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PREFACE

Our present nstional situation is a picture of a
Waivilization rocked to its founﬁationa.“l

Whether or not America will be able to withstand and
overcome the disintegrating force of an over emphasis on

materialism is 8 guestion that keeps recurring to the mind.

One of the first steps necessary in meeting our situaw
tion is an appraisal of the mainspring institutions of
Democracy in terms of scocisl idesls that will promote the
general welfare of all the people, This means that educa-
tion, government, and industry in America mugt undergo a
thorough evaluation before the sccial welfare that is
needed may be promoted.

Paking stock of the various phases of our educational
program is a tremendous job that will require years of
atudy and work on the part of teachers. This thesis is
primarily concerned with evaluating one phase of our edu-
cational program. 1t is an snalysis of some of the newer
ways of reporting child progress o parents in the light
of certain guiding prineciples discerned from modern eon~-
ecepts of philosophy and psychology upon which the strueﬁure

of our education exists.

lBoyﬁ Bode, Education At The Crossroads, as quoted in
John L. Childs, "Bodé A% The Crossroads,! oocial Frontier,
Iv {1938}, &67. :
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CHAPTER I
STATEMERT OF PROBLEM

Roat of Problem
4 8Social Background.~-~Democracy champions the cause of
the common man. As Boyd Bode points out in his recent book,

Progressive Education 4t The Crossroads,

In this country democracy has‘been associated
with the rise of the common man, Our clue tc democ~
raoy stands for the commen man and for the applica=~
tion of ‘operational’ procedures in the construetion
of idegls and purposes, as well as in the determina-
tion of means for achieving predetermined goals.
On the basis of this meaning of democracy, everything we
call democratic today misses the point, and the alarming
fact is that we look around, searching diligently for the
operation of the fundamentsl principles of democracy, and
find absoiutiam holding sway. |

With this pleture staring the people of America in
the face, is it net high time %o take stock of the course
which we are following? Our inventory should be concerned
with the ideals, purposes, and aims of our mein institutions
in the 1ight of our current, critical social conditions.
Too long have we been concerned in America with statistics,

greatneas of power, and wealth in our appraissls. The

lBax& Bode, Education At The Crossroads, as quoted in
Jah? Lia ?hilﬁg, "Bode At The Crosasroads,® Sooial Frontier,
Iv (1938), 8267, '

. .



problem facing America is for the people to decide which
of the values of 1ife are of most importance. The rush
of building a new empire and opening a frontier has placed
an over-emphasis in our country on individualism. For the
past century we have centered our objectives mainly on a
philosophy of rugged individualism which has resulted in
the exploitation of the common man. Generally speaking,
our present values are the outgrowbth of an emphasized
mgterialiatioc theory of living. 8coclal values have been
pushed into the background, and aggressive materialism
ruleg., The picture is not bright for the common man,

Demgeratic foundationg,.-=The Declaration of independ-

ence furnishes a broad working base for a general evalua~
tion of our present course. From the Declaration of Inde-

pendenece;

We hold these truths to be self-evident, that
2ll men are created equal, that they are endowed by
their Creator with certain inalienable rights, Shat
among these are Life, Liberty, and the pursuit or
HRappiness,

That to secure these rights, Governments are in-
gtituted among men, deriving their just powers from
the oongent of the governed.

That whenever any form of Goveranment begomes de-
structive of these ends, it is the Right of the People
to alter or abolish it, and to institute New Govern~
ment, laying ite foundatlions on such principles, and
organizing its powers in such forms, as %o them shall
seem most lLikely te effect their Safety and Heppiness.

These paragraphs yield the generslizations:
1. That Democrscy is based upon "respect for per-

sonality"; eaeh individual is sovereign in his right
to think and choose for himgeif. The funetion of



personality is to evaluate distinetively. His
sovereignly, however, muat in no way obscure his
social obligations,

oss é. The purpose of Life is the "pursuit of happi-
ness,

3. That each individual has a right to choose
hig own method of pursuing happiness,

4, Thet in s democracy, government is merely a
tool for achieving life, liberty, and pursuit of
happiness.

5. That in a democracy, all power resides in,
and comes from, the people,

6. That a particular form of government which
once was effeotive, may become destructive of the
purposes for which it was established.

7. That the pursuit of happiness involves the
continuows search for better ways of achieving happi-

nesg.,
8. That the contimmous modification of the form

of government ig the means by whi¢h improvemsent is
made effective. )

This represents the ideals for which our country was
conceived, The great desire of our forefathers was to
establish a way of living that would be associated with
the rise of the common mean. The spirit of the Declsration
of Independence breathes of liberty, equality, and frater-
nity, It stends definitely ageinst the rule of the abso-
lutes,

Let us go further into the soeial implieations of our
congtitution, Reed from the bulietin, "Teachers and Co-
operation®, issued by the Committee In Charge of The Year-

book on Cooperation:

Lest there should be any misunderstanding of
the essentiasls of democracy, the Preamble of the
Constitution of the United States closes with &

aTqaahers and Cooperation, N. E. A, Bulletin, Depart-
ment of Bupervisors end Directors of Instruction. (Isaved
by the Committee In Charge of The Yearbook on Cooperation),
Rovember, 1937, p. 45.




clear statement that the reason for forming a govern-

ment is to secure the blessings of liberty to our-
seives and to our posterity. 7To secure, not to pre-

serve them, because even yeét we have not aschieved them
ail. These same ends are the supreme goals or teach-

ing effort; to release in children thelir ereative
talents, to set them free by developing in them those
qualities of self-direction, self-appraisal, and sclf~
sontrol, without whish true freedom is impossible.

The Declaration of Independence and the Consti~
tution were framed by master minds, They describe a
vigion of human relationships so far beyond the
achievements of both man and government that for many
years to come the principles of democracy will serve
as inspiring ideals, Much progress has been made
since these ideals were formulated, but that progress
has been chiefly individualistie. The need of our
times is scecigl. Further progresa depends upon the
development of adequate methode of achieving the great
social goals of democracy-~unity, defense, and general
welfare--a8 effectively as the individuwalistic ends of
Justice, security, and liberty are achieved. The
question now is not s0 muah5"what?“ but "howt". The
answer is "by cocoperation,®™.

The social geéls pertraye& in the Declaration of In-
dependence and the Congtitution constitute the sooisl
ideals which should serve as the criteria in our needed
evaluation of the educational, governmentsl, and indus~
trial institutions of our country. These ideals represent
the need of our times, as indicated in our present national
situation, and as a result shouid be set up as a set of
values upon which our present general course in America
could be appraised,

The challenge for educsation.-~After all is said and

done, the underlying purpose of education in a Democracy
is to help people secure a better way of living. In this

light eduoation is the 1ife blood of Democracy. The public

S1bvid., pp. 46-47.



schools~--the backbone or education-e-gre the greatest
petential toolm of Democrascy., What is of more importance
to our nation than é&ucatian'a perceiving the visien of
1t8s importance? Eﬂuﬂation.might be the preventative of
future ills if teschers could clearly grasp a view of

our whole present situation. It is an educetion that is

gtatic-~dead-=-that helps to acoelerate traditional social

ilis to recurrence.

Kduoation, if 1%t is edueation, must motivate seccial

understandings. It must inspire one personally, and its

primery funetion should be to help the mass of people aec-

quire a better plane of Living., Hermann Keyserling
writes:

Everything one is wont to eall "education”
today misses the capital point: it imparts knowi-
edge but it does not inapire gersonal underatanding;
it develops efficiency, but it does not creste a
higher plane of being. In this respeet it is not

rogreasive; it does not differ in principle from
he medieval Scheol where youth was taught simply
to explain what was aiready believed, That this
is really 80 seems to me to be finally proved by
the incressing inferiority of the level of the so~-
calied educated masses all over the world; the more
they know, the less they understipd, the more efri-
Sbapebe TnT appeab  as bon total 1e165 8 SupeTior and

Are our schools, nationally speaking, meeting the
demande of the people for & better way of livingr Con-
tragt the rote memory exercises or our traditional schools
to the live questions or the following story:

Greeting his pupils, the master asked:
"What would you learn of mez®

%9111 Durant, Great Men of Literature, p. i67.



4nd the reply ocane:

"How shall we care for our bodiesg?™

"How shall we rear our ochildren?®

"How shall we work together?”

"How shall we live with our fellowment"

"How shsll we play?

"For what ends shall we livep"

And the teascher pondered these words, and serrow
was in his hegrt, for his own learning touched not
these things,®

Current social changes demand that our eduecation be
turned to the vital issues of life, and our Jjob in the field
of eduogtion is to attack the very core of the traditicnal
program in order to sscertain whether or not we are toushing
on the vital issues of living, We mugt find the value of

all that i3 good within our educational sete-up, and hold
fast to that; bubt our enailysis, also, should depict the
wesknesses, the falliacies, the rotten spots, the dead, stat-
ic part of our educational structure,

We have the responsibility of discarding this diseased
part as quickly as we would hold fast to that which is good.
If our nstional situabtion is an indication that old prac-
tices heve failed, then it is imperative that the findings
of & comprehensive evaluation of our education be used.

The above pietured background presents a challenge %o
workers in the field of education to do their pert in for-

mulating plans of action for the improvement of our present

%ceo. S. Counts end J, Crosby Chapmen, "Principles of
Edueeation,” as quoted in *Youth EGucation Today,” 8ix-
teenth Yearbook, American.Associstion of Sohool Administra-
fors, Feﬁ*, 1956, Pe 8.



order or system of things, No force could be stronger
than a united drive by the people of America, directed by
a vision of the social aims of democracy in reconstruct-
ing our present soeiety. The emphasis of our rehabilita=
tion program should mainly be conoerned with humen welfeare,
and rehabilitetion will result only through an educatien
degigned to perSOnglly inspire people for a higher plane
of living. Amerioca is just as strong as the will of the
people, HEducation's jJob is to release the dormant enargy

that lies within the people of Americea.

Problem Selected

snalysis of problem,--Workers in the field of educa-
tion have the responsibility of appraising the institution
of education. & survey of the professionsl literature of
the day indicates clearly that the gubject of evaluation is
alive, Workera within our schools are becoming alert to
the need of a deep~segted, comprehensive evalustion of the
brinciples and technigues of our sgchools.

This thesis deals specificaliy with one phase oI our
educational program. It is an analysis of newer ways of
reporting child progress to parents, In this study of re-
porting child progress to parents the problem in concern
48 how near our newer ways of reporting approach the
present trends in education which are influenced by our

modern phileseophical and psychologissal concepts.



Scope of the problem.--The problem of this thesis deals

with two sapects of appraisel in the elementary school.
First, it ié concerned with discerning from modern phi--
lesophy asnd psychelogy the guiding principles of progressive
edncation. Naturelly, this study forms the basis for the
appraisal and the crux of the problem, The primery contri-
bution endeavored will lie in whstever contrast thet may
regsult from the portrayal of the traditional prineiples of
edueational philosophy and psychology and the modern prin-
eiples of philosophy and psychology. The next aspect is
concerned with determining the extent to which the new
trends of reporting cohild progress compares with the guid-
ing principles of progressive education,

Education in general is in a period of transition in
which the whole base is being moved. There is need for
development of technigues in nearly sll fields of educa=~
tional endesavor to fit the philosophy and psychology of the
newer education, even, a3 has besn intimated, to the evalu-
ation of the courge it is taking, While our teaching ob-
Jeotives are being changed our administrative techniques
must slso change, Reporting child progress has been an

sdministrative device, and quite naturally is a direct
descendent of a school's philosophy.

The writer has limited the &epth of the second chapter,

whieh deals with the basis for sppraisal, considerably, due



to the unlimited amount of resding availadle. An under-
stending of philosophy develops with a person's experiénce.
While Dewey's ideas seem meaningful, there are no doubt
shades of meaning that escape the interpreter's attentien.
Algo, the survey of the trends of reporting child progress
to parents has been limited to certain selected groups of
gehools in Texas, namely: Demonstrstion schools, curricu-
lum schools, c¢ity schools, and county systems employing an
elementary supervisor, Such a group seems to represent as
progreasive an element as is obtainable in Texas, since
each particular group has some btype of professional leader-

ghip in the elementary field,

Definitions of Terms

Important in any discussion ié an understanding of the
terms involved. 1In order to ameliorate an understanding
of the principal terms used in this snalogy the writer
will give his conceeptien of the meanings of some of the
terms which will be frequently referred to in the discus-
sion of this particular problem,

People.-~In the light of our views people are men,
women, boys and girls that make up our society. We are
<coneerneﬂ with including boys and girls in our thinking of
~the term people. The following thoughts from J. R. McGaughy

expresses & clearer understanding of this view:

The good school accepts the fact of the
personality of the pupil. It believes that he
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is a rea)l personality, & real human being even
before he reaches the magic age or iwenty-one,
and that he has problems just as real and Jjust
as important &s sre the problems of any adult,

| Phis implication is the one which has been
so well popularized by kKilpatriek. 1% is that
respect for personality. if this pupil 18 s
real person, soeiety and the school will be just
as much cencerned about him and his problems,
even though he be only five or twelve years old,
a8 they would be if he were already aduit,®

America.--As described here America is thought of
as the united States., +The world generally thinks of Ameri-
ocan ideals in terms of the ideasls of the people of the
United States. H. ¥F. S. Grundtvig, the Danish genius, once
gaid of his beleveﬁ'country, "The People~~rhat is ﬁenmark“.7
In our use of the word we vorrow our meaning from a Dane--
the People~~ihat is America. |
Demgeragy.~=4 way ot living which is constituted by
the rise of the common man is our treatment of the term

democracy., It is characterized by the belief that all

people are soclally egual. Democracy gtands for the people,

and againgt absolutism.

