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CHAPTER I
THE CHILD OF FOREIGHN PARENTAGE

Up until recent years the child of foreign parentage
has been & peculiar phenomenon in the elassroom of the publie
schools in various sections. It is sald that because of
this phenomenon snd for certain pedagogical regsons the child
of forelgn parentage should be segregsted from the child of
English-spéaking parentage. If the child of foreign parent-
age 1s to become a well-rounded member of Americen scclety,
then for no reascn should he be segregated from the child
of English-speaking parentage? To show whether or not this
1s true is one of the problems of this thesis.

In recent years, becsuse world conditions have made us
study our historical backgrounds, we hsve become aware that
the major portion of the American pOpulatién has a foreign
background. We have realized that our great-grandparents,
our grandparents,and even our parents ceme to Americs from
countries far ascross the vast ocesns. When they arrived,
they were foreigners, Whatever their reason for coming to
Armerica, these foreigners hsd one common characteristic, a
deep~-rooted desire to improve the conditions in which theilr
children would grow up. DBy the standards of Americe they

1
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were generally poor, but a willingness to toil and sacrifice,
rlus the extrsordinary economic development of the past
seventy-{ive years,brought meny of them certain messure of
finanelsl stability.

The children snd grandchildren of these foreigners who
have helped to maske America what 1t is must be regarded by
the public school not as curiosities,but as boys and girls
who show individual differences snd nee€d good teaching.

Here In Texas and throughout the Scuthwest, when we
speak of the chlld of foreign parentage, we generally mean
the Spanlsh-spesking child. The view taken in this thesis
ineludes children of other native tongues also, although it
is readily recognized by the writer that 1n this region the
number oflSpanish—Speaking children exceeds that of children
of other natlve tongues., In learning the English language
and American ideals the ﬁedagogical principle is the same.

Paychologists have proven that a child cen be made in-
to an individual who 1s desirasble or an individual who is
undesirable by the enviromment in which he grows. The
forelgn-speaking child is such by accident of birth. Rewove
him from hils cradle within a few months of birth and place
- him within a totally new envirowrent of a netive English-
speaking home and see how powerful the effect of envirorment
is on the growing child. It is not proposed to take all the
children of foreign parentage at birth and put them in the

home of another family. It 1s believed that their school
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environment can be made more desirsble. Segregation does
not always furnish a desirsble environment.

It is the purrpose of this study to take a group of
first, second, and third grade children of foreign parent-
age who are in a segregated school in Fort Worth, Texas,
end & group who are in a non-segregated school and eompare
them, It 1s believed thset, in comparing the social waturity
and personality adjustment of the two groups,the results
will show which & the two schools 1is developing a more
rounded individual. It 1s true that a first, second, or
third grade child 1s not socially mature, but he 1s acquir-
ing behsvior patterns that will influence his later life in
meny ways.

Another problem in which much interest has been mani-
fest is the cuvlture patterns of the different non-English-
speaking groups. The study to be made in this thesis is
how these culture patterns can be preserved through the
public schools. The values of the different foreign cul-
tures have not been recognized and utilized as much as they
could have been. Heretofore, when a child of foreign parent-
age entered a public school, he was told that he must be-
come an Americen, that he must learn the habits and customs,
the ideals and cultures of the American people. Nothing at
2ll was said about his background, and there was no inter-
est shown in his family cultures and idesls. L. S. Tireman

- gtates that the best point of view is:
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You rmust become Americans end learn to understand
the customs and ideals of the American people, but
that does not mean that you should forget your home-
land. America 1s great and is growing in great-
ness by utilizing the contributions of all lands, 1

The writer believes that the utilization of the forelign
child's heritage will tend to break down cultural bharriers
between the two types of children and the teacher and the
c¢hild., By doing this the schools will help to develop more
broad-minded citizens out of both types of children.

America is stlll young and growing. It is through these
cultures that American c¢ivilization can continue in its demo-
eratic channels. Within a true democraey there should be
no eoncept of superior or inferior groups. Sclentists say
that there are advanced and retarded groups, but there is
general consensus that all éroups will fall within the same
‘broad levels of achievewent, provided equality of oppor-
tunity is guaranteed. There are differences, but these dif-
ferences cannot be measured by recourse to racial lines of
distinction. An Individual must be judged by his own merit,
not by his group label.

Democracy welcomes the contritutions of all groups and
does not ask uniformity. A democratic society is like a
symphony orchestra with sll sections playing their own parts

in harmony with other sections.?

17. 8. Tireman, "School Problems Created by Homes of
Foreign-Speaking Children," Celifornis Journsl of Elementary
Education, VITI (May, 1940), 234-235.

