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CHAPTER 1I
INTRCDUCTION

Problem

The problem of this investligetion 1s to determine the
part that{mental hygiene should and could assume Iin prowmoting
the general efficlency of the educational program in the ele~
mentary gradeag An effort was made to discover whether men-
tal hyglene can contribute toward making it possible for pu-
plls In the elementary grades to receive the highest possible
educatlional velues from thelr school experiences, A phase
of the investigation consisted of a determination of the
manper in which techniques involving elements of mentsal hy-
giene are actually practiced in elementary classrooms. In
this particular study the actual function of mental hyglene
in certaln selected elementary schools will be determined
by means of questionnaires given to certain elementary
teachers and of interviews with other teachers,.

The present problem obvicusly resolves itself into the
foellowing phases, all of whieh will be treated st some
length in succeeding chapters: (1) the history of the prac-
tice of mental hygiene in the public schools of the United
3tates from its inception to the present time; (2) a treat-

ment, from professionsl writings, of the ideal function of

1



rental hyglene in the elementsry publie schools of this eoun-
try; (&) o determinstion of the actual funcitlon of mental hy-
#lene in the elementary grades of certailn selected publie
schoole; and (4) an evalustion of the actual function of
mental hygiene in the elementary school in the light of its

ideal function es described in professional literature.

Frocedure and Sources of Data

It wes declded to limit the present study to the three
nrublic elﬁmentary schools znd the two laboratory elementary
gelhools of Denton, Texas, The writer prepared a question-
neire designed to obtain from the elementary teachers in
these schools their estimate of what should be the function
of mental hyglene in the elementary grades and aléo treir
statement of the extent to which they actually employ mental-
hyglene techniques in thelr tesching, snd the methods and
procedures they use in so doing. ‘here personsl interviews
could be convenlently srranged, the writer personslly pre-
sented the questionreire to the teachers whom she hed re-
cuested to cooperate in the study; in other cases the ques-
tionnaire was sent out by mail. When the questionnaires had
been returned, the writer tabulasted all deta and organized
them in such a8 way es to facilitsate their use in this study,.
Teachers lInterviewed both by questionnsire and personsl con-
ference were requested to furnish one detailed case study of

a child with whom they had enmployed principles of mental
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hygiene, including a concise statement of the results of
their practices., The writer has provided other case studies
derived from her years of experience as an elementary teacher.

Huwbers of books and magazine articles written by au~
thorities in the field of education and mental hyglene were
consulted for data on the history of mental hygiene in the
schools, on the ideal function of mental hyglene, and on
sctual applications of mentsl-hygiene technicuss in sehool
systems in various sections of the country. These phases of
the study were organized in logical wmenner and are com-
pared wlth the outcomes of the questionﬁairé in an effort
to evsluste the actual practices of mental hygiene in the

elementary grades in terms of its ideal function.

Plan of COrgeanization

Chapter I has set forth an introduction to the study,
in the form of a presentation of the problem, the procedure
and sources of data, and the plan of the study. In Chap-
ter 17 is set forth a prief discussion of the history and
function of mental hyglene in educstion, dealing with the
development of the science of mental hyglene, the ideal fune-
tion of mental hygiene in educstion, and present practices
in mental hygiene. Chapter III consists of the findings
of the guestionnaire submitted to all elementary teachers
of Denton, Texas. These findings are discussed under four

headings: (1) the prevelence of a need for mental hyglene,
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(2) mental-hygliene techniques in the elementary classrooms
considered in the study, (3) case studies 1llustrating the
spplication and outcomes of mentel-hyglene technloues, and
(4) en evaluation of the actual function of mental hyglene
in the elementary schools of Dentog in the light of its
ideal functlon gs described in professional literature.
Chepter IV will point cut conclusions substantisted by the
investigetion and list recommendations that were suggested
by the writer of this study in the light of the data ob-

tained.



CHAPTER TIT
FUNCTION OF MENTAL HYGIENE I BBUCHEFON

Origin of the Hental-Hyglene Novement
A man and the book thet he vrote are responsible for
the sclence of mental hygiene. Clifford Whittingham Beers

is the man, and A Mind That Pound Itself is the book.

in New Haven, Connectlcut, Becrs spent the usual type
of boyhood and youth. About the time he entered Yale, he
suffered a severe mental shock when his brother was suddenly
and unexpectedly stricken with epilepsy, csused by = tumor
st the base of the Yrain. During his college yvesrs young,
Peers spent mpmeh time with his epileptie brother and tegen
te Tear, worse than death itself, that he too would become
the vietim of epllepsy. Thoussnds of times in the next
few years he was certain that epilepsy was sbout to claim
him. With great mental snd nervous suffering, he worried
his way through college, doing successful work, but keeping
his feers and despalrs locked tightly within nis hesrt.

Three years after entering business 1life, he suffered
a mental collapse and was deluded by the belief that he was
a conflirmed epileptic. Since he preferred desth to epilepsy,
he attempted suicide by leaping from a fourth-story window.

b
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He survived, but the bars on his hospital window caused him
to believe, in his weakened and agitated wind, that he was o
prisoner sbout to he tried for a crime. This delusion
rlagued him for over two years. He even looked uporn: his
relatives with susplelon: they were detectlves, doubles, or
revenge~-seekers. God, for him, no longer exlisted,

Yet, after yeers of iliness and suffering, together with
mich maltrestment at the hands of people who did not under-
stand, Beers recovered, and began lmmediately to devote him-
self to an idea that hed come to him while he was still =
patient In an Institution -- the rroper care of the inssne.
Frow his efforts grew the nationsl movement %ith the Vationsl
Committec for Mental Hyglene ss its central or genization,
and later the world movement aslong the same lines. Beers,
when he hed attained recovery, wes eble to recall, with re-
marksble clearness and detall, ali of his experiences while
he bad been mentally disorgsnized. He recounted the whole

story in his famous book, A Mind Thet Found Itself, pub-

lished in 1908,1

The term, "mental hygiene,"” was suggested to Beers by
Dr. Adolf Heyer as s descriptive name for the movement and
the committees which were about to be organized to promote
the welfare of the mentally ill, who were then referred to

as the "lnsane." The christening of this grest humenitsrien

Inaniel wolford LaRue, eﬂtal Hgg&&ne Pp. &-5, 16.
See also Ernest R. Groves and Phyliis anchara Inéroduc—
tion to Mental Hygilene, pp. 3-11.
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movement resulted from Beers' request for advice concerning
the best method of sttecicing the urgent need for the better
care, trestment, and related interests of the mentally 111
who were confined ﬁo sbate and private mental hospltals.
In the ensuing years the mental-hyglene movement has grown
from a special division of psychiatry into an important

phase of public heslth and preventative medicine.

r

' Since the founding of the mental-hyglene movement in

the primary alm of the mental hygilenist has shifted
from work with patients confined in mental hospltels
to the promotlon and preservetion of the mental health
of every individusl through the educsation of the pub-
lic in those selentific principles snd practices whieh
psychistric and other constructive experience has
proved to be sound.

#ental hyglene encourages sclentific investigation
of all factors, hereditary as well as environmental,
versonal as well as social, that causc or contribute
not only to mental dlsease and defect, but also to
unheppiness, inefficlency, and other undesirable ex-
pressions of mental functionings. In its widest
sense mental hyglene hes come to mean the satisfaction
of an individual or s group 1n making everyday sdjusi-
ments te 1life, The crowning challenge of mental hy-
glene is to bring to constructive potentislities thelr
optimel realization in the itwenty-four-hour living of
each individual snd group.? 7 L

Meaning, Purpose, snd Scope of Mental Hygiene
At the beginnling, mental hyglene seemed to devote most
of its attention to the treatment and prevention of mental
diseases anc¢ delinquency:; but this was only becsuse these

were urgent snd compelling public-hezlth and social problems.

“gpank K. Howard and Frederick L. Patry, Mental Health,
pp. 484-485.
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Even in the early days, the initiators of the movement per-
celved that 1t should concern the total 1ife adjustment of
the human belng as an individuvel. Thus all of the relation-
ships that humsn heings have to each other and to their
environment have thelr mental-hysziene aspecis and implica-
tions. All of these relastionships need to be studied for
the purpose of determining whether they conitribute to human
adjustment or undermine mental health: snd they all should
be reconstructed if necessary zo that they will foster the
development of a well-rounded personslity 1f they are not
slready doing 80 to a mexizum degree.o

The term, "mental hygiene,"

first used about thirty-
five years ago, originally had reference to the better care
of th@ mentally 111 or insane, snd later was applled to the
preventlon of mental disorders bWy early disgnosis and frest-
ment of mentel 1llness through the medium of psyehiatric
clinics. To educators mentel hyglene means primsrily the
diagrosls snd treatment of children who glve evidence of
behavior probvlems in the achool.% "¥ental hyglene is the
science and the art of svelding meﬁtal iliness and preserv-

ing mental health."® It desls fundszmentally with the behavior

SGroves and Blsnchard, op. cit., p. 7.

4lawrence K. Frank, "The Basic Needs of the Child,
Mental Health in the Classraom Thirtesenth Yearbook of thﬁ
Department 01 Supervisors and Ilrectars of Instruection, p. 3.

=
“lalue, op. cit., p. 3.



of human beinpgs snd with their social relatlonships.® It
ig the procesgs of cultivsting "a state of mind whilch permlts
an individual to approach his maximum of effieclency and to

attain the grestest amount of heppiness with the minipum of

., ¥ Ly
friction. "’

#aturally, o knowledge of mental nyglene on the part of
teachers snd perents produces a better sdjustment on the
paert of ehnildren wioo have serious poersonality or behavior

problems. Such children need snd deserve special psy-
¥ ¥ 2B

il a

clhilatric, psychologl cai, snd soclologicel assistence far be-
yond that which is necessary for the average or normal pu-
pil, Put mental hygiane as = sclence ls even more deeply
concerned with the sttempt to arrest undesirable abtnormali-
ties in behsvior petierns by helping the normal child

live g wholesonme emotionsl life. 8

Hental hyglene is really an etiltude or polnt of
view which is reflected in 211 the activities of the
school., It strives to sttain precisely the same poals
that sound education seeks -- continucus sturdy growth
leading to wholesome personallty orientation. The
distingulshing characteristie of s hygilenic approach
in educstlion is its elear disavowal of Interest in
subject matter and scademlc training as the primary
instruments of the educatlve process. Mental hyglene
is eoncerned with s proper balance of intellectusl ac-
gulsitions with desirsgble consummations of physical,
social, snd emotlionsl drives. Kor does it neglect Lhﬁ
"normal’ ehild in its attempts to prﬂvide help for the
"misfit" or the psthologleal "case.'

6G1lbert J. Rich, "Contributions of Paychology to Mental
Hyglene," Wental Hyglene, XX (Cctober, 1938), 554.

7ire 5. Wile, "Integration of the Child the Goal of the
Educational Program," Mental Hyglene, XX (4pril, 1836), 249.

8paunl A. Witty snd Charles E. Skinner, editors, Mental
Hyglene in ¥odern Education, p. 478, -

9Tpid., pp. 9-10.
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The program of mental hyglene involves everything that
can »ossibly bhe done to promote = high quality of living.

The production and maintenznce of personallities that are

healthy and efficlient is one of the principal tasks of men~
tal hygiene, Another and closely related purpose is the

producticn of personslitiles which can ot all times, now and
in sdult life, direct and repsir themselves under £11 resson-
sble conditions.iC

The genersl conception of mental hyslene has bean grad-
upally clarified and enlargzed by the realization that its
toval funetion implies more than the prevention of mental
disorders, or thelr cure once they heve developed. lHow
nental hyglene lg rogarded as an organized effort to "foster
ganeyr, harpler, and more cooperative personalities,” and this
new concept has propezrly focused more gttention upon the edu-
catlonal system and its reorientation snd adaptation to mske
pogsible the attalnment of this worthy objective.ll If one
thinks of mental hygilenc as beiny concerned exclusively with
mentel 1llness and behavior problems of chlldren and their
prevention or improved care, he 1s overlookling the larger
significaﬁce’of mental hyglene as it is now coming to be
understood. There are many thoussnds of perscns now c¢on-

fined to institutions for the care of mental disorders, but

10E. v. rullias, "The Relationship between Eduestion
end Mental Hygiene," Mental Hygiene, XXIT (October, 1938), 615,

1liawrence K. Frank, "The Reorientation of Bducation to
the Promotion of Mental Hyslene,” Nental Hyplene, XXIIT
(Cetober, 1638}, 529,
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there are also meny more thousands of warped, twlsted, and
distorted personglities who will never become inmates of
institutions or otherwise be brought within the cetegory

of mentally 111, but who will contimue to exhibvilt traits of
an antisocial nsture, to be destructive instead of con-
stfuctive, and to be hindrences to soclial progress while
xisting under the stress and strain and tensions that pro-
gressively undermine their health and thelr capscity for
wholesome living.1«

kanv recent studies have shown that s surprisingly large

percentage of delinguents snd criminals, vagrants and bums,
homosexuals snd sex offenders sre not the hold transgressors
of laws, but rather the unhappy, emotionally starved or dis-
torted individuals who seek to find in these antisoclal acts
some outlet for thelr inner conflicts and unhappiness and
some release for their tenslions., To s less pronounced de-
grec, simllar enotionsl disturbasnces and maladJustments may
oeeur in persons who engsge in apparently normal life activi-
ties -~- business, politics, professions. Lvery instance of
personality that is expressed in conduct that is obstructive,
entisocinl, or overtly destructive to others, indicetes a
need for tne application of the principles of mental hy-

viene.lé The significant and challenging thing about these

1Z2ppank, "The Basic Needs of the Child," WMental Health
in the PIQSBFOOm, Thirteenth Yearbook of the liépartment of
Supervisors end Directors of Instruction, p., 3.

11014, , ». 4.
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antiscelel traits is that they usually have thelr beginnings
in very early 1ife and could then be easlily overcome with
e bit of wholesome guldance on the part of an understanding
person.

In a very cereful emd detailed study of the childhood
characteristics of eight persons who subsequently were ad-
mitted to mental hospltals, ¥asanin and Veo found that, in
every case, evidences of personality discorders hsd been dis-
cernible long before a definite mental disease could be
dimgnosed.14 At another time, the same investigators ex-
amined the school behsvior of fifty-four children who, later
in 1ife, became mentally ill. In interviews with former
teachers of these children, it was disclosed that, in the ma-
jority of the cases, the children had exhibited marked pe-
euliaritles for years before the apparent onset of their men-
tal illness. In school, most of them hed been shy, beck-
ward, and passive:; and seversl had made exceptionally bril-
lisnt records in their school work.l® Paver reviewed the
1ife historiles of 154 patients in mental hospitals, and dig-
covered that extreme seclusiveness, "model" beravior, and

irritablliity hed been the most prevalent characteristics

147, Kasanin and L. Veo, "The karly Recognition of Men-
tal Diseases in Children," American Journal of Orthopsy-
chiatry, I (1831}, 406-409, as summarized Dy G. ROger %yers
In Toward Mental Heslth in School, p. 65.

18K asanin and Veo, "A Study of the School Adjustments
of Children Who Later in Life Recame Psychotie," American
Journal of Orthopsyehiatry, IT (1932), 212, as summarized

by Wyers, op. cit., p. 65.
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Gisplayed by this group for = considersble time preceding
their illness.l16 Hooney end Witmer, in an investigstion of
the esarly personality development of ten e¢hildren who later
were aamltted to mentel hospltels, discovered that not in a
single case was there asny sudden change in personallty im-
mediately preceding hosplitallizatlion. On the contrary, there
had been a progressive seccentustion of certain heblts and
traits which had besn observed in school years before, All
of the children had been unusually seclusive and solitery.
Eight of the ten had had vioclent temyers.l7 Lepel, when he
studied thirty mental ceses, was surprised by the large
number who had previocusly been brilllsnt puplls in school.
Also, he was impressed by the fact that, as a group, they
had been unusually "exclusive,” had hsd few friends, snd
were industrious snd swbitious to sn exceptional degre@.la

Bowmen conducted one of the most thorough and careful
studlies, which inecluded s ninute investigstion of the early
personality characterlstics of a large group of persons who
later bveecsme mentally 111, end the same type of Investiga-
tion of s lerge munber of persons who did not later become

mentally i1ill., The use of a control group for comparative

16, E. Faver, "A Study of the Personality in Persons
Leveloping Catatonic Dementls Praecox,” Paychilstric Quarterly,
VI {1932), BOO-8503, as summarized by Myers, op. clt., p. 66.

Y7y, %oohey end H. L. Witmer, "Ten Problem Children who
Leter Became FPsychotic,” Smith College Studles in Soeciasl Work,
11 (1932), 109-150, as summarized by nyers, op. clt., pp. 65-66.

18G., P. Lepel, "Schizophrenie bel ehemaligen Muster-
serulern," Zeltschrift fur dle gesamte Neurologile und Psychla-
trie, CXIT TI%EE), B75-604, ¢5 summerized Dy Wyers, op. ¢it.,
p. €6
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PUrPOSES madeﬁit possible to ascertalin whether the tralts ob-
served at an early age smong those who later became mentally
111l are distinetive characteristics. Bowman's results con-
firm, in genersl, the conclusions draswn by other investi-
gators, and justify the assertion thet distinctive person-
ality traits are, in most cases, present long before func-
tional mentel illnesses become epparent. The most signifi-
cant of these chorscteristics may be summarized as follows:

As children, these cases are notable for their extreme
seclusiveness and reticence; they are characteristieslly —
quiet, serlous, conscientious, obedient, and well-bensved.
An unusval amount of Industricusness often causes them to
attain very high starding in their school work. Since they
are inclined to be dependent upon adults, they are likely
to be closely sttached, emotionally, to their parents or
teachers or both. They are relatively rigid and inflexible,
encountering considereble difficulty in making adjustments
to chenges in established routine, They are extremely
"touchy” end sensitive, and sre essily hurt or offended.
As they grow older, this childish sensitivity does not di-
minish in the normal way, but becomes even more pronocunced
and exaggerated. The most striking feature of Bowman's
findings is perhaps the repeasted observation that most per-
~sons who become mentally ili are not "behavior problems” in
schocl. They are not the talkative, nolsy, careless, ob-

streperous, independent, mlsbehaving pupils who gause so much
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trouble in the classroom, but are rather likely to be the
"model” children who may be overlooked or teken for granted
by their teachers, 19
All emotional bloeks and disturbsnces, regardless of

thelr origin, are detrimental to the educstion end socisl
welfare of children. Sechools muist recognize that such
blocks hamper or inhibit learning and werp personalities.
Every child must lesrn frenkly to evsluste and accept him-
selfl, wilthout false wmodesty or conceit. Since this accept-
ance must be dynamie rather than stetic, 1t involves an un-
derstanding of growth and development, of purposeful changes
that may scem necessary in the atteinment of en understood

) , o0
snd desired goal.”