Education.--The experiences people have in changing
their way of behavier may be termed education. in the
vnited States we speak of our educational institutions as
our school set-up, #ducation is referred to in this manner
throughout our analysis with an added emphasis that it be-

comes Lemar's "Cuardian genius of democraey" as long as 1%

GJ. R. MeGaughy, An tvaluation of the Klementary
School, p. 24.

7

Olive D, Campbell, The Danish ¥olk School, DP. 66,
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ingpires people to a higher plane of living.

- Evaluation.--This paper deals with the term evalua-

tion in a broad sense of the word. Primarily it is thought
of as an appraisal of certain values of the school's prow
gram., Appraisal and evaluation suggest an effort to judge
semething, as, in this case, the objectives and techniques
of reporting. The Sixteenth Yearbook of the National Ele-
mentery Frincipals Association outlines its ideass of evalua-
tion in the following language:

School appraisal is not only desirable; it is
unavoidsble., Administrators, teachers, parents and
children all form judgments of some kind with
respect to the success of the school dand the adequacy
of its various elements. These judgments may vary
from hasty inferences based on hearsay or cursory ob-
seyvetion, fo concluslons reached through the careful
collection and thoughtful interpretation of objective
evidence. The purpose of this yearbagk is to en~
gourage appralsal of the latter iype.

Philosophy.~~In the case of this paper, philosophy

is used as a structure upon which a system of education
exists. It denotes ressoning in order to understand the
prineiples of edueation. Philosophy searches for causes

end meanings.

Psychology .,~~Skinner and associates have a new slant

on psychology which is quite applicable to our problem.,
They suggest a new field for educational psychology:
Defined as the science of human behavior,

psycholegy enters into the scientific study of man
wherever he is snd whatever he is doing. The

8, | |
. Appraisi the Elementary Schoeol Progrem, The National
Elem@n.ary“?rgneipal, Slxteen%h”?earboak, O : XVI, No. 6,
P 233. .
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processes of senzation, perception, attention,
physiologiceal correlates, are operating whether one
is engaged in selling life insuranee, griving an
sutomobile, or attending a concert, Jjust as trul
aatwhen one is memorizing s poem or %aaehing ari%h—
metic,

Owing to the force oi tradition more than to
any other faoetors, no doubt, the form and emphasis
of psychology as it is usually taught is mueh less
valuable to edueation than 1% shouid be., It has,
for instanee, emphasized the individual rather then
the social aspeets or development, in spite of the
obvious faet that the stimulus of the soceial factorse~
other people or the produsts of their thought in the
form of written words-~ia by far the most important
agpect paychologiealliy which the environment affords,
Secondly, psychology has concerned itself chiefly
with the adult instead of the child and the progress
of growth., Thirdly, it has taught a structural,
gtatic doetrine rather than a funetional snd dynamie
one, Fourthly, it has been resgiricted largely to the
normal, and has dealt sparingly, at least in scademic
circles, with the deviates and the abnormal. These

TAREREnE TROTAE BETEn0S 20e 00788 Footinitla IH hetr

bearing upen educational problems.?

Tyaditional .~=-Aggociated with the word treditional

are our notions and ideas ol the customs of the "old
gchool.” It has been customary to hand down from yesr
to year certain educational practices which have never
been touched by a comprehensive evaluation. The same
prineiples year in and year out constitute s traditional
principle.

Modern.-=-Opposite to an aged tradition is a word
which symbolizes present day time., For example, & modern

philesophy of reporting child progress is the result of a

QCharles E, Skinner and Associates, Readings in Educa-
tional Psychelogy, p. 7. '
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present way of thinking. The emphagis is replaced from
the old to the new, Modern is thus assaciated with our
"new education.”

Princeiples,--The word is used to indicate strength,

as, the guiding principles of education are the fundamental
beliefs ot education, We think of principles inm this
paper a3 certein eoncepts upon which exist the foundation
for a particular type of education.

Progress.,--Child progress is synonymous with child
growth, Both indieate-development,



CHAPTER II
BASIS FOR APPRAISAL

Restetement of Problem

We have alieged that our scciely's great need of a
larger allegiance to the social ideals of Democracy hés
revesled a new horizon in the field ot edueation. Our
nexf poaition emphasized the clos¢ relgtionship of our
social goalis to the necessity for an education that per-
sonally inspires people to a higher plane of living. 4
thiré major peint in the opening discussien suggests thet

in order for education to become a positive force in help-
ing the people schieve the desired aim of general welfare,

the entire strueture of the institution must undergo a
thorough evéluation.

The first part of our anslogy very briefly touched
on the part af‘edﬁeation with which we are conqernéﬁ in
this investigation., It seems extremely important in the
beginning for the writer to establish a method of attack
on the prbblem of analyzing the newer ways of reporting
child progress in Texas.,

To begin with, it is well %o bear in mind the fact
that any system or way of reporting ehild progress is a
part of the philosophy of the institution that employs it,

Heduced to a fine polnt, a reporting system really is a
' 14
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direet descendant of the guiding principies te which the

gchool in eoncern adheres, Viewed in this relastionship,

the orux of an appfaisal of reporting child progress lles
in an interpretation of the school's philosophy.

American educators need to view the confiicting ideals
of the traditionslists and the progressives as a confliect
between two values, The major tenets of the two philoso-
phies differ very little to our present political clash of
congervatives and 1liderals, One group holds fasﬁ, or would
turn back, to tradition while the other foliows Roosevelt
in what some think ié the finea£ of all human guests~-that
of searching for new and better values in living.

The next ares of our analysis will deal with e survey
of the fundamental principles 6f traditicnsl education as
well 28 a review of the dominant philosephy behind modern
education, As cutlined in the opening chapter, the sceial
ideals of Democracy will serve as a set of values around
which the fundamental beliefs of the two confliciing phi--
logophies may be synthesized. Our objective in this realm
of the investigation will be to look for guiding principles,
in the light of social values, which will serve as a basis,
or eriteria, for the appraisal of the current way of repori~
ing child progress to parents in Texas.

Theyefore, our guiding principles muet express values

in terms of our current social needs, This seems the
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logical preocess for education to participate in soeial
living, Only through such a gseleoted process of our aims
may our social goal-~general welfare--be achieved, and
through general welfare only may all the people secure the
blessings of liberty, of equality, and of fraternity. on
this ground the educational institutions of s democracy
may well afford to seek an educstion that is "Eor liberty,
and ggainst tyrenny; for equality, and ggainst special
privilege; for fraternity, end against war".l

Dean Russell, reflecting upon the preéent unhappy

stete of our nation, challenged education in the following
manner:

Liberty, equality and fraternity have not been
achieved, Possibéy man c¢annot perfeet himself,
Posgibly the world resiats his control., Certvainly
we at Teachers College should explore the possibility
that the failure has come from the uge of too much
force and toc Little of education.?

Traditional philoscphical principles.--Traditional

eduoation represents a way of thinking that has its roéts
in an American dream. of one hundred years., A very large

ma jority of farm workers could hepe to own & farm, and

lpxcerpt frem address by W. F. Russell, Dean of
Teachers College, Columbia University, to the Texas State
Taschers Association, Houston, Texas, Nov. 26, 1937.

Zp, Ernest Johnson, "Dean Russell's Challenge)"
Social Frentier, Volume IV, February, 1938, p. 147,
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esch man hoped to become economically independent, Tue
to the frontier opportunities of that day the need e¢f our
forefathers' time was the development of their country.
The fundamental factors of the resulting philosephy were
two~-fold, nemely, Leaissez Faire snd rugged individualism,
The freedom of individual endeavor to a people that
had becn oppressed for centuries by the rule of absolute
monarchies in Europe motivated an econemio'system that
reached unparslleled greatness in Americe. The greatest

advances of mankind in the realm of sciences produced added

emphasis to this newly locsed initiative of indivi&uals.
4 hundred years of progress shifted agrarianism to indus-
triglism and mammoth cities aprang up over all the country.

- This was fine in so far &s material growth was con-

cerned. We made much individualistie progress. In fact,
some think we made toe much. The physiecal sciencea ad-
vanced so rapidly with the speed of individual initiative
that our social soiences were pushed into the background.
A dszzling system or rivalry and chicanery resulted in @
few rugged individuals, with no sense of human value and
general welfare, using every known high pressure practice
to write the laws of our land for their own eiploitative
profit and parasitie gain., This stifled sccial operations,
We acquired in America, the "land of the free and the home
of the brave", an absolutism as monsirous as any of the

Givine rulers of the old world, The reason for this was
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that we fajiled to develep our gocial sciences as rapidly as
we 41¢ our physical sclences, Machines played havoo with a
civilization that produeed individuals with the initiative
and efficiency to build them, but thoroughly incépable of
understanding how to usge them for the greatest benefit of
gociety., It took a dépression of far-reaching magnitude

for America to Learn that liberty can't be bought. As
pointed out by J. R. Swenson, the prerequisite of democracy

is education with broad, social ends:

It is admitted that the hope of permanent
demooracy is dependent upon & high and incressing
degree of intelligence and conscience widely dis-
tributed in the citizenship. If democracy lails
us, that is, if citizens become indoient in their
citizen rights; if bthey seek narrow selfish advan~
tages or privileges instead of broad, social ends;
if they refude %0 use vision and reason in political
action, because thinking requires effort; if they
follow blindly any loud-mouthed demagog shoubing
hate and contempt beceuse recipient of a Tew
meterial benerits ana tawdry compliments, So selliing
their lLiberty like the free-corn fed and cirocus en-
{ertained Reomans of twenty eenturies ago~-then we
may be liable to a vielent change, with a fasoist
dietator or a communigt oligarchy supreme in the
former "land of the free and the home of the brgva“.
Eternal vigilance is ever the price of liberty.*

Belatiaashipa.-nmhe ingtitution of education, during

America's century of rapid material progress, became satu-
rated with the Laissez Fsire philosophy. From year to
year we have handed down, from one generation to the next,

practices in our schools that can be traced back t0 a

3 john Robert Swenson, Why On Earth Did It Happen?,
p. 24,
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culture in Furope that taught people a certain way because
they did not went them %o think another way. When Thomas
Jeffersen and his group of thinkers visicned & new way of
living for the people of Ameriea, and did something about
it politically, teachers in the republic gdded a few more
tablets of memorization based on the new ideals, This
early attempt of education in a democracy gradually becsme
engrosged in the crass formalism of the time, Is there

little wonder that our country can boast g0 few public-
spirited people with a type of elucation that places its

émphasis on a doebrine of Laissez Faire?

Contrast the need for methods of high level coopera~-
tion in eduoating people for successful living in a democ-
racy to the traditional praatices&of our schoals, The
following excerpts were selected from the N. E. A. Bulletin,
"Peachers and Cooperation™:

It is the unique function of education in a
Democracy to prepare the oncoming generation to
live suceessfully in a Democrecy. From the earli-
est days of the republic, Pemocratic prineipleg have
been taught in our schools, and teachers, as a class,
believe in the principlea they teach. But under

the stress of the current gritieal period the
profession is awskening--suddenly, as it were--

to the fact that it hes given lip-service only to
its ideals.

The practices of the traditional Americean school
were inherited from a class culture which had been
taught to worship God as the supreme ruler of the
world, which believed in the divine right of earthly
kings, end which demande@ "blind obedienece™ io
authority. That culture was almost as autoerastic in
its point of view and practices as some of the more
recent manifestetions of auteeracy in the fascist coun-
tries of Burope.
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The Americen revolution was sgainst the ex-
ploitetion of the common men by those in asuthority.
However, the revelution never reached the classroom,
Many superintendents, supsrviscrs, principals, and
teachers, are to this day little czars in their own
domains, In spite of the great advances made in re~
gent yearg in adiustimg materials of instruceticn and
methods of teaching to c¢hildren--advances which tend
to give foree to democratic principles in the olasa~

rﬂom--teachin% gupervision, and administration are
%n the main s 111 inaividualistic and autooratic in
O,

Origins,--The curriculum of our traditional schools
wag, &8 we have seen, érganized around specified subjects
with the idea that these sgb;eeta posgsessed certain values,
Charles W. Knudasen outlines the theory of subjects in rela-
tion o edueatiﬁn&l value in these words:

Earlier programs of curriculum deveilopment pro-
ceeded on the mssumption that different subjects
possessed inherent values, and that by a happy

gelection of subjects a %urrieulum could he formu-
1nted that would insure the acgquisition of a desired

get of separate values., The suggestion has been made
repeatedly, and apparently on sufficient grounds,

that the arguments for selected subjects often were
made a8 a jJustifieation for the inclusion of materials
already in the program of sbtudies. Strangely enough,

the method of arsguil for the retention of ¢ld subjects
also became the %etﬁ%a of argument usged by those who

desired to introduee new subjects, What was ssuce for
the traditional goose became sauce for the innovation
gander, There was something almost mythical about the
values aseribed to subjects. I% was assumed, for
example, that the classiocal langusges posgessed a cul-
tural value, and that mathematios and mapual training
possessed a disciplinary value, Clearly, then, if it
wag desired that a tearner ascgquire culture, the
classics were prescribed, and if it were desired that

4N. E. A. Bulletin, "Teachers and Cooperstion® De-
partment of Supervisors and Directors of Ingtruction,
Issued by The Committee In Charge of the Yearbook eon Co-
operation, Hovember, 1937, p. &.
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the learner acquire s diseiplinary value in additien,
it wes necessary to presoribe mathematics or some
other subject that possessed a similar value,

The concept of the curriculum s a seclected
group or subjects with inherent values, as pointed
out by Dewey years sgo, parallels a eoncept of society
a8 a congliomerate of bgsiness, art, religion, polities,
recreation, and so on,

