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CHAPTER I
INTRODUCTION

Purpose of Study

The purpose of this study is to determine, by actual
classroom experiment, the relationship between mental abllity
and reading achlevement: and to ascertain the best methods
of increassing reading sbility. 1In the apgcomplishment of
this purpose, the writer msde an intensive study of factors
other than intelligence in the reading process, and studied
causes of reading dissbilities. The fifth-grade children
In the elementary school of Perrin, Texas, were teated and
their reading difficulties analyzed. Different methods
of Increasing thelr reading ablilities were used according
to the types of difficulties.

A secondary purpose In connection with this study was
the eritical evaluation of a testing program. Standardized
tests had rniever before been used in the Perrin County Line
School., The superintendent used this study to determine the
value of such tests in glving the tenchers s better under-
standing of the abilities and problems of each individual
child,



Procedure

In an effort to determine the factors involved in the
reading process and the causes of reading dlisabllities, a
survey was made of meny books and pericdicals written in
this asrea of research In the past twenty years. After the
factors and causes were ascertained, different methods of
remedial Instruction were studied, and some were used in
actual classroom procedur65

The pupils of the fifth grade were given standardized
tests to ascertain their degree of intelligence, theilr
achievement in reading, and thelr individual difficulties
in reading. ‘These tests with other data such as cumulative
records and anecdotal records were used as a basls for
diagnosing‘the reading difficulties of each child., After a
period of initial and remedial Iinstruction based upon in-
dividual and group needs, the pupils were agsln tested to

determine the degree of thelr improveament.

Orgesnization
This report is organized according to the following
plans
Chapter I consists of an introduction to the study
including a definition of the problem and the procedure used
in carrying on the investigetion, together with a2 review of

relpted studies and professional opinion.
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Chapter II presents @ resume of factors otler than in-
telligence which influence the reading sbilities of chil-
dren.

Chapter III discusses the most important csuses of read-
ing disabilities. Methods of determining these diffiecul-
tles are also discussed.

Chapter IV gives in detail the writer's specific meth-
ods of determining esch chlld's reading difficulties and
the csuses when possible. Clessroom techniques end pPro-
cedure in dealing with each type of dissbility, whether
with a group or an individual, methods of ascertaining
progress, and the outcomes of each method, are given.

Chapter V presents case studies of each child, pointing
out his individuel reading difficulties, the remedial meth-
ods used, and the extent to which these diffieculties werg
overcome. The relationship between resding abllity end
reeding achlevement is glven in esch case.

Chapter VI is g summary of the study, including conw\
clusions and recommendstions that appeared to be logical

outcomes of the investigation.

Related Sources of Study
Heading is a vitally importent pert of an edueantion,
so there 1s no wonder that a grest amount of study and re~
search has been devoted to reading. When Gray's summary

of Investigations Relating to_Reading appeared in 1925,
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it listed 436 titles. New titles have since been added at
the rate of more than one hundred easeh year. A large por-
tion of this study has been devoited to the specifie prob-
lems of the inferior resder. Betis recently published a

bibliogrephy on the Ansglysis, Prevention end Correction of

Reading Difficultles, listing 1,186 titles.

Chester C. Bennett states the purpose of his book, An

Inquiry into the Genesls of Poor Heading, thus:

It is an Inguiry into the genesis of poor reeding.
Specifically an attempt is made to analyze the resd-
ing background and the general life-adjustments ef

a group of children who were meking slow progress In
learning to read in the primary gresdes, with especlal
reference to factors which might be exerting a c¢susal
influence upon their diffienlty; snd to discuss the
nature and impliestions of their problems.

The Psychology and Teaching of Reading by Doleh ex-

plains how children learn te read and discusses the factors
involved in the reading process. It is written to help

the individusl teacher to use the results of scientifie
studies In resding in forming her own concluéions as to
teaching methods.

In the normal child's experlence, there comes a time
when "reading to learn" replaces "learning to read.” The
emphasis shifts from learning the mechanics tC a wider and
wore Fiunctlionsl use of developed skills. ILee made an at-
tempt to identify this turning polnt in her study, Impor-

tence of Reading for Achievement in Gredes 4, 5, and 6.
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She brought out evidence through her testing thet reading
sb111ity equal to thet achieved by the average fourth-grade
child is & eritical minimum with which a pupil can often do
passable work even through the sixth grede.

Deficiencies in Reading Ability by Clarence Truman Gray

desls with the various problems of reeding methods from the
standpoint of scientifie diagnosis. It sssists 8 teacher
in determining the difficulties of pupills below the stand-
ard for their grades aend in uslng methods of instructlon
which will meet the needs of these puplls., The plan set
forth involves both resding tests and modified forms of
laboretory experiments.
Aside from the meny couses of aifficulty to be

found in cceasional indlvidual cases -- such causes

as low mentality, defective vision, scholastic im-

maturity, etec. -- there is one significent fact

which mekes intelligible the difficulty of tesching

and learning to read. This is the faect that reading

conprises highly complex abilities that are not

easily detected and observed.
This is the coneclusion of Arthur I. Getes in his book The

Improvement of Heading. MHe sets forth a plan of diagnosis

which he developed during elight years of research. He

demonstrates the utility of the intrinsic method of teach-

ing -- the system of diasgnosis end follow-up instruction.
Typical problems in the teaching of reeding are dis~

cussed by Herris and others in Supervision and Teaching

of Heading. ‘The authors set up standards for reeding



&
achievement, suggest methods of reaching the goals, and
provide getusl informatlon which helps teachers to work out
a resding program,

The schools of today have had to enlarge thelr bound-
srisg to take 1In many things besides a subject curriculum.
They must teach the puplils all the essentials for complete
living. According to Pennell énd Cusack these essentials
are brosd information, ability to think for themselves,
hablis of ascting for group gocd, and taestes to safeguard

leisure, 1In thelr book, The Teaching of Resding for Better

Living, they give suggestions for the teaching of reading
which will enable children to acquire these essentials
so that they may cope with the complex, chenging world of
today.

Orton advances the theory that lsnguage dissbilities
result from left-hesndedness, left-eysdness, mixed cerebral

dominanece or lack of dominsnce. FEeading, Writing and Speech

Froblems in Children gives a detailed description of these
conditions and their relationship to language disorders.

Witty eand Kopel's book, Reading and the Educative Proc-

ess, stresses the fact that the principles of remedial read-
ing and of initial instruction are the same. They belleve
that whether procedures are initial or remedial, they should
meet the chlld where he is in respect to abllities and Iin-
terests and should guide him toward greater abilities and

richer interests.
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Many asuthoritles agrees upon the fsctors influencing
the process of reading and upon the disabilities of poor
resders, as shown by the tabulation on the following page.
Most of them also agree that intelligence 1s the predoml-
nating factor which determines suecess in reading. In view
of the progress already made in remedylng dissbilities, more
attention must now he given to identifying dissbilitles
when they firat appesar end to preventing such difficultles

if possible.
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DEGREE OF AGREEMENT AMONG AUTHORITIES AS TC THE FACTORS
IN THE READING PROCESS AWD CAUSES OF
READING DIFFICULTY

Ttems of Agreement Gray | Doleh | Hildreth

Factors in the reesding process

Word knowledge....cvvesvreanss x X
Eye movement......vocenenvsnas x X
Interest and asttention........ x x
Furpose and attitude.......es. x x
Difficulty of material........ x x

Causes of reading difficulty

Intellectugl...ceeecvonnosasnns x x x
Visual..ieveveneosancascncvnns X X x
P35 Te 5% o s oo O X X X
BpeeCh.scsscesrver s rnnss x X x

Cerebral Gominante...ccvesensss

Lack of opportunity....... o X x
Use of wrong methods.......... X x
Emotional difficuvlties........ x x x
Environmental influences...... x x x




Leo]

Pennell Witty
Harris Gates Orton Patterson and and
Cusack Kopel
X X x
X x x X
x X X
X
X X
X X X X X
X X X x X
x x x x
x X X x X
x x X
x X x
x x X X
X x x * X
X X x




CHAPTER 1II

FACTORS OTHER THAN INTELLIGENCE IN

THE READING FPROGRAN

Word Knowledge

Reading is a process which is fundsmental to nesrly all
learning, Since resding materials aere In eonstaent use in
most subjects. Pecause the classroom tescher directs most
study situstions, she should thoroughly understend the fac-
tors which sre involved in the reading process. Children
are good or poor readers for definite csuses. A teacher
should be able to enalyze each case and to give the neces~
sary help.

Regardless of the intelligence of & pupill, knowledge
of word meanings is his scquired egquipment. This scquired
equipment depends upon two things:

First, all measning originates with experiences. #s a
child hes new experiences his vocsbulsry increases. New
things and new ideas sbout famillar things become associated
with woy@s. "hese new experiences should be assoclated
with word meanings., UWew mental pletures are connected with
language, and the child uses them In further thinking.

Second, the child's vocabulary depends upon hls experi-
ence with lsnguage. He resds of many things in his school

10
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work, for example, in his geography and history, which he
will never experlence in real 1ife; but from them he sc-
guires a book knowledge of words,

The teacher needs to cultivate both of these sources
of word meanings. The child should be given resl-life sit-
uations so that his learning comes from direct experience.
The mesnings he learns from‘books will be interpreted
largely from the meanings he asequires through actual ex-
periences.

In sddition to word meaninzss there ere two other
types of word abllities essentisl tc reading suecess: word
recognition and word gnalysis. Successful reading demands
instantaneous recognition of s large proportion of wérds.
If s child recognizes words slowly or looks at each word
separatelg, good phrese reading is not accomplished. Dolch
coumpares the c¢hild's ability to\reaognize words with an
adult's sbility to recognize acquaintaences. We have to
take a long look st those with whowm we are not well ac-
quainted. Others we sre able to reccgnize by & fleeting
glsnce. Children's resding of material wlth meny new words
is compareble tc an adult'!s reading of technlcal materisl,
A child may know the meaning of s word but read slowly
because he does not quickly recognize the words. His knowl-
edge of word meanings may not inerease thrﬁugh practice in

recognition, but his speed of reading will improve.
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When o large amount of reading 1s being done, the vo-
cabulary is not only being lneressed but old words sre met
time end time again.

Recognition spen 1s being increased, number of
fixations reduced, durstion of fixstions lessened,
and regressive moveménts mede less necessary. The
entlre movement for increased reading materisl in the
school is focused as much on rapld recognition as
upon enlarged vocebulary, since the emphasis is upon
wore books, of the same diffieulti rather than of
constantly increasing difficulty.

Some causes of difficulty in word recognition
ares

a. Inadequate perception of the word.

b. Too rapid introduction of new words for the
child to become familiar with them,

¢. Too many words with simlilar elements intro-
duced at one tlme, The difficulty with the "wh"
and the "th" words . . . is krown to every tescher,

d. Too few asscclations of meaning -- too 1lit-
tle "color" around the word. Aviation-minded chil-
dren willl have little difficulty in immediately
fixing the words "propeller, airport, hydroplane,"
but may have great difficulty with such words as
"enough, certsin, order," etc.

e. Overemphasis on word anaslysis. One should
never regard learning as complete when the child
has pronounced a word correctly once. The analysis
of a word should always be followed by some sort
of quick-recognition exercise.?

lost children are uneble to analyze words by them-
selves. They need tc be given methods and directions for
analyzing new words.

The most common difficulty in word analysis, through
elther sounding or word-comparison methods, consists

1, w. Doleh, The Psychology and Teaching of Reading,
p. l42. o

ZDonald D. Durrell, Improvement of Basic Reading Ablli-
ties, p. 290.




13

of the following phases:
In scunding methods:

g, Inability to give sounds of many letters
or blends.

. Sounding slowly or by such smell units
that there is no carry-over from one
sound to the next.

¢. lLocking away from the word end guessing
on the basis of the last sound.’

v gight methods:

z. Incomplete observetion of the word.

. Random guessing at the word from general
gppesrance.

In either .method:
a. A slurring enuncistion of g word or of =
nonsense word that resembles the original,
b. A resigned or helpless attitude toward any
posslbllity of success at word solution.
A more detalled study of a ehild's errors in an-
alysis will often reveal:
a. Vowel errors, some phonetically correct and
gome Iincorrect.
. CGonsonant errors,
¢. Reversals of letters -- "b, d, p, q," and let-
ter sequence difficulties such as "was" and
Ysaw," "form" and "from."
d. f£dditlon of sounds -- at the heginning, mid-
dle, or end of the word.
e. Omitting of sounds, as above.
f. Suybstituting a whole word that is siwmilar iIn
form or similar in idea to the originsl word.
g. FPronouncling nonsense words or words dlassimilar
to the original word in form or ldesa.-

bt
o

Eye-movenents
There 1s sufficient evidence to prove that the eye
miseles of an experienced reader have a2 habitumsl jerk to
the right. The lengith of movewent snd the timing are mat-
ters of hebit. Eye-muscle hebitis may be compared to one's

rate of walking. Both operations of muscular habits depend

S51bid., pp. 290-291.
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upon conditions. One's rate of speed in walking may depend
upon several factors. If we are in a hurry, we walk raplidly;
if we sre walking upon rough ground, each step 1is taken
slowly and cautiously. The hebitual jerk of the eyes is
subject to chenges aecording to the eonditions of the read-
ing, such ss purpose or type of materlal being read.