The child who is quiet, submissive, shy, and timid
in school is likely to grow up into an sdult who is
somewhat seclusive and socially 111 2t esse. He may,
if he 1s fortunate, find s type of work which is con-
genlal and meke lmportant contributions in literature,
art, invention, research, or some other more or less in-
Gividualilstic pursult. But, In our modern world, the
way of the recluse is hard. Cowpletse isolation from
contact with one's fellows is difficult, if not impos~
sible, to achieve and meintain. Failing such isola-
tion, he may be driven to more drastic methods of so-
cial withdrawal, and it 1s among persons of this type

that f%nctianal mental illnesses are most likely to
ccour., &

19¢. 8. Powman, "Study of the Pre-psychotic Personality
in Certein Psychoses," American Journal of Orthopsychiatry,

v (1934), 473-498, summarized by Wyers, Op. Cib., pp. B6-68.

20Lou LaBrant and Wargesret Willis, "Somwe Problems of
Adolescents," Mental Health in the (lassroom, Thirteenth
Yearbook of the Depertment of Supervisors and Directors of
Instruction, pp. 186-187,

[
61ﬁyers, op. c¢it,, p. 83,



Contrary to genersl opinion, the children who

poor mental

18
are in

heslth are usually normal children so far as in-

telligence is concerned: they sre not mentally defective,

nor sre they inferior pupils in eny sense.

mey eventuslly have to seek ho

normalities

the very bes
mental health

earllest stages of the process of becoming abnormal.

Many puplls who
spltalizastion for msntal ab-
are superlor in sbliity and are frequently smong
t pupils in the ¥oast ehildren in poor

are not yvet abnormasl, but they may be In the

Un-~

less the teacher can desl with them intelligently and con-

structively

at this early =zge, nc one else likely will do

so until 1t is too lste for effective preventatlve treatment.
By the time such children resch the attention of & specinl-
ist, the vest opportunity for successful treatwment has al-

ready nasgsed,

established

deed be &

|
ai

Uphealthy hsablts will have become so well
that the substitutlion of healthier ones will in-

fficult task. The tescher's responsibility 1s

definitely thet of preventing theses children from becoming

sbnormal.

If teachers can learn to recognize early symptoms

of poor mental health, 1f they are equipped to deal with

these symptoms Intelllgerntly in their

menbal

Hental

merily in people whose

early stages, they can

an important contribution to the preventlion of unneces-

11llness, <
hygiene is not Iinterested merely or even pri-

wlis heve gone to pleces, but it is

22Ibid., pp. 14-15.

PN
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as much concerned with people before their minds go to pleces,
when their personslities Tirst begin to exhibilt cvidences of
inztabillty and persistent and repeated failure te moke ad-

$a1 ad e 23
Justments.

It is worth noting some symptoms which ordi-
narily indicste mental malasdjustments:

1. The tendency to blame others, to minimize one's
cown partlicipation ir undesirsble activities and to megnify
thet of one's fellows.

w

2. Attitudes of undue hostility, suspleion, and

ES

o]

jealousy.
G, TITrritsbility end bad btemper.

4., breaggeration of illness in order Lo arouse sympa-
38 of g

thy or Lo escape & disagrecable tasgk, 2%

It is at once apparent that these symptoms involve the
use of habita which are undesirable and antisocial. That
some hablts are commendable while others are lamentable is
adequately lllustrated in the followlng excerpi:

Heblts make both nature and civilization. They
clinch cur gains up to dete and give us freedom to
seek further progress. They take us out of abortive,
futile attempts snd establish us in efficieney. 'They
stabilize the mind so that men mey have a common
basis upon which to deal with one another. They wmeke
for system and dependability. ‘Without them soclety
would be Inconceivable,

But if hebits make, they alsc unmake humsn nature.
They builld up, but they alsc destroy. They are basie
necessities of life, but they e2lso ersate our biggest
problems., Vablt 1s one of life's grestest paradoxes.gs

23Nelson Antrim Crewford and Karl A. Menninger, editors,
The Healthy-Minded Child, p. 13.

24Howard and Patry, op. elt., pp. 183-187,

et

25wWilliem Henry kikesell, Mentsl Hyglene, p. 6.
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one o the aims of mental hyglene is to cultivate all

habits that are worthwhile and desirable aﬁ& to disparage
all those habits thet sre in any way undesirable. The need
for the development of wholesome hebits 1s indiczted by the
fact that the teacher of an average class of forty children
may expect that in later 1life from seventeen to twenty-six
of her pupills will suffer from mental and personality malad-
justwents ranging from unhapplness and a sense of futility
t0 criminal behavior snd Iinsanity. Although educstion is
net necessarily a penscea, 1t csn help drastically to reduce
this emezing toll of mentel i1il health. In a2 recent survey
of two hundred children examined end trested at the Toronto
Hospital for Sick Children, 166 of the cases were found to
e suffering in thelr proper development because of inade-
guate training procsdures in the home or schoel or both, In
every one of these Instances, the clinic recommended, among
~other things, an enrichment of eduentional f’ac:‘L:Li‘s:‘i.cr::rz.x.“?:?6

J  The great secret of mental health, both in childhood and
in adult 1life, 1s extroversion ~-- being interested in outalde
things and peégleg not primarily in one's self and in one's
own emotions snd nmisfortunes. Anyone who delfﬁefately and
persistently contemplates himself can find plenty of reasons
for self-pity, for whieh the cure is not 2 philosophy of

resignation, but & successful and interesting activity.

263, p. M. Griffin, 8. R. Laycoek, and W. Iine, Kental
Hyglene, a Hanual for Teachers, p. .
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W¥hat this activity is to be should be determined by the in-
terests, abllitics, and emotlonsl meke-up of the perscn con-
cerned. For this reason, ilndividusl study of the ehild is
casential.?’

Yental heslth is & condition of the personality
which results in a type of functicning that brings
comstructive heppiness to the individual -~ that is,
the irﬁiv*daal 1ives his 1ife in such a way that his
behavior promotes his own heppinesas and well-belng
and the happinesz end well-beling of scclety. Thus
concelved, mental heslth exists in every concelvable
degree. There i1s, however, razther close agreement
as to the Pehsvior that is indicative of the well-
integrated, harmonicusly organized personality, and
the behavior that is Indiestive of the personality
that functions bedly.Z8

The healthy and well-disciplined mind sets or
integrates itself completely, "whole man on the job,"
for each: succegsive occcupation of the day, permitiing

€30

no dallisnce with tewmptling but disintegrating 8tiﬁu11.¢“

"1

The buoyant mind enables the body to use its
powers with a full and satisfying efficiency, wheress
g depressed wind wlihdraws energy Ifrom use. Very much
of it is thus mede only potential instesd of kinetle.
When mach energy is made potentlial, the individual 1s
forced to Yllve on his nerve," and to go through the
daily progream with acts fQPPeb and strained. A bhed
state of wind makes the body bad by compelling the in-
dividual to work on very little energy, and this de-
bBilitated body reacts on the mind and makes 1t worse.
Mental f»jcienc iz to the nind and body whet ef-
ficjency is to & factory.o0

Eim snd Punction of Mental Hyglene
When the seheol helps the child to grow in sbillity and

in desire to learn nmoro and to vte as comforitable snd likable

Pl s 5 : = -y
“/Crawford and Memninger, op. ¢it., pp. 79-80.
#8pullias, op. cit., p. 615,

“9Lafue, op. clt., p. 36. SOpikesell, op. cit., p. 294.
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us possible while he grows end learns, 1t 1s doing the most
it cen for the ¢hlld, im the opinion of some educabors.ol
The complete attalinment of this function is often seriously
Impaired by the fect that meny serilous disgcrepasncies un-
fortunately exist bvetween the world of tﬁa child and the
world of the adult, snd this fact deepens the gulf belween
the ciild and the adults sbout him. This lack of under-

.

atanding iz respons

]

btle for many bed practices at home and
at schiool, and incresses the need for mental-hyglene tech-
nigques. Bven mental cruelty is often the result of this

situation thet plsces the adult in one world and the ehild

in snother. Unfortunately, the odult often exp

[
0
tS
St
=
o
o
Q
5
e
"3‘
(_-)-
(23
'.J.
?‘-
$to
Q
Yy

child to assume the patterns of
the adult world, The adult may have Torgotten the world he
once lived in when he was nimself s ehlld.?

Puplis suffering from mental maladjustments bring sbout
many serious problems in the school, The repetition of
classes by large nunbers of children who fsil In thelr work
beecausec of mental fuctors requires ¢ serious wastage of time,
effort,.ﬁoney, and nervous eénergy. But the emotlonal injury
to the chilaren 1s even more disastrous; becsuse repetlition
of work develops in them feelin; s of inferiority, Insdequsecy,

and diseourasgement, and habits of fsilure, loss of interest,

Slgarry Cleveland Wyers, Developing Personality in the
Cbild at School, p. &.

O29§1illiam A. White, The Mental Hygiene of Childhood,
p. 17.
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and loss of zeal. Another problem is found in the fact that
2 group of children of superior abllity are usually foreced
te plod along in classes While‘attempting to drag with them
the lasggards who cannot keep up the pace. Much truaney is

the result of mental mslsdjustments, and keeps busy a con-

- slderable forece of attendance officers whose duty is to

round up the truants and lead them back to sehool. Other
school problems which have thelr besis in the mental make-
up , of the chlld include tnose of lying, stealing, anti-
soclability, sex actlvitles, running away, incorrigibility,
and many others. 99 :

It is generally recognized that the home is the grestest

single factor in the early life of the child. In the home

the child's ewmotlonsl and behavior patterns are established,

here his awakening intelligence receives its first stimali,
here e 1s glven his {irst lessons in sccial adjustment.
Kext in importance 1s the school, whieh brings him into a
new world, an enlarged spherc of sctivity, where his person-
élity rust face the challenge of new and different person-
aliti&é with whom he comes in contact. The home and the
school together have almost complete power in determining
the degreec of adjustment to 1ife ﬁhich the ehild asttains,

To guarsntee emotional hesltih and s bhalsnce of charscter and

personality, the roms and the school must work hend in hand

S30lera Bassett, The 3¢hool and Mental Heslth, p. 3.
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end day by dey in the total development of the ehild. Prob-
lems with ¢hblldren should, if it be possible, be prevented
bvefore they become estsblished and chronic rather than
treated sfter they do become fixed; but, once established,
they should ve hendled by capable experts who know the child
snd how to gowbat his problems in the best msnner. A whole-
hearted cooperation between the home and the school provides
sufficient knowledge of the child to assist greatly in both
prevention and cure of any problem that may arise.” %

The school is a part of real 1life, and forms the con-
necting link between the soclal life of the home and that
of the larger community in whieh all citizens should partici-
pate. The demccratic wagy of life 1s more a feeling feor liv-
ing than it is a form éf living. It can be cultivated in
the c¢hild only if he is given an opportunity te live in
homes, schools, and compunities which provide for the de-
velopment of understendings and for the exerclise of free
cholce and free direction under the friendly guidance of
parents and teachers who themselves have o feeling for liv-
ing in the democratic manner. Freedom must never become
license. Free cholce must carry with 1t the responsiblility
of following through, of completing the job. Self-direction
mist result in self-control, mﬁral'discipline, and compelling

ideals. These qualities are more than the basis for a

S4Jane Meyer, "Parents Work with Teschers," Mental
Health in the Clessroom, Thirteent®: Yearbook of the Depart-
ment of supervisors and Directors of Instruction, p. &9.
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democrsatic life -~ they are also essential in s wholesome,
hyglienic life pattern,99

The ecomparstlively sudden shift of interests,
activity, and environment when the ehild enters school
mzkes this transition a rather crueial period in his
mental adjustment. It is & test of the hyglenic qualil-
ties of both school and home. The school should strive
to preserve all the mental and physiecal values of the
best homes as well as to introduce the ehild to the
formalities of the school arts. The work of the
school should be tested not alone by its success in
lmparting knowledge but for its effect on the child's
health of mind eand body. It should preserve the right
atmosphere, bulld up heslthy resctions, promote whole-
some attltudes, and prevent . . . undesirable symptoms.
Its aim should be the conservation and enrichment of
the nstural eagerness, originslity, spontanelty, and
curiosity of childhood. The product of both sehool
and home should bg eager, joyous, and creatively
active children, 6

If the product of the home and the sehool falls short
of these ldeals, it may be characterized by certaln trailts
comon to a low stage of soclal educatlon whieh may be dus
to mental disorders. Among these traits are inabilityi;o
ccoperate, inability to understand, insbility to adjust, ,'
unwillingness to sssume responsibility, unwillingne&s to let
others sssume responsibility, neglect of or indiffer&nce to-
ward certaln groups (such as family, clubs, churches, etc.),
neglect of or Indifference toward cosmopoliten (world) groups,

inability to cooperate with enemies,inability to sccomplish

in sn unorganized group, and inability to integrate.ﬁv

350re Riggs, "Social Iiving in the Dever School," NMental
Heelth in the (Classrocom, Thirteenth Yearboock of the Depart-
ment of Supervisors and Directors of Instruetion, p. 172.

Spoward and retry, op. cit., pp. 187-188.

S7Williaw B. Purnham, The Normal Mind, pp. 241-243.




D4

Weny detalled studies of problem children in the school
indicste that the diffieult behavior on the pert of the ehild
can usually be traced to wrong ways of handling on the part
of his parents, to unhappy esotionsl relationships within
his home, to physical hendicaps, to undesirable commnity
environment which offers no consfructive and satisfying
outlets for the energles of the child, to severe discipline
by an overburdened and irritable teacher, to a too-rigld
sehool currlculum which is not sulted to the child's in-
dividual needs, or to a cornblnation of several of these
factors. MNeedless to say, these findings impressed upon the
investigators the tremendous importance ol reaching the
threatened in&ividuéls at & much younger age when thelr
problems are simpler and easler to under&taﬁd, and far more
hopeful from the standpoint of effectlve treatment.>" Host
of the dlfficultlies experienced by school children are the

result of the kind of perents and teachers they have, the

school they asttend.®¥ I this be true, then the place to
begin work in the development of heslthy minds and person-
slities is obvious.

Menbtel hygliene hes msde and 1s making 2 unique two-fold

contribution to educetion: (1) it has declared that primsry

Sfnamgett, op. clt., p. 4.
el I ————— "

39kynest W. Tiegs and Barney ¥etz, Mental Hyglene in
Education, p. 22. :
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interest does not center In subject matter or even in school
experiences, end (2) it is basiecally concerned with the "as-
slstence 1t may render pupils 1n‘their efforts to schieve
individually satisfying snd socially worthy patterns of life."
As mental hyglene has expsnded beyond its early emphesis upon
sbhnormal cpses and extreme varisnts, it has, in 1ts brosder
coneepts and perspectives, come to deal with all segments
of the population. Consequently, workers in the filsld of
mental hyglene sre emphasizing normal, wholesome growth and
the prevention of behavior problems among all ages snd
grouys.ée' Hental hygiene has for one of its primery obe-
Jectives the development of wholesome Interests on the part
of gll individuals of all ages in all scclal classes.4l

An erroneous view is widely prsvalent to the effect
that mental hyglene has little or nothing to do with the
normal mind, but that 1t is s method of dealing with those
who have no minds or who have defective or disordered minds.
It, however, places as ruch exphssis upon the mentslly normal
a8 upon the mentally abrnormsl: at least, this is true of
its 1desl funetion. If one hears mwore sbout mental hyglene
1n czses of abnormallty, it 1s becsuse practice has not yet
caught up with théory,_and the actual applicetion is still

legping benhind the ideal function. Hany people, too, bhelieve

“Upaul A, Witty, "a Forward Look," Mentel Heslth in the
Classreoom, Thirteenth Yearbook of the Department of Super-
visors and Directors of Imstruction, pp. 241-243,

4lpurnham, op. cit., p. 20.
Lp. &2t



that mental hyglene hss to do with some fad or mystic cult,
snd that it iz a form of charlatanry that is to be forsworn
and frowned upon, This is not the truth in the matter, for
mental hyslene now rests securely upon a solld foundatilon of
selentific fect, and has made, 1s making, and l1s prepared to
make significent contributions to the mental heslth of nor-
mal, as well as sbnormal, children and adults, 4%

Any type of acsdemic or vocational achievement, es-
pecially that which is most worthwhile, requlres more and
more critical and purvoseful planning for the develcpmenﬁ and
the use of physical and mental energles to a maximum degree,
and the budgeting of these snergles in the light of a grow-
ing sense of individuel and socizl values, Achlievement that

will take these factors inbto consideration is an important
4%

LR

goal of mental hygiene.
= #ental hygisne aims to save soclety from the
burdens of feeble-mindedness snd insanity -- a burden
the money cost of which is enormous, the results of
which in sorrow, misery, and crime are incalculable.
Tt aims, however, not only at the prevention of acute
mental disorder, but at the development of wholesome
Interssts and habits of healthful mental activity in
all normal children =znd adults -- hablts that insure
happiness and efficiency as well as sanlty. It aims
at nothing less than the development of morale in all
classes: it aims to develop normal scocial sttitudes,
the spirit of cooperation and loyalty, that everyday
petriotism which is ready to sacrifice perscnal Inter-
est for the welfare of the social group -~ the family,
the comrmnlty, the church, the state, the world. It
aims at all this both for the health of the individual
sné for the welfare and sanity of the social group.

427pid., pp. 8-9. 43Howard and Patry, op. cit., p. 3.




To remlize these aims mental hygiene would epply the
simple fundamental principles of mental heslth in the
home, the school, end all mgencies for educations it
would epply the principles of & fearless democracy,
especlally In education, to glve all the opportunity,
sccording to thelr ability, to develop the capacity
ag well 8s the will for service, and to become superior
men in something, according to their talents. Thus
the splrit of cooperation, sverydsy democracy, snd
everyday service, are the nstural outcome of mental
hypiene.=

The mental-hyzgiene movement represents the pooling of
the principles of psychlatry and peychology snd the cmer-
gence of new concepts In the therapy and prevention of prob-

\
lems in humen adsptationJ\“Schmalhausen, in rather academic
phraseclogy, defines the aim and functlon of mental hygiene,
according to hls concepts, when he asserts that
in the synthetlc movement called Mental Hyglene, . . .
we escape from historic futilities by focussing our
attention upon men and his realistic milieu, and
coneceiving 1t good psychology (excellent, in sooth) to
understand men as & product of analyzable socilal
forces, and s0 understanding him, to devote our P8y~
chological devices and insights to an ameliorstion
of his baffled and neladjusted state. This profound
task of salvaging human nature . . . 3is the umble
task set for itself by mental hygiene.4d

As 1s here implied, perhaps the grestest contribution

of wental hyglene is to be made in the field of social re-

lationships. #ost persons who, in adult life, expericnce

normal symptoms in their soclal 1life. Frequently they are

ééﬁurﬂham, op. elt., pp. 16-16.

