of sounds

enabled them to read and cbserve the contents of the picture
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more agcurstely than Group I; therefore, training in recog-
nition of sounds 1ls most valusble when sccompanled by
supplementary work which offers stimulus both to the imagina-
tion and the power of observation,

3. 1If one used the sound method alone, the power of
suggestion would totally be absent from the teaching and
learning process, and the e¢hild would learn that one sound
without associating 1t with other sounds or thoughta: where-
a3 the chlld who 1s taught phonics by the story method ac-
coppanied by visual aild not only learns one isolated sound
but also hes suggested to him through the telling and oral
discussion of the story innumerable sounds whiech tend to
enrich the child's voeabulary and causes him to make mors
rapid progress in the flelds of reading, logilesl thinking,
and oral expression,

4, Group IT developed a sense of self-confidence and
a self-sufficiency which caused them to bhe more gager and
able to express themselves in public thsn Group I were.

This conclusion was reached after giving the children of
both groups an opportunity to seleect and tell =a story to
their groups. It was found thet the thought stimulation and
the varied channels of thought through which Group IT
learned enebled them to seleet more quiekly and tell with
more accurate detail the story of thelr own choice.

5. The c¢hild does not necessarily improve in his

ability to read when taught scunds alones but Just as many
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muscles have to coordinate before the child ean learn to
walk, sc do many mental assoeilatlors have to coordinate be-
fore the chlld caen become & ready reader.

6. P?oéress through the use of the story method was
more effective when the Instructor taught children of higher
mental abilities. Children of lower mental sbilities weref
stimalated to a wore repid learning process when they were
not subjected to the ususl drill but were allowed a more
lirersl amount of meterial from which to learn and a more
informel method of recitstlion whieh sccompanies oral dis-

cussiona,

Recommendations

A ceritieel study of the data presented in the foregoing
chapters warrants the followlng recommendations:

1. The story study program might be applied to regular
classroom teaching.

2. A study should be made of eaech ehlld to determine
his lesrning capaeity, his special difficulties, his type
of weaknesses, and his needs.

3. The materials of instruetion should be adjusted
to the child's sbility and learning rate, with eaneh lesson
motivated so tﬁat interest and sttention will be maintained
at & high level. |

4, In esech e¢hild should be estgblished a sense of
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security and a realizstion of steady growth, an essential
tp g child's sueccess in reading.

5. The child should be encouraged and praised for his
efforts.

6. Eerly reading should be in feamiliar fields of com~
mon experlence.

7. During the practice in word snalysis, the words
used should be in the ehild's hearing end speaking vocabu-
lery so thet the word will have mecaning for the c¢hild,

8., Instruction in word analysis should be delayed un-
til the c¢hlld has a vocsbulary of seventy-five to one hun-
dred words.

9. Ear training l1ls essential to all work in beginning
reading,

10. The use of the story study method is a valusble
aid to general reading ability.
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Fig. 1. -- Work sheet type 1
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Fig. 2. -- Work sheet type 1 (continued)
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Fig. 3. -- Work sheet type 2
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Pig. 5. -~ Work sheet type 4
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Pig. 11. -- Work sheet type ©
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truek cluek
buck pluck
neck peck
kiek tiek

Fig., 14. -- Work sheet type 12
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brick



Pi{{,S ) L4

¥y, "Three Little

ng the stor

nti

-- Pilcture represe

Fig. 15.



8
said
sand
sat
scissors
secret
see
seen
send
set
geven
gick
aight
silent
gix
slack
slap
seed
slid
slide
slight
sliip
slop
soap
800k
soup
sour
spider
spoon
apot
spotted
stool
string
Sue
suit
sweater
swing

f
fair
fan
Fanny
fast
fat
father

78

VOCABULARY OF GROUP I AND GROUP II

Fay
festher
feet
fin
five
flag
flat
float
fluffy
food
fool
foot
for
fruit
fun
funnel
funny
Puze
fuzzy

t
table
tack
tadpole
tag
talk
tallow
tan
tardy
tat
tea
Teague
team
teeth
tell
ten
tent
tiek
tickle
tie
tiger
tight
tin
tinker
tire

Group I

to
toad
toast
toddle
toe
tomb
tongue
tools
tooth
top
tough
towel
town
toy
train
tree
tub
tube
tuek
tug
Tulley
tunnel
turkey
turtle
two
Tyler
typewriter