The origin of subjects may be traced back to the time
of 4ristotle, the Greek philesopher., Aristotle, realizing
the need of his time for systematized knowledge, spent
years of research in organizing knowledge, It was he who
petitioned Alexander the Great, one of his former pupils,
to colieect different species of plants in his conguests of

the civilized world, so that they might be returned %o
Athene for classification. Aristotle's contribution to
the world's knowledge stands as one of the greatest of ell

achievements, but let us view the case of subjescts in the

light or existing conditions,

It will pay us to trace this theory alse in
its historical setting. It has been very notable in
the histery of European theought that formelism has
begun always as a means of economizing effort by
gystematizing thought, but continues as s drag upon
affort long after ita ori%inal purpose has been
served, In the Protestant Keformstion, for instance,
oreeds and confessions were at firat formulated to
asgsigt the common folk better to understand the

eriptures which they were encouraged to resd so as
éto give a reason fo% the faith thgt was in them";

but each sect soon came to use its cereed and con-
fesgien te indoctrinate ite children, and to convict
non~believers of heresy. Agsain, among the early
Greeks and on through the centuries until the
Renaissance the favorite studies were the more formel

5Gharles W. Knudsen, "The Case for the Subjeots,™
Peabody Journal ef Educatien, Vol. 15, No. 4, p. 170Q.
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ones of the trivium-~grammar, rhetorie, and dialeot
or logie--with mathematical science as a close rival,
Following the greet genius Aristotle, the secholars of
Europe have always favored systematized knowliedge,

cetegories of thought, forms, ete., But the unfortunaste
tendéncy has been to play with the formg long after
they have become empty and meaningless,©

In 1938, after some water has run under the bridge,
the essentialists challenge the belief that children do
net live by subjects alone, Hollis Caswell points out a
new basis in these words:

When we turn to the problems and needs of living
a2 an organizing center for the currieulum, pertinent
content from ali subjects is employed together in
meaningful and significant relationships. Content
thus beocomes a means of solving our problems, of ad-
Justing to the complexities of the present, and the
i?rgiculum becomes concerned with the process of

ving. .
This suggests that subjeet matter must first be
used, that it must have significance for the learner.
Then its internal relationships and logie ¢f organizs-
tion may be considered intelligently, In this case
the learner’s end or purpose %0 be realized ig the
primary point of orientation., Logieal orgenization
is secondary and is looked upon as a teol or means of
aohieving more effactive use in the future. This does
not mean, however, that the secondary orientation is
unimportant or is to be slighted. It means simply
that concepts of the organized fields of knowledge
grow gradually in the mind of the student as he
develops understanding ef 1lite and the world about
him, and sees that logieal orgenization of knowledge
aids in understanding the factors with which he must
deal. He generalizes before he states the genersiizaw
tion in formel terms. He knows before he defines.

The case against the subjects rejects then, not the
value of subjects themselves, but the value of sub- "
jects as the primary basis of currieulum organization,

6133&6 Toughton, Modern Public Edueation, p. 109,

"Hollis L. Caswell, "The Case Against the Subjects,m
Pesbody Journal of Education, XV (1938), 184-185.
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Methods.~-%ith subjeocts, bolstered by 2 Laissez Taire
philosophy, as the core of the traditional eurriculum, our
schools have acquired certain forms of methods they have
been unablé to diseard. Back into the roots of primitive
education we £ind the justification of memory and imitation
a8 a foundation Tor the learning process, Doughton desceribes
the traditional methods of the knowledge~discipline-drill
theory as being closely associated,

The lack of writven records of rsce experience
in primitive times made oral dictation by teachers
the only method of imparting knowledge; and, as a
result, memorizing through eareful lis%ening or imi-
tation through trial-snd-error preetice became the
only possible method of acquiring the transmitted
knowledge and experience, And even after writtven
records became svailable, the cost and difficulty
of multiplying books resgtricted their use until re-
cent times to the very few, who must then communieate
thelr contents by oral dictation to those who were
iess tavored, The test ¢of the etffectiveness of the
teaching naturaliy iay in the exactness with which
the learner could reproduce the knewled§e or dupli-
cate the activities thet were set for him te learn,

Thies unreasoning memorizZing and imitation by
children produced results that teachers could easily
megsure; and their own biind fajith in an ilingory
theory of education Led them to believe that certain
gther much desired but impeasurable results in charac-
ter development inevitably foliowed or accompanied
those resulvs whioh they could so easily measure,
Hence the discipline~theory continued to dominate the
gehools, and metgods of discipline and drill were the
gommon practice,

Doughton further reveals in his study of nineteenth
sentury edueation that promising reforms in method de=

generated intc erass formalism and that narrow concepts of

8poughtion, op. oit., p. 310-11.
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sducation continued to prevall. He mentions Rousseau's

revolutionary theory of education through aetivity, as well

as the wprds of Baselaw, Pestalogzi, Lancaster, Herbart,
end rroebel as examples of work which beeame entangled with
traditional educational practices that would reduce tegch-
ing to easy, simple procedures.,

Paychology.-~Supporting the subjeet trend of the
traditional sohool was the fsculty theory of psychology
which protected and Jjustified bodies of subject matter
as the basis of the curriculum. From Aristotle to Thorn~
dike, eduoation, in the main, accepted the theory that
learning was a process of developing certain associations
and connections, The paychology of the old education con~
fined learning almost entirely to habit formation.
Thorndike's famous S8 ~ R bond theory, or the conditioned
reflex, 80 olosely tied up with traditional eduoation,
tended to separate learning from living., Humen values
received little recognition in so efficient a scheme of
mechanicel education,

The last decede has seen social leaders demand & new

and broader besis for learning. This great demand has
awakened elQuecational psychologists, and in tune with our
times, a conflict rages over the dynamics of efucation,

One thing is sure, psychologists no longer have their

minds made up aboubt the sspects of human nature. Humaen
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nature is not mtatic, but it changes with our changing
eivilization.
Two excerpts aelested from Readings in Educational

Pgychology, writuen by F. B. Knight and W. H. Kilpatriek,
reapectively, add light to this viewpoint.

How do children learn? The answer depends on
whose opinion one choomes %o accepi. Some judge that
a general connectionist view--enlightened connection-
%sm, gerhapswwiziahvigoreus Enﬁlvirtuaus theory of
learn upen which sound school practioce ¢ a
ahouldn%e gnilt. Other students gf 1earnin§nee§%d
write the next peniences and have written many like
them. "The oonnectignist view or learning is now
utterly repudiated., &ven Thorndike's more reeent
experiments force him to abandoen bonds, connections,
and their 1lk., Education will flounder around until

ts deily practices in the clagsroom bt 1t
%ha dynagiga of Gestelt psyghglggyeu are built upen

Until recently our paychology wes mainly trying
to be "selentific" in the Newtonian sense just dise
cugsed. IV was atomistic, the small element being
the § = R bond or the conditioned reflex., It wes
duslistic, preferring matiter to mind; it built itself
oh physielogy (body) and ultimately on chemistry or
physica; it sought to limit and benish mind snd think~
ing, preferring as the basis for educetion imperscnal
habits to persensl thinking. It seized avidly upon
*atandardized tests" as permitting an education founded
on atomistie objestives as interchangeable as Ford
parte, and as sllowing besides a non~thinking type of
evaluation., It tried to make education mechanical, to
have it more easily controlled from without and above.

In direct contrast with ali this, fsyeholagy is
now moving perceptibly away from phxsio ogy, whieh
geams but body nen-thinking and mechanistie, %o biology
which gives full sway %o all the organism can d0; away
from atoms like S ~ R or conditioned reflex te the or-
ganism ascting as = whole, with thinking, feeling {emo-
tion), impulme, physioal moving, glandular action, ets.,
as sspeets {not separable parts) of one organio action.
in particular, this better psychology rejects such an
snalytic procedure a8 grants the same behavior to small
pisces in separation as when in living contents., Learn-
ing is inoreasingly seen as oreative of its own subject
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matter, not simply an acquisition of what was
already there.

Transition,--American education was still influenced

by the Laissez Faire doctrine when our present cardinal
prineiples of edueatian_were laid down in 1918. The
trensition which we now feel had not reached the front
line, Leaders in the front trenches had not anticipated
the deluge that was descending upon them. It took the
burating bombs of 1929, and a great deal of reflective
thinking for frontier educators to see the light., The

first rumblings of s new aducation suggested a new course
which now calls for the restatement of the cardinal ob-

Jectives of the general educetional program in the light.

of modern social conditions.

In 1918 the seven cardinal principles were
announced with slmost universal approval. They
have been, with slight modifications, the §uiding
prinsiples of curricular congtruction for twenty
years. The inadequaey of the seven cardinel prin-
eiples, however, in meeting the paramount problem
of the world today~~the preservation of democracy--
has been breught to our attention by certain mem-
bers of the Edusational Folicies Commission. To
which of the seven cardinal prineciples, they ask,
would a Hitler or s Mussolini ta2ke exception todayr
Would he object to health? Would he oppose a "eom-
mand of the fundamental procesaes®? Would he de=
plere & iraining for "worthy heme memberaship®?
Would he disapprove of vooationel training? Would
he take exception to training for leisure? No
these objectives congtitute worthy personal attain-
ments which could not in the least place in Jeopardy
2 regime of dictatorship. Emphasis upon these

9Charles E. Skimner and Associates, Readings in REdu-
cationgl Psychology, pages 4 and 603,
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objectives in the schools might even divert sttention
from dangerous soclal considerations. He would not
even object %o training fer ethical character and
citizenship if he were granted the privilege of de-
fining the terms, In other words, the seven cardinal
principles with slight sdaptations, easily within the
power of the dictator to set up, might be accepted as
the educational foundation for a rascist governmens.
Menifeatly the time has arrived to restate the objec-
tives ot education.lV
The status quo of traditional education had no justifi-
cation for its existence after 1929, The movement of educa~-
tion from one base to another chalienges progressive

educators to seek values consistent with the bssic force
behind the transition. The problem for present-day educew
Yion thus emerges from this search for the principles of
eGueation for sociel living.

Laura Zirbes, in a report on currioulum trends, revesls
education’s recent thinking by analyzing educationsl mage-

zines, professaional books, and yearbooks for references to
changes and trasition. She says that "Every educational

change involves something from which there is a departure
and except in the cases where the program is merely cur-
tailed, the change is from something to something else."
Using this from-to relationship, the following ex-
cerpts from Zirbes' study are presented. She has set

the data into parallel columns in order that the direction

1070nn W, Barveson, "Curricular Evaluation,® Journel
of Secondsry Education, XIIT (1938}, 135=-1%6,




BFrom:

Mental development of
the child

Currieuls fecing yes-
terday

Isolated subjects

Sehocl eurriculum pre-

pared the child for

sdult Life

Content of subjeot mst-
ter as an end in
itgelf

Emphagis upon fixed
habits of behav-
ior as represen-
ted by fixed hab-
its and skills

question-answer recita-
tion

Feormalized recitation
Training in habits,
8kills and fac-
tual knowledge
Mass tesaching

Dictated, prescribed and

controlled leasrn-
ing
Hemorizmation and 4rill
Unchallenging busy
work

&8

of the change may be indicated.

To:
Social education of the c¢hild
Curricula facing tomorrow

Correlation of curriculum and
¢hild's growing stream
of life experiences

School curriculum prepares
child for effective par~
ticipation in his imme-
diate life

Content of subject matter as
a means of changing ways
¢f behavior

Emphasis upon insights, mean-
ings, concepts and inw
terpretations necessi-
tated by needs and demands
of a rapidly changing
goclal life

Children taking initiative,
making and carrying out
plans; group discussions,
conferenoes, conversation
on common interests

Socialized recitation

Building desirable social
attitudes, appreciations
agnd understandings

Developing creative, dynanmic,
integrated personalities-
development of individu~-
ality

Self-planning and self-direc-
tien; freedom to discover,
explore think, pley '

Activity nurrieulum

Developing capacities for in-
telligent sociel partici-
pation in progressive re-
construction of child's
own experiences



From:

Educating & pasaive
ehilé

Restrictive repression
to satisfy tradi-
tional standards

Pasgive mastery of
finished graducta
ef though

In the effort of the
school to develop
control of commu~
nication and num~
ber, it has too
frequently felien
into a formalism
which defeated in
great measure the
fundamental soecigl

- procesges of the
school

Lyalugtion of the prod-
uct of educatvional
efrort solely by
means of sub ject~
matter typeas of
examins tions, which
over-emphasize the
memory of faets and
principles and tend
to neglect the more
dynamic outoomes of
instructien

History that fooused pu-
pils* atiention up-
on military great-
ness and study of
the past

&9

To:

Furthering initiative, seif~
reliance, cooperative-
ness, purpogea in life,
interest in the world
and developing intellee~
tual and moral honesty

Freedom with rich opportunity
for varied social aoctivi-
ties :

Exercising true intelligence
in making wise adapte~
tions to changing environ-
ment

Emphasizes gocial nature of
the individual-~partici~
pate effectively in so-
cial life; minisier to
the development of the
in@ividual and quite as
emphatierl iy secure con-
trel of those forms of
comuunication and types
of behavior which are
necessary for life in
the social group.

Chgnges in goals and methods
acoompanied by the devei-
opment and use of new
tests and examinatione
corresponding in type to
the advances made in the
eurriculum

Study of progress of nations
and reces; learn history
in light of present day
developments; study one's
own community
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Trom: To:

Public school as a Creation of a2 generation of
great conserv- men and women, informed
ing ageney, ori- about, and interestea in,
ented by the halo American dramsa, who tend
of the past tc settle matters of con-

troversy on the besgis of
refleotionl{ather than
prejudice,
Modern Philosophieal Principles
4 new value.-~The philosophy of progressive education
is baséd on vitai problems of living, rather than that of
achieving mastery of subject matter, ILailssez Feire and
rugged individualism are passe in this new conception of
eduecating children in a changing worlid which recegnizes
the interdependence of mankind. The "big idea™ of the
new education is the school's reaognifion of our present
need in society~~that of individuals establishing the
right kind of relationship with other members of the.

community., Frogressive educators are building their ob-

jectives around a seocial philosophy.