40s, D, Schmalheusen, Why We Misbehave, pp. 192-193,
a9 quoted by Groves and Blancherd, op. cit., pp. 27-28,
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social fallures, being definitely unsocial or antisocial.
If mental hyglene did nothing but point out the importance
and the complexlty of such social problems, its practice as
a science would be wholly justified.46

Qeedlesé to say, 1t is clear to everyone that the~goa1'
toward which school 1ife sims and the means for ﬁﬁtaining
this goal are synonymous -~ a high level of wholesome demo-
eratic llving which provides that the only limitations %o
indlvidual end group freedom are comsiderstlons for the free-
dom of other Irdlvidusls and other groups, and the responsi-
bility esch yust assume in sharing the work thet is toc be
done, thus Iinsuring contiruous growth., The level of living
toward which education points the way is never static, hence
ne one ever complebely arrives at the end, but 1s always on
the way, moving steadily toward his goal, which expands and
prows larger as it is approached.éV Fersonallty development
ghould be redirected in childhood so theat the adults of to-
morrow can and will bulld sane, integrated, private worlds
and participete in the construction of a decent, orderly
sogiety. Only in this way can the humen needs and values
which everyone cherishes be reslized. This 1s why mental
hyglene 1s so Important in education, The 3ch0013 can, if

they will, meke suech a large contribution to the process of

“Spurnham, op. clt., p. 231,

e

i?}'{jgﬂgg, Op. Gito, ja 175.
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personality development in children from the nursery school
throuﬁh.amlleg@.48

A human belng is a highly generalized and corplex
creature., Unlike the enimsl, he has no resdy-mede
equirment of orgens end Instincts to adapt him to a
definite wode of living. The child has to go through
a long pericd of physical and mental adjustment. Even
his nutrition 1s partly a matter cof hsbit, He needs
careful supervision in s8ll phases of his physicsl self
untll proper habits are well egtablished. Without
adequate training and overslght he 1s in grave danger
of developing some permsnent weskness or even general
111 health., In g sinmiler manner his mental equipment
is not automatically eble to tske care of the increas-
ing complexity of his soclial cnvironment. At best his
native equipment is crude, and when we imwpose our
highly complex culbural system upon him he assimilates
it with difficulty. If heredity did all, there would
te no problem of hygiene, mental or physical. PBut the
child mist be tralned tc meet the demsnds and tests of
l1ife through =2 pericd of gradusl sdjustment. Soclsal
malad justment is the ecsuse of much fsllure, unhsppl-
neasz, and crime, and these can in lerge measure be
traced to defective training in childhood. 49

The Teacher and Mental Hygilene
Defective childrern have always heen =2 baffling nroblem
for teamchers, who heve dilligently sought to discover some-
thing that such handicapped'pupils could reslly do in an ef-
ficient menner, snd then hsave urged them forward as well as
they could, in aplte of thelr inebility to devote wuch time

to pupils of this type. There ls little dsnger thst s

teacher wlll ever fall to pay sttention to the sggressive,

48Fprank, "The Basic Needs of the Child," Mental Health
in the Classroom, Thirteenth Yearbook of the Départment of
Tapervizors and Directors of Instruction, p. 23.

“PHoward and Patry, op. clt., p. 187.
SO0fawrence Augustus Averill, The Hyglene of Instruction,
pp. 112-113.
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misbehaving child; and certeinly, teachers should not ignore
the troublesome pupil. On the other hand, a great deal of
effort must be expended, and & considerable amount of intel-
ligent understanding must be possessed by the teascher if she
is to provide "that quiet assistance whieh is needed by the
well-behaved but shy, submissive, and solitary pupil who is
usually in poorér mental health, "5l o
N That children should always be happy is of Tar more
importance than sny information they may acquire. ZEssen-
tially, the school is an institutlon to help children to
grow, and the desir&bie growth which should asdeguately
foster the development of a well-rounded personality rust
inelude social, physiesl, and spiritual as well as intel-
lectual growthnsg In order to meke hier greastest contribu-
tion to the attalinment of this growth, the teacher should
have as her alm the thorough mastery of her subject mstter
a0 that she can devote her chief attention to personal re-
iations.%® If the teacher takes the trouble to lesrn how
to et along with people and to be well liked by them, she
not only makes a significant contribution to her own mental
health and that of her puplls, but she 1s alsco =2bhle to do

better and nmore effective teaching.54 If the teacher de~

gires that her puplls shall develop into cheerful, well-

%
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la, Roger Nyers, op. cit., pp. 68-69,
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“Howard and Patry, Ope clt., p. 406.

®SLaRue, op. cit., p. 341. 9%C. R. Myers, op. cit., p. 149,
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poligsed, unprejudiced, vigorocus, heslthy adults, she nmust
herself possess these identical cheracteristics.5®
NEnough teachers exhiiblt a lack of knowledge of mental

hygiene to justify the assertion that some methed should be
developed for requiring those teachers who lack information
to take some up-to-date training in the subjeet, so as to
familiarize themselves with fundamentgl principles and with
technigues of application of these primciples to classroom
or general schcol situations.%® 1ne progressive teacher to-
day feels thet she rust now something about all of the new
movements, and mental hygiene snd its related sclences are
not excepted. She must be famililar wlith symptoms and treat-
ment of feeble-mindédness, she must know about intelligence
tests, standard scales and the like, snd she must be at howe
with such topics as psychoanalysis, the Freudian mechanisms,
,saciai and sntisocial attlitudes, the prineiples of soclolegy
sand those of psychiatTg.ﬁV

.; One of the mﬂs£ important services that mental hygilense
will perform for the teacher 1s that of keeping her mind
focused on what is essentlal in education, both in her own
and in that of her pupils. She must realize that her own
mental condition and that of her pupils 1s the most im-

portant single factor in the process of educatlon and in

°91b1d., p. 130.

56, V. Hobson, "How Much Do Teachers Know about Mental
Hygiene?" Mental Hyglene, XXI (April, 1937), 241.

S7Burnham, op. c¢it., p. 205.
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the purposefui development of well-rounded persanalities.58
3 In her efforts for promoting mental healtl, it should be

the purpose of the tescher to stimulate deslires that can be
gratified, and in this wey to drain off the emotional force
which previously flowed in dengerous channels. Of courss,
1t goes without saying thet the teacher cannot perform this
function unless she ecan provide sctivities for the ehild
wiich the child himself values and dellghts in. In other
words, 1f school activitles are to promote mental health,
they must satisfy the child's ambltions and must appeal to
his emotlons as a contributing factor in his happiness.
It is important that success shall be in keeping with the
effort expended, even for the most backward child, provided
he 1s doing his hest. Hence success should not be measured
onn the basls of competition, for, if it is, only the test
ones 1In each group will attain the saetisfaction of achieve-
ment, whereas the others will experience the frustration of
failure. The backward pupill should be made to feel as much
satisfection in his minor attainments as the more capseble
pupll derives from his outstanding achievements.?®

= 'The most lmportant rule to remember in applying mental

hygiene is, "Try to understsnd before you do anything."

Untill the tescher possesses st least some partisl Insight

inte the cgussl fsctors responsible for the difficultby,

58LaRue, op. cit., p. 17.

£ o T
S9crawford an Henninger, op., cit., p. 86.
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her active interference is likely to do more harm than
v
good, 80 ‘Teachers cennot hope to aid theilr pupils in main-
taining snd improving thelr mental health unless they first
understand the urges smd drives which motivate children,
the obstacles and frustrations from whileh they suffer, and
the eonflicts which arise within themselves and their so-
cial relationships. “‘One of the most significant immediate
problems 1s the training of teachers to obtain more accurate
information on such relsted factors as the following: the
child's physical health and maturity, his home life and
femily relationships, his emobtional experiences and behsvior
tendencies, his work sttitudes and habits, his soclal atti-
tudes and habits, his mental abilities, capaclities, and po-
tentiselities, and his speclal interests end talents.®d 1r
the teacher 1s eauipped with pertinent knowledge of these
factors, she should be able to approach any problem intelli-
gently snd constructively.
in scquaintance with mental hygiene prineiples

is . . . Indispensable to the teascher in understanding

the emotional 1life of the c¢hild. The child as he re-

scts within the clsssroom setting or on the playground

is not simply s detached intellectual entity to be

educationally trained, but he 1s responding to deep

emotional feellings and instinctive urges, and to et=-

titudes and affections which the tescher mst under-

stand. He 18 the product of a home in which the loves

and hetes, the hopes and fears, perhaps the brutal
neglect or the oversolicitude and indulgence of his

€0¢, Roger ¥yers, op. cit., p. 128,

Clpiegs and Kabz, op. eit., p. 9.
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parents have formed his personality from esrliest
babyvhood. A study of mentsl hyglene will help the
teacher to understand how the personality of the child
develops from bebyhood through adolescence, snd what
emctional meaning such steps in the development of per-
sonality as birth, infenecy, weaning, establishment of
physical habits and control, the birth of brothers
and sisters and competition with them for the atten-
tilon and affection of the parents, entering school,
relationships with teachers and playmastes, outside
interests, consclousress of sex, adolescent echanges,
success and fellure in school and vocation, the flower-
ing of love, etc., have for the c¢hild, and how they
affect his behavior., Through suech study she will
learn something of how these transitions should be
hendled in order to insure healthy, happy development,
snd in what ways wrong msnagement mey warp and twist
the personality. Through such study she will Tind
that the problems of elassroom control and discipline
agssume new weanings snd she wilil feel & grester re-
sponslibility for choosing methods which ere con-
structive and not paralyzinv and crippling to the per-
sonality development of her pupils.o”

The early and intelligent treatment of mentasl-health
problems 1s an important aspect of the teascher's responsi-
bility. But another aspect, fully as lmportant, 1s the pre-
vention of eny of these problems which might concelvebly re-
sult from the teacher's ﬁﬁthads, procedures, or attitudes in
the classroom. Persons who have made speelal investipgstions
of the mestter believe that the two most seriocus schoclroom
menasces to the mental end emotional health of the children
are regimentation snd an unuue emphsgais on competitiaﬁg
Excesslve regimentation means the sssumption of dictatorisl
powers by(the tescher, end the consequent development of

quiet, obedient, cowed, end passive pupils who meke little

Ggﬁaas@tt, op. e¢lt., p. 35, =
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noise and who move sbout only at the tescher's comwand.
Sueh a situation, cbviously, is unnatursal and is strenuous
on the mind as well as the body. Unfortunately, some teachers
still believe thet strict regimentation 1s a desirable ob-
Jectlve, and that i1t is evidence of good diselpline; when,
s a matter of faect, a thoroughly regimented class is evi-
dence of poor mental health on the part of the pupils snd of
lack of ability on the part of the tescherp. Cnly when
teachers have falled at the job of teaching are they content
to become drill-masters. Pride in cne's "iron discipline®
is, to say the least, a poor substitute for the sheer fun of
belng 2 good teacher. It should be noted algo that constant
gnd excesslve emphesis on speed competitions in the class-
room fosters sn stmosphere of emotionsl tenslon which
eventually is detrimental to both physieal snd mental
healtéz The exlstence of individuasl differences in ability
makes such competitions unfeir snd futile. Emphaslis upon
competition has led to stress upon marks, grades, school
standing, etc., which hes long been an unhealthy charac-
teristic of the entire educational system. Often parents
are worse offenders ﬁhan teachers in laying stress upon
the competitive aspects of school activities. Put one of
the teacher's responsibllities should be to help rid the

commnity of the absurd idea that high standing in school
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work and rapid progress in school are the most important
considerations in a child's 1ife.%5

\gThe techniques that the teacher employs will maetter
less than the degree of personal adjustment that the teacher
has sttained, gibe adjustment of the teacher and her ability
to exert a favorable influence upon the children will depend
upon the way in which she has sssimilsted her own e¢hildhood

experlences and upon the present amount of satisfaection she
i

—

iz deriving from her own lifa.({81nce the problems of ths
teacher are so closely relatééfﬁo the problems of the cul-
ture In which she lives, sceial reconstruction is an im-
portant part of mental hygiene.64

The treits which teschers consider as most serious in
thelr puplls are actually the least importent from the point
of view of mentel health. Conversely, those charscteristics
which teachers hold as least serious, those whieh they tend
to lgnore or even to encourage in thelr pupils, are sctuslly
the most undesirable from the point of view of mental
health. TFor this reason, teschers who wish to make 2
really useful contribution toward the prevention of unneces-
sary mental illness willl shift thelr attention from the
noisy, troublesome, "problem" child to the mulet, well-

behaved, "model" chlld, since 1t 1s among the lstier that

7

85¢. Roger Wyers, op. eit., pp. 128-130.

64yitty end Skinner, op. cit., p. 525.
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significant mental-health problems are most likely to be
found. Among these puplls the teacher may discover her best
opportunity for constructive sction directed towerd better
mental health in school.®® Often teachers are mistaken in
their belief that certain of theilr pupills are feeble-minded.
Ko teacher, psychcloglst, or psyehiatrist can fdentify a
mental defective by his appearence, despite the widespread
beliefl that the shape of the head, the height of the fore-
head, the faclal expression, the open mouth, or the vacant
stare are relisble indicstions of one's mental ability or
mental weakness, as the case may be. Nany teachers jump at
unwarranted conclusions regaraing the mental equipment of
certain puplls who may be backward in their school work or
wiio seem to lack the ability to learn. L0f & group of over
& thousand children submitted for examination by their
teachers, wio believed they were mentally handicapped, fewer
than half were found to be actually defective in intelli-
gence.ﬁa .

Several recent studies on teachers' attitudes
toward pupll behavior have gshown that teachers regard
as most serious those forms of sggressive wmisbe-~
havior which create a2 disturbarce, interfere with
the classrcom routine, or viclate the teacher's own
personal standards of deportment. This 18 & natural
‘abttitude for teachers to take. The aggressive, ex-
peérimental, obstreperocus, misbehaving child gives us
almost conatant trouble and, therefore, repressnts our

ldea of the "problem child." In contrast, the quiet,
compliasnt, submissive, obedient child glves us no

85c. Roger Wyers, op. cit., p. 69. 601p1d., p. 43.
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trouble and, therefore, represents what 1s wost de-
sireble end laudsble in pupil behavior. Yet it hap-
pens that the smount of trouble a child gives us is
not a valld measure of his mental health, In fact,
the chances are that the extremely aggressive ehild
12 1In better mental health than the extremely sub-
wmissive child.

Uf course, no one would argue thet either of these
extremes 1s really desirgble. Both sre indications of
fallure in sccisl adjustment. Both represent unsuc-
cessful efforte to sclve difficulties -- in the one
case, by viclent attack: in the other, by evasive
withdrawal. Tut the child who, in school, develops
habits ol attack and who reveals thils trend by per-
slstent vliolaticn of regulations, disobedience, de-
fiance, fighting, and truaney, is likely to grow up
into an adult who is also aggressive and independent,
who does not hesitate to break conventions and who
may, therefore, become = very resourceful leader,
militant reformer, or enterprising business man.

He may, of course, beecome so zggressive as to bresk
lows unskilfully and end up in a penltentlary, but

the point of importance for our present discussion

is that, whatever happens to him, he will probably

not end up in a mental hospital.é7

In several reocent studles it has been demonstirated that
ohysleally healthy teachers have an observaebly favorable in-
filuence upon the physical health of thelr puplls. The same
relationship has been shown to exlat even wmore sitrongly
betweer the mental health of teaschers and vuplls.,. In a
study econducted by Boynton, mgeger, snd Turner, the mental
heglth of seventy-three Iifth- snd sixth-grade teachers was
surveyed, and st the same time a similar study wes wade of
the mentasl heslth of the 1,085 pupils being taught by these
teachers. Tt wss found that the pupils of teachers whe pos-

sessed good mental health exhiblted considerably greater

£Y 2 -
671016, , pp. 8163,
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mental and emotlional stebility than did the pupils under
the tutelage of teachers. in poor mental health. Tn g num-
ber of iunstances pupils have been studied over s period of
years s8 they passed from teacher to teacher in a graded
school. BSuch investigestions have shown In graghic manner
the extent to which the mental heslth of a class as o whole
tends to improve or to deterlorate in keeping with the
status of the mental health of the teacher in eszeh cuse.®8

The psychologlst, Wickman, made an investigstion of
511 teschers in a large city with an excellent educstional
syatem. He asked these teachers to list what they consid-
ered the most serlious evidences of maladjustment, and the
meat gerlous types of misbehsvior, smong school chilldren,
After tebulatbting the verious items in the order of thelr
frequency as determined by the number of teachers mention-

»

ing ©

“ e

hem, he hed these syrptoms analyzed by a group of
eninent psychiatrists, psychologists, and sociologists who
had made g sclentlific study of the mental health and 11l
health of children. The startling and unfortunste thing
stregsed by the oultcomes of ¥Wickman's study was that most
of the teachers falled to recognlze the more serious types
of mental 111 health and meladjustment. The factors which

which they considered most serlous were reted by the experts

6%, 1. Boynton, H. Dugger, snd ¥, Turner, "The Emo-
tional Stability of Teachers and Pupils,” Journasl of Ju-
venile Regeareh, XVIIT (1934), 223-232, ss summarized by
C. Roger Nyers, op. cit., pp. 132-133.




40

as least serious, and vlce versa. According to the teachers,

the most serious things a child can do that indiecate mental
ralad justment are the commisslion of sexual immoralities,
stealing and éth&r dishonestles, masturbation, writing ob-
scene notes, such Transgressions sgainst suthority as im-
pertinence, defiance, destruction of school materisls, dis-
oxrderliness, amd lack of applicastion to scheool work. From
the standpoint of the experts who were familiar with the
principles of menteal hyglene, by gll means the most serious
evlidences of maladjustment and mentsl 111 heslth are sueh
traits as éhyness, sensitiveness, lack of soclability,
susplelousness, resentfulness, fearfulness, cruelty, end
tendencies to depreasion.ﬁg

Since mental illness ig compunicsble, a mentally sick
teacner is likely to transmlt the disease. 4 teacher who
is inhibited and frustrated is not usuelly suceessful in in-
épiring spontaneous and crestive expression, An unhappy
teacher depresses children who nmight otherwise find life
thrilling snd interesting. A teacher who has to be told
what to think and do csn hardly develop intelligent be~
havior on the part of her pupils. Emotional instability in
teachers 1is reflectéd in the instebility of thelr pupnills.
The obvious relationship of the teascher to the mental heslth

of her pupils plsces considersble resronsibility upon school
PR I P

69%:. K. Wiekman, Children's Behavior and Teachers' At-
titudes, ss summarized by Crawlord and Menninger, op. cif.,
Pp. 11-13, ,
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administrators, who should ascertein that the cénﬁiticns
under which teachers work are productive of the hest possi~
ble opportunities for self-realization. Teachers must be
able to respect themselves snd others, snd are entitled to
experience feelings of adequacy and security. Teachers
should be encouraged to recognize the unique contributions
they can make to group enterprises. The personslity of the
tescher 1Is determined largely by what she lets 11ife do teo
her. One of the ma jor concerns of the schoel administrator
is, therefore, the provision of those conditions within
which the teacher becomes s deecent companion and an under-
standing guide of ehildren, Y

The teacher's persomality, by all means, should be a
reasonably well-adjusted one. She should be courageous,
tolerant, tactful, interested in the ¢hlld and in social
.problems, snd mature in her emotionsl reaponses. She should
elways face her problems honestly, snd never use the child
28 a means of:satisfying or relieving her personsl feelings,
Because of her training, she should be sble to recognize
perszonslity problems, to handle the simpler ones objectively,
and to cooperate with experts in sn intelligent menner in

attempting a satiazfactory solution of the more serious ones.71

70pgul J. Mlsner, "In-8ervice Growth of Teachers," Mental
Heslth in the Classroom, Thirteenth Yearbook of the DepaFiment
of BupeTVisOrs end Directors of Instruction, pp. 221-222.

