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CHAPTER I
TNTR0DUCTION

Froblem and Purpose of the Study

In the traditioansl scnool, a child's ability to learn
was messured largely by his mental alerfness and his bio-
logical inheritance. VWithin wrecent years the environmental
influences nave been recognized as playing an important
part in determining not only learning activities but be-
havior mannerisms as well, Tests have besn worked out by
Tsychologists whereby the factors that influence a child's
behavior and learning abllity way be measured to = certzin
extent. The results of these tests, in many instances, have
been revealing, and distinet correlations heve been found
between achievement and environmental factors, between
achlevenent and bersonality, and between achievement and
intelligence,

The alert teacher, alive to the faet that all behavior
is caused, 1s anzious to avail herself of all the nowledge
thet sclence can offer to help her in understanding her chil-
dren in order that she may better help them meet their neseds,
~he hears about the results of certain tests in a school,
and she wonders if these tests would belp her any, would

give her any nesded information, or if they would be mere



The purpose of this study is to give the results of a
testing program in the low seventh gruade of an urban school
wherein intelligence, personality, achievement, and socio-
economic tests were given. The primary vurpose of the tests
was to determine what influence, if any, the environmental
Tactors plaved in the individual learning process, but
attention was given to other vhases of the learning process

as well,

source of lata

Thirty-Tfour low seventh grade pupils of the Tleasant
kound School were uged in making this study. l.ore than
forty pupils were tested at various times during the year,
but for various reasons parts of some of the tests were not
filled out, and some of the students were absent on the
days when the tests were glven. sJor these reasons, only
thirty~-four pupils were selected and theze hed taken the
complete set of tests: intelligence, Personality, achieve-
ment, and socio—économic.

In September, 1946, the group under congideration was
given the XKuhlmann-inderson Intelligence Tests.+~ The
teacher, sarly in the year, got Irom these tests a Teirly
clear pieture of the material that she had *o deal with,

from a mental stendvoint. The group was given the Sims

lLuhlmana ., and nnde¢bon A.G., lanual for Seoring
gnd Admlnlsterlnn the huhlmann-an&eroon iests, p. 1.




sScore Card for Socio~dconomic Status in Cetober.® This
gcore. card tarough an ingenicus set of questions, developed
tihe facts about the general cultural, social, and economic
home backzround.

With thie information in mind, the teacher kept a close
wateh on dhe development of the pupils throughout the year,
a1 anecdotal record was kept of some of the children, and
causes ol behavior were looked for and examined. In lLay,
an achievement test, the Unit scales of atitainment developed
by Lranom and othefs, Wi s given.s This was followed by an
adjustment wuestionnalre furnished by the ¢ity school ad-
ministration; this was also givén in may.4

The information gathered in these tests and fron the
anecdotal records kept during the year served a3 a basis

i

for the considerations conbtained in this study.

A

litions Lxisting in the School

ihe #leasant Lound Jchool had an enrollment of 500
pupils for the year 1946-47. ‘There were twelve teachers in
the school.

ine school setting is unique in some respects. rleasant
wound serves an area of Ualles which is suburban, and con-

sists of moderate hLomes of the working class psople. Yhere

= NV - L e .- " - . . .
‘ “3ims, Verner L., The ieasurement of soclo-uconomic
=tatus, p. 1.

SUnit Scales of attainment, pp. l-4.

QAdjustment guestionnaire, pp. 1-3. (Mimeographed).




are no extremely wealthy peopls in the district nor ara
there very poor ones. ihe majority of the wage sarners are
skilled tradesmen who have good Jobs, but who have compara-
tively little cultural background from the Standpoint of
college education and professional skills. The district
might be reted "middle clags® by sociologlasts, and one of
the distinguishing traits is the "samenegs® of the peonle
and the neighborhood. &Huch a group of children should nmake
an intersesting study to see if the "sameness” characteris-

tics are repeated in the children.

[47]

2glated otudies

There have be:n a number of studies made on the re-
lationship of the enviroament to acnievement, and other as-
pects of the learning process.

Hollingsworth made a study of the ways in which soci-
abllity can be develoved in the elementary pupil. “ccording
to her, 1t is impossible to separate a puril's intellectual
funetions from his notlves, emotions, and social adjust-

ments.5

The main purpose of her study was to find out which
boys and girls were acecepted by the groups, ang determine,
1T possible, what could be done to help the pupils who were
not accepted., & secondary ourpcse was 1o determing what
types of classroom activities were desirable for this pur-

pose.

