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CHAPTER I
INTRODUCTION

Statement of Problem
The probles set forth for this study 1s to evaluate

the common schools of Hardeman County, Texas.

Purpose of Study
The purpose of the study is to determine the weak polnts
and the strong points of the schools, snd to offer sugges-

tions for ilmprovement.

Criteris for Bvalustion

The schools were evaluated on the basis of the Eveluative

Criteria and its compeanion volume, How to Eveluate a Second-

ary School, 1940 edition. Both books are too well known to

require further comment. Since the Evaluatlye Criterla were

originally produced for use In high schools, 1t was necessary
to make certain modlfiecations and sdaptations in order to use
th&mlin evaluating the schools in this study, which are a
combination of elementary and high schools,

Evaluations were made by the use of symbols. An ex-
plenation of the sywbols end scorings used in this study can
best be made by guoting instructions end definitions directly

1



23
from the volume of survey materiel prepared by the Coopera-~
tive Study of Secondsry School Standards.

Evaluations are to be made, wherever called for,
on the basis of personal observation and Judgment,

in the lizght of the checklist, using s five point

rating seale, as follows:

= ~=- Very superior; the provisions or cornditions

are presgent and functioning to the extent
found in approximately the best 10% of re-
glonmrlly-accredited schools,

4 -~ Buperlor; the provisicns or conditions are
present snd functioning to the extent found in
approximately the next 20% of regionally-sc-
credited schools.

-~ Aversge: the provisions or econditions sre
present and fupctioning to the extent found in
approximetely the widdle 40% of regionally-

sgeredited schoola.

£ -- Inferior; the provisions or conditions are

present and funetioning to the extent found
in spproximetely the next 20% of regilonally-
scceredited schools.

€A

are present and functioning to the extent
found in approximately the lowest 10% of re-
#ionally-aceredited schools.
B -- Does not apply. (When this sywbol is used,
explanation as to the reason the seetion does
not apply should be given under comments, )l
The results of this study sre presented in ten chapters.
Chapter I states the problem, gives the purrpose of the study,
and mekes all necessary explanations., In Chapter I7T the
philosophy and objectives of the aschools are given and com-
pared with those formilated by authorities in the field of
education. The basic dets regarding the sehools, the pupils,
and the comrunity sare given in Chaepter IIY. Chapter IV dis-

cusses the curriculum and the course of study and presents

1000perative Study of Zecondary School Standards, Ivalu-
ative Crlteria, 1940 edition, p. 30. (FHereafter this volume
will be referred te in the footnotes merely as Evaluative
Criteria.)
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relevant eveluastions. The pupil activity prograsm, the 1i-
brary service, snd the guidance progrem sre discussed in
Chapter V. The three topies sre treasted in one chapter be-
ceuse there is no organized pupil activity program in the
schools. The schools are served by a recently organized
county llbrary, and there 18 no guidance service as sueh in
the common sehools of Hardemsn County. Each subject is there-
fore treated briefly. Chapter VI desls with the school
staff snd instruction. Outcomes sre evaluated and discussed
in Chepter VII. School plsnts are discussed and evalusted
a8 to thelr economy and efficiency, their reiétiona to health
and safety, snd thelr relations to the commnity in Chapter
VIIT. The study of the different phases of administration
of the schools is deslt with in Chepter IX. Chapter X is
devoted to conclusions and recommendations for the improve-

ment of the common schools of Hardewen County.



CHAPTER II
FHILOSOPIY AND OBJECTIVES

The necessity of every school's having a well-stated
philosophy and set of objectives is definlitely set forth in
the following excerpt:

It 1s essentisl for eaeh schocl to have & care-
fully formulated educabtionsl philosophy. The school
should be free to determine this philosophy for it~
self to the extent that 1t promotes the principles
and spirit of American democracy. Each school should
e able to justify any marked variastion from generally
accepted principles, The stated philosophy of educa-
tion should be nssocipted with and be made fundsmental
to the educational program of each school. This phi-

losophy should be made specific in a statement of ob-
lectives, Without such a statement of objsetives
growing out of = smne educationel philosophy, a
school leads an aimless 1life.d

The philoseophy of & school should be determined in the
light of the needs at the time that it is in progress.
"Sehools are good or bad sccording to the effectiveness with
which they assist in meeting the social needs of their time."?

The teachers and school administrators of the Hardeman
County Common Schools heve not been unmindful of the neces-

sity of having a philosophy of education, They are also

lgveluetive Criteris, p. 6.

2Joint Commission on the Emergency in Education,
Evalusting the Publie Schools, p. 29,

4



5
aware that changes are necesssary because of changing condi-
tions in the comrunity asnd in world situstions, As & conbri-
bution to this study, the superintendents of the secondary
schools stated thelr own school phllosophy. From these
statements, the philosophy of the schocls ss a unlt has been
formlated.

The schools should be for all the students. The sehocls
should be not only for the purpose of prepsring students to
live, but alse should consider that they sre part of life it~
self. The school 1s = part of the community and owes en ob-
ligetion to the part of the comminity that is not enrolled
in the school.

The philosophy of the elementary schools of the county
was formulated by the county superintendent for the elementary
schools of Merdeman County after meny conferences with the
members of the elementary school faeulties.

The welfare of the ehild zmst come first in the educa-
tional progrsm, His lsmmedizte and future needs should de-
termine the policies of the school, The curriculum exists
for the child, snd not the c¢hild for the curriculum. It
should setlisfy, stimulate, end sustaln his interests ss well
as his needs. The child's degree of sbllity, maturity, and
euucational background should determine the educational meth-
od to be chosen. In 2ll things the staff should leave its
nersonal interest in the background end consider the welfare

of the ehilld.
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This philosophy 1s certainly in accordence with thst
stated by Briggs when he sald, "The first duty of the school
is to teach pupils to do better the desirable things that
they will do anyway."d

John Dewey summed up the same philoscphy in these words:

It 1s & prime obligation upon educators today to
design the life and program of the new sehool di-
rectly from the 1ife of the children and adults of
the commnity.

The staffs of the evaluated schools believe that the
type of political organization most desiradle for society
is one 1n whieh all individuals have squal volce in the
determination of policles. The economic organization most
tesirable is one In which no restrictions are placed upon
the right of the Individual to smess wealth. The social
organigation most desirable is one In which 2ll individusls
have equal status regsrdless of economic, cultural, or in-
tellectual gualificstions ard regardless of race or nstion-
ality. In a denocrscy, the school should place most emphasls
upon helping to preperc puplils to make sdjustments to meet
changing conditiona., Free elementary and secondary education
should be provided for all children who sre not mentally or
physically defective to such an extent thst they cannct be
educated with normal children. In a dewmocracy, the financial

support of education is primerily the responsibility of the

SThomas H. Briggs, Inproving Instruction, p. 219.

4pemocracy ond the Curriculum, Third Yearbook of the
John ﬁ@wey’Sociﬁty, 1939, p. B«
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federal or nationsl government. Education is an enterprise
involving many community ageneles. As the chief institu-
tion developed by soclety for educsticn, the school should
actively seek the advice snd cooperation of counmunity
egencles in plarving and carrying on the educational pro-
grem of the community. School attendance should be regquired
by law for gll pupils until they gradusate, regsrdless of
age. >

As to the curriculum, the staffs believe that the most
desirable theory, with respect to individual differences among
pupils, requirecs that the school study easch pupll to discover
his particular traelts snd sbilities as s basis for his own
curriculum., Puplls should have some part in determining the
content and sctivitles which constitute their school experi-
ences. The offerings of the sehool should be organized in
terms of conventionsl subjeet classifications with definitely
plonned correlation of subjects so as to insure consideration
of the totel experience of each pupil. The offerings of the
school should be planned chiefly with a view to the discovered
cevelopmental and adjustment needs of its pupils regardless
of their future scsdemic plens. The educational program of
the school should be concerned primarily with experiences
which are valusble to puplls st the time they experience then.
The responsibility of the school for assisting in the develop-

nent of well-rounded pupil personslities requires exploration

Skvalustive Criteris, pp. B-9.
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of the pupil's abilities together with soeial Integration
and some differentistion,®

In regard to the pupll actlivity program, it is the
belief of the staffs that in o well-organized pupil activity
progrem pupils should be free to initiate plans, subjeet to
& sponsor’s approvel. In chocsing lesders for the various
pupil sctivities, pupile should be urnrestricted irn theilr
selectlon. The principsl and teachers of the sehool should
encourage pupll asctivities to supplement the curriculum and
meke definite provision for sympathetic supervision to in-
sure desirable outcomes,’

The school library should be a pizce where trained per-
sonnel not only help pupils and teachers to find and use
naterials needed in their study, but also feel s responaie
bility for stimlating lelsure-time and independent reading
interests of puplls swd teachers. Library needs of the pu~-
pils can be adequately met by a school library sc planred
and equipped as to serve both school gnd commnity needs,®

In carrying out the guldance function of the school,
it is desirsble thet the pupil snd staff meumbers discover
cooperatively the cheracteristiecs and needs of the pupil snd
declde the specific experiences to be provided. The school
should ssgsume reaponsibility for sssisting pupils in a1l
phases of porsenal adjustwment. The school'ts guldance func-

tion includes educational, vocationnl, social, recreational,

S1bid., pp. 9-10. 710id., p. 10. Y1pid., p. 11.
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and various other types of curricular and extra-curriculsr
sctiviities,?

Within the classroom the teacher should treat each pu~-
pil a8 an Individual end assist him in achieving the maximum
development of which he i3 capable in the given field. Learn-
ing is promoted most effectively by participstion in sctivi-
ties whieh require problem-solving procedures, or reflect-
ive thinking, generalizabion, and application, with ineci-
dental direction of emotionsl responses.i®

With refercnce to outecomes, the staifs believe that
the pupil should bes taught how to think rather then what
to think. Farticipstion in the program of a school should
result in development of generalizations, sppreciations,
proper attltudes, and proper ideels in sddition to the ae-
gulsition of knowledge, good hebits, and skiils, 1l

The [inal declsion on the selection of teachers should
be made by the board of educetion, accepting or rejecting
the nominations of the responsible head of the schecl, In
selecting the staff of a sehool, the primery consideration
(assuming eguivalent personal quelificaetions) should be
given to candidates who have completed a comprehensive and
coordinated progrem which Includes subjset-matter special-

o
ization as well as professional preparation.+?

Y1bid., pp. 11-12. 101p1d., p. 12.
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The most desirable vlewpoint concerning the school
plant in its relation to its community is that the seheol
plant and all 1ts fseilities should be available for com-
minlty use whenever such use does not interfere with school
activities. The school plant should be used by the steff
end puplls &8 an active agency to promcte educationsl values.
It should be locked upon as susceptible to some modification
snd adjustment to meet schocl needs, 9

In the sdministration of the school, the board of edu-
cation should psss upon policles formulated by the adminis-
trative head in cooperstion with the staff. The efficiency
of the instructional processes of a school is promoted best
by & type of supervision in which programs snd procedurea
are determined cooperatively; the supervisory head serves
chiefly as sn expert adviser and guilde, 14

The philosophy of any school should be made specific
in a2 statement of its specific alums, or objectives. Three
charscteristics asre found in all good educational sims.
These alms are founded on the sctivities and needs of the
puplls; they enlist the cooperation of the pupils; and they
are gpecific and immediste, rot general asnd ultimete.

In spesking of the objectives of the sehool, Kverett
says:

%e belleve that the school should provide experi-

ences, which will help sach child individually to de-
velop to the fullest andfinest extent for useful, happy

131pid., p. 1s. 141p14,
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living now as well as in the future. This requires

the development of not only mental snd physical

skills, but of desirsble soclal, moral, end spiritual

attitudes, habits, appreciations, end ideals. In

fect, our alm is to bring about the finest possible

well-rounded, continuous development of the person-
ality of each individual child,i®

The speclfic oblectives for the Hardeman County Common
Schoels have been formulsted as follows:

1. To benefit physically, socilally, and culturally
every pupll In the school.

2. 7To determline and use wethods that have the highest
productivity of satisfactory results.

5. To develop s deslre for personal cleanliness and
nestness,

4. To develop initiative, confidence, snd self-control.

6. To develop a desire snd ability to cooperate with
other pupils In tre schoolroom and on the pleyground.

6. To give the pupll an apprecisbtion of values,

7. To give each pupil as nearly s possible a command
of the fundemental processes: reading, writing, srithmetic,
and krnglish, both written and oral.

8. To develor Iin eesch child the meaning and aprrecia-
tion of Amerieanism.

%, To train esch ¢hild to meke worthy use of his

lelisure time.

On the surfsce the philosophy snd objectives eof the

15¥ercin Everett, "Progress Towsrd Integration in o
Rurgl Commmunity," Educatlonal Hethod, XV (January, 1936), 18C.
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Hardeman County Common Schools seem to be sdequate, but in
reality it 1s the sasctual practice and not the theory that
brings the best results, 3Shelby very aptly provides an ad-
ditional thought:
It 1s not what you know but what you can do with
what you know in cooperation with others that l1lifts
humenity from the mire of poverty and sordidness and

places it on its feet on the solid rock of economic
independence end self-realization and happiness.l

6g, 5 Shelby, "Soclalizing Influences,” Texas Outlook,

ERR ]

XIIT (October, 1929), €.




CHAPTER III
PUPIL POPULATIOK AND SCHOOL COMMUNITY

Since this is an evalustion of all of the common schools
of Hardemen County, 1t is necegsary to give the basle data
regarding the pupils snd the school distrlcts taken as s
unit. There were twenty organized school districts in
Hardeman County. Three of them were independent districts,
seventeen of them were>commﬂn schools. Ten of the common
school distriets maintained schools. The other seven were
contracted to schools of higher rank:; four were coniracted
to the Quansgh Independent District, two to the Chillicothe
Independent District, =znd one to the Hedlcline Mound Common
Scheool District. All of these schools, thelr location,
thelr type of school, and size are shown on the 3chool Dis-
trict Map of Hardeman County (Fig. 1).

Tab:le 1 shows the population trend of Hardemsn County.
The county stesdily increased in population until the last
decade. The 1940 census shows g loss of three thousand per-
sons from the previous counting in 183C. B8ince the common
sehools serve only the rural sress, the parents are nearly
8ll farmers and depend upon the land for thelr means of live-

lihood.
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TABLE 1
THE POPULATION TREKD OF HARDEMAN COUNTY

Year: 1900 1910 1920 1930 1840
Populations | 3,634 11,2813 12,487 14,532 11,073

There are four religlous denominations, in the ares un-
der study, whieh have regular church services. These are
the Baptist, Methodist, Chureh of Christ, and the Nazarene.
They rank in the order named ss to their membership.

The main recreational agencies in the community are
square dances, picnles, snd community parties. None of the
entertainment takes place in the sehool bulildings. There
are no pieture shows in the communities, snd no commercial-
ized entertainment. The general ethical or moral tone of
the neilghbornoods is high. The people are amblitlousy they
are proud of their young people; and they suppord and attend
the churches. »

The racial status of the community is white, with the
race being predominantly American., English ls the native
language of the school commnlties and is spoken almost ex-
clusively.

The current expense (not including capital outlav} of
the schools per pupil is §71.20, which is high in comparison

with the state expense, which is $55,15, and witi: the national,
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whieh is $64.76. The taxable wealth per youth of school age
in the school commnities is $2,999.00. The taxable wealth
per pupil enrolled is $4,241.00. This per capita weslth is
low, when compared with the per capita wealth of §5,880.00
for the state and $9,335.00 for the natlon.

The enrolliment in the common achools of Hardeman County
from the scholastic yesr 1937-1958 to the scholastic year
1940~1841 is shown in Table 2, The enrollment trend for the
four-year period is seen to he a steady decrease. The de-
ciresse in enpollment from 1,127 in 1937 to ¢l4 in 1941 1is
significent, for the census population shown in Teble 1 shows
e decrense of populstion in this decade., This downward en-
rolliment trend is attributed to & shift in the ocecupstion of
the people of the community, and a tendency for them to give
up farming for other types of work whiech necessitabe thelr

moving to other locatlons.

TABLE 2
ENROLIMENT FOR THE YEARS 1937-1941

Year Inrollment
193?"1{‘}58 » * * » » ® « - - » - 1 ks 127
}.93&" 195‘3 * * '3 2 * » L] . - s » 1 ,ng
1%39"194@ . » - - ., *«© = = * ?54‘
1%‘}0”1941 » » » - - ¥ * E L} * » @14

During the twelve-months' period from September, 1940,
to September, 1941, 163 pupils withdrew from the evaluated
schools. Teble 3 shows that removal from the community and

othepr reasons were the most prevalent causes of withdrawals.
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TABLE &
WITHDRAVALS PETWEEN SEPTEMBER, 1940, AND SEPTEMBER, 1941

Reasons for withdrawal Hunber of withirawals
Disciplinary difficulties . . « « « « .+ e
FPamily moved away . . . B & &
Jilness of pupdls . . ¢ o« ¢ o o ¢ « o « 3
Warrviage . . . . . . . e e v s+ % & @ &

To 0 0 WOPK . v 4 « ¢ s 4 s e 4 s e s 8
Other reasond « ¢ + « « « = » +« o+ « o « » 40
UNKNOWIL v o 4 s « s = o s » » + 5 2 + o« » 24

Tﬁﬁ al - . » - * 163

The age-grade distributlon of students in the eveluated
schools is shown In Table 4. Thils table shows how rapidly

the puplls were rrogressing through the gredes.

TABLE 4
AGE-GRADE DISTRIBUTION, 1940-1041

Grades
Age , ‘
ist.| 2nd. | 3rd.| 4th, | 5th. | 6th.| 7th.| 8th) 9th.|10th,|11th.

6 65| 5

7| 15 [48

8 15 |54 o

9 15 |11 [ 53] &8

10| 111 [ 7 | 23 [ 48| 10

11 2 51 23 [ 44| 2

12 1|1 111 L 1e| 21| 6| 4

1% 1] 4[ 14 13| 32| 15 | 13

14 1| s 8l 18] 28 | 22 | @
15 1| s [ 11l _g7 [27 |86
16 51 4 27 | 26 [31
17 1| 18 [T22 |35
18 1l s | 3 [22
19 7
20 13
T. | 82 (88 |75 |85 |93 |87 |s¢ |73 pe4 |114 P45
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Table 5 shows the percentsge of sccelerated, normal, and
retarded students in each grade. This table shows that
fourteen per cint of the total enrollment is sccelerated,
the tenth and eleventh grades heving the grestest percentage
of accelerated students. The number of students retarded
i1s shown to be twenly-three per cent, with the ninth and
eleventh grades heving the grestest percentage of retarded
pupils. This lesves a total of sixty-three per cent of the

total enrollment at nge.

TABLE 5

THE PERCERTAGE OF ACCELERATED, WORMAL, ANWD
RETARDED PUPILS IN EACH OF THE (RADES

EE— e s = = s
Grade Total Percentage | Fercentage | Percentage
- Kumber hecelerated | at Normal Retarded
lst... 8e 0 98 2
Znd. .. 68 7 B4 g
Srd... 75 0 88 12
4th. .. 85 5 89 8
5th.. . @5 6 77 17
6th. .. 87 11 66 23
Tth. .. 59 & 73 24
8th... 7S 8 68 24
9th... | 12 15 45 40
10th... 114 30 48 22
lithe.. | 143 36 40 30
Total. | 914 14 63 23

o intelligence tests have been glven the pupils of
these schools. The genersl mental sbility of the pupils

gseems bto be average.
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Considered as s whole, the administrative staffs of the
evalueted schools have s fairly efficient working knowledge
of the pupil population, the commnity, and the economic
conditions of the district. Thus the schools do to soume
degree mect the gulding prineciple set up by the Cooperative
Study of Seeondsry School Standards: "The school should
and groups of peopls of the achool cormunity, particulsrly

those of the ehildren,"?

“Eyslustive Criteria, p. 18.




CHAPTER IV
CURRTCULUM ABD COURZES OF STUDY

The curriculum should be 80 well plenned that it meets
21l experiences of the pupils while they are in school. The
welfare of the individuel will then ke promoted through
classroom and extra-curriculsr sctivities.lt

T™he Cooperative Study of Secondsry Sechool Stsndards
gives the following guiding principles when spesking of the
curriculum snd courses of study:

The currieunlum may be defined as 2ll the experi-
ences which pupils have while under the direction
of the school: thus defined it includes both clsss-
room and extra-~classroom sctivities, All sueh
gctivities should therefore promote the needs and
welfare of the individuael end of scelety. Courses
of study may bs defined as that part of the curric-
ulum which is organized for classroom use. They
suggest content, procedures, alds and meterisls for
he use and guldanece of teachers, pupils, and
administrators. Thus considercd they contain only
rart of the indlvidual pupllts curriculum. The
curriculum and courses of astudy should be chiefly
concerned with the orientation, guldanee, instruction,
and participation of youth in those signiflcant areas
of living for which education should supplement the
work of other social institutions.

The results of the lesrning process should inelude
(1) factual information or knowledge; (2) meaning
and understanding; {(3) abilities to do -~ knowledge
and understanding cowbined with askill; (4) desiradble
attitudes -~ sclentific, =oclal, moral, end others;
{5) worthy ldesls, purposes, appreclistions, and

13, L. Herism, Chila Life and the Curriculum, p. 137.

20
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interests; and (6) resultant intelligent participa-
tion in general life sctivities.

Pecause change ls unlversal, constant adsptation
and development of the curriculuw is necessary.
This should be & cooperative enterprise enzaging
all stafl mewbers, carried on urder competent
leadership, snd usling 81l evailsble resources.
Cerefully conducted snd supervised experimentation
for curriculum development 1s particularly vsluable.
Fuplls should be prepared not only to understand
the culture of the past; they should also be pre-
pered for participation and lesdership in present
end future situations arnd sctivities,?

Curriculus

A currieulum, then, should be planned to "have as its
sime the productive mesns of citlzens who understand the
soclety in which we have 1ived"® and who will be able to
live suecessiully in this sgocliety and in thelir indlvidual
comnities.

Curriculum development in the evalusted schools is
studied for sources, procedure, snd organigation. It has
been checked on the followlng checklist. fThe syrbols show
how eech item of the checiklist was seored.

(=) 1. ‘The school's underlying philosoprhy of education
is clearly formulated and frequently discussed,

(-} 2. The aims or objectives cf the educational pro-
gram are clearly formaleted and frequently
digcussed.

(-} %. Provision is made for interrelating snd unify-
ing educational activities and meterials,
wilthin years or predes snd between consecuw
tive years or grades.

(-} 4., The interrelationship of subject matter filelds
and tleir relation to 1life situations are em-
phasized rather than subject matter fields
ag separate entities.

Zivsluative Criteris, p. 31.

on on the Emergency in Educatlon,
¢ School, p. 5.
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The selection of learning sctivities and ma-
teriels which will best promote each pupll'ts
interests and his plsns for the future is
emphaslzed rather than uniform group achieve-
ment,

Enlargement and envrichment of the pupll's s
of intereets are encouraged and too grest
specinlizatlon 1s avolded.

Yateriels and activitles are adapted to the
degree of development snd moburity of the
pupils.

Frovislon 1s mede for promoting constant inter-
relationship between the pupll activity pro-
gram snd the regular classroom program,

Provision is made for both teachers and pupils
to have 2 part in the day-by-day end weel-
by-week plenning and development of cur-
riculum meterlals snd experiences,

Provision is mede for assuring thoroughness snd
comprehensivenesa of learning in two or more
fields of knowledge.

A study of the soclisl and economlc character-
iaties of the community.

