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CHAPTER I
INTRODUCTION

The Problem
The problem in this study is to determine the role of
apeech in general education and to make certain suggestions
for teacher training in keeping with the aims of general .

education which seek to develop the democratic concepts.

Why This Problem Was Selected

Today there seems to be & need for maturs consideration
of the important factors affecting the social, economic, and
political changes taking place in the world. Many speak and
write of democratic prineciples that are superior to all
other systems of government, and boast of an educational
program that 1s the safeguard of those cherished principles.
How much 18 education doing to praserve, develop, and safe-
guard the democratlic ldea? Iow much can speech help, as a
part of general education, in the whole program?

The three maln purposes for selecting this problem for
research and study were:

(1) A study of the resl aims of pgeneral education was

desired.

(2) Speech belng considered an important tool in educas

tion, thls study was undertaken to determine to what extent



spesch can be used as a means of assisting people in living
the good life.

»(5) Due to prelimlinary study and experience, the tempo«
rary conclusion was drawn that a practieal, workable, and
adaptable speech program could lend the tools of adjustment
needed in a democratic soclety., This gquestion was asked 1in
the very beginning: "Can a program of speech sctivity be an
important factor in preserving democracy in its development
of a way of 1ifep"

It seems that a careful consideration of the aims of
education in a democracy, the trends of teacher education
in a democracy, and the determination of the role speech can
sand should play will facllitate the development of a better
integrated program for teacher training. After 8ll, it is
through oral expreasion that men and women reach understand-
ing and put into action pollicies that affeect the whole soci-
gety. What part can apeech, in a tsacher training inatitu-
tion, play in assisting men and women in the preparation for

intelligent and sefficient participation in commnity life%

The answer to this question 1s sought,

The Sources of Data
The sources of data were various educational and apeech
books, bulletins, and periodicals. Also reflected in this
study will be experlences gained Iin work-shop supervision,
work with curriculum adjustment groups, and particlpation in

conferances on “Speech in General mducation.”



Plan of the Study

In Chapter I the problem ls stated, reasons for its
selection are gliven, sources of data are listed, and the
plan of the study 1is described. In Chapter II consideration
will be given to the changing factors in economic, social,
and political life, and to the needed adjustment of education
to meet those changes, The scope and aims of gensral educsa-
tion will be analyzed and defined. The trends in teacher
education willl be considered in order to determine the place
apeech can best serve as a tool of social integration. In
Chapter III the role of speech in a teacher tralning insti-
tuﬁiom will be mnalyzed, The needs of students desiring to
£it themselves into a democratic society will be considered
as means of determining how speech can best cooperate with
the aims of general sducation. In Chapter IV eriteria for the
evaluation of subjsct matier will be llisted and an analysis
of the criteria will be given. Alsoc, a set of criteria for
gvaluation of courses will be presented and an analysis
glven, Courses of selected colleges will be used in the
analyzation, Chapter V wlll be a summary and recapitulation
of the preceding chapters in order to crystallize the dis-

coverles made and recommendatlions offered,



CHAPTER II
TEACHER EDUCATION IN VIEW OF DEMOCRATIC CONCEPTS

our world, our nation, and our community are conditionsd
by the traditions and customs that have slowly developed the
institutions in which we function as citizens. It is quite
natural, in the course of human relations, that we become
traditional in our behavior and our thinking, It 18 extremely
Aifficult te understand that institutions are continuous in
their growth and that traditional theories and ideas are but
yesterday's errors and mistakes, trilumphs and successes.

Walter Hale Hamilton, in discussing institutions, clari-
fies the meaning of institutional change in the following
worde:

In fact as an aspect of a continuous soecial

process an inatitutlon has no origin apart from its

development, It emerges from the impact of novel

circumstances upon ancient customj; it is transformed

into a different group of usages by cultural change.

In institutional growth the usual may give way to the

unusual so gradually as to be almost unnoticed, At

any moment the familiar seems the obvious; the unfa-

miliar sppears but a little revealed--an lmplication

in a convention which 1s itself taken for granted, a

potentlality slowly quickening into life,l

Professional educators and laymen alike have thought

of and dealt with general educatlion as s fixed, fully

exploited, snd traditionally developed end. They have been

Tyalter Hale Hamilton, "Institutlons," Encyclopedia oOf
the Soclal Sclences, Vol. VIII (1932), pp. 84-89.
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slow in realizing that meking a living, getting along with
people, galnlng knowledge that can be applied to life situae-
tlons, and belng creative with lelsure time are all a part
of a process ever changlng and reshaping.

Hervey W, Peck, in wrlting on institutlional economics,
s8YS:

Institutions are often defined as widespread habilts,
cuatoms, or arrangements. . . o According to Davenport,
'Institutions are a working consensus of humen thought
or hablt, a generally established action.' These insti-
tutlons are made by men or groups of men, and they can
be modifled and transformed by humsn forethought and
purpose,

Humen thought activitlies ars man's tool for change, and
being naturally affected by relatlion with other men, insti-
tutions, which are man's creation, are ever being modified
and/or wholly reconstructed. Rducational theories and prac-
tices necessarily change. Some changes are brought about
by trial-and-error, and others by unatural change Lo it
grown needs, The tradlitionalists rationalize the "natural
change" as a part of thelr conception of the "fundamentals.®
They remalin critical to planned experimentation beceuse of a

"fundamental" lack of understanding of institutlons and

human control over the trends of change.

X(
/ Alms of General Education
General education 1s, indeed, a very vague term and one

over which there might be much controversy. No doubt the

zﬁarvay W, Peck, Heonomic Thought and Its Institutional
Backaround, pe. 291. .




understanding of the term as used in thils study should be
defined, and the conception of the meaning of "general sduca=-
tion" in relation to present-day problems should be briefly
presented,

General educatlon, as itz aime are considered, should
be regarded as the total field of educational effort: the
organized school for foundational education, professional and
vocational schools, and out-of-school or adult activity. 7&f
a program of general education 1s to be justified, 1t surely
can be on thé basis of a program recognizing that men 1s a
social animal and that he must deal with other men in e
soclety. The success weasurement of the program should be
found in the adult activity of the men evolved-«total smciety:j

In considering the alms of general education, one canneg'
be too speclfic and definite in the suggestions set out. How-
ever, 1t is possible to be rather clear amd positive as to
the purposes and objectives. At the outset an lInteresting
comparison may be found betwsen the resulis of two atudias
made of the needs of two éifferent types of schools. FPro-
fesgsor Charters studied the activities of adult women to dis~-

cover the besls for setting up the Stephens College (Columbis,

¥Fissourl) curriculum.

As a result of this method eight common nesds of

goung women were isolated, They consisted of the follow-
ngt

1. 4 need for training in communication, specifi-
cally, speaking and writing
2. A need for appreciating the beautiful



3« A need for social adjustment

4. A need for maintaining physical health

5. A need for maintaining mental hesalth

6. A need for becoming alert, aware, and intelligent
about personal, family, and consumers' probloms

7. A need for developing a philosophy of life

8. A neeg for a knowledge of scilence in terms of
life problems

The teachers of Santa Barbara City (California) cooperaée
tively defined the scope of the curriculum for thelr schools
as;

1. Developing and conserving human resources

2. Developing and conserving non-human resources

3« Producing, distributing, and conguming Zoods
and services

4. Commnicating

5. Tranaporting

6. Re-creating and playing

7. Expreasing and satisfying spiritual and aesthetic
needs

8. Organizing and gaverming4

in determining the needs of students, which shoulad
always define the aims of educstion, two different groupg in
two different types of schools end in two different ge o-

. graphic localities arrived at approximately the same conclu-
sions. The explanation may be that both studies wers based
on the same desires, that is, to arrive at the true basis
for preparastlion for adult life. Both studies reflect also
the idea that in a democracy, when people think they think
allke in general aimes or purposes. Their ideas as to means

may differ, but as to the ends, they agree,

Spaulus Lange, "Some Issues in General Education," The
Fhl Delta Kappan, (May, 1941), p. 315.

4stanford University Education Faculty, The Challenge of
Zduecation, Mcoraw-Bill &gfi&s iﬁ'&&ﬁ&&%i&ﬁf’p. 20




Has the program of general education recognized in
its aims the factors essential to preserving in its devel-
opment the democratic idealy Was Charters right aboub
the claim that adult women speak and write? Was the Santa
Barbara faculty correct in that adult men and women pro-
duce, distribute, and consume goods and services? Can we
ignore the fact that all men and women are grown-up boys
anté gzirls considerably conditioned by organized sducational
efforts? Have we a school program that is assisting boys
and zirls 1n accepting responsibility in a democcratic soci-
ety? Are we creating by the means of the school artificial
situations that cannot ad just to life situations? Or 1s
general education planning a program to assist in soclally
integrating men and women?

The answer to most of these guestions is obviocus. To
many they will secem rather ridiculous In theilr simplicity.
Frobavly many will criticize their incluailon in & discussion
of this type. Yet, those who are reallstic will know that

although 1t is sald, "Yes, men and women produce, distribute,
and consume," we are continuing a hide-bound curriculum of
msty "aubjécts“ without attempting to relgte them to any
thing except grades, diplomas, degrees, and other arti

ficlalities.



Education in a Democracy

The democratie wsy of life can and should be praeserved
in its development of educational faeilities., There have
been volumes written on the democratic way of 1life, Much
time and thought haw been glven to expressing the democratic
ideal.

In the Constitution, the Bill of Rights, the historic
&evelopm@nt of the American Hepubllc, and the state papers
of governmental leaders there may be found, Tirst, natural
rlghts of man, second, equality of all men, third, the right
of Individual selfadetérmination, and fourth, proteetion in
the puréuits of happiness,

From every pla form and over every radio network we hear

the ways of llfe contrasted:

Totalitarian Democratic
forcee law and reasoning
materialistic spirituslistic
deiflss the state God above state
immorality morality
race prejudice brotherhood
war is nobls war la waste
complete subservience representative government
no property rights private property
censorship freedom of expression
state-dictated school cooperatively developed
curriculum curriculum
govarnment prepared and die- unbiased presentation of
tated propaganda information

In considering the problems in our communities, conflliscts
may be seen between special interest and the common intersstk,

religlons quackery and sincere religion, immorality and the



church, distrust of public officials and confidence, governe
ment ecure-alls, panaceas, snd thoughtful government, unequal
distribution of wealth and proper taxes and governmental sid,
foreipn "iams" and democratic ideals, and educational tradi-
tionallsm and adjustments-to-meet-needs,.

Then what 1s democratic ideclogy? What are the processes
so essentlal to the continuation of the democratic 1deals?
%What are the things so essentisl to the continuation of the
democratic processes?

Democracy is a philosophy of life that is basad on frse
relation of man to man in a cooperative spirit. It 1s a
philosophy which includes toleration, understandlng, confi-
dence, sincerity, snd equality under the rules which are
cocperatively established.

Denocracy will contime as long as men can compromlse
without surrendering, can be tolerant without ahandoning
bellefls, can recognize reeds end necessary changes without
despaliring of the exlsting system, and can intellisently
understand proceases of development without becoming dictae
torial and impatient.

It seems well worth repeating that the successful mease
urement of the program should be found in the adult activity
of the men involved-~total sociseby. Can 1t be said that the
above teat would establish that the present system and Y-

pose of general educatlon would adequately meet the need-
situstiony
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By way of summarlzing the real nature of democracy we

quote Arthur D, Hollingshead. In Guidance in Democratic

L1ving he lists in the manner of a political platform what

he conslders a reasonable interpretation of ths principles

of democracy:

l. Democracy regards the individual as of inesti-
mable value and hls development as the sole object of
society.

2. Democracy guarantees an equality of rights to
all individuals,

3« Democracy insures fresdom to all individuals.

4, Democracy places the relations of all individuals
upon the plane of fraternity.

5. Democracy regards individual and group welfare as
interdependsnt, :

6. Democracy places its confidence 1n the experi-
mental methods of sclence as a means of intelligently
directing the course of 1its development,

7. Democracy achieves its common goals through the
cooperative efforts of its members,

8. Government in a democracy is "of the people, by
the people, and for the people." . . « Democracy recog-
nizes that forms of government and laws can never solve
the problems of humsn associations unless these humsn
relationships are governed by a spirit of mutual interest
and mutual service,

9« Democracy depends upon.edueagian ag a means of
perpetualizing and improving itself.

Democracy being a phllosophy of living, a way of life,

and a living organism, then the development of ldeas, atti-

tudss, and abilities to participate Intelligently in 1life

becomes the responaiblility of the educational program.

A system 18 not democratic simply because it
is made avallable to everybody or bscause it is
administered without distinction of persons.

To be truly democratic education must tresat
the individual himself as the ond and set ltself

Phe

1§A§§hur Ds Hollingshead, Guidance in Democratic Living,
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the task of preparing him for that intellectual
and emotional sharing in the life and affairs of 6
men which embodles the spirit of the olden Rule.

ment .

ma jor objective of education 1s that of group developw

However, the attltudes and abilitles of the individusal

are of importaence. The Individual becomes the group when it

is made possible for him to cooperate wlth other individuals.

Arthur D. Hollingshead, in guidance 1n Democratiec Living,

presented the following summary of tha'real demand on educa-

tion by the democratic principles:

That of the group:

1. Possess a strong feeling of group consclouse

negs which is based upon a mutual recognition of
commorn purposes.

