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CHAPTER I
INTRODUCT ION

Froblem

This thesis is the report of an investigation to de~
termine and to evaluate the wethods and the philesophy of
the teaching of Engilsh in the secondary schools of Texas.
Since & questionnaire approach was deemed to be Inadvisgble
in this Instenee becesuse of the vastness of the project
under conslderation, the writer decided that the wost
comprehensive and authentic source of dats on the tesching
of English in the secondary schools of Texas would be The

Texas Outlook, a monthly publication,which is the officisel

organ of the Texas State Teachers!'! Assoclation. The study
was arbitrarily limlted to a survey of practlces in recent
years -- that 1s, from 1925 to 1940. Every issue of The

Texas Cubtlook during thils fifteen-year period was examined

for relevant material.

Procedure
The firast step in the collection and asssimilstion of
data for this study was the perusal of numbers of bocks and

magazine articles published since 1925 in an effort to

1
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develop an asdecuate background of Information in the fileld
of the philosophy and teaching of English In the publile
secondary schools of the United Stetes. Ancther rurmvose
Ir mind at this time was the bullding up of a 1list of eri-
teria whiech could be utilized az comparative media in the
process of evaluating the philosophy and teaching of Ing-
lish in the secondary schocls of Texas. These eriteris
were scecurmlated from s number of sources, and were later
applled to the deta relating to the Texas schdals.

After having engaged in an extensive study of books
and periodicsls dealing with the tesching of English in
general -- a sur#ey which cannot, however, be called an
exhaustive one hecause of the sbundance of materisl -- the

writer carefully exsmined all issues of The Texas Outlook

from 1925 to 1940 for the purpose of discovering how Fnglish
ig taught in the secondary schools of Texas., ILverv article
that sppesred durlng this period wszs read if 1t seewmed to
have & remote bearing or a close cornection wlth the project
under consideration. It 1s recognized, of course, that com-
paretively few of the teschers of English in Texss ever do
any writing to deseribe their philosopbies and procedures

in the classroom. However, 1t stands to reason that the

articles in The Texas Cutlook which are written by teachers

in the fleld are representative of the philosophies and
technigques that are employed in the Texas schocls at large,

and are, therefore, falr samples of what Inglish teachers



&
in the state are doing along the line of methods of instruc-
tion.

Orgenization

Chapter I of this thesis is in reality an introdue-
tion to the study, and includes a statement of the problem
under investigation, s description of the proeedure used,
and a brief outline of the plan of organization for the
material,

Chapter IJ is 2 survey of me?hcds in the teamching of
English in the secondary schools of the Tnited States, In
thils ehapter are included diacussions, from professional
literature, of the traditional and the wodern subject-matter
fields of English, of the traditional snd the modern meth-
ods of teaching literature, and of the traditional and the
modern methods of teaching grammer and compesition. Through~
out the chapter appear bits of educetional philesophy that
ieve been or now are influentlal in shaping the idesls and
technigues of instruction in English.

Chapter III presents data on methods of tesching Eng-
lish in the secondary schools of Texas se reported in The

Texas Outlook from 1825 to 1840. In thiz ehapter such

topics as the following are discussed: aims and objectives
in the teaching of English in Texss schools, the function
of English in the currieulum, integration of Engliszh with
cther subject-matter flelds, methods of teaching litera-

ture, and methods of teaching grammar snd composition.
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Chapter I1I also inecludes an evaluation of the tesching
of English 1In Texas secondary schocls on the basis of pro-
cedures recommended by asuthorities in the field. Ferein
the phllosophies and procedures utilized in Texss schools
are compared with those discussed in Chapter IT as recom-
mended by educators, Chapter III contains en evalustion of
the phllosophies and teehniques of the Texas schools on
the basis of those recomwended by the authorities, which
have been accepted, for the purpose of this study, as valid
eriteria. 2imllerities and contrasts are-pointeﬁ out be~-
tween the criterls snd the practices in Texas secondary
schools.

Chapter IV yresents conclusions that appear tc be war-
rented by the findings of this study, and recommendations
pointing to a more effective use of Fnglish in the second-

ary schools of Texas,



CHAFPTER II

SURVEY OF PHIILOSOPHY AND MFTHCODRS IN THE TEACHING
OF ENGLISH IW THE SECONDARY SCHCOLS OF
THE UNITED STATES

Fhilosophy

Bepidly being discarded is the idea that the curricu-
lum 1s a mosaic of isocleted and unrelated segments of sub-
ject matter to be mastered by the learners. Instead, the
curriculum is regerded as a serlies of pupil experilences
with reputsble subject matter -- with any and all inter-
related phases of subject matter. It is now recognlzed
that habits, skills, end sttitudes are not developed through
the learning of subject matter, btut through the repeasted
responscs of pupils as they work with subject matter in
meaningful experlences. The curriculuw consists meinly of
patterns of action through whieh puplls aere directed in
their lesrning and living. Teachsré are rnot eppraisers of
finished pupil products, but they are, instead, the directors

1

of the proecesses of production, The curriculur today 1s

regerded as Ya body of gulded experiences psralleling

e - S, e s B T emmma—

1R, L. Lymen, The Enrichment of the English Curricu-
lum, p. 2.

=
<
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present and future out-of-school experiences." Fverything
in the classroom should proceed in the light of this con-
ception. The aschool must in some way monage to bring about
s functional combination of the dynemic experlences of
active life anc the intellectual sctivitles which have long
been the teacher's chief concern,®

The total curriculum of the modern progressive scheool
is one of experience, to which each subject-mastter field
contributes what 1t can when and as 1t ean. The funetion
of English in the experience program 1s obvious: to pro-
vide adequate means of communiecation (speeking, writing,
listening, and reading), such as are necessery in experienc-
ing various types of intercourse and assoclation with other
persons, and to provide Iindirect (vicarious) experiences
in situetions in which direct (actual) experiences are im-
possible or undesirsble,%

language 1e much more than s mwedium of expression:
it 1s & coﬁdition and a vital tool in the thinking process
itself. Thought, structure, and style belong to all other
sub ject-matter departments 28 much as they do to the Eng-
1ish department. The espaclity teo handle language effective-~
ly ecan never be the result of protracted drill in the me-

chanical elements of correct grammar -- & type of drill

2ourriculum Commission of the National Couneil of
Teachers of Ingliish, An Txperience Curriculug iﬂ gggggﬁg,

v. S,

S1bid., p. 12. 41p1d., p. 4.
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whiech is usually considered as belonging peculiarly to the
English department. A growing commsnd of oral and written
expression can be attained only as the pupil progresses in
information, intelligence, breadth of view, and soclal at-
tainments; thet is, in general culture. An inalvlidualls
ability in the art of expression never sdvances beyond his
cultural level. In the light of this statement, all the
processes which expand and develop mental and sceisl life
-~ in short, all the elements of a total educstion -- must
be consldered as fundamental pheses of the Inglish cur-
riculum. ©
English is versstile. . . . There seem to be

three possibilities for organizing this field, each

possible sccording to the type of work thet is

being done In the individuanl schools: EInglish wmav

e hendled as a separste subject, with her face

lifted, with a new permanent weve, and with a be-

coming lipstiek -~ in other words, English may be,

and long since has bveen in many schools, revivified

and rejuvenated so that her contribution to the

richer, fuller experiences of the puplls i3 outstand-

ing;: next, English may be the handmesiden of the so-

cial sciences, the fine arts, and all other fields

with a place in the new plans; and, lastly, she may

be a co-partner, weslking graciously with all other

workers, at times teking the lead, at times working

hand in hend with leaders from other groups.?®

English, in the new conception of its rightful fune-
tion, mey properly he regarded as a way of 1life for the
pupils and teachers who work with 1t., Waturaelly, teachers

are becoming increasingly concerned with what the English

SIJymn’ -QO.EZ.. Cit-, pc 2-

SE. Louise Noyes, "Engllsh and the New Educstion,”
Californle Journel of Secondary Education, ¥XI {October,
1636y, 244,
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program does, and 1s capable of doing, to young people.
The bullding of sttitudes 13 far more Iimportant than the
acquisition of kinowledge and information. The pupils!' in-
terezts are belng recognlzed and capitalized upon in the
planning of worthwhile, meaningful, experiential English
curricula, In c¢omposition, for instance, teschers are com-
ing to reslize that writing which iz vital snd worthwhile
is that which is enjoyed end that which serves purposes
that are recognized by the pupils themselves, This philos-
ophy of composition is mick to be rreferred to that whieh
stressgses mechanlcs primarily.v)(lfit iz to conform to the
modern concepts of progressive education, an effecetive pro-
gram in school IEnglish nust make adequate provision for
carrying the literary and 1inguistic getivities into actual
practice in wnrthwh%;ehagtivities beyond the confines of the
Fnglish classroom.%\véﬁié, in & woré! is the functionel con-
cept of the teaching of English,é’df which more will be
sald later in the course of this chapter.

To be most effective, the thres chief elements of
English study -- reading, speasking, and writing -~ should
all go along concurrently in classrcom procedures and proj-
ects, although any one of the three may be given primary

enphasis at certaln times. It goes without seying, however,

-

70. 3. Hubbard, "4 County Focusss on Its English Cur-
riculum," Celifornis Jourpal of Secondary Edueastion, XV
{Wovenwber, 1940), 421-~422.

Bourriculum Commission, op. cit., p. 4.



that these elements sre closely Interrelated, and cannot be
dealt with Iindependently. The study of good literature is
of considerasble value 1n teasching the mechenies of the lan-
gusge, whereas one must know something of language structure
in order to derive the highest profit from a reading of
1itérature. And & knowledge of vtoth language snd litera-
ture is indispensable to a speaker, whether he be an amateur
in en fnglish clessroom or avprofesaicnai orator on the
ggectura‘platform.

\”ﬁééinee language is the usual means of ecompuniestion
arong human beings, it is and éhould be the besils of all
atudy in schools., Unless people possess a msstery of a
nesns of communication, all other phases of eduegstion are
mesningless. Studies In Ingllish will help the American boy
and glirl to come into their rightful herltage -- "a feel-
ing of security in the use of the English language, and the
habit of reading good literature for lelsure hours as well
as-for utilitarian purpeses."le

It is obwious thet the foregoing paragraphs imply at
leest four fundamental sims in the teaching of Inglish in
secondary scheols, which aims mey be summarized as (1) knowl-
odge and appreciation of literature, (£) ability to write,
(3) ability to spesk, snd (4) 2bility to think., Cousclen-

tious efforts should be msde in all of these four directions,

Y%. A. Cross and Elizabeth Carney, Tesghing Fnglish in
High Schools, pp. 6~7.

101pid., p. vi.
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for efficlency 1n each of them is a divect contribution to
the importent business of fitting the pupil for 1ife. 11
The primary aim in #nglish tesching todﬁy 1s lesning
definitely toward preparstion of the pupil for practical and
nleasursble living. This at'least is the theoretical aim
whieh appears repeatedly in printed eourses of study through-

out the nation. Actual prasctice, however, is onlv slowly

R s fo e 15
making progress toward its realizstion.lf V' o0 Tane
B

’%oéay the changing trends in English instruction rep=-

resent a shift in ewmphesis in the three primary fielda_of
the English currieculum: (1) in composition, a shift from
mechanles to clear thinking and erestiveness, which have
beecome the comprehenslve alm of progressive teachers of
composition in helping pupils to think clearly snd to trang-
@mit thelr thoughts effectively to others; (2) in litera-
ture, 2 shift from survey and snalysis of "elassics" to
sbundant reading for plessure in keeping with the pupila!
interests and sppreciations, which sre definitely expanded
by eontact with new types of litersture through a plan of
free reading; and (&) in oral Inglish, s shift from formal
speech (oratory, elocution; and forensics) to instruction
in informsl, everyday srpeech situations -=- converasation,

discussion, informal speech-making, social courtesies, oral

1lglerence Stratton, The Tesching of English in the
High Sehool, pp. 2, 17.

12cross ana Cerney, op. elt., p. 29.
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eppraisal of newspapers, books, magezines, movies, and radio,
Pupils do net go through life burdened with mechanies of
grammar, but they do write letters and short inféfmal
essays on various topies which reguire clear thinking and
effective expreassion. They seldom read the clés&ics after
they are loosed from the requirements of the school cur-
riculum, but they do devour msgazlnes snd conterwporary fic-
tion. They almost never have to deliver orations, but they
all converse and discuss many times & daﬁgi The implica-
tions here are clear in so far as present-day aims and
trends 1n the teaching of knglish are concerned, 13

i The tezscher of English, in beginning her work with any
class; should first find out what the pupils know and should
then build the teaching program around the results of the
tests for knowledge. Probably tests that the teacher her-
self devises are éééferablé to standardized objectlve tests,
sinee the teacher can more adequately sult the test to the
pupils.14 The date made avallable to the teacher by these
knowledge~survey tests are valusble in modern experlmental
courses in mnglish, for the teacher nmust ald each pupil to
develop himself st his own natural rete, and must assist
him in integrating what he learns at school, at home, snd at

large in his communif?.%{The English tescher rust be busy

lSEmery Stoops, "Changing Frontler in English Instruc-
tion," California Journal of Secondary Education, X {Oe-
tober, 1935), 444.

14porothy Dakin, Telks to Beginning Teachers of Eng-
lish’ p' 541.
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'in so shaping, directly and iﬁdirectly, the minds, inter~
ests, and abilities of her pupils that these potentiasl
citizens will upheold rather than disparage or menace those
. democratie ideals in society that are enthusiastically up~
held, and toward which mankind aspires. % !

Although the aims of English instruction must neces=-
serily be stated in s general menner, they must be spplied
individually, not collectively, to the pupils involved.
Fuplls are different, and must be wotivated by different
techniques and objectives. To the English tescher ¥irrielees
offers the following sdviee about dealing with 1ndividua1»
differences:

Bresk your clsss up into groups. Make of vour
clagsroom a workshop with occaesional class meetings.
On days when you meet to help the mediocre, excuse
the brighter pupils. Let these brighter cones pre-
pare reports, rehearse a play, plasn a cinema produc-
tion, read a bock for comparison, or do one of a
dozen things that will throw light on the general
topiec under discussion and increase the pupil's power
of using the library, organizing meterial, snd co-
operating with other pupils in a common enterprise.
Or allow them time for reading done for its own sake.
Often teachers underestimste the intrinsie interest
of books. Afrald to trust to the cherm of a given
novel, they enecoursge readings for some future asc-
tivity such as = dramstization of the material.

This may be an excellent ides when its purpose 1s to
Interest the pupil in reading, but many students ecan
end do enjoy wide reeding without the bait of s future
activity., W®hen sueh 1s the case, the activity be-~
eomeslgerfunctory and, therefore, a serious waste of
time.

et b - AT S 5 o e

151neie B. Mirrielees, Teaching Composition and Iilt-
erature in Junior and Senior High School, p. 4.

181p1a., p. 388.



15

Teachers who are in sympathy with the spirit of in-
dividual Iinstruction and who are trained in its technlques
are needed to teaeh boys and girls enrolled irn the modern
sehool. bubject matter is not at all ‘the ahief ipterest
of these teachers, since the evpanding peraonalitiea of the
boys and girls represent their princinal cancern.l The text-
book is nob of primary lmportence. For the pupils, the cur-
~riculum is e program of meaningful aetivities, always
flexible and never final. In this fact rests the chal-
ieﬁééﬂéf thémﬁadefﬁ'éufrieulum,lv of which ezperlence is
the keynocte.

Experience 1s the best of =1l schools. Cer-
tainly no one learns so thorovughly, and few learn
so repidly, in sny other. And experience need not
be & deer school, if it is competently orgenized and
is conducted by a capsble teacher who illuminstes
each situation in prospeet and in retroaspect. School
gend college curriculums should eonsist of experliences.
The sehool of experience 1s the only one which will
develop the flexiblility and power of self-direction
requisite for suecessful living in our sge of swift
industrisl, social, and economie change. To ineul-
cate autharitarian beliefs, flxed rules of conduct,
unreasoned and therefore stubborn attitudes, is to
set our youth in futile snd fatal confliet with the
forces of modern life. By meeting situations, modi-
fying conditions, and adpating themselves to the un-
changeabls, our beys end girls will lesrn te live in
e dynamie and evolving world, Today, more than ever,
the curriculum should consist of experiences.

The English classroom csn be transformed inteo a labore-

tory or workshop where eaeh pupll is working et his owmn

17pgsie Chawberlsin, "Meeting Student Heeds by a
Planred Program in English," English Journal, XXIX {Febru-
ary, 1940), 103.

18gyrriculum Cormission, op. ecit., p. 3.
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rate of progress. If this is done, the eclessroor is no
longera place where pupils meet to answer questions In
order to convince the teaqher that the lesson has been
studied or reading has been dene. Instead, the room may
enslly become a plaee where ideas sre of parsmount im-
portance, where teacher and pupils bring together materiael
releted to some problem (the unit of work) -~ material
which can be read, or acted, or written, or merely dis-
cussed, but which is closely related to the lives of the
pupils, to their ﬁveryday'experienees, end to the fundamen-
tal problems of the present day.lg

In any class in English, even in one conducted solely
as a series of experience actlivities, it ls necessary to
have prauectice periods for the scquisition of proflelency
In using many of the particular forms of orgenlzed speech
snd writing. These periods of practice should be closely
related to the occasions when the glven factors involved
ere to be used in funetiocnal sitaationsj%§For instance, if
an sctivity in progress requires the writing of léttera,’
and if the pupils are found to be deficient in this skill,
the proper thing to do 1s to take time off to learn how to
write the kind of letter demsnded by the present situation.
Overteaching, however, should be czrefully aveoided, for it

will k11l interest in the zsctivity itself. Heither should

lgﬁirrialees, op. eit., p. 22.
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the teacher think thet because she haes once tsught how a
particular kind of lctter should be written, she 1s forever
abgsolved from all further responsibility in this cornneetion.
vuch learning 1s done by repetitior.2C

The most importsnt thing iy any Inglish clsss is to
set up & series of lifelike, purposive activities so that
lengusge usage may function neburally, In these activities
Fformal textbooks in language and composition will be of
1ittle help except in tesching fundsmentals, for most of
thiem deel with forms rather than with usage of the lan-
guage. A good plan is to relate the teaching of lsnguage
to some definite content subject, sueh as the social studies,
which demands the functional use of language. If this pro-
cedure happrens not to be advisable under given circumstsnees,
it is slways possible to develor 2 geries of intrinsieslly
worthwhile content sctivities in the English elass 1ltself.

“1A11 of the processes or technigues, sueh as letter

writigé, outlining, research, note tsking, vocebulary en-
richment, apelling, the improvement of sentence structure,
and 80 on, may be utlilized as accessories in carrving out
the fundemental activities. ‘In any worthwhille activity a
grest amount of reading, conversation, note taking, ocutlin-
ing, oral reporting, and perhaps inteﬁvi@wing and letter

writing is required. These needs create a desire for the

e s A e AR

20y, B, Perztherstone, "How Can We Do a Better Job in
English Languasge Instructiont” Celifornia Journal of Sec-
ondary Edueation, X (Merch, 1835), 20¢.
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effective use of 8ll necessary technlques, end hence the
habit of using correct forms and procedures is more easily
established through present meaningful usage thar through
class drill apart from any felt need.2l

English is not an isolated subject, to be confined to
the English clessroom for one period s day, flve davs =
week. It 1s & fundemental tool which 1s necessary to the
complete understonding of all subjects. ¥any pupils fail
1:. arithmetic becsuse they cannot read the problems under-
standingly. M¥any others, for the same reason, get 1little
from history or from other subjects. These same pupils
will have further difficulties in such activities as giving
directions, carrying on a conversation, applying for a posi-
tion, mastering secretarial work, and so on, because they
will not be able to use the ¥nglish composition thev have
teen teught sc lsboriocusly in the classroom. Teachers of
fnglish should recognize thelr responsibility towerd other
departments 1n the school and plan their procsdures ac-
cordingly. JSuch a philosophy will make Fnglish practicel
to the pupil, and will help him to see that 1t 1s something

that he can use everywhere, any time, and not merely in the

THEY
English classroom.<¢

Some schools are making an interesting and worthwhile

departure by correlsting English classes with mpusic end eart

2ltnid., pp. 207-208.

22pakin, op. cit., p. 12.
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end other subjects. For example, the English eless vislis
the music class for an hour of ballads or symphonies, snd
lezrns thet music, too, tells storles, and that it has beck-
ggrgund, setting, snd characterization simllar to literature.
Then the ¢lass is encouraged to resd the storles that serve
as a basis for the musiec and also to read bilographies of
the composers. I[llustrsted talks by pupils or teachers in
the srt department csn be given about the art and customs
of any particular perlod or country that the Imgllish class
happens to be studying. In all such cases of integration
the Fnglish clagses cen reciprocste with material on 1it-
erary interests that will be of interest to pupils 1in other
subject-matter fields. (lasses In fmerican history snd
American litersture, or in English history snd English 11t~
erature, can work profitebly together and ecarry on slimul-
taneous learnings and projects that are closely interre-
lated. A comprehensive program of reading can be sasily
mapped oul, ineludinyg such pheses as historlecal background
of iiterature, historical novels, scecial and polltleal

roblems, current history and litersture, biography, snd
P s 5 » 28 ¥

P R

o, Ty e I 5

science.”” . Vaa e 'l
In general, s modern program of ¥ngllish should be de-
signed to serve such individval and group needs as the fol-

lowings

2%fubbard, op. cit., p. 424.
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s

1. Rieh varlety of experience to enrich activities
involving varicus types of expression, sueh as writing and
speaking,

2. TFremguent épportunities for oral snd written ex~
pression, which should be hased upon interests rather than
enforced through more or less rigld compulsion.

5. Program of directed reading and study thet in
time may give the pupil the power o direct his own reading
for profit and plessure. |

4. Help in solving youth's problems of the present day.

5. Alds in the development of wholesome peracnaliﬁy.

6. OGuidance in vocational interests.

7. Opportunities for the devslopment of staﬁﬁards of
cltizenship.

8. FErphasis on English 28 social living.

€. Methods of appraisal sulbed to the irnstruction
glvern.

10, Gresater Informality 1n methods and pr@cee-dur.w,.‘73”3E

Sowmething of the nsture of the challenge thet confronts
nodern teachers of English dis impliled in the following ex-
cerpt:

Just as teachers of the soelal studies find them-
selves gilving instructlion Iin history, government,
eccnomics, scclel relstions, geography, and the like,
80 the teacher of English may be faced with the prob-

lem of leading btoys end girls into sn understanding
of, and llking for, litersture in ites weny phases:y

24chemberlain, op. cit., p. 102.
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for imstance, the forms of prose narratlve, such as
the short story, the romentic novel, the realistie
novel, and the adventure or mystery story, Or they
may be the several kinds of drame, or the various
forms of poetry, or bilography, or the essay. Or
again, there i1s a host of problems deallng wlth the
use of the language itself. . .

It falls to the lot of the ldnguage teacher to
sec to 1t that the puplils have learned to resd, to
spell, to grasp the mearing of the words they. Speak
or fead to gconstruct sentences in thelr spesking
and writing, to make brief, plain speeches, to write
soclel and business 1£tterq to write ordinary ex-
planations, snd to make repcrts in writling ~- perhaps
even to write simple essays, stories, nsrratives, or
possibly poems., Reeding, Speaking, and Wrilting are
the essential elemente wnich the language teachers
agsume resporsibility for. In thelr beginnings these
sre skills, and are taught end learned llke other
less aomplex skills, such as typing, sswing and
planing, and weaving.

The study of Literature, the other half of the
Fnglish teacher's responsLbility always deals with
an art instead of a skilll. Iiterature is sn art,
like Peinting snd music; but because it is developed
cither in very simple or in complex ways, by all who
creaste 1t or resd 1t, literature is not usually rec-
ognized as sn art Ir the same elasz with painting or
5culpture.25

Gremmar
Cne eduestor, in pointing out that "bread is the staff
of 1ife" and thet "English is the bread of the curriculum,’
preceeds to ask, "How can the pupil live without Enﬁlish?“gﬁ
It is necessary to reading, to spesking, to thinking, to
studying, to the tramsmission of thoughts, and to the very
existence of society. One paramount purpose of language

study, then, is "the anchoring of words to the reslities

25Ccross and Carney, op. eit., pp. 3-5.

