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Chakian 1
IETRODUCTIUR

Seleotion of the Frobleu

dource.--The seieotlon of this problew in the soeial
studies fielﬁ is due L0 & sincere persomnnl interest in the
current widesprecd setivity found In curriculum revision
sud thinking in this ares. 7The extent of the revigion sad
bhinking is astounding when one considers Shst "aecording to
the latest Tigures, Tewehers Collage, Coluwdla University,
has on rfile wore tnun 180,000 separaté ecourses of study."l

another Tsetor pronpting thile study is s profuvusd con-
cern over %Lhe soclizl-civie attitudes, habits, aund ways ol
thinxing to be developed frowm the verious curriculs resulting
frow this period of exteusive experiuensation. This congern
n8 10 the soclule-clvie wititudes, haoits, snd ways of think-
ing and seting hes grown out of an ever lucressing convieciion
that "under the stress of the curyent, oritical period the
profession {teoching) is awakening--suddenly, as it were--to

the faet that 1t has given lip service only to its idesls. "2

. Yyames 4. lilchener, The Future of the Sosigl Htudies,
p. 5. The word "tesching,” placed in itslies, supplied for
elarifieation, |

“pepartuent of Bupervisors aend Directors of Instruction,
Teschers and Gooperatior . o
b3 e e .




Frow the esarliest days of the imerican Republic, the prin-
giples ani 1ldeals of dewoecraey have been taught 1n our sehouols,
and there is little question vut thut most of those who tausht
thew belleved, in the absirszet, what they taught. However,
the difficulty hes been, aud still is, that the revolution of
colonists agalinst exploitution of the copmuon p@@gia oy ﬁﬁcse
in guthority never resched the clissroun. Hueh akeeﬁﬁitimﬁ is
probebly due to the inability of seeiny the relationship be-
tween specilic events any those that are mors genersl. Democ-
raoy is acocepted in its genersl interpretation nut is not
always practiced in speclfie situstions.

lore important than either personsl interest or the ex-
tant af‘ﬁzy&riment&ti&n in the soeial seleunce curricule is a
satandlest pellef that the only way to lesrn the dewocrstic
prineiples in a wanner sv us 1o make the practics of thea
sure is (o give the students opportuniiy %o live democrsay
throughout wvhe schocl--in the classroou, on the playground,
in svery phase of séhaﬁl iife. To do so, the tescher nust
.not only believe but praotics the prineiples of smerican
Deioeracy.

Justification of the problem.--fxpressed in turee histor-

ical documents, The Declerstion of Independence, the preasmble
of the imerican Constitvution, and the Constitution are to be

found the basle purposes of demooracy in the United States.




Before and since the framing of these documients the asmerican
people of every generation struggled constantly

i. 70 serve the generanl welfarvs.

Z. To secure elvil iibertiss tor sll within the boun-
daries of the United Htates, regardless of race, eolor, oroed,
rellgion, or economic or socinl status.

3. To decroase tie disparities of hunan eireunstsnces
by securing ju&tig for all.

4. To establish s nation whose govermment is bazsd on
inteliigent cousent and understandiing of the soverned.

9. To insure noi only the right o pursue happiness but
Yo make possible sdecuabe opportunitvies for the pursuit of
happiness.

6. To provide {'or the comuon defense.

7. To "alter or abelish™ parts of government "that have
beconie desstructiive of siwms," aund 30 luay their “foundmtions on
such principles end orgaenize their powers in such form as to
them shall sesi most likely %0 affect their safety and happi-
n@ss.“3

AV times the struggle to obiuin these purposes has becone
wore intense than ot others but at no time have %he smeriocsn
people "baesn entirely r'ree rrou arrogance, intolerance, snd
duspotisu. Traditions of disticetion as betwesn the rieh and

the poor, the educated snd the ignorant, the governing and the

“Phe weelaretbion of Iundependencs.




aovarned, ware i@parﬁeﬁ by_%ha saely 8etzlar§ alony with their
household soods."* Despite the fact that many individusls and
Groups wWho cang 19 Ameries Cane seenuse vhay ﬂia et have
those rights and privileges expressad in the TWo ducuments
mentioned gbove, they had learned little sboat extending those
rights aug priviieges to otm@rﬁ,$

The originsl frames of referencos of jmeriosn dewoersey
berein referred 4o seen to nold certain implications ror
aducation that SLVious Ly were soen early in the development
of america. iducation, at Pirst limited by the old world
ldeas, soon burst these narrow bounds.® The systen of uni-
versal educution grev out of the doaoeratic fdesl expressed
in the preasnble to the vonstitution and the Seclarstion of
Independence. The sisusutary schovl wes estaslished in an
effort to ubtaisn the equality of opportunity axpressed in the
idenli of imerican aemacraeg. Later, secundary educsiion was

~‘@rsvid@d st puslic oxpense sng 4izher edugstion csnsed 1o be

the'prerogative of g favorsd few, ?

There are meny confliletin,g forces in Alderican life today

that intensify shis 8%rugyie o extend the benefits misd

éﬁducatiun&l Fuiiciecs v@umission, The Purposes of Lduen-
tion in smerican SeUYOTracy, p. 9.

5.

“Ibid.

63-«* pa X 2 5 o s 4 TR 4 e
Zducationsl Policies Commission, Zduestion and gZoononie
Weil-Beins in suericsn Denosracy, p. L.

"tpid.
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privileges thet Gnh ooue thraudh & denseracy Haehiue teoh-
nelogy and sclisnceare definitely olwanging the economnic and
socisl statas of uan. Yith the evolution of mpchine taehnol-
ogyhave cume chanses on uoth the positive and negstive side

8
’s}»f- t ’53 laﬁ J,ﬁfm L

Uu the positive side we havVe & vast io-
¢rease in productive gepucity~-=-s eapacity, ng siown by the
Betlonal Survey of Potensisl rroduct sapeclty, shet, rumaing
our soonomlc sysiew as it stood in 1929, would sssure evary
Amsrican Teully of oods $0 the value of 24500 an&uﬁliy.g
This increased productive Sgpuclty has been bdrousht about
tnruu,u i use of umchines that Lhave 1lifted frow the buoks
of men and wowen cuch of the surdensome toll snd ingremsad
sreatliy thelr auount of leisure time. The inersssed rane
that joods can be trecsporited nss mede it pussivle Tor psuple
to noave cowsodlities heretofore never resnlized.

dowever, in contrast to what is possidle in production

end geonwaie welli-»ein:, we heve econwnic insacurity, invoiun-

§ unewmployusns, and great need in the Tuce of asinionce.
in the sconomy of the power driven machine, capital is higzhly
sonceniratad, "and those who control 1t erercise aoononic

power of unpreecdensed scope, "tV

8Ipid., p. B4.

¥, 1A et . . s
Harold Loeb, Ths vhert of Flenty, p. xiii.

lo“dumat~anzl solieciss Commission, Zducatlon and Maanaula
Hell-Beinz in ;seriocen Jenoerscy, p. 55.




aecording to Berle and Hesns, “the Corporation bhas

Transcended 1ts runetivan s s method or avling cusliness and

has deoone a rorce in'gaverﬂmenﬁ itself. Indeed, 1u iv to-
dey regarded as an e8sy rivel of the staic in pOWﬁr-”ll in
spite of the erforts to wore nearly ecusllze vweslth and in-
Come, exirene inc uelities still exist,

in asdition %o the above nentioned iiavilities, the
vary instrunents that man aas developed %o inerssse the
asount and range of cumnmodiliey, TO asoropse THe uBe o nunsn
uscle as the svuree of enersy, IO nakse more apundunt the
necessitios and gouuforss of iife, ars now nelny uvoed %o de-
Stigy what progress hes dees usde on & seale unprecsdented .o
the developmsnt of civilization.

The strains and stresses That thesa problems heve imposed
on people and institutions have vitally affectad educstion asg
well. Out of the siruggie 1o weet ever~changing condisions
is emerilng s period of sducsational experinsntation unusual
in the nistory of a untion. New subjecte bave been sdde. o
the curriculuw, aifferent approacli-s w0 old subdbjects tried,
and laproved methods of working, testing, and evalustlng have
been explored. ?Qllﬁwiag the pariod of rapid expsusion o the
school progran in she United Stuizs rnd the Hahy e¢hanges maade

in its varied currieculs wmay well come “a period o1 evmluation-=-

llﬁ. fs Berle sna G. u. ¥esns, “The Corporation,”

pedia of Socisl Seienses, Vol. 1V, p. 422,
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a period in wileh will ve aeterained wors accuralbely what
eduenvionel policies are asst sulted w0 s wodern dsuioracy

and now oost thoey may se resiized in grmﬁzie@.”lg if, as the
“ducationsl rolieies Coualssion nolds, the purposse o odu~
entios 1o o aemséraay are estasiishad by the aemoorstie way of
lifﬂ,lﬁ pien 1te purposes must pe in verms of the democratie
idenl and its setivities wpust afford experilences in situations
where the dasie principles operste. Further, zince the demo=
cratic way of life is peing challienged at ooue and saroud,
*the achisveuont of desuvcraecy Siroush education boecones Lhe
wost urgent and practical proolew” of the educational §ra?
fession,t® IP sohovls sre %o help further the democratic
idesl, a8 an ageut of the Jgenersi walfﬁrw,'tha people in she
profession heve g greater responsinility than any one elss 1o
gneourage as waell as coryry out ‘e coniinulng and eritiesnl
wppraisal of the sultebility of sll existing social insiitu-
tions bo the neads of peaople in the current soclal S‘%ﬂﬁ.“lg
In Lize with this&amﬁrging vhillosophy o8 0 the purposes ol
aducasion, the useriecsn assoclgtion of Uohodl admiplstrators
of the hationel bduontion assoelstion sigts, in thelr 1¥5d

yenrbdods, ths foilowing aims for publle sduenvion:
) 2 k4

laﬁ&gort of the idvisory Coumaivtee on jgducation, p. 1.

15 - . , )
Bducstional Policiss Coumnmission, The Durposes of
sducation in smeoriean Jesoersoy, p. vii. ‘

Yypig. Wipid.



In tho progpas of pudbile education the primary
purpose should bs to &&1? youth ind sstisfactory
plages for whieh ney are Titted in their oun souisl
and evonomie nrﬁar. 1Y spericsn idenls sre to bs
promualgated and loproved through ssuoerstie ine
sRitations, youth nmust pe VYrained and sduonited to
fake declalsus sund eiholices by the desmosrstic pro-
cess of Ireedon in learniag. Such training and
lﬂ&fﬂiﬂ must in the lau, run be effected torough

rowth snd developmendt of the experimenial stvitade
aﬁﬁ the oviticel wind sng oy mesns O widespresd, 1
systemniic, and sdaquabe sducationel opportunities.

in lime with this retiniuking, Luther Hasley Guiick ax-

presses ihe following peliefl:

in it geberation an era of world history
slosad; & new one ls now opening. Apparontly thic new
ara will belong ¥0 tioee who easn lesrn %o sors togethsy
intelillisgently and produstively with the ald of wodarn
selence without erploiting setural resources, fofaizn
peoples, or submorjed olssses. This would seen tv re-~
guire cooporative skill, » nigh gecras of univarssl
eﬁuu-&tisn, mach sclantific rm«mmh #rest oapsoisy
for selif-governmsont, and the a&ixitﬁ to muest changes
in the nstursl snd soclsl world without panic, If

this eaacluuigg iz sound, one key to the Yuture lies
in eduesntion.

It is in the lighit of shiv emerging philosophy of
sucntion thet Justiflestico is found for "an ‘vsluation of

the appronches Yo the Sveisl Studiesn,”™

f”ﬁiwitahzaﬁ &ﬁéwQéégg)af the rroblewn

Eature of she gra%ieg.*dmha neiure of the provlesm i
Sy A A

priuarvily shilosophiosl. This study involves $he exaxinetion

lbgﬁﬁrie&n ssevoliabion of Senvol sdudsivtrsiors, ificial

deport, Atlentie Uity Convention, Pedrusry 2é-barch H, LS,
Pe 6Y .

L773 Augatlonal Polieles Coumalasion, Adueation and Seonoumic
Heli~deing in jeericosn JOROGIRSY, pe 3.




of the major ayprougles to the soeial sciences in order to
diseover whethear they are so arransed as o insurs demo-
eratic practices thet sre lmplied or expressed ln the
Declsration of 1nd@§end@maa, the Dreauble to the Constidution,
and the Constitution, 1% involves the study of the philos-
Oophy underlying imerican democrsey of "the yesterdays”

and today. A further exploration is mude to determine
whether the various aﬁpraaahaa‘are based on what psyecliology
has discovered as vo the way in whiceh effective lesrning
takes pluoce. HExsudnation ef“én@ historic ducuments of
American demooragy and iliteraturs desling with the philae-—
ophy and practices ol demoeracy reveal certain practices
that are essenilal o g demuoratlic group. Frou litersture
dealing with the psychology ot learning, esrtaln proposi~
tiocns of psychology are agplied %0 the ma jor approaches of

the socisl studliss.

Purpose of the siudy.--This study has a three-fold

parpose:s

1. The selection of demooratie preciices essentiel in
a demooratic group.
Z. The selsction oI clements baslie %0 ths psychology of

learningz.
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3. The application of the ceriteris developed from the
philosophy and practice of democrsoy and psyehology to the

ma jor approaches of the social studies.

Source and Treatument of Dats

The materisl for this study bes bﬁ@n'drawn from the
Tollowing sources: publications of national educstional
asﬁaaiétidns, comuissious, and societiss; recorded dats found
in reports outslde anstional educational groups ; bulletins of
state departwents of education and local boards of education;
books publisned by individual authors; published reports on
curriculun constiruction in the soolsl stuaiss; and current
literature dealing wiin the subject. The date used are given
in the biollography for this study.

The folliowing chspters sre sn attemnpt Lo saswer [ive
Guastions that have gulded tals stedy:

1. %hat pructicss of @ ¢ewudracy are cusentisl in the
organination of the approsches $0 the socirl studies if the
soeial studigs are %o effectively sid in the development of
compatant demoersile citizens?

2. What is known of the peyehology of loaranling that is
essentisl to a sound epproach to thoe sociml studiss?

3. Whst are the msjor approsehss Lo the sogiel studies?

4o 4re the approsches to the social studies asrransed iop

a manner ‘het lusurss democrstie practices?
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5. are the various approaches basoed upon what is xoown

a8 %0 the way in wilenh aftecvive lesrning bast taies place?

definition of Teras

Gome of the terws used in deseriving this study neaed to
be defined in opder to desermins tha particulsr use that is
made of thew here.

The wmeaning; of the tera "soclal studies,” as used in
eurrent eaucalionsl liversiurc snd discussion, is somewhat
vaglhe. To some 1% means those aaurééa often ldentified with
the soeial seiences, while 1o others the soo iadl studiss are
those varlous arran;oments wharsin tho relationabips of humian
beinzs ere fused into a course of study. Ths term "soeisl
studies” used herein 1is conecaived oo that part of the school
progrun whieh eubrsece all thouzght and setion lnvoiving hunan
reiavionsiips. This conception of the soisl studies is ex-
procsed in the ftate Deopartument of Aducation dulletin, Tegehing
the pocisl ptudies in Junior and Sesnior High Sehools of ZToxas,

and 1l the Foursconth Yesrbook of the Jepartmant of Superin-

tendents, The goeial Ltudies Gurriauiu&{

The term "approsches” is used to mesn the ways in which
the social studles ere organized ror Yoaching purposes.
The goncept of the ter. "deuceracy” we used im the study

i1s implied in the eriteria selectsd in vhapter Two.
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Related Studiss
Thraee related siudics are noted here with brief mention
a8 %0 Shelr relstion %0 this study and the ways in whnieh thaey
differ,

in her ¥ester's thesls, Tue éyﬁiiﬂg%i&ﬂ of Jewoorstic

Cooparative ifrocgdures 1o tne sdministration of Curriculus

ﬁ@visian,xs Janle Shands galscted procedurses vased on oo=-
operation iuplied in Amsrican demoersoy and appiled thow to
the sdministruvion of curriculum revision. Thils study did
not inciude a comnsideration of psychology in the gpplieation
of the ?f@&ﬁdﬂfﬂﬂ.

The study made by the Departucnt o secondary School
Prineipals and reported in the ﬁuliatiﬁ,lg probably is clioser
releted to this study than any othor In the study made by
this group, the %hﬁl@ seiool ourrlculunm was examined with
particular referance 10 its plate in smerican dencerscy, and
a searching anelysis wes made as to what is known of the psy-
eholozy of learning. ¥rom this study of the eurriculunm and
psyehology, certaln deductions were drawn that the secondary
sghool priancipals held were essential %o a curriculum. 2&&

Department of Secoundary Sehool Frineipsls did not apply the

s

lﬁdaﬁlg Hopson .chands, The sppiiestion of Democrstie
Cooperative Frocedurcs to ihe ‘éﬁiﬁiﬁﬁrﬁtl&ﬂ af 6ur&i$umum
ﬁﬁ?ibl&ﬂo Thesis for the Lamt@r of ATts doLres, WOPLH Lexes
State Teachers Gollexe, Ho. 287.

9 ] -
Bulletin ol ths Department of Secondary Sehool Prin-
eipads, Vol. &U, Ho. 59,



eriteria developed 10 a certain phase of the school currie
culum, a8 in Lhe problem sviution presented in subsequent
chapters of this study.

Angtier siudy relsted o the problesm considered here is
that wade by the jducvationsl Poliocies Comnissioun, Lesrning

gﬂ‘ﬂhieh is a canse study of civie

the Ways of Demooracy,
educatlion. The exanination and interpretation of democracy
Torms a bnokground for the study of the demooratie spirit in
educational practices observed in ninety a&argaan secondary
sehools. The Comzission develops twelvs “Halimar&a of
Denweratic fducation” and seleots metivities from the schools
that appoar %o éarry out six of them. Hovwevsr, the Comnission
makes no direct attempt vo apply what is iLnown as %o the way
in whieh erffeovive learning best takes place in civie

trainisg.

2¢ zausat ional Yolicies Coumission, Learming the Ways of
GOCTACH »




CHAPTER I1

CRITERIA FOR EVALUATION OF THE AFPROACLLS

T¢ THE S0CIAL STUDIW

Aethinking ﬂ&mﬁexatia Spelal Living

Gna_has but to observe ths weél%a of material veing
published on democracy to realize that renewed and unprece~
dented emphasis i dDeing placed on demoerstic sooial living.
This rethinking of the runctions and purposes of deuoocracy
with n0 small amount of discussion as 10 low %nose Funotions
and purposss can best be atbained is probably due, in large
part, to the rapid growth of totslitarisnist., There sre
many svidenoes thet education is beins sublected to a scarche
ing appralssl in terms of demverstic v&luas,bl and there is
sone ovideuce that an offort is being made in some sehools %o
80 arrange the curriculum a® 1o insure the student parsonnel

@ -

of opportunitiss 0 learn the ways of dencoracy.-

g T , . " 1 phn €
i, Harold fusg and others, Pemocracy snd the School
gurricuium.

