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CHAPTER I

INTRODUCTION

The purpose of this study was to review and present
the traditional versus the progressive practices in the
teaching of conposition as presented in the articles

523

written on the tcaching of composition in The Llementary

snglish Review, volumes VIII - XVIII, years, 1931 - 1941,

inclusive. The principles and pethods of procedure found
in these articles were organized and presented acecording
to the teaching technigues which they propose.

The discussion was lindted to the articles in volumes
VIII - ZVIIT which desl with the principles and aethods
anplicable to the lower clementary srades. Those Lhat con~
tained only suggestions for the upper grades were omitied.

-y .

411 other articles listed under the title of composition

3

in the table ol contents were included.,
woke articles not listed under the title of compo-

sition were included. Often a portion of thelr content

concerned ﬁhe’teuching o comnposition, while the remainder

of the discusslon was concerned with other phases of bnglish.

“he ideas from the articles concerning composition were con~

sidered under the megterial desling

-

with the same subject.



The discussion of spelling was limited to the artle
cles which contained teachlng procedures for the spelling
of words in written expression. YThe articles which dealt
with spelling as a separalto class were omitied.

“he articles dealing with speech vere included when
they contained helpfuvl suggestions for the teaching of
oral composition. The articles ueallnb with other phases
of speech were onitied,

“he principles and methods of procedure sugpgested in

the articles were presented in three chapters. Chapler II
sets forth the nethods wihich contribute to the teaching of
cerposition in the traditional manner. In Chapter III the
nelhods and devices by which composition is taught in the
progressive mann@r.is presented, Chapter IV brings to-

ether the conclusions deducted from the study recorded in

the nreceding chapters



CHAPTER II
COMPOSITION A8 TaUGHT IN THL WRADITIOHAL AKHER

The study of composition naturally divides itself 1n-

Lo oral and written expression. iany
of the problems in the teaching of these two types of com-

nunicstion are common, but some are related to only one
'ﬁ

rhase of the subject., The material on composition found in

The LBlementary nglish Review falls rether definitely under

the heads ol conmposition taught in the regular class or in
the tradivional menner, conpesitien correlated with other
subjects, and the creative slde of expression or the pro-
rressive practices in teaching self-expression. Those pro=-
cedures involved with the traditlonal teaching will be dis-
cussed in this chapter, The artieles dealing with this
rhisse will be considered from the point of view of those

picturing both types of composition and those pecullar to

oral and to written work as separate toples.

[

dgpects Common to Both Bral snd YWritten Comnogltion

In considering the aspects ol osition involved in

4

both oral and written work, the following points will be

1.
i

discuss importance oi expression, objectives of the



curriculun, motivation, the choice of a subject, organiza-
tion, ithe beginning sentence, sentence sequence, and the
closing sentence.
Inportance of “xXpression

The guestion of self-expression or communication is a
nost pertinent one. %The importance of language as the
noans of expression in the life of an individual is stressed
in the following statements:

"Language is one of the most precious powers that we
vossess. Mot only does it reveal our culture, our interests,
our health, and our personalitles, but it is the very ma-

1
Lerial of our thinking."

.

"Language is invelved in every educative experience and

activity in the day's work, and in every contact that the
puplil has, either with subject matter or with fellows.'

vewey Fristee gquotes from H. s Seeley's paper "On
Teaching English:®

Language - and in our case English -~ is man's
chiefl instrument of social intercourse. By 1ts neans
we communicate, record, anprenand and conmprehend what
other people have sald and done, and most lmportant of
all, by means of languajge we think...4As such it de-
eerves recognition as one of our most priceless
possessions, 2

Ethel Habie, "Releasing Language Power," ihe Hlemen~

tary Hnglish ueview, XIT (1935), 64.
3

' Dewey Fri oe, "Th@ Teaching of Language in the One-

Roon Country Sc hacl ' The Iilementary Lnglish Review, JIV

(1937), 121

‘:j * -
Thid., 37.




ha

“he importance of oral and written expression, with
the school's responsibility or duty toward the teaching of
this vital subject, 1is forcefully emphasized by the Iollow-
ing statement:

One of mant's nmost important activities 1s con=-

erned with carrving on the communication of ideas.
”h;s is done by beveral different uses of lsnguage.
Since one conveys his ldeas to others by spesaking or
by writing, and recelves the ideas of others by hear-
ing them speak or by reading what they have Written,
it is the duty of the school teo teach the uses of
language which wi%l enable the individual to communi-
cate with others.

Objectlves

Due to such emphatic statenents, tecachers are very con-
cernaed over what to teach as well as which methods to use,
Fristoe gnotes from Paul llcleea's "Language in the Zlementa-
ry Schiool," "surely one of the very important dutles of the
school is to teach those uses of language which will best
enable the individual to communicate with others." Howard R.
Driges contends that a serious lacl of certainty in plans

and teaching procedures still marks most of the Hnglish work

6

in the elemenlary schools. Hegardless of the procedure

taken, it is generally agreed that teachers nust decide on

Cordia V. Callihan, "Language Training in the Oklahowma
Course of Study," The Zlementary Lnglish Heview, XV (1938),15.

>4

7, . ) " . A
. “Dewey Fristoe, "The Teaching of Language in tho One~
Roon Country School," The Llementar

&

Helo Drigqs,”lee Lines in Lan*ua@a Work," Lhe Llemenw-
tary onelish Lkeview, XVII (1940),12

; Onglish Review,XIV (1937),1.



coals to be attained. With definite objectives set up for
oral and writien work in each grade, John P, Hilligan be-

V4
lieves that satisfactory lmprovement can be made.

fo find the extent to which present-day texts agreed
in setting forth objectives, fifty-three textbooks were
exanined by Douglas . Lawson. Only [ourteen, however,
gave objectives for the tesaching of language.

"It sesus {sair, therefore, to state with a certain

oy

degree of finality that the writers of current textbooks

in language for the elementary grades have reached no

P

unadanental agroement in the matter of establishing ob-

9

[

3

Joctives for the pupil's study in this sulbjectl”

e

Thevefore the objectives of lanpuage Instrucition esnd
LH v?; &

thelr grade placenent are to be obtained from courses of

< A .
study and the individuel teacher's judgnment. iHany teachers
aud different school groups have ormulated worth-while

I

objectives and procedures to follow. OUne group of teachers,

under the direction of the late Dr. S.A. Leonard at the

-
Jonn P. #1lligan, "The IDnglish Txpression Progran in
the Bloomfield, Hew Jersey, Public Schools," Ihe Llementar
Lnglish Review, XV (1933), $-10.
o s —— N PR
Douplas E. Lawson, "The Content of Language Text-
books," The Llementary English Review, XKIV (1937), 40.
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University of VWisconsin, found these five aliss of a conpo-
3

sition epurse to bLe pracitical:

1. To stimulate the thought of the student and
Lis desire for communication by utilizing his ex-
porlence

i

2e “o discover individual interesis and nesds
in cenposition

3. Yo teach careful organization of idecas

4., To establish social standards of Jjudgment
in matters ol coutent and forn

-

Ye To encourage the daily use of an eflective
and active vocabulary.

The following set of objectives was formulated for the
fourth zrade but the objectlves are aprlicable to gll ele~

mentary grades:

1. Zhe activities of the lourth grade language-

conposition curriculum should promote the learning of
the ordinary, necessury acts and arts of speech,y 80
that children may be equipped to 'take their place in
the world,!?

2. Lach 9Xp“@$€10nu¢ situation should bear on
some 'Tunctional center,

3. School experiences conprising the luﬂf&&ﬂ@
composition curriculum should resemble the experiences
ol da il}" life.

4, Ixpressional situatlons should be sclecled in

the light of the interests, capacities, and needs of
the puplls.

5« “he languawewcoqgasition curriculum must pro-
vide for pupils of the same grade or school age who
may be several grades apart in language maturity and
oan Cltyi

i
10, X . .
Dertha V. 11? "Stimulating Thought and Desire for

Composition," The 1ﬂaentarv soglish neview, XI (1934),71.




6. To provide for various ability levels, the
language-conposition curriculum should provide for a
differentiation of activities, of minimal essentials,
and of procedures.

7« Drill in ldnbuase mininal essentlials should
be properly artleulated with extended practice in ex-
prevvloa, both oral and vrit €lle

3« The course of study for fourth grade compo-
sition should set up de;izlte and qoc¢q111 delﬂnsiale
standards in the use of oral and written speech,!

9, The audience valucs of all expression should
be enphasized.

10. The units involving expression situations
should be drawn from other subdects, such as literature,
history, and geography.

1l. Principal enphasis should be given to the oral
phases of composition.

12. ‘Written composition should emphasize letter
writing.

13. Any grammar that oay he involved in the fourth
erade language composition course of study nust be
strictly informal and purely functional. 11

In summarizing, one may siate that the characteristics

of langusge expression which bhecame worthe-while objectives

are courtesy, interest, anaturalness, clearness, appropriate-

ness, and correciness.

12

In recent vears, however, new trends of thousht
& H k]

Cnrr ieulum in the

1., . .
dildred A. ﬁawsan, "Building a Language~Composition
S1en

Llementary chool 1 The uxenenta"" bnge
ish Review, VIII (1931), 7/~/u.

12



concerning the curriculum have altered the objectives
sousht and ithe nethods used by some teachers., This at-

titude is characterized Ly Harry L. Greene in the follow-
ing statenent:

"The current beliefs that learning to express one-
sell i1s an individual matlter, that tne essentisl skills

Py

are habits acquired in accordance with certain laws of
3 A

learning, that the child lsarns to express himsell by doing

t or by resding the prode

s

50, nol by learalng rules about

&

ucts of others, and that he masters skills nmore readily

i

when they are brourht Inte play in reasonably lifelike
siltuations are only a few practical e M“dnglks of the way in
which point of view aifects the curriculum and classroon
13 :
During recent years the trends concerning the teaching
of dnglish is that of integrating it with social science or
nme other subject. 4dnother trend advocates the incidental

)

teaching of Inglish, Hany of the articles in The Llemcntary

Lnelish Review advocalte a currlculum in which Engiish is

taught in & separate class or study.

In some curriculuns, however, very little time is al-

)

lowed for inglish and 1t is stressed or taught when s

e

deflinite need or occaslon arises. That is, if a resson

Harry A. Gruene,”?riﬁcigl@s of MGLEOQ in Llenentary
nelish Cosmositi ihe Ylepmontars {"l gl Uovioy aIV
Sk de ), e mim 05 x.{ 051 Ol A ,AQ L Eenon uﬂI‘ f M a2 & J-!;LVJ.LEJ’ o e
1637 ) 156-197

S ¥ Wy 2
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for Writing letters occurs, and the letlers are not well

written, additional instruction in letter writing is

given, with particular emphasis on form. DBut in a fused

progran where the soclal studies or scme other ilhene ls

the center of interest, composition is left to chance and
14

immediate necesslty,

The editor of The Elementary English

{eview, C. C.
Ceriain, has well expressed the opinion of many teachers
who are not willing to abandon the Dnglish class: ..."0he
Tact that children speal and wrlte poorly in spite of much
ing does not mean that they will do better without any

15
teaching.™  Later, Certaln also made this statement: "Let

s
fee]
&
%]
[
jowe

us improve language teaching - not abandon it. HMake every
class a language class, by all means, but keep the language
course, too. Language is too fundamental to be taught in-
cident&lly."l

Cotner has stated, in the following statement, an
exarnple of an unsatisfacltory method for teaching composition

when an attempt is made to combine it with social seience.

lﬁEdna Cotner, "English in a Fused Curriculum," IThe Lle-
nentary English Review, XV (1938), 1i-l12.

l)C.C. Certain, "Abandonment Is FNo Solution," The [le-
pmentary English Review, XV (1938), 108,

16




il

How might we nake a mistake snd injure the compo-
sitlion ﬂur;aac il we kept to the incidental plan for
Mn“¢104 awd correlated it with the ma1or 500¢al -
studies problen? MHethod and content in innumerable
stiall ua"ﬂ can be faulty; for example: In working on
their saclal-sta&ies problen, children will learn
ashout the New Inglend colonles and about the Indianss
We think that a group projeci involving Indians or
colonial children is advisable, and that it will sup-
ply a motive for some incidentsl English., Ve suggest
that the class write an account of an experience that
a group of colonial children have had with Indians,
imagining themselves relating the story as a colonial
child would do it, one fourth of the class writing on
one topic, another fourth on another, and so on. Thair
combined efiorts will make the complete story. In plan-
ning such a project, we are keeping the activity in the
social-studies fleld, but we are injuring rather than
helping our composition course. Anyone who is skillful
in leading children, or adults, to relate personal ex-
periences effectively, in a natural menner, will not
choose such a subject for a group composition, 1t is

awkward and unnatural either to write or listen ta
such & narrative. 17

Cotner continues her suggestion in whieh the teaching

1

of conposition or social science will De taught in the in-
cldental manner:

Turning the tables, and centering some of the
sroblems of the fused progran in uhuliSﬁ need not de~
tract from the purpose of the social-gtadieg problens.
maij subjects concerned with places, peoples, and

themes of the soclal-studles curriculun ulghﬁ supply
content for the study of what, for the moment, is an
English problem and part of s carefully planned cons
tinulty in English. Time out for incidental English,
if it is to accomplish anything worth while, will be
as long as itime required for a nador theme. How nmuch
better it is to plan that main problem and avoid the
blundering that results from purposeless activity. A
planned course 1is not necessarily a rlgid course of a
forbidding formal nature. It should be as flexible as

17
Cotner, gp. cite, ps 13.



the plan for socilal studies and should pernit children
to develop graéually witlo ;ﬁ annoying or disheartening
self-consciousness Ii the Lnglish activities are left

2

to chance, they wl.,_4~ lack a continuity that is neces-
sary 1if fruztle s efiort and useless QIAnunrln& are to be
avolided; ihey will lack notlve and lozlesal presentation.
dJoth the courses in soclal studies and in Enﬁlish could
be planned and conbined in an integrated curriculum so
that neither one would be ; @¢s&atad to the incldentsl
rnethods 18

An activity progran for the lnglish class is sugrested
in order to give opportunities for self-expression. Certain
velleves that many of the English skills used In work
centered around an activity are practicsl. %Yhe skills are
those of gaining information through direct questions,
taking notes, and organi:ing informetion into a clear re-
19
sort.
Bess Goodykoontz also emphasizgzes the value of an ac-~
tivity program by guotling from the Raleigh, Horth Carcolina,
~ublic school course of study: "In an activity progran
there are nmany occaslons for purposeful speaking, as: dis-
ussing plans, sharing ldeas, selecting experiences,
dramatizing stories, ging a viece of work to e done -

cood undt ol work gives many opportunities for zaining

new ldess and for expressing these ideas,”

Joud

¥
“Ibid., p. 13.
2]
1 C.C. Certain,"s Question of Social Values
mentary Lneglish ﬁevigw, XIII (1936), 116,

3

l
‘

o
£
!....t
Q
i

20,. o s " .
“YBess Goodykoontz, "l'our (uestions about the English

rical:q and Their Curr@nt answers," The [lementary Eng-
loview, XI (1934), 237.



13

y

lildred J. Doty gives somewhat of z warning concern-
ing the type ol experiences 1n which the teacher should
try to interest her pupils:

"Often work planned to enrvich experiences in English
grows to include such a nultitude of interests, or facts
in such an involved relationshiip that any reasonable
thoroughness in using thea resulis in a few long labored

efforts rather than freguent snd constant practice on the

type of thing included in natural conversation or personal

21
needs lor writien expression.”
Literature, history, recgraphy and other subjects of-

1

er a rleh background with various opportunities for vi-

Fy

carlous experiences, but for the younger pupils, persocnal
experiences and related types of subjects give a content
which is nuch wmore effﬁctiva.gz "¥ith this simple in=
dividual material the child can think whether he has con-
plete sentences, has an effective beginning and ending,
and the other requirements for hils short ef;orts.“gB
Going still further and giving the grade placenent
of the content of & cumposition course, Greene mentions

the following factors wiich should be considered:

‘lhi_mre,d J Doty, "une View of llementary Inglish,"
1

“he DLlenmentary English ﬁaview, XIII (1936), G66.

22
Ibid., p. 67.
231b1d., p. 67.
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le The Irequency and cerucilallty of the specific
sixills in the u~gza% activities of adults

2. ‘the freguency and cruclality of the specific
skills in the language deswends nmade on children both
in and out of school

3« The readiness of uh@ puplls to make uge of

the specille languapge skill

4.
of

&
J»

faellitation and

The relation of skills to each
interference

oy 3

The number of &iflle

rent sxills

other in term

which it is

psychologically desirable to present to the npupil at

any one
6.