26woyes, op. eit., p. 344.
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for which they stend."?7 These reslities cen be analyzed
only In terms of things and of people and their feelings
end relsticnships.

thet 1s needed 1=z lenguage tesehing thet will be ap-
plicable to all of the sitvetions of 1life in which words
sere used. These sitnaticns themselves sre so legion, 8o
unfereseen, and so0 unforeseesble, that they can never be
dupliceted exactly in the eschoolroom. [Only if Erglish
tesching is hased upon sound princinles cen it provide the
purll with the »bllity to cormunicate effectively and to
think agcurstely with words in sny situetion that may
arise, 28 L cormpetent tewvching of ¥nglish rrovides the pu-

pil with the power snd the desire to use words effectively

in all of his setivities in and out of the secrocl. “English

3
*,
/r»

£

1

y
I

muist be taught asba practical thing that i worth using at
all times and not merely iIn the English clsssroorm, Yo matb-
ter how hard wodzrn educstors try, they csn never succeed
In bringing all of life's activities into the schoolroom:
nor is it desirable that such shounld be done., 7Tt 4s not
even possible nor desirable to bPring irto the ¥nzglish cless~
room 2l1l of the sctivities whileh, in modern civilization,
involve lengusge. If this could be done, there would doubt-

less Pe s dsnger that the pupils would he taught =z set of

27Louis ¢C. Zahner, "English, s Langusge," English
Journal, XXIX {June, 1940), 474.

“2B1p4d., p. 473.
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stock responses to be made in perticular situstions instead

of belng taught how to develop habits of effective comruni-

Lo
RGN

cetior and straight thinking.29 V. -
There 1s a present trend to the effect that the in-

tricacles of grammsr should 211 but be eliminated frow the

procedures used in teaching puplls of low ability. glnstead,’

b

grarmmar 1s belng mnde practieal and funetional for everyone
ir the more progressive schools, and particularly for those
pupils who have difficulty in mestering even the fundamen-
tels of grsmmer. Formel grammer is beeoming an oddity in-
stead of a commonplsce, and conventional theme-writing is
likewise definitely on the decline.d0

Some educstors telieve that grammar should not be

taught, but scquired through drill and exposure to

correct forms: snother group holds that grammar

should be thoroughly mastered, as prepsration for

college and as mental training, whereas & third

« « . mainteins 1t should be taught, but from a

functionsl point of view,ol

Many educstors believe that gramsar should be taught
in each year of high school, despite the fact that many
schools provide for its teaching only in the first and
second vears, with poasibly a revliew in the fourth year.
Grammar should be taught slowly and progressively, with con-

stant emphasis upon and applicstion to writing. 1If minimum

“91bid. |

S0garol Hovious, "Incipient Revolution in English,"
Celifornia Journal of Secondary Eduecation, ¥ (WMareh, 1935},
221,

51lpakin, op. cit., p. 36.
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essentinls in grammer are worked out for the four years'of
high school, one's teaching can be based firmly upon them.
But it should he remembered that minimum essentials should
be but o basis for teaching, since they ordinarily meet
the immediate needs of only the lower quartile of pupils
i the elass. The other pupils een easily, for the most
pert, master the minimum éssentials without a great amount
of effort, and should be encouraged to expand thelr work
a5 far beyond the minimum requirements as they can success-
fully g0.32

If the English teacher believes that gll skills ecan be
taught in concentrated doses in a given term or semester,
and that these skills, thus taught, will function adequately
throughaut‘all the other weeks, semesters, and years of the
pupll's school experlence, she is @orkiﬁg under s false be-
lief. Engllsh skilils cannct be taught that way. REather,
"the teaching of skills must be persistent, distributed,
incidental, and continuously related to the socilal situa-
tions in whlch they function as tools, "d%

The purposes whieh grsmmar can serve should determine
the content and method of instruction in grammar. Secientifie
Investigations hsve not been convincing as to the effective-
ness of grammer in the correction of errors in ussge in

specech and wrlting., Avallable scientific evidence as to the

°21bid., pp. 36-39.

33Featherstone, op. elt., p. 207.
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value of grammer does not warrant 1its existence as a promi-
nent or even as g distincet festure of the course of study.
(n the other hand, of ccurse, in the work of produecing
bettér sentences and more coherent paragraphs, pupils must
menipulate and understand the various elements in the sen-
tence, and should gain clearer concepts of these elements
through working with them. These concepts, as thev emerge,
rresent excellent opportunities for an understanding of
their grammatical lwpliecetions, so that the pupils may be
equipped with labels and processes to ald them in utllizing

these same concepts on future occasions, o4

Y

ggThe type of grammar referred to in the preceding pa£§~
grapi is known as practical or funetional grammar, which 1is
taught and leerned for immediate use in 1lifelike experiences
and sctivities. This kind of grammer contains no abstract
generalizatlons sbout grammatical facts that are not needed
in the pregent altuation. It is enfirely informal, but it
may be quite systematlic. It is iInecidentsl to and instru-
mental in the improvement of sentences and of general
speaking and writing abilify, but in no sense is it scel-
dental or haphszard. OGrammar, when it is téught in thia
way, is certain to be practical, because 1t 1s learned not
merely for use but in use. Horeover, nc time at all has

been taken to teach 1t separstely ss grammar, but it is

S4curriculum Commission, op. cit., p. 228,
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merely a by-product of other work that needs to be done.°°
Mirrieleea, in defining functional grammar to would-
be teachers of Iknglish, asserts:

It means, as the name implles, the teaching of
those forms in grammar that are essentisl to the
pupil who would express his thoughts correctly.

But 1t mesns something more definite than that. Tt
means the tesching of only those grsmmatical forms
wlthout a knowledge of which the pupil 1s unable to
know whether a sentence is or is not correet. If
you subscribe to the idem that you will teaseh func-
tional grammasr only, and if you follow that belief
and practice consistently, you pledge yourself to
three things:

1. You will ellminate much formal gremmar
that has eluttered and confused the braine of past
generations of puplls.

2. You will, if you sre intelligent, chenge
grsmmar drlll from s process of memory t0 & process
of thinking.

%. You will show your puprils at the end of
each drill period how the grammar work for thst day
can and should function in their own speech and
writing.$5

Woré-building is a process whieh should go on con-

- steantly in every kind of c¢less or school situation, rather
then exclusively in class pericds set sside sreeifically for
word-study, voeebulary drill, or some other sueh activity.
Pupils should be made dictlonary-conseicus. The practical
way for school boys and girls to increase their vocabularies
is to read 8 great deal and to listen with intelligence and
discrimination as educated persons talk in their presencs.
Most frequently the meaning of a word is made clear by its

assoelation in the sentence with other words. Pupils and

35§§;§., P. 228, SEuirrielees, op. cit., p. 82,
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teachers should be gonstantly following up words thst sre
giving trouble in reading because the pupils do not under-
stand thelr meanings in the connections in whieh they sre
found. Most puplls can be taught to do e¢ffective reading
1f careful attentlion to the meeninge of words and their ar-
rangements in sentences is given throughout the school years.
To neglect to give this valusble sttention 1s inexcusable
negligence, Reading ls the most Important of all educetional
tools. The child who does not learn to read well gannot
hope to go very far with his eduestion.®’

Spelling should hte taught throughout the four vesrs of
high school -~ direetly in the first two years, indirsectly
in the third and fourth yeers. Dirsct tesching of spelling
implies that & certain definite amount of time should be
devoted to teaching definite lists of words, which may be
prepared by the school staff, thus msking possible an em-
phatic treatment of the words that are most frequently mis-
spelled by the pupils concerned, or else lists msy be bsken
frow textbooks or spellers. The indirect rethod of teaching
spelling consgists of pointing out errors in spelling and
having pupils correct them. In thils procedure there is no
general eclsss drill, but the iIndividual pupil is given credit
for possessing sufficlent energy snd interest to correct

his mistakes after they have been pointed out to him, 38

37cross and Carney, op. ¢it., pp. 62-65.

38pakin, op. eit., pp. 94-95.
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The following list of rules for the effective tesching
of spelling should be of help tc the teaeher:

1. Awsken your pupills to disecontent with their
former careless spelling.

2. Arouse in them & sense of thelr own responsi-
bility for spelling all the words in their themes
correctly (a sense of responsibility termed "spelling
conscience®),

3. ©Show them the necessity for keeping a per-
sonal 1ist of all their mi%spelled words upon which,
from time to time, vou will test them.

4., Teach them how to astudy 2 word intelligently.

5. Provide them, through tests before they have
gtudled their lists, With a knowledge of what words
they do end do not &ﬂOW

6. And supply tests of spelling ~- spelling
werds in Interesting sentences and paragraphs -- fre-
guently enough and with sufficient repetition of the
game words so that the correct forms mey become
fixed, <Y

Iiterature

In an unsettled world, our schools and colleges
are confronted with the demend that they prepare the
student direetly for living. e mast be helped to
develop the intellectual and emotional capacities for
a happy eand sogcially useful 1life. ¥e must be given
the knowledge, the hablts, the flexibillty, that
will ensble him to meet unprecedented and unpre-
dicteble problems. He nseds to understand himself:
he needs to work out harmonlous relationships with
other people., Above all, he must achieve some phi-
losophy, sowme inner center from which to view 4in per-
spective the shifting socl ety about him: he will in-
fluence for good or i1l its future development. To
have pragmetic value, any knowledge about man and
soclety that schools can give him rmst be sssimi-
lated into the stream of his actual 1ife.

flor does the student require preparstion only
for some future way of 1ife. Even during his schocl
vears, he 1s very muich part of the larger world,
meeting the impect of 1ts socisl and economie
troubles, adjusting tec adults who bear the merks of
its successes snd fallures, discovering the possibilities

39Mirrielees, op. ¢lt., pp. 124-125,
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it holds open to him. As he plays his minor vouth-
ful role now, he 1is creasting the personality and

ideals that will psttern his later msjor role ss an
adult, 40 -

V' Literature, as one of the fine arts, is a powerful
means of vicarious experience. It is concelvable that the
future of civilization rests with the artist, for it is
possible that only ertistic modes of expression can bring
about the mutual understanding whieh is essentlsl to social
integration and cooperation. Art may well bYe e#pected to
make clear what mere reason cannot comprehend.

Teachers of bknglish are today called upon to accept
and to carry out the social point of view, to subordinate
all other aims to the social aim, and to evaluate in the
light of soecisal criteria ell that is done in the Fngllsh
programn. English teachere heve spent, snd are atill
spending, rmuch time and energy in an attewpt to familiar~
ize young Americe with standerd litersture whose intrinsic
literary qualities entitle it to worshipful admirstion.
Many have subscribed to 2 conception of eulture in which
the educated man is one who is equipped and content to go
off into a eonvenlent corner with & boock and‘to be su-
premely happy in his utter disregard of other living

versons, 4l

4C1ouise ¥. Rosenblatt, Literature as Exploration,
PD. o=4.

41y, =, Ryan, "Interpreting the Social Aims In the Eng-
lish Program," English Journsl, XXIX (Jarmary, 1940), 31-32.
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Literature is most mesningful when it is utillized as
supplementary meterial to actual 1life mnd classroom ex-
veriences. 1Its chief value, however, rests in its role
of provider of vicarious experience for the reader. The
literature curriculum should consist of experiences with
and through stories, poems, plays, essays, and books of in-
formation or discussion addresssed to the general reader,
The usual out-of-school experiences with literature include
choosing what to read, the sctual process of reading, and
voluntary discussion of what has been resd. Experiences
through literasture include imagining the sounds, sights,
social situations, and sco on, which the suthor has de-~
seribed snd feelling the emotions whileh sccompany them. If
these sre to ve the literary activities ir whieh punils
ere and will be engaged, the teacher! supreme duty is to
help them tc do these things as well as possible. The btaest
procedure doubtless ls to make it possible and pleasant
for the puplls to have these desirable experliences whille
they sre 1n school under the direction of such guldanee as
will lead to the best and most satisfactory performancs
of these asctivities with literature.4?

It goes without saying that meny real-life experiences
(marriage and all types of emotional experiences, for ex-

ample) cannot be brought into the classroom. Such types

4Cgurriculum Commission, op. cit., p. 17.

v~
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of experlence, which for one reason or another young peo-
ple cannot or should not have in actuslity but whiech they
a8t be prepared to have later, should be offered to punils
indirectly through literature.4®
It has been sald that the twofold task of modern edu-
eation is
1. To supply youth with the tools and knowl-
edge necessary for a sclentifically objective,
eritical appraisal of accepted opinion, in order
that they may be liberated from anschronlistic emo-
tional attitudes destructive of humsn values.
2. To help such emancipated youth create new
emotlonsl drives strong enough to counteract out~
moded sutomstle responses and predispose the in-
dividual toward working out s basis for more fruit-
ful living, 44
Obvioualy the materlals of literaeture ~- poetry, short
stories, rnovels, dramss, hiatory, blography, movies -~ can
make powerful and signiflcant contributions to both phages
of the educational process mentioned above. Thils faet 1ig
ably verified by many educators, following experimentation
end research. One educator asserts that "the really im-
portant things in the edueation of youth cannot be taught
in the formsl didactic masnner; they are things which sre ex-

perienced, absorbed, incorporated intc the personality

through emotional and esthetic experiences."49

451p1d., pp. B-4. 44rosenblatt, op. eit., p. 212.
451ewrence K. Frenk, "Some Acspects of Fducation for
Home and Family Life," Journal of Home Eeconomies, XNTITT
(Mareh, 1931), 214, as quoted by Rosenblatt, op. cit.,
p. 21l4.
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At present theres is operabtive in educstion & percepti-

ble Idez that literature should be taught in order to
broaden the understanding and interests of puplils, The
aim to develop a lasting deslre to read and to set up
stendards vhich will ena®ble puplls to evaluste whaet they
read is generally recognized. Study of elassices still per-
sists, but there 1s a steady trend toward wide reading
based upon the unit method, in which type or. theme of 1it-
erature may be emphasized. The English room is changing
frow one of desks and chalrs Lo cne of maps, pilctures,
tables, a stage, and a classrcoom library. In the wore pro-
gressive schools the entire #nglish program is showing a
marked tendency toward reading that has a soclal aim, 46

Teachers of literasture resdlly sdmit that they deal 4i-
rectly and inevitably with humen relstions, with the diversi-
fied experliences of human beings in their many personal and
social relations., The very subject matter of literature
ls nothing more nor less than s keleldoscoplce panorams of
human beings! experiences in relistion with one snother.
Iiterature is the record of sll that wan hes thought, felt,
created, and 3600m¥li§h&ﬁ.47

e« « Individuel English Instructors or departwents

are endeavoring to enrich the reading-litersture

curriculum. The narrow curriculum to whieh earlier

generations have been subjected, consisting in the
intensive study of a few literary massterpelces, is

46pross and Carney, op. cibt., p. 28.

47pogenvlatt, op. ¢it., p. 5.
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being widely supplemented, and often in the lower

grades of the high school supplanted, by extensive

reading of & natural sort. By the organigation of

courses adapted to the capacities of Individuals and

groups, by the selsction of reasding materigls that

are close to the life-interests of the present dsy,

by the development of plans designed to promote pupil

initietive in the choice of readings, by the abolish-

ing of stilted book reports and the substitution there-

for of interest-compelling forms of reporting on read-

ing accomplished -~ by these and relasted methods, pro-

gressive English departments are msking experiences

with good books far more natural snd life-1ike.48

The teacher of literature needs to keep ever in mind
the central fact that through sll of her efforts she should
be eonstantly striving to help each individuel pupil to dis-
cover the pleasures and sstisfactions of literature for him-
gelf. Fundamentally, then, the tesacher's job 1s to pro-
mote a frultful irnterrelationship between the individual
book or poem or play and the Individual pupil. Veturelly,
the teacher's problem is constantly fluetueting, but ever
dynamie, since it must take into consideration the infinite
serieg of possible interreiastionships between individual
minds and individual works of art.4® - aév,fx

Literature should be thought of in terms of life ex-
periences, and dhould purpcsefully be taught as an integral
part of the pupilts life. Teachers should be concerned about
teaching their pupils to read both for exact information
0

and for sheer enjoyment.® Today, incidentally, much more

time 1s being devoted to reading that is personally desirable

48Lyman, op._cit., p. 56,
49gosenblatt, op. cit., pp. 32-33.
S0pirrielees, op. cit., p. 207.
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and interesting, and less to the classics. Fxtensive and
guided free-reading programs sre being insugursted. English
is being regarded ss s tool to be used in oral and written
expression, and the trend is definitely toward s unified
program of English in which literature and lenguage study
will not be separated but will be de§elaped ag parallel
interests. The general tendeney in the teaching of com-
position seems to be toward a reduction of the tiwe for
formal composition and an increase of emphssis upon informsl
comminication by both speeeh and writing, and‘upon an ex~-
tensive reading of literature., In spite of these wholesome
trends, however, it is believed by authorities that too
much time 1s 8till being devoted to the teaching of form,
grammar drills, and punctﬁation, and noi enough to thought-
ful observatiorn and teo communication of idess to others.Sl
Since the wvalue of literature, beyond the im-

mediate one of pleasure, is 1n the enlargement of

the individual by means of indirect experience, the

more directions the enlargement takes the more

valusble the litersture will prove.5%

Todsy many teachers are.realiziﬁg that the traditional

and exclusive diet of "¢lasslcs" has not produced the de-
sired effect of causing pupils to want to read for pleasurey

in fact, 1t has often been repulsive to them and hes caused

them to disllke reading of any kind. Often pupils have the

Slcross and Carney, op. cit., pp. 26-27.

S2curriculum Commission, op. cit., p. 20.
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attitude that anything that is assigned 1s a chore, snd they
forthwith determine not to like it. Recognlzing this fset,
progressive English teachers sare trying to change reading

to a pleassure by encouraging voluntary reading.

A workable plsn for developing appreciation of litera-
ture and enjoyment of reading may be summarized as follows:

1. Freshman year: an orientation experlence in gen-
eral literature instead of stendard procedure with classics.
Pupils may read anything they weant to, the only requirement
being that each one should read sbout fifteen hundred pages
each semester. No formal recitations are required, but
short informsl written reports including a statement aboutb
the author, the setting, the theme, and the most Interest-
ing incident are usually a requisite. Sometimes pupils are
encouraged to give oral summarles of thelr resading. The
purpose of this free-reading plen is to cause the pupils to
like to read.

2. Sophomore year: free resding limited to classies,
amonyg which puplls may choose to read at lesst two of the
recognized "best" books, which must be by different authors.
Oral reports are given. VWhereas in yost instances the
freshman rezds for himself snd sclely for his own enjoyment,
the sophomore 1s expected to share his reading experlences
with the elsss. In units on biography and short storles,
the»pupils have complete freedom of choice outside the field

of the elossies.
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3. Junior snd senior years: elective course in the
reading and discussion of contswporary litersture. The
feet that a pupll elects to enroll In the course presupposes
an Interest in reading. The semester's work is divided into
nine different units of two weeks esch, dezling respeetively
with free-cholce readings on travel and adventure: economles,
current history, or soclology: historical novels: plays:
regionsl or problem novels; sprplied secience; bilogrephy:
poetry; and ert. 99

As is indicated in the above outline, 1t 1s bhelleved
by modern educators that puplls should frequently have the
valuable experience of choosing for themselves what they
will read. In classroom reading, required literature should
e minimized; while in outside or home reading it should be
practically abolished. It is unfortunate for the pupll if
he gradustes from high school without ever having read a
sentimental,; improbable, fantasstie, or badly written book.
Roys and girls should be permitted to make cholces between
good and poor books while friendly teachera are still avail-
gble to help them in the establishment of standardas.®?

© The Curriculum Commigsion of the Wational Couneil of

Teachers of English recowmmends that the teaching of 11t~
erature should be hased upon the coneeption that each pupil

should be given experlences thet have Intrinsle value for

53mubbard, op. cit., pp. 422-423.

54curriculum Cowmission, op. cit., p. 21.

——
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him now. Experlences are defined in keeping with Dewey's
conceptss that is, they are deseribed as meeting situstions,
doing something about them, and taking the consegmences,
Since 2ll pupils in the same grade or even in the same
intelligence~quotient group do not possess a readipegs for
the same experlences, the literature course must be highly
flexible, so that the teacher can readily ehoose or recom-
mend material in keeping with the personality cof the rupils
and with the socisl situation in esch elass. Pupils should
often be encouraged to meke thelr own cholices of what they
will read as regulsr cless work, snd salmost always they
should be allowed to exercise freecdom in outslide reading.
Compulsion is not & satisfactory method of developing the
reading habit, for sbundant eviderice has been made avalla-
ble by resesrch sveciamlists to the efTect that pupils will
read wore in school and after gradustion if in school they
read under stimulation and guidsnce rather than uvnder 2
system of specific requirememtg.SE

Reading, since it is deriving meaning from written or .
printed symbols, is clearly s tocl and s skill used only
as & part of and for the sske of some larger activity.
For this reason reading should be praecticed in sehool as
a phase of study or of the enjoyment of literature, rather

than in isolaetion as & skill to be mastered for its own

Gt s honeep——“

5B101lend D. Roberté, "English Curriculum Commission
Completes Work,” Cslifornia Journal of Secondary Education,

X (Movember, 19356}, 513,
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sake. Instructlon in resding should be regarded and prac-
tleced as part of the work in such subject-matter fields ss
geography, history, scienece, and literature, whether these
asre studled separately as distinet subjects or integrated
through general sctivity projects. When instruetion in
reading must eventually be seperated from the classs meetings
devoted to the varlous subjects, the Interests slveady
aroused and the problems alresdy ralsed should be csrried
over, fortified and enhanced by appropriate reading ms-
terial, If, for exemple, the geography lesson has ingpired
curiosity about the methods of cotton production, the read-
ing lesson may be plenned for the purpose of gathering ma-
terial on this topic, first from the geozgraphy text and then
from any other available books, pamphlets, or magezines.56

The use of newspapers and magazinss for the develop-
ment of style in composition, for the scouisition of krowl-
edge of current affairs, snd for enjoyment cen be wmade a
highly profitsble and pleasant phese of the reading pro-
gram in current iit@rature.57

tany teachers recoprmend the practice of group reading
baged upon Iinterest Inventories. ‘Yenbers of the eclsss are
civided intc sections for the purpose of being sssocisted
with other pupils whose Interests are simileor, ss dis-

closed by the interest inventories. Esch group does reading

P S S Y,

5 - - -
S6curricnlum Commission, op. ecit., p. B83.
cit.

S7oross end Carney, Op. t., pp. 499-511,

———
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in a definite field. The pupils in each group sslect ao
cheirman, to whom each member of the group returns his
opinion of the books in his sectlion that he hes read. The
chalrman, in turn, reports these reactions to the elass as
a whole, Each chairman trles toc Ysell" the booksg of his
sectior to pupils of other seections,58

Many schools no longer confront the purils with formal
book lists, a set number of pages thet wmust be read, and es-
tehlished tests to he taken over the reading. Varlety is
nrovided in the manner of revorting on the resding that the
rupils have accomplished. Sometimes durmmy mlercphones are
used «- or real ones in schools fortunate enough to have
radlio or public-sddress installations -~ and pupils imitste
radio reviewers., Sometimes puplils rpreternd to be wrilters
of newspaper c¢olumns and review books in the manner sssumed
by professionsl reviewers who use the newepeper ss their
medium. For study purposes all types of book-review supe-
plements in megszines and newspopers msy be used with
profit.%9 4 novel ides for rendering book reports, which
is used with enthuslissm by sowme teechers, ls the prersra-
tiorn of a mimeogrerhed newspaper, with s title aprropriste
to the book bYeing reported on. From among the purils varl-
ous heads of dopartments mey be seleeted, sueh as edltor-

in=-chief, news editor, desk editor, sports editor, humor

45 s < B AR T

5CHubberd, op. eit., p. 424. P¥Ib1d.
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editor, soeiety edltor, city editoer, reporters, office man-
ager, end business manager, whose duties are to surervise
the preparation and publication of thelr respectlive sec-
tions of the news sheet. Each manager has assistsnts, so
that everyone in the class has some dubty. The newspaper
will contain imaginative stories based upon incldents,
characters, or descriptive materials In the book. This
scheme provides an interesting means of reviewing the book,
of cooperative effort, and of practice in interpretative
writing and in composition in general. Similerly, pupils
may all work together in preparing a typewritten book,
containing articles on the historieal phases of the novel,
an estimate of the various charscters, a desecrintlon of
certaln scenes, something sbout the suthor, snd other rele-
vant material. The boock may be made more Iinteresting and
sttractive if it is illustrated by drawings or by pletures
taken from magazines. For still further varlety in report-
ing on books, pupils may enjoy asssuming theroles of charac-
ters snd telling or writing, in the form of letters, of
significant events 1ir their experiences. Considerable
imagination and chsracter insight are often manifest. Agaiﬁ,
pupils can prepare character sketches of various kinds, or
they might like to preparas imaginary journals, in whlch some

charascter is made tc relste his day-by-day experiences in
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adventures or crises, all based, of gourse, upon the book
itselr, 60
In generzl, there are two types of vreading common to
pupils 1n secondary schools and to adults in out-of-school
life. These types are defined by the Curriculum Commission
of the XNational Councill of Teachers of English as follows:
tork resading, by and large, seeks information:
recresational readling seeks entertainment. Work read-
ing is done for some use, theoreticel or practical,
to be made of the content; recrestionel reeding is.
done for present satisfaction. The reason for making
the distinctiorn is that the reasder's proecedure, and
therefore the teacher's also, varies wilth the pur-
pose. The pupllis sre not to be drilled on the dis-
tinctions they are simply to be hadbituated in be-~
havior appropriate to the differing situations. bl
A present trend in the field of English 1is to correlate,
in so far as possible, literature and composition, to the
end that they may strengthen each other and be united in pur-
pose instead of remaining diverse and separste as the two
principal elements in English instruction. Pupils are led
to discover that normael reading provides asdequate occasions
for practice in writing and spesking. This work of cor-
relation does not mean that compositlon is a side lssue of
the literature course. It does not lwply that all composal-
tions or even a substantiasl proportion of them should be
based upon subjects inspired by a study of literature:

nor does it presuppdse that all books read should be dis-

sected for the sbtudy of rhetorical elements. However, an

€0pakin, op. cit., pp. 287-288.