P
paddle
pass
pat
pail
paint
pal
palace
pallet
pan
paper
park
parrot
paste
pat
Patsy
Patty

paw
pesa
pealing
peanut
pecans
FPeggy
pen
peneil
penny
perfume
pert
pet
pickle
pleture
pig
pill
rillow
pin
plne
pineapple
pink
plpe
plene
play
plesse
police
pone
pony
pop
post
postman
potato
powder
pretty
primer
prints
propeller
prunes
pudding
pull
puppy
purple
purse
push
put

puzzle

h
hail
hair
hall
hang
hands
happiler
happy
has
hasn't
hat
have
Herry
hay
Hazel
head
hesr
heat
Helen
help
hem
hen
her
hide
him
hit
hog
ho
hoe
hog
hold
hole
home
hominy
honey
honk
hood
hook
horse
hose
hot
houge
Howard



hub
hug
hull
hum
humpty
hun
hung
hungry
anb
hurt
hut

e
cage
cake
celendar
calf
eall
came
camp
can
candle
candy
cane
cap
espe
ear
cat
cateh
eattle
caught
clean
cloek
elothes
club
coal
coat
coCoa
cogonut
coffee
eold
comb
come
company
Connie
ook
color
cookle
cooking
coon
coop
Corkey

oot
cotton
cough
could
count
counting
cow
cowboy
cowlick
Cox
Christmas
cruamb
ery
cuff

cup
curly
cut

m
mas
Haek
mamma
man
marry
mat
mateh
matier
me
meal
meat
mend
millk
monkey
moo
moon
moose
moOve
mower
mff

n
nail
name
Haney
nat
Fell
net
neatb
nickel
night
ne

not
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nothing
nut

r
rabbit
rachket
radio
radistor
rag
rail
raln
ran
rat
red
rent
rest
ribbon
rig
ring
rite
road
robe
rock
rocker
roof
reom
rocster
rORe
rosy
rope
rough
round
Rover
rubber
rum
ran
Ruth

a
gerial
nge

air
alrplane
Alice
Alllson
amn
ambulancs
and

Andy

Ann

Annie

snt

epple
arrow
agh
at
aunt
axe

b
baby
bad
ball
balloon
banana
band
banjo
bearn
bat
bath
bead
bean
bear
beat
beau
bed
bee
bell
belt
Benny
Betty
Bill
Billy
bingo
bird
bit
bite
big
black
blue
bluff
bosrd
boat
Bob
book
hone
boat
bottle
bought
bounce
bow~wow
boy
brad
brown

brush
bubble
tucket
buckle
bud
buddy
vuffalo
bug
buggy
bull
bumble
un
bunny
but
butter
button
by

i
in
is
it

1
lace
ladder
lady
lake
lamb
lamp
land
lantern
late
laugh
lay
lead
lean
leap
lesf
leather
leave
led
Iee
leg
lemon
Iena
Leonard
Ieroy
let
letter
lettuce
lie



life
light
like
1inb
Lincolin
line
linen
liner
living
lion
little
live
lizard
load
loaf
loen
local
log
lols
ijonesome
long
look
loop
lope
loose
lose
lost
Loulse
love
low
lucky
lungs
lux

o
odd

of

oll
orange
organ
ott

g
Gale
garden
get
girl
give
Glen
Glenda
Eo
God
gold

good
got
Graham
grab
grade
grader
grain
grand
grape
Grapette
gress
£Erave
gravel
gravy
Gray
gray
great
green
greectings
grime
Grimes
grind
gripe
ground
group
growl
guess
guide
gum
gun
guy

u
ugly
under
up

&

ug

w
wvallow
Wanda
wagon
walk
Vally
Welter
walte
weani
way
wes
wash
water
Wayne
we
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weed
weeping
well
want
were

- wesnt

Westlske
wide
wife
will
Willerd
Willie
Wilme
wililts
wind
Windle
wing
winter
wilsh
witch
with
woo
¥o04
wool
wolf
WOmAan
women
won
wonder
word
work
worma
wouldn tt

s
kaiser
Kay
Kemp
Kenneth
Kent
key
kid
kill
kin
kind
king
kilas
kite
kitten
kitty

e
B4

Eddie
Edmund
Edward
eggs
Evans
Evelyn
every

a
dad
daddy
dainty
dale
Dallas
dem
Dan
danae
dandy
Danny
darling
darning
dates
David
day
Dayne
dead
deaf
deal
Dean
dear
deed
defense
den
desk
Dennis
Dewitt
Dick
did
dig
dill
dim
dinner
ding
dingles
dip
dirt
dish
dive
do
degtor
does
dog
doll

dollar
dolly
domino
Don
Donald
done
aong
donkey
doors
Doris
Dorothy
dot
double
dough
doughmt
Douglas
dove
down
Downey
drill
drink
drug
Duane
dueck
Duffer
dull
Dugen
dumb
dummy
dump
dumplings
Dunkin