) 5Lil& Hollingsworth MHow wociabllity Can be veveloped
in the alensntary school”, Unpublished saster's Thesis,
Forth lexas State College, 1940, p. 2.



Lollingsworth administered four standardized tests in
evaluating the children, and her study was based on the re-
sults cobtalned from these tests. The study differs from
the present one in that this study stresses the relation-

siiip of the sgocic~sconomic background to other phases of

.
-

£

the educative process--personality, intelligence, and
tainment.

In 1940 Clark made a study of a grour of thirty-five
children in the Albany school to determine the relationship
of the soclo-economie background to achievement, in pariicu-
lar, and personality and intellligence as secondary consideras~
tions.® JFour standard tests were given the children and the
correlation of one phase of the learning process to the
other was made. Clark found that the soclo-economic status
played a large role in the personality development of the
group studied, made a significant contribution to school
achievement, and played a small part in determining the in-

-

telligence score of individual pupils.

)

This study parallels Clark's in many instances. Clark,

nowever, had a more varied socio-economic group of pupils

67, ¥rances Clark, "4 Comparative Study of Environ-
menptal Conditions and Thelr delation to achlevement, Fer-
sonallty, and Intelligence of Fifth Grage Fupils,™ Unpub-
lished Laster's Thesis of North Texas State College, De-
partment of &dueation, ». 2.
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Sefinition of lerms

Sogio-economic simply means all the things that zo to

maxe up the child's environment--education of parents, type
of home, occupation of parents, reading habits, and general
environmental conditions.

Lersonality is the individual's own unigue system of
presenting himsell to the world--the effect that a person
creates uron other peopls,

aghievement is the thing accomplished; a child's

achievement in school is the type of work that he accom-

rrocedure

“he thirty-Tive pupils studled were given the huhlrmann-
anderson Intelligence lests in weptember, and the 5ims Score
Card for Goclo-idconomlce Status in Gctober. The results of
these tests were recorded and snalyzed for the purpose of
determining, &s far as possible, the reactions of the pupils
to many school situations.

In May, an achievement test, the Unit Scales of At-
tainment was given the grouyp, and an adjustment Fuestion-
naire vas alsc given. Jhe results of these tzsts were also
tabulated and the relationship between the socio-economic
status and other phases of the program studisd. These data

corprise the second chapter of this study.



A study was made also of the children during the year.

Close observatlon was made on the STOWD,
instances, anecdotal records were made.

individual pupils comprises Chapter III.
chapter, the findings and conclusiong of

given.

nd

i
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PREJOTIATION AND ANALYSIS OF DATs 3=CURSD 20K FOUR
TESTS CGILVET THE LOVW SIEVANTH GRADE PUPILS IN THE

FLEGSANT LOUN L 3CHOOL

Furpose of the Chapter
the rurpose of this chapter is to present the duta and
interpretations of the four standsrd tests as glven to
thirty-four students in the +leasant liound sechool, dallas,

‘exas, in 1946-47.

Jata vecured from snvironmental Studies

the data from the 5ims Score Card for Socio-Economic
status used in this study reveul the general cultural snd
economic home backeround of the pupils.l

lable 1 shows the total soclo-economic status gcore
and tae class runk of each of thirty-four children in the
Pleasant liound sSchool in 1946-47. wuring the school year
more than forty osurils were enrolled in the low seventh
grade, but cnly ths pupils who were present all year and who
had taken all the tests were evaluated in this study. Cne

0f the Tlrst reactions %o the table is that there is a large

Lverner i, wims, Zhe leasurement of Soclo-Yeonomic
status, pp. 1l-12.

£

“Tbid.




TABLE 1

THE TOTAL SOCIC-ECONCEIC STATUS SCORE AND THE CLLES
2allll OF THZ THIRTY-FOUR FUSILS IN THE LO. SEVLTE
GRaDE OF THE PLEASANT MOUND 3CHOOL FOR THL YRAR
1946-47, 45 DLVBAINED BY THI SINS SCORE CARD
FOR SOCIO-ECONOLIC 3TATUS

1[

Fupil _=oclo- 31&33
Aconomic Aank
score

A 11 2945
B 17.1 11.5
C
L
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11 £2.5
N 8 28

i 15
G 18
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As 18.2 B8
AB 16 14,5

AD 19 3
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TABLEI 1 (Continued)