With this change in course, our schools have asguired
& new tool, and new tools are dangerous unless great in-
teliigence is employed to direct their objectiveness,
Many questions arise., Will consideration of the needs of
society in terms df group welfare stifle the initiative
of the individual? Whst of the individual? What are we

going to do with the individuai?

llpsura Zirbes, Curriculum Trends, (Report), pp. 18-

24,
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In consideration of these guestions, may we contend
that education is concerned with developing individusls
to their maximum gbility to participate in and contribute
to society, and that the greatest growih that takes place
in any individual's life results from a person‘s finding
a mission or cause that is larger than any one individual.
Only through sueh a medium can man release his greatest'
energy, and only through this inspiration can an individual
expect to develop to his meximum ability. This idea rests
solely on education‘s atimulating the people of Amerioca,
through independent reading and direct observation, into
channels which will awaken them to an sllegisnce to the
great soeciasl goals of Democracy. All individuals may find
a mission in this endeavor.

Instead or subjects, whose descent into & textbeok
torm ot wholesale educstion has sapped the vitality of the
youth of 4merica, modern edusation is centered around
vital problems of living. This type of eujriculum deals
with life situations. Hollis Caswell, one of the soeial
engineers in the field of curriculum construetion, states
the new eméha81s ol progressive education in the follow-

ing manner;

The separation of school experiences Ifrom the
vital problems of living defeats the primary func~
tion which public education should serve. The pur-
pose of schooling is not to develop mastery or cer-
tein organigzed bedies of knowliedge., Rather it is
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te educate the citizen for effective participation
in those common undertakings and cooperstions which
are necessary to sustain our democratie way of
liViﬂgn

The primary purpose oi general education will
best be served if content is widely employed in the
relationship from whieh it gained initial meaning
and significance, that is, in relstionship to &

problem of living rather than in the relationshi
which is of sign?ficanoe to the speecialist in thg

subject whoge concern for the practieal problems of
living tends to be incidental. On the one hand is a
schoel guiding boys and girls in vital experiences
which are an integral part of the ongoing stream of
life; on the other, a school which believes the
mastery of content is preparation for later living,
& school which inevitably bnvolvea much memeorizing
and little understanding,.+

The bage of the new education is & soecial philoseophy.

A new theory.-~Values beget theories, and as early éa
1900 John Dewey, America's foremost frontier thinker,
visualized a new need for our gchools., He writes:

Henoe the need of a school. In this school the
life of the child becomes the all controlling aim,
All the media necessary to further the grawtﬁ of the
child center there. Learning?--Certainly, but living
primarily, and learning through and in relation to
this living. When we take the life of the ehild
centered and organized in ihis way, we do not find
that he is firgt of all a listening being; quite the
coentrary.

Life ia the great thing after all:; the life of
the chila at its time and in its measure, no less
than the life of the adult. Strange would it be, in-
deed 1if intelligent and serious attention to what
the child now needs and is capable of in the way of
a rich, valuable, and expanded 1ife should somehow
confliot with the needs and possibilities of later,
adult 1ife. ™Let us live with our children" cer=-
tainly means, first of all, that our children shall
1live~=not that they shall be hampered and stunted
by being forced into al) kinds of conditions, the
most remote consideration of which is relevaney to
the present life of the child., If we seek the king-
dom of heaven, educationally, all other things shall
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be added unito us--which, being interpreted, is
that if we identify ourselves with the real in~
stinots and needs of childhood, and ask only after
tts fullest assertion and growth, the discipline
and information and culture of adult life suall
all come in their due sesson.

Let us follow this theory with another new-elducation
peint of view written years later after the specified sub~
Jeot metter curriculum became entangled with Dewey's app
proaching ideas of 1ife problems as the real center and
core of the new schoels., Doughton interprets the meaning

of the new theorists and quetes Kilpebtrick.

Nejther Kilpatrick nor Dewey nor any other
gensible proponent of the new philosophy of edu~
cation ever thought of denying to children the
benefit of the accumulated race experience, and
forcing them to drift casually and wholly unpre-
pared to adulthood with its tremendous problems
and responsibilities. But they have insisted, as
Rousseau long ago insisted, that the best prepara-
tion for adult living is not in having children
practice the experience of adulthoed, but in having
them live through the experiences that are normal
to each age. Each experience of life thus gives
to 1life an enrichment of meaning and adds to our
power te¢ direet subsequent experience. In this way
we grow normally, steadily, and progressively int%o
adulthood; and power aomes thro growth, Thus
only ean {he school give to children an effective
"running gocial start®. Let Kilpatrick speak for

himself:lé

And $his seems the final conelusion. Ve must
have both individualized work and %roup work. But
we must revise the common notion of what conatitutes
the sehool's task. HBiucation is not sequiring
gpecified subject matter fixed in advance; it is
the continuous remsking of life by aequiring subject
matter as it is needed for present behavier. When

130nn Dewey, The Schocl and Society, pp. 97 and 54.

14poughton, op. ¢ib., Pp. 685-686,
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we can see this snd can understand the neocessity
for the unity of self~hood, when we shall see why
drill, though necessary, must be suberdinated to
life«=why the schoal, to be fi%ally gatisfactory,
must be continunous with life.l

Ihe real genter or core of the new eduocation is an
experience curriculum based on vital problems of living.

A new school.-~Theory begets sction, and out of the

dominant idea of an experience currieculum bsaed on & social
philesophy many scheols in America are broadening children's
understandings of the world in which they live., A theory in
action is the term that describes the Horace Mann School,
ene of the many progressive schools in America, Here we

ges a akeleton outline of the principles of a progressive
school.

(1) The Horsce Mann Sehool believes that the
school is an important agency for educating children,
but not the only one which should assume responsibility
for the total education of the child. It realizes that
as one of thesme agenocies, it will function completely
only in so far &s it crestes within the classroom an
environment whieh will sid pupils and teachers to live
and learn together. The school alsc recognizes that
in order to make this cooperative effort worth while,
tha environment must be extended %to inelude realisti-
eally the community which surrounds the school., It is
on this belief that the school brings its pupils into
clogser contaot with other educative agencies in the
community, sueh as chureches, libraries, museums, news-
paper plsats, local government, and sociagl serviee
agenaies, and endeavors thereby to acquaint the child
with his surroundings, and to build up within him
eriticel understanding and appreciation of these

L9411iam H. Kilpatrick, "An Effort at Appraisal™
Twenty-Fourth Yearbook, National Society for the Study of
Eduoation, p. 286, a8 guoted in Doughton, op. eit., D. 686.
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agencies, some of which may aid and some of which may,
in some instancies, deter socisl progress,

(2) Although the Horace Mann School believes in
cooperative living and endeavor, it does not losge
sight of the very important fact that the child is an
individual living in the present and that he should be
allowed to learn to Judge and act sensibly and con-
structively for himself as well as te think and sct
cooperatively with his group.

{3] The School, however, believes that there are
at least four fundamentsl powers neceasary to the com-
plete education of a child.

a. The power to know.

b. The power to {o0.

¢, The power to think,

4, The power to feel.

(4) This then is the philesophy of the Horace Mann
School. Its purpose is to develop individuals whose
bodies are strong and healthy; who grow in insight,
develop mental and spiritual powers, and acquire the
geif-direction necegsary for rescurceful living; who
believe in education as an enduring quest for meenings;
whose feeling toward the world and its people are un-
bissed and fair, and who will therefore fulfill the
obligations that come with membership in a society;
who desire %o investigate and explore new fields of
thought; whose knowledge of the world is accurate and
broad; who think with trsined mindsé and whose actions,
while expressing individuality, contribute to the wel-
fare of the group, the state, and the world in which

they Live,Ll
The besis for pupils and beachers living and learning

together in the new schools is the use of the interests and

needs of all the inaividuals_engaggd in cooperative living.

A new psychology.--Action begets methods, and how the

new school meets this proeess of living is explained by

Kilpatrick.

The educative process based on & problem of
actual child 1living.

1650110 G. Reynold and Mery Harden, "Fundamental Phile-
psophy snd Purposes of the Horace Mann School,™ Teachers
College Record, 1935, pp. 649-684. -
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(1) Suppose a child faces a situastion. Firet
of all there ig in him that which makes this a situa-~

tion for him, and second there is in the env
gomething that so 8tirs him that he is movedi§gn2§%?

Only as these thin h
Pacl Bn sotusi BiiESy1appen together does a ohild

{2) Pacing thus an actusl 1ife situation, the
second step is to analyze it, partly to set up or
ciarify ends, partly tc get materials fur the plan-
ning that comes next,

{3} The third atez i® to mske one or more plans
andé choose from among them, for dealing with the situge
tion., In the developing situation the plan will be

n process of making from step to step a3 the situation
éevglops. Planninggis elear1§ an imaginative and orea-

tive gtep, but the imesgination is checked anc molded
by the hard facts of the situation,

{4) PThen comes the step of putting the plan into
operation, watching while we see how i% works, 80
that if need arises revision may be made,

(5) If the plan succeeds, s final stage is the
backward look to see what has been done and how i%
might be done better another time,1?

This new way of doing things in educating modeérn

children for s modern world suggests a different basis

of method.

The emphasis in The emphasis in
traditional education mofdern education is on:
was on:

1. The sctivities of the 1. The activities of the
teacher learner

2, The plans of the g€, The needed activity as
teacher as the deter- ' the determiner of the
miner of activity teacher's plans

3, The mastery of subject 3. The learning activity
matter based upon effective

technique 18
4, The teacher's purpose 4, The student's purpose

L7yi114em B, Kilpatrick, "The Currioulum as & Process
of Living® Journal of the Nationa]l Education Assmociatien,
v (1926) . B5. ‘

18y, 1. Wrinkle and W. D. Armentrout, Directed Obser-
vation and. feaching in Secondary Schocls, Pp. 218=14,




Eduncation moves from training people's mind for storing
of subject metter to a consideration of the personality of
the whole individual. €Can we not see a passing oif Laisses
Faire and rugged individualism in the dynamies of the Gestalt
or organismic psychelogy?

In general, the major contentions of the new
gchool mey be sumnarized very crudely in what would
gseem for shem a definition of the sclence., Peychology
ig a science of "wholee™ which deals with the responw
gses of organisms~as-wholes to gituations-as-wholes.
Anything short of these, on the one hand, 18 essen~
tially physiolegy, and the other, physies,

Finally, organismic psychology foroes educational

hilosophy %o reconsider whether the hedonic concep=-
ion, which has abounded since Socrates and no doubt

even before, is efter all, the true cenception. I8
"happiness" a goal of man's sctivity, as such? Does
"practice with satisfactien" explain geleotion for
continued usage? Do the very possibvilities of attain-
ing happiness fade immediately a8 that most abstract
of all things is aimed toward? If education i3 to
answer nega%ivexy with the Cestalt or organismic
psychologists to these questions, the whele view of
education will be more or less alfered, It will be
brosdened. The organism to be educated will be seen
as sn emerged part of a larger whole which in turn,
atage by stage, masy be said to include the whole
aniverse. The organismic psychologist's "human" is
g larger being. He is not an isolated phenomenon
depending for hia growth upen Some philosophically
abstract principle. He moves for the same reason
that s current of air meves, TFor him, experience is
hearing, sceing, and feeling all at onace. He does
not see withoub hearing, nor does he hear withoud
geeing., He matures in the same way that any physieal
body changes. He is a being "atuned to the world,"
and understandable only a8 such.l?

The new sehoul is concerned with the personaliby

growth of individualis in terms ol gooperstive living, In

19%enneth Seltsam, "Organismic Psychology and Educa-
tiopal Theory® Journal of Educational Pgychology, XXIT

(1931}, pp. 358-853.
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thig way the education of the whole child 1s %aken into

consideration,

4 forecast.~--The vision and energy of intelligent,
progressive educstors in America 1s needed to provide our
country with a working laboratory in order to keep democracy
up Ho date,

Most of us in Amerieca as well as in England
prefer a democratic form of government, But when
we are confronted with the weaknesses of democracy
as currently precticed, we tend to burst into
rhetoric about freedom, liverty, the Constitution,
hailowed rights and imperishable traditions, Such
talk does not get things done. On the contrary, it
delays them. Intel.igent citizens wheo value democracy
shouild forget the rheforie and bend their energies
toward making studies, performing experiments, to

the end of changing the machinery of demoecrsc to
articulate with changes in the environment, ch a

course ig imposgsible if people think or demooracy &8
an entity, fixed, eternal, and inviolate. Sweden is
now providing a laboratory where new machinery is
being invented to keep the democratic method ug

to date., That, I submit, is the way %o avoid dic-

tators,20
An education with a liberal philosophy is the white

hope of America.

20gtusrt Chese, The Tyranny of Words, p. 337,



OHAPTER TII
SURVEY OF TRENDS

Current Preactices

A changing picture.--A new set of values, a new theory,
g new school, and a new psychology are evidences of the
changes in the_educational field that are in tune with the
tranasitional period of our present day society. The molern
dynamies of the new school, ag depicted in the second area
of our anmlysis, have penetrated deeply intoc our educational
structure, bringing about changes in elementary school
currioula and teaching methods. Following changes in the
teaching objeetives of the new school to an emphasis on the
education of the whole child, progresaive educators began
constructing new ways of reporting ehild progress to parents.
The progress reporis of today are the representatives of the
newer philosophy of education. Reporting has changed, aﬁd
ig contimuing to change. Ways of reporting that seem to
meet our needs today mey not necessarily do so tomorrow,
With education in such a state of transition, the agency of
reporting is soméwhat like the tadpole with hind legs. The
picture is changing.

Purpose of reporting,--Reporting has a definite scheme
in the field of education. Various agencies in our society

are constantly demanding information sbout pupils. For
' 39
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example ¢

- a. The parent wants te know, "What is he doing?