\‘x

"IMental Hyglene and the Texas Soclety for Mental Hy-
glene, First Yearbook ol the Texas Socléty for Wental By- !
glene, pp. 17-18. !
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The ability of the school to serve the cause of mental
hygiene cammot rise above the capacities and limitstions of
the tesching personnel. It 1s unfortunstely true that at
present the limlitations all too frequently outwelgh the
capacities. Too often the bteacher must tackle her sreatest
Job -~ that of wolding the personalities of her pupils -
in a state of utter unpreparedness. TIn her years In &
teacher-training school, her head has been crammed with
thecrles and metheds of pedagogy and with tecthniques in
the handling of various subject-matter flelds, but she
likely has not had comprehensive training in the psychology
and mental hyglene of childhoed. The little information
that she may heve attalned 1s probsbly so academic and so
theoretical that she will be at a loss as to how to apply
the principles that she may have memorized in college in
order to pass sn examination or to obtain the coveted
teacher's certificate.’?

To her profession and to the young personslities in-
trusted to her in the classsroom the teacher owes the solemn
responsibliity to cultivate good physical and mental hyglene
in herself. Any improvement in her own heslth is almost
sure to be felt favorsbly by her pupils. TFatigue or any
decrease in vitellty makes her less interesting, more subject
to & loss of emctional adjustment, snd therefore less patient

end less self-controlled. At such times her human freiltles

72Groves end Blancherd, op. eit., pp. 187-188.
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will become more apparent and her pupils will feel less se-
cure; she will have more problems in discipline, whieh in
turn will render her less poised and arouse in her pupils
more lrritabllity and more antagonism. The teacher who is
consclientlous 1s under a heavy strain. She therefore needs
adequate relaxation, sleep, and recreation; should have
regular habits of routine; and should meke her ocut-of-school
retivities wholly favorsble for her total health.7o
The teacher cennot wisely undertake to guilde the foot-
ateps of the child unless she knows whence the c¢hild has
come end whither it is going. Tt is fully as important not
to interfere with the orderly progress of the unfolding of
the child's personality as 1t is to gulde it and endeavor
to meld it in constructive direction¥.74
In addltion to such factors as heredity, dis-
ease, and saccldent, the chilldheood and youth periods
present special psyechological hagzards for adjustment.
Teachers are learning sctually to determine the in-
terests, needs, snd capacities of pupils: they are
planning curricula which utilize this information in
the sttalnment of desireble cobjectives: and they are
preparing children better to meet the special hagzards
assocliated with the period of school asttendance.,
Finally, teachers are coming to understend and ap-
preciate the psychological hazards of their own pro-
fesslon, thus enabling them better to avold diffi-
culty snd to lmprove theilr service to children and
youth.75

The attitude of the teacher and of the pupil is =

7Garry Cleveland Myers, op. cit., pp. 356-357.
74ynite, op. ecit., pp. 14-15.

Ly B = . 7
’>7iegs and Katz, op. clb., p. 36.
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matter of great importsnce. A pupil may feil in a task
merely becsuse the teacher's sttitude has implied t¢ him
that he eannot successfully verform it. On the other hand,
he mey sttain success because of the teacher's attitude or
because of his own confidence inm his ebllity. Even very
bright pupils may fall on = test or assume a kind of sehool-
room stupldity through fear of the tescher or through some
other inhibiting emotion. Athletlecs is not the only inter-
est that can profit by a "pep" meeting: the teacher should
assume the function of & coach who hes the right to meke hep
little "playersa" confident that they can win every coming
"game." One of the teacher's watchwords should be toct,
which can be defined as a sympathetic epprecistion of the
way the pupil feels and an understanding of exectly what
stimull to apply in order to srouse in him the desirved feel-
ings.

Pupils appreclaste snd profit by the kindly, humor-

cus, quizzlecal, bantering teacher who nevertheless

will not humiliste his pupil unnecessarily, but who

creates in the group a dignified yet permeating

spirit of "We're-all-good-fellows together."76

A social setting adapted to the promotion of mental hy-

glene is witiin the resch of every average teacher, and calls
for no elsborate equipment. It coes inelude an opportunity
for the teacher to inspire eamch pupil to tackle & task come
mensurste wlth bils nature, hls interests, and his sbilities;

an opportunity to deal comprehensively with whatever needs

7SlaRue, op. eit., pp. 343-344.
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to be done; and an opportunity for wholesome social relstions.
The teacher herself must be sincere, sympathetie, snd ma-
ture, 7

The teacher's personal conferences with troubled, fail-
ing, or defested pupills can seldom be of_ﬁuch value if they
embody only the traﬁition&l, unins;ifing consideration of
asslgnments, tasks, responsibilities, snd intellectuasl ¢iffi-
culties. They should be cherscterized by = tone of richness,
vitality, helpfulness, and understanding whiech can result
only from a thorough knﬂwleége of the whole child -- his
persongl amwbitions, his interests snd sctivities, hils abili-
tles and liritastlions, the obstecles and Gifficulties which
confrent him at home and ot school, the conflicts and con-
fusions that trouble him, end the mechanisms which he habit-
ually employs in given situstions., When the teacher assumes
the responsibility for helning children te face faets in-
telligently, to eliﬁinat@ conflicts, to dispel disturbing
feelings of insdequaey, inferiaritj, and insecurity, she
is not shouldering additionsl tesks, for these sre -- or
should be -- her major duties. With improved adjustment,
children become incressingly self-directing, independent,
and successful in reaching other objeetives of the school
curriculum. In this wsy they prepsre themselves for more
intelllgent, ecooperative, snd effective service in the

school, at home, and in the adult world,’®

7"71pPrent and Willis, op. cit., p. 187.

787ieps and Katz, op. ¢lt., p. 226,
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One of the chief responsibilities of the teacher is
to make the school-world so interesting and attractive for
every child that he will not withdraw from it and build up
his own world to suit himself -- a world whose tragedy is
that 1t usually closes its doors upon outside interests znd
refuses to admlt other people. The c¢hild who builds his
- own world because he does not like the school-world is
usually the solitary, seclusive, quiet child who usually is
lacking in soclabllity and the rnormal relationships of his
fellows. The child who, in school, bullt his own world is
likely to contimie the same procedure later in life unless
his interest is arcused 1n something that challenges him to
tear down the fences that he has reised about himself end
become s normal human beling with wholesome soclal relation-
ships.

One's 1life is peculisrly one's own when one

has invented 1t. HNow if a child can find no sue-

cess or esteem or Jjove in the world as it is, he may

use the device that was so helpful in the classroom

-- that of inventing his own world. Thls device can

be gravely dangerous. For as the child who resorts

to it grows up, 1f he comes to feel that he may fall

et something, if things go wrong in his immediate

world, he is likely to retreat into the safety of

the self-invented world that we once foreed him to

create. He turns sway from reslity becsuse it 1s

unpleasant, This is the breeding ground for zll of

the nervous disesses of civillization, snd for meost,

if not all, of adult melsdjustment and unhappiness.

The teacher who conducts a happy elassroom 1s not

merely a good teacher. She is performing a great
service of prevention.?¢

-

79%dward E. Harkevy, "Mental-Hyglene Implicstions of

Hon~asttendance," Mental Hyglene, XXI (Gctober, 1937), 618,
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The teacher, in accomplishing this preventative funec-
tien, mast realize that her educatlional function is not to
be limited to the three His, but rather i1t mst be expanded
to effect the lives of individual haman beings In every as-
peet of human life, emotional as well as Intellectual. Every
teacher todey needs preparation in mental hygiene“fof any
kind of a school. Even if the schocl is of the more con-
servative academic type, it 1s still lmportant to have
teachers who are amisble and weil—adjusﬁed, if for no other
reason than to mrke the old "stuff" go down more palstably!
As soclety's demends upon the school increase, the teacher
should be a much more resourceful person. YNow, when edu-
cators are coming to realize the importanece of heving edu-
catlonal experiences for every age that are rich and meaning-
ful for the total life of the individual, it becomes still
more Iimportant that the tescher be rich snd rescurceful in
her own 1life, that she possess at least a winimmum equipment
in the sclences related to mental hyglene, and that she
be consplecuous for her abllity to live and work with other
persons in o successful manner.80

If we persist In 1liniting the educatioral spplicstions
of mentsl hygienebtﬁ the re-education of maladjusted chil-

dren, we lose sight of the greatest contribution that the

0w, carson Ryan, "Pre-Service Training and Teacher
Growth," M¥ental Heglth in the Classroom, Thirteenth Yearbook
of the Department of Supervisors snd Directors of Instruc-
tlon, p. 240.
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school can make to the improvement of emotional snd mental
health. It is futile as well as costly for society to set
up excellent clinies and then to allow the school to per-
petuate undesirsble practices whieh are to blame, in part,
for the necessity of clinies. Emotional dlsturbances must
be dealt with at their source. If every édult who hes desl-
ings with children could be converted to a sympathetic un-
derstanding of the problems relsted to the e¢hild's emoticnal
ad justment, many serious adjustment problems of later life
eould be prevented. Childhood has been referred to re-
peatedly ss the golden period for mental hygiene. The
tescher therefore becomes one of the "vanguerd in the fight
for the better emotional health of the general population, "8

The fact that education must make a reanl effort to con-

tenchers who are az genuinely interested in the personali-
ties of children as in thelr mental proecesses, and who sre
sble and eager continuously to rﬁcagnizé and to meet the
emoctional needs and problems of the boys and girls with whom
they are working. All through school, children need warm,
affectionate, luman relationships and personszl recognition
as contributing factors to thelr mental well-being. Today
the grestest social need is more definitely for senity and

the courage teo live than for intelligence and trained minds,

a1w1tty and Skinner, op. clt., pp. 476-477,
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for it 1s recognlzed that intelligence and training in a
¢lstorted, unhappy indlvidual can be used all too easily for
aggregsive and destructive purposes., Acedemic achievements
do not necessarily produce persons who sre socially minded
or who possess & humanly deslrsble purpose in living. Much
of the present academic achievement might amvantﬁgaously be
sacrifilced for better personallty integration and wholesome
social adjustment. The interest of sceclal welfzre and of
muman happlness would thereby be served, since only sane,
cooperative, understanding indlviduals can cope with the
soclal disorders and turmoll thet plague the present day.%2
Individuel Differsnces in Relatlon to
Mental Hyglens

The wnole problem of personality development, and of the
total systew of modern education, is to meke the greatest
poasible use of individual differences. This weans obtain-
ing from these differences the greatest return to the in-
tdividuel and to soclety. Personality development, uwhen 1t
is healthy, is not a levalimg4off processy it 1s e phenomenon
of growth, of learning, of enrichment, of consummation of
alms and hopes. In short, 1t is continuous or continuing
ereation. C(onflicts are born of the differences that exlst

in humen desires, goals, esnd purposes. Such conflicts

SCprank, "The Reorientation of kducation to the Promo-
tion of Meontal Hygilene," Mental Hyglene, XXITT (October,

1939), 532-533.
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Inevitably change personalities, which are merely the pat-

terns of response employed by the persons involved, 55

It has too long been the prectice in education to ns~
sume that all children coming to the schiool represent an
undlfferentiated mass to be stamped in the same mold and to
be thrown off like identliesl coins from the same die. Grow-
ing out of this practice have been various false assumptions
and practices such as the supposition that all ehildren are
alike in thelr eampacities and embitions, that they all learn
at the same rate, show the zsme speed in progress, and need
to know and do the same things in the same way. Only re-
cently has the school seen the error of 1ts ways and begun
to minimize the group snd to emrhasize the individusl in its
educational program, providing opportunities and environ-
ments to meet the needs of the individusl pupll., The only
regrettable fealure of this new trend is the fact that so
many schools have not yet gob ercund to doing this., 84

Ihe school may be concelived of as a factory whieh turns
out educated persons ses 1lts Tinished products, Unlike other
factorles, the school cannot select its raw material, but
mist take 1t as 1t comes and try to meke the best posslible
product from the availsble materlal. The raw material that

enters the school plant is not in any way standardized,

83F3arold H. Anderson, "Conflicts in Perscnality De-
velopment," Mental Hyglene, XX (October, 1938), 607.

oy . -
c"‘?‘z‘werlllA, op. e¢it., p. 1iZ2,.
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Each child who comes to the school 1s fundamentally differ-
ent from every other child: he 1is sn individual perscnality.
The school toc often operates as though all of its raw ma-
terial were identicsl and should be tsken through identical
processes on 1ts way to beecwming finished products. This
procedure tries te meske gll of the children, different
though they are, conform to the same 1ceal of what the fin-
ished product should be. For this resson, and becsuse he
is not thought of as being different, the child meets wlth
many kinds of snnoyances and emotlonal disturbances as he
progresses through the educational mill, Often wuch of the
best thet wes in him is elimlnated or disparaged, and he may
even fall to fit the machinery well enough to survive the
practices of the factory of education.®

Pupils who huave behavicr problems present a challenge
to the educetor to vreshape and create adequate facilitles
1o give esch child, in the light of varying degrees of mal-
sd justment, every opportunity to Invest his conastructive
capacities snd potentialities in such a2 way as Lo attain the
highest possible fulfillment. Since growing children absorb
mich from the personalities who surround them, it is highly
important thet piasstic and sensitive children be in a con-
tinual close relationship with well-integrated personslities

who exenmplify in concrete performance such alluring examples

aﬁﬁgrry Clevelsnd Hyers, op. cit., p. 4.
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of behavior patterns a$ will inspire emulation. Children
with behavior problems are as definitely products of home,
school, and cowmnity as are those who are well adjusted.
They are dynamic components of the various institutions
end persons with whom they have come in contact, and should
not be considered as a2 foreign and subversive groupmfighting
against the school snd society, but as s resl part and prod-
uct of them. BSuech a point of view should help in placing
the blame where 1t properly belongs asnd in stimulating pre-
ventative and remedial measures. o0

It is sheer cruelty to expose children of limited in-
telllgence to the type of inflexible curriculum usually ad-
hered to in our schoolas. The curriculum must be drastically
modified in plenning work for pupils of dull, borderiine, and
defectlve mental eguipment. HMHany of these children who are
defested by the usuel course of study posaess talents which
would assure them outstending suecess in some specialized
field. ¥very chilld, regardless of his mental or physical
handicaps, must be given I'requent opportunities for achieving
suecess, praise, and approbatlion in some productive effort
within the limlts of his own abilities. If children are
deprived of praise, aspproval, and encouragement, end are ex-
posed to repeated fallures, thelr personalitles end their

outleok on life may be permanently warped, and they may even

80uoward end Patry, op. cit., pp. 270-272.
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beecome victims of mental disease. A considerable proportion
of the delinquent and truant chlldren who ceguse difficulties
in school come from the dull, borderline, end defective chil-
dren who cannot succeed in the regular classes and for whom
little has been done to reshape and to provide s greatly
modified ecurriculum to include trades, manusl erts, and other
studies nore adapted to their needs snd shilities. This
modified curricunlum should be introduced in the early grades,
gince many of these children begin falllng even in the sec-
ond grade. The question to be considered is Ywhat types of
work may be offered which will interest these handicapped
children, st ﬁ%ich.they will succeed, and, in succeeding,
will gain self-respect, self-confidence, a sense of thelr
soeinl value to the cowrunity, and habits of cheerful, per-
sistent effort?"®

The curriculum should be sufficlently flexible to
ensble the teascher to adapt the work to the needs, asbllities,
and interests of every child., Even Iin smsell schools which
may be handicepped by a lack of facilities, the teacher can
alleviate the difficulties of dull children by concentrating
upon minimm regquirements, and by seeing that the individ-
ual pupil is'able to experience success In some aspects of
his ascademle work and in the practical courses. o The

scriool snd the teacher should do all they can to safeguard

“Tnassett, op. clt., pp. 28-29.

§35% RS Y
uaﬁfiffin, Laycock, and Line, op., cit., p. 126.
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the personalities of inferior children. A realization of
the child's mental sge and a knowledge of the causes for
his slow development will help the teacher to modify the
school work so that the chlld can achieve agreecable results
anc thus obtaln the sense of personal worth thst is so neces-
sary for heslthy minds and personalities. In handicraft,
In errands or school duties that Involve the development of
a sense of responsibility, and in sctlvities outslide the class-
room the child mey attain these personsl satiafections., By
2ll mesns, the child should not be involved in unfair and
unequal competition. When the c¢hild cennot keep pace with
his compsnions, the teacher should never be gullty of re-
sorting to high-pressure methods, scorn, snd ridicule. The
ehild should be gllowed to ascqulre standards and to achleve
results that ave coymensurate with his ability. The im-
portent thing 1is not that he keep within the prce set by
his fellows who possess superior mentsl endowments, but
that he be inspired to do something that hes wmeaning ond
satlsfaction to him, regardless of what others are doing. 89
If the child 1is understood thoroughly, the

tescher should be sware of his capabilities, and

shionld rot anticipate achievement beyond that which

the child is able to attaln. A knowledge of ablilil-

ties implleg appreciation of limitastions. It is the

insppropristensss of the routine lessons required

of all children, indiscriminately, whieh is responsi-

ble for the ever~recurging marks of fzilure on the re-
port cards of so many.‘o

T
A

S¥ibid., pp. 185-126,

90ywitty end Skinner, op. clt., p. 137.
o H —————-
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The teacher's aim sand ideal in connection with each
pupll should be to discover what good traits are strongest
in him by ilnhevitance or cultivatlon, and to tske measures
for the appropriste integration of his personality arocund
these traits.9d
\ Application of Mental Hyglene

Principles of mental hygiene may be applied in the
home as well as in school. If these principles were better
known snd more carefully considered in ﬁhe‘homﬂ, the toll of
mental 111 health among children and sdults would be se-
cordingly reduced. Une of the goals of mental hygiene in
the home is to traln the child to begcome emancipeted from
the home -~ %o deveiop self~control as s substitute for
parental control, and to face his problems and difficulties
with intelligent Independence instead of clinging to others
in complete dependence and helrlessness. The home which 1s
governed by mental-hyplene standsrds will furnish the child
with & system of soclally constructive vslues, and with tech-
nigues for their reallzation, sc that he will be gble to
magter his problens end to dispose of his conflicts with =&
winimum of emotional disturbasnce and with a maximum of the

joy of living.9%

glLaﬂue, op. c¢it., pp. 70-71.