Pupil =“ocio- glafs
=conormie oangg
Scoire

AB 8 5.5

AF 9 31

AG £3.1 2

Al 19 17.8

number of similar or closely relsted scores. The highest
score was twenty-seven, and this, according to the wmanual
of directions, is a relstively high score.® The second
Score was twenty-three and the thirgd wes twenty-two. soth
of thess gcores were high,

4« noticeable thing asbout the tests, however, was the
large number of similar scores. Iwenty-four of the children
scored between ten and twenty. Thege scores bear out the
statement in the early part of the study that the majority
of ths students were from the so-called "siddle clasa™
homes. The wanual of Dirschions for interpreting the score
states that those ranging from ten o twenty are "medium
low to medium nign".o

ihere were only Tfour low scores made in the entire

grour, und these ranged from five to nine. These records,

B
-
o
'—l-
o

o3}
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according to the lianual of Directions for interpreting the
soclo-economic status, were very low,%

When the highest score Waé compared with the lowest,
there was a difference of sixteen poinis. Eowever, the
median of twelve representgd the medium group as described

in the lanual of Directions.

Data Secured from the Intelligence Tests
Table 2 presents the data taken from the Kuhlmanrn-
anderson Intellizence Tests which were given to the students

in September, 1946, °

& INTELLIGENCE SCOR:ES AAD TEE CGLASS RAITI OF THE
mH&RTY FOUR :UPIIJ O THE i PLEASANT MOUND SCHCOL
As DETERLINGD =Y THE 0TI 8 LF-ADLIIIDEE_IHG

TL“”S CF HIXTAL ABILITY

Pupil Intelligence Class
score Rank
A 100 20.1
B 117 6.5
C 117 6.9
D 188 &e0
& 116 9
r 70 54
G 100 20.1
H 114 10.5
I 114 10.5
J 10& 19

41uhlmann, f., and anderson, H.G., danual for 4dminice-
tering and Scoring the Luhlnann—mnderson lests, p. 4.

STnig.
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TLBIS 2 (Continued)

Pupil Intelligence Class
Seore Hank
x g7 25
L 112 13
i 84 30.90
O 103 17.5
F 74 SE
) 117 ' 6.0
2 84 30.5
5 112 13
T 11l 13
9 96 26
v 103 17.5
W 117 6.0
X 98 23
K 120 4
2 gl 83
AA 112 )
AB ag 23
AQ 90 29
AD 93 27
AR 73 33
AL 104 18
e oB 238
AE 128 2.5

48 indicated in the data, this particular grcup of
children ranked high in these tests. 4according to the
scale oI measurement, a score of eighty-rive is relatively
low but a range of 100 to 127 is relatively high. In thig
group of thirty~four pupils, only thirteen fell below 100
in intelligence rating, and seven of these had scores of

ninety or above. the lowest score made was seventy and the
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highest score made was 127, wiilch gives a range of [ifty-
seven points. Three of the girls were the same age and
ranked 117, 117, and 116, respectively. ihe pupils under
consideration, it is indicated, were medium igh in in-

telligence gqualifications.,

Lata Secured from Adjustment suestionnaire
Table 5 gives the scores the thirty-four pupils made
on the Adjustment Lest. These tests were made on the basis

ore. the highest score made was

G

of 100 as a perlect s

@

ninety~three and the lowest was thirty-eight,

TABLE 3

fﬁﬂTW@LEEE@MMEYSMHE&EJ%@(E&ﬁiﬁﬁiE“&WH
OF TEL THIRTY-FOUR LOW SIVANTH GRADT PUPTLY iN THE
PLOASANT LCOUND 3CHCOL FOn THh Towls 1946-47, i3
SVIALED BY AN ADJUSTLIRIT QUISTTONNATRT

rupil fersonality Class
Score Hank
p:y 77 28.5
5 93 =
¢ 93 b
o 86 15
a2 oz o
7 38 34
G 92 153
H 92 5]
I 91 7.0
J 81 20.5
{ 85 17.5
L 77 8.5
L 78 £5.5
7 89 12
C 90 10



14

TABIE 3 (Continued)

Tunil Personality Class
* Sgore fank
F &6 15
2 g0 10
" 35 17.5
3 77 £8.5
T 86 15
U 80 224D
v 63 33
W 79 24
X 81 0.5
b4 80 22.5
Z 75 41

An 91 7.5
AB 87 13
AC 90 10
AD 82 19
S5 74 38
Al 78 25.5
A 77 28.0
AH 93 _ 2

Of the thirty-Tour pupils, eleven made scores bebween
ninety and ninety-three, twelve students made gcores hetween
eighty and ninety, and nine made scores between seventy and
eighty. This accounts for thirty-two of the punils. Of the
remaining two students, one made a score of sixty-eight and
the other a score of sixty-three. T
wupils, 1t is seen, wers closgsely grouved in the scorings.
&, the student who made the extremely low scors of

thirty-eight on the 4djustmsnt wuestionnaire, had a socio-

econoriic score of fiftesn and an intelligence score of
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seventy-nine. Ils achievement score wus 74.5. wpecial
attention has been glven this pupll in the anecdotal study

which will be reported later.