If eonditions are favorgble, the eye muscles move like
the leg muscles when walking with a steady "stride." The
eyes move along the line with regular fixations and pauses,
"The tempo and especlally the regularity of these eye move-

ments furnish indices to the efficecy of reading."é

Any
factor or difficulty discussed in this or the next chapter
may have a tendency to disturdb in some way the functioning
of eye-movement,

A pupil may have a high Intelligence and a broad word
knowledge and yet not show his potentisl readling abllity be-
cause of slow eye-muscle habits. Fressure to read faster
mey lmprove this situation. The limit of the habit is the
intelligence and the word knowledge of the resder; therefore
there 18 s limit to fast wuscle hablits. This 1imit can be
extended only by increasing word knowledge, since natlve
intelligence cannot be chenged.

Regressive eye-movements are not bad hebits of eye

mugcles, No muscular habit operstes without some stimulus.

4Chester C. Pernnett, An Inquiry inte the Genesis of
Foor Readlng.
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serely looking st s word eannot cause a regressive movement.
The cause 1s mental. If g resder is consciocus that he has
not understood what he has read or has a vague uncertainty
a8 to the pronunciation or meaning of z word, he looks back
to re-examine it. The cause and the cure for regressive
wovements wlll be found be studying the mentel aspect of
the reading process rather than by studying musculsr hebits.
Faulty eye-movements should be regarded as cheracteristics

of poor reading and not a ecause for it,

Interest and Attention

Heading 1s greatly eided by the intensity of interest
end attention. Psychologically the situastion is undoubtedly
a concentration of nervous energy in the centers stimulated
by the words read. Associstions are more rapid and more ex-
tensive., The reader mey resd more rapidly or comprehend to
a higher degree if he is interested. He mey push his eye
muscle hablts or get wider associstions. There may be fewer
regressive wmovements btecsuse of greater attention. Through-

out the Thirty-sgsixth Yearboock of the Hatlonal Scciety for

the Study of Eduvestion there is implied the thesis thet
there 1s a vital relationship between children's interests
and thelr reading success,

A good resder is one who utllizes reading as a mesns
of ettaining personal and educstlonasl goals, He can derive

knowledge and informstion from his reading whiech relate to
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his problems and interests. The poor reader is unable to
scconmplish thils. He needs to he given nsw experiences which
will prove successful for him. He must lesrn to sssociate
reading with experiences which are closely related to his
needs snd purposes,
The genuine principle of interest is the principle of
the recognized identity of the fsct to be lesrned or
the aection proposed with the growing self; thaet it
lies 1n the directiorn of the agent's own growth,
and is, therefore, imperiously demanded if the agent
is to be himself. let this condition of identifica-
tion once be secured, and we have neither to appeal
to sheer strength of will, nor to oeccupy ourselves
with making things Interesting.”
Thus it is importsnt to identify children's interests, the
utilizetion of which insures s better learning situastion.
An interest inventory wmay be used when studying resd-
ing problems, It ensbles the tescher to understand better
many problems snd sttitudes of a child, it establishes het-
ter tescher-puril rapport, and indicates the types of sub-

ject metter most appropriste for the child., The Driese-

liooney Interest Inventory for Elementary Grades is good.
Or the teacher may meke sn Inventory similar to the one be-
low if » standerdized one is not available. The teacher
can use the inventory as a basis for conversstion, She
can ask, in the casual manner of classroom conversstion,
such questions as "Do you like eny of these?” or "Have you

ever tried any of these?" or "How often do you do this?"

Sjohn Dewey, Interest and Effort in Educstion, p. 7.
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By these questions she mey ascertaln whether the child is
really interested or whether the interest manifested 1is
merely s whim, If mctivitles connected with the presumed
interest have been carried on over az long pericd of time,
the interest will not likely disappear even 1f the reading

is difficult.

interest Inwventory

1. TFunting, Tishing, cauwping, sailing, c¢anoeing, hlking,

scouting

2. Horses, cows, sheep, plgs, chickens, dogs, cats,
rabbits

5. Flowers, gardens, trees, wild flowers, birds, stars,
weather

4., Automobiles, airrplanes, radio, wireless, rail-
rcads, brldges, construction

5. Carpentry, electricity, chemistry, photograrhy,
printing, signaling

&. Drawing, painting, carving, modeling, basketry,
metalwork

7. #asic, orchestra, plano, violin, danecling, drasmetics,
debtating, speaking

8. THeading, poetry, stories, plays, mythology, Bible,
btiography, adventure

g. Colleeting, steamps, stones, shells, bugs, flowers

16. Football, baseball, basketball, hockey, boxing,
wrestling, track

13. Swimming, skating, riding, tennls, archery, acro-
hatiecs, bowling

14. History, geography, sclence, arithmeltic, languages

15. What elubs do you belong to?

16, What do you intend to do for a living?®

Keading interests and preferences alone are not ade-

gquete guides. Data secured from interest inventories are
frequentiy of value in determining the selection of appro-

priate books for poor readers. At the same tlme the teacher

®Durrell, op. cit., p. 105.



18
should be sure that a child is not Just blindly following
en interest, for it sometimes proves to be immature and
trivial if approasched in this manner. His reading and re-
leted activities should contribute to desirable growth. An
Interest inventory may indicate that the mejor problem is
to stimulate and develop new and more lasting interests.
Witty and Kopel state that one who develops s remedial
reading program has two major obligations:
(1) to provide an orderly, systematic series of silent
and oral reading experiences in secord with the
ebility of each poor reader, snd (2) to develop a
serles of reading and related experiences whieh will
extend and intensify each child's interests.
The material should not be Just something the ehild can
read but it should be worthy of being read end should weet
the individual and group needs. Wittty and Kopel eontinue:
The successful teacher of poor readers, therefore,
becomes o student of the way in which children grow,
80 thet she may ascertain individusl needs; in eddi-
tion she vecomes an intelligent participant in the
culturslly and socially significant asetivities of con-
temporary 1ife, so that she may gulde children to at-
taln better social understanding and adjustment.
Finally she cultivates famliliarity with the realus
of gold in children's literature cld and new. In
these ways she becomes expert in stimulating and
gulding children's growth in reading.’
Furpose and Attitude
The resder's vurpcse 1s perhaps the most varigble fac-

tor in the reading situation. There is a distinctlon be-

tween Interest reading and reading for study. The purpose

"Paul Witty and David Kopel, Feading and the Edueative
Process, p. 60.
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in interest resding 1s to get whatever associations ocecur
as the eye moves at its usual rate. IEnjoyment and satis-~
faction are the main purposes. In study the reading hss a
domingting idea which affects both the mental processes and

the eye moveisents. In Readlng and Study Yoakawm lists forty-

seven speciflc purposes for the study type of reading. Any
purpose in life may becowe a readling purpese. Doleh men-
tions the four most common resding purposes in school work:
(1) to comprehend completely, (2) to evaluate what 1s resd,
(5) to remember what is read, and (4) to find an ansver or
detail. Any one of these purposes may influence both speed
and comprehension. All of these purposes, with the excep-
tion of the fourth, have a tendency to speed up reading.
However, the speed of mental asssoclations in all four will
be determined by the resder's intellizence.

Teachers should understand that methods favorable to
study reading are not the same ss those favorable to Inter-
est reading. Interest readiﬁg causes the reader to move
rapidly, but his attention 1s on the story and not on rapid
reading. leny children, when told they are being tested
for speed, think chiefly of going fest and hence read with
little comprehension,

Reading must be approached with correet attitudes.
sometimes s chlld experisnces fear or ressentmentsy his mind
does not function well and he learns to hate his reading

lesson, He may develop a purpose not to learn, EHasy,
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interesting material may change his attitude. Cther chil-
dren sre not sure that they understand just what is expected
of them., They show this by hesitating and repesting. If
children get the idea thet the reading masterial is hard,
they may have a feeling of doubt. This msy result in re-

gressive moveuments and slow reading,

Difficulty of Material

Reading 1s a matching of the reader's vocabulary to the
vocabulary of the reading msterial. A maladjustment mey be
due to either side. The school tries to improve the situs-
tion by improving voecabulary, but the teacher should also
see Tthat the vocsbulary of the selection to be used as a
reading rroject 1s suited to the reader.

The use of famililer words produces quick recognition of
words or sreed in resding. But to incresse the vocabulary,
new words must be added when a new one can he naturally
Inserted into the context. When a new word is seen, there
is not only a regressive movement but also usually a swing-
Ing baeck and forth of the eye to see whether meaning can
be derived from the context. Therefore the more new words,
the poorer the chasnces for the development of good eye-
movement.hablts., Thus sdaptation of material to the reader
will mean either sdaptation for speed or for increase of
vocabulary. The teacher must understand thoroughly which

adaptatlon she is making.
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Another important result of the presence of strange
words 1s an sttitude of uncertainty end hesitation which
mgy eontlnue after the new words have been passed. A strange
word may cause a yreat decreasse in comprehension of a sen-
tence or a larger unit. & vocgbulary too difficult is prob-
ably more destructive of good reading than any other single
factor. It needs to be watched very carefully in the teach-
ing of reading. Children should be gilven a large amount of
easy reading materiasl so that they may Increase thelr speed
- of reading. Readling must never take on the characteristic
of mere word study.

The style of g writer may cause difficulty. Children
need shorter sentences then adults, There 13 a direct re~
lationship between intelligence and the length of a sentence
which one can comprehend, Inversion or complication of word
order in sentences is slsc s mesns of testing intelligence.
In a teaching sitvation this difficulty should be lessened
as much as possible, New ldeas which do not fit into pres-
ent wodes of thought also make reading more difficult.

4 sentence which does not seem to make sense will also
hinder the reading process. Anything which dlaturbs the
usual processes of coumprehension will disturh eye-muscle

habits.



CHAPTER IIT
CAUSES OF DISABILITIES

Intellectual Disability
It has been repestedly demonstrated that reading age
correlates highly with mental age as messured by standard-
ized tests and, within limited age ranges, with the intel-
ligence quotient. After a survey of literature In the fleld
of reading, Tinker came to the conclusion that "the most

'1mp0rtant determinant of reading ability is, without doubt,

general intelligence."l

Although the relationship between intelligence and
reading ability 1s positive, low intelligence 1s not very
often the cause of poor reading. Witty and Kopel explain
this apparent paradox in this way:

Intelligence In behavior is reflected in the
perception, assimilation, and orgenization of mean-
ings. Heading, a discriminative and understanding
reactlon to word symbols, 1s but one of the many
specialized, abstract experiences and activitles in
1ife which necessltate for thelr comprehension and
performance the functiona or processes attributed
above to intelligence-in-operation. Intelligence,
moreover, is a soeclal function: the eriteria of in-
telligent behavior in the individuel are found in
social wvalues and actlvities. Hence, a soclety

tiytles 4. Tinker, "Dimgnostic and Remedial Reading,"
Elementary School Journal, XXXIIT {December, 1933), 293.

22



23

which extensively utilizes reasding as a means of cgom-
monication necessarily places a premium upon the sc-
guisition of the avility and lncorporates 1t in its
concept of intelligence. Reading 1s thus merely one
individustion of intelligent bhehavior. Valld tests
of reading, therefore, should show very close cop-
respondence with asdequate tests of intelligence.®

In Psychologieal Tests, liethods, and Results, Garrett

and Schneck state that reading-test and intellligence-test
scores actually correlate about %.6, which suggests & sig-
nificant relationship but one too low to permit a chance
of eecuracy in predicting performance in one test from
the score of the other. Tinker reporis correlations for
reading sge and mental age which ranged from .5 to .8 in
different studies, the figures varying with the age range
of children tested and with the measures used. Ladd sum-
marizes investigetions and comments:
It seems that correlations between reading and Binet
intelligenee tests average about .50, but mey be
greater or less sceording to the range of the group
tested; the correlations between reading and verbal
group intelligence tests are usually about .60 to .65,
sometimes higher but seldom lowers and the correla-
tilons bhetween resding and pnon-verbal intelligence
tesats ere very much lower.
Thwus we see that intelligence does not slways corre-
late with reading skill. In any group of non-resders all

ranges of intelligence will be found as they would be in any

casually selected group of children,

2Witty and Kopel, op. cit., p. 225.

Siargeret Ladd, The Relation of Social, Economic and
Fersonal Characteristics o Reading AbIlity, pp. 21-22.
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Poor reading comprehension forms an integral part of
the genersl plcture presented by children with dull
normal intelligence and those of the defective group,
so that fallure in léarning to read with understend-
ing must not be considered a specific dizebllity un-~
less it 1s distinetly out of harmony with the e¢hild's
8kill in other flelds -~ notably the sbility to learn
by hearing and to master arithmetlical conecepts.