Is he getting into any trouble?™ '

b, The future employer asks, "Is he honest and
industrious? TIs he a good team worker?

¢. The university requires lists of periods, sube
jects, marks earned, and credits granted,

d. Certaln colleges inquire concerning leadership
traits and promises of growth.

&, And the school? Well, the school is interested
in the pupil himself, first of all as a person. Has
he the indispensable ingredients of integrity and per-
sonal honor? Is he rsesponsible? Resourceful? Consci-
sntious? Is he generally dependable or only selectively
807 Parents, possible employers, educational and social
agencies also wish that information.

‘As this analysis is primarily concerned with the re-
porting to parents of the growth of pupils in terms of the
phllosophy of the new school, let us add here that any
progressive way of reporting should have as its objective
a better understanding of the child on the part of the
parents and teachers in order that cooperation between the
home &nd the school may be established.

Whatever its relative importance in the general
scheme of things educational, we are certain as we
loek back and then ahead, that the prime purpose of
home reports is served 1f they bring about more fre=-
guent &nd more intelligent conferences of parents and
teachers on the all-important question of the all-
round development and growth of the individual child,

Only in this way can the best opportunity for edgcation
that humen mind can devise be given to children.

. 1Ethel Percy Andrus, "4 Practical) and Economical Report
Card," Californis Journal, XIIT (1938), 209-211.

g& raising the Elementary Schoel Program, The Nationsl
Elemen%ggy Frincipal, Sixteenth Yearbock, Voli. XVI, No. 8,

pe 316.
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From within the ranks of progressive education,
frontier thinkers have voiced the opinion %hat the best
kind of reporting is no report card at all, but an intelli-
gent conferenee of parents and teachers on the ali-round
development and growth ¢f the child. Who would question
this way of promoting progress of the c¢hild in comparison
with cur old traditional report cards that by their very

nature tended to destroy the prime purpose of reporting?

An intelligent conference affords an opportunity for
teachers and patrons to discuss the interests, needs, and
everyday living problems of the child,

Principles and symbols.-~In our survey of the newer

waye of reporting c¢hild progress te parents in Texsas we
are concerned with two phases of the present practice of
reporting; namely, the basie principles underlying the
practice of peporting, and an interpretatien of the symbols
employed in the practioce of reporting. In & study of the
report oard in present practice, George Hill, of Morning-
gide College, seléeteﬁ 8 list of principles underlying the
practice of reporting which were suggested by leading edu-
sators in the field of education. The study indieatea
that the report card should;

1. Represent the true spirit, purposes, and functions

of the school., "The school therefore cannot afford

to have its purposes and its methods regularly &nd
congistently misrepresented through the medium of &
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Tepert ﬂhieh.z.igsorea the ma jer educational con-
glderations,®

2. Refleot educational objectives arrived at only after
careful consideration and mature Judgment.

3. Change in accord with changes in educationsl stan~
derds and educational philosophy. It must notv be
stetic: but ecareful planning should precede every
Gﬂange . '

4, Present a report of achievement that is brosd enough
to cover all the important educational outcomes~-
aubject achievement, charescter outcomes and social

- adjuetment, health, and ume of leisure,

5. Give an adequate picture of causes as well as of

outcomes, Not only should achievement be rated,

but also the factors which acceunt for different

degrees of achievement should be deseribed,

6. %g%legglg complete and sympeathetic understanding of

e o .

7 Pord a means of reporting flexible enough to
ggeeunt for the pecufiar 1§dividua1 abilivies of

each ohild.

8, Give an sceocunt of pupil progress understandable
and interesting to both pupil and pearent,

9, Bring about closer covperation and greater mutual
understanding of home and wmchool,

. e for reciproeal reporting. < The parent should
10 %gogi%cttgd a pogtien of ghe re%ert on whieh to
write his or her suggestions, information, and queries.

11, Rate achievement in relation to the basic abilities

enl capscities of the child,

12, Rate achievement by means of valid and reliable merk-
ing systems., It should "peseribe that which it pur-
ports to desoribe" and report only that which can be

degeribed reliably. .
1%. Conform to reesonable standards of form and appear=
ance., The report should be attractive.
Another significant study was mede this year by &
commi btee of the National Assooiation for Childhood Educa-
tion on record keeping and reports te parents. Deszalee

Ryon Dudley, chairman of the sommittee, recently released

% ohn Lund, "More Truth About Marks," Journal of Eduoa-

tion, CIX (1929], 609610, as quoted in George E. Hill, "The
Rapeét Card in Piesent Préatise,“ Bducstional Method, XV

(1935), 115-13L.
4m111, op. oit.
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the following findings which are pertinent to current
practicea of reporting in our schools,

The Commitiee made and circulated & questionnaire
relating to current practices in the early elemeniary
grades., The purpose was to determine trends in record
keeping and reports to parents, and their possible re-
letionship with certain other practices. Twe hundred
copiea of the questionnaire were sent cut to teachers,
principals, and supervisers in various geetions of the
country.

Eighty questionnaires were returned to the chair-
man. Exemingtion of the returns indicate a number of
interestin% trends as follows: toward one hundred per
cent promotions in kindergarten, first and second
grades; toward ohrenological age end social maturity
as bases of pupil placement; toward age groups and
ability groupings as the predeminating means of clasge
room organigation., The running record is given ag the
most commonly used type of ieacher-kept record with
frequent use of children's folders,

While the standard report form is still the most
commonly usied type of report to parents, the replies
indicate a keen swareness of the nesd of less formal
and more effective means of contaoting parents. Many
who are a8till using the standerdized form $ell of
studies in progress which are pointed toward the
meking of informal means of reporting. The conference
with parents ranks second in frequency of means of re=
porting.

Cther trends are in the direction of temcher par-
ticipation in the making of courses of study, the

se of courges of gtudy &g guides to the_teache
Yescher Bar ieigatfan n ghé planning and egr%yfﬁg

on of their own meetings with the discussion type of
meeting most frequently uged, There i3 also an indi-
cated trend towasrd e school program of activities
planned by tescher and children together, and small
enrolliments.,

The school situations reported were suggested by
the committee members with a probable leaning toward
the more informal situations. This study, to be of
value, needs reports from many more schools,

Returns show that the majority of schools whioch
keep records of child growth and which use conferences
and other informal means of reporting to parents
tend toward other practices which indicate concern for
the growth of the whole ehild, This phase of the
report needs further gtudy over a larger ares as indie
cated sbove. The Committee has attempted to make s
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collection of the means which teachers use in keeping
records but the effort has met with slight success,.
Very few wore gent with the questionnaire replies,
though they were requested by the committee, This ia

the phase of the study which most needs to be stressed
now. Teachers are sesrching for some simple, but

fffeetive, and nog toe time-consuming, means of record-
ng child growth,

The findings of this survey indicate that schools gll
over the country are grasping for methods of reporting
that will adequetely and appropriastely meet the needs of
gn education that considers the persenality growth
of the individual as the primary issue in concern. However,
while the trend over the nation is for one hundred per cent
promotions in the primary grades, Texas has a greater per
sent of failures in the first grade then in any other grade.
This clearly indicstea that we are still adhering to old
ways of thinking. As long @8 this condition exists, Texas
schools are not congidering personality growth a8 the major
aoncern,

014 ways v8. new ways.-~The old traditional type of
report card was mainly concerned with reporting subject
achievement, It became a standardized produet. The
modern reports of the new school carry with them & philos-
ophy of differentiation of activities to meet individual

needs. Progress is the key word, and a large veriety of

®Dessslee Eysn Dudley, First Eeport from Commitvee on
Records ané Record Keeping, Association feor Childhoed Edu~
cation, April 7, 1938,
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information is neeessary for a cummlative record that will
assist in helping the underteking of the all~round develop-
ment of the pupil. In this way we find the school attempt-
ing to meet the needs of the whole child,
Modern education has to do with the develop-

ment of the whole child, including his physical,

mentel, emotionsl, and social growth., The philosophy

which demands the informal report recognizes that

children differ physically, mentally, socially, and

temperamentally, and that they should not be run

through a grading machine as oranges, nuts, and

beans are sorted,

In the grogram of the school, emphasis should

be placed both upon the individual needs of the child

and upon social development., The well-prepared

informal report recognizes and encourages the growth

of the child in his relat%onship to his group and in

bis individual abilities. : .

A second phase with which we are concerned in this
particular area of our analysis is an interpretation of
the symbols employed in the newer ways of reporting. Re-
porting systems must employ some form of marking or check-
ing of responses. Currently there is considerable dissatis=-
faction with the type of marking employed in the traditional
reports. Many progressive educators contend that the old
nunber and letter marks miss the mark of the new education,
It is contended that they are inadequate to show progress,
or connote that an understanding has been scquired. Do our
traditional marks show pupil progress?

School mearks ideally should show progress, They

6§ppraising the Elementary School Program, The National
Elementary Principal, Sixteenih Yearboek, Vol. XVI, No. 6,
p'o 3150 ' .
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ghould give in understandable terms a measure of

the atage whioh a pupil has reached in his own learn~
ing, HReference to @& chiid’'s classification in terms
of school grade does not accomplish this purpose.
When comparable tests are given, for exemple, pupils
clasgiried in the fifth grade are found with reading
abilities all the way from that of average third

grade children to that of average seventh grade children.
imilerly, the marks A, B, C, and so on, are inadequate

to show progress, They are aimply marks ol relative
stending in a given group, and es a mattver of practice
are often determined in large part by factors other than
schievement. The substitution of two marks-~satisfactory
and unsstisfactory-~for a series of merks leaves untouched
this most serious aspect of ordinary schoel marks. It
may do untold damage to children to teach them that they
are failures, especially when the underlying causes of
failure are beyond their control,

It ig true that the new schoel reeogﬁizes the need for
guceess in the life of every child, Does the traditional
marking system promote or inhibit the important'value of
every child's succeeding? Do traditional schoel marks pro-

mote or inhibit cooperation among the pupils of & schoel

group?

Sehoel marks are patterned after the capitalistioc
society in which we live. 4 child earns a good merk
mach as a laborer earns his wage, FPossessive marks
gtimalete competitive attitudes and egotistic tenden-
eieg, They are divisive. Many achools consider
that conventionali marks tend to inhibit cooperative,
oreative activities and they are attempbting to replace
"possesaive" rewards with creative, functional™ re-
wards. No very satisfactory solution has yet been
achieved, however, Probably the children themselves
are best fitted to deal with this problem, once they
are developed skill in cooperation,

?Hershel T, Manuei, "If Not School Merks Whaty," The
Texss Parent-Teacher, I (1938}, 8-%2.

8pegohers and Cooperation, N. E. A. Bulletin, Depart-
ment of Supervisors and Directors of instruction, Issued by
the Committiee In Charge of the Yearbook on Ceoperatien,
Fovember, L1937, pp. TU=-Tl. -
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The new trend in reporting emphasizes personality
growth and charscter traits, The marking system usually
employed is based on the progress made by a pupil dver 8
certain period of time. Behavior and citizenship traits are
rated above achiévement in subjeet matter. It is the ebject
of the new school for the pupil to improve his own record,
and not, as of old, to just try to get the best grade, re-
gardless of growth. Progress checks are usually employed
to show the relationship of a pupil's present record to
his own past achievements.

The report card used in the laboratory schoels
devote four times as much space to personality and
physical traits as to educational achievement. The
marks in educational achievement ere based on progress
made during tpe marking geriod, and not on the level
of achievement sttained.

It is the general opinion of progressive educators
that nothing succeeds like success, and that anything that
goes on a reporting form should stimulate. Therefore,
nothing that does not stimulete should go on a report form.
If we desire public spirited citizens in America then we

must personally inspire them to attain a higher plane of

living.

Reporting Trends in Texas

Procedure of survey.--With this thumb nall sketeh of

ggggraising the Elementary Schoel Pro%ram, The National
Elementary Principal, Sixteenth Yearbook, Vol. XVI, No. &,

p L] 4710
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the general trends in the eurrent practice of reporting
as 8 background, we now turn to a survey ef the trends
of reporting child progress to parenis in Texas,

New ways of reporting child progress to parents in
Texas have followed and will continue to follow changes
in the tesching objectives of the schools. Our survey

wag made with the purpose of procuring samples of the
reporting systems of schools in Texss that, in the light

of subjective Jjudgment, appeared most likely of having
changed their teaching objectives from the old trasditional
séhoal to the modern concepis.

Qur survey, as we have pointed our earliier in this
particular discussion, is concerned with two aspects of
the reporting system in Texas., The first is the basig
upon which the sehools report puplil progress to parents,
and the second is an interpretation of the symbols em-~
ployed in the different ways of reporting. Therefore,
the data colleected will be presented in s way Ho cover
theae two particular aspects.

In respect to the tables which will indicate the
reporting emphasis of the schools surveyed we will repeat
that the emphasis of the old school was on subjeets; there-
fore, the reporting phass was concerned with reporting

subjeot mchievement. The new school deals with the growth
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of the individuai. ZHmphssis is plesced on the personality
growth of pupils,

One of the firat gquestions to be raised in
appraising the records and reports of g school
orgepization ig whether they deal with pupil staius
or with pupil progress. If they dezl with status

only, they are consigtent with the old traditional

gim of a standardized product. If they desal with
rogregs, they ocarry ogt a philosophy gf ﬂi%feren-

iation to meet individuasl needs, IF progress is
the esgsentiazl element of records and reports, they
must be cumnlsative and should contain & large variety
of information about the pgpil, 80 stated tpat ig is
objective and comparable from period to period.

Due to the present state of transition in which we
find many of our schools, it seemed necessary to add a third
objective division in the reporting emphasig tables, These
schools are changing their school policies gradualiy. For
instance, while & great number of schools are moving away
from a subjeat matter emphasis to the personality growth
of the child, they are still using subject achievement az a
partigl basis in reporting programs. Our second, or in-
between objective division, then, provides for a combination
of subjeet achievement and character traits,.