Uata from achlevement festa
The achilevenent scorcs were figured from the Unit
scales of 4chievement.® Table 4 shows the results of the

tests.

TABLE 4

‘EW? LOTAL AVZRAGE ACHTIEVERENT SCORE, 13 EDU‘A“IOVAL

2, AND THE CLASS RANIE C}‘*1 EaCH 0F THE THIRTY-FOUR

E*UI TLS T THE PLEASANT OUND 3CECOL FOx THIL T2
1946-47, AZ DJIEBT;JLD 27 THE UNIT 3CALZS CF

ACEIEVENIRT TI3TS

rupil <chievement Lducational Class
Score age danl

A 75 14.10 Z1l.D
e gc.1 15 12
C 89 15 7
D 20 13
I 90 13
7 74,5 i5.28 ad
G 82 13 16
o £3 14 13
I 90 15
J 78 13 28.5
i 73 12.8 £5
L 82 13 16
M 03 13 2
[ 7 13 £28.5
U 69 11.5 31

bUnit Scales of Achievenent.
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'"ABLE 4 (Continued)

Pupil Achievement sdueational Class
Soore AEe fdanlc
P 635 10 34
3 94 16 1
A 75 1o 21.5
S5 89 14
T 86 14,28 11
U 8z 18 15
v 78 1z 19
W 8% . 14
" 78 13.8 20
b 88 15 9.0
& 8a 15.8 1la
AA 82 13.8 186
AB 78 13.6 28.5
AC 73 11.1 &5
AD 58 iz 2.5
AL 68 13 324D
AF 72 13 8.5
AG 73 14 £5
AT &8 15 9,.b

Ihe highest score made was ninety-four and the lowsst
score was slxty-five., rour of the students scored hetween
ninety and ninety-three, and ten scored bhetween elighty and
ninety. Jourteen students had scores ranging from sevsonty
%o eighty. Only two of the students made scores below
sizty. 7The students, in tais instance, again showed a
strong trend towerd "sameness" in many respects.

ihe educational age of the students ranged from six-
teen to ten years. ‘Yhirteen of the children, however, had

an educational age of thirtsen years, while six had fourseen
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years or fractions thereof. Only four students wers below
twelve years in educational age. The majority of the stu-
dents, 1t 1s indicated, wers beyond their chronclogical age
in their educational achievement.

In figuring the total scores, it was found that the
students made an average soclo~economic score of seventeen,
an intelligence guotient average of 103.1, an average per-
sonality score of &81.0, and an average achievemsnt score of

79.3. In ecach instance these were what might be called

"middle class" rankings.

Correlation of wesults
Table 5 gives the correlation, according to the Fearson
formula,7 of the four factors affecting child development

that were considered in this study.

TABLE 5

CORRELAYION OF FOUx FACTORS AFVECTING CEILD DEVELOFLENT

Basis for goefficient of
Correlation sorrelation
Fersonality--Socio-iconomic Status . . . . . . =08

Fersonality--dchlevement . . . . . . . . . . . . 405
Intelligence--rersonality. o v o o o v o o o . 446
achievement~-Jocio-dconomic Status « + + o . . <405
Intelllgence~~achievement. v v o o « o o o . . «+91
1nte111 sence--so0clo-Leonomic Status. .« . . . . 409

7Pearson, iroduct~jonent Coefficient of Correlstion,
De L.
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From observing this table, it will be ssen that the
highest correlation was between intelligence and achieve-
ment. ‘The correlation between personality and socic-eco-
nomic status was a negative ,-08 which did not indicate too
great a relationship. ‘Lhe relationship between personality
and achlevement, too, was not close. The coefficient of
correlation for intelligence and versonality was .446,which
was not a relatively high degree, but was wmuch greater than
some of the other relationships. «hen the relation of the
environment, represented by the socio-economic status, and
the achlevenent were conslidered,there vas a coefricient of
only .+405. The correlation between intelligence and socio-
econonic status was .409 which was some higher than the re-
lationships shown between some of the other traits.