A careful, contlinuous study of what pupils
leaving or greduating from the school do and
where they go.

i coreful study of the social and economic
changes in both the local and broader socliety
in their relation to changes in educational
theory.

A study of courses of other schools.

A study of curriculum meterlisl Iin edusationsl
literature,

Careiully conducted snd evaluated classroom
csrperimentation in the loesl scheol or in
other schools.

A study of pupil Interests and plans.

Demands by tre public for change.

General plans for a program of currlculum de-
velopment and sdaptatlion are carefully sand
cooperatively formlated.

The principal or some other quslified officlial
supervises the school's program of develop-
went and asdaptation of the curriculum and
courses of study.

Those cherged with special responsibilities
in conneetion with the development of the cur-
riculum and courses of study are provided
necessgyry time, materials, and working condi-
tions,

uelified laywen ave consulted regarding the
curriculum snd courses of study.

cope
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The services of professional consultants are

secured whenever needed.

(=) 24. The teachers sre made aware of the need for
probsble changes in the curriculum and
courses of study and sre trained for the task
of helping meke chenges as need arises,

(=) 256. ¥lans for rcvision and development nim at the
cengtantly ineressing use by the puplls of
all eccessible librery, museurm, lsborastory,
and fleld materials.

{-} 26. he general plans for development and revision
provide not only for chenges to meet present
soclal peeds, but also for lesdership in
entiecipating =nd preparing for future needs,

(£) 27. Chonges in the currieculum and courses of study,
except in rere cesses, are developmental and
evolutionary irn nature and plan, rather than
abrupt.

(-~} 28, 7The educational activities and npossibilities of

other educational snd goelsl asgencies in the

commnity are definltely taken intoe sccount
and pgovision is made for cooperation with
them,*

0f the twenty-eight items in the sbove cheeklist,
seventeen were checked (-}, indicating that the conditions
or provisilons are present to some extent or only falrly well
made; four were checked (0), indlcating thet the condlitions
or provisions are not present or are nol satisfactory: and
one was checked (N), Indlcabing that the eonditions or LYoo=
visions do mot spply, and only six were checked (£), indi-
cating that the conditions or provisions sre present to a
satisfacuory degree. On the whole, the checks seem to in-
dleate an inferior ranking for the evaluated schools In the
matter of curriculum development,

The following evalustlion questions were scored to deter-

! 4 e ey
mine how well the provisions for curriculum development are met.

drvalustive Criterias, pp. 51-338.
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v satlsfactory 1s the attentlion glven to the

development of the phllosophy and objectives
of the educatlonsl program?

{4) b. To what extent ls asdeinistrative provision made
for securlng interrelationship of subject
matter filelds?

{2} e. To whabt extent 1s administrative provision made
for meebing indlvidusl needs ond abilitles of

pupils?

(2) d. Tow extensively heve such sources as the above
beer ‘“de‘ﬁvailable?

(2} e, How extensively heve such sources bheen used by
the stalf?

(3} £, To whet extent is satisfactory leadership in
curriculun development present or provided?

{1} g. %ow well is tre steff organized for study and
development of the currieculum snd courses of
study?

(1) h. How well sre suech procedures as the above fol-
lowed?d

Four of the eizht evalustion guestions above were given
the score of (3), Indicating that the condlitions were aver-
age. 'Pwo were scored (%), indicating that the conditions
were inferlior, while one was scored (1), indicoting that the
condition was very inferior. One wss scored (4), indicating
thet the eonditicn was superior. The aversge score for the
eight questions wes {2.5).

The Hardeman County Cormon Bchools do not satiasfactorily
emphasize the development of the philosophy and objectives
of their educationsal prograw. It ls essential for each school
to have g cerefully formulated educontional philosophy, and
to see that the philosophy is sssoclated wlth and made
fundamental to the educational program of the school. Thst
thia is not done in the Hardeman County Common Schools 1a

clearly shown by the evaluations of the checklist.

DIvid,

e e



The development of an enlarged amd onriched scope of
Interests on the part of the puril is not encouraged in the
curriculsr program. "The achool program in a democracy
mst zive major sttention to the development of the capaci-
tles of cach individual for happy snd sucecessful living, "6

Curriculun development should be s cooperative enter-
prise engaging 211 staff members, carried on under competent
leadership, and using 211 available resources.

It can be sccomplished only through assistance

from many workers and meny flelds of study. . . .

The entire teacher group within the system mast

become sensltized to the need for the improvement

of instruction. Provision should be made for the

stimuletion and guldsance of the professionsl read-

ing and study of the teachers.”

3ince the curriculum is the whole prosram of sctivities
carried on by the school, it should heve its source in the
interests of children. Gregg ssys:

One of the major problems the school must face

if it 1s to uccomplish 1ts social purpose of educating

8 large selected group of children for efficient

soclial 1living In & rapldly chenging socio-economic

wvorld, is the development of a curriculum wrich

has & meaningful relation to present-dsy 1ssues of

an industrial socio-economic order, B

since the seme conditions are found in the Yasrdeman
County Common Schools that seem to be prevalent over a large
part ol the state, the same criticlems could be applied here

as were made for the state curriculum. These criticisms,

SH. L. Ceswell snd D. S. Campbell, Curriculum Develop-

ment, p. S6.

\rg 5 5
‘Ibid., p. 69.

Brussell 7. Gregy, "The Secondary Schoel and Soeial
Changes," The School Review, XIV (September, 1937), 502.




as formalsted by the Texaos State

<6

3

Department of Educatlon,

gre as follows:

1.

&
2.

i
e

Hodern soclal 1life has beszn changing mich more
rapidly than the curriculum which, theoretically
at least, sttempts to reflect social changes.
This gzap must be gradually bridged, Nobt only
must the school ecatch up with pregent day
educetionsl needs, but 1f our democratic civ-
illzation 1s to be conserved, it must anticivate
and prepare for whatever chasnges in social,
economic, and clvie conditions lie ahesd,

Ho longer the select few, but the children of
all the people now attend school, They repre-
sent all levels of mental ability, social
beckground, human aspirations. The curriculum
must be adjusted to sbilities of all types:
1t must carry all types of higher levels of
cooperative living. The larger percentage of
fallure and the slow progress of pupils which
cherecterize Texas schools must be greatly re-
duced.

The curriculum has not kept pace with practices
which seclentific experimentation has shown to
be most fruitful in bringing sbout desired
outcomes. Antiqusted objectives, materials,
and procedures hmve too lasrge a place in the
mocern clsasroom., These outworn currieculum
practlces must yield to better subject-matter
and lmproved educeational paychology.?

The curriculum of todey falls in the following WayS

to prepsre the cltizens of tomorrow to better their own

gocliebtys

1. ILack of sttentlion to prineciples of hendling woney,
investments, ete.

2. Insufficient emphasis on current political snd
economic 1ssues. ,

S. Lack of interest In controversial topics of the
day.

4. Over-smphasis upon formel drill,

5. Too much emphesls upon mere facts to the exclusion
of using facts In reasoning.

Yy

Texas 3tate Departmeni of Edueztion, p. 1l.

eriabook for Curriculum Development, Pulletin of the
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6. Laek of sttentlon to socisl and industrial oroblems.
7. lLack of provision for nctual pupll participation
in comwunity activiuic&.l
Courses of Stwly
Courses of study wey be defined as that rpart of
the curriculum which is ov; ganlized for classroom use.
They suggest content, procedures, aids and meterials
for the use apnd ”ﬁiu"mce of feacuers, pupils, end ad-
ministrators.il
The schools evaluated offered s definite course of
study for the pupils., Of ferings vhich are a regulap part of
the course of study in the common schools of Hardeman County
are shown In Table 6 to inelude five years of English:; seven
Jears of reading: two years of phonlecs: seven years of mathe-
matles: five years of soecial sclences; seven years of musics
seven yesrs of art; seven yesrs of heslth snd physical edu~
catlion; seven yezrs of spelling: snd seven Years of writing.
The offerings are judged to be average on the hasis of thelr
adequacy for mecting present pupil needs, and on the basis
of balance pgiven the program of studies to aveild too mach or
too little offering in any one field as compared with the

other {lelds.

1&Ibid., De 15,

R

1l,valuative Criteria, p.




TABLE ©

AMOUNT OF CURRICULUM OFFERINGS AND ENROLLVENT T EACH FIELD

amebriaremiom: -
o i A g

Items Eng- {Spell~ |Reed-| ¥athe- |Writ- |Social |Phon-

\ o » s . AT 1€
Considered|lish ng irng |matles| ing |Studies| les Art |Health

poie?

Total nuam-
ber of
yenIs
offered
in esch
field...

Ny}
~3
-3

7 7 o 2 7 7

Enrollment
of pu-
pils in
each
Tield...| 379 | 58¢

&
beu]
0

529 528 379 150 |351 483

The subJect-matter offerings of the schools sre cheeked
in Teble 7 on the basls of the adequucy of their provision
for certain sctivities in content flelds., The cheeklist in
the table, which contelns ninety-nine ltems, contains twenty-
elght ltems which are checked (£), fifty which are checked
{=), #nd twenty which are checked (0). This seems to indi-
cete that the content of the course of study is below

CVEYREC .



TABLLE 7

AN EVALUATICH OF CERTAIKN PROVISIOHNS OF THE CONTENT OF

OPFERTHGEE

s s

——s ket

In each major
field or sres
provision is
mede for:

D

IN THE COHNOX SCUCOLS OF HARDEMAN COUNTY

Fead~
ing

Hathe-
matics

- R
sy

frit-
ing

Social
Studies

¥hon-

1Cs

Art

Health

Stating the
objectives
to be at-
teined..oeo

Emphasizing
gsignificant
contribu-
tions of our
social
heritage to
present-day
VEluoS.. oo us

Promoting pu-
pile' un-
derstendlng
of present-
day soclal
problens...

Stimulating
pupils’
interests
and satis-
fying their
NEGESe s os s e

¥odifying
course to
meet In-
dividual
differ-
[534F oF 3 YRS

(¥

o
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TLRIE 7 Contiqged

In each major
field or ares
provision 1s
made for:

bng-
1lish

Spell~
ing

Read~
ing

Writ-
ing

Social
Ztudies

Fhori-
ies

Art

Heslth

Including me-
terials and
experiences
of poten~
tiasl value
ir sdult
life..cuonn

Interrelating
the work in
different
subject
fislds.....

Indicating
materials
to he used
or sctivi-
ties to be
carried out

Supeesting

wethiods 1o

be used in

attalning
objectives,

Solving ap-
propriste
problems
reqguiring
elementary
researcelh
procedures.

Formmlating
procedures
for evslu-
ating oul~
COBES . v s v o
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Table & shows the evaluations masde for the content of
offerings. Of the thirty-six evaluations, four ere rated
(3}, twenty-seven are rated (2), snd five are rated (1).

The sverage score 1s (1.9), which rates the schools as in-
feriocr in their content of offerings.

The English courses mske no provision for meeting in-
dividual differences; inc.uding meaterials snd experienccs
of potentlial value to adults: or for solving sppropriste
problems requiring resesreh procedures, They do little
toward promoting a pupll's understanding of present-day
soclal probvlems.

In the fleld of mathematics, the following factors are
found to be present to a limited extent: stimmlating the
rupil's lnterests and satlsfying his needs; wodifying courses
to mect individusl differences; interrelating the work in
aifferent subject matter filelds; and formalsting procedures
for evaluating outeomes,

The social selence courses sttempt to emphasize sig-
nificant contributions of ocur social heritage to present-day
1ife values: to prowote the pupll's understanding of present-
dey soclial problems: and to include materisls and experiences
of potential value 1in adult life. Factors not present In the
social studies courses include provision for individual dif-
ferences, interrelating the work in different subject-metter
fields, stating the objectives to be attained, and stimulating

the pupil's interests snd satisfying his needs.
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TABLE 8

AN EVALUATION OF CERTAIN PROVISIONS OF THE CONTENT OF
OFFERINGS IN THE COMMON SCHOOLS OF HARDEMAN COUNTY

=
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Evaluations
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ing
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FPhon-
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K
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course of
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ophy and
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of the
SCHOC1 % e e
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to ocut-of-
school 1ife?
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The courses in art, health and physical education,
reading, writing, spelling, and phonlcs are inferior. The
objectives to be obtalned are not stated; the pupil's in-
teresta are not stimulated nor his needs sstisfied; the
courses do not meke provision for individusl differences; and
the work is not Interrelated in different subject-matter

fields te the extent that it could be.

Sunmary
The summary score for currlculum and courses of study
in the schools 18 found to be (2.2), which indicates that the
schools are inferior in curriculum znd courses of study.
In speaking of curriculum development, John Dewey says:
It is s stupendous task, Indeed, thet ls laid upon
the educator who designs the 1llfe and program of the
school, HNot only must he be soclologlist and atates-
man, philogsopher, and educstional techniclan; he rmust
also be a competent student of individual physiology
and psychology.ll
We are firmly convinced that teacher growth through
greaster participation in currieculum develogment is the
only roed to real curriculum improvement.l
This lack of developmsnt in currieulum and courses of
gtudy 1s largely due to the fmllure to provide for sueh con-
ditions as time, material, end werking conditions. From
conferences and personal observations, the writer concluded

that most of the teachers are gsware of the need of improving

and enlarging the curriculum.
L]

1lyonn Dewey, Democracy snd the Currleculum, Third Year-
book of the John Dewey Soclety, p. 12.

1210i4., p. 437.
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This lack of curriculum development might be improved
by eliminsting those schools that are unable to maintain
gatisflactory schools, and by enabling larger school units to
provide wore time, materisl, snd better working conditions

for the teaschers.



CHAPTER V

PUPIL ACTIVITY PROGRAM, LIBRARY SERVICE,
AND GUIDANCE PROGRAM *

Fupll Activity Program

By the term, "asctivity program," is meant 2 school cur-
riculum whieh provides a series of welleselected sctivities
for different levels of growth: that offers opportunitiss
for pupils te engsge in worthwhlle, satiéfying experiences
while cerrying out their most worthy and most challenging
purposes., It provides an environment 1n which pupils con-
tinually purpose snd sct in situations of meaning to them:
in which they 1live fully, riehly, and hspplly, now: and so
hove the best possible preparation for living sueccessfully
after they leave sehool.d

The activity program makes it feasible to learn some-
thing of the pupil's background, Interests, and sbllities.
In addition to meebing the natursl needs of puplls, the
activity program provides many opportunities for sccisl snd
intellectual development. Training is provided for lesder-
ship, initistive, and self-expression. The pupll learns to

agsume responsibility, to meke decisions, to acqulire practice

1Harfy C. NeKown, Extra-Curricular Activities, pp. 1-12.

L

L.

-
1

Y,
i)
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and skill s well as Informetion, to formulate idesls and
standards, to cooperate with asdults on a democratic basls,
and to find new lnterests both vocatlonal and avocationsl.
Frovisions sare made in pupil sctivitles for individual dif-
ferences, equality of opportunities, and vpreparation for

i1ife by living.®

In the Evaluative Criterls is found the following
statement of gulding principles for the pupil sctivity pro-
grams

Since the curriculum comwprises all the experiences
wiiich pupils have wiiile under the directlon of the
school, there can be no rigild dividing 1liné, edu-
cationally, between the usual classroom activities
and those asctivities sometimes called "extra-cur-
ricular sctivities” which commonly permit more free-
dom and are more largely initisted amd asre directed
by the pupils themselvea., There is need for pupil
participation snd expression in experiences which are
more nearly llke out-of-school asnd delly 1ife ex-
pediences than sre the ususl classroom procedures.
The pupil setivity program should sim to develop de-
sirable socisl traits and behavior patterrs in &n en-
vironment favoreble to thelr growth and, in general
character, so similar to 1life outside the classroom
that & maximum csrry-over may be expected. Under
competent guidsnee puplls should share responsibility
for the selection, organization, and evaluation of
such activities end of their probable oubtcomes. In
all such activities the development of lesdership
ability in pupils should be one objective. OCpportuni-
ties for exercising lesdership should therefore be
abundantly provided.~

The liltems in the checklist designed to measure the
general nature and organization of the pupll activity program

were marked with the proper symbols to indicsate to what

2R, H. Langfitt, F. ¥. Cyr, and N. ¥W. Newsem} The Small
High Sehool st Work, p. 308.

3, o
Evaluative Criteria, p. 39,
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extent the conditlons or provisions were met by these schools.

(=} 1. The pupil sctivity program is complementary

‘ to and integrated with clesssroom sctivities
rather than a separate and distinct psrt of
school life.

(#) 2. Encroschment of any organized pupil sctivity
on the tlme sssigned to the regular class-
room work 1s permitted only when there is
sufficient educational value to justify it.

(«} 3. The pupil sctivity program is charscterized
by pupil initiative, pupil participation,
pupll menagement, and pupil evsluation of
progresas snd outcomes,

(£} 4. It provides abundsnt opportunity for expansion
and enrichment of pupil interests and aprro-
ciations.

(=) 5. It prometes better understanding and cooperastion
among school, home, snd community.

(£} 6. It seeks to keep pupils and organizations
informed regarding school issues and prob-
lems and to stimulste interest in them.

(0) 7. It seeks to keep snd develop respect for and
proper care of property, both public and
private.

(=) 8. 1% seeks to develop such traits and attitudes
a8 loyalty, cooperativeness, and leadership,
and other indications of good citizenship.

(G} 8. 7Tt fosters the development ond perpetuation
of desirable school traditions, such as
codes of conduct, school festivals, snd ob-
servance of historic events,

(0) 10. 1t seeks tc make every pupil and teacher feel
himaself o part of the tetal school life.

(0} 11. It seeks to mmke esch member of the school
feel a regsponsibility for the welfare of the
sehool,

(£} 12. Merbership in esch organization is on s defi-
nite dewoeratie basis, 1. e., open to all
who sre qualifled.

(£) 13, Hembership and service in such orgsnizations
=8 Boy Seouts, Hi-Y, Girl Reserves, Camp
Fire Glrls, Junior Red Cross, 4-H Clubs,
Boys'! Clubs, snd similer organigzations are
gncouraged.,

(£) 14. The faculty members sre definitely interested
in the pupll sctivity program and participate
sebively in its operation,

{£) 15. 7The nature of the pupll sctivity program 1s such
a8 to win and merit the approval of perents
end community,4

£1pid.
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Seven ltems were marked (£); four were marked (- :
end four were marked (0U), indlecating that the provisions or
conditions were only feirly well metb.

The evaluatlon guestlions desizned to messure the condi-
tions relating to the generel nature of the sctivity program
were glven the proper scores to indicate how well the condi-
tions or provisions had been met,

{1} =z=. How well does the pupll actiﬁity program

complement and enrich the ususl clsssroom
activitiea?

(8) y. How well does 1t stimulste the development

of attitudes end traits which are indica-
tive of good citizenship?

(4) 2. How wholeheartedly do pupils endorge and sup-

port the pupil ectivity program?®

One evalustion was given the score of (1}, indiesting
that the conditions were present snd functioning tova very
inferior extent. One evaluation was given the seore of (3},
indicating the condltiong existed to an average degrec. One
evaluation was glven the score of (4), indicating that the
conditions existed to u superior degree. The aversge score
for all the schools was {(2.6), indicsting that they have
inferior pupll activity nrograms,

This study shows that there is very little pupil ac-
tivity Included in the educational program of the Hardeman
County Common Hchools. The only clubs are those sponsored
by the county sgent snd the county home demonsgtretion agent,
and they are not In any way supervised by ithe school suthori-

ties, No abttempt is msde to foster pupll perticipation in

S1bid.

.
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school government, and this is g very serious misteke. Ac~
cording to the criterla set up by Ec%own,ﬁ the schools are

missing o splendid opportunity to sid the students in ac-
quiring some very great values. There 1s no such thing in
reality as "student government," and there never will be.
Students lack the good judgrent which rust go slong with
executive, legislative, or judicial rower. Judgment comes
only with experience, and the students lack that experience.
This does nobt mean, however, that they cannot partlieipate in
the hendling of meany sgchocl sffalrs. With wise and symps-
thetie guldance from thoge who are more experlenced, they
will be able to do many useful things. The senools are run
without sny home-room orgsnization., Routline matters of at-
tendance are handlec through the central office. It would
seem that in not using the home-room program the schools are
missing a great educationsl opportunity, which could be s
means of unifying the schocl snd providing needed guidance.

The school asserbly 1s a velusble means of cultivating
school spirit. A good assembly should supplement clagsroom
work; develop self-expression; widen the interests of both
students and teachersy correlste the interests of the school
and corzmunliy:; snd be a place for the recognition of worthy
sehievements.”

The items in the checklist that measure conditions

relating to the school sssermbly were warked with the proper

SHerry C. McKown, Extra-Curricular Actlvitiles, pp. 40-67.

Lord .
"1bid., pp. 69-70.
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symbols to indicate to what extent the provisions existed
In the schools.

{«} 1. & school sasembly committee is in charge of
the genersl development and orgenization of
the school assepbly activities.

(=} 2. s5chool sssexbly programs are in large part
given by puplls snd by pupil organizations
with pupille presiding,

(-~} 3. Asserbly programs are plenned so as to secure
participation and contributions of many,
not simply of the few.

{-) 4. Assexbly programs heve definite entertainment,
Instruetional, cultural, snd inspirational
values,

(£) 5. Assewmbly programs often provide for asudience
singing or discussion or other means of
participation.

(£) 6. Assembly programs are frce from coarse snd
objectionable elements.

(#) 7. Assewbly progrsms are charscterized by o vari-
ety of presentation, such ss musie, speaking,
devotional exercises, drsmetization, demon-
stration, and exhibits,

(G} 8. Assewbly vprograms stimulste the creative abili-
ty of puplils by such means as encouraging them
to write and produce plays or other perform-
snces, design scenery and costumes, and de-
vize unususl exhibitions and enterbainments,

(0) ¢. Correct audience habits are developed -- no
late-comers or early-leavers; reamszoneble ap-
plavse: courteous attentlon to performers:
no disturbances.

{-) 10. A definite periocd snd adeguste time are pro-
vided for the school's sssemblies.
(CG) 11. Provislion is msde for pupil eveluation of

presentations.

The assewbly schedule provides for ocecasionsl
progrems utilizing great artists or leaders
ir. verious flelds of activity.®

Ly
y
—
s
n
2

Three items were marked (£): flve items wesre marked {~)3
and four items were marked (0), indlcsting that the Dro-
vislons or conditions are fairly well met.

The evalustion gquestions designed to measure the conditions

Sgvaluative Criteria, p. 42.
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relating to the school asseubly were glven the proper scores
to indicate how well the conditions or provisions had been
meb.

() w. How sdequate are the provisions for sttaining

» conditions or results such as the above?

(&) =x. How effectively are these conditions or pe-
sults attsined?

(2) y. How sctively and extensively do puplls partici-
pate In the plarming snd presentation of
programs?

(2) 2. Evaluate the quality of four successive as-
sembly programs.

Two evsluations were glven the score of (3), indicating
that the conditions were present and functloning to an
average degrees two evsluations were given the score of
(2}, indicating that the condltions existed in an inferior
degrea. The sverage score of the schools for school sssembly
was (2.5), Indicating that the schools are inferior in this
activity.

To be successful, the sssembly must be interesting,
instructive, and inspiring, not from the teacher's point of
view, but from that of the pupll. It ls very easy to glve
pupils something which ocught to interest them, instruct them,
and inspire them. 10

The main purpose of the assembly period should be
educational, Most of the programs should represent
the school in its work, . . . Competition between

groups of students can help to lmprove the program.-

The common schools of Hardeman County do not have any

Y1bid.

PunSvo

[»]

1QAubry 4. Douglass, Secondery Zducatlon, p. 623.