Reading is essentlslly the fusion of perceptions of
word meanings, and this fusion depends upon the content of
the wind and upon the 2bility of the mental organism to re-
combine past experlences according to the grouping of words
in the materlasl being read. The greater the intelligence,
the quicker the perception of meaning during e fixation,
or the shorter the time reguired bvefore the eyes can move
on. 7The higher the degree of Intelligence, the greater the
ancount of meening perceived during a fixastlion. Intelli-
gence glso means greater attentlion span and stronger re-~
tention and recaell of ideas,

An intelligence test i8 essentisl in individusl dlasg-
nosis. A teacher can get an ides of the situation from
classroom and playground contacts, but an intelligence test
makes her impression more definite. Her teaching methods
end estimation of results should be influenced by the
chilld's intellipgence., Her purpose should be to improve

each c¢hild's ability up to the 1limit which his intelligence

sete. HResults of tests or of experimentsl methods of

43amuel Orton, Readlng, Writing and 3peech Problems
in Children, pp. 75-74. '
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instruction can be judged without ?nswledge of the intelli-
gence level of the child or children with vwhom the teacher

is working.

Visuval Disebility

Defective vision 18 the most common sensory defect in-
terfering with reading end with the general learning proc-
;ss‘ The ehild having serious visusl defects is hsndicapped
in learning to resd, but children wesring glesses, and even
the vlind, do learn to read. From the teacher's point of
' view the question is whether reading disabilitiles often re-
sult frowm minor visusel defects of which teacher and pupil
may be unaware. Teachers may discover nearsightedness, but
faraightedness, which produces eye strain, snd sstigmetism,
which distorts the letter patterns, are not esslily dis-
covered. Betts thinks that these fzctors may produce many
of our reading disabilities. Hypermetropla, or farsighted-~
ness, was the most common refractive srror in both groups
tested by Esmes but stood out particularly among poor resders.

Fenrick cof Columbis University made a study of sixty~
four palrs of normeal and poor readers matched for zex, in-
telligence, and age., He used the telebinocular tests,
standard charts for measuring near and far acuity, the
¥addox rod test and other tests of perceptual functioning.

Most of the chlildren were alsoc given professional optometrical
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examinetions, There was more lmpaired visual acuity among
the poor readers, especially when the right eye was tested.
Cne of the telebinocular tests showed more refractive
anomalies among the poor readers. HNone of the teats pointed
to eye-muscle imbalanee ags g discriminating factor. There
was consistent evidence that children with visual disabili-
ties were more likely to have reading difficulties in schools
~where & "look and say" method of instruction was used rather
than an "oral phonetic! method.

These investigations show that various types of visual
Gisabllibies may sometimes contribute to reading difficul-
ties. Fenrick concluded thaﬁ "with the proper identiflca-
tlon énd provision for sensorial asberrations, practically
all potentlal ceses ol reading disabllity otherwlse the

ne
Clessroom

results of sensory defects can be eliminated.
observation cannot recognize and dlagnose the eonditions
mentioned here, but a teacher should know the visusl status

of each chlld when planning her instruction.

Aunditory Disability
Tre importance of suditory functloning to good reading
is almost as obvious ag that of visusl funetioning. Oral
practice and imitation play an lmportant part in reading
instruction. Yet with adspted instruction, deaf children

cen be taught to read.

o -

Spaul Fenrick, Visual Characteristics of Foor Readers,
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lost schools are alert to fasctors in visual diserimina-
tions, but little consliderstion has been given to sound,

The sound patterns In the typieal school sre very poor
within the school 238 well as on the cutside., These condi-
tions distreet puplls and teachers and impsir the effective~
ness of oral insiruction. %he effects of these inter-
ferences will vary in terms of children's hearing abili-
tles, their susceptibility to outside stimulation, and their
interest in their immedlate work,

Pond exsmined the guditory ststus of the same chil-
dren whose vision wes studied by Fenrick, He found differ-
ences favoring the normal resders in audltory acuity, sound
blending, auditory perception technicques, aunditory discrimi-
nations, and euditory mewcry. Bond found that sudlitory
handicaps exerted a greater influence when the “oral
phonetic" method of instruction was used.

Agcording to the first part of the Durrell-Sulliven

Reading Capaclity Test, the criterion for reading capscity

is taken to be the ehild's abllity to understand spoken lan-
guage, or his hearing comprehension. The assumption is thet
if a c¢hild can understand spoken language at a certsln grade
level, he should be able to read to that level, provided

he has no disabilitles and teschling methods have been ade-
quate.

The testing of more than six thousand children with the
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Durrell-Sullivan Keadlng Capacity and Achievement Tests

showed that it may be expected that about fifteen per cent
of the pupils will be resding a year or more in advance of
their hearing-comprehension scores, and an equal number
will be reading a year or more below thelr hearing-compre-
hensicn scores, &Ixperience with these children proved that
through an intensive instructional program they mey be
brought up to a reading level at least as high as their
heering~comprehension level,®

Controlled experiments by Wallin, White, and
Foull and Wawrik gave no evidence that groups of non-
readers are inferior in suditory capscity and msmory
span. Indeed, ¥White and Poull reported that non-
readers exhiblted a greater degree of audlitory sculty
than ths members of the control group. ioreover,
Pachman found the gudition of a group of poor readers
to be essentially normel. In Bond's study a positive
relationship between acuity and reeding ability was
found only when school children were exposed to a
“nredominately oral-phonetie type of instruction. ®
In fact, "There is in literasture no instsnce in
which raading defect was ascribed to inferior audi-
tory scuity." Auditory (like visual) factors eppesr
related to reading dissbility only in individual cases
cf gross defect and under special (perhaps indefensi-
ble) pedagogical conditions of instruction.”

Every child in school 8hould have hearing tests perilod-
ically. The ordinary whisper test of suditory scuity and
perceptlcen is often more pﬁacticél than the auvdiometer.

If a child has definitely poor hesring he should be re-

ferred to & physician. FHe should be given a position at

@Durrell, op. cit,, p. 45.
"Witty end Kopel, op. c¢it., pp. 213-214.
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the front of the schoolroom, Lvery teacher has the re-
sponaibility of setting an example of correct enunciation

and articulstion.

Speech Disability

Speech defects of any kind may cause reading disabill-
ties. They may make the chlld so self-conascious and em-
barrasased during oral reading that he will develop an atti-
tude of fear and entagonism toward reading. Inaccurate
earticulation may affect reading by presenting 2 confusion
in the sound of words to be assocciated with the printed
symbols. In the beginning a child must proncunce either
aloud or to himself before he gets the meaning of s visual
word pilcture. If this inner spsech is hindered by some type
of speech defect, the process of learning to read is re-
tarded.

In his study, Bond noted that his poor readers, whom
he had identified by sllent reading tests, were not differ-
entiated by pecullsritlies of speech. Stuttering, lisping,
baby talk, and nasality were found in both groups. Monroe
made use of additional oral measures of reading ability
and found speech defects relatively frequent smong her
aisabllity cases. Awong 415 cases, nine per cent were stub-
terers or stammerers and eighteen per cent showed other

articulatory defects such as baby talk and lisping.
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Honroe writes: -

Learning to read involves speech and language as
well as vision and visual perception. 7The c¢hild nwmst
be able to understand and use the speech syubols
which are to be associated with the printed syambols.
The facters which affect speech, may also affect
reading. OSpeech 1s influenced by age, intelligence,
environment, snd a number of constlituticnal factors,
such as ability to discriminate the souwnd of words,
and to make the necessary motor coordinatiocrs of
lips, tongue, palate, lsrynx, breasthing apparstus, ete.
which are involved in smooth, sccurate articulation,®

The frequent asssociation of these motor factors with
reading disabllity has suggested the pressnce in some
children of = common basiec cause, namely, improper func-
ticning of the endocrine glsnds. Case studies have ghown
that ehildren whose thyroid glands are not functioning nor-
welly are retearded in mental and educational growth as well
as in physlcal growth. Some of these cases noticeably im-
proved in reading during a perlod when thyroid medication
was provided. However, glandular conditions affect other
flelds of learning as well as reading. Reading disability
may often be associated with motor and mental abnormalities,
hecause of the Trequent oeccurrence of disorders of the
ductless glands in emotionally upset children.

In Kopp's blochemical study of the blood composition
of stutterers and non-stutterers, he discovered thet stut-

terers were deficient in potassium, globulin, albumin, and

protein content, had too much serum caleium, incrganic

Biiarion Monroe, Children Who Cannot Read, pp. 91-92.
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phosphate, and blood sugar, and had different blood pat-
terns from those of non~stutterers. This aprroech mey have
diagnostic and therapeutlc lmplications not only for speech
defects but also for reading disability.

Thus it seems that In some cases reading disability
may be essociated Indirectly with metabolic irregulerities
or specific endocrine impafrment, and more directly with
various types of motor inefficiency. The teacher should ob-
serve motor co-ordination as it functions in the echildren's
classroom and playground behavior, espeeially in their
speech, writing, and oral reading. 3She should notice the
children for evidences of nervousness, indifference, apathy,
and hyperactivity. Children showing symptoms of physical
and glandular disorders should be referred to a physician
equipped to mske thorough metabolistilc tests.

From these consideratlons one fact sgain emerges
clearly; nawely, reading dissblility is a complex con-
dition involving the interaction of multitvdinous
phases of physical and mental growth. In every csse,
causation should be sought not in single factors but
in the complex patterns whose interrelated elements,
in proper balsnce, are essential to maximum effi-
clency.”

Cerebral Dominance

There has been an increasing tendency among some groups

of investigators to relate extreme reasding disabilities to

%Witty and Kopel, op. cit., p. 218,
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certain psychological factors underlying specifiec t&@ea of
behavior., These behavior patterns are expressed in mirror-
writing, left-handedness, smbldexterity, and left-eyedness,
Some evidence indicates that these conditions may be
closely relsted to cerebral dominance.

According to Orton, the fazet that letter reverssals,
and sinistral reading of letter groups or whole words
seeuwi to characterize all cases of extremely deficient
readers suggests thst mnemonic records of letters

and words exist in the brain in both dextral and
sinistrel orlentations, one in each hemisphere. If,
when one iries to read, the recslled Imsge does not
correspond to the presented ayubol, confusion results.
Learning to read, Orton says, Involves attending to
and selecting the memory images in one hemisphere
(the dominsnt). lierked persistence of reversals in
reading sbillty suggests that ths memory patterns in
both hemispheres are potential enough to allow either
right or left sequence of letters to follow when
presented stimull (letters in words) are compared
with the wmemory imeges. . . . Where there is marked
cerebral dominance, usually manifested by either
dominant right- or left-hendedness, the child_ ordi-
narily hes no difficulty in learning to resad,l0

Dearborn concluded that when a reader reverses let-
ters and whole words, cerebral dominance 1s involved. He
says that

In erder to avoid difficulties in reading and writ-
ing one should be either left-eyed and left~handed,
or right-eyed and right-handed and preferably the
latter. Difficulties appear especially in children
who have been 'chenged over' in handedness or whose
one-sidedness or lateral dominance has never been
well estasblished.

Dearborn prefers the terms of ocular and menusl dominance

10ys1es A. Tinker, "Disgnosticand Remedial Reading II,"
Elementary School Journal, XXXITI (Jesnuary, 1033), 347,
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to cerebral dominance. Gates slsc found extreme reading
difflculties assccliated with handedness in a few cases and
tends to agree with Dearborn; but he does not emphasize the
role of cerebral dominance as does Urton.

Witty and Kopel's investigetions revealed that left-
handedness and left-eyedness and other conditionas of later-
ality occur in groups of good readers as often as in groups
of poor readers. They state that neither mixed hand-eye
domingnce nor consisztent menual-ocular behavior has any as-
socletion with reading abllity as messured by standardized
tests. Poor readers mske more reversals than good readers,
but they also make more mistskes of every other type.

However, the study of laterslity should not be dis-
carded in dlaegnosing disebilitlies. If a e¢hlld with a strong
left-handed tendency is changed by unwise pressure, he willl
work under nervous tensions which will ecause difficulty in
reading. Left-eye dominernce may cause right-to~left move-
wents in reading, # teacher shounld have some reliable meth-
ods of determining menusl snd oceular dominsnce. # handed-

ness questionnaire and tests of eye dominance msy be used.

Lack of Reading Experience
karked deficiency in resding, in the upper grades ss-
pecially, may develop through sheer lack of resding ex-
rerience. kany children never look at reading msterial out-

side of school, unless they resd signs. The average child
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of this age 1s beginning to resd newspapers, masgszines, and
Juvenile books. Children who are superior in reading de-
vote many hours to this ectivity, for skill in reading is
ocbtained by much reading. The child who does not read out-
side of school is getting farther behind hils class sach
year., Ineressed meturity and the little praetlice he gets
in school improve his skill to some extent, but by the time
he reeches the upper grades he is considered a poor resder.

Sometimes a child has an sntagonistic attitude toward
reading bvecause of some specific disebility. This should
be discovered and corrected 1f possible. Sowme c¢hildren do
not read at home bhecause there 1s nothing to resd there or
becasuse none of the books or magazines are on thelr reading
level. Teachers have an opportunity to encourage and aid
ehildren in building e worthwhile library in their homes,
Schools are helping children who come from sSuch homes by
placing bock tablez in each room, and by assigning time for
free reading.

Another cause for lasck of reading experience is that
every free moment is taken up with other activitiez such
as athletlecs, or helping in the home, or even helping to earn
their living. These conditions will csuse s ehild to get
farther behind in his reading ability year by year. The
gchool can not very often help the child who has to work,

but in other cases the children can be glven resding materisl
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Interesting enough to compete with sports for part of thelr

attention.