2Willard Johnson, "Guiding Children into Good Will,"
Childhood Bbducstion, XIX (November, 1942), 112.
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It 1s the hope of the writer to create more interest in
the ehild of foreign parentage. That all those people in
the teaching profession will be motivated to grester heights
in helping to mske good American citizens out of these chil-
dren, is desirable. They will in turn be bullding = greater

frerica for the present and for the futurs.



CHAPTER IT
SCCIAL BEHAVIORS

Social behavior 1is the product of many varied and
speclfic experiences which begin early and continue through-
out development., Personality and social behavior are then
very thoroughly and intimately related.

Effective soclial behavior depends not only upon the
freedom of movement which comes with walking at thirteen
months but also upcen the use of language as a primary device
of social Intercourse which comes at eighteen months. This
is the beginning of the socialization of an individusl.

Socialization 1s the lifelong process by which the hu-
man organism develops its primary drives and emotlons into
the socially controlled motivations which are expected and
rewarded by his society. TIn this sense socilalization is
the process of learning to become a Sawosn, an urban Eng-
lishman, a New Yorker, or a small-town Arerican of a cer-
tain sex, age group, ethniec group, and social class.?l

If people of different cultures cannot assoeciate inti-

mately, they cennot learn one another's special forms of

lrobert J. Henghyrst and Allison Davis, "Child Soeial-
ization and the School," Review of Educational Research,
XIII (February, 1943), 29-37.

6
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language, manners, worals, and sccial goals.g

If these statements are true, then the non-English-
speaking child should not be segregated from the English-
speaking child In any grade in the publiec school.

However, there are different opinions on segregation.
Cne opinion is that it is good practice to segregate non-
English-speaking children into separste classes until they
have mestered the work of the first grade only. Ancther
opinion is that segregatlion contributes to the impairment
of educational opportunity.

A study was mede to show what effect, if any, segrega-
tion has upon the personal and social adjustrent of prirary
children. Two groups of first, second, and third grade non-
English-speaking children in two schools in Fort Worth;
Texas, were given a personality test., The test was actuélly
a profile of personal and soclal adjustwent. One group was
~segregated in a primary achool and the other was not segre-
gated.

The group whieh was not segregated consisted of twenty-
two second and third grade ehlildren. They lived in a com-
runity to themselves in the north part of the c¢ity. Their
economic status generally was on the same level with the
English-speaking population of the surrounding community.

kany of thewm making their livirg in the same way. Their

2Ibid.

e
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occupations are many. Some are employed by the packing
plants and the railroads,while others do woodeutting, sheep~
shearing, and cotton plcking and varicus otler things.

“The other group congisted of twenty-five first, second,
and third grade children in s segregated school in the op-
posite section of the eity. This school 18 locsated in a
Latin~American communlty near a steel mill, MNost of their
parents are workers in the steel xill and section-hand ls-
borers on the nearby railroad, Others depend entirely upon
the income they make during the cotton-pieking season., Their
homes are much like those of the children in the first group,
with the exeeptlion that the parents do not teke as wuch in-
terest in their children's school 1ife as the parents of the
twenty-two. Quite a number of the parents of the first
group attend the meetings cf the Parent-Teachers Association,
while the other parents do not have an opportunity to asttend.
When this group in the segregated schdol finish the third
grade, they attend a school with English-speaking children
ir the same section of the clty.

The test glven to these two groups consisted of two
méin parts. First, self adjustment, which had six parts
aealing with the child's personality. These parts were
L#(l) self rellance, (2) sense of personal worth, (3) sense
of personal freedom, (4) feeling of belonging, (5) freedow
from withdrawing tendencies, and (6) freedom from nervous

symptoms. Second, social adjustment, dealing with the
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ehild's relationship to mewbers of his home and his school.
They are (1) soclal standards, (2) socisl skills, (3) free-
dom from anti-social tendencies, (4) famlly relations,
{5) school relations, snd (6) community relations.

Each part consisted of eilght questions whiech could be
answered by "yes" or "mo." 1In sdministering the test the
questions were read to the children as they followed, They
drew a circle around their answer. The highest score for
each part was elight polints, making the highest possible
score nlnety-six for the twelve parts. There was a rest
period between the two wain parts.

The results of the tests for the two groups are shown
in Tables 1 snd 2.