if these figures indicate relationships to any reliable
degree--and the possibility of error is not discountade-
there was a very close reiationship between intelligence and
personality. The fact that a large number of pupils had
similar scores in all four factors and that in almost each
instance the one with the highest score in intelligence
ranked highest in achievement wss noticeable throughout the
analysis of the datz. The hirh degree of relationship

shown in this area, then, indicates that the other scoreg,

they were very low in mosst respects.
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Lindouist, in his 4 Firgt Course in Statistics, has

the following word of caution in interpreting too objectively
measurements of traits:

IT...the student of gtatistics in sducation
&nd psyecinology is to develop a sound statistical
Judement, it is eszential that he acquire a
thorough appreciation of the limitations of the
original data with which he will have to Worlk.
It is exsremely important that he recognize how
seriously measures of mental tralts~-skills,
abilities, aptitudes, attitudes, and educational
achievements-~-are characterized by error and
ambiguity, and how inadequately we are able to
control these errors or to describs thelr nature
and magnitude by means og available gtatistical
and rssgearch technigues.

==y

Statisties, pp. 205-

=06.



CHAPTER III

Ciasa STUDIES O DUPILs N TE8 LoV SEVINTH

GRADE OF TLE PLBASANT LOUND SCHOCL

During the school year of 1946-47 the teacher kept a
record of the children in many ways beside keeping a list
of their grades mede in various subjects. Tor one thing, re-
cent studies have brought the realization that Ybehavior is
caused," and study has been given during the year to ascersain
the causes of different types of behavior observed. In the
gtudies given of the different pupils excerpts from the an-

ecdotal records kept of some of the children will be given.

Case Analysis of A4

A was twelve years old and had spent four years, inciud-
ing the year 1946-47, in the Pleasant lLound School.

In September, 1946, A was given the Kuhlmann-anderson
intelligence Tests. Trom these tests, it was determined that
hls intelligence cuotient was ons hundred, which was average.
Els class rank on these tests was 20.1.

A was an excellent pupil, very retiring and quiet, and
gave the teacher little trouble in matters of discivline., XHe
was weak physically and this prevented an active participation

in many of the school's zctivities.

=20



e class rank of A on the 3ims 3core Card For Socio-
Zeonomic 3tatus wygg seventeen with a score of 29.5. There
were three other children in the family. His father wes a
mechenic and he owned his own shop. HNeither of the parents
had a c¢ollege education. Thres magazines, including Collierts,
came into the home. A had & modern, comfortable home, and
the family had & good incone.

4 had a good attitude towsrd all school activities, but
his physical condition prevented him Fron taking an active
Part. He was well-lilked by all his classmates. His hobby
was building model airplanes, and he secmed to take a great
interest in anything mechanical. This may have been due to
the fact that his Tzther wes & mechanic and owned his own
garage, but A appeared To have an aptitude Ffor things mechani-
cal,

On the Adjustment Test given in ¥ay, A scored seventy-
seven, with a class renk of 28.5. iie was average in this,
and could be classified as more or less neutrsl--neither out-
standing nor mediocre.

On the Unit Secale 07 Attazinment Tests given in day, A
made & score of seventy-five which gave him & class renk of
2L.5 and an educationsl age of 14,1,

411 of A's test scores showed a high Gegree of relztion-
ship except intelligence. His rank on this was 20.1, while
his ranks on socio-economic status, personality, and achieve-

nent were £9.5, 23.5, and 21.5, respectively.
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B

B was twelve years old snd had attended Fleasant pound
Jehool only one year. She had attended Ffour other schools
previously, which indicated that the family had moved from
place to place a nuumber of tines.

In Sepvember, 1946, B took the Kulhmenn-inderson In-
telligence Teéts. Her intelligence quotient, as established
by these tests, was 117, which was sbove average. der class
rankk was 6.5.

B was an excellent student from the standpoint of as-
suming res?onsibilities and preparing her lessons. She
learned with little effort, and had a great deal of idle
time on her hands.

On 3iws Score Card for Socio-Ioonomic 3tatus, B nade
a score or 17.l. This score gave her a class rank of 11.5.
she wes an only child. The father had a responsible pogition
as & foreman of a group of more than ten men. The Tamily of
three lived in a six-room house, owned & modern automobile,
and more than three msgazines came into the home montihly.