Schools surveyed were selected from four different
types or clessifications, namely: (1) demonstretion schoels,
(8) eity schools, (3) currieulum schools, and (4] county
systems employing an elementary supervisor, The Justifica=-

tion foxr the selection of these schools rests solely on

101p14., p. 261.

———



50

subjective judgment.

Method of survey.-~aAn informal questionnsire was majled

to fifty sechools, and thirty-nine replies were received,
This high pereaﬁtaga of replies seems to indicate a desire
on the part of school directors im Texas to cooperate in
the solution of a probiem with which they are so vitaliy
concerned. Below is a sample form of the letter that was
mailed to the direotors, or superintendents, of instruction
in the fifty sehools: |

1 wonder if you'll have time today to do
a favor for me?

In connedtion with graduate study at the
Rorth Texas Stete Teachers College, I am meking
a gurvey of the trends of reporting shild develop=
ment to parents. Right now I need samples of ree
port cards or reporting systems uged in the progressive
gchouls of Texas,

Naturelly, I muet have some help, and I am there-
fore taking the liberty of asking you and forty nine
other sugerintendents and supervisors over the state
to agsist me,

I would like to have s sample copy of the form
of report used in your school., To meke it quite easy
for you, I have enclosed a stamped envelope. And
I'1l certainly regard it as & personal favor if you
will slip into the enclosed envelope all forms of
reports that you use. If you wish, add any comments
you would like to mske on the back of this letter and
mail it aleng with your report forms,

I shall appreciate your cooperation very much.

Thank you!l
Sineerely yours,

Baok came thirty-nine replies with many personal
letters evineing the interest of educetors in Texss in
an evaluation of the reporting systems now in current prac-~

tiqen
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A few excerpts from the letters reveal these
generalizations:

I am enclosing two forms we use in our school;
however, we also ule the regular report esrd which
21l Houston schools use. These others are kept up--
one to parents and the other--a personsliiy one-~
kept in school office as a part of child's folio,
I do wigh 1 had time to go more into detail,
ag report cards are nearest my heart right now,.
iirs. E. 0. Stewart, Principal
Woodrow Wilson School
Houston, Texas

We are not satisfied with the report card that
wé are now using and have some committees working on
2 new card, We are enclosing the cardsg that we are
now uging in the rxort worth schools and a card that
has been proposed by a committee of primary teachers,

I trust that this information will be of some
value to you.

Sincerely yours,

B. C. Shulkey, Assistant
Superintendent in charge
of Elementary Schools

Fort Worth, Texas

We are working now on an integrated activity
progrem, and we might say these cards are approach
cards. We have made an effort to fmprove problem
golving by separating problem solving and skills,
Social studies and science items explain themselves.
Produotion under languege arts is intended to en~
courage creative work,

I should like te hear of anything interesting
that you learn.

Yours for cooperation,

H. B, Howard, Director

Elementary Education

Highland Park Elementary
Schools

Dallas, Texas

I am enclosing samples of the report card used
in the kindergarten as well as the one used in the
elementary grades,

We are now in the process of develo ing a report
for all gredes in line with that of the ergarten,
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Pléase do not consider the elementary card &8 & true
philosophy of the school people in Port Arthur. We
have felt a need for a new type of card for several
years, but were handicepped because of the sentiment
of some of the parents, but particularly by some mem~
bers of our own group.

Sincerely, '
Frenk D, Austin, Principa
Franklin School
Port Arthur, Texas

4 am sending you the cards we are using at the
present time, The fclder was printed this %all to take
care of the rooms in which we are changing our teaching
of jeetives, The other forma are still befng used in
rooms where we are moving more slowly. Denison is an
¢ld town with respect for old things and the right way
to teach in Denison takes cognizance of this fact,

Heve you writien to the O0ffice of Education, De-
gartment of lnterior, Washington, D. C,, for their in-
ormation about report forms? Clroular’No. 169, pub~-
lished about two years ago, is available, In addifion
they will send you several lsrge serapbooks and some

lantern slidea upon reguest.
Sincerely yours,
George Mecham
Director Elementary
Bducation
Denison, Texas

I am enclosing forms used for reporting in our

high school and elementary schocol )
& This is the gecond 3gar that'we have used this

method of reporting, and I believe thet it is becoming
inereasingly useful and sccepted by both parents and
children.

Also, the teachers are improvin% in the reports
that they make: @8 to usefulness, clearness, tactful-
ness, correctness, ete, 7

I shall appreciate %tdver muc% %f you ¥1%Ldaeng

ts of your study wnen i s eomplete a
%eaghseggsgétgrestgd in theypiece of work that yol are
dOingu
‘ Sincerely yours,

John S, White, Sup‘'t.
Grandfalls, Texas

I am sending you a sample of the reports that we
send to our parents. You will note thet we contem-
plate no failures. These reports are not cu@ulatlveu-
that is, once a report is sent out that is final in-

sofar as that report is eoneerned.
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If a child, in the opinion of the teacher, parents,
and child, ean not do a certain piece of work, we
direct his educational work in another field. I should
like to have time to discuss our reports with you.
I hope that these reports will do you some good.
Any information that you want will be furnished upon
reguest.
Very truly yours,
Thomas E. Pierce, Director
Elementary Education
Big Springs, Texas

I am sending a copy of the Johnson County report
gard, It was sdapved from an Kl Pase form that I
found in the 0ffice of Education buliebtin, REPORT GARDS
FOR KINDERGARTEN AND ELEMENTARY GRADES, by Hansen., I
gent out a mimeographed form to the teachers aof the

county schoels and used their suggestions in compiling
the form we adopted, ‘

You will find in this letver a copy of a radio
script WHAT DOES A CHILD'S REPORT CAKD MEAN? wrltven to
help teachars interpret the newer type of reports to
parenss.

Yours very truly

Mary Shipp Sanders

Director of Elementary
Fduocation

Cleburne, Texas

1 am very happy to send you a copy of our new
report card and the form for the permanent record,
whieh is to be kept in the cifiee, We have found
this report eard very satisfactory.

Any time I can be of further service o you please
let me know,

Very sincerely,

Mrs, rred L. Sloop

County Supervisor of
Edueation

Brazog Gounty

In reply %o your recent request regarding your
survey I regret fto say that we have no county-wide
system of reporting child development %o parents.
One school system does use a ditto folder which is
very good, However, I have no copy in the office.
The rest of the sehooi systems are using the old
type report eards,

We have felt the need of chanﬁg for some time
and the teachers have been very unhappy with the
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present system. You, perhaps, will be interested to
know thet we are making & change for 1938-39, In
1937-38 we have worked on this gubject in our teachers'
meetings and with our Parent-Teachers Assoeiation. We
may have been Yoo slow in meking a change but were

eager not to get ahead of the parents. We now think
that the ma‘o%ity of them feelpthe need as we do, sinece
this study hes been made.

We are having one more meeting in April. If it
is not too late, I shall be glad to send you g gample
when our new form is adopted,

If I can be of service te you, plesse write me
again,

Very truly yours,
Mrs. Claud D. Cotten
Co. School Supervisor
Tom Green County

We think our schools can be classed very easily
among the progressive %raup, but are sorry to say our
reports have been about the same for several years,
We hope to have a more satisfactory report adopted in
our schools &t an early date. We are working on that
phese of the program now and would appreciate & copy
of your results,

Yours very truly,
Bertha Smith
County Supervisor
Houston County

3chools surveyed,--The schools responding to the

guestionnaire, and the classification of each school is
shown below in outline form.
Demonmtration Schools
Abilene Christian College Demonstration School
Sam Houaton State Teachers College Demonstration
School
Sauthwesf Texas State Teachers College Demonstra=-
tion School

Sul Ross State Teachers College Demonstration
School
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West Texas State Teachers College Demonstration
3chool

North Texas State Teachers College Bemonstration
Sechool

Schools {All ¢ity schoels represented have one

or more persond on their staff designated as an

elementary specialist.)

Dallas

Penison

Fort Worth

Highland Park

Houston

Port Arthur

San Antonio

Currieulum Schools (Schools designeted by the State

Department of Lducation to use the new currieulunm
experimental ly.)

Beaumont

Big Spring

Corpus Christi

El Paso

Grandfalls

Kilgore

Taredo

Lufkin
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Port Reches
Stamford
Trinidad
County Sechools (County school systems employing a
supervisor or director of elementary education)
Anderson
Bell
Brazos
Cags
Ellis
Hopkins
Houston
Johnaon
Limestone
MoLennan
Nacogdoches
Smi th
Taylor
Tom Green

Willismson
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TABLE 1

REPORTING EMPHASIS OF DEMONSTRATIOR SCHOOLS

School Subjects Subjeots and Traits
{only) Traits {Personality
(oombination) Growth])
4. C. G, sree x cose
Sam Houston 1o x ceee
Southwest Texas ceoe cses X
Sul Ress X vees ..;.
West Texas RRX X seos
North Texas vees coes X
TABLE 2

MARKING SYMBOLS OF DEMONSTRATION SCHOOLS

Sehool Fumbers Letters Progress
checks

A €. CF cree x Xz
Sam Houaten x vese cens
Southwest Texas coss ceee (Letter)
Sul Ross caee X coee
West Texas ceve x z
Horth Texas voes x

P

*Pwo cheaks indicate that a combinatien of symbols is

employed.
charscter traiis.

In the majority of cases checks are used for
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TABLE 3

3chool Sub jeota Sub jects and Trajits
Traits {(personality
(only) {combination) growth)
Dalias teae x e
Benigon x
4. Worth veos X Ve
Highland Park x ceea v
Houston X coes toee
Port krthuf X sae oo
San Antonioe “evs x ceoe
TABLE 4
MARKING SYMBOLS OF CITY SCHOOLS
School Numbers Letters Progress
. ghecks
Dalias vose X seee
Denison seee X cees
Ft, Worth P X Vv
Highland Park X ceee ssas
Hous ton# X x “veo
Port Arthur seve v
San Antonio seee x coee

*Two checks indidate that a school employs a combinge
tion of symbols for marking.
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TABLE §
REPORTING EMPHASIS OF CURRICULUM SCHOOLS

School Sub jeots Subjects and Traits
Traitg {personality
{oniy) {combination}|  growth)

Beaumont cove X | N
Big Spring soee ceee X
Corpus Christi cous x RPN
El Paso cees cene X
Grandfelis PR e X
Kilgore Pees X
Laredo p:d seee evee
Lufkin X . voee vees
Port HNeches rees x R
Stamford x oo seee
Trinidad cene X : veee
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TABIE 6

FARKING SYMBOLS OF CURRICULUM SCHOOLS

School Numbers Letters Progress
| ¢hecks
Beaumont cers X teee
Big Spring ceea teee X
Corpus Chrisii evee X e
El Paso veae sree . x
Grandfalls cove seca f (Letter)
Kilgore sene x cens
Laredo vove bd ciee
Lufkin erae x cene
Port Neches soee X seee
Stamford cees x P
Trinidad ceee x see
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TABLE 7

REPORTING EMPHASIS OF COUNTY SCHCOLS

School Subjects | Subjects and Traits
Treits | (personslity
{only} f{combination] growth)

Anderson cees cees x
Bell x coee vees
Brezes ceus vees X
Cass eree x vees
Ellis x
Hopkins x
Houston X ceea cave
Johnson coeee x PN
Limestone x ceue ces
¥Mol.ennan e vees X
Eﬂoegﬂaéhes oot b'd sooe
Smith o x cone
Taylor x ceoe oo
Tom Green X e eoe.
Williamson x cone cens
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TABLE 8

—— ST ek

MARKING SYMBOLS OF COUNTY SCHOOLS

— = SEE s S e T =
School Numbers Letters Progress
checks
Anderson x
Bell veor x vees
Brazos feoee b o ceae
Cass 0o e x ceee
Ellis cere x ceus
Eopklins ctes x vees
Eouston ceee b o veos
Johnson X ceese reee
Limeatone ERN X coes
¥cLennan seee X cene
Nacogdoches™ nece x x
Smith ree X X
Taylor reer x coee
Tom Green x veee ceus
Willismson seae x seoe

*Pwo checks .indicate th

symbols,

at & school employs combination

Three examples of our three objective neads~~kigure 1,

subjects, Figure &, combination of subjects and traits, and

¥Figure &, personality growth-~show the progress that is
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taking place in the evaluation of ways of reporting. The
ilIustrations that follow were selected as being repre-
gentative of the philosophy behind the three objective

divisions.used in ths tables,
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C-=Fair, T0-80 _ D--Failure, Below 70

19tdénd J3rd . Ex{Avd4thlbth|ethiExiAv.
B | &6 16 ) 3 6
SUBJECTS wke JWKS8 JWEES 4 wkaiwks|wks|
Aericulture
genra
Arithmetie
Civies
Eam - *Rh@t -
ﬁoJmaatie Sal.
Trawing
Geography
seometry

CGrammar

8 Abpen

2

eportment

{Front)

Figure l.~-Report card used by the Demonstration
School, Sul Ross State Teachers College, Alpine, Texas,
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CTitizenship Record
These hebits and attitudes are desirable for
good citizenship.

Gradings
1 (2 (3

I. Cooperatien.......a....‘.......
Work with groups for good of
gchool and community
II& GQurtasinﬁl..IQ'.QQ.C'U.I.'!.Q
Politeness and respect for
others; self-control
III. Work Habita..o-................
Initiative, effort, neatness,
completion of work
IV} Haalth Habits-oaoooo---coQOQQOQ
Cleanliness, posture, aotivity
Attendance Record
Ve Days PreSentieesscecncessvocenne
VIi. Days AhsentscqntOOOOooo-o000906
Vii. Times Tarﬂy.-s.--..........q...