2. Williaw F. Russell and Thomas H. Briigs, The isaning
of Demoerac

4. Jessie lewlon, Bduegtion for Jemceracy in Jur Tiue.
4. George O. Counts, The rrospects of american I

”zﬁﬁuaatiaﬁal Polieclies Commission, Learning the Ways of
Democracy .

14



The hoad Yo Usmooratic Effieiency

In "lLearning the Yays of Dewoeraey” the aubhors piot
"Fhe road to demooratic erfficiency.™ They consider ques-
tions ooncerning demcorscy under seven grﬁuyiﬂg&. These
guuestions are raised after considering the views 0f illus=
trative sehools as to the meaming of domocrsiic edueation.
4 brief preseantation of their trestment of these guestions,
in gddition to the treatment of the purposes of demooracy
discussed in the introduetory chapter, will ald in the so~
lsetion of oriteris for detsrimining the gvasistonoy of the

soclal studles approaschas as resgaerds derncoracy.

Demooratic aetion and Group ifficiency

l. is dewocrstic motion compstible with gfoup sfficiencyfe-

In suswer %o this guesticn it is held that when the wembers of
soslety fully uﬁdérsﬁaﬁd the nature of demooracy and are skililed
ia the prectice of those ways, damocracy then bscomes "uore
efficient than any sutoerasy inm performinz any task not in=
consistent with demoeracy ita&lﬁ*4 Further, the inefficiency

of some demooratic groups is dus %o a lack of understanding of
what demoorsey is and s laock of skill in making it work. 1In a .

demooracy the welfurc of each individual is bPrimary, while in

®Bducational Policles Commission, Learninz she Ways of
Damooracy, pp. 20~84. :

41v1d., p. 17.
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an auioerscy, whether directed by the head of a sehoosl or a
nation, individual welfare veeomes secondary, if the autoecraey
is %o exist. Following this thouzht further, in an autooraoy
people respond to a lsader or & slogan because they cannot
comprehend the purpose of public welfsre in the terns of in-
dividuals. Ignorant people oan and do respond more readily
¥o a slogan, a "glorious leader,” or "the traditions of this
disvinguished sehool™ than to the concept of working for the
comuon ¢ood« A48 g leader of sohool or nation beooues a die~
trtor the quaiity of counsel from others decreases, It must
deorease because the leader, as a dictator, cancot be ques~
tioned. Those working with the dictator confine themselves,
in seif-protection, wore and more %o fact finding. Thus the
tendency is for the leader's ceirele of advisors to bsecome
smaller and smaller. 3Jowme of the originel "susgestion-givers®
booore faot Cinders. The facet finder tends %o becone wore
and more " a selector of facts which the boss will consider
significant‘"5 Thus the judgnent of the rank and file is con~-
sidered less and less, and a revolution is the only remalning
source for new and vitsl changes.

On the othsyr hand, s dewoerscy utilizes eand changes ibs
policies as the people living in 1% demend sueh changes.

Turough searohing oritvicisus, fres and unbampersd disoussion,

SIsid., p. 2l.
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free liaguiry into the whys, hows, and wherefores, and group
deoisions demooratically raesched and carried out, democcracy
ever axtenis its privileges, oonstantly adding new measning %o
1ife, livberiy, and the pursuit of happinees. Thus democracy
liberates, develops, and uses the abilities of its mombers.
In this 1ighi, "demoorscy is not @hly potiatible with affif
cisncy but is the only type of humsn sssociation in whieh

highest efriciency is possible,"d

Purposss and Proosdursgs

Z+ Can deumgoratic ends be sttalned in en gutocdratic
annerv--The answer o this question is negetive. It is
naintained thet "efficient procedures must be consistent with
the purposes wiich they are to s&rva.“?

S. Are there useful hebits of demoeratic progedures whioh

gan be learned apart from deuwooratic purposes?--In answaer to
this question s nost striking statement is msde~-a ststoement
that should stimulate the thinking of every asmoricmn who rosds
it. it is %hat.ﬁgmﬁafanie purposes are not aschieved by dio-
tatorial methods, nOr are sutoeratic aims furthered by demo~
eratio &&aﬁ%ﬁs In light of this stutement, the inadequacy of
our efforts 1o come closer o the danoeratic gosls beoones

inereasingly significant.

6Ih1d., ps Z6. 7ibid., p. 27.
B1pid,
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1s it possible o learn the skills of democratie planning

and polisy-meikine in situstions in whieh the group must reach

decisionedwithin the limits se$ by sowe outside a.

No one knows more than those in the tess. =
difficult it is to have to plan and earry out Piwss Susisch
to the approval of sore outside suthority. Aeerediting
assocint lons limis schicols, superinteundents 1imit teachers
and in turn are limlted by the school board, and teachors
place a limit on the plennlng and carrying outv of students®
plans. Other useful skllls of democratic liviag cannot be
learned when the purposes of groups rssi upon some aulbority
gxternal %o the situation. Sehools whieh preotics the form
of demoerutic procedures, when the decisione rest with an
authority other than the group, are narsly doing what someons

has already decided should be done or should not be done,.

Zow gcan we distinguish $rue peliery-making from pssudo

policy-maikine, wisn procedurss srs apparent

In snawor %0 thls guestion 1Y iz maintained that ths purposss
of the group are changed in the process of true poliey-amsking

e 1

while the purposes remein fixed in pseudo polioy-ummking.

Yarticipation in Democratic Groups

Can a sochool be an offsctive 3eacher of demccracy if the

students do not sherg in deterwlning bhe kinds of agebivities

ip wuieh %hey will teke part, and the purposes whien Lhess

a0tivities agre U0 scrve?--The right of each member of a group
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$0 particlipate in detersinisg 108 purposss and in &ﬁ@iﬁ?iﬁg
ways to atialn those purposes must be guarantesd. Soveral
limitetions are rooogpised by the Commission. The opportunity
oan be limited by the individuel's willingness 5ot to mnke
usa of 1% and by sueh rules as the group sois up. However,
a dissenting sinoerity sy continue $o use laglitinmste soans
in tryims %0 get the group o sdopt 1ts purposes. anothor
liﬁit&%i%ﬂ is thet of legasl r@guir@ﬁﬁﬁtﬁ,@ Too, singe the
weys of deavorscy mast be larned, a cohild is limited in

his participation oy previcus expericnous and tha degree of
paturaticn ke bBes ottelaed. This lgst stabenens sihows o
recogniilisn of he ways du whleh erffsetive learning takes
pinos. TO be sn offeotive teschuwr of desvorasy, then, the
sohool must rodoalze shs rigﬁt ef ageh student 1o partioie
pate i dotersining group purposes and o dovelop sisustioas
wiorsin ho dous 50 fracly.

Zp wiat ealeot pust 3ho wesosrs of o degperstic sohvol

bave a direst voles in dotermdning tho paturs snd lnsirument

ponaei-=In agswer to this, the demverastie

of tha sehool's
proosdurs le quits eolesr. The axecutlon of polioy is doser~

mined by the groupe The procedurse gust be oconsletant with

tho purposes. 1 menbors are cn08aen o exeoute pollioy they

93aucational Policins Comnlssion, Learning the ¥gys of
Wﬁm L e}, ] 3;3 - :ﬁﬁ - Jﬁ-
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should be those who are judged £i% Vo 4o so and wio undorstend
that they sre responsible only to the group.

Po all mend

ars of p dowmogratie group have the full

Lo take part in executlny pollicies, as well as in dote

than?-~If the senool is & place for learning, and the ability

mining

0 exeoute pelicies is a purt of ithe demovorstic way of living
gsueniial to civic compstencs, the snswer is obvious. The de~
gres to which o momber ezecutes policy will be determined by
his nbilities and degree of maturity. &ltuations in a demno~-
eratic school will be developed so as %0 permit its sembers

0 become lnoreasingly competent in this sssential ol demoorsocy.

sre the amount gnd distributlon of participation 1n

group sotivitiss reliable indieators 9f ihe presencs of demo-

gratie spiritv--Here it is held that the charscter of the act
dsternines the relimbility. That is, if the students ave
deciding %he purposcs aud the best ways of attaining those

purposes, thoe sltuation is ﬁ&maera%ie.lﬁ

Usa of Personusl

LOw csn Lhe deuccyatie group meke most efficient usg of

its persopnel in doing the work to be done?--~The Commission

holds that, in urdar to use 1ts porsonnel effsotively, the

101bid., p» 28.
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group must have a elearly defined policy, know what Jjobs are
to be dons, end know the qualifieations of porsons nssded tu
. ii '

How ean it assurs

Bert of hosg in positions of sushority®--¥his can be done

eomostente and rasvonsib

Brough frequent reports whioh are roviewsd and criticized
by thas group or selected representstives, and by making
ohanges in poliey or personnel when 1% is dessed nscessary.

How gan 1%t best use the sxpert¥~-The exp.rt oan con-

tribute most to the denocoratie group when the group decides
what his function iz to be. In a denoerasy the expert is
always held acoountaole o the groups, For a group %o bhe
able %o do this its mesvers would have %0 understand aund

Praotice the domocratic processes.

Freadom and Its Relation to Zfficiency

The following guestions relating to efficiancy ars eon-
sidared jolntly:

Shat is demcoratie fresdon, espoelally in the interde-
vendent world in which we live?

¥hat is its reletion so the task of £6%%ing & job done
effieiently by the group? Is individual freedon consistent
with efficisney in group action' Or, gonversasly, is effi-

sdent sroup aotion possible without individual freedon?

Yrnia,, p. 30,



Jenseratie frevdvm lo determinsd by Whe group on the

basle of the comuon good of all. The rolation of dewoeratic

fraedon b0 getiiag bthe job dm;ﬁ is closs. 48 the voumission
sgintains, It is the suslusss of the senuol for officiont
deucvoracy to davedop o sealo ol sovial valuaes for ths under-
staading and svaluation of individual 1ibariy, to give prac—
$ice 1u appiying tuvss veiues, und 0 Llead ilesrcers fros tha
lowsr 0 the nlgler froadoue

Affielient group swotisn roeuuires Intellizent frosdon Tor
tae individusl, reetriote bils uwaeniightausd froesdon, and
guargatass shal hae shall bave aspde opportunity for parsooal
grouth and sstisfuoiing o working for the qoo0d of his

fellows.wte

stion a8 Related to Source of subthority

1o the soinood ifimibed iz 1%s nction ae a daswcrstic

%
- -

soelaty by the fact that the wltiaats sourcs of apthord

outslide Thw sﬁ&agi and shet its gfliocurs ars ;@32@@32%1@ o

onnsl of Lhe sehool¥=-In the

S

5 puniic body othur Lhan the por

opinion of she Jdueational olieles Coumission "1t is & denial
of falth in soth aducation and dewoorsey $o soncliude thet this

{source of authoriyy outside the sehool) loposes s navassary

Limitation upoa the sohiosl as an agenoy for denoesatic aduecatio

-

12

Educatlogal POllCleS Comm1851on Learning the Ways of
Temocraey,

1&1&;; "Souree of Authority Gutsilde the Sohool,” supplied

by writer and plsced in italics for clarificaiion.
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If the school and publlic are working democratically in
polioy-making, the two will zrow together in the effort to
producs oompetent demoeratle citizens.
Aohievanent snd Experience in Demooratic
Livisg
Cen we affirm that education for democrsey is satd

forily aghieved when studenis have axyarian@ea“ggvaﬁ

1iving?-~- Democracy ﬁeﬁen&g.greatly én inteliligence for progress.
Indeed one of 1tas basie slewents iz the faith in the intelli-
genes ol the masses., It is throuagh the use of intelligesnce
that ﬁémmax&ey 1s subjested to eritical analysis and conse-
guent revision. Through intelligence it must "develop its

nld Experience in demo~

eriteria on the basls of human values.
sratic prﬁati&es is essenvial. Experlense, however, should
ke zained through gé@ﬁ problenm solving tecohnique. Indeed, if
& group is working democratically, good problem solving will
be carried on.

Criterlas for Determining Whether s Soeiml

Studies Approsch is so Orgsnized as io
Insure Democoratiec Approasches

The eritaris selected for determining whether or not
the social studies approaches are so organized s8s to peramit

demooratic practices are mdapted Lfrom the Bducational Folicies

l4yewer Instructional Practices of Fromlse, Department of
Supervisors and pDirectors oi ilnstruction of the National
FBdueational Associstion, p. 228.
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, -
Gommission's "Hallmarks of Demoerutic Eduﬂaﬁi@ﬂ,“lé The

Deelaration of Independence, the presnbls to the Constitution,
the Comstitution, and the Billetin of the Department of

Secondary Sebool ?rinaipals.lﬁ

{1} Does she approach insure cooperstive actiom for the

gouuon good?-~The two ohief purposes of demoeracy appear to
be the prometion of the welfare of the group as a whole and
the individusl as a member of the group. Hoth of these pur-
poses are essential to the democratie way of living. GSoeclal
demooratic living requires that esch individual) be trained %o
plan, deeide, and o worg aaﬁ@efativaiy ror the ccomon goods
In the literature on decsorasy, mﬁ@ﬁ‘iﬁ sald of the "promo-
ti&n of the menersel welfars,” but in &mariéan life probebly
as 1ittle ecousoious affort hes besn pul fmrﬁﬁ %o attaia this
zoal as has been put forth towsrd the reslization of anﬁ pther
purpose. In fact, 1% appears thal Awericans "lean dackward"
for fear of infringing upon tihe wellare of the Individual.
There 1s little quession bub that individual welfare is

afben accomplished at the expense of the masses of people.
Cooperative action for ihe eowron welfare has besn "taught

about” without helping studenis 0 accouplish ecovperative

15 o s - S ;
‘Fducational Polielez Gommission, Learninz the ¥eys of
Demooraey, pp. 35~39. '

lsﬁu&letia of the Depurtuent of Seocondary Sehool Prineipals,
Vol. 2D, Ho. 69, pp. B05-206b.



action for the good of the grouy where situations were possible
for sueh to be done. The soclal studies, ge other sreas in the
sehool, to insure the praciice of demoeratic ways of iiving,
would have to be so orgesnized as to iﬁaurﬁ the development of

skills in this all-important element of dewoeracy.

(2) Is the approach so arranged as o assurs each indi-

vidusl of continuous enjoyment of the basic eivil libertjiesf=-—

That portion of the Constitution known as the *"3ill of

Rights" puts into operational terms the assumption that

each individual in s demoeratic group is imporiunt and that

e hes risghits which transeends lnstitutions. These libertics
includé the right of the individual to Lorm end frusly ez~
press hils opinions over the radio, throuzgh the gxﬁés. and

by other means; the right %0 svelal, economic, and political
Jjustice; the rizh% to psageably assﬁmala, to petition, and

to legitimately attempt to persuade othspes. In ordsr o bhe
able 1o exereise tihdse rishts intelligenily so as to promote
individual and general welfars, the soolal studies will siow
propor regard for these liberiiss in relationships with the
youth who are in training. &Slnee lesrning, ss later dis~
cussad in this chapier, tends Lo increase in proportion as the
situation in which 3%he l@arﬂimg'iﬁ tukiag ploece resembles that
in wiieh the lsaruing is %o be used, the cuse feﬁ practice of
intelligent reegact oF the c¢ivil liberties in student relation~

ships beoouas aven siTOoNZBD.
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{3} Is ihe srrangeument of the ‘social studies sueh that

the welfare of egeh inﬂividual_ﬁg provided for?--ie pointed

out in discussing the precoding guestion, respact for the
porsonality of each member of é demooratic¢ group iz ons of _
the chisf eolements invo.ved in d8BOCTasY. Merriam, in his
aspumptions of aeméerac§, states one of the prinoipal
anssurpiions of demoeracy to be the assential dizgnliy of wman
and the cultivaetion of "porsonality primarily on 8 frafernal
rather than a differential hasis;“lv The welfare of the
membars of a denoeratic group, whether a nation, home, or
sehool, 1is one of the chief aims of that group. VWelfare of
the individusl does pot mesn "individunlilism™ as thet term is
now interpreted in LAmerioan. Rather it nmeans, in Gp@fﬁtiﬁﬂﬁl
teras, that each learner 1s %o be considerad s gn individual
who has the sams right to grow and develop to the best of his
abilities, v take part in ihose situstions whieh will sid him
to do so, and to meke what contributions his abilities and de=-
graee of maturity permit him to, &s any other individuml. It
menng that sach membey of a denooersile group is respected

by all beeauss he 13 of value tu that group and is a part of
i%. Thus, the soeiul studies would have to be erganized so
that the learnin; situations would develop in sach student

matual respeet for, and apprecistion of, pach other individusl.

17 oharles ®. Merrian, The lew Desoeracy and the New
Despotism, p. l2.
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(4) Does the spprosch assure all of ample opportunity

io share in determining the purposaes of ihelr activities,
the ways in which thoseg p

evaluation of resulis, and the consideration of further

urposes shell be atieined, the

steps?--~In & country where ths “"just powsrs of the government
Qéra~aerived from the governed," that is, a government “of

‘the people and by the peopls,” it is essentisl that sach
eitizen participate in determining purposes, plenning, exe~
cuting plans, evaluating resalts, snd @;&jﬁﬁﬁiﬂ% next steps.
This means that in & dspmocracy, when a group iz seheol, in
the ranks of labor, or slsswhere is confronted with & problen,
all councerned participate in its solution. JImplied in %his
questlion is the assumpiion thet finel authori%y in & democracy
rost in the people. In & classroom, the people would ve all
those working there and others ¢onegrned in that situstion.

The soclal studies approaches, in order %0 asssure this dewo-

eratic praotice, would be arrenged o as to lnsure the partic-

ipstsion of esch memwbor in demooratic planning, and earrying
uut of pluns, so thet eath meuber im this part of sehool life
would progresasively develop in his abllity to participate.