S5 e

lish with a grade placenent outline is

Ullahons.
or

sanple unit

divided into lhe three divis

g

grade level

The innate learning difficulty of the

ramnple of a reconstructed course of st

It is organized inte

for esach Job. These

0Ons

of

24
SkillSc
udy in Enge
that of the 3tate

an outline of abilities

:1lls teo be developed in instructlional jobs with a

instruetional jobs are

oral composition,

written composition, and mechanics.

Instructional Jobs in Ural Composition
1. Conve aat=0n
2. Story Yelling
3« Use Qf Telephlione
4, hmnouncements, Txplanauicmg, and Directions
5. Talks, Speeches, Heports, and Eeelings
Instructional Jobs in “ritien Composition
1. Letter ¥Writing
2 Outlines and Sunmaries
24
Greene, 0p. git., pp.222-223.
o
= 4
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Punctuation
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Ls a Turther help to the teacher, four approaches desl-
ing with speclific abilities, sre given for sach instruc-

.

tional job in each grades

le 4bilities Lo Dbe retained from previous grades

2. Aulllities to bLe achileved in this grade
3. Sugrestions for achleving new abilities

.l
"
bt

After the tescher has we

1+in nmind the geals toe be at-

tained by a certain

[

lass, and has planned some methods or

w

activities by which these objectives nay bhe reached, the

next step 1s to nmotivats the teaching in such a way that the
puplls will have a great desire to express themselves. uch
depends upon the teacher's attitude, her method of procedure
and ability to encourage. "To the pupil's {reedon from Tear

of ridicule, and coniidence that his eflorts will be

Ibid., p. 16. 271114,



regarded sympathetically, must be added a stimulating en-
28
"’re.ment. Some teachers do not realize this, however,

L3

and £ail to create a situstion or environment that en-
courages free expression. Mabie nanmes criticism, compe-
tiﬁion, and constant corrcetion as three of the barriers
whieh create undesirable atmospherec,

"English teaching has been criticised, perhaps Justly,
wecause 1t has appesred to place too much emphasis on the
renedial and corrective aspects of expression, and too 1it-

tle on the development of constructive expressional abili-

Hair expresses the need of overcoming the dislike
vty T I 7 B R T <2 4 P SRR < : o F i
supils have {or compositlion and gives as a means of doing
so the following ideas:
1. %he “ugli L class is a place where the excaanhe
ideas 1s made cl@ar by the organizing of material in-
to sentejices and paragraﬁh .

2, Composition is the putiing together of ldeas
in a standard form which is zcceptable to others.

3., The mechanics of written compositlion should be
mastered early.

4, Tho most commonplace experiences can be made in-
teresting.

28
C.C.Certain,"iids to Creative Writing," Ihe Sleien-
arvy nnslish L@v1ew, VITII (1931), 47.

Taid

!"’
‘gvarry L. Greene, "Prineiples of Hethod in Ulemen-

tary btnglish mep051tien *  The Llementary English heview,
XIV (1937), 267. '
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S« & pupil nust interest others in order to ine
Fform or entertain them. (ihe ain of oral snd written
composition).

X 6. ;316 ‘C“Li {v. ii’i

Y. 2 o A
any subject

Yhus, the vnglish teacher is confronted with the proat

T

tesk of creating a stinulating environment as well as

creating in the pupils a ltaste Tor composition. 4 helpful
sugrestion by Yrabue is that the instructor bLe a gulde to

4%

rather than a teacher of those who have thoughts Lo Le ex-
31
k > [ IR T v N Ty vy a . T
pregsed. Jithh the leacher lollowing such sugpestions,
the classroom should be a place condueive to the effective
tesching of self-cxpression.

snother suggestion for motivation 1s that of proposing

&

3]

certain work or maliing the assignnent.
{5 T

"It is very important that every lesson be planned
and that an Interesting and delfinite assirnnent be made

often at the beginning of the period,®

Choice of Subjoct

been seld regarding the cholce of subjects

0 , i ms 4
3 Bertha V. Hair, "Devitalizing Llementary Language,"”
ihe Llementary Onglish Leview, XII (193%), 71-72.

2
ln. s Trabue, ”A Council Program of icientific
Guldance in u¢an3nta school CﬁﬂﬁOSltian,’ ihe Elementary
Zonglish Review, IX (1“52), 12,

)

Eﬁo"ﬁ Woodal, "Yo a Hew Yeacher of Grade Four," Zhe
Blementary hnglish deview, XIV (1937), 10l.

£
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for compositlon. Bheridzn's description of a good subject,

ct
In his discussion, "Speaking and Writling Bnglish," says it
must be personal, defindlte, and brief., It is enough to

v that short stories, snecdotes, Jlokes, and interesting

e e 3 e g P T S W ot T . Ty B S IR O :
exneriences of a8ll kinds should be welconcd in the come-

an imporiant form for elther oral or

interest 1s the key word in any cholice of a sublect
and the chilild is most concerned in his own experilences.
Une way of kiowing a child's experiences is by the private
conference, in which time the teacher nay learn of the
nroblemns, experiences, and life stories of the pupils. If
he can gain the confidence of the child, he will ha ]
number of experiences from which to draw materlal.
Sometimes a mere incident in fthe classroon will sug-
- v

. - 2
cest a subject for a moem or s;ery.3

From a supervisor's bulletin the following 1list of

composition subjeets was found., Gfuch & 1list of general

topics would interest some childrens

‘J

Jcrtna Ve MNair, "Stinmulating Thought and Desire for

”*;nooitlon,”quoting Ra Le Shcriﬁaﬂ, "Speaking and Vriting
rlish,™ The Dlementary inglish Heview, XI (?934), Po=74

A

)

N

Lunice L. Leonard, "lelping Children Ixpress Them-
selves Creatlvely,® Ihe Slementary lnglish Review, X
(1938), 307.

-
3% Cleo Ralnwater, "Poetry in a Fifth Grade,"Thg Ble-
nentary Baglish Review, VIII (1931), 37.




1. Personal experlences
. Rature study summaries
. Social study activities
. Descriptions

He b;zficisu of work
5, Current event ltems

@3S

‘3
wl

The punil's own experiences are the most timely of all
subjects according to many authors, §hen they cheose rom

these experiences, Neva German found in her study that the

mejority of the puplls chose expericnces which oceurred

the orzanigation

U N - e ey o b s oy LR
sition as g soclal Froblen, and cited

s oo o N SR i 1 - Eal
sugzests thet the ¢lass i
0y

Hickok sugrests that the tescher show her nanner of
organizing by writing on the hoard what she ¥nows aboutl a
sublect as it comes to her, 4ffter an examination she will

likely add some ideas and eliminate others. Whis will teach

FRE PRy L PV - TR 35 PO s U g P H - 3 .
to keep important idess and units in mind and to
-
3 (]
-

eliminate unimportant ideag.

&

Ida O'Brien, "Drive on & :
s fhe Llene entary Znslish hg

in a Bural Supervisory
eq, VIIT (19 31,85,

ova G‘ muni O“LPS for bxﬁaﬁ&1tioﬂ,” ihe Zlementary
I (1921), 109
,,, 4

bl ,l) im ~ 03 ) =
u@ idﬂ hiuﬁQJ, "The Frevisilon Step in Compositlon,' he
Enolish deview,IV (1 0“7) 21, citing S.h. ﬁ&@nard,

w&q;mﬂﬁ Crrﬁ aLiiwu 85 A =ocisl rrotlen, Vo= VJ.
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Hickok warns against the procedure of having puplls

write on the same subject from an oulline on the board by

saying too much hielp is worse than teoo 1little. Bhe sug-

sests, however, that much of the time spent in correcting

-+

themes could be used in showing puplls how to plan and
orpenize a story, and that poor work 1ls often the result

) 41
before writingas

5

my ] o % yn 3 T3 o
ol pupils not

Bepginning Sentence

vhen a pupll Is ready to give his individual story,
Yy 2 LA B S -I ",51"}‘2“ o ’!.3 NPV S £ a4 e e -l‘ Y arz]
wit Initial genivence Qecores 8 [Nos 1Hpor tant ong,
Dugran urges that training be given in composing this

sentence in order thet puplls waste as little time a

t

Bradsmark believes that the following sugrgestions are
helpfuls the reader should be plunged into sowmething that

will attrect hisg attention snd make him want to read or

1

hear furtber, and pupils should be cncouraged to nake the

berinning sentence as interesting as vosgible. I a child
o e -

.- LIS TV RO T P —_ 2 - e en evar T e PR P o g
says "Onee there wag a dog," or "Une day I went down towny"
AL 41
T4 A Wl 2 ]
dile g e 190 A . il
:’1* ’:1
Haee
8§ ey v e
(“).Eé_‘s(ia e
i3 fiihe P S
it L SHen LAYy
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the teascher should ask him if there have not always buen
dogs and 1if he does not go te lown often. In the place of
these trite sentences, the teacher should suggest, "Our

neighbor's dog does funny tricks,” and "as I was going to

Sone

™y i e W A pen o v
1., Onece when mother was away

2. tWhen grandmother comes Lo our house
3. iy Tavorlite spot
4, Yesterday in our art perlod, we nade
o ; . 44
5, when I was four years old,
Jentence Sequence
As the story progresses, the correct sequence and
varilety in sentence structure should be stressed, In teachw

L] 4

ing sequence, O'Brien suggests that the pupll be glven a

5 v T ¥ o 1 o Y ot X - —
number of sentence beginaings, ast

2
*»

afper we had

2, lext
3, Boon

A As wa crossed the rosd
() {7 e BA (.;b.»xt_.Ci vilg I \.)h(

¥

et

5. HWe had just crossed the brook when

il

(5
-3

7

43 ..,
“{Mrs,.)

omposition in the
Sixth Grade,"

iew, III (1926),15.

44
O'Brien, Qp._gite, pe. 85



Cloging Sentence
Considerstion must be given the c¢losing sentence of a
story. %his sentence should round out the thought and com-

46
plete the story in a satisfying manner.
Oral Language
s#fter the subject is chosen and the content is or-

panized the pupil is to express himsel! in either oral or
written language. Phases of oral language will be discussed

under the following topics: extent of oral expression, ob-

Jectives, stimuli, methods, and classroom opportunities for

sSpeaking.
Lxtent of Cral Expression
Of the two types of expresslon, oral and written, oral

language 1s used to far greater extent, Hetzer, in giving

ts from a siudy made by Starbird, states that
Tonly one oul of twenty-nine demands on language ability is

4’“1 T W 3
7 §ith such a demand upon oral

Pl

o 4 % - L4 i) : 1 g “ § & ¥y
~"Pauline Soroka, "Building a Foundation for Better Writ-
ven Compositlon," The Llemantary English Heview, {III (1936),
33

a7

H.l'. Hetzer, "Stimuli for Oral Lanpguage,"The Zlementa-
ry English Reviaw, XV (1938),
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exXpression, "1t is difficult to conceive of a greater handi-

48
cap than the inability to speal.”

Objectlives
& great responsiblility rests on the school in prepar-

ing puplls to meet thils vital denmand of oral languare. The

Y

oblectives to be reached should be given first attention.
The following alms of oral conmposition are desirable for
any grade:

1. %o encourage puplls to tallk freely on account
of genuine inierest, but with a delinite and clearly
formed plan in the mind of the teacher for impppving
thelr use of language

2. 0 require egually pgood English in all
classes and to cooperate with other teachers in the de-
partment and systen

3. 7o develop distinet articulation, & pleasing
tone, and Ifreedom from self-conscilousness

4. %o elimlnate a few errors of speech, particu-
larly the most gross snd prevalent

5. To strengthen sentence sense
6. Do emphasize orderly arrangements of sentence
material, to develop shility to siick to the polint, and
3 ? b S 2 R 3 ?
to develop good beginnings and endings in composition

7« Yo cultivate among the children z felt necd for49

good bnglish in soclal, business, and recreational 1life.
Another list of helpful suggestions advocated by O'lrien

ig the seven polnts which commend the brief oral compositionk

48
B Jean H. Dukelow, “Vitallzing Beginning English,® Ihe
Dlenentary Bnglish Review, VIIT (19$31), 79.

Eoesrmt S 2oty

9
Hetzer, op. git., p. 53.
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1. It teaches sentence recognition.

2. It is brief enough to give tine lor all
members of the class to participate.

3. It is brief enough that it may be wrilten on
the blackboard for class corrections and suggestions.

4, It may make organization of thought necessary,
as only the high-svots in an experience can ve told.

5. It teaches pupils to avold giving unessential
detalls, and lncohereit ranbling accounts of ex -
periences or events.

6. It enables puplls to see how words may be used
nost eifectively,

Ve 11 is a preparation for &dVdﬂC@d WOTK, &
e**ie of fthese m*ie. naragrarhs may be used in develop-
ing longer stories. 50

Another important obJective of oral expression is the
sudience situation which is most vital. The pupll should
be ifaced with an audience to which he has something to say -
51
sometlhing on which he is better informed than hils listeners.
Therc has been in the past entirely too nmuch tinme
spent in merely drawing out points of information....
There should be oral compositlon in the group when we
really want the pupils to talk about a topic and get
one another's views. 52
Stimuli

If the teacher can succeed in getting the pupil to

.
A - -

O'Irien, op. gite., pe 53.
-

1 . ,

Greene, op. cit., p. 263,
o |

Carelton Washburne, "Individualization of Instruc~
%%gn in ¥nglish," The ulGnEﬂﬁ&r“ English Review, IX (1932),
Y.

Y

\".”
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feel a nued of speaking, the best stimulus will be provided,
ihis need is felt only when the pupll has important and in-
teresting information to give,

The desire to speak effectively and well comes as
each child feels the responsibility to ret his message
'over' not to the leascher, but to his peers, the chil-
dren themgelves, He should therefore form the habit
of speaking to them rather than to the teacher. The
children who form the audience should in turn feel the
responsibility of letting the speaker know 1f he fails
to make himself understood - to question and challenge
steteaents with which they do not agree. 53

kethods
TYhe teacher should use various methods by which to
proceed with the oral composition after the pupils have a
desire to talk. When puplls speak lo a class, and the class
has the responsibility of being an attentive and interested
audience, as suggested above, standards to be [followed are:

le Did I speal: distinctly amnd louwdly enough to be
heard?

a
.

Did I stick to the point and know when to stop?

[ 'S

o Dbid I look at my audience - not at one person,
at the floor, the ceiling, or out of the window?

4, Did I leock at the speaker and listen attentive-
1y to whai he saidy

5. 2id I make any helpful comments or ask any
gquestions about things that were not clear to ne? %4

Dukelow, gp. git., p. 80,

——————y.
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Another helpful nrecedure for the teaching of oral
cormposition 1s a rehearsal of the prepared talk bhefore the
teacher Tirst. The advantages are that it pets the child's
cooperatinn in wanting to do his best, that it gives the
timid child confidence, and that the teacher can suggest

o o
without embarrassinge. ”

(‘f‘

Conversation 1s the one normal languaze situation
that plays a signiflcant part in every one's life. FREvery

. , e ea : . .
day one has need to glve dirsctions, explanations, in-

formation, znd to convey ideas to one's family, neighbors,
and friends. Certainly, then, to learn to be interesting

«

and effective in such situations is & practical Bngllsh ex~

bt

nerience, %here bhetter could the art of converssation be
rostered than in the inpglish classro@mg

During these discussions or conversatlons, there
should be socume standards for the puplls to follow. Lhe
class could set its own standards. Habie has clted the

following for the fiith grade which may serve for other

are discussion leader, cgll on dif-
give everyone a chance to take part.

2. Gtop discussion that nay lake you off the
nroblen,

}ri A.-.O.h., th Citi’

Leland 3. Jacobs,"leaching Conversation Through the
Confercnce," The Elemen;dry English Heview , XV (19338),101.




3. Enow more about the problem than you tell.

4, Be sure that what you tell is correct. Know
vour source of information. :

» e courtecus especially when someone disagrees
u., o not always expect to have your own ldeas

with
a8c ds

acce 1
6

) O'

. Hake no comuents that nmlght hurt another's
feelings. neupect others' ideas.

-
7. Bring the discussion to a close by a summary.)?
The teaching of oral expression becemesa very great
problem when attempting to teach timid pupils or those
with speech difficulties. “The following suggestions are
made by Hable to ald in this situations
1. Provide the best physicsl conditlions possible.
2. Provide a feeling of security with the group.
3. Eliminzate direct criticisnm.

4. PBrphasize effort and achlevement.

5« Flace the timid pupil in a small proup to
sive discussion with no outstanding leader.

6. Place the too aggressive pupil with & group

where leadership demands its turn.
7+ Draw the timld Into games on the playground.