The father and mother wers high school graduastes. An averags

nunber of books was available for reaaing in ihe home, & was

secure 1n the adecuate income of her family, in the beconing

clothes that she wore, and in the love and care of her parents.
5 made a total of ninety-three on the idjustment Test

which gave her a class rank of two. She was well-lilked by

her classmates, and was pooular in the groun.
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Cn the Unit 3cales of Attainment Tests, B made g total
average achievenent score of 88.1. This gave her an edu-
cational age of Fifteen and a cless prapl of twelve.

There was some variation in the relationship shown be-
tween the tests given B. On personality she ranked two and
in intelligence her class rank was 8.5. However, the socio-

economic ranik was 11.5 and the achievenment rank was twelve.

C

C had attended two other schools before coming to Plea-
sant Liound, but she had been in this school four vears,

She was given the iuhlmann Intelligence Tests in 3ep-
tember of 1946 and scored 117 with a2 class rank of 6.5. This
was above the average.

Sne had good work havits and was alwavs prompt ia les-
50n preparation. iowever, she had to apply herself to learn
the assignments and she worked hard. She was & leader in
athletics, and did a great deal of extra-curriculsr work in
this respect. |

C was given a score of twenty-three on Sins Score Card
Tor 3oclo-mconomic Stetus. This gave her & classe renk of
three. Her father wes a contractor and she was an cnly child.

Both parents had attended high school but nsither had cone

i

tc college. C's mother belonged to & number of clubs, they
egttended concerts occaslonally, spent their swwiers away from
home, lived in an eight-rconm nouse, and took a variety of

magazines,
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C was an acxnowledged leader of her group. On the Ad-
Justment Test she scorec ninety-three, which gave her a c¢class
rank of two. 3She was well-liked and well-adjusted in every
respect.

C wes given an average achievement score of eighty-nine,
which gave her a class rank of seven.

C snowed a close relationship between all the scores
made on the different tests. Her ranis in intelligence was
6.5 and she was renked three in socio-eeonomic raving. she

had a reak of two in personality and of seven in achisvement.

D
D was thirtéen vears old and had attended Plezsant .ounéd
sehool Tor six years. He had attended a school in another
county when he irst begsn going to school.
i scored 126 on the suhlmann-inderson Intelligence Test,
whicili gave him a rating of 2.5.
D was an excellent pupil in every respect. He was very
studious end his hobby was reading.
The class rank of D on the Sims Socis-Zeononmie Score
Card was 29.4, with 2 score of eleven. There was one other
alld in the fanily. His father was a salesmen @nd they lived
in a three-room house. Iisg father nad attended high school
but nis mother had not. INo magazines were subsceribed Tor,
and tnere were few boolks.

Hotwithstending the meagre library a% home, D managed
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o read 2 great deal. He =mcored sighty-siz on the perscnality
test, and ninety in achievement average This geve hinm a
ranking of filteen and four, respectively, in these tests.
There was a close reletionship between sll of D's zcores
excent the one in the socio-economic score. This was £9.4,
while his other scores were Iiftesn and four, respectively,

Iin thisg instance, D's superior intelligonee cuotient enabled
H] & o 4

him to overeome nis lower soclo-scononic rating.,

4

A
¥ was another little girl that ranked very close to B
and C. 3he had attended Tour other schools previous to
Jleasant tiound, snd these had besn at arpy bases scattered

throughout the country. &he was almost thirteen years old.

=

i sgcored 116 1in intelligence, and this gave her & class
rank of nine. B and ¢ had scored 117 each in intelligence,
and they all nad similar ranks. I scored ninety-two on per-
sonality, and ninety in achievenent. lier socio=-econonic
status, however, was only elight, ana she raged ywenty-two

inn ¢lass in this respect.

The relationshin between her scores was close except in
the soclo-economic status score. Lo this lustance, she ranked
far below the other girls. X, however, was ambitious, and
she was above the average 1In intelligence. She woriked hard
&t ner booxks and made excellent grades in all subjects. Jhe

was acceples LY her group in spite of wany such handicaps
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as 1lnadequate clothes and personal belongings. ouperior in-
telligence, neatness, and ambltion evidently compensated

for many other laciks in her case.