(6) 1Is the arrsugement such that situations devsloped

aid the students in progre

;4 responsibilitieg?--

Most American adalt citizens and a large part of Amerieca's
youth ars aware of the libarties of demoerscy. Hest Ansriean

people, adulss and youth, are well posted as %0 thelr rights



28

and make no small fuss when they reel thouse ri hts have been
violsted. People cannct bve too well informsd as to their
righis, and they must be rorever vigilent in order to muin-
tain and extend them; but to know rights without recognizing
that cach entails a corresponding respousibility is a sead
a8tete Tor a demoerstie group $0 fall into. In this respect
the Zducational Policles Commission round, rrom definitions of
demoeracy given by wwo thousand studeuts, that "uractieslly
&ll were mware that detoorucy involves freedom, rights, and
privileges, Fewer than ons~third of these students, however,
made any wmention of asny responsibilitise incumbent upon the
eitizen of u demoeracy."'8 Singe the group in a demscreocy
determinss the rightes end privileges, it must hold the

membars accountable ror the use of those rishte and privileges,
A olub in school, a oclassroom, or any other situaiion where g
group is involved would afford an opportunity ror experience
ih the assumption and efficisant dischsrge of responsibilities.
In prsotice in the soefal studles, this would wean that situ-
atlons wherein astudents could assuse and carry out responsi-
bilities would have to be arforded. Again, what is known of
the waye in which effoctive learning tekes place appears identi-
cal with a demooratio prectice. That is, through experisuce

a8 person learas 1o ¢arry out responsiovilities.

B33ucational Policies Commission, Learning the Ways of
Demoorasy, p. 181.
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ich 80 arrguged as %o insure the uss of

the exporixental method of fres inguiry?--Since one of the

assugptions baslie to demperacy is the belief in the intelli-~

19 thse method of free lnguiry

gence of the messes of people,
is essential to the furthering of "life, liberty, and the pur-
Bult of happinoss.”™ The dewoeratic processes opermting in

- any group in e demoeracy eonsists of fres expression, majority
control, winority oppousition, and o compromise or the develop-
ment of a vetter plen for the avolution of the problem deing
eonsidered than elther the msjority or minority hed thoughi

ofs The ilateractiou of minds throush the free exprassion of
vigws develop men and women wWho cau cooperstively attack
problems gud work out solutvions that provide sdequately for the
gensral and individual welfurc. The praciice of fres in-

guiry in the soclal studies would permit studsduts to subject
the schwol orsetices to eriiicsl snulysis--the practices in
every siiuatiovn in whieh thaey have @xﬁwri@nae$~~in edditsion to
the broader soolsl, economic, and political problems of ths
adult world. Wurtsher, sincas the dewoeratic procasses perumit
minoritices to sotively sogase in trying $0 get thaelr views
adopted, the socisl studies would aid pinorities in the skill
of working thus in a dewmcoratic mannsr.

(7) Dogs the gppromen gguip the student with the materisls

of kxpowledze nceeded for dawoeratle livinz?--8ince a deuocracy

;gﬁﬁtiﬁﬂﬁl Gouneil for the udeeial Studiaes

ias, Utilization of
Community Hesources in the Sogial Studics, p. 4.
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depends greutly upon lntelligent use ol the eXperiences of
preceding ganﬂratimﬂa,'it is necessary for ihe youth to Know
thosa azﬁeriaﬁeﬁa. Gut of the kpowledge of the heritsge of
amerigans Is much that hes a bearins on the present. It is
throuszh efficient use ol shls koowlodge that the meguire-
ment of 1t is justified, not beecaouses the knowledge is justi-

Tiad for its vun saio.

Lesrning and the

Learning Protess

Selentific investigatiocns of soclety, of the lsarner,

- and of lesrning have brought forth on this contipent many
¢changes in all phases of sehool life. These investizetions
have glven impetus to an erffort on the part of many educators
%0 bring educational theory and practice into closer harmon -~
& harmony that will grestly facilitste "iifs, liberty, and

the pursuitl of happiness.”

Agcording %o this group ol thinkers the learner is an
excaptionally "plastic behavipg orgasnisa® capable of infinitg
variation in development, Hub having certain lilaltstions set
by heredity which are vitally coaditioned by suvizepgent.
This "plgstie behaving orgenisw™ tends o rosst as s whole
rather than with discrete intelleociusl, esmotionsql and physicsal
raﬁpaaﬁes.ga The natar@ and process of uaturation theé 2@

comes basic tu an understanding of the individusl, to the

20 . ) o .

vepartment of Supervisors and Yirectors ol Instruction,
Hewer Instructionsl Iractices of Fromise, pp. B-.

AN . A a3 ———— o "
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organization of the curriculum, and to the development of

instruetionsl practices., It is further held that $the process

of learning is exporiencing, and this nesns doing snd un~

doing enything thet changes the organlsm. Thus "sach ex-

poerience utilizges ueaniny frow previcus experiences snd in

turn adds now mﬁﬁﬁiﬁ@."aI
If, as discussed in the introductory chapter, the funce-

tions of the sehools are dynamie ones requiring the school

prograi to produce changes and development in yoush, the

best organization of she curriculum will take into account

both what socliety demsnds of it and how the densnde oan pe

wet. The apswer 1o whal society demeands of its scuools in

America iuvolves zrowih and developmant in individuals, and

how this ean best be done involves the psyechology of l@ﬁxﬂing»22
Ageording %o the Secondary Sehool Principsls, the follow-

ing propositions in regard to what 1s kuown aboub the psyeho-

logy of learning are yertinesnt in orgeniving a curriculum

in the aaaanﬁary sohools aad in deoldin: what categorises should

be taughtags The wopositions are acoopted in tils study

as criterie thet zre basic in determining the degres or de~

gress o which the various approsches 30 the soclisl studies

4l gulletin of the Depariment of Secondary Sehool Prine
cipals, Vol. 20, No. &9, p. 2062,

Y
" Ibid. pp. 265-365.
BIbid., p. 265. .



are orgsnized 50 as o be consistent with what is koown as '°

she ways in whioch learnin: takes ploce.

Propositions of Psychology

(1) Learning procesds more rapidly and tends 1o be wore

permanent when reletionships petween what 1is being experienced

and the welfere of the lsarner are sgesn by his.--Thus the

learning situstion would neoessarily oe meaningful o the
lsarner and necessitate the presence of interesd in hiwmg
fince welfore muct be more porsonal o ithe younger lsarper,
sotivities engeged In would be more immediete, tendinzg o
broaden into those that necessitate the abliity o think
nbatractly. Tis rate of progress would be vommensurete with
the rate and level of maturation of the lsarnsr.

{2) Learning prosseds more rapidly and tends to be more
permanent when 1%t is or

the gxperienge of Shs 1aggﬂ§r.*~Thus for a perscn o progress

)

3

guktt of, or a devslopment from,

i

at a satisfactory rate in the lsarniug situations in whiobh he
finds himself, those working with him must “begin where he is."
"That is, his ,revious sxperiences will heve %0 b ¢losgely
exomined oafore proper zuldance oan ha sivan in the direction
the student wishes to tele. BHuillding upon the experiences of
the lesrner involves much of vital ié@arﬁ o educasion in a
democracy. For insfance, She enild coming Lfrom an environment

whare dioctaboriel newns have been used 1o gonirol and direct
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him obvivusly has had little experience that would faoili-
tate his learning the ways or aemaeraay;' such & ehild would
have to be guided into situstions where he could exXgorience
the dewocratic ways of livisg before much appragiation or

understanding of those ways could be attained.

() Lesrning proeecds more mepldly anc euds %o be

more permanent in pro

ortion to the ammount of satisfaction

the learner derives from the process of learning, and in pro-
bortion to the immedincy of the satisfaetion.~~If the above

etatenenty ia trus, lmmedlate values become more potent shan
rerote ones. The purposes for which s persom is applying
himsell %0 2 problem are parsmount to the permanensy of

his learning and the msnner in whielk these purposes are
deveruined orucisl In the developmsnt of the individusl.

in this conneotion, Kilpatrick says

sewrasssveca8tlul, purposeful liviuz, in she
degree that 1t is yresent, secms t0 make best for
learning. The aim, or purposa, supplies, ox per=
haps better, constitutes sueh a drive as carries
the learner along under his own stesm. He is
already interested, he will put forth erfors.
hinderances snd rallures, If not too great, will
but spur greater efforts. In a word, ths atronger
the purpose, the more wholehearted will one be
in his efforts, the more shorouzh will the self
o¢ involved, end the g%r%her reacliing therefore
will be the learning.”

2§Haralﬁ Rugs, Denoerac

e 370,

and the Curriculum,

-
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(4) Learnin: proceeds mors rapidly and tends 1o be more
pormanent when 1% involves sotivity--physical and Bental--
o the part of the learner.--%hen there is & mating of thought
and action in a learning situation the learner is &t hie best.
He is an integrating individual. . The danger of the lack of
mating thousht and asetion in the activities engaged in by
atudents is more readily sesn when 1t is observed often the
desirability of cooperstion is taught in the hoﬂe, the school,
and other institutions but where boys and girls are eonstantly
piaced in situations where they sre forced to compete. Thus
& conflict is oreated in the minds or these boys and gzirls
betweon the idea of cooperation and competition. Purther, when
problems are studied about with no action verformned, the dis-
cussions involved becone purely socademic., There iz a danger
that studying about problems with no signifiecant action may
result in purely verbal or emotional attacks in the solution of
problems. In this connestion, Hogben holds:
Bxaltation of pure though% which bears no fruit
in asotion exacts 1te own penalty in the growing dis-
position to reserd resson and progress as exploded
liberal superstition. The younger generstion have
found us out, Their pitisble predelection for action
without thouwght is %hgslsgitiwate offspring of thougsht
divoreed from sotion.”* »
The machinery of educatlonal selsction »esessOporatoy
o recruit the neition's statesmen Trom those who can
talk glibly, write elegantly, and argue foroibly. IP

ﬁemauxagg can produce only lesders who can talk it is
dooned. "

%ﬁzancelot T. Hogben, Retreat From Hesson, p. 9.
26 ‘
ibid,, p. 11.




(5} The probsbility thut what 1s learned will later be

recalled For use when needed increases in proportion as the

learning situation resembles thet in whieh the lesrning is

used or applied. High degres of intellectual sbility and
maturity probably supply shesr ability $o bridge long gzeps
between the Aearning--and the use situstions, bug thagg_gg
no advantage in leaving Zaps than is absojutely
neeaaaar§f-9ruhably through the most of the history of

education the power of the learner 1o oarry ovar what he has
‘learned %o 1ts application has been overestimated. This
proposition in regard to the psychology of lesrning is the
basis for the belief that sctivities and problems should be
those that are in the range of "iiving® of students; tﬁat is,
they should be "life-like,” or drawn from "life~gsituations.™
Howevar, those expressions do not tell all the story. For
any schewe or organizstion o the soclal studies curriculun to be
consistent with the ldea that lesrnin: is preoportionstely
increaszsed as the learnin: situation resembles the situstion
or situations in which the lucrnlng is vo be uscd, these

life situstions must be real to the pupill =nd of his world
rather than sthose o the adult.

{6) The probabllity that what is belng learned wilil laster

be resalled for use when needed increases in proportion as the

relationship betwsen gach element {skill, idea, fact, ldeal)

which is beipg lesrned and the other elemente beinz learned
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are undsretood by the learner. It is grentest when many

elements being~lesrned-in-rel

J & Jlarger morse
complets "whole” situation are ﬁgﬁﬁ_@{vggg learner.~~¥or

a situation %0 beoous s perfeat learning situation the
various "whols situations” would dissolve into one whole
situation that invoives all or the learaer's experisnce,
With each element in harmony with ail other ¢lemente,. In
8uch a case there would be no contradicetions, no "isclated
learning, and the individual wouid be an integrated person.
Such s state is probably not deslirable,but practical applis
cation of this proposition would $ive unprocedented impetus
towards ﬂevalmpiug_asaﬁisﬁantly inﬁagrating personalities, |
The more or these elowsnts there sre on hand 3o be related

to new ones belug exjperienced, the greater becomes the abliity
to ses new relationships, absérve the inconsisteneies between
some of these, and devermine the value in others. The degroe
of maturstion and intelieetual asllity should determine the
situations in which these "seen relasionships” oeour.

Frow tue propositions herein presented as t9 ihe
yrsyonology of learulng, it is now possible to rrume some
speeille eriterin that are of wsjor importanee in the con-
sigeration of the approsches %o the social studies. 1n oprder
Lo be eouslstent with the peyohology of learning, any spproseh
or sceheme of orgaunlzetion to the soeisl studies would have to

bs so arranged azs to perislt a positive answer to ths questions
pressnted below.



Uriteria for Determining Thether & Soglal

tudies Apyrosoh 1s go Urganized as

Xo losure Zffective Learning

The eriteria, drawn from the psychology of learning,
are put in question rorm. No elaim is msde that this is
an exnuauxvive iisi. However, 1t is held that in line with
what is known as to the ways in which learaning best taﬁegq
Place, these eriterla are besiec t0 an evaluation of any
scheme of arrangemsat in the socizl studies,

(l)rgg,ﬁgg approach ons in whioh the learner can see the
relationship between what pe is
fare?--Only when this relationship is seon does an experisuce

experiencing and his own wel-

P=tome meaningful to the lsarner and thus intensify the dé~
gree of interest so0 esgentisl to iearning. Sinoe an approanch
maikes possible insi ht into the relationship between an ex-
perience and the welfare of s student, it is consistent
with the way im whioh learninz tzkes plece in this one rospect,
but it may Tall totselly %o momsure up to other criteris,

(2) 1s the spproech so arranced ss 30 insure the growth
of astivities, or development of lesrnins situstions, out ef

IHe sxporionoe of the learner.-~To have muximum value in pro=-
moting learning, it is essentisl that the psrobleuns worked on
be those that Lave grown out of the ex.arisnces of the syu~
dent. Yoo, sinee only that porition of his experiances that
the student recognizes as having; bearing on his welfare, or

those which he may be concerued about, tend to inteusify



¥x

learning, the srowth of sctivities out of those oxperisnces

become even uore lmporsant.

(3) Does the approach sssure g wide veriety of lesrning

situations in which students esn gngege ¥ith 4 s

degree of suecgss?~~The sense of satlsfaction that the

lesrner r@ceivaa rram a Job successTully comisleted, which

has immediate basring on his welfsre or those whow he is con~
cerned about, ineresses the possibility that what is learned
will b= c¢srried into furthsr use. 4 wide variety of activi-
ties cannot jrow out of the expsriences of all the learners
sinee Yhose experiences are not the saue., Furthsr, since in~
dividuals differ as t0 abilities and degree of msturity, all
ennnot euzase in the sane activity with the Teeling of satiu-
raction necessary to effective learning.

(4) Does the eppruceh make eosseutial the development of

learning situacions whegrein the sabisfaction reccived by the

lepraer 1s iomediate?--he learning tends Lo increase

%ﬁan the satisraction dgerived frow what is learned is inuedi-
ate, any approach to %hs socisl studles would havs 0 nake
possible the development of situations wherein the learner
could derive imumsdimte sstisfactlion from what he has learned.

{5} Is the approach so arranzed as to provide learning

gituations that insure the meting of thousht snd asetion¥~—

Sines "learning 1ls effectively carried on only when the learn~

&pn beoowmes aetiva‘“2?a§praaoha5 to the soeial studies currieula,

273ulletin of the Department of Secondary Sehool Prineipsls,
He Be Aoy Vol. 20, Ho. HY%, p. 2066,
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in order to bhe consiistent with the psychology of lsarning,
would insure the develoging of situations where geotivity
and thought are oxrried on together.

(6) Does the spproseh insure perticipation in lesrping

situntions 3hat reseumble oclosely those in which ghe learning
is 3o be used¥--The degres of intellectual ebility and
maturation of sowe individuels probably permits themto bridge
the pap between the learning situation snd she use-situstion
where the Iormer does Lot resonble the latﬁer,as but this
group is oowparatively suall. By making possible the develop-
ment of setivities where actions and thought go together and
the setivities resewble those situstions where the learning is
t¢ So used, the soclal studies cun Zreatly aceelarate the ruate
of learning in social education. The use~situation in adu~
eation iz emphasized by Hogben when he states that "knowledge
that hath a tendeney to use 1s the only propsr ,reparation

for a racde of young men and women provided sgninst the next
ag$,”2%

(7) Does the approach insure the developaent of speeial

abilitios ia soeielly valuable ways?P=-lany students possess
specisl abillities thet, whan developed, will pe of invaluable

service to mankind. Those studeuts need Yo be able to ses the

*

ibid., p. 2064.

#9
lLancelot T. Hogoen, op. ¢it., p. 77.

—————
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relationship &etwaém whet these sreelial ebllities willl pernit
them 0 ao and the woll'ure or those who may be afleotsd by
them., Too, lndividual difterences and the degres of mntursa-
tiopn of students cennot be sllowed Yor unless spooial npili-
ties are progressively and consistently aeveloned.

(8) Iz Bhe appros

¢!y ene in whioh the petivitics offersd

e —

develoy in fhe lesrner an understzanding ol gaeh sisment

s

(iden, skill, ideal, and feet) belus lesrusd pnd ivs relstion-

ghip t0 otuer slewsnts balug lesrned¥--~The abillity to see the

relationshipy between an elemenil belng learnsd and other ele~
ments prasent greatly inerseses the eftootiveness of learning.
The situdent learus the elsuent 1ln a situation to the degres
that he secs its relationship to other elemsnts of the sams
situation and sipilar situations. It is tvhus that the leasrsner
is able vo narmonize emeh element wlth all other cleaments and
to proeeed in the directian of on integrating pesrsonslity.

In order to eontribuve to the maximum polut of efTeetive
leayning, it is clesr that auy approach o the soelisl studies
curriculum and the content therein must meet the demends made
in the above discussed ceriterias,. Organizing the soclial studiss
s0 as o meet the eriteria or psychology grsatly lnereases the
probablliiiy of sesn relavionships psiwesn what the puplils sre
learning and their needs, interests, or porsonal welfare.