Use of Wrong Methods

Readling disablilities may be ceused by faulty instruc-
tion and by the ascquisition of insesppropriste habite. Chil-
dren may acquire these habits without the teacher's knowl-
edge. OUne wrong reading habit develops from resding from
memory. The first year the stories are short and simple
snd each one mey be studied for scme time. Some children
do not realize that they are supposed to resd from left to
right, looking at the words in regular order. They may
make a show of reading when thelr eyes are really wandering
around, and sometimes moving from right to left. These
disordered eye-movements may become a habit. When sueh =
situation is discovered, special remediasl instruction will
have to be glven.

Substitution of guessing for word recognition is an-
other difficulty. When some children see an unknown word,
they read in another which fits the context, watehing the
teacher to see whether 1t is right. If he guesses wrong,
very often his guess is correct the second time, The
tescher approves, not reelizing the child is not anelyzing
the word. This bad hebit can usually be csught by a good
teacher, asnd glven prompt disspproval, The child mst be

told that though he guesses from context, he must check his
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guess with the word form.

Two other types of wrong methods include falling to use
letter sounds in anslyzing new words, snd a complete de-
pendence upon letter scunds so that words cennot be recog-
nized without these sounds. Skill in word rscognition de~
pends upon the appearance of the word and upon the sugpges-
tion derived from the socunding of the letters. Good readers
use whichever method is needed in 2 particular csse, tut a
poor resder mey rely upon one method only.

A teascher discovers these defects by carefully watch-
ing & child's oral reading to discover mispronuncistions,
omissions, inversions, and substitutlions. The best remedy
18 individual instruction.

Many school situations fall to stimulate children's in-
terests or to challenge thelr ébilities. No provision 1is
made for initiative and growth., The tasks assligned may
be uninterssting or impossible, and a feeling of inferiority
and rebellion sometimes manifests itself in behavior prob-
lems. Even children of superior intelligenee develop with-
drawel tendencles and déepsreated anxieties.

The teacher's perscnsllity may be an important factor
in causing emotional strain which conbtributes to children's
failures. & harsh, commanding voice, coercive methods, too
meoh routine and order, and other factors in a teacher's per-
sonallty should be items In an objective appraisal of the

fallures and needs of children, Investigetions have proved
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that pupils of teachers who have the best mental hemlth are

more stable, on the average,then puplls of unstazble teache

g8, 11

Most educators will sagree that children ave often in-
effectively prepared for active civie 1ife, because their
school experiences give 1ittle recognition to the impor-
tence of socld understanding as s goal for education. The
school cen do much to aid & community, and cen becoms an
agency for soclal reconstruction. To sccomplish this,
ehildren must be stimulated to think accurately. The
tescher of reeding can direet silent reading so that chile
dren will resd eritically and discriminatingly concerning
social issues and events.

Thus ehildren will come progressively to underw
stand better the forces underlying our present soceleal
and economic chaos and to participate in asltering
them for soclety's general good., Our obligstion as
teachers 1s clear; it is grounded in the concept of
education g8 an sgency for soclal understanding, par-
tiecipation, end reconstruction. Naturslly the role
of silent reading is altered if this concept is ac-
cepted; no longer are we ccneerned primerily with
wechenlcal proficiency and literaecys our aim is to
develop soelally couwpetent young people who reand
eritically, speak clearly, and write intelligibly,l2

Farticularly regrettable in the usual teaching
routine 1s the feilure to conceive reading as =z think-
Ing enterprise, dsmanding the use of creative intelli-
genee in sltuations inextricebly assoclsted with the
total complex development of the growing child. Pur-
thermore, maximun growth is frequently arrested or
precluded becsuse we do not recognize fully the opera-
tion of the numerous factors contributing to resding

lluitty and Kopel, op. cit., p. 253, 12Ivid., p. 21.
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efficiency, as pert of s highly integrated process in
which reading 1s considered efficlent only if mean-
ings are_grasped, goals attalned, and knowledge or-
ganized. v

Emotional snd Behavior Difficulties

The most fundamental charscteristics of normel person-
ality are unity, wholeness, snd integration. Egeh child
is 2 unique personality, =n intricate, interrelated organisum.
It has been said that a child brings his entire being to
cless, yet we teach only part of it. The causal factors of
failure rarely ever appesr singly. Many teschers place
teo much reliance upon diagnostic tests and practice work
and fall to realize that understending and adjustment are
88 lmportant as learning. Emetional difficulties are not
revealed by errors on standardiged tests, neither are they
toc be corrected by routine drill which fgils to econsider
the c¢hild a8 a dynamic organism.

If 2 serious difficulty in reading disrupts a pu-
pil's school career, it mgy be expected thet it will
disturb his personal and sceial adjustment. There 1is
much evidence that failure in school is a major ce-
tastrophe to meany children and that general maledjust-~
ment is a frequent consequence. In one hundred
ceses selected gt random from a list of "disabilities"
studied by the writer, the following types of unfortu-
nate mdjustments were noted. In the list whieh shows
the number out of one hundred, some children sppeared
in more than one category.

1. Hervous tensions znd habits such as stuttering,
nail-biting, restlessness, insomnia, and pathological

illnesses -- 10 cases.
2. Putting up a bold front as a defense reaction,

151pig., p. 234,
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loud talk, defiasnt conduet, sullenness -- 16 csses,

5. Retreat reactions such as withdrawal from or-
dinary =ssociations, joining outside gangs, and
truaney -~ 14 eases,

4., Counter-attsek: such as making mlschief in
scheol, playing practical jokes, thefts, destructive=-
ness, cruelty, bullylng -- 18 cases.

5. Withdrawing resctlions; Ineluvding mind-wender-
ing end daydreaming -~ 26 cases,

6. bxtreme self-consciousness; becoming easily
injured, bWlushing, developing peculiar fads and
frills, end eccentricitlies, irferiority feslings --

35 cases,

7. Give-up or submissive sdjustwents, as shown
by insttentiveness, indlfference, apparent laziness -~
23 cases, '

In only B cases was there evidernce that the pupill
developed a constructive compensatory resction, suc? as
speciagl stility in drawing or singing or dramsmtics, 4

Other writers reported ewotionsl problems to be numer-
ous emong poor resders, and listed similar types of hehavior.
These sttitudes usually develeop over g perilod of time. FEmo-
tlonel mealadjustments mey be caused by reading failure, or
reading fallure may be nertly due to emotional instability.
Practically &8l1l wrilters sgree that the correction or marked
lmprovement of the reading dissbility ordinarily results in
better educatiornal adjustments, With the substitution of
success for fgilure, unfortunate behavior tralts disappear
and normal attitudes of co-operation asppear.

The teacher may find a poor reasder whote unbalanced
ewotional behavior appears to be organic or constitutional.

Neurotiecs have great difficulty in learning to reed, nor

M arthur 1. Gates, "Fallure in Reading and Soclial Ad-
justment,” Journal of the National Educetlon Association,
XXV (1936), 205,
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does improvement in reeding relieve thelir maladjustment.
When a teacher recognizes an extreme case of deviation in s
child's behavior, the case should be referred to s psy-

ehistrist.

Environmental Influences
Bad behavior, we found, is generally a reflexion

of school and home situstions which are barren in op-

portunity for wide exploration and varied sxpsrience,

and which ere saturated with tensions resulting from

abtempts to make all children equally amenable and

submissive to teschers' and parentsg'! uninspiring snd

frequently insppropriaste demands,
Readlng reflects training modifled by opportunity and moti-
vation as well as by ablility. These factors are related
to economic stability and cultural background. Children's
reading habits and preferences are greatly influenced by the
books and magazines to be found in their homes. Their
parents' attitude towsrd litersture will elther help or
hinder their growth in reading. The langusge used by
perents and assscciates will affect the langusge arta de-
velopment. Bernnett points out that while walking and talk-
ing are largely a result of meturation, reading requires
skllls and motivation which are culturally lmposed. In
his study he found thst poor readers had recelived more help
et home and had been read to more often.

The tener of these parental comments leads us %o

wonder whether the poor readers were not differen~
tiated by faulty methods of instruction rather than

1%%itty ana Xopel, op. cit., p.251.

s o,
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by any characteristics in the children predisposing
them to unsatisfactory response.-

#en'y other howe and environmental influences may af-
fect the development of a child's emotional maturity snd
thus create attitudes hindering his desire to read. To un-
derstend the child's entlire personality, the teacher needs
to make a eomglet? genetic study of each child. Question-
naires sbout sociasl, physical, and medical history should
be used. This information is necessary in sn analytlcal

study.

163@nnett, or. c¢it., p. 104.



CHAPTER IV
HETHODS OF IKCREASING READING ACHIEVEMENT

In this chapter the writer proposes to discuss the
methods used in inecreasing various types of reading achieve-
ment in her work with fifth-grade éuyils of Perrin Elemen-
tary School. The school site is discussed as a background

for the presentatlion of the various sctivitles.

Perrin, Texas, is a swall town located in the fertile
Keechi Valley midway between Jacksboro, the county sesat,
and the health resort of Mineral Wells, where Camp Woltera 1is
loceted, Children from five school districts are trans-
ported by bus. For the most part, they are the sons and
daughters of farmers snd ranchers. Others sre children
whose parents commute to ifineral Wells, Cswmp Wolters, or
Fort Worth to various types of work., A few patrons are
engaged in the oil industry. The community is a typleal
small town where every ore knows every one else, women
gossip over the gerden gates, and children play ball iIn the
dead-end streets. Hearly every home has at leasst one radio.

Kost of the children sttend picture shows either in Mineral
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YWells or Jacksboro every Ssturday night snd sometimes dur-
ing the week. Their favorite shows are "Westerns' or war
£ilums,
The majority of the families subseribe to the ecounty

newapaper and the Fort Worth Star-Telegram or the Dszllas

worning Hews. The Farmer Stockmen asnd Farm and Ronch are

the only mggsazines found in meny of the homes, but a lsrge
number buy Life or look. liost of the children have small
libraries of children's books and a few subseribe to chll-
dren's wagazines. Uiost of the boys prefer comic books.

The boys attend school dressed In slack auits, khaki
suits or trousers and crew-neck sweaters. The girls wear
attractive print or ravon dresses. lost of the children
are well dressed. For the most part, they are well adjusted,
working and playing together in perfeect sccord.

The Perrin County Line Schocl, locsted in the porth-
eastern part of the town, is a $52,000 plent. The main
structure 13 a two-story brick edifice. Adjoining it is a
large gymnasium, also used as an guditorium: and a large
bagement lunchrocm. Two“blocks from the school is a large
frame building used by the agriculiture deparﬁm&nt. The audi~
torium and the agriculture building are used for farm meeb-

ings snd other types of community programs,

Activities

The informaticn regarding each child was derived in
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the following menner. Five stendardized tests were given.
The cummlative school ecords covering scademlc reeords, phys-
ical and medicinal history, and some information as to home
background were studled. Former teachers and the children's
parents were Interviewed., The writer had known eamch c¢hild
for at least four years. A questionnalre wes glven the
children to learn more about their home background end their

interests.

Testing of Children

The siodern School Achievement Tests and the California

Test of lental Maturlty were given. The schievenent tests

mensure achievement in all school subjects, The mental
maturity test glves the mental age end intelllgence quo-
tient on total mental factors snd also on language and non-

language factors. The Durrell-3ullivan Readling Cepaclty

and Achievement Tests were glven., The capecity test gilves

each ehild's capacity to understand spoken language, or his
hearing comprehension. The assumption is that if a cﬁild
can understand spoken langusge up to a certain grade level,
he should be able to read up to that level. The achieve-
ment test messures achievement in word snd paragraph mean-
ing. Both words asnd paragraphs are of increasing aiffi-
culty. There are optional tests in spelling and written

recall.
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Gray's Stendardized Oral Reeding FParagraphs were ad-

winistered inéividually. The content is e series of para-
graphs of increasing difficulty. The score ig besed on time
consumed snd errors made. The test messures general ability
in oral sight reading and gives clues to a ehild's metrod

of attack and word analysls when reading.

Grouping of Children

The goal of reading instruction 1s to ensble each child
to sdvance in sklll as rapidly as his ghilities permit.
Both group and individusl reading abilities and difficul-
ties were ascertained to a large extent by these tests. The
children were given remedial instruction in groups and in-
dividuelly according to thelr needs. During the period of
remetial instruction the pupils were grouped in various
ways. Some types of lesstns were given to the entire class,
such as remedial work for the correction of reversals, for
faster speed in readling, snd for some vocabulary study. All
of the children needed to improve theilr level of comprehen-
sion but thelr remedial work was on different levela accord-
ing to thelr reading achievement.

The first grouping wae according to reading achilevement
scores. The lowest score was 3.4. This was the score of
the pupll who had the grestest difficulty with lip reading.

Bis intelligence quotient was ninety-eight. After he had
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overcome some of his reading difficultiss and had become
more confident, he begen to read with the group whose achieve-
ment scores were 4.1, 4.1, and 4.4. The second group of
childreﬁ who worked together had scores of 4.6, 4.7, and
4,9, These two groups were able to work together most of
the time sfter three months of remedisl instruction. At
that time the two pupils having the score of 4.1 were read-
ing better than those in the second group. The three re-
maining pupils had reading scores of 5.6, 6.2, and 7.4.
imeh of thelr reading was done ipdividually. The pupil

with the score of 7.4 scored only 4.2 on Gray's Oral Para-

graphs. He was given oral reading instructions with the
second group. These three children often chose reading ma-
terisl from megaezines snd newspapers on the reading table
and books from the classrocm and study-hall libraries.