“ZMental Hygiene in Action, Second Yearbook of the
Texas Soclety for mMentali Hyglene, p. 24.
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Mental hygiene is helping us to see that . . .
eﬁriy cultural training is necessary and inevitable,
Ince the young child must be socislized, not only

for the protection of soclety, but for his own
guldance snd self-management, Put mental hyglene
alsc mekes clear that the mental health of the in-
dividual may be seriously jeopardized by the way in
which these interferences and deprivations, these
compulsions and prohibitions, are taught to him, and
by the way suthority in general is administered.

That is to 8ay, the personallity of the child and his
adjustrent to soeiety depend upon the way he feels
about people and situations and especislly about Lim-
self. If the educstional process of weaning snd
learning to sccept foodstuffs, of toilet training,

of manszging his emotional reactions, is administerea
harshly end cruelly, or severely -- 1. e., too early
in 1ife or too rapidly snd without aTfectionate re-
sgsurance to allay the tension ~- then the child will
feel deprived and regard the world ss hostile. IT
The inviolabilities and the presceribed soclsl pree-
tices are taught with stern discipline and punish-
ment, wilthout the love that alone can make these pro-
hibitions snd compulsions emotionally accepteble, then
the child will feel thsat other persons sre his enemles
and will develop & resistance to authority. Nore-
over, if all this educstion serves to humillate Yiim,
as 1f he were & bad, wicked, sinful, snd wholly un-
worthy person, the child can only concelve of himself
in these terms and elther sct out the role of bad
child or express his feellngs of gullt or resentment
in variocus disgulises that sre sntlsoecial or self-
defeating. It is, therefore, not only what culbture
demends snd imposes upon the invivldual Ttut the way
in which this early education is canducted that
mekes or mers the mental health of the individual,Sd

*

impossible te overestimste the importance of the

g-k

It
school as one of the greszt character-bullding agenciles.
leodership in ell educstional thought and practice comes from
the school itself. The school should know 1ts puplils as
individuals, and should be famniliar with their needs, their

esplretions, their potentiallities, their schievements, thelr

Y3wpank, "The Reorientation of Education to the Promo-
ticn of Mental Tygilene," Mental Hygiepe, XAITI (October,
193%), 531-532.
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strengths, and thelr weaknesses, The more comprehensive 1s
the school's understanding of the puplls and of their prob-
lems, the gresbter will be the possibilities for the attain-
ment of enriched sdulthood by these pupils.94

Heedless to- aay, educstion is not doing all that it
should be doing in the interest of mental health. The
tragedy of the situstion is that the sehool and its teschers
do not apply all that they know in dealing with the problem
~- performance 1s lagging belind knowledge. lodern education
concelives ol each Incividual and of easch situation as une
like any other, but it does not always act in keeping with
this knowledge. Despite all of the disecouraging conditions
that sbound in the world today, a much sounder mental health
is possible for the individual and for soeclety. It is highly
importent thest the school shall be gemminely interested in
helping people to build upon the poteptialities they possess.
If the school 1s to sim at reducing the burden of mental mal-
ad justment ana disgbility end 2t developing a positive in-
crease in good mental health, it must have for 1ts real task
the maximum development of the individual's highest powers.
Unfortunstely, this l1s almost the direct opposite of what
happens in most schools today. Schools nust become changing,
flexible instrumentalities subject to constant experimenta-

tion znd exploration in order to discover and mske use of

(24

&

Griffin, Laycock, and Llne, op. cit., p. 291.
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the best posgsible res@ﬁrcea for meeting indilviduasl human
needs. 90

The reorientation of education in the Interest of
mentel hygilene does not countensnce the doctrine of un-
restrained freedom for the child as he comes in contact with
educetional processes. FNeither the child nor the adult
should tclerate such freedom, for it mullifies 211 the ob-
jec£1Vas of the modern school., If chilldren are to acauilre
the skills and knowledge that will enable them to funct@ggw
satisfactorily =snd efficilently in thelr school and soclal
worlds, they must heve ot least some direction in thelr
learning experlences, for everything cannot he left to
chance.

We need culture to pettern our behavior into so-
cially scceptable conduct, to mansge our impulses
and © Ot4cnu, to givs vwlues snd purposes Lo our sc-
t1v1ties and to rescue us from the intolerable iso-
lation of our private worlds.

The prevalence of the need for mental hygiene is Indi-
cated by the fact that in an sverage class of asbout forty
children, there are at least ten pupils whose mental health
1s so poor as to interfere seriocusly with their chance of
success in the schoolroom and in thelr subsequent efforts
at esrning a livelihood. Among these ten children are

probebly twoe who will, lster in 1life, become so mentally

“5%, Cerson Ryan, Mental Heslth through Educabion,

pp. 281-285,

ﬁrlanh "The Reorientation of Education to the Promo-
tion of Nental Hygiene," Mental Hyglene, XXIITI (Cctober,
1939), 534.
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that they will have to enter s mental hospltsel. 1Tt is
an unfortunate mnd uncomforiable fact that in the average
cless there are about as many children who will later become
at least temporary inmates of a mental hospltal as there are
children who will lster enter a college or unlversity. The
school's responsibility is as imperative to the lormer
group as o0 the latter.9? TPecsuse the problem of the child
~with defective or limlted mental sbility uvsuslly becomes
apparent during the flrst few years of sch001; attention
mist be directed to the primary grades 1f the problem 1s
to be handled effectively. o8
" the principles of mental hyglene sre to be ade-

ruately applied for the purpose of giving an individuel the
mental treining thet mey preserve him from nervous dis-
orders und oven insenity, s grest cmount of time is neces-
sary. It would be an impossible task to supply the insti-
tutions for this task, and sueh a step would possess gues-

tionsble worth, were it fesslble., Appsrently, the only in-
stltution where there is time for proper training of this
kind is the public sehool, and here is where the fundementals ¢
of mental hygiene should be applied, and iInstruetion and
training applled to those individuals who are excessively
senslitive to stlmulation and who therefore may ultimately

vecome vietims of mental and nervous disorders. Sueh s task

i

¥ N
Yis, Roper ¥yers, op. cit., p. 13,

98¢riffin, lLaycoek, and Line, op. cit., p. 124.
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can be done, beczuse the form of treatment required is no
Gifferent from thsat in daily use Iin the best schools of the
country. What 1s wost neecded is adequate preparstion of the
teachers for such work, and purposeful provision for the de-
tection end care of such children s need consideration.
When the proper training of these children is well under way
in the public scheools, the question will inevitably =srise
as to why n child must be defective or borderline-defective
before he iz eligible to receive the benefits of mental hy-
glene, and the dewsnd will be made that all children share
in the prozram, thabt mental-hyglene principles he followed
in the methods and dilscipline of the school, and that sll
teechers beceme scguainted with this subject and be pre-~
pared to follow the well-recognized principles of mental hy-
glene in all of their work., %9

The child possesses certalin emotional cravings which
are fundemental. These include the need for attention and
understanding, the need of respect for his parents znd
teachers, the need for security, the need for attentlion
and approvéi, the need for successful schlevement, the
need for frilends end companions, and the need for varied and
interesting outlets for all of his energles in work or play.
If the child's home or school life 1s such thet it tends re-
peatedly to thwart any or all of these needs, or to over-

emphasize ony of them, the child is likely to be nerveus,

9Ypurnhem, op. cit., pp. 10-11.

————_——
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te develop unfortunate tralts of personality, or to misbe-
have. Hence rnisbehavior or extreme shyness if shown to be a
sympton of hidden maladjustments whiech are waking him un-
heppy and causing him to mske blind end misguided attempts
to attain setlsfactions which are natural and to which he
is entitled. The teascher, then, mist consider such gues~
tions as the following if she 1s to bhelp the child in over-
coming his melsdjustments: VWhy does this c¢hlld behave in
this way? Vhat satisfactions does he seem to be striving
for? How is hils life unsatisfactory to him? To what ex-
tent has bls behavior been Influenced by pasrents, relstives,
and teschers? What comblnation of fectors snd clrcumstances
nes caused the child to reasct in this menner?i00

¥ost behavior problems may be readily snelyzed and
sinply sdjusted, although the task is usually one that
should be shared by a number of persons, especially those:
who come into intimste relstionships wlth tﬁe child in ques-
tion and who are wore or less responsible for his welfare.
Tt is necesssry thet home, school, chureh, and community
agencieé should intelligently cooperate snd supplement each
other's efforts. Too often the home rallifies the good
work of the school becsuse there is no sympsthetic relation-
ship, no understanding, no knowledge of whet the school is
trying to sccomplish., Such a situstion involves a consid-

erable weste of time and money which might be avolded by

100passett, op. cit., pp. 10-11,

wvadion s
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complete understanding end wholehearted cooperation betwecn
the school and the home, Visiting Leachers, nurses, or
teachers who are soclally tactful can zid meterlally in
the establishment of this common purpose. & positive pro-
gram of alluring end challenglng recreational and social
sctivitles should be sponsored so that c¢hildren will be
esger to take adventage of them in preference to antisoclal
aetivities.lgl

Too long the sechool hes been set apart from real 1ifeg
too long 1its tesks have been unicue and without any close
relation to those of the non-school worlds too long 1t has
neglected those things that are closest to the vital inter-
ests of humen beings, and busled itself with things of a
highly academlc and impractical nature. The csuse of mental
hygiene can never be served effectively by thus dlvoreing
the school from 1life., Such an unfortunate separstion has
slways made puplls chefe and even reﬁel sgainst thelr school
work, snd has led thousands of them every year to drop out
of school, simply because the school sesmed to them to offer
nothing worth stayving on to get. T"Life could best be pre-
pared for by embtracing 1life directly, rather than Indirectly
and uncertainly in a schoolroom that held ltself aloof from

vitszl and practical things. "102  One of the best ways of

10lkoward and Patry, op. cit., pp. 273-274.

102pverill, op. clt., p. 339.
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holding the child's enthusissm in school and of lessening
this gulf between the school-world snd the ocut~of-school
world 1is to meke it possible for him to invest his inter-
ests and gbilities in worthwhile sctivities., A little ef-
fort to understand the ehild will usuzlly psy big dividends
in this direction. "No metter how immature or retarded a
child may be, there 1s always something to be found trat
will interest nim, "103
luckily for the future happiness snd mental balance of

thousands of children, mental disorders andé personality mal-
edjustments, when detected in chlldhood, and when "disgnosed
and treated in time, are absolutely amenable not only to
control but to correction." %% ghe wmodern school is now
maxing provision for the speeial training to whieh children
cf retarded abllity are entitled. It is probebly unfortunate
that many of these children hsve Lo be segregated in sepsrate
classes. DBut as the curriculum for normsl children becomes
more prectical end useful, and less emphasis is placed on
veed competitions and ertificiel grades, 1t may ultimately
te possible for the normal child in sechool to benefit from
the excellent training which defective children will heve
been recelving in these specisl classes. #hen that time

-
arrives, segregatlion will no longer be required. 105 Many

10%¢rirfin, Laycoek, and Line, op. cit., p. 79.

1041p14., p. 85, 105¢, Roger Myers, op. cit., p. 44,
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people think that special education is a modern £rill that
is somewhat superficial and faddish in nature. It should bhe
called to mind, however, thst all eduCﬁtian, whether for
average, retarded, or physically hendicapped children,
should recognize only one aim -- the desire to promote the
sound, many-sided develorment of the ehild as an incdividual
in his social groups. The school organization, the curricu-
lum, and methods of teaching are but means to this end. They
mist enable the c¢hild to develop according to his asbilities
and needs. They must be fitted to the ehild himself, rather
than to o group of children. Speecial curriculs, classes,
snd institutions sre provided for the purpose of giving to
chlldren who deviste from the average the same chance of
wholesome development as 1s given to normsl children.
"Speciasl education 1s, therefore, general education ap-

plied to specisl problems,"106

futs

~) Hentsl hygiene can never be in conflict with education
80 long as both are primarily interested in ehild develop-
ment, inspiratlion, end guldance. Good eduestion cen never
ve harmful to the mental well-being of puplls. Scund mental
hygliene will never go counter to the best of educational
procedures. The partnership between mental hyglene and edu-
cabion 1s readily apparent. This partnership is effective

to the degree that both mental hygiens and education sre

L

106Grirfin, layeock, snd Line, op. cit., pp. 135-134.
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able to understand child nsture, its needs and potentiali-
ties, 107
g/ Cherecter and indlvidual cheracteristics are by~-products
of living., Their quelity depends upon the individual per-~
sonality and its degrec of edjustment to living experiences.
"The capacity to sdjust, to remaln whole, and to live whole"
can be enhanced by means of an educetional ﬁrogrﬁm that
sees the child as a whels.

The integration of the child constitutes g positive

aim of education and 1s & function of an education-

- al program that mekes right adjustments in person-
Y ality possible as a preliminery to right thinking,
right feeling, right relationships, and right 1living.l108
The Texss Soclety for Nental Hyglene, in considering

a comprehensive gpproach to the problem of applying mental-
hyglene prineiples to the problems of soclety, suggests a
gix-fold program which will include (1) the recognition and
early sdequate trestment of the mentelly 111, (2) an in-
vestigation of the underlying ceuses of sueh illness,
(3) the training of personnel for undertaklng the duties in-
volved in the field of mental hyglene, (4) the formmletion
and adoption of messures to thwart sny possible inereasse in
the rumber of mentally 1ill, (5} a2 comprehensive analysis
of the c¢eonomic and scelal problems sssociated with mental
1llness, end (6) the gdoptlion of measures for uprooting

- 7 oy
cormmnity sources of mental deficlency.lug ¥ental heslth

1071v1d, , pp. 252-233. 108v11e, op. cit., p. 261.

108%ental Hygiene 1n Action, Seeond Yearboolk of the
Texas Socleby for hBental Hygiene, p. B.
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and democracy sre goals to be achieved anew by esch genera-
tlon, who st begueath tc their ehildren a genuine faith
in humen nature snd ¢ courage to live with love and under-
atanding that will die unless they are transmitted through
warm, intimete hwmen relatiomships. If eaeh generation will
seriously strive to free its children from its handicaps
end distortions in emoticns and personality and encoursge
them to go forth te live fully snd sanely, mental health
end democrscy will be secure. Any program of mental-health
education, to be e¢ffective, must enlist the Interest and co-
operation of both families and schools, and all other agenciles
for human guidance snd welfare, in s united effort to pro-
tect and cherlsh the personalities of £11 chlldren, if the
utmost realization of huwman potentlalitles is to be at-
tained. 140
The new school will break definitely with all

v » » dubious znd uncertain eduecastional philosophy,

snd will hold its pupils . . . Tecsuse it will be

patently a preparatory perlod for complete and prac-

tleal living. The artificisl boundary-lines betwesn

the various school subjects will be oblitersted, and

the field of knowledge will present a uniformlity and

cormectedness that is reflected in the adult world of

human contact and experlences the obsolete and the

usgeless and the impractiecal will be dropped from the

curriculum, and what remamins will be orgaenized, both

logiecally and psychologically; study will be no

longer = helfl memoriter process of absorptlon of the

printed page, but will be rather an active process

of research and the investi.stion of vital and st-
tractive problems: the same sort of anslysis and

110yrank, "The Reorientation of Education to the Promo-
tion of Hental Hygilene," Mental Hyglene, XXIII (Cectober,
1939}, bB43.
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reasoning end Ingquiry that are lmportant in sttack-
Ing the problems of the grown-up world will be per-
mitted and required in the schoolroom: the interestas
of the soclety outside will be brought dailly into the
schools and incorporated into their curricula; rep-
regentatives of business and Industries and pudblie
works and philanthropies will be Invited tc school

to describe the enterprises in which they are en-
gaged, and in which human belnzgs are vitelly con-
cerned: and doors of these institutions will be

thrown open to the schools, end the pupils will ob-
serve at first hend something of the mechanlsm of
social enterprise and organization; shops and labors-
tories will be deemed tc be essential and will be

made integral parts of every school planty the needs
and capacitles of ell sorts and conditions of learnsrs
will be amply provided for by veried types of curriculas
guldsnece snd counsel and exploratery courses will be
no longer considered fads and frills, but will hold as
hororable a place in the sechool as the time-honored
thres R's heve slways held; the bugbsar of semi-
anmagl or periodiec promotion will be withdrawn from
the present highly artificial plsce which 1t occuples,
end in its stead school progress wlll be made depend-
ent upon consclentiocus and earnest work, ss 1t 1s in
the grown-up world of men.

When these and other desirable modificastions and
improvements 1n our sducationsl &ims and contents and
methods have been happily brought to pass unlversally
in the schools, the present hiatus between school and
1ife will be bridged; school will be 1ife during its
first quarter, and no normal individual will contem~
rlate leaving school premsturely, for to do so would
be tantamount to the rermunciation of 1life itself. In
congequence of this integration, when the school years
are ended there will be no reckless and uncertain
"graduation and plunge into 1life; rather there will
be a continuity inte life of the plans snd purposes
and s8kills and achievements fostered in the school
environment .11l

This description of the new school that is now in the

that wental hysiene will occupy in its organigation and

1lliver111, op. cit., pp. 339-341.
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progrem. In this new school will be recognized all of the
fundenentals of mental hyglene, and in it will be realized
the aim of the Texas Soclety for Mental Hygiene -~ "the

promotion, conservation, and restoratlion of mental health

for all.n1l®

11l2yental Hypiene in Acbion, Seeond Yearbock of the
Texans Society for mencal Hypiene, p. 19.




CHAPTER TI1I

PRACTICE AND FUNCTIOF OF MENTAL HYGIEWE IN THE
ELEMENTARY SCHOOLS OF DEHTON, TEXAS

All teschers employed in the three elementary ward
schicols end in the elementary lsboratory schcols of the
Horth Texas State Teachers College and of the Texas State
College Ior Vomen, Denton, Texes, were given coples of the
guestionnegire used in this siudy (see Appendix) and were
reguested to assist in supplying the writer with datsa to
e utilized In her investigation. ¥ost of the teaschers’
readlly coopersted in the undertaking, although s few neg-
lected to respond. Twenty-seven completed questionnaires
were obtained from the group. Data derlved from these
questionnaires comprise the present chapter.