Sueh an arrasgsment would inoresse the ,atﬁ o learning and
insure the retention ror uss 01 a grester portion of what is

laarned,
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Demporacy and Living

in %ﬁa~caﬁaiﬁar&tiuﬁ givén to demveracy and the psychol-
oy Of leanrning in The apove pudes, there appehrs to be a
close raiaﬁiﬂhaniu; if not actual ideﬁ%i%ﬁ, batween th@ ﬁu@ary
of’ asmoBTasy aid tne organisuic theury us to now eftective
learning takes pluce. Lenirsl in the a&auwaAQﬂa underlying
democracy 18 the essentiel velue of the indlividual, a stead-
Test velier that eseh persou makes bDis gresisst contribution
to soalety and himself! when he can purané 1ife, liburiy, and
happineses in s mannsr that orings personal satisfaction to
him. 0 s8troog is this peliel $het through the history of
ﬁﬁ@rieaa denoorscy gontinuous affort has been made o assure
seeh individual of "certsln inslisnable risghts.® The Bill of
Rights, subsecusnt amendments, and stebutes besr tesiluony to
the gtrengih of democrsoy's Calth in the welfsre of thne indi-
viduul a8 basie to sgociety. The organism theory of pogehology,s
a8 discussed .revivusly, wusintuins thet loarning tends 10 in~
eresse o8 the reld z%lonaniy batwesn whah is being sxperienced
and the individual's weifore is sgen by him. Thus osoth psy-
chology and desocracy recosnize the imoortence of the individuwl
and eaphssize his welfere s esssentisl $o growih and devslopment.

Purthsr evidenge of %hiﬁ relosionshiy is ssen in the
strass thet DOLH psycinclogy and demoeracy plate on thought and
action a8 cascusisl to individual and group welfaere. IR u
democratic group actlon is preceded by deliberstion, free and

open discussion, snd continucsus oriticsl snalyslis out of which



avolves other setivh.  rFsychology points out that learning

pecomes ineressingly effectlive as thouht snd setion are con-

~
i

pounded and that the expsriencss of the lesrner ere vital in
furtbering growih and development. The significance to
damaaraey of » nsting of thoughbt and actlon is exprsssed by
tie &dueﬁtiJi 1 Policies Commission 1n the followlng
stutensnt @

Jne oannot think soundly sboul demcsracy without
drawlng the maberisls ol thoughv frow his ezperilisnce.
Thought and astion fortify Qﬂﬁ arother. & school
program which enpdasizes democratle living for its
students 1s espentisl, but 80 niso is »n proyran
which regquires students 0 be thoughbfully conscious
of thelr exjerience aspd able to generalize from it.
Separated Lrowm thought, puriicijpmiion in supposedly
denveratic activitles deteriorates ianto aesningless
*busy work.' DLivorcsd from soetion, the study af the
soncepts of ﬁemmcgsay degensrates into exsroises
with eumpty words.”

The vepariuent of Seeondary Sochvol rrinelpsls, in thelr
deductions Trom the psycholomgy of lesrainsg, conelude that

The uctivities ineluded as currieuiunm contsud
should ve orusnized into situstions whilch nre as like
idenl desmocratic Life sy possibls without losing resi-~
ity by loss of contsct with the student's experisnes.
Ideslly the xoccas of dsmoerpatic living would itsel?
result in epeh porson's beconing gppropriately sduesied,
Unddp theso conditions the activities of livinzg would
bagoune Shea ag tent of the curricuiun, sad 1ife itealf
ths achbool. :

It is provedle thet s morg intenslive study of Jdesderacy
and lvarnlog would revesl a wuch elosser relationshily than this

brief discussion shows.

56Eauaat10nui Polliceiss bamMAualua, Lﬁﬂrﬂiﬂﬁ the ¥ays of
BOGYHCY 5y Po 40

élﬂullatiﬁ oI the Department of Secondary dehool Frineipels,

Vol. 20, Ko. b9, p. £66.



CHAYTER IIX

ARALYSIS OF SOME AFPPROLCHES TO THE SOCIAL

STUDLES

A% present Lhere are many sochnemes in she American
sghools for arrungement or $he socdisl studies msterisls.
In order o ap;.ly seleoted eriteria to thuse apprachas,
eriteria drawn from whet ls kuown of the way in whioh effec-
tive learning tukes pleoe annd what is known of demooratio
ways of living, 1% peoomes pocessary %0 exsmine these approachies.
The uressut practices include arrasngements all the way
froi the chronologieal to the "whole scliovl approach.® The
purpose of this chapter ls to exsnine these various aphrosches
0 the social studies as & yreyursiory stey iun the application
of eriteria to thew whieh ls %o be mede in Chapter Four.
Though %here has been nothing nenr & singulsy nation-wide
organization of the soelsl studies, upon the exeninstion of
curricula in this sres of school life n similarity of instruc-

tionsl moterlals, wmethods used, and purposes ls resdily sscer-

W

tained. Prior to 1920 the chrouologlesl apyroseh wes by far
the outstanding aue.l in Bact, ss far as the soeinl studies

chlio K. Tryon, The Jocial Lelences as gehool Sublisois,
Pe 432,
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were concernsd it wus practicnlly The only one. oSince 1920,
however, the chronologleal spproash is giving ground, be-
latedly snd a% times grudglugly, o other approaches.

The approaches considered in this study are represantative
of types of apurosches. M@hﬂ study does not include all the
combinations of approaches that have been worked out. The
general approach %o the soclal studies is through the logieal
arrangemnent of subjscts and the logical orgsnizetion of
materials in each subject. The eounter-chronological approach
proceeds from the reverse end; that is, the learner begins
with the here and now, snd WOTKs backward. Through correlation,
one or more subjecizs are sade to rdove-tail.” The approach
through fusion may be Y grauying the materials from all the
sgeial studies around themes and aspecis, around the chief
functions of wal, around the soocial processes, and within the
areas of iiving.

For classifiocation the following grouping of the approaches
is nsde:

1. The lozieal approash

a. Separate subjects
b. Counter-chronological
¢. Cultural epoch
d. Correlated subjects
2. The approach throush fusion

6. Theuwss and aspecis
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b. Functions
¢. Soeial processes

5. The Cooperstive planning approsch

The Lozicel Approach

Separate subjeects.-~The chronologleal approach has

béﬁﬂ used in the tesching of nistory primarily bdecause 1t
sesmed the lozical way to arrange the meterial to be tausght.
In the new subjects that have entersd the social aeienees
since 1900, the logical spproach is used primarily because
iﬁ ﬂffards an orderly arrangenent of the matariala.g For
instance, civies 1is usually in terms of loosl goverament,
atate government, and uational goveroment or in the raversse
order. In ecopomics the srrangement is usually such as 10
divide the material into siiat coneerning production, con~
sumption, distribution, and exchange. The lﬁgia&l&agprmauh
in econonics and oilvies begsn to be challenged as sarly as
1907 when community eivies appeared on the scene, but it
8%3ill is predominant in thess subjaats.3

The praeticsl form that the logical arrangement of the
sooial sciences takes is often somswhat like the following,
in whieh the entire currisulum of this ares of secondery

senool 1ife is oconsidered.

@

Ibid., p. 437. S1pid., p. 436.



First year -~ Harly guropean History or
Anclent and Hedieval

Second year ~ Modern Zuropean History

Third year - Amerisan History

Fourth year = Modern problems gourse, or
Short History of the Znglish
Peaople

Usually a half unit of eivies is worked in somewhere in
this errengsment. In many schools at present the new sub=-
Jjeots suoch as economics and soelology are offered as electives,

Within the logieal arrangement of the soelial studies,
each subject is taught independent of all othor subjects.
Tryon stistea $hat the handling of subjeots separaiely 1is done
80 Decause of a beliefl among subjeot uatter speeialists that
the "ﬁﬁilitﬁ’tﬂ‘sﬂlvﬁ eantawyﬁgéiy social problems is best
acquired through s systematic study af“subjacta_gueh,as higw
tory, oivies, caanﬁmies, and sooiology.% Those who hold that
history should be tsught separately, scoording vo Tryon, 8ay
that this isolating of the subjeet gives the tescher

(1) the occasion to teach the ehild in an unhamperad
way the history that he neseds for g comprehensive under~
standing of the life and institutions into which he is
daily thrown, and

(2} the opportunity %o %tesch the fundauental devslop-
ments in the history of aur'cauntrg in a sFsjematio and
connsoted way, thus meking it posslole to give the pupil

a historical baokground against waich ﬁg ¢an throw s multi~-
tude of happenings thet he daily ueets.<

41bid.,p. 260. ipid., p. 458,
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an anslyeis of the objeetives in two of these segregated
subjeots, hlstory snd elvies, will help in undersiondlng the

logiocal approgoh:

Ubjieatives of Etudying lilstory
1. To develop an appreciation of our soelal horitege.
2, 70 leurn the tecimiques of finding noterisls.
3. To lenrn the nistorieal method.
4. 7o davelop g love of historieal rerding.
$. To davelop o selentiflic sttitude.
8. Po develop the cepaelty ol susponded jJudgnent.
,,,,, 7. "o sequire s perspaetive for undsrstendling con~
enporary losuns.
B. To lonrn the feobe saccssary for an understending
of garrent writinge apd disoussions.
9 Tu aoguire a ssnse of Sine,
10, To undersinad rpalsiioncBhips.
ile. 2o ucderstand gensralisetions.
iz, To develop n ressoned bapls for pstrioblsa.
13. To brostdon and extand intercets and syapsthies.
14. To facilitate the process of synthesizing.
15, To lesrn spd understznd insitaunces ¢f poelsl, esco-

pomle, and pollilesl ?fﬁCﬁﬁﬁﬁﬁaa

Ssdgar 5. ¥esley, Tesching ths

Eoeipd
and Iractice, p. 163.

Studles, Theory




Objectives of (ivies

. To understend the organization of zovernment,

oo
.

7o understond how goverhment contributes to publio

welfaro.

3. To understand how 800ial groups function.

4. To provide s basis for underst:nding ourrent politi-
¢al developmente,

8. To learm how nations ocan Booperats with nations.

6. To lesrn the rights snd dutiss of citizenship.

7. To generats the corrgot eivie atiitudes,

8. To unﬂerztﬁﬁd taxation, regalation, and pther

surrend problens.

9. To develop a faith in d@mﬂﬁra&?.?

Thals brief snalysis of tue logieal approach to the sceigl
studies reveuls that the subjeots offersd under 3hig BITRNG A~
ment are svudied sgpurately and that the materlad is srranged
in a logieal msnuer. The agsumption upon whieh the logiesd
epprouch is mude is that ehildren Lust socusulnite & vast
anount of baekground in ordsr to meet the problems of 11?@.“
In practice, hiastory is emphasized while such Bubjeots ns |
sconomics and svelolegy, when ollered, becous electives, with

& hallf-unit in eivi&% usunlly being required,

?&:}ﬁ:@ P 172,
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Farther, the analysis revesls that the problemss dealt with are -
those of an adult world, and that the objectives deal prinei~
pally with understsndings and insights.

Gsuater-ehranaluﬁlaal.-~1n his anglysis of the counter-

chronological apyrosch, Tryon ststes that suehl an approach is
not a "Pforwsrd-looking chronology but s backward-looking ong. "9
This ldes of erranginy the social sclences seeus to have developed
with the educationsl-psychology mavement,g Roland Wilson pre-
santad an argument for the neaaﬁing of history backward as enrly
Bs lﬂga.la |

Striectly spesking, the term ¢ounter-chronologicsl is notg
applicable to the other subjects in the social studies since
thelr arrangement 1s usually logleal rather then ohrosologiesal.
When used in connectlon with subjeois other than history, this
aepproach is refsrred Lo asg the ﬁéyanalagieal,appreaah. When
applied to subjecets other than history an atteupt is made %o
organize the matarigl in terms of interssts and abilities of
those for whowm 1% ls lutsnded. Suel an spproseh appiled to
seonomios, Tor instence, usually deals with such problems ss
government, economy, texation, over-production, business de-

praessions, upemployment, and ferm reiief.

830110 K. Tryon, Ihe Hocial Helences ag Cchool Subjects,p.438.

gxbia,, p. 46.

Littell‘h hivin ﬁﬁe, XIK, 262



The aesling with modern provisus of the sdult world
briuge $he materlal souswhat sloser than doss the appposch
through separa¥se susjests, but 11 4iffars iittlis in bodien
o maberlel used and roats upon ihe agsunption thet o broad
ealturuld Dackgrosnd is essentisl before Juutl eak psrtloipute
innaﬁ& w8%ivitias or ssolety. |

Gorrelnted sudioobs.—-ooou cfYer the Lurh OF Lhe twone

tiath contury $he ilceas of gorre lating  two or norp subjechs
Dognn 80 recelive sttentivn in snerican sehools. By releting
the subisot matler of oue courss to thet of srother, 1t was
.faaia Lhat thers wse on lmprovesent in leurning in esnch
aaaéﬁaz.ll Thg r@laniam af e pub el &htﬁﬁ in ons gube
Jeet to st in snotner hkes been cerried ous in a numbar of
soubluations. Resding or geusrsphy is orsen gorreliatai with
hiatory in she eliskentury sehpols,snd “onglish is eorraistad
withh nissory in ihe saQuudary sobosl so oty as tig Bistoury

-,

Laashey dogs not humve Lo Five up Shnbt whioh has soliws

8 baen
Taught L1u nisgory, aud %he Suglish toscher is no% reguired to

Gumpronlse with tust wilen hus slwsys been racognized as lu-

3
portent in dnglish In the perticulsy grﬁﬁﬁﬁ"I%

Thore sub=-
jeots sre corrciated little, 18 wny, stteapt is acde 0 ohsmue

e sub oot mattsr, sethods of pregansesion, or the svelustion

llL. Thomas Jopkins, snd othars, intasration--1ts Neanius

1 i tion, . 301, -
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0f ghe work. The corrslated course agssunes thut there is a
certain smount of supbjeot metier that students must lesrn,
whierh is the same as the ides underlying the logiesl and

oounter~ghronological approaches.

Cultural Fpoch

The cultural eposh gpprosch.~-In 1827 the Ixperimental

Collsge of the University of Wisconsin sxparimentsd for an
entire year with orgunizing the school work around culture
periods. Instead of subjeets, important episodes in the
developnent of s nﬁtian ware stuadled. Only a rew schools
have rollowsed this lemnd. Ususlly, in the situdy of the epoeh,
Ingiish and history are combined and other subjects are draun
into the projeet when they are needed.

The Lower Hill Senool of Wilulagton, Delawsre, hus so=
laeted the following cultural perlods for zrades seven to
twelve: Jrade seven, a oouparison of the culture of tortih,
fentral, and South Aimerics; grude sight, three eenturies of
progress in Asmeriocas; grade nine, anclent civilizstion; grade
ten, medieval olvilization; grade elsven, sclence in the wmodern
world; 5&%&@ twelve, The imeriesn ﬁaeﬂaiig

The orgenizetion of the aoctivities resultsnt Lo hulan
relationships sround cultural epoepn tends to remove learning
%0 disvances remot%e in spece and time, reduces lesrning Lo

discussion, resding, and iunference, ana emphasizes memorization.

1ﬁﬁenry Harep end oshers, The Changing Curriculum, pp. 88«89,
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Approaeh Throuzh Fusion

In prescnting imeoriant ractors involved in the iden
of the fusion of coursss or subjects, lopkins lisis the
following:

1. The ¢enter is transferrsed Prom the subject~fsot to
sowe problen, with emphbasis upon imnediete rather than remote
OCoUrrente.

2. The problemy are selected ciud united by soue larger
relstionshiy which wmay be déﬁlgﬂataﬁ as an understending,
generallzation, or thene.

3, Ths subjeoct~patter of ths probleus is selected for
its contributlons to the developument 0f the understanding,
genernlization, or theue.

4. The subjeoct~matter is taught as psycholegieally as
poseible with spresd into shose 1life situations which are
uvalizble.

&, The boundaries of varlious subjects within the area
are broken down in order shat %he subject matter may be bﬁttar
salaet&d‘lg

In followlng the Tuslion ides through in the scoeial studies,
separate subjects as hlstory, oivies, sociology, geography, and
econonice lose thelr ldeatity as subjects. Sohools carrying out

etice are too numerous 1o msntlon; however, as sseh type

i gurriculs in she soeial studies is discussed, an example

:{-biﬁa 3 {3' 3@5.



will be given or « detailed deseription of whet foru such u
eurriculs might taks will be mads.

Thames und aspeets.-~The thenes most commonly used in the

thaus %rrﬁngeasﬂt arar
1. Interdejpsndencs
2, Comtrol over naturs
3. Population
4, sdaptetion
5, Progress of demooracy
The themes ars aubéiviﬁaﬁ into certain aspects for
speeific applications and woven into a courss of study. &
yery good eXample of this course of study us worked aﬁt by
the Fort Worsh schoois iz given here:
The term "soclel studlass” is ysed to ipclude thesa
portions of history, geography, eivies, esononies,
sooeiology, and political selence necessary vo the

stteinment of an elffective understanding of the basic
principles anderlying living togetiar in the podearn

world.
oha spolal studies prograw ig orgenized with a

continuous series of units of understuuding. HZaeh
unit contributes o an undorstending of soms aspect
of one of tha fiva msjor thenes used &8 & basls for
thae progref. AR anderstending of the various auspacts
of these Lhemes is congidered necsssary 0 an intellao~
tunl understending of modern life. These themes ars
usad ag gulides in the ssleetion of materials for the
units. ,

Interdevandencs theug.-—i8 Wan has ineressed his
eontrol over nuturs he has tperessed his interdspen—
dencs, and his reintionshiy to other wen hes beoowms
pore involved. interdependence 18 & faset of modern
sogial living, and we find 1% impossible to think
effectively in sny realu witbout an undsrstundisg of
tnis fact. The various papeots of interdependsnce
are used as the basis of units from the kindergarten
throuxgh grade eleveii.




nergesing control over nuiure themg.--4 cenbral
trend in human DLsGOry nes bech Lhnt Of the ever-in-
ereasing control over nature. Jrom a stote of com-
plete savugery wen has psssed fhrouzb nany stagss o

that of the prasent industrisl civiligation. This

has been possible becsuss of sn ever-increassing
knowledge of the phyeleul world. Ho trend in hupman
history has had more influsnce upon present modes

of living; consoguently, it is essentinl that one
understand the procvess iteelf and ithe results thereof.