{Pege 1)

' scholarship Record
The grades on this card indicate progress of
the child &g compared with the normsl standard
of work required for the claass, Gradings

112 13

YIII. Reaﬁing.-.....---......-oq¢-..
II. Lanmge‘....‘."‘..........-‘
K. SPelling.‘..""......'....‘Q.
XI. Writing......,..a.-..........q
XII, Social StudieS.ssecocrcenscsva
IIIIi ﬁriﬁhmEtiG..;..-.....og-.-ccq-
xIv' Music.......‘........".‘..".

Xv‘ Ar‘tlﬁlc.ll.'.9!.‘!‘.".‘.0..!.

§ means Gthat progress 1s setistactory
U means that progreas is unsatisfactory
4 pupil will not be promoted to the next grade
if he receives a rating of U in reading,
social studies, or arithmetic for the third
grading of the term,

(Page &)

Figure 2.~=-Report card used by the Elementary Schools
of 3an Antonio, Texas.
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Second Grade
Demonetration School

The items included in the following lists are repre~
sentative of some of the responses we expect from children
in the second grade,

A oheck mark in the column to the right of the lists
indicates our estimste of development thus rar, if
each item is not checked in one of the thrse columns, it
only means that during the period covered by this report
wo have noted no particular evidence of growth, or lack of
growth, in your child.
memremmmennaee-SQ0LETE0CRE Witk _You_ are_ welcomed. _.___ -

Column l--Satisfactory growth
Column Z-~Is improving
Column 3--Reeds to improve

ATTITUDES ARD HABITS 1 i2 3¢;NOWLEDGES AND SKYLIS 11,2]3
1. Gomes to school l. Reads for thought
neat and clean..... 2. Atsvacks new words
2. 8its, stands, and independently....
Walks correctly.... d. Does much free
d. Keeps hands away Tea0ingececessese
from faC@eeecscnnes 4, 13 avle to tell
4. Uses Klesnex or the story well...
handkerchief.vevasee ‘ O. Speaks clearly
D. Plays vigorously... and distincetly...
6., Is eourteous and 6. Contributes to
congideratCescceses clags discussions
7. Has confidence in 7. 48ks questions,..
BElf i veteteravonsns 8. Semrches for in-
8. 18 uswally happy ! formatioNeeeesces
and alertsceevecsee 9. Writes Legibly
9. Responds promptly L0, Spells 8 to __
50 directionSeevecs words a week.
1U, Plang and works ll+ Unfergtands and
With obhers.seeecesee uses number ex-
11, Works independentliy PErienCeTencesans
18, Makes good use of lZ. ‘takes advantage of]
timenctaocuno.ocnet Opportunities for
18, Is neat and orderly sreativeness in ari
1. Appreciates and
‘workas for tone
I quality in musie, .|

Figure 3.--Informal report used by the Second Grade of
the Temonstration School, Horth fexas State Temchers
College, Denton, 'lexss,
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Bow can the story of pupil progress best be told?
How c¢an reporting motivate the greatest amount of endeavor?

Which of the three examples listed portrays the best picture
of & child's growtht Which example comes nearest being s

gsimple, direet, and descriptive report? And lasi, but of
great importance~--which reporting emphasis offers an oppor~
tunity for a pupil to develop the creative spirit within his
personality?

The last section of the third area of our anslogy simply
presents the deta obtained from a survey of the schools
listed in Texas., Our next area will be concerned with com-
paring the trends obtained from the survey to the guiding
principles of the new school. A summary of the analysis in

area fTive will contein conclusions and recommendstions.



CHAPTER IV
COMPARISON OF TRERDS

Reporting Prospectus
A oritical examination of the elements of our problem
suggests that reporting in present practice is in a period
of transition. There is such a variation in types of re-
porting that our analysis will not pretend to expect arrival
at any finality. With reporting's undergoing so great &
change, a possibdle contribution will be in the direction of

recommending desirsble trends of reporting in the light of
the philosophy of the new school.

In viewing the two pheses of reporting with which we
are concerned, the philosophy behind the newer ways of
reporting, and an interpretation o the symbols employed
in réporting pupil progress, we stated that school marks
heve become an inadequate basis of evaluation. Such mark-
ing systems, as pointed out, descended upon us from the

subject matver achievement deys of the old schools. IHm-
phasis of school marks fitted in nicely with the idea that

competition is the life of the school. "Closely related fo
this philosophy are the percentage basis marking, the
secientific measurement progrem, and letter system of mark-

ing," states William bkruce in an article on school marks,

Bruce points out that marks for competitive motivation are
' 68



69

agsociated with the money-chasing materialists in the

businegs world.

In relation to the school marks issue, he adds that
teaching is not primerily a task of distributing marks

over a scale,

As the teacher sees more clearly the purpose of
marking, he will take a positive attitude toward
mgking whatever marks his school administration uses
geyve this purpose, He will throw his influence, no
doubt, toward a gradual modifieation of the inherited
marking sgheme in accordance with the needs of the

" pupils, When teachers are freed from the vaciliation

and retreat eaused by the school marks bu%aheg the
will have energy and courage for the constructlon o
a forward~lockihg sehool program even though this in-

volves the exposure of deep-cutting contradietions in

our culture. Indeed, fundamental problems can scarcely

emerge until our concepition of the sehool rises above

the Lavel of a competitive game,l

Then, changing from marks as a basis for evaiuation
to the newer types of reporting, we find the emphasis
placed on the growth of the ehild. On this basis report-
ing shouid motivate enceavor. It snould be a simple, direct
description. It should offer an opportunity to develop the
ereative spirit within the child, and &8 Wiliiam H. pristow
points out in "Reporting Pupll Progress”, an article pub~
1ished in The Nation's Schools, a reporting system should
give & child the feeling of security that comes from the
reelization that he 1s actualiy making progreas,

sristow outlines the foliowing prineiples as worthy

IWilliam Bruce, "School Marks and Confusion in iduoca-
tion," RBducationsl Administration snd Supervision, XXII
{1936), R7o-86L. ‘
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guides for a system of reporting:

The reporting process should bring to light
both individual and group daifficulties and should
establish that mutual respect and determination so
egsentisl for satisfactory learning. Likewise a
helpful relationship between home and school ghould
be fostered. The responsibility of the school can~-
not be discharged by merely reporting that the ¢hild
is doing unsatisfactory Work.

eporting system basedon the Fore oin rineiples
will %lf avoid situstions in which the p%pilgegn mesg

eagily solve his problem by any form of dishonesty;

(2) create a situation in which the home and the school
willi spontaneously cooperate to further the soclal,
emotional snd intellectual well-being of the child;

(3} be so ararted that the child will exercise to fre
fqllest extent his several abilities through the re-
moval, as completely &8 possible, of harmful competition
with other children in his environment, and (4) con-
stant%ygencourage the pupil %o excel in nis own previous
record,

He also ocutlines eight characteristics of a gsatisfac-

tory reporting system.

1. Delinestions of traits should bve atated
pogitively.

2, Individual differences should ve recognized,

%, The system should foster cooperation between

home and school.
4, Tt is important that school and parents learn

to recognize evidences of growth,
5. Items reported on should ve pertinent and

meaningful,
6. Acouracy demands that school data be objective,

7. Much educational data are essentially confi=~
dential and should be used only in a pergsonal interview.
8. Report should consider the whole 1ife of the

pupil rather than academic achievement only.

Our traditional philosophy of education and the tradi-
tionsl symbols employed in reporting have failed to meet

8willism Bristow, "Reporting Pupil Progress," The
Nation's Schools, XVII (1936}, 23-24.

31vid., p. 578.



the pragmetic test, Although many schools atill prefer
to e¢ling to the cloisters of a way of thinklng whiech
developed hefore a new age was foroed upon us by the
physical sciences and technology, scenes since 1929 are
evidences that the 0ld philosophy has fallen, Schools
are deciding that the needs of the child must be met.
Tyraditionalism fails to work, Here we find our clue %o
the new education based on & set of social values. The

quest of seerching for the truth continues on a new front,

Guiding Principles of the New School
Bducation in a democracy exists for the human welfare
of the group. Lvery individuel is a pert of scciety. In
a democracy the well being of the whole constitutes the
democratic ideal. Our fundementel processes of living
must conbinualiy be reconstructive in erder to achieve &
genuine expression democrecy--the moral equality of men,

The good life is seclal- individuals do not

exist a E art from society. %he walfare of the group
is of the greatest sig ficance. The emphaais upon

1naividual develogment must be transferred t% the
common fe of which the individual is a par

central prablem,cf sducation, therefore, is the
achievement of the good seciety.*®
Today there is widespread acceptance by many &duce-
tors that the scheol must help tuild the good sociely,

Traditional schools kept aloef from soeial realities,

4genry Harep, The Changing Curriculum, p. 331.
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The modern scheol bzoomes a part of ™the area of social

living.

wo

An outline of the generalizations which were evolved

in the second chapter from the modern philosophical prin-

gipleg of the new schogl follows:

1.

2.

A New 3et of Valuea.~--The base of the new education
ig a gocial philosophy. In order %o make secure
the lives of all, the emerging society of Americs

tends toward a colleotivism devoted to the interestm

~of all the people of America., Common welfare is the

goel. ™A society with social values emphasizes
knowledge instead of ignorance, cooperation instead
of competition, careful planning instead of trust
in providence, and socialized economy ingtead of
private eapital‘”ﬁ‘
A New Theory.--The real center or core of the new

education is an experience curriculum based on
vital probiems of living., Such a theory follows

directly the acceptence of a soecigl philosophy of
education. The paramount interest of the school

becomes @ocial living., 4t the turn of the twenti-
eth century, Lewey advocated the theory that chile

dren learn by experiencing life situations. In

Srvia., p. 339.
aaaerga 3. Counts, Dare the Schools Build g New Sceial

Ordec?

(A John Day FPamphlet), p. 48,
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1936 the California Curriculum Commission outlinsd
atatements representative of Dewey's philosophy in
the following manner:

Education is life.

Educstion is growth.

Education is a social process.

Education is a_continuous reconstruction of

experience,’

d. A New School.--The basis for pupils and teachera
living and learning together in the new school is
the use of the interests and needs of all the'inﬁi-
viduals engaged in cooperative or group living., 1In
other words, the modern school has an intersegt-need-
use basis. It encourages a deep and warm understand-

ing of children's needs., ‘The feacher is a guidew-

not a dictator. rupils are regarded as sctive agents
who can bhe educated only through s elf-setivity. The

gchool 1life experiences of pupils are as broad as
life itseli. OSchool is not confined to textbooks
anG four walls, The community becomes the schoal
and textbooks are replaced by excursions, oritical
discussions, visual aids, experimentstion, and in-
vestigations. The school becomes involved in social
1iving.

The purpoges of the glementary school are stated

"Teschers' Guide to Child Development in the Inter-
mediate Gredes, Calilornis obave curriculum Commission,

1986, p. L.
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as follows:

Helping the child

(1) Esteblish normal mental attitudes and
controlied emotional reactions, and to develop
a sound bvody.

(&) Develop an undersianding of soeial
relationships and a willingness to participate
in socisl asctivities in wayse conducive to the

_progress of society.

{3) Develop individual telents and abilities
a3 completely as possible,

(4) Cultivate hsbits of asnalytioal thinking.

(b) Acguire command of the common knowledges
and okills essential to efrective living.

(6} Develop apprecietion for and dgsire to
geek beauly in its many manifestations.

4, A Tew Psychology.=~=The new school is concerned with
the personslity growth of the ¢hiid in terms of
cooperative living. In this way the seducation of
the whole child is taken into consideration. The
real aim of the school is the ali-round development
of the child. Schools today are concerned with the
physical, emotional, and social growth of children.
sims of the new school become general patterns of
conduct which runetion a8 guides throughout the
development of the child. A4 list of genersl aims
for the school's whole program appears in contrast
te the numerous list for each grade Level in the old
mec¢hanistic point oi view, 'The whole pattern of

conduet is the main c¢onsiderstion of the new school.

81v1d., p. 3.



Brown and Feder explain the chief tenet of Gestalt
Psychology in this way:
There are svents in nature where there
is organization and this organization is
primary, so that the properties of wholes
gan not be understood as a resultent of the
sctivities or properties of the individual
parts,
Qutline of Trends

The dats coliected from the survey of the four groups
of schools in Texas gover two definite phases of the repori-
ing program; namely, the basis or philogophy of reporting
and an interpretation of the symbols employed in the differ-
ent ways of reporting.

The first aspect, the basis upon which schools report
pupil progress, was shown in Chapter Three as including
three objective divisions. These divisions represent a
type of philosophy or way of thinking which becomes the em-
phasis of a particular school. Subjeets, a combinstion of
subjeots and traits, and pefsonality traits are listed as
the representatives of tne underlying philosophies in
present use.

The second aspect, an interpretetion of the symbols
employed in reporiting, is also Givided into three objective

divisions which represent the marking symbols employed in

$7. F., Brown and D. D. Feder, "Thorndike's Theory of
Learning as Gestalt Psychology," Paychological Bulletin,
XLLT (19%4), pp. 487-438, as guobted in Hollis Caswell and
Doak Campbell, Readings in Curriculum Development, p. 547,
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present day practice, These objective divisions are per-
centage numbers, letters and progress checks,

In pursuance of these prineiples the following oute-
line indicates the trends of reporting pupil progress in
Texas:

1. Temonstration Schools

a. Basls aspect.-~-One school, Sul Ross, emphasizes
subjects; three schools, West Texas, Abilene
Christian College, and Sam Houston, emphasizé a
combination of subjects and traits; and two
schools, Southwest Texas and North Texas, em=-
phasize traits or personslity growth,

b. Symbol aspect,--One school, Sam Houston, uses
percentage numbers; three schools, Abilene
Christian College, West Texas, and Sul Ross,
use letters; one school, North Texas, uses
progress checks, and one school, Southwest
Texas, uses an informal letter,

2. City Schoels

a. Basis aspeat.-~Four schools, Houston, Dallas,
Port Arthur, and Denison, emphasize subjeotsy
three schools, San Antopnio, Ft. Worth, and
Highland Park, emphasize g combination of

gubjects and traits.



b, Symbol aspect,~--Two Schools, Houston and High-
land Park, use numbers; five schools, Dallas,
Ft., Worth, San Antonio, Port Arthur, and Teni-
son, use letters,

3. Curriculum Schools

&, Basis aspect.-~Three schools, Stamford, Laredo,
and Lufkin, emphasize subjects; five schools,
seaumon®t, Trinidad, Port Neches, Corpus Christi,
and Kilgore, emphasize a combination of sub-
jects and traits, and three schools, Big Spring,
El Paso, and Grandfalls, emphasize traits,

b, Symbol aspeet.-=Eight schools, Beaumont, Stam=~
ford, Trinidad, Laredo, Port FNeches, Lufkin,
Corpus Christi, and Kilgore, use letters; 1Iwo
schools, Big Spring and El Paso, use progress
checks; and one sehﬁol, Grandfalls, uses an
informal letters.

