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CHAPTER I
INTRODUCTION

Furpose of the S5tudy

The rroblem of this study 1s to determine, by actual
classroomAexperiment, the most sdvantageous method of teach-
ing reading to beginpers. In the accompllishment of this
purpose, the writer msde sn intensive study of various
nethods and techniques of teachlng veginning resding, =& sum-
mary of whilch gppears in the second chespter of this thesis,
snd applled some of the fundemental principles of each meth-
od to the actuszl tescihing of beginning reesding to her first-
grade pupils in the elementary school of Valley View, Texas.

Pupil progress and achlievement were noted for easch method,

F

“and ecompariscns were made gs to the edeguscy of the various
techniques.

& secondery purpose Iin connectlon with this study was
thie making of & criticsl evalustion of & specific method of
tesching teglnning reading. After studying and emploving s
mumber oif distinct methods snd systems of teaehing reading
to beginners, the writer selected the method whieh appeared
to e most promising as to adeguacy and pupll schievement

1
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snd made sn intensive appllicatiorn of 1t in her own teaching
rrocedures, ¥ The method was eveluated in terms of the degree
to which it atitained the sccepted goals of beginning reasd-
ing in general, end 1t was then analyzed iIn terms of a num-
ber of other widely used methods of teaching beginning
reading. Out of these snelyses grew the buses for the con-

clusions in Chapter V.

Frocedure
The writer made use of verious publicatiorns, especlaily

books and perlocdicals, ir her effort to deterrine the funda-

mental characterisiics end vrinciples of various methods of

teaching beglinning reading. Iach method wes analyzed to
agcertain its principsl procedures, and scue of these sys-
tems were utllized in ectual eclassroom work., Compsrisons
ol method snd sdeouacy were made., & far more detalled

trestment was sccordeu to the wethod which spreared to be
o

B
o
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t efficient, and whiech the wrilter adopted ss her own
specilie technigue. Lvery phase of thilis method which was
gignificant in the writer's peculiar schoolroom situation
was sccorded intensive application in classroom work, and
results were noted and cownpsred with those of the other
systems of teachling beginning resding trat sre utilized Iin

achools todsy. The Harlow ischievement Tests for the Filrst

Grede were adwinistered to the group to determine abllity
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and progress in reading. These tests were glven near the
close of school in the spring, after a nine-months'! period
of effort in bveginning resding, These tests had been
preceded, at the beginning of the school year, by the
"Park~Franzen Test of Resdiness of Fupils to Do First Grsde
Work" (mimeographed), for the purpose of ascertaining the
pupils® various abilities, with especisl emphasis upon
their degree of reading resdiness.

A rnumber of case studies are ircluded for the rurvose

of pointing out certain typical problems in reginning resd-

{=te

ng ani of outlining the technlioues involved in thelr sclu-
tion by means of the principal method nnder consideration

ir this study.

Orpgavization

This report of the study 1s organized asccording to the
following nlan:

Chaypter 1 consists of sn introduction to the study,
including & definition of the problem and the proecedure
nsed in carrying on the investigation.

Chapter II presents g sﬁrveg of litersture dealing with
various methods of terching beginning reading, including
outstanding cherscteristics of esch method, elsssroom pro-
cesures Iin each case, and the results claimed for each
method in the develcpment of reading sbility snd compre-

hennsion.
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Chapter 11T consists of s detalled discussion of the
writer's specific method of teaschling beginning resding,
including aims and objectives of the method, classroom
techniques snd organization, methods of ascertaining prog-
ress, bynical projects and units in beginning reasding, and
outcomes of the method.

Chepter IV is composed of selected case studies that
point out typleal problems in beginning reading and their
solution by means of the method of teaching being considered
In this study. GSpecific pupils aznd situatlons asre deslt
with, and & description c¢f the method of sppreach in each
case 1s included, together with en estimate of the outcomes
0of the technigues.

Chapter V is = summary of the study, including a list-
ing of conclusions and recommendsations that seemed to be

logiecsl outgrowths of the iInvestigetion.



CHAFTER 11

A SURVEY OF LITERATURE DEALING WITH VARTOUS

METHODS OF TRACHING BEGINNING READING

Concepts of #ethod
A1l children who are in possession of normel intelli-
gence can be tsught to resd, slthoush with varying degrees
of interest, appreciastion, and skill. Just as wmusie snd art
sre more highly apprecisted by some individusls than by
others, so resding cennoi heve the same value for all people.
For some, resding is one of 1life's greetest blessings: for
others, it will never be more than =z useful teol, slways of
secondary lmportance to some grester iﬂterest.l
slthough modern educators recognize the existence of
many veluable methods and procedures,
3¢ widespresd is the ldea that there mst be

some one way better than any other for introducing

children to the technigue of resding that many

parents are sfraid te respond to chlldren's in-

guiries slong this line, before they start to

scliool or after, for fe=ayr of confusing thew.

Yames of the letters of the alphabet are taboo,

for they hsve been told that to learn the letter

neme will interfere with learning the sound for which

the letter stands. Chilldrer must never be sllowed
to print, especlelly in capitals, for this ceuses

lporothy E. Willy, "Resading,"” Childeraft, XIT, 10.

)
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en undue analysis of the word Into letters. (Csll-
ing the letters in a word (or spelling) snd asking
what the word is, likewise cndangers sound founda~
tionsl work, sccording to certain authorities.
And according to those who ardently espouse the
whole-thought or sentence method, the tendency
of ehildren to pick ocut single words should be dias-
couraged. The advocates of a system predominantly
phonetic feel thet any effort of the child directed
along other lines in the early stages is wasteful
if not positively harmful, and therefore carefully
to be gusrded sgeinst.? > ‘

Too often, when 2 new method of teaching reading is
evolved, textbocks are written with the express purpose of
carrying that method ocut in schoolroom situstions, snd
teachers sre warned of the bad consequences of departing
from the elsborately prescribed course and procecdure, Iven
when there 1s no sueh strong insistence regardlng the way
which & textbook in resding should be used, the boecks in a
given series of readers often revesl the fact that they have
veen painstakingly compiled to conform to 2 particulsr
teaching metrhod, which may not even be mentloned but which
is nonetheless apperent. The contents of the beooks, and
the books themselves, are mere coges in the mschine of a
speclfie method. They have been clearly designed to present
s mass of printed matter to imply & special kind of tech-

nigque. The contents are zlmost always "inane, disjointed,

uninteresting, snd often not very intelligible. A normsl

Zinnie E. ¥oore, The Primary School, pp. 195-196.




bl

f

four-year-old in & family of fair education is Intellec-

- - . . )
fually far beyond the content of such books.'

Meny differences of opinion exist as to how beginning
reading should be tsaupght. The following excerpt is 11-
lustrative of this condition:

Teachers in different places or under different
regimeas are told that they must print or must not
print on the bosrd; that they must write or must not
write; that they must or rmust not both write and =~
print at a certaln stage. 7They are warned never to
allow a child to encounter s word in resding which
‘hes not been previously taught, never to teach a
new word by sight if it is capeble of phonetie an-
slysis or synthesls, never to permit s ¢hild to de-
termine a word by spelling it, never to tell him s
word or slways te tell him s word In which he ia at
a loss or which he does not know when reading aloud
~-- and so on, with & score of other restrictions and
preseripbtions., . . . Tt is evident that such con-
flicting idess regerding tesching beginners te read
cennot all be equally sound snd good.4

Interest and zeal on the part of the learner, and a
feeling of satigfsetion in the proecedure and in the attain-
ment of results are of such significance that it may safely
be asserted that any metiiod of procedure which considerably
lessens or postpones or entlirely destrovs these attitudes
cernot be the best procedure, or even sn accepitable one.
Interest and zeal in repding come largely through a knowl-
edge of meanings. Tt is always a mistake to ignore or to
be indifferent toward mesnings, although st times 1t may be

necessary to ewmphasize such things as mastery of word forms,

®Ibid., p. 193. 41p1d., p. 196.
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regponse Lo phonic elements, quick resding of phrzses, and
concentration upon meanings. Sometimes the mere sense of
nastery in the process Gf réadina, and the feelling that he
is cepable of meeting the task st hand, are sufflecient for
a time Lo give the pupll sstisfaction and pleszsure. Other
ehildren, however, exhibit 1little response to suebh stimuallg
and 211 intelllyent children soon become indifferent 1 the
"more fundemental and permenent sppreal of intrinsic~inter—
est 1s greatly minimized or postponed."s |

The deslre to svoid & rigid procedure has in some in-
stences produced sn untortunate reactionm. The bellef that
thoroughmﬁss is oi'ten overemphaesized hss produced s prac-
ticel abandonment of all types of orderly snd definite plan-
ning for the teschins of beginning reading. 1t is belng too
cptimistic to belleve that 17 children are brought inte in-
formal ccntact with an sbundsnce of attractive, easy books,
they will essily become proficlient in the art of reeding.
This type of stimulation is seldom effective, for it is
generally conceded that "the majority of beginrers will
meke normal snd sure progress in acgulring the verious con-
trols necessary to good reading hsbits" only 1f thev are
given "very careful and intelligent guidance and training.”
There is considerable evidence that sueh inefficient teach-

ing es does not provide this guldance will result in the

S1pid., pp. 199-201.
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development in the children of the type of insdequste resd-
ing techniques which they are likely to work out for them-
selves if proper diréctian is lackihg. These irproper resd-
ing procedures, if long continued, often tend to produce
s type of eye-movement radically unlike that of sn efficlent
resder, and to set up misconceptions end habits pertsining
to the resding process thaet are anite hard to correct.
Proper guldance end sssistance in the beginning wlll in-
sure that the e¢hild forms correct reading hablts instead of
fneffective or harmful ones,©
Two Historlec Methods of
Teaching Reading

T the evelution of the tesehing of reasding, two dis-
tinet gen@ral methods have become defined -- the synthetic
method and the analytic method. 1mderlying each of these
nistoric methods of tesching resading has been the persistent
search for the bssic unit of langusge that is most important
in guiding the child toward the sttainment of literacy.
suthorities are still not sgreed on whether this basie unit
iz the letter, the sound element, the word, the phrase, the
serntence, or some larger unit of langusge. Fracticelly all
of the commonly used systems ¢of reading in present-day
schools heve sccepted one of these elements, or a cowbina-

tion of them, as the baslc factor in language. Host of them,

®1vi1d., p. 209.
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also, for siding vocgbulary building, conbine the synthetic
with the gnalytiec, although the anslytic is usuelly con-

7

sidered basic.’

Through the memorigzaticn of the alphsbet, or the learn-
ing of sounds that make up a word -- the study of phonies --
the tescher who cmploys the synthetic method leads her nu-
pils progressively from s knowledge ¢f the simplest symbols
to sn understendlng of words of one syllsble and then words
of zreaster complexity. Words are firally read in sentences.
In poth: the alphabetle and phpnic approaches, the pupils
begin with the smallest langusge units, elther written or
spoken, snd ocut.of these gradually -- perhaps laborlously
-- bulld up lerger and larger wholes, 7Tn either case the
goal 1s clearly that of enabling the ehild to attsein pro-
ficlency in precise oral reading, with a mastery over words,
rather then thought-getting, as the primary objectiVG.B
The synthetlic method begins with the elements of words --
letters or sounds -- and then proceeds to build these up
into syllables, syllables into words, words into phrases,
and phrases into sent@nces.g Emphasis upon the slphabet is

one of the chiaracteristiecs of the synthetic wethod of teach-

ing beginning reading.

- T [—

¥
"Samuel W. FPatierson, Teschling the Child to Read, p. 31.

1p1d., p.

R o e

o

0. » 9Ibid., p. 31.
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Until well beyond the middle of the last century
the alphabet method reigned supreme in most English-
speaking clessrooms. Until very much later, it con-
tinued to have its warm advocstes snd practitioners.
To be able to say one's ABC's was for long ages ©
prime accomplishment on the part of any young person,
For nelther teacher nor taught, however, was there
much, 1f any, genuine interest in the lsrger ob-
jective, thought-getting. "Drill, drill, deill}"
was the order of the day. The school stmosphere wasg
chilled with formality, the diseipline was rigid.

The only outward and visible sign of even the rudi-
mentary idea of whst we nowadays cell the social

side of classrcom work was the conecert recitation
where all of the puplls recited in unison. For the
most part, the reading period consisted of a suc-
cession of minutes punctusted by a teacher-pupil
duet, with the pupils rendering syllsbles oraslly,

gnd the tesacher commanding or directing everything.
The individual child followed as best he could. His
¢clessmates were presumably ever slert for the unhappy
error. Self-sctivity came through a "show of hands."10

Some seventy years age, sounds tended to supplant let-
ters ih thhe teaching of beginning reading, 1In that dey,
oral reading was the principal objective, and 1t wes widely
recognized that sounds were superior to letters in the light
of this objective. Hence the ghonle method was a mch bet-
ter way of sttacking new words. The child's ear wss teught
to diseriminate sounds, and he wes led to cleasr and precise
articulation.

TeaChers who employed the phonle msthod were drill
megters and formalists, as were their colleagues, the devotees
of the slphsbetic method. Thelr primasry concerns were to

get the word mestered and to get it pronounced correctly.

101p1d., pp. 31-32.
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There can be no douwbt that pupils, once they learn the
phonic symbols, do lesrn to pronounce words more quickly
and wlth reasonsble scceptability. For this reason a cer-
teir amount of phonics 1s valuable ss a2 helpful adjunet to
the reading process in the beginning years. Put phonies
alone will not teach a c¢hild to read, Probably the great-
est service that phonics can render is not in the reediﬁg
lesson as such, although it I1s important here, but rasther
in.the class designed for speech improvement, in which the
correction of defects and the gencral improvement of oral
English: may be attained through the use of phonics by
tesehers who are_cempetent in this field.ll

The analytie method'of feaching beginning resding 4if-
fers from the aynthetic in that it emphasizes taking larger
lenguage units apsrt insteed of putting smeller units to-
gether, It differs even more radically in its concept of
rveading ss s thousht-getting process. Reading sa thinking
is coming to be more and more in the forefront of wodern
teaching. The child, slong with whet he 1s asked te read,
tekesthe center of the stage because the schoclroom today
is no longer teacher-centered but erild-eentered.

The snalytic method develops abllity to thirk snd read
in terms o words, then sentences, then paragraphs, then the

total cowmposition. @Bmphasis on the word necessitates much

pr—

1ltpid., pp. 52-35.
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drill, with primary coneern centered upon voesbulary build-
ing. The concept of the sentence and of the story as a
lenguage unit eliminsted much of the irksome drill snd DIC-
vided rmch more interesting reading material in larger
quentities, 12

If the analytic method is used, the teacher secks
first to interest her pupils in & story which she tells
the children and whieh they discuss with her. Then im-
portant sentences, followed by significsnt phrasea and
words, are then singled out for speclal study. Certain
word parts, such as root words, suffixes, and prefixes,
which are frequently repested in varlous words, sre singled
out’ for speclal sttention. Whereas the gosl of this meth-
od includes more Tluent oral resding and more rapid silent
reading, thought-getting, rather thsn were word mestery, is

the primary objective.lo

Current Reading Hethods
Although the synthetic and the analytic methods are
outstending genersl categories in the teaching of beginning
reading, there are a number of other more specific methods
which may be classifled under either synthetic or analytie
procedures. In the discusslion to follow, some of the

principal ones smong these methods will be deslt with.,

Do SO, U U ——

1€1pid., pp. 25-38. 131pid., pp. %0-31.
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One of these is the reading-from—memorj method, in
which the child memorizes the sounds of a set of words and
then matehes the scunds to the visual sppesrance of the words
a2 they are arranged in the same order on the page. This
1s scmetimes called the "story method.” Of course, in the
beginning, the materisl toc be memorized must be brief,
e8y, snd simple in wording. A common practice is for s
child te learn = Mother Goose rhymwe, 2 jingle, or a chlld's
poem, and then to match the sound to the printed words,
which he does not ses until after he has committed the
verse Lo memory. Another preccedure uses memorized stories,
wiieh mey or may not be cumulative, or the titles to ple-
tures or other similar types of lebels. In every case the
child memorizes the sounds in their proper order snd then
"reads”" by matching sounds ito printed words.

Among the advantages of this method mey be mentloned
the fellowing. The child is, in part, his own teacher.

He can match the sudltory word to the visusl word and thus

partly upon werd recognition. He naturally mekes progress
in lesrning to give the right nsmes to the printed syrbols.
The method sppecls to the child's interest by giving him a
story or & rhyme to memorize, after whleh he 1s usually eager
to discover it in the printed page. The child begins

to "reed" st the very outset of his instruetion, end finds

it pleasant, since he, having slresdy learned thecontent
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before "reading" it, does not hsve to struggle vwith words.
With pride and plemsure the child goes home and snnounces
that he can "read" in his book.

% Desplte its sdventages and 1ts velues, however, this
method has some shorteomings, Tt 18 very westeful of time
if it is unwisely used. There mey bé mich repetition of
fariliar msterial without progress in lesrning. Children
tend to rely upon their memory snd to repeat the words glibly
without actually learning to resd. If the tescher is neg-
jectful sbeout seeing thet the sound-word is accurstely
matehed with the sight-word, there is likely to be only re-
citing with the eyes fixed somewhere on the page. A cart-
board liner helps in this matehing. Even éith sn eccurate
metehing of words, some c¢hildren continue to depend upon
the locstion of the word in the story to tell them its sound
and consequently experience difficulty in recogmizing the
word in = different context setting. Children who have
resgd” thelr primer in this way are oftenzhelpless when
given their first resder, although tgg words in the primer
may be little different from the vocabulary supposedly
1eafned in the reading-from-memory procedures. For these
reasong, this method is eliminasted from most achools as an
exclusive method of tesching: instead of being used slone,

it is slmost slways used in conjunction with some effective
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type of systematle training in the ert of word recegnition.14

Becanse children quickly learn to distinguish certain
phreges or word groups, 1t has become the custom specifically
to teach phrases whieh mey be found in pre-primer books or
rresented on the boasrd or on cards or placards, Phrase
study enebles the c¢hildren to reesd stories with greaster
ezse anG effectivenessa, snd hence they enjoy thelr reading
and are proud of thelr sccomplishments. This method 1s a
worthwhile practicel expedlent in the early stages of read-
ing.