The ndapbation thome.~-Stated more definitely,
this theme Decomes the necessity of man's sduptstion
to meel the requiroments of subsistenve snd the
pressure of eompeting notions and the vonditions
implieis in ehange. There sre some aspects of
naturs $thadt men eanuot control; hente, he must melts
the neecesssry adeptutlions. Heonomie, soeizl, and
political eonditions sre constantly changing. lan's
sdapbation ¥0 %his ebunge must be a coutinuous proe-
2ss,. . in fz0%, the keynote of $the entire soeisl
studies night well be CHANGE. It 1s inevitable snd it
is desirable. An understanding of the process and an
ability to adapt are essential to effsetive living in
the contemporary worlid. ,

%?g population theue.-~Stated more definitely,
this theme beocomes the tendency of man %o move from
Piage t0 place in the sesroh of better ways of living.
Withoud$ an understanding of this significant trend in
history it is impossible to understend many phases of
conteuporary life.

g%g deunoracy theme.~-Danocracy as ¢ wey of living,
thinklng, and governwent has rapidly betome one of the
most challenzging of contemporary problems. HEffective
living in the present and in the future must of necss~-
sity be based upon an understending of the principles of
democeracy. The term "democraoy' is used in ths sense
of the soeisl ldesl that intende a full realization of
individuel potentimlities, personal participetion in
deternining decisions, or, in brief, an abundant life
1’531' ; -

hare are two significant fametors concerning these
themss that must be kept consbantly in the foreground.
Pirst, esach theme is to be considered exelusive; that is,
it must be remembered that there are many aspevts and
ramifications of eseh; second, ths rel&tien&hifg batwesn
the thomes are vitel and cannot be overlooked,*"

lbfﬁrt Worth Board of Biueation, Soclasl Studies, 4

Tontative Course of Study for Grade Zight, Curriculum Bulletin,
Ho,. l@g; P 11"19*




deant of $he noetivities

F

Thus 1L is seqsn thet $he arrass

of husg

6 belbcs mrousd She ﬁﬂﬁ@#ﬁl Shemss mad 1ts oomponent
agpacte doss not necossarily distinguish ﬁaﬁ}aﬁ%~*a%%wr lines,
The progras within this arrasgesont is orgasized invo a con=
tinuous series of uniss of wderstusding. Zach undersiand-

ing is plansed %0 contribute €O soms sapeot of sna of the

Tive sojor thaunse. The theuos ﬁ&f@&-ﬂﬁ gu2&aﬁ for the se-
legtlon o subjosot-matier for the units. Ths gublzebt-patiasr
i usugdily the apme so bthet fouad in ks loglesl apprasch to
the soelal siulises

e prograss For the dirfferent grades are less olosrly
dealgnated as predoninanily eojrephy or Bistory than in the
logienl aprroseh. That ig, the laatity of the pepsrsie sube-
Jaots tends to ﬁiﬁaﬁﬁﬁér gwhian the subjeot=-untter 1y srranged
sround theses. Howsver, sous units srs 5811l largely ceograuby
Or DAISLOTYe

It ia G4fricult to deseribe bhe Prelabtiun betwasn "Tunce
Lionn," Buoh a8 grodueing and diaseidating, asd idess, as
desoeraoy osud interdoependssos. Those ldess and functions will
nocaneprily overlnue

Thw orgonizekion ol e netivisics arisisg oudb of bomah
roeilatlionshiyse around thowss suggeste that the oblild engeed in
Certain Sypes of potivities whlch regquire Lhe uss wl aertsin ldssso,

The Tollowing leateres ape ipoeluded fn the Forts ¥Yorih ocourse

161n3d.

~
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L. Objeetives

2. Overview

3« Buggested approaches

4, Sugzested assimilative materisl

H. Huggssted aotivities

6. Possible teaching unit captions

7. Suggested culminating setivities

In an outline round in the prefsce to & deseription of
the Port Worth aysten, Tive rundamentsl Taeturs arse 1ﬂc1udeé.17
These ractors lnelude the maturing cuild living in & dynanie
coumunisy, necessary processas, groups of significant idaﬁﬁ,
gituations grouped in significant runetiaua,‘&nd;éfeas in
which the sistuations are met. The consideration éf thesge
faetors as rundamentel in tois organization o she socaisl
studies indicates an efrort to give lesrniug s new unity. |
The thenes sre abstractions and aduld ratiopelizetlons that
eould Desone mere VYerbal learning as in}aay treditional
arrangesent. These thenmes ure 00t compztible with soecial
living; they do nos raﬁrésaﬁz the leprner's owa experience
in organizing his living.
Funcsions.-~Thers has been conslderable effort to orgen-

e the astivities or people mround the runetions of life.
The philosophy underlying this organizetion of the soeial

studies 18 "that social stuaiss embruces all thought and sction

17, Brief Desoriptive Gummary or the Curriculum Revision
in the Fort Worth public schools (Miueographed Bulletin), He-
ferred to by Henry Harap, The Changing Currleculum, pp. 226-227.
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involving soolal relations,” and thas thrgagh ah understending
of an participation inm these relaticnships "students becous
Ineressingly competent in msebing those situetions involving
humen relationsiips with whioh they sre, and will be, con-
frunﬁad,“la The following cutline presented in the intro-~

duction to the Texss fused sooisl studies curriculum, affords

a good exauple ol this arran@eﬁant.lg

Setisfaetory individusl and grsuy 1ife includes
many setivities in severasl asress. The performance
of the asetivitios involves the utilizaﬁian of idsas
in resorting %0 ocerteln necessary processes. Henece,
thare are in reslity five bis phases involved in
the oonseption of svoial studies.

Irst: Tue individusl learner.

Second: The things that people do as individusls
and as moeunbars of groups tend %o gather
into cartain groups designasted as funo~
tions., ’

Third: 7The Punetions sre performed in certsin
areass, such as thaet of the honme.

Fourth: The performapnoe of the functions in
certain aroas necesslitatas raa@:&ing
t0o certelin processes such as that of
thinking. ‘

Fifth: The rasorting to certain processes involves
the utilizetion of ldems, fesots, dats, and
subjeet matter. These way be organized in
certuln groups of significant iddas.

in summary, the individusl or group meeting of
situstions involving human relstionships necessitetes
resoriing to certain proossses luvolving the utiliza-
tion of ldeas in tne pertormance of functions in seversl
BRreas.

1Bgulietin & Stete Departument of ﬁdua&tion, eaahinﬁ,&aaial

Studlss iu Juglor snd Senior Hiszh Zeho Vole L1V,
ﬁ@v 12, P» P

19 Ibidc’ P 10.
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The functions seleected in this course of study included
the roliowing:
1. Producing
Zs» Distriouting spa consuming
4. Comuuniosting and transporting
4. Gontrolliing
5. Acbieving mental auna physical healsh
6. Recreating
7. Brpsriencing and expressing the besautirul and
useful
8., Lssrning
The above functions ars conceived as oeccurring in home,
sehool, and comuwunity. The themes used in tne Fort Worth
progran, are referred to in vhe Texas osurriculum as ideas,
to whieh vslue and ghanie are aaaea.ga The idess are main-~
tained to be unasrstandings that the scecial studies must en—
hanee. ‘The development of the progrua includes suggesiive
gbjectives, problews, provedurss, activities, and references.
The processes herein eoucsived sre those of thinking, cooperatinsg,
and the utilizing of a mesuningful perspective of tie conteunpo-
rary world.
in order 0 #6t a belter uanderstanding of how the material
in this ayyroach is organzed, the first usit for uhe school yesr

nine ond the unit captions for she remwainder of ithe course are
given here:

201pid.

e
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Ao How the sffectivensss of asgriculture, lodusiry and nsiursl

resources las been lessenad by weste,

i. Ubjsotives: Msking possible zrowth in

i

D

da

&

sl
S

)

Ba

ibility %o do the thinilng necesssry to meet
effectively the situations involving the problems
of production in this country snd thosze srising
from our reiations with other countries.

Ab1iity to wurk with others in attengiing %o
Bolve problens of produetion,

Undsretunding probless of Lreduction sonfrocting
us sud the ability to utiiize this understanding.
Undsretending of not unly the regzions within ouy
nation but of the entvire world.

dnderstanding of the manner in whien we adupt nDew

proguctive processes 01 ovher people.

“n

3ndar$taﬁﬁin3 of the nesessity of wman's gaining a
lacressing ocovntrol over nature es an aid to the
svlution of problems of produetion.

‘nderstending of, sad soility to ?arrérm, the aeti#1~
tiés involved in Ffucing prodlems or proauetion in our

country and others,

e Duggesied projlems

Vaste of natural resources in sach of the following

in your oomuuanlity:

la i‘.igil» 41 Kiﬂ‘ézrﬁlﬁ
Ze UL and sas 5. Faro products

J. Timber 8. ¥ild 1ife



b. Industrial waste in your eoumunity
de Through ¢hild labor
2. Throuxb abuse o Workaers
S. Through inefficlency of munsgemsent nud operstion
4. Through woste of materlals snd usehinsry
S. Throuszh weste of tige spd effort
8. Agricuitursl weste in your cotwmnity
1. ‘n s0il arvslion
2. in vne orop sysbom
Be i fopliure %o sure for machinarg
é, In unsoisusific wetuods  #
d. What the selentist hos done to elicinssts wasse
1. in indusoy S In agrioulture
Z. In processing : 4. in extraotion

3. Bugascted sotivities

Joits

a. ¥islt o soll srosiocu project.

b.'Visit an 01l or gees leld sud obsarve waste,

¢, Visit & Term, dairy, bakery, flour mill, packiug house,

| saw will, eannlny fucbtory, reflnery, mina, or Taoctories

t0 OLserve whather there 1ls waste. Here talk on way
waste is prevested ia auy of the above.

d. Compare a farm with a great pechanized farm.

2. ¥rite latiers reguesitiag illusirative meterisls from

the depuriment ol sgriculiurae.

-
»

Axehange istiers and msterials with stadeants of other

communitiaes.
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B« Gollect plictures for bulletin board.
k. Hage n oclart showlng ilneressed producilon per
LErB0on 48 a resalit of wuehinary.
. Hake maps showing special reglons, loegstion of
sutural rescurces, asnd timber.
Je Hoke chnrts spowlng sgrieultural producets snd husao
nesds.
Ke Make a tlus ilpe sbowin; the development of ferm
whetilnery «
1. Debate on ceucsss of weste snd methods of reﬂuétian.
e Conusitruact o model of your cowmsauliy or z part of 1%,
s&owjag iss conservaiion neads with reuedles
{suggestsd for ¢ Porm cosmunity)
4. Suzgested Relsrencas
How soelatly earries on the exchange of 2o0ds and how
proviegs crise.
How the utilizatvion of traneportetion and communisuiiou
rasourcaes glve rise 1o soelisl and econowmiec problems.
How problems arise frow the melintensuee of zovernmsutul

ngenoles.

How soeial effory to protect cealtu glves rise 1o probleus.

How proolens arviese fron the adjusiment of recrestion B0 an
industrialized socclisty.

fiow Sroclems srisg in socliciy'es efforts to yrovide fu

the

L

fuli and Cfree expression of tne aesthetic by lis newbers.



He How provlens arise frow soclety's efforts to educute its
21
Benhars.

Slmilar slassifications of the broad aress of humen
reletionsiipe a8 to fuuctiamg Leve been mude for the wiole
sChool aarrieaium in Georgly, irksnsss, Fausng, Cellfornis,
and Mississippi. In Eississippl, the Comnittes on Curriculum
Revision propose nine sroess of living. Thess include:

{1) proveeting life sud heslih, (2) getiing o Living, (3) muxing
u abkig, {(4) ex;reesing rallgious lugulses, (5) expressing
a“ﬁthetiﬂ impulses, {6} securing en educstion, (?}yaaoy&x&timg
ia socivl and civil sovion, (&) sugeging iu recrsation, ond {9
dumprovinog meterisl eonditions. The soolsl fuae:iﬁns included

iu the Sante Burbars, G&lifaiuia, prograw sre: (i) developing
&n&baonﬁerving nuian regsurcas, {(2) ﬂa?@lapiﬁg and conserving

non-hawan ragpurcaes, {(3) araduaia@, dlstributing, and consuming

[

goods and aarvlcar, {4} eomgmunian 2, {5) twansporsing, (6}
recresting and plaging, (7) expressing and sstisfying spiritusl
and sesthotio nesds, (8) orgenieing sad joveraing, aznd (9; pro-
viding for educaiion.

The organization of humsn wetivitiss arsuad funetions, us
is ssen iu the desoripiion herein presented,druws hesvily on the
existing sodies of now;a¢¢g in the soclicl studies field and

QESWASS thut & ceritsin nwount of seterisl frow the subjsct

[

matier cvurses must bs baught. 4is set up, the srogesaed funetions
of 1ife sround whileh humua sotivities are ;rouped are to be

presented sepursteldy. Thut is, the soeicl funetions sre isolsted,

2l1pid., pp. 61-75.
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Iu expluiping the funetiouns used in Lhe Texus arrangeusnt,
racognition is wmsde of the provsvility of a nunoer of the
functions ocourriug in the saue 3itua§iam,ﬁﬁ aut the oourse
a8 8st uy nakes no allowange Tor those situstlons. 1n this

raspect 1t depends entirely upon the tescher zs ¥0 the use

that is asde of setivities thnt oceur in other funotlons tihan

tha one under eonslderatiocn.

Loginl yrogesses.--One of the most recont proposals Tor

the organization of the social studiss was mede by Leon C.
Marshall and Rachel M. 3ostz.3® They contend that the soelsal
yrécags approach wakes use of the good in other construetion
for the social studies. 'The suthors neiatain thet tue new
synthesis of iaarning experiences in the socisl studlies should
be based on "sooial provesses.” Thé following classifiention
of soeial urocosses is made:
Ae The procuss of adjuﬁtment‘with,%h@ external phﬁgiﬁal
worlds
1. Tue provess of orgenlizing o m&niyuiﬂt& thoese
rorces-=-the economic order,
2. The progess of 1e§rniﬁg 1o manipulate natural

foress.

2&
ibid., pe. 14.

Laon G. Mershall and R. K. Goetz, Curricalus kakins in
the soecisl Sbudiss, Pert MII of the Report of the Coumission
on the sooisl Studies, american Historiesl Assoclation.
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3. Phe processz of alstrivytion of the populstion
over the physieal and cultural areas of the
gadth. »

Be The process of piocloglical centinuancs and conser-
vation.
GCe The process of zuiding humsn maturatiun and aspira-
tion.,
l,vThe process of establishing value standards or
HOTHG »
2. The process of securing minimum sdherence to
va.iue standards Or DOrRS.
D. The process of developin: and operating the sgencles

of social orgenization.

kg

+ The process of seocuring and direciting cultursil
caﬁtinaaﬂee and cultural chauge.
¥. The process of personality maldiﬂg,24

The activities of social living: are srouped sround the
processes. The authors claim that this arrengement alde in
the developmsnt of mesning snd utilizes the exgerilusatal baok-
ground of pupiis. They accept the tiesis ihat tie role ol the
sooiul studies 1ln the school "is to aid in prepering youth to

pley an ever move «ffsotive part in an svolving oulture, sud

24 |
1bid., ps. 15-lc.



maintgin that iﬁ is essential thst youth understand the
tdevelopment of culture? and its lmpsct upon g&rﬁcnali%y."ﬁﬁ
The soolal proosss arrangement leans heavily upon the
forual bodles of knowledge, and since the processes are not
these around whieh the leasrner zrou,s his experiencs, it is
dirficuls to lmsgine gny other than au intalleatﬁally mature
person belng able to grasp an understending of such abstrao=
tions. Whetier the materiels grouped under eamvh yrocess would
be handied separtely or be used as ﬁaée&aary in the solution of

sroblems is not explained.

Summnary
From tha rused courses of study exanined in the above

puges, it is scen thet a deflnite sttempl has becn mede 10 muie
the material of the social studies psyohologleoally eppesliing
and learnsble. Helected &uéjaa%~m&tt@r iz arranged in what

is cone@iéad as acvivitiaes of the 1life of the tinme. The
aetivities sroposed are larsely those of the adult world.

Bach of these arrangonents sete up a definite pattern whioh,

if rollowed, would become a new group of subjeets.

Cooperative FPlanning Approach
in reeent yenv¥s there has been swerging an ap rosen to the

gurriculun that sesus vest qosoribed ns the couperative planuing

approaon. avidences of the emergence of thils spproach is found
in the following studiesn:

251515,, Ppe 18=-18.
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1. Harold Brenholtz, Planning the Core Area of

Democratic Living. (Unpublished Manuscript, Department
of Education, Teachers College, Denton, Texas.}
2. Staff of the 3outhern Association Study, Pre-

1iminary Report on the Origins, work, and Accomplishments

of the Southern Association Study. (Mimeographed)

3. Educational Policies Commission, Learning the

Ways gg Democracx.

4. Department of Supervisors and Directors of

Instruetion, Teachers and Cooperation,

S. Louls Raths, "Leadership and Points of View,"
Educaetional ‘Research Bulletin, February 14, 1940,

These studies and proposals will be analyzed as to the
most significent contributions to the cooperative planning
approach. The proposal of Brenholtz as to areas of living
is placed under this spproach because the nature of the
arrangements permits greater planning on the part of those
working In it than any of the courses of study examined
in the preceding pages. His assumption is that the pro-
posed areas are not final since different communities
probably have different areas. Under such a plan,
cooperative planning would be essential %0 the determination

6
of those areas.a

26Harold Brenholtz, ®"Planning the Core Area of Democratic
Living," (Unpublished maenuscript, Teachers College, Denton,
Texas, 1938), pp. 28-29.
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living.==A proposal ror organizing the social

studies sround the gore sreas oF living at home, living

leisure, making e living and livimg with others, is made by

¥r. Herold Brenholtz of North Texss Stute Teauchers College.

28

some of the suggestions for motivities under each arca ere

1listad below:

1. Living with others.

8« Orgenizing home rooms,

- 1

S
4o

Organizing and earrying om school eouncil.
Making the school a bappler plase in which

to live.

Aassisting new students

seleoting and erranging enteriasinment prograus

for thé school.

II. Living at hone

1.
1

Planning sound bome Linsnelng

Zoning the community for protection of homes

% Preventing waste of home building msterisls

4.
e
G

7e
E.

Produsing for use for home bulldings

Zliminsting slum homes in the oommanity

Seourin; home heelth through community cocoperation
Baking home ownership possible

Insuring our home agalnst fire




68

IXl, Haking a living

l. Hsking work sgfe for our people -

2. Kaking positions plentiful

S. Uporgting employment buresus for our people

4. Making people happy in their work:

&, MHuking our work contribute to achisvement of

ngtional gosls.