1lyexown, op. cit., p. 9l.
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school publications. At the time this survey was made, their\
only publicatlons consisted of space in the town newspapers, |
This news was usually limited to brief accounts of the school!'s
activities. The schools are wissing a greast opportunity to
bring the schools and communities closer togesther and at the
seme time give the pupils valusble experiences in financing,
budgeting, snd menaging resl-life situations through the pub-
lication of their own newspapers. The professional newspaper
1z a business proposition, snd the school peper ig similerly
& business proposition, for it must be finenced if it is to
be published. It 1s believed that through a paper published
and edited by the school more partiecipatlon on the part of
the students can be obtained, more news of the school can be
glven, and consequently more interest can be resdily
sroused, 12

The items In the checklist that messured conditions re-
lating to the music setivities were marked with the proper
gymbols to indlcate to what extent the principles and pro-

vigions existed in the schools.

(C) 1. The school has one or more bands.
(0} €. The school has one or more orchestras.
{£} 3. Provision is made for developing smaller in-
strumental units,
(£} 4. Opportunity to tske part in a school chorus
: is avallaeble to every student.
(C}) 5. Ffrovision is made for developing glee clubs.
(- 6. Provision is made for other vocsl groups such

as octets, quartets, duets and other smell
units.

121pid., pp. 347-361.
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{-) 7. Provision is made for separate organizations
for pupils of limited experisnce or ability
and those of greater experience and ebility.
(£) 8. Overemphasis on com etitive musical perform-
znces is avolded, 9
Three items were checked (£): two items were checked
{=); and three iltems were checked (0), indicating that the
conditions were not wet in a satisfactory menner.
The evaluations desiged to messure the conditions re-

leting to the music activities were glven the proper scores

te indiecste how well the conditions or provisions hed been

met.
(1} w. How sdequate are the instrumental rmusical
organizatlions?
(2) x. How adequste are the vocal rmsical organizations?
(1) y. How satisfactorily do rmusical organizations
contribvute to commumity life?
(¢) 2. How great is the interest and entbusissm of

pupils for musicael activitiesold

One of the evalustions was glven the score of (3), in-
dicating that the conditions were present and functioning to
an average degree. One of the evaluastions was given the
score of (2], indicating that the condition was present and
functioning to en inferior degree. Two of the evalustions
were glven the score of (1), indicsting that the conditions
were present and functioning to a very inferlor degree. ‘The
sverage score for the musle activities waes (1,7), indicating
that the schiools were very inferior in their music programs.

The only music activities that the common sehools of

Hardeman County participste in sre choral clubs and rhythnm

185valuative Criteris, p. 45. 141p1d.

et
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bands. These schools are missing a grest opportunity in not
paying more sttention to the music metivities, for the
"school thebt possesses music is able on public ocecasions to
express itself to its psatrons and cltizens in a manner thsat
. 1s st once pleasing and effective,"1d

The currlculum of the evesluzted schools should be ex-
tended to include glee clubs, orchestras, and bends. Then
the schools could furnish entertainment for the community
programs,

The items in the checklist thst messured the conditions
relating to the dramstic and speech activities were marked
with the proper symbels to indicate to what extent the pro-
visions existed in the schools.

(~} 1. Provision is made for developing the dramatic
gbilities of pupils.

{0} 2. Pupils are encoursged to write and present their
own dramabtic productions.

(C) 5. Provision is m@dc for the practice of stage
eraft by pupils.

(£} 4. Frovisiocn is mede for participatﬁmn in formal
or prepared presentation such as szddresses,
debates, and redio programs,

(£} 5. FProvision is mede for pupil participation in
informal and extemporaneous presentations.

{-} 6. Pupils merkedly lacking the abllity or confi-
dence to express themselves in conversation
or discusslon are encouraged to perticipsate
in specel: activities, perticulsrly those of
an informal nature.

{(~) 7. Provision is mede for separate organizations
for pupils of limited experience and ability
and those of greater experlence snd ability, 16

Two items were merked (£), threc items were checked (~),

and twe items were checked (0), indiceting that the conditions

155, T, Dutton, School Menagement, p. 231.

165valuative Criteria, p. 44.
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vere belng feirly well met In the common schools of Hardeman
County.

The evaluatlon questions designed to messure the condi-
tions relating to the dramatliec and speech cetivities were
given the proper scoroes to Indicate how well the conditions
or provisions had been metb.

(2) w. How zdequste sre the provisions for developing

dramatic interests and ebilities of pupils?

(2) x. How sdecquate sre provisions for developing

gpeech Interests end abilities of puplls?

(2) y. ‘tow satisfactory is the quality of materials

selected for dramatlic and speech asctivities?
(2) 2. What is the guality of the drametic and speech
productions?l?

411 of the evzluestions were given the score of (2), in-
dicating that the conditions relating to dramatic activities
were of an inferior nasture, It is not possible to have a
dramatic department in the evalusted schools, but the
teschers could take wmore interest in this phese of their
work sand encourgge the puplils to participete in the Inter-
scholastic League contests. The English tescher could de-
velop some of the finer points of dramatlcs through class-
room participation in plsys, poebry, debates, and extempo-
raneous spesking.

The items in the checklist that messured the conditions
relating to the social 1ife and sctivities were marked with
the proper synbols to indicete to what extent the provisions

existed in the schools.

17 1via.
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(~) 1. Provision is wmade for rooms or space arpro-
pristely furnished or readily adaptable for
social life and sctivities,

{£) 2. Informsal games and recrestion sre included in
the social program.

(C) 3. Tess, parties, receptions, dances, and similar
soclial activities are o definite part of
pupil 1life.

Fuplis are instructed regarding spproprisate
dregs snd conduct at various social fupcetions
such a3 banquets, teas, receptions, danees,
and picnics.

{=) 5. Opportunity is given for assoeciating with the

opposite sex, _

{~=} 8. Attention is givern to developing the art of

conversation by all puplils.

7. Attentlon is given to developing desirsble

soeial grsces by 211 pupils.

(G} 8. Proper instruction 1s furnished ir sceial
dencing,

(0} 9. Fraternities or sororities or similer exclusive

organizations are definitely discouraged.l18

s
o
E
it
L

One 1tem was checked (£); four 1tems were checked (=)t
and four items were checked (0U), indlcating that the con-
ditions had not been satisfactorily met,

The evalustlon guestions designed to measure the con-
ditions relating to the social life and activitieﬁ were
given the proper scores to Indicste how well the conditions
or provisions had been met,

(1) w. THow sdequste and sppropriste are the provisions
for socisl life and activities?

() =x. Tow extensively are such activities partici-
pated in by the vupils?

(1) y. How adequste sre the provisions for securing
participastion in the wore formal social
activities by pupils who lack soclal ade
vantages?

{4} =z. ¥ow well do pupils %

nduect themselves at
social functions?

4

>
o

Three of the evsluations were given the score of (1},

18114, lglg}ﬁ., p. 45,
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indicating that the condiiions were present snd functioning
to 8 very inferior degree. One evalusbion was gilven the
score of (4), indicating that the conditions were prosent
and funectioning to = superior degres. The average score
for social life and asctivities was (1.7}, indicating that
the schools were very lnferior in thelr soclal 1life.

These schools should assume more responsibility for
teking care of the social needs of the pupils by providing
opportunities for socisl 1life, Expensive affsirs should be
avolded because they sre prohibitive for e number of pupils.<U

The items in the checklist that measure the conditions
relating to physicsal activitles were marked with the proper
sywbels to indicate Lo the interested person the oxtent to
wiiieh the provisiens exlsted in the schools.

(-} 1. Physicel setivities are characterized by a
olversion of sports and gsmes: health, how-
ever, dictates the amount of and nature of
sctivity for esch pupill.

(-} 2. kach physical sctivity is under the direction
of a competent, trained faculty member.

(£) &. umjor attention is giver to intra-school
athletics or pgames.

(-} 4. Hajor emphesis is given to those games, sports,
or activlities whieh have the greastest carry-
over velue for the individual.

(-} 5. Provision is made for activities lnvolving
team play.

(=) 6. In esctivities involving team play expleoitation
of individuals 1s dlscourasged.

{«} 7. The physical acitivities program encourages good
sportsmanship on part of all spectators to-
wards contestants, particulerly towsrds
visiting contestants.

{~) B. The athletlic program is not ovevenphasized:
it is simply one of many school actlvities
end is so regarded by punllis.

[} -
‘QLangfitt, Cyr, and Newsom, op. cit., p. 320.
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{(£) 9. The athletic program is definitely under the
control of the sehool authorities, not of
some out-of-school individuals or organiza-
tions.

(#) 10. Frovision is made for boys and girls to play
together in sppropriste activities at desig-
nated times.

(£} 11, Provision is made for different levels of
abllity by heving sevarate graupg for begin-
ners anpd tvcse more advanced, =

Four iteme were checked (£); seven items were checked
(=). This indicates that the conditions had been falrly well
meb.

The evalusition questions designed to measure the condi-
tions releting to physical sctivities were given the proper
scores Lo indicste how well the conditioms or provisions had
beecn metb.

(4} x. ¥Yow sdequate are the provisions for wvoluntary,

' organized physical activitles for voys?

(4) ¥. How extensively do boys participste in volun-
tary physicel activities?

(4} 2. How satlsfactorily is the physical snd emo-
tional health of perticipants Sﬁfcguarﬁed
particularly in competitive sports?e®

A1l of the evaluﬁtiOns were given the score of (4},
Indiesting thst the conditions were present and funetioning
to & superlor extent. This mekes the average score of the
schools in physieal activities (4), showing thet they sre
very adequately meeting thelr respongibilities in this phase
of their work.

Athletics heve potentlal values, but cannot be
sttalned 1f sports arc so organized that nesrly all

of the phyaical fsellltles, time of the sponsors,
and activity funds sre usea to btrain intensively e

263

2lpyaiuative Criteria, p. 45. ““Tbid.
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few of the beat athletes to compete with other schools.
Instead, the first ohjective should be to give all pu-
pils in the schools an opporbunity to participate with
nupils who are about their equsl. The program ought
to be & year-round one with emphasis on the out-of-
doors, snd closely correlzted with the health and
physical education work.<o

s i e
s.l‘» g ‘V,,V 2 11&-&«

7

abive Oriteprla gives the following statement

of guiding principles for the library service:

The library should be the conter of the educa-
tional 1ife of the scheol, not merely = collection of
tooks, It should provide the resding and reference
focilitles necessary to make the educsbtional program ef-
fective. Its boocks and other resources should therefore
be chosen in the light of the specific aims and purposes
of the school. Many pupils do not have access to good
books and periodicals in their homes and therefore
laek the background which scqueintance with such mg-
terial would supply. By tesching pupils how to find
livrary meterials, how to select theas, snd how to use
thewn effectively, the librery should provide puplls
with valusble means not only of extending their knowl-
edge snd understanding but also of developing desirsble
leisure habits. The library and its facilities sre not
only to be readily and easily aecessible but also should
be so sttractively equipped that sesthetic tastes will
be developed. -

Adequate provisions for the school library should
include the following: (1) a well educeted, efficlent
librarian; (2) books and periocdicals to supply the
needs for reference, resesrch, snd cultural and in-
spirational reading; (3) provision for keeping all
materials fully catalogued and well organized; (4) =
budget which provides sdequately for the msintensnce
end improvement of the library; (H) encouragement of
the pupils in the development of the hablt of reading
and enjoying bogks and periodicals of good quality
end resl velue.?%

e school hag psssed or is passing through three stages
in its development., There wes a time when there were no

1ibrery fecilities, The printed meterial in the texthook

P e

“Orengfitt, Cyr, and Wewsom, op. cit., p. 316,

Zéﬁvaluative Criteria, p. 51.
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was consldered gufficient for the puplil; znd if he gave his
sttention to other writings, he was certaln to be wasting
his time. However, this notion gredually disappesred and a
few books were used in the celassroom to supplement the text.
These gredually Increased in nunmber until the ideca of a
regulsr library Iin the school was developed to the extent
that, et the present time, the library is regsrded as an
csgential in a first-class school, The school library hss
gained such fevor that today there ere forty-one states

that either require or permlt the boards of eduesation to

>

o

N o 0,
eztablish school libraries,”
The 1ibvrary should be 2 center of the educationgl life
of the school, not merely n collection of books, Tt should
provide the sdéequate reading and reference focilitles
N o o
necessary to make the educatlional progrem effective, <8
Dickinson 3zys thet the school library hss the [ollow-
ing functions:
To enrich the curriculum snd supply reference
materiaslsy to provide for worthy use of lelsure
. times to traeln pupile in the use of books and the
library; to serve as a centrallzing agency for the
school; to train for cheracter; to serve teachers: ory
and to assist in the guidance program of the school.™
keceh of the evalusted schocls has a small inadequate

library which cen hardly be considered as such when consld-

ered in bterms of the cheecklists., Sinece 1t is impossible to

25pgeder, op. cit., p. 460.

H. J. Jonnston, J. H. ¥ewlon, and ¥. G. Pickell,
Junior-fenior High School Administration, p. 25&.

27¢, W. Diekinson, "What Is Adequate School Library
service?" The Wilson Pulletin, XIIT (1838}, 96.
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have a complete library in each school, the situastion would

be pgrestly improved by estsblishing s county-wide school 1i~

brary with a trained librariarn to sgsist the varlous sechools,

Guidsnce Program

The following interpretation of guldsnce is found in

the pEvaluative Criteris:

. » » the echange in the character of the school popu-
lstions, the appsrent bresking down of some of the
soeclal agenclies dealing with youth, the repld changes
in the business snd Industrisl world resulting in
longer school attendsnce, and the nttendant erpsnsion
of our educabtionsl offerings have all emphasized the
need for the guldsnce of young people who nust make
thelr way in this complex civilizstion.

Guidance, as applied to the schools, should be
thought of as an organized service designed to give
systematic aild to pupils in malling adjustments to
verious types of problems which they must mect --
educational , vocational, health, moral, social,
civie, and personal. It should endeavor to help
the pupll to know himself as an individual and as
g momber of society: to enable him to correct certain
of hlg shert-comings that interfere with his prog-
reas; to know sbout vocatlons and professionsg that
he mey Intelligently choose snd prepare, in whole or
in part, for a life career: snd to assist him in the
constant discovery and development ol abiding creative
and recreationsl interests. Such objectives should
be achieved through & better understanding among the
school, the home, and the comrunitys through o closer
coordination of the work of the secondary school
and the school or schoocls from which 1ts pupils are
recelved; through adequate and specifle data on the
individual pupil secured at or prior to his entrance
to the school; through s systewm of cumulstive records
and reports; through s system of counseling snd guide-
ance; and through definlte provisions for asrticulating
the work of the gchool with whatever activity the in-
dividual engapes in after he lesves 1it.

Every stalf member should reallze that he has some
responsibllity for guldence and that he can 4o much
to meet some puplils’ needs. Although every tescher
and sdninistrative officer srould be erncouraged to
rrepare himself for guildance work, the services of
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conpetent counselors should zlso be avallable., As
an sid in the guldsnce task, meassureuments asnd tests
of various types, standsrdized or locally devised,
should also be svallable, but should be used with
ull knowledge of thelr values snd limitations.Z8

In giving =2 definition of puldance, Launglitt, Cyr, and
Hewsom state that "guldence 1s defined as the provision of
information needed by the pupil in making educatlonsl snd
oceupational deeisions." Y T the same connection, ¥Koos and
nefauver say thaet "we help the individusl to wake the optimsl
edjustment to educational and vocational situstions, 00

Epch school should reelize that there should be insti-
tuted in the currviculum a guldence program thet would carry
out the objectives as indicsted by Jones when he says:

iny effective leadership program pust have guld-
arice as its central feesture. All the resources of the
school in personnel snd equipment should be organiged
and wobillzed so as to give to each potential leader
the assistance that he needs in determining his 1life
goals, occupstionsl, civie, culturel, and in planning
hils educational program in sceordance wlth these
goals. Guidance should begin sg soon as the chlld
enters school: it should continue throughout his
school 1ife and until he is able to make his own
adjustments. Its purpose should be self-adjustmwent,
arncd the sssistance ziven st sany stage should be
determined by the gbility of the individual to get
along without help. It should develop independence
and power, not a feeling of dependence upon others,*

The common schools of Hardeman County heve no guldesnce

progrem. The sdministrative officers of each school carry

20ivaluative Criteris, p. 63.

29rangfitt, Cyr, end Tewsom, op. cit., p. 107.

301, V. Koos and G. N. Xefsuver, Ouidance in the Sec-
ondary Schools, p. 15.

3lartpnur J. Jones, The Education of Youth for Lesder-
ship, p. 254.
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a full-time tesching load snd have little time in their
schedule for guidance. The only guldance present in any
way 1s the personal relatlonships between the teschera and
pupils., Each child hes s permesnent record csrd of his prog~
ress which 1s filed in the county superintendent's office.

Twe of the schools are also filing permanent health cards.

o

There is 2 definite rneed for galdance in these schools. 1t
is iwpossible to hsve a guldance teacher 1n each of these
schools, and the only solution would be to make the steffl

£

aware of the need for guildence. Lach teacher should assume
guidance functlons for his own room snd encourage the puplls

in ecarrying out thelr ambitions.



CHAPTER VI
OUTCOMES

The gulding principles for the outcomes of the educa-
tional prograswm sre stated ss follows:

In the evucational program of & good secondary
school, mejor concern should be given to attaining
aeairable cutcomes and to the verious kinds of evi-
dence Indlcating thet such ocutcomes esre being realized.
It may be necessary to test some outcomes by depart-
ments or in class groups. This, however, should not
be construed oy limiting the responsibiliitics of all
phases of the educatiloual program, ineluding the instruc-
tionsal sctivities of teschers, pupll activity program,
guldance service, library service, school plant, and
gchool adminlstration, for the attainment of desirable
outcomes. There should be evidence that teachers and
pupils are happlly and hermoniously cooperating in the
stimalation of & wholesome curioslity sbout themselves
and thely environwent. Evidence should be sought to
stow that pupils ere securing knowledge and developing
worthwhlle skills, sttitudes, testes, eppreclations,
and hebits. There should be evidence that puplls sre
able to make cesirsble cholces or to exerclse good
Judgment in the selection of friends, vocations, leisure
sctivities, goods and serviees, snd in other Important
matters which confront youth today. Eveluation of such
activities Involves more than determining the amount of
knowledge possessed, measuring the degree of skill,
snd testing the scope of understanding, Important and
necessary a8 sll these are. Among others, intangible
qualities such as cooperstiveness, tolerance, open-
mindedriess, reverence, respect for law, and self-rell-
ance are highly desireble outcomes. Ivsluation of such
ocutcomes 18 by no means easys evaluation of necessity
will e largely a matter of judgment: for most of them
there 1s no standsrd measure, The difficulty of the
tasik ls no resson for avoelding 1t, snd the importsnce and
universality of the problems involved make it irmperative
that attention should be directed to the sttainment of
such outcomes and to thelr proper evalustion,l

livaluative Criteria, p. 83.
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Society should not be expscted to surport an educational
program unless the program is sc plenned that desirable out~
comes are very evident. Too often the sechool administrator
and the school steffl depend on very unrelisble means of
measuring outcomes. Fersonal opinions are too frequently
uged as measures, This Is not religble hecause of the human
element thet enters into the use of such s measuring device.
Definite criterls, that hsove been correctly set up, should
be employed constantly in determining the oubtcomes of the

3
educastional program.”
The 3ehwol'ls Procedure for
wvaluating Cutcomes

If the scerool is to ¥now the outcomes of 1its educational
program, 1t rmust have definlte procedures for evaluaeting the
outcomes,

The items in the checklist designed to measure the
schiool's procedures for evolustling outcomes were marked with
the proper symbols to Indicate how effeetively the schools
had met the condltions or provisions.

{(-~) 1. Frocedures for evaluating outcomes are being

constantly jmproved.

{G} 2. Responsiblility is plsced upon the superviscry

ataff{ for studying rew evaluatlon technlques,

(-7 3. Asetivities of pupils during ocut-of-school hours

are studied.

(G} 4. Systemstle appraissl is made of the college

sehievements of former vupils,

0} 5. Stebted systematlic spprailsal is made of the

schievements of former pupils who did not
go to ecollege.

2W. L. Wrinkle, The lew High School in the Haking, p. 24.
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6. Appropriste tesis and examlnations are used.

] Attitudes and sppreclations are measured with
the best instruments avallable.

Staff members sre encourasged to consider the
conduct of pupils in #11 school situations
as reveallng the nature and quality of the

cuteomes of the educatlonal program.

(0} 9. Cooperstion of parents and other members of
the school commmnity in evaluating the out-
cemes Of the educstional program is syste~
wabtically sought,

{C) 10. TInformal observetions of puplls are recorded
in some ferm such ss8 snecdotal record.

(¢) 11. Pupil appraisal from the outeomes of the edu-

cational program 1s encoursged.®

o~
fen
St
N
o
.

An examination of the checks of the ltems shows that
conditions regarding Lhree of the items are present and func-
tioning only fairly well. The provisions for the other
elght ltems are not satlsfactory. Technioues of evaluation
do not seem to show ruch Improvement. Vo attempt 1s made
to keep up with the schievements of pupils after they leave
school., I the outcomes of education are to be measured
seientifically, there wust be some systematic follow-up work
to determine Just what success the pupills are making after
they ave cut of school.

Tne ltems sbove were given the following evalustions:

(1) =x. How extensive are the procedures which have

been developed to evsluate the various oub-
comes of the educational program?

(2) y. FHow sdequately do members of the staff measure

the outcomes of the eduecationsl program?

(1) =z. 7o what extent have evalustion procedures heen

used systematically in following progress
of irdividuel pupils?é

Two of the evaluations were given the score of (1), indi-

cating that the conditlons were present to a very inferlor

Spvaluative Criterie, p. 83. 4Ibid.
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degree. One evaluation was giver the score of (2), indicat-
ing thet it wes functioning to an inferior degres,

The procedures for evaluabing the outcomes of the edu-
cational program sre very limited. The only procedures used
are the individual efforts of steff members who take ad-
vantage of the opportunity to check on the pupil's success
while in schocl. 9Yhis is done through individusl cornferences
and observatlon, but no scientific testing is done. The small
gmount of follow-up work that has been done hos not been very
satlsfactory. The cumiletive record of the individual should
be kept and comsulted regerding his progress through schools
this glves some information of the pupil's ascholastic progress
but tells littlie of his sociel snd moral progress, which is
also = factor of vital importance. Iot only should the stu-
dent heve s cleer insight into the intellectual achievements
of the race, but he should also =2cqulre the power to use ef-
fectively the idess thus galined.

The scorcs on the evaluations show that the schools!
procedures for evalusting the outcomes were not satisfactory.
Definite criteria for evaluating the outcomes of the edu-~
cational program should he worked ocut and used by the schools.
This cen be done by all schools cooperating in a county-wide
program to keep = cumulative rscord ¢f esch studentt!s progress
through school. dobt only should his scholastic record be
f1iled, but slso his merel and scelal progress should be re-
corded in order systemstically to check the outcomes of the

educationsl program.
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(uteomes in Principal Subject
Matteyr Ficlds

Only the subjects taught In the Hardeman County Common
Bchools are included In the checkllsts on the subject matter.

English. -- The items in the checklist deslgned to measure
the ocutcomes in English were marked with the proper sywbols
to lLikdicate how well the schools had met the condltions or
nrovisions.

There 1s 2 definlte evidence thet pupils are de-
veloping or have rieveloped desirshle skills, habits
knowledge, unaerstamding , abilities, tastes, and ap
preciations in such rvespects as the following:

(=} 1., BReading and Lnxerpreting s variety of literary
x“ [SIRAR T

3

"
8.