2, Concentrate all of 1ts efforts upon creating

opportunities for the fullest personality development
of its members

3« Realize 1ts goals through cooperative endeavors

of 1ts members.

4, Develop sn underatanding of group welfare and

its implications.

b. Possess soms form of orgenization which facili-

tates thelr cooperative effort.

6. Fossess a leadershlp that functions as a guide

arnid not es a master.

That of the individual:

1, Possess a strong feeling of membership in the

group.

Z. Have a respect for personality,
3. Have conslderation for the rights and feelings

of others.

4. Have & strong sense of personal responsibility

for the welfare of the group.

5. Possess the ability and willingness to partici-

pate actively in group enterprises.

6. Possess the abllity and willingness to direct

himself in terms of the best Interssts of the group.

7. Fossess a strong feeling of individuality, of

self-respect, and of security in the group relation,”

Cboyd He beode, Pundamentais of mducatlon, pp. 61-G2,.
7Hollingshead, op. ¢ib., pp. 29«50
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Abraham Lefkowitz, in "The Challenge to Educators,”
lists as the purposes of educatlion the following:

1. Guide, rather than dictate, to develop self-
dlscipline.

2. BEmphasize understanding rather than fact mastery.

3. Btress growth in soclal habits and in powsr,
through self-direction and through gpuided school, home,
and soclal living,

4. Stresa abllity to go on despite failure; to
master even the unpleasant and the hard; and the neces-
alty to obey orders.

5, Emphasize acceptance and fulfillment of civic
responsibllity in school and in life.

€, Develop a sclentific attitude

{a) So that conclusions reached are tentative
and subject to critical evaluation.

(b) So that opposing views may not only be
tolerated but also welcomed as a basis for
bringing about a continuous reorganization
of outlook and broasden understanding,

7. Provide educational adventuring; educational
success rather than failure; and an outlet to such
talents that make for crestive expression and beauty--
the goal of all art.

8. Put emotional adjustment upon a par with academic
achievements a8 the quality of human relation that is
vital to success,

9, Frovide work discipline and work comradeship so
that democracy msy grow and extend to all areas of living.
Democracy 1s not, as Dewsy says, relying on external might
but a growing, 1llving force in the mind and heart of man.é

The conclusions of Hollingshead and Lefkowitz certainly
Justify our position that in our society the ever-changing
behavior patterns must be conslidered in understanding the resl
alms of education, Individuals change as needs arise.

Groups change because cooperative growth demands adjust-
ments. Institutions are the products of man, and man must
Intelligently with purpose plan the trends of the changes

taking place.

“Avranham Lefliowltz, "The Challenge to Educators," High
Points, XXIT (April, 1940), 7. Beia
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Teacher Educatlion

The 1ssues and aims lasid down in the preceding pages
ghould be considered in the training of teachers. After gll,
the teachers are the architects of the school pregram and
the custodlians of the democratlc idea. There will need to
be optimism in the thinking concerning teacher training.
Programs that have been proven successful in the past have
been those that wers slowly, psainstakingly, and cautlously
worked out in the light of experimentation and full experience.

Teacher education mist be directed to the whole field of
gducation, Probably no more disconcerting problem is faced
by an instlitution dedlcated to training teachers than that of
over-coming the growing feeling that the liberal education
courses are not an integral part of the professionsl prapara-
tion of a teacher. Clearly related to this as a major prob-
lem, however, is the development in teachers colleges of the
gttitude of those engapged in the so-called professional edu-
catlon courses that they and they alone are responsibls for
the professional preparation of a ﬁeaaher.g Unless the

adminlistratlion of a teacher trainling institution underatands
the real alms of general sducabtion and the real needs of the

sbtudents, 1t will ve dif{ficult for that Institution to find

its proper role in educational responsibility. Unless

9F. E. Englemsn and Js Cs ﬁatth&ws, Progress Report on
Seven Teachers Colleges Particlpating in The Cooperative Study
of Teacher zducation, P. 24.




Individual teacheors realize the role they must play in
modern soclety the products of teacher training Institbutiona
wi1ll continue to retard progressive changes necessary in a
democratic scheme of life,

"It took years to develop mubject matter specialists
for the preasent courses and 1t may take much more than
infrequent cormittee meetings at the closs of the school day
to develop teachers in general education, "0

In other words, we need not only c¢lear thinkers and
willing workers, but patience and alert administrators snd
teachers. HMany teachers have bullt walls of speclalized
subject matter around themselves and either becasuse of
mental lasziness or lack of comwmnity interest refuse to see
the problem facing general education and the urgent need of
the whole soclety. There seems to be a gsimllarity between
such teachers and the man who couldn't make sense out of a
pleture because of the brush marks, the paint and the frame,
or the man who couldn't see ths forsst for the trees. Paint;
brushes, frames, and trses are important to a ploture or a
forest, but their real importance is their relatlionship to
one snother in a completed senss. The combination of all
the factors must make sense,

In speaking of the problem of traditional tesachers,

subject matter ldolaters, and conservative administrators,

it seems well to face the major problems before outlining

107vid., p. 10.

i
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the direction which teacher training must take to Justify
its furction in a demoecratic soclety, Some teacher
training institutions have béen giving mature study to the
wecesgary trends in teacher educstion., A very few institue
tions have attempted to do something about 1%, However,
when an institution is found that is alert to the situation,
it is found to be handicapped by institution-institution
relations, There are certain standards, rules about erodit
transferring, institutional accrediting, stc. It seoms
reasonable, however, to sxpect some Iinstlitutions to continue
thelr studles an¢ to becowe more aggressive as they feel
Justified in thelr own experiences. One institution was
found to be considering the following:

The following questions, as understood by the
visitors, were to serve as the touchstone to g
successful professional currlculum:

(1) ¥hat is the modern world 1ike?

(2) %hat 1s the Tunction of school and educatlon
in the medern world?

(3) What experience must the teachers col g
provide in order to insure this understandinget

g8

L2

If an institution will seriously undertake to answer
the above questions and then adjust.lts pragram to the con-
clusions drawn, there can be little doubt as to the future
of that institution as an agency for developing leaders and
workers who can funection in a democratic g iety.

What we need more than anythingz else is thoughtful and

intelligent understanding of actual living conditions.
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Teachers and administrators are nseded who are willing to
meet problema squarely, analyze them In view of actual

needs, and incorporate the resulis in curriculum revision,
Understanding of 1ife situations and the needs of atudents

in fitting those sltuations mist be had before much progress
can be made In zeneral education., It must be remembered that
present bteachers and administrators are producta of the
present tralning program.

Wihat readjustments must be mede? What can be done about
the problem?

Out of the thinking of leaders in varions educational
centers certaln more or less common agreements ssem to be
arising as to readjustments which should be made in Higher
Lducation.

1. The studsent should be prepared for mature living
in 211 areas of relationship,

2, Upportunity should be provided for a broad
general education as well as for specislization,

5. There 18 a need for individuslizstlion of instruce
tion,.

4, The students should gain skill in self-direction
and self-appralsal.

5. The student should become proficilent in the
8ki1lls essentlial to participation in group action.

. There is a need for an increase in the efficiency
of learning.

7. There is need for an integration of instructlon
which will incrssse the effectliveness of a faculby of
specialists,

8. There is need for such Changes in Ehe Curricunlum
as will eventuate in changes of beh avxor.

The summary of the objectlves listed by Heaton and

Koolman are rather brief and in some instances probably nsed

ieEannebh L. Heabon ané G, Hobort Loopman, & Galls~w
Curriculum based on Fandawental Heeds of &Lﬂueﬂna, Pr. 21-22.



elaboration for clarity. However, for the sake of brevity,
lengthy gquotations from their discussion are not included
in this dlscussion, For purposes of comparison and evalugwe
tion, the following material from another study is quoted:

The followlng sugrestions are offered as preliminary
formulations of goals which should gnide in the selection,
education, and gradustion of teachers, Individual snd
social well=being are ingeparably linked in esch ob jec~
tive,

l. Health, The modern teachers college should cone
tribute toward: (a) the health of itgs staff members and
students; (b) the ability of its graduates to guide
puplls toward more heslthful llving; and (c¢) soclal ol
changes which will make the world a healthful place for
eVaryons.,

2. Mental health. The teachers college should cone
tribute toward: (a) better mental health, saner oute
look, ané more attractive personality of the staff and
students; (b) ability of its graduates to gulde pupils
to more wholesome emotional ad justment; and (e) social
changes whlch will be conducive to greater securlty
and less frustration, strain and distortion of person-
alit:f:

3. Work, The teachers college should eontribute
toward: (a) better understanding and magstery of tech-
niques in the teaching profession; (b) the abllity or
graduates to puiide their puplls toward work which s
bersonally satlsfying and socially ussful; and (c¢) a
modiflcation of our sconomic order that will put to
work more of our human and material resources,

4. Enowledge. The teazchers college should further
the pursuit of mowledse, not only for its Instrumental
value in connection with other objsctives, but also for
i1ts Intrinslc contribution toward understending. . . .

S. Artistlc value. The teachers college should
contrivute toward: (a) greater appreciation of the
arts, more creative skill in the arts, and more artistie
1living on the part of its stalff, its students, and the
pupils 1in the achool; (b) changes in our culture and
our social Institutions which will facilitate the crsea-
tion of enjoyment of beauty.

€. Recroation. The teschers college should cone
trivute (a) toward enjoyment of life for its students;
() toward their abllity and inelination to make 14fe
happler for their future suplls, and {c) toward a socliety
in which lelsure brings zreater satisfaction to all.

Lo
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7e Integrity. The sbudents and staff . . . . should
speak, write, teach, and act as free and responsible
persons. We should strive to modify society in such
waya as to reduce intimidetion, hypoerisy, helplessness,
dependence, and blind emformity.

8. Cooperstion. The teachers college should exem-
plify zenuilne cooperation of many different workers
toward common ends . + « o

Yo Urowthe The teachers college shonld contribute
toward continuous growth and flexibililty of adjustment to
chansing personal and social needs on the part of its
gtalf and student body,

There ars many other, more specilfic, objectives whieh
teachers college facultles should hold for themselves and
thelr students, because they contriiute as means to some
of the above ends.

1. The soclial frame of refsrence, growlng out of
extensive, careful, and active study of our society and
the foreces which move within.

2, Thorough understanding of the growth and developw
ment of individuals,

3. Hastery of & field of subject matter (not necesw
sarily defined sccording to the conventional divisions).

4. 5kill in relatlonships with other people; teche
niques adequate or good adjusiment in soelal situations,

Se. A high degree of skill in reading, writing, and
speaking.

€. 8¥ill in discovering and using the resources of
a community: orgenizations, Institutions, traditions,
personalitles, etc,

7. Sk11l 1In using livraries, referonces, blbliog-
rapiiies, Indices and other sources of additional informaw
tion,

Ue Capacity to interpret and to gritieize research;
abllity to contribute soue res&arch.l’

In consldering the summaries of objectives and proposals
quoted atove, we find that emphasis 1s being placed on
{1) total environment, {£) cooperative effort, (3/ mental and

physical health, and (4} tobtal interests.

Stated briefly, the function of a teacher therefore
becomes: (1) to create within the parts of the environ-
ment under her control the conditions most conducive

YBtooqwin Watson, Donald P. Cobbrell, and Sether ¥, Lloyde
Jones, Redirectin: Teacher Education, pp, 5-8.
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to growth; (2) in the other areas, to enlist and suide
-the efforts of her pupils in a cooperative venture to
he Erowth of a11 conoomcd. [ETI4tes and sustains

g »

Considering the summary and the objectives quoted above,
teacher training begins to make sense. Teacher training edu-
cation, in other words, cannot be just one course after
another; those courses must be related to something., It can-
not be bassed on unilstersl relationships; there must be a
cooperative effort, It cannot ignore environmental relationas,
because life is something from which one cannot withdraw,

In a panel discussion at the University of Denver in
February, 1941 on the subject of "What Are the Learning
fctivities and Experiences for Speech Training in General
Lducation?" one teacher, who was a high achool supervisor
of English, sald that for years she had taught the paragraph
a8 containing a topic sentence and a number of related sen-
tences until she suddenly realized that the whole thing ought
to be related to somethiﬁg, In teacher training can we see
the whole picture? Should paragraphs be related to experi-
ences and real life situztions or should we Just have para-
¢graphs for paragraphs' sake?

Opportunities for participation will eliminate mich of
the artificiality that grows up in the musty atmosphers of
the corridors of traditionalism.T%By will give prospective

teachers practice 1n the very things they will need in the

1Arthur D. Hollingshead, Guldance in Democratic Living,
Ppe 116«117,
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workins-£1eléd after graduation. They willl assist them 1in
seeling the relatlionshlp of all the areas and instill in them
the deeire to pulde thelir students into clilizenship partici-
nation.