4, County Schools

a. Basis aspect.--Eight county systems, Taylor,
Hopking, Tem Green, Ellis, Williamson, Ander-
son, Bell, and Limestone, emphasize gub jects;
four county systems, Smith, Johnson, Nacog-
doches, and Hopkins, emphasize a combination

of subjects and traits; and three sichools,

MeLennan, krazos, and Anderson, emphagize
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personality growth.

b. Symbol aspect.~-Two schools, Jjohnson and Tom
Green, use perceniage numbers; eleven schools,
MeLennan, Taylor, Hopkins, Brazis, Anderson,
Ellis, Williamson, Houston, Cass, Bell, and
Limestone, uge letterg; Smith and lacogdoches

use progress cheoks.

Relative Approach of Trends to Guiding Principles

The major tenets of the new education, a social philos-
ophy, a curriculum based on vital problems of living, and
gn interceat-need-use school that is coneerned with the
growth of the whole child, have been represented as being
the'guiding principles of the new school,

We have indicated that these gulding principles serve
&5 %he underlying philosophy of the third objective division
of the tebles in Chepter Three, In this light, schools
that emphasize traits or personality growth approasch nearest
the desired goals of the new education.

Progress checks, the third objective division of the
marking emphasis tables, also, have been describved as the
most degirable form, in present practice, of marking symbols.
"his form of checking pupll progress is & part of the evalua-
tion technique of the new schocl. The change in marking
goes hend in hand with replacemen®t of competitive marks %o

sn emphasis on pupils' improving their own records.
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Relative Approach

TABLE 9
BASIS FOR REPORIING

Rapdrting Emphasis

School Groups Subjects |[Subjects and Traits
Tralts { personali-
{only) {combinetion) | ty growth)
Demongtration
B ceessvons 1 or 17% 3% or 50% 2 or 33%
City
H esssnenss 4 or 57% $ or 43% sr et
Curriculum
Ilecesnsnse 3 or 27.5%] 5 or 45.4% | 3 or 27%
County
18.eecoacns 8 or 53% 4 or 27% 3 or 20%
Total
1= T 16 or 41% 15 or 38% 8 or 21%
Table reads: OFf six demonstration schools surveyed,

one, or 1i7%,

a combination of subjects and traits; two

gige braits.

TABLE 10
SYMBOL PHASE

emphasizes subjects; three, or 50%, emphasize
, or 33%, empha-

Marking Symbols

School Groups Percentage Tetters Progress
numbers ' checks

Demonstration ‘

6 ceesncassas| L oor 17% % or BU% 2 or 33%
City _

T evesesvesan Z or 29% 5 or 71% RN
Curriculum _ _

0 P sas et v e 8 or 73% 3 or 2?%
County )

TBeveneesenee| 2 or 13.3% | 11 or 73.3%| 2 or 13.3b
Tt eeinnl| B oor 138 87 or 69% 7 or 18%
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The tables presented show the relative approach of
the trends of reporting child progress in Texas %o the
gulding principles of the new school.

Eeadings from the tables indicate that the transi-
tion of education in Texas from traditionalism to the
social goals of the new school is taking place, ‘The whole
bage is being changed. In some places 1t is moving siowly,
but s8¢ a whole, progress is bheing made. However, Texas
has a long way to go. Are we not chalienged to do some-
thing sbout the fact that 41% of a selected group of
progressive schools gtill emphasize treditional subjects

in preference to social living?



CHAPTER V
CONCLUSIONS AND RECOMMENDAT IONS

Significant Points Brought Out In Analysis

General.~--America's emerging education, whether
termed progressive, a new sducation, or education for s
new soclal order, springs from seeds sown by such courageous
men as William Jemes, John Dewey, and others, who championed
the belief that our world is a world of change, and that
practical men move in the stream of the wofld's changing
conditions, |

The emerging edueation takes cognizance of this phil-
osophy with the belief that schools which remein aloof from
existing conditions will, eventuslliy, bring injustices to
society, and slow the wheels of progress,

The education ascenéing from the conditions of our
present epoch hes as its major consideration the welfare of
gll the people of America, Hssentisls of the emerging edu-
gation evolve arcund the needs of humen beings, Needs of
individusls in our present world of 1hterdependence may be
achieved only through group action, and infelligent activity
of groups seeking their desired needs will necegsitate the
education of the people of Amerioca in Cooperation, the
highegt level of democratic proceszes. Society's urgent

needs will continue to demand, in our modern schools, the
81
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diminishing importanee of subjects as the basis of school
curricula, snd the inereasing importance of vital problems
of living.

Guiding principles.~~The following is a statement of

the generalizations discerned from the philosophical back~
ground of the emerging education:

1. Educetion hes reslized that its underlying purpose
is %o help people secure a better way of living,
‘and therefore schools must be fused with Life and
its problems.

2., The major consiGeration of the new schools 1s the
growih of the whole child. Opportunities must bhe
provided for children in our pregsent day schools
for their physical well being, and their mental

and emotional growth. The development of group

congciousness and cooperation in children are
charscteristic of the modern school's effort towerd
social progresg.

%, The modern school has an experience curriculum
baged on vital probvlems of living which take into
consideration the nature and needs of children.
Interest is the motivating power of work in the
modern school, and esctivities of the school go
veyond the walls of classroom, and the school iteelf,

into the community. The modern schoel gradually



83

widens the scope of the child's world.

4, Teaching in the modern school is an art, since the
teacher must guide children into those problems of
living which are vital to their respective levels.
Personal inspiration is one of the teacher's
greatest assets in guiding ghildren of the modern
school, sinee self-directed, purposeful activity is
desired of pupils. Teachers in the modern school |
are representatives of a profession thal has as its
purpose the helpful ideel of betering human welfare.

Reporting.--The extent to which the newer ways of re-

porting child progress in Texas spproach the goals of the
emerging education is submitted in two divisions:

1. The basic principles‘underlying the present practice

of reporting in Texas are still traditions; however, schools

are in a pericd of transition from an emphnasis of subjects

gs & basis for reporting child progress, to an emphasis of
traits, or personality growth.

2, The mejority of the schools surveyed in Texas employ
competitive merking symbols in their reporting of child
progress, yet the trend is toward the use of progress checks

as a means of evaluating children's growth.

Pechniques Needed in Reporting Child Progress
To Parents in Texas

Recommended.-~For schools seeking higher levels, the

writer recommends the purposeful goals of the emerging
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edueation, A Tew bresths of the purified air often con-
vinee even the traditionalist of the great pogsibility for
new life within our schools. The goals of the modern
school hsve possibilities of becoming desirable springs

of human action.

New technigues.--Reporting should be a technigue of

bringing about close cooperation between the school and
home, sinece the child's life at school and at home make
up his whole life,

The tescher in the modern school uses records and re-
ports in a professional way. Much material in the form of

anecdotal reports, case studies, ddta from inteliigence and

schievement tests, and all strictly tecnniocal matter musgt

be treated just as the physician treats his records. They

are kept, preferably, in & curmlative record tolder of the

child, uged only by professional workers, and then for one
purpose~-~to help the child.

Teaching, therefore, ceases to be a trade in the
emerging education. The modern school must come through
for the child just as the doctor doeés for his patient or
the lawyer does for his elient. Materials should be used
in reporting that will help egtablish the desired coopera-~
tion of nome and sechool. As pointed out in Chapter IIT,

the bvest kind of report is no report card at all. Three

of the newer ways of reporting ©nild progress are:
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(1) conferences, {2) informal letters, and (3) progress
sheets,

Conferences,.~-An intelligent conference is one of the

best techniques for establishing e close relationship be-
tween the home and school. Here parent and teacher may
discuss the child's problems confronting both the home and
the school. The teacher of the modern school will under-
gtend human relationships enough to begin the conference

with the successes of the ehila, or the progress he has

made. A% sll times the tesoher will keep a wide, deep,
and warm interest in the needs of the child, and through

gincerity will enlist the parent in helping the child
with his problems, The degire for apyrobation is very
strong in all human beings, and used in a sincesre .manner
certainly mey be employed to @ great advantage in a con-

ference, After all, boys and girls are persons, and all

have the desire to succeed, A teacher must be stralght-
forward in conference discussion, but praise at the be-
ginning and conclusion of the conference are strong foreces
for establishing the sctive support of parents,

Personal conferences sgometimes are impossiblie to
arrange, and when such is the case, the telephone may be
uged., However, the telephone can not effectively take
the plesce of an inteliigent personal conference,

Informal Letters.--The second technique which many
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medern schoels are using is an informel letter from the
school to parents. The letter may go out &t regular in-
tervals, or when needed.

Figures 4 and 5 illustrate the informal letter

technique,

Fifth Grade
City Schools
Penton, Texas

Mrs. John Doe
1111 West Oak
Denton, Texas

Dear Mrs. Doe:

Johnny is progressing satisfactorily in his
schogl work. His study habits are good, and his
attitude toward his classmates and his teachers
i1s excellent. He is very interested in our prob-
lems at scheol, but is inclined to be careless in
his written work. Johnny is a splendid boy and
is slways courteous to his teachers and fellow
classmates.

I would like to have you logk over his note-
book and sign 1t, if you care to. Any suggestions
you wish to make regarding his work will be greatly
appreciated.

Sincerely,l

Flgure 4.-«Initial Informel Letier

lﬁpgraisin%_the Elementary School Program, The Kational
Zlémentary Principal, Sixteenth Yearbook, vol., XVI, No. 6,
pe. 514,
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Fifth Grade
City Schools
Denton, Texas

¥Mra, Tom Jones
999 West Cak
Denton, Texas

Degr lrs. Jones:

Tom is showing marked improvement in his
writing. FHe is improving his skill in milti-
plying numbers, ftoo. I am also happy to report
thet his attitude toward his work and the school
ig mueh betier. He needs to improve his writing,
however, and I am giving him special atuvention
in thia particular,

We appreciate your cooperation very mach,
and sinecerely hope you will be able to visit the
school again soon.

Sineerely,2

Figure 5,-~Follow-up Informal Letver

Progress sheets.--Many modern schools use the progress

sheet technigue in reporting pupil growth. This type of
evaluation may bve employed a8 an informal letter, or it

may be sent oubt at reguler intervals, just as the traditional
rgport cards, Progress reports may serve as another rung up
the ladder. They are a step forward, Figures 6 and 7

illustrate the form ol two progress sheets,

21114,
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{Group)
{School}
w (Date}
Progress Heport of
to Days present

The school is concerned with the personality devel-
opment or the growith of the whole childe.

Qur school's program consists of Tive educational
fields: (1) Language Arts; () Social kelations; (3)
Home and Voos tional Arts, (4) Creative and Recrgative
Arts, and (D) lature, Ma%hematiea, and Science,

Ttems lListed below are representative of some of
the responses we expect Irom children in the {Group).

A check merk ( ) in the column to the right indi-
cates our estimate oI development thus far.

Column i--Satisractory growih

Column &--Ig improving
Column 3--Heecds to improve

HABITS AND ATTITUDES*|1 |2 |3 || INTERESTS, ENOWL- |1 213
EDGES AND SKILLS

1; lo
2. “3.
da e
4, 4,
D D
6. 6-

Conferenceg with you are welcome., Thank you for
your cooperation with the se¢hool.
Sincerely,

*Ttems in this report should conbain the major
considerations of the group concerned, See Figure 3.

Figure 6,~--Informal Progress Report Letter

Texas STATE Dopar cment

& .
Pentative Course of Study For Years One Through Pix,
[+ Tosti0n, D. L0« (From & Char o

prepared oy Fred G. Ayer).
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PROGRESS REPORT

of
TPuplil's name) - [Ciassificaetion)
TGroup] {School)
(Tays apsent) {Tays present) {Times tardy)

The teacher‘s aim is %o help the pupil develop the
qualities listed below.

The pupil's response to these aims is as follows:

Column l~-~Satisfactory growth
Column &-=Is improving

Column 3--Keads to improve

. i

PERSONAL GROWTH® 1l2 |z [ zoME Awp vocaTIONAL [1]2(3
1, ARTS
E. l-
3. . 20
%,
EOGIAL RELATIONS CREATIVE AND HECREA-
5 TIVE ARTS
5 1.
[ ] . 2‘
TLANGUAGE ARTS 3.
1. NATURE, MATH., AND
2, SCIENCE
a3, 1.
Ze
3.

Conferences with you are welcome,

*Phe items under the six objective headings of this
report should contain the major considerations of the
group coneerned. See rigure 3.

Figure 7.--Progress Report Sheet



tn recoemmending the newer teqhniques of evaluatien
of the modern school, the writer has %aken into considera~
tion the fact that the teacher of the emerging school will
have the initiative, insight, and creative spirit necessary
to determine the needs or the group of children with which

he is working.
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