(-1 2. ﬁWﬂJUfﬁLﬂf the quality of literary products.

(-7 3. Understsnding the reletlion to thelr own lives
of current socisl problems o8 revealed in
literature.

(-} 4. Injoying snd @ev&lopiﬁg s teate for good 1lit-
ﬂratur

{-) 5. Judgling Jhi?lli gently the values of the current
products of radio, screen, platform and
nress snd d@veloﬂiwr s toste Toy bhebter
products of these '?pmu@

{«} B&. heauinﬁ contenporary snd classical suthors
wlth Increasing appreciation.

{«) 7, Undere tapairg charactevristic literary end so-
cisl trends and movements,

(£) 6. Hheading f‘uiuiy end effectively.

{=) 9. VUsing Bnglish correctly asnd effectively in

various types of written discourse.
(=) 10. Developing = spesking voice hsbltuslly chorac-
terlzed by clesrness, distinctness, snd good
dulation.
{-) 11. Uderstending the underlyling principles of
speech pr ouuc’ci o1,
{~) 12. (bscrving in ordinary conversation those
speech forms sanctioned by correct usage.
(=) 13, 'r*t;cnphtior in class discus sion, public
gpesking, story telling, dresmatics, and
other forms of orel discourse.
(-~} 14. rProducing, where talent warrants it, work of
2 creative nocture or spoken forms. D

- , - e
“Toid., pp. 84-85.
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A study of the checks of the ebove ltems shows that
cnly one vas checked as highly satisfactory, snd that the
other thirteen were checked as cnly {air. The first eisht
ltews degl directly with the study of litersture and show
that while the students are able Lo read without any dif-
fieculty, they zre not able to Interpret classicsl literature
without vifficulty. They have mmch difficulty in under-
standing the relstionabip of litersture to 1ife situstions.
The last six items deal with the lsngusge arts and none of
these were merked satlelecctory. There is a weclness in the
use of correct English In both written end informel dias-
cussion., The sims of the schools should be the same ss those
set up by the S5tate Curriculum Execubtive Cormittee. These
alms are stated as follows:
1. Acquiring free s1d easy speaking hebits.
2. Acqgulring abllity to speak interestingly and in-
telllgently on tomics of genersl interest.
<. Becoming sble to talk pleasantly end connectedly
onn & speciel subject for an audlencs.
. J6V610¥lﬂ& ability to presi&t cffectively at
group meetings.
o.  Acguiring ease in approsching an importsnt Indi-
vidual or group o secure information.

6. Acquliring abllity tc discuss intellig emt]v an im-
vortent issue Iin an Interested group.

These alms should be cerried out in the Engliish classes
from the elementary grades through high school classes. They
cen be anccomplished by having a pert of the period devoeted to

current events, poetry, debates, short pleys, and extempo-

renecus speaking.

Sstate Currieulum Executive Commitiee, Lenguage Arts
for the Junlor end Senlor Hiph Schocls of Texas, pp. 82-83.




&0

Methematlcs. -~ The 1tems in the checklist that measure

conditlons relating to mathematlcs were marked to indicate
the extent to whieh the conditions existed in the sehools.

There is evidence to indicate that pupils are de-
veloping, or have developed desireble skills, habits,
knowledge, understandings, abilities, tastes, and ap-
preciations in such respects as the following:

(A} 1. HNeking computations and using messurements
and symbols reedily, especially those in
common practics.

(£) 2. Uebitually cheeking resulte: being =zccurate.

(=} 3. Anelyzing and interpreting problems in and out
of schoel 1ife, understanding principles and
applylng them to praectical situations.

C} 4. Estimeting results, quantities, and values.

©) B. Developing clesr, definite concepta of

gquentities and relaticnships.

0O} 6. Using and interpreting graphs and other mesns
of visuslizing relationships,

Developing eppreciation of mathemstical ele-
ments in such flelds as arb, music, srchi-
tecture, sstronomy, gesmes, and industry.

8. Understanding the neture of proof,

‘ Showing facility in the use of inductive snd

¥

deductive reassoning,”

amruy Py .
F] O
o ;
e
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Two of the above items were checked (j}, indicsting that
the conditions were present asnd functioning to a very satis-
factory degree: three items werc chocked (-}, iIndicating
that the condiiions were present and fanctioning to a satis-
factory degrec; four of the items were checked {0), indicst-
ing that the conditions were present and functioning to an
unsatislasctory degree. Very little attemnt seems to be made
to develop an sppreclation of mathemetical elements in other
fields, end this is indeed a wmistake, Tor it is genecrally

agreed by seversl experts that so far as general education

L I Tagid
‘tweluative Criteris, p. 86.
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is concerned, mathematics is veluable chiefly as a means of

wise cepsble of analysis.

Sclence. -~ The items in the checkllist relating to the
cuteomes in the sciences were checked to indiceste to what ex-
tent the provisions hed been met by the schools.

There is & definite evidence that puplls are de-
veloping or have developed desirable skllls, hablts,
knowledge, understandings, sbilities, tastes, and ap-
preciations in such respeects as the following:

{~) 1. BERecognizing the influences snd dependence of
ali life forms on environmental factors such
a8 heat, light, moisture, snd food.

{-) 2. Recognizing the constant struggle for exist-
ence, inveolving reproductions, sdeptation,
gispersel, snd migration,

(=} 3. Appreclating the Influence of heredity on life
forms.

{0} 4. Recognizing the development of the wore complex
forms of 1ife frowm the simpler forms.

{(~) 5B. Recognlzing the develorment of the more micro-
organismg irn economic relations and in buman
1ife, pest and present,

(/) 6. Recognlizing man's increasing control over his
environment and his sbllity to conserve and

develop natural resources.
(£} 7. Recognizing man's inereassing control over his
environment.,

(£} 8. Recognizing the part played by chemical resc-
tions in the humsn body and in nature,

(-} ©. Recognizing the part played by chemical resc-
tions in medicines, cosmeties, clothing,
and industrial processaes.

(£) 10. Recognlzing the use of heat, light, =znd
rolsture to promote man's plans, desires, and
well-being,

{£) 11. Recognizing the use of electricity to promote
man's plans, deslres, and well-beling.

(=) 12, HRecognizing the use of sound to promote man's
plens, desires, snd well-being -- speech,
sound plctures, rasdic, music, telephone, ete,

(~) 13. Recognizing the use and applying netursl laws
or principles in tools and machines: recog-
rizing the operation of these laws In plents,
enimals, and nature in general.

(=} 14. lesrning to resson correctly from data to
ccnclusions,
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(=) 16, Demonstrating skill in use of laboratory
» eguipnent.
(=} 16. Employing s critical attitude toward claims
In advertisements of commercial products.®

0f the sixteen checkllst items gbove, five sre checked
as functioning satlsfsctorily; ten arc checked as functioning
fairly well; snd one is checked as not being present. This
Indicates that in science the pupils are developing or have

attained deesirsble skills, hablts, knowledge, understanding,

gbilltles, tastes, snd appreciations only to a falr degrec.

Socisl science. ~-- The items in the cheeklist designed
to pessure the outcomes of the edueational program in soeial
science were checked to indlcste to what extent the pro-
visions or conditions of the items heve been met by thre
schools.

There 1s a definite evidence that pupils are de-
veloping or have developed an understanding of the sig-
nifiicent human relatlonships and welfare, past and
present, of the following:

(«) 1. Interdependence snd interrelastionships of in-
dividuals and of groups.

{-) 2. Dsngers and difficulties of efforts to make
states snd nations self-sufficient.

{(~) 3. Desirability snd necessity of government and

of law.

(G} 4. Interresponsibility of govermment and of the
incividusly; necessity of taxes.

{-) B. fTrensportetion and communlcetion; exchange of
goods and idess; exchange of credit.,

{(-) 6. HMessures of fine goods end values,

(G) 7. Relstion of density of population to natural
resources.

(C) 8. Relation of density of population to modes of
living snd of culture; its effect on personal
independence,

(-} 9. Customs and mind sets: change and progress; rela-

tive valucs of the old snd the new.

81pid., p. ©7.
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(G)

(C)

(~)
(=)

(0]

10.
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Religions and treir rveletion to and infliuence
on culture and progress,

Han's incressing contrcl over nature through
increasing knowledge and inventions: effect
on eulture, comforts, snd health.

Lffects of man's desire to extend control in
industrisl, civie, and political life --
mester and servants castes; graft and bossismg
ete .

Social end civic responsihilities snd their dis-
charge; leadership and cooperstion.

Importance of being an intelligent producer and
consumer; resistanece to propagerda and pres-
sure sslesmanship.

Constant struggle for sceurity, liberty, and
eoquality,

Bducatlon end the school: preservation and
transmission of culture: enrichment of cule
ture.

Similarities and differences between races snd
cultures snd their relation to form of govern-
ment ., ‘

Democracy as & mode of living, thinking, under-
standing, cooperating, and sharing regsponsi-
bility.

latlonallsm end internationslisms humenitarian-
ismy world pesce. :

Relatlonaships between capltal and labor.

Laissez~faire versus planned & COnomy «

Formation of public opinion. ;

Conservaetion of human as well as natural re-
sourceg,

Economle and sccial waladjustments.

Necesslity for collection and use of detn in the
sclution of problems.Q

The checking shows that none of the twenty-five items

checked are functioning sstisfactorily; eleven of the 1tems

are functioning fairly sastisfsctorily: while fourteen of the

items ere ¢lither not present or have been checked as un-

satisfactory.

This indicstes that the social studies are

not being treated in an adequate manner.

Arts,

A —

-- The items in the checklist thet messgure the

“Ivid., p. 88.
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outecomes in the arts were chechked with the proper symbols to
indicete to what extent the condlitions or provisions existed
in the schools.

There 1s a definite evidence that pupils are de-
velopling or have sttalined desirebls skills, habits, knowl-
edge, understandings, abilities, tastes, and apprecia-
tions in sueh respects ss the following:

{~} 1. Developing the hebit of observing and apprecis-
tion of examples of the artistiec in builldings,
dress, furniture, interlor decorations, snd
other situations in everyday life.

(=} 2. Developing the rebit of observing and asppreciat-
ing besuty in nature. '

. Developing the hablt of observing snd appreciet-

Ing veauty in pletures, statusry, snd similer
art products.

{=} 4. Using various kinds of wmsterials for meking
arts and crafis products.

{0) B. Using color and line and crafts materials =s
meens of self-expression,

(=) 6. Making srts eand crofts products whiech reveal
crestive abllity.

O}y 7. Understanding the form end structures of varl-
ous types of artistic products.

(G} 8. Recognizing the principsl works of leading
srtists, 10

-~
1
SN’

¥ive of the elght items were checked as satisfactory to
some degree and the other three were checked ag not present
or unsatisfactory, which foct indlestes that the outeomes in
art were fulrly well met.

Health erd physziecsl educstion. -- The items in the check-

list designed to mensure the outcomes in health and physicsl
educstion were checked to indicste to what extent the con-
ditions or provisions existed in the schools.

There is a definite evidence that puplls are de-
veloping or have atielined skills, habits, knowledge,

W0via., p. 90,
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understendings, ablilities, tastes, and epprecistions

in such respects as the following:

(=) 1. Appreciating the velue and advantages of good
health and heslth heblts,

{0} 2. Understanding the human organism and the func-
tions of its units,

(-} 3. Having s periodic medleal snd health examins~
tiOI”.L«

(~) 4. Pollowing recommended medlcal trestments and
health rules,

{-) 5. Taklng proper care of eyes, ears, tecth, gums,
skin, heir, scalp, feet, hsnds, and naills,

(£) 6. Sleeping and resting sufficiently.

(-} 7. Bkating snd dressling properly, so0 =zs to promote

heelbh,
Developing and maintalining good mentel heanlihe
ful attitudes snd emotional life.
(=) 9. Engsging repularly in physicsl activities
sdapted to the needs of the Individual,
{~) 10. Developing leisure regreantions, including out-
of-door sctivities,ll

"
¥
Bt
o
=

Only one of the ten items was checked as bheing very

bl

kY

satisfactory. ight were checked as only fairly sstisfectory,
snd one was checked as totally uunsatisflfactory. These checks
indicate thsat the outcomes of the physical educstion pro-
gram are inadequate.

The students could be made heslth-conscious by placing
outstanding health posters in the rooms te 1llustrate the
proper health rules. Service elubs could be asked to sponsor
health clinies. Students could be encouraged to engage in
organized pames on the playground.

Surmary. ~- A surmery of the checks glven the items in
the checklist shows that elgit of the items that wessured out-
comes in principsl mubject-metter fields were checked as belng

very satisfactory, fifty of the items were checked as fairly

Hibid., p. 93
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satisfactory, snd twenty-~three of them were checked ss not
being present or, if present, as belng very unsatisfactory.
The score indicates that as s whole the conditions or pPro=
vislorns were not being metb very well by the sehools.

The evalustions designed to meassure the oubeomes in prin-
cipal subject-matter fields were scored with the proper sym-
bols to indicate how well the conditions had been met by the
schools.

(4) a. How extensively do puplils resd litersture
voluntarily?

{(3) b. How well do puplls seem to understand litera-
turce end how 1t i1s relsted to 1life situations?

(2} e. How grest 1z their scope of enjoyment of 1it-
erature -- types of literature, number and
variety of writers?

(3) d. How well does the written work of the pupils
conform to genorally secepnted standerds®

(2) e. How well do pupils pay attention to good spesch
hebits in snd arocund the school?

(3) f. How effieient are puplls in the use of mathe-
matlcal concepts, proccesses, and symbols?

(1} g. How effectively to puplls use znd understand
srephle methods?

(3} h. How extensively snd ¢ffectively do pupils use
mathematics in other school subjects and in
general school activities?

{3 1. How well do pupils understand elementay
pul
secience eoncepts?
(2) J. How satisfactorily have pupils developed ap-

propriate scientific sttitudes?

(€) %. low extensive ist he recognition of pupils of
the presence of physicel, chemical, and
blologleal lectors in their daily environment?

(1) 1. How well do pupils give evidence of applying
scientific principles to phenomena with
which they come in contact?

2} m, How well do pupils understsnd contributions of
the past to our present civilization?

(3} n. How thoroughly de pupils understand the struc-
ture and funetion of loeal, state, nationgl
govermientel agencies?

(1) o. To what extent arec puplls interested in identi-
fying and studying economic, political, snd
soclial problems?
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2) p. How aciively and intelligently do pupils dis-
cuss contemporary economic, pelitieal, snd
social oroblems?

(1) 4. How successfully sre pupils solving ecconomic,
political, and socisl problems which exist
In thes school and community and which are
appropriste for them to attack?

(2) r. How srtistic sre the producta of the srts asctivi-
tles?

(2) s. To what extent are pupils developing standards
of taste in evalusting art products?

(2} t. FHow satisfectorily are pupils epplying prin-
ciples snd sbilities developed in fine arts
setivitlies to meodification of costumes and sp-
pearances, and to school and home environment?

u. How well do puplls practice desirable health
habita®

(2) v. How setlsfactorily sre skills necessary for
participsting in life-long physicel activi-
ties being developsd?

(3) w. To whabt extent are remedisble defects, both
meclecal end orthopedic, being reao%nized and
corrective procedures carried out?i?

—~
LA
T

Irn computing the scores of the schools on the above
evaluations, tie writer found that no question was glven the
score of (5), Indicating thet the conditions existed in =
very superlor manner; onc was glven the score of (4), indicat-
Ing that the conditions existed in 2 superlor manner: seven

vere glven the score of (&), indicating that the conditions

existed in an average wanner: twelve were given the score of

(2), indicsating that the conditions existed in sn inferior
-4 g

wenner ;s and four were glven the secore of (1}, indicating that
the conditlons existed in = very inferior manner,

It wes leerned from this study thet the puplls in the
Bardemsn County Common Schools veed very little literature

thaet they were not required to read. There 1s a noticeanble

Hervid.
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lack of understanding on the part of the teschers regarding
the relstion of ecurrent soeisl problems to the everyday lives
of the puplls. In this day of comlex sociel and economic
condltions, it 1s particulsrly necessary that the pupil be
gble to understand the significance of what he reads. No-
where else can better materisl be found for the discussion
of social problems than in literature. Through the ages,
litersture has heen 2 wirror wherein the 1ife of man in ail
his deslings has been reflected. One of the main objectives
of literature is to give one an ineclinstion to devote one's
lelsure to reading that which hes gbiding value., In the
langusage arts, the schools have been {sirly sueccessful in
developing skill im reading and skill in the correct use of
English ln written discourse. The written work of the pupils
conforms to generelly sccepted standerds to sn average degree!
however, the attention psid by the students to good speech
hebits in snd around the school zre Inferior to accepted
standards. Too much emphesis cennot be placed upon the out-
comes of the lengusge srts. Efficleney in languege is essen-
tilal to every other gubject taught in the school, for learning
is carried on tirough the medium of the English langusgs.

Perhaps the best test of good teaching of mathemstics
would be vhether or not the pupil can spply what he has learned
in the mathematics department to situstions found in other de-~
paertments. There should be wore tesching of mathematics by

21l the departwents in which mathemetics is found, 19

131, v, Koos, The Americen Secondary School, p. 395.
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When tesching sclence, sound tesching requires the
courses to be orgsnized in terms of present conditions in
the sehool rether than in terms of ultimste and desirsble
conditions. The units of the courses should be selected in
&ccord&gc& with the materials avelilsble snd the interests of
the pupils to be tmught. The schools have not centered
their science sround the everyday needs and interests of the
pupils in the community. There 1s a tendency to follow too
closely the same cutline from year to year.

The chief objective of every soclsl-studies course should
be to develop good citizeuship and, in developing this, to
create & love snd vpride in the idess and ldeals of one's
country and a desire to uphold these 1de&iﬂ. The puplls do
not seem to appreciate the contributions of the past to our
present clivilization, but seem to have a fair understanding
of the structure and furction of logal, state, =nd national
govermmental agencies. They do not show the usual interest
manifested by students In identifying and studying economic,
politicsl, @nd soecisl pnroblems and thelir solutions., It scems
that this phase of the school work is belng sedly neglected,
and mich needed lwprovement could bhe made 1f more attention
were focused on the soclal studles,.

In the fleld of srts, it was discovered that the students
sre not developing sdequeste standards of taste in evaluatlng
art products snd that they fall to meke satisfactory applica-
tions, in their own mode of living, of the principles taught.

The primery aim of the health and physlcal education
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program should be to establish permenent hebilts of healthful
sebivity, bobth physicel and mental. She program seems 1o
be very inasdequate zs to instruction in sceisl snd physical
hyglene. Satisfactory siills necessary for participeting in
life~long physical activities have not been developed by
scst ol the pupils. The physical education program should be
greatly improved by teaching first-szid courses to all the
students; by having periodicsl physicsl examinations snd
keeping heaslth cerds: and by the school's cooperating with

the community in meking more healthful living conditions.

Cutcomes in Attitudes and Apprecilations
The items 1in the checklist dezigned to mensure the out-
comes of the attitudes mnd appreciations were merked with the

proper synbols to indicate how well the schools had met the

3

rovisions or conditions.

by

As @ result of the entire educational program,
puplls show evidence of definite progress in the de-
velopment or attainment of sueh desirable attitudes and
traits as the following:

{=} 1. Open-mindedness -- willingness to revise cpinions
and eonclusions in the light of new evidence.
{~) . Criticsl-mindedness -- disposition to seek
causes oy explanstions, to welgh evidence
carefully, mnd to wlithhold judgments until
sufflclient evidence is avallable,
Concentration -- ability to give attention
through a considerable pericd of time in
spite of difficulties or distractions,
(-} 4. Industriousness -- disposition teo use time and
ability effectively and constructively.
(«) 5. Responsibiliby -~ willingnesz to ackpowledge
responsibility for ome's acts sud obligations,
(=) &, self-rellance ~- willingness to mske cbligetions
and carry out plens onesgelf instead of de-
pending on others or the school.

N

L
¢



71

(£) 7. 8elf-control -- 2bility to avoild Glgplay of
temper or uncontrolled emotion.

{-) 8. Creativeness -~ desire to do or say things in
nev and bebier way.

(£) 9. Enthusiasm -- resdiness to enjoy life and
perticipete in 1ts wholesome petivities.

(G} 10. Social-mindedness —- willingness to subordinate
personal sdventage to the common welfsare.

(#) 11. Cooperstion -- desire to work harmoniously
with others,

() 12. Tolerance -- good will towerd individusls or

- groups of daifferent race, custom, or opinions,

{=) 13. Courtesy -- conaslderateness in roeletions with
others,

{~}) 14, Gener #lty -- willingness to share opportunities

or privileges,

{£) 15, Honesty -- integrity in handling woney:; streight-
forwardness: sincerity in personal relation-
ships,

(=} 16. Dependability -- practice of fulfilling promises,
discharging obligations, snd finishing tasks,

(=) 17. Loyslty -- devotion to the interests of friends,
school, home, community, nation.

(=) 18, pppreeciztion of beauty ir neture snd art.

(=) 19. Appreeciation of good workmenship,

(£} 20. Appreciation of home and family.

(=) 21, fappreeiation of spiritual snd religious veslues.
(=) 22. Apprecistion of commendsble conduct and qualities.
(=) 23. Appreciation of one's own ability and worth.

(£) 24, Apprecistion of the vslue of law and consti-

tuted asuthority,l4
Items one through nine measure the attitudes snd tralts

primerily concerned with personal development., Three of these
items were checked ss satisfactory and five were cheecked as
being fairly well met. Itewms ten through seventeen measure
the sttitudes end traits primarily concerned in soclal re-
lationshilps. Two of these ltems were checked as satisfac-
torily met, five of thewm were checked as falrly well met, and
one was checked as not being present. Items eighteen through

twenty~four weasure the conditlons relating to appreciations.

14uvaluative Criteria, p. 95.




72
Two of them wers checked as being satisfactorily met, while
the other five were checked ss being fairly well met.
The evaluations designed to weasure the outcomes in
attitudes and apprecistions were sssigned the proper nurbers
to indlicate how well the conditions or previsions were met

by the schools.

(Z) x. Ulow satisfactorily have pupils abttained desira-
ble personsl attitudes?

(8} y. How satisfactorily have pupils developed desira-
ble sccial attitudes?

(3) =, How satisfectorily have pupils attained desiraw
ble apprecistions?1®

All evaluations designed to measure the outcomes in
attitudes and appreciations were given a scove of (3), indi-
& 2

cating that the provisions were met in sn average manner,

General Eveluations
The genersl evaluations of the educational program have
been made on the basis of the following criterina:

{(8) =x=. How well do outecomes of the educational program
sccord with the philosophy and objcctives as
described Iin Section R?

(8) y. How well do the outcomes of the educstionsl pro-
gram meet the needs of the pupil populstion
and of the cormpunity?

() =z. To what extent is the school identifying prob-
lems in the outcomes of the educptional pro-
grem and seeking treir solution?i®

The outcomes of the educational program accord fairly

well with the phllosophy and objectives of the schools.

LR —

181p1d, omid., p. 6.
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CHAPTER VII
SCHOOL STAFF AND INSTRUCTION

ihe Cooperative Study of Secondary Schocls has set up
the following principles as eriteris for instruction in the
secondary gchools:

Philosophy, staff, pupils, curriculum and eourses
of study, pupil sctivities, library, guidance -- all of
these are highly important and all are essential in a
program of orgsnized educetlon which is to serve the
needs of youth and of socciety as a whole, To meke
these elements end fsctors really effective =nd %o
economize time, energy, snd wmoney, esnd to make them
productive of desirsble results, an organized pro-
gram of tesching and learning is essentiel. In this
progrem all the elements and factors named shove should
cooperate, pertleularly the staff and the pupils, for
without lesruning there 1s no tesching and without
teaching mueh learning is difficult and wasteful.