5lcufriculum.commiséion, op. eit., pp. 83-84.
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intimate relationship between the two phases of Inglish
brings about greater efficlency and a saving of time, since
effort expended on one of the factors mey be made to serve
the other aslsc. Each phese of English may roadily be made
to enrieh and motivate the other.®?

Although this sectlon of the chepter 1s deslgned to
desl wlth llterszture more or less in general, ruch of what
hes been sald up to rnow is particularly applicaeble to the
vnmvel and the zhort story. Perhaps at t%is polnt, Iin sum-
mary, 1t should be pointed out thet special palns ghould be
taken with the introduction Of'ény novel fead, for ruch de=-
pends upon arcusing the Imagination and the interest of pu-
pills and upon helping them tc understand the opening sec~
tions of the novel, which are often the most involved and
complicated portions. Drematic technloues cen be spplied
to advantage in Introducing the pupils to the bock. Other
pupils would rossibly be more deeply irpressed by & summary
of the book up to & certaln climsctic point, for if the sum-
mary is well presented, the;y will be esger toc reed the book
for themselves to discover how it sll "turns cut."6% mhe
teacher should he willing and eble to use a different meth-
od of approach for every hook that she wishes her purils to
resd, snd often, particulerly 17 she wishes to introduce

the book by means of drsma, she ean enlist the help of =

C2yman, op. cit., p. 88. €5Dekin, op. cit., p. 286.
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nugber of chlldren in appealing to the interest of the elass
a8 é whole.

All too often "gerious" reading such ass blogrephy,
history, essays, and economics is made no part of the Eng-
lish curriculum in the secondéry school, History and eco-
nomics may well be asdegquaetely taken care of 1In classes in
the social-studies field, but blography and essays are
especlially sppropriate for emphasls in the English clsass,
since most essays and many modern blogrephies are invalus-
ble in the development of personality and In perfecting an

appreciationvof beautiful literary style. Something of the

~funetion of bilography 1s hinted at in the following excerpt:

The 1life of anyone, be he prince or pessant,
falls into several great divisions: ancestry and
pirth; ehildhood and early educationi young manhood:
maturitys decline and death. &ny biography read can
be apportioned in this manner for an understanding
of the facts of the subject's existence; but class
discussion should concern 1tself with far more than
this, What sre the schlevements of this man or
woman? How psrmanent have they been%? How signifi-
cant to their perlod? To those succeeding? Vhat
outstanding personal quslities are revesled? Vhat
preconcelived notions are removed? Vhat information
geined? What new ideas received? Blography should
be thought of and teught %2 the record of humen as-
viration end achlevement. :

As o summary of the present section, the following con-
ceprts of the value and function of litersture in human ex-

perience are guoted from Rosenblatt's work on Litersture as

Exploration:

641p14., p. B02.
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(1) The exzperience of litersture helps to develop
the kind of imagination most needed in a deroecracy --
the ability to urderstand the personality and needs
of others and to envisage the possible effeet of our
own actions upon the lives of others. (2) Literature
acts also as one of the soclal agencies through
which the culturally zccepted images of behavior,
the constellations of emotional attitudes clustering
gbout different relationships, and the culturally sc-
cepted social and woral standerds, are transmitted.
(3) In our heterogeneous democratic soclety, litera-
ture cen enlighten the sdolescent concerning the widse
diversity of posasible ways of 1life, possible patterns
of relationship, and possible social and moral phi-
losophies, from which he is free to choose. (4) Lit-
erature may thus alsc offer him a means of carrying
on imeginstively some of the trisl-and-error elimi-
nations of patterns of behavior neecessary for a
sound choice. (5) Literary experiences may help
the reader to see his own personality end problems
objectively, and thus to understend and menage them
better. (6) Through contact with the diversity of
personalities and the varied experiences of his
fellow-men expressed in literature, the adolescent
resder may also be freed from the neurotic fears and
obsessions of gullt that often accompany the feeling
that somehow he is unique and queer. (7) literature
also may suggest socislly accepted channels of ex-
pression for emotional drives that might otherwise
talkke an anti-social form.®

Poetry

While the teaching of poetry is still regerded as a

bugbear by meny teachers, many others are convinced that

mach of the dislike which many puplls have for poetry 1is

due to their fallure or inabllity to understand it, which

in turn is largely the result of the teacher's insdeocuste

procedures. Pupils almost invarlably dielike what they do

not understend, & Wany teachers have proved that pupils

65rosenblatt, op. cit., pp. 263-264.

86pakin, op. ¢it., p. 38.
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are likely to produce better poetry than any other tvpe of
cowpositiorn if they sre but given a few constructlve sug-
gestions as to how to proceed, and if a little arprecia-
tion of the results ofthelr efforts is shown.

Some teachers attempt to develop an appreclation of
poetry through both study end original composlition. Since
most puplls are interested in folk balleds, this 1s often
the best place to begin originel effort and to ocultivate
real poetic appreciation. It is often advissble for the
‘¢lass as s whole to cooperate in writing several original
ballads on themes suggested by the pupils themselves. The
teacher may serve as 2 gulde snd an sdviser in msking con-
gtructive suggestions and In leading the class ta criticize
its own productions., Ilater mey come individual effort in
the field of ballad composition, followed by wore difficult
poetic forms. Wueh profit ean ususlly e obtained by class
discussion of each individual productiony but, of course,
if it 1s to be helpful, such discussion rust be carefully
guided and conducted in the spirit of tolerance, understand-
ing, and btroad-mindedness. Many teachers rnote decided im-
provement, after each attempt gt writing poetry, in the
spprecistions and understanding of poetry being studied in
class,

Some schools sponsor a poetry c¢lub in which members
meet Lo read and discuss originsl poems. Such clubs often

come to f1l1l a real place in the commnity, for thev can
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furnish poems for many different occasions, in and out of
school, and thus the members can develop & new appreciation
of poetry when they compese 1t for 2 purpose and experience
it in its funetional capsecity. One of the values of such
clubs is the Inspiration they offer to pupils to do better
and more corscientious work.67

If pupils are required to read, memorize, and recite
poems which are meaningless to them, the tescher ls engaging
in "pernicious teaching." Every high school is crowded
wilth boys and girls who have wmemorized many poems without
the slightest 1idea of what the lines or stanras, or even the
poem ss a whole, mean, Yet pupils are looked at askance
by teachers 1f they dare to say that they do net like
poetry. How csn they be expected to like it? However, they
usually are under the inmpression that they should pretend
to like it in order to plscate the teacher's wrsth and to
help thelr grades, and for this resson they somebtimes de-
clare thet they "like it pretty well," and hope that the
teacher will never discover their true attitude.®®

Memorization should te used sparingly. FPerhaps ideally
1t should be included, if at‘gll, a8 a minor regquirement in
a contract plan of teaching. If memory work is reaquired,
the pupll should be permitted to choose his own lines or

passages, with the requirement, of course, that the passage

57qubbard, op. eit., p. 422.

68g¢ratton, op. cit., p. 57.



45

he selects shall be complete as to thought and strueture.
Certainly, memorization should never be required ss a mesns
of punishment. How can puplls be expected to develop a
love for poetry if it is forced upon them &8 a means of
rvunishment? If memory work is required, how is the teacher
to know whether a pupll has lesrned his lines? FRecitation
would be sn ideal way if all pupils could quote their pas-
sages understandingly snd forcefully. But pupil recita-
tion usually results in the "mrder!" of some of the sub-
limest lines in 2l1l literature and in the conseguent bore;
dom and listlessness of the class. For this reason, wemory
passsges should perhaps be written by the pupil, with the
requirement, of course, that the proper form wust be ob-
served, thus providing some training in language and punc-
tuation as well as 1n poetry. Tossibly g stilll better plsn,
with the exception that 1t dces not allow much range of
choice in the seleetion of pessages, is for the teacher to
list a number of famous or outstanding passages in the poem
being studled and ask the puplls to plece and interpret
them. Cereful asnalysis of & psssage usually results in its
memorigation, and & desired objective will have been at-
tained painlessly and effectively by all concerned.®®

The teacher should try to find for her group

the poems that they esn read, visuelize, emotionally
respond %o, and consequently get pleasure from,

AP NP ——

%9pakin, op. cit., pp. 233-234.



46

This poetry should not be immature, sentimental
doggerel or verse sbout nothing at all: but it should
be an honest, truthful, artistic expression of emo-
tionsl experiences in rhythmical form. The poems pre-
sented should demonatrate strength, virility, power
of imsgery, vislon, and good taste. The imsgery is
conecrete In real poetry, not jJjust a play on the emo-
tions., The best poets sllow the resder to take csre
of his own emotions and center their attentlions upon
pleturing things and experienses truthfully. If

boys and girls are given the best In poetry, they
will grow in thelr consciousness ¢f what good p@etrv
is and so will find another meens of gaining intel~
lectual pleasure.

. +« « the teacher may provide opportunity for the
pupilts oral reading of postry. This should not be
overdone, but if the boy or girl is to be able to
find the musle in poetry for himself or herself, he
or she must be able to resd poetry aloud effectively.
The galn in correct pronmunciastion of words and in
gequiring 8 wider vocabulary will add materiallvy to
the appreclation. 3Some teachers and pupils dislike
the experience of hearing a boy or girl resd 2 lovely
poem badly. But how else is he to learn to read 1t?
As 8 rule, before the pupll atterpts to read s poem
aloud, it will have been resd by the teacher and
studied by the class. The pupll alsc should have
practiced resding the poem hefore he tries to read

1t tc others. The teacher msy arrange to have
pupil-coaches in small groups to help to drill other
boys and glrls in ora% reading, or she may listen to
the reasding herself,”’

What may seem to the adult the simplest 13?10
may be bssed upon an assumption, a detall of knowl-
edge, an interpretation of l1life qulite beyond or out-
side the pupll's experience. The consecientious
tezcher will by experiencing the segond phsse of his
nature -- the viearious participation in the mental
growth of hils pupils -~ strive to anticipate Aiffi-
culties arising fromthe Iimpact of novel ideas snd
prepare clear, interesting explanations of them.

In this manner the teaching of poetry may be made
for both instructor and teught, s vitelly valuab]e
and fascinating part of the teasching of Fnglish.”

- P A S ———

70¢ross and Carney, op. c¢it., pp. 443-444.
7itpid., p. 443, 72stratton, op. eit., p. 78.
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Often rieh learnings aecrue from clsgs discussions re-
garding the meaning of 2 poem and ita appliecation to every-
day situations or emotions. The poem comes to life for the
pupils if they can be made to see its connection with com-
monplace human experiences. The teacher should be the guide
in the effort to link poetry up to 1life, to ordinary ex-
periences, for the hoped-for purpose of glving the pupll
an increased understanding of human emotlons,’® Pupils
must e teught to read postry in the light of their own
experiences -- to re-create for themselves the exreriences
recounted In the yoem,74

Fundamental aimsg in the teasching of poetrv zav be sum-
marizged ss follows:

1. To help the pupiles to read slmply constructed good
verse easlly and understandingly.

2., To help the pupils to recognlize good poetry, to
distinguish between mere verse and those poems that appeal
to the imaginetion and touch the emolions of the resder or
the listener.

%.  To meke the puplls scgueinted with the greaster
poets and with the poetic works that are included among the
outstanding literary productions of the world,

k4

To know about the constructlon of variocus poetie forms

"®pekin, op. cit., p. 232.

74gross snd Carney, op. ¢it., p. 442,
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is also a satisfying experience to some puplls in every
class, who should be given an oppﬂrtunityvto explore thls
interest§ but knowledge of conatructlion eannot be classed

as & major sim in the teaching of poetry.’"

Drama

Any drama should be taught frow the scting point of
view; that is, puplls should visualize it, trying to think
ofit as if it were being enacted before them on the stage,
irstead of looking upon it as s plece of litermture to be
read or, worse, to be studied. Of course, visuslizing the
written word requires Imsginstion on the part of teacher and
puplils. But the sheer "allveness" of drams is sn sld to
imagination and often ecauses drama to become favorite read-
ing with pupils. |

A powerful incentive to the study of drama may be pro=-
vided by a bit of dramatization. For instance, the teacher
may enlist the cooperation of & few of the pupils with dra-
matic ebility, who plan and present as a drams one or wore of
the most striklng scenes from a play. After such an intro-
duction as thia, the class will be esger to read the play.
As the teacher and the class study the play together, other
scencs may ke acted either extemporsnecusly or after consid-
erable thought and practice: and even into the mere class

reading of the play, many elements of dramatic visuelization

7oIbid., p. 434.
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can be inserted by tescher snd pupils. With e little
thought and discussion, the characters can be trensformed
into real people. Conprehensive study questions, to be
used as the class proceeds in its reading of the play, will
make a worthwhile contribution te the pupils! understanding
of end interest in the dreme itself.’€
Reel, living humen beings who, by thelr scts

and words, portray s mood, reveal a erlsis, re-

create a period, vivify history, expound a thesis

-- that is drams, close, indeed, as its history ,

bears witness, to the 1life experiences of our race.

Particularly significant should it be to your pu~

pile in thelr quest for new experience snd under-

standing; lead them gladly toward this interpreta-

tion of humsan emoticn.

The statement that character is molded by resding 1=
10 leonger news, Lven more vividly than literature, the wovie
screen, as & highly speciallzed rhase of drame, hss worked
its way into humsn behavior. Visual presentation of facte,
character traits, asnd ideals of conduct (or their opposites)
in movies tends to produce a strikingly better understand-
ing and retention of the facts presented than a2 parellel
pressntetion through the printed page. Horeover, feeclings,
emotions, and sympathies receive Lhrough the motlon plcture
a2 tremendously powerful stimulus whieh the aversge resder
canrnot supply for himself. Of course, it 1s to be deplored

that movies provide meny unwholesome influences and arocuse

many uncommendeble emotions; but, on the other hand, movies

S

76pakin, op. cit., pp. 261-264. 771bid., p. 260.
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may be as powerful s factor for good as for bad. Wholesome
movles should be utilized by English teachers to aid in the
develo?ment of charascter, of correct grammar, of ability to
spealt clearly and effectlively, and to appreciste the drama.
When possgible -- snd 1t often is -~ books and their wovie
verslons should be experienced concurrently for dramatie
effect,’8

Other features of drama which mey be utilized by the
English class in developing sn sperreclation of and an in-
terest In drams are the radio and recordings, whose educa-
tional possibilities are now merely being pricked. Ahead

are slmost unlimited resources of this type.

Crestive Expression

Only through experiencs in actual, normel communlca~-
tion can the Art of communleation be mastered: and mere
practice Iin gieaking gnd writing is of little value unless
1t springs directly from real communication and results
immediately in further communicstion. For instance, when
puplls are preparing an asssenbly prograwm, they recognize
the need for good volces, distinect enuneciation, correct
pronunciation, and éorreet grammar, snd are eanger for
drill to lmprove these abilities. On the other hand, drill
in volce, enunclation, promunciation, asnd ecorrect srammar
in its various phases of usage 1s of 1little worth if pupils

lack the desire snd the determination to imwprove.

78Hovious, op. cit., p. 222.



51

Make-believe letters and other ordinary "themes" do
not draw out the pupil's full power nor do they prerare him
to meet emotionzl end moral elements in the real situations
of 1ife. "Classroom experlience that is itself resl and is
as close as possible to the reality of extra-school and post-
school l1life, without deception or pretense, must be the
actual basis of any realistic curriculum,"’?

Because of the fact that the prinecipsl obiective of
creative expression in school is the Individual pupil's
joyous and complete realization of the values inherent in
his own personal experiences, creative expression should be
put on the same plsne as commnication or literature, as
a major phase of every pupll's work every year.go

. Themes are pleces of writing arising from the need for
self~expfesaion and communicetion. The need for self-
expression Includes all sorts of writing involving personal
elements -- nasrratives, descriptions, asrguments, some varile-
ties of exposition, friendly letters, and so on. The need
for communication consists chlefly of the so-called ntili-
tarian types of writing, such as business letters, resports,
and mirmtes of meetings. Both of these needs should be
given equal emphssis, since they have a place in everyday
life. A writer, if he is to be successful in self-expres-

sion and in communlecatlion, must be cereful in his arrangement

79curriculum Commission, op. cit., pp. 133-1%4.

€01pid., p. 6.



5&
of materisl and in his dietlon, and rust give speciel at-
tention to clerity and effectiveness. The aim for written
composition should be the expression of ideas with clarity
arrd with some degree of effectiveness. This sinx is in
harmony with the conception of a theme that has just been
outlined. The teacher, through wise and sympathetic di-
rection and guldance, can cause puplls to reaslize that
they 211 heve had and are constantly hsving experiences
that are interesting, signifiecant, and helpful to others.
Any discussion of these experlences falls short in ef-
fectiveness if it 1s not planned with casre snd expressed
with correctness. In written composition, as iIn &ll else,
practice makes for proficiency.ﬁl
The abllity to write develops scecuracy of ex-
pression., It is &n 2id in scguiring ability to
read. If helps to strengthen judgment and sharpen
appreciation. Of our three vocabularies «- writing,
speaking, reading -- it increases the smallest --
the one used in writing. It corroborastes judgment
by plaecing opinions in the ecld, defined form of
bleck letters upon white psper. It mskes s perma-
nent record, the =ignificance of whieh tempers
statement as one grows 1in yvears and experlence
with men. % ,
The best subjects for both written and oral composi-
tion will coms from the puplls!' real or imsgined or vicari-

ous experiences, end from the work of a1l the classss of

the schoel. The fields of the social studies, art, science,

8lpskin, op. cit., p. 138.

v. 2058.

&

%2Stratton, op. eit.,
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end history, particularly, are sble to contribute interest-

ing ideas for work in composition,®

The objectives to be kept in mind for work in creative

expression have been summariged as follows:

i. To
experiences
2. To

5. To
encouraging
4. To
experilence.
5. To

help pupils recognize the value of their own
snd activities.

expand the range of pupils! experilences.
lmprove the quallty of pupils! experlences by
more &isqriminating observation.

aid pupils teo it words to the details of

help discover suitable forms for the transmission

of experience to others. 84

Creatlve expression is the transliation of ex~
perience into words, It occurs when & person recog-
nizes the dignity of his own experilence, and when
he imposes upon his experlence the disclipline of
expression in an effort tc share it with others.
Creative expressgion 1s differentieted from other
forms of composition by the absence of asn externsl
or utilitarian motive, by the fact that it is done
rrimarily for its own sske, and proceeds from ex-
perience which is recognized as possessing intrinsie
rather then "practiecal” value. Dusiness letters,
news items, reports of investigations, debates --
all these forms of composition have some external
reason for belng, have a motive of practical use,
of objeetive writing with value, In creative ex-
pression, on the other hand, the reason for trans-
ferring the experience lies not in some material

benefit

to be attalned by the writer or the speaker,

but in his pleasure and interest in the experlence

itself.

8%cposs and Carney, op. cit., p. 257.

B4curriculum Commission, op. cit., pp. 112-113.
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. . « Bxpression becomes increasingly
ecreatlive o8 the ewmphasias is placed upon t%g inter-
pretation of the writer's own experience.®®

"creatlive writing" is a term used by laPBrant
to refer to "written composition for which the
writer has determined his own subject, the form in
which he presents it, and the length of the prod-
uct." So concelved, writing offers the child not
orily an avenue through which he mey record signifi-
cant evenis or activities, but it provides also &
channel through which he may share his experiences
with an interestec group. Accordingly, the amount
and quality of writing sre dependent upon the rich-
ness and variety of experilence.

To enable each ehild to find personal satisfac-
tion through crestive writing is indeed 2 problem
for the tescher. . . . Some of these children will
have little to express, record, or communicate be-
czuse their background of experience is inadequste
or because their sensitivity to *he world shout
them i1s limited and undeveloped. To Increase the
sensitivity of children to thelir immedlate environ-
ment is s task whieh recuires unusual skill end re-
asourcefulness on the part of teachers. However, the
problem of increasing childrenfs sensitivity will be
recognized as basle in promoting creative expressaion.

We 8&hall recognlize slso the need for encouraging
ereative pursults In o socliety in which opportunities
for spontansous activity are few. . . . It 18 a com-
monplace among psychlatriasts that creative expression
is an outlet which 1s almost an imperative for health
in our mechanized society. 1In fact, the hyglenie
values of creative expression are beling emphasized
by hyglenists and educstors alike, and an effort
is being made to Incorporate creative activities in
the curriculum in the modern school, 86

The following objectives for ereatlive expression in
the secondary schocl indicste that builders of the courses
of study in English should return with their pupils to the

esgsential source of expression -- emotional and intellectusl

©51b1d., p. 110.

88paul Witty, "Motivating Creative fxpression through
Writing,” English Journal, XXIX (Mareh, 1940), 188-18G.
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stimilation through experience -- and there discover the
normal actlvities of socisl and business life in which cor-
rectness and form of expression find theilr only velid
reason for existence:

1. To arrange situations through whiech pupils
mey develop the power to express themselves clearly
and sccurately. (This cennct be done, of course,
unless provision is made for the teaching of the
simple wechanics.)

2., To help pupils to think logleslly and to
write courteously, that 1=, to exoress themselves
simply, using effective English so that the reader
mey understand what has been written.

3. To_lead puplls to investisate snd to weigh
experience, &7

The composition teacher should guide her ruplils in
checking their pspers in rough draft before they are copled
to hand in. Some plan such as the following will be help~
ful as a gulde to the pupils in doing this checking and
revision:

1. VWhat am I trylng to say?

2. Do my sentences enlarge upon this ides irn 2 ¢lear
and logicel manner®

5. Do I hold to a certalr mood in each psragraph?

4. Are all my sentences effective and correet in
form and construction?

5. Are my sentences interesting?

6, Do my verbs rise up to greet the reader?

87pora v, Smith, Instruction in English, p. 23, as
quoted by Cross and Ca¥ney, op. cit., p. £250.
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7. Have 1 punctuated and spelled correctly?

8. Does each paragrsph, or page, or does the entire
composition make a good-looking pleture or pattern?ga

Desplite all care in pre-checking of papers, however,
some errors sre likely to be found in the final copy of the
manuseripts when they reach the teescher, Among the steps
commonly included in a campeign sgainst s serious, per-
sistent error are the followlng:

1. Observation of the speech and writing of the class
to determine which puplls need drill, and the kind needed.

2. TFre-test to discover whether the pupils know what
the correct usage 1is.

&. Clear oral or printed explanation, based upon ex-
amples, of the eritical point of points beiﬁg conglidered,

4. Pupills! réading aloud of correct sentences to give
sbundant practice In using the forms to be learned.

5. Fractice in error recogniti&n, error correction,
blank filllng, or crossing out the incorrect.

6. Using the correct expressions irn original sen-~
tences or parsagraphs.

7. Mastery test to messure achievement and ébility
invarlably tc select correct forms.

&, TFollow-up to prevent exceptions and te insure habit

formation.

88cross snd Carney, éﬁ- ¢cit., p. 263.
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Training in these mstters should be individusl, of
course, or puplls who have established the desired habit
should be excused from class nractice, IExercises serve to
make the pupril sensitive of his own errors., If such prac-
tice 1s accompanied Ly interest snd zeal, when the prac-
tice is a mesns for achieving some desired end, when a
strong sense of personal satisfsection zccompanies or fol-
lows the practice, learning and hsblt formation result.®®

The teacher should carefully read and mark every theme,
indicating in the marglin, bheside the line in which they
occur, the types of errvors that have been made. The tescher
should never maks the actual correctlon, but shouvld requilre
the pupll to do so. 1t 1s never wise to allow even the best
puplils to resd snd mark the themes of other pupils, for only
an experienced reader and error-detective can dlscover
wistckes with any degrese of asccurscy. To one who is skilled
in reasding themes, errors seem to lsap from the page, but
the inexperienced reader will never see many of the mis-
takes. |

In addition to merking the errors, the teacher ghould
write, at the end of the theme, some brief comwent as to its
worth, some reference to the type of errors msde, snd con-
structive criticism that will ald the pupil in preoduecing a

better plece of work when the time comes for his next theme.®C

290urriculum Commissnlon, op. clt., pp. 244-245.