The training of a teacher should include a eare~
ful and persistent presentation of the professional
charscter of hig chosen work. e should be mede sware
of the ldeals and obligations exemplifled in the work
of thes best tesachsrs, and of the opportunities and
satisfactions cpen to ths taacher who is succogsiMml and
devoted, An sxzposition of 'the philosophy of education?
should be concerned with more than the conflicting
theorieg of human nature, of mind, or of learning. For
the system of education ls a part of the provision which
seciety makes for the perpetuatian of eatablished values
and the creation of new values, and the funetion of sdu-
cation must be seen in the lizht of the total sood of
soclety. The preparation of a teacher, therefore, mst
be a preparation not alone in knowled«e but in active
attitudeg, in capacity for resp sxhility, in devotion
to duty.t®

Throughout this discussion of teacher education great
emphasis has been placed, through citations of thoughts and
studies of others and personal sxperiences in the fisld, on
social understanding and the undersfanding of student environ-
ment, Much attention has bheen glven to the need for particil-
pation experience, a greater integration of such experlence
with 1life situations, and & larger degree of responaibility
being placed on the student in planning his own eéucation‘
The trend of the type of teacher training which has been

pointed out will make instruction much more functional, for

1“Lﬂmuné Z. Day and others, The Zducation of a Leachsr,

Committee on Teacher Hducation, Ass’n, of ﬁoliatss and Univer-
gities of Lhe State of sew York, 1939, ppe 5=6.
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then teaching Is more effective, In other words, the rela-
tlon of information to action must be developed,

The problem here is, "lHow can speech fit into the
program of general educatlion?” What 1s the role of speech
in view of the aims of general sducation and the needs of
students who are preparing to function in a democracy?

it is felt that speech is an important tool in bring-
ing that relation about in general sducation. Speech may
be a force for integration in all flelds of lsaerning., Speech
may be more than the exchange of ldeas and feelings by voeal
and body symbols. It may serve as the chief medium of human
relationshlips and soclial intezration, If its true purpose
is to bring persons into cooperative actlion as regards the
facts and realities affecting their lives, then spsech iz &
part of general education. Dr. Llwood Murray, in announcing
the Spesch 1n Educatlon Conference of February, 1941 included
this atatement 1n his bulletin:

Speech In ‘eneral Education will be the unifying
center in thils program. !'CGeneral Educatlion refers to
that educatlion which everyone must have to live in a
modern commnity.' (Charles H, Judd). "General Educa-
tion is educstion for everybody--an education which
consists of cultivation of the intellectual virtues.,?
(Robert ¥. Hutchins). 'General Education enables and
encourazes Individuals to cooperate in using for the
welfare of all the knowledges and skillls they acquire
individually. « » « It continues the integration of
atudents, ths development of social—minded, socially

active 1nﬁiviguals. (Department of Secondary School
Principles).

16pr, Elwood Murray, editor, Announcement of "Speech in
Education” Conferenes, Rocky Mountalns Speech uanference, l@&
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That certainly shows an understanding on the part of
the Western Association of Speceh Teachers of the general
education program and a desire to integrate speech in the
prozram, It seems that speech teachers as a group are
swinging around to the ldea that speech 1s a tool and not
an object of perfection.

Therefore, in Chapter III the role of speech in teacher

training institutions will be considered,



CHAPTER IIIX
THE ROLE OF SPELCH IN TEACHER TRAINING

The teacher training lnstitutions of the United States
sare primarily, but not wholly, devoted to the function of
training teachers. Most of the institutions admit and
plan for liberal arts students, pre-professional students,
and students seeking one~ or two-year orlientation to deter-
mine future training. The attention of thils study will be
Girected primarily to the proulems of students who are pre-
paring for teaching positions, but the other types of stu-
dents found in teacher training institutions will not be
neglected. Although many colleges and universities include
speech programs of one sort or another in their curriculums,
there are many teachers colleges that, as yet, fail to recog-
nize the need for curricular spesch activity. Few teachers
colleges which offer courses in speech offer speech majors,

The attitude of the teachers colleges may be partly
Justified., School administrators have had the idea that
because anyons can speak, speciallzed work in speech is
unnecessary. Therefore the calls on the teacher placement
offices for speech wajors have been few. Further, it may

be that the speech artificiality manifested by some of the

teachers of speech may have prevented school administrators

Irom recopnizing ths educsbtional valus 0f speech activities.
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Those teachers who have engased In curriculum revision have
coms largely from the professional education fleld that is
always experimentally in advaence of adophed practices, The
teachers of spsech bhave been slow to assume a role in general
@ducation and to accept thelr reasponslbility; therefors,
curriculum revisionlsts have not been ahle to see speech as
8 part of teacher training., Teachers of speech have been
unable to agree on their function in education,

In order to emphasize the real challenge to teachers of
gpeech, a statement of W. A. Cable regarding the challenge
48 summnarized and quoted in part:

Challenge to speech teschers:
l. A working definition of spesch training
a, objective
be character
¢. scope
2, Weed for re-alignment of main ohjectives of
speech work with fundamental aims of education
3+ Should there be more smphasis on a set of primary
ok jectivas for speech tralning?
8. thought
b. emotion
¢, understanding and sympathy
4, Pormulate a more uniform conception of teaching
of speech.
5. Agreements on terminology
6. Hecognition of unity of all phases of the fleld
7, Acasdemlc standards
8., Desirability from a professional viewpoint
9. Quality of tsachers employed
10, Time for extra-curricular sctlvitlies should be
sllowed from the regular load of teaching
11. Curriculum committees should bs educated to a
favorable point of view toward speech. Note: This
can he done if the speech program 1s reviased to fit
needs of students.
12, Convince society of the cultural and economic
values of apsech, Hote: This can be realized when
speech renders the service to society. It can and shold.
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13. RBasic nature of speeche--required course for
freshmen. Note: ¥o course should be required, but
through cooperation with other areas and through
development of an efficient ¢linic the tbasic nature
of speech' should be adequately taken care of.

14« A system of speech training should bes insti-
tuted in the grades and high schools,l

The following quotations are taken from an article in
the Southern Speech Bulletin, published by the Southern
Assoclatlion of Teachers of Speech In order to clarify the
position of a large number of the teachsrs of sSpeech.
Elizabeth D, MecDowell esxpresses well certailn views of the
scops, plage, and need for speech education in general edu-

cation.

A majority of the states of this Union have com-
mittees now at work on programs based on long-time
educational planning to appralise the curriculum and
reconstruct 1t in terms of present and future needs.
Up to this time the services which speech education
can render in such programs now evolving have not been
actively prssented to the policy~forming committees in
any of these states. The personnel of these groups as
they are now constitutesd are In no sense oppossd to
speech education, but are under the impression that
necessary speech services are now being rendered as
effectively as may be expscted by the "departments" of
English and social studies. For thlis reason we cannot
expect the ssrvices which speech offers to be much
advanced in the curriculum as they will evolve unleas
more definlte clarification of the functions of speech
is brought to these committees by the responsible and
competent teachers of speech, ,

Thers is a growing feeling that the increasing
complexity of our soclal order 1s demanding certain
definite changes in the existing educational progzram.
The 1life of today calls upon the schools to serve
newer and widsr purposes. The nseds of youth between
the ages of 16 and 21, thrust into an economic world
ill-prepared to offer them opportunities for earning

1@. . Cable, Cultural and Sclentific Speech @ﬂucatiqﬁ
&0&&3, Phe O=1l8. /




a livelihood, has brought the necessity for extending
mass educatlon bteyond the secondary school into junior
colleges and adult education activities, The proposals
for such activities now belng given most serious con-
silderation call for mastery of speech technques in

that dlscussion groups and dramatic activities will
play a large part in thelr successful culmination,.
Therein lles an opportunity for teachers of apesch to
promote the auccess of these undertakinsa by making
their specialized experience avallatble to these pio-
neers who ara eager to enlist the interest and partici-
pation of all members of the profession and to capital-
i1ze the resources of educational leadership, )

How can we meet the challenge of this situation?

(1) ®rst, by publlicly recognizing the fact that
teachers of speech are members of the profession of
Bducation and by demonstrating our willingness to take
a responsible part in moulding the policles and develope
ing effective procedures in regard to the problsms
common to educators,

The profession needs us now, for in all commni-
ties questions concerning the scope and nature of public
education are being raissed, Leaders in the profession
are urging that educational pelicles be placed asquarely
taefore the public for frank and impartial discussion by
individuals and organized groups. Therefore, educators
appropriate to the demands and potentialities of the
times can be put into operation.

Certainly teachers of speech should ally themselves
with other educators who are carryling the burden of
reconstruction in the profession, This implies that
members of the Southern Assoclation in the Progressive
Education Assoclation should have more cooperation in
their efforts to provide better schools, It also
involves strong affiliation with state as well as
national professional groups, with particular emphasis
upon cooperation with committees engaped in the recone
struction of the curriculum.

(2) Next, teachers of speech should set out upon a
searching inquiry in regard to the adeguacy of their
present practice and the scope of their vision, or in
light of comprehensive long-term planning. Buech svalua-
tion should deal with fundamentals rather than super-
ficialities. It should be focused upon our philoesophy
of speech education rather than upon a sst of approved
practices with 1little consideration of their applicae-
bllity to various situations.

We should think of speech education not as a "depart-

“ ment" of a subject-mattsr curriculum, but as a large bLody

of services directed toward making individuals proficient
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/in spesch and consequently worthy of representation
“4in the polley-forming groups of the administrative
units in which such services are rendsred. _
S The narrow speech speciallst relying too much
upon hils "major work in apsech" is soinc to have a
hard time in the kind of schools now being planned,
Mastery of hls spesch technigues and sclences 1s an
essentlial part of hils equipment, but not enough to
make hlm an integsral part of an sducational snter-
prise,

If we dc not undertske such an inquiry we have
no basls for complaint when crystallized programs do
not make adequate provision for our speclalized serv-
ices,

{3) Third, we should promote = program of aurveys
and other research directed toward disclosing our
needs, our "bast practices,” and our capacities to
serve, We should also encouraze experimentation with
ways end means of improving spesech education through
teacher training, mechanical alds, organized bodles of
informastion, and the like.

The exlsting speech programs in teacher trsining insti-
tutions are varied, The teachers of speech sre divided on
the primery objectlves of a program of speech. One would
have only to attend & few spssch conférancea to see the
cleavages In the field, There are institutions that place
all emphasis on spe=ch as a practlical art or else emphasizs
the cultural background of speech, Thers are a few that
devote most of thelr attentlon to the scientific aspecta,
One college teacher of speech at a recent conference shouted,
"Speech 1s a glandular probtlem,”™ It can easily be seen that
confusion in the area of speech is retarding 1ts progress

toward securing a deflnite place in general education,

“Elizabeth D, McDowell, "Speech Education's Professional
Responsibllity,” The Southern Speech Fulletin, ¥¥ (QOctober,
1935), 18«21,
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Speech teachers must see the whole plicture in their
own field, consisting of several divisiona: Practical
public.speaking, dramatics, radio, speech science, spsech
correction, and the teaching of speech., They must realize
the place of dramatic workshops, intra-mural speech activity,
and extra-curricular forensics. Speech as an area of educa~
tion and/or as an integrating soclal force cannot be suc-
~cessful until the fleld of endeavor is unified snd all of the
phases are Included in the programn,
B Il the aims of general education in a democratic soci@tﬁ
are to be realized, a program must bs developed that will
make the best use of an important tool of soclal integration.
Teachers of speech should become alert to the situation and
become more professional in education, If the teachers of
gpeech éra to function in education, they must recégnize
that such efforts as "elocution" and "expression™ have left
bad memories in the minds of curriculum builders and leaders

In general education. Artificialities, technique extremes,

and perfectionistic ideas must be discarded altogether,
and workable, sdaptable, and practical speech must be in-
cluded.

The fundsmental task of the spesech program in the

tzachers college should be to develop the averags atudent,

the ordinary prospective teacher who needs volece control,



specialized tralning in clear, effective speaking, and prac-
tice In community service.5 However, serious consideration
should be given the prohlems of students who are preparing
to tesch spsech-~speech ma joras, speech minors, and extra-

curricular speech directors,

Shall Speech Be a Major?
The training of speech majors may bs considered from

three points: The effect it should have upon the speech
habits and personality of the student majoring in speech,
the attitude toward speech which he should acquire, and the
nature of the speech course he should take.? a4 program for
the training of speech teachers probably needs a very com-

prehenaive course of study.

The speech ma jor needs a desp foundation and a
broad background, He must be more than a narrow
specialist; he must see the spesch problem in its
relationship to every phase of the subject; for public
speaking, for interprestive resding, for dramstic art,
for speech composition, and for the study of the 1it-
erature of speech, These courses must be orzanized on
the basls of their Interdependence., I am of the pinion
that the successful teacher of speech wlll endorse the
assertlon that no student is thoroughly prepsred to

~ practlice any phase of speech 1f his energles have been
devoted entirely to pne phase of speech. -For instance,
the speclialist in public speaking will not only find
in dramatic art a source of much that will be of incal-
culable value in his chosen field, but in many cases
he wlll find there the solution of hils personal spesch
problems, And who wlll deny the value that publiec

speaking offers to the studentfghose first interest is
dramatic art or interpretation

®Elizabeth M. Jenks, "Phe Place of Teachers Colleges in
the Enlarging Speech Training Progranm," Speech Education in
8 Democracy, edited by W. E. Cable, 1932, p. 163,
‘ Ibiﬁt, PQ 165.
SLaynard Les Lagzy, "The Undsrgraduate Curriculum,"
Cultural and Scientific Speech Xd. Today, edited by W.E. Cable,
1930, p. 43.
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Speech 1s a large field of human relations. As a v
factor in the developing of a program for general educa-
tion in a democratic scene 1t has unlimited resources if
those teaching or preparing to teach understand their role.
Speech 1s delined as & tool of social adjust-
ment, which reflects the efficlent personality, and
a paychological and soclological technique of modify-
ing human behgvior by means of body, thought, voice,
and language.