In this cooperative teaching and learning asctivity,
evidence should be found of: (1) gosls or objectives
eppropriate to the degree of development of pupils
end in keepling with the purposes of the school: (2)
the selectlorn and use of varled types of teaching
and lesrning materisls and experlences: (3) the ad-
Justment of method and organizetion to conditions
and needs of pupils as o group and as individusls:

(4} the use of every legitimete neans svailable in

the evaluation of progress and the ouality of
learningy (5) & personal relatlonship of o confidence,
respect, and helpfulress between teachers snd pupils,
resulting In similar relationships hetween school end
comrunity: (8) provision for all desirsble types of
lesrning: (7) definit§ and sdequate lesrning by the
pupils ss an outcome.-

I evaluating the instruction offered in the cowmon

o

livaeluative Criteria, p. 157.
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schools of Hardeman County, the writer considered forty-

three 1Individuals who represented the total staff of these

schools:

tie county superintendent, ten prinecipals, and

thirty-two classroom teschers. In cheecking the items in the

checklists, the writer consldered these teachers collectively,

snd the symbol used indicstes the average check for the en-

tire group.

(£)

o~
]
rs®

1.

8.

)

10,

Tn the classroom the teacher hes definite pro-
cedures and objectives for a whole unit of
learning snd for esch day'z asctivities.

Jnn the classroom the teacher calls for desirs-
ble sctivity -- mental, emctional, or phys-~
ical =- on the part of the pupils,

In the clsssroom the teacher has new education-
2l retivities begln with and end snd develop
from the interests, purposes, and former ex-
periences of pupils.

In the classroom the tescher provides for de-
veloping desirable stiitudes and spprecistions
28 well ns knowledge, skill, srul understending.

In the clsssrcoom the teacher makes use of probe-
lem solving, snaslysis, comparisor, ssgsoclation,
reflective thinking, and genersllzing.

I the cleossroom the teacher helsp the pupils
discover specific spplicstions of new informs-
tlon, skills, sbilities, habits, and other
learning.,

In the classroom the teacher helps pupils learn
now to study -- how to plan, execute, and
¢valuste.

Iin the classrcom the teacher provides oppor-
tunity for puplils to use & desired type of
benavior or resction in & veriety of situsa-
tions that approximaste life conditions.

In the classroom the teascher wikes use of drill
lergely for developlng skills and hsbits for
memorizing:; this is done in meeningful situs-
tiong to sstiafy felt needs on the part of
the learners,

In the clsssroom the tescher 1s slert to read-
Ing difficulties orn the part of pupils and
secks correction thereof.
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11l. In the clsssroom the teascher makes flexible or
differentianted assignments to provide for
different ebllities and interests of pupils.

i2. 1In the classroom the tescher makes the pupil
responsaible for some work done indevendently
in order to develop power and self-direction.

13, In the classroom the teacher mskes the puplls
responszible for some work done in groups
vhere all grour members contribute and co-
operate.

14. Irn the classroom the teacher helps pupils learn
how to use the library effectively.

15. 1In the classroom the teacher helps pupils lezrn
how snd where to find supplementsry material
outside the library.

16, In the classroom the tescher seeks to mske pu~
pils inecreasingly independent of bteacher
guldance.

17. In the clsssroom the tesacher revesls enthusiasm
for and the enjoyment of his work and his pu-
pils,

18. The puplle snd the teamcher cooperatively enter
upon their work promptly sud show sn actilve
and sustained Interest in it.

19. The puplls and the teacher cooperatively keep
the room orderly sud atiractive snd attend
to routine metters guickly snd efficlently.

20, The puplle znd the tescher cocperstively cul-
tivate vesirsble soclel useges in thelir rela-
ticns with one snother,

21, The pupils snd the teachcr cocoperatively meke
readily avallable for classroom use desirable
equirment, supplies, snd cther educstional
materials,

22. The puplls mnd the teacher cooperatively plan
and develop units of work or learning projects.

2&. The pupils and the teacher cooperatively modify
plans when evalustion and progress suggest
the need for change.

. The pupils and the teacher coopsratively seek
to Inteprate their lesrning with their own
past experience snd with the total educatlon-
al program.

2%, The pupils snd the teacher cooperabtively ovalu-

aste outcounss,

€. The tescher snd the puplls study the community

art environment as mewsns of enriching teach-
ing and learning experiences in such respects
as characteristlic wores, customs, and langusge
pecullerities.

5%
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The teacher and pupils siudy the commnity end
environment =8 means of enriching teaching
ard leerning cxperiences in such respects as
economic resources and their relstion to liv-
ing cornditions.

The tescher and pupils study the comrmunity and
cnvironment as mesns of enriehing temching and
learning experlences in suel respects as his-
toriesl incidents; places snd individuals
of note.

The teacher and pupils study the community and
environment zs means of enrlching tesehing and
lesrning exporiences in such respects as ele-
ments of besubty; means of improving assthet-
ically undesirable conditlens.

The tesacher and pupils study the eommmunity and
environment ss wmeans of enriching teaching and
lesrnin  cxperiences In such respects ss
health conditions and mesns of improving them.

The teacher snd the pupils study the community
snd environment as weans of enriching tesching
end learning experiences in such respects as
reerestlonal facllities: use of leisure: ene
richment of leisure activities.

The teacher and puplls study the comsmnity and
environment as means of enriching tesching and
learning cxperlences in such respects as
soclologlical conditions and problems.

The teacher and pupils study the community and
environment as means of enriching teaching ond
lesyping experiences In sueh rvespects as polit-
ical Institutions and their services.

The teacher and pupils ztudy the commnlty and
environment as means of enPiching teeching
snd learning experiences in such respects as
religious 1life aznd asctivities.

The teacher srnd puplls study the community and
environment =25 wmeans of enriching teaseching snd
learning exveriences in such respects as mu-
sevms, art gelleries, industrisl establish-
mente, ete., ag profitable field trips.

Textbocks are sufficlently recent In publicstion
to szseure that thelr content is wup to date.

Texthooks corntain sdegunte study aids and sug~
gested material,

Appropriste illustretions or other graphic rep-
resentations in sdequate amwounts are provided.

The content of texts 1s well orgenized and
zdapted to the needs and degree of develop-
ment of the oupils,
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(£} 40. Textbooks contaln extensive but well selected
references for supplementary study.

(£) 41. Textbooks are suply satlsfactory as to sppear-
snee, quelity of peper, and typography.

(-) 42. A texthook 1s not regevrded as full asuthority
in its field, its contents are understood to
be limited and incomplete,

(£) a3, Azsigunents sre designed to assist puplls in
using textbooks intelligently.

(-} 44, Textbooks sro considered as providing mabterials
for use in the solution of problems rother than
gs scurces of informstlon tc be memorized.

(~)} 4B, A textbook consgtitutes only a part of the ma-
terial to be studled in s glven course; ex-
tensive supplementary material 1s used.

(-} 46. 1If workbooks are used, the limited educational
velue of such books i1s recognized and pro-
vislan is made for supplementing them ade-

~ quately.

(-~} 47. ¥imeograprhed (or similar) =material 1s provided
in adeguate smount and effectively used in
the elassroom. '

{-} 48, Work materisls rneeded in the various classrooms,
shops, and laborstories are readily avallsble
and are sstisfactory in quelity.

(-} 49. Piletures, models, snd other illustretive me-
terials arec alweyae sveilable for use and are
sdequate in smount snd vearieby.

{(~}) B80. Notebooks arc used as sn e¢ffective aild to
ilsarning.

(-} Bl. Totebooks show evidence of zdeguate instruction
in their preparetion snd use,

(-~} B2, tulletin boards are effectively used as an ald
to leerning: puplls assist in selection end
spraugement of materlsals,

(W)} 8%, Appropriete educational films snd other visual
aide are used to enrich the instructionsl
pTOgTarn.

(£} B4. Phonograph records, radioc programs, speech re-
cording devices, and similar instructional
slds are used where sppropriate.

{-~} 85. rPeriodicsls, pamphlets, and vertieal I
materisls ere used where sppropriste.

{(-) B6. Supplementary references are provided snd pupils
gulded in their use,

(£) 57. 4Yhe tescher understsnds the proper use, the ad-
ventages, =nd the limitations of verious types
of tests snd uses them accordingly.

(£) B58. The complete testing progrem provides for msny
short tests snd a few relatively long ones,

(£} 59. Stendsrdized aschievement tests are used as well
ns testa of the tepiherts own construction.

les
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(£) 60, Tests formulated by the teacher sre 5o planned
that they are easily and economically admine
lstered, mechenically easy for ruplils te take,
and e=sy to score,

(C) €1. Testing and measuring is an integrsl part of the
teaching smd learning program rather than an
activity set apesrt for certain days.

(=] 62. The testing and messuring program ermphesizes
pupll progress rether thsn compearison.

(-} 63. The tescher uses tests to stimilate and evalu-
ate progress snd achievement in the develop-
went of desirsble habits, skills, snd knowl-
eilges,

(=) 64, 7The teacher uses tests to stimulate and evalu-
ate puplls! understanding and ability to make
spplleatlions of knowledge.

(-} 65. 7The tescher uses tests to stimiilete end ecvalu-
ate puplls' epproclations, attitudes, and
ideals.

(0} 66, Fupils use tests to evaluate their 0wl progress
both in terms of educabtionsl aims and of their
oWn PUrpPoSe.

(=) €7. Diamgnostic testing is = regular part of the
teacklng procedure and i1s followed by appro-
priate remedisl activities,

(C) 68. Otcer methods of appraisal such as observations
of behavior, analysls of reading interests,
and rating of personality trailts sre used,

(=) 6%. Results of teots sre made the basis for further

P

instructions.=

0f the sixty-nine items cheeked, elghteen were checked
(£), forty-three were checked (-7, eight were checked (0},
and one was checked (N). The checks indicszte that the in-
struction in the setocls was below sverage.

The evaluatlions made to show how well the instructlon
wagd done sre given belows

(2

St

&. How sdequately does the teecher prepsre for
classroom activities?
(2) b. How stimulating are the instructionsl procedures
whlech the tescher uses?
{3) c¢. How adequaktely are the desirsble outcomes (krnowl-
edge, skills, understendings, judgments, sp-

preciations, asnd attibudes) provided for?

“Ibid., pp. 157-160.
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(¢) d. How effectively do teacher and vupils cooperate
ir cerrying on classroom activitics?

{2) e. How extenslively esre envirormentsl factors used
to enrvieh clsssroom experiences?

(2) f. How effectively mre the activities thus pursued
uged in furthering the pupils! education?

(6} g. How satisfactory st all times are the textbooks
used?

{¥} h. FHow well does the teacher direct pupils in the
proper and effective use of such books?

(2} 1. ilow sdecuately sre such materisls as the above
provided for olassroom work?

{2) Jj. Yow effectively doss the teacher use such mo-
terials®?

(5} k. How well are methods of appraisal adapted to
the purpose intended?

(4) 1. How well do pupils use methods of appraisal
to messurc their progress?

(£) m. How well do teaschers use methods ol appraisal
for deterpining the desirable ecducational
outcomes?®

One of the evaluations wes glven the score of (5), in-

dicating that the conditions had been met to o very superior
degrec., OUne of the evaluations was given the score of (4),
indlceting thet the conditlions had bveen met to a superior
degree. Four of the evaluations were glvern the score of
{3}, indieating that the conditions hed bLeen met to en sversge
degree. Seven of the evaluations were glven the score of
{2), indlecating that the provisions hsd been met to ar in-
ferior degree. The average score of the schools on instruc-
tion wes (2.6), which indicates that the instruction was in-
ferior,

With regard to clsssroom activities, the teschers need
to make more sdecguate prepsrstions than they now make. They

should also melke use of wore stlimulating instructionsl

rbid.
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procedures. Cooperstlon betweon teachers 1s sstisfactory.
The teachers end puplils should study the community end en-
vironment 28 means of enriching teaching and learning ex-
periences. The textbooks used are setisfactory, but they
should e regarded only as part of the material to be studled
in 2 given course. There ls a need for extensive supplemen-
tary meterisls in these schools, HMaterisls needed lnelude
eduecatiocnal films axnd other visuel alds, phonographs, bul-
letin bosrds, pericdicels, mimeographed materisls, snd
vawphlets, Stendardiszed tests should be s part of the test-
ing program. Testing mnd meassuring should bve an Integral
part of the teaching and learning onrogrsam rasther then an se-
tivity =et apart for certain days.

The CGooperative Study of Secondary School Standards has
set up the following zuilding principles as criteris for
gvaluating the school sitaff:

A competent zteff is one of the indispensable ele-
ments of a good achool. 3Buch a staff should not be
merely a collection of individually ecompetent persons,
It should bs s cooperating group having common purposes
end motlivated by comnon ideals, Each member of such
a steff should give evidence of awareness and undsr-
standing of educationsl problems and of continuous
professional growth. Before election to the staff
cech member should produce evidence of thorough prep-
aration for nils particular task and of possession
of sueh personal traits as are requisite to teaching
snd to associating with youth, Diversity of preparstion
and viewpolints 1s desirsble for a well-rcounded staff,
but its members should have the ability and desire to
work together cheerfully, hermoniously, snd efflelently
for the good of the schoel snd its pupile.

The runber of staff rewrbers should be sdequzte for
the currileuvlum offered, the school's enrollment, and the
speclal needs of the pupils. The tezching load and the
total working load should be such as not to endanger
educational efficiency. Selsries should be such as to
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agssure s living comperable with the soecial depands on
the profession asnd the worth of service rendered as
well as to provide sescurity for old sge. In the mem-
bership of the staff should be found both experience
gained by years of service and vigor and enthusissm
characteristic of youth. Provision should be made for
proper inductlion and sdjustment for new and inexperi-
enced members,

In the selection of individual staff members atten~
tion should be given to teaching ability, personality,
herlth and cheracter. Each staff menber should have
broad genersl scholesrship, thorcugh prepasrstion in kis
gpeeisl ficld, professionsl competence, and reasongble
sociel development.?

In checking the items in the checklist for the profes-
sionsl staff, the writer sgaln considered the teachers as a
whole, and the sywbols used indicate the averages for the

group.

(C) 1. 9Yhe superintendent of schools, the prinecipal,
assistants, and supervisors confer with each
cther regsrding the selection of the profes-
sional staff,

{-) 2. Cendidates are selected on the baslis of their
fitness for the particular position they are
to f£111.

(£) 3. Only candidates who meet the legal requirements
end have a velid standard certificste for
tre position concerned or meet the qualifi-
cations for such certificates are considered
for vositions,

(-} 4. Cuandidstes sre selected in the light of full
personal, family, and health records of all
candidates snd in the light of theilr records
of education =znd experience,

(=) 5. Confidentisl recommendations from reliable
persons who are well acquainted with the
candidate sre secured; such recommendations
sre specific and apply to a definite position.

(G) 6. The principal or superintendent, or both, have
2 personel interview with the candldate or
observe him at work, 1f he 1s serlously con-
sidered for a position.

(-} 7. TFeculty and staff meetings are concerned chiefly
with educstional problems, principles, snd prog-
ress rather than with snnouncements, disecipline,
and routine.

47b1d., p. 99.
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18.
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Faculty end steflf wmeectings are characterized
by general teacher plamning and participation
rather than by monopolizsetion by cone or a
few indlviduals,

The stsff constantly study the school's aims
and phillosophy of educstion.

They are definitely studyling the lmprovement of
teasching,

They sre definitely studying the improvement of
1ibrery service.

They sre deflnltely studying the problems of
gaidence snd the improvement of guildance
service.

They are definitely studying the pupil sctivity
program and seeking to improve it,

They zre definitely studying how to promote
health and health condlitions of pupils and
schools.

They sre actively studying the curriculum and
how to improve it,

They ere sctively cocperating in other phases
of school improvement, such as better use of
Engllsh, respect for property, bezutifieation
of the school plant, and better sehool and
comrunity relstions.

The school has s definite salary schedule for
professional staff members,

The maxlmum, minimmm, snd eversge salaries are
related to appropriste standerds of living
and soclal and economic conditions in the
gommanity,

The initisl salary in the schedule is determined
elilefly by the amount of training and experi-
ence of the candidate.

Regular increments in the salary sre spreasd
over s large proportion of the potential
service careelr,

The salary schedule is sufficiently flexible
to cere for specisl ceses of unusual merit
becsuse of high qualifications, professional
growth, or excellence of service rendered.

Persons In the same type or rank of posgition
receive equal salaries for equivaelent training,
or experieuce.

The meximum salary for any position is spproxi-
mately twice as wuch as the minlmum salary for
the same position.

Terure of employees 1s probationary for a period
of at lezat two yesrs.

Tndefinite termre 1is provided after a sueccessful
nrobationary period of not over three years
and continues ss long as the employees' work
snd conduct merit 1it.
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The proposed dismissasl of an employee on account
of incompetence, miseonduct, or neglect of
duty is preceded by & warning end specifie
gtetement of the facts snd dismissszl 1s made
only sfter fallure of real efforts by sdmin-
istrative or supervisory officers to lmprove
the employes.

Employees who do not desire to contirnie in
their positions give reasonable notlee of
their intentions to leave.

rrovision is mede for employees to leave their
regulsr school duties a limited number of
days each year to stbtend professional meetings
or for other professionsl purposes; no raduc-
tion in pay is made for such absences.

Provision is made for employees to have g
1imited number of days of absence from school
duties becsuse of personal sickness on an
annusl sccumulative basis and without loss of
pay.

Extended leave of absence 1s granted teachers
to eontinue their educational training with
permission to return to their positions at
the expiration of term of leave.

Provision is made for ssbratiecal leave of ab-
sence on full or walf pay.

Adequate provision is mede for proper care of
the school's disabled or over aged employees.

Employees sre retired when old age or dis-
sbility prevents further efficlent service.

A1l those ewmployed sinee the introduction of
the retirement system are contributors to the
retirement fund snd share In its benefits.

reriodicel investigations of the retirement
asystem are made to insure its financlal
goundness.

Tndividuel retirement investments of each em~
ployee are returrnable uwpon withdrswal from
educetlional serviece or upon death prior to
retlrement, O

Ttems one through six are relsted to selection of staflf

memhera.

One item was checked (£), three iltems werc checked

(=), and two were checked (U). This indicates that these con=-

ditions were falrly well met. Items seven through sixteen

sre relsted to the improvement in service of the yrofesslonal

S1pid., pp. 100-105.
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staff members., One was checked (£), seven were checked (-),
two were checked (CG). 7This indicstes that these conditlons
were fairly well met. Ttems seventeen through twenty-three
are related to conditions of asalary. Four were checked (£),
three were checked (0). fThese cheeks indicate that these
conditions were foirly well met. Ibems twenty-four through
twenty-seven sre related to temure. All of these ltems were
checked (0), for these schools de not have a definite tenure
gystem, Ttems twenty-eight through thirty-one cre related
to lesve of sbsence. A4ll of these were checked (U), for
the aschools have no plan for leaves of sbsence. Ttems
thirty-twe through thirty-six ere related to retirement.
One was checked (£}, twoe were checked (-), snd two were
checked (0). The checks indicate that these conditlons were
not very well met. The only provision for retirement for
the teschers of Hardeman County is the system provided for
under the Texas State Retilrement Systeu.

The evalustionsg that measured the professional staff
were marked with the proper symbols to indicate how well
these schocls met the conditions or provisions,

() a. To what extent is consideration given the

preparstion of prospective staff members?

{2) b. To whet extent is consideration given to the

nature and amount of experience of pros-
pective staffl menmbers?

(3} e. To what extent is conslderation given to the
personal qualifications of prospective staff
mevbers?

(2) d. Fow well is the entire professional stsff or-

ganized for improvement in service?
(1) e. How extensive sre the efforts of these staff
mexbers, as groups, to effect improvement?
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) f. How well hss the work of improvement been done?
) 8 How well does the salary schedule of the sechool
meet the provisions set forth above?

(5) h. How carefully is the school's salary schedule
veing observed?

{3) 1. FHow adeguate are the sslaries peild professional
staff members?

(0) j. How satisfactory are conditions relating to
terure?

{0) k. Yow well sre provisions made for leaves of
zbsence? :

{3} 1. How adequate is the retirement system which
applies to the professional staff members of
this school?®

One of the svsluation guestioneg was given the score of
(6}, indlcating that the conditions were rresent and fune-
tioning to a very superlor degree. One of the evaluation
questions was given the score of (4), indiczting that the
condition wgs present snd functioning to & superior degree.
Four of the evaluatlion questions wers given the score of (3),
Indicating thet the conditions were present and Turctioning
to an average degree. Two of the evaluatlon guestlons were
given the seore of (2), indicating that the conditions were
present and functioning to an inferior degree. Two of the
evalustlion questions were glven the score of (1), indicating
thet the conditlions were present and functioning tec a very
inferior degree. Twoe of the evaluatlion guestions were glven
the score of (0), indicating that the conditions were not
present. The sverage score for the schools on professional

staff members was (2.7), indicebting thet the schoocls were

below average.

S1pid.
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The Following checklist 1s =z part of the data collected
concerning the personal md Instructional qualifications of
the individual staff members. The teachers were again con-
sidered a8 a whole snd the syrbols used indlecate the average
check for the group.

(£} 1. The staff members possess such qualifications
as cooperation -- get along with others;
pdept plans or procedures to thelr needs or
convenience when desirable or necessary.

{(-) 2. he staff member possegses such gualificstions
as sincerity snd loyalty -- associlates accord
him respect and confidence and he sccords
them sunpori. '

(=) 3¢ The steff member possesses such quallifications
as intelllgence -- resourcefulness, adapta-
pility, and Judgment enable the attainment
of desirable results.

(-) 4. The staff member possesses such qualifications
a8 self-control -- celm, well poised, and tem-
perate in conduct and speech; well modulated
voilece.

(=) B. %The steff member possesses such gualiflicetions
8 general eulture -- broad interests, refined
tastes, irnteresting conversation, commendsble
personal habits, care in dress and personsl
appesrance.

(-} 6. The steff member possesses such quslificstions
zg interest in current problems -- studles
ther snd participstes in ectivities or or-
ganizations szeeking their solution.

(£) 7. The steff member possesses such qualifications
as good thyslcal health -- has good health
habits: 1s energetic and physically fit: en-
joys physlcal actlivity.

(£) 8. The steff member possesses sueh gualifications
as good mental health -- friendly, cheerful,
and sanely optimistile. ‘

(«) 9. The staff mewber possesses such qualificstions
as enjoyment snd understanding of sdolescents

‘ ~- pupils are cordially friendly toward hiwm.

{~) 10. 9The steff mewmber possesses such quelificatlions
s8 understanding of educstive value of en-
virvonmental factors -- carsful as to eppear-~
ance and hyglenlic conditions of his class-
TOo0n,

(£} 11. The teacher is thoroughly prepsred in his field
or fields of instructlon,
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(£) 12. The teascher is sdequstely informed irn fields
which relate closely to his fleld of in-
structlion,

(£} 13. 9The teacher 's preparation ineludes study of
fundamental sspects of our culture, such as
problems of school, sccial, economic, and
politicsl life.

(£} 14. The teacher hes made extensive study of the ne-
ture of pupil growth snd development.

{~} 15. The teacher has had experience in or contact
with non-sechool zetivities which enables him
to meke practical appliestions in his fileld
of instructlon.

{£) 16, The teacher is able to stimulsbte pupils to pur-
poseful and effective study.