9Opakin, op. eit., pp. 180-181,
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. « progressive English departments are enlsrging
the scope of thelr langusge-composition work in
various weys: (1) for the traditional curriculum
they are substituting a curriculum of activities
which closely parellel the metivities of daily life:
(2) in sowe instances punils are being trained in
suitable cycles or sequences of functional sctivities
through several schcol years in what might be called
8 cumulativa maintenaﬁce programy (3) meny courses
are being adjusted to meet individual needs: (4) self-
appraissl end initietive are being cultlvatedy
{5) suitable forms of publicity for pupil work are
being devised: (6) course sequences in accord with

1p11 qtfaiﬁments are in some cases supplenting se-
quences of school years or grades; and (7) plana
are being devised which eﬁable Flp“l% to advanege at
theilr individuel rates of progress.

Frogreselive Iinstructional methods sre promoting
natural writing and spesking: (1) real communicatlons
gre sent through the mails {(2) pupils sssist one sn-
other in writing and spesking: (%) provision is made
for co-operative group work; snd (4) motivation for
adequage English is provided by clubs and publica-
tions.¥4

Recause occasloneg for speaking are coming to be more
pumerous than heretofore, and becsuse occasions for meking
sveeches or talks are wore varied in type and more Airfi-
cult to meet than are occasions celling for written com-
munication, it is coming to be recommended that pupils be
civen fully =s mach school experience in spoken as in

L, j“*
written compeosition. The present trend is away frcnleﬁfﬁﬁ%

the development of in sddressing en audience and in
debate, and instead, more exphssis 1s being placed upon
oral composition in connection with informasl conversatlon,

explanation, end discussion. Tetter writing, however, is

i

1Lvman, op. ¢it., p. 97.

e p———— -

D

b2
=T

roberts, op. clt., p. 513.
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being asccorded considerable asttention in the light of soecial
need., ¥
Oral cowposition is "aceurate, and, 1f possible, ef-
fective expression arising from the desmands of evervday
life."™ Any of the multitudinous speech activities in which
people engage can be brought into considerstion as oral com-
positlon unless they are oral reading of materlals pre-
viously prepared. The English class sho:1ld train pupils to
peak lueidly, accurately, and foreefully, and to read

clearly and naturally, with due regard for meaning. Train-

Lde

ing in dramatie reading iz a dubty of the speeeh depariment,
and should not be required of the teacher of English,

The emphasis and the ainm in oral composition are very
similar to thosc in written composition. The procssses in-
volved In written composition, the organization of material,
and the accurate and forceful portrayal of thought sre also
applicable to oral composition, The general alm remains

the same as for written work -

i

to aid the pupil In ex-
pressing his ideas with clarity and wilth some degree of
effectiveness, Incldentsl alms inecliude the developmwent
of poise in aprearing Lefore and addressing a group of peow«
ple and the cultivatlion of accurate expression snd of skill

in the organization of meterlials snd of thoughts. Anv

YScross and Cerney, op. cit., p. 27.



60
worthwhile topic provides practice in the management of ma-

terial and iIn forceful delivery.94

Criteris for the Teaching of Bnglish

As was mentioned in the introductory chspter of this
thesis, the survey of professicnal litersture in the field
of the teaching of English serves the purpose of providing
eriteris for use in the evaluation cf the philosophy and
methods of teaching English in the secondary schools of
Texes.” In the preceding pages of the present chepter has
been presented a general but not exhsustive survey of 11it-
erature in this fleld. At thils point the writer will pro-
ceed to list ecertain eriteria based upon the materisl Iin
the foregoing pages. These criterla asre claczaified in the
same manner as was used for the survey of literature, in-
cluding philosophy, grammar, literature, poetry, drama,
end creative expression. For convenlence in referring to
them later in the thesis, the criterls sre numbered con-
secutively throughout the list. |

Philosophy. =~ The following eriteria in the fleld of

the philosophy of teaching English are taken direetly from
the relevant professional litersture surveved in the early
part of the present chapter:

1. The English curriculum today is regarded as a body

Y4pakin, op. cit., pp. 185-187.
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of gulded experiences paralleling present and future out-of-
school expérlences and setivities,

2. The school must in some way menage to bring about
a functional cowbination of the dynamic experienceé of aective
life and the intellectual activitles related té bodies of
subject matter. | |

3. The total curriculum of the modern progressive
schools is one of experlencs, to which each subject-mstter
field contributes what it can when and as it can.

w-/;j}\The function of English in the experience program
of ﬁﬁéﬁschool is obvious: (1) to provide sdequate means of
cormmunieation (spesking, writing, listening, and read}ng)
such ss are necessary in experiencing variousltyges of in-
tercourse with other persons, and (2) to provide indireet
{vicarious) experiences in situations in which direct
{actual) experlences are Impossible or undesirable.

5. All of the proceuses whieh expand and develop men-
tal and soclal life -- in short, all the elements of a to-
tal education -- must be considered as fundamental phases
of effective English curricula.

— &. Puplls! interests should be recognized and ecspi-
talized upon in the planning of worthwhile, meaningful, ex-
periential English curricula{

7. &n effective program in school Engliskh »ust make
sdequate provision for carrying the literary and linguistie
activities into actual practice in worthwhile activities

beyond the confines of the English classsroom.
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8. To be most effective, the three chief elements of
English study ~- reading, spesking, and writing -- should
all go along concurrently in classropm,procedures and proj-
ects.

X
S b J e

fﬂ The four fundamental aims of English in the second-
ery school may be summarized as follows: (1) knowledge and
appreciation of literature, (2) ability to write, (2) sbili-
ty to speak, snd (4) ability to think.

v;?g} Today the present trend in composition is a shift
of emﬁiasis from mechaniecs to clear thinking and creative-
ness.

11, In literature, emphasis is belng transferred from
s detalled study of certaln "classices" to a prograr of
sbundant reading for pleasure, wholly in keeplng with the
pupils' interests and apprediations.

12. In oral English, emphasis ia being shifted from
such formal types of speech as oratory, elocutlion, and
forensics to instructlon in informel, everydsy speech sit-

dis-

gy

nations such as conversation, informal speech-meking
cussion, socisl courtesies, oral appraisal of newspapers,
books, magazines, movies, and radio,

13. The English teacher, in beginning her work with
‘any class, should first find cut what the puplls know end
do not know, and than‘proceed to tuild her program of in-
struction and her cslendar of activities on the hasis of

the knowledge and interests of the class members,
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14, Any effective progrsm in Engllish, whether in 11t~
erature, grammar, or composition, must glve consiéeraticn
to individual differences in interest snd 2billty.

15. The curriculum in the modern school 1Is a program
of meaningful activities, never finsl and always flexible.

16. The English classroom can profitably be trans-
formed into a laboratory or a workshop where each pupil
works at his own rate of progress.

17. In eny class in English, even in one conducted
solely as a series of experience sctivities, it is neces-
sary to have practice periods for the acquisition of pro-
ficiency in using many of the forms of organized speech and
writing. These periods of practice should be closely re-
lated to the occaslons when the particulsr facﬁora involved
are to be used in functicnel situations.

18, The most important thing in any clsss In FEnglish
is to set up a series of lifelilke, purposive activities so
that language usege may functlon nasturally and meaningfully.

19. English can profltsbly be correlated and inte-
grgted with other subject-matter flelds in the curriculum.

3 Grammsr. -- The survey of literature in the foregoing
pages of this chapter supports the followlng criterla in
the tesching of grammar in the secondary school:

20. Lenguage teaching should be made applieable to
211 of the situations of 1ife in which words are used.

21, English must be teught ss a prectiecal thing that
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is worth using et a2ll times and not merely in the fnglish
classroom.
22, In the more progressive schools, grammar is being

made practical and functional for everyone.

‘‘‘‘‘‘‘ N

3(25”§ Formal grammar 1s becoming en oddity instead of
a comggnplace.

24. Conventicnal theme-writing is definitels on the
decline in modern English classrooms.

25. The teachlng of skllls must be persistent, dis-
tributed, ineldental, end continuously related to the so-
cisl s%puations in vhih they function as tools.

iﬁfgé} Functional grammar is incidental to and instru-
mentgi in the improvement of sentences and of general speak-
ing and writing ability, but in no sense is it sccildental
or hﬁg%?zard.
5“275} Tunctional grammar is certain to be praetical,
for izwis learned not merely for use bvut in use.

28. Puplls should be made dictionsry-consecious.

29. Pupils should be taught to read understandingly,
rapidly, and effectively.

30. Spelling should be teught throughout the four
vears of high school -~ directly in the first two years
and indireetly in the third snd fourth years.

31. Pupils should in some wey be made conscious of

their responsibility for spelling correctly all the words

in their written work.
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22, Puplls should form lists of misspelled words and
study them until they can spell sll of the words correctly.

Literature. -~ The following criteris are especially

appliceble to the teaching of literasture:

33. Literature 1s a powerful means of vicarious ex-
perience,

34, Literature 1s most meaningful when it is utilized
as supplementary materlal to sctusl l1life and classroom ex~
periences.

35. There 1s at present a steady trend toward wilde
reading bésed upon the unit method, in which type or theme
of literature may be emphasized.

36, 1In the more progressive schools the entire Eng-
lish progrem is slowly tending toward resding that hssg =
social aim.

,fé?ff Reading should be adapted to the sbilities end
intéggéts of individuals snd of groups.

38. Litersture should be thought of in terms of 1ife
experiences, snd should be taught purpesefully as an in-
tegral part of the pupil's life.

39. Teschers sﬁeuld be eoncerned about teaching their
pupils to read both for exset informstion and for sheer
enjoyment.

40, Pupils should frequently have the valuable ex-

perience of choosing for themselves what they will read.
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41. The teaching of literature should be besed upon
the conception that easch pupil should be gliven sxperiences
in reading that have iﬁtrinsic value for him now.

42, Newspgpers and msgezines can play an important,
interesting, and significant part In the literature progrem
of the secondary school,

43. Book reports or what has been read cen easily be
made interesting end profitable by the introduction of
novel methods of presentation.

44, A present trend 1s toward the correlstion of
literature snd composition. Puplls are led tc discover
that normel reading provides sdequate oceaslons for prac-
tice in wrlting snd speaking.

45. The teacher should plan s careful introduction to
any plece of literature before the cless sets iIn to study
it. ©BShe should use various methods for motlvating their
interest in the work.

46. PBlography can be interesting and valuable 1if it ie
properly motivated In connection wilth pupll interests and
activitiles.

Poetry. -- In the teaching of poetry the following
criteria have Peen implied by professionsl litersture re-
ferred to in foregoing pages:

47. W#Wldespread dislike of poetry on the part of pu-

pils is usually due to their inability to understand it.
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The teacher cen aid meterielly in developing an under-
standling and a2 liking for poetry.

- 48, (Often a deeper sppreciation of poetry can be
fostered if tke pupils are encoursged to write originsl
poetry along with thelr study of famous poetie works.

4¢. Class cooperstion in the writing of poems is often
worthwhile in developing apprecistion of poetry. Con-
structive criticism by classmates and by the teacher should
be given both for group and individual poetlc efforts.

50, Memorization should be used sparingly.

-~ 51, Puplls should be encouraged to resd poetry orally.

— 52, Teachers should supply their pupils with poems
ﬁhat they can read, visuallize, emotionally respond to, and
consequently get pleasure from,

. 53. FPoems come to life for pupils if they ¢sn be made
to see their connectlon with commonplace human experiences.
Class discussions regarding the meaning of s poem and its
application to everyday situations or emotions often result
in rieh learning.

. B4, Pupils ashould be taught to read poetry in the
light of their own experiences -- to re-create for them-
selves the experlences recounted in the poem,

Drama. -- The following criteris are polinted out for
the tesehing of drams in secondary schocls:

85, 411 drama should be taught from the acting point
of view; that is, puplls stould visuallze 1t, trying to

think of it as 1if it were before them on the stage.
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56. Dramatization of outstanding scenes from a play,
or of the whole play 1tself, is a splendid way of creating
interest in and appreciation of drama.

57. The interrelationship of drama snd resl 1life
should e made clear to all pupils, With = little thought
~and discusslon, cheracters ean be transfoimed into resl peo-
ple and events can tzke on added significance.

58. Coumprehensive study questions, to be used as the
class proceeds in its reading of the play, will make a
worthwhile contribution to the pupils' understanding of and
interest in the drams itself.

59. Wholesome movies ahould be utilized by Fnglish
teachers in the development of character, of correet gram-
mar, ol ability to speak clesrly and effectively and to ap-
preclate the drama. |

60. When possible, books and their movie versions
should be experienced concurrently by pupils.

6i. The radio and recordings possess many possibili-
ties in the teaching of drams and of language.

Creative expression. -- The following criterias for

the tesching of creative expression are pointed ocut:

62. Themes are pleces of writing arising from the need
for self-expreasion and communication, |

63. BSelf-expression includes all sorts of writing or
speaking involving personal elements -- narratives, de-

seriptions, conversations, arguments, some varletles of
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expoaition, frlendly letters, and so on.

64. The aim for written composition snd for oral com-
position 1s fundamentally the same: the expression of
ideas with clerity and with some degree of effectiveness.

65, Thé beat subjects for both written snd oral com-
position come from the pupils! real, imsgined, or vicarious
experliences.

66. Creative expression is differentiasted from other
forms of composition by the absence of an external or utili-
tarlan motive, by the fact that it is done primarily for its
own sake, and proceeds from experiences which are recognized
as possessling intrinsic rather than "pracitiecsl" values,

7. Creablve expression 18 2 means of sharing ex-
perlences with an interested group.

68. Hrrors in written work should be pointed out by
the t%aghe; and corrected by the pupil.

{GQ‘E;EPogressive instruetional methods snd rhilosophies
are ﬁggécting, in the modern school, natursl writing and
speaking: real communicatlons ere sent through the mail,
pupils assist one another in wrlting and spesking, orovision
is made for cooperative group work, snd motivetion for ade-
quate Ingllsh is provided by clubs and pubhliestions,

7C. Puplls should be glven fully as mueh instruetion

and practice in oral as in written composition.

;7 Yy

71, In its new concept, oral composition is sccurate
end, 1f possible, effective expression arising from the de-

mands of everyday life.



CHAPTER TII

METHODS AND PHILOSCOPHY OF TEACHING ENGLISH IN THE SECONDARY
SCHOOLS OF TEXAS AS REFORTED IN THE TEXAS OUTIOOK, 1925-

194G, AND AN EVALUATION OF THE DEGREE TO WHICH THEY
CONFORM TO PROCEDURES AND PHILOSOPHY I THE
TEACHING OF ENGLISH RECOMMENDED BY
AUTHORITIES IN THE FIELD

In the preceding chapter, a survey of authoritative
opinion releting to methods and philosophy In the teaching
of English in secondary schools has been compiled. In the
present chepter, the writer undertakes to formulate a rep-
resentative presentetion of methods and procedures in the
teasehing of English in the seeondary schools of Texas as
reported in the official monthly organ of the Texas State
Teachers' Associstion for the years 1925-1940., The pro-
cedures end philosophies in use in Texas Schaols are
evalusted in terms of the suthoritstive ones set forth in
the preceding chapter. The procedures and the philosophy
of authorities in the field of teaching English have pre-
viously been condensed 1n the form of seventy-one criterila

designed to serve as a basis for the evaluation now to be

70
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undertaken. Throughout the present chapter, numbers in
parentheses refer to the numbered criteris found on pages
60-89 of this menuscript. Instances of similarity and of
dissimilarity wlll be pointed ocut betwesen the eriteria

and the procedures employed In Texas sseondary schools.

Chlectives

The subject In the sehool currieulum that is ecalled
Fnglish is the indispensable basis for much of the rest of
the work of the schools. It may readlly be made to express
itself through living in natural ways of happiness and serv-
ice and thus prove t0 be vital and alive to pupils.l The
subject matter, itself, aside from its arrangement, its or-
ganization, and its method of treatment, 1s often uninter-
esting end unconnected with 1ife.© One resson for the di-
vision between English and life is that English work fre-
quently has no definite aim. It 1s true, of ecourse, that
most English teachers hold to the genersl alm of improving
the pupils' writing asnd speaking ebility, snd of developing
a wholesome taste and appreciation in resding material, but
the child often does not have even this indefinite z2im; and
if he does, the forcefulness of 1ts appeal is to be serliously
questioned. The pupil, for the most part, is interested Iin

the immediate present, whereas the teacher is often primsrily

lgeorge F. Cassell, "English and Its Value to Our
Sehools," Texas Outlook, XIV (August, 1940), 43.

fyarjorie B. Peacock, "The Soeislization of Enplish,"
Texas (utlook, XI (July, 1%27), 36.
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eoncerned with the future; and the problem of so conbining
these two points of view that they will seem one, and of
putting them Into terms which the pupll cen comprehend and
appreciate, is not easily solved. Yet a meaningfﬁi aim is
essential. Too mich of the work In English is m&fely a
hodge-podge of unrelated subject metter, from which the pu-
pils can derive no definite impression and certainly no
lasting values. Unfortunately, pupils often cennot recog-
nize anything in their English work that is even remotely
connected with their busy, purposeful lives outside of
school,®

The first statement in the preceding parsgrarh conforms
to the criterion (7) to the effeet that sn effective pro-
gram 1n school English must make adequste provision for csar-
rying the literary and linguilstiec activities inteo actusl
practice in worthwhile actiéities EeyOnd the confines of
the English classroom. '‘he faet brought ocut above thet
English subject matter is often uninteresting and unrelated
to the pupils! life ﬂxperiencés gdes counter to the eri-
terion (1) which states that the English curriculum todsy
is regarded as a body of guided experiences perallelins
rresent and future out-of-school experiences and activities.

Strangely, English is far from being the subject most
closely cornected with the pupil's everyday life, and is

often, in feect, one of the subjeets farthest from it.

SThid.
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One eaﬁae of this gerious divorcement of English and life
1s the home influence, which may be elther the best friend
of a subjeet or its worst enemy. In relation to English,
all too often, the home 1s the latter. The average ehild
idealizes his home, and certalinly no one would wish him to
do otherwise; yet the standards which the average home holds
forth in reading, in Gompcsition, and in gremmar sre so
far below the standsrds upheld by the school that s con-
fllet 1s inevitable. By stressing the valuable things
which the home may contribute to the English work, and
by taetfully minimizing the confliet, the teacher mey help
to bring about a more wholesome and cooperative relstionshiyp
between the two.? Here criterion (5) 1s spplicables; it
states that all of the procéssés whieh expand snd develop
mental and socisl life -~ in short, all the elements of =
total education -- mst be eonsidered}as fundamental phases
of the English curriculum. Certainly the h@me‘is a sig-
nificant agent for the development snd expansion of mental
and socisl 1ife, and especially of the latter.

Efforts to conrect subjeet matter with life are worth
gserious consideration eand are to be commended wheraver and
whenever they are attewpted., Sueh eff@rt& justify themselves
wlth both immedlate and future results, which are indeed
lerge and satisfactory in view of the time and energy ex-

pended.® This thought conforms to the eriterion (2) to the

41p14. S1vi4a.

S st
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effect that the school muat in some way manage to bring
about a functional combination of the dynamic experiences of
active life and the intellectusl activities related to
bodies of subject matter.
With the world sbout us in a state of flux,

with social and economic problems clamoring for

solution, wlth speeters of unrest and unemploy-

ment casting shadows on our very hesrthstones --

in short, with history of tremendous importance in

the making everywhere about us, the tescher of

English cen no longer go his acedemlc way, serene

and unconcerned, teaching verbs and participles,

characterization, and dramatic construction.®
According to one criterion (13), the English tescher, in
beginning her work with any class, should first find all
the evidence she cen as to what the pupils do and do not
know, and then proceed to build her program of instruction
and her calendsr of actlivitles on the basis of the knowl-
edge, interests, and needs of the class members. The ghove
quotation readily conforms to this criterion,

The tecacher's objectives In the teaching of English
have been stated by one Texas writer ss follows:

1. Awaken the pupll to an spprecistion of the need
for and the practieal walue of English study. Criterion
{2) is readily applicable to this aim.

2. Help the pupll to develop 2 mestery of English as
a tool. Criterion (26} supports this aim,

A. (lve the child right attitudes toward the meterial

GKathryn Pollok, "Current Issues ln the Inglish Cur-
riculum,” Texas Outlook, XXIII {June, 1939), 17.
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included in the study of English. Criterion (4) may be ap~
plied hers.

4. Show the pupll the possibilities of English, not
only as & tool but as a means of culture -- of preparation
for richer, fuller living.’ Criteris (5), (7), (9), and
(18) have either a dlireet or an indirect bearing upon this
objective.

iet us, then, as teachers, . . . strive to culti-

vate the intelleet; and let us as teachers of EInglish

in particular see to it that when a student has some-

thing to say he be permitted to say 1t. Let us not,

te bte sure, be satisfied with or tolerant of any

clumsy or muddied expression. Let us impress upon

him that when an ideas 1s worthy of uttering, that

utterance should be worthy of the ides.®
One criterion (10) has it that the present trend in English
tesching is a shift from mechanics to clear thinking and
ereativeness, The alm for both oral and written composition
is fundamentally the same -- the expression of idess with
clarify and with some degree of effectiveness (64). Pro-
gressive instructional methods are promoting,'in the modern
sehool, natural writing and spesking (69). All of these
eriteris are appllicable to the above quotation.

The general Tundamental objectives of Inglish are those

of all teaching: " . . . to establish certain habits: to

create certain attitudes; to iwpart certain Informetiony to

TRose Sharp Brewer, "Some Objectives in High Sehool
English,” Texas OQutlook, XIII {(June, 1829), ¢-10.

Bpavid Lee Clark, "Our Gremmer, lLike Caesar's Wife,
Should Be Above Suspieion," Texes Cutlook, XVIT (September,
1e33), 13.
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inspire certain idesls."¥ Criterion (¢) 1s definitely in
conformity to thils statement.
According to snother writer, the high sehool recognizes
three primary aims, or paramount ends, in the tesching of
Englishs

1. To trasin the pupll to express himself in
good English either in conversstlon or in formasl ad-
dress. '

2. To train every pupll to write English sen-
tences correct In form, spelling, punctustion, syn-
tax, and sentence structure.

3. To develop whatever talent for apprecimtion
of good literature the pupil mey have snd to gilve
him that disceriminsting taste that will enablie him
to prefer the best.

There are several minor alms: eclear thinking,
so that the pupil will be enabled to assemble hils
sentences into paragraphs, vigorous in diction and
logleal in relation; to give further training to
those talented in particular ways, such ss public
speaking, business English, journelism, short-story
writing, dramatics.*V

To the Tirst slm gquoted above, eriterion (12) 1s applicable;
to the second aim, criterie (20, 21, 26, and 31) are in di-
rect conformitys; to the third aim, criterla (9, 34, and 38)
are especially related. Criterla (4, 7, and 12) ars in
dlrect conformlity to certaln parts of the minor ainms listed
above.
The English teacher must attempt to ald each puril in

the formatlon of good Fnglish habits (14)., If this is done

only in the English clsss, however, the effort is futile in

QB,rewer, op. cit., p. 9.

10gr, L. Paschal, "English Teaching in the High School,"
Texas Cutlook, XIT (June, 1928), 24.
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a2 large measure (19). The habit of using good ¥nglish must
be purposefully enccursged end developed in esch Indlivid-
ual 1f 1t is to become strong and vital enough to csuse
him to use acceptable English at all times, in every class
ir which he spesks or writes (7, 19, 21, 22). The develop-
ment of this English conscliousness can be gided in numer-
ous ways, but the followlng seems to be the most sueccess-
ful:

When a pupil presents 2 riece of written work to =
teacher in some subject-matter field other than English,
end the other teacher discovers that the work iz defieclent
in the essentials of English, let this tescher passs the paper
on to the pupilts English teachers, who will call him in for
a conférence. Together, the pupil and the teacher examine
the raper and discuss the quallty of rFnglish used, end the
rupll sees at onee that he haes heen negligent in the use of
the principles he has learned in his Fnglish class. He knows
now that his English tescher knows of his negligence, and
that she 1s determined to do something abont 1t., He begins
to reslize thet good English mast be used In svery e¢lass,
that 1t is a2 tool for all other subjects. This Individual
sttenticn from his English teschey will 1likelv gld the pupil
in cultivating the hebit of using correct forms Iin writing
and speaking. The tescher in his other subject, up to this
time, will have said nothing to him about his English errors,

but es his papers improve, a compliment from this tescher
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will do muceh to leed him to greater effort towsrd improve-
ment, His English teacher should have frequent conferences
with him, which should always be pleasant and helpful. The
pupll must be made to reallize that the teacher wants to ald,
and not to eriticige.ll

If the student comes to college with proper re-
speet for English, with a feeling that he hes merely
grazed the surface of & vital field of great practiesnl
value; if he hes such upstanding self-respect that he
scorns to use as his own the idcas of others: 1f he
has abaolute mastery of basal technidques 1f he knows
how to evaluate what he reads, and go to sources for
materials: 1f he has come to find sstisfaction in
self-expression, has lesrned to write that he may
speak effectively; if he has so learned to reed that
he thinks independently; i1f he has this preparation,
he will be in a position to get all that sollege can
give him. A student so equipped will meet whatever
demernds are put upon him iIn ccllege or in life.