IV, Living our leisure

1. Seseuring new equipwent for our plsyground

2+ Besutifying our school and ammmﬁnity parks

3« datting voney for a school park

4. Plannuing a roorveationsl program for the ﬁahaalhzg

Many other suggestions could be added under esch arsa of
living. The possibliity of using the themes, function, and
other appraaeﬁss is suygested ws possible. The contenition is
that other spproaches become tools in solving problems of
living, aud that this arrangement is in the ereass of living
around which people group their experiences, Mr. Brenholiz
states that *in filling in the scheme of units-olf-living sreas
for the socinl studies course under this plan, each division
vould oe fllled with the unit whieh represented socliety's
activities and which would mect the needs snd interest of

ehildren of this grade group in the field indicated."0

29 \
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Underlyin: this epprach is the belief that problems occur in
time and space, that they are integreted problems, and that
no distinetion should be msde betweoen them. Further, sisnce
the purpase‘af integration is to so educate the ohild that he
may maintain integriiy, "oaly an honestly integrated curri-
culum baseﬁ;apan consistency, honesty in the faeling of preuises,
sqguuring bellef, and action-~doing what we say we believe,=-
call hope %o do this. w9l

Under the errenzement, the activities of the sress would
provide the setting for the soeial studies poeriocd. Thus those
in soclel studies would have to know what the other arsss
have planned. 4As an illustration, sssume that the home group
is working on home besusification. The soecial studies class
would saasidﬁr<zaniﬁg a8 » means of protection of homes, and
other relsted factors. In the ersa of leisure the social
studiss group mizht aid in the planning snd ecarrying out of
a reersstionsl program for the entire school. Sueh an asctiv-
1%y would necessitute working with practically every phess
o1 the sehool life.

Work of the Zowthern ﬁssméiatian ﬁtuﬁy?§~fha emphasis in
the work of the Southern Associstion study has'aeen placed

4pon purposes, uzon the masnner in which they ure determined,

sllbid;, Pe 33
ég&taff of the Southern jiBsociation Study, Freliminery
Report on the Origias, Work end jocoowmplishuents of the

Scuthern Afbueiation.
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ekd upon the manner in wiich the ocutecomes of educational
effort are reslized.

The cooperating conference technique has naﬁn‘fnllawaﬁ
throughout by the staffl of the Southern Study iﬂ its work
with thirty~three schools cooperating in the study. Central
to this study are the ways of working., The teschers shsre
the responsibility for planning and ocsrrying out the oon~
ferencs. This meens that the group concerned deterulines
its problems, purposes, ways of attaluing those purposes,

- evalustes the resulte, and propose next steps. Ivery effort
iz made t0 so train the testhers In the praatiaaa‘nf working
in a cooperative democratic manner that such training will ba
Qarriaﬁ into situations where students are converned. These
efforts are made through the democrsilec prsotices. The sialf
does 1ittle talking or wrising about the practices, but from
the mimeographed report from which the data are drawn, it is
se¢n that their ways of working are conscicusly democratic.
The stalf worke with the covperating sohools o pronlems
racognized and considered important by the schools. Rach of
the %nirty~three ﬁﬁﬁﬂﬂlb has & pra&ram basaed on she neads,
1n£arastsﬁ and resources of its own community. = Some of the
ghanges 1n programs of tha_emayeratihg schools raported by

38
the stall are:
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(1) Inﬁtruﬁtian 1 progedures.=-The basis of the selection
of subjeet matter has been broadened and enriched. 4 few
examples will show how this enrichment and brosdening has
oceurred.

In some schoola the neoeded skills for typewriting have
bean aeveloped through such praciical procedurss as working
on the sehool paper, writing poersonsl letters sod reporis,
Keaping sehool records, and the like.

Specinl interest groups have been se¥ up in publie
speaking, art, dramaties, and voecationasl training in an
attempt to give students needed training.

The assignusnt-recitation type of procedure is changing
to ons of %aaéharwyugil planning in wihich students assume
the initisztive in planning and evuluaiing th@’woxk they
undersuke. - -

The life of the communiity is given greater omphasis than
befors the schopls sntered ths cooperating group oF schovlse.

Grades and subject lines arse renmoved when necessary to
allow students with siniler probleas to work together.

Tegchers begla work in terms of the exyrsssed concerns
of the pupils. Work on expressed concerns tends to bring ous
other éencaru&.

uJourses hsve been reorganized in selisance, mmthematlies,
and Buglish 50 mest the needs of thoss not plonning $o enter

colleze as well as $nose planning to do 80.
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The houme eoonomics program provides for individual work
as the student's necds deuwand.

Comaunity surveys are made and the findings utilized to
vetter conditions in the sommunity.

2. Extension 9 pupil-teacher-pareni-rel gionghips and

rasgansihi;it;gg.*-Appraximately helf of the schools in the
oooperative study have msde ehanges in thelr atbempis 10
davelop more efrective ways of workingz with the students and
their parents. The ohange is ahara&tarizad in wmany of the
sohools by the eocoperative effort involived in determining
points of emphusis in gontent meterial,snd determining sechool
poileies and the manﬁaﬁ in wiieh pupils go about thelir worka.
More studenis ygrﬁieiyata in various sohool activities;
students are included in planning and evaluating thelr works
and in some sehoolsstutdeuts c¢hoose whe %ﬁﬁah%rs whon they
ghink can hely them most on shelr problens, and thus Hore
teachers entar into counseling.

%. Adminisirative progedures.--In the dgetermination of

policies the shange has been toward a cooperative.
sffors on the pert of sdministrators, teschers, and students
which has tenaed %to center leadership in the group rather
than in an individual or .a small part of the group.

4. Community living.--In 1ts report, the staff of the
study seports that approximately one-third of the soliools

have made an abttempt o lmprove comnpunity 1if&.ﬁé

3&§§§§?$ Peart 111, p. 13.
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These changes have been largely in the provision of a HBore
adequate reoreational progras for the’eﬁmmanity. Some
ehanges have been made that have direct vearing on the ime
provement ol living other than in roc¢reation. In some of
the schools, studensis have aided i improving health cone
ditions. OQther instunces are those of Yerracing, tsrso-
planting, establishsent of g canning, refrigeration, and
meat ocuring plant, and & comisunity hatehery.

From whis voo priep ahalysis of tue coopsrative planning
approach as earried out in the Southern sssociation Study, it
is possible to oconolude that the work is exploratory and
offers unusual possindilities in lmproving the working rela-
tionships of the eutire stuff of the sshools, the students,
and the patrons. Further, the siudy hss nunde progress in the

prosdenin: and improvement of curricula, more attention is

™,

\given 0 guldance, the student is naaéming inereesingly the
center in she sehool prograi, leaderehip is tending o ve
estuslished in Eﬁa group ratber than in a Jerson or parsons,
and definite r&létiénahip& of a constructive nature have baen
established with %he eommunity life in wany instances.

Learnineg wvhe Wags of Denvc
givie education in the United Stutes, the Educationsl Folicies

tads
aﬂ.§~13 its oase study of

vomplission seleeted vromising preetices fron many schools.

3$Eﬁueatiaaal folleies Commission, Learning the Ways of
DeRoorsacy. '
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These practices are grouped under courses Of swudy, glass-
room temchinz, osut~of-class sehool uotivities, sehool
aotivities in the conmunity, admlalstr-tion, evaluation of
outeomes, and things to be done. Ho oomylete eourse in any
sehonl is desoribed and no ocomplete courss in elvic saucation
i pecomnended. ALlbhoush ths smphasis is upon the soclal
studies, the material exanimed ocovers a variesy of oiher
subjeots. Thus the commission seems 0 develop the thesis
that civie education must de apiroached throughout the entirs
school. That 1s, demoeratiec praotices must be carried out

in evaery olmssroos, in a1l au%waf—alassrsum sonovl activitiaes,
in steff relatilonsiips, in eoumunity relaticnsiips and in
gvaluasting resultis.

. 86 k
Pagohors and cooperstion.--Tho nesarbtment of Supsevisors
L o iy - -

and Dirsctors of Instruction, in the Stﬁﬁy.ﬁﬂﬁﬁidﬁfﬁﬁ here,
stress the nscessity of a school operating dﬁﬁﬁ@?&%i@&llyviﬂ
‘avsry way . of taking ciiildren into partnership, snd of orestving
schools t.at are an integrsl part of community life=-sghools ia
whien ohildren dusl with 1ife problems and lsarn to solve them
demoeratically. Deuncarasic codperation is cuneeived as fhe
kay 10 sihis kind of sehool.

The specific teeinlques of demosratic codpsaration presaented

by this grouy ars related Lol

5§Qa§artmmnt of Supervisors and Directors of Instruction,
Teachars and Cooperation.
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1. Understanding another's polnt of viaw.
2. Harwonizing conflicts of opinion.
3.« Enriching and clarifying thousght.
4. Pooling the products of oreative thinking.
5. Rehching decisions codperatively.
be Serving skilifully as coordinator or recorder.
7. Seprving skillfully as membey of g &aaparaﬁing SErOUp.
9+ The delegation of section
10. Aoting cooperatively
These techniques are demoeratic coaperastive techniquss,

and when ohildren beeome skilled in their use they tend "$o

-make a symphony of living; to ses the need for, snd value of,

unity with otherg; %o realize that each persoaslity has a
unigue eontribution to make; %0 lsarn how to sot se that agach
in doing his psxt will help, not hinder, ths other nembars;

o appraciate the value of ssli-sontrol, sslf-resgimentation,
and sellf-goordination in jgroup action; to zeguire the soeianl
a8 woall as the individuasl polut of view; and 0 play a pars
well, both as an individual and as & member of a eooperating
group."S’ Thus, in democratic cooperation, each nouber of the
grounp beocomes a loader asnd is rasgunaibla with all other

members for the group achiovement.

1 1bide, pe Ga
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Leadership and points of view.w~$8 In his enalysis of

leadership in a demoersoy, Louls Raths preseats a polint eof
view pertinent to the whole school proyrsm as well as the
social studies, Raths maintsins that "the dseired lender-
ship is a group sebivity,” the reflection of whieh is in
group intersotion. The degree of demoeratie leedership is
dotermined by the amount of partieipetion of members of the
group in the solution of the problem under consideration.
Emphagié is yl&eeﬁ\mn the process through whieh decisions
ars mﬁéé9énd garried wit. Thus the method of solutlon as

well a3 the end product is considered vitsl., Further, the

3

sharing in the dewwoerstic proces:

3

3 1s intinately related o

#

sharing in respousloilities. He contends that more demo-
eratic planning and action following the plenuning ean be
attained if the problems thet come up are considersd ig~
portant by the group, if they are sueh that meany Airfering
suiubions are possiple, aad if $he solutions are accepled
for irisl and asp-lied with thot uunderstending.

¥ital %o this point of view iethe place of minorities. In
the groupy those oppossd to the solution hove thelr chence to
axpreas thelir visws, bdut ﬁﬁan the sejority hzs resehed a
decision, the minority are egually responsible for ocarrying
out the deecision. They ney, however, work domperatically %o

zat thelr views adojpted.

38Louis Reths, "Leadership and Points of View," Educationsl
Research Bulletin, Pebruary l4, 1940, pp. 91-98, 116.
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sSunmary

whe exaninsiion of the cooperailve approseh as seen in
operation through the rspord of the Southern Losociation
Sgudy, the case study in civie edueation made by the Edu~
cational Folicies Comulssing, the proposal of Mr. Breunoliz,
the demsooratic cooperative techniques anslyzed by the De-
partment of Instruetors end Directors of Supervision, and
Louis Haths' analysis of lesdership in a demooracy, revesls
that this approsoh makes the indivi&u&l incressingly thé )

Lt

e¢enter, and brosdens and euriches ithe currieulum byv§ﬁﬁ§éawﬂfv
ingly bridging the gap between school snd cam&uhiﬁ}.. ga&@%ra*
tive weys of working become the Irame work of this approaditsg
This approach tends to trgnsfer leadership from a superin~
tendent or ﬁrinciy31M§O the groug. Subjeet lines are broken
dowr in order %o permit students interested in similer activi-~
ties %o work together. Subject watlber pecomes a Pl o 5§\\
used when nsaded %o help solve a probhlem about which the 1%:/

dividual or group ls concarned.



CHAPTIER IV
APPLICATION OF CHITERIA TO APFROACHES

Introductory Summary
The preceding pages have deait with thres phases of the
problen under consideration:

1. The determinmtion of demoeratic practices
esgential in the soelsgl studiss if they are to aid in
the erffective development of demoorauitie eitizens who
are skll}aﬁ in those practicea.

2. The determination of eclements of the psychology
of leerning essential in the arrengsuent of the soeial
studies.

3. 4Lnalysis of some approaches to the soeial
studies,

In Chapter Two criteris for determinin: demoeratie
pructices and the psychological soundness of approaches
to the soolal studies were selected. The eriteris for
denceratio preetices wars developed after an examination
of the Declaration of Independence, the preamble to the
Constitutlion, the Constitution and awanémants,lLsarnia@

comprehensive presentation by the Secondary Sohool Prinei-

aoeracy, and various recorded data., 4 fairly

pals as %0 ways in whioh effeetive learniung best takes plaes

78
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was used as a basis for the selection of eriteris with whieh
to deteraine the psychological soundness of soelal studles
approaches. In Ghaétar Three,; an snalysie wos made of various
approsches to the socisl studlies. In making this snalysis
gsourses of siudies for the soclal studies were examined,
snalysis made by others was referred to, and various other
regorded date wereused.

The purposse of this ohapter is to apply the eriteris
selectad in Chapter Two to the warious approsches in order to
deternine whethar they are 50 arranged as o insure demoecretic
practices $hat are psyehologleslly sound. This is done by
presenting the elements which eharaﬁterize the approsch and
then by svalueting 1t in teras of the eriteria. The ssme pro-
osdure 1ls followed for the phase desling with democracy and the

phase dealing with psychology.

Charscteristies of the Logical Approach

Separate subjects.~~The followin; are the identifying
charecteristics orf the loglcal sarrangemsnt of bodies of sub-
Jeot~mattar:

1. The subjevet~maiter is usually presented separately
from all other subjsoeb-matisr or coryrelated with other subjsetis
with content remaining the sams.

2. The subjeots sre arranzed logieally. In history
the sequence of the courses aud the subject-matter within the

course are arransed lozleally.
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3. In history the logicml arrangeuent is aoeording to
time, beglnuing as Lar bock as possible and proceedig  toward
the present; in economics, aeccording o production, distri-
bution, consumption, and emechange; and in the other separate
subjects the arrangement is In terus of material pertinent to
the subdbject.,

4. The ehief purpose of %he logiocal spproamch is to
&ive the learner a "broad cultural baskground,®

B. The netivities mre those of reading, discussion,
making uaps and oharts, and sencrizing.

6.The subject matter is set upy 1o be lsarned.

Application of Criteris of Deuooraoy

Cobperative aetion for Ihe eoumon good.--In the loglenl

arrangement of the soeciagl studies, the leasrner cannot acquire
skill in coBperstive asoetion for the common good, since no pro—
vision is made for aeevion. Too, in history the usterisl is of
the pest whieh hes 1ittle besring on the cooperstive asetion of
e group, while in economics, socioclogy snd eivies, the problems
dealt with &re lergely those of the adult world, thus prohibite-
ing any possible significant sction on the part of students.
Conbinuous enjoyment of the bssic civil liberties.--Contin-

uous enjoyment of the basic civil liberties ocannct be had by

students working within this arrangesant sinos the subjeot-
matter is set up to be lesarned. There would be little point

in the exerclse of the eivil rights if zmetion eannot be



stimulated as & rosult,. The purposes are se6% €y, the sube
Jeot-nmatter seleoted, and the proseduras deteruinedg thsre-
fors, any atisnpt to resognize the oivil liberties of studsnts
would be "maks velieve.”

Erovision for the welfere of esmch individusl.~-The wel-

fars of epoh individusl osnnot be provided for sbere ho recoge
nition is made of the Verying degress of sentel maturity oy
differences in individusl abilitiss as in the logiowl arrange~
ment. The meterlel is set up $o be lesrned and every studeat
lg expected to learn it. Fithin the logiecal srrangesent of
separate sublects in the soolsl studles, the ouly oppurtunity
to becuns retoznized as au individual of worth and velus is

%o excoel lu leavnin; subjfect-matter. Thus no sdsguate pro-
vislon iu mode Tur $he welfare of those who sre not mendally
maturs suoush L0 aoguire the subjeel~pmiter or who have no

spoeial ability 3o mgster the subject-matter in $hisz sres.

Sharin: in purposes and procsdures.—-Since the purposes
5r¢ pre~doberuined, ths eotivitlies alrondy selecied, the ways
of attaining the purposes alresdy deoided, sny avaiuﬁtiaﬁ
put in the hands of the teucher, and uno consideration glven unsw
steps, the Loglosl spproseh felils usterly %o srovids Por the
davelopment of skiil in the fourth eriteria,

sesumin: and earrying out resvogsidilitiss.~-I% is possible

within shis organissision of the soolsl studiss for siudents

0 assunme responsibility in the srrangement of physicael
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equipment in the room care of msterials and othsr similarx
things but when they have no opportunity to enjoy the

civil rights, eannot partioipate in the formation of policies,
and have 1little part in the selection of activities and the
determipation and attainment of purposes, tLhesse opportuni-

ties become comparatively insignificant.

Bxperimentel mgihod of free inguiry.--4 person would
have $0 be skilled already in the experimental method of
free inguiry in order to exerclise it within this arrangs-
ment, and even then, iom lisht of the praciices of those using
“this arrengement, sueh inguliry would have Lo be silently
wmade. Fres ilnguiry is ecarrled out through discussion,
deliveratsion, mejority control, minority opposition, and a
compromise or the development of an even better plan, all of
which is followed by setion in light of the decision of the
majority. DNo provision is mede for this all-important ex-
perimental element of demoerscy.
needed for

in the loglesal arrangement of the separate subjests, 1t is

AER]

sifective dencer

diving,~~-With-

possible %o obtain the knowledze of our country and its
gulture necessary for demoorutie liviang, but there is no
evidence that the knowledge asocquired in this manner assures
dsnmoeratic living. Ian fsot, the evidenee as sbhown Dy the
R@gentﬂ; Inquiry is to the oonirary. In this study, it was

found that studeubs wiiw had this type of social instruction
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teud o ve definively opposed to assuming scclal respon-—
81piiity and to puriicipating in soveisl sotion =t aly ewst
to thunselves. On the tost used they display a notice-
able inclination to shift burdens, %o sxpset others to per=
form the routine tasiks of soeial interaction. Lendership=-
even routine participation--~in group enterprises within
the sonoel or im adult Life hos 1ittle abitraciion {or most
?ﬁyilﬂ.”l

In brief summery, the logienl arrangement of caparate
subjects in the sociml studiss feils to nest the reguire~
ments of the dewoeratie eriterias in all but two instunces,
that of the attuinment or knowledye and the sssumption of
responsiopllity. In these instences the possibilities are

80 rexote as $0 rendey them procotically naglible,

Appiication of Psyohologiscsl Criteris

Hdediblonsnly bebween exparisuce Gad individusl welfare.--
Ginee the sepurite subjeets within the logiosl approsch
deal with evanis in the pust or the probleus of en adult
world, little, if sny, relstionshipy cun be seen by the
student haiwaan that which he thus gxperiences and his
lumedinte welfure. Too, simce the relationshlp botwessn the
experlencing and the learner's welfere esanot be Besh, the

eXpsriencsg is msaningless,

growth of sobivitles put of ihs ex erience of %he

isarner.~-The student in the soeinl studlies san have hﬁd,

YHoward E. Wilson, Eduoation for Citizenship, p. 222.
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little, if any, experience in the uroblems of sdulte, and

-none in the development of america and the worlid. Theps-

fore, sush an arrsngsument of the soclial studiss as found in
the logloeal upproscis cansot develop setivities out of the
axperionces of the students,

Wide variaty of leerning situstions.~--Tuose who hove

some poadesiic ability whieh sunsbles them to memorize znd o
pursue sbstractions ean ettein s degree of success that nay
ha setisfying within the srrungonent conepidered heres There
is 1ivtie guestion out that those who pssaﬁag Bo grest amount
gf soadesie wbility swuid aschisve iit%ié &aaﬁeas,,an& thaet

which is soihieved would not bo scilslying. Cersteinly no wide

variety of sotivities are provided for in this sohome.