If the teacher training institutions will consider the
development of proper speech attitudes, the rols of the
speech teacher may becowme more effective, The radio, civic
and professional clubs, the public platform, and simple
conversational situztions can be practlce flelds for speech
work. The spsech major should be afforded the opportunity
to grasp the ldea of need that may exist and seek training
that willrprepare him for service in the needed area., The
attitude that speech is a developer of "arguers," of "art-
ists," or of "orators," shows a lack of perspective needed
to assume a role in the teaching of speech.

The poeition of a speech major in a teachers college
is quite different from that of a speech major in a liberal
arts college or university. The purpose of the training
should be that of directing the major into a coneception of

the total field of speech. The "artistie® and "cultural"

should not be discarded as motives, but rather should be

eﬁlwood Murray, The Speech Personality, p. 10.
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merged wlth the senersl interest and need--training men and

women how to live together 1n a cooperative society. The

embrace no form of artificlality or false concepts of dic~
tion problems. The major should understand the methods of
discussion and forum direction, the techniques of debate,

extempore, situational oratory, the msthods and practices

ship, the responsibilitiss of the worker in 1ife situations,
the value of and pleasure in dramatics, the importance ang
technigues of radio, énd the history and background of
apesch activity. The total personality of the individual

should be called into service,

The speech major should be proficlent in the organiza-
tion and supervision of intra-mural and extra-curricular
activities. Thils needed experience can come through experi-
ence., The theoretical methods and study of "how 1t 1is done"
cannot replace "being a part of it." Experience in intra-
mural and extra-curricular work should asslist the prospective

teacher in golving some of his persgonal problems asnd at the
gsame time prepare him for the role of counselor in leisure

time activity.
Should not the speech major's degree plan be broad encigh
and the program of practice teaching ao planned as to give the

prospective teacher of speech the opportunity to study and
practice the things he will meet in the actual field of teahing?
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Speech ag a Minor

English, soclal studies, physical sducation, and
elementary education represent some of the fields in which
ma jors are usually offered in tsacher training institutions.
They have been selected for consideratlon in this atudy as
ma jors with which zpeech as a minor wonld probably better
prepare the prospective teacher., A genseral study of the
elementary and secondary currlculums will disclose that
apeech has as yet to be established as a definite ares of
instruction in many schools, The speech classes and the
speech activities of the public schools are generally taught
or directed by teachers whose major interests and training
are In other flelds, It appears to be reasonable that con-
sideration bs ziven selected majors that could probably fuss,
correlate, or integrate with speech better if the ma jor had
speech training. A distinctlon will not be made as between
first and second minors. In other words, for the purpose of
this study, two years of spesch training will be considered
the minimum needed. In considering the speech minor no
admission is made that spesch majors can be efficlently
supplanted or substituted for by speech minors. This cone
sideration 1s Jjustified on the basis that present customs
and condltions should be recognized. The terms "fused,™

"correlated," and "integrated" are used 1n their generally
accepted meanings and also to descrihe the selsctive major-

spesch minor area of activity.
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Traditionally, the Inglleh group has absorbed speech
as a unit in their field., The zttltuds of the English group
generslly has been, "We teach them to read and write; dossn't
that include speech?" To 1llustrate this position, although
probably not to the English group's satlisfaction, the follow-
ing situation is presented: Johnny says, "It ain't so, . "
Fut he gets no further. The teacher isn't Interested in what
ain't so"; he 1s horrified at the dragon "ain't." "Ain't"
isn't the best word that could be used, but should not Johnny
be allowed to express himself? Ural expression, unhampered
by prudishness, mlght be the avenue of teaching good English
form, Jsn't there sorething wrong when Johnny writes a paper
and usas "is not™ but speaks and uses "ain't"¢ As referred
to before in this study, shouldn't the "paragraph of perfect
form" make sense, relate to soms experience, and be capable
of oral expression? The vehicles of radlo speech, dramatics,
spesch correction, public speaking, etc. could be integrated,
correlated, or aven fused with English. To correlate, to
integrate, and to fuse Infers training and preparation in
the areas affected. They infer a balanced course of study
based on the needs of the fields fused, Iintegrated, or corre-
lated,

fhe whole problem of a speach program in the schools

demands comment at this point. BSurely no more valuabls

social or business asset could be galned in the school-

room than a pleasantly pitched volece, clear articulation,

an agreeable and expressive inflectlon In speaking, and
the correct pronunciation of words. The responsibility
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for training to this end cannot be left to so-called
speech t sachers alone, since sgo few students are en-
rolled in speech classes. Upon the teachers of
English devolves a major share of this responsibility
since they alone teach year after year every child in
the school. Every teacher of English should himself
possess an agreeable volce and a cultivated utterance,
Every teacher of English should read aloud well, Every
teacher of English should know the technique of teach-
ing erlsp articulation, and pltch placement and modula-
tion of the wvolece. Ivery teacher of Englisgh should
care intensely that his students should speak with
charm and whatever elegance thelr native and social
gifts permit. And no preoccupation with other issues
should permit slovenly and raucous speech in sn Inglish
classroom. Nor in any other classroom! Whatever the
speech background of any student, he gshould hear from
his teachers a speech calculated to sst a standard for
his own. 3chool plays, orations, and the like are a
powsrful vehicle for setting such standards of charm
and correctness for a whole school, The talking ple-
ture and radio, now so unlversally availlable to the
student population, are a further force whose illuatra-
tive value can scarcely be overemphasized, Alert
teachers are sverywhere organizing instruction in
speech around these powerful centers, to the end that
no child shall leave our schools whose speech 13 not
low, pleasing, distinet, and well bred,

The explanation of why "few students enroll in so-
called speech classes' is that four years of English is
required in high schools and two years in colleges in order
to be graduated. However, in the above statement there 1s
no admission of the importancé of spesech iIn English,
Shouldn't the English teacher, then, have speech training?

Those intending to teach secondary English should
be strongly advised if not required to take in college

at least a reasonable minimm of work in Oral Reading,
Pablic 8Speaking, and Dramatlies. Even thls minlmum

7Nationa1 Council ‘of Yeschers of Bnglish, A Correlated
Curricalum, A Report Prepared by the Committee on Correia-
tTon, 1936, p. 276.
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would add greatly to every teacher's equipment and
effectiveness, and contribute surprisingly to the

gase and comfort with which a professional career is
begun. Some additional specialization in (1) Volce
training, Phonetics, and Speech correction, or (2’ in
Public Speaking, Argumentation and Debate, or (3) Dram-
atics would be wise., Such courses should be planned
to glve technical knowledge of problems and methods
end should demand sufficient practice to give satis-
factory personal skill. They should emphasize sound
standards, good teste, and the fundamental nature of
oral expression as COMMUNICATION, There are of course
some who sey any one can do this work--all that it
requires is ordinary good sense., Those who hold this
view have elther never had opportunity to see the
results of poor tesaching in oral expression, or are
too blind to see them, or have not themselves the
standards and taste which they erroneously assume are
universally employed.

Too many colleges seem to ignore the problems of
the schools for which they are training teachers, The
pressure necessary to gave conditions improved may
have to be great ., . .

To 1llustrate the attitude of the more progressive
secondary schools and to emphasize the ressonableness of a
speech minor for English majors, the following is quoted
from a dlscussion of English courses of study of the Evans-
ville, Indians schools:

The two major objectives of speech are: To galn
contrel and ease In all communicative bodily action,
and to use orsl languaze appropriately and effectively
whether it be for the utilitarian functions of informal
speech contacts or in the exercise of artistic skills
required ln spesking, reading, and acting.

Since the general trends in the fundamentals or
speech and In the advanced ecourses in debating, in
publlic speaking, and dramatics is in the direction of
the personality development of the individual and in
the use of his abilities for society rather than in
the public dieplay of the talented few, speech instruce
tlon is planned to bring about the following desired

3] " .
A, M, Drummond, editor, 4 Course of 3tudy in Speech
raining and Poblic Speaking, pp. S0U~S0Le
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outcomes

1. Por those crippled in speech: to discover the
students' speech handicaps and inadequacles, and by
efficlent re-education to redirect the use of their
speech mechanisms.

2. For those with normal speaking capacitles: to
improve the students' abilitles by leading them through
a series of progressive speech experiences.

3« For those with speclal superior skills in
spsech: to0 assist them through curricular and extra-
curricular experiences to achieve creatively and artis-
tically.

The kvansville School: considers the sbove as the real
objectives of the speech unit of the inglish course of study.
Is 1t, then, a reasonable assumption that the English teacher
ought to have at least a mina 1in speech?

Frobably next in order of importance is the soclal
studles group. Outside the field of English, speech is
generally delegated in the curriculum to the soclal studies
teacher. Of course, sometimes we find the teacher of Span-
1sh or the teacher of art teaching speech courses because he
or she lacks a courss or twoc having a full load of instruce
tional work. The hilstory tescher, the civics teacher, or
the economics teacher, if the curriculum is still highly
specialized, could probably make apeech activity help the
War of 1812, the leglslature, and the problem of distribution
make sense to the student, Would not the oral expression in
the form of a discussion, a radlo dramatization, an interviow,

a debate, or an oral report give the student an opportunity

to develop the experience and also the method of clearly

359Harold Spears, gxperlences in Inilding & Qurriculum,
Pa D00
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defining and relating the experience? The student's par-
ticipation in adult life situations will probably be entirely
oral.

Usually the adult discusses his religlous views, his
attitudes on government, and hils ideas of the economic-
social order arally; He orally exchanges ideas many times
a day with his fellow participants in the real life situs-.
tions. Should he be able to clearly, intelligently, and
logically present these views? Should the school create
& pre-adult artificiality by requiring experisnce to be
written? BShould teachers dominate the activity of relating
experiences by formalized recitation?

If the curriculum recognizes a distinct area of social
studles in which there 1s fused history, civics, and eco-
nomics, then the picturc may be even clearer as to the need
for oral expression of experiences, 1ldeas, and thoughts,
There will probably be a better continuity of events that
describes the problems involved., The "War of 1812," the
"legislature,” and "distribution of goods" may after all be
related. They may e steps, problems, or studies in the
development of present-day probiema that mist be coped with
by the student. Opportunities to participate in the study,
opportunity to express opinions without restraint, and the

opportunity to convince others may be a function of orsl
sxpression--speech activity. Should not the teacher of

social studles have speech training?
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A promlnent basketbsll coach, with graduate work in
physical education, says, "Do you teach a course that will
teach & fellow how to say what he wants to say when he has
to make a speech?” An adult has mastered a profession. He
has taken the preascribed courses leading to two degfeea.

He was not told, while doing that work, however, that civie
clubs, parent-teacher associations, school banquets, profeg-
slonal associations would be a part of ths life gituation.
That was not in hils dezree plans,

\MN“»\wA boy who stutters, who unintelligitly scrambles his
words together, who is extremely timid, or who may not be
able to teke directions may report to the playground for
recreation work. The subject matter teacher probably con-
siders him & problem, Probably hils family, even before the
téacher, hes made him feel he 1s a problem,

The tenth grade, the social studies group, or the high
school may e sponsoring a play night, an assembly program,
or a fleld day. They went stunts, skits, dancing, tumbling,
and games,

The physical education teacher has a very important
place in the school .and commnity life. His work in the
school usually is extra-curricular or intra-miral., His
work will most likely deal with the leisure time of the
students. The physical education teacher's problems prob-

ably will be the outgrowth of curricular problems; that is,
they will most likely arise In sowe subject matter area,



40

If the teacher of physical education 18 a coach he
will need training in the techniques that will enable him
to express hls ldeas clearly and convincingly. He, more
often than any other teascher, 1s confronted with the "hero
worship” student. The "imitator" will likely find in the
coach his pattern, PFersonally, therefore, the coach needs
to be a speech example for the students. Ia there an
excuse that can be reasonably offered for a system that will
graduate, with administration-plannsd degrees, an indlvidusl
destined to be a public figure without providing him an
essential tool to he used in participating in that life
situation to which he is graduated?

Is there a relationship between general muscular
activity and speech? Are boys and girls timid "by nature?
Can not spontanelty of speech probably be developed in the
"rush and heat" of play better than anywhere else? Are not
delayed speech reactions necsssary to perfecting the
techniques of certaln games¥ The fleld of spesch scilencs
or correction probably can be correlated with physical edu~
cation better than with any other field.

The relationahip between physical activity and speech
activity is very close; bothvinvolve miscular control and

normel physical equipment., I8 speech training for teachers
that are rished, or actually flung Into s spotlight by the
very nature of their work, an unreasonable request of the

teacher btraining institubtions' currienlum=-building experts?
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If the kindergarten teacher is adequately trained for
her job, many speech problems of the secondary schools and
colleges will be solved. This i1sn't a statement made to
invoke a controversy, tut 1t is a besis for the inquiry,
"Where do we start with speech problems?"