The teaching of phrases 1s s transitlion step between
roeding frowm memory snd word recognitlon. ERach phrase is a
memorized unit. This method, though, frequently may bte a
waste of time, DPeceause the erxphssils 1s necessarily upon the
rhrase 88 a2 whole and not upon the individusl words com-
prising 1t. It 1s esslly seen thst the phreses will have,
6t best, only & limited use in the resdlng situstions which
the ebiild éxp@riences. On the other hand, the words which
make up the phrases will be encountered freguently through-
out life, snd these are the units which the child shcould be
aple to recognize immedlstely.

The recognition of phrases msy function sdvantageously

sg & mecans of simplifying the initial steps in resding, but

14pdwera w. Doleh, The Psyechology send leaching of
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no time should be wasted upon it. 7Tt should serve ss o step
toward the essentlal process of word reeognitﬁon.lﬁ

Ferheps the most universal of =211 methods of dealing

§
s

with the individusl word is known es the sight method, which
is based upon the sssumption that the child sees the word as
& whole, especially after the tescher has pointed to the
word form, proncunced 1t, and tcld the ehild te look hsrd

2t the word. Thus the whole sound 1s sssoclisted with the
whole word form, and in this way word recognition is sup-
rosed tc be made more simple snd more rapld then by any of
the methods of word enslysis.

I the beginning, the sight method sueceeds with most
children because of the comperatively few words learned, all
of which are gulte different in appearance. Put as more
worde accurmlate in the ehild's experience, they tecome in-
creasingly harder to distinguish. WYost ehildren heeome more
and more uncertaln in word recopgnition and are likely to bhe-
come guite dliscouraged unless other methods are introduced
to enhance and bolster threlr lagging feeling of sccomplish-
ment.,

The outatanding error of this method is the neive as-
sumption that because the ehild can repest the names of s
hundred or more words in pre-primer or primer work, he

really knows these words, What he asctuslly knows 1s only

i51bid., pp. 47-53.
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one or two detalls of thelr appearance, and he soon will
become confused when he discovers that many other words slso
possess these general characteristics. 16

5t1ll being used successfully in England ~- and in some
Americen schools -- is the slphabetical method of teaching
reading. Fundamentally, this method requires a child to
learn how to spell & word before he can read ity the sound
of the letters is first connected with Lthe sound of the
word, because the letters and words are thought to need
coneurrent emphsslis. By spelling out the word on the
printed psge the reader can declde what scund-word should
be connected with it. The seguence of this method is
sight, spelling, sound, and meening.

The progress of beginners 1s usually very slow because
of the sypelling thst has to be learned first. The sequence
of letters seldom suggests the sound of the word, because
the letter names are used instesd of letter sounds. Be-
cause of these difficulties the gversge pupil usvally does
not go very far, but the brighter persons often become good
resders becsuse they are sble to shorten the procedure Lo
the look-snd-say wethod, and with them the spelllng of words
becomes unnecesssry becsuse they can formulate thelr own means

of word recogniltion. The alphabetical method sssists in

b 1 e, o R RGP e A B

161p1d., pp. 53-56.
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word recognition by meking chiliren look at the individual
letters in ¢ word. When the tescher is zble to ecasrry the
children over the inlitlal stage of lesrning the letters,
dropping the spelling ss soon as possible, excellent re-
sults cen be obtained by the use of the alphabeticel meth-
od. This method, howover, hiss been sbandoned in wost
schools in the United States, largely beecause of the ini-
tial period of difficulty: but its value in teaching chll-
dren te notice how the appearsznce of one word differs from
that of another should not be forgotten.,l7

Children mst be'assisted in developing the hablt of
looking for differences in words. This hablt is the pri-
mery gorl in all teaching of word recognition. The tescher
should gystemaiblcally call attention to the way words begin
and end, snd point out simllsrities and differernces in word
roots. Lmphasis should he placed upon unusual letters and
letter groups as distinguishing festures of certsln words.
511 ¥inde of practice metericl should be used te emphaslize
the importance of noting word cheracteristics.

Frequently the objection is mede that the teaching of
detailed word perception, or visual analysis, produces a
tendency for slow resding; but there is no dsnger of this
st the beginning, since the child's uwnfamilisrity with words

causes him toe look at every one regardless of what devices

71pid., pp. 56-57.
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the teacher may use; besides, all efforts to easuse the be-
ginning pupll to "slide over" words cause him to rely on
memory and not on perception. Later, the c¢hild krnows words
well enough to recognige them with only a slight glance.lg
A fundamental condition for the development of skill in
word recognition 1s repetition. 41l teachers recosnize the
necessity for repetition in establishing permsnent associla-
tions of any kind. Tt is necessary to have cttentive repe-
tition, which 1s puch more likely to obtein in s variety
of resding materiels than in o mere going over the same ma-
terisl repeatedly. 1 the latter case, the ehilld knows the
story =0 well that he can slmost repesat the words snd
sentences without thinking. It is suech better, when word
recognition 1s being stressed, to use a number of different
stories in which the particular words asre frequently used,
In this way, attemtian mist necessarlily be given to the
material. Aﬁoﬁhﬁr value of studying words in many differ~
ent settings ls that when s word picture is met in many 4if-
ferent settin.s, it is more likely to be dissocisted from
any particulsr settlng and strongly connected only with its
proper sound. Repetitlon of words should be distributed
over periods of weels or months before word recognition is
assured, especlially for pupils who do little or wno reading

outside of asechool., Those who resd much will soon become

181v3d,, pp. 57-60.
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proficient in word recognition and will bulld up a lafger
voeabulary than the others, and In a mch shorter time.
The "piling up" of word-recognitibn experiences is hasle to
the scquisition of skill and speed in thie essential process
of reading. To support this necesssry procedure, the vo-
cabulary of schoolbooks should be more carefully organized
to mske sure that the word recognition tsught will be
strengthened by re-use and by‘proper distribution of the
repetition of words., 19

“hen they comé upon & word they do not knew, meny chil-
dren, in thelr efforts at beginning reading, stare help-
lessly at the strange symbol or at the tesacher. Instead
of wassting so much time and thus experieneing frustration,
they should be teaught the hablit of reading the rest of the
gentence and then guessingwhat the unknown word might
logieslly say. Bright children learn this hsbit without
beilng taught, but all the children should soon scquire it.
Without it & strange word mey completely bloeck all progress
in getting meaning from meterial that is beling resd. OF
course, some mistakes will result from wreng guesses, but
even these are to be preferred to a complete hslt in progress.
Desplite the errors they mey make, ehildren who have culti-
vated the "guessing” habit can be given zll kinds of sesat-

work and independent reading mstter, and they csn keep

191p1d., pp. 61-63.
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themselves busy and interested in rich learning experiences.
This habit i1s essentlal to sny progress in resding outside
of school or in independent resding in school. Teschers or
other adults, tc whom the children many times take their
reading problems, are not alweys asvailable, and it is well
far the children to have some degree of independence in
doing their own reading.<C

By way of summery of the various reading methods dis-
cussed 1n the preceding peges, 1t may be pointed out that
reading from memory is the best possible Pteginning becausze
of the degree of interest and self-confidenece it gives the
pupils and beesuse 1t permits the use of large and inter-
esting units of resding mstter. This method should not be
contlnued alone te the polnt where time is wasted. The
habit of cereful mstehing of sight-words to scund-words
leads to individual word recognition. The ehilld smszt be
able to recognize individual words before he can desl with
these words in new combinstions -~ the process called read-
ing. Hence definite training in word recognition must be
glven, 7The hebit of meking a visuzl analysis of words will
be greatly enhenced if the cl:ildren scquire the hadbit of
guessing unknown words on the basis of their econtext.

The three maln steps in modern methods of teaching

beginning reading -- (1) memorizing content, (2) noting

201pb1d., pp. 63-65.
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appearance of WOrds, snd (3) learning the sound of words --
rast enter Into any sound paychologleal system of teaching
reading, but the three have to be balsnced, and the best
devices for the accomplishment of esch must be selected.
Throughout these efforts the gniding prineiple should be

to maintaln and enhance interest in feading, and to arrive
as rapldly and as efflciently as poasible at the stage of
independent reading. Although meny published resding sys-
tems provide valusrble sssistance in the effective tesohing
of reeading, sach tescher mist make modifications to suit

the needs, intserests, and abilitles of her particulser group,
for she will necessarily be confronted with meny situations
not cosprehended by the manual of instructions for the read-
ing system she may be using. 5he must therefore be pre-
pared to mske her own adapistions, and to work out s combi-
nation of methods that seems most frultful in her own sit-

ustion.<l

Pre-reading Activities
Long before they enter school, most children todsy
sre surrounded by picture bocks, magszines, and newspapers.
Even before they enter school, children "read" the "fun-
nies," and in this way and by perusing magezines snd news-
pepers ascquire some ebility to "read® pletures. FPicture

bocks, especlslly those depicting scenes of ehildren in

2lipid., pp. 117-119.
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action, are valusble In school as pre-reading experiences.
Children like to talk about pletures and what they mean,
and they csn derive highly educationsl snd rieh experi-
ences by dlscussing the activities engaged in by children
shown In the pictures. Talking sbout piectures stirlates

thinling end helps in meking concepts and word mesnings

clear,

Story-telling is snother significant pre-readiﬁg ag~-
tivity. As a story is being told by the teacher, children
gh@uld bg_encouraged to contribute freely to the narrative.
0ften the questions asked during the telllng of a story
drew forth spontanecus and enthusisstliec comments. Steps in
the story may be anticipated or ideas Iinferred. Asa an en-
couragement to such actlvity, the teacher may begin sen-
tences and permit pupils to completé them for her,%2

The little c¢child comeg to sehool possessed of a
baekground of valuable experlenee, knowledge, and
emotions, of ability sascguired tnrough varied, even
if limited contacts with 1life. Though he is able
to express "himself orally -- gsometlmes with grest
fluency and not s little feeling -~ he is generally
unable to recognize or understznd the symbols on s
written or printed page. The tescher's specisl
problem at this stage 1s to teach her pupils this
new mode of expression. In verying degree, this
special problem of theso-called mechanies of readling
will continue to play = large snd fundsmentsl part
in the work of the school, NRaturally, as the pu-
pilts mestery of the fundamentals of reading be-
comes more and more sutomatic -- a matter of hablt --
as he vocally responds and grows mentally mature,
the teachling emphasis ahlfts to the meanling and spirit

22¢111iam S. Gray, Marion Monroe, and Lillian COray,

Guidebook for the Pre~primer Frogram of the Easic Readers,
Dp . ‘5“_3.5
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of what is read. Even in the highest grades, how-
ever, it msy s8till be necessary for the teacher to
emphasize the elements of reading technique -~ to
drill on prorunciation, enuncilstion, end phrasing,
to teaseh the chlld to grasp larger snd larger lan~
guage units.25

In many schools an effort 1s made to teach all chil-
dren to rend when they enter the first grade. The resson
for this practice 1s the widespresd belief that a child,
when he is six years old, is resdy tc begin reading. The
results of tests and experiments indicate that not 211 chil-
dren of six are ready to begin reading. The faect that sll
pupils in s schoolroom are six years oid does not mesn that
they are equal in mental age, alertness, physical develop-
ment, kind and range of experiences, and various personality
trelits.

Experlence proves that most children of superior sbili-
ty and good home or kindergarten training require little or
no‘additional preparation for learning to read when they
enter the filrst grade. On}ﬁhe other hand, though, many
pupils, when they enter school for the firat time, need
specifiec training that prepares the way for learning to
read.

For those who sre not ready to begin resding, the

mere postponement of reading instruction is not sound as a

solution to the problem. Such puplls should be introduced

BSPatterson, op. cit., p. 7.
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to a program of pre-reading sctivities purposeful in con-
tent and practical in sppllestion, designed to develop and
strengthen the abllities that are essential goasesai&ns
for one to have before he can attain success in learning to
read, 24

These pre-reasdling activities should be meaningful to
the chlldren and should contribute directly to the type of
growth needed. Immsture children who sre limitesd in back-
ground of information or in lsnguage ability, need an ex-
tensive program of first-hand experiences, Familisr ex~
periences from the lmmedliate environment should e utilized
rather than attempting to explore entirely new fields.
Teachers should tske advantage of opportunities for broaden-
Ing the understanding of children through discussions of
faets relating to the homes and familles represented in the
group. Children are nsturally interested in what their
parents and brothers and slsters are doing, and they are in-
terested in esch other's families and homes., They should
be led to share their everyday experiences and their pets
and toys with others in the group. The activitles about
them, such as gardening, ferming, storekeering, and trans-
portation, may be close to the warp and woof of everyday
life, yet some of the children may know very little about

them.

i s A I

24Gray, Y¥onroe, snd Gray, op. eit., p. 17.
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The immediate out-of-docrs provides abundané oppartuﬁi-
ties for rich learning activitles. On the school lawn may
be carried oult a study of seasonal veriastions in plant and
snimal 1ife. wchool gardens may become & rich opportunity
for planting seeds and bulbs snd watehling plants grow.
Yrees, flowérs, birds, domestic animals, snd the weather
are closely related to the ehild, but the teacher all too
often falls to make use of them in teac&ing; At this early
tevel, a walk to a nearby park mey be more valuable than o
trip to a factory.

The school's pre-reading program should Include those
aress of intereét whieh the child is most likely to encounter
in his early experiences in reading. Learning situations
should be chosen to which the immediate environment mey con-
tribute Iirst-hsnd experiences. For insténce, at this stege
of ¢hild development, attention shouid be directed to cows
rather than to mllk-bottling and te hens rather than to in-
cubators. More complicated interests may well come in
later when the child 1s better able to comprehend them. 2

The real purposes of the pre-readihg snd pre-primer
activities have been set forth by one sducator in the fol-
lowing manner:

. « . to bulld brosd snd deep interests in reading, =

keen sense of the values of reading, sppreclastion of

good litersture, the development of helpful resding
habits, and an understanding thst resding is not

£91pid,, pp. 23-25.
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simply a process of reproduclng the words whieh are
presented but of getting the idess whieh are pre-
sented, and more than this, children must see that
comprehension of the ideas is not sufflicient but
that in return we must give thought and action; we
mast resct to what we read with mental or physlensl
sctivity.

The material which is econcerned with the child's
dally life and activity 1s uniquely suited to the de-
velopment of thls concent because the reading ls
never simply saying the words, but & matter of get-
ting the ides which 18 presented and making the
proper reaction. If the idea is not Interpreted
correctly, the right response cannot be given. . . . 26

v Readling Resdiness

Resding readiness 1s s stage through which children
paess as a preliminsry to actuel resding. This perf¥od is
charecteriged by expanding interests and sctivities whieh
dircetly prepare the child for acquiring ebility to put
thought into the printed symbol. Although reading readinéss
is ususlly developed in kindergarten, some puplls are passed
into the first grade withoubt possessing resding resdiness,
Doubtless some oi the children who enter the first grade
without having had kindergarten experience are likewlise
relatlvely uninterested in reading. For these reansons,
the first-grade tesacher may expect toc assume sowe responsi-
billity for developlng reading readiness. This may be done
by the usge of such means as providing the child with a

wealth of ldeas pained through interesting experiences,

2Splanche Kent, "Procedures in Beglnning Reeding,”
Childhood Eduestion, XTI (Mareh, 1935), 263.
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encouraging abundant practice in oral langusge and thus
fostering an increased vocabulary, placing on the black-
toard printed records of children's experiences, encoursge-
ing ehildren to look st books, reasding to them and thereby
cesusing them tc become Interested in printed content, using
labels to identify meterlals, and many other similar pro-
cedures. It 1s necessary for the c¢hild to have an interest
in reading before he can master the regquired skills and
establish wholesome attitudes towerd reading.®7

Beecause of differences in experiences st home, in en-
virconment, in wmentality, snd in training, all children when
they enter schocoel are not equslly prepared for immediate
entry upon the adventure of reading. The newness and
strangeness of the school environment, and alsc the physiecal,
emotional, end mental immaturity of the pupils make sdvisa-
ble a period of development and adjustment, during whieh
the children will heve the opportunity to become resdy for
experlences in the resding of hooks.

One who hes had a riech hackground may be ready to read
when he enters school, whereas cne who has had only limited
opportunities may not be ready for reading for some time.
In ceses of children who sre not ready for reading, it is
better to delay formal instruction in reading than to push

the c¢hild on before he is ready for it. Premsture ascqualntance

“Twilly, op. eit., pp. 1-2.
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with resding may csuse the child to dislike 1t end to be
seriously handicappred in hls efforts, ¥Yo tire will be
wosted or lost by such wise delay 1n begimning resdlng, for
meny rieh and profltable experiences may be provided. "By
geferring reaCing untll the child 1s ready to resd, the
tescher i? bullding strength and attitudes which will en-
#ble the e¢hild to gat more from reading wher 1t 1s begun."28

{;In determining when & child is ready to resd, the fol-
iowing faeoctors are worthy of considerstion:

l. He hass = relatively wide range of erperi-
ernice relating to the things and setivities about
which 2 child will read.

2. He has a reascnable facllity in the use of
ideas, :
, 5. He has a suffilecient command of simple Eng-
lish sentences to speak with sase and freecdom.

4. He has a relatlvely wlde spesking voecasbulary,

5. Je has good hablits of enuneistion and artic-
ulation.?Y

In this cornection, the following considerations are also
pertinent in determining a child's degree of reading readi-
nesss:

1. A degree of waturity represented by a men-
tal sge of six or more snd sufficient mental alert-
ness to insure rapld progress In learning.

2. Good health and freedom from organic de-
fects s0 that the pupil can give eareful attentlon
during perilods In which he receives guldanee in
learning to read.

3. Sufficient social adjustment and emwotionsal
stablility so that the pupll cen perticipate with
pleasure 1n the activitlies of the group.

28pexas State Departwent of BEducatlion, Course of of 3tudy
for Years One through Three, p. 98.

29yilliem 3. Gray, quoted by Marjorie Hardy, "Reading,"
Childcraft, IX, 13.
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4. An sdecuate fund of ideas, or background of
experience, to enable him tc grasp the meaning of
psssages in sarly reading sctivitiles,

5. 8ufficient facility in thinking to enable
the pupll to graesp simple relatlionships, to per-
ceive sequence, to recognize ideas, and to engage in
simple problem~solving amctivities.