8. Do not comparc reports with those of greater
ability.

4, Encourage the pupils 1o contribute their in-
teresting ideas and thoughts to the group. 58

RT
"/lu_‘lblc, 93_2- Cit', ?’n 1021
58

ry o1

linble, "Language
ane

abllity uud Fersonality AdJustment,
ntavv ”qﬂlisn Revie

QW x (1 33) é%.
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class should consider the follewing:

28

After a pupil has given hils Talk or told Lis story,

Fag

1. Sticking to the point

-

2. Yelling the events in order
et - 59
3. Haking fthe neaning clear.

In teaching oral expression or coaching along these

lines, the teacher should:

1. Ixesplify s normal speech patiern

&

2« Ulve speech an important place in the curricu-
3. 3Be a judge of nornmal speecli and diagnose de-
4, Yamiliarize himself wlih exercises not

methods Tor hwelping the child to overcome speech handi-
aps

5. Seeck the cooperatlon of the parents anu such
organizations as the Parent-Teachers' association

6. Believe that purity, truthfulness, and kind-
ness are the chier requisites of language. 60

Classroom Opportunities

L

some of the classroom activities which provide oppor-

tunitieg for practice in nmeeling these life demands will

aow

ang

be mentioned. A few of these are:ihe planning ol trips

excursions, the working of committees on various phases

AL

x

Hickok, op. cite., D. 5%,

Charles . feﬂigar "Better Speech Patterns and the

;lish Course," The Dlerx v dnglish Re g 3353
lish Course," Ihe I lementary Lnglis Heview, XV €1933),
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of actlvities in connection with roum units, preparing

assenbly programs, announcements in other rooms of as-

senblies, the reading of original stories. and poens,

teliing storles and reviswing row books. Dukelow men=-

tions two other opporiunities whileh are free dramatization
62

and showing visitors =boult the roou. Another natural in-

o e o N e - ot - G oy e i Ty s o1 g e Ty
teraest in oral expression is that of the broeoadeast. Fuplls

s

enjoy an inprovised nmicroptone or a television radlioc seb
4

»

thiey can show 1llustrations wnile they tall. -
* J

‘rom listening over the real radio, they have received nany
exanples of oral languape well presented, and this should
inspire them to talk well over their radio. From regular
broadcasts the stlory telling nay be emuluted, and the fol-

>

lowing may well be associated with broadcast modela: in

terviews, inguiries, glving dircctions, making introductior

i\ &
~

apologizing, making speeches, converslng, and leave-ia 'i1w

61
Claire ZyVC, "English - an Intesral Part of All
sehiool ALtiVi ies," The IZlenentary Gaglish heview, IV

(1937), J—./'Qo
62

Duielowy ©u. Cib., pe 79

63

E he SRR TR s R ~y
cal Children

niie Rosenbloom, e
sh deview, IX (1932),

driting," Zhe El,.»ntnrw

e ) -~ -
Cregtive

T
.-’..‘)i"t‘t

64 _
iie Irene Jolmson,"The Radlo in Teaching Fifth and Sixth
Grade Lngllsh, " the Dlementary inglish Leview, AIv (1937),27.
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The rnewspaper furnishes nmany valusole opportunities
4
- "}/

Tor oral discussiol

-

The various situations mentioned above are a few ol

the opportunities lhal nay be offered In the classroom for
improving oral expression or speech. aince speech 1s so

important in esch individual's 1life, it is the task of the

selwol and the ilescher Lo provide many opportunities by
which a child nay obltain sdeguate gpeech expression. This

p
P Fey " Kol 3 [ S ” 6{}
camot e lellt to speclallsts.

Hritten Conposition

idhen oral expression is well notivated, written compo-
sition is often the resull since "writing is an extension
of sgeach,"“‘ or "writing is merely a variant of s .esch.”
It 1s the oral work which leads to the desire to write.

ur oral bnpglish reriods we discuss and relate the

which in many caszes are the toplces chosen for
63
wrltitesn work.”
"When a uverson is writing (excent when he is writing

private 6@laries or accounts ), he is writing for someona,

65,

ﬁarian,m. Walsh, '"The Hewspaper in the Elementary
Sehool," Zhe El enuatﬂ“w English Review, IX (1932), 34-35.

Charles L. Weniger, op. cit., p. 68,
¥
% # g Yo ”
lalter Harnes, "Languase as Behavior", ihe Llemen-
Lary melisk ileview, VIII (liji) 16,

/

ne 105.
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to sopeone, he has an 'audlence', n reader or @ circle of
2 ?

Lecording to Miss Annie Hoore of Teachers College

Columbia University, as quoted by Ilsle L. Lorenz in an
article,

.eeewritien lanpuage 1s enployed for three main
purposes: to record interesting end lmportant facts
and events; to communicato with people at a distance;
and to creste new values of a more or less original
sort such as storles, sketches, verse, plays. The
schiool should then provide opportunity for the ful=-
Dillnent of these purposes. 70

LiE2 =Y

The problens of composition peculiar wo writien vork
will Be discussced under the topics that follows devices
uged, opportunitics lor wrilten expression, class criti-

cisi, teacher's criticlsn, and sarking.

i

In preparing a pupil to share his ldeas 1in writing,

many devices are used. Vronm anaiysis of si ets of text-

pooks for elementary school Lnglish, Yanruther, sccording
5

to Josephine Haclatcehy, gathered three hundred nineteen

vice

f’}

15 Tor teaching written composition. She found that

~*

those mogt commonly used are s follows:

69
Barnes, op. git., p. 24.
?0
blsle L, Lorenz, quoting innie Moore, "The Writing
Vocabulal ry of Yhird Grade Children," The ulanentarv Inpgdish
Review, VIIT (1931), 107.
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ol ca pltaliza-
holce of wordss

le Copying -
tion, letter writing.

&

ol capltalization,
Lance siractiure,
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sntence sense, snd son
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Pollowing & medel - to tesch forp and letier

4o Filiing in Wlanks - to teach cholece of words
and lenguare USA0R.

G ssigning o subject - to teach explanation,
utiini““, ; arepranh sense and structure reporis.

6o driting sentences - to develup sentence sense,

lsnpuage usage, punctuatlon, capitalisatlon, spelling.

Ye Gelecting tonles - to Leseh gtory telllng and
santaence senge and structure.

Se Fia ing pames and guessing riddles - to teach

cumﬁuaiﬁlan,?l
Upportunities Tor YWritlten Bxpression

iting o ploryve~- When g pupll has had pracitice In

ni these exercises and s resdy to write, various op-~
nities ocour for writien siprossion. Usguelily, the
is & desire Lo write s story of

N T T B A E e - 3 0 AN, . - % o o 3 g t
arlses Tor writing & letlers Then the opportuniity to

s

Eade Y IR YIEY Ay P Fa” 5 e . £ E . o :
Tor the nowspeper ococursg. hg feollowing sugrestions

.

be helpful for the tescher to give the pupll as a
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(1)Select the topic, not necessarily the title, and
limit it, (2) ¥Yrite the rough draft, with attention
concentrated on the content. heading, searching,
guestioning, to secure additional informatlon, may
both precede and follow this step. It 1s in this step
that such a dictionary as the Thorndike-Century Junior
Dictionary is of the most value, and it should be used
freely for meanings and synonyms with a view to se-
curlng & better selsction of words for the production.
(3) Copy the rough draft to make the mechanics of the
fingl copy as accuraie as possible. It 1s here that
gach chiild should have an alphabetical 1list of words
needed for writing, to be reflerred to whenever he is
in doubt about the speliing of a word. It should be a
very much smaller volume than the dietionary and be
free from diacritical markings and definitions.

(4) Proof reading for errors before the composition
is handed to the teacher. 72

4 study was maede by Dorothy Verner to ascertain what
oprortunities arise for teaching language in classes other
than English.

The techniqgue of the study was simple. It cone
sisted of daily observation in the third and sixth
grades, and the keeping of a diary of (1) expression-
al situations that arose and (2) the attention paild
to language techniques during lessons other than bng-
lish. The time used in observation ranged from two
to four hours & day. 7The teachers were not conscious
that this investigation was being made, since they un-
derstood only one of the purposes of the observation:
nanely, gettling acquainted wlth teaching procedures. 73

When the data collected were classified, it was shown

that many instances arose for the teaching of language.

- ) . . . -
?L36351@ L. Duboe, "Basal Problems in Grade School Lng-

> » ity A7 " T TT T # P Taln Wav W Y
%%gh Instruction," ihe Llementary Hnglish Review, XII (193%),
£ -»

-

/3Darcthy Verner, "Opportunities for Incidental lan-
cuage Teaching," The Blementary Bnglish Review, XV (1939),
105.




34

Mechanics was given more emphasis than any of the other
classifications. "Situations for the teaching of techni-

calities occurred In many instances, particularly in con-

¥

versation, correctlons, and blackbeard wark.“74
If teachers of other subjects will assist in the

teaching of expression, it will be easier for the pupils

to develop a language consciousness. This consciousness

is quite necessary, for one cannot correet his errors 1f he
75
is not conscious of them." To have other teachers co-

operating in this important task is the desire of all Eng~
lish teachers.

Lxperlence in the use of simple, comnon words is
necessary Lo gain confldence in writing. Primery words
whiclk lend themselves to careless spelling should be
checked more Irequently than weekly and bi-weckly writ-
ten themes pernit. When a child is thinking of the
sequence of a story rather than of the isolated word,
it is easy for him to bLe caught by a spelling denmon.

He will always write most words in sentences while his
nmind is occupled by the thought rather than by the form
of his writing. %Yo spell commnon words automstically

in a thought sequence 1s s discipline., 76

In the 1list of sugpgestions given by Gillett for teach-
ing correct spelling in all written work, five may be help-

ful in written composition.

"Ibid., pp. 105-106,

Lo X o .
{“Greeene, op. cit., p. 225,

7()
Lucy M. Schwienher, "8ixth Grade Dictatlon Haterial,"
entary Hnglish Review, XV (1938), 28.




1. The teacher may select words that pupils will
probably use in their copmpositions and write them on
the board. For a thank you note, for example, the
words might be appreclate, thoughtfulness, grateful,
and sincerely.

2. the puplls should ssk for the spelling of
words that they do not know, These should be written
on the board, giving the visual image of the word. Too,
other pupils may need to spell the same word.

3« From the fifth grade on, pupils can be taught
to use the dictionarye.

4, Lrrors fronm carelessness may be avolded by
having the puplls check their written compesitions for
spelling mistakes.

e If there are many spelling errors in a conpo-
sition, the paper should he copled correctly belfore the
work 1s accepted. 77

driting g letter.-- Letter writing is laportant in
helpiﬁg a pupil to think clearly and feel deeply, and then
to be confident that what he thinks and feels 1s worth ex-
Pressinge

The fact that letter wrlting has been accorded in-
creasing precedence over other Torms of written compo-~
sition in recent years is proof of its actual value and
use. Courses of study have forcefully recommended that
the zrt of correspondence should be taught. Supervisors
and princiisls have urged teachers to create in their
puplls an eagerness and to develop develop a skill in
writing letters. 78

e
776111ett, op. cite, pp. 55-56.
78

Karian M, Walsh, "Letter Writing in the Elementary

Grades," The Blementary English Review, X (1933), 169.




Letter writing involves many language skills, thus

[y

¥ giving

letter writing a pronminent place in the comno-
& Fa

gition class, other kinds of writing will neot he neglected,
79

for the body of a letter is just composition.
In her article on the teaching of letter writing, Walsh
states that letier forms should be thoroughly learned.

Firm insistence on absolute perfection in form
at the outset, is essentlal, When this is acquired
early in the %eaching of letters, time often wasted
on that phase of the work may be released for en-
richment of content. In fact, it is inexcusable to
spend a long time on form or the mechanics in any
kind of written composition. 80

#alsh also gives seven suggestions for the teaching
of letter writing in her second article on this subject.
These suggestions are as follows:

1. VWriting the letter forms on a card with the
hody onitted

2e Discussing the mistakes made on the cards
hefore the entire group

3« Incouraging each letter written to LHe an im~
provenmeant over the last one written

4, Jhowlng those letiers of merit written by
the puplls to the group

U» Showlng thicse letters of merit received by
pupils to the group

7 ‘ . ,
_ Harrlet J. Buith, "Letter-firiting as Composition,™
ilie Blementary English Heview, XV (1938}, 103.

80
Falsh, ou. cit., . 172.
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6. Creating situations that will hold a pupil's

interest until the skiil of writing 1s permanent.

7e Coaparing business and friendly letters (when
introducing the study of buslness letters

* .

Une important issue in the study of letter writing is
whether the pupil is really to send or mail his letter to
the person to whom he has written. liable says that all

puplls should participate Instead of competing for the best
le

Le Walsh states thoat 8 tescher sh

3

uld heve gll letiers

o

written in clazs sent to the individusls Tor wihom they were
.

dWriting for Hewspapers.--Writing for a school news-

naper vrovided another method of obtaining writiten ex-
pression.

"Because a school paper is based on the needs of any
wide-awake community, because with the exception of letter
vriting, it is the best motivatlon available for comnposi-
tion work, bhecause such an enterprise helys to mould schiopl

? # 3

and class spirit, and because it furnishes experience in

Hthel Habie ReleaSLuP Language," The Zlenentary
Lnplish Review, iIi (1925), 57.

Marian H. lsh, "Letier Sfitiﬁa

Lienentary Sngld sh ev1ew, X (1933), 171

in the Gredes," Ihe

724
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the practice of business~like methods, 1t is highly de-
sirable as an activity for children."83

In nentioning the newspaper, Catharine i, Williams
relates the following experience in the Uhlo State Uni-

versity sSchool:

In each room group would-be contributors read aloud
thelr contributions. This reading was really group
editing. Bone standards of evaluation were of
necess i?v set up in each group. As a child finished
Mdia suggestions ior change, onmission, and re=-
sion “ere nade as well as appreciative comment on
ant exXpressions and pxc,ur@sque speech. 34

e

ihis method appears to he a satislactory one to fol-
low wien selecting articles for the newspaper.
vhien the selecetion is nade, the guestion of correct-
ing the spelling and punctuation is then most important.
‘he teachers should sugpest corrections but let the
pupils do their own rev1binn.g
Gne great difficulty in written expression is that of
spelling.
The problem of inquring correct spellln@ in all
written composition is not an easy one. To insist on

correctness of form and spelling at the risk of los-
ing spontanelty and ease of expression is to defeat the

1=

63y
Harian «a’ h, ""Le Hewspaper in the Elementary School,!
The Llementary English Review, IX (1932), 34.

84
(sl

Catharine M, Williams, “The Student Publication; &n
Intesgral Part of the Unglish Progran,” Zhe Dlementary lng-
1 “ ReVlCW, JtIII (l(}:] 3 113.

4»}

“’Ibid.
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purpose oi the tescher who ls trying to develiop a iree
stvle of written discourse. To neglect such matters of
correctness is, however, to condone slovenlliness, and
to pernit the student to fix habits of incorrect
writing. 80

Advancenent can be made, however, for '"the establishe-
ment of an awareness of spelling difficulties, and pro-
viding the pupll with the means of making spelling cor-

rect will go far toward improving spelling correctness in
7
written composition," '

The fact that ithe teacher can propose interesting sub-
jects or ways of arousing the imagination is suggested by

iillard.

Interest in composition seemed to lag, so the
teacher suggested that a play be written., The clrcus
was chosen as the subject simee 11 was spring . This
sugrestion produced an electrifving effect upon the
class 1n gensrsl ang an enthusiasn in certain members
ef lover nentality that was most gratifying. Pupils
were eager to begin writing and satisfactory resulis
were obtained. 88

2

Class Criticism
vefinite standards upon which children can base their
Judgnment and criticism must be set up for written composi-

tion. The following polnus are worth consideration:

Norma Gillett, "Insuring Spelling Correctness in

ﬁritgen Composition," Zhe Llementary Dnglish Review, XV
(1938), 4o,

3

S71pid.

co
j9e]

Louise Brand Millard,"What is Childhood's Hative Lan~-
guage?" The Llementary bnglish Review, Viii (1931), 34.
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Lie deginning sSentence

) Does sonmething happen at once?
;) Yhat makes the nove immedlately®

111, Sentences

(a) Doeos each sentence make you wish to read on?
1) Is each sentence worded differently?

IVe. Vocabulary

(a) Are the words new and interesting?
(B8) Do the words make a picture of the story?