3
Jagk
Jackle
jail
Jane
Jamiary
Japan
Japanese
Jar
jay
Jean
Jeffries
jelly
Jessle
Jill
Jim
Jimmy
Jip
Josn
Jo-Boy
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Jocko
Joe
Jonn
Joyece
Judy
Jug
Jump
June

jingle

v
vaelley
valve
Velentine
van
Vaughn
Vee
velveb
vent
Vera
very
Veta
vex
Viek
Vietoris
victory
vietim
vile
vine
violin
violets
Virginie
voleano
vote
vowel



8
sack
sad
sag
said
Bnll
scke
salt
galute
sand
sandle
sang
sank
save
88w
say
500t
scoot
school
geramble
secrape
sereen
gseat
ase
SEE-88W
seen
send
set
seven
agw
sick
side
allk
silly
sing
aink
sit
s3ix
skate
skunk
glacks
sleam
sleep
Smith
smoke
SNOW
atack
step
stove

string
slid
slide
smother
smut
snap
so8ep
sock
something
s00n
sOrYy
soup
sour
spaghetti
Spanish
Sparrow
speck
speckled
spend
apin
spinach
spit
split
spoon
apob
spray
squirt
stand
star
stop
strap
streteh
gtring
stripe
suds

sun
surrender
survey
suspender
swatter
sweater
sweep

£
faint
fair
failrest
fairy
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Group II

Faline
fan
fast
fat
father
feet
fell
find
fine
finger
fire
fish
five
flames
float
floor
Florence
flour
flower
fly
foem
for
foot
foreat
frightened
free
from
fry
fudge
fun
funny
fur
Fusz

t
tsble
tack
tad
tadpole
tag
teil
take
Taltem
talk
tam
tan
tap
tape

tardy
tes
team
Ted
teddy
teeth
telephone
tell
ten
tent
terrapin
Tibby
tick
tickle
tie
tight
Tim
time
tin
tingle
tinkle
tint
tiny
tip
tire
tit

to
toad
Toby
toeck
toe
Tom
Towmy
tong
tongue
Tony
top
tot
tough
towel
town
toy
tractor
trail
train
trot
tub
Tacker

turban
turkey
turtle
twelve
twenty
twine
two

P
pad
pail
paint
pair
pan
pants
paper
parade
parrot
party
paste
pasteboard
pat
pateh
Patsy
Patty
pey
peach
peal
peanuts
pear
pess
pebble
pen
pencil
penny
pecple
person
pet
pick
pickle
picnie
picture
ple
plece
pigeon
pigs
pill
pillow



pin
rinch
pink
pine
pit
pitch
plants
plate
play
player
please
plum
pocket
pole
Polly
pond
pony
pool
»op
porridge
pot
powder
preay
prayer
pretty
pudding
puddle
puff
Pug
pull
pumpkin
punch
pup
purple
pury
purse
push
Puas
put

h
had
heck
hair
hail
hall
ham
hendsome
hands
hang
Hansel
hsppy
harbor

hard
harm
hasg
Harvey
hat
hateh
hatchet
hate
have
hay

he
head
hear
heard
hedges
hello
help
her
Herbert
here
hide
high
him

ho

hob

hoe
hog
hold
hole
holidsy
Holland
hollow
home

‘hoop

hop
hope
horn
hooct
horse
hot
house
how
hub
Hutbard
huff
huffy
hug
mam
hamble
hurp
hun
hungry
hunt

835

hurry
hurt
hush
miatle
it

¢

eab
cabbage
ecabin
cabinet
coge
ceke
ealf
call
came
camel
camera
camp
can
eandle
cendy
cans
esns
cap

car
capital
card
care
carroll
ecarrot
cart
carry
case
eatb
cartridge
cattle
cave
claim
clap
clasp
clay
clean
clinb
clown
club
conl
coat
cob
cocoa
coffee
coffin

cold
collar
color
colt
eombh
oOme
cone
cook
eookie
coal
coop
cop
copper
eord
corral
cork
corn
cotb
sotiton
eough
could
count
country
cow
crab
erpek
eradle
cyene
cerank
crayola
erayon
eream
creek
cried
crime
crow
erown
crust
cry
erying
cup
eurl
cutb

m
med
made
meize
make
manmns
man
map

mark
mash
mast
master
mateh
matches
me

theat
nenw
milk
miass
mittens
mab
nonkey
mongter
mnoo
moon
mop
mogs
moth
mother
mounse
move
guff
iy
wmamp S
mash
misic
wusiclan
mst

wy

n
neil
Hen
Waney
napkin
nat
naughty
nearer
needle
neigh
nerve
nest
net
new
nivhle
nice
nickel
night
nine
no