6. Ability to understand reasdily =nd use
fluently the voeabulary and types of sentences
found 1in beginninge-reading vooks. . .

7. Efficlent work habits whieh enable the pu-
pi1l te follow directions and to concentrate on the
sctivities involved in learning to read.

8. Bufficient sensory sbllity to insure accu-
rate visual and suditory discriminstion of words.

9., Adequate motor control to make the musculsr
sdjustments involved in learning to resad.

10. Xeen intere¢st in learning to read.

Experierce shows thet a ehild mey be intro-
duced to resding even though he 1s not equally well
developed in all of the foregolng requisites. Ix-
ceptional sbility in one or more respecis masy com-
pensate for deficlencies 1n other sspects of develop-
ment. In genersl, a chlld is ready for reading when
his totsl development is sufficient to ensble him to
engage effectively in the variocus activities involved
In learning to read. FHowever, it should be under-
stood that lack of gbillty in any of the elements that
comprise reading readiness may tend to retard the
rate of progress in learning to resad.

Various forms of seatwork may be instrumental in
stimileting a more rapid development of reading resdiness
among pupila. Outline pictures for ecoloring sccording to
cral directions, or, for more sdvenced pupils, asccording
to printed directionss picﬁure ruzgeles to be put together
correctly, each part bearing a label; and separsted sen-
tence parts to be put together in correct sequence, are but

a few of the constructlive types of seatwork that msy aid in

®UGray, Monroe, and Gray, op. cit., pp. 18-19.
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this direction. An excelleﬁt riece of seatwork for begin-
ners 12 the making of a booklet on the order of a scrap-
book. The children collect plctures of persons, objects,
end scenes depicted in stories and spoken of or read sbout
during the reading period. Together with appropriste
labels, these plctures are pasted In the book. In the
'prodéss, the children will be learning to read the titles
in a perfectly natural way. Another valusble kind of sest-
work is the silent perusal of interesting books at a table

specifically for this purpose.51

Alms sand Objectives
Children are sometimes labeled dull when, ss a matter
of fact, one or more of the following elements Involved in
the capacity for learning are missing, undeveloped, or
impeired:

1. Good coordination, good hearing, good
vision (the psychophysical element).

2. Good sound body -- physical well-being and
vigor, not handicapzed.by malnutrition, bad ton~
slls, adencids, or other physicsl defects {(tre
physical slement).

3. Packground of experiences -- orsl longuage,
interests, meanings, end concepts (the experientisl
element).

4. Right attitude toward school, tescher, ehil-
dren, and learning; happiness in his school rela-
tionships (the emotionsl element).

5. Right asttitude toward efforty willingness
to do hils part (the voliltionsl element).

6. Good inherent mental abllity apart from
other elements, %%

alPattersen; op. cit., pp. 119-120.
S2jar jorie Fardy, "Reading," Childeraft, Ix, 12-13.
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These elements can be celled alms snd objectives of the
educational program as well as of the reading phase of thst
program. Wiereas the above elements are more general in
nature, theose llsted below sre more definitely related to
beginning reading, and are referred to by their suthor as
"assumpti&gs underlying the initlal stages In learning to
read" and as "teehniques in teasching primary reading”s

1, The child bids fair to progress normally in
learning to read 1f sll the elements in the learning
capacity are present.

2. The e¢hild lesrns only under the stimalus
of interest.

5. A child shows gernuine compelling interest in
a thing which he initiates or helps to initiate or
in an sctivity Iinltieted by the tescher which he
enjoys doing.

4. The ehild associates synbol and mesning
most easily when his own familiar spoken sentences
are used as the written and printed symbols.

8., The child finds himself in relstion to
reading and menifests some desire to read materisl
not of his own meking if reading 18 mede a part of
all sehoolyoom activities.

6. If the child begins the habit of "living"
in the content of his own materiasl, with right
guildenee he willl live in the content of meterisl
thet 1s not his own.

7. If one of the ehlef alms of the primary
grades 1s to lay the foundation for the intelli-
gent, voluntary use of books, very definite things
must be done to develop in the c¢hild the attitudes,
habits, snd abllities which contribute to sueh s
use of books.

8. There 1s danger of physical snd emotional
harm to the ehild if his attention is directed pre-
maturely to words, thus meking him word-conscious
in an artificial way and before his eyes sre ready
for the tax on them.

9. If given an opportunity, the child will
neturally and normelly reach the word-conseious
period when nature indicates thet his eyves are
rezdy for the tax.
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10, With =most children the grestest prosress
in skill in independent resding comes in the second
snd third grades.

1l. The process of lesrning to read cannot
really be divided intc first-grade reading, second-
grade reading, and so ony 1t is one big unit that
mst be msstered in the primary grades.od

Ag 8 mesns of extending experience and promoting
ehild growth, reading 1s of specisl value.

1. It makes the lives of echildren richer and
more meaningful through the stories, deseriptions,
apd records of the past that are availsble in theilr
homes end in the school.

2. It enebles them to satisfy valusble curics-~
ities about people, animsla snd plants, strange re-
gions, former times, distant places, famous men and
women, inventions, etc,

3. It helps them to keep in touch with friends
and to know what is geing on in the eommunity, stsate,
and nstion.

4. It enables them to secure material for
fuller understanding and for use in solving problems
and helps them te lesrn how to act in new situations.

5. As e form of oral communication, it 1s a value-
ble weans of Informing, convineing, and glving pleassure
to others.o%

Cne suthority in the field of reasing asserts that
"there 1s no best way to teaeh reading,” and continues by
saying that, in spite of the lorge number of research
studies and publications on the subject, there hes not yet
been "dilscovered & definite series of steps whieh a teacher
may follow with the asgsurance that all pupils will grow in
reading ability in the most efficlent msnner."” Because of

verious types of mentsl, physical, and environmental

531pid., pp. 20-21.

S4¢ray, Monroe, snd Gray, op. c¢lt., p. 8.
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differences among puplils, "it is unlikely that research
will ever disgcover a single method which will be the most
efficient one for all pupils and all teachers, "D ‘

Reading should be wore than calling words end puttiné
‘them together 1n sentences snd paragrsaphss 1t should salso R
be thinking, carried on under the stlmulus of the printed
or written page. The purpose or motlve in resding, then,
is of considerable significaence 1in developins the c¢hild's
ability to put thought into resding symbols. To be most
effective in the development of sccurste and thoughtful
reasders, the purposes motivating reading should be ini-
tiated either by the reasder himself or else adopted by him
as his very own, should be relsted to the readerts experi-
ences to enable him to interpret the mzterial resdily,
should Te definite, and should contain an element of new-
ness to present s challenge to the interest,

The same quesation used day after day s s means of
motivabling interest in reeding vtecomes stsle, loses all
meening, and hence hecomes valueless =8 a motivator of in-
terest. The same type of meterial used repestedly is a de~
terrent to the child's Interest and an irmpeder of his prog-
ress. The chlld should be permitted to discover for him-
self whet is interesting. For this reason the prasetice of

telling the waln ideas of a story before the child iz allowed

55penald D. Durrell, Improvement of Bssie Reading Abili-
tles, p. 1,
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to resd 1t is questionable., Of course, famillerity with
the content of meterial is necessary as an approach to
reading, but after a c¢hild haa sequired a working vocabu-
lary of about fifty words, the telling of stories before
he has read them should be minimized; for i1f he is already
familiar with a story, reading 1t cannot then be sueh an
interesting and thought-provoking experience as would be
the case with éntirely new material. Even adults are not
sointerested in reading a book or ih seeing a play if some-
one hes already given them a good idea of the plat.36
For beginners the resding lesson will keep close to
the actual dally 1life of the rupils. The lesson may take
eny number of forms, but the immaturlty of the chlldren and
the practical needs of ¢hlld 1ife should ever hTe kept con-~
splcucusly in mind. Self-activity should be emphasized,
end the teacher should give as large 2 place to the child's
participation ss possible.37 Although methods snd tech-
niques may vary widely,
The goal has Yeen resched in lesrning to read
when the c¢hild reads voluntarily, extensively, and
with evident interests and absorption. It is not
enough that a c¢hild shall lesrn to read rapidly
and understandinglys he must develop a real love

for reading -- one thet will prompt him to spend
many of his leisure hours in resding for pleasurs.

v - a2 o

ZSMary E. Pennell end Alice M. Cusack, How to Tesch
Reading, pp. 38-39.

S7patterson, op. cib., p. 125,
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liot all persons who read well have the desire
to read to any great extent. In the past, all
schocl children learned to resd before resching
maturity, but only z small percentage of them ever
reached the goal outlined above. Undoubtedly, one
of the principal reasons why the majority did not
reach the goal was that the process of learning to
read was fraught with meny unrleasent sassocistions.

It 1s lmportant thet teachers should keep the
ultimate goal constantly in mind and thet they
should follow only such procedures as will help the
children to progress towsrd that goal.

Some children reach the goal in the first grade,
seme 1n the sceond grade, and some Infrequently not
until the third grede. The time 1t tekes to reach
the goal iz not important; but it is important thet
gvery child shall progress steadily st his own rate
ef sreed, regerdless of the grade he 1s in. He
should be neither forced ahead nor held bask.

Tt 1s fully possible for a teacher to be too am-
bitious for immediate results and too careless of
ultimste results. Teachers should be less concerned
with the questions, How mwany words do my children
know? How many books have they rend? and should be
more concerned with the question, How eassily, netural-
ly, and well are my children progressing toward the
2081258
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set up in reading is the following list of general objectives

. Closely akin to the above statement of goals to be

for reading in the {irst grede:

l. ©To creste & desire and love for resding.

2. To develop the ability to get thought with
accuracy, facllity, and reasonable rapidity.

3. To develop the ebility to master the me-
chenics of resding.

4, To enable the c¢hild to read st his maximum
degree of apeed,

5. To help the chilld use the tools of resding
effectively. '

6. To develop the power to resd well sllently.

7. To develop the ablility to give pleasure to

others through oral reading.

58ﬁarjorie Hardy, First Grade Wanual for the Child's
Own Way Series, pp. 21-22.
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8. To creste a desire to possess books.
9. _To stimulate an appreciation of good 1it-
eraturs.®

Another statement of aims for beginning reading is the
following:

l., 7To awsken keen interest in reading aud to
stimulate a strong desire to learn to read effect-
“ively.

2. To provide for the orderly development of
good hebits of recognlition both in oral resding and
in silent readling. _

3. To develop ebllity bto interpret clearly and
securately the meaning of the passsges resd.

4. To develop hablis of rescting critically to
the ideas secured through resding snd of reorganizing
and applying them to new situations.

5. To cultivate the abllity to resd slouvd ef-
fectively.

&. 'To cultivate strong motives for, and perma-
went interssts in, diversified reading.

7. To elavate standards and tastas in the cholece
of books and salectione read. ¢

The followlng tebulation of the mégor alms and desirable at-
tainments durlng the initlal stage in learning to read is
worthy of comslderation by anycne who is interested in es-
tebllshing a worthwhile program of beglnning reasding which

will result in desirable outcomes:

Alms Desirable Attalnments
(&) To stimulsete keen 1. 3hows active interest in
i Interest in simple labels, notices, bulletins,
- reading sctlivities tlireections, and posters.
snd in looking at 2. Asks what sentences or
plcture bocks in- atatements on the black-
derendently. board say.

3. Is alert and willing to co-
Operate in interesting
reading asetivities.

®9pennell and Cusack, op. cit., pp. 158-159.

40gray, Wonroe, end Gray, op. cit., pv. 10-11,



(b}

(c)

{d)

(e)

To cultivate &
thoughtful atti-
tude in reading and
ebility to inter-
prret and relete the
plctures and words
read.

To develop 2 resd-
ing voeabulary cof
fifty or more

words and the habit
of recognizing them
readily in thought
units,

To develop good
habits of recogniz-
ing and inter-~
preting thought
units of one or
more lines in
length in both
gilent and oral
resding.

To develop ability
to follow oral di-
recetions and to en-
gage in sctivities
whieh apply ideas

gecured in reading.

Showa keen interest in
books and plctures.

Gives attention primarily
to the mesning of whsat is
read.

Uses readlly the clues to
meaning in the piletures that
accompany the stories,
Relates the sequsntial
events in the plot of &
gtory.

Thinks about the content
while reading, as shown

by comments on the faectuael,
humorous, surprising, and
setisfying elements of a
story.

Contributes supplementary
snd related ideas from per-
sonal experience.

Aequires s vocsbulery of
fifty or more words which
he can recognize qulekly
and accurately in thought
units,

Pegins to note =2ignificant
deteils of worda.

Reads sllently in sentence
units with few or no lip
movements.

Avolds pointing teo words.
¥Follows lines resdily from
left to right.

Understands the meaning

of simple sentences before
reading them sloud.

. Reads short thought vnits

aloud easily,
and nzturs ijy

dist*ﬁctlv,

#ives attention to directions
and follows them conscilen-
tiously.

Makes effectlive use of Iim-
portent points snd incidents
of stories in drsmestisations,
the drawing of piletures, and
other sctivities,
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3. Secs relationships between
the incidents in the stories
read eand his own experliences.

(f) To cultivate soeial 1. Listens thoughtfMmlly and
attitudes desirsble attentively.
in & reading group. 2. Cooperates courteously,
with due regard for the
rights of others.
3, Teels pride and satisfac-
tion in the successful ac-
complisiment of group ae-

tivities.
{(g) To develop proper Hendles books easily,
hebits in the csre opening them and turning
snd use of books. the pages earefully, and

holding them properly in
individual end group sit-
uvations.

Again, = program of reading in the beginning gr=de ecan
be said to have the eheracteristics of effectiveness 17 1t

conforms to the following criteria:
1. The tescher is femilisr with the individusal

differences of her pupils. . . .

2. The teacher has specific objectives for each
¢hild or each group of children in her class. . . .

3. There 1s & definite plan for observeticn of
rupils! growth in voluntary reading hebits, . . .

4., The tesacher knows the books that are svail-
gble to the ehlldren. . . .

5. There ls adecuate provision for differences
In the reading &bilities of the pupils. . . .

6. The tescher has definite plans for motivation
of reading. . .

7. There i% full attention to growth in vocabu-~
lary. . . .

8. C(rel-reading instruction is mede effective
by maintaining interest. . .

9. The instruetion in silent reeding is charac-
terized by Iinsight Into many problems and needs. . . .
1¢. There is training in orsl and written re-

call., . .
11. Thare Lsﬁdefinite instruetion for improvement
oif study str1lls. 4

Gt e et aee s ——c——

4lybid., p. 14l. 42purrell, op. cit., pp. 4-10.
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The following cheracteristics of an effective reading
program are pertinent at thils point:

1., It begins with trsining and experiences that
stimul ate Interest in reading and prepare pupils to
leern to resd with ressonsble ease.

2. It recopnizes the faet that ehildren who enter
school differ widely in femily bsckground, Intellectusal
maturity, and reasdiness for rcading. Waterials =nd
methods of teaching are adjusted to their varying
needs,

3. It provides for the development of appropriate
reading setivitles, attitudes, and hebits needed by
each pupil, thus reducing to a minimum the need for
corrective and remedlal teaching.

4, It recognizes the close relastionship between
reading, langusge, and thinking and provides regularly
for the stimulation of clear thinking and for the in-
creasing mastery of good language habits.

5. The resding sctivities provided are based on
the belief that pupils cen learn to read best by read-
ing to schieve purposes thst sppeal to them as highly
interesting and worthwhile,

6. The materisls provided for the pupils to read
are prepared in the 1light of the following guiding
principles:

a) They harwmonize closely with the iwmmediste
interests of the pupils end aid in develop~-
ing new Interests.

b) They are organized in terms of units thsat
offer many interest leads,

¢) They are so csrefully grsded and increase
8o gradually in difficulty that they present
far fewer learning hszards than did the resd-
ing materials of former decades.

d) They provide frequent opportunity to re-
teach new words by Iintroducing them re-
peatedly in different meaningful situations.

e) They ald the pupil in deriving meenings
from the eontext, thus helping him to en~
large and enrieh his meaning vocsbulary
end to secure new experlences through
reading.

7. The methods of teaching used vary with the
abilities and needs of the pupils and with the purpose
for whieh they read.

8. Differences in pupll progress and ability sre
recognized and provided for tbhrough flexible grouping,
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individual guidanece, and variations in the reading ma-
terials used.

9. The achievements and needs of the puprlls are
studied regularly, and continuous effort 1s made to
provide necded help end stimulstion, 4

Among the appreciations, hablts, and skills that should
be emphasized in first-grade reading are the following:

I. Appreciations.
1. To desire to read.
2. To love to resd,
ITI. Hebits and skills.
1. To read silently before attempting to read
gloud.
2. To gvoid pointing to words while resding.
3. To avoid hesd nmovements,
4. To read sllently without any sudible expres-
sion and to bsgin to eliminete lip move-
ment s,
5. To use correct eye-movements.
6. To know how to attesck new or diffienlt
words by:
a, Skipping over words and getting
ther through econtext.
P. Recognizing phonetlc elements.
¢. Asking for the word.
7. To resd to gnswer a definite guestion.
8. To gvoid word ¢slling in oral reeding.
9. To be able to snuncieste clesrly and pro-
nounce correctly.
10, 7o haendle snd care for a book properly.
11. To stand correctly.44

The process and experience of lesrning to read should
be, for every ehild, a haypy, wholesome activity in which
definlite interests and needs motivate the child to have the
desire to read. The reading program should be sufficiently
flexible to permit and eneoufage each child to develop at
the réte at which he is capable of attaining his highest

degree of sueccess. The materizal should be easy enough to

45gray, wonroe, snd Gray, op. cit., pp. 1l-12.
¢it., p. 159.

it

44pennell snd Cusack, op.
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permit the ehlld to know that he 1s.growing in his sbility
to resd, but it slsc should be difficult enough to chal-
lenge his best ef forts. 4

The primary goal in reading Instruction is to enable
each child in the e¢lass to advance in skill and interest as
repidly as his 2bilitles permit. Only by teking into ae-
count the existence of individual differences in reading
level, in interest, in learning rate, and in types of dif-
ficultlies can this goal be realized, 46

The value of Individual instruction 1s c¢larified in the
following excerpt:

Some teachers belleve that reading is teught
most economically and effeetively through individual
instruction and that Interest 1s lost and time wasted
when ten to twenty children try to keep the same
place. These bteachers have demonstrzted thet it is
posgible to heve only individual reading from the very
beginning of the first grade. One tescher beginas the
reading instruction with a story about a family, in
whieh she uses such expressions ss, "Thias is the
father ," "This is the mother," and sc on. These
sentences, with appropriate i1llustrestions, sre put
up around the rcom. Each child has 2 set of the
expressions, unillustrated, whieh he matches with
the illustrsted ones. When he can read them, the
teacher checks hils degree of securacy on a progress
card. Pre-primers with similar corntent are svsilable
for the children and many 1llustrated words are placed
on the walls of the rcom. Hot a grezat deal of ex-
perience reading is carried on, but that whieh is
used is put up for individual matching with typed
copy. The children sre checked Individually by the
teacher as they read to her what they feel they havse
mastered. They use each other as sudience and fre-
guently 2 child will decide to read e certain book
because he has enjoyed the parts that were resd to
him. This teacher finds tbhat with the ald of suf-
ficient reading materials and devices esch ehild

457exas State Department of Educatlon, op. cit., p. 98.
46purrell, op. cit., p. 65.
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tesches himselfl to resd and progresses zt his own rate.
Furthermore, this method prevents the slower ehildren
from feeling feilure and enables them to schieve re-~
sults that are limpossible with group reading.