The total scores, as can be seen, for the segregated
group of children ranged frow five to fifty-five, while the
total scores of the non-segregated group renged from thirty
to ninety-nine. This was probably due to lack of under-
standing to interpret the gquestions on the teat, particu-~
larly on the part of the segregated ehildren. It was found
that the questions had tc be stated iIn different ways so
that all the children would get the exzact meaning. Their
lack of vocabulary made 1t difficult for ther to understand
the questions., Many of they could not follow the simplest
of directions such as "Turn the page" and "Put your pencil

down."
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TABLE 1

SCORES MADE ON THE CALIFORNIA TEST OF PERSONALITY BY
SEGREGATED NON-ENGLISH-SPEAKING CHILDREN IN

PUBLIC SCHOOL NUKBER FORTY-FOQUR,
FORT WORTH, TEXAS

Pupils
Divisions of the Test

1 2 3| 4 5| 6| 7 8
Self adjustnent. ...... ... vvunnna. | 15 20 5135 |30 |3C |15 |15
Self-reliasnce......... ...cvesua 1 1|20 |2C 1110|2010
Sense of personal worth........ 40| 40 | 40 | BO |40 |95 | 60 | 40
3ense of personal freedom...... | 50| 70|70 |10 |85 |50 |70 | 7o
Feeling of belonging..... sreses | 401 B0 | 40 | 60 {70 | 40 | 60 | 60
Freedom from withdrawing tend.. | 20| 20 C| 30 |40 |20 1110
Freedom frow nervous symptors,., | 30| 30 0| eC |90 |70 110
Soclal adjustment....... e sesecuan 25 5175 |45 |55 | 30 | 30
Soclal stendards. ... eevecenscn. 20 G165 |30 |50 |20 |20
Social skills........... . “ e 20 C|l20 |30 |75 |75 | 40
Fdm. from anti-social tend..... 86| 0|50 |50 |3 |10 | 50
Family relations..eeee..... vave 60| 50| 25 | 30 |75 | 50 | 40
School relations....... veesenan 30| 50| 80 | 50 |50 |30 | 80
Community relations............ 80 | 80| €5 |90 |50 |75 | 40
Total adjustment....... 25| B | 565 |40 |45 |25 |20
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TABLE 1 -~ Continued

s St

20| 35120 10| 15| 20| &5 20256 | 10| 20 {10 |20 |20 [ 20 5 | 20
W|ve |20 (20| 50| 20| 7¢ | 10| 10| 20| 10 1 112010 1}1¢
60 | 40 | 60 |10 | 20 | 4C| 40 | 40 | 60 | 40| 80O | 6C | 80 [ 60 | 1C |40 | 60
20170170 7G| B0 |70 7C | BOC | 7O | 20 | 7C | 20 |70 | 88 | 29 | 20 | BO
6C | 85 | 40 [ 20| 20 | 40| 20| 40 | 60| 20| 20 1|20 |60 |40 |40 20'
20 | 40 | 10 11010 10201201020 |30 |2C {1C |30 0 301
5C |10 | 30 | 30| 10 | 50| 99 | BO | 30 | 20 | 3C {20 | 30 1130 (20 |30
36 [ 28 | 2C | 35| 50 | 65| 3B 5|25 | 35| B0 |25 (20 |20 |16 | 30 | 35
50 |30 |10 |65 | 20 | 30| 65 | 50 |10 |50 |20 {30 |20 (20 |20 {10 | 10
75 | B0 &0 |20 | 50 |75 75 0175 |80 |50 |75 |30 [20 |75 {75 | 30
20 |20 |20 |70 | 50 | 50| 30 |10 |20 | 70 | 20 |10 0 |20 | 30 |20 | 30
20 |10 |20 |30 [ 75 | 3C | 50 | 10 |20 |60 | 95 |30 |30 |50 |20 |20 | 50O

50 |30 | 3C |36 | 50 |70 | 20 |20 | 30 | 40 | 70
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TABLE 2

SCORES MADE OF THE CALIFORNIA TEST OF PERSONALITY BY
NON-SEGREGATED NON-ENGLISH-SPEAKING CHILDREN IN
PUBLIC SCHOOIL HUMBER TWENTY-SIX,

FORT WORTH, TEXAS

B = s Sem—

Pupils

Divisions of the Test

1 2 3| 4 5| 61| 7
Self sdjustment............. creesnes | SO 20|95 |75 |90 |75 | 31
Self-relisnce.......oxcvaeassenes | 201 10 198 |85 |99 |70 |70
Sense of personal worth........ .. | 2010 80 |60 | BO | BO | 20
Sense of personal freedom........ | 80| 50 |70 |70 |7C | 856 | 80
Feeling of belonging............. | 20 60 | 85 | 99 | 6C | 99 | 60
Preedom from withdrawing tendency | 40 | 20 | 80 | 30 | 65 | 60 | 80
Freedom fror nervous symptoms.... | 99|90 |99 |99 |0 | 50 | 80
Socigl adjustment......... ..t 95 |1 35 |75 |50 {80 | B8O | 55
Social standards.....ceeensenn .o | 65 | 30 | 50 | 30 |85 | 65 | 50
Social sK111l8..vcsevenscasasaesan| 86|50 |95 |66 75 |50 |30
Freedom from anti-soclial tendency| @0 | 70 |70 | B0 |70 | 50 | €0
Family reletionS..cieesrececrones 50 | 20 | 86 | BO |50 |95 | 20
Sehool relstiong.....ce.vss e 8C | BO |70 | 30 |80 [ 90 |70
cormunity relations....... teeeess | 9B |30 |75 | BO |75 1T |7
Total adjustment..... .| 65 |30 |85 {65 |85 |BO |5b
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Pupils