The teacher assisted them in their choleces and checked their
comprehension of this reading. Sometimes the puplils an-
swered questions ebout their reazding; at other times they
gave oral or written reports. Table 1 presents the results

of these first testings,

Individual and Group Instruction
any methods of instructlicn snd types of lessons were
used during this period. All of them proved to be helpful
to some extent in correcting one or more repding difficul-

ties. Since all of the results of teaching are not tangible
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TABLE 1

SULKARY (F SCORES ON THE CALIFORNIA MENTAL ﬁATURITY
TEST, THE DURRELL-SULLIVAN READING GAPACIE
AND GRAY'S 5?&&5&351%&9 ORAL EEADfﬁﬁ PﬁﬁﬁﬁﬁﬁPﬁg

AS GIVEN T " CDILDREN OF THE
PERRIN COUNTY LIE£ SCHOOL
Californis lental Maturity | . ,
Pupil et Y | Durrell- [Durrell- | Gray's
No. H— Sulllivan |Sullivan | Oral Visua%
, Capacity|Achieve~- |Fara- Check
C. A. M. A I. Q. Test |ment Test| graphs
1 10-11 13-6 123 .2 5,9 6.7 S
2 16~0 i2-1 121 6.5 6.2 6.4 3
S U8 11-0 114 5.5 4,9 4.7 S
4 9-8 1C~9 111 5.2 4.1 4.2 Q
5 11-6 12~-5 108 5.8 7.4 4.2 S
6 11-0 11-8& 106 Gal 4.1 2.9 Q
B 9-11 10-2 162 4.8 4.7 4.7 3
g 10-9 10-6 GB 5.1 3,4 2,3 U
#ug" means satisfactory; "U," unsatisfactorys: "Q," ques-
tionable.

and some are difficult to measure, it would be impoasible
to determine the exact value of each method, or to say which
one was most effective. Several of the methods used are dis-

cussed and 1llustretions sre given.
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Froviding Heading Material Suited
to Individual Ability

The most important factor in meeting 2 child's reading
needs 1s the provision of resding materials suited to his
level of ability. Reading improvement thet is secured
through remedial-reading instruction is due primerily to
the use of materisls suited to the ehildren's reading levels
and to thelr Interests. If a child is given material sbove
his level, he soon becomes confused and discovraged. After
the reading levels of the children had been obtained through
the use of tests, they were givern materials suited to their
abilities and levels of achievement.

The following factors will serve as a guide in
determining the sppropriateness of library meterials
for individuel needs in an ordinary class:

2. The range of difficulty of reading masteriasls
should be comparable with the range of reading ability
of the pupils in the classroomn.

b. The books at each level should supply suf-
ficlent practice for the pupils' sttainment of the
next higher level.

c. For pupils of below-grade ability, the easy
books should not be those studied in the lower grades.
Books alresdy used are not welecomed by slow readers
and tend to encovrage guessing and remembering rather
than asctual reading,

d. Advanced puplls of sbove-grade ability should
not be given books ordinarily used by higher grades.
Teachers in the higher grades should have the right
to certaln books for initisl Instruetion of all their
ruplls.

e. Sc far as possible, enough appropriate ma-
terials should be provided to engble esach child to
read st _his own level in any required unit of subject
matter,

1Durrell, Improvement of lPasic Reading Abilities, p. 66.
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Different books in the content subjects provide for
differences in reading ability. The social atmosphere of
the classroowm 1s lmproved when esch child can contribute
new materials to the group discussion. The poorer readers
profit by the discussion of facts which the better readers
have learned from reading more advsnced books. Contributions
of the poorer readers are interesting because they are dif-
ferent. When the assignment is the same for all pupils,
the slow leasrners are consclous of the fact that thev con-
trivvte very little, if anything, to the class diaaussion._

In the study of enimal 1ife, one assignment given the

slowest group wes to find out by resding from The Why and

1. Row do beavers build their dams?
2. What do beavers eat?

S. Whet enlmals gnaw thelr food?

4., What snimals eat grass?

5. Whaet animgls eat meat?

The second group read from How and Why Experiments to

find out how the followlng animals protect themselves:

1. deer 6. besr 1I. opossum

2. elephant 7. wmule 12, electric eel
3. 1lion 8. horse 13. erayfish

4. sanske 9. eel - 14. monkey

5. ocat 10, turtle 15. poreupine
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The third group prepared an oral report sbout one ani-

mal from thelr reading of Nature's VWonderland. While the

first two groups were finding their information, this group
was able to read sbeut several animasls., Each ¢hild se-~
lected the animal he thought most interssting for his re-
port.

In providing material for her pupils, the teacher
shiould keep the fﬂll@wihg principles in mind:

a. Growthis more rapld when the guldance pro-
vided is based upon materiels that appezl to the pu-~
rils as interesting end worth while.

b. The materials to be resd should be organ-
ized around challenging ecenters of interest.

c. Some of the reading activities should be based
on materials read in common by 21l pupils.

d. Other reading sctivities should be based on
materisls relating to the ssme center of intereast but
should be differentiated secording to the ability of
the pupils and sccording to their achievement in
reading,

€. Specific helpy should be provided to overcone
difficulties that individusl pupils encounter in resad-
ing.

f. Heading sctlivities should be so plamned thset
2ll puplls -~ the superior, the medioecre, and the in-
ferior reader -- can often easlly attain the ends
sought, but at other times mugt fully exert themselves
to achleve specific purposes.

otivation
Keading 1s accepted most eamgerly by a c¢hild whern he
feels that this activity fills a need in his life. It is

very important that every legson is so motivated that inter~

st and attention be maintalned at a high level, Children

2William Gray, Marion Monroe, and May Hill Arbuthnot,
for Teaching Fourth (rade Reading, p. 8.
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muist have g desire to read and an interest in improving
their ability to read, as a means of satisfying verious
needs. Thelr rate of growth, thelr development of skills,
and thelr amount of reading depend largely upon their de-
slre for reading. Inattention, misbehavior, and idleness
are often the results of lesson assignments which do not
interest c¢hildren,

Agein it is very important that the materiels of in-
structlon should bs on the child's level of schievement,
His interest will not be maintained if his efforts cause
only confusion and a sense of fallure. If ehildren sre
below their grsde level in reading achievement, they need
eeay material with a higher interest level. It 1s sometinmes
necessary for the teacher to prepare this materiesl.

Children may be motlvated by a desire to improve thelr
reading by correcting thelr difficulties. After the fifth-
grade children had teken their tests, they were told of
their difficulties and faulty hablts and something of the
plens to remedy them. Ithey were very much interested and
several of the children spoke of faulty habits which they
were consclous of hefore taking the tests. None of the
children tried to conceal thelr diffiecult® s. A record was
kept of the mistakes msde from day to day by easch child, and
many of the remedial exercises were baséd upon the infor-

mation thus obtgined.
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Children should have a definite purpose in mind when
they are reading. 4 child may be repding in order to pre-
pare a report, tc help drasmatize the story he is reading,
to find the snswers to some questions which interest hilm,
or for meny other purposes.

The children's curiosity was sometimes aroused by the
teacher's reading or telling part of a story and then ask-
ing them to guess what happened next and how the story
finally ended. Telling one group of children about the
"flyways" across the United States used by migrating birds
aroused their curicsity, and they were eager to read all
sbout the migretion of bilrds., That led o an Iinterest in
the migration of animals,

The ehildren were always interested in reading a
story and dramatizing 1t er illustrating 1t for the other
groups. If a story wes to be dramstized, the pupils planned
the dramstization and chose the charscters, Wﬁen‘they were
ready to report, the chairmsn notifled the teacher. If the
story was to be illustrated, the group discussed fivé or
gix pictures which would give the main points of the story.
Then they decided which picture each would draw and who
should explain the pictures when the report was glven,

Children are motivated by evidence of visible progress.
Daily progress is so slight in reading that it is not notice-

gble, so children need some assurance besldes praise from
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the teacher. The word lists kept by the puplils gnd their
increased skill in playing theilr various gsmes helped them
to realize their improvement. Xach child msde bar graphs
to show progress in resding comprehension. The flrst ones -
were made on the blackboard by the teacher, Each child’s
name was printed in the color he chose. The bars of the
graphs were yellow, and indicated the scores for five

Jessons. Each child then understood how to meke his own.

COMPREHENSION GRAPH

Score Name ' Grade

i0

[av I I

ot

Date

It is impossible to lmprove accomplishment merely by
discussing idesls, lotivation tecMniques must be employed

also, However, children must help themselves in correcting
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certain econditions which contribute to their fesilure in read-
ing. Some of these conditions are bad posture, excessive
telkativeness, wasting time, lip movement, excesslve head
movement, incorrect holding of & book, finger peinting, ten-
sion movements, monotonous reading, and a high-pitehed voice,
Any personal habit interfering with reading should be dealt
with directly. The c¢hild should be made to reallize thet
such habits arise naturally, probably as a result of fall-
ure in reading. If a child hes more than one such habit,
it is best to eliminste them one by one, The child should
know just which one he 1s t¢o eliminate. He must under-
stand that he is the only one who can make the corrections
nermanent,

General advice such as "Pay close attention," "Don't
move your lips," or "Work harder" are of little value. Xo
lgpaes in & heblt should be gllowed. Sometimes children
are not consciouns of lapsing into their bad heblis. A
gesture, a touch on the arm, or some other unspoken signal

will immediately correct the condition.

Oral Resmding

Phrase reading in oral sssignments. -- In a prograsm of

oral-resding instruction, attention should be directed to
problems of expression rather than to meaning. Storles read
orally were firat read silently. Poetry and drams are

especially good for oral reading. Eaeh child selected at
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least one poem and one story to resd to his group. This
waes not an assignment but & suggestion., When a poem or
story was found that & child wanted to share with his group,
he read 1t silently, lesrning a1l of the words, Then he
practiced it eloud bvefore he read it to the group. The suc-
cessful oral resding of an entire story gave the poorer
readers a feeling that they were indeed malking progress.
Several plays were read aloud by the ehildren. "Don Calico
Corn” was their fagvorite. They were not satisfled with
thelr first reading of the play. After studving 1t the
second time, they read it with mueh,mére feeling and ex~
rression.

The children were taught to piek out meaningful phrases
in thelr reading msterial and to emphasize the elemﬁntéfon
which the meaning depended. They learned to show the group-
ing of words by means of their voices.

The children were given meterisl merked by vertiecal
lines to guide them in phrase reading. After this practice
they were sable to read better from their unmarked books,

The teacher read to the pupils & few times, making
short pauses between phrases. The children mwade light
marks in thelr books between the phrases., The marks were
checked for sccuracy, and then some of the children read
the selectlon aloud.

Reading in unison. -- In oral reading a child should
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look shead to be sure he gan pronounce the next phrase be-
fore reading aloud. He should glso learn tc look st his
audience from time to time, Heading in unison 1= good prac-
tice. The children all looked at the first phrase, look-
ing vp when they reached a comma or period. VWhen the en-
tire group was looking at the teacher, she nodded snd they
repeated the phrase. The children were clogely watched for
individual difficulties, but they were not interrupted.
As the lagt word was sgld, the children locked back at their
books, sllently mastering the next phrase,

Pronunclation of words. —- The training given the

pupll in the analysis of words caused a marked Iimprovemsgnt
in oral reading,., £Zach pupll acquired a better baeckground of
meaning through the intensive study of words snd phrases,
preflixes, suffixes, roots and synonyms. lost of the pupils
learned to attack new words syllable by syllable. Words
were inspected closely before they were pronounced. Ain ab-
tempt was made to glve the children a feeling that mesning
1s destroyed if a word 1s omitted or g substitution made.
One type of oral lesson used which aided word attaeck
and pronunciation was letting a ehild read until sn error
was made. Then the lines resd correctly were counted.
Sometimes a page or a long paragraph was resd and the nunber
of mistakes counted. The pupils' errors were recorded.
After s perilod of instruction the selection was read again.

Comparisons were made to show the child his degree of
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lmprovement,

lmproving volece and expression. -- A good speaking

voice 18 one of the most importent acquisitions thet a ehild
mekes in school. Children may scquire a feeling of tense-
ness and insecurlty beecsuse of difficult material or poor
motivation., This may result in a high-pitched voice. As
the tenseness disasppears, the voice spproasches the right
speak ing tone. Most of the fifth-grade pupils had good
speeking voices and good enuncistion of the words which

were already mastered.

They were given bresthing exercises to tesch them to
breathe rhythmically at the ends of phrases and elauses.
They were taught to vary meaning by the change of stress,
s0 that their resding would not become monotonous. Simple
sentences were read several times, esch time with stress on |
a different word, Functuetion wss studied as an ald to
correct oral reading. Punctuation of poetry was especially
stressed. Choral reading of poetry was the best method

used for improving expression, and the most enjoyed.