Other teachers contend that reading taught in the
above fashion tends to develop word recognition st
the expense of thought-getting and that, unless the
teacher 1s a person of execepbional skill, the child's
interest will be centered in the skill of reading
rather than the content, with the result that a 1it-
tle later his sttitude toward reading will be nega-
tive.47

Phonies

Phoniecs 18 the seience of word scunds. The use of
phonics by the teacher should be optional, since not all
children meke better progress in reading after learning some-
thing of phoniles.

When the child hes formed the habit of content reading,
when he has a relatively large sight word voecsbulsry at his
cormend, when he begins to feel the need of something to help
him comprehend the content more rsasdily and to become more
independent in his reeding, a certaln awount of work in
phonics should begin to supply the need that the child 1is
experiencing. Vﬁu harm is done if 81l ehilldren are exposed
to phoniecs, for sach one will develop at least 3some degree
of phonic sense which will naturally csrry over into read-
ing 1f the child needs to use it, Some children do not need

to use phonies in thelr reading, others somehow seem Lo

47wi1ly, op. cit., pp. 5-6.
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develop their own sense of sounds and their own system of
rhonies and are helped further by what the tescher gives
them, while still others need the help of phonies but have
difficulty in using 1t.48

In the pest, phonlecs often wes thoughtlessly taught
te the extent of producing sheer boredom. This fact and
the common practice of subordineting thought econtent o the
development of phonic elements have properly brought serious
diseredit to the use of phonies. The reactlion against the
mistakes af‘the_paat should not, however, be 80 strong as
completely to cause the utter sbolltion of a tool whieh 1is
definitely an asset in the tesching of reading if it 1s
used intelligently., Emphesis on phonics should not oecur
during the reading period, for then the attention should
be focused upon the thought content and should not be shifted
to the mechanies of resding. If basic training is given in
word anmlyslis at other times during the day, the information
thus cbtained can be readily applied during resding periods
without withdrawing the attention from the content of what
is being read.

¥hile the sctusl velue of phonics has not been sclen-
tificaelly determined, many educstors feel that "if phonics
is teaught in a reasonable amount and 1f the material- gse-

lected hes = direct bearing upon the reading in hand, the

4Cardy, First Grede Marual for the Child's Own Way
Serles, pp. 40=41,
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child will be helped in both reading and spesking."4® (Care
mst be taken, however, to postpone the intreduction of
phonies until the subject can logiesally be expected to
have meaning for the c¢hlld and to be of assistance to him.

All work In phonles should be deferred until
children heve & clear conception of the function of
printed words and sentences. They should be able
to use this new skill in really getting thought
from blackboerd lessons, charts, cards, signs, snd
the first half of primers, before &ny step 1s teken
to attract attentlion to more minute elements,

Any method which does not allow in the begin-
ning an extensive escqueintance with word-wholes en-
countered in meaningful context, is forced to econ-
front young children with long lists of quite mean-
ingless words for the sole purposze of pleking them
to pleces.-

The modern trend is to employ phonlcs aecording to the
1ndividual need of the pupils concerned. Some children who
possess a keen phonie sense need no training at all, whereas
other pupils require definite teaching of phonies and help
in making epplications of phonics to reading. TFhonies sel-
dom is taught before the second semester of the first
year.51

Work in word senalysis should not be praeticed for 1its
own sake. Neither words not technigues should be Introduced
for the sake of the system, slthough most phonie practices

are charscterized by this weakness. If one is willing to

49pennell and Cuseck, op. c¢it., pp. 77-78,
50poore, op. eib., pp. 212-213.

Slwilly, op. cit., p. 7.
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be moderate and to incur some measure of delay, life in the
school, Including experlences with books, will provide an
sbundanece of familiar, signifiecant, and meaningful words

for necessery analysis and classification,5?

The Tescher's Task

If swall homogeneous groups are used in the readiﬁg
clags to accomplish the work in the beginning stage and
afterward, the teascher 1s better ensbled to meet the in-
dividusl needs of the c¢hildren in the groups. Through read-
ing in groups the ¢hild is stimulated by the teacher an& by
other menmbers of the group. Chlldren who seem not to be
interested in reasding frequently ascoulre such an interest
when they work intimately with other children who have 1t.%9

The conversion of a word reader Into a thought resder
1s probsbly the most frequent of all reeding problews en-
countered by the teacher. If the reading weterlal is
thought to be too difficult, the teacher should try some-
thing simpler. Fhrases on flash cards may be used to in-
erease the perceptual span, snd the ¢nlldren may be asked
to interpret them. The amount of silent reading may be in-
creased, and the pupils may be encouraged to tell the claas

what they have read. Only that reading whieh sounds like

Sgﬁoore, op. ¢it., p. 213.

55Hardy, "Reading," Childeraft, IX, 29.
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natural talk should be approved, for that which sounds
artificial iz likely to be memorized and cherscterized by
little or no thinking. The tescher should utilize many
checks on the children's ability to put thought into their
reading, and also fregquently employ informal tests for com-
prehensgion. The teacher should be ever on the slert to dis-
cover evidences of lip resding and, when it 1s discovered,
she should Immediately take measures to eliminete it.
Lerge spounis of experience resding should be employed for
the purpose of csusing the children to become familiar
with the content and of freeing the content instesd of the
word. Overemphasis on phonics should be carefulily avoided, "%
If the c¢hild can be enabled to recognize in reading an
activity that possesses practical and useful funetions that
enhance the worth of his own experiemces, he has discovered
the most valuable of all incentilves for learning to read.
When a c¢hild finds reading necessary to some
activity he is cerrying on, sueh as playing store,
his interest in resding as a speecisl subjeet is
greatly increased. It becomes a tool he can use end
1s therefore worthwhile, A desirable attitude toward
reading l1s thus esteblished. 4s a source of some
ruch-needed information -- be 1t about airplanes,
inseets, or Africa -- books and reading hecome
highly desirsble. Incidental resding can often be
correlated with technical reading lessons. A ehild
who 1s interested in animals and 1s making a zoo or
a pleture book of animels will enjoy s reading les-

son sbout & cireus. His voeabulary will be reln-
forced and the sequence of thought influenced.55

SQWilly, 32. g&- * pa a- . Ssylbid- ] p‘ 100
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Although some educstors have been inatrumentsl in lead-
Ing & widespread reaction sgainst mechanics in reading,
which in the past certainly wss overemphasized, there is
no evidence, from tests and surveys, to indicate that at-
tention to drill and mechenios can be entirely dispensed
with in the teachling of reading. It seems hesessary to
have some of this type of training. There 1s, however, a
large body of reliable evidence to the effect that a high
level of well«balanced attalmment cen be reached with a
very moderate smount of instruction in mechsnics. HModera-
tion, then, appesrs to be desirables but & complete aban-
donment of mechsnies 1s ill-advised.5®

If the teacher is to be of the maximum assslatance to
children aa they learn the art of reading, she musgt always
remenber thet she is largely reaponsible for the awmcunt of
inter¢st the children take in resding, for the kind of in-
terest they possess, and for the way they read. If a child
is vitally Interested, he has itaken his first ster in the
attalnment of the resding goaly snd the teacher should seize
the opportunity to capitelize upon his interest by seeing
that his flrst adventures in reading ere pleasant, chel-
lenging, and satisfactory cnes. The spirit of the teacher
produces a conglderable influence upon the spirit thast

motivetes and governa the children. The teacher's attitude

s e,

Segﬂoere’ 32. cit., e 212,
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should consist of sueh component factors azs gemaine en-
thusiasm, optimism, patience, the spirit of encouragement,
and resourcefulness., Such characteristies will inevitabdly
Influence the children and will be reflected in their own
attitudes and behavior in thelr early experiences with
réading,57 It goes without saying thst teachers should

become scpuainted wilth the best of c¢hildren's 1llt-
erature and provide only the best in the eclasasroom.
The teaching of reading is but helf done unless
children can hear Tine books read aloud by the
teacher, can dlscuss them informalily and share their
pleasure in their favorite stories, and thus de-
velop from year to year increasingly finer tastes

in books.

Mozt of the reading systems now in use rest firmly upon
the new paychology of childhood, and especially upon those
nhases of the new psychology which erphasize

(2) the active principle in &ll learning -- the pupil
learning through his own experilences and reactionsg
(b) the individual cifferences in pupils!' cepsecities
for learning -~ no two children belng alike and no
two progressing at the same rate to the same gomls
(c) the powerful influence of a genulne interest in
the meaning and purpose of an activity upon the
learning process; and (d) the satlaflying resulis of
meaningful effort definitely organized towerd =
speclific end and zestfull; put forth with eonfildence
snd right feeling. 59

Rulletin Board and Charts
Refore he 1s given books to resd, the chlld needs charts

wiieh contain not only his own sentences, but also simple

STharay, Pirst Grade Manual . . ., pp. 22-24.

58gretchen Wulfing, "Reading in Relation to the Soclal
Living Program,” (alifornis Journal of Elementery Education,
X (august, 1941), 40.

S59patterson, op. cit., p. 39.
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materisl whieh he did not ecompose. On the first day of
sehool the teacper may post a piecture of a child or a group
of children engaged in some Interesting asctivity. On the
first day, no reading material should be appended. The
fellowing procedure may sdvantageously be engaged in after
the plcture has been posted:

1. The teacher should cell sttention t¢ the plcture
and encourage the children to name the ¢hild or ehildren
in the picture. The cluass mey be led to discuss the ple~-
ture, the people in 1%, what they are deoing, what they
logically mey be saying, ete. The teacher may suggest to
the children that they lock on the bulletin board the first
thing every morning.

2. On the second day the picture will sti1ll be posted,
but with & senternce printed or written beneath it. The
children likely willl say: "The same pleture 1s on the
board, but there 1s something under it. What does 1t say?"
This questioning is evidence of the birth of o favorable
inquiring attitude whieh 1s greatly to be desired. The
teascher rnow should inform the pupils that beneath the ple-
ture is s sgsentence telling what the e¢hlild in the plecture is
doing, and should immedlstely read the sentence slowly and
distinctly, pointing out the words as she reasds. The chil-
dren now take turns in reeding the sentence with the teacher's

help, end in finding certain words that occur in the sentence
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by mesns of placement in oral reading. The tescher should
announce that tomorrow a new picture will be posted, to-
gether with a new sentence, snd suggest that the present
picture be removed from the board snd hung on s wire with
the sentence sttached.

3. On the third day the same procedure 1s repeated,
snd then 1t is continued for several days until s number of
pictures and sentences are henging from the wire. The
teacher likely wlll want to suggest taking down one ple-
ture easch day to make room for the new ones. Even this
activity way be fraught with educational possibilities if
she will say: "In taking down a pileture, let us follow thils
plan: All except Ruth will clese thelr eyes. Ruth will
take down a pleture, place it so you cennot see 1t, and
hold up the sentence for you to read.” The c¢hildren, iIn
trying to read the sentence, will attempt to discover whieh
pleture is missing from the wire. This curiosity is de-
sirable beesuss the child, when he sees the sentence, st
once thinks of the content and tries to recall it in order
to unite symbols (words) with it.

4. Thevsentenee strips that have appeared below the
pictures may be fastened tégether with rings and used for
purposes of review., In reading them the child cennot rely
upon the pictures, for they cannot be seen. TKNow he is able
to read becsuse he has built up an assoelation with the ple-

tures and has acquired = voecabulary from bulletin-board
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sentences., Occaslonally the cards may be taken from the
rings and used for a short, aguleck drill{

Bulletin-board sentences should always utilize words
which will be in the voecabulary of the book the ehild will
read first. After fifteen or twenty sentences and piletures
heve been used in the manner described, other surprise
material should be placed on the bulletin boerd. Chart
work, gredually growing in complexity and chellenge, should
continue throughout the year.ao

An intelligent use of the bulletin board stimulates
Interest in unknown materiasl, It is very important thst
the first reading experiences be in connsetion with known
materisl, sueh as that appropriaste for cherts; but at the
sogme time the children should be exposed to unknown meterial
in such e way as to appeasl to them and to awaken thelr in-
terests. A plentiful supply of sppropriate bocks 1s one
good way to o this. Another way 1s to hsve a bulletin
board containing ineidentsl reading material of this type;
that is, meterial releting to some schoolroom interest,
written by the teacher for the purpose of attracting the
child's attention and interest and ceusing him to ssk, "What
does it say?" If something Interesting 1s put on tle board
each day, the ehild will form the habit of looking every

mﬁrning.to see that has been posted. A proper use of the

60yardy, "Resding," Childersft, IX, 24-25.
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bulletin bosrd will ceuse the c¢hild to reslige from the
beginning that reading is getting thought as well as ex-
pressing thought. It is advisable to have 2 sscond bulle-
tin board for posting poems that the children discover
in their reading, poems that the tescher reads to them,
or miscellaneocus materisl contributed by the pupils.61

The personsl element, which should zlways be present
onthe bulletin board of a flrast-grade room, mskes the items
perticularly interesting to the children, who are curious
snd eager to find out what new items have been plsced on the
bulletin bosrd or in the "good-news cormer." The posted
items provide another means of emphssizing the close rela-
tionship existing between reading synmbols and the interests
and experiences of children; they are, in addition, an
excellent means of relnforeing the vocsbulary alresdy ac-
quired by the ehildren and of anticipating the voesbulary
they scoon will have developed.

When the children srrive in the morning, the items
should slready be placed in the "good-news corner.” Al-
trough the children should be made curious sgbout the ltems,
they should not be given reading lessons based upon the
items. PRefore school, st recess, or between classses they
should be permitted to go to the bulletin board individuvally

or in groups, and at every opportunity should be encouraged

8lgardy, First Grade Manual for the Child's Own Way
Series, pp. 35-37.
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to do go; and individusls or groups who wish to tell about
what they have read should be given a chance to enter inte
general discussion.bZ
| The bulletin board or a corner of the blsck-
board can be reserved for good news items. The
good news ltems may consist of ecmments on the
childrents work, plans for the day, s new plecture 4
with a simple story attached, interesting items in
regard to nature, some of the bhest work of the
children, personal ltema about the children, plans
for the observance of festivals, a short riddle to
be guessed, original poems msde by the children
end printed by the teacher, weather observations,
reading units worked ocut on the blackboard the
day before and now printed by the teacher on tag
boerd. 63 ~
Kost written composition work in the first grade is
done by a group working together. When writing sn account
of & common experience, individusl children contribute sen-
tences, while the teacher writes them upon the board. When
the composition, containing three or four short sentences,
is completed, the teacher reads it for the children's
eritical consideration, revision, and rearrangemant.64 In
the first grade the child's own dictated compositions,
printed by the teacher on a chart,on the bviackbosrd, or on
sny other suitable surface, constitute the chief reading
meterial, especially in the beginning stage of reading.
Duplicstes of the first cherts may profitsbly be cut up into

a puzzle so that the child mey sssemble the sentenees to

e

52pennell and Cusack, op. clt., pp. 172-173.

8391pid., pp. 171-172.

64xleanor Troxell, Lenguasge and Literature in the Kinder-
garten and Primary Grades, p. 48,
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mateh the uncut chart. The use of charts helps to form de-
sired attitudes on the part of the child toward learning to
read, hecause:

1. The sight of a printed chart at once sug-
gests meanings to the ehlld and he 1s e2ble to reeall
the content, sinee the chart usuelly records some-
thing in which he has sctuslly participated.

2. He feels that he can read it because he
has the support and confidénce gained from helping
to compose the chart. He is drawn to it rsther than
repelled by 1it.

3. He derlves satisfaction from reading it.

4. He is satisiled thel he is learning to read.
e reads whole thoughts in sentences and finds words
through plaeement when he is asked to do s0.55

Chart reading during the first week of school mssists the
teacher in determining the ¢hild's reasdiness to resd and
helps her in dividing the class into groups for reading
when, later on, the puplls are resdy for the use of books.

Almost from the very beginning, three distinet groups
are perceptible in the reading eclass;:

1. Those puplls rescting favorably and quickly to
stimili (interested in chart work and bulletin board
notices) and having good visuasl memorles ( matehing words
satisfactorily and easily).

2. Those puplls rescting slowly to stimull snd hav-
ing good visual memories.

3. Those pupils rescting slowly to stlmuli and having

poor visual memories.

©5gardy, "Reading," Childcraft, IX, 25-26.
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A divislon of the class Into these three groups means
that
1. Children with similar reading caepacities,
interests, and study requirements will be grouped
in the same sectlon.
2. Chilldren who quickly lesrn to read should
be encouraged to read Increasingly larger amounts
independently.
3. Children who learn slowly should be pro-
vided with more slmple materisl snd work with
phrase cerds, .
4. Children who are handicspped by z limited
English vocsbulsry should be given mcore than the
ordlnary cpporburity for conversation end discus-
sion about the subject matter, both before and
during the reading of msterial.®6
Certain worthwhile ocutecomes sre usually found to re-
sult from such a plen of group reading as has been suggested,
smong which are the following:
1. A fTavorable and wholesome attitude on the part of
the puplls towsrd reading meteriala.
2. A favorable attiiude on the pert of the pupills
towsrd the process of lesrning to read.
3. Thne cultlvation of the habit of living in the con-
tent of what is read.
4. An swekening of sentence sense, composlition sense,
and word sense,
5., The acquisition of the knowledge that resding 1ls
done from left to right and down the page.®7
Besides aiding the teacher in grouplng her puplls ac-

cording to thelr zbilities, needs, and interests, chart

661p1d., p. 26. 671b1d., pp. 26w27.
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reading is a good means of awakening the child's interest.