V. Lnding Sentences

(a) Does it finish the story?

b) Is it necessary to the story?
(¢) Does 1t leave you safi“iled.
d) Does 1t explain your title 9

PV W N

Fupils can discuss gll cos

08 on in an intellizent
smanner if these :

i) " it&i
points szre constantly hefore their eyes,
g bime poes on they wkll be a*le Lo eriticlize their own

5

compositions as they vwrite them. ©0

Certaln qualificaltlions are minimum essentlals of
fitness for Judg inz the worth of =y composition. These
should be the equipment of childven, as well as teachers:
Lo Tamiliarity with the standards of oral and writ-
ten worik, Tor at Leaut the grade concerned znd the pre-
cedlng grades. DBy the fourth grade, 1f not before, chil~
aren should be supplied with lists of these standards.

2. Knowledge of the characteristics of a composi-
Lion whose content is acceptable.

39
ﬂ Pauline Soroka, "Building a Waund tion for Detter
Wiritten Composition,™ 1he Llementary English Review, XIII
(1936), 23.

Ibid,.
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3. Understanding of the treatment of errors, welgh-
ing some more than others.

4, ADbility to offer good and sufflicient reasons

for the scores given; that is, the score for both the
neciianiiecs and content.

9. Ability to rate the composition and not the
child.

6. Ability to use intelligently & siumple systen
of svmbols for indlcating errors.

7. Ability to recognize that a child who 1s weak
in mechanics of a paper needs a different type of treat-
ment from the one who is weak in the story element. 91

Teacher Criticism

This last idea expresses a viewpoint similar to
that cited by washburne in his suggestions for the
eriticism of papers by the teacher. This viewpoint
is as follows:

iritten composition involves two vitally dif-
ferent aspects: epression and the technique of ex-
zression. fThese two should never be confused. They

T - g 3 - . a P
siwwuld be carefully differentiated at all tines.™

e valef vy
MOrLIng

When the final copy of a composition is in the
teachier's hands, he should (1) evaluate the ne-
chanies and content sparstely, gilving a mark for
each or naking comments on each phase; and (2) use

NJessic L, Duboe, "Who Is Lguipped to LEvaluate Chil~
%rané§ Compositions?", The Llementary English Review, XIII
1936), 33.

92,
Washburne, gp. c¢it., p. 137,
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a simple, useful system of symbols which not only gives

definite instructions to the child, but wihilch places

upon hinm the responsibility of both finding and correct—

ing hisz errors. 93

The following suggested set of symbols is usable in the
upper grades but would probably need some simplifying for the

L)

lower grades: ‘"sp for spelling; cap for capltaiization; p
for punctuatlon; n for neatnessj m for marging vy for
correct ltem; inc for incompletey; o for omit; pen for
penmanship { for form; ss for sentence structure; 1 for
insert (a word or other material); and ok for an accepted
iten." 94

"The practice of having puplls rewrite and resubmit
thenes with marked corrections is distinetly open for
question.“95

In regard to tests, G. !, ¥Wilson states that " a chief
aim in elementary language work 1s correctness of expression,
iinen the teacher has located the specific errors of a child,

[4

she knows the points where emphasis should be placad."36

If a paper shows nore merit than usual, the teacher

shiould recognize it. "When you find something good, have 1t

G
’3Duboe, On. cite, pe 63,

P4 1pig.

Gt )
})Gre@ﬂe, Op. cit., pe 269.
a6

] G. M. Wilson, "Right Uses of a Standard Language Test,"
fhe Zlementary English Review, VIII (1931), 163.
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tyned, read aloud to the class or a grou use on a progranm
3 ¥ b3 §

97

or noticed in some special way."

Trends in Baglish teaching today are, in the maln,
liberal. This is right and proper in a modern, demo-
cratic society. But in so far as these trends are pro-
clained merely in reaction to past formalism, and in a
shifting from right to left for the sake of appearance
at a time when such shifting 1s fashionable, they may
be regarded with suspicion. The English teacher musi
still Be occupied with formal conventions and speech
patterns. 98

The siudy reveals that the wasteful and ineffegtive
practices that are characteristic of the traditional
nethiods of teaching language aret
1. Lanpuage is taught as a subject distinct fronm
otherg, thus limiting its usefulness.

2. fTraditional language instruction neglects the
needs and interests of the pupils' daily lives.

3., ZThe same language lesson is taught to the entire

]
3
Q

£

L2
3
Vot
o

1is mass instruction makes little provision for in-
dividual differences.
4, Often the same phases of work recelive stirong em-

rhasls year aiter year - neglecting others.

5. Courses of study, whether based on a textbook or

7
Tunice %. Leonard,"Helping Children Hxpress Then-

?elves Creatively," The Llementary English Review, XV
1938), 307
o [ [ =

C.C, Certain, "English Husl 5till Be Taught," The Lle-
nentary Bnglish Review, XIV (1937), 110.
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or not, are often unrelated to pupils' need and interestse.

Boys and girls cannot see the value of lessons that do not

bear on tlieir consciously realized needs and interesis,
“he following chapter in this study gives attention

to the progressive practices of teaching composition.



CHAPTER III
COLFOSITION AS TAUGHY IN THE PROGRESSIVE HANNER

In naking the trensition from the traditlonal method
of teaching composition to that of the progressive method,
the correlation of Inglish with the social sclence studies
was first attempted. In more recent years the creative

i
aethod has been widely advocated in the teaching of both

bn 3

oral and written composition. In this chapter the pro-

cedures of each method are dliscussed.

Correlation of Hnglish with Social Sclence Studies
In the modern elementary school, lngllsh has disape-

peared as a separate subject and has taken 1ts place as a
1
vital part of all school activities.

Language 1s not a subject-natter fleld but a
highly inter-woven fabric of skills which are per=-
fected and used in dealing with other subject-natter
fields. The correlation of English skills with sub-
ject-natter content f{or instructional purposes makes
it more lilkely that the skills will be introduced and
used in reasonable lifelike situations., HKotivation is
greater and learning is more effective when the learner
fesls that the situation is8 real., 2

Zyve, 9p. ¢it., p. 49.

2. .
“Greene, op. glt., p. 193.
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Recent evidence obtained from many quarters indicates
quite clearly that highly effective teaching of Inglish
cumposition abilities may be done under classroom condi-
tions in which the child learner 1s not especially aware
of the fact that he is learning English., Undoubtedly such
close correlation of Inglish with pupil needs in other sub-
Ject matter is desirable and effective. However, no nmatter
how unconscious the child may be of the emphasisg on lan~
guage skills, it should not Dbe assumed that the instructor
himself loses slght of this emphasis.

in experiment was carried on for three years in the
third grade of the University Dlementary School in Iowa
City, Iowa, in which composition work was correlated al-
nost completely with the work in pioneer history to as-

certalin whether this nmethod of teaching wus effective. The

ud

following sumnary glves nany of the situations which arose
for bLoth oral and written composition:

1. Btating and writing questions to be answered
during the study

2. lHaking many ocutlines on various phases of the
work

0

3. Writing argunents for debate
4

« FPlanning trips anéd excursions. Summarizing
what was lecarned

b}
-
Thd 2 P
.L,b.x.uq b3 f»n :‘223-
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. YWriting letters for information or permission,

and writing invitations to parents and guests

6. Listing materials nceded, commlitiees Inmprove-
ments, and articles to be catalogued for the nuseum

7. Haking out a program for assenbly

8. Summarlzing interesting projects for the school
news and local paper

9, Preparing dramatizations from factual materiuals
10. driting pimneﬂr'sturies and poems
11, Asking pioneer questions 4
After using both formal and informal tests, 1l was
found thaet the pupils have gained In the skills needed for
comnosition writing. There was no proof that the correlat-
ed method was responsible for the ilmprovement, but the ex-
periment showed that isolated language skills need not suf-
fer when taught through correlatlon with content subjects.
“Thare 1s much reason to belleve that the gains nmade
by the children during the period of investigatlion were due
to the praciice of specific composition skills in situa-
tions which possessed purpose and mesning for the clilld so
that & knowledge of correct practice became a real essential
o
to?ﬁmﬁ‘)
In a unit on transportation, the following language ac-

tivitlies occurred:

4, 1 N o D2 01y f:{ 2 ’
Gillett, op. cit., pp.sl-02, Ibid., p. 86,
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»

to T

&
(==

1. Discussion afiter visit
vards, and other points

€]

Lo

worts, rallway

2« the writing of a play for assembly
3. The writing of stories for bookxlets
6
4. Oral reporis
In severzl ordinary elementary schools it was found
that puplils fron the fourth to the eighth pgrades found
more need for language in all iis forms in the social-

£

gstudies classes firs

gy

Lty and in the sclence classes second.
therefore, some oxperiments were carried on in modified
platoon and departmentalized schiools 1n which the social-
studies teachers had the responsibllity of the pupils?
erowth In languere arts. Prograns were altered to give
these teachers more time in a class perlod. 4 capable
teacher wag avallable for those who were slow or absent.
Jhe results were that puplls showed growth in all the lan~
puane 8rtge.

Prom the experiences cited above, 1t 1s readily seen
that seocial science furnishes numerous opportunities for
expression. The dally hone and community 1life of the
pupils give an opportunity for spontanegous specch and or-

ganized composition. Therefore social studies include

Grace L. Storn, "Soclal Studies: a Basis for English,"
the Blementary Engliish Review, XIV (1937), 70.

.
ﬁ.J. Foy Cross, "A New Approach to Teaching the Lan-
puage Arts," The Dlementary Enslish Heview, XV (1938),96~97;
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oral and written composition as well as many other phases
,-a

of Bnglish.®

The situations requiring expression are not confined
to soclal studies alone, The Xkeernlng of a diary record in
a2 sclence experinent is Just as real a lansuarze need, The
writing of minutez for the citizenshly club is another,
Fut it this way: Ivery situation in the classroom requir-

bl

ing lsnguage expression should be considered by the language

tencher as an opportunity for improving the children's oxe-
pressional ability./

ann activity similar to the sclence dlary is the making
of a sclence booklet. ¥From an observation made while one
boy experimented to prove that wind was moving alr, cach
pupll wrote what he saw. A series of illustrations were
drawn on the same subject by various pupils, and these were
explalined by written stories. Dach pupil then made a book-
Jet of his individual illustrations and uritlen work.lg

‘

In the following dilscussion, Jora lellwein cites

ha

snother instance where scilence and Inglish were correlated

P
'SJ")

Storm, OnDe Ciley Do 43

3
Lihel Hable, "Releasing Lan;uage Power," The ilemen~
tary Bnelish gevxgw, XII (1939), 66

lGﬁaallae E. Soroka, "Hultinple Composition,"” The Ele-
,r iy b e
nentary inglish Heview, AV (19383, 110.

4L
-
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One lionday our sclence teacher, Hr, ,ent, taught

a fifth grade class three facts about air. He per-
formed three experiments to prove then. n Tuesday,
the Lngiish teacher based her composition lesson on
the sclence lesson of the previous day. The pro-
cedure in the inglish class followed these prin-
cinles of composition: (1) Oral work always precedes
written work. (2) The teacher anticipates as many
errors as possible before and during the written
period of tre les son. {(3) The composition work is
aided by some visual 1 work on the blackboard. (4)During
the actual WPlLll{, there 1s absolute quiet in the
recoms. (5) The teacher corrects all papers that
leht, indicates all errors, and returns them to their
vners the next day. A1l ml&u‘h@S are corrected by
‘hc rupils themselves. (6) The time-distribution of
the forty-ninute period is: twenty minutes for oral
discussion; fifteen minutes for writing; five minutes
for reading aloud and self-correction. 1l

¥
%

This procedure gave the pupils practice in expressing
themselves clearly, writing echerent, unified paragraphs,
and using transitional words between paragraph&.la

Literature 1is another subject which is correlated with
composition. One possibllity of this correlation is that
of consldering the litersture class in whilch pupils have to
express themselves orally and in written discussion. Then
such natural occasions as the following give opportunity
for oral and written compositicn: glving book reviews,

preparing reports on the background of the passage studied,

1
ek
Dora Helilwain, "Based on Sclence," The Llemnenta;
Snclish Review, XV (19383), 110.
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ving detalls of an author's life, and discussing the

neaning »f certnin thoug

A%

- -
¥

Lina L. Linsted glves a procedure by which litera-

Y

ience, and copmposition are correlated.

A\

ture, soclal ««

Since childrents literature gives the pupils a nore com=

plete plcture of peoples of other couniries than bosks
do dealing only with factval naterial, it is an opportune
tine to have books read in the Unglish class after the

study of a foreign country has been initlated in the

14
soclal science class. Linstad's suggestions for such

a study are as follows:

Skiliully selected guestlons and a bhriefl presenta-
tien of cach book willl serve to arouse the desire to
read, Children should be helped to seiect books that
are within thelr abilities. 3et a definite iime for
thie discussion of the bools presented, and encourage

each chilld to read one or nore booxs beflore thet tine.
Bave ready a list of guestlions whieh will bring about
dlscussion of the life of the people studied; such
questions furnish an agresable substitute for the
written check on reading. %They should not be in the
nature of a test, but rather a sharing of reading ex-
seriences. They should be thought-provoking and 15
should lead to an interpretation of the material. =7

Anothier reading activity which provides an oppor-

tunity for oral expression is the Hleading Club esch Friday.

Percival M. Symonds, "The Correlation of English with
Other Subjects from the Folnt of View of Fsyehology," fhe
b s

x4

Lngiish Review, XI (1934), 176.

Lina L. Linstad, "English and the 3oclal Studles,”

o

vhe Ilementary Inglish fdeview, XI (1934), 209.

101h1d.
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W s oral reading contest is held at whilch
each L1L3‘ is given the ap}ortunitv to roa&, or re-
cite on any Intervesting topic or story. The winner
of the canuest is chosen by the class. These points
are used for Jjudging:

the toplic well chosen?
the audienca interested?
he express hilmself well?
4. Did he speak clearly?
fs the words wronouﬂcﬂd correctly?
. Did he have poise? 16

Because of the very nature of the socilal studies,
thelr richness of content and their informallty they en-
courage Initiative and establish in the schoolroom normal
social relations, thus encouraging helpful intercourse and

communication.

r

Creative ilethod of Teaching English
In recent years there has been a denand for the teach-

the creative nanner.

i
,,.
?
ot
3'&

¥ we e » -y S

ing of oral and wrltten conpos
Tene b T e o Oy Ke PETNPNt s B ) S W e o 3 e Yt P
TeuLlVe edprlradsion 18 ole ol e enlel oujectives of

progreszive schools and progressive teachers recoznize

the vital place that creative composition has in nodern

aducatlon. This method strives for the release of the

16
soroka, on. cit., p. 100,

erce e Park 1ﬂ¢od, "Creative Ixpression Through
?gggig La ngudﬂe " Zhe Lismentary English Review, VIII
7 ] (e

1¢ “Certain, "Active Education," The Llementary Lng-
iish Review, (1934), 170.




inner self and lets the individual exXpress himself in his
own personal style.

in the following statements the author presents s
nost nodern view concerning the nmethods used in teaching
colposition.

I think we ought not to think in terms of specific
nethods but ratier in terms of attitudes. If we can
only establish the point of view that under no con-
ulthn is composition to be consldered a special tonle
by 1tself, bul rather the outgrowth of 1life situstions
and needs 1un and out of school, the method and prac-
tices will follow. 19

Instead of problems of teaching English in the
lower grades there is only one problen with two
angless the unrealzty of our QTﬁCticeu, and the im-
possibility of our standards, Bbnglish tcacbing has
veen Tor the most part s fallure because we have set
up too high standards and because what we teach is far
removed from the lives of the children. My solution
is that we reverse the practice of having adults set
standards. Let the children develop standards ss
they go along. wy &01ution is further to nake our
uc“oo_L practices conform to the reality of the chil-
dren's lives. 20

“In conpositlion the emphasis 1s to be, not on the

coitpleotion of set assignments, but rather on such tepics

"8 as form a direclt, not an artificial part,
21
I .

"In other words, Dnglish tesching will be successiul
in the elementary grades Oﬂlj if it is an outgrowth of the

TG
e ey o ) .
“Garibaldl K, Lapolla, "Problems of Teacliing English
Lﬂ the ﬁlnz@ﬂQary Schools," The Llenentary English Review,
VI (1939), 189,
~r
20 2
bid. Ibid. 2 1pid.
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The developnent of a pleasing, ready, and {luent
vocabulary depends upon the lype of environment in
which a chlld lives and the experiences he has through
the environment. The freedom, concreteness, and va-
riety of experiences which the child has out of school
are now his experlences in school, with the added
privilege of the guldance of a trained and interested
teacher, 27

"The richest I'ield for the d@vaéapmeat of ‘the vocabu~
lary is in the center of interast."z Zxcursions afford
vast opportunity for vocabulary development, Walks with
the children offer rich possibllities for ways of saying

29
thin se

Fuplils should be encouraged to talk about things they
have seen or felt, to make them clear to others. It helps
to talk about Ysnmells I like most," sounds that please
ne,™ Ysounds that make me lonely," or "colors that make ne
gladl." Toetry and prose of established worth can be
woven into these discussions without invidious cempariagg.