10

11

1z

14

15

16

18

20

21

60
76

85

75

650

70

60

55
7C
&0
70
50
40
55
S0

90

50

50

60

50
70
10
70
60
60
G0

€0

20
20
80
28

956

60
50

L0 B <9
& 4 0

&
o

99
40
85
09
60

00

65

g0
75
Q0
75

45
10
60
70
85
60

g0
75
70

95

70
99
40
85
60
30
1A%

50
70
g5

85

45

50

30

70




CHAPTER TII

CULTURE PATTERNS

Composite types of people constitute Americs.
One third of the white populatlion is foreign born or
children of foreign born., These include seven mil-
lions of Gerwsn origin and an equsl nuwber of Rus-
sian or Slavic background, four and a half milliion
Itallans, three and one half willion Irish and so on,
embracing transplanted folk from virtuslly every sec-
tor of the civilized world., PBesides these there sare
twelve million negroes in this country, four hundred
thousand Indians and as many Hexicans and Orientals.

Is it any wonder then that the schools have a problem
in educating and Americanizing the children of these people?
They are not born with the gift of insight inte s democrscy
&8 a way of life. One grows In understanding of democracy
and develops ability and skill to function in a derocracy.
This is true whether one is a wember of a majority or a
minority group. The public schools have the great responsi-
bility for gulding every pupil enrolled therein through a
study of the cultures of these different peoples. This will
enable the child of the majority and the c¢hild of the minor-
ity group to develop as a citlzen in a democracy.

Culture is the name given to the sbstracted intercorre-

lated customs of a social group. This would include the

lstewart C. Cole, "Are americans a United People?" Edu-
cational liethod, XXI (April, 1942), 327.

14



15
folkways and mores of a group. The term "folkway" implies
gimply a habltusl way of group action; it 1s probably mildly
sanctioned or Indicaztes optional modes of behavior. The mores,
on the other hand, are the highly sanctioned customs of the
group; those customs which are vliewed as essential to group
survival and whieh individuals have no option of aecepting or
rejecting.

The study of these folkways and mores of different
culture groups will, it has been shown, change the atti-
tudes and prejudices of children of the majority group.

This will in turn bring sbout s better understanding of
America and its people by children of minority groups. It
has been shown in recent surveys that what children think
is indicative of adult beliefs which influence their think-
5.ng.2 Notions and sttitudes children obtaln in their early
years they all too often hang on to as adults.

A menber of g minority group calls the person whose
attitudes blind him and who is prejudiced to the ber of moral
judgment when he says:

If you discriminaste asgeinst me beeeause I am
dirty, I can make myselfl clean.
If you discriminate agalnst me becsuse T am bad,

1 can reform and be good.

If you discriminate against me because T am ig-
norant, 1 can learn.

If you discriminate ageinst me because T am 11l-
mannered, I can improve my manners.

2y, Meltzer, "Educsting Children for Race and Nationali-
ty Tolerance," Educational Administration and Supervision,
XXvI (Janusry, 1940}, 20.
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But if you diseriminaste ageinst me bhecause of
my color, you discriminate againat me because of
something whieh Ged himself gave we and over which
I have no control,d

Many schools 1n the United States are adopting programs
in whieh they are utllizing the national culture patterns
for sach race or national group in the school,

The Unlted Stetes Cffice of Education has led the way
by making a survey of the possible contributions schools
couvld make tc national defense and unity. The survey sghowed
among other things thet there should be a renewed emphasis
upon learning about other Avericsns living in the Western
Hemisphere; namely, in Central and South Ameriea and Cansda.

Schools fesponded to the survey with suech tengible evi-
dences of asctive interest as speclsl courses in Spanish,
Latin-American affairs, a mounting number of Pan-American
Clubs, community projects and offers of service. As 2z re-
sulf, certain cities were selected for demonstration centers.
They were distributed fairly evenly with reference to popu~
lation throughout the United States. The objectives for this
inter-American education were set up as follows:

1. #ore guthentic usable meterisl for teachers and
pupils at all levels.

2., (Guidance in techniques for evaluating practiees in

speclial problems such as those occurring In

(a). teaching of Spanish and English.

31vid.
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{(b). helping Spanish-smerican children tc live to-
gether.
(¢). developing enriched eurricula for all levels
including teacher training, and
(d). making use of community rescurces snd selec-
tion of materials.