A chlld becomes Interested in s thing much more resdily if
he hes himself been connected with 1ts initistion. Haking

a chart 18 vital to him because it has meaning for him: he
has actually done the thing that he is recording. The fact
that the child has had the opportunity to have en experience
errd to talk about 1t afterward has the advantages that ex-
perience~getting and oral langusage supply ss prerequisites
to reading.

By the use of charts, the secrets of the written lan-
guage are revealed to the c¢hild from the very bteginning, for
on the first day of schicol he hears the word "sentence'
uset and probably learns what the teacher means when she
asks, "Who has a sentence that tells where we went?" or
some question of s similar nsture. When he sees the teacher
write these sentences on the board as thé pupils stete them,
and perhsps experlences the suprems thrill of hsving his own
sentence Pecorded,'the child soon begins to understand that
what he does asnd says cen be represented in writing. In
this way he comes to understand writing as a means of ex-
pression.

The next day, when the child sees the printed forms of
the sentences which the tescher wrote on the board the day
before, he thinks of the printed chart as something that

tells =zbout the experiences he and his fellows have had.
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He is st once more interested in content than in words or
letters. He remembers the experience sznd slso what he told
the teacher to write on the board. HNow he experiences a
desire to read the echart because 1t is familiar mnterisl,
He 1s confldent thet he can read it. He soon begins to
llke the charts becsuse they represent the experiences that
are part of himself, and he is iIn this way begimning to meke
happy assoelations with his first reading experiences.

The chart method gives the child the hebit of wanting
to express himself. Vhen he has sn experience, he 1s likely
to sey, "lLet's make a chart about it." This 1s a good habit
to form, for 1t is highly beneficial and truly educationsl,
For this reason chart reading should continue throughout the
first year of school. This hebit scon causes the ehild to
want to de his own composlition work lster in the year.

This new experience of conposing his own stories and narra-
tives of experiences will be eesy for him after hawving done
8¢ mueh work 1in group compesition under the tesacher 's guid-
ance, 58 |

There has long been & controversy as to whether cursive
or manuscript writing should be used with young c¢hildren in
thelr first experiences in school sltustions. Becpuse nost

teachers write script more acceptsbly than they can letter

- s e

68gardy, First Grade Manusl for the Child's Own Way
Series, pp. 28-2V.
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in manuseript, and much more rapldly, it seems economicel
and desirable to hsve all board work done in seript. But
from the very first, running parsllel with this blackbosgrd
geript, the same material should appesr in printed forr on
cardboard or paper. Chert-printing outfits that provide
letter forms as they will appear in the ¢hild's books
should be used for introducing the child to print, and are
to be preferred to the artificial style of printing rep-
resented by even the best of manuscript writing.59

Chart reading, ss has been ststed before, lg the read-
ing of sentences thet ehildren themselves have thought out
and asked the teacher tc print. Eaeh chart has from o few -
to several simple sentences thet form & story or uvnit tell-
ing of an experience the group or an individual has had or
iz about to have. The composition of the storv ls usually
a cooperative business; énd as it grows, the teacher writes
1t on the boerd and the class reads it. Then, after school
cr during a leisure period, the tescher prints the atory on
tagboerd or heavy paper by meens of g printing set, so it
will be ready for reading the next day.

Ey having their first reading bssed upon their own
material, which they have composed and with whieh they are
thoroughly femiliszr, the children are given an opportunlty

to see how reading 1is related to experlences that are vital

8%ennell and Cusack, op. cit., p. 184.
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to them. If one child or if the whole group does something
speclal which may or may not be related to school experi-
ences, the teacher or the puplls may suggest thst s record
be made of the heppening. The group talks the matter over
together, and the c¢hildren suggest a number of sentences
thaet desceribe what occcurred. The tescher plsces =sll sen-
tences on the board, and they asre revised and reorganized
with the help of the ehildren, who read them from the
bogrd. Next day they read the printed form of the same
paterial. 0

Cherts should very in kind snd form in accordance with
the reading abllity of the children. The flrst charts
should be short one-line sentences, to be supplied by the
pupils with the teacher's guidanee. Very soon the amount
of guidance from the teacher 1s leéaened, the sentences
become longer, and the unit sssumes the paragraph form.
Among the most common forms of eharts used are the follow-
ing:

1. Group composition about g group experlience.

2. Group composition about an experience of an in-
dividual within the group.

%3, Individual composition aboubt an individual experi-
ence; that 1s, a child's own record of his experilence.

4, Group composition of s story, usuaslly besed upon a

7Ogardy, First Graede Mermal for the Child's Own VWay
Series, pp. 27-2C.
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picture thet has been shown to them or that a ehild has
brought to school.

5. Indlividual composition of a stery.

6. Verses composed by individuals.

7. "Surprise charts," or those composed by the teacher
and posted for the children to read.

8. Group composition in summary of discussions sbout
commnity life, nasture, pets, ete.

9. Group composition to record individusel duties and
responsibilities of members of the group; for example,
"John may look after the books. Helen mey take care of
the bird," etc.’t

The following suggestions are helpful in developing
an effeetive technigue in the use of charts:

The charts should be left hanging in the room
several dsys after their first gppearance. Time
should be taken dsily to have the charts read and to
raefer to them whenever the occasion suggests 1t. The
children will be observed reading these charts be-
fore school. They will refer to them for words;
that 1ls, when they come across a word in thelr bcoks
whieh puzzles them, they will remember the word in
the arrangement of material on the charts and meke the
transfer themselves. When they are writing composi-
tions, they refer to the charts for the words that they
wigh to use in compositions and that they remember
having read on the charts.,

Charts orgenized by the children of previous
years should be brought out from time to time for the
children to read when, for example, the materiasl re-
lates to things sbout whieh the new group is writing

7l1p1d., pp. 30-33. 727bid., pp. 33-34,
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One method of chart reading which is often employed to
advantage 1s that of resding from flash cerdas. This system
has definite limitations, however, ss a teaching adjunct.
There is obvious unreslity in the reading situation pre-
sented by flash cards, and for this reason ths transfer of
skllls from these cards to books is often far from satis-
fectory. Hence 1t is recommended thet practice with
flash eards, 1f used at all, be alternated with other prac-
tice exercises in conrection with geruine, normal reading
experiences. The main usefulness of flash cards lies in
the opportunity they present for the gradusl enlarging of
the span of recognition and in the encoursgement thev offer
for taking in lerger word-groups &s meaningful wholes.

Some educators contend that well-prepared flash cards
sre necessary to the reading of factual mstter, that they
tend to increase speed of reading, and that they enable the
teacher to discover puplls' difficulties. Even devotees of
this system, however, stress the fact that flash cerds
should not be used too frequently, and thet words on the
cards should be tsken from the oral voeabulariea of the
children, and should be selected from among the words fre-

quehtly repested in the reading mstter used by the group.75

Use of PRooks

Cen any procedure be considered good which de-
liverately limits children and teachers to poor,

75Patterson, op. c¢it., pp. 116-117.
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8illy, bedly organized material for school purposes
znd precludes the use of the sort of bocks to whieh
eblldren eagerly respond? Surely that procedure 1is
best whieh not only utilizes but requires, for suc-
cessful operation, & superior type of reasding matter
~-- superior from the standpoint of the literary, in-
formational, and esthetic values whileh appenl to
childish taste and interests.
Not only does a rigid and narrow system of

teaching reading employ thin, disjointed meterial
in tle beginning; it also stands for a negation of
most of the spontaneous and independent effort of
young pupils and of all Indlvidusl varilstion in pro-
cedure. With perfection of detall and self-assurance
which leave little for the individusl c¢hild to con-
tribute, this wordy, attenusted material is dealt
out in portions measured by days, and through much

- drill of one kind or ancther, determined by the na-
ture of the method, little gupilﬂ are carried along
s straight and narrow path.’4%

Survey and experimentation have proved that actually
2 child whose home enviromment emwphssiges reading is almost
certaln to make better progress in learning to resd than is
one from & home where books are sesrce or where the inter-
est in reading is negligible.75

Early in the first grade, children are permitted to
choocse from a large varlety of pre-primers, plcture books,
and easy books of various kinds., The teacher 1s careful to
spend a few minutes with each child, sometimes resding to
him, sometimes encouraging him to resd to her, or they talk
about pictures or about the expsriences that the c¢hlld has
had. Through his interest and through his ability, the

child 1s encouraged to read. During the first three months

there is no sudden bhreak between resding readiness end the

4§99£§’ op. cit., p. 1e4.

75Hardy, "Reading," Childeraft, IX, 7.




65
. beginning stages of resding. In both stages, the tencher
spends the same amount of time with eseh ehild. As he be-
- gins to read, the ehild is encouraged and sometimes required
to limit his reading activities to pre-primers, but he Is
usually given 2 wide cholce among these books, 8

On the reading table in the room should he many books
for the children's use, Ineluding bocks which the pupils
have been encoursged to bring from home. These books
should be available st 21l times as devices to stimulste
the chlldren's intereét in reading. The beginner should
be introduced to bocks on his first day in school and
every day thereafter. The teacher should constently en-
eourage the children to bring books to sehocl to show to
the‘group and to be left on the library tsble in the room
for the children to look st. At first, the children will
bring the book merely to show & pleture that they like.

By this means the child's interest 1ﬁ the story that goes
with the pleture 1s aroused, and he may elther tell 1g, if
he knows it, or assk the tescher to read it. Iater in the
year, books are brought by the children sco that they may
pread & story to the group thamselves. At every oppor-
tunity the’ teacher sheﬁld refer to bocks and help the chil-
dren to.realize'that books are used as scurces of informa-

tion es well as of pleasure. The teacher should do everything

76Dewitt Boney and Edna Leman, "Individuality in Be-
ginning Reading," Educstion, LIX (September, 1938), 17.



66

in her power to encourage the chlldren to use books from
the 1library teble. The right kind of help from the teacher
cen easlly cause the ghildren to be interested iIn every book
they see. They will want to know the titles of the books,
to see their pletures, snd to know something sbout their
contents; and oftan’they will meke an effort to find out
these things. By ali means, there should be a table of
hooks in every room.?

Something of the function and use of the library table
in the beginning reading cless is indlcated in the fellow-

ing guotatlon:

The object of the library table is te furnish
ehildren sdditional opportunity to enjoy books through
handling and selectling materlal that appeals to them.
This table should be furnished with easy, carefully
selected books not to be used in the recitation
periods. There should be a wide range of books, not
more then one or two coples of esach., Besides the
books, there could be plctures with simple stories at-
tached, storles cut from old readers and mounted on
heavy cardboard, reading units thgt have been de-
veloped in class, plcture books, and llttle resding
booklsets made by children of the higher grades.

The children should be allowed to use this ma-
terial before and after school, and at odd times
during the day. Sometimes a small group of children
can be sent to the librery table to find selections
sultable for a special occasion., Whenever individuals
or groups wish to read material to the class whieh
they have selected and carefully prepared, they should
be allowed to do se. ¥Fo other check-up of the reading
of the library meterial 1s advocated. The msin ob-
jeet of the library table is accomplished 1if the e¢hil-
dren begin to love to browse in books, 7S

vvﬁardy, Pirst Grade Manuasl for the Child's Cwn Vay
Series, pp. 34-3b.

78pennell snd Cusack, op. cit., p. 189.
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Practicselly 21l teachers of beginning groups Iin read-
ing hsve ~- snd should have -- such a librory table as has
been described ebove, from whieh the children sre always
free to select a book to "read." This method, most teachers
believe, satlisfies the child's immediste desire for s
book,79 and graduelly leads him into an aprrecistion of the
world of books. "The ereating of a reading environment
means having hooks asbout and giving c¢hildren an opportunity
of handling them and of secing reading funection in ways
that are vital to the children."®Y ohe room library, even
in the first grade, snswers tils demand for the crestion
of & "reading environment' by providing many "ovportunities
for daily, independent reading of a book of the ehild's own
choice."8L
During the first days which the children spend with
books 1t is advissble for the teacher to utilize such jayle
cedures as the following:
1. Arrange for a Variety of meterisl to be resad.
2. 3ee thet the lessons are varied and short,
not more then fifteen mimates at first.
3. ©Prepare the chilldren for reading the first
two or three storles in the book by telling the se-
quence of events which occur before the child sees
the story, not verbatim but in sach a way that the
child gets the organizatlion of the story, the charsc-
ters, and what each says and does; and by discussing

the illustrations as the children look at them, using
the words of the story.

79Willy, op. cit., p. 6.

80y ardy, "Reading," Childeraft, I%, 15. ®lipid., p. 39.
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4. When reading the story, give the children
help st the right time and in the right way. For
example, give them help in reading the story by sueh
directions as, "Allee, read the part that tells about
the boy going away." "John, the next sentence begins
with 'The mother! snd tells what she did." "Read
what happened by and by" (the sentence began with
by snd by"). It 1s important to teach the ehild
to keep the contemt of the story in mind and also
to give him confidence so that he will not give up
or become discouraged. Do not slow up the ¢hild’s
thinking by teaching words first and then expeeting
him to recognize them and get the relstionship of
the whole sentence at the same time. Let him keep
the content in mind and tie the words to it as best
he can, 1t is eassler to develop a vocabulary later
then 1t 1s to build favorable sttltudes after un~
favorable ones have been formed.

5. Enecoursge the ¢hlld to get words through
context during the first pesrt of his book-reading
experience,

6. Tell the c¢hild words whleh puzzle him when
he 1s reading orally.

7. HWeke a note of words and phrases which seem
difficult to the ehild.

8. Have a separate period for a drill on those
features which the child remembered as dAiffiecult.

2. Let each child read a unit of thought
whet! er 1t ls one sentenece or several.

10. Always dilscourage lip movement and pointing.

11. Always discuss the story briefly after it has
been read, with some such remarks as, "That was =
good stary. It will be plemsant to read thst sgain.”
There is always the danger of reading one book in &
hurried and careless manner in order to get to an-
other. Let the child form the habit of wanting to re-
read stories and books.

12. After the first three stories have been read,
prepare for the others by telling only the setting and
the chsracters,

13. Py the middle of the year or later socme chil-
dren should he sble to read individually. Thers comes
a time when the chlld's eyes travel faster than his
ability to enunclate what he reads. This is the time
to release the child from oral reading; otherwise hils
reading will be slowed up.©%

®21pid., pp. 27-28.
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Since the uwltimate purpose of reading is the intelli-
gent, voluntary use of books, the teacher must strive, at
an early period, to develop in the ehildrern the following
elements, which are essentlial to an Iintelligent use of

books:

1. Interests which will lesd to other interests
and about whieh they will want to resad.

2. Experlences whieh provide meanings and con-
cepts that 2ld in sssimileting what is read.

3. Enowledge of the different kinds of books.

4., Right attltude toward books and reasding.

5. Taste in reading.

At the Bame time thet these elements are being
developed, reading sbillty must alse be developed.
Every teacher should know what is involved in the
process of learning to read. 7Tt is not enough to
think of reading as enbrscing the pre-primer period,
the primer period, snd so on. The successful
teacher of reading understends what to look for ss
the c¢hild learns to read. Children pass through
definite stages, which merk the turning points in the
tesehing procedure. Recognltion of these stages
makes teaching scientific end leassens the need for
remedial measures later on, 89

“51bid., . 7.



CHAPTER III

A SPECIFIC METHOD OF TEACHING BRGIKNING READING

-

In this chapter the writer proposes to discuss the
method of teachlng heginning reszding thet she has found to
be effective in her work with firet-grsde pupils, es-
peclally with those of the Valley View School, Valley
View, Texss, where this study wss conducted, The school
aite and the schoolroom environment are disecussed as 2

background for the preseristion of techniques snd setivi-

ties in beginning reading.

School S8ite

Valley View, Texas, is a small town located widway be-
tween & very rich farming area on oneé side and a very
voor, unproductive section of land on the other. The fact
that ehiildren from both sections attend the school esused
the writer to seec at once that, in the firat grsde, she
mist meet the needs of ehildren from the upper middle
class, the average middle class, and the lower widdle

cless. TPefore assuming her dutles in the schoel, the

writer visited each merber of the sehocl board, which was

70
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composed of representative men from various sectors of the
school community. From these’visits, from sttendlng ehureh
services in the community, snd from driving throughout the
district, she came to the conclusion that this 1s s typieal,
busy, rural comrunity, possessing the ususl jeslousies,
gosslp, snd different philosophies and iders that are
found in &8ll cross-roads neighborhoods of rural Americs.
Bach famlly lives very much to itself, and family members
heve few visits with nelghbors., The fact that most of the
rural homes are slituated st some distance from eacb.other
is g retarding influence upon normsl socigl interecurse,

¥ost of the boys attended school dressed in overalls,
wheresas the girls, for the most part, wore print dresses
or those made of other inexpenslve but serviceable materi-
als. Those from the more prosperous seetion of the dis-
trict were naturally better dressed than those from the
poorer reglon. HNost of the chlldren, in thelr first ex-
periences with schoel sltustions, were shy, demure, bash-
ful, and timid in soeial relstionships.

The Valley View_Schmel, located at the southern part
of the town, is a besutiful $90,000 brick structure of
1ight color, equipped with a tile roof and enhanced with
attractive architectural gstone work. The school 1s 2 beau~-
tiful edifice that is sdequate for meeting the educstional

needs of the community. Representing the constituency of
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seven consollideted schools, the patrons of the school,
though coming from various soclal, economic, and educa~
tional environments, are united for the attainment of one
common good -- the education of the children.