4
b

n yeuars oid, and hao attended Pleasant

[

¥ was thirte
sound scenool 21l The tilue simwe he started to school. His
fatier wvas =z contractor, zand nzd attendsd college. His
mother was 8 high school graduste. His teachier described
hin &s & "poor, poor puoil,™ =nd one that had to be given

special promotions. iHls soclo-economic staitus, asccording

to sims soclo=deonomic sStatus score card, was eight and
nis ¢lass rank was 17.5. Iids intelligence score was

O]

seventy, the lowest in class, aad his personalit:

2st. LU was only thrity-eisht. In

N

s00re wags also tne low

(

el

achlevement, however, M mede an average of 74,5. e had
sluwost an uncanny telent for trading, and his achievemsnt
tests in arithuesic, both fundanentsls snd problems, were
high. e mede 3 score of ninety-Iive in elementary sclence,
znd hils reading score was eighty-six.

there was not a close relationsihip betwesn any of s
gcores excent 1o soclo-econouic status and intelligence.
nls ranks in these were 17.5 and 0.1, respectively. His
personallvy rang was thirty~four end his achievement was
twenty-three in c¢lass rank. Zecause o these variations, the
Teacher xept an anecodotal record of ¥ whicnh will be be

given later.
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G was thirteen years old snd had attended Pleasant

Hound School for seven yvears. lilg socio-economic siatus was

4

elghteen with a class rank of 28.5. Iiis intelligence quo-

tient was one hundred asnd his class ranit here was Z0.1. Le
had a class ranx of Tive 1in personality with 2 score of ninety-
three, aund & rans of sixteen on an achievenent average score
o1l elghiy-two.

G's Tather was a foreman for a Pzint aad Body 3Shop. Iis
parents had attended high school but did not zo to collepge.
Tne family took no magazines, and had few books. G, however,
nad a gsreat deal of dreummtic talent, and he was well-liked

Ly =1l iils classmates. His personality score, 1t 1s sesn
¥ R o 3 b

i

was high, The relaticnship between the different raniiines
he was ziven was varied. These rankings vwere ten in socio-
gconomics, seven i1n intelligence, two in persosnality, and

thirtesn in achievement.

H

H waes twelve years o©ld and had been in the Pleasant

wound .chool for four years. e had a socio-economic score

=

o twenty-seven, un intelligence score of 114, a personality
gseore ol nlnety-two, and un achlevement score of scichty~two.
vils ranikiags in these respective areas were 10.5, five, and
thirteen respectively. There was a close relationsihilp be-

tween the Tirst three rankings, bub & wider variance was found

betwoen ©The achievement ranik aund the obthers.
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I wasg another pupil who nad lived in war coastruetion
centers. &sor father was a carpenter, and she had attended
school at two other places bsiore coming to rleasant ifound
where she had been attending four years. Her tests gave her
a soclio-sconomic score of twelve, intelligence score of 114,
personality score of ninety-one, and achiesvementi score of
ninety. Ulass rankings in these dliferent Tields wsre 27.5,
10.5, 7.5, and Tour, respectively. The relationshivs be~
tween the lost thres were very close, but there was a wide

variation from the socic-economic status rank with tihe others.

J

J had attended Fleasunt wound <choocl for two years.
oshe was large for hLer age of thirteen years, and shoved
little interest in the sciool. her father was a molder, and
they lived in a nice sgix-room ncuse. the family, however,
had few books, and belonged to no clubs or organizations.

he scores of J on the different tests were as follows:
soclo-economic status Iourteen, intelligsnce guotient, sighty-
one, personality rating, 10Z, and achievement verformance,
seventy-two. V“lass rankings in thnese tests wers 21.5, nine-
teen, 20.5, and 23.5. There was a wide variation between
the personality and other class rankings, but the relation-

ship betwesn others was not far ajpart.
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I nad heen in the Fleasant iound wehool for two years
and had attended two other schools before coming to this
ong. iis fatucr was a carpenter, and i was the only child.
ihe family of three lived in a nice thres-room house. i's

cores on the difTerent tests were as follows: 17.1 on
soclo~gconomic status, ninety-seven in intelligsnce ratiug
gighty~-five on sersonallty, and seventy-tarce average
aculevement score. Ulass rankings in these were 1l.5,
twenty~{ive, 17.5, and twenty-five, respectively. rersonal-
ity and intellizsace, it is ssen, were tihe same, but the
ofher Scores varied widely; gspecially in the achilevemant

ranking.

L

L has attended rleasant wound ~chool Ior sevsn years
ané is twelve years old. &nis father was 3 nmachinist and had
recently Tstired from the navy. Tdhey lived in a ale: five-
roci: home.

he scores that L made on the different tosts were as
follows: Socio-economic status, thirteen, intelligence
quotisnt, 11z, perscuality rating, seventy-sevsn and aver-
2re achievement score was cighty-two. Vlass rankings Tor
tnese were twenty-Iive, tiirteen, £8.5, and sixteen, reapect-

ively. ‘“Yhe relationsils between these areas was close in all



except the intelligence guotlent. +vhis was at variance with

the other scores.