The education of the younger chlld presents one problem
of major importance. It is st this level that lasting emo-
tional sets are wost likely to he forred, There is a great
need for friendly recognition of children snd sdults from
other countries of America who live among us. A wise teacher
will lead them to share thelr customs in langusges, foods,
clothing, work, and play.?

The results of this survey have been a continuing de-
velopment of Inter-Americen education without speeial stimu-
lation from central offices of education. It is conceivable
that the level of teaching and learning in every field may
be lifted through the enrichment of sueh a program. The
American school will continue to be the perpetustor of its
tenets.

In 1912 Springfleld, ¥assachusetts, opened a uniqgue
school for 1ts newly arrived immigrant children. It was

known officially as the "lLanguage Auxiliary Roor," but in

4willier T, Melchoir, "Dewonstration Centers for Inter-
American Education," Childhood Edueation, April, 1942,
p. 368.
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reality it was g school within a school, It was a departure
rather then an experiment -- s hopeful way of meeting a
problem that must be approached with sympathy and thought
out a step at a time., For the first year cnly one room in
the school that had the greatest nuwber of foreign children
was used, Boys were found to keep faster paee than girls,
so the sexes were sepasrated. These rooms were never allowed
rmore than thirty pupils.

It wes soon discovered thet nstive tongue overpowered
English during recesses and noon recess. The two roows were
then given space in one of the high schools, This meant
complete breaking awey Ifrom foreign influences for six or
seven hours a day. It also paved the way for widening the scope
of the work. The usefulness of the work doubled and trebled.
The children could mix with English-speaking children at
noon and pley periods. This brought into closer under-
standing the established Americen and the new Americen.

Today the schools of Springfield have a new plan of
education. A committee of teachers to map out plans for
tesching chiidren tolerance was chosen, In working out
their plans they took into secount the faet that psyeholo-
gists have discovered that prejudices rarely spring from
first-hand painful experience with a group of people as 2
group but are asctually ettitudes first learned in imitation
of sadult prejudices at as early ss two and three years of

age.
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The Springfleld schools undertake to combat and over-
come such prejudices at each age level by experlences ap-
propriate to the partieculer age. For Instanee, the slemen-
tary school child who is interested in playing and doing
things learns to arpreciate those against whom he is apt to
be prejudiced by dressing up in the costume of different
countries and learning in simple terws sbout little ehildren
of many races and netions, The wore social-minded junior
high school student learns ﬁg appresiate forelgn or racial
groups by studying the music or art and litersture of such
groups. A8 for the wore‘self-ahélytieal high school student,
he is taught to think through his prejudices by analyzing
them and talking them over. ‘

The chlldren in this community frequently select a
foreign country to study. They learn to rlay its games or
dances. And &s,generéily happens in the course of study when
some little boy or girl suddenly remembers a neighbor on
the block who has been brought up in just the‘country they
are interested in, the neighbor is invited in for tea. The
children gather round and ask Questicns. Such pleasant
early assoclations do much to overcore unreasoning fear of
or prejudice against "foreigners."

The visltor to Springfield discovers that the adults in
the town are setting the psttern for democracy in their own

lives as truly as are their children. Townspeople report
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that older, established residents are making the effort to
get to know newcomers to town and mewbers of local women's
clubs tell of interesting teas with forelgn-born neighbors
in the community.

The schools of Haemtrearcek, Michigan, planned a new so-
clal studies progrem to ewphasize Inter-cultural reletions,
In this city over ninety per cent of t he population is Polish.
So their teaching experience was built around "Why my parents
came to America."

Through thils study an understanding of the various ns-
tionality groups in the United States, their culture, thelr
problems, and thelr contributions to America came about. The
children got a better insight into their own background as
well as the background of the English-speaking child, This
brought about a better understanding between the two groups
of children.

The Phoenix Union High Sehool of Phoenix, Arlzona, was
one of the first to set up a Spanish social studies course
of study for Spanish-speasking students. The problem in the
Spanish classes was the Nexican chlld who already spoke the
language., The Spanish course did not give the child what
he wanted, The Phoenix Union High School segregated s group
of Spanish-speaking children and prepared reading naterials
for ther, The units of a year's work are Mexican history,
health habits, scelael problers, and reading selsctions in

Spanish.
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The students gather in groups of four or five for con-
sultation periods with the teacher. This helps ther to
choose their unit of study -- one that is best suited to
theilr individual needs.