Such training is permanent, dbut it 4is so plastic
that 1ife can complete it. He English teacher hes
ever yet achieved perfectly such objectives. Wo one
ever will. Striving for them, one lesrns only the
glory of theimperfect. For Stevenson is rlght:

"To travel hopefully is a better thing than to ar-
rive, and the true success is to labor."

One Texas Eﬁglish teacher has written that it 1is
worthwhile for teachers to know and to keep constently In
mind sueh prineiples ss she calls the "ten commandments for
the high school English tescher." Because of thelr Inter~
est and value for the teacher, these "commandments" are
here guoted in full:

1. Thou shslt remember that they have forgotten
many things; the words they mastered In the seventh

grade, the words they spelled glibly in the eighth,
the parts of speech which others taught them to

llyary ¥. OGwyn, "Individuslizing English," Texes Out-
look, XXII {July, 1838), 1ll.

lgﬁrewer, op. cit., p. 35.
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identify, before thee -~ yen, verily, even that a
period marks the end of = sentence, that hardly is
pure gold, =nd not hardly a brsss-copper alloy ~--
even all these have they forgotten, and many others.

2. Thou shsalt remember to be patient in review,
for thou wilt find it needful soon te travel slowly
with them once sgain upon the road they trod before
with others:; yea, thou must indeed be patient,
though the shining new road beckons from ahead, and
though it seems at times that thou art standing
st1ll, nor even maeking progress on the old roadway.

3. Thou shalt remember that the troubled hours
which they spend on sentences thet try thelr skill
are not in vain, for truly, only thus can they become
masters of the wearisome nouns, verbs, pronouns, ad-
verbs, snd the like.

4. Thou shalt remember that they needs rust use
the written Fnglish snd the spoken words, that both
mast be sllotted the due regard and time: thot those
things which are pleasing to them will be better told,
and nelther thou nor they bored in the telling.

5. Thou shalt remember that one good theme,
comnosed with ecare and motivated well, has far more
value to thee than a dozen themes done in careless
fashion., For a compositlior which is of the cleasg-
room, where thou canst tell them of the principles
they needs must use, where thou canst ssslist them
over stumbling blocks, and where general recognition
of good work 1s possible, is hetter far than themes
which are assigned mechanically, written without in-
terest or care, and marked impersonally by thes.

6. Thou shelt remember that whatsoever thou
wishest done well must needs be motivated, that a
subject ehosen from that which interests is r@ason
enough for writing on 1t,

7. Thou shalt remember thst they needs must
learn the ways in whileh to show divisions of the
thought, that they must learn the reasons for the
marks they scatter with superdb lmpertiality beesuse
they meke the page look well,

8. Thou shalt remenrber always that when they
leave thee, they will find 1t neecessary to write many
letters: therefore thou shouldst tesch them to write
comuendebly. Thou shalt permit them neither stationery
colored like the sunset nor inks as brillisnt as the
rainbow.

9. Thou shalt remember that they wlll sgpend many
hours at leisure occupations when they leave the sechool
and thee, snd that it 1s thy privilege and thy duty
to teaeh them worthy ways in whieh to pass this 1dle
time. Thou shalt teach them, then, the love of
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literature, to take such great delight in worthy books
that our less sdmirable demands upon thelr time will
%0 unheeded DLecause of thee, who taught them to give
thelr hours and thoughts to "Kings'! Treasuries.”
1C. Thou shalt remember that at all times wilt
thou be asked for ressons, that thy every action shall
csll forth a question. Seek ye, 'herefore, accuracy
in all things, self-assurance in sll thy doings. And
fail not to know the wherefore of thine own_doings --
for it will be required of thee many times,l®
Not 811 of these "commandments" sre conformable to any of
the criteris being employed in this study, but certain di-
rect or indlrcet relationships or implications are perceptl-
ble. Among these are the followlng: commandment one is
supported by criteria (17, 25, 26): commandment two, by
criteria (17, 25, 26): commandment three, by eriteria 17,
25)s commandment four, by criteris (6, 14, 63, 64, 65, 686,
70)3 commandment five, by eriteria (6, 10, 64): commendment
slx, by criterion (6); commsndment seven, by criterion (17);
commandmert elght, by eriterion (63): commendment nine, by
criteria (9, 11, 38, 41, 42):; and commandment ten, by
eriterion (13).
leedless tc say, the epvironment in which English 1s
teught has some besring upon the effectiveness of the teach-
ing. An idesl English room should possess sll the con-
veniences necessary to accommodete the routine of ¢lassroom

activity, but it alsc should have something more to con-

trivute to harmonious surroundings whleh in turn meke for a

1oporothy Kaufman, "Ten Commsndments for the High
Sehool English Teacher," Texas Outlook, XIV (August, 1830),
58,
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fuller development of the pupils! intellectusl faculties snd
hence the richness of their thought powers. The pupil should
be surrounded by wholesome influences and environments to
ald the develcpment of his best talents. With esreful plan-
ning, 1t 1s entirely possible to combine, in a large meagure,
the poetic with the prose of 1life, even in an Fnglish elass-
room. | '

Ameng the equipment which is worthwhile if not neees-
sary in the Fnglish classroom may be mentioned the follow-

' ing:

Ordinary furnishings: wmoveble arm chairs for pupils,
tescher's desk and chair, window shades, blackbosrds, black-
board erasers, wastebasket, penecll sharpenecr.

Useful furnishings: reading tables and chairs, filing
cabinet, card-index cabinet, open bookcase, closed cabinet
for notebooks and projects, magazine rack, typewriter,
duplicating machine, bulletin board.

Special equipment: at least two standsrd dictionaries,
projectoscope, pietures for the projectoscope, mapsg, phono-
graph and recoras.

Decorations: curtains, window boxes, wall pictures.

The phonograph and records are explained by the fact
thet some puplils learn most readily through the sar. For
thls resson the ideal English room should have = portable
phonograph and approprlate records. Rducational records of

various kinds are now on the market, snd 1t is easy to find
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those which can be profitably correlated with the study of
literature and the teaching of phonetics,l4 Although this
writer does not mention the fact, 2z radio could likewise
be used to advantage in the English classroom (861).

Another Texas teacher, in discussing the English class-
room, which she calls the knglish "laboratory," insists
that 1t should be a large room equipped with tables, chairs,
books, magazines, s comfortable reading nook furnished with
easy chalrs and adequate lighting, and filing cabinets,
bulletin boards, and so on. The class period should be
either a work period or a time for class discussion. When
a new unlt is lsunched, the puplls gather at the front of
the room in arm-chalrs and desks for preliminary explena-
tlons, assignments, and general discusaion of plans and
aims. In working out the unit, they gather in congenial
groups or work alone, according to their preference or to
the nature of the work they are doing. They are sllowed
freedom of movement as the need arises. At all times they
have freedom of esecess to dietionaries, reference books,
classroom library and megezine files, the bulletin board,
filing cablnets, and their own notebooks and projects in
the filing ecabinets, All assignmsn£s are posted on the
bulletin board, together with the dste when they are due.

Work must be in on time, but the order and the time of doing

14anne Lena ¥irz, "Ideal English Room for High Schools,"
Texas Cutlook, XVI (Marech, 1932), 32-33.
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it ere optlonsl, within certain limitetions. Hence many
varied asctivities zre going on simultanecusly during the
work periods. The teacher, during the work perlods, is an
adviser, spending her time chiefly in confersences. As dif-
ficulties arise, they are worked out in collsboration. Lag-
gerds snd ldlers mast be Inspired and sometimes foreed to
renewed effort, but the freedom of activity and the in-
formality of the environment make the work less irksome
even for this type of pupil.

Trhese ectivities continue for several days, untll the
time set for group discussion, At this time the purils
zather again st the front of the room for a round~table
dlscussion of common problems. At a specified dete, a test
over the unlt is given, but pupils think of 1t not se muech
as & test as a gmuge of their progress and development in
ability to think clearly and accurstely and to epxress thelr
thoughts in a clear, forceful, effective manner.

For its success, any laboratory depends upon the labora-
tory a@proach for all problems; but, of course, there must
also be some suitaeble equipment. An English laboratory
with plenty of working space and with fecilities for elemen-
tary research and exploration pays rich dividends in pupil
alertness and in en interested consciousness of the worth-

while activitles of the English class,t®

e sy s—

15yavle Seheide, "The English laboratory," Texss Cut-
look, XIX (may, 19385), 24-25.
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According to eriterion (18), the English classroom can
profitably be transformed into 2 lsborstory or s workshop
where esch pupil works at his own rate of progress. The
two descriptions of ¥nglish lsboratories in Texas high
schools, reported in preceding paregraphs, conform ad-

mirably to this criterion,

Grammar and Composition

Aecording to the prineipal of a large city high sehool
in Texas, pupils will learn good habits of English only by
long, persistent, well-regulated drill, When teschers have
supplied this, they will have done all that can justly be
expected of them, A few pupils will be beyond hope, but
high school teachers, if they follow this procedure, will
ot often by humilieted by the bad English of & pupil when
he becomes a ccllege freshman or when he enters the business
world. 1€ Although the emphasis which this educator places
upon drill would not be countenanced by the authoritles
consulted in the seecond chapter of this study, it receives
some support from eriteria (17, 25), which staste that it is
necessary to have practice perlods for the aeguisition of
proficiency in using many of the forms of organized speech
and writing, and that the teaching of skills must be per-
sistent, dlstributed, incidentsl, and contlinuously related

to the social situastions in whilech they function ss tools,

lﬁPaschal, op. cit., p. 24,
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Every young person hopes to ilmprove himself economieslly
and socielly during his lifetime. COne of the dutles of the
Engllish teacher 1s to bulld upon this hope & deterrinstion
to be unhindered by incorrect speech and punctuatlion vhen
opportunity knocks; for, as must be proved to the pupil, =
correct, cultured form of expression 1s one of the first
requirements for entrance into sny sort of socisl position,
as well as being practlcally an essentisl to any worthwhile
economic advancement. Today there are more trained appli-
cants for positions than there are positions available, snd
if two persons of equal ability mske application for a job,
one of whom uses faulty, inecherent speech, it is the ap-
plicant with correct and sccepted speech who 1s employed,
even though the other may possess greater nstive ability.l17
Criteria (21, 21, 22) are directly spplicable to the pre-
ceding statements which have to do with the praecticability
of English. These criteris assert the fact that language
teaching should be made spplieable to all of the situstions
of 1life in which words are used; that English must be taught
ag o practical thing thst is worth using =ll the time and
not merely in the English classrcoom; and that in the mwore
progressive schools, grammer is belng mede practieal and
funetional for everyone.

¥o pupil cen write intelligently Uﬂtii he has been

lv?eacock, op. cit., p. 37,
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rather thoroughly grounded in the fundamental prineciples of
Inglish grammar. He rust know the parts of speceh snd theilr
funetion in the sentence: he should be able to distingulsh
between a phrase and a clause; he should bve thoroughly
drilled in such impertant matters as parallel structurse,
coordination, and subordinatioh; he has te know something
about tenses and their funetion in the correct and'foreeful
expression of ideass and he should be familier with the
various forms of the most frequently used 1rregular verbs, 18
Criterie (17, 25, 26) are related to the sbove statements.
They have to do wilith the necessity of correct usages in
English,

éﬁlthough, 2 pumber of years ago, formasl grammer was
the- accepted practice in American schools, 1t is now recog-
nized as one of the most deadening of all Influences in
Fnglish work, This statement 1ls in direet confornity to the
criterion (23) which states thatformel grammar is tecoming
an oddity instead of a commonplace. TFunctionsl grammer 1is,
of course, necessary and valuable, 2nd hes the distinet ad-
vantege of belng presented for the purpose of filling & dig-
tinet, recognized need; but the endless, detailed analysis
of words and sentences that has no practliecal purpose asnd at-
tains no functlional end is doubtless inexcusable and cer-

tainly e profllgsate waste of valusble time and energy. The

1801ark, op. ¢it., p. 14.
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only puplls who do not loathe it are those few who find 1t
easy, and these are, in the msain, the comperatively few
whose home tralning and environment have been such that
correct grammar comes naturally to them. To the other pu-
pils, formsl grammar is merely = l1lfeless, diffieult, boring
way of passing time.l9

Although the trend today 1s toward the liberaslization
of requirements and the brosdening of opportunities, not
everything in English cen be left to chance.

Widening the horizons of the young studenis nesd
not supplasnt emphasis on matters fundswentsl to cor-
rectness of writing and spesking, An essentisl ob-
jective of the English teascher must be the teaching
of correct. forms in grammer, spelling, and punctuation.
Attainment of correctness should, indeed, lesd to ap-
preciation of correctness, whieh is s form of securaey,
iz the written snd spoken expressions of others., Thus
will the colors in the scenes presented to the voung
observer seem vricher and even, perhaps, wore glorious
than he eould have dreamed of before. fccurmey, a8
the mark of the good eraftsman, will, it is hoped,
appear to him as one of those highly desired things
of 1ife.20

Criteria (17, 25, 26, 31) cen be considered as aspplicable

- to the philosophy expressed in the above quoted paragraph.
All work in gremmar should be functional rether than

formal so thaet 1t will at least have the appesl of neces-

sity. ©Put, by careful motivation, grammer mey be even more

closely connected with life. In rhetoric, for example, the

pupll may be led to see that there is a word in the ¥nglish

19Peaeock, op. ¢it., p. 36.

2UMary . Estill, "Widening Youth's Horizons through the
English Cless,” Texas Outlook, XVIII {December, 1934), 20-21,
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language which exsetly expresses the thought he hss in mind,
and that the use of any other word, whieh only spproximates
his meaning, is indicative of a careless and slovenly way
of thinking. The pupil may be made to Péalize, too, that
the careful selection of words constitutes one of the finest
digciplines for the mind, because it clarifies thought as
no other device will do. People frequently have the ex-
verience of belng quite sure that they undsratand a thing
untll they attempt to explain it to someons else, and then
of findling, to thelr chagrin, thet they know very little
gbout it. But il one goes over his subject carefully in
a search for approprlate terms in whieh to express it, he
wlll thereaflter be entiresly capable of pasaing his knowledge
on to others.?l 411 of the eriteria which have to do with
the advantages of functlonal gremmas and with the art of
clear and effective expression of thought are conformsble
to the philosophy expressed in the fore part of this pars-
graph. These criteria include (4, 5, 7, 9, 10, 12, 17,
i8, 21, 22, 26, 27, and 63).

ﬁf%rammar mist not be divorced from actual composition.
I'ts besring upon coherent expression must be con-
stantly impressed upon the young mind: in other
words, the student must be led to view gremmar not
as an end- in itself, but as a forceful means -~ an
indispenseble means, indeed -- of schleving =
greater end -- the clesr expression of thought,22

Criterias (62, 564) having to do with composition end its

2lpeacock, op. ¢it., p. ®7. 27Clark, op. eit., p. 14.
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relation to composition and self-expression and with the
expresslion of ideas with clarity and wlth some degree of
effectiveness, bear a rclatlionship to the above quotetion.

uch has been said and written about the methods that
should be used in the teaching of Enslish ecomposition., It
is generally agreed, however, that any method which will
Interest the puplils to the eztént that they enter into the
class work with a definite and appealing purpose in view,
and wholeheartedly carry the work to completion in its nat-
ural setting, will bring worthwhile results.®? Criteria
(26, 27) seem to have some bearing upon these statements,
although the relationship is not well defined.

One teascher of English In & Texas high school points
out the followlng present-day trends in the teaching of
composition., Humbers in parentheses refer to the eriteria
which are appliceble to the respective trends:

1. For the first time in the history of the tesching
of English, the time allotment given to high school composi-
tion is approximately equal tec that devolted to the study of
literature (44).

2. Oral composition recelves Increasing emphasis
yearly, and 1s glven a generous share of the additionel time

allotted to composition work (12, 70).

25pdwin D. Martin, "Soclalizing English Composition,”
Texes Outlook, XIT (Cetober, 1928), 63,
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3. An inereasing consclous effort to relste cowmposi-
tion to the present life and Interests of the pupil iz one
of the most significant of present-day trends in the tesch-
ing of composition. Subjects for composition are taken
immediately from the pupll's work in all school subjects
and from & wide range of school and out-of-school =mctivi-
tles (8, 12, 14, 18, 20, 21, 28, 24, 85, &7, 69, 71).

4. Tupils are given opportunities to talk and write
almost dally (2, 3, 4, 5, 7, 8, ¢, 12, 18, 62, 83, 54,
86, 87;.

5. Emphasis 1s increasingly placed on the constructive

side of composition (2, &6, 10, 12, 24, 82, &7

BLY.
6. Formal composition 18 on the decline, and definite
methods are bheing perfected for combatting ervors in written

and spoken composition (10, 12, 23, 24, 27, 31, 32, 68).

H

7. Instead of the everything-st-s~time type of 1n-
struction, the emphasis now 1s upon the teaching of a few
fundementals of grammer and rhetoric each year, aoeording
to a progressive plan (18, 20, 21, 22, 23, 28, 27, 70,
57, 70, 7T1). |

8. Pupils are encoursged more and more to set thelr
own standsrds of value and =zchilevement (66},

a. 'Pupils are trained in self-criticlsm and self-
correction (31, 32, 68).

10. Few tesching ldesls stress self-help wethods (28,
29). |
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1l. Creatlve and original work is encouraged (10, 18,
24, 62, 835, 64, 65, 68, 67, 69).

12. fThere 1s Increasing emphasis on the importance
of wholehearted cooperstion from the teachers of a2l1ll sub-
jects in the teaching of Inglish compositionf4 (3, 7, 15,
1g, 2¢, 21, 22).

The object of the school 1s to educate, to train the
intellect, In the cultivation of the intellect, 1t 1s
thought that eounts; and iz thinking, it 1s the organlzae-
tion of thought thet greatly matters. One mavy logieslly
say, then, that the chief funectlon of a course in writing
is to develop in the writer the abllity to do elear and co-~
herent thinking and to express that thinking in forgeful snd
correct language. An important, though secondsry, aim is
to inspire in the young writer an impelling desire teo put
his thinking into lmperishable form. The first-mentioned
aim should be, of course, the primary one for high-school
work in composition. Teaching shounld be both instructive,
constructive, and inspirational, Teachers should make an
effort et the earliest possible moment to discover and to
weed out the young people who possess unusual native 2bility
snd separate them fromkthe average mass of pupils whose work
likely will never advance beyond the medlioere in quallty.

Assigrnments in composition should be different for those who

<4 7. Lawrence Eeson, "Present-day Trends in Teaching
High-Sehool Composition," Texas Outlook, XVI (April, 1832),
25-26.
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are unusually able in composition work. They should be
gilven opportunity to execute projects In composition which
will chellenge thelr abilities and awsken their interests.25
Criteris (4, 9, 10, 14) apply in this instance.

In setting forth her concepts of the alms of English
composition, one writer asserts that the procedures in con-
nection with the teaching of compositien should strive

l., To fix the hsblt of correet use of Fnglish
composition 1n speaking and in writing by cultivat-
ing the pupll's ear and eye 80 that he shsll be
sensitive to mistakesa; by stressing the ilmportance
of correct English in soclal lifes and by emphesizing
its market value in the business world., . . .

€. To fix the hablt of aseccurate expression of
thought so that the pupil will say what he mesns in
the clearest possible way, by developing the power
of concentration_sand the haebit of clear thinking
before spesking. 26 '

Criteria (5, 7, 12, 18, 27) are concerned here.

As & rule, written themes, sccording to Boley, "do not
usually evoke much thinking. They sre done merely ss an
act of submission to the teacher's requirements."?’ 1In con-
formity to this statement, criterion (10} has it thst the
present shift of emphasis from mechanies to clear thinking
and creativeness is significant, wheress criterion (24)
states the concept that conventional theme-tesehing and

theme~-writing are definitely on the decline in modern Eng-

lish elassrooms. BPBoley, through actual experiments 1n his

25Clark, op. cit., p. 13.

26ggran E. Simons, English Problems in the Solving, quoted
by T. Reginsld Boley, "Relation of Orel Expression fo Written
Expression,” Texss Outlook, XVI (September, 1932), 28.

27B016y, ﬂ)_. 9};2- ,‘ po 28.
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composition clssses, learned that the pupil's thought as
well as his method of expression tended to improve per-
eeptihly if a class discussion was held preceding.ﬁhe ini-
tiation of work on the written compesitian.28 This finding
is supported by criterion (62), to the effect that themes
are pleces of writing srising from the need for self-expres-
slon and commnication.

While one writer declareé that the great crying need
of the present 1s more English in pfaetice and less in
theory only,?? another 1s convinced that frequent themes
should be insisted uron throughout the four yesrs of high
sehool.%C  These thoughts revert direectly to the doctrine
of funetional gramwer, whieh is supported by ecriteria (2,
7, 8, 12, 18, 20, 21, 22, 26, 27, 65, 66).

Formal themes are, énd rightly, the bane of many a
pupil's existence.

For one thing, they have absclutely no conrnec-
tior with life. The pupil knows he will never write
one after he lesves school, He knows they are use-
less as well as uninteresting, & mere group of sen-
tences thrown together in the hope that they will
meet with the teacher 's spproval. The subjects,
too, are distinetly dull., The pupil begins in the
third or fourth grade to write upon such exeiting
toples as "Wy Favorite Game," "Thankasgiving at
Grendmother !'s," or "The Plenic T Attended This
Summer,® and ir all probebllity he is still writing
about them at the expiration of his high school

eereer. The wonder 1s, net that the themes are not
better, but that they are not utterly impossible. . . .

281pid., p. 37. 2PRrewer, op. eit., p. ©.
%0¢lark, op. cit., p. 13.
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Formal themes, in my opinion, should be dis-
pensed with, end in their place should be substituted
letters, and papers expressing personsl opinions on
varied and interesting subjects., For example, in
teaching the writing of news stories, I d@id not de~
pend upon local happenings of more or less common-
place sorts, but had the pupills use the materisl in
Poe's "Purloined Letter,” and in several of pesop's
Fables. The practicd acguired in fitting this varled
gubjeet matter to the news-story form was worth much
more than the writing of more prosale facts, and
also aroused a real interest in the e¢lass. In an-
other instance, I had the pupils write to friends,
telling the story of the "Book of Ruth," and in~
sisted thgt they invent some plausible excuse for re-
lating it. The results, in interest and ingenuity,
were excellent.Sl

Pupils' intercests should ve recognized and capitalized
upon in the planning of worthwhile, meaningful, expefiential
English curricula (86); language téaching should be made ap-
pliecagble to 21l of the situations of life in whieh words
are used (20); English must be taught as s practicel thing
that is worth using at all times and not merely in the
~ English classroom (21)s formal grapmar is becoming an oddity
instead of a commonplace (23); conventlonal theme-writing
is definitely on the decline in modern English classrooms
{24); themes are pieces of writing arising from the need for
self-expression and communication (62); self-expression in-
cludes all sorts of writing or speaking involving personal
elements -~ narratives, deseriptions, conversations, argu-
ments, some varieties of exposition, friendly letters, and

so on (63).

5lpescock, op. cit., pp. 36-37.

e
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When the time came to assign semester themes, one Texas
teacher made to her cless the proposition that instesd of
following the ususl procedure of each pupll's writing on a
geparate topic, the pnpilsvmight like to organlze themselves
into groups in order to delve more deeply into subjeets of
matual Interest. After the puplls had done their own group-
ing, each group selected 2 chalrman from awong the members
and chose a subject from 2 list of topics prepared by the
tencher, or else selected an entirely new project. A num-
ber of English class periods were required for group econsul-
tation, adoption of a plen of attack upon the problem, and
working out a tentative outline. After the outline had
been approved by the teacher, each member of the group as-
sumed reséonsibility for working out some phase of the
projeet. WMaterial was collected from every asvailable
source; then the papers were written in prellminsry form,
and were read, discussed, and criticizeﬁ within the group.
Often the teacher's opinions and suggestions were solicited
in settling points about which uncertainty was manifest,

When all groups had completed thelr respective proj-
ects, all of the finished products were displayed and dls-
cussed by the clsse as a whole. A group project entitled
"4 sStudy of HEngland's Genlus: William Shskespeare," was
judged best by the cless. As a reward for the group of pu-
pils who had collaborated in this unit, the project was

bound and placed in the sehool library., Of eourse, it 1is
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difficult to measure the results of a projeet of this kind,
but enthusiasstic interest prevalled, snd group work was st-
tacked with zesl snd determinetion, Through group ccllabora-
tior, individual sbility was fostered, recognized, snd em-
phatically encouraged.32 One criterion {16} states that
the ¥rnglish classroom can profltably be transformed Into a
lsboratory or a workshop where esch pupll works at his own
rate of progress. That is exaetly what was done in the
project described above. To be most effective, the three
chief elements of English study -- reading, spesking, and
writing -- should all go along concurrently in classroom
procedures and projeects (8). Conventlional theme-writing
is definitely on the decline in modern English class-
rooms (24). Themes are pleces of writing srising from the
need for self-expression and communication (62). Self-
expresslon includes all forms of writing and spesking involv-
ing rersonal elements (63). Pupils' interests should be
recognized and capltalized uvpon in the plenning of worth-
while, meaningful, experilential English curricula (5).
Creative expression is s means of sharing exprerlences with
an interested group (67). Provision should be made for
cooperative group work (69},

The high-seventh grade of one large junior high school

in a Texas ¢ity gets thrills out of writing books. The

52Mrs, A. F. Rasar, "Recent Tendencies in the Tesehing
of High School Iiterature," Texgs Outlook, XIX {W¥ay, 1938),
19 *2‘0 .4
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children's books are not long ones, but they have 2ll of the
parts that longer works have, and rupils strive to vae
rroper forms throughout by using published books as guildes.