Hardwood floors are present throughout the building,
with the exception of the halls, whieh have marble floors.
A large, well-equipped auditorium eenstitutés an ocutstand-
ing asset to the educstional program of the school, and is
a boon to the commnity at large. A beautiful stone wall
encloses the entlre schocl campus, and well-placed shrubs
make a lovely landsespe along one of the most-treveled
highways from Mexico City to Canade. Immediately back of
the schcol runs & maln line of the Santa Fe Railway, ex-~
tending from Fort Worth tQ Chicago, to meet the shipping,

comrercial, and transportation needs of the grest Southwest.

Schoolroom Environment

For a week before school begen, the writer spent much
tire in her schoolroom and, with the assistence of the
school janitors, carefully asrranged & home~like environ-
ment to eneourage o desirable attitude on the psrt of esch
child and to casuse him to love school from the first minute
he sew his schoolroom. The windows were washed, draperies
were installed, the floors were waxed, and excess furni-
ture was removed to provide ample room for freedom of move-

ment. For the orening of school, goldfish bowls filled with
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flowers were plsced on three large tables in different
parts of the room. ¥Wew blocks of lumber were provided for
use in construction activities. Wodeling clay was made
avellable, and jumping ropes, balls, jacks, dominces, and
other play equipment were pleced here snd there in the
room to invite soecisl and play activities. A huge 1i-
brary teble was placed at one end of the room, sbundently
supplied with plcture books for the stimulatlon of Interest
in and conversation asbout boats, trains, animsls, houses,
sirplenes, people, and many other things depicted in the
picture books. Huge brightncolored pictures of trailns,
alrplanes, boats, flowers, animals, people, and birds were
fastened upon the baek wall with library tape to give color
end sdditional interest to the room., Bulletin boards were
artistically sarranged, showing colored pictures of inter-
est to children, with such things deplected as train rides,
airplene rides, and bus rides. A large plecture of s train
with: boys and girls getting on it was the ecenter of inter-
est on a lerge bulletin board. Upon his arrival st school,
each chlld was glven s bright-colored balloon snd s red
pencil, through the courtesy of a local merchsnt. Before
the children arrived, the balloons had been inflated and ar-
ranged in & colorful displey iIn one corner of the room,
where they at once received the delighted Interest of the

children as they entered the room.
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The blackboard wss arranged in colorful, artistie
drawings of scenes end landscapes showing animels, flowers,
ehildren, and other iltems of interest. A eolored-chalk
border of autumn leaves lent additional color to the blaek-~
board.
Supplies which the children were requested to bring

te school were listed on the blsekboard as followas

1 psir of scissors qéiingQ§:§§

1 pencil aga———————F

So— I

1 tube of paste [————y

1 ball @

1 jumping rope w
1 rag rag é?;}f g =

The morning school opened, the writer wass fortunate

in having enlisted the sssistance of one of the mothers,

who acted as secretary to record all of the data about
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each chlild which were needed for the register. Her help
permitted the tescher to have freedom for meeting and
visiting with the psarents, the children, and visitors who
came,

On the second dsy of school, the first-grade pupils,
at the invitation of the teachef, took thelir balls, jump-
ing ropes, snd other play equipment snd went into the audi-
tofium, where they spent the morning learning to listen to
the planoc and lesrning to sklp, run, bhop, jump, walk, and
cellop to the music. Discovering that the chlldren had
no background for participation in these activities, the
teacher decided to begin at the kindergarten level iIn
these respects. The new orgenization of the kindergarten
provides for sound physical, intellectusl, and emotional
growth for every pupil. In order to insure that these
phases of growth should proceed concurrently -- as they
naturally should ~-- materials were provided whieh hrought
sbout their desired growth in these respecta. To think of
a kindergarten is to think of g "child's garden." The
kindergarten lmplants in body, mind, and spirit the seeds
of heslth, happiness, harmony, imeginatlion, ingenuity, and
friendliness., In order to ©tring about correet physiesl
habits end to aid in the intellectual, soelal, end emotional
growtl: of the children, the writer developed & first-grsade

program which allowed for and encouraged a proper balsnce of
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active and sedentary occupations and activities. The first
period in the dey was devoted to free rhythmieal expression,
then a work pericd was given over to individual efforts with
a free cholice of asctivities and materials, However, only
those meterisls were provided which were educazticnal end
which allowed for a mexlimum growth along all lines. Through
wise guidance and the use of suitable materials, idle
curiocsity wass changed intoc observation, concentration, in-
dustry, menual skill, and artistic sense.

The writer provided s reading corner, where the book-
loving ehild could be found the first thing every morning
and at every other avallsble time. This corner, as inter-
ests grew, became totally inadequate to sccommodate the
children who gathered there at every oprortunity. The
corner was made as atlractive as possible wlith books, pic-
tures, and flowers. The purpose of the corner was, of
course, to encourage the development of an interest in
books and pictures -- sn interest which 1s recognized ss a
direct and éssential preparation for the reading that is to
come later in the first grade.

Among the books found on the resding table in the beook

corner were the folilowing: The Story of a Pumpkin, The

Snow Man, Hallowe'en Fun, The Little Fir Tree, A First Grade

Bunny, Send in the Alerm, Bobby end Jene at the Park, A Day

with 0ld Joe, A Valentine Surprise, and Three Guesses, all
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written by Louise Kruger and irensa Sﬁcdergrand and pub-
lished by the Gazette Press, Yonkers, New York. Among the
animal books which proved most populsr were the following

by Edith Osswald: My Dog Laddie, Biddy and the Ducks,

Frisky the Goat, Little White Rabbit, Feanuts the Pony,

Hundreds of Turkeys, Fuzzytail, Sniff, Pets and Frilends,

The Fet Club, On Cherlie Clark's PFarm, Qur Town end City

Animals, and Paths to Conservetlon. MNiscellaneous books

which were favorltes included Fun for Tom snd Jip, Dick and

Jene, Here and There, Sally and Billy in Autumn, Selly and

Billy in Spring, Toots, The Terry Book, Valentine Day,

Ride and Slide, Mappy Deys, and Haster Time. 4

1
§

From the beglinning, the first-grade children were en-
coursged to hendle and look at the books available in the
reading corner. Since all of these books were attractively
1llustreted, many were the exclamations of delight whiech
czme from the chlldren as they turned the pages and hurried
to show each other what they had discovered. Iater, when
they could resd the text which accompanied the pilctures,
the beoks became invaluedble to them, and supplied the
motivation for many Interesting snd worthwhile discusslions.
hvery dey eseh child was allowed some time to spend in the
hook corner, snd at other times the children were encouraged
to go to the library tsble for books snd to bring them back

to their sests. On these occcasions the teacher supervised
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the sestwork, passing freely asmong the puplls to give help
wherever 1t was needed or requested. W¥any composition snd
chart-reading experlences grew out of the pupils' exsming-
tion of the bocks in the room. Almost every picture sug-
gested & story to one or more of the children, who were
ercourasged to relate their interpretation of the pileture.
The resding cérner with its supply of attractive books pro-
vided a natural setting for the development o7 resding
readiness smong these first-grade puplls.

3till another means was used to give the children
initial reading experiences. Various objects in the room
were, at different times, labeled with cerdbosrd strips on
whieh the nemes of the articles had heen printed. Also,
the chilldrents nemes were placed on thelr lockers. These
vrocedures developed within the clilldren a consclousness

of a relstionship hetween objects and their printed sym-

bols. In their guestions about the labels, the children

opened ways for the teacher to satisfy their curiocsity and

te motivste their further interest.

The Child
Ry means of careful observation in rhythmical classes,
especlally relating to abilities in listening, walking,
hoprping, skipping, and galloping, the teacher wss enabled

to develop such objectives as joy in response, the ebillty

~to listen, motor skills, muscular-cocrdination patterns,
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coordination of body and mind, and the ability to aprre-
ciate. Guiding principles utilized in the attainment of
these objectives included the following:

1. ¥now the group. 3Start with what they have. Help
ehildren to learn to listen. Play music several times with
quiet ilstening by the group. Then let the e¢hilldren clap,
shake hands, or tap feet before they sugpgest a way of play-
ing to the musiec.

2. Accept children's Interpretations. Commend the
best responses. Do not label responses as right or wrong.

3e Wabtch reactions. Note joy In responses.

4. Use short periods, repcated often.

5. ¥now your music so that youw mey wateh the ehil-
dren &s you play.

6. ¥%now possibllities in music and thelr use in de-~
veloping appreciatlons in the child,

After three fourths of the children had mostered
listening, walking, running, hopring, skipping, and gallop-
ing to musle, through such procedures as those suggested

by Shafer and Mosher,l

experliences 1ln reading were concen-
trated upon. Such simple cherts as the following grew out
of the e¢hild's concrete experiences:

Good morning, boys.

Good morning, girls.
We will go to the suditorium today.

1Mary S. Shafer and Mary Morgsan Mosher, Rhvthms for
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At first, the chart would be one smong several vigible
in the room. The teacher wouid relate the message and en-
courage the childrsn to roint out the chart on whieh the
statements occurred. 1In the beginning, of course, much
guessing oecurred before the children were able to dis-
cover the correct chart. The children were pasrticularly
hapny when the sbove chart was read to them, for te go to
the auditorlium was the joy of the day, because there they
had action, fun, laughter, and group experlences thet
called for outstanding and plessant individual snd co-
operative sctivity. Out of thesse experliences grew the
following charts, which were composed by the children and

printed by the teacher:

At Sehool

We walk at school.
We run st school,
We sklp at school,
We hop at sechool,
We gallop at school.

Many cherts were made to relate action for certaln
children, such as the following:
Mary, sklp to me.
Wary, skip to John.
Run, run, run, Jack.
Hor, hop, hop, Cus.
well, walk, walk, Sarah.
Through the repetition of such experiences for two or

three weeks, with music and phrase cards, much speed was
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gained in the Introductory steps to beginning reading.

One day the flrst-grade group had a pieniec on the
school campus. No special preparation wss necessary, as
each chilld brought hls own lunch until renovatlons eould be
completed in the school cafeterlia and it could be opened
for tusiness., The following chart was an outeome of the

pleniec experience:

Cur Picenle
We hed = picnie.

We brought our lunches.
We ate under a tree.

We had milk and eookiles.
We played games,

We hed fun.

Some speeific excursion or experience was created each
woek, whose purpose was to present directly or Indirectly
gsome new interest in resding. The children found these ex-
periences to be "fun® and Yessy," and they looked forward
to them with keen snticipations of pleasure. The teacher
was slways careful to glve prelse for every effort that
each child put forth In these experiences and activities.
Easch draewing that the child made 2zt any time in any unit of
work was held up before the clsss while the teescher pointed
out sowe commendable polnt. Ways of improvement were often
tactfully'suggested by teacher snd pupils., Every occasion
on which the e¢hild was successful or masde a commendable

effort 1in reading experliences elicited a word of encourage-

ment or an expression of preise,
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Hallowe 'en unit. -- One day in the sutumn & bey in the

class brought a pumpkin to school. It was a round one, and
some Of the children immediately saw 1ts possibllities as
a Jack-ollantern. The group set to work to prepsre the
pumpkin and to meke it into a jack-o'<lantern. Out of the
wish expressed by one of the children that "WMother might
see our Jack-o'-lanter," grew the idea of 1nviting gll of
the mothers to see it. Someocne suggested that some of the
mothers might be disappointed if thev came to sechocl and
found nothing but a jeck-o'-lantern; so ldeas came readily
for edditional entertainment that might be provided for the
mothers. Since Hsllowe'en was several days in the future,
the children declded to have ¢ "regular" Hellowe'!en pro-
gram. Some of the activities engaged in were the following:

1. Planning snd meking costumes of witchesa, owls,
cets, end pumpkins.

2. Pringing plctures from home relating to Hallows'en
and o Jsck-o'-lanterns. Planning te invite the mothers.

3. Deciding the kinds of decoratlons thét should be
used in the room, and making them: flowers, paper, etc,

4, MNeking s booklet telling sbout the aetivity.

5. Dictating =entences for the booklet.

6. Lesrning to read the booklet.

7. Hearin; poems and sbtories read by the teacher.
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8. Discussing how to invite guests, how to receive
them, how to make gussts enjoy themselves and be comfort-

able, stec.

The reading experiences related to this activity in-
cluded the following:

1. Reading chart stories and riddles composed by the
group.

2. Resding phrases and words ag drill messures.

3. Composing complete sentences for the charts.

4. Reading the booklets after making them.

5. Reading directions for releted independent activi-
ties.

6. Reading sentences offered by the teacher inter-
preting related pietures brought to school or found iIn the
bodks at school.

Among the valuable outcomes of these reading activitles
were the fellowing:

1. Development of s growing Interest in reading.

2. MWastery of words and phrases.

3. 1Incresse of indlviduasl vocabulary.

4. 1Increased ability toc use books.

5. Gain In abllity to read the calendasr (derived from
checking on how many days until Hallowe'!en, planning on the
date for the entertalnment, etc.).

6. Gain in ability to mske complete sentences,
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7. Gain in sbility to recognize o complete sentence.

A nmumber of readling charts grew out of the activities

connected with this Hsallowe'sn project, s few of which are

reproduced heres

How We Made a Jack-o'-Lantern

l. We
2. We

3. We
4, We
B. Ve
&. Ve
7. Ve
&. We

8. We

got a blg round pumpkin.

got & blg knife.

got a 1little knife.

got a big spoon.,

cut off the top of the pumpkin.
took out the seeds.

cvt out the eyes.

cut out the nose.

cut out the mouth.

10. Then we put a light in the pumpkin,

A Story

¥alcolm got s round pumpkin.
We made a Jack~-o'-~-Lantern.
Ve made his funny eyes.

We made his funny nose.

We made his funny mouth.

We put him in the window.
We think he is funny.

Riddles

T sam bilg.

I am yellow.

I grew on a vine,

T em going to be a Jack-o'-Lantern.
¥hat am I?

I am big and yellow.
I have two eyes.

I have one nose.

I have one big mouth.
I em for Hallowe'en.
What am I7
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In connection with the sctivity, the children studied
how pumpkins go through the process of growth and thus csr-
ried cut an interesting and worthwhile phase of nature study.
They made = booklet entitled "The Jack-o'-Lantern” in which
they recounted what they had learned about the growth of

pumpkins. The text of this booklet is given below:

Page 1

T am a seed.

T am 2 bilg seed.

I am a white ssed.

I am & pumkin seed.
Fage 2

I am a vine.

T am & green vine.

I am a pumpkin vine.

I was a seed,

T was a blg seed.

T was a white seed.

T was a2 puwpkin seed.

I was planted.

I grew snd grew.

Now I am = pumpkin vine.

Page 3

am 8 flower,

am & bilg flower.

am a yellow flower.

am a pumpkin flower.

was a pumpkin seed.

was planted.

- grew and grew.

Then I was a pumpkin vine.
Now I am a pumpkin flower.

Page 4

T sm 2 big yellow pumpkin.
I was a blg white sgeed.
Then I was & green vine.
Then I was & yellow flower.
Noew I am a yellow pumpkin.
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Page 5 _
I am 2 Jack-o'!'-Lantern.
The ehildren made me.
I have two big eyes.
I have one big nose.
I have one bilg mouth,
I was a white seced.
Then I was a green vine.
Then I was a yellow flower.
Then I was a yellow pumpkin.
Now I am a Jack-o'-Lantern.

Train unit. -- Outslde the schoclroom windows passed
many trains on the Sante Fe Rallroad. Passenger, frelght,
streamlined, wrecked, troop, mechanized, and oil trains
were called to the children's attention. Questioning re-
vealed the faet thet few of the children had ever ridden on
a train. An inventory of the pre-primers and primers svaeil-
able to the group led to the discovery thet these books
contalned stories about trains which held no meaning for
the children beeause of thelr lsck of experlence in con-
nection with trains. The group easgerly adopted the idea of
paying careful attention to all of the trains they saw, and
they even worked out a plan, with the teacher's assistance,
of playing train in their rhythm work. A natural outgrowth
of this interest was the suggestion thet the group make a
trein in the room. The pupils cooperasted in buillding e
train from chairs and boxes, and particlpsted in the selec-
tion of a conductor, an engineer, and a brakeman; wheress

the remsinder of the clasgs constituted the psssengers.

Leter csme the most thrilling experience of sll, Through
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the courtesy of the Sante Fe Railrcad, the clsss was given

a ride to the city of Gelnesville, Texas, a distance of
sbout fourteen miles. Before the group found their seats

at the beginning of the trip, they walked through the ob-
servatlion, dining, Pullman, and chalr cars. Upon their ar-
rival in Gainesville, they were met by a welcoming commlit-
tee from the Chamber of Commerce and also by some of the
schocl busses from Valley View, wrieh provided transportas-
tion over the city. The children were shown through the rail-
road station, the turntsble, and the welding shep, thus galin-
ing much first-hend informstion sbout trains and railroads.
From this point, they visited a fire station, and each de-
tail of equipment and of fire-fighting proceidure wes ex-
plained to the children. From here they went to the clity
park for their lunch, drove over the city for awhile, in-
spected several other places of Interest, end then went

back to Valley View on the school busses. This train ex-
cursion was the eculminating activity of the unit on trains,
out of which developed a number of reading charts, two of

whieh are included st this point:

Cur Trip

We had a train trip.
Our mothers went with us.
We saw the conductor.
We saw the engineer.
We liked the train ride.



The Fire Engine

We saw the fire englne.

It was big and red.

Tt had hoszse snd lsdders on it.
it eculd run fast.

It made a loud noise.

We sew 1t run fast.

The zoo and the circus unlt. -- Zhortly after the train

trip, the first-grade group went to the Fort Worth zoo by
bus in order to gain as many wide and varied experiences
as possible before weather conditions made 1t lmpossible to
travel. The group was shown through the zooc by the keeper,
who provided the ehildren with interesting informetion about
each of the animsls, its habits, and 1ts food.

Interest in animels was aroused to sueh an extent
that the class decided to have a cireus in the first-grade
room. Meny reading charts were developed throughout the
course of the unit, one of the earliest and most detailed

being in conrection with plsns for the circus:

At the Circus

We will have a band.

We will heve three clowns.

We will have four elephantas,
We will have three dogs.

We will have three ponies.

We will have two seals.

We will have two acrobests.

We will have a ring master.
Ve will have an asnimal trainer.
We will have two hesars.