Immediate sutisgfection from Jlegruing situstlons.--Ho
Jdmpmediate sasisfoetion ean be received vhore most, if not all,
the leasrnin. is for living in the future, as in the seporate

sub jects sarfnauguement.

Hating of ihought and aetiuvn.~-The scheme of orgunizing
the socisl studies into sepsrate subjsoivs, corresisted susjects,
ar around eultursl epochs wh@r@in the naterial is loglealliy
srransed, mokes no provision for action; therelore, thers san
bg no meting of thow ht snd setion. Only thouzghi can exist,
and this is limised oy the very foet that whaet is lesrned

has alre-fy been thouzhit oub,

Resewblenee of lesrning situations 1o tuvse in which

the isarning ls to se used.--Since the events in hdstory sre

not aoctual life situctions todasy they could not reseuble use



Situstions. learning in the elessroum frouw books, charis,
maps, and obthor uristed materisl of the socisl studises is
not living es people outside the olussrouvm live; tharas-
fores 1% epuld noit resssble use-situsiions,

Jevelopment of spegisl ebiilties.--The specisl abiilvics

ol the soudemionlly ninded students wao yr@?er Lo baoowme tech-
nicians in gony oune of the fisids covered oy ithe separate
guurees cuau be devsloped wiisnln this arrsngeuiaent, bud thare

is no evidenco that tnis srrengensct pssures the eXercise of
apescianl abilities in socliully valueble ways. 1n fucolt, such

is questionnble when the metivities of adulbs, who have gone
throuxh the loglesl srranzement in tha socizl studlies, arve
reviewad.

Relationshivc of elemenis bein: lsurned Lo other elenents

peinz lesrned.-~31lpoe tioe loglicesl approasch emphesizing the

hendling of nodles of sublect-matter sepurstely Talilp to

s rovide situstions in which the leartey ton see btha re-
latvionshly betwesn wihnt he is aﬁ@@riﬁﬁcing sind Lis own wel-
fare, dhe possiuvility thet he oan ses relmtionsniy betwesn
tie elemeunts ovalng learned io s situsvion wishin ths logloml
approesch and other eisaents delng learned in the soms sltua-

tions or similer sibustions is extveuely remote.

Summary
The apyrliention ol the criterlis %0 deterulns tie psycuo-

losicsl sosndness of the approuches, raveusls, when upulied %o
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the logleal arrangesent of $the sepersnte sourses, thet tids
apcropth s 0% busoed wpon wioet s Roows ol e ways in
whiech affecnive igsrning takes pleces. Jurther, in the one
instance whsre 1t purtisliy fulfills one of the oriteris,
net seocnuss it is goacrranged doss 1% do this bub Deesuse

of tham speeial woility of tae leurnegd to bridge the long

#ap bdebtwean the lesrnlng situation %ad tho ugss-slitunt lofk.
!

Charceterlstics of the Appruasi Through
;#‘

Fusion

The organizetion of humen sotivities sround thenes snd
aspects of theuas, funcsions oy saﬁia%y; angd zoeisl processes
in geperal are pest chursotarised as roliows:

l. The probless sre selected and united by sope
larger relationship whicn nay be a ﬁﬁﬁ@?ﬁli%&ﬁiOﬂ, uh under-
Btanding, bihene, or s00isl proouss.

2. The enphasis i&,_Oﬁ fssediste roiber aun rencte
ocourrence, iLius she cenier 15 traasferred 10 sone problea
and doss not repais in eubjest-Tset. The ehila is stiil not
the center.

S. Zubjaet-~metter 18 selseled for its contribution to the
development of ths undevsianding, runetion, soeial wrocass,
Or theue aid a6 8008,

-

4. The poundery iilncs of the geparuite sublects in the

t

oeisl siudioes snres sre brokes in order o Temeilltonbe the

ssisetlon o zubdject Botielra.
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b. The arrangement or ties subject maiter 1is as
psychologlionl ss possible, wlth S?P%&ﬁ‘iﬁtﬁ svailsble
imnediats situstions.

6. Subject-natter is sel up to be ilearned snd the

modern problem is used to make 1t wmors entieing.

Applicetion of Criteria $o Democracy

Cooperative action for ihe gomuon good,.--The approach

$0 the sociml studies olfers some possibility ol a group
working witnim its arranzemant %o 0t eovoperatively ror
the common good. However, such sction 1ls exivemely
limiéeﬁ since the metivities that ean o€ erTasged around
themes anu aspacts, soclial processes, or soolal functions
mey not cover sll the soeigl activities of the students.
When limits are et up as in this scheme of the sooial
stuaiss, aemocratie practices becowe imitautions. 1In a
democratic group, Tthe Jyroup itselr determines lts general
welTare, the Ways in which thet wellsre cun pest be altained,
and any linlts that 1t deemns uetessary.

Continuous enjoyment of busic c¢ivil liberties.-~Thougn

there 1s wore opyurtunicy for enjoyment of elvil Libsrtles
in the lused-sudjects spproseh then in the logicul spprosch,
suoh opportunity still leaves much 0 be desired. To be
abie to Tully sujoy the eivil rights, it is necessary that
thie experiences thet an individual ls having be undersitood

by him. fbstructions and genersiilzations, us ozrried
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throuzh the eouwrses of Ltudy analysed under $ie approach’

shroush fusispn, ig of « worid foreige o that of most
stadents. How, then, could & student express himsell Y,

frecliy sboutl something he does nod understend? What in-

L

esntive wouid he huve to leurn 0w to enjoy his prights
intelligantly and effeciively asssume sud carry oul respon-~
slolliities when the tidun e be s dealling with avre the
responsiviiities of an wdult world?

rrovision for the welflere of sach individusl.-~The

weifure of ench ipdividusi means thet the individusl is the
geunter, not the subject-matter. Desplite the efforts of
thoss who Lhave worked hard to mske these arrangeuants avet
the needs and intorests of puplls, susjeei-motier is wtill
the center and uuf the individual. I lndividusl welfsre
is to be sdequately provided Tor, the sotlvities of the
learner in o demooratic sebooi canaol bs limited to any¥
arasa, oF ground any wheke, soclal prosess and the like.
One must have s conslderable degree of ascadenic wbllivy

to grasp mbstructions snd generslizstions foreign to the
worid that e knows,

Gharip: in Qﬁﬁ@fﬁiﬂiﬁg DU DOSE8E8 nud procedulrsg.-—AS s¢en

in tue anslysis of the gpproseh through ruslon, the purposes
are set up 11 advance, and the subject matier is largely
pre-~determined, thus eliminating the full and free partici~

pation in deteruining purposes, attaining purposes, snd
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evaluating the results. Poliey muking in a denocsracy

means that sll those sffected by the policy are concerned,
and, being concernsd, they should have a pert in the makiﬁg
of 1%. 1In the fused courses of study it csn hardly be
assumed that students can vecowe skilied in this all-inpor-

tant technique of democraecy when so many limitetions oxist.

assumlng and carryinz out responsibilities.--Under this
arrangeunent, responsibilities of & kind could be aséumaé
and carried oui by the studenis--responsibilities that have
to do @itn Gare of physicsl equipment, esrrangement ol
waterials, and the liks. The assasption and effsotive dis-
charge of the move signiricant responsivilities, as thet of
the group assuming responsibility for iis own gctivities,
the purposes of those setivitiss, she ways of sttaining the
purposes, and ihe delegation of responsibilities by iﬁe
group, 18 prohibited becsuse these are larzely determlned

before ths group is organized.

dxperimental method of frec inguiry.--If, as pointed
out in the analysis and sgain in the appliestion of the
eriteria avove, the rused course of study consists of
pre=determined svbjeet-matior, purposes, and Procedures,
free ingliry into the whys, hows, and wherefores iz ex-
treiiely limited. Ceuatrel to the experimentsl mestiod of free
inguiry is the development of continuously beiter plans,

ways of working, and evaluation. The very fact that divie

sions sre set-upswhich limit experlences is & barrier to
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free inquiry. Limiting & group to selected subject-maiter,
greatly hendicay;s the oritiecal anelysis that should be maede
by the group snd each individual in the group. Suek
questions ss the following should be constanily before the
group: Is this the begst thing rorvthe ZPOUp to»da? Is it
the best thing for me to do? 4Are these the best ways in
which we can wWork%® A4Are thesg thé bast ways f0r~me %o work?
Zffeetlive considerstion of these qusstions makes inevit-
able the exteusion of the benefits soming %0 8 group wWurk-
ing demoeratieslly. It is the process of democracy that
makas chanje continuous, with a minipum of confusion and in-
consistenolies.

Knowledge needed for gffective democrstic living.--I%

is obvious that within the fused course of study, the "Kuow-
ledze of " the sctivities that result froo humen reletionship
is thers for those wWa0O pOBSEesSSs tha gbiilty to grasp auvstree=~
tions and undersitand genereliizstlons. Bat, as poiated oul
in the discussion of the psychology of lsarniug, Tew psople
possess sueh adbiilty to bridye this gﬁﬁ.ﬁEﬁWﬁﬁn the use-
situation and the learning situstion. Then, is the know-
ledge worth soguiring if it is not to be Qsad for the gehieves-
ment of the purpose for which 1% was segulirsd? Thus, it
appears, the approsch through usion muikes ilie same error
found in ths logleal approseh; thet is, knowledge is ao-

guired for its own saks.
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Sumnary
Prom the a§;liﬁatian of the coriterie of demoarsoy %0
the approsch %o the soelinl pitudiss throuw s fusion, i% ¢sn
e enfely siated thut It offers wore oppurtunity r'er demo-

gratic praetice than does ths logleml spuvosoh, However,

the arrsgagemant s sech ss W lizld thass praoticss gx-

"

tresely, sud in instauces 0 make (he development or skill

in She use ol then aluevst lupossible, 1o the instanoes

whars practlies of thae weys of ¢ demdorsey were in o degree
possible, such ¥as true noid bectsuse of the naiurae of the
appronsn et bocsuse they were lneldental 0 $he appyosch,
TiheTknowladge ofY dewoecratice living osn be seqgulred usnder Lhis
arraagensit, but 1% do douwdtful thet rweh "Knowlsdge for use”
in denweratic 1ivin: ¢sn b attained. The fused ¢pursaes of
study 8311l me e subjsct-zalier ﬁﬁe eentar und pot the indi-

vidunl and his wellare.

Applisation of Uriterias of Fsyenwlogy

delationsulp between sxperience and individusl welfare.--

Linoe the nuterisl desid with s $he fused cuvursss of study
ig drawn largely froa $he sxperiepnces of sdulis 1t is not
Likely that the siwdent Cuh 88¢ & vary slose degres of
relgsionship botween thsse ang bls own weilare,

Growih o eebivitiss oul Of Lhe gXperisace Of Lhe jenlier.--
ARSI Ui o L e, -

For 4rowih o tuke place oul of experience oowe must Cirst

kave expsrienve. 1% 1s rosdlly seen bhet the approsch throush



fusion makes only incideutsl use of students' experiences.
Thie funetions orf life or the soecial processes are sreas of
adult experiences, not those of boys and girls of school
age.

%iide variety of lesrsning situsvionss--The approach under

esusiderstion here alffords a wider variety of lesrning situas=-
tions by setvting up divisions thst eavar,’im garﬁ, the situs~
tions found in sdult 1ife. If the satislaction derived ocut of
thesa situastions is .m proportion o thse success attained in
then, few situdents will heve much satisfeotion. Those Tew
will ve the sezdenieslly-minaed boys snd girls who een bridge
the zep babtween laarniag~situatiaﬁs,anﬁ use~-situstions.

ITumediste sstisfactlon from learning situations.~~Though

the problems dealt with in the rused courses pre modern, that
ia, largely lemediste @s 1o plaee ang time ror the aduls,

in plsce sua tinke 1o & scinool boy or zirl they are still quite
remote. This remotencss to the studsnt's world preeluades the
possibility or & grest assl of lumedlste satisfsetion on his
P,

Hoting of Liouint and setlon.-~The setivities engeged in

under this scheme Tor orrangiog the soclal studies does afford
an opportunity ror some sction--action oun problemns of s nasture
that usually rewoves it insto the adult worla without sisnifiocsnt
setion having yet ocecurred is the life of the sohovl. (an &
person aid in the soiution of brosd soeial, economic, and politi~
¢al problews before havin: solved personal problems snd aided

in the solution of tiose problems concerning the group in his
\,

Y
-~
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the group in his own sphere of 1ife? PFsyehology and deno~
oretic prrostices wolh answer n0.

Resesplance of learning-situstion to use-gitRations.--

Unguestionably the approsch leaves the bdroad gep bBelwaen the
learning and use-situstions, slthousk the gap is nol as zraat
as hadt rousd in she logionl apurcach. 1In Lhoke instances
frare action and thought are meted In the solutiou of imsedi-
ate probisus of geye ang irls, the means of orlidging the guy
anpears ineldental to e noquirement of Hnuwledge in thls

apprecha

Development of speeiml aoilities.~~The mporosch throush
fusion eomes pueh hearer ascuring Vhe sevelopment or epecial
apiiitias in sueinily aesirsble weys than does the Lagiaal
Bpproach. ﬁ&wgver, much is s3ili desired in thls respect.

For instenes, rrom the susiysie presented im Chapter Three,

and 1ln the characteristics of the fused subjecis approach
iisted above, 0o arrangenaent ils mnde ra? those who poOssSans
speaisl aoility iu geiﬁné@, pusic, arv, lecdership, antd apility
in other wrecs, 0 use ohat abllity in Utbe 1ife or ile sCGHCLl.
1P supl were done, shen he lﬁarﬁ;ﬁg would be of lmmediste

use and mate vhousht with action, bdring about resenblance to
the use-situstisn and pe soclially justirfisbls besides.

Relativnship of elenents being legrned o gther slenonts

being lesrned.--The Tusing O supjecl content OLTers wuore

opportunities ror experience in sgan~li~relationshily situations
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than does the logleal approsch. ilowever, sinece the approasch
does not insure the lea mér of seeing the relationship or his
exparlence in regord to nis walfure, doss noy incrgasinly
develop situations whers ihought sund action are compounded,
and doas aatgrsﬁﬁmul@ gsa-situations, v is doubtful shat

any seen-in-reluationship lesrning will ve ellectlive.

LWREary

The application of the oriteris of psycholozy %o ithe
appronch through the fusiscn of subjecisreveals thaet 1t is
BOTe psyahclﬁgically sound tiaen the loziesl approscn. Bow-
aver, sinssg 11 limi%a‘the msterial and sctivities to be used
in the solutisn of problems 1t ism anot truly psycneologiesl.
To be so0, whe sprrosoh would hove to meke the individucl and
his welfare the eeuter ruther then subdject mabter.

Gharseteristics, of the Loopersiive
Flanning Approach

The most charsoteristic elements invoived in the covpera-
tive planning spproach avre:

1. It is expiorstory and experluental.

Se 1% increcsingly wmesies the individusl the center of
the pruog raii.

S. The &eu&arutic processes sre foliowsd In the &aveiayu
meny of whe school program, in the selectlun of proslews, in
thﬁ detersination sind achisvemsnt of purposes, and in sharing

in the sssuiy tion and csrrying out responsibilities.
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4. The starting poial ssews 10 De in the guestiouw,"That
is besst in tols situstion??

. Training in tne skilis of elffeetive dewocravie livimgy
1s a pert of the entire school jroLran.

6. ?ﬁcught end sctioh are coubined in the setivities.

Te sctivities enzasged in sre thoss that the individual
or group is conceruned about.

8. Subject ecatent is used us tha studant's need demands
1t in the solutvion o the problen.

9. lesdersily tends o secowe centered in groupy sotivity.

10. any pattern thut develops is the resull of the working
relationsilp of e&snch ZIoub.

1l. The aetivivies snjgagsed in sre in lurge part ihose that

arow oubt of the experiences of the studento.

Application of Criteria of Democracy

cooperative action for Lhe comon good.--The approasch to

sducution Shrougn cooperstive lanulng not only perwits the
development of activities that promote the penaeral wellare, but
the nature of it losters an ever-increasing awount of coopsra-
tive metion for the common good. ouch sotivities as those of
lmproving living conditiocns in the ocommunlty throuzh heslth
prograns, extendling econumic sesrvices to the govmuaniity Shrouzh
the aataaiishm@nt of csuning plants and resrigeretisn plants,
and developing sud carryinsg ocut a comuuwalty recrestionsl pYrosins

teatily 0 the soundness ol this conclusion. VWithin the school
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1tselfl, where alli concerned in the solution of & provlem take
part in the steps necessuary to solve tne problem, the comuon
sood 1s being served toroush cocoperntive sotilon.