At the outset of this experiment there was a question
of segregation -- whether it would make the Spanish-speak-
ing child feel inferior. It has been proved conclusively
that such is not the case. They understand that segregation
is not based upon prejudice but upon the faet that they are
bilingual. They come with problems in no way eonnected with
those of the class as a whole. This course in language and
social studies hes successfully wet the aims outlined:

1. To give this heterogeneous group a feeling of be-
longing.

2. To help overcore language handicaps.

3. To relleve boredor of the usual Spanish class.

4. To provide pupils with inforration needed in guid-
ance.

Askor, Minnesota, is az community whose population is
largely made up of Denish-speaking people. The publie schools
in this comrunity have given formal recognition to the for-
elgn language 1n the area through c¢lub activities, group
singing, or actuel clesssroom work in such langusge. One-
half hour daily is spent in instruction in the Danish lan-

guage, A Two-yepr course in Scandinsgvian cowposition and
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literature is offered in the high school.

A policy of this charascter clearly indlestes to stu-
dents thet Americe really values worthwhile cultural contri-
butions coming from immigrent groups, The abllity to speak
two languages becomes a source of pride snd satisfactlon to
the pupil instesd of e thing to be regretted. This mekes for
8 better understanding of younger and older elements,

Senta Barbara, California, city schools belleve that
units deallng with cultures should not be centered on cul-
tures in foreign lends, but rather on the problem of thelr
representatives living here. One needs tc see these people
in their native country, then come with them to demoeratie
United States, relive their experiences as they edjust to
new ways of expressing their ldeas and new patterns of liv-
ing and behaving.

In setting up objectives for cultural groups within a
sehool system, Santa Barbara seys that certain major objectives
should be the sane for both the msjority and mlinority groups.
For instsnce, it is desirable that every pupll learn:

1. To be a participating citizen.

2, To be loyal to this country whether it be his coun-
try by birth or edoption.

%. To be determined to be one of the larger democratic

group.
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7t would then follow that esch pupil would need:

1. To be willing to ccoperate in a democratic life.

2., T¢ understand fully and to respect democragy as s
way of life.

3. To appreciate the eontribution and interdependence
of all groups in the demecracy.s

The outcomes of these objJectives would help the ma-
jority groups not to think individuals queer or funny and
would give More understanding of the native environWent which
conditioned the thinking and behavior of these ™inority
groups,

In Delsno, Kern County, Cslifornla, there was a problem
in the Westside Elementary School, which 1s composed of chil.
dren of forelgn extraction. It was studied to discover what
values Might be derived fror using national culture patterns
for each race or national group in the school program as a
means of solving certain definite adjustment problems,

Questionnalres dealing with adjustment of the ehildren
to the eulture patterné and activities to whieh they were
related were given to two schools that had a large majority
of children of foreign extrasction. It was found as a result
of the questionnsires that applying culture patterns would

help to solve the problems,

S141lian Lemoreaux, "Santa Rarbara Intercultursl Edu-
cation Program,” Educaticnal Method, XXI (April, 1942), 331.
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The utilization of such culture patterns as folk~danc-
ing, folk songs, languages, foods, customs, art work, tended
to break down cultural barrlers between bteachers and chlld.
It tended to develop within the child an attitude of satis~
feetion in himself in being able to compebte with nmative-born
children 1n the school,

In Fort Worth, Texas, there are wany children of Latin-
American ancestry, of Slsvic origin, of Jewish origin, and
cf many other nationalities. These children sttend schools
in the section of the city in which they live. The edueca-
tional program of the Fort Worth schocls 1s set up to take
care of the needs of every individusl child. To take the
child as he is and help end guide him into a well-rounded
individual that can meet and solve the real problers of
everyday life i1s the primwary objective of the program,

The needs of the Latin-ATerican children, it is be-
lieved, are taken care of in every school but two. These
two schools are located in Latin-ATerican eo™munities and
are segregated from schools having English-speaking children.
They are segregated through the primary grades after which
they enter a school with Engllsh-speaking children. There
they ™ust begin anew.

It is believed that these two schools help the Latin-
Emerican child in only one way. That is getting sequainted

with the school 1tself, the bullding. Lesrning where the
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baserent and the drinking fountalns are, et cetera. Then
when they are sent to the non-segregated school they have to
get acqualnted all over again. But as fsr ag learning to
gpeak end think In English is concerned, the segregated
school does not weet the need of these latin-American ghil-
dren. There are Many things thet these children can learn
from the English-spesking ehild from assoclating with him
in the clsssroom and on the playground. There are habits,
customs, and language these children can learn from their
English-speaking class™ates, if they were not segregated.

The results of the personality tests deseribed in Chep-
ter 17 show that the non-English-speaking child who is not
segregated from Engllsh~speasking children scored higher on
rersonal and social adjustrent than the group who are segre-
gated in a prirary school to themselves,

In louls Adamic's book My Awerica, published in 1927,
he has a chapter called "Forelgners Are News in Cleveland.®
It is revealed that Theodore Andrica, a Rumanisn irmigrant,
was responsible for the 1migrants and the second genera-
tion receiving a great deal of space Iin the three large lo-
cal newspapers.