The class confers snd formileates, with the teacher's
guldance, a list of nuestions and instruetions for wsing
them. Talking these questions and procedures over, the
group plans its method of atteck. Equipped with their
questions and notebooks, the puplls go out into industry,
business, offices, and other plaeces where men and women
work at occupations in whiech the rupils themselves are
interested. They carry on conversations with the men and
women whom they interview, meking sure that all of thelr
questiong are adequately answered, and take all the notes
that seem to be necessary on the conversstions snd on the
work or business they have observed. All of this informa-
tion, gmenerously suprplemented by other msterisl taken
from beooks, magazines, snd other sources, is written wp in-~
to chapters =s a ccoperative project engaged in by the en-
tire claés. The best books are bound together in one large
volume and plsced in the school 1library to be used by pupils
whe, In the future, may wish to study oceupstions. The names
of the writers who prepsre the best bocks or shapters, to~
gether with a descrirtion of the type of work saeh has done,
are published in the daily newspapers of the ecity. This feect
constitutes a challenge to the pupils to produce the best

work of which they are capable, and they have sccepted it
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as sueh. Pupils, their parentas, and the community at large
have taken much interest in this project.55 This sctivity
1s conformable to certain of the criteria being utilized in
this study. The English currleculum btoday 1s regarded as =
body of guided experiences parallelling present and future
out-0f-gchool experiences and actlivities (1). The sehool
mist 1n some way menage to bring about a functional combina-
tion of the dynamic experiences of active 1life and the intel-
lectunl achivitlies related to bodles of subject mmtter (2).
The total currieulum of the modern progressive school 1is
one of experience, to whieh esch subject-mstter fleld con-
tributes the maberial that it can when and as 1t ean (3).
A1l of the processes which expand end develop mental and
soelal 1ife -~ in short, all the‘elementsuof a total educa-
tion -- muat be considered as fundsmental phases of the
Fnglish currievnlum {(5). DPupils'® interests should be recog-
nized and capitalized upon in the planning of worthwhile,
meaningful, experientlal Engllish curriculs (6). An ef-
feetive prograrn in school English must make adeguate pro-
vision for carrying the llterary and lingulstic activities
into actual practice in worthwhile zctivities beyond the
confines of the English classroom (7). To be wmost ef-
fective, the three chief elements of English sbudy ~- read-

ing, spesking, and writing -- should all go along concurrently

5Brrnest S. Rawbo, "Book Writing in Junior Pigh School,™
Texas Cutlook, XIX (February, 1935}, 6.
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In classroom procedures and vrojects (8). iny effective
program in English, whether in literature, grammsr, or com-
position, must glve consideration to individual Aiffercnces

In interest and ability (14). The Zrglish classsroom can

profitably be transformed Inte & leboretory or s workshor

ot

where each rupll works at his own rate of progress (16).

The most important thing in sny Inglish elsss is to set up

a gseries of lifelike, purposive scitlvitles so that lanpusge
ugage may function neturslly and weaningfully (18)., Eng-
1ish mast be taught as & pracitical thing that 1s worth using
et all times end not merely in the ¥ngliskh clesssrcom (21).
n the more progressive schools, grammar 1s being mede prac-

tical and functional for cvervone (£2). TFunctional grammar

LY
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& certain to be practiesl, for it 1l¢ learned not merely
for use bub in use (27). The best subjects for both write
ten snd oral composition come from the ruplls! real,
imagined, or viearious experiences (85). Creative expres-
gion i1z s means of sharing exveriences wlth an Interssted
group {(67). Provision should be made for cooperative
group work (69

The positive encouragement of crentlive work
in our publiec school system is an admirable phase
of the problem of modern educationsl philesorhy.
The creative sgpirit as manifest 1n the history of
culture msy take many angles, not the least of
which is poetry. In our publiec schools of todaey
original creative work has teken its place on an
equality with the study of litersture: asnd the
particular type of crestive ability that turns
toward poetry i3 encouraged alcong with that abllity
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in whiech the pupil is regularly trained -- the

writlng of clear, lucid prose in themes, essays,

and technical papers.>%
This quotation from s Texas educator calls to mind certain
of the criteris whick form the basia of thﬁ present evalus-
tion of English procedures and philosophies emploved in
Texas secondary schools., OCften a deeper apprecistion of
poetry can be fostered if the puplls are encouraged to
write original poetry along with their study of famous
poetic works (48). C(lass cooperation in the writing of
poems 1s often worthwhile in developing apprecistion of
poetry. Constructlive criticism by classmates and by the
ieaeher should be given both for group and individusl
poetic efforts (49). Yoems come to 1life for pupils if
they can be made to see thelr connection with commonplace
human experlences. C(lass discuaslons regerding the mean-
ing of a poém end its application to everyday situstions or
emotions often result in rich learnings, apprecistions,
and understandings (53).

¥eedless to say, too cften high-sehool pupilis look up~-
on correct speeeh only as a means of producing themes that
will be given a passing grade. Once the theme 1z accepted,
they see little need for correct speech until the next theme
is sssigned. This is unfortunate, for if one's knowledge

of correct speech is not put into praectice, little of 1t

Sdpverett Gillis, "Training the Young Poet," Texas
Cutlook, XXIII {(Jernuary, 1839}, 40.
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will be long retained. Certain eriteria (7, 20, 21, 27,
63) apply here.

The experiences of many educators point to the fact
that when grester progfess is mede In oral mestery, there
will be a corresponding advanecement in the quality of writ-
ten work. Thls statement 1ls, of course, reversible in im-
plicatlon. It goes without saying that not everyone who
uses correct specch wlll be a great writer, nor will every
correct writer by and by become a grest orstor. But =
clear relatlionship exists nevertheless. Teachers, in both
oral and written composition, should strive for a mastery
of the actual use of language, rather than & mastery of the
knowledge of how to use it.

Fupils should recognize the relationship between what
is learned in school and what will be needed luter in life.
Correct oral sreech contributes mueh to a mastery of the
facts of langusge -~ contributes more, in fact, than cor-
rect writing, although each certainly supplements the
other to a certain extent. "The better use of the spoken
language one has, the better c¢an one it himself into the
gactivities of a democratlc society."9® (Certain eriteria
(1, 5, 7, 9, 12, 20, 21, 27, 70) sre appliceble to these
statements.

Oral composlition must precede satisfsctory
written composition., To emphasire writing wore

than spesking 18 Inconsistent with sound peds-
£0EY. « . . Thought has o stronger and closer

55poley, op. cit., p. 28.
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assocliation with speech than with writing. Correct
spoken kEnglish demands clear thinking: requires
logical arrangement of 1dess; reacts favorsbly upon
the student in meny tributary ways by inereasing
self-confidence, hls legitimate conversational
powers; it relleves timidity, and, taught properly,
it rellieves written work of its horrors.>6

To this quotation, certaln eriteria (8, 9, 12, 18, &7, 70,
71) are obviously related in their direct implicstions,
Every pupil should be required to express him-
self 1in his speech thorcughly and sccurately on every
occasion., This opportunity must begin in the c¢lasg~
room. Every class is a fine place for a laboratory.
¥ach teacher in a school should have a pride in di-
recting students to s better use of English,37
in connection with these statements, certain eriteria (4, 5,
7, 16, 25, 26, 27, 68) are clearly implicsted in the under-
lying philosophy expressed,
From oral work there are many good results.
The speaker recelves profity; the listener reeceives
profit, too. The speaker trains himself to think
before a group of esger listeners. And the listener
trains himself to be a better listener, which is not
an undesired accomplishment,d8
Criteria (¢, 12, 18, 63, 64) are related to the thoughts
expressed 1in this short guotatlon,
Cne ninth-grade English class begsn s unit on dramas by
a study of the background of the play, As You ILike It, of
Shakespeare as g drametic artist, of the Ellzabethsn theater
and stage performances, and of Elizabethan costumes. Then
came the actual reeding snd discussion in claass of the play

itself, The teacher was careful to keep uppermost in the

56M1ssissippi State Course of Study, quoted by Boley,
op. eit., p. 26,

%7poley, op. cit., p.28. 381p14.
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puplls!' minds the thought that, ideally, the play is to be
seen and heard, and not read. As the study progresssd, the
group noted character development, new words, snd difficult
or unfamiliar allusions.

When the reading was about half completed, the class
began discussing the possibility of drametizing the play. -
Lengthy discussions were held regarding sll that would have
to be done should the group undertake sueh a project. After
the claess had decided to proeceed with s dramatle effort, eéch
pupll was asked to write on paper the part he desired to
assume in the prcposed project: committee work, asctors,
actresses, and so on, If the pupil preferred ﬁo get In the
play, he was requested to list his first and second cholce
of parts. As far &s posgsible, each child was allowed to do
what he asked %to do, slthough the try-cuts for parts caused
certain changes to be made In the personnel of the acting
cast., Ten committees were found to be necessary: typing,
costumcs, stage, lighting, mske-up, poster, invitation,
program, properties, curtains, The varled duties which
fell to the several comrittees provided excellent oppor-
tunities for integration and correlastion of gbilities, in-
terests, and subject-matter fields.

To defray the cost of the project, & small admission
was cherged. About twe hundred persons were present, all
of whom had been sent written Invitations. The sudilence

was selected with care, since the drams would not, of
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course, be a polished production; and invitations were sent
only to those who, it was belleved, would be appreciative
of amateur efforts, The play was an unqualified suecess,

According to the teacher who directed the'project, the
following major values accrued from the undertaking: (1) 1t
gave eaech pupil a thorough understanding end a Jeeper ap-
preciation of this one of Zhakespesre's plays: {2) it pro-
vided an opporturnity for experimentation in drametie pro-
duetion; (3) it furnished an opportunity for creative ac-
tivity, which is truly the end and the aim of the modern
schooly and {4) 1t msde possible valusble correlstions be-
tween the English, the home economics, and the commercial
departments of the school.®Y Certain of the eriteria are
readily applicable to the activity which has just been de-~
seribved. The btotal curriculum of the modern progressive
sehools is one of experience, to which each subject-matter
fleld contrivutes what it can when snd a3 it cen (%), Pu-
plls' interests should be recognired and capitalized upon |
in the planning of worthwhile, meaningful, experientiel
English curricula (8). To be most effective, the three
chief elements of Engilsh study ~- reading, speaking, and
writing -- should all go along concurrently in clasgsroom pro-
cedures and projects (8). The English clessroom can

profitably be transformed into a laboratory or a workshop

REN—

39Josephine Inmpkin, "Shekespeare on the 3tage,
Texas Outlook, XXTI (December, 1837), 34.
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where each pupll works at his own rate of progress (18).
English can profitably be correlated and Integrated with
other subject-matter fields in the curriculum (12). The
teacher should plan s careful introduction to any plece of
literature before the c¢lass sets in to study it. She
should use various methods for motivating thelr iInterest
in the work (45). All drame should bse taught fromw the act-
ing point of view; that is, pupils should visualize 1%,
trying to think of it as 1f 1t were tefore them on the
stage (H65). Dramstization of outstanding scenes from s
play, or of the whole play ltself, is sz splendid way of
creating interest in and appreclaetion of drama (56). The
interrelstionship of drama and real life should te made
clear to all pupils. With a little thought and discussion,
characters can be transformed into real people and events
can teke on added significance (H7).

Since letters are the form of composition moast fre-
gquently utilized by the majority of people, they are worth
a large ewount of tire in the English classroom., One of
the most compelllng duties of the English tescher is to
teach the common social and business forms of letters so
thoroughly thst the pupll will use them instinctivelyy and
to train him to write an interesting social letter is no
less lmportant. A letter should express the writer's per-
sonality. Pupils should te made to feel that their letters

are their ambsssadors to those to whom they write, end that
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they should strive to meske then worthy representstives of
thelr own personalities. The subject motter of the socigl
letter should be selected with the interests of the re-
cipient in mind. The letter should be iInterspersed with =a
running flow of comment such as the wri ter would use if he
were talkling with his friend face to face. The recipient
cares mmch more for the writer's reasctions to the events
he 1s speaking of than for the tare news items that too
ofter crowd out the personality of fThe writer,%? These
statements on letter writing conform elther directly or in-
dircetly to several criteria. All of the processes which
expand and develop mental end sccisl 1ife ~-~ in short, all
the elements of a total education ~- must be considered =s
fundamental phases of the English curriculum (5). Today
the present trend in composition is & ghift of emphssis from
mechanics to clear thinking and c¢reativeness (10). The cur-
rieculum i3 a program of meaningful asctivities, never final
and alweys flexible (15). Functlonal grammar is certain
to be practical, for it is learned not merely for use dbut
in use (27). Self-expression Inecludes all sorts of writ-
ing or speakiﬂg involving personal elements ~- narratives,
deseriptions, conversations, arguowents, some varletiles of
exposition, friendly letters, and so on (63). The best

subjects for both written and oral composition come from

40peacock, op. cit., p. 37.
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the pupils! real, imegined, or vicarious experiences (88).
Creative expression is differentisted from other forms of
compeosition by the absence of an external or utilitarian
motive, by the faet that it is done primarily for its own
sake, and proceeds from experiences which are recognized
as possessing intrinsie rather than "praciticel” value (68).
Crestive expression is a means of sharing experiences with
an interested group {(67).

Une of the most practical methods for teaching the
principles of #EInglish irn funetional situations is the offer-
Ing of a course in journalism in the high school. Of course,
one unfortunate characteristics of such a course is that it
is almost always an electlve and hence enrolls only
comparatively few of the puplls of the 30h001§ and thess
tend to be the ones who are leasst in need of sueh training
as a course in journalism supplles.

Cne writer states that a course in journalism in the
secondary school hes a twofold aim: (1) to develop the pu-
pilts powers of expression by using msterlal from everyday
life, and (2) to develop in the pupil the habit of reading
worthwhile newspapers gnd magezines and thus tralning him
for a betier type of citizenship.%l Certain eriteria (2, 3,
4, 6, 7, 8, 9, 10, 18, 19, 20, 21, 22, 27, 28, 33, 34, 38,
42, 63, 64, 65) find a ready application to the twofold

gim of journalism ss expressed in the words sbove.

4lpcllie D. Walker, "Why a Course in Journalism in
High School?" Texas Outlook, XTIV (June, 19¢30), 24.
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The pupil who has disliked Tnglisb 1s not the only one
who mey be expected to profit by & course in journalism,
Some of the best English students mey take advantage of
the opportunity offerecd by journslism to write more fre-
quently and to write about the life around thew. To develop
the talents of these pupils, as well as to win the lag-
gards, is one of the aims of journalism in the secondary
schiool. Cecasionally the teadher disccovers s pupill with
unusual ability end originality Iin the line of writing, and
if this be the casse, 1t is certalinly never amiss for the
teacher te make an effort to fer into flame the sperk of
anbition end to hold before the pupll the possibility of
his becoming & writer if he is willing to pay in the form
of intellectual effort to make his dresws come true, 4
Criteria (63, 64, 65, 67) dealing with self-expressiorn and
with certain phases of creatlive effort are related either
intimately or remotely to these conecents.

In many schools the study of current events 18 recog-
nized as part of ths work in English. Much of the training
in the preparstion of outlines and in the making of oral or
written reports has heen enlivened and given a purpose by
being linked with the teaching of current events. In the
integration of current cvents, one of the most valuable ad-
juncts 1s the daily newspsaper. Used as a textbeek, it be-~

comes the most interesting device for the correlstion of all

421p14,
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the varied routines of study. Vewsrapers asre studied in
class, reports are glvern, and the style of writing in the
newspaper is discussed. A section or the blasckboard mey
be reserved for the puplls' "newspsper voecabulary," to
which scores of new words likely will be added each week.
A large placard or hulletin boerd can be used as = "who's
who" for the posting of articles sbout prominent men and
women in all fields of endeavor, so the pupils mey become
famlliar with what these people are ﬁoing.45 One criterion
(42) states that newspapers and magazines can play an im-
portant, Interesting, snd significant role in the litera-
ture program of the secondary school.

The integration of current events with the studr of
English hes the following salutary offects:

(1) The e¢rild learns to use the teools of language.

(2) He develops an sppreclation of the importance

and continuity of current history. (3) it develops

in him creative ability. (4) he learns the value

of correct expression and nractices it in speech

and writing. (5) Fe begins to appreclate the sig-

nificance of man's physical and spirituael develop-

ment. (6) There dawns upon him the signifiecance of

art, litsrature, and music as they affect hila wental

and spiritual growthﬁ4

Newspaper study provides numerous diversified means of
English expression. Children, 1f they do not alresdy pos-

sess 1t, can essily be led to develop a deep-seated Interest

in various phases of the rewspsper, such as editorials,

o o AP AN s oSO

23 pndrew Funt, "Current Events in the Teaching of
English," Texas OQutlook, XXII (Septewber, 1938), 62.

441pig.
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contemporary happenings, current events, certoons, sporis
news, "Belleve It or Hot" cartoons, ebtc. The use of sueh
seterlal is motivated by an underlying purpose to rmake the
study of Inglish so interesting that the pupll will zssimi-
late ite grammableal and rhetorical pheses. In integrated
activities, subject mstter no longer exists as subjlect mat-
ter, but becomes & tool or e phase of the materlal needed
inn the development of skills, in the solution of rroblems,
snd in the development of appreciation,45 Cne eriterion
{192} points out thet FEnglish can profitebly be correlsted
and integrated with other =zublect-metter flelds in the cur-
riculum. Two additional cribterisg (42, 43) state trat newsw
papers and magarines can play an lwportasnt, intercsting,
and significant role in the literature program of the
sgeondary schcol; end that reports on what has been read
can easily be mede Interesting am profltable by the intro-
duction of novel methods of presentation,

If ecommercilally published newspspers are valusashle
for use in the school program in providing vicarious ex-
neriences and in assisting the pupil in formilating worth-
while habits end apprecistlions in the fleld of compesition,
it poes without saying thet the school paper furnishes sige
nificant and interesting opportunitles for puplls to put

their knowledge of Engllsh into practice. There should be

o stz [ S

4S1p1a,
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faculty sponsors to supervise the projeet, to polnt out
errors in spelling, punctuation, ahd style (see eriterion
68), and to inslist upon asccurste revision. Nothing helps
the pupil so mueh in the formation of correet English habits
83 actual work of this kind, which is practical and inter-
esting and cerried on under expert guidance.%f

Many pupils wko put forth little effort in a tradi-
tlonal Englilsh elass will work hard to write sn scceptable
artiele for the sechool paper. An appeal to the pupll's de-
sire to "appear in print" may not, in itself, be & particu-
larly commendeble motive, but 1f working zealously to wrlte
gbout what 1is happening around him wins the enthuslasm of
the pupil whe thought he hated English, and if he discovers
that he must know something sbout senternce structure and
punctuation in order to get his artiecle printec, surely the
school or the teascher will be justified In changing things
a bit to rouse him to effort. After all, good English is
good English, wherever it is found.4? 7Tt appears that
certain criteria (4, 5, 6, 7, 8, 9, 18, 19, 26, 27, &3,
64, 69) are directly applicaeble to the school newspanrer as
a project in the field of English.

In one Texas high school, early in the school year, =&

Press Club was formed in the interest of the promotion of

469, p, Wyatt, "The Sehool Paper and Extra Currieulsr
Activities," Texas Outlook, XITI (June, 1928), 33-34.

évWalker, op. eit., p. 24,
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the school publicatfon. The editor and the business manager
of this paper were selected from the elub. The paper, a
monthly, was financed through advertisements sold by the
business manager, sc that no subseription fee was charged
the students for the paper, which was given to every person
in .school, thus serving as a coprmnity organ.

English teschers of the school, working with the edl-
tor, each month submltted to their English clssses s list
of toples for news ltems, editorlasls, svorts events, social
occaslions, club meetings, snd so on, which would be needed
for the next issue of the paper. Tentative titles of all
the articles were written on the blackboard., Two or three
students volunteered or were assigned to each article, with
the general understending thst the best artliele orn sach sub-
jeet would be published in the peper. When possible, pupills
were permitted to write on the topie in which their interest
was greatest, but in some instances where this was not praec-
ticeble, assignments were made simllsr to those given the
staff of a dally newspaper, commercislly published.

¥nowing thelr news srtieles, editorials, and essays
mipght possibly be used in the high-sehool peper, the pupils
took mueh more interest in their composition work. 1In fact,
they hardly realized thet they were writing e¢ompositions,
0f ecourse, many srtlcles had to be returned for corrections

and possibly for complete rewriting:; snd in this way the puplls
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realized the importance of thelr doing thelr best work in
writing for the paper.

It is doubtful that the assigned theme 1ls of much value,
Usually the pupils heertily dislike it, end teachers regard
the work of grading as s necessary evil. But 1n the new type
of composition work, the pupll attacks the task whole-~
heartedly snd is willing to put hils best effort into com-
pleting the project, because he can percelve its practica-
bility. On the other hand, the teacher enjoys reading the
material for the paper. The editor does ?he proofreading
after the teacher hag seen the material.

This method of teaching English composition soclalizes
the English work. 1In reality, it is a project, whieh is
sometimes defined ms "a problematic z2et carried to com-
pletion in 1its natural setting.“48 Criterion (6¢) is of
particular significanee in relation to this newspaper proj-
ect, for it states that progressive instructional methods
are promoting, in the modern schéol, natural writing and
speaking: real commnicatlons are sant through the mail,
pupils assist one another in writing anﬁ.apeaking, provision
is made for ecooperative group work, and motivation for ade~
quate English is provided by clubs and publications. Also
appliceble in varying degrees of conformity are certain

other criteris (4, 5, 6, 7, 8, 9, 19, 24, 26, 27, 63, 64).

48jartin, op. cit., pp. 63, 70.
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Certain tangible end intangible results of the inte-
gration of English with current events and with the news-
paper in general are to be noted. Awmong the tanglble re-
sults are to be reckoned the following (numbers in paren-
theses indiecate criteria to which the statements conform):

1. A decidedly expanded vocsbulery, sinee pupils are
encouraged to look up unfamiliar words (28, 32).

2. A mastery of some of the principles of correct
spelling (30, 31, 32).

3. Writing reviews of articles or short stories (43),

4. Preparstion of compositions bgsed upon interesting
episodes reported in newspapers or magazines (3%, 34, 42, 44).

Among the intengible results are the following:

1, Development in the pupil of an intelligent under-
standing of basie human nroblems and s sense of tolerance (5).

2. Growth of & cooperative appreciation, which enables
the purpose to be seen as a meaningful whole whose parts
are perceptibly Interdependent (69).

3. Increasing intelligence and a grester degrees of
group adjustment, since the processes involved 1n inter-
active and cooperative sdjustment and endeavor tuilld per~
sonality and character as well as integrstion of effort?®

(5, 69).

4SHunt, p. eit., p. 62.
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Iiterature and Readlng

In the present sge of rapid living there is & great
need for a stimulus to help awaken the minds of young péo~
ple to the rieh possibilities for pleasure and profit that
reside w 1thin books. Some teaehefs even need to be re-
minded of the importsznee of arousing in the minds of boys
and girls s wholesome curiosity sbout books, the haebit of
turning to books for information and for plessure, and a
‘deslre to possess books.

The teacher's responsibility in conneetion with books
is tremendous. Human beings, the puplls, are sent to the
teacher and, having received instruction and guidence
over a periocd of time, they are expected to have developed
and to possess & thinking mind, to be able to think, reason,
act, and maske for themselves s place in the world in whieh
they live., Vhat a task thils mskes for the teacher! Her
duty and responsibility sre great, for they have to do with
the shaping and influencing of cheracter and 1life. Books
are essential tools to be used by the teacher and the pupil
in the accomplishment of this objective.

Tt is said that skilled workmen in any trade are
known by the kind of tools they possess, by the eondition
in whiech they keep them, and by the manner in which they use
them. Since books are the tools of the teacher, it 1s her

tusiness to know how to select the right ones, how to have
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them ready for easy access, and how to direct pupils Into
correet habits of using them. Wany teachers whe have con-
fined their resding to a narrow path are unable to lead
their pupils in the scquisition of literary tastes. Oub-
standing teachsrs are those who possess a great fund of knowl-
edge and infomations]l materilal, who know how to use it ef-
fectively, to help their pupils to think for themselves,
end to form their own wholesome habits., Direetly or in-
directly, sueh teachers scqguired these abillties from books;
snd 1t is only such teachers who are sble to supply their
pupils with the ineentive to become real investigators for
themselves.C oObviously, a few criteria (4, 8, 9, 29, 34,
38, 349, 41, 45, 46) dlscover conformity here.