{=} 17. The teacher keeps up with new development and
findings in his teaching field.

{«) 18. The teacher keeps up with new theories and prac-
tices in teasching procedures.”’

Of the items sbove, eight were checked (£), and ten
were ecnecked (~). This seems to indleate that the staff is
spproximately sverage in personal and instructionsl quelifi-
cations.

The evaluatlons that meszsure the individusl staff mem-
bers were marked with the proper scores to indicate how
well thess schools met the provisicns or conditions.

{4) =a. Yow comprebensive is thils teascher's prepsration
es it bears on his understanding of relation-
ships of his tesching ficlds with other flelds
ard with life asctivities out of school?

{4) b. How up-to-date is this teacher's preparation
in his teaching fleld and teaching procedures?

(4) e¢. How satisfectory are the perscnal qualifications
of this staff member?

{3) d. How asdequate is this teacher's eobility to
stimuilate pupils to desirable learnling ac-
tivities?®

Three of the evaluations were given the score of (4),

indicating that the conditions were present end functioning

TTvid., p. 153. B81pid,
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to a superior degree. One of the evaluations was glven the

score of (3), Indicating that the conditions were present

and functioning to an average degree., The average score

for the schools was (3.5), indiecsting that the schoocls were

a little above average in personal and inatructional quali-

fications of their individual staff members.

However wisely a c¢ity may have ehosen ita educa-
tionsl alms, and however satlsfactorily it may have
erected the chief administrative structure of its school
gystem, if it falls to provide a strong and progressive
staff of teachers and principals through whom to work,
its szims and development can never be satlisfactorily
realized.? ’

A competent staff is one of the indispensable ele-
ments of a good school., Such g staff should not be
mevely a collection of individually competent persons.
1t should be & cooperative group having common purposes
and motivated by common ideals. Easeh member of such
a2 staff should glve evidence of awareness and under-
standing of educatlional problems and of continuocus
professional growth., BRBefore election to the staflf
each member should produce evidence of thorough prep-
sration for hils psriticulser task end of possession
of such personal traits as are requisite to teaching
and to sssociating with youth, Diversity of prep-
sration and viewpoints is desireble for a well-
rounded staff, but ite menbers should have the
ability end the desire to work together, cheerfully,
harmoniously, and effiﬁiently for the good of the
school snd 1ts pupils.

The professional staff of the common schools of Hardeman
P

Gounty consists of forty-three members, ineluding the county

superintendent, ten principals, and thirty-two classroom

teachers. HNumerically this rumber of teachers seems adequate

for the curriculum offered, and for the present enrollment.

93. B. Sears, The Bolse Survey, p. 41.

I0pyaluative Criteria, p. 99.
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The nuwber of staff mewbers should be adequate for

tiie curriculum offered, the school's enrollment, snd

the special needs of the pupils. The teaching load

and the total working load should be such as not to

endanrger educational efficiencyal

¥hile the professional stsff of these schools 1s ade-
quate for meebting present needs, lmprovement of the staff
ecould be made in seversl instances., The acmdemic and pro-
fessional preparstion of a few of the teachers could and
should be improved by sttending swummer schools or by doing
extenslon work. CGroup lmprovement of the staff is inferior.
Faculty meetlings should be used as sn agency for group ime
provement. Reading or study eclubs could be orgenized by
the staff. The salsries of the professional staff members
are low, but there does not seem to be any mesns available
for ralsing them ét present. Conditions of service relating
to tenure and leaves of absence are very unsatisfactory and
should he corrected with sll due heste. A reassonable tenure
lsw should be enacted, snd provisions should be made for
leaves of ebsence for educstional purposes or for illness.
These provisions will have to be made by the Legisleoture
snd the money furnished to the schools from state sources.
Since all of the common schools of Hardeman County are state-
aid schools, 1t 1s inpossible under the present Equalization

Laws to provide for leaves of ebsence on pay.

lpennis H. Cooke, Problems of the Tegchlng Fersonnel,
D. 222,




CHAPTER VIIT
SCHOOL PLANTS

The school plant is cune of the cubstanding fectors in
creatling a good schonl. The program of education offered
snd the ouibcomes expected may be seriously restricted by the
school plant. Ho one would expect toe judge the effleiency
of a school entirvely by its buildings and equipment, but they
serve as a fsir index of the educational progress of a school
syatem. The school plant is certalnly = most Important
factor in providing a wodern educationsl program Tor the
present~day youth. For him the school bullding should be

first, an efficient workshop, sulted to hils needs, his

afety, and his comfort. Second, 1t is his home where he
spends six or wore hours g day snd, as such, it ghould develop
him sesthetlically with vhatever plessant and pesutiful sur-
roundings the comunity may afforﬁ.l

The Cooperative Study of Secondsry School Ztandards glves
the following statement of gulding principlies for a atudy of
the sechool plant:
The plant is one of the major conditloning factors

in 8 good school, but its intimete relation to and
influenca on the educational program and its outcomes

1g. D. Strayer, Survey of the Schools of Beaumont, p. 115.
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are not slways seppreclated or understood, The school
program may be seriously restricted and impeded or

1t may be considerably fecilitated snd enriehed with
little or no difference in the cost of the plant.

The building as planned and equipped is not merely

a place of Instruction; it is alsc a functionlng part
of the educational program itself.

Becaouse of the increasing snd varied demands being
mede on the secondary school, the school prozram has
become more and more complex. Adequate provision
should be made for these sdditional functions. Pro-
visions for classroom imnstruction, while still s
mejor consideration, sre far from sufflcient.

¥hen a new plant is belng planned or an existing
bullding is to be enlarged or remodeled, certain
principles generally repgarded as fundasmental should
be given full considerstion. Plans should contemplate
meeting not only present necds but also neceds of the
future, in so far as these may be foreseen. The
sehool plant should be made Flexible. The effort
should be made to attalin more efiicient schools at
a minimum cost. Westeful expenditures can never be
justified. The Puilding should e abttractlve and
eppropriate in design so that besuby mey be evident
oth within snd without: it should assure the safety
of 1its oceupants, even in emergencies: end the ground
about the building should have well kept lawns and
shrubbery. Wwhile provisions sueh as those mentioned
very probably will result in a plent thet is eco-
nomical to meintain end eesy to keep sanitary, those
responsible for planning must regard such conditions
as highly lmportant. The site as well as the building
should assure healthful conditions. The entire plant
should, whencver possible, be an integrel part of a
community planning program.~

The Site
The items 1n the checklist for the evaluatlion of the
site were merked with the vroper syrbols to indiecste to
what extent the schools met the conditions or provisions
for o setisfactory site.

(£} 1. The site is free from environmental noises
and eonfusion.

2xvalustive Criterias, p. 115.
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It is free from environmental had odors asnd
contamination.

It 1s free from environmental smoke end dust.

An mdequate supply of pure weter for all pur-
poses is readlly svailable (on or near site).

Facllities for sewage dilsposal are sdecquste,

Elevation and dralnage for grounds and build-
ings are good (no surfece water: storm sewers
if necessary).

Ho tall bulldings, trees, hillsides, etc., sre
8o near the school bulldings ss to ohstruct
light and alr,

Playgrounds are level.

The slte is free from traffic and transporta-
tion dengers,

Flay areas are free from hazardous obstructions
{rocks, trees, ditches, gulliles, etc.).

Fagilities for fire protectlon are readily
avaiiable ané kept in working order.

Faeilities for parking sre adeqguate.

Feeillties for recelving and discharging pu-
pils transported in school buses ars edequete.

Drives or walks lead from all building exits.

The site is readlly accessible to the aschool
povulation,

It 1s accessible over hard surfeced roads and
adequete walks,

Tt is sufficiently extensive for btullding and
play needs, driveways, and landscaping.

Play eress are readily sccessible.

The slte has possibility of future expansion,
extenslor, or adeptation without too great
cost,

It is nesr the center of the school population
as environmental conditions make advisable.

The environment is soclally and culturally
whole some, '

The environment has definlte elements of
beanuty and is free from ugliness.

The location does not oblige many of its pu-
pils to paess through unwholesome areas in
wallkking to snd from schocl.

The site 1s sufficiently extensive and
adapteble to accomwodate all desirable educa-
tionegl sctivities.

Its layout prevents playground noises and gemmes
from interfering with study, classroom, and
office activities. .

Trees, shrubs, flowers, and lswng are placed
80 g8 to promote the heauty of the bullding
and cultivate the apprecistion of bheauty.
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(£) 27. The appearance of the grounds is such as to
encourage pupll cooperation in their proper
maintensance,
(£) 28. The play sreas sre carefully planned and uti-
iized,
(-} 29. ¥Fscilities are provided for s large varlety
of sports and games,
(#) 30. Certaln asrees are surfsced and marked for
speciflic sports and games.
{-) 31. Screens and feneces are provided wherever
needed, »
(=) 32. Bleachers are provided for spectators.®
Items one through seven measure the conditions affecting
the health. Four of these items were checked (£), indicating
that the conditions were sstisfactorily wet,and three were
checked (~), indicating that the conditions were fairly well
met. Items eight through thirteen measure the conditions
affecting safeby. PFive items were checked (£), snd one was
checked (-). The checks indicate that the conditions were
satisfactorily met. Ttems fourteen through nineteen measure
the conditions affecting economy and efficiency. Four itens
were checked (£), snd two were checked (-). The cheeks in-
dicate that the conditions were satisfactorily met. Ttems
twenty through thirty-two measure the conditions affecting
the educationel program., Seven items were checked (£),
and 8lx were checked (-). The checks indicste that the
conditions were fairly well met. Twenty of the ltems thet
measure the conditions affecting the site were checked (%),
indicating that they were very satisfactorily met: while

twelve of the items were checked (-), indicating that they

were only falrly well met. This indicates that the sites

Sivid., pp. 115-1186,

1
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of the varlous schools of the county were very satisfactory
and free Ifrom unwholesoms irnfluences.
The following cvaluations were made for the sehool sites:s

{47 8. To what extent do conditions on or near the
site promote heslth?
(2) b. How well is the school improving unsatisfac-
tory conditions?
(5} e. To what extent do conditiomns on or near the
slte promote safety?
(1) d. To what extent is the school improving un-
satisfactory conditiona?
e, How sccessible is the slte®
f. How extensive is the site?
(2) g. How well adapted is the site for fubure
expansion? .
h. How satisfectory is the educstional or cultural
influence of the environment?
(4) 1. How adeguste does the site provide for educa~
tionel sctivities?
(4} Jj. ©How well sre the play areas planned, equipped,
and kept in condition?
(2} %. FHow satisfactory is the assthetic guality
of the school grounds?%

One of the eveluation guestlons was siven the score of
(6), indicating that the provisions or conditions were present
and functioning toe ¢ very superior degres., Fiye aof the eval-
vatlon questions were glven the score of (4), indicating that
the provisions or conditions were present and functioning to
a8 superior degree, One of the evaluation questions was
piver the score of (3), indicating that the provisions were
present and functioning to an average degree. Three of the
evaluation gquestions were given the score of (2), indicating
that the provisions were present and functioning to an ine
ferior degree. One of the svaluetion questions was given the

score of (1), indicating that the provisions were present

41014,
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end Tunetioning to a very inferior degree. The average
school site score was (3.4). This indicates that the school
sites were satisfactory. They also met the stendards set up

by Smith:

The site should be free from noise and odors: it
should be safe, healthful, aeccessible to those using
the bullding, #nd reascnebly central to the con-
tributing area. It rust also take into consideration
the trend of future growth.d

The Puildings
The items in the checklist for the evalustion of the
health and safety of the buildings were checked with the
proper symbois to indicate how these schools met the econdi-
tions or provisions essgsential for a satisfactory buillding.

The 1ltems that have reference to 1llumination are:

(£) 1. rupils when seated sre not obliged to face
direct light continuously,

(£) 2. Enclosed (indirect or semi-direct) srtificisl
light supplements nstural light so that all
resding end study surfaces have adequete
light intensity at all tinmes.

{£) 3. Windows have shades adjustable at both top
and bottom and in working order, or the
panes are of diffusing glass,

(£) 4. vindow shades are translucent or of the Vene-
tisn type.

(#) 5. Werked ¢ifferepces in illumination on any
reading surface are guarded against.

(£) 8., Plackboards and all reaeding surfsces have no
glare.

(£} 7. Walls, ceilings, and trim sre tinted to re-
flect light but have no glare,

{~) 8. Tllumimation of the suditorium and the stage
ig adequate and adjustable to verying needs:
the sudlence does not face glaring lights.

(£) 9. TIlluminstion of the gymmasium is edequate and
ad justable o verying needs.

°H. P. Smith, Business Administration of Publiec Schools,
p. 543,
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11.
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13.

14.
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Illunination of rooms intended for specisl
purposss -- offices, workrooms, dining
rooms, scelal rooms -- is adequate ond ap-
propriate for their purpose.

Stalrways, corridors, building exits, toilet
rooms, end other spaces are always adequately
illuminated.

Particular attention 1s given to proper il-
lumination in the library, reading, and study
rooms, und in other areas requiring special
lighting.

Frovision 1s made for the safe and essy repgu-
lation of lighting (sufficient number of out-
lays well distributed; lights on the dark
gside of the room may he turned on or off
without affecting those on the other side).

Iliumination surveys of &ll rooms are mads
several times each year; tescher participates
in these surveys.

Fuplls are msde %o realize the importance of
proper illuminstion.

The 1tems thet bave reference to the condition of

ares
16.

17.

20.

Elﬁ
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A tempersture of 68 to 70 degrecs Fshrenheit
is mainteined in class and reading rooms
when the temperature cutside is low enough
to require heating of rooms.

Ventilating facillities assure a proper supply
of clesn outside alr and its eireulation in
all parts of the bullding.

Provision 1s made to prevent direct drafts on
pupils and staff members.

In the gymnasium, ventilation mekes 1t possi-
ble to spproximate out-of-doors conditione
{but without strong drafts or too low tem-
peratures).

lockers and locker rooms ave sdequately vented
snd ventilated,

All rooms hsving floorsz at or below ground
level heve molsture proof floors and walls
and 1o floor 1s more than three feet bvielow
ground level (fuel snd boller rooms excepted).

A41l1 general tollet and lavatory rooms and all
shower rocms have molsture proof floors,
walls, snd cellings,

Frovision is made for controlling humidity in
achool rooms.
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The items that have referernce to the toilet and
lavatory facilities sre:
{

24.

25.

Tollet and lavatory facilities for boys snd
for girls on each floor of large bulldings.

Toilet andlavatory faecllities readily ac~
cessible to the stage dresging rooms.

Toilet and lavatory fecllities in counneection
with gymnmssium snd rest rooms.

Toilet and lavatory facilities in the medieal
snd health suite.

Tollet and lavatory facilities for men end for
women faculty mewbers.

Tollet end lavatory facilitlies conveniently
agcessible to the sdministrative sulte.

Tollet and levatory facilities for the cus-
todial snd maintenance staffs.

Lavatory facilities in laboratories, shops,
snd art and crafits rooms.

Lavatory fsecilities in the librerisnt's sng
teachers'! work rooms.

Lavatory faellitles in or immediately adjoine
ing the cafeteria.

servicing of lavatory facilities with hot or
cold water.

Proper ventilation snd venting of all toilet
rOons,

Screening of entrances snd windows of all
tollet rooms so as to assurec proper privacy.

Iters that have reference to other bodily needs
comforts are:

7.

-
Cin

has

e

g.

A

41.

Senltary drinking fountains in sufficient
nurber snd easily secesszible.

Servieing of drinking fountains with pure
water.

Showers with hot and ecld water in the gym-
nasium sulte. ’

Resgt rooms for staff menbers.

Hest rooms (or infirmery} for pupils.

Ttems that hsve reference to the safety of person
property are:

42.

Btairways, corrldors, and exits are sufficient
in nurber and width to assure safety from
congesticn st all times.

3talrways are provided with continuous hande-
ralls within reach of all pupils using them.

Stalrs haeve proper riser and tread dimensions
end non-8lip treads and landings.

Stairweys lead directly to outside exits from
the building.
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{(£) 46. All rooms used for cless or study purposes
have sdequate exits to safety.

(=) 47, The gymnesium and suditorium have adeguate
exits to safety, clearly merked,

(~) 48. All outslde doors onen outwerd snd ave equipped

with ssfety or panic-proof hardware.

) 49. The furnace room is filre-proofed,

) 50. The safe condition of high-pressure bollers

is assured at all times: they are periodically
inspected by a quelified official,

{(0) B1. Vaults or cabinets for storing permanent school
records are fireproofed,

(#) 52. Fumes from laboratories, stoves, ete,, are
properly vented,

(0} 83. The bullding is regularly inspected to prevent
possiblility of explosion from gas leaks.

(#) 54. All electric outlets, conduits, and wiring are
properly insulated and have besn inspected
and certified by a public inspector.

(A) 55. MYaterials used in the building end the con-
struction of the buillding are such ss to Pro~
mote end facllitete safety and sanitation.

(#) 56. Floor materisls are not slippery and ave as
nearly dustless and noiseless as pessible.

(W) 57. 1In case school activities asre houses in several
buildings, provision is made for the protec-
tion of pupils asgeinst inclement weather or
dengerous conditions.

Twenty-five of the ltems that measure the safety and
health of the buildings were checked (£), eleven were checked
(=), ten vere checlked (0}, and ten were checked (¥). The
checks indicete thet the provisicons or conditions were fsirly
well met.

The items in the checklist for the eveluation of the
economy and efficlency of the uildings were marked with
proper symbols to indicabe how well these schools wet the
conditlions or provisions essentisl for = satisfactory sechool

bullding.

®Evaluative Criteris, pp. 117-119.
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6.

7.

9.

1C.
11.

iz.

o0

The building 1s so plaonned that it wmay be ex-
vanded to meeb fubture demands beopuse of
inereased attendancge or modified educstionsl
plans oy instructional needs without too
great cost,

It has non-bvesvring classroom partitions so
thst change in dimensions and srrangement
of rooms may be resdlly effected.

It is so planned that the library and study
hell spsce can be resdily adapted to
changing library and Iinstructional needs.

Provision is made for expansion of the heating
plant.

Rooms designed primarily for onc purnose are
s0 planned as to serve other purposes aslso.

A few clzssrooms sare smaller and a few others
larger thsn the normal sized rooms.

Froviszion is made for entrance to and exit
from certaln rooms or areas comwonly used
by the public or at night while other parts
of the bulldings asrs closed.

Provigion is made for heating and lighting
certain rooms or areas without heating or
lighting other parts of the building.

Administrative office space, well planned,
centrally located, snd easily sccessible to
the public,

Well planned space for the clerical and se-
counting ateffs.

Work room and dressing room space for the cus-
todial staff.

Conveniently locsted service and supply closets
with sinks snd running wester for the custodisl
stalf.

The major portion of the floor area devoted to
instructional purposes,

General storage space readlly sccessible to the
rooms Iin which equipment end supplies are
nsed,

A pledn, effective roofl with adequate gutters
anG downspoutbs,

Freedom from such ornamnentation and arcehi-
tectural features as tend to promote deteri-
oration.

Arrangement of driveways, doorways, snd floor
lovels to fseillitste truck deliverices.

Provision for individual lockers on classroom
floors so located g3 to be esslily sccessible
and supervised.

Sound-proofed or deadened floors, walls, and
cellings of halls, auditorium, cafeteria, and
other rooms housing noice producing actlvities.

Good scoustic properties In the auditorium.
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(£)
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21.

259

26.

Tn ecase school activities are lhoused in several
buildings these are so arranged as to econ-
emize the time of puplls end faeilitate the
educetional progran,

The type of architecture hsrmonizes with such
envirenmental factors zs c¢limete, clity, or
open: country, snd other bulldings.

The materials snd workmenship of the building,
both Interior eand exterior, sre asesthetically
setisfving.

All arehitectursl feabures such as eolumms,
colors, windows, doorwsys, mnd decorations
have sesthetlic features and values and pro-
mote spprecistion of besutby.

The colors of the walls, ceilings, and triwm
harmonize and arc eppropriate, thus promoting
beguty and the spprocliatlon of beauty.

The appearance of the bullding, both exterior
and interior, is such as to encoursge pupil
cooperetion in lts proper maintenance.

in adequete amount of space 1s provided for the fol-

lowing clessrooms:

(£) 27. English.

(r) 28, Foreign Language,
(£) 29. ¥athemetlcs.

(£) 30. Boeilsl Studies.

(£} 31. pusic.

{(£) 32. BPBusiness Educatior.

An sdequate amount of :pace is provided for the fol-

33,
S
35.
3.
37«
38.
54,
40,
41.
42.

43.

44.

45.
46.

owing svecisl services:

Health and physicsl educstion.

Shower.

Locker and dressing roons.,

Clinics,

Reeding and study.

Auditoriumnm,

Pupil activity progranm.

Conferences.

Administration,

Cafeteria.

Electriesl outlets, ineluding well and floor

plugs, wherever needed,

Good tlackboerds, well mounted at the proper
height, In 211 rooms used for instructional
purposes.

Adequate bulletin end mounting board space in
all rooms used for Instruetionsl purposes.

Pulletin snd mounting boards for educational
or cormmunicatlon purposes in offieces, corri-
dors, study haell, or wherever needed,.
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(A) 47. Display cases, cabinets, and other means of ex-
hibiting products and materials.

(£) 48, Gas outlets, conveniently located, wherever
needed.

{~} 49. Sinks and lavoratorles with hot and ¢o0ld water
wherever needed,

(£) BO. Comfortable, noiseless sests in the asuditoriuam.

(~) Bl. Good curtein and stage properties.

(£) B2. A gymnaslum floor so marked as to facilitate
games,

{«) 83. PFermanent equipment to facllitate a modern
physical education progran.

(«) 54. Faecilities for locking certain csbinets,
drawers, roowus.

(£) 85. The srace nllocated to the library is defi-
nltely planned for 1library purposes; a work-
room for the librarizn included,

(-) 86. fThe library is centrally located.

(~) 57. The litrary is easlly sccessible.

(=) 58. The libvrary 1s in a quiet locatilon.

(£) 59, The shelving space 1s adequate for present
needs and future growth.

(~) 60. Shelves are adjustable.

{=) 61, &helving is so srranged that all books are

egslly sccessible -- open shelves with no
high top shelf,

(=) 62. Shelvlng and 1llumination are 8o srranged that
all titles are readily legible.

(0) 63. 7The former floor covering is of battleship

linoleun, linotile, or similar approved
ibrary floor covering.

(-) 84. Wall tints, trim, and other decorative features
hermonize with the spirit and purpose of the
library.

(~) 65. Conference rooms for librarian, puplls, end
teachers are resdlly sccesgsible,

0f the sixty-five items thet measured the economy and
efficlency of the buildings, twenty-eight vwere checked (f£),
twenty-zeven were checked (-}, three were checked (0}, and
seven were checked (N). 'The checks indlieate that the pro-
vislons or conditions were satisfactorily met.

A summery of all the checks of the items which were used

to evaluate the bulldings shows that fifty-three of the itens

7Tibid., pp. 119-122.
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were checked (£), indicating that the conditions were very

gsatisfactory; thirty-eight of the items were checked (-},

indicating that the conditions were falrly well met; thirteen

of the 1tems were checked (0), indieating that the conditions

were not present or, 1f present, were unsatisfactorys: and

seventeen were checked (W), Indicsting that the conditions

did not apply. The checks indicate that the buildings were

falrly satisfsctory.

The evalustion questions designed to measure the build-

ings were marked with the proper symbols to indicate how well
& prop

these schools met the conditions or provisions of a satisfac~

tory building.

(4) =a.
(¢} b.
(3) c.
(2) 4.