About sixty per cent of Cleveland's populastion econ-
sisted of Immigrants of approxirately forty different na-
tionslities and their children, who, although Averican citi-

zens regardless of whether thelr parents were naturalized
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or not, were still often referred to as "foreigners." There
was too Much unhealthy segregetion by nationalities and in
conssquence, assiMmilation or Avericanigation or whatever
one wished to eall it was too slow, Forelgners had the
feeling that no one of any iMportance in Cleveland was
really interested in them, thgt Most persons in (Qleveland
in the soecially and economically dominant group, the so-
called old-tiMe AMericans, tended to look down upon them,
The forelgner's general tendency as well as that of his
American-born chlldren wazs to hang back from things, not to
take pert in the affairs of the city, although they, both
as Indlviduals and as groups, had a good deal in the™ which
might be useful in the long run. One way to help bring out
that good was to recognize their existence, to write of them
28 though the paper considered the™ part of the eity, and
thus to Make the™ feel good about theMselves and the fact
that they lived in Cleveland, Ohio.

Meetings, dramaties, Marrisges, leectures, deaths re-
ceived as ™Much space In the press as siMmiler events in the
1life of the old-tiMe AMerican ecitizens of Cleveland and were
written up as respectfully. And the circulation of the paper
in the foreign quarters went up at once and continued to
ineresse. Andrica then suggested that the press sponsor a
great public festival which would bring together national
groups having a background of More than a gquerter of a cen-

tury of life and sctivity in Cleveland, That would give them
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an opportunity to deMonstrate before esch other and the
clty at large some phase of thelr artistic and ecultural po-
tentialitles.

Many articles asnd pictures were published sbout the
characteristies of each nationality's folk dancses. It was
the first time that g Metropolitan paper of that size had
given colufn after column to the detalls of folk dances and
other features charscteristic of these nstionallties, and a
two~-fold purpose was accolplished. The nationalities were
rade to feel thet they had soMething worthwhile to contribute
to the city, and gave opportunity to non-foreign-born readers
to know soMething about the qualities and agcoMplish™ents
of the forelgn born. On the night of Nove™mber 12, 1927, "The
Pance of the Natlons" was held with nineteen different na-
tional groups taking part. Yore than 14,000 people attended,
It was repeated the following year. As a result of this in
1929 the "All Natilons" council wazs formed with the recrea-
tion comfissioner as chalrMan and Theodore Andrica as secre-
tary. This was done for the purpose of staging an All Na-
tions Expositlon in 19830. The exhibitioﬁ ocecurred in Mid-
March in the public hall, lasted a week, and consisted of
twenty-nine full-size rveproductions of old-country hoXes.
Nothing was left undone to Make the pieture as realistic as
possible. Most nationalities chose replicas of garden-

enclosed peasant houses in their native countries as #®odels
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for the exhibition and into these buildings were placed
over 50,000 handmade articles, tapestries, rugs, pobtery,
goblets, embroideries, lace, scarfs, wood csrvings, and
paintings. 1In the huge hall were over twenty kltechens in
which one could buy typical foreign foods prepared on the
spot according tc anclent recipes brought over from the old
countries by housewlves of the various language groups.
Evenings there were folk dancing and singing programs.
Several afternoons schools were closed to enable teachers
and children to see the exposition, Louls aAdawie seys in
his book, "What I tell here Makes, to ™y ™ind, the Cleveland
press one of the Most remarkable newapapers, and Theodore
Andrica one of the most irportant journalists in the coun-
try. "6

The Inter~cultural committee of the Association for
Childhood Educstion Made a survey in the spring of 1943 of
how different schools all over the United States Made pro-
vision for children of foreign cultures. How they were Made
to feel that they were a part of the whole de™ocratic setup
was studied, The questionnaires sent out eonsisted of six
questions, as followsa:

1. Of what culture 1a the Majority of ehildren in your
classroom?

2. VWhat attitude do your children show toward thelr

Slouis Ademic, Yy AWerica, p. 235.
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own cultural heritage?

5. In what ways has this been shown?

4. What have you done to develop pride in a ehild's
own cultural heritage?

5, What do you do to interest children in each cother's
cultural heritage?

., What have you done to help children feel they are
thrillingly a pert of the United States and that their d4if-
ferent hoMeways can Make g bhetter AMerica?

Cities from the following states snswered these ques-
tions: Arkensas, Colorado, Georgie, Jdsho, Illinois, In-
dlana, Iows, ¥assachusetts, &ichigen, Minnesota, sissourt,
wisslssippi, ﬁebraska, Hew Jgrsey, North Carolina: North Da-
Eota, Ohio, Oregon, Pennsylvanisa, Rhode Island, South Caro-
lina, Tennessee, Texas, Washington, Wyoming, Wisconsin.
Fifty-four different schools from these states sent in re-
ports., The different cultures reported were English, Ger™man,
Jewish, Mexican, Negro, Slovak, Tndlan, Italian, and Swedish.