A teacher in a demonstration school's eélementary level
calls the speech supervisor for a conference. She has a
teacher training institution's zraduating senlor a3 a prac-
tice teacher., The prospective teacher 1s loud and uncouth
in speech. Bhe says "feller," "git," "fer,” and "cheer."
What would the speech advisor advise? The érOSpectiva
teacher has a "C" average required to graduate, .She has
fulfilled the requirements of her degres plan. The place-
ment office has recommended and secured her a job teaching
in the elementary grades. What could the speech advisor
advise?

The incldent above 1s an actual case, but there will
be cries of "rare exception!™ Yet, can i1t be denied that
elementary teachers are annually being graduated by the
hundreds without personal speech training and without
teacher training in speech methods? Can teacher training
institutions ignore a situation that cheapens 1ites training?

Where 1s the place to start speech training? The
answer may ts the elementary school. Would & minor in

speech for teachers of elementary school work tend to solve
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the problem? Would colleglate speech training discover
and modify or correct personal speech defilciencles?

There are many teacher tralning institutions that
require of elementary tsachers twelve hours or htwo years
of aspeech training. Generally three phases of speech train-
ing are emphasized in the requlirements: first, personsal,
volce, and general speech training; second, instruction in
the subject matter of spesch; and third, methodes and proce-
dures in speech training at the elementary school level.lo
In other words, the teacher training institutions face two
important problems: first, correcting the prospectlive
teacher's own speech faults, and second, training the pros-
pective teacher in the technique of speech training for the
elementary levels.

Should teacher training Institutions Iinclude speech
training in the elementary teacher's "degres plan™?

Accepted activities In the elementary grades ars story-
telling, dramatizations, radlo programs, and word study.
Mistakes and errors made will have far-reaching effects, It
certainly 1is true as sald, "Practice does not make perfsct.

wll The definite trend in elemen-

Fractice makes permanent.
tary schools 1s the one-teacher-for-all-subjects 1ldsa. This

represents a definite fusion of all subject matter flelds.

101et1t1a Raublcheck, How to Teach Good Speech, p. 10.

iames . O'Neill, "Trends in Speech Education,"
Address to Hew York Ass'n. of ligh School Teachers of Speech,
New York, 1935, p. 4.




The 1ldea of the departmentalizing of elementary grades is
recelved with less and less attention. Then doegn't speech
afford the tool necessary toc fuse all subjectematter into

a complete prozram?

It is now generally accepted in progressive
educational circles that good speech habits can
be taught, and that, moreover, they mmst be taught
if education is to fit the child for life., Since
the child is acquiring speech habits from the age
of two years, speech education should begin with the
first school day. Thils prevents the protracted prac-
tice of vad haebits.

It becomes possible at the same time to apply
to spesch training those technlques and procedures
which have been found valusble in other phases of
elementary education. It is imperative for the con-
sclientiouns teachser to equip hersslf to mset thlis felt
need by acquiring a scientific knowledge of the sapoken
langnage and skill in teaching it to young children,l2

A committes of the Texas 3tate Assoclation of Teachers
of Speech has prepared a proposed course of study in speech
for the elementary schools. Concluding the preface of the
suggested course of study the committee makes thils state-

ment:

If elementary school teachers are to stimlate
elementary school pupils to develop good spesch and
to participate profitably in gulded speech actlvitlss
in the curricula of the State, the teachers need to
have two types of preparation: (a) Trailning to help
them develop the best spesch of which they are capable,
and (b) training to help g%em to direct the puplls in
their speech devslopment.

Doss the tescher training institution have a responsli-

bility in sceing that elementary majors are trained Iin
speech sctivities?

12naubicheck, op. cit., pp. 3-4.
Texas Stale Ass'n. for Teachsrs of Speech, "4 Suggested
gourse of Study in fundamentals of Bpeech for flem. School
Teachers," 1939, p. 13,
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Perhaps no more [itting conclusion for the discussion
of the speech needs of elementary educatlion majors could be
offereé than the following:

The chief impression left upon me by this investi-
gation is that the teachers colleges and normal schools,
1f they are to meet the purpose for which they were
founded, must provids with more definlite work in speech
training. If we are to do anything bo make the people
of this country more articulate, the work must beglin
in the elementary schools, This simply means that the
teachers in these schools must not only posssas good
speech, but that they rmst have a knowledge of the prob-
lems involved in the teaching of good speech and good
reading. In this direction lies one of the greatest
opportunities of the normal schools in American educa-
ti 0!1014
The case of apeech as a minor in selected fislds of

wnplish, social studies, physical education, and elementary
education has been presented briefly. If the aims of gensral
edncation are to be realized, and if the preservation of
democracy is to be secure, should not the recognized tools

of leadership, cooperation, and participation be an area of

training for teachers in peneral?

Speech as a Servics
The industrial education major and physlical education
minor may stutter, 1lisp, or just be unable to "explain Whaﬁ
he knows." The art major and music minor may need training
in body control, volce projection, and the "art" of express-

ing ideas. The home economics major and English minor may

145, p, Deyoe, "A S8tudy of Four-Year Curricula in State .
Teachers Colleges," Bducational Administration and Supervision,
XVI (¥arch, 1930), 208-210.
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need practice in "how to preside," in parliamentary proce-
dure, and in simples oral reading. The English ms jor and
history minor may need the technigues and methods of drama-
tizatlon, The elementary major and English minor may need
training in the techniques of aguditorium activitles.

Have these statements ever been made in meetings of
college teachers: "He writes gecod papers for me, too, but
can you get him to participate in class discussion?® "Ny
students can't read." "I haven't had mmch success with
oral reports; they can't seem to organize thelr thoughts.™

The statement made at the beginning of this chapter
that the fundamental task of the teachers college should be
to develop the average student, the ordinary prospective
teacher who needs help on speclific problems, should be con-
sidered in relation to the avallable curricular servlces, The

whole program should be planned with a definits purpose and
with clear objectives, Should any curricular offering be based
on selfish and narrow departmentalization? Can Justification
be found for a curriculum that invites the talented student ard

excludes many who are in real need of asszistance?

Speech problems know no areas, boundaries, major fieldas,
or subjecta. They are to be found everywheré in the school.
Is it, then, the Job of the teacher training institution to
devote its time solely to encouragling the student who is under-
taking a comprehensive training to the neglect of the one who

needs special training in a limited perlod of time?



What 1s the service Lhat apeech can renfer the occa=-
slonal speech student? It is not the purpose of this
chapter to outline any program or course of study, How-
ever, it i1s the purpose of this chapter to raise the quss-
tion of the "role" of speech In seneral educatlion, How
can speech be of help to the total sctivity desvelopment

of all the students? In raisinsg the qusstion the snpres-

Wikl

tion might be made that & speech program that justifies

[

1tself in general education should take into consideration
the rendering of the greatest service possible, It might

be further sugszested that reliance on the extra-curricular
and intra-maral acetivities for the answer could be considered
a8 an effort to escaps responsibility. The needs of the
student, regardless of where he 1s found or regerdless of
his major or minor, should have a definite place in the
active-cnrricular program of the service ares,

Many individuals who are otherwise well quali-
fled to lead are deterred from doing so because they
have not been tralned to speak adequately., Fecause
they do not have the self-confidence, because they
are unable to make an asdequate spesch adjustment
before audiences, they stay in the background and
leave the lsadership of vital affairs in the hands
of political 'shysters,' loud-mouthsd 'ballyhoo
artlsts,' and incompetents.

Speech tralnling can do mich to enhance the total
perasonality. 4 student may possess brilliance of
intellect, have an understsnding of the social and
economic world in which he lives, have an apprecila-
tlon of the [ine things of literature, art, and msie,

~understand human nature, have high ideals, and in
other respects be a potentlally superior person, yst
fall to contribute fully to soclety. Spsech train-
ing may, in many such cases, do much to implement the



47

qualities mentioned, and help the individual to

accomplish infinitely more. Iurthermore, speech is

the major means through which the total personality

expresses itself in social relationships. ferhaps

no other slde of personality 1s 8o susceptible to

cultivation,l

Are the phases speech correction, dramstics, auditor-
Jum actlivity, discussion and debate, public speaking, story-
telling, community service, and radlo tools of services.
Are the tools avallable for the use of the averave, ths
ordinary, the non-major or non-minor, or the occasional
speech student? Is it part of the job of teacher training
instltutions to make availsbvle the tools and offer the

service of trsining in the use of the tools mads avallahble”

Extre-Curricular

In consldering speech as an extra-curricular activity,
a sbtudy of the purpose, function, and place of extra-
curricular activities In genersl should provide a basis for
the discussion, There have besn two distinct views expressed
a8 to the purpose of extra-~curricular activities. First;
it Is the business of the school to organize ths whols situ-
ation so that all school activities will be within the
curriculum. That 1s, 1t 1s the business of the school to
sponsor and sencouraze so-called extra~curricular activities
so that the interested individusal may have the opportunity

of practicing the gqualities of a good cltizen to his own

Eatisfaction and to the development of desires for more

? 10:1lwood Wurray, The Spesch tersonality, pp. 4-5.




training, all within the recogznized curriculum. Second,
extra~-curricular activities, sg EXTRA-curricular activities,
should afford a prosram of leisure time to take care of
interests that arise in experiences gailned in the curricu-
lar activities. That is, the individual should be so stima~
lated by the extra-curriculer activities that grow out of
curricular activities that the experiencss sained would
return to enrich the carricula*le

The sscond view expressed is the one found generally
In practice among the schools., However, many of the
schools maintaln a separate program that is articificially
set up wlthout relatlion te any curricular activity. In
still other school prosrams is found a separate extra-
curricular program but one that la cooperative with the
other phases of the curricular activiiy,

Thers probably ought to be soms definite objectives
agreed upon in the beginning of this discussion. What
should be the purpose end functlon of extra-curriculsr
actlvity? What part does apeech training play in the
development of the program?

Objectives:

1. Create an interest in personality development.

2. Afford opportunity for practice in citizenship.

16 . . .
Llvert &, Fretwell, Zxtra-Curricular Activity in
Secondary Schools, p. 2.
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S« Dovelop lesdership.
4, Encourage original ressarch ané study
If the first duty of education is to direct people
to higher types of activity and to éodify or condlitlon
those actlvities to make them desirable, then there scems
to be a justification of the inclusion of so-called extra-
curricular activities iIn the regular curriculume. |
Harry C, Hchown 1lists as the purposes of exbtra-curriciw
lar activlities the following:

1. To prepare the student for 1ife in a democracy

Ze 10 make him increasingly self-directive
3. To teach cooperation
4« To Increase the interest of the student in school
5. To foster sentiments of law agd order
6. To develop special abilitiesl?

The list seems all-linclusive for gensral activities; .
however, for the particular field in this study & re-group-
ing of or a restatement of the purposes quoted would probably
make the role ol speech clearer,

.1, To train the student to adjust himself to the general
and speciflc activities of the school and to adjust himself
to post-school or adult activities. ‘

Z. To practice cooperation

be To creats interest in the welfare of the school,
interest in other people's views, respsct for judpment of

others, and interest in personal advancement,

¥y - :
l‘ﬁarry Cs MecKown, Extra-Curricular Activities, pp. 4-6&.




4, To place definite responsibility on the individual
student '

5. To assist the student in "finding" himself,

In spesch there are thres natural divisions of sxtra-
curricular activity: TYorensics, Dramatles, and Radio. The
fiseld of radio necessarily Includes both the techniques used
in forenslcs and dramatics, but 1s generally recosnized as
a sepsrate and distinct field of study.

Modern teaching 1s not confined merely to the class-
room. The corridors, the playground, the home, the holidays,
and the vacation periocds are all places and times when the
teacher should be on the lookout for student interest and
student ablility. Clubs, assemblies, forums, debates, drama-
tizaticns, and radio programs are all recognized z2ctivities
of educational value,

It makes little difference 8o far as the purpose of
this study 1s concerned whsether extra-curricular spesch is
directed by the Znglish teacher, the social studles teacher,
the art teacher, or the sgclence teacher. It Would.seem,
however, to be of sone Importance as to whether the teabher
agguming the responslbility has had training in the extra-
curricular speech activity they seek to direct. What 1s the
role of spsach in teacher tralning institutions in train@ng

prospective teschers for extra-curricular sgeechlactivities?
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Teachers who major In flelds other than speech may
minor in speech and thus secure trainins that will be
ungeful in directing extra~curricular asctivitles., WMost
teacher training institutions have extra-curricular programs
of forensics and dramstics, while some of the instltutions
have Included speech clinics snd radio., Many institubions
divorce the extra-curricular speech activity from the cur-
ricular speech, and the direction of debate, for instance,
is in the history department, the sociology department, or
the sovernment despartwment. The extra-curricular radin ls
deleyated to tha migslc department and the dramatics +o the
Engllsh department. A study of the participants in extra-
curricular speech will disclose that, aside from extra-
curricular dramatics, very few speech méjors in comparlison
with the nmumber ma joring in other flelds participate. In
one institution our of twenty-six students who engapged in
intercollegiage forensics contests in five months only
three were speech majors.17

Thuas, 1t can bs seen that extra-curricular speach is of
importance Iin the modern schoel program and that teacher

training institutions should give consideration to the train-
ing of teachers who will direct extra-curricular activitlss,

in spnesch.