Individual snd class lists of colorful and interest-
ing words and ideas should be kept. The teazcher should

kecp her own and share it occasionally with puplls. These

»

lertha Victoria Leifeste, "Developing the Vocabulary,
igqa second Grade," The Ilementary Bnglish Heview,XI (19343,
3

28114, 291pi4.

3Omabe; F. Altstetter, "The Approach to Creative Dx~-
ggessimn," ihe Blementayy English Review, XAVIII (1941),
»




lists may be made up of things heszrd or seen. Placing on
the board a list of words f{rom which to choose the most
interesting or coloriul is halpful.3l

Colleeting beauty {rom the community 1s worth the
eforte Watching for objects silhouetted against the sky
brings its reward. The slender finger of a church
steeple, a soaring buzzard, a pine tree with twisted
branches, a smokestack, a bent man plowing on the hilltop,
an old horse with drooping head alone in a hilltop pas-
ture, an alrplane scaring, all these and many more are in
every cormunity. One should net neglect other things that
the community can offer: the arch of a viaduct, shadows
in the water, the curve of a stalr-rail in a public build-
ing, pleasing color arvangements in a vegetable stall or
store window, a wisteria vine in bloom on a weather-beaten
cabin, trees bare in winter or with black trunks shining
in the rain, the line and proportion of a beautiful house,
furniture that has functional beauty, color in children's
clothes as they play in groups, the charm and beauty of a
woell made bed or a table set in simple but graceful
{fashion, the pleasure of Iresh sheets, crisp napkinsg and
towels, the bowsuty of clean halr and skin, the color of

a field of cabbage, the syametry of a {leld ol corn shocks,

31

Ihid,
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,,,,,

in a Jield of

s

thie wind

with beguﬁiful aesnings should be watched for and talked

aboutb. | Thus "the child's vocabulary is an outcome of

his day's activities - not of & language period of {if-

teen minutes set aside twice & week with all untinmely re-
34

marks suppressed the rest of the Linme."

The vital isportance ol the soclal situation is enm~

§m<

asized in the following statement:

language begins in the socilal situation. It is
the soclal situation Uhicu calls it Jorth, which
nurtures and develops it., It 1s the social situation
we must return to teach or to lesrn lnﬂqu ve. 1t is
£ the social situstion we nust look for a proper
measure of the effectiveness and appropriateness of
lancuare usages 35

x

by gquoting irom the

ot
s

Young enphaslizes his statenent

O

T Wawale e de gy A T T T e T e ert el N . L .
new York state bulletin, Inslishs A Handbhook for Leachers

Py

e 3
in Llementary schools:

ilie one aspect of language that 1s ypfhﬁ”w the nost in-
portant, at least Tron the standpolint of ¢lementary
educaticn, is language as a ncans of soclal adaptation.

T

22
Ibi Ibid.

4]—-”.11 Ste’ ._}_1. Cit., z)' 13’3.

ey

dfﬂllliam E. Young, "Language as Soclal hdaptation,"
Lhe Llenmentary Enplish uvview, TVIII (1941), 63.
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Language is probably the most important way of soclal
resctlon that the child segulres. The learning and
the tesching of the language arts should be founded
in soclzl responsiveness rather than in literary
niceties and grammaticsl correctaess, 36

Language should be considercd as man's chiel way
oi social sdaptation. Literature is wa expression not
only of the facts, but also of the thoughts, ideals
and vearnings of the human race, When teachers thus
view language and literature they will inevitably
center the lanpguage arits in social understanding and
responsiveness. 37

It is difficult for the curriculum nakers to know
just what to include in the curriculum and the Inglish
teachers are today faced with a curious dilemma. On
the one hand, they are exhorted to be liberal, to shun
the teaching of certain literary conventlons because
the conventions themselves are stilted, outmoded, and
pedantiec, and because, in any case, the attempt to
teach them has proved gqulte useless. Of equal volume
are the nrotests of those who declare that graduates

of public schools can not spell, punctuate, speak
pleasantly, or write grammatlically, and who call for a
return to the intensive teasching of grammar and the
mechanics of composition. 38

On one point, however, all critics scem to agree. They

believe that the schools should emphasize letter writlng
- 39
as -ne of the most needed skills of everyday life.

Letter writing is eninently practical, a business
& J Ok s

, 40
technique, and at the same time, '"the gentlest art."

3

O0f all forms of written composition, letlers sre

36

Ibhicd. Szibid.

3

Y
“Julia Lockwood Certain, "Coumon Ground,"” ihe Zlemen-
Dnrlish feview, AVIII (1941), 1il.

L

39 40
Ivid. Ibid.




most closely allied to conversation. "The adeguate oral

P

lanpuapge integrates naturally with letter writing, and

forme & unit of instruction singularly adapted to every=
41

day langusze needs.”

4If we talte time to have sinple conversations with

children they can easlily be taught to use the sanme siyle
in writing. Just ssy, 'Inagine you are talking to me

J 5 4 1 10472
W ¥ou WIilgs

de cannot ignoré lorm in our letier instruction,
but we ean make 1t secondary in importance, simplify it,
et us teach the simplest

LTor heading, the bLlock form, and

»

elininate all winecessary puncituation. In the lowver
grades we nmay even have letter paper hectogravhed with
the heading supplied so that the child need only fill in

the saluiation, write the letter 1tselfl, and sign his
43
N&Re .
Une factor in making letter writing easy is the
avallability of the necessary meterials for writing. A1l

of us have experienced the unusual stimulus to writing

K., Lucille Harrison, "Need for an Adequate Oral
Language Progran,'" The Zlementery lnglish Review, XVIII
(1941), 99.

¢25} - 5 s % %
-LJ(N?«Ll:“S, UT.:, Cl (%% 7 L) {3' \L.)(;f‘

43
Lthel Mable Falk, "Letlers to fnrich Childrents
Lxperience,” The Llomentary English Hevigw, XVIII(1941),81,
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whiich comes when we are in a hotel room vhers paper, ink,

desk, and pen are all provocatively easy to find. I
one corner of the cuphoard In school is kept for letier
writing materials, we may have nore spontaneous writing.

It 1s suggested that the teacher discuss with parents
the provlem of keeping suitable writing materilal asvallable,
Discourage the purchase of a small decorated, folded note
naper that is entirely unsuited to children's cluusy

writing, and ask parents to keep avallable paper that is

e
4
L

of typewriter paper, envelopes, stamps, and

e}

even desk pen or pencil are always handy ‘'n the child's

-

room, perhaps so nuch parental pressure will not e necded
to sot letters writien. Imphasize with parenis ithe ine-

-

fectiousness of atiltudeg. I nmother sits down at her

<

i

'..J
3;..5.

a1 S TP S R o T A A emlr o .
deslk complaining about the task ol answering leliers, or

if fether boasts thet he leaves the letter writing to
bocause he dislikes doing ity the son or caughter
conesg to think of letlter writing a&s a tiresome duty to be
postponed as long ss vossib
Je should not ail to emphasize the need to give chil-
dren sonme of the accepted customg and courtesies in let~

ter writing. Yhe imporiance of prompiness in writing

hould be stressed. bLxplain the confidentisl nature of

4 45

4
Ibid. I'bi(‘}.t 9 L’Q 820
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¥
)

letters, which vorbids the reading of another's mall unless

vne is asked to do so, or the opening of an envelope ad-

drossad Lo sonoone glse,

Ea
i

Jiscuss what to do with letters that are delivered to

.

one's honme by alstlie or with letters that are found

-4

the street. Bmphasize the lmportance of spelling nanes

correctly, because of the sensitiveness which nearly
gveryona bag sboul the pronunclatlon and spelling of his

46

N&EING «

Children sometimes embarrass thelr teachers and
narents b thelr frankness and thelr naive disremard
of convention, yet th.ose very qualities constitute
the charm of their speech and letters. Gradually they
#ill learn to sense the many ‘'mustn't say that's' of
our conventional soeial intercourse, but let us not
rob them of all spontaneity and naturalness of ex-
prassion and make them - too early- the kind of dull,
reluctant lethter writers that most of us hove be-
cone,. 4 ,7

Mabel P, fice,vwho at one time worked in the Chicago

oifice of one of the

world, makes nrevent
-
leviers fron
43
Offic

shie mentions Tirst the responsibility and opportu-

nity for the schoel. "I the teacher, particularly the

-

one in the forelgn guarters and the one out in the

4‘::1- & é‘kf‘)-‘ P o
ibid. gpld., p. 824
43

vabel F, Rice, "Dead Letters," Ihe Llementary Lng-
lish Review, }VIII (1941) 83.



sticks' or the dese will teach her puplls to write
effective business letters, she will render no mean

service." OShe stresses Lhe value of using the type-
writer when writing business letters; also the Importance
of appropriate business sitztionery and the correct and
e 49
nroncl slznature.
Xice's tlmely sugpestions add up to ithis:
+e Clear, legible, clean-cut handwriting
2+ Uypewriting preferred to longhand whenever
possible
Je Aii*ntiﬂn to all detalils of the letter, as
address, signatur enclosure ol noney
4, return ¢ on the envelope
e  Ho ablreviatiocns! Hawme of clity and state writ-
ten out in full. 50
Many opportunitics for letlters are being nezslected in
sone schools. Children write invitations to other classces

the resy
L‘A.)@

enild

R P8

onge cones verbally,

1 and explanation would

"
Wiic

lt,;;b.xi ‘” f:O

oo £

ip with the clasgs aight explain it in a note to

and ask that the mother sizn the note to indicate
ier consent to the child's going. In some classes notes
ave written Lo suggest to parents some pleces that the

chiild would like to go in

<
7

el

i

2

Ibide, pe
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at school., "There should also be opportunities for chil-

dren to write letters of arolc Iir

some neighbor objiects to the children's behavier in pass-

ing the house or cross!

the yard, the class,
rather than the teacher, should accept the obligation
to inprove the relsitlonshiln by writing a letter ol

a0lo and assurance of future cooperation. Another

frequently negleeted type of letter is
consratulation or greetinpg. "When the

was clected mayor of the town, he

- 2 A o AT s e 2 o o ¥ ey TS

o note of congrstulation and teold
Ty Lmve nim cone +all then obout
Lo usnve nim cone Lo LG & D0l

need to use nany such occasions I'c
Occaslons that a twelve-ycar-old has for letier

writing are: friendly letters, thank-you letters, letters
ol sympathy, of apology, of congratulation, invitatiocus

[ty
fan letters, leilters to a pen Iriend,” and letters con-

Py

cerni

‘adio pregrams. The radio provides children with
V]
nany reasons Ifor writing letiters.

3y
o) .
g 4 # - y
“TLellrs, op. gli., pe 09,
53

Children's

o onrich
deview, AVIIT

1y

Gthel lable s ‘Letiers t
»*“ﬂ*lenee,” Lhe ﬁlementﬁf? wnglish
(-L/'l’l)’ l}
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Falk offers still another reason Ior the teaching of

letter writing in the follewing excerpts:
Lewis Lumford 1in hils recent book, Falth for

Living, makes a plea for the culture of the family
the keeping ol famlily records of a diary or scrape-
book type. In the cultivation of famlly tradition
letters will have o large place, Perhaps we in the
elementary school can make no greater contribution
to education for home and family living than to gilve
Cuilﬂfﬁﬂ the desire and ability to write the ﬁiad
of letters that enrich their relaticnship with
othner persons. 54

“If we want children to write letters we must

saturate them with ideas for writing and with the feeling

that letters are as natural uznd as necessary zs conversa-
g o
.
o
tlon.'
background of real and vicarious expsriences through

oy 0 o o EAS Eal -, P T,
reading will supply material Jor ¢hilldre

(4-..]
L
o)
ol
6]
rd
]
d
O
lr
[§]
»a
ot
Jote
B
&

writing stimulating letters to them, containins leading

questions and suggestiong in line with their interest, will

bring forth productive replles. Topies dealing with school
1ife, adventure, hobbles, rolitics, and varlety of opinlons
1
-

i In‘: -
et

thet we might wish to t

o
¥
?v-'
o
Fé ‘r'}
©
é....z
§ ek
o
1
[
a
Iy
e
e
[«
Q
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¥

letters, if we achieve only one goal, gajovuent ¢t letier

writing, all the rest will come easily. No rules for

)sz-\ip v 70 AT .
Sddthey Us /U xellgs, 0%, Qé&‘; De 95’
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cood Letters can be niven because every letter Is an ine
e vriting of short stories, noetry, and plays is
the exnression of the creative energy of child life,
Ltherciore, each 1s due much considerstion. The sentence,
whvleh is the foundatlion of all good oral and writien ex-
pression, should be ziven nuch attention. Yalking and
writing in good sentences should begin in the Tirst grade
and continue throupgh all the grades. In the first grade
the iteacher nay beglin sentence developnent by asking
children to tell two things about a pet, thelr mothers,
their daddéies, thelr »lay, ithelr toys, and the like,
Hilldpan sugpests that children diectute thelr storias,.

As tho dictation was talkern, ihe teacher ook occasion

b v o g T S & =y Y
to polint ouit all possible aspects of language, vocabue-
%, e L . 3 &y P < ? N i .

ilary, nmhonies, spelling, punctuastlon, capliallzation,

g the like.
£ 4

the concept of a sentence, the

ability to paragraph correctly 1s the next most importiant

7ithel Mable Palk, “Letters to Enrich Children's Lx-
pariencea, The Elementary English Review, XVIII (1941),

32.
58
C.C, Certain, "Active Education," The Elementary
English Review,XI (1934), 170.

5908.l:l.i]:la]:l’ 0D« _C_:__i_;t_., Pe 1120

6
OJohn P, Milligan,"Learning About Punctuation in
the Primary Grades,” mhe Elementarv English Review, XVIII
(1941), 96.
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Yhe schoolroon with a place for creative writing
Lects Joyousness ratner than drudgery. Here ls a
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"The value of creatlive writling lies in the forma-
timn of hablits of accuracy and truthh in the spoken
written word. DBlurred iﬁagﬂs half-truthsz ine
Pﬂvﬁrzs: nnd slinshod workian ?ip vanish in time
standard of creative writing. The

dividuel ity in the wrilter lg of ineal-
ving him a proper selli-esteem and

[

'!
&

.
; =
Liie resmect oL ou

o 3l 2 )

A S 3
3k TPy }gn PR Y EYeRatale T YT SR Iy g e 3t
LOeTRaLn @8 aLge ot nresde i s Aoap O L VoLt

N 5 M gy d b s P I T 3 S e - ¢ o A o rm g
of cresntlive writines In the followi gstatemnents

3 all questions of fora in creative
: 'hﬁ rafinrnent of expression at its very
surces.  Dxerceises in obzervatlon have thelr place
ux(n, in telling truly what one sees, in seeing
10re Clﬁﬁfiy nore cownleﬁ@ly. “here are gvonléw“
af gaining skill ln securing emotional sympathy, of
translating into eifective expresslon the fl@%tiﬂ'
se“&tion, or {lashins ides, the elusive wisp of a
passing reverie, ry, very gradually, upon such
bases as these, artistic creatilve expression may lLe
developed. 65

e

I\D

dhen one couslders the methods Lo be used in se-
curing erveative writing from the pupils, the teacher's

1 *

S
anoil

{L P * . E 'S - > - L3 -
‘Well Owens, "Creative writing in the Upper Grades
The Hlementary GEnglish A@Vlﬁ%, % (1933), 9.

oY
Cuela Gertain "Course of 3tudy in Creative Writing
Tor the Urades," The Llenenbtary udéliSh Heview, #ll (1935
252
A
{)Q £ L3 bl
Gruce il Iuskiaoan "Creative Lxpression Through
Foetlce Languupe," Ihe Llemenb.ry Lnglish deview, VIII
(1 F_‘:)).i.) , &‘7|

)y



in ereative expression, *the teacher should strive...."to
develop in the child-nind a sane, well-balanced personali-
Ly, ond a nind encouraged to think without fear ol con-
sequencess an imeeinotion vivid enough to visuslize both

past and future; an emotional neture tausght restraint and

creative writer must be let slone zboul two-

Lhilrd the fine excent for the wmaChU”'" surround-

ing 1 with Tevorable working conditions. The

Lpacher nay easily do the wrong thing even in oiler-

ing sugrestions. Creative composlition is keyed in

part icalur instances rather definitely either to

the se1¢uous, or the intellectual, the emotional, or
1 adapt strictly 'hends off' policy
idence oi children in thelr creative