Every teacher has the opportunity to encourage
a wider use of good books. Some day a boy or girl
while reading a Bood hook may cstch a vision and
have unlocked a door of opportunity whiech will mean
a successful and useful 1life. He may, by the read-
ing of good books, sccumulate a greater fund of knowl-
edge, develop Into a better thinker, become a more
efficient worker. Put best of all, he may find resl
friends in books, friends who will never fail him and
who will give him enduring satisfaction throughout
life. . . .

A sechool library is a laboratory for every child
in the school, and in every subject in the curriculum.
Without this lahoratory sequipment the student and
teacher are as much handieapped as the one who
starts to build a house with few tools and little
material.

Certain criteria (9, 11, 14, 16, 29, 33, 34, 37, 39, 41) are

50perry L. Cecil, "Motivating Good Book Habits,"
Texas Cutlook, XIT (October, 19828), 46.

5l1pid., p. 47.
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noticeably related to the principles mentioned in the above
quotation.

Although the school library is singularly importent
in providing bocks for the pupils and teachers, if rightly
utilized, it often is somewhat inadeguate In supplying their
needs and in fostering thelr interests., It should be noted
that every public library contsins wany books that may ap-
propriastely supplement the material in the school library.
In assigning reading in the publie library, teachers
should alwsys scqualnt the librarian, a few days before the
reading 1s to be done, of the type of mﬁtarial that will
be needed, sc that all of it may be grouped and ready for
immediate use when the pupils arrive. Part of the training
in reading which puplls should receive directly during
their school wyears is the efficlent use and the frequent
visitation of the public library.5? Although none of the
eriteriz epplies intimetely to the public librery, it
appears that the criterla menticoned in the preceding pars-
graph (9, 11, 14, 16, 29, 33, 34, 37, 39, 41) hasve at least
some slight conieebtlon with the use of the public library.

Three genersl aims for the teaching of literature in
the secondary schiool have been stated In the following man-
rer by one Texas teacher:

1., To evolve a combination of desirsble inter-

ests to be cultivated and excellent, attraetlve
literature to be read.

S5Z21pig.
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2. To establish the habits of f%adipg plessure
and profit in fine, worthy literature.
3. To derive such values as are for the et~
terment of the individual, and through hisg better-
ment the betterment of the soelal group.od
Certain ecriteria (9, 11, 37, 39) exert a relationshlp here
that is obvious and significant. The primary thought to he
derived from the related criteria and from the three nlms
in literature quoted above 18 that the puprlil must be taught
"to associate litersture with life for the more effectual
study of both.">% The teacher who does not impart to her
pupils "that sublimation of knowledge and experience which
is the end-product of trus edncation™®d 1s not glving
enough to her pupils. TUnder proper guidance and a sharing
of experiences, literature bscomes a truly fine study of
life, giving the pupll sn intlmete familiarity and a feeling
of kinshlp with the great of other erss, and causing him to
be sble to have, vieariously, the rich experiences that 1it-
srature brings to him, Idterature is & powerful means of
vicarious experience (33). Literature is most meaningful
when it 1s utilized as supplementary material to actuel life
and classroom experiences (34). In developing an scquaint-

ance with the great of other eras, blograrhy can be interesting

55yra. Clio Newbton, "A Criterion for Eveluating Lit-
erature Offered in the oenlor High School," Texas Outloeok,
XIX (August, 1835}, 17.

S4roliok, op. cit., p. 17.

55Erewar, op. cit., p. 10.
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send valuable 1if 1t 1s properly motivated im connectlion with
pupll interests and activities (46).

When literature rings true to life, thought in regard
to that literature 1s thought in regerd to life. Sueh ex-
periences as reading literature and thinking of this lit-
erature in relation to its progressive portrayal of life
make pupils better ciliizens of the social whirl of today.
Always 1n the minds of teachcra and pupils should be the
questicn of whether the literature being read is represente
tive of 1ife.®® Literature should be regarded a8 a power-
ful means of viearivus gxperience (33). 1t should be thought
of in terms of life experiencss, snd should be taught pur-
posefully as an integral part of the pupil's 1ife (28).

Interesting reading materials should be chosen, of
course, and the next step is to connect the material with
the world that the child knows. He must be ghown that a
book, whether written f1fty or two thousand yesrs ago, is
coueerned WithAtha iilves of human velings simllar in all
respects Withoﬁt exception to those who live today, end
that such minor matters as dress, morals, and deportment
ghould not‘be permitted to overshadow the fundamentals of
human nature, which remain virtuslly stsble throughout the
ages. The pupil must be led to realize that the men and

women with whom he assoclates every day are, at least at

56pollok, op. cit., p. 18.
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heart, the saune k¥ind of people as those welrd and shadowy
fizares who populate the classics.? One of the fundamental
aims of Inglish in the secondary sehool Is the development
of a knowledge and an sppreciatlion of literature {(¢). In
literature, emphasis 1s being transferrsd from a detailed
study of certain “clasgslca" to 2 progrem of sbundent
reading for pleagure 1n keepling with the pupllz' Intereats
and sporeciations {11)., ILiterature should be thought of
in terms of life experiences, and should be taught purpose~
fully as an Integral part of the pupilts 1life (38).

One of the most Jrportent fectors in connection with
the teachling of wholesome literature is sklll in the selee-
tion of jtems to Ve real. One Texas teacher has submitted
somecriteries to serve as guldes in the selection of read-

ing materlial: P A

1. The term litersbture should be breadly defined
to include well-written msterlal in science, history,
blography, and other fields closely related to life,

2. Children's interests as revesled by sclen-
tific studles should gulde in szeleeting litersture
for study and resding for lelisure,

3. lLitersture chosen for =enior high school
children should be wide in wvarlety to take care of in-
dividual differences in Inlterests sund tastes.

4. There should te Included in the resding
sulteble materials which reflect the interests,
testes, and vital issues of the generstion in which
they are to be used, and seek to interpret them.

5. Since commprehension ls the basis of literary
apprrecistion, the litersture chosen for any grsde
should be within the scientifically determined com-
prehensibility of the students of that grade.

=% o S
“Ireacoeck, op., cit., p. 37.
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6. Since, 28 Thorndike has pointed out, there
may be wlthin one grade as many as five different
grade levels of reading comprehension ebility, the
literature chosen for any orne grade should provide
for these individual differences.

7. Since physicsl meke-up of a bock has a
tendency to determine the degree of Interest in that
book, conslderaticn should be given to the hyglenie
character of any book to be read or studied in-
tensively, b8 :

Fupils should be taught te read understandingly, rapidly,
end effectively (29). Reading should he aﬂépted to the
abilities and interests of individusls and groups (37).
Teachers should be concerned about teaching their pupils
to resd both for exact information and for sheer enjoymént
(39). The teaching of litersture should be btased upon the
conception that each pupil should be gilven experiences in
reading that have intrinsic value for him now (41).

English teachers are too prone to foilow the "literary
tradition®™ that they have inherited. To teachers of Fng-—"

1ish, one such teacher in a Texas high school writes:
' How many of you, when you are choosing a poem or
novel for classroom work, select sowething whieh vou
were forced to digest, snd which, as 1t did you no
harm, you feel to be Guty bound to preseribe for your
rupils? How often we seem to c¢ling to the old theory
of the bitter medicines being beneficlal and strive
to correct sny symptoms of interest in the puplls by
g liberal supply of litersture as dry as the proverblal
dust. Of course, we, with our trained literary tastes,
can see in every writing which has lived something of
velue, something which carries an arpeal, but we have
no reasov to expect our pupils to be as brosd end
selfless in their interests. They desire =n spreal
to their immediate environment, to their 1ife outslde
of school, snd it is our duty to provide it. 1In all

5%35‘Iev§t0n’ ;O;Ev. cito I p! 18u
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the vast realm of literature there is much which is

of vital interest, snd which throbs with the spirit

of youth.59 o
Also applicable to this guotstion are those eriteris (29,
37, 39, 41) mentioned in connection with the preceding one.
Another eriterion (11), however, should be added, which
states that in literature, emphasis is belng transferred
from a detalled study of certain "classics” to r program
of abundant reading for pleasure in keeping with the pu-
rilst' interests and sepprecistions.

Paschal, the principal of a large high school in one
of Texas' larger cities, is not enthusilastie about the
trend to abandon the classics. In suprort of his opinion
he asserts:

There is a denger in the teaching of literature
in the high schools: too lerge a part of the resding
should not be contemporary fiction., We sin against
our pupils 1f we 4o not form their taste =0 that they
can appreciste Homer and Milton, Addison snd Deduincey.
It is not necessary that a wan be dead a thousand
years or even a hundred before we can pronounce his
work gzood: occasionslly we have & poet like Tennvson,
so pure 1In soul, so high in thought, so passionate
for truth, so clear in vislon, so melodious in diction,
that we haill him ss& great. We must remember, however,
that contemporary Jjudgment is not often relisble: Ben
Jonson in his time wes esteemed & grester dramatist
then Shakespeare.50

This contention is in direct opposition to the eriterion
(11) quoted above, to the effect thet emphasis 1s shifting
from the "classics" to a rich program of sbundant reading
for plessure in keeping with the puplils!' interests and

appreciations.

SYpeacock, op. cit., p. 6. 60paszchal, op. eit., p.

24.
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In recent years the highly populsr unit method of

teaching litersture has made significant contributions to
the desired new breadth in the liberalized program of free
reading. The unit method of Instruction unifies litera-
ture more or less according to thought, theme, or ldesa, and
enhances the intrinsic value inherent in wide Peading.ﬁl
One criterion (35) hss it that at present there is a steady
trend toward wide reading based upon the unit method, in

which type or theme of literature may be emphssized.

%7 14 1s obvious that the success of the present
unit method of tesching litersture i1s suffiecient evi-
denee that English can be made practical, construe-
tive, end creative. (1) Becmuse of their use of stu-
dent interest in play, sports, hobbles, and varied
forms of recreational ability, the unit projscts

help to shift educational emphasis from living to
escape l1life to living to creste it. (2) Pecausze of
thelr many inspirations to student self-anelysis,
honesty, falr play, consideration of neighbors,
values of mutusl ald and suggestions in the elassroom
and out, and becsuse of their centering attention upon
noble acts 1n the lives of men and women presented in
the literature units, the projects emphaslze spirit-
ual values worthy of apprecistion and emuletion,

(8) By inviting free expression of opinion and by
arousing conseciousness to social and civie problems,
the projects make students feel somethning of their
growing responsibility as future citizens of an in-
creasingly complex world., From the information
gained thereby, students will cease to be Pollysnnas,
Plinded to the exlstence of realities, end will

lecarn that 1ife goes hand in hend with resronsibili-
tiea, (4) Through their repested utilization of the
facts and tools of subjects other than Engllish, the
projects give meny opportunitles for correlation of
high school subjects, especlally of art, typewriting,
Latin, Greek, history, menual training, end geog-
raphy. (5) Students are encouraged to thlnk sbout the

6lﬁasar, op. cilt., p. 19.
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years after high school, and their responsibility in
planning to live them adequately. Upon being eneour-
aged to discuss their life work and interests in vo-
cations with thelr parents, they are led to think in
practical terms of required preparstions for such plans,
of the demands of college entrance, and of ether al-
lied problems so vital to high sehool youth.E? &
several of the criteria are relevent in this instance. The
English curriculum today is regerded as a body of gulded
experiences paralleling present and future out-of-school
experiences and activities (1). The school must in some
way manage to bring sbout & functiocnal combination of the dy-
nemic experiences of active 1ife and the intellectual ac~
tivities related to bodies of subject matter (2). The total
curriculum of the modern progressive schools 1s one of ex~
perience, to which eaeh subject-matter fleld contributes
what it can when and as it can (3), Pupils' interests
should Ye recognized and capitalized upon in the planning
of worthwhile, meaningful, and experlential English cur-
ricula (6). &n effective program in school English must
rngke adequate provision for carrying the litersry and lin-
gulstic activities Into actual practice in worthwhile asc-
tivities beyond the confines of the English classroom (7).
English ean profitebly be correlated and integrated with
other subject-matter flelds In the curriculum (19). There

is at present a steady trend toward wide reading based upon

the unit method, in which type or theme of litersture wmay

621bid. » p. 2@-
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be emphasized (35). Resding should be adapted to the sbili-
ties and interests of individuals and groups (37).

The litersture classes may be organized on the
same basls ss the study clubs of our communitv.
Pupils will be expected to wrlte essays or prepare
tslks on the varlous phases of the work. If a ehild
can write sn essay and read it well, he mskes prog-
ress. But 1f he prepares for a talk, he will put
forth e grester effort to have a ready use of his
material as well as a good way of telling the
listeners what he has learned. These reports
should always be glven from the front of the room.
This will function in almost every class in the
school., It will demend the attention of the tesacher.
But our business 1s to train boys snd girls and not
to cover a given course of study.8%

Criterion (8) asserts that to be most effecvive, the three
chilef elements of English study -- reading, spesking, and
writing -- should all go along conecurrently in clessroom
procedures and projects. According to criterion (12), em~
phaesis in oral English is being shiftea from such formal
types of speech as oratory, elocutlon, and forensies to in-
structlon in informal, everyday speech situations such as
conversation, Informel speech-making, discussion, social
courtesies, oral appraisal of newspapers, books, magazines,
movies, end radic. Criterion (7) states that pupils
should be given fully as mach instruction and praetiae in
oral as in ﬁritten composition,
It 1s difficult to prepare lessons whieh will pro-
vide for the individual worker a thorough searching
of his experience and an enriching of that experience

in preparstion for writing a theme. It is the task
of the teacher to formulate for every pupll a ccourse

655016?, op. cit., p. 28,



128
of sultable sxperiences in literature «- a tour de-
signed to guide him through those areas of literature
which promise to give him or rather to opern up to him

rieh and diversified experiences, And these ex~
reriences for every boy andgirl should have the full

flavor and the high velues of life experiences. The
students, according to their ebilities, are to be led
inte and through all the literary situmtions that oc-
cur frequently, so that they may acgquire some measure
of interest and skill 1n dealing with literature that
is needed in modern 1life,®%
Criterion (11), having to do with the shift in emphssis
from the "classies" to a program of abundant reading for
rleasure in keeping with the puplls! Interests and aprrecis-
tions, is applicable here, as is that portion of criterion
(@) having reference to the development of apprecistion of
literature. Criterion (44) states that a present trend 1is
toward the correlation of literature and campositioﬁ. Pu-
pils are led to discover that normal rexding provides ade-
quate occasions for practice in writing and speaking.

The high school cdurse in literature too seldom begins
with themes or subjecis which are taken from current lifse,
although thet is exasetly where all courses should begin.

If the course beging with sports, popular sglence, or some-
thing else readily recognizable as the pupils' interest, it
is highly possible that any pupil can be led not only to
an interest in other things that sre going on sbout him,

but also to an interest in literary mesterpleces produced

in the past.

64po1lok, op. eit., p. 17.
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Once interest has hesn aroused by mesns of current
reading and by the pupll's efforts through his own Interests,
the Interest can be easlly widened to embrace every phase
of modern l1life. Now the pupil will likely develop a love
of reading to acqualnt himself with the contemporary
scens, end will look upon it as s means of ecommnication
with other human beings, and not as a pedantic assignment.
Contemporary interests can be pointed towsrd similsr or
Identical 1interests in the past, and before he knows 1t
the pupil may find himself reading past literature as svidly
as present.®® Applicable here are criteria (6, 37) having
to do with the role of pupllis' interests in the English
curriculum; eriterion (14), whieh refers to the furetion of
individual differences in interest and ability: criterion
(18), having to do with 1ifelike, purposeful activities:
eriterion (34}, which deels with literature as supplementary
material in life and classroom experlences: coriterion (36),
which states that in the more progressive schools, the en-
tire English program is tending towerd reading that has a
social aim; and criterion (42), whlech relates to the use of

newapapers and magazines in the English class,

b3

Required reading, as wes practiced in former
days ~- and even today by some teachers -- made very
little 2llowance for individuel taste, turned the
class into a fsctory; and the result, in the main,
was a thorough dislike, on the part of the pupils,
for the books which had been foreed upon them, Of

650tt1s Vaughan Koen, "Plan for s High School Reading
Course," Texas Cutlook, XIX (July, 19835), 36.
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eourse, the teacher must help cultivate the reading

tastes of pupils; but in this cultivation there is a

IhouTy plecoaraviy. 867" Tording wieh are dis-
These types can be utilized as bases for uﬁits; but every
unit should ineclude some functional use of various types of
literature, some of which the pupill may not enjloy, In an ef-
fort to cultivate wider understandings asnd appreclations,
Certain criteria (6, 14, 16, 37, 38, 29, 40, 41, 45) have
meaning in relation to the prineciples mentlioned in the above
quotation.

soundant evidence exlists to support the surprising
stetement that the students who have been trained in e
meticulous analysis of s few selected classics almost in-
varisbly fail to schisve as much suecess in college English
es do those with a bresdth of litersry experlence which has
resulted from higher standards of appreclatlion and an
ebility to spproach intelligently, broadmindedly, snd in-
quisitively that body of litersture with which they are
at1ll to become mcquainted. 1I1f 8ll this be true, then
"temchers of Engligh must create; samehaé, in the pupils a
desire to do extensive resding, freely, 1f they expesct to
produce pupils with e lively concern for contirued good
reading under their own direction."®? This paragraph 1s

in keeping with criterion (11}, which has to ¢o with the

¢6Rasar, op. ¢it., p. 19. 67 1pid.
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tendency away from the "classics" and toward e prosrem of
sbundent reading for pleasure designed around the pupils'
interests and appreciations.

At this peint it seems appropriate to enter into a
brief discussion of a procedure which has been referred to
" previously -- free resding. The fundamental objective of
free reading -- to teach the pupil to lesrn to like to read
-- ean be attained only when every rupil in the c¢lass reads
for the sole reason that it is his own desire to do so,

The activity of free reading, its motivaticn, 2nd its ob-
jective become interdependent phases of the pupil's appre-
eciation of the act of reading. In recognition of the value
of intrinsic motlvation in learning, the tescher of free
reading teaches the pupil to read by first lesding, not
driving, him to like to read; By making the pupll's ex-
periences and asscelations with reading plesssnt, she 1is
enabled to do this.®8 Pupils should be taught to read un-
derstandingly, rapidly, snd effectively (29). ILiterature
should be thought of in terms of 1ife experiences, and
should be taught purposefully as sn integrsl part of the
pupilts 1ife (38). Taachers should be c0ncerm%d about
teaching their pupils o read both for exact information
and for sheer enjoyment (39). Fupils should frequently

have the valusble experiences of choosing for themselves

©8ye1l Cramer LaGrone, "Free Heading," Texss Outlook,
XXI (June, 1937), 18.
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what they will read (4C). 'The teaching of litersture should
e Tased upon the conception that easeh pupll sheouwld be
given experiences in resding that hsve intrinsiec value for
him now (41).

o The setup in free reading is briefly this: the
" reading room for each reading class contains many
hooks and other reading materlals of various kinds
and of verious levels of resding difficulty. 1In

this way free reading attempts to adapt its materi-
als to indlvidual differences in intersests and in
reading sbllities. In the free reading period the
pupils are allowed & free cholce as to what they read;
they do net study, or reed orally, or do reference
reading, or perform,any work-type activity: free
reading 1s intended to be without a work element.
There 18 rone of the ritusl of the traditional class-
room ~~ no themes, no book reports, no definite read-
ing assignments, no formal voecasbulary drills, and no
tests except such objeetive standardized tests ss
may be a part of the school's testing program,

Free reading does not mean setting aside s
reriod in the school program wherein children are re-
quired to read asslgnments in history one day, in
English snother, and to read out of reading textbooks
the rest of the time. Nelther does it mean a reseding
classs in which the teacher assigns storles in text-
tooks for four days and allows the pupll to chooae
his own stery on the fifth dsy., Nor does 1t consist
of the privilege to check out books frow a central
1ibrary after school. Such pclicles are not sgulve~
lent to, nor e substitute for, free reading.

Free reading is & procedure which may incor-
porate all of Lhe teehniounes of diagnostic snd re-
medinl tesching, and at the same time, tends to preven
the development of further resding p“oblgms, 50 many
of which have resulted from s 1ack of pupil wetiva-
tion mecompanying the schoolt's fallure to adjust the
various aspeets of igs progran to the individual
needs of the pupll, PN

L

of

The Frnglish elessroom cen profitably be trarsformed into a

laborstory or & workshop where each pupil works at hls own

[ IR —
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rate of progress (16). Reading should be sdapted to the
abilities snd interests of individusls and groups (6, 37).
Puplls should frequently have the valusble experlence of
choosing for themselves what they will read (40).

In & report prepsred a few years ago by the Committee
on Uniform English Requirements for College Entrance in the
North Central Assoclation of Secondary Schocls and Colleges,
the recommendatlion was made thaet the resading of no single
clessic be required of 211 members of any clsss, Instesd,
this group of eminent educators took a definite stand for
breadth in reading. High school English teachers were ex-
horted to impress upon their pupils the faect that there have
been other notable English dramstists besgides Sheskespeare,
ané thet great poets have lived and dled since Tennyson.70
This action 1s in direct conformity with criterion (11},
which concerns the fact that emphasis is belng trensferred
from the "clessies" to a program of abundant reading for
pleasure based upon the pupils' interests and appreclations,

After having conducted several detalled experiments In
free reading smong many classes of puplls enrolled in ssc-
ondary schools, one Texas teacher arrived at three signifi-
cent conclusicns regarding free reading, to wit:

(1) that free reading 1s a very effective techniaue
in adepting reading to individual differences in

terms of interests and abilitles; (2) that free
reading is a very valusble procedure In leading pupils

7Orasar, op. ¢it., p. 19.
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to like to read and in bringing about & consequent

better soelal adjustment to the school program; and

(3) that free reading is an effective activity in the

« « o high sehool in bringing sbout marked progress

in reading.71
A few of the criteria ars applicable to these conelusions
relating to the function of free reading. All of the proces-
ses which expand and develop mental snd socisl 1life -- in
ghort, all the elements of s total sducstion -- must be con-
sidered as fundamental phsses of the English curriculum (5).
Reading should be adapted to the agbilities and interests of
individuals and groups (6, 37). Pupils should be taught to
read understandingly, rapidly, and effectively (29).

A university professor asgserts that the pupil "should
be encouraged to read ten books to every one that is hanged,
drawn, and qusrtered in the classroom. It is better for him
to read and enjoy a dozen of Shakespesre's plays than 41t is
to tear one or two to shreds."72 Tere again the reference
is obviously to the criterion (11) which has to do with
a shift of emphasis from the "eclassiecs" to reading for
pleasure.

For a month a junlor high school teacher struggled
along with s class of twenty pupils, ebout half of whom
were doing extremely unsstisfactory work, spparently because
of inabllity to read., OStandardized reading tests diseclosed
the faet that nine of the twenty pupils ranked more than

7llegrone, op. c¢it., p. 21.
72¢1erk, op. elt., p. 13.
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two grades below thelr grade classifieation in reading
ability. The teacher divided the class into two groups -
good readers and poor readers -- on the basis of the tests.
The goed readers were supplled with e list of forty-five
books, fifteen of which they were expscted to resd snd re-~
port on. Except for occasional oral reports, the geoed
readers were excused from the regular reading c¢lass period,
end were permitted to read at that time from their booklist.
A month before sehool was out, the groﬁp had finished the
fifteen required boocks; then they were fres to resd whet-
ever they liked from the library. By the time school was
cut, they were reading esgerly from a wide range of literary
interests.

The regular readling period became = class In remedial
reading for the nine poor reasders. At first, thev were
glven readers and stories appropriste for lower grades.
They read together and tested themselves every dsy+ soon
they began to see the results and liked the feeling of
achievement. As frequently as possible, the teacher gave
rersonal help to each one in the group. Gradusllvy the pu-
plls progressed to wmore difficult resding: they begsn to
realize, with the teacher's help, what thelr resding prob-
lems were, and became determined to improve their 4iffi-
culties. The teacher ermployed Gates! plan as deseribed in

his book, The Improvement of Readlng, Three weeks before

the date of promotion, the entire class was glven =a



134
standardized reading test, and now only two of the twenty
pupils fell below thelr grade level in reading ability.

To even things up, the forty-five bocks from whiech the
good reasders had already read at least fifteen each were
nade available to the nine remedial-reading pupils during
the summer vacation. Before schocl opened in the fall,
sach of these nine pupils had resd aend reported on at least
fifteen of these books and, when school got under way, were
allowed to go on to the next grade with their classmates.”’o
Pupils should be taught to reesd undefstandingly, rapidly,
and effectively (2¢). Reading should be adspted to the
ebilitles and interests of individuals and groups (37).
Teachers should be eoncerned with teaching thelr puplls to
read for exaet Informetion and for sheer enjoyment (39).
Pupils should frequently have the valusble experilence of
choosing for themselves what they will read (40).