Tmproving 5ilent Reading Rste
The slower readers were given msny flrst-, seecnd- and
third~grade readers which were new tc them. They were told
to read just as fast as they could to get the meaning of

the story being read. & few questions were ssked about
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each story, because repid reading without comprehension en-
courages insttentlon. Bpeed drills were given followed by
comprehension drills.

Slow readers were pleced with faster readers to read
from the same book. The first one to finish resding turned
the page. The first one to finish the story closed the book,
The pupils answered questions orally sbout the stery or dis-
cussed 1t. The slow resders often complained that they
missed the most important part of the story. 4As the slow
readers increased thelr speed, they were placed with still
faster readers, but the slowest readers were never placed
with the fastest readers,

The children were given sn idea gbout the contents of
a paragraph. Then they read 1in order to get the details,

A sentence wes sometimes read by the teacher. The first
child to find the sentence tcld where it was and read it
aloud.

The children were taught that purpose of reading
influences the rate of reading. They read to find the an-
swer to a certain question, to find s given phrase or ides,
or to meke lists., One assigmment of the latter type was to

read a story in How and Why Experiments and list the ways

men have found to clothe themselves,

Answer search. -- The children enjoyed playing the game

of answer search, which helped to increase their speed in
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silent reading.

The class was divided into two sides. The teacher
ssked questions sbout a story which had not been read. After
the gquestion had been asked, the books were opened at a gilven
signal. As the snswer wss found, the pupil stood up. When
2ll of the pupils on one slde were standing, that side
scored. ‘

Skimming to meke a word list. -~ After e book was fin-

ished, the children sometimes skimmed the index and msade
word lists. Sometimes the list would be of words eontain-
ing smaller words, at other times 1t might be names of peo-
ple, places, or flowers. The pupils slways did this care-
fully and’eagerly, for each wanted to write the longest
1ist.

Remedial exercises for decreasing vocalization. -- Sev-

eral of the ¢hildren needed the type of trsining which would
decrease vocalization. At the beglinning of the practice,
they were given an explanation of the effects of vocaliza-
tion in silent reading. They were given material of inter-
est to them below or at thelr own level of reading. They
were directed to read in their normel manner, except to
eliminate 1lip movement. They were told that they would not
be timed or asked very many questions about their reading.
The materisl must be easy, interesting, and not very ilmpor-

tant so that the resder will read st the grestest posslible
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speed to find out how the story ends. ¥o e¢hild will rush
through an assignment 1f he i1s to be guestioned on detalls
when he finishes,

It was necessary to have some of the pupils place
their finger against their lips and others to put two
fingers into their mouths to hold their tongues down and to
separate thelr teeth. After a short period of time, all
of the pupils with one exception had eliminsted voecal move-
ments. A touch on the arm would make this child realize
that he was moving his lips. The habit was not corrected

entirely until near the close of the schoecl term.

Vocabulary and VWord Analysis

deny different methods of tesching word analysis snd
of inereasing vocabulary were used. As a child learns
better how to stltack new words, his spesking and reading
vocabularies become larger. Suffixzes end prefixes were
studled, Viord-matching tests were glven, Some were found
In reading books studied; others were made by the bteacher.
The puplls were glven lists of words to be matched to lists
of definitions., ©Short words were combined tc meke longer
ones. Small words were found in larger words. The pupiis
sometimes trlied to see which one could write the most
aynonyms for a word in = given length of time, The die-
tionarlies were used if any child wanted them. The pocrer

readers ususlly preferred working without thewm,
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One gawme the children always enjoyed playing was the
placing of words under thelr correct headings. COne game

had these headings:
Grocery Store  Bakery Fruit Store Dry Goods Store

A list of words wass given to be placed under the cor-
rect heading, If the meanlng of & word was not known, 1t

was looked up in the dictionary.

Word ILists

Easch child kept a l1list of all the words he d4l1ld not
¥now while resding. OSometimes the llsts included words
heard over the radlo during news broadecasts and whieh had
pruzzled the children. When each pupll in & group had sev-
eral words on his list, the group held a discussion. kost
of the words would be recognized by one child or another.
The others were looked uvr in the dictionary or the teacher
put them on the board snd helped the children to analyze
themn,

Sometimes the teacher chose the most difficult words
from a lesson preceding the reading of it by the pupils.
The words were dlscussed and located before the children
read the story. If the children did not know the words
before the discussion, they were added to thelr lists,

After\the children had lesrned the pronunclation and

meaning of the words, s check merk was placed beside them.
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Suffixes -~ est, er, and ed

Zake new words by adding est to each one of these words:
wealthy sweet
soft gloomy

Use each of the new words in sentences.

Miake new words by adding er to each one of these words:
wealthy sweet
soft gloomy

Use each ofthe new words in sentences.

kiake new words by edding ed to esch of these words:
rinse satiafly
ruin pledged

Use each of the new words in sentences.

Suffixes -~ ful, ly, end ing

Hake new words by adding ful to each of these words:
distress fright
faith pain

Use each of the new words in sentences.

liake new words by adding ly to each of the following:
sudden foolish
sharp gerene

Use each of the new words in sentences.

sske new words by adding ing to eaeh of the following:
SOrIrow congquer

separate diseourage
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Use each of the new words in sentences.
Fill in the blanks with the correct suffixes:

‘John and his brother went fish . They walk
t0 a small stream near their grandmot er's house,
Theyhad fish ___ only a few minutes when they saw a
tiny boat float_____ by. John reach ____ for it and
pull ___ 1t to the shore. Soon they gaw a boy
com __ along. He was hunt___ for his boat and had
been cry___ beczuse he could not find it. John told

how he had pull it ashore as he saw 1t sail

by.

Root Words

Write the root word for each of the following:

skillfully industrious
eruption brillisncy
encrgetic dignifying

#ultiple Choice

The words used in this type of lesson were taken from
the 1ist of words which the children had not mastered.

Bach was given a 1list of words with these instructions:
"After hearing the word pronounced, find 1t again and under-
line."

palace pallet place palace palste

someone something somewhere some place someone



64
twilight twinkle twiligbht twin-lights twitter

megicsl megnificent maglcally megnetic magical

For the Correction of Omission
and Addition of Sounds
The puplls were gilven lists to study until each word

was pronocunced readily. This 1s the beginning of one list:

r-blend 1-blend n=blend a~blend
pay pace hut top
pray plece hnt stop
tack pay let fat
track play bent fast
tap pan sad peat
trap plan sand pats

Words Commonly Confused:s
Every, Very, and Ever

The children are given a stery corntalning the words
every, very, and ever several tiwmes with these instructions:

"FPut a line under very. Fut a ring around . Put two

lines under ever."

(ne of the first books used was The Land of Happy Days.

All study helps and tests were used. When the book was
finished, the vocgbulary at the close of the book was studied.
The next c¢lass period the followlng words were written on

the blackboard for each pupil to use in sentences in such

a way that the meaning would be clear:
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1. chart 6. explosion 11. property 16, sanuggle
2. companion 7. fortunste 12, realize 17. target
3., damege 8. injury 13. reflection 1B. vulture
4. decay 9. inquire 14. scamper 19. wither
5. exit ; 10. mnestle 15, seraumble 20. zone

All of the pupils scored one hundred per cent with two

exceptions, whose scores were forty and eighty-five.

Game of Word Pullding
In this geme, which 1s » ﬁmdification of "Authors,"
the pupils sttempt to cecllect complete sets of cards con-
taining all forwms of several words used in the game. The
geme is especlally for children who need to pay more atten-

tion to suffixes. The use of Gray's Oral Eeading Peragraphs

showed thet all of the children needed this praetlce., The
words used were determined by theilr mistakes in orsl resd-
ing.

Cards of tag board were cut into sizes two inches by
three inches. On each of four cards constituting a set,

[ ]
four forms of each word were printed, such as:

interest interests interested interesting
interests interest interest interest
interested interested Interests interests

interesting interesting interesting Interested
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The first word on each ecard is the key word and is
different for esch card.

Any number of puplls msy play this game. It was usually
played by dividing the class into groups, the groups ex-
changing sets of cards after a few games, The eards are to
‘be shuffled and four dealt to esch player. The small paek
left is placed face down upon the table. The first player
cells for any of the three words which sre listed below the
key word on any card in his hend. If another player holds
the card containing the called word as the key word, he
mist give it to the player calling for it. A player con-
tinues calling a3 long as he draws a card from anotha player.
When he fails to get a card, he must draw from the pack on
the table and then discerd a card. That ends his turn.

The object 4is to collect = complete set of books. The
player whe has collected the books at the close of the game

1s the winner,

Instruction for Improving Comprehension
Six methods were used in jmproving reading comprehen-
sion: (1) reading a parsgraph or story and writing the
main idea, (2) drawing inferences after part of a para-
graph or story had been read, (3) reading to follow in-
structions, (4) writing titles for paragraphs or stories,
(5) orel and written reeall, znd (6] answering questions.

The sixth one was the method used most frequently,
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Children with sttention and comprehension difficulties are
helped by questlom to be answered while they are reading.
The questions were always arranged in the order in‘which
the answers could be found, Most of the time the children
studled a question, and then read until the answer was
found. Questions used for written recall were not seen un-
til the selection was read.

Several types of questions were asked, such as ques-
tions at the end of each paragraph. Some of these guestions
- were direct; others were sentences with blanks to be filled
in, Other gquestions were objective to be answered "true"
or "false," or by multiple cholce. C(ompletion questions
were often used, The hardesgt guestions used ware those

calling for interpretation or evaluation.

Written Reeall
The tescher read a short story., After & peried of
flve minutes the children wrote the story in their own
words. Sometimes they walted until the next day to re-

produce the story.

Oral Recall

The puplls read std%ies from Ani@gg Life and told them

the next day. They did not tell the stories as well as

they wrote the one they had heard resd. Twoe of the poorer
readers were ungble to finish until they re-read their

stories,
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The stories reproduced below and simllsr cones were
written on the board. After the children had read each
story, 1t was erased; then they were given questions to an-

swer sboub it.

The Gorilla

There was once & young gorilla which was trained
by 8 lady and a man. He lesrned to pull his ehair
up to the table snd sit down, He ate very nicely.
He liked to drink water from s glass, He knew how to
turn on the water himself, He loved to play hide-
and-seek just like children, e would laugh when he
was being chased, OUne day he wanted to sit on the
lady's lap. She said, "No, I have on my clean
dress. You will get it dirty." He at once lay on
the floor and began to ery. Then he looked around
the room. He found a paper, He plcked up the paper
and put it on the lady's lap. Then he climbed up

and sat down!

1. Wes this animal stupid or wise?

2. Did he think when he got the paper?

3. Do children sometimes cry when they cannot do as
they like?

4. Ee learned to est .

5. He learned tb play .




6., He lesrned to ~on the .

7. e could drink from a

Water Buffaloes

Water buffaloes heve a strange custom of choos-
ing one of thelr group ag a waicher. The watcher is
always alert te any signs of approaching danger while
the herd is feeding of resting. If & tiger comes
near, the watcher gives a loud bellow. He can smell
a tiger when he is half a mile sway., All the buf-
fsloes get up when they hear this bellow. They put
thelr horns close together. The tiger tries to get
ingide the cirecle to steal a young calf, but he can-
not get through these horns, He is very angry. He
roars loudly. All the jungle animals are frightened
at the rosr. They 21l fear the tiger. Some little
arnimals come running out. They get inaide the ring
80 the tiger ecannot get them. Then the blg buffaloes
get resdy to charge! The tiger knows he wounld be
crushed under their feet., S0 he leapes sway into the

jungle!

1. Write s word that means something round.

2. VWrite

a

word that means baby buffalo.
3. Write s word that means t0 meke a loud sound.
4, Wpite s word that means smsll.

5. Write a word that means Jjump.
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6. Write a word that means to traump on.

Y. ¥rite g word that meens afraid.

¥r. Dog and Mr. Bear

111 in the blanks with the correct words:

sky thermometer flakes
sweater porch tassel
village ear newspapers
Bear cap \ elouds
clothes

Mr. Dog hed been obliged to go to the

gnd buy himselfl a . It was bright erimson

and very becoming, and Mr. Bear, who loved fine

, had also purchased a scarlet apd white

skating with = that hung down
over one in & most engaging menner. S0
both Mr, Dog and kr. could hardly walt for

cold weather to set in, and they spent a great deal

of tiwe running out to the - and looking at

the outdoor . When they were not doing

that, they were reading the weather reports in the

with attention or scanning the .