nod
nose
not
note
nmrse
nat

T
roebbhit
racer
rain
rainbow
raigin
rake
ran
ranoch
ranger
vats
rattle
Ray
razor
read
resdy
red
reindeer
rent
rest
ribton
rice
riech
ride
ridge
rifile
rind
ring
ringworm
right
rime
rip
ripe
rise
river
rosd
robber
rock
rod
roof
rope
rot
Bover
row

rule
run
Fussie
rust
rut

a
abaent
acid
add
Addison
gir
airplane
2libil
Allce
gllies
ally
Alme

anm
Amarillo
swbulance
an
ancestors
anehor
and
Andrew
Andy
animsls
Arns
Armie
answer
ant
apple

as

ash
ashes
ask
aspirin
asthma
at

attic
aunt

axe

B
basg
babe
baby
back
bed
badge
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bag
bait
bake
ball
talloon
Bawmbi
band
bank
bar
Barbara
basket
tat
bath
beans
bear
beat
beru
bed
bee
heen
bell
bend
bieyele
big

- Bill

bingeo

‘bird

bite
black
block
bine
hosat
bvoard
Pob
Bobby
bomb
bonds
bone
boo
book
boot
bought
bow
bow-wow
bowl
bowling
boy
bridge
brown
bubble
bud

bug
bullding
buldb
bull
bumble
bun
bunny
bus
bushes
but
butcher
butter
butterfly
buy
buying
by

bye

1
Icky
idioct
igloo
ignorsnt
in
Indien
injure
ink
is
it

1
lace
Lacy
ladder
lake
lamb
larblkin
lgmp
land
lap
lantern
last
latch
late
Letin
leugh
laundey
low
lawn
lay
lazy

lead
led
lesk
lean
lesp
leaven
Iee
leg
levroy
let
letter
lettuce
lie
light
lightning
1ike
1ily
lizb
1iwber
lirp
Linda
14int
lieon
lip
lipstick
Lipton
1little
live
load
lobby
lobster
loeck
locket
log
Lols
long
Loennie
look
loop
loocse
lope
last
loud
lousy
love
lump
lunch

L}
octopus
oil



of
orange
olive
Olney
Jsear
ox
OXen

g
galin

gallop
ganble
gander
gar
garden
gardener
gas
gauze
pave
gay
Gayle
gecse
get
ghost
girl
give
fdo)
goard
goats
gobble
God
goling
gold
golf
gone
good
gocd~by
goody
goose
got
Grace
Uracie
grader
gradunte
Graham
grain
grand
granny
grass
grave
gray
grease

green
Gretchen
grind
groceries
ground
gErow
grub
gruff

u
ugl
unbrella
under
up
us

w
wade
wag
wagon
wait
wall
wall
wallow
Walter
Wanda
want
was
wasgh
waste
water
wave
wWBX
way
Wayne
we

weak
wesn
weary
wedding
weols
welgh
weeyp
well
wel

wig
wiggle
willow
win
winter
Willayd
Williem
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Williamsa
wWillis
Wilma
Wilson
wind
wine
wings
wink
wipe
wire
wise
witeh
with
woo
wood
wolf
won
worn
work

k
key
keep
Kemp
Kenneth
¥ent
kiek
kids
kin
king
kinky
Kinney
kiss
kit
kits
kittens
kitty
kodak
kix {corn)

e
echo
BA
Edgar
Edmund
Edward
eggs
elephant
elm
Eskimo
Btna
Evans

every
d
daddy
Dale
dam
damp
Dan
dance
darl ing
derning
dote
day
dead
deaft
deay
deuth
Delols
den
dent
desk
Dick
did
die
dig
dill
dim
dining
dinner
ding
dining
dip
dirt
dirty
dishes
Dixie
do
doble
dostor
doss
dog
doggile
doll
dollar
dollie
Don
Donald
done
dong
donkey
Donnell
don'tt

door
Doris
Dorothy
dot
dough
Douglas
down
Doyle
doze
Drakestall
dresses
drown
drug
drum
dry
dub
duck
duekling
dug
dummy
damp
dust
dusty
duty
dye

3
dack
Jackie
jag
jail
Jam
James
Jane
Janlce
ianitor
Japanese
Jay
Jean
jeep
jello
jelly
Jenmy
Jerry
Jesaie
Jim
Jimmy
Jip
job
Jo~Boy
Jocko
Joe
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John
Johnny
jokr
Jones
joy
Joyee
Judge
Judy
jug
Jurp
junior
Junk
Just

v
vaccination
vaouum
Valentine
valley
valve
Van

Vane
Vanhoosler
YaRue
vase

vatbt

Vee

veln
velden
velvetb
Vera
verse
vest
VYetn

vex
vicks
VYictor
victory
village
Vina
vine
vineyard
violin
vigit
vitamin
volley
vote
vowel
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