Tenchers' Professionsl Preparation
in the Fileld of lental Hyglene

The teachers who cooperated Iin this study were asked to
supply information on whether they had hed any professional
training while in college wiich would enable them to apply
the principles of mental hyglene to clsssroom situations.
bout half of the group had had college courses dealing

with mental hygiene specifically, whereas nost of the others
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had enrolled in child-psychology courses, in whieh more or
less emphssis had been plasced on mental-hygilene principles.
Table 1 presents the data related to the professionsl prep-
aratlion of the twenty-seven elementary teachers in the fleld

of mental hyglene.

TABLE 1

HUMBER OF COLLEGE COURSES DEALING »ITH VENTAL HYGIENE
THAT BEACH BEIEMENTARY TEACHER HAD TAKEN

Humber of Courses
Teacher baeh Tegcher Had
Nunmber Had in the Field
of Mental Hyglene

el
D T OO s R DD
L]
*
L]
[
®

e

.

AV
[ ]
*
L4
*
.
-
L
L]
L]
-
*
L]
*

[wte:] £t
»
-
.
-
‘
»
»
»
)
*
.
L]
»

o
®
»
»
L]
«
L
L
-
L]
]
-
®
.

:}r 8 Ll - o -« - » » L L - - - -
lg} L -« > » L - - » - - » ~ L
'2 G . . x - - » * . . . - L] @
2 1 » - - . » » - . . . - . *
2 E - . - . . . . . L] L] ® * L]
(s34

o - - - s - . L] - » - " - -
&
:‘3 5 - - » L] . - - - - - - » -

26 - » - - Ld - » 13 L] - L3 * -

>
L4
L
.
L]
*
»
»
»
QOO R b s 0P D DI DD DD 00 DT IO DD 02 A 08 08 ¢ i i

27
& . ® L4 - » L3 . L] - . L} » .

Table 1 shows that the mwber of mental-hyglene courses

that the twenty-seven teachers had hed in college varied
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from four for two teachers to one course for seven teachers,
flve teechers reported three such courses easch, and ten
tezchers had hed two courses each. Three of the twenty-
seven elementary teachers had hsd no college training what-
ever in the fleld of mentel hyglene. The twenty-four
teachers who had had such training hed completed o total

of fifty courses, or an average of prasetically two courses
per teacher,

Attlitudes of Elementary Teachers Toward Pro-
fessional Training snd Research in the
Field of Mental Hyglene
By means of the questionnsire submitted to them, the

teachers who participated in thils study were asked the fol-
lowing guestions: (1) Do you feel that college courses
dealing with principles of mental hyglene have helped you
in your work as an elementary teacher? (2) Should elemen-
tary teachers be acquainted with the fundamental principles
oi mental hygiene? and (3) Heve you, within the past year,
read any erticles or books dealing with mental hyglene?
These guestions were saesked for the purpose of determining
the teschers' sttitudes toward professlonal training and
research in the field of wentsl hyglene. In connection
with each guestion, the teachers were requested to give
reasons for either an affirmative or & negative answer.
The teachers! responses to the questlons are tabulated 1n

Table 2.



TABLE 2

ATTITUDES OF EILEMENTARY TEACHERS TOWARD PROFESSIONAL
TRAINING AND RESEARCH IN THE FIELD OF HENTAL
HYGIENE, AS TNDICATED BY THEIR ANSWERS
TO THREE QUESTIONS

e

Answers
Questions

Yesg ¥o

Do you feel that college courses deal-
ing with prineiples of mental hy~
glene have helped you in your work
s an elementary teaCher?. . vevereccan. 24

Should elementary teachers be ac-
quainted with the fundamental prin-~
ciples of mental hysilene?..ceoraeenses 26

Have you, within the past year, read
any articles or books dealing with
H}Glital h‘ygiene?"l..l.i..l.‘lﬂ.!.'l'l.‘ 24 3

It will be recalled that Table 1 indicated that twenty-
four of the twenty-seven elementary teschers had had one or
more coilege courses in the field of mental hygiene. Ta-

- ble 2 clearly shows that every one of these twenty-four
teachers who had had courses in mental hyglenc felt that
these courses hed helped them in their work as elementary
teachers. Two teachers who had had no college work in the
field of mental hyglene jolned in the affirmative answer
given by those who had had such work to the question of
whether elementary teachers should be acquainted with the

fundamental principles of mental hygiene. Twenty~four of
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the twenty-seven teachers had recently read books or articles
dealing with mental hypgiene; three hsd done no reading whet-
ever in this field.

Twenty-three of the twenty-seven elementary teachers
mentioned ways in which mentgl-hygiene courses in college
hed been of help to them as teachers in the elementary
grades. These statements were so Gilversified thst they did
not lend themselves to classification and tebulation, and
the writer, for that reason, tss found i% necessary to
list them in the text, wlth no attempt at clessification
except the assertion that all of them imply that mental-
hyglene courses in college ald the tescher in understanding
the eblld end his problems and assist her in finding satis-
Tactory solutione to puzzling or unhappy situstions. A4As
fer as possible, the teachers!' original wording of the
stetements has been retained, although enough alteration
has been made to lnsure parallel construction of statements.

According to these teachers, college courses dealing
with the principles of mental hyglene are helpful to teachers
in the elementary sredes in that they:

1. TFrovide the teacher with criteria for helping the
puplils adjust themselves to thelr surroundirgs.

2. Help the tescher to know better how te hendle
problems involving mental hyglene. "I feel that I can do

more tor this type of child in grouping and working with him."
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&. Enable the tescher to understand psyehological be-
havior ir the learning processes and resctionary development
in isolated end group problems,

4, Help the tescher understand ehildren who do not
it intec =& group.

5. Enable the teacher to understand thst some things
that are usually called "stubbornness" have some trouble
other than dispositlon back of thems urge the teacher to
look for reasons and remedles rather then accept things
as "natural” and as "ean't be helped."

&. TFrovide knowledge of how to hendle problems with
children.

7. Assist the teacher 1un lesrning never to condemmn a
child until all environmental conditions have been investi-
gated.

. Help to promote & better understanding of chil-
dren's capsacities and resetions, of children's development
as affected by environmental condltions, snd of children's
temperamental traits.

9. Provide better understanding of children's tempera-
ment, end of how to deal with behavior and sttitude prob-
lems sclentificelly.

10. Help the teacher to realize more defiﬂitely than
she might otherwise, that a child's mental-hyglenic abllity
is his first chance Lo succeed In school as well as leter

life.
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11, Help the teacher in s0lving diseipline problems,
and in understanding and dealing with sbrormsl ehildren,

12, Equip the teacher for recognizing cases of mental
disturbance, to analyze them, snd to have some ildeas for
the correction of these disturbances,

13. Enable the teacher to cope more satisfactorily
wlth certain problems arising in the classroom.

14. Assist the tescher in knowing better how to ap-
proaci and to cope with such problems as involve mental hy-
glene, and also to recognize and catalog the problema.

15. QCeuse the teacher to reslize that individusl dif-
ferences are fret, not theory; zive her a better understand-
ing of faetors contributing to differencess enhance her .
abllity to work with perents more sympathetically, and thus
engble them to ses the need to begin personality develop=-
ment in the cradle,

16, Help the teacher to meet cases with & more sclen~
tific attitude,

17, Enable the teacher to recognize and understand
maladjusted personalities.

18. ¥Provide criteris for ceses, thus enabling the
teacher to apply mental-hypiene prineiples to classroom
situations, and cultivating the abllity te recognize cases
more readlly and to deal with them more effectively.

1¢.  Inecreesc ability to determine what the child's

resctlon will be under certsin conditions.
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20. Asslist the teacher in understanding the child and
his reasctions,

21. Develop a deeper understending of children and
thelyr problems,

22. Help to sclve behavior problems, emotionsl and
soelal, and te deal with gbnormal children.

23. FProvide the teacher with a betiter understending
of child nsture and behavior, and give her = better in-
glght in dealing with such problems.

Twenty-g8lx of the twenty-seven teachers believed, as
shown in Table 2, that elementzry teschers should be sc-
quainted with the fundamental principles of mental hyglene,
and.twentyutwo of' these supplied reasons for this point of
view. Here again the statements defied all efforts to
clagsifly or tabulsete them, and for this reason asre ilncluded
here as & list. With the exception of & winor amount of al-
teration to make the statements parsllel in econstruction,
the wording used by the teazchers themselves has been re-
tained.

In thelr responses to the guestion, these teachers
declarec that elementary teachers should be scqualintsd wlith
the fundemental principles of mental hyglene in order:

1. To deal effectively with problems arising from
mental dlseasea.

2. To know how to gulde asnd to tegeh Tor the best

results in every case.



77

3. To work most adequately with the meny problems that
arise. Not tc be scquainted with mental-hygiene prineiples
leaves the teacher without knowledge to deal with needy
children,

4. 7To know how to provide s better learning pattern
for the children,

5. To enable the teacher to recognize trouble and to
meet 1t In the proper way. Many heslthy interests may be
discovered and used to adventsge 1f the pupil is deplt with
individually and intelligently, and not allowed merely to
drifity,

6. To know amnd to understand how to make contacts with
the home snd with all other agencies affecting the life of
the child,

7. To provide the elementary teacher with some funda-
mental Tfacts whiech will promote better guidance in the
classroom, For this purpose, every chlld-psychology course
should include phases of mental hyglene,

g. To develop in the teacher the reallzstion that men-
tal hygiene is as Important as the study of any other phase
of ehild life.

9. To ensble the tescher, as Iar as possible, to make
the child mentally secure btefore attempting to tesech him.
Une cannot tesch efficiently unless one can teamch the whole

chilad.
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10. To supply the teacher's need for something to as-
sist in dealing with problem children.

11. To eneble the teacher to understand the fundamental
principles in learning. Progress in growth -- physicsel and
educational -~ 1s contrelled largely by a clear, eclean mind,

2. To obtsin help in solving many behavior problems.
The right kind of course in mental hyglene will provide this
help.

13. To know how to aid personality development, which
begins at a very early age. Teachers themselves need help
in attaining wholesome mental attitudes.

14. To obtain knowledge of those fundamental principles
of mental hyglene which help the teacher to deal with cases
impersonsglly and scilentifically.

15. 90 cultivate the underastandings which are so im-
portant in the proper guldance of Individusls.

16, To develop an sppreciation of the fact that ele~
menteary teachers may help to correct many cases if they know
the fundeamental prineiples of mental hygilene.

17. To deal offectively with problems of mental hy-
glene. To deal effectively, the tescher must have the proper
training end practical experience with children affected
with mental-hyglene problems. .

18, To obtain help in predicting the chlld's reasctions
to certain situations, thereby enabling the teacher to

ereate situstions conducive to desirsble resasctions.
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19. To learn that tsachers cannot desl either under-
standingly or sympathetically with a child with a problem
unless they have some knowledge of mental Lyplene.

20. To engble the teacher to sclve her own clmssroom
problems a8 they arise.

2l. To help create an astmosphere In the classroom
that is conducive to the development of & wholesome person-
ality.

22, %o essist the teacher in understanding the chil-
dren's behavicr pstterns.

These statements as to the importance of college courses
in mental hyglene snd the rcasons why teschers should be
secqualinted with the prineciples of mental hyglene are included
here vecsuse of the light they shed upon the sttitudes of
elementary teachers toward the subjeet, and becsuse of their
importance in providing actusl insights into the practical
function of mental hygilene in the slementary classroom. All
of these statements are closely relsted to the bteacher's
task of understanding her pupils, comprehending thelr prob-
lems, end knowlng what to do to make her pupils as happy and
efficient as possible in all school situations,

As has slready been shown in Tsble 2, twenty-four of
the elementary teachers who cooperated In this study hed
done some reading Iin thé fleld of mental hyglene within the
vear preceding the time when they fllled out the question-

naires. Three had done no reading whatever in this fleld.
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The guestionnaire cslled for g listing of the books and
articles read, but this prhase of the date is very inade-
quate. Fewer than half of the teachers made any effort gt
21l to identify the reading they had done. A number of the
teachsrs stated that they hed resd articles dealing with
mental hyglene in Hygela, among whieh were listed the Tollow-
ing specific articles: "Mental Hyglene in the Classroom"
(May, 1940), "Mental Hyglene on the Flayground" (April, 1941),
and "Mental Hygiene for thé Student" (March, 1940). fthree

teachers recalled having read srticles in Childhood Fduca-

tion, but these articles were not listed. Two articles were

reported from School end Society:s "Educational Credo of a

Mental Hyglenlst” (July 29, 1939), and "Mental Hyglene in
the Schools and Collegés of Texas" (Marel 15, 1941). Articles

listed from Parents Magazine were "Can They Teke Tt? How

Shall We Teach Our Cnildren to Esespe a Sense of Frustra-
tion and Failure?" (Cetober, 1940), snd "Children Need Hap-
pily Married Parents™ (April, 1540). "Mental Hygiene in

Famlly Life" had been read by cne teacher in the Jourﬁa% of

Home Beounomics for October, 1939; end another teacher had
read the article, "Hental Hyglene Prineiples in Tesghing the
Handicepped Child," In Eduestion (June, 1939). Two teachers

had found interesting snd helpful sriticles in The Reader s
< ”

k)

Digest, and a number hsd discovered mentasl-hyglene articles
=53

in Mentsl Hyszlene and the Texas Outlook, none of which, how-

ever, were ldentifled by title or month of publicstion.
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Among the mental-~hyglene books listed as having Teen

read, Mental Health in the Classroom, the thirteenth year-

book of the Departwent of Supervisors and Directors of In-
struction, was nemed by five of the clementary teachers.

One teacher each named the following books, in several
instences neglecting to supply the author's name: How Chil-

dren Grow, Reading Problems of Children, Psyehology of the

ind, Finding Yourself in Your Work (Hepner), Wholesome Fer-

sonality (Purnham), The Fearful Child, Qur Children in a

Changing World (Wexbery), Understood Retsy (Canfield), Mal-

adjustment and Mental Hyglene (Wallin), snd The Paychology

of kxceptional Chilldren {(Gasrrison).

In summayy of this phase of the data, it can be said
that, on the whole, the elementary teachers who GGOperated'k
In this study have Whélesame and constructive attitudes to-
ward professional training end research}in the fleld of
mental hyglene. Allbbut three of them had had some college
training lu mental hygiene, snd every one of these teachers
who had had training &eclarai that her college work head
bteen highly beneflcial to her in meeting classroom situa-
tions. The teschers felt that all elementéry teachers
shoulu be acquainted with the fundasmental principles of men-
tal hyilene, and offered sound reasscns for this belief.

A1l but three of the teachers had recently done at least

gome reading in the isld of mental hyglene.
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Heed for Mental Hygilene In the Elémentary
Gredes of the Denton Schools

In an effort to sscertain how widespread is the need,
in the elementary schools of Denton, Texas, for the practice
of mental-hygisne teelmiques, the writer ineluded the Ffol-
lowing questions in the questionnaire which was submitted
to the elementary teachers: (1) Have you, this semester,
had occasion to apply mental hypiene to the solution of
classroom problems? snd (£2) Have you eny pupils who show
lack of cooperatlion in either work or play which you believe
to be due to mental temperament? Two of the twenty-seven
teachers failed to respond to these questions either af-
firmatively or negatively. 'Twenty of the twenty-five teachers
who answered the question had had occssion recently to ap-
ply mental hyglene tc the solution of classroom problems,
and five answered the question in the negative, Seventeen
teachers stated that they had in thelr classes one or more
pupils whose lack of cooperation in either work or play might
concelvably be due to mentsl temperament. Eight bad failed
to discover any cases of this nature. These data are shown
in Teable 3.

Space was provided on the questiornsire for the
teachers to tell whether the mental-hygiene teemiques they
had employed had been successful in solvi: 3 the problems
which hed arisen in their classrooms, . ’ncteen of theb

twenty-seven teachers gave some response to this phase of
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TABLE &

PREVALENCE OF THE NEED FOR MENTAL HYGIENE IN THE
ELEMENTARY GRADES OF THE DENTON SCHOGIS, A3
INDICATED BY TWENTY-FIVE TEACHERS' '
ANSWERS TO TWO QUESTIONS

= e o S

Number of Teachers Giving
Each Answer to Easch
fuestions Queastion

Yea o

Have you, this semester, had
occgsion to apply mentsl
hygiene to the solution
of classroom problems?....... LU

Have you any pupils who show
lack of cecoperation in
elther work or play which
you believe to be due teo
mental temperament?..cecseress o

the questionnaire. As to whether thelr techniques had been
successful, six frankly replied, "Yes." Other responses
included the following: "Yes -~ hope so': "Ves -- I think
so's "7 doubt it"; "Usually"; "In some cases, yes"; "Falrly";
"Beginning to be, I think"; "Beginning to see some results";
150 fer, it has helped”; snd, "Not yet ready to see results,
but em hopeful." One teacher said: "Noj not the fault of
the technique used." On the whole, the responses were in the
effirmetive, but the results of the technlques were seldom

as effective as might have been hoped for. This was due,
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in part, te the fact that most of the cases reported on
were atill under observstlon, and the corrective messures
were still in process of spplication.

On the questionnszire, the teachers were encouraged to
give brief descriptions of the cases in which lack of co-
operation in either work or play might concelvebly be at-
tribvuted to mental temperament. Fifteen of the twenty-seven
teachers responded to this phase of the questionnsire,

These responses provide an Iinteresting cormentary on typlecal
problems arising in elementary grades. They are here re-
produced verbatim:

i, Meny cases of "ecan't" complexes before they attempt
a2 thing.

2. Some like to work independently, never coopera-
tively. Some like no games at all. Sowe engage in no ac~
tivity except resding.

3, (ne has an inferiority complex: another is too ag-
zressive.

4. Two pupils disturbed by trouble in thelr homes.

5. One child s constant whiner. Another constantly
trying to bosgs, even the teacher, and will not take criti-
clam: swells end pouts.

6. Oeccasionally eruel outbursts break out, even among
apparenﬁ friends,

7. A boy who refuses to play with other boys because
he is afraid of bvelng Imrt., His mother encourages this com-

plex.
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8. Too much "mother" complex. Inferiority complex
due to poverty of home environment.