At last their earnest wateh was rewasrded by the
sight of large feathery , of snow lezily

floating downward from a cold gray .
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After a period of sbout seven months of remedial in-

struction, the Durrell-3ulliven Achlievement Test and Gray's

Oral Reading Paragraphs were repeated in order to measure

the improvement in esch ehild's reading schievement, The
results of these tests sre revealed in Tables 2, 3, 4, 5,

and &,
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PROPILE OF ERRCRS OF THE FIFTH-GRADE CHILDREN OF
PERRIN COUNTY LINE SCHOOL OF QGRAY'S ORAL
READING PARAGRAPHS (FIRST TESTINGY

Phase of Test

Fupil Number

B e -

1 2 & 4 5 & 7 8 2 10
. Chronologlcal
BEC.ssassvees A0=11{1C-0| ©-8| 9-8/11-6| 1140 C=9(C=11{10-9| 10-11
Mentel age...as. | 13=-6[12-1|11-0]|10«9|12=5| 11-8|10=0]10-2|10~6 |10-3
Intelligence
‘ quotient..... 1231 121 114] 111} 108] 108| 103] 1l02| 98 o4
Average reading
grade...... - CaT| Gad] 4.7 4.2 4.2 2.9 2.9 4.7 2.3 4,2
bBrrors:
Fauvlty vowel. 2 8 4 0 1 3 0 4 G 4
Faulty con-
sonant..... 1 7 9 1 1 3 2 3 1 4
Reversal..... ) 0 O QO 4] Q ¢ G ) 0
Addition of
Cmission of
goundsg. .. .. 1 3 e G 3 4 3 1 1 2
Substitution. o 0 1 8 4 13 3 @ S 5
Hepetition... & 7 0 4 0 8 10 1 20 2
Addition of '
WOrds., ..o 9] 2 9] 4 2 G 3 0 O O
Omission of
WOrdS..v» - O 0 2 QO 2 2 1 2 G 2
Refusels..... 13 0] 10 5 6 11 5 0 5 10
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TABLE 3

PROFILE OF ERRORS OF THE FIPTH-CGRADE CHILDREK OF
PERRIN COUNTY LINE SCHOOL ON GRAY'S ORAL
READING PARAGRAFPHS (SECOND TESTING)

it e o e i
Fupil Number
Fhase of Test
1 2 3 4 5 6 v 8 o 10
Chronological
BECe v onans veo [10=131110-0| 9-8| 2-8|(11-6(11-0C| $-9(2-11/10~9]|10~-11
Mental 8go...e0. | 13-6]12-1]11-0(10-9]12~-5]11-8[10~0 |10-2 [10-6|10-3
Intelligence
gquotlent..... 123 121 114 111 108/| 108| 103! 109 98 94
Average reading
grade........ | 8 | 8f | 7.7| 5.4| 8f | 4.5| 4.9 6.4 4.4| 6.1
Errors:
Faulty vowels 0 1 1 2 1 0 1 1 0 0
Faulty con-
sonsnts.... 1 G 5 4 0O G 1 G 0 G
ReversalsS, ... O 1l ¢ G 4] C o G O 8]
Addition of
80UNd 8. . aa 0 G 0 1 G 1 0 0 0 Q
Cmission of
sounds. . ... ¢ 5 2 1 0 O 3 5 1 5
Substitution. 2 ¢ 8 5 1 7 7 ] 8 5
Repetition... | © 2 0 1 o 3 2 0 5 0
Addition of
WODUS e s ooa 1 1 ] G O 2 O 1 1 0
Omission of
WOPUZeesane G O 1 2 1 1 S 0 1 1
Fefusals.e... |12 3 4 1¢ 1¢ 10 G @ 10 9
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TABLE 4

GAIN IN VOCABULARY AFTER REMEDIAL INSTRUCTION OF THE
FIFTH-GRADE CHILDREN OF FEREIN COUNTY LINE SCHOOL

ACCCORDING TO SCORES ON THE DURRELL-SULLIVAN

ACHIEVESENT TEST

Average Average ¥umber of

Heading | Reading Years

R ooa [ mon | ma | e | G | oned

Instruc- | Instruc~ Vocabu~
tion tion lary
1 | 1c-11 15-6 123 5.6 7.1 1.5
2 1¢-0 12-1 121 5.0 7.1 2.1
3 9-8 11-0 114 4.5 5.8 1.0
4 98 10-9 111 4.2 6.4 2.2
5 11-6 12-5 108 6.2 7.1 0.9
6 11-0 11-8 106 4.4 5.9’ 1.5
7 9-G 10-0 103 4,4 5.9 1.5
8 9-11 10-2 102 4.5 6,2 1.7
S 10-9 10-6 48 3.0 4.8 1.8
10 10-11 i0-3 94 4.3 6.4 2.1
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TABIE 5

GAIN IN COMPREHENSION AFTER REMEDIAL INSTRUCTION OF
THE FIFTH~GRADE

CHILDREN OF PERR
SCHOCL ACCCRDING TC SCORES ¢

SULLIVAK ACHIKVEHENT TEST

IN COUNTY LINE
N THE DURRELL-

Average | Average | Number of
. Reading Reeding Years
Pupil 3 Grade Grade Gained
B‘IO. Cu A' ffi. A- IQ Qo Eefore Af‘terﬂ 1n
» Instruc- | Instrue- Compre-~
tion tion hension
1 16-11 13-6 123 6.2 8.6 2.4
2 ic-0 12-1 121 7.8 8.6 0.6
5 5-8 11-0 1i4 5.6 7.2 1.6
4 -8 10~9 111 5.8 7.1 5.3
5 11-6 12+5 108 5.2 8.5 3.3
¢] 11-0 11-8 106 3.5 7.4 3.9
7 0-Q 10-0 103 3.5 4,8 1.1
& 9-11 10-2 1oz 5.2 5.6 0.4
2 10-9 10-6 o8 4,0 5,5 1.5
10 10-11 10-53 G4 8.2 7.4 2.2




76

TABLE 6

GAIN IN READING ACHIEVENENT AFTER REMEDIAL INSTRUCTION

OF THE FIFTH-GRADE CHILDREN CF PERRIN COUNTY LINE
SCHOOL ACCORDING TO SCORES ON THE DURRELL-

SULLIVAN READING ACHIEVEMENT TEST _

e e VR —

Average | Average | Number of

Reading Reading Years
oo | eoa | woa| moaf geae | GERSe | CRlnelan
Instruec~ | Instrue- | Achieve-

tion tion ment

1 | 10-11 13-6 | 123 | 5.9 8.4 2.5

b2 10-0 12-1 121 6.2 8.4 2.2

3 0-8 11-0 114 4,9 6.3 1.4

4 U-8 1C-0 111 4.1 6.5 1.4

& 11-8 i2-5 108 7.4 .8 0.4

6 11-0 11-8 106 4,1 6.6 2.5

7 Y & 10-0 103 4.4 5.2 0.8

8 =11 10-2 102 4.7 6.1 1.4

g 16-¢ 10-6 vE 3.4 5.1 1.7

10 10-11 10-3 04 4,86 6.6 2,0




CHAPTER V
CASE STUDIES OF TYPICAL PROBLEMS IN READING

Introduetion

This chapter consists of case studies of each child
in the fifth grade. The case studles present data relating
to the family background, personal traits, and reading prob-
lems of the children. The class was small because it was
originally mede up of pupils failing in the first grade
when the twelve-grade system was sterted. Fuplls A and F
did not fail but became members of the class later. |

Scores on all of the tests are given in grade eguiva-

lents.

Fupll A
Pupll A was & very attractive gilrl, well trained in
speaking and in singing. Her intelligence quotient ss

measured by the Cslifornis Test of Hental Msturity was

123. Her intelligence quotient on languasge fectors was

117 and on non-languege fectors, 13%, Fupll A was ten

years and eleven months old; Her father was a welfare

worker, The fswully, consisting of the father, mother,

Pupll A4, and a younger brother, lived with her paternal
77
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grandparents. Both parents and grandparents hed taught
school. They were &ll telented musiciana, end her grand-
father was a well-known preacher. She had every sdvantage
of a good cultural backpground.

She preferred active games and enjoyed going to foot-
brll zemesz., She went to the movies about twiece o month.
Beeding was the subject she liked best. She hsd a good li-
brary. Look, lLife, and Calling All Girls were her favorlte

magezines. For pets she had a dog and a chicken,

She did her work quickly and wes very neat with her
written assignments., She required very little individual
instruction, slthough she liked ettention, (m the Durrell-

Sulliven Cepacity Test her score was 7.2. She scored

5.9 on the Achlevement Test and 6.7 on Gray's Oral Reading

Parsgraphs, BShe repeated words when she wss not sure of

the meaning of @ sentence and did not have eny method of
word attack. When she onee heard a word pronounced, she
usually remenmbered it. Her greatest difficulty in oral
reading was resading too fast. Her desire to read to the
cless was the grestest factor in overcoming this difficulty.
She was z leader In the elsss, and she wanted the children
to think that she excelled in s8ll of her studies,

She read meny library books., She wss able to make good
scores on comprehension tests taken from seventh-grade

reading materials, She liked feiry tales, snimel stories,
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snd books written by Louisa Mee Alcott.

When the Durrell-Sullivan Achievement Test wes re-

pested, her score was 8.4, a gein of 2,5. Her second soore

on Gyrpy's Oral Beading Persgrsphs wes above the eighth

grade,

Pupil B

This boy was the "book wormﬁ of the class. Rothing
would have pleased him better than ts’spmnd his entlre tilme
reading. He was ten years of asge, He had the compenion-
ship in the home of one older brother and of a baby brother.
The boys lived with their mother on a farmy the father
worked in a shipysrd in Oregon. His intelligence guotient
on total mental factors was 1213 on non-language factors,
102y and on langege feciors, 132, His capacity score on
the Durrell-Sulliven Cepacity Test was €.5 and his achieve-

went score on the fehlevement Test was 6.2.

Beading was his fevorite subject. He liked edventure
storieg best. He was very enthusiastic about the Diek
Traecy radlo program, and gbout "Western" movies. His work
at home prevented hilm from resding ss much as he would have
liked. He enjoyed playihg with boys his own age. His
favorite game was baseball, but he was not s good playsr,

On Grey's Cral Reading Peregrarhs his score was 6.4.

liost of his mistakes were made on the last three paragraphs.
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He read sloud very well, but he preferred to read silently.
He did not want to taks part Iin eny c¢less discusgion or
to 1llustrate any stories; but he did like to take part
in any drawetization that wes plenned. He resert ed having
to tske tests on anything he hed read. During the firast
two months, much of his work was returned to him te do
egain, He would skip part of the questions or his work
could not be read., His asttitude seemed to be that he could
read well enough, s8¢ why should he have to be bothered with
such things, when he had rather be reading. However, he
was very mach Interested in increasing his vocabulery. He
said that he did not like the 9eiaﬁca readers, but never-
theless he made some very interesting contributions to the
class snd seemed to enjoy them, He was the fastest sllent
reader in the clesss and made perfect scores on most of his
comprehension tests after he upderstood that he was re-
quired to do them., He read at lesat one library book each
week in addition to his other reading.

He wede & score of 8.4 on the Lurreli-Sulliven Reading

Test the second time it wsa given and a score above the

eighth grade on Gray's Orel Reeding Farsgraphs.

Pupil ¢
Pupil ¢ was & very small, dellcate ¢hild with pre-
coclous tastes in picture shows and radio programs, She

ené Pupll D were the youngest members of the ecless, being
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nine yesrs and esight months of age. Her fether did con~-
struction work on government projeets., There was one other
¢hild in the famlly, = smell boy. Pupil C had been seri-
ougly 11l several timesg but at the time of the study her
health was good.

Bhe enjoyed resding but preferred that someone resd to
her., She disliked resding asloud unless she was reasding a

pert in a play. Her favorite books were Tom Sswyer and Five

Little Peppers. She read newspapers and msgazines. She

liked to play baseball and to jump the rope, She was well
iiked by all of her claasmates. |
The Celifornis Test of Mental listurity gave her an in-

tellizence guotient of 114. Her capacity according te the

Durrell-Sullivan Cspacity Test, was 5.5 and her reading

achievement score was 4.9, On Gray's Oral Reading Para-

graphs she made a score of 4.7. ©8he was serious sghout her
work and studied herd. Her mistakes in oral reading were
faulty vowels and consonents., She would read "aprang® for
"spring" end "agin® for "asgain." She sometimes sklpped
words she could not pronounce., Her comprehension of read-
ing material wes good; she always mede high scores on her
comprehension tests.

Sne wes glven individusl help with her word esnalysis,

Her word list was long at first, but she learned quieckly
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how to attack new words, and as she becawme more eornfident
she read faster end did not skip words. GShe gained one year
in vocabulary and one year, six months in comprehension,
8he begsn to enjoy reading aloud becsuse she was not afraid

of meking mistakes. WYhen the Durrell-Sullivan Test was re-

peated, her score was €.3. Her second score on Gray's Oral

Fesding Faragrephs was 7.7, a gain of three y&ars,

Pupil D

Pupil D, with an intelligence quotient of 111 and s
reading capscity of 5.2, was one of the poorest readers in
the class. On langusge factors his intelligence guoctient
wes 116, whereas on non-language factors 1t was 103, He
had twe older sisters. His father worked in = bus station
at Caump Wolters. Pupil D wss small for his age end had
been 1ill twice because of mastold infection., He was ab-
sent from school for two or three days esach time onvaevar&l
different occasions during the term. He went to & ploture
show every Ssturday night., He enjoyed playing gemes like
"Pollyanna®” with his sisters and baseball with his father
and the boys in his neighborhood, His time at home was
spent in this way or in riding his horse. He never resd at
home but his sister read to him, She reed Jiy Friend Flicka,

By the close of the school term, he had decided that he
covld read Thunderhead for himsel?f,
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He wams a cousin of Pupll I, whe was a year older and
had an intelligence guotient of ninety-eight. He had no
desire to do snything better than his eousin apd wanted to
be as nearly like him as possible. His favorite subject
wes arithmetle, but he was not very much interested in any
of his sehool subjects,

His intelligence guotient on language factors was 116,
end on non-lsnguage factors it was 105, Hig reading achleve-
ment score was 4.1 as measured by the Bur?ell-ﬁullivan Test,

and his score on Gray's Orsl Hesding FParagraphs was 4.2.