(3) &.
(1) n.
(4) 1.
(1) j.
(4) k.
(1) 1.
(4) .
(1) n.
(4) o.
(1) p.

How sceguate are provislons for illumination?®

Bow effectively are they used to sssure proper
illumination?

How well has provision been made for maine-
taining proper condltions of air?

How attentive sre teaschers and pupils to
maintaining proper conditions of air?

How adequately do the toilet and lavoratory
facilities meet the sbove conditions?

How well do pupils discharge their responsi-
bility for proper casre of such facilities?

How edequately are provisions made for the
above facilitiles?

How effectively are deficlencles being cop-
rected?

How well sre such conditions as the sbove met?

How effectively are deficiencies being cor-
rected?

How well does the building provide for
flexibility?

How effectively iz the svallablse flexibility
used?

How well are such provisions as the above met?

How effectively are deficiencies being cor.
rected?

How well are such provisions as the ahove met?

How effectively are undesirable conditions
beling corrected?



103

(4) q. How great Is the aesthetic quality of the
exterlor of the building?

{4} r. YHow great is the sesthetic guality of the
interior of the building?

(3} s. To what extent does the building stimmlate
maintaining or improving beauty, both in-
terior and sxterior?

(4) t. Tow adequate 1s the space provided for class-

rooms?

(2} wu. How sdequate is the space provided for special
services?

{4) v. How adeguste are such facllities as the above
provided?

(4) w. How effectlively are they used? ~

(4) =x. How well do pupils sccept the responsibility
for proper use of these Faeilities?

(3) y. How sdequate are the library provisions with
respect to space and location?®

(2) =. How satisfaectory are the library fixtures with
respect to service and beauty?

(4) sa. Yow well do pupils discharge their responsi-

bliity for the proper care and use of the
library indlcated above?

One of the evaluation questions was given the score of
(5), indicating that the provisions or conditions were preg~
ent and functioning to a very superior degree., Thirteen of
the evaluation guestions were given the score of {(4), indi-
cating that the provisions were present and funetioning to
o superior degree. Four of the evalustions were glven the
secore of (3), indicating that the provisions were present
and functioning to sn average degree. Four of the evaluatlons
were plven the score of (2), indiceting that the provislons
were present and functioning to an inferior degree. Five of
the eveluatlons were given the score of (1), indiesting that
the provisions were present and functioning to a very in-
ferior degree. The average score for the builldings was (3.1).

This indicates that the tulldings were average.

81bid., pp. 117-122,
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The 1lluminstion features of the schools were satlafac-
tory. The puplls were seated so thet they were not forced
to face the direct light contimuously. This is in direct
accord with the Texas law, which states: "No window or light
shall be placed in a classroom or study hall so thet it must
bte faced by pupils when seated in their desks."Y

Proper ventilation was had throughout the school
bulldings except in the locker rcoms, The ventilation sys-
tem should be so installed as to supply to every room oc-
cupant during the entire period of occupancy thirty cubile
feet of wir per mimate.

The schools were deflecient in their provisions for
toilet and lavatory facilitles. Only the bare necessities
were provided. Hest rooms for the faneulty need to be in-

stalled.

Equipment

School eguipment 1s as essential as school buildings
cr as school teachers, and economy in the use of all school
materials should be determined by the educstional effort
which different procedures promote. False economy 1s being
vracticed when eguipment is denied that will be used ex~
tensively and aeppropriately for promoting the eduecational
progyram,

The ltems 1n the checklist thst measure the heglth and

safety of the equipment were checked with the proper sywbels

Ivexns State Depertment of Edueation, Publie School
Laws of Texas, 1838, p. 197.
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to indicate to whet extent the schiocls met the econditions

or provisions for necessary equipment.

(=)
(-)

1.

11.
12.
13.

14.
15.
16.

17.

18,

19.

S k4

21.

22 -

3oep dlspensers, towel dispensers, wasbe paper
containers in tollet and lavatory rooms.

Soap, towels (or electric dryers) and tollet
paper in toilet rooms,

Sosp in shower rooms and clean towels in
dressing rooms.

Proper facllities for caring for and drying
clothing in the dressing rooms.

fintiseptic basinsg in shower end gysmesium
loeker rooums,

¥Keeping gymmasium mats in sanitary condition.

The specisl facilitles needed in the medical
and health suite.

Screens on windows and doors of cafeteria or
lunch room snd kitehen, clinic, rest rooms,
toilet rooms, and ground floor rooms,

Adequate facllitles for caring for and dispos-
ing of garbage and waste.

Seats and tebles or other writing surfaces
which encourage hyglenic and comfortable
postures.

Froperly meintalined gusrds or screens on
maehinery and belts.

Heevy protectlve screens on windows and light
fixtures of the gymmasium.

Mats, padoing on sharp corners, screening on
radlators, and other precautions against
ac¢cidents in the gymmasium,

Proper arrangement and instsllation of furni-
ture and fixtures.

Lockers and drinking fountains so locsted
that they do rot interfere with traffic.

Froper and sdeouate storage snd care of
chemical snd other dangerous lsboratory
materials,

Gonga, fire extinguishers, and other fire
Fighting equipment always In good working
order.

adequete faecilities for caring for combustible
materials in storage.

ALl bus bodies are lerge enough to provide
adequate seating space end high enough to
easure a safety of exit and entrance.

All school huses have steel bodies.

All chassis sre well comnstructed and bullt
for use in school buses.

All buses are clearly marked by neme and color
to masure identifileation as school buses.
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(£) 23. All tires are of such weight and size sand are
in such condition as to assure the safety
of passengers at all times; & spare tire 1s
elways carried on each bus.

(£) 24, All buses have sdequate brsking equipment --
two sets, each of adequate effectiveness and
always kept in good condition.

(£) 25. GExhaust plpes do not lesk; they extend beyond
the rear of the bodles.

{~) 26. Only safety or shatter-proof glass 1s used in
windows, doors, and windshields.

(£) 27. fThe service door of easch bus which is operated
by the driver 1s of adequate height and
width snd equipped with such safety appli-
snces sg will facllitate safe exit and en-
trance.

(£) 28. An emergency door with proper facilities for
fastening devices opens from alsie of suf-
ficient width to assure sgfe exit from esech
bus.

(£) 29. Adequate provision is made for proper heating
and ventilation.

(£) 30. Adequate provision is msde for proper illumine-
tion of buses, including illuminastion of
steps.

(£) 31. Riser and tread dimensions of steps are such
as to sasure safety of exit: tresds asre non-
slip.

(£) 2. All buses ore equipped with good windshield
wipers, sun shields, =nd rear view mirrors.

(«) 33. 411 buses are equipped with semaphores or
similer signeling devices,

(£) 34. All buses are equipped with substantial bumpers
and window guards.

{£) 35, ©FEach bus csrries such emergency equipment as
full kit of tools, sx, and shovel, and o
first ald kit.10

Wineteen of the items that messure the health and safety
of the equivment were checked (£), eleven were checked (-},
three were checked (0), snd two were checked (N). The checks
indicate that the provisions or conditions were very satis-
factorily wmet.

The items in the cheeklist that measure the economy snd

Wpyaluative Criteria, pp. 182-123.
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efficlency of the equipment were checked with the proper
gyrbols to indicate how well the schools met the condltions
or provisions.

{~) 1. Tecching snd lesrning moterials wherever
needed.,

{«) 2. Working meterials and frcilities for the ad-
winistrative and supervisory staffls.

{«) 3. Working msterisls and faclillitles for the 1li-

bvrary steffs

¥) 4. Vorking mwterials snd supervisorr facilities

_ for clerical and accounting staffs,

(-} EB. Equipment and supplies definitely plenned for
and sdapted to the learning activitiles of
cach roon.

(£) 6. Equipment and supplies of good msterlials and
construction.

(«}) 7. Egqulpment whose material, workmanshlp, and
design hove gesthetic qualities and values.

(~)}) 8. Puplls!' chsirs, desks, and tables which are
comfortable and encourage correcet posture.

{£) 9. Globes, meps, snd charts readily svallable
wheneveyr needed,

{(0) 10. lantern slides, snd screens readily avallsble
wnenever needed,

o~

{C) 11. 3ilent motion pictures.

(C) 12. Wotion pletures with sound effects,

(=) 13. Radio,

{(£Y 14. Teschers' desk znd chair,

(#) 15. Dustless erayon and good crasers, rulers, and

polnters wherever needed.
16. Adequate cabinet, shelving, =nd filing facilitles.
V7. Clocks whorever neesded.
18, Fublle =ddress system.
19. Phonographs.
20. Chairs and tsbles of the sultable alze and
type in library.

Bt B e I )
NG ol N N N N |
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(«) 21. ILoan desk in library.

(£} 22, Csbinets snd other filing equipment ingluding
equipment for filing visusl ald and vertlcal
file mabterial.

(£) 23. Table or stand for dietionaries and atlas,

(-) 24. Convenlently sccessible card catalog cabinet.

(-} 25. THewspeper and megazZine racks or other means

of making periodicals sccessible.
26. Typewriter with sultable desk and chair.
27. Library suppllies as needed.
28. Tulletin boards.
249, Appropriste means of beautificatio“.
30, Scierce laboratories.
Zl. Soclsl studies clgssrooms and conference rooms.

B U I |

§
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(-) S2. Homemsking lsboratoriecs.

(W) 33. Agricultural laboratories and other facilities.
(W) 34. Shops.

(=} 38. Pusiness education.

(=) 36. Husic rooms.

{N) 7. Arts and crafts rooms.

(-} 38, Heslth snd physiesl education rooms.
(-) 39. Auditorium.

(=~} 40. ¢ffices and conierence rooms.

{-) 41. Staff work rooms.

{-) 42. Speech lsboratory.

{-) 43. Heading clinic.li

Eleven of the itewms that messure the economy and ef-
ficiency of the equipment were checked (£), twenty-two of
the items were checked (-}, six were checked (0), and four
were checked (N). This indicstes that the conditions or pro-
visions were only falriy well met in the economy snd ef-
flelency of the equipwent.

The evelvuation Questions designed to messure the equip-
‘ment were marked with the proper symbelsg to indicaste how

these schools met the conditions or provisions.

A

(3) wa. How well are the shove fmclilitiles provided?
(2) b, JHow well are these facilities used or ad-
justed to assure health?

ne

(4} e. How well do pupils discharge their responsi-
bilities for proper care snd use of these
focilities”

(4) d. How well sre the sbove facilities provided?

{4} e. How well are these facilitles used or ad-

justed to azssure safety?
{2) . How effectively are undesirgble conditions
belng corrected?

{(8) &. Fow well do bus chassls and body sssure safety?

(5} h, How well does the interlor egquipment sssure
safety?

{8) 1. How well does the sxterior eguipment assurs
safety?

{4 j+ How cerefully are busges and thelr equipment

clesned, inspected, snd kept in good repair?
How sdemquutely are such Instruectional facili-
ties 28 the shove provided?

-

48

Mo Ay
y;%d

»

llz&&g.,'pp. 122-125,
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() 1. Fow efficiently are they belng used?

{N) m. How adequately sre such non-instructional
facilitles as the shove provided?

{3) n. How c¢fficiently are they being used?

(4) o. Yow adequately are the above fucilities pro-

vided?
{(4) p. How effectively snd oxtensively are they used?1e

B

Seven of the evglusbtlon questlons were glven the seore
of (5}, indiecabing that the provisions or conditions were
present and fanetlioning to a very superlor degree. Ten of
the evaluaticn questionz were given the secore of (4), indi-
cating that the provisions were present and functioning to a
superior degree. Tour of the evslustion guestions were sgiven
the score of (3}, indicating that the conditions were pres-
ent and functioning to an sversage degree. Two of the evalu-
atlon questions were glven the score of (2}, indicsting that
the conditions were present and functioning to an 1nferi0rl
degree, The sverage score for the schiool equipment is (4).

At present, there are no caleteria, dining rooms, and
kitchens In the schiools. However, plans are belng made for
hot lunehes to De zerved in all the common sehools of the
county. Cnly one school had a heslth exeminstion of its
pupils last year. A physlecal examination program should be
undertaken by the sehools and heslth records kept in = per-
manent file.lg

The aschool buses of Harvdeman County are given a high

score. The buses meelt all the requlrements for safebty ss

121114,

150fr1icial Score gard for Texas Elementary Schools,

Pa 4.
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recomrended by the hilghway pstrol. Only four have wooden
bodies, snd they are stecl relnforced., These four are the
only buses thet do not have ashabtter-proof glsss in the windows
and doors..
The best elements of the evaluated sehool plants mey

e listed

£

8 follows: (1) the sites were all desirsble,

free from nolse, well dralned, snd well locateds (2) all

£

buildings were properly lighted, snd the windows eguipped
with transluecent window shades: (%) 211 bulldings were
painted regularly both inside and outside to conform with
the Texas coloy standsrd: (4) proper provisions were present
for protecting the health end safety of the pupils. The
buildings were least adeguate In thet only three had indoor
tollets, snd three had no facllitlies for bathing or washing

the hends.



CHAPTER IX
SCHOOL ADMINISTRATION

Education, one of the largest business enterprises in
every commnity, directly influences the daily lives of the
great majority of the inhabitants. The head or superintende
ent of an enterprise so extensive, complex, and influential
should have marked administrstive ability snd should be
espscielly prepared for his tasks. The administrative head
1z the chief executive officer on the board of control. He
should be responsible for the selsction and assignment of
8ll school employees, for the business menagement of the
school, ineluding the school plant and equipment, and for
the sdministration of the educational progran, including
supervision of inétructi@n.l

In spesaking of the gulding principles relative to the
school sdministration, Heeder saysa:

The Iimportant, gigsntic, snd complex business
of & school system cannot run itself. Every busi-
ness, whether public or private, must be properly
administered if it is to pey dividends in money or
in effielent service. Stockholders of industrial
concerns heve historically been aware of the need
for proper administration of such concerns and for

almost as long the public has been cognizant of
the necessity fer -- though unfortunstely not so

lgveluative Criteda, p. 151.

111
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inaistent upon -~ proper administration of its in-
stitutions. ‘

There are bundreds of detalls ineident to the
running of an efficient school system for which
someone must be responsible. Plsns must be made and
policles gdopted; the plsns and policies wmust be
properly carried out or cxecuted, and information
wust be eolleeted which will show how efficiently
the plens and pollcies are operating, snd which will
also become the basls for new plang and poliecies.
Thils i1s a genergl statement of the furnction of school
administration.?

The sdminlstrative steff of the Hardeman County Cormon
Schools conslsts of a pounty superintendent and ten prin-
cipals. Kach nrincipal is the chief executive offlcer of
his own school, but he is directly responsible to and works
under the direet supervision of the eounty superintendent.
The sdminlstration of s school 1s sdegquete only to the ex-
tent thset 1t promotes the fulfillment of the philosophy and
the objectives of the school., The checklists have been
marked and the evasluations scored to iIndileste the extent to
which thelr provisions or conditions were met by the zsechools
in fulfilling the principles stated in the schools!' phil-

osophy and objectives.

Administrative Staff
The checkllst for the evaluation of the administrative
staff was warked with the proper sywbols to indicste the
extent to which the sdministrative staff met the needs of the

schools.

oo

©yard G. Reeder, The Fundamentals of Publie School Ad-
ministretion, 1630 edifion, p. &.
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(£) 15.
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The administrative head of the school is pro-
vided with suffiecient nurber of professionsal
assistants,

The administrative hesd, if part-time, is al-
lowed sufficient time for administrative
duties.

fdequete provision is made for menagement of
school cafeteris.

The school hag a business mensger or person
directly responsible for the affairs of the
school,

Adequate clerlical snd sccounting zssistants
are provided,

4 broad, general education in the subject mat-
ter flelds, including fine arts and practical
arts.

Extensive preparstion in professional courses.

Successful administrative experience.

Suecessful teaching experience over s term of
years.

A well formilsted philosophy of education con-
sistent with fthe Ameriecan concept of daemocracy.

A thorough understanding of the nature and needs
of the school communiby and 1ts school popu-
lation.

The sbllity to supervise effectively but demo-
cratically the school's personnel snd activi-
ties.

The ablllty to select staff mewmbers well queli-
fied for the tasks they are to perform.

The ability to cooperate effectively with
those superlor in suthority, with staff meme-
bers, snd with pupils snd with the school
public.,

The =sbllity to provide proper educational
leadership in the community.©

Items one through {ive messure the numeriesl atiequacy

of the administrative staff, Two ltems were checked (£),

two were checked (-}, and one was checked (N). The checks

indicate the fact that conditions called for ir the 1tems

were falrly well met. In the total score, seven of the items

were marked (£), indicating that the conditions or provisions

were present and were beling met to a satisfactory degree;

dEvaluative Criterla, pp. 132-133.
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while six were marked (-, indicsting that the conditiocns
or preovisions were present to some extent but only feirly
well met: and one wég marked (i), indicating that the econ-~
dition did not apply.

The evaluation guestions thet measure how well the
administrative steff met the needs of the schools were
scored with the proper symbols.

(3) =a. How adequste is the administrative staff for
the satlsfectory performasnce of adminis-
trative duties?

{4) D. How asdecquate 1is the preparstion of the admlinis-
trative staff in both content end profession-
sl fields?

(4} c. How sdequate is the experience of the adminis-
trative staff?

{¢) d. How sdequate ls the understanding by the ad-
ministrative staff of the educationsl needs
of the comminlty and of the program neces-
sary to meelt them®

{4) e. How sdecuste sre the qualiflcations of the
administrative staffl to organize and adminis-
ter the educsatlonsl program of the schiocl?

{3) f. How adequate sre the qualificstions of the ad-
ministrative staflf for democratic supervision
of the school personuel and activities?

(5) 8. How extenslve and reliable are the indicstlons
that the sdministrative staff 1s improving in
professional abllitye4

One of the questlions was gilven the score of (5), indi-
eating that the conditions or provisions were present and
funetloning to a very superior degree. Four of the qu&sticns»
were glven the score of {4}, indiceting that the provisions
or econdlitions were present snd functioning to a superior
degree. Two of the questions were glven the score of (3),

indicating thst the donﬁitions or provisions were present and

“1bid., pp. 131-153.
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functioning to an aversge degree., The aversge score of the
administrative staffl wes (3.9), vhieh shows that the condi-
tions have beecn met to s superior degree,
The person who directs the work of an organization or
s department mskes it largely what it ls. If that person is
not well gqualified, his organization or depertment will never
realize its potentialities, although all other condltions
for such realization are favorsble.®
The gqualificsations of the superintendent and other ad-
ministrative officials sre ultimately determined by the aize
and type of the communities and the salsrles which can be
pald. The following quallifications for a superintendent
were pdopted by the Philadelphis Board of Educetion:
Personal, ~- A domineting personality -- a
lesder of men. A man of good moral character and re-
ligious belief. A good public spesker. £ man of
strong constitution and gocod health, industrious,
persevering, courageous, snd with a high sense of
personal honors with & good sense of huwor, clean
in person and in mind; temperate in asct and speech,
knowing when to speek and when to keep silent; honest,
and square, tactful and diplomatic. . . . A man who,
when the needs of the school demand it, knows how to
fight and to fight hard.
Professional. -~ A gradusbte of a reputsble col-
lege. A grsduate of school administration, . . . ©
The superinterdent of a small schocl system should pos-
sess these same qualifications, though in s lesser degree,
perhaps. The administrative staff of Hardeman County Com-

mon Schools sdequately met these requirements.

51, R. Douglass, Organizatlion and Administrative Dutles
of Secondary Schocls, pp. 304-572,

Snuoted in Reeder, op. cit., p. 147.

%
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The adminlistretive steff of the comwon schoocls of
Hardeman County possess a broad general education in sub-
ject matter. The professionsl aptitude end preparation and
experlence of the staff gre also adequate. Each member of
the staff, with the exception of one prinecipal, has had at
least ten years of successful tesching experience. Eaeh
shows ebility to orgenize and to administer the educational
program end at the seme time to msintain demoerstic super-
vision of the school's personnel and sctivities. Each mem-
ber hes sttended summer schocl te lmprove his professionsal
career, and each does some professional reading to keep

abreast of the times,

Organlization

The boards of control in the Hardeman County Common
School System consist of one county board of Tive members
and ten district hoasrds composed of from three to seven men-
bers elected by the qualified voters of the district. The
board members are all men, and each is = patron of the
school,

The checkllist for the evalustion of the organization
of the adminlstretion wes checked with the proper sywbols
to indicste how well these schools met the provisions or
contitlions called for by the eriteria.

(£} 1, The bosrd of control has rules snd regulations

for determining its policles, organization,
and procedures.

{£) 2. The board holds regular meetings at stated
times.
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(£} 3. fThe vosrd keeps accurate minubtes of all its
proceedings,

(£} 4. The board scts ss a judlieisl and poliey deter-
mining body: it delegates sll executive
functions to the sdministrative hesd of the
school systen.

(£) 5. The board elects school employees only on
recowmendation of the administration,

(£Y 6. The board authorizes the preparatlon and
presentation of an annusl budget, which it
studies, publishes, modifies it desirable,
and adopts,.

(=) 7. The board end superintendent of school, with
the advice of the prineipal, formlate regu-
lations regerding the use of the school plant
and other sencol propsriy.

(£} 8. The board functions only when in officisl ses-
slon: at no other times 1ts members possess
authority regarding schocl matters, except
8 specificelly authorized by the board.

(£ 9. The board accepts fully 1ts responsibllity
for adequate financing of the educationsl
pProgram,

{-) 10. All employees understand that their positions
ard 8ll orgsnizations in the sehool exist
for the prowmotion of the educatlonal pro-
gram end the welfare of the pupils and are
therefore gecondary Iin importance to those
ends.

(-) 1i. Authority snd responsibllity are vested in
certain offlclals who may delegote some of
this suthority to othera. All relatlonshlips,
however, are democratlic snd cooperative rather
than authoritative and srbitrary.

(#) 12. When authority is delegated, commensurate
suthority is delegated also, but supervision
is exercised by the person delegating the
authority. ,

{«) 13. Units snd individuals within the system under-
atand their duties snd interrelationships
and funetion ss perts of an Integrated system.

(~-) 14. Pupils are helped to understand the school alms
and policles which are approvec by the ad-
ministrative officers of the school and thelr
relation to pupll interests and purposes.

{-) 16. The school does not permit the exploitation of
its staff menmbers and pupils by any sgency
or for any purpose,

{«) Y7. "Teschers tesch only in those subject flelds in
which they have made adequate preparatlon,

(£) 18. All income intended for school purposes 1is
collected and made available for the schoolss
there 1s no diversion of schocl funds to
other purposeés.
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{G) 19. A cormlete sudit of the schoolts finencilal
records and accounts 1s mede at least an-
nually.

(£} 20. The superintendent, through regular systematic
reports, keeps the board of control informed
regarding the school's objectives, schieve-

, ments, needs, end plans for the future.

(0) 21. BHe recormends teachers and other employeses
for sppointment only after careful consid-
ergtion and solely on the baslg of fltness
for specific services.

(-} 22, He systemebtically supervises all schoel em-
ployees and thelr school actlvities.

{-) 25, ¥e promoites a continuous, efficlent program
of school and comymunity relations,

(~) 24, He sdminlsters cfficiently zll business af-
fairs of the school system.

(£) 25. He takes an sccurate school census at least
annually and organlres and uses the resultant
date effectively.

{£) 26. Ye uses sn efficlent system of schocl znd pu-
il records.

(-} 27. He makes systemntlc resesrch investigatlons
2) uses them as a basis for long-time
planning of the educsticnal program.