9. Temper tantrum; rebellion when crossed by any op-
positiony pouting; fighting.

10. Child very selfish; does not share tools, etc.,
with cther pupils,

1i. One does not play with others heecause he is un-
able to understand the procedures of games, and, too, he
has no initiative,

12. A chilld never tskes part or responds unless called
on, then often refuses to respond.

13. Breask-up of howe. Another tied to apron strings
of mother.

14. Child demands attention and speclal directions be-~
cesuse he has been babled at howme.

15, Unhappy home to a certailn degree leaves the child
feeling insecure, thus it affects his asctlons.

ivery teacher who 1is st home among elementary pupils
is fawllier with the problems outlined in the above listing.
Perhaps all of these problems can be alleviated by = con-
sclentious application of certain of the principles of men-
tel hyglene. The teachers Interviewed for this study are
asceomplishing scome degree of success in applying mental hy-

gilene to classroom situstions such as are mentioned sbove.
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Case Studies

The quéstiﬁnnaire subnltted to the twenty-seven elemen-
tary teachers by the writer requested that esen teacher sub-
mlt one cese study of a elsssroom problem involving the ap-
plication of mental-hygiene principles. Tn each case it
was suggested that the problem be deseribed, the procedures
outlined, and the results listed. Only about half of the
teachers furnished such case studies, snd some of those
submitted are, becsuse of their brevity, worth little.
However, each of these studies serves to define & problem
that is commonplace in elementary grades, and of fers some
worthwhile material in connection with an spproach to its

solution.

several of these case studies in the hope that they will be
worthwhile contributions to & study of the application of
mental hyglene to situations arising in elementary grades.

A case of soclal insecurity caused by parentsl over-

solicitude. -~ A fourth-grsde child entered school at the

beginning of the fall semester with the sttitude thaet he

was dlsliked by practically 211 of the children in the room.
Later, he even reported to his parents that his teacher did
not like him. On the pleyground he could not get along har-
moniously with his greoup, and for this reason he slmost in-

varliably entered the room "fussing" about something,
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complaining sbout some fancied insult, or fretting about an
exhiblition of unfriendliness on the part of some of his fel-
lows. The teacher worked on esach problem as it presented
itself, and always discovered thet the disgruntled child
was in the wrong, no mstter whet the situstion might be,
lle was soclally a wmisfit, end felt totally insecure in so-
clal groups.

The c¢hild related to his parents untrue statements
that the teacher reputedly had made. Finally the matter
came to the prineipal's notice, and with the principal,
the teacher, and the boy working together, it was possible
to show the child that the things he did were wrong, and
that the stories he told were untrue., In the room the
teacher began to let him perform extra duties, and csused
him to assume little responsibilities which showed him how
to give and teke, and caused him to feel that he was not
80 unwanted as he had supposed. Giving him extrs things to
do developed in him a happiler attitude, eliminated most of
the playground trouble, =nd was indirectly responsible for
causing a considerable improvement in his grades. Pesides,
& series of conferences with the parents produced & differ-
ent attlitude on the part of the child's parentg, who formerly
came to school every time the tescher corrected the child,
and exhilbited an excessively protective attitude which was
unjust to the boy and unreasonable toward the teacher., All

in all, the condition is now considerably improved, due
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chiefly, perheps, to the development in the child of the
knewledge that he can accomplish something on his own ini-

tiatlve without constant supervision snd tutelage from his

A case of temper tantrums caused by physical handiecaps.

-= Jor some time a kindergarten ¢child esme to school each
morning dressed in clothes too warm for indoor wear, and
stubbornly resisted a1l the teacher's efforts at persuading
hilm to remove them. He soon became increasingly irritable,
and thils and other causes produced severe temper tantrums.
Thg parents assured the teacher that they wanted to cooperate
with her 3in her efférts to help the ehild, but they said
that his conduct was the same at home, where he was bribed
gnd humored In an endeavor to ward off irritation and tan-
trums. When the teacher perceived that he seeminglj‘was
being over-stimmlated end was being unnecessarlly cross with
the other children at school, she advised the parents to
confer with e chilld specialist. They did so, and were ad-
vised to keep him at home in a quiet atmosphere, to keep

him as mueh as possible in the sunshine, snd to have certain
physical conditions corrected. Tactful but firm Gealing was
advised, and worry over staying out of sehool was to te
avoided. Under this aifferent regime, the child appesrs to
be showing gradual improvement.

A case of inferiority complex caused by lack of self-

confidence. -~ A second-grade girl responded readily and
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was thrilled to hsve opportunities to run errands or to per-
form any little duty in the classroom. Put when she was
called upon Lo write o word or g letter on the board, she
usually became alarmed, nervous, and fearful. Often she
made such excuses as, "T don't want to," or, "Let somebody
else.” 7If she ecould go about some duty without running any
chence of attracting the notice of her classmates, she was
happy: but she was wiserable if she was asked {ézda BOWE -
Y
thing with everyone watching her, It was only with firm
persuasion, which sometimes bordered on foree, that the
teacher was able to enlist her complisnce in such circum-

stances. ‘The Leacher was careful to he gourteous and un~-

o

aerstanding, but she elways saw to 1t that the ehild did
vhat she was asked to do. Reluetantly the child per-

formed the tasks, while 100kingband seting frightened, Some
improvement has been noted in the child's behavior, and the
teacher 1s fostering this rrogress by giving her many oppore
tunities to do things that she can do well, and then con-
gratulating her upon her accomplistumentsa,

A cese of ageressiveness caused by parental oversolici-

tude. -- A sccond-grede girl, according to her teacher, was
& natural-born leader who was determined to heve her way at
school beceuse she hed elways had it at home. Her parents
indulged her every whim, and tried to enticipate her every
wish. Parentasl overindilgence 1is as likely to produce an

attitude of superiority as one of inferlority. fThis chil:
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possessed the ability to menage people so tactfully thsat
they seldom realized that they were being "bossed,” and that
they were willingly acceding to her every wish. The teacher
endeavored to see to it that this girl was not called upon
or glvern positions of responsibllity or leadershlp more fre-
guently than eny of the other children in the c¢lass. She
wos corelful to treat the child with the same courtesy that
the ehlld sexpected others to show her. Whenever the teacher
requested the chlld to do a certain thing, she alweys tried
to see that it was done lmnmedistely. Little has been ac-
complished, although the child seems to have more regsrd for
the rights, opinions, and interests of others. The teacher
mist be careful to gulde this ¢hild into a wholesome use of
her sbilities, and she must take especial care not to sup-
press the child's natural capaclties for leadership.

A case of inferiority complex ceused by s broken home,

-= A 1little third-grade boy lived with hils father. His
mother and fabther were sepsrated, and the child was very
unhappy becouse of home affaira. He had a serlous feeling
of inabillity and insecurity regarding anything that presented
any difficulty whatever in the asccomplishment. The Leacher,
understanding the child snd the problems that confronted him,
tried to help him overcome his difficulties by beling sym~-
pathetlec toward him and by trying to help him te establish
confidence in bimself and in others., B8he palnstakingly tried

to help him reasson out what to do with his problems whenever
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g difficulty presented 1tself, The teacher belleved that in
thls way the boy would galn confidence in himself snd st the
same time not develop s dependent sttitude either toward
the teacher or toward his father., The boy possessed gond
reasoning ablility with regerd to impersonal problems, and
the tescher belileved thst this reassoning ability could be
transferred to the solution of his personsl problems., Wer
efforts heve been directed in this direction, and she now
reports that the boy 1s developing sz better attitude and is
geining in powers of Initiative and achievement.

& case of stesling caused b overty in the home, -~
Joid Pl 2 f & i Wl

A child who perslists in teking things thet do not bhelong to
him seems Lo the teacher to be o definite mental problen.

At home he has never known snything but poverty, herdship,
end a lack of all those¢ things which meke 1life heppy and
enjoyeble, His environment was conduclve to an effort on
his pert to scquire for nimself some of the pleasures that
others enjoyed. Early in life, bhe became the vietim of his
suppressed desires, and began to ta&e things that belonged
to others. Un two occasions when money was taken, he seemed
to be hardened to the point that only when pressure was put
upon him ¢id he confess his guilt. Ieter he denied the
offenses, and then re-confessed hls error when esught in
his denlal. The tescher, the principal, and others have st-
tempted to resson with him =nd to show him the unfortunate

consequences of his conduet if he persists in such behevior,
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But all efforts have availed nothing. He has an insatiable
longing for the property of others, especially for money
end for the little luxuries that money can procure. Be-
cause of hils weakness in character, he 1s soclally ostra-
cized by wost of his fellows. The poverty of his home en-
vironment has preyed so long upon hils mind that this case
seems to Ve one demanding the skillful appliestion of mental-
hygiene teehnigues,

A case of Inferlority complex ecaused by physieal hendi-

cap., -- &4 sixth~grszde boy with a very serious speech defect
was very sensitive because of it and became agitated and ex-
tremely self-consclous when he was asked to read, to talk,
or to recite before the group. The teacher was deeply
concerned over the problem, and recommended remedial speech
work for this boy. To date, however, she has not been able
to obtain the needed help from the speech tescher in her
school, whe hes informed her that he 1s supposed te work
only with & certailn grade in the school. The teacher be-
lieves that the boy could be materially bhenefited by =
well-planned program of remedial speech work, snd is still

hopeful of obtaining the needed asaslstance.

A seven-year-old, who had long been secustomed to getiing
his way by bullying, running sway, temper tantrums, stc.,
in g suddern fit of anger threw an apple st mnother child.

When informed by & "safety-patrol,! composed of fellow
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puplls in his school, that such behavior was wrong and that
he was being "reported," the boy became alarmed and angry,
arnd started home. Arriving at school following her lunch
hour, the teacher was just in time to see him disappear
acrogs the street. About bten minutes later he returned to

he building, but not to his room, The tescher, on the
lookout for him, saw him loitering in the hall, Upon in-
quiry, she dlscovered that he hsd returned (so he ssid) be-
cause he did not know the way home.

During a serious but calm conference with him in s pri-
vate room, the teacher explalined that good scldiers do not
run away from trouble; that daddy and mother would have
brought him back to face his trouble; that the only Tine way
to act In such ceses was 0 face the difficulty:; thst sefety-
patrols were helpers and friends, etec, After some tine, at
the sugpestion of the teacher, he returned to the classroom
ard announced that s good soldier faces hils troubles, ete.
The teacher also asked the pasrents for cooperastion in help-
ing the child to face his troubles, and obtained theilr prom-
ise to punish less and to aid wore. Slow but incressing im-
proverment has been the result.

4 cagse of crying csused by lack of self-confidence. --

At the first of the school term a little third-grasde boy,
who had recently moved to Denton with his femily, would in-
evitably cry every tire he made a mlstake in hls work, or

at the lesst provocastion from his teacher or clsssmates.
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The teacher felt that his difficulty was caused by nervous-
ness end by a serious lack of self-confidence which ac-
companied the ehild's efforts to become sdjusted to a new
nome, = new town, 2 new school, and new companions. The
teacier was cereful never to acold him or to do anything
that would in any way cruse the other ehildren to covment
unfavorably or to notlice his behavior. Within = few months,
wlth the teacher's sympathetic help, the boy has become ad-
justed to his new surrcundings and has overcome his diffi-
culty. Along with his sdjustment has coms an increasing
sense of self-coniidence.

A case gg gselfishness caused EK deglire for gttention., w-

One flrst-grade boy cried and scresmed when s wish was not
granted. THe was predominantly selfish, and frequently drew
attention to "imsell by sheer naughtiness or by any other
mesans whlch would cause others to notice him. Such an atti-
tude of selfishness 1s more or less natursl among small
chlldren, but ordinarily s child of six years hes been more
succeasful in overcoming selfishness than was true of this
particular boy. Hls teacher informed the writer that her
purpose in working with this child hed not been to make him
"better,” but to make him "wiser," to the extent that he
would desire to choose ectivities which would be likely to
bring a feeling of satisfaction and also praise or favora-
ble recognition from co-workers. Whenever the child Pro-

duced whst the tencher caslled a "niece" or "feir” piece of
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work, she was always ready to comment favorably upon it and
to help him understand what made it a worthwhile achievement,
She has been consistently considerate and aprreeistive of
his every effort, and his behavior and ettitude have been

modifled perceptibly for the better.

£ case of inferiority complex csused by lack of self-

confidence and lack of independence,'together with parental

oversolicitude. -~ The subject of this cese is the only son

of young perents who cherish rim very'mnch -- £0o0 much for
his own welfare, for they know that no other children csan
be added to thelr family. This boy is an extremely nervous
child who doubts his ability to aschbieve anything in sn se-
ceptable mammer. Fe is one who contimually says, "T knew I
couldn't,” "I can't," "I know I missed that," "I dld know
that, but -~ ," ete. However, he has a very pleasant per-
sonality, snd the ehildren like him, despite the fact that
he does try to show off at times,

He has plenty of ability, and if this complex he now
has can be successfully broken down, he not only will be
eble to accompllish a grest deal but will be an exceedingly
llksble person. He needs to gain much In the way of inde-
pendence, since he is now improving 1n routine work and is
shéwing a slight improvement 1n creatlveness. The teascher's
nelp 1In the beginning was, she asserts, probably simlilar
to what he recelved at home: but as she sensed that he was

gaining in sceurity and self-confidence, she permitted and
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encouraged him to do hls work with less and less super-
vigion. Constantly, she exnressed agpproval privately and
before the entire group. The group helps now by compll-
menting him, toe, The teacher states that her job withn
this ehild has only begun, but that she does believe In him
and hopes that she can help him to find nimself soon.

A case of fruancy caused by & feeling of inferiopity. --

Aoout two years ago the subject of this case was promoted
to the junior high school. Thereafter he did not attend
schiool regularly, seemed to lose all interest in his work,
and often played out of school when there was no reasonable
excuse for his not being in class. After Teing forced to
return te school, he was glven a good paddling. He has
often complained about not 1liking certailn teachers.

Last yeer he was glven an achievement test, and his
low score caused him to be demoted to the ward school from
witich he had previously been promoted. This demotion
pleased him very much, and he ls taking new interest in
his school work and has not missed & day from school during
the present scholastic year,

The principal of his school, in reporting his case,
stated that he belleved the achievement test had done the
boy an injustice, because he definitely has the ability to
learn. In Junlor high school he apparently developed an
inferiority complex, and hence felt unequal toc the tasks

that confronted him; but sinece returning to the ward school,
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he has teken a lead in most of the activities of the school.
His teachers ond his principal heve given him responsible
jobe to execute, and he enjoys thls type of work. His de-
motion seems obvilously to have been a blessing in disguise,

A case of inferiority complex caused by physical hendi-

cagp =nd parental overscliciltude, -~ This six-year-old boy

1s very atitractive and is unusually neat and clean in his
appearance, He comes from a home of moderate means, where
the parents are of average intelligence and are rather pro-
gressive in thelr way of living, In the famlly are thres
other children, an older sister and twin brothers about a
vear old,.

On his first day at school, the Toy'!'s mother sccom-
panied him. He clung to her very closely snd would not teke
part in any of the actlvities of the other children, nor would
he make any response whatever to the teacher's sttempts to
interest him in sctivities and to discover his own interests.
His mother offered the information thet he was very timid
and bashful, because at home he hsd everything done for him,
and had not even been taught to dress himself. We pleyed
alone at home, and secemed to possess no interests except

machinery.

The teacher listed five factors whilelh she belleves
greatly aflect the‘boy'a attitudes and hebits at school:
1. He talks very llttle snd in very immature state-

mentg., He cannot express himgelf clesrly, nor is he able



g8
to use complete sentences or coherent statements except in
rare instances.

2. He has not, after scven months In school, developed
a reading-resdiness ability, which i3 so essential to every
¢hlld before he can do Tirst-grade work,

5. He is very immature, both mentally and socially.

4. He lacks self-reliance and iIndependence, a fact
which is directly atiributable to over-interested parents
end grandperents,

5. He has no social relations on ©:ls own age level,
and before entering school, hed associsted only with adults.
As results of these conditlons, the teacher listed

the perceptible development of a2 seriocus inferiority com-
plex, of stubbormness, of laziness, of increasing timidity,
of a total lack of interest in everything that goes on, and
of deliberate Instbtentiveness.

The teacher 1s confildent that this boy possesses the
ability to learn, but first he must become sufficiently
adjusted soclally to feel free to express himsell so the
tescher can dlscover his interests and ascertaln his knowl-
edge. The teacher stated that within a few days before
she fllled out the mestionnalre, she hed discovered in the
boy the development of what she called "a wee spark of in-
terest” in books and reading. ATter szeven months of work
with the boy, this 1s the first encouraging sign she has

noted. All the time, however, she has been using a number



99
of techniques in an effort to change the boy's attitudes
and hsbits. Among her practices have been the following:

1. Holding freguent conferences with the mother to
ascertain as much as possible gboubt the child's home life.

2., Having frequent conferences with the sehool prin-
cipal for advice as to methods of procedure in dealing with
the case.

3. Heeping a delly record of every lmprovement made
and of every clue discovered that might help In any way.

4. FPlacing before the boy as meny things of interest
as could be found in sn effort to awaeken his interests.

5. Giving Iim a chance to take part in as meny extra-
curricular sctivities as possible, such as rhythm band,
misic activities, speech work, programs, ste,

6. Glving him e great amount of cresative art work,

»

and constructive asctivities of various kinds,
7. Glving as vuch inalvidual instruction as time per-
wmitted,

8. Trying to awaken his interest in all kinds of
games, group play, and cooperatlve projects in an effort
to foster the child's social development.

In the teacher's most recent conference with the boy's
mother, the mother Informed her that doctors had found the
boy to be afflicted with mestolditis., It wes agreed that
the mother would take the chilld to & cliniec at once for a

complete examination to discover the posszible existence of
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deafrness (which the teacher suspects), of eye trouble, or
of apy other physical condition which could in any way be
responsible for his utter indifference toward school work.
In the event that such a condition is found, the mother
sgreed to have 1t corrected at once.

If no physical condition 1is causing the trouble, 1t
was further sgreed that the boy would attend summer school
this year chiefly for the sociel development to be gained,
and that next year he will repeat tre first grade unless,
in the next two months, he shows remarkeble improvement.

The bteacher hopes that through s continued use of such
techniques as have already been employed and of others yet
to be triled, and through possible assistance from cliniclans
and speclalists, the boy can be helped to change his atti-
tudes and habits to the end that he will not develop into a
serious mental-hyglene problem with whom the school will
have to continue to work for years in the future. The
teacher definitely believes that if the right approaches can
be made, the chilld will grow up into gz well-rounded American
cltizen, |

A case of crylng caused by desire for atbtention. -~ Upon

entering school, a little first-grade girl cried incessantly.
She was at times questioned in a kind and understsnding man-
ner, but to nc avail., She often cried and laughed at the
same time, and apparently lacked conbtrol of her emotions.