The errors he msde were repstition, addition of words and
of sounds, He and the other three boys in his group re-~
ceived more individusl attention than the other children.
They read orally for a part of each cless period during
the first three months of instruction, Heading in unison
wes very helpful in correeting Pupil D's difficultises.

hen the Durrell~-Sulliven and Gray's Teste were re-

peated, hls scores were 6.5 snd 5.4, respectively.

Pupil E
Pupil E was the oldest ¢hild in his elass. He had an
intelllzence guotient of 108 and = reading cepaclty of 6.8,
His intelligence guotient on language factors was 112; on
non-language factors, 100, He was slresdy reading above

his cepacity according to his score on the Durrell-Sullivan
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Reading Achievement Test, which was 7.4. He was & hendsome

child, eleven end g’half years of age, very sgreeable, and
well liked by hie clessmstes. He enjoyed playing baseball,
but he was not very ametive. He was the son of a farmer \
and the youngest child in the family, He had seversl mar-
ried brothers snd sisters. His mother was very nervous
and kept him at home for company when she was not feeling
well, He was absent at times because of slight 1llnesses.
Hls attendanece record was the resesson for his being in a
lower grade than he normally would have been,

He was a good silent resder but lacked confidence when

reading aloud. His score of 4.2 on the Gray's Oral Reading

Parggraphs was due lergely to his slow reeding sinee he made

only & few mlstakes., He read orally with the first group
for ‘three months. He was absent at least & third of this
tlme, After improving his oral reading by the reading of
easy materlials, he read orally from bocks st his ocwn level,
and experienced very little difficulty. He was encouraged
to read aloud to his mother.

When Grey's Oral Reading Faragraphs were repeated, his

score wes above eighth grade, which was 2 gain of four

years. His score on the Durrell-Sullivan Resding Achieve-

ment Test at the second testing was 7.8, his vocebulary

score belng 7.1 and hls comprehension seore, B.5,
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Pupil ¥

Pupll ¥ was repeating the fifth grade slthough he
was eleven years old and hed an intelligence quotient of
106 =nd e reading espascity of 6.1, He was so slow that he
seldom finished a tesk no mstter how easy. He ﬁas very
confident of his sbilities and slweys had an alibi for
not completing his work. He hed been passed on frmm ysar
te year becsuse of his sbilities rather than his achlevement.

He was behind the class in every subject except arithmetie.

{n the Calif;rﬁia Test of Mental Maturity his intelligence
on non-language factors was 121, while on 1anguéga fastors
it was only ninety-elight,

He was the oldest of a family of seven children. They
lived on & small ranch and the father wes sway most of the
time trucking and trading. His mother had teught school
before her merriage. Pupill ¥ assumed the responsibility of
caring for the livestock and seeling safter the smeller chil~
dren. He prided hlmself on being s good rider and roper.
By the time he arrived at school he was tired end preferred
quiet gemes. He disliked to pley ball becsuse he was not
8 good playver, and would meke up excuses to keep from play-
ing. The teacher talked to him about this, showing him

that no one expects to excel in everything. Some of the
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boys were good ball players, but not very meny were good
riders although most ¢f them owned ponies. He begsn to
play basebsll and cother games with the boys, and lest some
of his sntegonism towerd them. He wes more willing to work
with his group inthe c¢lassroom,

According to the Durrell-Sulliven Achlevement Test, his

reading achievenent score was 4.1 and his score on Gray's

Ao

Oral Reading Parsgraphs wes 2.9, Although he was a poor

reader, he liked to resd. Hls favorite book was Pinnochic.
He had read it several times. He read aviation magasines
and liked movies about army 1ife, ¥He preferred musical
radio programs. Geography was his favorite subjeet.

He was given wmany easy books on segcond gnd third grade
level with the instruction to read them just as fesat as he
gcould to get the meaning, He was given several gooks about
foreign children which were easy to read., After resding a
lesson silently, he would resd it mloud to see how many
lineg he eould read bhefore meaking a mistake., He wags encour-
aged to read to his brothers and sisters, At first he had
no desire to improve his resding. He was able to plod
slowly along snd derive sstisfaction from his resding and
he ssw no reascon to want lmprovement. It beceme necessary
t0 maeke him understand that he would not be passed any more
on his ability becsuse the work in the highery grades would
be much too difficult for him, When he reallzed thet his
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alibis were no longer accepted, he began to put forth an ef-
fort to improve in reading. He was pleased with every evi-
dence of suecess. He disliked to be plesced with a faster
reader, complalning thset he missed the best parts of the
storles, but he soon started to reeding faster. ¥He did
not meke meny mistaekes In his oral reading execept in raspe-
tition and substitution of words. Choral reading end learn-
ing to analyze words helped to correct these difficulties.
Be made repld progress in all of his school subjects.

When the Durrell«Sullivgn"Achievem@nt Test was repeated,

his score was 6.6, He scored only 4,5 on Gray's Orsl Reed-

ing Paragraphs, but this was 2 gain of 1.6,

Pupil @

Fupil G was the only child of s prosperous farm@r‘
His age was nine yesrs and nine months, His father was
stern end his mother over-indulgent. His eyes were very
weak, Hls glesses needed changing, so he did not wesy
them often. We could not reed very long without heving the
headache., He went t¢ the picture show twice o week, He
 preferred "Western" pictures and read "Western" end detective
stories at home. His favorite gemes were ball, pavticularly
baseball; end he was & good piteher. He liked Lo have his
own wey snd would csuse disturbsnees on the sehool ground
if he was not kert busy. He wae very careless about his

work, His pepers sometimes had to be returned to him the
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second time before they could be read.
His intelligence queotient was 103, on language factors
103 and on non~language factors 100, His ecapecity for

reading was 5.0, He made & score of 4.4 on the Durreli-

Sullivan Achievement Test and 2,9 on Uray's Orsl Reading

FParsgraphs., His mistakes were moartly repetitions. His low

score was due to these repetitions and to slow rezding. He
wss in the group which recelved the most individual instruc-
tioél. He wanted to learm to resd sloud so that he ecould

read importent psrts in pleys. His aomprehansian geore was

3,5 on the Durrell~Sulliven Achievement Test. WHis reeding

was checked closely for comprehension. On one assignuent
in & sclence reader he lost his book ernd made up his an-
swers to the list of questions., He was very indignent be-
cause he was told to re-write the agsignment, but his
score waes high on the second paper,

At the close of the period of insgtruction his secore

on the Durrell-Sulllvan Achievement Test wss 5,2 and on

Gray's Yral Reading Farsgraphs, 4.9.

Pupil H
This boy was a very nervous child with 1little interest
in school. He had no Tavorite subject but liked to read a
"little." He had a charming family with a good family
beckground. His father wss a farmer., Pupil H had sn older

sister in high school and & brother who was » prisoner of
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war in Germany. He had been wounded end the fawlly was
very worried sbout him, This tension was very apparent in
Fupil H. Hs hed weny nervous mannerisms such as cmmﬂtantly
woving his feet and meking popping sﬁuﬁds with his mouth,
He seemed to be unconsciocous of this, A ftouch on his arm
would remind him and he would stop. Sometimes he would
look up, swile, and say, "Wes I doing it again?" He never
quite overcame the hebits, but by the close of the term he
did not have to be reminded very often.

His favorite rsdio progrem was Fibber ﬁag@é and Holly.
"He went to =z pleture show every Saturday night. ¥Ye liked
sctive games, especially football and vaseball, He was
very popular with the other chlldren,

His age was nine years and eleven months. On the Cali-

fornie Test of Hentel Maeturity his score on total mental

factors, non~language factors, and lasnguage factors wes
102 for each, FKEis reading caspascity @as 4.8, and his read-

Ing achieveument was 4£.7. On Gray's Orsl Reading Paragrephs

his score was 4.7. ¥His uistskes In oral reading were mostly
substitutions of words and mispronunciation of vowels, He
would pause before & word and say, "Now let me see." His
study of wvocabulary end word enalysis eliminsted thab.

His second score on Grey's Oral Reading Parsgraphs was

6.4, and on the Durrell-Sullivan Achievement Test his score

wos 6,1,
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Pupil I

Pupil I was & happy-go-lucky child of ten years and
nine m@ntﬁs, with an intelligence guotient of ninety-eight.
He did not like to go %o aschool and did not like any of
his studies, This wss partly due to th@ faet that his eyes
were weak., They became red asnd inflsmed 1f he read for a
class period, His wother neglected teking him to an apQ
tometrist. He had an older brother in the sarmy end a sister
in high school, His father wes a bus driver at Camp Welters.
Fupil I liked hill-billy radio programs, and "Western®
movies which he saw often. He spent his time while not in
geheool pleying in town or riding his pony. He liked hase-
ball snd was & very good pleyer. He would not plsy with
girls and of'ten expressed that there were no gilrls in his
¢lass.

His intelligence was 108 on non~language factors and
ninsty-three on lengusge factors. His reading capaclty

as wmeasured by the Durrell-Sulliven Test wes 5,1, Hles sehleve-

ment score was 3.43 his score on vocabulary was three. On

Gray's Orsl Reading Paragraphs, his score was 2,35, His mis~

takes in oral reading were many repetitions, subastitutions,
and refusal Pecausge he had no ides about how to attack &
new word. He stopped freguently in his reading to say,
"Let's see" or "I don't know that word,”

He was given individusl instruction for seversl weeks,
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He wanted to be s meumber of & group, so this motiveted hiwm
to work harder. His most difficult problem was overcoming
1ip movement.. This waé not accomplished until the term
wes almost over. He became interested in increasing his
vocabulary and in making high scores to be recorded on his
comprehension graphs. Je especially enjoyed word building
EAames. |

' When he was retested he made a score of 5.1 on the

Durrell-Sulliven Achievement Test and 4.4 on Gray's Oral

Resding Paragrephs, He had gained 1,8 years in compre-
phs

hension and 1.1 in oral resding.

Pupil J
Fupil J, ten years and eleven months old, was a quiet,

retiring child with an intelligence quotient of ninety-
four, Her intelligence quotient was ninety-four on lan-
guage factors end ninety-two on non-language factors.

She probably sccomplished more in the 1light of her abili-
ties than any other child in the class, She was an only
child. Her father worked at Camp Wolters. According to

the Durrell-Sullivan Achlevement T@st,_ahe had & reading

capacity of 5.5 and a resding achievement of 4.,6. She saild
reading was her favorite subject although she did not 1lke
to read. She listened to plays cver the radio, preferred

love stories on the screen, and read pulp megazines at home,
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Her favorite book was Poor Little Riech Girl. She liked ac~

tive gmimes, but she did not mix well with the other chil-

dren.

Her score on Gray's (rsl Reasding Peragraphs wes 4,Z2.

&h@ made several eonsonant and vowel errors, but 4id not
seem econcerned with her problems, which included the fre-
gquent omission or repetition of words from the reading con-
text.

After a period of reumedial instructlion, her vocabulary
increased from 4.3 to 6.4, and her comprehension from 5.2

to 7.4, Her second score on the Durreli-Svlliven Aehleve~-

ment Test wes 6.6 and on Grey's Oral Resding Faragraphs,
8,1.




CHAFTER VI
CONCLUSICNS AND RECOMMEWDATIONS

Conclusions

In view of the data considered in this study, the
writer érrivsd at the féllowing conclusiona:

1. The relationship between mental ability and resd-
ing smehlevement is high enough to be definitely sipgnificant
snd relisble. The correlation is not perfect enough to
makayindividual nredictions ceﬁtaim.

2. Hany other fasctores other than intelligence in-
fluence reeding achlevement.

3. 1There is no one method of tesching remedial reading
which 1s inverisbly the best one to be used. COne type of
resding difficulty may be helped by severasl methods.

4. Teaschers of remedial reading must utilize many
methods, adepting esch to the individual or group needs.

5. Children who afe’pcwr resders must be given a large
quantity of easy, interesting resding material.

&, Resding instruction 1s accepted more readlily if
the child realizes that it fills a need in his 1life,

7. Teschers should help children to develop meaning

voeabularies so that thelr resding experiences may be

¢S
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expanded and enriched.

8. Stendardlzed tests suppleaented by the tescher's
observations and tests give an adequate dlagnosis of read-
ing'disability. The remedlal treatment which 1s most suc~
cegsful 1s designed to correct specific‘aaficiencies.

9., If skilled individusl instruction is given, the

prognosis is favorable in most cases of remedisl reading if

the proper motivetion can be given the pupil,

Recommendations

The following recommendations may prove of interest to
teachers of remedial reading:

1. Every ochild must be considered as gn individual
whose character traits and problems differ from every
other child.

2. There should be many interesting books asvailable
with a renge wide esnough to provide ssgy reading for each
child in the cless,

3. Children should be sble to see some tangible
proof of their improvement in reading.

4, An adequate testing program is of grest value to

a teacher of remedial reading.
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