In an effort to discover some mcans of ineresging pu-
pils' Iinterest In and appreciation of reading, and to en-
able them to become better readers, an English teacher sug~‘
gested to her clsss that the pupils have a library peried
twice a week., They were delizhted, sinece the school
schedule had rnever perultted such s luxury as a library
period. The teacher enlisted the cooperstiorn of the li-

brarian, and 263 books sultable for the group were ssserbled

7®Mrs., A, V. Yeager, "A Fleasant Reading Progrsm That
Gave Results,” Texas Outlook, XV (Cectober, 1931), 70.
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and msde readily accessible. Within a few months the num-
ber of books had grown to over five hundred, sinece many
additlional volumes had been bought, borrowed, or donated.
Besides, many reference books and magazines were avaeilable.
Facilities were provided for both recrestional resding and
'reading for informatiorn. )

Each pupll had & reading chart, which was checked esch
day eccording to eye movements and other reading habilts.
On each chart were posted the titles of the books read.
The charts were all placed on the Pulletin board in the
group 's reading corner.

Lvery Friday the group had English Club day, for em-
rhasis upon spoken English. Beceuse of the reading program,
this was often s day for giving book reports. From this
activity at least two perceptible results were outstanding:
(1) pupils beesme ascquainted with = large variety of 1it-
erature through hearing msny stories reviewed, and wany of
them were inspired to broaden the field of their own resd=-
Ings; and (2) esch pupll had opportunity to lesrn to speak
acceptably before an sudience of his fellows,

During the library period the tescher econferred with
the pupils regarding their reading difficultlies, and often
had them read aloud to her so that she might be of more
help to them.

The outcomes of this method of teaching indieste

pamerous special benefits to both pupils and tescher:
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For the pupil it (1) crestes interest, (2) does not

hold fast and slow students to the same reading level,

(3) affords a surplus of interesting material,

(4) forms good reading habits that ere so important

during lelsure hours, and (5) does sway completely

with the old stereotyped form of assigning "page so

and so." The teacher (1) becomes mcquainted with

wany new books, (2) 1s released from the monotony

of routine teaehing, (3) hes & real opportunity to

work with indlividual pupils, and (4) has the satis-

faction of knowing that pupils are reading ex-

tensively snd are enjoying resding.74
Pupils should be taught to read understandingly, rapidly,
and effectively (29). There is st present s steady trend
toward wide reading based upon the unit method, in which
type of theme of literature may be emphasized (35). Reading
should be mdapted to the sbillities snd interests of individ-
uals and groups (37). VWNewspapers and magazines can play
an important, interesting, and signifieant role in the 11t~
erature program of the secondary school (42). TPook reports
on what has been read can ensily be made interesting and
profiteble by the introduetion of novel methods of presen-
tation (43). Motivation for adequate English 1s provided
by elubs and publications (69). Puplls should be given
fully as much. instruction end practice in orsl as in writ-

ten conmpositien (70]j.

Correlation and Integration

When teschers of English and teachers of other
subjects realize fully thet English is first of all
a tool to be mastered for the purpose of meeting

T4yrs, Maurice Justice, "Library Reading Versus Read-
ing lessons," Texas Outlook, XXITI (January, 1939), 16.
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all the pupil's real language needs in asnd outside

of school, then effective snd unstinting cooperstion

of all depsrtments is much more likely to be se-

cured.’o
Criterion (19) stetes that English can profitebly be eor-
related and Integrated with other subject-matter flelds in
the curriculum,

dGood English should be 2 matter of concern to every

teacher 1n the school. If the English teacher iz foreed to
fight the battle alone, without assisfance or support from
ner collesgues in other subject-matter flelds, she will
never win in the struggle for good Inglish habits. Ivery
teacher should meke it his or her business to insist upon
correct English every time the pupll opens his mouth or
sets his pen to paper. This 1s the only way to ineculcate
good English habits, to make correct language functional.
Lapses in usage are as bad in the science or the srithmetic
class as in the Inglish class. They are fatsl to the sims
of ¥nglish, James asserts that one drop of the ball on
which a girl is winding thread will unwind more then she can
wind back agein in many turns, The help of every teacher
in the school must be enlisted in the effort to make Eng-
1ish functional.”’® An examinatlon reveals that seversl cri-
teris are spplicable at this polnt. An effective program of
school English must make sdequate provision for carryving
the literary and linguistic activities into =actuel practice
in worthwhile activities beyond the eonfines of the English

b e ) ot e s

75Eason, op. cit., p. 26, 76pasohal, op. ¢it., p. 24.
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classroom (7). English ean profitably be correlsted and in-
tegrated with other subject~nmtter fields In the currieu-
lum (19). Langusge teaching should be made applicsble to
all of the situations of 1ife in whilch words are used (20C).
English must be taught =28 & prectieal thing thst 1ls worth
using at all times snd not merely in the English elassroom
(21). Functionel grammar is certsin to be practical, for
it is learned not merely for use but in use (27). Creative
expression is &« wrens of sharing esperiences with an inter-
ested group {(67). In its new coneept, oral composltion is
accurate and, if possible, effective expression srising
frow the demsnds of everyday 1ife (71}.

"Pepcliing mastery of English ss sz tool 1s the serious
businces of the English classroom.”’? The student who has
had practical courses in dnglish knows how to garry out in-
structions anG to plan all of his work; he cen plan snd exe-
cute a lsboratory experiment and wrlte 1t up correctlyy
he knows how to reazd his nmethematics problems understandingly,
how to learn the 1dlon and structure of a foreign lsnguage,

how to select and evaluste his reading, how to set forth

]

1is views and defend them. Such training may be applied in
many situations in 1ife, sinece it is readily transfersable
to meet given needs. The same criteria (7, 18, 20, 21,

27, 687, 71) mentioned in the preceding parsgraph are also

appllicable here.

77Brewer, op. cit., p. 10.
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¥ach good work in oral fnglish 1s now done in every de-
partment of the modern, progressive high sehool. History
teachers, for instance, assign sublects, usually broad In
seope, or permlt pupills to select thelr own toples, on
whieh the tupils mske oral reports. The training in or-
~anization of thought and in the practice of publie speak-
ing that goes along with exercises of this kind is of great
value. In social-studies clasgses, reports on current events
are also of much benefit in the improvement of oral Engliash,
as are reports in science classes on inventions and sclen-
tific discoverics. Similar valuss in wrltten English are
fostered in other subject-matter lelds in which written re-
ports or term papers or projects are required.vg Tn addi-
tion to the seven eriteria (7, 19, 20, 21, 27, 67, 71) men-
tioned above, which are applicable here also, criterion (70)
should be considered in 1ts relationshlp at this point.

Tt states that pupills should be given fully es wueh in-
structlon in oral as in written composition.

Somewhat in summery of the material on correlation and
integration, the following excerpt is taken from sn article
written by a Texas teacher who conducts classes in Inglish
and in clvics:

Particularly fortunate have T been Lo present a
course in civies open to high school seniors end

juniors, for in this menner I am able te find pupll
interests of a preetiesl nature, which T may utilize

78pagechal, op. cit., p. 24.

mr——
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in the English work, Indeed, my contention 1s that
English must include good citizenship, end civics
mast ewbrasce good English. Through the work comron
to both classes comes the informstion regarding
and practice in parliawmentary procedure, which leads
a pupll to sec that he must subordinate the expres-
sion of his own ideas to the good of the body as a
whole. Alsc, he sees that he is doing those things
. which men and women in his city couneil, his state
legislature, and his federal congress do Iin their
public meetings. He leerns that he must express
reasons for his opinionsg 2nd express them clearly, or
his classmetes will immedistely ¢all his hend end
present proof to show that his statements were
worth nothing. He learns that he hess a definite
role in his government -- loeal end state, that he
mist read consistently end understandingly regard-
ing public affairs, snd that he wmst express himself
clearly regarding weaknesses as well as strong
points in a democratle commonwealth., JSurely these
are alms for the English pupils and aurelg they are
Lot unettainable in s practical fashion,”’?

Summary
A summary of the extent to whieh the seventy-one

criteria introduced in the second chapter of this study were
found to be appliecable to proecedures and philosophles 1in the
teaching of English: in the aecoﬂdary gchools of Texas, the
present section will undertake to present the relationship
in the elearest manner possible; that 1s, to show the num-
ber of times practices in the Texas schools were found to
ve conformable to the variovus criterls. Two of the eri-
teris were utilized twenty times each in the snalysis of
material on procedures in secondary schools of Texas as re-

ported in The Texas Cutlook, 1925-1940. Eight of the

seventy-one criteris were discovered to be inapplicable

79%gt111, op. eit., p. 20.
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in this study. 1In the fellqwing list it 1s provosed to
introduece the criteria in the order of thelr descent from
the most frequently conformable to the least fregquently
conformable. The criteris are glven numbera éonsistent
with those used on pages 60-69 of this thesis., The numbers
in parentheses throughout the following list refer to the
number of times the various oriteris were found to be ap-
plicable to procedures and philosophies in the teaching of
English iﬁ Texas secondery schools,

Criterion 7 (20). -~ An effeetive program in school
English must make sdequate provision for caerrying the lit-
erary and linguistic activities Into sctual practice in
worthwhile activities beyond the confines of the English
¢lassroomn,

Criterion 9 (20). ~-- The four fundamental sims of Eng-
Jish in the secondary sechool may be summarized as follows:
{1) knowledge snd appreciatlon of litersture, (2) ability
to write, (3) ability to speak, and (4) sbllity to think.

Criterion 6 (17), =- Pupils' iInterests should be recog-
niged and capitalized upon in the planning of worthwhile,
meaningful, experiential Engllsh currieculs,

Criterion 27 (17). -- Functional grammsr 1s certain to
be practical, for it is learned not merely for use but in
use.

Criterion 21 {(16). -- English must be teught as a prac-
tical thing that is worth using st all times and not merely

in the English classroom,



142

Criterion 12 (14). -- In oral English, emphasis is
being shifted from such formsl types of speech as oratory,
elocutlion, and forensics to instruction in informel, every-
day speech situations such as conversations, informal speech-
making, discussion, social ecourtesies, oral appraisasl of
newspapers, magazines, books, movies, and rasdlo.

Criterion 18 (14). -- The most important thing in any
English class is to set up a series of 1lifelike, purposive
sctivities 20 that language usage nmay function naturally
end meaningfully.

Criterion 63 (14), -- Self-expression inecludes all sorts
of writing or speaking involving personél elements -~ narra-
tives, deseriptions, conversations, arguments, some varle-
ties of exposition, friendly letters, and so on,

Criterion 5 (13). -~ All of the processes which expand
and develop mentel and socisl life -~ in short, ell the
elements of a total education -- must be considered as fun-
demental phases of the English currlieculum.

Criterion 19 (13), -~ English can profitably he cor-
related and integrated with other subject-maetter flelds
in the curriculum,

criterion 20 (13)., -- Language teaching should be made
applicable to all of the situations of l1life in which words
are used.

Criterion 26 (13), -- Functional grammer 1s incidental

to snd instrumentel in the improvement of sentences and of
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general spesking and writlng sbllity, but in no sense is it
gccidental or haphazard.

Criterion 67 (13). -- Creative expression 1s & means
of shering experiences with an interested group.

Criterion 37 (12). -- Reading should be adapted to the
abilities and interests of individuals and groups.

Criterion 11 (11), -- In literature, emphasis is being
transferred from a deteilled study of certain "classies" to
a program of sbundant reading fa pleasure in keerlng with
the puplls! interests =nd apprecliations.

Criterion 64 (1l), -~ The aim for writtern composition
end for oral composition 1s fundamentally the same: the
expression of ideas with clarity srpd with sowe degree of
effectiveness,

Criterion 6¢ (11). ~- Progressive instructicnal methods
are promoting, in the modern school, natural writing and
speaking: real communicatlions are sent through the mail,
puplls assist one another in writing and spesking, pro-
vision is made for cooperative group work, and motivaetion
for asdequate Inglish is provided by ¢lubs and publiceations,

Criterion 8 (11). -~ To be most effective, the three
chief elements of English study -~ reading, speaking, and
writing -- should all go along concurrently in classroom
procedures and projects.

Criterion 4 (10). -- The function of English in the ex-

perience program of the school is obvious: (1) to provide



144
adequate means of commnication (speaking, writing, listen-
ing, snd reading) such as are necessary in experiencing
various types of intercourse with other persons, end
{2) to provide indirect (vicarious) experiences in situa-
tions in which direet {(sctual) experiences are impossible
or undesirable,

Criterion 10 (1l0)., -~ Today the present trend in com-
position is a shift of emphasis from mechsnics to clear
thinking and creatlveness. _

criterion 29 (10). -~ Pupils should be taught to read
understandingly, rapldly, and effectively.

Criterion 14 (9). -~ Any effective program in Fnglish,
whether in literature, grsmmar, or composltion, must glve
consideration to indlvidual differences in interest and
ability.

Criterion 18 {(¢). -- The English e¢lassroom ecan profit-
ebly be transformed into a laboratory or a workshop where
each pupll works at his own rate of progress.

griterion 22 (8). -- In the more progressive sechools,
grammar is being made practical and functional for everyone.

Criterion 39 (9). -- Teschers should be eoncerned
sbout teaching thefr pupils to read ﬁoth for exmet informe-~
tion and for sheer enjoyment.

Criterion 17 (8). ~- In any class in English, even in
one conducted solely as & serles of experience asctivities,

it 1s necessary to heve practice periods for the scquisition
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of proficiency in using meny of the forms of organized
speech and writing. These periods of prectice should be
closely related to the occasions when the particular factors
involved are to be used in functional situstions.

Criterion 24 (8). -- Conventional theme-writing is defil-
nitely cn: the decline iIn modern English elassrooms.

Criterion 34 (8). -- Iitersture is most meaningful
when 1t is utilized as supplementary masterial to asctuasl 1ife
and classroonm experiences.

Criterion 38 (8). -- Literature should Pe thought of
in terms of life experiénces, and should bte taught purpose-
fully ss an Integral psrt of the pupilts life.

Criterion 41 (8). -~ The teamching of litersture should
te hazed upon the conception that each pupll should be given
experiences in reading that have intrinsic value for him now.

Criterion 65 (8). -~ The best subjects for both written
and oral composition come from the pupils' real, Ilmegined,
or viearious experlences.

Criterion 70 {(8). -- Pupils should be given fully as
mich instruection snd practice iIn oral as in written com-
position.

Criterion 2 (7). -~ The school must in some way manage
to bring about a functional combination of the dynamic ex-
periences of sctive 1life and the intellectual activlities re-
lated to bodlés of subject matter.

Criterion 25 (7). ~-- The teaching of skills must be
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persistent, distributed, incidental, and ¢ontinuously re-
lated to the soclial situations in whiech they funetion as
tools.

Criterion 42 (7). -- Hewspapers and megazines can play
an important, interesting, and significent role in the 1lit-
ersture program of the secondery school.

Criterion 62 (7). -- Themes are pleces of writing arils
ing from the need for self-expression end commnication.

Criterion 3 (6). -~ The total curriculum of the modern
progressive schools is one of experience, to whiech each
subject-matter fiel&ﬂgggggibutes what it can when and ss 1t
can.

Criterion 33 (6), == Literature 13 2 powerful means of
vicarious experience. |

Criterion 66 (6)., -- Creative expression 1s differen~
tiated from other forms of compositicn by the absence of
an external or utiliterien motive, by the fact thet 1t is
done primarily for 1ts own sske, and proceeds from experi-
ences which sre recognized ss possessing intrinsie value
rether than "practical™ value.

Criterion 71 (6). -~ In its new concept, oral comwposl-
tion 1s amccurate and, if possible, effective expression’
arising from the demands of everyday life.

Criterion 31 (B8). -- Pupils should in some way be made
comseious of their responsibllity for spelling correetly

all the words in theilr written work.

1
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Criterion 1 (4). ~= The English curriculum today is re-
garded as a body of guided experiences perelleling present
and fubture out-of-school sexperiences and sctivities.

Criterion 23 (4). -~ Formal gresmmar is becoming an
oddity instead of a commonplace.

Criterion 32 (4). -- Pupils should form 1lists of mie-
spelled words and study them until they can spell all of
the words correctly.

criterion 40 (4). »< Pupils should frequently have the
valuable experience of choosing for themselves what they
willl resad,

Criterion 68 {4). -- Errors in written work should be
pointed out by the teacher and corrected by the pupll.

Criterion 28 (3). -~ Puplls should be made dictlonary-
conselous.

Criterion 35 (&), .- There 13 at present a steady tfend
toward wide reading based upon the unit method, in which
type or theme of literature may be emphasized.

¢riterion 43 (3). -- Book reports on what hss been read
can easily be made intsresting and profitable by the intro-
duction of novel methods of presentation.

Criterion 44 (3). -~ A present trend i1s toward the cor-
relation of literature and composition., Purils are led to
discover that normal resding provides sdequete oceaslons
for practice in writing asnd speaklng.

Criterion 45 (3). ~- The tescher should plsn s eareful
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introduetion to any plece of literature before the class
gets in to study it. She should use various methods for
wotivating thelr interest in the work.

Criterion 13 (2). -- The English teacher, in beginning
her work with any class, should first find out what the pu-
pils know and do not know, and then proceed te bulld her
program of instruetion and her celendar of activities on
the basis of the knowledge and interests of the elesz mem-
bers.

Criterion 15 (). -- The currlewlum is a progrem of
meaningful activities, never final and aslways flexible.

Criterion 30 (2). -~ Spelling should be taught through-
out the four yezrs of high school -~ directly in the firat
two yesrs and indirectly in the third and fourth vears,

Criterion 46 (2). -- Biography can be interesting and
valuable if it is properly motivated in connection with pu-
pll Interests and activities.

Criterion 36 (1). -- In the more progressive schools
the entire English program ls slowly tending toward reading
that has a social aim.

Criterion 48 (1). -- Often a deeper apprecistion of
poetry can be fostered if the pupils are encouraged to write
original poetry along with their study of famous poetlc
works.

Criterion 49 (1). -~ Class cocperation in the writing

of poems 1s often worthwhile in developlng appreclation of
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poetry. OConstructive criticism by classmates and by the
teacher should be gliven both for group and individusl poetic
efforts.

Criterion 53 (1). -- Poems come to 1life for pupils if
they can be made to see their conneetion with commonplace
human experiences. Class discusslions regarding the meaning
of & poem snd 1ts application to everyday situstions and
emotiona often result in rich learnings.

Criterion 55 (1). =- All drams should be taught from
the acting point of view; that is, puplls should visualize
it, trying to think of 1t as if it were before them on the
stage.

Criterion 56 {1l). -~ Dramatization of outstending scenes
from a play, or of the whole play itself, 13 a splendid way
of ecreating interest in and sppreclstion of drams.

griterion 57 (1). -~ The interrelationship of drame and
real 1life should te made elear to sll puplls. With a little
thought and discussion, characters can be transformed into
real people and events can take on added significence.

Criterion 61 (1)}. -~ The radioc and rscordings possess
many possibilities in the teaching of drama and of language.

Criterion 47 (0). -- Widespread dislike of poetry on
the part of pupils is usually due to thelr iInabllity to un-
derstand it. The teacher can aid materislly in developing
an understending and a liking for poetry.

Criterion 50 (0). -- Memorization should be used

sparingly.
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Criterion 51 (0). -- Pupils should be eneouraged to
read poetry orally.

Criterion 52 (C). -- Teachers should supply their pu-
rils with poems that they can read, visuslize, emotionally
respond to, and consequently get plemsure fronm.

Criterion 54 (0). -- Fupils should be taught to read
poetry in the light of their own experilences -- to re-ecreste
for themselves the experiences recounted in the poem.

Criterion 58 (0). -~ Comprehensive study questions, to
be used as the c¢lass proceeds in i1ts reading of the play,
will make a worthwhile contribution to the purils'! under-
standing of and interest in the drams itself,

Criterion 59 (0), -- Wholesome movies should be utilized
by BEnglish teschers in the development of character, of
correct grammar, of abllity to spesk clearly and effectively
and to appreclate the drame,

Criterion 60 (0). -~ When possible, books and their

movie vergions should be experienced concurrently by pupils.



CHAPTER IV
CONCLUSIONS AND RECOMWENDATIONS

Conclusions

in exemination of the data whieh comprise this study
points out jJjustifiecation for the following conclusions:

1. To be effective, a program of school English must
carry literery and linguilstic sectivities beyond the con-
fines of the English classroom and into every phase of the
school work. Teachers should strive to give pupils en ap-
preciation of the faet that correct English is designed
for use at sll times in e2ll of life's asctivities snd situa-
tions. |

2. The interests snd sbilities of the Individual pu-
pils should be recognized and capitaligzed upon Iin plaﬁning
and executing = worthwhile, meaningful, experiential Ing-
lish curriculum.

{%é Formal grammer is definitely on its way out of the
schoolrprogram, end should be sped on its way. Functional
gremmar, which is taeking its place, is certain to be prac-

tical, for it 1s lesrned not merely for use but in use.

ag written English. In oral Engilish the trend 1s away from
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4. QOral English should be givern fully as ruch emphasis

Wi,
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fermal types of speceh and toward Informel, everyday speech
situations.

5. English can be profitably correlated and integrated
with other subject-matter filelds in the curriculum, and at
all times should be so utilized.

6. In literature, emphasis 1is beilng trensferred from
a detalled study of certsin "elasslecs" to a program of abun-}
dant reading for pleasure in sccordanece with the pupils!
interests and esppreciastions.

7. Reading, speaking, end writing -- the three primary
elements of English study -- should all go along concur-
rently In classroom procedures and projects.

8. The English elasaroom can, with profit, be trans-
fermed into a laboratory or a workshop where each pupll
works at his own rate of progress upon projects that are
closelv related to his own interests snd abilities.

5. ! pri1l and practice, in reasonable quantities, are
neéeﬁsary in learning the fundamentals of grammar: but care
mist be taken that all drill is functional and practical.

10. 1If the articles appeering in The Texas Outlook

can be accepted as representative of what 1s being done in
the secondary aehoolsbof this state, the conclusion ls war-
ranted that procedures and philosophles in the teaching of
English 1n'TeXas high schools conform ecceptably and rather
closely, in the main, to the standards formulated by authori-

ties in the field of Engllish teaching.
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11l. Texes seeondary aechools are particulerly strong
in conforming to those eriterla heving to do with the prac-
tiecal value of English in all school and out-of-school ae-~
tivities, with the substitution of functional gremmar for
formal gremmar, with meaningful composition work growlng out
of the pupils’' interests, experiences, and abilitles, wilth
the integration and correlation of Inglish with work in the
other subject-matter flelds, and with the present trend to-
ward free reading and s minimum of emphasis upon the "elas-
sics,”

12. Artieles in The Texas Outlook Indicate that Eng-

lish teachers in Texas high schools are alert in thelr ef-
forts to motivate worthwhlle activitles involving prastice
in reading snd in orsl snd written composition.

13. The weakest phases of the English progrem in Texas
high 3chools are those dealing with the study of poetrvy and
drema, Few artleles were found on these toplecs, znd few
- indeed were the eriteris whiech were applicable in these in-

stances, .

Recommendations
On the basis of the data assembled for this study, the
writer feels adequately supported in suggesting the follow-
ing recommendstions for the consideration of English teachers
in Texas secondsry schools:
1. Too great an effort cannot be expended in msking

2ll the work in the field of English practical, meaningful,
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functional, end interesting. Individual differences should
be recognized, and the Engliaﬁ program should be flexible
enough to take into econslideration the ebilities, interests,
and needs of each individual pupil.

2. There is always room for a larger amount of integra-
tion and correlation of Fnglish with other studies. / The
English teacher should be ever on the aslert to discover new
opportunities Tor cooperative effort in causing English to
funetlon meaningfully throughout all the facets of the pu-
rilts school experlience. “

%, More emphasis should, in the light of experimenta~
tion, be given to oral and written composition which hes a
mesning to the pupil and grows out of his needs, Interests,
and experiences., Fully as much ﬁime ahould he given to
cral eomposition as to written work. Both should be

@ntirely creative.

2T

i The "elagsies" shounld be pushed still farther into
thé%%;ckgrounﬁ. By no means should théy be discarded alto-
gether, but there is ample evidence to recommend that fully
as mach emphasis should be given to econterporary literature
a8 to claasical writings.

5, Since many teechers still persist in presenting
drams and poetry in the traditional, uninteresting manner,

it is suggested that every tescher discover new ways of bring-

ing these rich studies to the attentlion and appreclation of
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the pupil. Opportunities for meaningful experlences in
these fields are virtually unlimited.
: {/a Fnglish should be intimately woven into the fabrie
of tﬁé pupllts life experiences to enable him to engage in
correct uéage et all times and to cultivate lasting ap-

preciation for all that is meaningful and worthwhile in

literature, language, and life.
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