Although cvery effort was made to make her feel at honme,
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the crying continued over g period of three or four weeks.
She was glven tasks which were sssily accomplished In order
to ascertain whether a lack of self-confidence was the
trouble. The teacher commended her upon her achlevements,
but the ecrying continued. At times she sppesred to be
frightened; for example, one day when 1t rained she cried
and sald she would get her new birthdasy slip wet., Similer
inclidents occurred frequently, accompanied by ecrying out
loud at times, Naturally, such conduct was disconcerting
to the other ovuplls In the room, who could not understand
snd who were more or less sympsethetlic toward the ehild.

After belng unsble to discover the seat of the trouble,
the teacher declded to 1ignore the ecrying, and privately
urged the other puplls to be indifferent towsrd it. Within
a2 short time 1t became apparent thet what the girl hed been
working for was sttentlon dilrected to herself. VWhen she
discovered that her behavior no longer brought her that
attention, her crying beceme less frequent; and when she
notlced that she received more time and attention when she
was not crying, a further improvement waes noted,

One day she was missing from school. The teacher, at
her earliest opportunity, left the sehool and drove to the
child's home, where the mother informed the teacher trat
the ¢hild had sald she hed been sent home. The teascher ex-
pleined the situation to the mother, and asserted that she

would be glad to take the child back to school at once.
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When the mother asked the child whether she wanted to go
tack to school, the girl began to cry and would not be
comforted. At first the mother thought the ehild should be
permitted to remain at home for a while, but the teacher in-
sisted that she return to class. At length the mother saw
the teacher's point of view and informed the ¢hild that she
mast go with the teacher, She told the girl that her con-
stant erying was 8illy and babyish, and thet the mother
would punish her 1if she cried for hsving to return to
school, The child did cry moét of the way to schoel, but
was totally ignored by the teacher. After this event,
she cried only once or twice, but soon ceasged crying when
1t become apparent to her that her conduct would not bring
her any attention from either the teacher or the pupils.
She was glven special privileges, time, and sttention in
an effort to help her to become adjusted. She is no longer
a problem in the room.

A case of crying caused by parerntal oversolicitude. -~

In & fourth-grade room, one boy could slways be counted upon
to ery if the least thing went wrong or 1f his slightest
wlsh was frustrated. No matter whst the situation was, he
cried. HNervousness seemed to be at lesst partially re-
sponsible for the condition, since his volee grew loud and
shook with emotlon even when he reasd orally hefore the claass.
In o famlly of two children,he is nuch the younger, since

the other ehild is enrolled in college. He has been shielded

and petted by his parents and by the entire family. At the
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same time the family has frequently compared him unfavorsbly
with a cousin, who alsc is in the fourth grade. This cousin
i1s nearly a year older and, nsturally, accomplishes his
tasks wore easily and more efficiently. The teacher has
tried to give the boy confidence in his own abllity. She
bas ignored his crying, and has demanded that his work go
ori, Now he does not ery so readily, and is beginning to
realize that he can do very well in most of his work. The
teacher never compsres his sccomplishments with those of a
better pupil, but tries tc show him his own improvement
and to encourage him to more conscientious effort.

A case of soclal insecurity caused by poverty in the

home, =-- A fourth«graﬁe teecher is deeply concerned over

the case of a chlld who 1s not sccepted soelally by tha‘
group te whleh she norwmally would belong. The child does
not dress well, since the poverty of her family does not
permit her to do so. She always looks, sccording to the
teacher, "seedy" and 1ll-kept. The child, realizing that
she is not socimlly acceptable, tries to compensste for the
condition by employing one or the other of two procedures --
she elther attempts to attract sttention to herself by
showlng off, or else she withdraws completely from the so-
eclal group. The teacher st present 1is working on this seri-
ous problem., She realizes that nothing can be done sbout
the poverty of the family, but she 1s trying to boost the

morale of the child and show her the importance of keeping
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herself cleen. She is elso endcavoring to change the atti-
tude of the ehlld's classmetes so that they will take her
into thelir soeclal groups. As yet, little has been accom-
plished, but the tescher is hopeful.

A case of fear caused by parental oversclieitude. --

On the second morning of the semester a mother brought her
son to enroll him in the first grade, She geve the teacher
the necessary Information about the boy and started to leave,
The moment she stepped out of the roow, however, the boy be-
gan screaming and erying. Alwmost with every dbreath he
gereamed, "I don't want to stay here unless you dol" As

the mother had important work at home, she could not remain,
anc tock the child away with her, promising to talk with
him. Ferhaps he would bebave differently the next morning.
For four consecublve mornings the same thing happened. The
father came to school with the boy during the second week,
but had the same trouble. The boy was reasoned with and
punished by the parents, tut the fsther finslly decided
that the only thing to de was to let the child go to the
country to plek cotton. After two weeks, the boy returned
home, and was promised s bicyecle if he would stay at school
by himself. He promised, but when he was actually left at
school, he had too greast a fear. Secreaming and crying,

he ran for home. The teacher later learned that the parents
had told the boy, "You had better be nice in sehcol, or

your teacher will get you." This warning had only added to
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his fears, If the parents had not made this statement, he
might have stayed at school in order to earn the bleycle.

Tinglly the parents enlisted the help of a relative,
who was & constable. This man took the boy to the jail to
show him where he would have to stay 1f he did not go to
schoel. This time the boy had a real fear, and foreced him-
self to stay at school. To hls surprise, he enjoyed school
snd found it a mich hsppier place than his parents had rep-
resented it to be. The teacher fulfillied her task of msking
the child happy while he was in school. She deseribes the
parents! method of solving the problem as "heook or erook, "
leedless to say, the perents had not beern fair to the boy
in building up a fear complex toward school, Certainly,
the methods they used to bresk down this complex are highly
questionable, Fortunately, however, school appealed to the
chlld, and he will soon forget his unheppy experiences. Vhen
once he remained at school, his own interests were stimu~
lated ané his fears were minimized by the pleasures he ex-
perienced.

A case of inferlority complex caused by s broken home.

-~ The teacher of a first grede is concerned over the prob-
lem of a boy who 1s a constant "show-off," a trait which
she attributes to the fact that he has never been really
sugcessful in accormplishing anything. Ue is never conm-
pletely sure of himself, and hils behavior seems to be his

ownn method of keeping hils courage up. He ls of & very
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nervous disposition, s condition whickh 1s attributec by
the teacher to the faet that he has hed a very unhesppy life.
His home, whick ls now broken, has bteen unstable since hils
birth. The tescher has been able to help him to some ex-
tent by gradvally csusing him to realize that he hes the
ability to do some things that possess real velue. She has
seen te it that he has had every possible oppeortunity to ac-

3,

complish these things, no matbter how small or insignificant
they wmight be, They keep him busy st something constructive,
and he is thereby gaining a sound spprecistion of his own
ability. He no longer has to resort to showing off to win
sttention or to galn confidence in himself. The teacher be-
lieves that he can ke helped to build up a falth in himself
that will meke bragging and showing off totally unnecessary.

By placing velue on consiructive behavior, the teacher is

witnessing the slow formastion of constructive hebits.

Summary of Case Studles

The elighteen cases outlined are typical of problems
that frequently arise in elementary grades. Even a hesty
perusal of the case’descripticns above reveals that the wost
common problem, of all those mentioned, was the exlstence
of an inferiority complex which lmpaired the child's e¢f-
ficieney soclally, scholastically, snd recreationally. Hine
cgses distinetly Involved the presence of an inferiority
complex. This finding is cleardy in keeping with a cri-

terion expressed by 2 number of educators quoted in the
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second chapter of this study, to the effect that the timid,
ghy, wilthdrawing, and inferior child 1s more often the one
who ls In need of the application of mental-hyglene prin-
ciples than ia the sggresslve, so=-called "problem" child.

The relstionship between the mental-hygiene cases re-
ported in thls study and the conditions that clearly operasted
as ceussl fesetors, is graphically shown in Pig, 1, Here
the prevalence of inferiority-complex cases is definitely
indlcated. Two of these ecases are shown to be the result
of broken homes, two were the result of » lack of self-
confidence on the part of the pupll, two were obviously
caused by parental oversolicitude, two by vhysical handi-
caps, and one by s feeling of aﬁ ntter lack of independence.
The three cases of erying were the result, respectively, of
& lack of self-confidenee, parental oversolicitude, and a
desire for attention. The two cases of soclal insecurity
were the result, respectlvely, of parentsl oversolicitude
enG of poverty in the home. The temper-tantrum case was
thought to be definitely influenced by a physical handicap.
A case of sggressiveness was due to parental oversoliecitude,
88 was a case of feer. A case of stealing was directly re-
lated to abject poverty in the home, An instance of bully-
ing was caused by a desire for attention, as was 2 case of
excessive selflishness. 4An instance of truancy was found to

be caused by a feeling of inferiocrity in a new situstion.
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CASES CAUSES
Socirl
Insecurlty
N emp exr Broken
Tantrums Home
Inferiority SN = 3 Lack of
Complex \ Self-gcontrol
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Stealing the Home
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Pig. 1. -~ Relaticnshlp between mentsl-hyplene cases

and their causal factors,

besed upon the case studles pre-

pared by teachers in the elementary schools of Denton,

Texas.
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Parental oversolicitude as a cause of mental-hyglene
cages is shown In Flg. 1 to be highly signiflcant, as six
of the eighteen cases consldered were directly attributable
to this fasctor slone., This finding 1s likewise in keeping
with the attitudes of the authorities quoted in Chepter II,
who warn against overindulgence and an excessively pro-
tective attitude toward children on the part of adults,
Such an sttitude, sgcording to the educators referred to,
is likely to be responsible for the development of submise
siveness, timidity, withdrawling tendencies, and a lack of
Initiative. These are chsracteristics that almost inveriably
enter into any serious case of conduct involving mental hy-
flene.

Figure 1 shows broken homes as causes of two inferiority-
complex cesesy & lack of self-confidence is responsible for
two inferiority-complex cases and for one case of crying:
physical bhandiceps are causal feeotors in two inferiority-
complex cases and in one case of temper tantrums:; poverty
in the home was responsible for one csse of soclal inse-
curlity end for one case of stealing., A desire for atten-
tion entered into a case of bullying, a case of erying, and
a case ol selfishness. A feeling of inferiority was re-
sponsible for s case of truancy. Parentzl oversolicitude
was the cause of two inferiority-complex cases and one sach

of social insecurity, aggressiveness, fear, and crying.
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The teachers! methods of meeting these problems, as
outlined in the descriptlions of the cases, are, in the main,
conformable te suggestions made by the educstors as to the
proper way tc approach mental-hyglene problems. In Chap-
ter 11 the experts are quoted as recormending, first of all,
an effort on the part of the teacher to understand the
child anc to comprehend every phase of his difficulty.
The teachers who cocperzted in thls study made conscientious
efforts tco understand every pupill in relation to his prob-
lems and their causal factors, The educsbors recommend,
second, that an effort be made to dlscover the c¢child's in-
terests snd to capltalize upon them in every possible way.
This, too, the teachers attempted to do. The educators’
third reconmendatlon was to the effect that the teacher
should endeavor to get the pupll interested in doing some
nlece of constructive work, asnd should encourage him by
personal asslstance and by complimenting him upon his
achievements., This slso was done. A fourth suggestion
advocated an attempt to interest the ¢hild in group play
and in cooperative work, so that he may experlence social
development and come toe knew a feeling of security in group
work snd play. The teachers made progress in this dirsetion.
A Tifth recommendation by the educators was to the effect
hat the sssistance of the home should be enlisted in the
solution ¢f mental-hygiens problems. This the teschers at~

tempted to do by conferring with the perents and obhtaining
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thelr support and help ir remedial efforts. In only one
important instance were the educators' recommendations
viclated, and this transgression ocecurred in the home with-
out the knowledge of the teacher. The case in point was one
in which the child's fear of school was overcome by csusing
him to have a greater fear of vhat would happen to him if
he did not asttend school, Such methods cen never be coun-
tenanced, and certainly are not in sccgord with sound prin-
eiples of mental hyglene,

In the maln, however, the mental-hyglene problems re-
ported 1in the present study were handled in ways that con-
formed to the recommendatlions of apecialists in the field,
whose points of view are indicsted in the second chapter of

this thesis.



CHAPTER IV
CONCIUSIONS AND RECOMMENDATIONS

Conclusions

In view of the data considered in this study, the
writer believes that the following conclusions are Jjustifiled:

1. Mental hyglene 1s e sclence which has as 1ts aim
the preservstion and conservablon of sound ﬁantal attitudes
and habits, the development of well-rounded personalities,
and the sacial and mental adjustment of all individuals.
Principles of mental hygiene are also spplied to the dlag-
nosis and treastment of disorders of the wmind and the person.
ality.

2. The teacher who 1s not famlillaer with the funda-
mentel principles of the science of mental hygilene cannot
be as efficient as she would atﬁerwise be in the molding of
the attitudes and personalities of the c¢hildren with whom
she works,

3. The alms and functions of mental hyglene are in
hérmony with those of a sound philomophy of modern educsastion.
4. Mental hyglene accepts the econcept of individual

differences as one of its primary tenets. Procedures which

sre efficient in the solution of one childt's problems will

112
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not be at all appropriate in the treatment of other cases.
The most important initlal step in the spplication of mental
hyglene to classroom problems is the discovery of the child's
dominant interests. From this point as a center of attack the
teacher mey work construetively io builld up the child's self-
confidence and to help him find his place in socisl groups.

5. The pupil who 1s shy, timid, reticent, and submis-
sive is more likely to be in need of msnﬁai hygiene than is
the eggressive, dynamic, so-c¢alled "problem” chlld. In-
ferlority corplexes are apt to be indications of mentel male
ad justments, or at least of their symptoms. \hen the teacher
encoursges the reticent pupil in eccomplishing something that
he can do well, she 1s taking the Tirst essential steps in
overcoming his feeling of inferiority and hence 1in diminish-
ing the danger of menial disorders which might later arise.

6. A1l but three of the twenty-seven elementary
teaschers who cooperated in this study had had onc or more
courses in cecllege that dealt with the principles of mental
hyglene, although many of these courses only touchsd upon
the subject in an incidental mgnﬁer. The teachers who hsad
hed such courses had taken an average of two courses each.

7. The teschers who participated in this study had,
on the whole, wholesome and construetive attitudes toward
professionel training end research in the field of mental
hygiene. Every teacher who had teken mentel-hyglene coursses

in college declared that these courses hed been of great
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help to her in meeting the problems arlsing snd developing
in an elementsry classroom. The teaschers were convinced
that all elementary teachers should be ascqualnted with the
fundemental principles of mental hyglene, and offered sound
reasons in support of this belief. All but three of the
teachers had recently done at lesnst some reading In the
field of mental hygiexse.

8. ‘he prevalence of the need for the application of
principles of mental hyglene in the elementary grades s
indicated by the fact that almost all of the twenty-seven
teschers hed recently needed to apply mental-hyglene tech-
nlogues to the solution of problems arising in thelr class-
rooms. Almost as many teaschers stated that they haed lp
thelr classcs one or more pupils whose lack of cooperstion
in either work or play might concelvebly be due to mental
tenperament,

9. Eilghteen case studies included in this Investlga-
tion pointed out the fact that the existence of an inferiori-
ty complex wes the most commonplace mental-bygiene problem
encountered in the elementary grades of the Denton schools.
Parental oversclicitude was the most prevalent ceuse of men-
tal-hygiene cases. However, a multiplieity of contributing
fgotors in practleally every cese led to the conclusion that
no single factor was wholly reosponsible for any one csse.

10. 1In the main, the types of procedures employed by
the elementary teachers in desling with mentsl-hygiene prob-

lems conformed to those recommended by educators in this
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specialized field as worthwhile approaches in dealing with

such cases.

Recommendations

The following recommendations appesr to be warranted
in the light of the findings of the present study:

1., Since serious problems involving rrineiples of men-~
tal hyglene are so common in schools, 1t would be adviseble
for institutions for the training of teachers to offer in-
tensive work in the field of mentel hyglene, and to place
at least certain of the mental-hyglene eourses on the list
of requirements for certification.

2. Tescher-training instituticns should provide labora-
tory courses in the field of mental hyziene, which would en-
able the student to deal personally with mentel-hyglene
ceses, and, under expert direction, to test the application
of techniques and principles, Such an opportunity as this
would serve tc equip the student to handle, with under-
standing and competence, the problems that will arise later
when she hes become a teacher in her own clsssroom.

3. 'leschers should do more reading in the field of
mental hygliene, 8o that they mey keep abreast of the newest
developments and techniques for dealing with clsasroom prob-
lems,

4. 'The teacher should endeavor to develop greater

skill In conferring with perents regarding the problems of
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their children, in order that she may present these prob-
lems in a sympathetic and understanding manner and thus
win the parents! good will end enlist their cooperation in
dealling with the situation.

5. Teachers should meke more use of pupil assistants
who, under the teacher's directlon, will help to interest
timld or reluctent pupils 1In group projects and in soelal
interests. Often a pupil cen do far more than the teacher
in discovering the interests and in bringing about the so-
clal development of the submissive children who mey develop
into serious mental cases unless thelr interests are vitally
challenged and thelr capacities awskened to worthwhile
achlevement.

6. Teachers mast be careful in disgnosing the causes
of mental problems in their classsrooms. They should never
be dogmatic in naming the factors that they believe to be
responsible. The fact that a mmltiplieity of contributing
factors tend to operate in esch case, rather than one
single cause , implies that the teacher should not look
only at surface indicstions in making his diagnosis, but
should seek to unearth 211 the roots of the trouble by
such means ss testing, clinical examination, psychistric
methods, and a survey of the child's total enviromment in
home and eommunity.l'Such 8 comprehensive scheme of diag-
nosis will contribute immeasurably to the teacher's ef-
ficiency in dealing with mental-hygiens problems, snd will

enhance chanceg for success in remedial measures.



APPENDIX

QUESTIONNAIRE

Hame

Teacher of grade School

Please answer the following questions as frankly as pos-
8ible. All informetion will be regarded as strictly confi-
dential. Your cooperation is apprecisted.

1. Have you haed any college courses dealing with prin-
ciples of mental hyglene? How many?

2. Lo you feel that such courses have helped you in
your work gs an elementary teacher? If so, how?

s

3.  Shoudd elementary teachers be scquainted with the
fundamental principles of mentel hygiene? hy or
why not?

4, Tfave you, within the past yesr, read asny articles
or bookd dealing with mental hyglene? If so, name
them.

5. Have you, this semester, had occasion to apply men-
tal hyglene to the solution of classroom problems?
If so, was your technique successful?

S

A A AR KB

6. Have you any puplls who show lsck of cooperation
in elther work or play which you believe to be due to men-
tal temperament? Give brief explanation/

7. On the back of this sheset, please write out the
detalls of some classroom situation recéntly confronting
you which called for the spplication of mentel-hygiene
techniques. Please be specific about the nature of the
problem, the exsct procedures used in its solution, and
the results of such procedures,
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