.

wwrk,'xﬁ woulu seer well to plead Tor o wore synpa~
thetic understanding between parent and child or be-
tween teacher and child so that direction mipght b
~iven where neaded vit%oui destroying that natural
beauty of child expression. 69

"

inderson's viewpoint concerning guidance 19 ex~

nressed 1n the {olleowing statement
Soth parent and teacher are more prone to lead
than to guide the child, yet the very word ‘'creative!
sugrgests the intimate, the pcrsoaal, Lhs 01;&‘nul. In
ls writing the child should find self-expression; the

0 ﬂ . -
alma Paschall,"What Is Creative “xprbsalnn:“ ihe
wlonentary Lnplish aexi iew, «I (1934), 151.
an

C.G. Certain,"Course of s5tudy in Creative uriting
T3

e
[
Tor the Urades," The Llenenisry Laslish Heview, XII (l“ 5)y
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jrRgie

sense eX

uawnzﬁ“,
wrec

¢ polint
smobional
efinzad cha
or

»

nay

ib

5100,

be in the urge of sn
glow, or in a warath
racter, a mood, a strong
any be in the sudden
It may be in some

cieanm ol Jantasy aivrored in o day dream. 76
In the teaching of creative iflbluu, two
rroblems are outstanding One of these r,¢aba to

@ Sources
or\ h‘} v':‘!
were is,

“h of course,
stro

or
denger of

ol LX“?GSSLQH or to literary origins,
the other to patterns
the

forms of expression.
bhdultlng or de-

oying the spilrit of creativeness by undue em~
shasls upon either of these. Kcvcrtheleﬁs, to in-
sure proper pguldance and Intelligzent dirceciion of
the fteaching processnes, woth the sources ol creabtilve
expression and the patierns and forms of *xis ex~
ression must be well considered [sctors

o not

Lo Lo us
80 s nILywal
14 h;LJ The
lesrn the fact that ¥
clo sy he mde Ui
creative @Amrc.sivﬁ, as:t

irite
the resder hear

trumpeting

”a

s hgiidl g

ES
ri:zt curricnlun development.

need facts as
e Lwct».
v bui

bost @very daye /&

a descrintien of Hannibal's march.
the crunching
of the fr‘ﬁhtened viar elephants, and the

.1.11 \w 10

77

much as they need

facels can et just
~s & matitor of
Lis 'Lmdu. oi just

ste

nibal crossed the Alps, a
e Anteresting

Uy Lo 14 J.v“

P Tyn I
alta

ol the snow, the

crociing of the vwhips of the dyrivers of pack-aniinalsg.
Let g 1litile mountain boy tell what he saw the
day the soldiers of Hannibal passed his honme.
all the life story of one of Hannibal's slc-
nitanls.
Jrite a poen about the flower which lay sleeping
uwiler the snow as lhe &la?hddta tramped over it
UeCs Certain, "Course of study in Creative Urit-
{or tyv Grades,' The Slementary Eq;jish Heview, VII
--‘>’
77
CoCa Certain,"Sources and Patterns in Creative rit-
g, The Hlementary English Review, X (1932), 47.
f’;')
uu{’VQi’S, Opo &) tq’ I ()q
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pupils beling called upon to use theilr

{or expression.

“hille teaching voetry, one

confuse 1t with rhvne. Some puplls have

they are the sane. Doroihy Anne Kinsey

rhiyne should be discouwraged bocause 1
;,-:;‘ .
nression. It is 2ll right if it is

;.

L 4(«(‘
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g
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W
ot
Ry
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£
ct

wanpers free ex-

obtained without

straining or & sacrifice Just for a rhynme. %Yhe puplls

T s 3 - oy oyt - O DR T IS N "
ghould realize, however, thet the best

uson poetic expression and clear imager

31

. U] S B o o
riayrie snd regular neler.

varse lforns at
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Lo alistebtier. SV TURLAS L1 e gLe
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prousbiy 1o stress should e placed on

ere
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Ti¥ 5 e LI R . e g ~ E RS
tha striving for a rhyne may inter

nrezsion of the idea. Later, after fa

hag come, riyming bes

writers depend

oy e G I S
VoIawnaer wnan

about rhyme and
Tiret, according
mentary school,
them at any ting.
with the ex-
cility in handling

1%, Verse and

Jowatﬂv nw,n Hinsey, ”“octry Jriting in the Grades,”
#1i 16 VIIT (1931), 3%
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i c¥ol l s in pr wit A)i?
1 ree hn “o *ts ehildren to write spor
tanaousl without self-consciousness? ab-
tantion his nroblen over a period ol several
vears ha solved 1t, but it has helped to
isolate procedures wnich have been u¢;6Cth@83
in &ireceting children's @fjorts at writing poetrys”
i few of these suggestlons are as Iollowss
the pupils & sense of poetry Ly
much £ood ;catry, many different Types
hythm schenes.
2. Jiscuss, briefly, the charaeteristics of a
rzf,)u,
3o Give the pupll an awarenmap of various
ideas expressed ; aetlca}i" by readlng poems sug
by tonics in various atLugvS, wlacly soems on
elin board and talking advantage of the children's
for z wpoetic O)ET@Sui0n¢
4o Dstablish a rhytiun scheme and list rhyming
OIS,
that voelry l1ls a
6o Give the less self~-conlident pupils an
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Altstetler, op. ¢it., p. 17,
Horma Gillett,"Some Poetlry Weilting
the ‘hird Grade," ihb Llementary inglish
(1934), 152.

Ixperience in
Heview, X1
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opportunity to participate in writing a conposite poen,
pointing out clearly the steps in writing. o4

In preparing her class for the croative writing of
poetiry, Klnsey makes the followlng statement:

e discussed the selections I read for: rirst,
the story, 1f any, or the general idea in the author's
mind; second, the 'mind-pictures', and the words that
make you see them; third, the rhythm, noting that dif=-
L@Ieﬁb kinds of poens L“& different nnsic, aﬂd fourth,

xplanation of any words or rhrasas whose non=-cof-
;rehexsion prevented the child's enjoyment of the
poen, 85

“he children then wrote withh the idea that a good
poem has something new to tell and that 1t must be told
Q¢
in an original way.u One class collected their best
poens on blrds and after 1llustrating some of them, called
the bhook "Songs.'" Ancther beok on fleowers was called '"Rose

Fetals," and a third book was arranged for niscellaneous

,:}
i 3

poens.

In connectlon with poetry appreciation lessons, Cecil

. Hull suggests tuat puplils may write original verse fronm
. (;8
some thought or situation suggested by the poen.
8 85
Ibid., p. 152. Kinsey, op. git., p. 35,
36 37
Ibid. Owens, op. git., p. 12,
25 ¢

Cecil L. Hall, “uxur@s sion in Foetry Appreclatlon,!
ihe Llementary Jngllgh geview, VIII (1931), 249.




74

Heturally, it is not expected that children's poenms are
of superilor quality or of permsnent value.

Hot even the most successiul teacher of creative
writing would suppose that much of the verse writien
in elementary school will survive. But, how many of
the millions of 'thenes' written every year on tradi-
tional subjects are immortal? The permanency of such
productions has nothing to do with their value. &9

g
P s

In considering the pifted child, one finds thet the

¥

school 1s not doing as much as it should in discovering
and encouraging the talents of its pupils.vo.ﬁe cannot
tell their Iuture, and the teacher should be very
cautious, not discouraging any desire or stimulus a pupll

nrp

might have. Iry to give them all a chance, and vhen the
class in composition assembles, replace the feellng of

. . 91
pressure with a sense of leisure,"

"We can help develop real leaders by seeing that thg
creative personalities huve every opportunity to develop."
Since we should always assume that we have some gifted
children in our group, we should provide for itheir ar-

tistic development in our duily program.

e
ot

C

.Co. Certain, "The Wrong Uses of Precocity,” The
alementary

Lnglish Review, X (1933), 21,

Harrison, gu. clt., v. 236.

21 Gz
Ibid.y De 237. Stevens, op. cit., p. 6.




The gifted children in the past have been the
nost poorly taught of all our pupils. Creative
writing as a regular course in English should have
as one of its chief justifications, the fact that
it will provide for the systematic developnment of

ur talented children. 93

{ne teacher tried the plan of meeting once a week
with pupils who were interested in this type of work but
wlshed more help than the English teacher could give, and
thiey could afferd to absent themselvgs from the English
class. There was no formal recitation. Some read and
others wrote while the teacher had conferences with those
desiring assistance.94 In this type of writing, however,
the tescher should be cautlious in the selection of source

o
books and materlals of stimulation. g ohe should help the
pupils to realize that common experiences are worthy of ex-
96

pression ir the expression is individual.

in A Qourse of Study in Creative driting for the Grades,

Certaln sets up three strands: (1) spontaneous writing,

97

(2) inspirational writing, and (3) writing Tor techniques
& (% }

93C.C. Certain,"4 Course of Study in Creztive writing
for the Grades," Ihe Ulementary Hnglish Review, XIX (193%9),
231.

4 :
Harian K. %alsh, "Letter Writing in the Grades,"
the Dlementarv Dnglish Heview,X (1933), p. 71.

95 o6
Anderson, gp. cit., p. 249, 4 Qwens, op.cit.,p.ll.
57

CueCo Cartain,"a Course of Study in Crestive VWriting
for the Grades," ihe ilementary inglish Review, XIT (l935j,
232,
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The spontaneous and the inspirational give but
the initlal product and fragmentary results. The
vital spari, it 1is true, comes more often than not,
throuph the spontaneous and the inssirational. DBut
artistle forn is lacking. The labor of sustained
cunposition and the work of revision are necessary
to successiul accomplishment. These three phases,
then, of creative writing are inextricably involved
the one with the other." 98 ....Therefore, the
teacher should provide the puplls with occasions for
the writing of the three strands, for 'the law of
expressional readiness demands all three.'99

Une hundred practlecal activities for such provisions
are given in Certain's course of study under the three
strands, each of which has the [ollowing divisions: verse
writing, prose writing, and drsmatization and play writ-
ing. In order to give examples of the situations which
nake a creative writing course practical, three es-
pecially interesting ones from each group are stated:

Spontaneous “riting
L. Verse writing
1. %o organize a poetry club and have
voluntary contributions. (If these are acceptable,

hey may be prusented orally or bound as a club an-
fiology of poetry).

i
v L5 of

5

2« To have a group whose menbers write
spontaneously, being free to write or not to write,
ard doing what they wish with the resulis.

3« To follow class periods of listening
to poetry and writing poetry under the teacher's
dirsctions by the writing of imaginative poems during
free periods, 100

98 99
Ibide., pe 237. L

100
Ibide., pe 279.
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iE _

: write three-sentence pugzles about.
birds, anins AS, or plants studled for pupll» of the
lower grades Lo zuess

2. Yo wrlte a booklet containing
blographlies of the menmbers of the class.

3. To write short paragrephs on one's
favorite cwlnr, and vhet 1t means to him, the para-
grovhs being bound into a booklet, 101

¥

Ce Dramatizaetion and Flay Vriting

l. Yo write & nlay concerning the dailly
routings of a trafilic policenman.

2. 7o dramatize one of ten sentences writ-
ten on the board, the members of the class guessing
which ¢ GG o

Yo pantominme representations of familiar

3.
haructers extenporaneously. 102

literary c¢h
Ingpirational Writing
A. Verse Writing

l. %o organize a verse speaking cholr to
interpret poems of the intermediate level, the choir
reciting before guests (Llnagdv s "Dirge for a Right~-
eous Kitten" or "The Turtle,” A.4, Ailnv‘s "The King's
Greskfast," and the Tw«nty-;hl d Psalm are suggested).

2. To write verse for special occasions as
Valentine and Hather's Day.

3. %o glve a poetry party when everyone 1is
prepared to read poems from various books, 103

101 . 10z N
I1blde, pe 270, Ibidey ppa.279-200,
103

€.C. Certain,"s Course of Study in Szoa*ive
“riting for the Grades,'" The Elementary ifnglish ile
\li@u, XIix (lq36) 2(;‘—0[
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B. FProse Writing

1. To write the legends for posters for
speclal occasions as Safety I'irst Week and Kindness
to Animals drives, the posters being prepared by the
art department.

2. Yo write stories about toys.

3. Yo have each puplil write an interesting
beginnlng for & story on a slip of paper, and after
exchanglng slips, to write the story sucgested by the
other pupil. 104

C. Dramatization and Flay Writing
1. 7o dramatize parts of well known classics

such as Robinson Cruscge, Robin Lood, Rip Van dinkle
(third, fourth, and fifth grades).

l

2. To build a marionetite stage and let the
class select the story from which a play will be
dramatized,

3. %Yo write simple pareants for class pro-
duction gabout incidents of Anmerican history or for
speclal occasions, and to invite guests for the
presentation of the pageant. 109

Writing for Technigue
A, Verse driting
L. To write a group poenm, using it as a
song for the entire schoel to sing at an Arbor Day

cerenony.

2. 90 have a festival of children's own
poelry and let them present short seasonal poens.

3. To write a ballad on some stirring school
event (football victory or whatever the pupil may
choose). 106

bidc, p}?- 30"310 Ibido, L‘};cés-—'é?a

- L e
ibide, pp. 00-09,
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hov]

Be Prose Writing

l. Yo report sounds heard on the way to

33
-

. o write a letter telling a f{riend of
sone personal achlevement, as learning to roller skate,
i ing a prize, and similar undertakings.,

8. %o wrlte short descriptive essays, using
such subjJects as five o'clock trafiic, a counbtry road,
or any other familiar subject, 107

C. Dranstizgation and Play ¥Writing

1. To rewrite the {irst draft of the drama-
tization of sonme story.

2. To write a play based on the story of
some pilcture thuat the pupils have enjoyed.

3. o write a play using the facts learned
concerning some industry or the life of people of &
foreign natilon. 108

In his course of study lor creative writing, Certain has
given the technique and tastes which should be established
by the teaching of each of he three strands. Those of the
first, thnt cof spontaneous writing, are given below:

4, Verse VWriting
To become thoroughly aware of rhythms

To ohserve gurroundings

To become gensitive to the poetlc aspects ol sur-
roundings

‘e enlarpe vocabulary

To shake off constraint, timldity, and self-con-
scicusness in creative writing

107 108
Ibi&', p- 69. Ibid.’ ﬁﬁ‘ 70‘710




Yo hecome sensitive lo poelic moods

it

Yo pain sense ol drema in pootry

3

5

Yo gain discrimination and criticsl sense
Lo record spontaneous expressions
Yo exercise originality and inventiveness

To galin consclousness of rhythms of thought and
phrases as well as syllable

Lo contribute willingly to school ativities

Yo write verse spontaneously
3. Prose wWriting
To inerease pover of accurate phrasing

To develop descriptive abllity

io utilize, as literary meterial, personal ex-
periences

To record spontanecus

n de-
velopnoent

jeid
e
o
P
B
iy
[t
)
o
423
L
o
4
s
b
¥
el
L

Vi keep audlience or readers in mind while writing

To recognize humorou

tn
ferd
43
]
&
o

To develop dramatic sense and solrit of adwenture
o o %
{wld

Co interpret nmeznings imeglinotively

io keep a vwriter's Journal
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Ce Dramatization znd Play baking
To gain experience in treating, dramatically,
familiar incidents

Lo recopnize the dramatic elements in litera-
uura

gain knowledge of settincs and properties
i: oicioz:tai to drama

To zain or lginaiity gnd variety in dranatic
expression

To acquire dramatic sensitiveness to character

Un acgulre ability to reveal character through
action

Yo galin experience in dramatization of famll-
iar stories

To recognize and record dramatic incidents
109

o reveal charsclery dranmatically
Certain has also published a list of perilodicals aud
books concerning creative writing. This list includes

soma helpiul suggestions for teachers on literary teche
. . 110
nigue and appreclation.

HEOT,

Ihwese gre the goals of a teacher of creative ex-

nressiong to develop in the child-nind & sane,well~

Fald

balanced personality, and a nind encouraged to think

without fear of conseguohces, ail lmaglnation vivid enough

109
C.C. Certain,”4 Course of Siudy in Creative Vrit-
ing for the Grades," Lhe Llementary Lngiish Heview, XII
(193%9), 230.
110

C.C. Certaln,"Creative Wrlting in the Grades," ihe
e y -, )
mentary hnglish Haviow L (1933), 16-13.




to visuaslize both past and future; an emotlonal nature
111
taught through restraint and sympathy."