We will have one ticket man,
We will have a ballioon man.
Two people will sell pearmuts.
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Mueh cereative work was done in art and construction
activities. Drawings based upon the trip to the zoo were
mede and arranged 1in the form of & frieze around the room.
An evidence of the detailed planning that was done in prep=-
aration for the clrcus 1s present in the following chart,
entitled "Things We Need for Qur Circus®:

The clowns will need suits and hats.

The children in the band will need hats.

The elephants will need boxes.

The dogs will need collars, caps, and = box.
The bears will need poles.

Construction work involved in the circus unit offered
opportunities for initiestive in suech activities as the msk-
ing of s ticket window, boxes for the elephants tc stand
on, pom~poms for the ponies, dog collars, a ring-master's
hat, boxes for peanuts and popcorn, money and tickets, and
bend hets. COreative expression in art involved meking
pictures of animels, modeling animals of c¢lay, and meking
animals of paper, cloth, snd wood. FReading ectivities in-
cluded the compll tion and resding of sentences and names
under clreus pictures; of cherts, riddles, and original
poems; of slgns and posters; of announcements printed on the
board by the teaschers and the reading of specisl stories in
resders.

At Christmas time the c¢lass was able to present a

muslicel pentomime of circus znimsls s thelr contribution
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to the all-school Christmas progrsm presented before the
entire student body and meny visitors., In this program the
pupils gave evidence of growth and effleiency in r&aﬁing,
skills, habits, and attitudes that had evolved out of the
natural precedures of the classroom situatiéns; and 1t was
not necessary for them to engage In intensive practice for
the occasion, as 1s usually the case when a group of chil-
dren prepare for a special program.

Valentine unlt. -- During the Vslentine season the

first-grade class had a very gay party, to which they in-
vited their mothers end smmell chlldren whe were to enter
school the next year. Phases of activity which were en-
gaged 1In Included the following: wmaking Valentines; making
envelores; addressing Valentiness making postoge stampss
meking & room dlreetory; having a visit by s postman; play-
Ing postman; viseiting the mailbox; collecting victures for
Valentines; meking booklets, charts, snd poemss having 8
rerty; inviting mothers and smaller childran; reading
charts, booklets, and poemsy msking heart-shaped cockisé;
playing heart and puzzle gamesns learning the duties of hosts
and hostesses; visiting a Velentine store; delivering Valen-
tines to the kindergarten; playing postman to sieck children
and visiting homes, ringing the doorbell, and leaving Vslen-

tines.
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A few of the cherts that developed out of the activity

are reproduced below:

This 1is e
She hes & Valentine.

It is for her mother.

It says, "I love you."

Flesse come to our party
on Valentine's Day, Tuesday,
Feb., 14, at 1:00 o'eclock.

Low First Yrade

Ye will hsve a party.

It will be a Valentine party.
Our mothers wlll come.

We wlll have fun,

We will resgd.

We will sing.

We will dance.

We will give Valentines,
We will be heappy.

This 1s {(day).

This 1s {dste).

This 1s (kind of day).
10 deys till our party.

I am round.
I sm good to eat.
You mede me.
Whet sm IY
A cookie.

You mode me.
You sent me to your friend.
1 say, "I love you."
¥hat am I%
A Velentine.

T am little.
I go through the mall.
I sm a Valentine.
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The postman visited us today.
We saw his bag.

We ssw his letters.

We saw hils cap.

We ssw his keys.

Cockles

1l o of butter.
2 oo 0of sugar.
3 oo of flour.
1 ounce of cinnamon.
1 o= nutmeg.
2 oo eggs.

Mix, roll, snd cut in
heart shapes.

Pogt offlce unit. -~ In conneetion with the Valentine

unit, s post office unit was caerried on by the first-grade
children. They visited the local post office, where they
witnessed such procedures as the meiling of letters, the
canceling of stemps, the sorting of mall, and the distribu-
tion of mail into the post-office boxes. On the same trip
they gained information as to the kinds of stampa used in
meiling letters and pareels in this country, the various
services provided by the United Ststes meil service in addi-
tion to the transportation and delivery éf mall (woney orders,
postal savings service, C. 0. D. service, special delivery,
general delivery, registry, insurance, etec.), A trip bto
the rallroad station gave the e¢hildren information as to
how efficlently and expertly the mall is handled on the
train.

For their eclassroom the puplls wanted to construct a

post office of their own. Orange crates snd miscellsneous
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boxes were used in building the enelosure for the post
cffice. Swmell, uniform-sized boxes were obtained for post-
voxes, esch belng lsbeled with the name of a echild in the
group. 8igns were made to designate slots for sir msil,
specisl delivery, loecal wail, and out-of-town meil. Special
windows, designated by signs, provided stamp, pereel-post,
and general-delivery service. Postmen were selected snd
given definite delivery routes throughout the room and in
other parts of the school buillding, for other grades in
the schoel were invited to participate in the post office
project. Additional thrills were provided when the ehil-
dren brought real letters from home or when townspeople came
to msll letters at the school post office., At these times,
va speclal committee of postmen was selected to carry the
mell to the local post office for cancellation and maeiling.
The childfen wrote and mailed letters and rotes to eesch
other, in =ddition to the Valentines, which were distributed
for several days because of the widespreed interest in the
rost offiece project.

maﬁy worthwhile experiences Iin reading snd writing were
hed in connection with this unit, 8o interesting and edu-
cational was the projeet that the ebhildren were reluctant to
demollish thelr post office to meke rcom for something else
which demanded the floor space.

Vacabtion asctivities, -~ Heer the elose of the sechool
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yesr the children became interested 1n what they would do
during the long summer vacetion. The children adopted
various suggestions offered by pupils in the group, emong
which were the following:

1., Growing and caring for a vegetable ard flower
garden, keeping a record of the kinds of products, meking
drawings of flowers and vegetebles, writing stories asbout
how the vegetsbles and flowers grew, este.

2. Since maeny of the children were interested in pets,
the suggestlion was made thst esch child, during the summer,
make a scrapbook contalning snapshots of his pets and 1lit-
tle astoeries about them.

5. Several children, who were Interested in birds,
declded to make indlividusl serapbooks contalning pilctures
of the birds seen during thelilr summer vacatlon. Under esach
piciure was to be a note of intersst about the bird shown.

4. The children =al) decided to keep a dlary during
their summer vacation, consisting of records of interesting
trips, exeiting incidents in the hcme; play activities,
the books read or looked at, actlvities at the farm, life
in camp, ete.

With suech a plan as this outlined for the summer vaca-
tion, theée children should return to school in September
with 8 wealth of interesting meterisl end with a new en-

thusiszem for resding and for sharing experilences with others.



CHAPTER IV

SELECTED CASE STUDIES THAT POIET OUT TYPICAL FROBLEMS IN
BEGIKKRING READING ANWND THEIR SCLUTION BY WRANS OF
THE METHOD UNDER CONSIDERATICN

Introduction
At the beginnling of the school year the pupils who co-
operated in thls study were glven the "Park-Frangzen Test of
Headiness of Puplls to Do Firat COrade Work'" (mimeographed).
later, near the close of the yeart's work, they were given

the Harlow Achievement Tests for First Grade. The purpose

which motivated the submlission of these tests was the desire
to have at hand some data as to the ¢hlldren's ability to
accomplish the work that would be reguired of them in the
first grede and their degree of stteainment during the year®s
work. Speeial interest, of course, centered upon the pupils!
readiness to do sstisfactory work in reading.

The present chapter consists of a series of case
studies which present deta relating to the family back~
ground of the children, to the children's pefsonal tralts

and habits, and to their reading problems in the first grade.
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Seores on the two tests mentioned gsbove will be mentioned

in sach instance.

Pupil A

This first-grsde boy was a member of a family of six
persons, including the parents, two older brothers both of
whom were sergeants in the United Ststes Army, a younger
brother, end the c¢hild in the study. The father was s farmer,
and the mother had formerly been, for a number of years, a
school teacher. She was able to give velusble assistance
to Pupll A by glving him instruction which was supplementary
to that which he recelved in the schoolroom.

This child, for his age, was slert, capsble, rhythmical,
dependeble, and possessed of a wide range of interesta, THe
readily developed into an excellent reader, and had pronounced
artistic tastes and sbilities. His socisl environment and
family background were somewhat sbove the average for the
commnity being studled, in so fer as thelr exertioﬁ of
wholesome influence was concerned. Before his birth the
fawily had lived in Kansas, ond the boy himself had, with
his family, resided in California, Arksnsss, and New Mexico
before comling to Texss. He had visited the Carlsbad Caverns,
and he often entertalned the class with his accounts of
whet he had seen there.

4t the beginning of his school experience, he was

extremely shy and reserved and held himself aloof from his
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corpanlons; but he readily became mdjusted to the school
sltuation and exhibited self-relisnee in precticallv sll
activities, He soon developed effective lesrning habits,
a good voesbulary, and readiness to learn; and he wss eapa-
ble of earrying on excellent conversation.

For the first wonth his progress in resding snd in =11
of his school work wes extremely slow. He seemed to possess
no inltiative whatever, although he was sble to make s
score of twenty-three on the Park-Franzen test and, st the
end of year, a score of 135 on the Harlow test. All this
time, at the beginning of the year, he was more Interested
in the children snd in what they might be doing than in
listening to the tescher or in participating in what might
be going on in the group. In thess esrly weeks the thing
that appealed to him most was the work in rhythms, of
whieh he was very fond snd in whieh he showed exeerptionsl
capebllity.

Through encouragement on the part of the teacher and
of some of the other pupils, he soon becsme gonsclous of
the fact that 1t was plessant to participate in group ae-
tivities and to cearry hls share of the responsibility.

The spirit of group work presented = challenge to him, asnd
he put forth an honest effort to deo his part in the co-
operative undertakings of the class,

He hecame 8o enthusisatic over hls progress that he
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could not be gilven enough personel attention end help to
satisfy him, Heeh day was a day of new challenges and of
new opportunities to do somethlng Interesting and worthwhile,
Frequently, after school, as he walted for the bus, he in-
slgted that the teacher llsten as he tried to read s story
and thet she help him to improve his ability. These in-
formal conferences were very profltable to him, and he
rapidly developed self-sssurance, poise, snd ebility. Al-
most every day he carried one or more hocks from the class
1library to resd to his fewlly st night. At home his mother
helped him in rmueh the seme way as his teacher did at school,
Realizing that he possessed Iinherent dremstle abillity, the
teacher, in thelr sfternoon conferences, often read him
stories with as much expression snd drsmatie effect ss she
- gould produce, and was happy tc note that her efforts car-
ried over into the child's orgl resding and coused his
dramatic abilities to become more pronounced,

When the class held 1ts Valentine party, Pupll A was
sble to read aloud, with greast effectiveness, a very dif-
ficult pert in a story. By the close of the school term he
eould print a fifty-word letter or story inderendently,
snd his production was inveriably artistic and correctly
gpelled. By this time he had a workiﬁg voenbulary of st
leest 25C words and hsd read :ifty eagy books. He was no

longer & problem ir so far asa reading wes concerned. Or

-



99
verhaps 1t should be sald that the nature of his problem
had ghanged: now the difficulty becsme cne of preventing
him from reading too much.

This child's inherent ability snd his eagerness to
learn thoroughly all that there was to know about the things
with which he cazme 1n contaet, brought him suceess in read-
ing as soon as he had become adjusted to the school altua-

tion.

Pupil B

This boy, who made a score of nineteen on the Park-
Franzen test and of 109 on the Harlow test, came from a
fanily which consisted of the parents and one other ehlld.
The father was a succeasful fermer who had Peen sble to at-
tein a secure financial ststus for his family. The only
blight upon the happiness of the home was that frequent
illness of the mother produced suffering snd disrupted the
regular routine of affsirs.

This child, who had a rathsr nervous dlsposition,
was a young chatierbox who wes intelligent and enthuslastle
sbout many things. In addltion to pessessing a wide range
of interests, Fupil B had had extensive travel experiences,
among which were Californis, Tennessee, and various distant
roints in Texas.

He was impstient to show more progress than his gbillty

permitted, snd he sometimes went at tasks so impetuously
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that he was forced to reglize, with pangs of disappolintment,
thet he dild not actually Imow how to do the thing that he
wes attexptling -~ he simply had not taken time te find out
how tc go about it. Since he was the only e¢hild in the
family -- his brother being in the middle teens -- Pupll B
was gsowewhat spolled and believed thet he should be sc-
corded undivided attention every btime he demsnded it, whieh
was indeed frequently. In very shrilll tones of voige he
would exclsim and protest in an effort to gain this atten-
tion. We was soclally maladjusted, dominating and dic-
tatorial, and he was not readily necepted by the group of
children st school, who did not like his n§n~cooperative,
selfish attitude and behavior. At home he was unruly and
disobedlent, and did nof "mind”™ at &l1 unless he hsppened
to feel In the mood to do so,

In reading he was, for the first four months of school,
an utter fellure and, in the words of the teacher, "posi-
tively did nothing." Individual help from the tescher and
group effort on the part of his classmates were to no avalls
he remalned obstlinately unresponsive and seemed reluctant
even to meke an effort to read for fear thet he might by
gccident e able to do so. Howsver, just before Christmas,
when the children all about him were reading aloud their
simple little Christmas stories and sppesred so hapry in
their =bility to read, hls attitude suddenly changed as

though he had sbruptly swekened to the reslization that he
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had Peen missing something worthwhile, One day he astounded
the tescher by esking her for the first time for an sudience
for oral reading. With mingled feelings of pleasure and
epprehension, she readlly agreed and listened attentively
as he faltered through a simple story which his classmates
had leasrned to resd effectlively months before. She helped
him with his diffieulties and offered encouragement., In
succeeding weeks Pupll B asked for meny reading sudlences,
and st every available opportunity ssked his classmates to
listen zs he read to them Informally in small groups during
free periods, recesses, and after school. He welcomed their
suggestions for the lmprovement of his ability and becsme
more cooperatlive in group efforts. At home, he also asked
for and received help.

Now that he hed become conselous of a desire to want
to lesrn to read, time seemed to take care of his diffi-
culties. Fe brought to school meny interesting objects
and teold his travel experiences. DBecause of a striking'
chenge in hise general sttitude, he was now accepted by
the group and invited to participate In group asctivities.
Cn the oceasion of his seventh birthday, his mother came
to school wilth en elsborate birthday psrty plenned, on
which no expense hed been spered. The class derived much
joy from the occasion snd sccepted it most greciously,

Lergely through his own stubborn efforts, rather
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tardily swekened, together with help and encoursgement from
the teacher, from his sehool fellows, and from his fawily,
Pupil B hed, by the time he paased on intc the second
grade, asttelned s readins ability that was practieslly sver-

age.

Pupil ¢

With a Park-Franzen score cof twenty and a Harlow score
of 122, this boy was a member of a fsrm family of four per-
sons, including, besides himself, his parents and a year-
old brother. The father and mother, who were of German
descent, were highly intelligent and capable, and the boy
geemed to have Interlted these tfaits. He was capable,
dependable, and artistic. Although for his sge he was
small in physical stature and very young in his mannerisms,‘
he had acquired the hablt of smoklng, which was rather in-
congistent with his other habits, which were babvish and
immature.

At first he was very slow in lesrning to read. By a
planned program of casual coaxling and of frequent encour-
agement, the teacher waes enabled to lead him slowly forward
in progress. ILong after Christmas he was still far behind
what he should have been 1n resding ability. A series of
conferences with the boy's mother resulted in a cooperstive
effort between the school and the home eand clesred up a

number of problems relating to the c¢hild's difficulties in
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school, the solution to which helped the tescher to under-
stand the situsation and to reconstruct her procedures and
techniques to sult the pecullarities of the individusl pu-
pil. With methods adapted to his necds, he was able to show
mich more rapld progress than had previocusly been possibtle,
not only in reading but in every phase of his work in the
sghool. By the end of the school yeer Pupll ¢ was doing
setisfactory work in reading end seemed to be on the road

to greater ilmprovement.

Pupil D

The first-grade boy known in this study as Pupil D
wag a member of a famlly of four individuals, ineluding
thre pasrents end a four-~year-old brother. Pupll D made a
score of twenty-Tive on the Park-Franzen tgsﬁ and of 135
orr the Harlow test. His family was a aubsténtial, heppy
one. The father operated a2 farm, The boy wes artistiec in
temperament and abllity; he was dependable, alert, cspable,
independent, and neat. ¥e had s keen rhythmical sense, and
it was through thils approach that he was most effectively
reached et first. Hls mother wss an understending, appre-
clative women who was grateful for every effort made by the
teacher and by the sehool for the welfare of her son. His
mother, however, was exceedingly nervous and irritable at
times, and had never permitted the boy to play in the typical

loud, boyish way; Iinstead, he had had to be qulet at all
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times and had never been sble to enjoy the companionship of
playmstes as he would have wlshed to do, beecsuse of the
noise they made and the irritation they esused his moth er,
This situation csused him to be shy, timid, and bashful.

His timidity was reflected in his school work, for 1t
was only after months of constant encoursgement snd effort
on the part of the teacher that he ever allowed himself to
speak above & whisper or to participate orally in the class
work without s shy, timld blush or whisper.  Finally the
child, after much encouragement snd praise from the teacher
end from his fellows, wes abie to participste more freely
in the work of the group and to cerry his portion of the
group responsibllity in aetivity and projeet enterprizes.
After his Tirst real experierce with =2 feeling of success
inr what he had done, he showed respid improvement and be-
ceme capeble and slert. For a child of his age, he pos-
sessed unusual dramatiec abllity and wes invited frequently
to resd aloud before groups of puplls in other c¢lesszrooms.
This he did with cowmendable polse and with vivid‘axpres—
sion. He became deeply interested In resding, and becane
efficient in this asetivity to a degree above the average.
His sense of achivement enabled him to overcome his timid-
ity, and he developed considerable versatility end initistive
ir: most of the group sctivities. Even his mother, in a
series of conferences with the teacher, was given a new per-

spective on her asttitude, and she diacovered thet grester
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freedom and independence on the part of her son did not in-
crease her nervousness or csuse her any discomfort whatsoever,
8 she had long feared and imsgined would be the ease. The
mother was most appreciestive of 211 that hed been done for

the boy, and of the new concepts which she had herself gained.