Sowe of the activities reported to help children feel
they were thrlllingly a psrt of the United States were:

1. Giving reasons for buying war sta™ps and joining
the Junior Red Cross,

2. Pralsing pasrents and good Manners of children.

3. Ygking much of the faet that the children heve rela-

tives in ghe service of the United States,
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4. Children participating in the flag ritual (raising
and lowering of the flag)s; understanding the Meaning of the
flag better.

5. Taking part in draMatics as characters of theilr na-
tive countries.

6, Showing how AMerica 1s Made up of all cultures and
creeds and how each contributes toward the whole de™ogracy.

7. In HeMond, Indlana, each February patriotis® is em.
phasiged., Fro® kindergarten to the eighth grade Many activi-
ties are carrled on to develop = deeper love and respect for
what AWMerica stands for.

8. Teaching APerican history through plays and stories
and excursions, Teaching loeal history.

9. In Yather School, Roxbury, #assachusetts, Interns-
tional Week 1s held. Pictures end cut-outs of children of
other lands are exhibited. This helps to beeo™e scquainted
with the different nationalities that live iIn the co™unity
and to see what A™erica is ethnically speaking end to ap~
preclete the fact that the country is ™ade up of a great
Many peoples.

10. Use of the Jewlsh holiday festivals,

11, Beading stories of different countries and their

customs.7

7american Asso¢latlon for Childhood Eduesbtion, Report
of Intercultural Co"™™ittee, 1943, pp. 456-52.
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It has been shown in the foregoing pages that the pub-
lic schools have li™itless opportunities to preserve nstion-
al cultures snd to Make better ATeriecen citizens out of all
their students, thus pro™oting better understanding between

"ebers of ell cultures.



CHAPTER 1V
SUKMARY AND EVALUATION

A report of the Educstional Policles Coumission sets
forth five processes by which democracy works., These may
be stated briefly as followss (1) consideration for the
general welfare, (2) respect for civil liberties, (3) con-
gent of the governed, (4) the appeal to reason, and (5) the
pursuit of happiness.l

These processes have been proven to work in classroom
teaching, But csn they work imn a school which has only one
culture present? Yes, only as far as that one group is con-
cerned. But their reletionshlp to groups of different cul-
tures cannot be touched upen, for there is no other culture
present for them to know. As in the segregated school de-
seribed in Chapter II, this condition is true. Those chil-
dren are primary children, true; bubt cannot demoeraey be
practiced with primery non-English-speaking chlldren?

Since their homes are isolated from the homes of the
English-speaking children, the only opportunity for thew to
agsoclste with other races is in their schecol, This asso-

eiastion would help them to adjust themselves better 1n a

ljohn P. Milligan, "Principles for Democracy in Iife
and Education," Elementary Sghool Journal, XLIV (Ooctober,
1943), 78-79. |
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world maede up of many peoples.

The location of the segregated school in Chapter II is
explained by the faet that the parents of English-speaking
children of that community object to their children's at-
tendance with the non-English-spesking children, (Could not
these parents be gulded o learn the needs of these children
as fubture citizens of that city and these United States?

Yes, the dewmocratic processes will work in classroom
teaching. In = city In New Jersey that sent a report to
the Intercultural Committee of the Associstion for Childhood
Education, as reported in Chﬁpter I1I, a teacher had a class
of pupils representing many nationalitles, A Swedish boy
introduced a unit on Swedenj a German boy, a unit on Ger-
manys end so on. These units were profitably studied by
the class, and a wholesome tolerance was built up among the
various national groups represented.

The activitlies of the schools reported in all of Chap-
ter IIT show that the democratic processes will work in
classroom tesching., This will tend to help ehildren better
understand themselves and thelr classumates thereby cresting
a better world to live in,

During the research perilod it wass found thet the citles
whose population consisted of a larpge percentage of forelgn
peoples, saw thelr problemws and met them through the schools.

Cne of their problems was the second-generation child who
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realized his home was different from that of the ehild whose
perents were English-speaking. The schools helped this
second~generation child to understsnd himself snd his back-
ground and to see his relationship to that of other children.
They helped this child to see that he and his parents were
making s contribution to a greater Americs.

It is reconmended that more schools begin to guide the
foreign~born child and the child of non-English-speaking
parents rather than to lcok on him as a euriosity. This
mesns that the school should work with the howes of these
children in their interests.

The teachers of these non-English-spesking children
should have the role of counsellor and help the chilld better
to understand himself and his envirénment, in the hope that

he may feel thet he is a part ofthe land in which he resides.
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