(=) 28. He delepgates to other employees certain clearly
defined responsibilities, grants them com-
mensurate suthority, and requires efficient
performance,

{£) 29. ¥e consults co-workers freely, making them
fecl that sugpgestlons concerning themselves,
their taask, or the general school welfare
will be fully considered.

(~«}) 3C. ¥VFe 18 the educationsl lesder of the school
communlty,

{(£) 31. The principal is the delegabed and responsible
head and professionsl lesder of the school
but 1s always secountable to superior aubthori-
tles.

{~) 2. He pariticipates in the selection of teachers
for his steff,

(-) 33. e consults with the professicnel, clericsal,
and custodial staffs, organizes them, assigns
sach member responsibility based on his fit-
ness, and invests them with commensurste
suthority.

(=) B34. He invites all staff members to participate in
plans for the improvement of the schoel pro-~
gram or procedures, partlicularly those phases
which concern particular staff wenmbers.
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He Invites all staff wembers to participate
in plans for the improvement of the sehool
program or procedures, psrticularly those
phases which concern partieunlar staff merbers.

He equalizes, as far as possible, both the
teaching and non-teaching losd assigned
teachers and mewmbers of other staffs.

He emphosizes proper care and the efficient
use of supplies and sll other school property.

He inspects the schocl plant regularly in
order that proper use, maintensnce, and
hygienic conditiorns may be assured.

He systematically studles that school plant
for greater utilization and more seffective
use,

He makes such csreful plans that edministretive
routine procedures, such as checking at-
tendance agalinst sehocl census, scheduling
teschers and pupils, and scheduling special
faeilities, are carried out smoothly.

Te formulstes s time schedule that reduces
routine metters to a minimuw snd sllows
maximye time for professionsl dutiles.

He prepares a good schedule of classes and of
other school and pupil setivities.

He provides for sn adequate health program.

He provides for an adequste safety program --
traffie preventlon, and fire drills, fire
and secident prevention, and instruction in
safety measourcs,

He directs the proper operation of the pupll
actlivity program and stlmmlpbes faculty
growth in the gbility to sponsor pupil or-
ganlzations,

He provides for an sdequate guldsnce program.

e is actively instrumentsl In the development
and use of = geood library.

e dlrscts the public vrelations progrem of his
school,

e supervises all fsculty members and other
enplovees of the school and stimmlastes con-
stant lmprovewment on thelr part.

e glves special abtention to the proper in~
ductlon of new beachers into the school and
community.

e mekes frequent reports to his superiors re-
garding stebus and progress of the achool,

¥e checks achool membership and attendance
regularly against the school gensus record.

He reserves bime for professional resding and
nrofessionsl contacts in order to promote his
own improvement and that of the school.
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(W) 84. He plans or approves and supervises oll
aspects of the transportation service,?

Items one through nine messure condltions releting to
the boards of control. Eight items were checked (£) and one
wes checked (-}, indicating that the conditions or provisions
called for in the items Werekvery satisfactory. ITtems ten
through eighteen measure conditions relating to the genersl
policies of the ovganigation. Two of the items were checked
(£) and six were checked (~). The cheeks indicste that the
conditions or provisions called for in the items were falrly
well met. Ttems ninecteen through thirty measure the condi-
tlons relating to the superintendent, Five items were
checkg? (£), six iltems were checked {~), and two items were
checked {(0). “he checks Indicete that the provisions called
for were sstisflactorlly met. Items thirty-one through fifty-

o

four measure the condition

w

releting to the principsls. Three
items were checked (£}, Tourteen were checked {~}, Tive were
checked (0), snd two were checked (l). The checks indicsate
that the conditlions or provislons called for in these items
were falrly well met. Eighteen of the ltems relating to
the organization were checked (f), twenty-seven were checked
(-}, seven were checked (0), snd two were checked (N). The
checks Indieste that the conditions or provisions for the
orgenization of the sdministration were sstisfactorily met.
The cvaluation questions designed to measuré the orgoni-

zation of sdministration were scored with the proper sywbols

Tgvelustive Criteria, pp. 134-135.
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to indicate how well these schools met the conditions or
provisions.
{6} 8. How well do such statements gs the sbove

characterize the setivities and relstion-
ships of the board of control?

{4) b. How well do such provisions as the above
cheracterlize the school's genersl policles?
{4) ¢. How effectively are sueh functions as the
) above performed?
(2) d.

How effectively arg such functions as the
above performed?t

In computing the score of the achools on the evaluation
auestions relsting to orgenizaetion, the writer found that one
was8 given the score of (5), indicating that the eonditions
were present and functioning to a very superior degree;
two were glven the score of (4), indicating tgat the eondi-
tions were present snd functioning to s superior degree;
and one was given the score of (2), indicating that the eon-
ditions were present and functioning to an inferior degree.
The average score was (3.5), indicatling that the orgeniza-
tion of sdministration was average.

The superintendent of schools in this study is the county
superintendent, snd the prinecipals are the heads of the varl-
ous common sechools of the county. These offlclials have a
broad, general education in the subjeet flelds; rather ex-
tensive prepsration in professionsl courses; successful ad-
ministretive experience; =nd successful teasching experience
over a period of years., They are rated ss average on such
personal qualifications =8 cooperation, sincerity, loyalty,

intelligence, self-control, general culture, interest in

81hid., pp. 134-136.
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current problems, good physicel and mental health, enjoyment
and uncerstanding of adolesecence, and understanding of the
gdueabtive value of environmental factors.

The superintendent end the prinecipals, through syste-
matic reporta, keep the school boards informed regarding the
schools' objectives, achievements, needs, end plsna for the
future., They recommend teach@rs and other employees for gp-
polntment after careful consideration of fitness for the
school system. They use an efficient system of school and
pupll records; and they delegate to other employees certain
cleerly defined responsibilities; granting them commensurate
suthority, and requiring @fficient performanecs, These func-
tlons are typieal administrative preblems.g

The boards of education have rules snd regulastions for
determining part of their policies, organization, and pro-
cedures; they hold regular meetings at stated times; they
keep mimates of all thelr proceedings; they act largely in
a judieclal and policy-determining capacity, delegating the
executive functions to the superintendent and the principals;
they authorize the preperstion and presentation of the an-
nual budget, functioning only when in officiasl sesslon; and
they accept thelr responsibility for flnsncing the educa-
tional program. The maln function of the board is not to run

the schools but to see that the schools arve rum.lﬁ

gﬁeeder, op. cit., pp. 3-4.

101pig., pp. 30-31.
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Trangportation of Pupils
The checklist for the evaluation of the transporiastion
of pupils was checked with the proper sywbols to indicate
the extent to which this program is carvied on.

(£) 1. Frovision is masde for school buses or other
dependable mesns of transportation of pupills.

{(£) 2. Suitable regulations are formulated for the or-
ganigation and operation ol the transports-
tion service by school buses or other means
of trensportation under sehool jurisdiection.

{(£) 3. Buses sre kept in proper condition snd in-
spected dally.

(£) 4. Pus routes are organized so as to secure a
high degree of effilciency and sconomy in
service without sacrificing the welfare of
individual puplls.

(£) 5. Pus schedules sre plenned to insure e minimmnm
of interferences with the schocl's educa-
tional progran.

(#) 6. Drivers make sdequate written daily reports.

(£) 7. Drivers glve careful sttention to the safety
of pupils at all times.

(£} 8. Provisions are made to insure the proper con-
duct of puplls while on the buses,

A1l eight of the items were checked (£), irdlecating that
the provisicns or conditions galled for were very satis-
fectorily met,

The evaluation guestions designed to measure the trans-
portation of pupils were marked with the proper symbols to
inGicate how well these schools wmet the conditions or pro-
visions for the transportation of pupils.

{5) =x, How adequate are provisions for transportation
of pupils?

(5) v. How adequate is the transportation service
organized and supsrvised?

(5) 2. How carefully do drivers carry out their re- -
aponsibliliities for safety and econduct of pupils?lﬂ

lpyeluative Griteria, p. 140. 121bid.
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In computing the score of the schools on the svaluation
questions relating to transportstion of pupils, the writer
declded thet all the questions could be glven the score of
(8), indicating that the conditlons were present and func-
tioning to e very superior degree.

The common schools of Hardeman County are very proud
of their means of transporting pupils. Transportation
services are systematleslly organlized and supervised, Buses
are regularly Iinspected, and all routes are arranged so as
to promote the welfare of the individusl pupils and the ef-

flciency of the educational program.

Business Mansgement
The checklist for the eveluation of the business mansge-
ment was checked with the proper symbels to indicste how
adequately the provisions or conditions for busineas manage-
ment hed been met, |

{=) 1. The superintendent and prineipal in conference
with the superviscry, library, instructionsal,
guidance, and health staffs ocutline the
educational program for the secondary schools.

() 2. The superintendent and principal in conference
with the business menagement staff outline
proposed expenditures to support the educa-
tional program.

(£} 3, The budget 1s based on adequate consideration
of the school program, as well as a study of
the budgets of 2 nunber of preceding years,

(=) 4, The budget 13 determined only sfter carefully
considering a tentative deslirable develop-
mental program for a pericd of years,

(-} 5. On appropriate forms, sll employees report
their supplies =2nd equipment for the current
vear and thelr needs for the coming year
together with suggested desirasble changes.
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(£) 6. The budget indicates proposed expenditures
classified under such c¢sptions ss (a} capi-
tal outlay, (b) debt service, snd (¢) cur-
rent expense, this last item being further
clasgified under such headings =3 general
control, instruction, plent operation,
plant maintenance, coordinate activitles,
suxilisry agersclies, and fixed charges, un-
less otherwise speclified in the state law,

(-} 7. Reallocation of funds approved in the budget
is made only after careful consideration of
the other needs of the educastional program.

(£) ©&. The budget indicates estimested receipts from
8ll available sources.

(-~} 9. The tudget presents comparatlive data on all its
important sectlions over a period of seversl
years.

(£) 10. Csreful and periodic inspection is made of all
parts of the school plant and reports are
made of necessary repalirs or undesirable
corditions.

(£) 11. All equipment, including school buses, is
carefully inspected at regular intervals,
the more fruglle or used equipment being in-
spected more frequently than others: a re-
port of sny conditions needing attention is
made.,

(£) 12. ERepairs of plent or equipment are mede promptly
without interfering unduly with the educg-
tional program.

{«) 13. Particulsr attention is given to the prevention
of fires and other hazards and to the elimi-
nation of such hazards.

(£} 14. The school grounds snd pley areas are properly
maintained at ell times.

(-) 15. wWalls, windows, woodwork, light fixtures, ple-
tures, statuary, shelving, forniture, tollet
rooms, snd thelr fixztures, lavatories, and
drinking fountains are cleaned In seccordance
with & regular schedule.

(#) 16. Floors are appropristely treated at regular in-
tervels to keep them in sstisfactory condi-
tion (preservstion, dustlessness, etec. ).

17. A vacuum clesning system is provided.

18. Proper cleansing spgents for the various materials
and items to e cleaned and the proper way of
using thesze agents have becn determined; they
are used sccordingly.

(£) 19. Painting end varnishing, both interior aend
exterior, are done at regulsrly scheduled
intervals, special attention being glven to
outslde doors, window sills and frames, and
other unusually exposed or vulnerable parts.

AT
PO
i Mas”
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(#) 20. The melntenance snd custodial staffs and their
work give evidence of sueh attention to
cleanliness snd orderliness and to the well-
being of puplls and teachers that they merit
and receive the cooperation of all. 3

Items one through nine deal with the school budget.
Three of the items were checked (£), five were checked (-),
snd one was checked (N). The checks indicste that the con-
ditions relating to the budget were falrly well wet. Items
ten through twenty deal with malntensnce end operstion.
Seven of the items were checked (f£), three were checked (-],
snd one was checked (0). The checks indlicate that the con-
ditlions relating to maintensnce and operatlon were satisfac-
torily met.

The evalustions thalt messure the business management
were scored with the proper symbols to indicate to what ex-
tent the schocls met the conditions or provisgions,

{4} t. How sgtisfactory are general procedures such
ags the sbove followed in formulating the
budget?

{3) wu. How extensively do the members of the achool
staff provide data on educstional needs as
a basis for the budget?

(¢) w. How satisfactorily are the provisions of the
budget followed in meking expenditures?

{(5) w. How comprehensive is the plen fo¥r inspecting
all school property?

(5) =x. Uow well are the various {orms of sechool prop-
erty meintained, repaired, and painted?

{&) ¥y. How good ia the program for cleaning the
building and equipment?

(4) 2. Tow well ig the program carried out7l4

Two of the evaluation questions were given the score of

{5), indicating that the conditlons were present and were

131p14., pp. 142-144, ld1p34.
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functlioning to = very superior degree., Three of the gvalua-
tion questions were given the score of {4), indicating that
the conditions were present and functioning to a superior de-
gree. Two of the evaluation questions were given the score
of (3), Indicating that the conditlons were present snd furcw-
tioning to an aversge degree., The average score of the schools
on business mansgepent was (4), indicating that the condi-
tions were met in a superior way.

The budget is the most important of the annual state-
ments prepared by the school system. It should he prepared
by the head of the school end presented to the board of edu-
cation for scceptance or rejection. The budget should be
prepared after long and caoreful study with the entire school
staff as to the needs of the educational program for the en-
suing year. The general procedures followed in formulating
the school budget are sstlsfactory in the evaluated sehools,

All equipment ls carefully inspected at regular inter-
vals and all needed repairs are mede., All school grounds
snd nley aress are properly maintsined. The interior of the
buildings is kept clean., The Tloors are properly treated in

order to keep them in satlsfsctory econdition,

Sehool snd Commnity Relstions
Fublic school relstions is that phase of school admin-

istration whielh gives information concerning the sechool, 19

15¢ard G. Reeder, Introduction to Public School Rela-
tions, p. 1.
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The oheckllist for the evaluastion of the school znd eom-

munity relations was checked with the proper syrbols to in-

diecate how well Uhese selools met the provisions or condi-

tions of the items.
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The school furnishes the parents and communitly
information sbout the following:

1.
2.
3'
4.

5D

6.

1%
o
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19,

20,

The purposes and objectives of the school,

The curricular offerings and their alms.

The pupil sctivity program snd 1lts objectives.

The library service and 1ts objectives.

The schiwopl staff -- itls personnel and organlza-
tion.

The school plant snd lts equipment.

Finsnelial needs.

Business management.

The school guidance program,

Compmunily relsbtlons organigations.

Rules snd regulstions regarding school ate-
tendsnce, bhome study, reports, ete.

The community frequently ealls upon the school
for sssistence In sctivities whieh con~-
tribute to community improvement.

Hewbers of the school staff are actlive in come-
runity organigations such as churches, serv-
lee elubs, =nd other agencies, but not to such
an extent that 1t interferes with school ef-
ficlency.

The sechool pley sress and gymasium are svalil-
able at scheduled hours for commnity health
education and recreation.

The school library snd 1ts service are made
avalleble to the public at such times and un-
der such condltions as will not interfere with
the school progran.

The sechool enecourages the holdlng of public
forums for the digcussion of educationel, so-
ecial, economie, and other problems that may
promote commnity welfare,

The school encourages the orgsnigzetion of
classes for the education of adults and per-
mits the use of school facilities by sueh
classes,

The auditorium 1s mede avalleble for communlty
progirams,

Clubrooms and faeilitles are made avallable for
social sctivities of the community.

Whenever school facilities are made available
to the publie, school officisls assume re-
spongibllity for thelr proper use.
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(~} 21, 7The principal establishes and maintains cordial
relations with loesl editors and reporters.

{(-) 22. Staff members and pupils are alert to school
activities that have news value and report
them promptly to the person in charge of
publicity,

(-} 23, The school cooperstes with other sogial and
educational agencies of the community and
helps to eccrdinete all efforts to promote
the welfare of the community and its vouth.

(~) 24. Patrons ard pupils are brought to reslize that
soclety and 1ts ways are constantly changing
and that, therefore, the school and its pro-
gram must also change.

(£} 25. Representative citizens of the commmnity are
members of cormittees for developing better
gehool snd ecommmunity relations,

(=} 26. The school has developed an organization of
netrons snd Leachers as an important neans
of securing bvetter cooperation between school
snd communlty.

(-} 7. Home rooms, clubsg, assembly programs, school
publications, and school gsmes end enter-
tainments promote betbter understending be-
tween school and community.

{C) 28. The school has such specisl occasions as educa-
tion week, book week, and father-gson banquet
for interpreting the school to the publie,

The school has one or more specisl visiting
days or night meetings or secsiong to which it
invites all psrents or puplls to observe the
reguler class work and puplil activity.

(0) 3¢, The school uses various types of exhibits and
demonstrations to interpret its work snd to
show the public,

{£) 31. School entertainments of vsrious kinds are
given and sre open to the public; these en-
tertainments are largely planned snd given
by puplls end many pupils participete in
them,

{#) 32, Progrsms and exercises connected with com-
mencement are used as 2 means of Interprebing
the school, its program, end its needs to the
commanity, 40

P
pe]
g
e
¥

Items one through cleven are related to informstion for
the parents and the communlty; three of these ltems were

cheeked (£), two were checked (-), and two were checked (0)s

Wivaluative Criterla, pp. 145-146,
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four were marked (¥). The checks indicete thet the parents
were only falrly well Informed concerning the schools. Items
twelve through twenty relate to commnity services; six

of them were checlied {%}, two were checked {(U), and one was
checked (H)}. The checks indicszte that the schools satisflsocew-
torily met the provisions for the services of the cormmunity.
Items twenty-onc through thlrty-two relate to procedures:
three of them were checked (f£), six were cheeked (-}, and

two were checked (0). The checks iIndicste thet the pro-

n
cedures of the schools were only Talrly well met.

The evaluatlon gqueations for mexsuring the school and
community relatlons were scored with the proper syrbols to
indicate how well these schools met the conditions or pro-
vislons.

(2) t. How well 1s information about the school pro-
vided to the parents and cormwunity?

{5} wu. How extensively 1s the participation of
stall mewbors In compunity life and sc-
tivities found to be evident?

{&) v, FKow well does the school provide for the
educational needs of its publie?

{6} w. How well does the school provide for the
recreational nesds of its publice?

{(2) =x. Yow wall does the school use the public and
schoocl press to promote bebier school and
compainity relations?

{3} 7. How effectively does the school provide
specisl exhibits, entertasinments, or similar
apecial occasions to promote sueh relations?

{4) =z. TYow well does the commnity cooperate with
the school and support school @rojeet3?17

Two o the evaluatlon questions were glven the scors of

(5), indieating that the conditions were present and were

17 1p1d.
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funetioning to = very superior degree. One of ths evaluvation
guestions was given the score of (4), indlcating that the
conditions were present and functioning to a superior degree.
Two of the evaluation questicns were given the score of (3},
indicating that the conditions were present and functioning
to an average degree. Two of the evaluation questions were
given the score of (2), indlceting that the conditions were
present and funetioning to an inferior degree, The average
secore for the schools was {3.4), indicating that the schools
were average in the school-community relstions program.

The administretion of the public relations program is
cne of the most lmportant phases of a school administrator's
work. {is success or fallure depends largely upon his abili-
ty to inform the public about the school. The public is too
busy to find out by its own unsided effort just what the
school is deing. It is entitled to know without exerting
itself to find out, and it may ressonably expect to be in-
formed by those in whose hends the administration is
placed, 18

All good publiecity, or interpretatlon, should conform
to the following seven standards:

it should be continuous; it should be honest: it
should be inclusive; it should be understandeble; it
should be dlignlfied but ageressive; 1t should resch

everyone in the_ commmniby: it should use every fa-
cllity at hend,l1¥

18grle J. Grinnell, Interpreting the Public School, p. 26.

18pouglass, Orgenization and Administration of Schools,
p. 510. '
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The strongest polnts In the school and community re-
lations program are the active parent-teschers associations,
and the fact that the members of the school staff are active
in community orgenizations such as churches snd clubs.

The currlculum offerings of the schools are né% made
clear to the public, and the alms of these offerings are
secarcely known at all. Adequate information is furnished
the parents regarding the athletic progrem of the schools.
Parents do not know very much sbout the school plant snd
its equipment. The finencilsl needs of the sehool sre usually
apperent In a genersl way. Only the school boards know much
about the business mansgement of the school system. Rules
and regulations sbout sechool attendsnce, home study, and
reports are satizfectorlily known by the parsents, The schools
do not publish a paper of their own, hence most of the
parents! information sbout the schools comes through the
pupils.

The community feels free to call upon the school for
agalstance In sctivities whieh contribute to community im-
provement. All members of the staff are active in compmunity
organizaetions. The outside areas for play as well as the
gymasium are avallsble for community use. The school does
not eneourage the holding of publle forums in the echool
buildings. No eclgsses for sdult educstion have been organ-

lzed by the schools.
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Summery

The average score for the adeguacy of the adminlistrative
staff was (3.9}, whiech indicates that the schools rank a 1it-
tle above the sversge in thls phase of administration. The
everage score for the organizetion of the administration was
(3.5), which indicstes that the schools' rank was average
In this phesse of administration. The transportation of pu-
plls was ranked very superior, for the sversge score was (5).
The schools were ranked superior in business management.
The score for school and community relstions was (3.4}, show-
ing that the schools were average in this respect, The av-
erage score for school adminiatration was (3.9), indicating

that the schools were well above average.



CHAPTER X
CONCLUSIONS AFD RECOMMENDATIONS

Conelusions

The purpose of this study was to determine the weak
points and the strong points of the common schools of Hardemen
County, Texas, and to offer suggestions for any needed i~
provements. An anelysis of the data in the nreceding chap-
ters seems to warrant the following conclusions:

1. The school staff should follow more closely the
philosophy of the schools in teaching practices.

2. Adminlstrators need to disecuss and explain more
often the schools' philosophy in terms of objectives,

2. The school commnities need to have @ ecloser rels-
tionship with the schools,

4. Schoel supervision is insdequate.

H. Hot all of the mewbers of the scheool staff are
thoroughly prepared in thelr flelds of instruction., There
ere no provisions for tescher tenure, leaves of absencs, or
visitatlion days.

6. The curriculs do not adequately meet the needs}ef
the pupils and the commnities.

| 7. There are no organizaﬁ pupil sctivity programs, guld-
ance programs, or well-equipped libraries in the schools,

134
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8. Instructlion is too often of the textbook variety.
9. Outecomes of the educational program are too con-
ventional and 1imited.
10. Some schools are trying to teach too many grades
Tor the number of students enrolled.
1l. Trensportation of pupills is excellent. All buses
are well equipped, and bus drivers are employed on the basis

of their qualifications.

Recommendations

From the eonclusions drgwn, the following recommenda-
tions seem to be Justified:

1. Meke the school staff more conscious of the school's
rhilosophy in terms of its objectives by more explanations
snd discussions of the cbjectives of education.

2. Bring the school communities into closer relation-
shlp with the schools by having better public relations pro-
grams.

3. Provide better supervision by giving administrators
more time for supervision or by employing a county school
educatlional supervisor,

4. JImprove the status of the teaching by providing
leaves of absence, visltation deys, and an adequate teacher
tenure plan,

5. Expand the curriculum to meet the needs of the pu-

pils and the commnlty to g more pronounced degree,
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6. Organize pupil sctlivity programs to develop leader-
ship in the pupils, and guidsnce programs to ald puplls in
making adjustments.

7. Obtein snd mske use of a varlety of instructional
materials,

8. Formulate and execute s testing program so as to
Judge the outecomes of the educational program.

9, Consolidate or contract schools that are unsble to
malintain a satisfactory educational progrem because of a
seareity of pupils.

10, Ewploy all staff members in their filelds of prep-

aration and on their qualifications as instructors.
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