Pupil E

Pupll E made a score of twenty on the Park-Fresnzen test
and of 135 on the Harlow test. His father vwss z farmer, a
school~bus driver, and & Jenltor at the school. His mother
wea an officer in the parent-teascher assoeistion of the
sehool, and was also active in church work, There was one
other child in the family, a girl four years of sage.
Pupil E had had an appendectomy at the age of four, end hed
always had a rather delicate consbtitution. Except for
nervousness, however, he appeared to have falrly good
health throughout his first yesr in sechool, PRrillient,
capable, and smbitious, he possessed s wlde range of inter-
ests., He had trsveled to a number of cities in north and
central Texas, end has been ss far awey as Atlants, Ceorgla.

He had sn unusually well-developed speaking voeabulery,
and was impatlent to speed ahesd of his class In every
phase of the work. To excell was his dominant motive, butb
for & time his childish, pettish attitude often defestsd

his own purpose. Not until he had been helped to see that



106
his sttitude was an undeslrable one did he show much progress,
Then his advancement was little short of phenomenal. By
lesps and bounds he bsceme higﬁly proficient in reading and
in his other filelds of study. He constantly edded new words
to his vocasbulary and became efficlent in their use in
speech sitmations. He developed a high degree of self-
rellance. Te freguently read aloud from the Blble at Sunday
school snd church, and did so with understending snd vivid-
ness of expression.

The deepest concern of the teacher wss to develop his
vhyslesl ability so thet it would balence with his mental
capacity. He was given special physical attention, and was
rrovided with periods for rest and relaxation; care was
constantly teken to see that he avolded over-exertion.

Resding became a very valuable socurce of Informstion,
even to his young mind, and was highly appropriste as a
leisure~time activity in keeping with his physieczl condi-
tion. He read ar aversge of two bocks & week,

He vasg definltely a gifted éhild, and his parents were
arpreciative of the teacher's efforts to challenge his un-
usual sbilities snd %o care for his physicsel needs. The
tescher coopersted wi'h Lhe home in providing for him a
miltitude of outslde interestas to saefeguerd him from social

maladjustment.
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Pupil F

In a family counsisting of the parents and two girls
snd two boys, Fupll F was the youngest. Having made a
score of twenty-elight on the Park-Franzen test and of 135
on the Harlow teat, he was found to possess eprroximately
third-grade abllity by the end of his first year's work in
sechool. He was iIntellligent, capable, and artistiec, snd was
a good citizen in the school. He was cheerful, alert, af-
fectionate, and did unususlly fine work in srithmetic. Te
was gn outstanding ehllid who possessed a plessant and at-
tractive personality.

Bocks of third-grade level were esslly at his commsnd
by the end of his first year. Dominces and "forty-two" were
his prize hobbies, at which he spent much of his spare time,
He plsyed often with adults and frequently made hilgher
scores in the geme than they. He wans proud of his six sets
of dominoes, and on long rainy deys he was a patient and con-
stent instructor in the'game for the otrer children, Even
in the afternoons while waliting for the school bus to come,
he alwsys hed around him 2 group of children who were ab-
sorbed in dominoes snd "fortv-two."

Following the initial stege of lesrning to reed, he
had hed eommand of resding almost from the beginning. Al-
though he never experienced wmmch diffieulty in lesrning to

read, individual lessons in phonics helped him to become
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more independent. The most difficult meterisl in the so-
cisl-studies work of the class was always given to him to
read end to report on to the group, since he was the only
one who could read it with any degree of competence. At
the end of the school year he was double~-promobted to the
third grade, with every indicstion that he would bhe wholly
gt home there., The Gates Reading Test and Thorndike's
Vocsbulary Teat assisted greetly in placing him st his own
level of ability. |

Pupil G

Pupil G made & score of nineteen on the Park-Franzen
test and of ninety-six on the Harlow test. Fe was the son
cf s tenant farmer, and ceme from s family which consisted
of the parents, himself, and z brother nine years old. The
family was congeniel, and possessed ample means for a simple
btut comfertable stendard of living. Ye wes capable and
artlistic., Shy in the schoolroom, he was & bully on the
school yard. He was the 1dol of the boys of his class be-~
ceuse of his ablility as o boxer end fighter and becruse of
his splendid physique., He was easslly contrclled in group
situations, desgpite his tendency to be overhearing.

He had a wide range of interests on the farm, and
voluntarily shared these interests with the members of the
group. He was pugnacious, sly, clever, teasling, and tor-

menting.
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With a8 slow process of help and encouragement frowm the
teacher he gained self-confidence and became more adjusted
to the soclal group of which he wes & member in the school.
¥ie even began to show slgns of overcoming the effects of a
serious "mother complex! brought sbout by s constant mani-
festation of sollicitude on the part of his mother. In the
first grede he never became more than a falr reader, al-
though he seemed to be Interested in reading. He was
neburally lagy, though, and his interest lay in peopls and

in thinzs rather than in books.

Pupil H
Thi

4]

mexber of & farm famlly wes one of three children,
21l boys. He was artistic, cepable, dependable, slert, and
rhythmical., An excellent reader, he masde & score of twenby-
five on the Park-TFrangen test and of 135 on the Harlow test.
Even before he entered school, he had mastered the begin-
nings of reading. In fact, six books of pre~primer level
were at hls command when he enrcolled in the first grade.

He was a gifted c¢hild who had to heve outside Interests to
consume hils surplus time and energy. He posseased an ex-
ceptionally high intelligence, and precautions had to be
exercised to prevent his golng too Far heyond hls group's
level of seccomplishment. When, about mid-term 1in the

school year, he moved with his femily te s neighboring
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city, he was immedlately enrolled in the seeond grade.

Pupil I

Fupil I was a member of a family of seven persons.
Her father was a farmer. Her score on the FPark-Franzen test
was twenty; on the Harlow test, elghty-six. Although she
hed a lovely perscnality, she was far mwore interested in
motor skills than in mental pursuilts. She was slow, artistic,
and lagy. Her proficiency in mobor activities exeelled the
average Ior the group. FHer ability to Jump s rope, to play
Jacks and various kinds of ball, to do clay modeling, to
use crayolas and scigsors, and to go through vserious types
of bodily mﬁﬁipulations was excellent Indeed, snd showed
complete physicel coordination. She could cook, sew, and
keep her room clean aﬁd‘beautiful; she derived grest
pleasure from belng hostess and in entertaining others.

Througheut her stay in the first grade, she remsined
scmewhat indifferent torard readings she was slow and
seemed not to be at all Interested. 3She wss a good con-
versationalist, however, snd often visited in the homes
of her friends snd had them in her home. 8he went throuzgh
the various reading stages with only =2 mediocre grasp of
whet was golng on in the class, The teascher worked with her
constantly in an effort to awsken her interest and to chale

lenge her enthusissmy but little change was noted. Pupll I



111
had to do maeh repetitive work in order to gasin s bhasie
foundation in reading whieh would ensble her to keep up

with even the average reading achievement of her group.

Pupll J

This first-grade girl was a twln to Pupil X, and was
a member of s family of eight. Her father wzs & day la-
borer on the Works Progress Administration pregrem, and the
family was a charity case characterized by poverty and mal-
mutrition.y This pupil made a score of sixteen on the Park-
Franzen test and of 104 on the Harlow test.

Although the girl wes loveble and attractive, social
ad justment and malnﬁtrition were her handicaps. After the
teacher haed given her some clothes and had made arrangements
for her to eest breakfast and lunch at the school through
the courtesy of the school-lunch progrsm of the Works
Progress Administration, she blossomed llke & flower and
exhibited poliase, grace, and charm in her mannerlisms,

Reading was definitely beyond her ablility and alien
to her interssts until she had been glven proper neurish»
ment for some time. She and her twin brother were the most
emaclated children the teacher had ever had In any of her
classes throughout several years of teaching experliences
tut through affection, friendship, and pstience -- for all

of whiclh the girl wes starved ~- the teacher was able to
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perceive noteble improvement in her personality and in her
degree of sociel adjustment. Now that she wes physically
able to meet the challenge of books, she awoke with en-
thusiasm when she at length realized the pleasant possibili-
ties lnherent in reading; and before long she was seldom
seen without a book in her hends. She took many books home
to read, although the lsck of adequate lighting facilities
in the home caused the teacher to discourage this practice.

Before the school year had cleosed, the family moved to
& neardby clty, and the two ¢hildren transferred to another
school., It was learned that they were unhappy there and
cried much of the time because of their deasire to return to
their first school. In time, however, they became betbter
edjusted., At the close of school Fupll J sang like & bird
to a large sudience of snthusiastic listeners, and was

sble to read at the group level.

Pupil ¥

Pupil K was the twin brother of Fupll J, and was even
more shy thén his sister. HYHe was stafved physically and
was smaeller 1n stature than she. When he first begsan hav-
Ing Works Progress Adminlstration lunches at school, he
could not eat the food on his plate beesuse he did not
like it; and the tescher assumed the task of pstiently en-
couraging him easch day untlil he became educated to enjoy a

wellebalanced meal, Before long he ate the lunches without
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persuasion, and enjoyed them. He and his sister héd been
brought up principally on gomts' milk, whiech was good for
them, of course, but was not within itself sn adequate dilet.

Hls experiences were pitifully limiteds; he was shy
and nervous, and cried at the least provoeztion, His
weight was wuech below normal at first, but the school lunches
reredied this deficiency. Reading was not mentioned to him
until he had gained friendships, calmmess, and happiness in
the school situation and felt free to participate in group
enterprises, PBoth he and his sister hed entersd school
somewhat after the beginning of the term, ard 1t wsas the
desire of the teacher to mske reading a definite part of
their limited life experiences. VWhen the two seemed to be
physieally, socclelly, end emotlonally ready to begin read-
ing, the teacher gently and cautiously introduced them to
the study of reading, and devoted to them ell the time she
could spere from her other actlvities. After school she
often rezd with them snd encouraged them to resd to her
so0 that she might bebter assist them with their diffieul.
ties. By the end of the year, due to pleasant assoclistions
with good resders in the elsss and to encouragement and as-
sistance from the teacher, both of these e¢hlldren were read-
ing st the level of the group, and were exeeedlngly happy

in the contemplation of thelr new-found ability. The boy
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was espeelally pleased. According to the tescher, there was
a perceptible light of joy on his face when he realized
that he at last could read as well as any mwember of hls

group.

Fupil L

With a seore of twenty~Tive on the Park-Franzen test
and of 122 on the Harlow test, Fupil I had had no desire to
go to school. BShe was physically large for her age, but
was very well adjusted to her scelal environment. Her famlly
contained five persons; the father wss a farmer. The child's
harpiness and efficlency were somewhat impalred by the fact
that her tonsils were badly infected and needed to be re~-
moved, OFf the “clinginngine" type, she was very spoiled
when she was around her mother. She was very well mannered,
however, when she wss awey from her mother. She was cheer-
ful and happy, eand had mach to contribute to classroom sait-
nations to make them more pleasant and meaningful.

She wag one of the best readers in the group, and
learned to read by means of a very nstural, normsl process.
She might hsve been much hetter in her work execept for many
abgences caused by the condition of her throst and for
severe stubborn spells, both of whielh csused her to lag be-
hind the eclass at times. She eould cook and sew; she

cleaned house besutifully, made candy, and had s garden and
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chickens all her own for which she was responsible. Read-

ing was only one of her many hobbies or interests.

Pupil ¥

Pupll M, with a score of twenty~two on the Park-Franzen
test and of 135 on the Harlow test, showed outstanding im-
provement during her first-grade experlence -- perhaps more
improvement than any other child in the group, judged by
the distence she hed to go. She wes gepnuinely slert and
ready and eager for progress. She became an excellent
reader,. She had & grest love for books, for sehool, for
her frierds, and for the teacher. She had been totally iso-
lated In a fleld six miles from town, where she lived in a
two~room house, Schocl to her was an adventure each day,
end from the very beginning the teacher eoculd see how much
she was geining by assoceiations, contacts, end different
environmentsa., She always pald for her lunchesg, and dressed
attractively. She had 2 lovely mother. Reading was her
love, her joy, and her happiness. She worked eernestly,
diligently, and sincerely. Neither her mother nor her

teacher could ever keep & book out of her hands.

Pupil N
Fupil N made a secore of twenty-eight on the Park-
Frangen tegh and of 135 on the Harlow test. She wae the

only ehild in her family. Her father was a produce buyer,
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She had higher physical end mental qualities than wost ghile
dren, and possessed a distinetive desire to read. She was ,
capable, alert, dependable, clever, honest, artistie by na-
ture, and o little lezy. Even before sﬁe came to sehool,
she was able to read. She was strong physically, mentally,
and morally; and was a soclally well-rounded ehild. She
was deeply interested in elementary scilence.

With her, reading was sn art. E&éh day found her with
an interesting story for clsmss discussion. School was an
outlet for her pent-up energy. Although she was one of
the most popular children in the room, this fact did not
seem to spoll her in eny wsy. She loved the pupils with
whom she associated, and thoroughly enjoyed all phases of
her school work. Her goal =t the time wos to work hard so
that she would soon be in the third grade. Her mother was
a German who spoke with a slight sccent, which Pupll ¥ had
acqulred. It was only with the most diligent phonic train-
ing that the teacher wns able to succeed in developing free

and distinct oral expression.

Pupil ©
This pupil msede s score of twenty-eight on the Park-
Franzen test and of 135 on the Harlow test. The fact that
her father aﬁ@ mother were over-interested in both of their
children was not altogether & commendable thing. This ¢hild

could read before goling to school, and soon became a most
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excellent reader for the first-grade level. She was artistiec,
shy, capable, dependable, end pleasant. Shé wes ﬁhe most
beautiful cekild in the room and the most popular with the
opposite sex. She wes a dlligent worker, to whom reading
came as & natural, normal process. 3Soon she had developed
a reading ability of third-grade level. Eneountering no
serious diffleulties in her resding experiences, she had
only a hermonious experience tc be shared at home with her
enthusiastlic mother and little brother, because "Sister®
read aloud to the family each night. She was the pride and
joy of both of her parents -- a couple who had hed chil-
dren late in life sfter havinz been married for twenty vears.
she sang, pleyed the piano, danced, entertained, and entered
into every activity with s graciousness whieh no other child

in the first grade possesgsed.

Pupil ¥

Pupil P made a score of elighteen on the Fark-Franzen
test and of 120 on the Harlow test. Fer father wss a farmer.
She was one of 8ix children in the family. She was subject
tc severe temper tantrums, and wes timid snd shy. Possess-
ing a pronounced inferiority cowmplex, she was reticent with
the group and wass not at ease in cooperative situptions.
But in individual tasks such as art work, reading, tests,

etec., she had complete control and scon made her way shead
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of the group on her own initlative. She read muech better
then her slster in the third grade. Although she did not
excell in the group, she had mastered situastions ealling
for self-contrcl. Resding brought sbout & Jjoy she hsd nob
experience@ before, and she was determined to conguer all
things thét tended to dlim thls enjoyment. She always chose
easy books and storics because of a fear that she would
find something that was beyond her ability. For this
reason she 4id not forge ahead of the group véry often:
but with affection, patienece, and understénding from the
teacher and from her classmates, she was able to proceed

steadily with the group.



CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

Conelusions

In view of the data considered in this study, the
writer believes the following econeclusions to be warranted:

1. There is no one method of teaching beginning read-
ing which is invariably the best one to be used. All of
the modern methods now in use possess some commendsble and
valuseble techniques, but no one method possesses enough of
them to make 1% superior to gll other methods.

2. ZEvery teacher of beginning readling mey utilize
8 number of different methods end, taking concepts and
procedures from each one, formulate her own personal method,
which will be most suitabl@ for tha.ﬁituation.wiﬁh which
she is working.

d. Froper guldance and assistance from the teacher
in the beginning will insure that the child forms correct
reading habits instead of ineffective or harmful ones.

4, MNost systems of teaching beginning resding can be
clagsified under one or the other of two general headings,
gynthetic method or analytic method. The synthetic method

119
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begins with the elements of words -- letters or sounds —-
and then proceeds to build thess up into syllablea, sylla-
bles into words, words into phrases, and phrases into sen-
tences. Emphasis upon the alphabet is one characteristic
of the synthetic method of teaching beginning resding. The
analytlic method of teaching reading to beginners differs
from the synthetic in that 1£ erphasizes taking larger lan-
guage units apart instead of putting smaller units to-
gether. It differs even more radicaliy in 1ts concept of
reading as a thought-getting process. Chief emphssis in
wodern procedure is with the analytic method. “

. Reading should not be forced upon a child until he
is physieally, mentally, and emotionally ready for 1t.

6. The nodern concept of phonics is that 1t should be
used only to meet the specifile needs of individual pupils
in thelr efforts to leern to reed. This mesns that some pu-
plls will require much drill in phonics, whereas others will
need little or no emphassis upon this factor,

7. One of the best ways of motivating the child to
want to lesrn to Tead is to surround him at home snd at
school with an abundance of easy, sttractive, and beau-
tifully illustrated boocks and to encourage him tc spend
his lelsure moments browsing through these books. The

stories that go with the plctures mmy be resd or told to
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the ehild, and he will thereafter be eager to ascquire the

ebility to read the stories for himself.

Recommendations

The following recommendations mey prove to be of in-
terest and worth to teschers of beginning reading:

l. Thie study indicateé that esch tescher will need
to develop the gbility and the initinti#e to develop her
own method ¢of teaching reading to beginners. She may com-
bine various phases of standard methods for the purpose of
developing a procedure that will e most velusble in her
own teaching situation. ”

2. Every child must be considered as an individualp |
personality whose reading difficulties wlll be different
from those of every other child in the group, and must be
approached from this point of view. The procedures that are
effective in desling with the problem of one child willl not
be applicable to that of another. Patlenece, understanding,
end o knowledge of the child's social, mental, and cultural
environment are indlspensable to teachers if they would
meke esn intelligent approasch to the individusl child's
problems in reading.

5.' Teachers of begimning reading should ever keep in
mind the fact that the way in Whiéh they approach the sub-
ject of reading will likely influence, for life, the c¢child's

attitude toward resding. If the method of approach is unsound,
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uninteresting, or lacking in challenge, the ehild may be~
come bissed Iin his attitudes and never develop into an ef-
fectlve reader. 1If, on the other hand, the tescherts atti-
tudes and methods are wholesome, challenging, snd meaning-
ful, the child will usually, under her tutelage, become

firmly launched upon the road to effective and happy read~

ing experiences.
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