Jrom the analysis of the articles in Qlie olementary

Lnglish Hoview that pave surrestions for creastive writinge
S ———— I Ewe) l: L Y ,

it was found that the outstanding charactoristics of

creative writing are its possibilities in developing the
personality, 1in securin 'éccuracy of expression, and in
giving the tulented puplls an opportunity to develop.

it was found that the teacher should inspire, en~
courage, and not criticize too gulckly in order to pro-
duce an atmosphere conducive to writing. In fact, the
teacher'’s role is a most important one in setting the stsge
for creative expression and knowing when to be silent and
when to zive assistsnce.

Ian the study of creative expression, it was also found
that the writing period is to be one of plessure in which
Lhe pupils can express thelr own experiences or any ideas
they have in theilr own menner and style. fevision will
usually have to come in order te have a finished product,
but the mechanics of writing should never interfere with
the thought process.

Yhe puplls! readiness Lo write has much to do with

the results of ecreative eflort. Therefore, the teacher

1 . . .
Paschall, op. cit., p. 151,
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» N

uld readjust her plans and give sn opportunity for such
efforts when the pupills have thls desire.

The naln polints concerning ecreative writing sean to be
best sumsarized by the following ldea taken Irom five of the
articles. Creative writing is not a gane whose rules are
ecasily oxplalined and followed, but 1t is rather a scicntific

4 B 4. 1 112 £
experiment whose [inal outcome 1s not yel known. A
teacher nust know the nature of her subjects and nust clearly
113

understand the meaning of creative writing to teach it,
Although it is not the aim of creative writing to establish
a colony of poets, there is a place for creative expression
to glorify the commonplace around one, and to enable the

: . s . 114
pupil to express his innernmost meditations to others, When
creative juvenile expressions are writien, they should not be

o s 1y .
published or exhibited as art. The tescher should sense
the feeling of her puplls and give an opportunily for creative

116
writing when tbey are in a mood for such activity.

Anderson formulates the general principles which, from
¥ & b

112 ,
Paschall, op. ¢it., p. 149.
C.C. Certain, "Definition for uxpediency,” rlhe .lenen-
tary Saglish Review, #AI (1“34), 163

ll@Verner, ep. git., p. 72.
115

C.Ce Certain, ”Qhe drong Uses of Precocity,”
tary EBnglish Review, X (1933), 21.

116, .
La Hue, 9p._cit., p. 31.

Y
A
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the chilld development point of view, would seem to hold in
the bullding of an instructional program for sgrade children
in the language arts. In a sense these principles describe
a child=environment relation that will facilitate spoken
and wriltten linguistic skilll, There are seven as follows:
1. The pgeneral context should he stimulating and of
high quality and should provide much opportunity for par-
ticipation in language activity, both oral and written.

2. Within this context there should be developed
materials, excursions, and situatlons in which lhe child
has a high depres of personal interest and which will
generate wilthin him a feeling of the need of communicating

Lagd

his exXperiences to others, ese specii'ic experiences

should be adapted to the child's level and should have an
cxelting quality.

3. Heading materials that will be read avidly and

'y

which are related to children's interest should be chosen,
4, Language, bolh spoken and written, should be vlewed
by both teachers and children as a primary tool of social

intercourse, operating in a speaker or writer audience re-

lation rather than gs liverary art. Heither speaking nor

“~Ez

writing 1s done for its own sake, but as nmeans for modifying
117
the behuvior of others.

117, :
Anderson, QL. Cil.,



5. Bince the child passing from grade to grade 1ls the
same child, a problem of vertical integration arises. The
teacher should xnow what has gone before and what is to
come, And back ol the teacher there should be a planned
curriculum, nol necessarily in terms of traditional subject
matter, so much as In terms of the experiences to which the

» 4And this also implies horizontal inte-

o]
£

chilld is expose
gration, that is, the effective {ying in of linguistic
processes with other school subject maiter.

6. From the begimning there should be a clear recog-
nition of the lact that skill comes only with substantial
opportunities for its practice and organization in mean-
ingful relations. lere casual concern with momentary in-
terests will not produce long~time effeciiveness. And as
children raove along in thelr educational experiences,
larger bloclts of linguistic experlence developed aboul more
remote goals and more substantial projects, furnish the op~-
portunity for degrees of skill that can never be obtained
by activities thatl are sharply limited to the immediate

118
moment or are ol narrow SCONS.
7. Tilnally, there :must be an audience to whom the

chilid's spoken and writiten products are addressed in order

to sive him the feeling of reality and tengibility in what




he is doing. One neither speaks nor writes in a vacuum.

e

wit

o

an children the awilence must be close at hand, not
remote., For language, whether spoken or written, is our
most fundanmental and primary soclal tool. 1Its meanings
and patterns are not intrinsic; they gain their sig-
nificance from the person and object-relatlons in which

iz

they develop and from the effects which they produce in

After all is said and done, language teaching need
not be a complicated process. 4n the last analysis, all
a teacher can possibly do for a puplil is to help hin find
something to say a&nd help him to say it well, This means

that the teacher's main ainess 1s to create conditions

b

wherein the young learner will feel impelled, not com-
pelled to express himself{, not scmeone elsej and also that
she train him to bring out his contributions clearly, cor=-
rectly, convineingly. It is, in Wriel, discovery, de-
velopment, and drill based on the puplils' revealed lan-

guage neecds.

119
Ibid., p. 254,



CHAPTER IV
CONCLUSIONS

In the Lienmentary Imglish deview, volumes VIII to

AVIII, ineclusive, there are 147 articles which deal with
the different aspects of composition. 3ince this study
concerns the lower grades, eclighteen of these articles were

omitted from the study because they deal only with upper

o

£y

elementary or higher grade work. In these articles the

[

writer found three distinet groups expressing as many dif-

ferent views reparding methods of teaching composition.

ese are: the group favoring the traditional method, the

.- £ )

5«.:

sroup emphasizing the correlation of Iinglish with other
malor subjects, and the proup advocatling the creatlve

nothod of Leaching Inglish,

it
-
o
s

v

From the study of these asrticles the writer react
thiese conclusions:
There 1s a common ground on which both the formalists
and the expressionlsts nmeet, Doth groups recognize the im-
portance of expression in any individual's 1if fe, and the
hool's duty toward teaching the uses of language. Another

point on which all agree is the importance of letter writ-

ing. Since letters rellect cultural background, interests

57
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and attitudes, it is the duty of the school to develop the
art of letter writing.

Letter writing is adjustable to a wide range of
ability. The elementary schools in our denccracy have the

S

433

vroblen of training all children., & few of them posse
rich, cxpressive natures. lost of them are run-of-the-
nille Sone are meagre personalities and have sluggish
intellects. DBut a great part of this varied enrollment can
be taught the requirements of a business letter, and given
sone sense of social obligation. And in many cases lelter
writing will go Tar beyond these essentials. It will add
richness and joy %o lives - the children's own - and those
oi thelr correspondents. And, for the weary curriculum-
maker, letter writing offers an unassailable position, ap-
rroved hy parents, advocales of vocatlonal training,
liberals, and even by those who habltually mourn the

foopd old days."

There are distinct differences between the formallsts
and the expressionists. The formalist or traditionalist
enphiasiged nechaniecs and form in letter vwriting, whille the

xprossionists or progressives emphaslzed content, leaving

)

machanics and form for secondary considervations

Ty

The traditionalists enmphasized written expression

while the progressives emphasized orasl expression.

.

The study reveals that oral binglish is used to a far
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greater extent than written Englishi. The importance of oral
Lnglish, popularly known as talking, can be readily recog-
nized when attentlon 1is called to the great amount of con-
versation the average person past school age carries on in
the course of a day in comparison with the amount he writes.

Good gpeecch is the highest acconplishment of the human
mind, since man is the only animal that can talk., It is
also the recognized principle which holds civilization to-
roether, Because ol nodern means of transportation, the
telephone, the radio, clubs, assoclalions, conventions, and
other organizatlons, the amount of useful speaking 1s in-
creasing. Training in effective spoken bnglish will ald in
the development of personality, or will at least develop
that nmedium through which versonality is discloscd to one's
assoclates and the public.

according to the progressives, the writing of short
stories, plays and poetry 1s the expression of the creative
energy of child 1life, t has long been acknowledge that
imaginative writing in the school benefits the talented
child, bhut only recently have educators come to recoznize
its value to children in general,

There 1s & necessily for such training and the teacher

has a duty toward this training. ‘then a child has power to

4

-

write about his experiences, he feels not only the joy of

4

recording and reading these personal happenings, but he



ultimately realizes the satisfaction which comes through
sharing his experiences with others. The child's whole
realmn of expression takes on new purpose as the power of
speaking and writing grows. Interests widen, thinking
broadens, people and doings beconme more meaningful. In
truth, he eventually breaks the barriers of time by ac-
guiring the ability to preserve 1in permanent form ex-
perlences of the past. He also overcomes distance by
being able to project his thoughts in writing to far-away

places,

nression should be met with sympathetic understandin
J - ’

followed Dby studied guildance and mesningful teaching. It

o

is the task o the tsacher Lo uassist children in reaching

hils maximunm power of expression at each of his develop-

2

rnental levels.

Yhe study reveals that the trend from the traditional
to the progressive nract;ces in teaching composition has
creatly inersased during the last ten years. 4t the be-
ginning of the period consldered many writers were of the
opinion thut Inglish should be kept in the curriculum as
a separate class, and that mechanics in writien composi-
tion was to be gilven more emphasis than content. 4t the
close oi the period considered most writers agreed that

the teacher should ecreate an environment which will



.

|

stinulate the pupil to express himself nore elfectively 'in.

siet the content of any kind of E
vritten composition shiould be ziven nore emphasis than h
the form or mechanics.

Yeachers are striving for an integrated course of
study. Grasmar is thus dovetailed into everyday composi-
tion; the pupil is alded to see spelling in its relation
to sentence structure; and to see reading as a means of
thilnking and understanding snd an avenue to worthwhile
content for expression. %o achieve these ends, grammnar,

spelling, word study, cvmyosition,_?eading are all taught

b

in matually supporting relationships, alwavs based on the
needs and interests of the pupils.

“his study indicates a definite trend away from the
traditional method toward more progressive practices of

¥

composition in the lower grades. The content
o vt 3

-

hasis of teaching tends to be centered around the
heeds aad interests of the pupils rather than around

Tormal nechanics of the subject,

B



BIBLIOGRAPHY

Addicott, Cora, "Arouslng and Discovering Childrnn In~-

terests in mngli&ﬂ'" IThe Llementary fngllsh R gziew,
VIII (1913), 103.

Adddy, Martha L., ”ﬁevelﬁgmanﬁ of a Eeanin~ Vocabulary in
the Intermediate Crades,’ ) bnglish Be~
view, XVIII (1941), 79~?6.

Altstetter, Lable ., "The An;ro&cx to Creative hxn:eﬁsimn b
Ihe blemantary ;1ﬁl b Review, XVIIT (1941), 17-19,

dnderson, Joﬂn E., "Principles of Growth and Maturity in

Lan’uwac The Blementesry Inglish Review, XVIII
(1941), 250, 277

Bailey, 2dele, “Notes on a Lesson 1In the Appreciation of
Poetry," "The I Llementary Lnglish Review, VIII (1931),41.

Barnes, Walter, '"Language as Behavior," Zhe Ilemeniary
&nvlipb uuvie lew, VIl (1(*1) 16,

bear, Hata V., "Chlldren's Growth In the Use of Written
%?gruigﬁ,“ ihe Hlementery iZnglish Review, VI (1939),
- ,.../t

bkt

Brandsmark, (Hrs,) M.L., "Written Composition in the &ixth
Grade," The Zlementary inglish Review, IIT (1926), 15.
’ ey $ s

brede, hlexander, "Grammar Re econsidered,” The I
English Review, XVI (1939), 86, 114,

Buckingham, 2. R., "Languege and Reading - a Unified
Frcﬂrami" The Zlementary Lnglish Review, XVII (1940},
111, 116

Calhcun, Jean, "iWe Visit the Grocery Jtore,!

Biizlish Eevgew, {IIT (1936), 243-250,

Callihang Cordia V., "Language Essentials in the Middle

gfi(iii“ Ihe Elementary Enslish Heview, XVI (1 335 )

g2



93

Callihan, Cordia V., "lLanguage Training in the Oklahona
Ccarsa of Sﬁudv " ihe Blementary lﬂg&lS% deview,

..

(1,“)}, .-L,)"‘J- *t

of Study in Crestive Yriting

Fai
e
ies, i g slementary Dngllsh Heview,
31 . QB?; 2‘??"‘§0¢ .

Cerial ., C. Cuy, "4 Question of 3eocilal Val
Llenentary English Deview, X111 (193

Certal .y Cu C.y "Abandonment Is No Solution,” Zhe
Dlepentary Daglish Heview, XV (1933}, 1 Gi.

”&ctivc Ldacutieg " The Elementary
3 . L

knniish Heview, XTI (1934), 170.

bof

Certain, C. C., "Alds to Cresiive wrltmﬁy " She Hlemen

Layy doppddsh Review, VIIT (1931), 47» S
Certain, Co Co, "Creative sriting in the Brades,” Ihe

o S P R 4 LTS Y {T
Llenentery LJ.‘;{"S’,.LJ.SE &tkﬁ‘fi&?lg “ {:‘u(,_?f} 3 16“"'.‘ ¢

Certali, Cs Cuy "Dofinition Tor Fxpedlency," the Llenen-
tary English Review, XI (1534 s 193.
aerﬁ&in, Ca Cuy "Sources and Patterns in Lra”ﬁlbﬁ Ariting,"

7

wig Llementary Hncrlich Review, X (1033 47
Sdie , %

vertain, C. C., : ng sndrus Leoaard,”™ The B
tary bLnglish Review, VITI(1531), 14%.

Certaln, C, C., "ihe Wrong Uses of Precocliy," ihe [lenen-
tary Lnglish ugvicw, X (1933), 2x-22. :

; Lockwood, "Comton Ground," The Llementary
bqw ish Heview, AVIII (1941), 111,

e I
Wt

e Hext S8tep in the Science
Dlementary IDngligh Revlew, XVIII,

wﬁrbﬁiu, Julls Locxwa
(‘“4’}, 71.

et i:‘
),..n
{";ﬂ




Clotllde, Sister Mary, "An Approach to Cre ative Writing 3
Zhe Hlementary i ﬂgliﬁ& feview, XVII (1940), 105-107,

Cotner, fdna, "English in uhb Fused Curriculum," The agn-
ry hnﬂlish Levlaw v (1938), 11-14.

«Geﬂv“v “dna, "English in the Integrated PrOPram " Ihe
l meﬂtarz Zoglish Review, ’ ZIV (1937), 52-5 4

Cross, 4, J. Foy, "4 New Approach to ¢aach1ng the Lan-
*ua e ATLS f The Jlomen ary Lnsllsh Review, X

Dann, Janet Anne, "Introducing fng glish to a Bilingual

maJOPltj qroup “ ihe ul@ﬂ@ﬂb ary English Review
XVIT (1940), 1823, 45, ?

Dawson, Uildr@d hey "Building g Language Composition
Curriculum Ln the ml@ﬂ@ﬂturj school," The &) ni
Laglish Reyiew, VIIT (1931), J;»/o~ 117-20; 164-59;

lf’-;‘é"" i}w’ ; 260.

Dawson, Hildred do, “ﬁlememtary School Language ;extbeaka
ihe Lgemgntgrz #u71ish Heview, XVI {ljJ/) 31, 33.

Jaws son, Mildred 4. y "Iraditional Versus I Frogress 1ve
Practices in *0&ch¢n« Language Usage,” The Llemen ar
Lgglish hovie 1x (Lq=e), 53-56, 9.

g e

Dlggs, Howard, "Life Lines in Language Work, ilie Elemen-
tary Inglish Heview, XVII (19407, 11, i

Doty, lildred J., "One View of ulementa“y English," The

Llementary Hng;is% Heview, XII (1936), ou~6/ 76,

Mboe 2, Jessie L., "Bagal Problems in Grade school Xnglish

% ftggctien " 7he Elementary Enzlish Heview, XIT
123 U.
19353, ?

Duboe, Jessie Ley "ho Is Bauipped to Zvaluate Children's
éomposit@on§?", fhe Zlementary Lnpglish ideview, XII
(1935}, 60-62,

Duw”aa, Anna | u.{ "Oral Composition in the uixth Grade,!
a

ihe Blementarv fnglish Review, III (1926), 54,

1&@10&, Jean H,, “Vltallzib~ fegl nuing Enﬁllsh ' Lhe
ml@mentarz Bnglish ungew, VIII (19113 y 02,

Dyer, Henry Bay "Drill and Lre?tlve Work in Lanwuage Ex=

pr§aﬂion f ihe Elementary & Boglish Heview, XIII (1936),
’ .