0

17" tatistical Summary of 1940-41 Intercolleglate Foren-
#lcs,” Horth Texas State Teachers Collegs, Denton, Texas,
Ma'y, 1941 .
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Speech as a Tool of Hoclal Integration
John Devwey wrote In iow We Think, in 1033:

Speech o » « 18 the great instrument of social
adaptation, and, with the developmsnt of speech,
adaptation of the baby's activitlies to and with those
of other perasons glves the keynote of mental life . . .
It language 1g continually used in all studies as
well ga In &ll the social dlscipline of the school . . .
It is a distinct object of study . . . That protlem of
the school in reapect to speech 1s to dirsct pupils!
oral and written speech, used primerily for practical
and social ends, gc that zradually it shall bescome =
camsciouiptool ol conveylng knowledge and assisting
thoupght o *¥

Dr. Zlwood Murray, in The Speech Psrsonallty, expresses

this:

that

Speech is the chief means wherehy social relations
end pesrsonal adjustmenta are carried on. Whenever
there is 1ineptness, uncouthness, or inflexibility,
social relations will not Ye satlsfactory and maladjust-
ments will be the usual result, 7The same is true if
voices ars monotonous, nasal, mufiled, or harsh, Thils
is likewise true 17 spsech attitudes and manners are
over-agoressive, timid, indirect, or insincere. That
speech is not performing the function which only it
can perform in our democracy ls meanifested by the mul-
titude of unsolved problsms ln psrsonal, social, and
professicral life~~provlems which sre local, state,
national, and internatignal--problems of industry, of
education, of religion,<Y

It appears that generally people as a whole realize

B

speech 18 of importance. PYeople speak! Iut few

reslize the importsnce of training In speech., This ias

probably the rssult of custom. Poople rarely ever

olva

w
A

rreat importance to something that is as "commonplace® as

ngohn Dewey, How Ve Think, pp. 207, 208-200.

o . P . Y 3
”Oﬁlwood Mirray, The Speech Fersonality, p. 1.




speaking., Yet, people zenerally admire the individual who
is an accepitable speaking personality. Why?

-

1i individuale are to live efliclently and
happlly in a democratic environment and with profit
te themselves and to soclety, they mst be akle to
exchange with one another thelir ldeas and experien-
ces. This exchange demands the adequate develop-
ment of technigues for inter-communicstion. The
chriei technicgues for inter-communleztion are smbodied
in spesch. It consists of techniques which each per-
son uses 1o st%r up idess and effective estatecs in
other persons. 1
In consideration of speech as a tool of social inte-
gration can it reasonably be assumed that (1) Education is
one of the social processes, (2) social aims must be
defined in terms of the needs of life, (3) that making a
living cuts across any subject matter traditionalism,
(4¢) that commnication is an implement of soclety, (5) and
that total educatlion seeks to adjust 1ndividuals to commu-
nity interests? +f such assumptions can be nade, can
teacher training institutions ignore thelr responsibilities
in training commmunity lesders?
f
If a democratic soclety 1s to be hest served, and if
teacher training institutlions ars going to cocperate with
the aims of genersl education, what speech program for the
training of prospective teschers is the teacher tralning

Institution going to offer?

o {af =1 g e i o o
2li, 1, veaver and J. H. C'¥eill, The ulements of 3psech,
Ppe B-=U,




CHAPTER IV
SOME CRITKRIA FOR EVALUATING SPEECH

All educstional processes invelve to some degree the
use of subject matter, If there 1s avallable for uss a
body of subject matter, consideration of how it can be
used 1s of primery importance. There should be developed,
out of experlence and reasoning, criteria for evaluating
the usé of the aﬁailable subisct matter. There ought to
be some form of questioning that the student could use to
determine the value of the subject matter to him in train-
ing for life situations.

‘ Many changes are pending in educatlion today.
Instead of attempting to pour in so-called knowledge
and insisting uvpon memorizing i1solated chunks of
subject matter, modern educators stress learning as

a process of growth in the attainment of new insights,
appreciations, attitudes, and skills. Culture repre-
sents the deszree of refinement at which one lives;

it 1s recognized that there 1s no real learning unless
that learning can 1mmedia§ely be exprsssed 1ln the llfe
of the individual . . . »

Criteris for the Subject Matter Evaluation
The criteria to be used here in the evaluation of
subject matter, and criteria to be used later in evaluating

courses, have been the result of considerabtle ressarch,

study, and experiencse. The following general sources are

lElwood Murray, Speech Personality, p. 4.
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listed: (1) writers on curriculum revision, (2) writers

on spesch educabion, (3) writers on zeneral oducation,

{4) addresses and paper: at speech and education conven-
tions, (5) experience in working in Southern Workshop pro-
gram, (6) speech conferences and institutes, and {7) con-
Terences with teachers of educatlion and teschers of spsech,.

1. Does 1%t have utilitarian value; that i1s, 1f a person
thooses this body of material as his chilef tool of carning 8
living, will it serve him in that capacity?

<. Doos it érevide for him the urderstanding, attitudes,
sppreciations, etc, which will cause bim to gct In such &
way ﬁhat people will think of him as being educated, cul-
tured, stc,?

3., If one does not use it a8 & major tool, will it serve
him as a useful subsidiary tool to work slong with some other
which he has selectod ms a measurc?

4, Doss 1t have some segments which will serve one even
though he does not take a LIig enough segment to count it as a
gubsidiary tool for his major work?

5. Will it glve opportunity to continuous research and
zrowth? Is 1t cumulative in develcpment?®

6. How wag this subject brought into baing and what wers
the reasons for 1ts beglinning?

7. Yhat groups foster or asponsor the subject and what }

|
[
A
I

are their motives?

i
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What will be the results when the above guestions ars
applled to and answered reparding any field of subject
matter? Can the subject matter of your interest wlthstand
and/or justify 1its existence in response to the genaral
eriteria laid down?

There 1s avallable for use a body of subject matter
called speech. In this study the effort is made to deter-
mine whether or not it can be used, how it can be used, and
1f its use 1s worth its selection,

In maklng this determination the seven points of
general criteria lald down in this chapter will be applied

to the specific subject matter of spesch.

Analysis of SBubject Matter Criteria
First, "If speech is chosen as the chief tool for making
a living, what are its possibilitles?" Speech as a profession
1s a very interesting question from several standpoints:
(1/ A high degree of specialization can be had; (2) 1t can
be a recognized profession; (3/ there 1s a scarcity of
trained speech peopla, especlally men,
{1) 8Specialization:
A. In the field of drama: directors and actors
B, In radlo: program dirsectors, announcers, script
writers, production directors, and actors

Ce In speech scisnce or correction: speech patholoe-

gists, clinic directors, workers in research



D. In interprataﬁion: book reviewing and lecture-
reading
(2) Professional Service:
A. Teacher of speech
B. Supervisor of spesch
C. Advisor and counsellor of speech
D. Speech correctionist
(3) Scarcity of Personnel
A, Lack of tralned teachers, supervisors, and advisors
capable of teaching'and directing speech activis |
ties, especially true of men teachers
B. Search by talent scouts for people professionally
trained for drama and radlo
C. Glaring lack in fleld of speech scilence, of per-
sonnel for speech pathology and speech correction,
research, and experimentation
There are many opportunitiss for speclalizing in the
field of speech; however, there has been a problem in secur-
ing properly trained individuals. In tseacher training insti-
tutions, the type of schools this gstudy 1&g esapecially inkter-
ested in, majors for speech do not represent on an average
the best students. Another problem has been the planning of
the students' courses so as to include a broad enough rangse
in training. Speech pathologists may be classed with psychli-

atrists in the sense that the general public has been slow



to recognize the value of thelr service. The general recog-

nition of the services which individuals trained in speech

can render is a primary need in encouragling specialization
in speech. Too many people consider drama and interpreta-
tion as the only purposes of speech training.

Second, "Does specch provide one with understandings,
attitudes, and appreclatlions that mark him ss an educated
person?” In considering this question thers is quoted the

following:

I was talking to an American tusiness woman from
¥ew York a short time ago. 'I camo to New York as
an interior decorator,' she said, 'and I was well
gualifisd for my position. I had studied both in
this country and in Paris; that 1s, I had studied
interior decorating. But I had quilckly found that
1 had also to study speech, which I had hitherto not
given a thought. In Few York, you know, it is
impessible to judge people by their dress, for any-
body can dress well. You may come from East Side
or Flfth Avemue and Le dresaed exactly allke, But
the moment you open your mouth you betray your back-
ground. Your clothes tell where you have %ane your
shopping. Your speech tells who you are.!

Speech is the major means of social relation. Attil-
tudes are expressed. Appreciation 1s resgistered. Under-
standing 1s revealed. The much-quoted statement of King lLesar,

“iend your speech a little, lest you mar your fortunes,“3

2§, H. prigance, "American Speech in This Changing
Age," The Southern Speech Assoclation Bulletin, I (May,1938),
15.

3William Shakespearse, King Lear, Act I, Scens I,

1. 96,
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is certalnly a statement that 1g clear and underastandables,

Culture 1s not exhidited simply by talking. Delayed apeech

reactions, glve and take conversation, voics control,

audience and/or zroup adjustment, and literature apprecla-

tion all are factore in spesch that mark the educated indi~
vidual. 3Speech can te s primary factor in social adjustmen

Third, "Is speech an efficient subsidiary tool? Is it

an ald In bringing out and developing all of the strength
and powsr of the major intereats of an individual?®

Speech cannot be moﬁ polized by professionals or by

incividuals or groups of individuhls, All of the good can-

not be absoz&gﬁ any one class.@fThe use of speech 1is

"ggghﬁbiiﬁgg‘more use and value to the individual ag a sub-

sidiary tool., It is necessary only to consider the lawyer,

the physician, the business man, the minister of religlon,
the teacher of other subject matter, snd the politiclan,
and thelr needs for effective, convincing, and persuasive
speoch to see the practicalness of speech as a subsidlsry
tool. Uften speech might be considered as the chief tool
in putting to use the major interest., The individual who
haecomes 8 speech professional 1s generally a person who

is already a developing specch personality; therefore, to
him speech may be beauty, culture, and refinement. To
others, however, the use of spesch as a2 tool to accomplish

other ends may be a vital, but necessarily a secondary,

consideration, 4t may be necessarily secondary because
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specialization must be primsry in his interests. Speech
can function efficliently as a subsidiary tool to work along
with the tool selected as a measure for earning a living.

- Fourth, "Does speesch have some segments which will
serve the lndlvidual even though he does not take a big
enough sepment to count as a subsidiary tool for major work?®
The incldental use of speech 1s of vast importasnce. The
housewlfe in her club work, the teacher of English in drama-
tization of literature, the farmer in agricultural meetings,
the secretary of state in public announcements of policy,
the business man in his one term as districet civic club
sovernor, and the banker on the night of the city's PFirst
Citizen Award come to realize, even though 1t may be only for
a8 short period, the value of a 1ittle training in speech.

"I alan't study speech in school, but I dic¢ deliver an
oration for my collsge literary club.®
"I played the role of Scarmel in 'Love in an 0ld Dutch

garden. '"

"I was bothersd with a minor impediment 1n my speech
untll I visited the college speech clinic, Impediments

aren't serious 1f you get at them."

"Yeah, I know how to wrassle with this 'mike.!' I was
in a forum-of-the-air one time at college.”

"I thought speech was the bunk, but 1 needed three hours
of elective. You may not belleve 1%, but it's come in usefﬁl
this year," (Fresident of the _ Club) \

i
\
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The above and many other testimonialé ags to the value
of small bits of training have been picked up in casual
conversation. A tool 1n such general use as speech cannot
be patented Ly the Yartist" and the "professional.” It has
Leen found that many people nesd only stimulation. Many
need only to get a conception of the direction of a things
then self-training and self-criticism wlll functlon to
¢evelop the individual. Small segments of the speech sube-
jeet matter could become adeguate for major use In life situw
tions,.

#Pfeh, "¥11ll speech afford opportunity for contimiocus
research and growth?" VUse will develop the subject matter
of speech., Experience in speaking will open other avenues
of use for speech, Orowth in spesch 13 a continuous process.

No individusl grows old in speech. Changing conditions
in public and private flelds of endeavor are constantly
opening new aress of spesch activity. Nen must particlpate
in 11fe to get the real value of living, Participation cm
te successful by utilizing past apeech expetliences.
| lgeas, thoughts, and theories may be tested, discarded
cr usged by means of oral sxpression., The testing experiences
are cumxlatlve and can be mentally catalogued for future
reference.,

The posseasor of small segments of spssch training can
find growth in speech as much 88 can the professional spéech

3
person or the user-oi-speeci as a subsldiary tool, <psech |

|
o
i
{
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never grows old. Spsech may be changed or wodified, but

the possibility of research and experimentation is unlimited.,
New techniques and new methods are constarily being devised
and developed. Radio and television are good examples of
recent stimuli to new speech activity. Perfsction and self-
sufficlency are never reallzed goals of speach subject
matter and/or spsecihh experience.