Gontinuous enjoyuent of the elvil iiberiies.--Through the

sechnlquesn of desoeratie gouperation, studenis, temcbors aud
“patrons pursue the domveratic processss of ssleetion of provieus
they sre concerned uoout, discuss the proslen, propose solutions,
orisigize thagyrsyaﬁalﬂ, adopt bBY majorlty deeision g plun of
aetion, and iéen start carrying 1% vuit. Hinorities expross

tusir ogpposition and make sheir own propusals, buu ounce ds-~
‘@¢isions arve unade, Ihey ars responsibls aé 18 sach neuber of

the jroup, for esrrying the decislon oulb, although they nay
goutinue in & democratic wanner ¢ atbtewpt (o persuude the
group o adopt thelr poiunt of view.

ceifnre of the lidividuusi.--salthough the welfare of tue

individual is noet yet tue conter of ¢he progzran in all the
s50ho0ls where elewments of the cooperstive plencing ap.rosch

are found, the evidence shows thet ne 1s decovwing ineressingly
850 a8 membsrs of s school geqguire skiil in democratie zpactices.
The suering in demoeratie prceasaﬂs tenas to increase ihe
apprecistion ol emch indiviaugl by every other individusl,
offers o grester variety or sltuations in which an individusl
¢can make a contripution 30 the group, anc duilds Treivh and

counridence 1in the individusl of eascn cooperaiing member.



chariag in determdniie: curposer and progedures.--Covpervtive

planain; is shering. The steps vhroush which cooperstive
plansling nnd resuliant actlon vecur is s process of sharing.
EZmon jrouy solects its gronlamﬁ for considerstion, determines
the purposes and the ways of atisining taose purposss, exe-
eutes its plans as 1t deewms best, and projecis further steyﬁ\
after eristical analysis of the wiole procedures involved in
the swilution of tue selected proviems.

sasuming and cerryius out responsisilitles.=~Throush the

aaop&%&%ive planoin spprosch o clvie sdueation, the stwdents,
menbsrs of the stafl , and pntrons sre eonstantly in situstions
the b farther she sbhility to effectively assume snd Jdischarse
responsipilitiss. dudsnts are held responsible £or the
saleetion of thelr prosiams, the wey the proslems are to be
solved, and the svalualing of results. ”Tha,taﬁchﬁrs are menbors
of zroups, and veguuse of their asturlty, eﬁpgrience, and
training sre not $0 be in the background. Reither, they are

in the "middle” a3 an experienced cooperating member.

Bxperimental method of free ingquiry.--It has besen shown
zbove that the coopersiive planniug appraosoh to the develop-
ment of the school curriculum, and consegquently %o the social
6tudias. is earried on through the dgmacratia cooperative
technigues which necessitates the full use oFf the eivil
liperties. This being true, the experimental method of Ires
inguiry is lnevitsble. The dh&ngés oecurrinzg in the scnools

‘pooperating in the Southern gtudy vear testimony to this feot.
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Knowledse nesded for effective dewoerstie living.--The

knowled e necessary for effective, democratic living is the
srowledige that can be ussd. The pracilse of sclecting probleus
iﬂiliving, whether 1in personal or grsup.liviﬂg, and then using
avnilable resources for the solution of those problemns cere
talnly bids for wore eifTeective dswoeratic living. The know-
laedze that is stopined throush oovperstive plannin: comes from
avery possibie souree where knowledze can be attalned., It is
not limited %o reeding and talking svout the solution of prob-

lews., 1% includes the solution of the problsa.

Sumiary

It is eonecluded here, On the basis of the spplicavion of
the eriteris ol deuoerscy, that the eoégarazivﬁ planning
approsciz luasures those working in 1t of sn sver 1n@raaaing skill
In the use of desworatice prsctices. Further, the cooperavive
pianning approeeh 1s demoerscy, ss concelvsd ia theory, in
practice. It 1s not usintained that this &§§?0ﬁ3ﬁ"§5 the fipgsl
SOBRBT « Howaver, on the basls of the appliestion of #&ma-
eratic oriteria, 1t appears that the approsch olfers the way
turoush whieh educstion For effective living in Aweries csn be

attainsad.

Applicstion of Psycholoslcsl Criterias

Reintionshiiy between experience gad incividual welfure.--

Ny

The report of {the sitaflf of the Southern Ltudy, as gnalyzed in

the precedin; cuapler, gave muple evidence thaiv through the
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cooperative pl&nﬁing'apprﬁﬁeh individusls and groups sclect
ths probleus that they are oconcerued about end proceed o
suive them. This prastica guowe recognition of $he indivia
ual personaliity us suoh and as & mewber of & cooperating
group. Fursher, throu h this approsch, individuals any
transfer Iron oue group to another sfter all those concerned
have been considered and the change is deemwed advisable. The
wide range of opportunities provided for throush special
interest groups in art, handicrafi, recrcaetion, apnd so Oii,
lnereases the posszibliities of the individual finding &
plece where his worth to the group cusn be proved. Thesa
practices show a very close relationship between the ex-~
perienes of the individusl snd his welfsre, & relstionship
essentinl 10 effective lesrninz.

arowth of activities out of ithe exjperience of ths

learner.~-¥hen students in a sehool who have had few ex—
periences in reerestion, reslize and express the need o a
grester varietly of recreavicnsl Tacilitios an& then procsed

Lo WOrK out n moure inclusive progrum as pointed out In the
anslysis of tus aaagar&»ive planning epprosch growsth oud of
studente' experlunces 1s taking pluce. The practice of per-
mitting the transfer of studenis from oue Zroup to another
hat is wore ia line with his experiences and interssis, in-
dicates a growth of setivities ocub of experieuces. Further
indication of this growih 1s found in the practice of students

shooslng 0 wora on proulems that sre vital $o theswn. Toe
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coopersiive planning approasch asppears t0 assure ihe growih
of an ever-inersssing nusber of getivitlies growing out of
the experiences students or tlhiose aboul whom they are con=
gernad.,

Wide variety of learaning situstions.--as imlleuted in

the ancelysis of the coovperative plsnaning spproasch sod uen—
tioned in the applicstion of the eriteria of d@maaracy ;n

the preesdin: pnges, studenis may withdraw from groups and
orpuinlize athcr}grﬁags. Tole srgenising of new inleresis
groups is linited only by tha resourees a¥eilable to take
gare of the:w. The coopsrative approach sets no liwit on the
awmser of groups, end when carried to 1ts srestest degree of
efficiancy makes no dlvisions within wnieh individuals nust
work. 48 studeuts work cooperatively in the solution of prob-
lems and situat;cﬂs 0 interest are discovered, ‘the silfeg-
tive functilonin.: of she denooeratic Progesses susUres al ever—
ingreasing number of things to be ﬁzng‘ |

gmmsdiatq‘ﬁatiafaatian trow lesrning situstione.--The

faet that students, throulh the cooperstive planning apyroach,
are engnsed in the solution of problems wihich they consider
vital t0 shenselves oy thoso whom they are concerned about,
gssurass lamedisde satisfaction. . Since learniu; inerenses

in proportion ac lasrning situscions asre immedlusely satisfying,
évary affort should be wads %o meke the situstions in which

boys and :irls work as luaedistely sstisfying se possinle. The

approsch undsr considerstion hare sppears %o offer unusual
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possibliities ia thls respect, althouzn much wore eun yet
b8 accouplished.

Habing of Bhousht and getion.=-Following the deusorstie

technigues iuvolved in the saaring of tihe deverminavion of
prﬁbl&m$ o be worked on, the purposes sod ways of atitaining
them, the saxecution of Lthe vlans, snd the cvmluating of re-
sults efTectively mates thouzht and setion. Cuopsratively
planning end earrying out a recreaticnsl prograis, plamiing
Kinds of trevs tu ve planted, dociding where to plant then
aid then perforuing the job conpaunds thought and setion.
These two exanplas of actual situsbtions were ziven in the
slalysis of the approsches in Chapter Thrze.

desenblance of learning situations %o ueg-sibuavions, --

)

A8 lesrning tends to increasse in proportion as the learning
vsituati@n rependies the use-situation, trnining ror dewuno-
eravie livims should be very affective through the cooperstive
plamiing aporoach. The apsrosch itself is the uge~situation.
Within {this spproseh the students are reseiving training

in denveratic praciices by expsriencing them as they szre in-
tended to operate. 4is pointed oubt in the repori or the siaft
of vhe Southers 3tu&yg Doys who are to ve Tarwers, terrses
land, plent tress, and so on, thus Lasing praetically identiesl
the learning and use situations. Many other instasnoes sre

avallabls in the repari to 1llustrate that tie cooperative
plannliy approsch ever brings eloser this reloptionship.

“Report of Southern Study, Part I1I, pp. 15-14.
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Devsloyment of speclial gbliitiss.-~This ayprosch assures

the davelopmend of speolisl abillities throush the serangement

T epecicl intsroste groups In which iI%v iy nede possible for

students who hsve opecisl sdllities to spend o lesrge part of

thelr tioe lo those sltusiions where the aullitviss oenn best

be developad, wrking provision for $tﬁuﬁﬁtw with sendewie ag

sbhilities i1e neds in

Hudersennuing bl uges elonend snd 158 relssionshiy to esuoh

wiher slemebi.-—7That the coovparstlive pintning aparoach askes

poudibly sl gvar-ineressin; aeiilty to ses the rels.lonshilp
butwaen slovents beln iﬁarﬂéﬁ and obher elewunts pressnt ls
desons trated oy the various Lilustratlons of chanaes 1o he
senoaiswnich are usin: 1%, Thesy ehanaes have hoen pentioned
sumercws Lines In snls gpplication of eriteris. ¥%hon studasnis

sChively se<k aiiswere (o Lortisent gusstions, I'resly sesk

golatlions to whelr prodlens, snd Yeql assursd o0 coopersiive

xn

apegletance In the selutlon of biem, whole relstlonchips teke

plrea. Within Shis ap rosch the covopsrative stisck in the

gailublion 2f proviets neecsngitlotes exploriu: aii possd

éi}:}.g,,f;e,ﬁ that She proposed wotlon mizht teke, thus inecressin

s segn-ln~relationenilpy situations,

Sy

e

The apyloestion 0o the psochologicel oriseris we the

%

gouparscive plabuldng aperonch paxes olesyly evident tosi the



apploach tends v rurshes efieebive lespuin: secouge it is

consistent with the knowledge of the wsye in which losraiug

g

best walkaes place. The vary anture or the apFrosch 1s such
Lhat, whiile those woralayg throwil 1t becoms skilled 1u the

dencerntilie cooperative techulgues, pesures She ludlividusl

-
(o
e

&

of 8 vliose reletionseuip puebtwesn hin g¥yparicnces and hiz oun
g

welfure. I% provides the growth of sebivities outl of the

23udant's own orperionces, sssures Sig of & wida variety of

i‘;
{49
M
,;-v
et

ienrnicg eitussions and luae

Lisfaotion from lesrn-
insg situntlione, s increassingiy GaEpowis thought and aoticn,
Further, it wneresgingly develops the ressublence of

lesraling=vituations to use-sliuatisay, provides for the
developneldt ol Lhe abiildy 0 see n relevionsiiy ootwesn
alsients b8l lenraod and uiher slevenis oresent ia Lae

oty sitandions.
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The purpose or this study has

seleot demoorstic prscetices ess sential in u democeratio

MIBLOHS A0 RAGKC

DATIONS

been thres-fold: (1) to

STOUp,

{2} %o select elswents basic to the pesyehology of learning,

aud (3} to apply the eriteris developed rrom tue punilosuphy

and pructice of dewceracy and psyeholosy to she i jor apposhes

of the soclsel siudiss.
ehes to the socinl :

followin phrses {1} the

tion or the gp

of some approazcies to the soeisl

catlon of whe eciteris to

3

study hes been denlt with in

In tns saluetion of erite
order %w lnsure efficlient demper

0 tne soclal studies would

obtala the followlng:
QOLOL  s00d;
wmant of the oasie eivil Jloertiasg;

ol eaehk iudividusl; (4] sssure sll

deverminiing $he purpos:s of thele

gre L0 De attained, tiwe evelustion
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studies, the study pas

proaschies to the soelel studies, (2) sun

the approscihas,

rin it wes

4410 prscsices,

auve to o8 urganized so0 as

wetivitisn,

In the attenmpt to evaluate the aAprron-

sgd throush the

selection of eriterisn rop eValus~

gitalysls

wdies, and () the appli~

dmch phuss of the

& separaie Shupler,

determined shat, in
the spprosches

Lo

(1) insure cooperative uwetion for the
¥

{#) assure eseh individual of eontinuous senjoy-

(&) vag welflare

provide for
of =n opportunity %o shore in
15‘«3W }:A}’&J z G} {JUuw-_

of resuite, anc¢ consideration
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it

ol the next stevs: (8 develop situations in wilol i

gy Bogs
TR
L WS

i

Cunl pIrogressively seauis responsibiilties; (& insurs tue
grporimaniad metood o0 fres luguiry; ned (7] sssurg the
Sisdents of the nocessery Knowledge of deunserstic 119,

G 3&.. COEnHL G-

Suut Bitn whint rasrn-
ihg %skes pinon, sotial staqied ﬂyyrﬁfﬂﬁﬁﬁ would ﬁtﬁgiﬁ the
Cfoliowlug: (1) provide situations In which the leurier cun

- 8®a tae reistionship detwson what fn’exyﬁri@nees sud hlis own
weltere; {4 insure Sie growih of noetivities out or tie ex~
porience of the learner; (3) sssure o wide variety of
learning situsiions lu whieh s:iudents 0.4 enguye with &
satislying degree of success; {4 make aﬁaéﬁzial tae ﬂ@?&idy~
ment o lesrning situstions wherein ths satisfeotion recseived

edinte; (b provige lesnralng situastions

by the lesrner is ;
thiat ilnsure tﬁ@’mﬁtiﬁg}@f snowght and aetiosng {6) iussure
participation in lesmrning situations that resemble slosely
thoae In whioh the leasrning iz %6 ve used; snd (7) insure
ue development oy speciaml abilities in socially ddsisable
Wayte

Thig phsss O o8 avuay revesisd g c¢lose ralstlioneily, if
not sebtunl ldentilty, bDetween dewocratiec pructicss and the
orgenisnic Sheory of the ways 1o wilch errective lesroing besi
taies place.

in bhe maslysis of the aporoucuss, thres frouplings were
mnde:  (1; the logiecal epprosen; {(2) %os spproneh tOroush

e

rusion or sudject-masver; ang {3, the evuperassive~plesnning



Gpproach. In esoh oy these appyronsches certain charsoieristicos
Were discovered. The chsracteristics aiseuvasred in the logicad
arrangameut of subject-matter in the social stuales were tue
Tfollowing:

1. The bodies or subject-matuer are presented separaetely
or are oorrelated with other subjeote with the subject~matter
resaining unchanged.

£+ The subjects are arranged logically in history,
both the sequence of coursec aud the subject-matier being in
loglenl arrangenment.

3. In history the logical arransement is according to
time, while in the other subjeets it is in terus of broad
nar@aa iﬁ-%ﬂe subject.

4. The chief purgoéa of the logleal apyroach is to give
the learner a broad cultural background.

. The getivities engaged in oy students are those of
reading, discussion, meking meps and charts, and memorizing.

6. The subject~matter is set up to be lenrned.

Tue approach through the tusion of bodies of subiect~
matter revealed the following charscteristics:

1. The probleums are selected and united by some larger
relationship which may ve a gsneralizatién, an undersiending,
theuwe, or sosial process.

2. The emphasls is on imwdiste rather than remote oceur-

rence, thus the center is transferred to some problem and does
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ot reasin in the subjeci~fuot.

#. Gubjeet=amatter 1s selested Tor its conltrioution o
tne development of the understending, Fusction, soclusl process,
por thoewss, eud ﬁ&yéetﬂa

4, The bouandsry lises of tue separate subjocts in the
socinl studies areu cre browen in order to faclliiste the
gelection of subjsot-muiter.

© 5. The srrangesent of the subjsct-maiter s su payoho-

lo.zieal a8 possible, with spreed into lamedlebo avullsbls
gitustionse.

8. Subject-mrtter is sedt up to be lewrnsd, and the uodern
problen is used %o mede 1% wmors entiolng.

The most eheructeristic slements were involved Iln the
oooperstive planning approach:

1. The aspproseh is sxplorstory snd exparicentel iu nalure.

2. It inoressiszly sekes the individusl $he canber of the
Prograi. (

S. The &emﬁar@tié progosses are roliowsd in the develop-
mant of $he soehool ProLraiks.

g, Tug sturtiug polint sewwws to rest on the quﬁatiaﬂ;
“That iz the Dest thing to do in this situation®”

B, Training 1o 3$he skills of effective demosratioc iiving
is a surt of she eatire sehoul progras.

6. Thowpht and soticn sre combined in lesrnlng situutions.
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9, Tre setivitiss thot individuels obgase in Daddue
Snorsasingly whose sbout whleh they sre concsrned.
&, cubject content o used as the sludent's neod denunds
i%yin the solusion @f u problets
9. Lestership beasds to heoone centersd 1o group aeilvity.
10. aay petbern thst develops le a pesuls of the worxing
relasionships of smob Zroup.

11. The sosivitiss sogeoged in sva, i the iarge pari,

shone that grow oul of %ﬁmvﬁxgﬁriﬁﬁﬁﬁ% ar the studenti.

in $he spplisotion of %@é oriieris to $the Lpprosones,
ﬂﬁ?ﬁréi gensral sonoiusions were reached:

1. The ioploesl uﬁr%u@ﬁmﬁﬁt of tho bodles of subjest-
arbter round in the sociel stadivs does nod lusure sfreosive
treinding in dewoerntic pracsisss. la the D lastsnees whers
1% partislly @met the reguireaenis of desoerstlc sPaotioes,
the possivilidics Wwers 50 roudle &8 to resdor Shma peaticnily
negligioie.

2. The logicsldl aprronon to the uﬁﬂia& giuaien is not
peced upon whed le known OF the weys in which affaallive sesrn-
s tekes ploog.

Do The approach ﬁ&fﬂﬁg%vfu@iﬁﬁ a¥ susjeot-antber olffors
pore ogporiunity ror gaemoorsile praciices Lhen doss ths
logtend apironshe

4. Thae opprosch 30 the soeisnl siuwdles tuyough whe
fuglon or ity subjsob~uniier wa o ghatarey prectliges occur

- \“ . i
incidental to the leérning of subject-matter..

N

AN
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9. The cowses »r study exemined under the fusion
approech are not truly psyciaological since subjeet ocontent,
rather than the individusl, is the center of the PTOZTARR.

6. Sinee tbe covperaziive planning approach eumbodies
the tecumiques of demoeratic eoopeaeration, iﬁ~g§sares in-
ereasing skill in democoratic praciices.

7. The cooperstive planning aoproach insures the
development of situations through winich effective learning
can best tuke plece.

B. Since living, whish involves human relationshizs,
pcours throughout the sechool, every phase o1 i% should in-
suie a maximum of tralning in demoeratic ureetices.

vn the basis of date prescented in this study snd the
conclucions araswn frow it, the aooperative pléﬁﬁi§% é§praaah
is recomnended as the approuch throuzh whieh efrective losrn-

ing in the use Or demoerstic skills can pest take place,
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