>

Lvans, James ¥., "Heeded nasearcn in Laa"uﬁve ﬂaq§$~ P
sition and Grammar," The Llene isish leview
XL (1939), 71004 \ S

{
g

Fali, Ethel Mable, “dechanles and Heaning in Sompes 1.1 ‘,“
The Dlementary hnglish Review, XVII (19463, 2@@,2

Pglly, Tthel mﬁdiﬁ% "Letters to Uneich bhildren s ,xA
periences," “he Elementary English Review, X IIK
(1041), 77, J2. N

ey

.013@?, Fhyilis, "Children Whoe Heve Steries in &Mﬁ&?‘
Hegds," Ihe Dlementary English Review, XVII (1‘43)
102, 110, |

‘oley, Louls, "Teli-Tale Verbs,” The Llementary “Af,;gg
.«(*Vlﬁ'ﬁ _‘,‘CTI'T f: ,39), lh},x.., 1{}54

Pogtery Re 4., "’npz%lzsi § Studies in Flementevy ;eujﬁl
Bnglish,™ Lhe “l@nﬁniarv English Review, XBII (1“%%)

79ﬂ~49$ 240-245, 290-292, X
N
?13&09, ﬁaw&; "The ¢ea3ﬂlﬁf of Language in the ﬁzg»ﬁa@ﬂ.
Country School, JLenentar: “Dogiisk heview, XIV
(l 3 ¥ 3]1 }‘Q :

5
N
|
4

Fristoe, Dewey, “Teachinb uiteraﬁure in the One-Teaclier |
Rural School," The & Eng heview, @ﬁl, |

(1939), 267, 270.

o
Gerinan, lieva, "”GPics for Cﬂdﬂﬂgitiﬂﬂ " The mlﬁmﬁmt&ﬁﬁ
Lne LL”H Haview, VIl (1 Ual} }¢~ldﬁ‘ P

(illeti, Horma, A Corrclated Curriculum in Compositinn
and the hmcxal Studies," The Elementary Euglish ©
RQViG‘? F’f "é' \.-)...4 ) 3 d{}"' f_‘;f} - 4

Gillett, Norms, * Interesting Children in Paetrw, ‘he
Glementary Hnglisth ﬁ@view, ZVI (1939), 15-16. :

E

311

Lett, Horua, "Insuring Spelling Corractness in Written
Composition," The Zlenmentary ZEnclish pdeview, XV
(1928}, )J”Jé

Aﬂf?ﬁ, "Somne ?metry Writlng Gxperiences in the
ird Grade," The Zlementary HEnglish Reviow, X

[} i‘-;‘~“:*f;4°i ;f'.




Goldsmith, Sadle, "The 3-3's Write Fairy T alag, ihe
Blementary English “Rev igﬁ, KIV (1937), 284-87, 303,

Goodykoontz, Dbess, "Four Question& Avout the Inglish
:r}

Curriculmn and Thelr Current snswers," the Llemen-
tary Bozlish Review, XI (1934), 237, 244, 250.

ireene, Harry A., "Frinciplgs of liethod in Ulementary
English Composition,” Ihe Ilementary Dnglish Heview,

AIV (1937), 103~10, 189203, 21636, 257-72, 304-09,

Gfﬁ@l@, Harry A., “?rinciples of Method in Elementary
Bnglish Compos sitlon," ZThe Llewentary English Revigw,
”V'(1038,§ 29-36, 60-73.

Hall, Cecil ¥ "Sxgression in Foetry Appreciation," Thé
Lle Aeﬂtarv anglish Review, VILII (lQJl), 240,,9. '

Harrison, I, huvi-iu, ”Ferd Tor an Adeguate Oral Lan=

guage Program,” Lhe Dlementary Hn r;¢sh levicw, AVIIL
(1541), 99-102.

uLC“Om, Beulal, "The Previglon 3tep in Compositlon," Zhe
Fienentar: Enzlish d,s*.g\la.%‘?.-i, v \l;m. ), 16 "'pl.

111, Marjorie, "One Teacher's Ixperlence in Arousing In-
terest in Poetry,™ The Llementa ary onglish i ievggw
JV-{I (l O), 192"19‘)'

ﬁmlmes, Hthel ., "Wrilting Dxzperiences of Mleiantarv Chil=
ren," The Llementary wﬁm;goh Heview, XIIT (1936),
107-11. '
Hopper, Willlam @., ”Conqiﬁsratjong in the LﬂV@loyment of
Chiildren's Language," Ihe Elementary Dnzlish Hoview,
X1 (1934), 66»20.

Jacobs, Lelarn d Bay "Teaching Conservation Through the Cone
fervence," The Tlementary ﬂd”li L deview, %7 (1938),
101-02, 104.

Jolnson, M. Irene, "Ihe Hadlo In Tea cninu #ifth and Sixth
Grage fngl lsh ' Yhe Hlementary Znzlish Heview, XIV
(19373, 25-27.

e 6-) .

Jaunson, Roy Ivan, "This Thing Call&é 1ubagz%timn zhe
plegmentary Znglish Review, XVI (1931, b}«u;.

Keener, E, B., "Teaching English Composition Through
Purpeseful Activities," Ihe Zlementary Enclish Heview,
XII (1935), 33~35.




97

3y “Paetr" Yriting in the &rﬁuﬁﬁ,“’
G ; Heview, VIII (1931), 3y-36.

Cn&ﬂ iﬁf sentence Struecture of
2 * o y 5
£ Engldsh Heview XI (1934),

5@"{)5, ?36:

Lapelia, Garibaldi L., "Problens of Tezching fnglish in

Elementary qrauas " The L‘@mant r Luplish Review
AVI (l?39), 184, 190.

G La uve, Garaatue “”he “Turned-Into Outs, "

Loveson, Deuylaﬂ L., "The Content of Language Tnxtbaaks "

5 Zhe Llementary Znglish Review, XII (1935), 57~59
\\,.\i:\ \}_. o0 . 144,

St SR

zlish
Bnpligh ¥ ieview,

t ?Le&ke, Ldna R,y "Buggestlons for Correlation of ang
. Jith Olher uuﬁJGCt " Zhe nleumentary

; XV (1933), 265-07.

| Leifeste, Bertha Victoria, "&ave&@aLag the iacabularj in

% 89¢§nd Grade," THg Elementary Hﬁﬁl&ﬁ? gq&ew, X1
1934), 133-134,

Leonsrd, Bunice Z., “"Helping Children Express Lha;selv@s

ufémtiVGlj}ﬂ ahe Elemenﬁar“ Duglish fgylew, XV
Iinstad, Lina Louise, YBngliish and the Social Studiog,"
ihe Llementary Ins &isan Leview, XTI (1934), m}f«%~-.z,1..

Lorens, Elsie L., "The v iting Vecalulary of Thirg

Grade Children," The ! Lem@gtary Egglxs} Revisw, VIII
(19313, 21-22, -l

Hable, Ethel, "Language Abil ity and Perso: »&L.Lt*’ &g

¢ 1
ﬂent;" &h@ u;ansntgrz English Review, X (1y 33

lﬁ)""‘uﬁ)u

gt

liabhie, Ethel, "Relessing Language Pagar,

Bnglish Review, XII (193)), 64-68,

zculwaia, Ja"a, "Based on Science,™ The L
Lnglish Review, XV (1938}, li0~111.



98

Haelatchy, Jasephiﬁc, w4 Bibllography of Unpublished
Co w Studles In Hlementary School Mm%iiah e ihe Llenen-

- tary Bnglish Heview, XIIT (1936 ?Q~P4 20,

arian, Je La, “W“t Language Arts in Public Schools,
- Zhe Elenentary Lanslish Leview, XVI (1939), *lj“fls.

/ ?Keéﬂick, ma?gavet K.y "Bnjoying Compesitiens," ihe Ll
5 t@rv Zaplish leview, I {1940), 25-27.

‘*#ila *d, Louise Brand, "what Is Childhood's Native Lan-
puagze?t, Lhe LDlementary Bnelish Heview, VIIT (1931),
33,34

/7 Hilligan, John P., "Az valuation of Iwo lethods of Teach-
7 ' g Written uentemee Structure," Zhe Ilemenisry
/ Eﬂgl;sh Heview, XVI (1939), 91-92.

Ailligan, John P., ”L@arninw abaut Punetua +§oq in the

““iugrv rra&ev, The [ ;1@@entgrg Tnelish neview,
WIIT al?*’i’m.), % -‘jj

ifilligan, Jahn P., "The Lnglish Expression Pregran in the
Lloomfield, few Jersey, Fublic Schools, “,7%& Lle-
mentary English Hev1@w, XV (1938), 5-10.

iiiwdq, uohn P., "The uudbmanx of Pupil Conmposition,®
The Liementary Bnglish Heview, XVII (1940), 103 -
104, 1?

Hortimer, wildred, ”%Ly Is Gramnar Being Shut Out?, .
Ihe Element tary Enplish Leview, XVII (1940), 183-186.

Hoir, Jertha Virginia, "Stimulatlag Thought and Desire
for CQHUOS;LEUA,” whe Dlenentary sh e
X1 (19343, 71-74.

hetzer, R, ?., “gtimuli for Oral Lang
bary Dnsligh ﬁﬂ‘v”if’”ﬁr, AV (193})7

»

O'Brien, Ida, "A Eriva on anpiish in s slural Sunsrvisory

District,” Ih ”’9m§nbazg nelish I ;GVlﬁﬁ, Vil
(1931}, O3-d 58-57.

Owens, Hell, "Craa*ive Writing in tus Uoper drages,
e Lle ‘nglish Review, X (1933), 9~1L




Parkinson, Grace H.,»”Creative Lxpression lhrough -
Poetic Language, _?he Liementary English Review,
VIIT (19315, 572290

Paschall, Alma,"‘hat Is Creatlive Uxpression?”, The lle-
mentary Enzlish Heview, XI (1934), 149-51.

Pidge ° Florence, “"All Talking Is Oral Lnglish,"
Llgmentary Pﬁg&luh ueview, VIl (1“41), GG=7le

Rainwater, Clea, "Poetlry in a Fiifth Grade,’
menﬁarv nglish Heview, VIII (1931),

iiice, Jeannette, "Presenting snglisih Lessons by Radio,”
The ilementary Yngzlish tgyiew, AVIIT (1941),106-
110, 134-39.

#ice, kabvel ¥., "Dead Lotters,
Review, k’TI T (1941}, 33

itiley, Horma, "Graphde Grammar,’ &;géentgra wnplilsh
ﬁpv;ew, HVII (1940), 57» 3y 275.

Aoberis, Dertha L., "Thinking, uf’ﬁ;ﬁ?, Growing,” Lhe
,kawcnta;: Inglish Review, XVIII (1941), 13-16.

Hosenbloon, Ilinnley "Teaching Atyplcal Children Cres
vWriting," The "Llementary wpelish Re g
liﬂa.‘;’b'

Hyan, Calvin T., EAg lish, The Basle 8tudy 1n the ille~-

mentary School, " Ihe Llementary BEnglish Review
.y e m’
vILT (l 31, &éT.

Scehwienher, Lucy il., "Guidance Clues in Children's Comn-
pual*i@ns h ihe plementapy Inrlish Heview, AVII
(1940), 93-95.

Schwienher, Lucy u., “Sixth Grade Dictation linterial,’
Zhe Blementary Dnglish Review, XV (1“*q), Lfnau.

8mith, Dora ¥W. "American cuth and English," IZhe
tary inplish Review, XIV (1937), 28-39.

Smlthy Dora V., "Probleus in Llementary English," Zhe
Clem ntg_x Enzlish Review, XVI {1930)_ 251*45% 285,

:.Jl Siesel




100

Bmith,
eRY

Harriet, J., "Letter-Writing as Composition," Zhe
A amentar

emantsry Enzlish Review, XV (1933), 102-04.

Soroka, Pauline H., “Building a Foundation for Beiter
Written Coaposition,® Ihe Elementary English Review,
XIIT (1936), 33-34.

Boroka, Pauline E., "iultople Compesition," Llhe Llemen-
tary English Review, XV (1933), 189«i10.

Stevens, Olive, "The Third Graders YWrite Peetry," Zhg
Iiementary English Review, X (1933), 6-8.

Storm, Grace L., "Social Studles: 4 Dasis for Inglish,®
Yhe Llementary English Review, XIV (1937), 42-44, 70.

Symonds, Pereclval i., "The Correlation of English With
Other Subjects from the Point of View of Psychology,"
The Elementary English Review, XI (1934), 176,

Tate, Harry L., "A Class Project in Letteruﬁriting,“ “he
Elementary English Review, XVI (1939), 93-96,

Trabue, #., R.y "A Council Pregram of Secilentific Guildance
in Elementary School Compositlon,” ihe X
English Review, IX (1932), 12-16.

Trabue, li. R., "Devitailzing Elementary lLanguage," Zh
Blenentary Bnelish Review. XIT (1, 5). 53=586.
Liementery Enpglish Heview, X 935}, 53-56.

Irauger, W. K., "Our Plastic Langusge," Zhe Zles

Enclish Review, XVIII (1941), 155-150,

irauger, We i,, "Our Plastic Language," Ilhe Elgner
“nglish Heview, AVIII (1941), 182-106.

Verner& Dorothy, "Opportunities for Incidental Language

ieﬁghing’" The Elementary Znmlish Review, XV (1938),
: {} "‘971

Walsh, Harian l., "Letter-Writing in the Grades," The Ele
nentary nplish Review, X ?1933}, 169, 1?§.

Walsh, Marian H., “The Hewspaper 1n the Elementary School
The Elementary Hnzlish Review, IX (1932), 34,37.
Washburnei Carleton, "Individuallzation of Instructien 1

fagilsh," The Llcaentary bnglish Review, Ix (1532),

8
18/., l




101

“ﬂgllbﬁ umurbe ¢ tlementary Hnzlish Review,
XV O(18338) -4
¥

Wenlger, Charles E. “Beﬁtﬁr Speeen Fatlerns and the

ilMAQm 3, Catharine H,, “The -tudent Publlcation: An
et 4 ek

Integral Par ﬁf th Snglish Program,” ZThe lile-
renLar Y m”’l}ﬁ.i sh :LeVig‘;‘W, ZITX (1936J, ll‘:."ll:?

son, Ge Ly "21ght Use of a Standard Lu“ Bace Dest,”
“ne zlementary Enelish Revi iew, VIII 3931}, 183,

3
4
:

17

"i

ki
H
e B

foodall, Nora, “Jo a
Llementary Log.

provss e sia e tur A TR

Hew 7T ﬁL}ﬁ“ @¢ Gradc rour t EL&

drightstone, J. dayne, “Eewar Ap pralsdl Technigques in

Language," The Blenme e, ~VIIL
(1941), 5@ 3-249.
Young, William E., "Language As Socilal Adaptation
she Slementary Inglish Review, XVIIT (16 51)
el o
63, OO,
Zeilgs, dose, "Letler~Writing iIn the Sixth Lrada ihe

Llementary Buaglish Hevxew, XVIIT (1941), 39 9,,

Zyv@, bla*le "Eu9¢iﬁh ~ &n Integral Part of A1l ﬁghmal
lVlEL@S ille Llementary English Review, XIV
‘Ll 3?)5 ﬂfg" Z;-



	000100tp
	0002r002
	0003r003
	00040001
	00050002
	00060003
	00070004
	00080005
	00090006
	00100007
	00110008
	00120009
	00130010
	00140011
	00150012
	00160013
	00170014
	00180015
	00190016
	00200017
	00210018
	00220019
	00230020
	00240021
	00250022
	00260023
	00270024
	00280025
	00290026
	00300027
	00310028
	00320029
	00330030
	00340031
	00350032
	00360033
	00370034
	00380035
	00390036
	00400037
	00410038
	00420039
	00430040
	00440041
	00450042
	00460043
	00470044
	00480045
	00490046
	00500047
	00510048
	00520049
	00530050
	00540051
	00550052
	00560053
	00570054
	00580055
	00590056
	00600057
	00610058
	00620059
	00630060
	00640061
	00650062
	00660063
	00670064
	00680065
	00690066
	00700067
	00710068
	00720069
	00730070
	00740071
	00750072
	00760073
	00770074
	00780075
	00790076
	00800077
	00810078
	00820079
	00830080
	00840081
	00850082
	00860083
	00870084
	00880085
	00890086
	00900087
	00910088
	00920089
	00930090
	00940091
	00950092
	00960093
	00970094
	00980095
	00990096
	01000097
	01010098
	01020099
	01030100
	01040101