3ixth, "low was speech brought into being, and what
were the reasons for 1ts begzinning?" The subject matter of
specch 1s as old as that of any other field in education.,

As Tar Dack as hlstory 1s recorded, speech has been a profes-
gion or an aid to professions, iany of the classics we read
today were originally oral presentations recorded by others
than the authors, Today we speak of the writings of grest
rhilosophers such as 'lato. If we were to be exact with
history, we would say the "recorded oral expressions of a
teacher of public discussion." Aristotle was a teacher and
exponent of oral expresslion.

In sacred history those with abillity to stand before
great crowds and express thelr ideas clearly and forcibly
were the chosen lsaders of God. Hevolutionists in politics,
rellizlion, and business of the lMiddle lges were practically

2l)l men snd women '

‘gifted of speech." lowever, justification
ol speech as a tool must not rely on antiguity. The back-

pground suggestions are made to show that recorded leadership



in the past was due larzely to the atility of the leaders
to express themselves effectively.

Spesch- sub ject matiter has been the resnlt of the recop-
nition of need--man's need for training and experience. Many
are the needs that caused the offering of organized suhbject-
matter speech:

l. Developling leadsrship

2. Macilitating understanding

3. Affordings plsasurable lsisurs

4, ¥Making more efflcient soclal relationships

5. Providin: vehlcles for professions

Any offering of subject matter should arise out of
existing need., Arbitrary crestion of sub ject-matter flelds
18 artificial and of doubtfl value. Speech as a tonl is
recognized generally as being important, and methods for
affording training in spesch have cevolved out of those
recognitlions,

. Seventh, "What groups foster or sponsor spesch, and
what are their motives?" There 1s probably more demand for
speech subject matter among adulbts than there is recognition
of 1t in schools and collegsa. In a Texas city one lady
estimates that the number of voluntary students who come to

her anmally from svery tradse and vocation exceeds f{ive
thousand, An instructor in spesch in a Texas college esti-

mates that during five years in which she offered speech



Instruction in a Texas city, her students exceedsd three
thousand in numbar sach year,

The Dale Carnegles of the world are exawples of profes-
silonal specch Instructors who offer speech subject matter in
response bto the gponscrship of adult groups such ss civie
clubs, ¥. M., C, A.'s, professional organizationa, and womsnfs
cluhs,

It is true that there are national and local speech
assoclations whiech foster eandsporsor the development of
sut jeet matter spesch. As is true of all professioconal or-
ganizotions, they are militant and at times hasty in con-
clusions and selflsh in their aims, <t scems reasonable
to assert, however, that they are roally made possidble by
out-of=school emphasis on spesech needs. It will hardly be
controverted that more speech activity 1s belng spornsored
and fostered in out-of-school uroups than in the schools
ané colleges,.

Yhat does all of this wean¥ Perhaps the following
question is pertinent to the answer: VWhere are the speech
needs more realistic in making & living and becoming socially
ad jJusted?

Thias seems to be 2 peculiar situation in the sense that

the real sponsorship of apeech comes from the adult who

expariences need, and not from the educationalist who at-

i

tempts to ascertaln the students' needs. Should not tools
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which are to be used as means be selected by examining the

deficlenclies of the products of past tools?

Criteria for the Course Evaluatlon

If spsech subject matter meeta the test of some general
criteria set up to determine the value of any subject matter
situation, the next loglcal questions would be: In the sub-
ject matter field what courses of study should be offered
and why? How should the courses be selecfed? What are the
criteria for developing the courses?

The following are criteria that have been set up to
apply to any course in subject matter fieslds:

1. Is the course flexible and ad justable to changling
sltuations? Can the course be adapted to the needs of indi-
vidual students? Does the course consider its relations
courses and other areas in the sducational process?

2. Is the course desirable? Does the course represent
student needs? Is it based on student Interest? Why is it
included in the course of study?

3., Is the course adequate for the purpose? Is 1t based
en research and experimentation? Is it superficial and un-
real or ls it practical and well-planned?®

4. Does the course meet the needs of real life situations?
Is it arbitrary in viewpoint? Does 1t have a perspective of
gut=of=achool activities?

S. When can the course be finished? Can it be finished
in one yeer? Can it be finished at forty years of age? (an
it be finished at the termination of 1life?



In applying the aove course criteria Lo courses in
speech, (1) epecific courses will be seleoctod for 1llus-
trations, (2 attentlon will be called to existing couraes
offered in institutions Sraining teachers, (3/ courses,

goals, and objectives Iin salected colleges will be con-

sldered, and (4) suzzestions will be made as to possible
Inclusions and exclusions.

Defore making the appllication of the course criteria
to selectod sxlsting Instlitutlions where spesch 1s taught
primarily for teachers, there is presented a list of cone
ditions and princlples for all courses. The 11st 1is
adapted to the teacher training Institution and will bhs
nsed in evaluating thq;coursgs discusaed.

Conditlons and principles for all courses:

1. A1l work in oral expression should bmild on the
natural, conversational speech of the individual--improving
and developing, but not artificislly standardizing it.

2. Voice, promunciation, enunciation, phrasing, supha-
sls, and actlon should recelve proper attention in all
courses,

s Tralning in expresslon is apt to be futile or arti-
ficial unless an impulse to express or commmicate 18 present,
Therefore, subjects discussed, readings for background, in

faet the whole plan of the course and conduct of the ¢class
i

hour should be such as to stimulate the desire and develop
the impalse to comminicate,



4, Commnication as an underliying principle of spoken
discourge includes the discovery of 1ldeas, their selection,
thelr arrangement, thelr verbal expression, and their appro-

riats presentation throush speech and amction to seoure a
desired elfect on the hearer,

&. The technical training of the course should he based
on the prineiples: (1) that the stasndard of speaking and
reading, whether in private or in publle, 1s sssentially
conversational, communicative speech, and (£) that speasking
and reading In pablic is quite = normal act., A varlasty of
gituationa, projechts, Arills, ete,, should be arranged to
enforcs and devalop thesc fundamental principles.

6. The work of the courses shonld be carafully balanced
betwesn theory and prsctice--between the knowledge of "how
snd why" and the acguisition of personal skill.

7. Written work should be regqulred in all courses, par-
ticularly written plans, ontlines, and analyses as a basis for

ral work,

e Appropriate collateral reading should be rasguired:
(1) rs=adings on msthods, problems of technique, etec,; (2) read-
inge of t?pea,-models, ste.; (3} readings in the characteris-
tic contant of the forms of expression studi9d4~the selections

chosen combining interestine and typleal subject matter with
excellence of form.

9. There should be the usual preliminary and final B8XaM-
instions, either (1) oral, or {2) written an< oral, or
(5} written, with oral work certified.
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10. Courses should Improve the student's private speech
end conversation quite as much as, or even more than, his
speaking in public., They should also do a3 much to suppress

poor public speaking as to promote good public spesking,

Analysis of Course Criteria
First, 1s the course flexible and adjustable to student
needs, related courses, and other areas? For a basis of
discussion and for use as an illustration, a course in "Funda-

mentals of Speech™ is selected, What is meant by a course

e

in "Fundamentals of Speech'?

College A:

1. Problem In reading aloud. 3 hours, A study of
the causes of Ineffective rsading,

2. The speaking voice, 3 hours, This course is
deslrned to meet the fundamental problems of volcoe ang
diction,

College B:

l. Pundamentals of “pesch 1, £ hours. Purpose to
devolop natural and normal spesch habits in each indi-
vidual, Practice in thinking in andience situnatlons
through oral interpretations of literatur:. Drill in
spsech mechanica.

2. Mndamentals of Speech II. 1 hour. Continustion
of Course l. Practice in oxtemporansous speaking. Types
of apesches, outlines, application of psychological prine
ciples to audlence situations.

3. Mandamentals of ®peech III. 3 hours. Prerequi-
slte: one unit of high school speech. Designed to meet
the needs of freshmen who have had speech In high school
and for mature advanced students who must 11l require-
mants In speech for a degree, HNature of work similar to
that gliven in Speech I and Il. HNot open to students
taking Courses I er IT,

College C:

1. vundsmentals of wpssch L and Il. 3, 2, or 1 hours.
For ons oredit, lecturs course desizned to give the



60

student an understanting of the speach funetion ang
the principles of effective speech. For two credits,
analysis of individual performance in speech and ,
suggestions for improvement, For 3 credits, reclta-
tlon and lecture described above,
The following 1s a supggested course description:
Fundamentals of Speech I. Open to all students of
all lavels. An introduction to the study of speech.
Deslgned to glve all students an understanding of the
functions of speech in everyday life, Purpose to
develop and glve practice to students in speech situa-

tions with emphasis on normal and natural speech habit
development,

The course "undamentals of Speech" differs in various
colleges, but in the majority (as in Colleges B and ¢ in the
suggested course), the importance of general instruction and
practice 1s recognized, The courss 1is designed for all stu-
dents and can fit well into a ma jor, minor, or occasional
speech course need. Some colleges, as College A, consider
the primary course in speech in the light of 0ld elocution
or artistic programs, The course can be the unrestricted and
important tool for any student in any major field, The sug-
gested course, which is a composite of several colleglate
descriptions, shows the part which the course can play in the
development of life situations,

The alms of courses in speech stated in the catalogue
of one university certainly make clear the ad justabllity of
the course:

The courses in this department have two maln

functions: (1) the education of students in the
Tfundamentals of speech (private and public) covering
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seientiflc and artistic aspectsg-or -anized knowledge
and personal efficlency + . o« .

Second, 18 the course desirable? Is 1t based on student
interest?

Considering "Fundamentals of Speech® as a course, it is
reagonable to state that a course as outlined above in the
suggested course takes into consideration student needs and
interests,

The two courses offersd by College A are negative in
thelr approach and rather narrow in scope, Of course, they
could be developed into broad and basic courseé by the in-
structors, This study has available only the general cata~
~logue descriptions of courses. Much reading 18 Ineffective
and provlems in volce and diection do exist. It scems reas O
able to expect that every course should recognize reading,
volce, and diction as problems,.

.College B, by offering thres courses in Fﬁndamentala,
makes an attempt to make the courses attractive to ali stu-
dents of all lsvels. Hecognition of previous training is
given in Course 3,

It seems that a "desirable course” should possess certain
definite things, such as:

(1) Availability, without restrictions, to students who
need the course

(2) Provision for ample opportunity to practice living
4y

niversity of Wilsconsin Bulletin, 1940, p. 188,
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(3) Develop technigues of self-criticism

(£) Ee positive and objsctive in approsch

{6} Reflect purposae and planning based on recognition
of provious needs and experiences,

Taking the five pointe laild down ashove as criteris of
"desirability,” apply them to a course in "Oral Interpreta-
tlon" offersd by College D.

Oral Intsrpretation. The Art of story telling,
exerclses In arranging and adapting stories; the re-
telling and dramatizatlon of stoels, with practice
in phrasing, voecal quallity, time, force, piteh, and

bodlly response. Recomnended Tor majors in alemen-
tary educabion.”

The description disclosss that the course is open to
all students, that speclial emphasis will be placed on prac-
tice, that teachers can prepare for interscholastic Lea;ue
activities, and that ths course 1s designed to asgist majors
in other flelds. The problem 1is directly dealt with, its
objectives are clear, and there ls ample opportunity for
development of self-crlticism.

Third, is the course adequate? Does 1t represent a
guperficial treatment of the subject, or does it deal
directly and practlically with tbe_subjact-m&tter?

Couraes 1In debate in selected colleges will be used %o
consider this question,

College Dt
Princliples of Vebate, The principles of argumenta-

tion and debate; analysis and discusaion of current
publilc questions; briszfing, inductive and dductive
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reasonlng; stratepy snd reiulabion; audience analysis
and the principles of persuasion. Debates,

College A:

Debate. 3 hours. 4&pplication of the principles of
argumentation to spoken debate. Open to atudents
ahove freshman rank.

Collepe E:

Forengics, Designed for advanced students in foren-
sics, rarticipation in debate, intercollegiate deltate,
public discussion, and legislative sessions, Ainstruce
tilion and bfitmcal analysls in appli@& forensicsa.

Argumentation and Lebate, Fractical debate. Text
for reference, Lebas considored as to form and matter.

Cellege G

Arpumentation and Debate I. 4 study of the thecry off
ardument with tre prsctice in the preparation and dellvary
of various types of argumentative speeches,

Elements of #ersuasion Il. An clementary considera-
tion ol tne psyochology of persuasion with practice in
the preparation and delivery of vsrious types of persug-

aive speeche

The course descripbions given svove present a clear
pieture of the scope of tho courss "Debate." College U
includes both theory and practice. The catalogue also dis-
closes that that college offers & course in "Debating and
Levate Uoaching" open to all students of all levels. College
A blends to:zether arzumenbtation and debabe by using the prine-

ciples of srgumentation ss techniques of debate., ¥ost col-
leges offer Argumentatlion as a separabe course or as a unit

in a poeneral "Argumenbatlon and Debvate' course. College &

offers two courses In debabte. One of the courses is designed
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particularly for the considerstlon of theory, while the

Tt

other one 1s a recognitlion of an axira-curricular speech

acbiviby. ©“ollege T places swmphas

g on two things: (1) argu-
mentative speech anc (£) persusslion. The description secems
to limit the fial@ o'’ debate and Lo completely ignore the
units of Liscussion and “orums.

A gugpested course description:
Discussion and Debste. Upsn to all students of all
levels. The principles of arpumentation and debate with
practice in methods of dirsetly soclally intesrative
group actlon tarcugh @anels, symposiums, debate, and
other discussion [orms. Parliamentary law and proce-

dure, Lmphasls on participation,

Yorensics. Membership by a selective process.
veaTened to serve extra-currlculsyr and intercollegriate
spe coch activities Practice before resl andience situ~
ations., Conbtent ang tournament work,

Fourth, Joes the course meet the needs of real life
gitustiongy I8 there a c¢aér nerspective of oub-of-zchool
activity?

srhaps Loc wuch emphasis has been placed on “carry-
over” values of courses. The immediate needs certainly should
be emphasized., However, 17 the fature needs--the adult neceds-w
ars considersd, the course in all probability will be leas
artificlial and more practical in applications
The course "Forensics" offeresd in a number of colleges
1s one In whilch speech emphasie i3 placed on the development
of interesting and effsctlve speakers. Ab1lity to "think on

one's feet’ assists in leadership development, The importance
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of what one thinks, how one thinks, and how one expresses
those thoughts are primary objectives in forensics. Foren-
sics can be considered in a two-fold way: (1) Becoming
sware of soecial problems, and (24 training'in the methods
and techniques of solving those problems,

Forensics is designed to help the student to interpret,
to analyze, to think through, to understand, and to appre=-
clate the 1deas of others. It can assist the student in |
devaloping his own philosophy, In understanding his own
deslires and wants, in analyzing his own position, and in
developing his own personality.

The solution of four big problems in life are directly
dealt with in forensies:

1., Attitude toward one's self

2., Attitude toward associates

3. Attltude toward those who disagree with or oppose
one

4. Attitude toward superiors--superior by position angd
responsibllity

Training in cooperation, understanding, and in person-
ality development 1s recognition of real 1life needs,

Pifth, when can the course bs completed? Is the course
one thet stimulates and directs the student into further

study snd practice, or does 1t terminate with the end of the

semester? The answer to these questions may be found in



listing the objectives of speech education in a teacher

training institution:

I. General Objectives

A

B,

To make students socially efficient
l. At home

2. At school

3. Yutaide the school and home

To contribute to the major objectives of educatlion
1., Command of fundamental processes
2+ Vocationsl effeectiveness

Se Citizenship

4, Worthy home membership

S. Desirable use of leisure %Sime

6. tthiecal character

7. World-mindedness

IT. Specific Objectives

A,

He

Correct use of language

1. Elimination of grammatical and rhetorical errors
Z¢ Careful onunciation

3., Accurate promunciation

4. Vocabulary bullding

Agreeable voice

ls Proper breathing

2., Correct placement

Se¢ wffoctive resonance

Correction of habitual and organic speech defects
intelligent interpretation of literature
Froficiency in dramatic technique and play
producing

Ability to arrive at conclusions with reasonable-
ness and understanding

Efflelency in original speech-making

l. Collsction of material

2. Arrangement of material

3+ Adjustment to audience situations

4+ Delivery of material

Professional training

1. To prepare teachera of spesch

2, To aid all teachers in becoming more efficient

Speaking is a problem that confronts man all during his

life. Lxperience and training will continue all of his life,

The courses in school should furnish the spring-board for

life study and practice of gzood speech,. .
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Social adjustments, vocational effectivensss, good
language, appreciation of literature and drama, and desir-
able use of leisure time are all desired goals of the indi-
vidual, In their relationship to speech they are continuous
in their growth and development, Courses that stlmulate and
glve direction are not completed courses, Completion means
absolute exploltation. Such is not true of the use of volce,
body, and mind.

The goals for the use of courses in the subject-mattep
of speech can be generally summarized Into the following
thirteen points that are the results of reading and study~
ing the writings of educational leaders and from experience

gained in teachin

g3

l. flecognize the needs of all the students and provide
adequate spesch training.

2, Provide for the Interests and needs of the spsech
ma jor.

3. Frovide a general and broad course of study including
all phages of speech.

4, Hake courses attractive for majors in other fields,
thus inviting ma jors and occasional speech students,

5, Develop a simple, direct, unaffected conversational
style in speaking, and the abllity to read both intelli-

gently and imaginatively.
8. Provide for the acquisition of speech standards

which will make each studeni an intelligzent selfweritic.
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7« Frovide training as a means of securing better
goclal adjustment of the individual and of increasing his
changes of success in whatever field he chooses,

8, Provide a curricular basis for extra-curricular
activities,

Y Use intra-mural activities as a laboratory for
practice in participstion and direction.

10, Yrovide short courses and institutes for teachers
and hlgh school students.

1l. Provide for a community service program,

12, Maintain a speech clinic.

13, Recognize the importance of the student-teacher

soclial 1ife and include social activities,



CHAPTER V
SUMMAHY AND CONCLUSIONS

Purpose

The phlloacophy of demoeracy as s way of life has been
recelving greater emphasis in the last few years than ever
before in the history of this natlion. The American citizen
has been prone to take his democracy for granted. Much has
been written and much has been said about the "good 1ife"
and the means of securing it. The newspapers have filled
their colurms with demands for the preservation of the
natural rights of man, The radio, with speeches, comments
on current affairs, and dramstic presentations, has led the
way in an affort to re-vitalize democratic living., Politi-
cians have used the tloors of legislative halls and the
publlic platform to contend for the American way éf’doing
things. Educators have been talking, planning, and experi-.
menting with developling the techniques of teaching democracy.
frpain cltizens in the ways of demoecracy” has been the gensral
cry of all of the leaders in American business, education,
and public service.

Conversation 1s the very effliclent msans that men use

in exchanging most of thelr ideas. In fact, particlpation

in life is largely oral in its nature., Ixpression of one's

7e
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thoughta about general i1ssues or current problems provides

g basls for action. Activity 1s the evidence of that par~
ticipation. Conversation in an expanded sense serves the
public platform, the theater and cinema, and the radio as

an essential tool, Since spsech 1s an important tool in
teaching, in living, and in growing demoeracy, this study
was made to discover the role of spesech in the field of
general oducation, The real emphasis of this study has been

on the role of speech in teacher training institutions.

Method

The materials and data for this study have been
gathered from two general sources: first, from the writers
in the fleld of general education and speech education;
second, from experience In teaching speech 1n formalized
high school classes, experimental high school workshops,
and in a teacher tralning institution, As a result, the
method used in attacking this problem has been broad in
scope and utilitarian in purpose. There has been a definite
and consclous effort to write in a2s simple a manner as
possible, to use as simple language as could be used, and
to be as brief as the subject would permit.

In the rirst part of the study an investigation was
made of the background of group activity and the inatitu-
tiong through which the group functions., The necessity for

change in the growth and development of the lunstitubions
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was considered,., FNexbt a study of the aims of rereral educa-
tion in a democratic scene was made to determine the trends
in education. This considersgtion necessitated a study of
the meaning of American democracy. 1t further necessitated
a study of the application of the alms of general education
in a democratic situation. A view of tecacher education in
general was taken”in order to arrive at a place whers the
complete study could be narrowed down to the role of speech
in teacher training institutions. An evaluation of speech
as a subject-matter [ield was made by setting up a set of
general subject-matter criteris and applying it to speech.
Also, criteria for courses in general werse set up and then
applied to selected speech courses in selected institutions
that have as thelr purpose the training of teachers,

In light of the Information and data collected, and in

light of the findings made, 1t 18 concluded that:

(1) There is a better case for speech as a general
subject for all students than there 1s for speech majors.
There are very few hlgh schools, comparatively speaking,
that offer spesch as a curricular subject, MNost of the
high schools offering speech h&#e very limited courses of
study. Speech activitles are wually directed or supervised
by majors in other subject matter fields. 8peech is prac-
tically unknown in the elementary courses of study. 1t

is fused with other subject matter in the elementary
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school. However, the value of the use of spsech techniques
In the elementary school 1z well recognized. Speech is of
importance as a subsidiary tool in all teaching., Students
planniﬁg for professions other than teaching certainly find
speech an important secondary tool. The physiclan, the
lawyer, the merchant, the banker, snd the public official
all need spesech training. To the extent tralning is offered
the professions the colleges will succeed in thelr spesch
-efforts,

(2) There 1s a better place for speech majors ountside
the teaching profession. If present demands for teachers
of speech and the pecunlary gains in other fields are to be
consldered, then speech as & profession is certainly better
outside the teaching field. Radio and ths rapid develop~
ment of televislion have created & need for gpeech trained
people., Announcers, actors, script writers, directors, ste.
all represent sore of the needs of radlc and television,
Public recognition of the importance of speech mthology is
openlng the fleld of spesch consultants. The theater, the
cinema, and the commnity drama workshops demand people who
can act, direct, or managse,

{(3) Speech has not recognized 1ts part in general edu-
cation. Leaders in speech education have in the rast con-

sldered spesch as a subject for the selected and talented

few. The courses of study have been limited and narrow in
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scope. Those Interested in spesech sfucation have not
cooperated wlth curriculum study groups. Spesch tsachers
have falled to realize that they are a part‘of the general
education program. In many instances the speech teachers
have resisted the efforts of general education to include
speasch in curricular experimentation,

(4) Thers 1is a beginning, on the part of speech edu-
cation people, of some degree of intersst in genersl edu-
catlon., O8peech assoclatlons have begun to study the
problems connected with curriculum revision, Many of the
leaders in spscech education are recognizing that there
is such a thing as general education. The inclusion of
speech advisors in workshop experiments has been a forward
step In spesch recognition. The dsvelopment of the atti-
tude that courses of study ought to begin with the student
1s certalnly a definite trend towsrd seeing the whole
problem of educstion,

- (8) There 1s a general lack of agreement among the
teachers of speech as to the trends spsech should take in
the modern currliculum. Spesech teachers are in disagreement
a8 to a general program of speech. There 1s lack of coopers-
tlon In the full development of all the phases of speech
activity. 1t is found that one school is interaested in
perfecting the "artist.” Another school is strictly utilie
tarisn in its viewpoint. In other schools other phaéea

are emphasized to the ne;lect of all others. Opeech
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teachers need to face obvious challenges. Speech teachers
must seek agreement on "whers now with speech?".

(6) Speech courses in teacher training institutions
ars too limited and restricted. Speech msajors are not
recelving broad enough training in speech actiwities. The
conclusion that spsech has been narrowed to sxclude stu~
dents and to cause too hipghly apecialized majors secems
reasonable when considered in the light of the 1hformation
Tovnd in the catslogue descriptions of courses. Speech is
not now recognizing the real extent of 1ts possible devel-
opment., it 1s not primerily sceking to include the aver-
age student, the occasional student, and the prospective
teacher who need speclal training. The courses of study
are not broad enough nor attractive enough to demand the
place in sducation speech should hold.

(7) “psech educatlion does not recognize to any appreci-
atle extent that living, learning, and growing are all
interrelated. The success of the collepge speech course of
study can veat be judged by the out~of-school activities

Lad

of graduates., College graduates by attending night schools
and othor special schools to0 secure speech training should
point to present speech curricular deficlencies. The speech
course of study has not profited by the experiences gained
in ohserving the needs of adults. The collegss ars still

blind to the full responsibilities they have 1n training



the present college student, The speech teachers are
slow in sseing the opportunitles In general speech train-
ing to it the needs of ths student,

(8) smxtra-curricular speech activity should be curric-
ular in origin and in development, Extra-curricular speech
activity has largsly been an apology for the curricular
program. it has been the means of including the students
otherwise ignored,., ¥Where tle courses of study have been
arbitrary and limited, the sxtra-curricular activities
have been democratlc and in many Instances desipgned to
meet the real needs of the students, However, the activi-
tiés ought to be curricular if the coursse of study coopsr-
ates with the alms of genersl education. In the atsence
of curricular recognition of the needs of students in real
1ife situations, extra-curricular speach as EX[RA-curricu-
lar speech is jJustified.

(¢) The field of speech correction is being neglected.
Very few collsges operate a spesech clinic, Thers are no
lavoratories for the purpose of determining the means by
which speech defectives may be asslsted in correcting thelr
speech. The gzgeneral public 1s beginning to rscognize
the importance of speech pathology, tut the collsasges are

slow in realizing the nesds of sclentiflc speech correc-

tion.



Recommendations

In view of the conclusions reached in this study it is
recomrended that:

(1) Spesch teachers, individually and through their
agssociat ions, should seek means of cooperating with curricu-
lum sbtudy groups.

(2) Speech teachers must fecagnize their responsibility
in general edﬁéatimn and cooperate in securing 1ts alms.

(3) speech teachers must first of all come to some
general agreément as to a definite trend for spsech in
general education.

{4) School asdministrators mist be made aware of the
fmportance of speech as a subsidiary tool.

{6} Speech majors should plan thelr speech training
g0 as to include a8ll phases of speech activity.

(¢} Emphasis 1in speech courses should be placed on
training for life situations and after school needs.

{7) The speech courscs of study must be enlarged to
include courses for all the students.

(8) iuxtra-curricular spesch activities should be a
part of the curriculum.

(9) mvery college should malntain a speech cliniec.
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