Lis
I was an adopted child, and had tue highest intelligence
guotient in the school. e had attended sleasant sound School
Tor two and one~half years. His foster father was an elec-
triclen. I. was an excellent pupil, but he was a sickly child
and attended school irresgularly. His scores in the different
tests follow: wocio-economic status, eig ghteen, intelligence
quotient, 127, ncrsonality, seventy-sight and achievement,
ety-twe. Class rankings ip these tests were 8.5, oue,

£8.5 and two, respsctively. lhere was a close relationship

between intelligence and achisvsment, but the other scores

!,_1
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¥y. '3 perscnality score was low, because

1

e 41ld not acsocliate very freely with the other children.

K was thirteern years old and had attended Fleazsant kound
wehiool for two years. ois fﬁfnar was a loor sauder, and
owned part ol the business. The family lived in two roows,
had no books, and took no nagazines. Keither of nis parents
nad attended nigh schocol; they went to few places away from
fictie, and did not belong to any clubs.

I's seoores on the tests were as follows: Joclo~scononic

]

status, five; intelligence quotient, silghty-foury nersonality
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score, clghty-nine; znd average achisvement score, sever
twe, Class raakings in these tests were thirty-four, 30.5,
twelve, and 286.5, respeetively. In this respeet, a close

ationshin botween goclo-economic status and schilevement

H
}._l

0
U

2 noticeable.

m

C wag thirteen years old, and had attended school eight
vears. ner father was a truck driver and the fanily of ten
people lived in an elght-room nouse. weltner father nor
motiier had attended high schocl. Yhe Famlly hed a number
of books ang took one magazine,

U's scores on the different tests wers as Tollows:
Soclio-gconomic, thirteesn, intelligence guotisnt, 103; per-
sonality score, nincty; and average achisvewent score, sixty-
nine. +¢lass rankings on these tests were twenty-five, 17.95,
ten, @nd thirty-one, respectively., 4Yhe relationships be-

tween tie scorss veried widely, but was closest betwoen per-

scnality and intelligence.

T

¥ had atlended Fleasant kound School for seven years,
Her father was s carpenter, and the Tamily of three lived in
a [ivs-rcom house. Her scores on the different tests were
as Tollows: wocclo-econonic status, fifteen; intelligence

quotient, seventy-four; psrsonallty score, eighty-six; and
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average achlsvensnt score, sixty-Iive. Ulass rankings for
these tests were 17.5, thirty-two, fifteen, and thirt{y-iour,
respuctively. <Lhere was a close relationsnlp between tie
rankings for sccic-sconoric gtatus and intelligence, but
the otinsr rankings were at variance. lhe rank Ior average
acenleverent score was very low, an anscdobtal study was

-

made of tals pupll.

%

4 was thirteen years old, was an orphan, and was a ward
of the county. =he lived with foster parents in & nice home
but had few opportunities. w©ae had a bad case of oshecmely-
tis and was absent from scaool a grsat deal. rowsver, she
was & willing pupll aad was congsidered uwnusuaily rellable
by tihg teachers.

%'8 scores on the different tests were &s [ollows:
Joclo~economic score, sighteen, intelligence score, 117,
wersonaiity score, ninety, and achievement score, ninety-
four. wlass ramcings for ticse respective scorss wele 28.0
6.5, ten, and one. <dhere was an exiremely close relation-
ship bvetwsen intelligence, persomallty, and achievsient.
The sccio-economic score, in thils iunstence, nad little re=-
lationshin.,

el
i had been in the Fleasant wound wchool for only one

vear. Ler father was & butcher, and the family of Tive
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Tive-room nouse. = was a weak pupil, and lacked

51

lived in

o

background for her work. Ler scores in the diffsrent tests
were as follows: woclo-economic score, twelve, intelligence
guotient,; slighty-four; personality score, eighty-five, and
average aohievenent scors, twenty. Class rankings in these
different aresas were 27.5, 20.5, 17.85, and 21.5, respectively.
ine closest relatiosship shown here was betweesn intelligencs
guotient and personality, but the relaticnship bebween sccio-

econonic status and achievement was significant.

3

© had attended the rleasant ound wchool Tor seven years.
nis father was a mechanic, and there were two other children.
Tne fawily iived in a Iive-room house, and pad a comfortable
income, vubt no savings.
s's scores ou the different tests were as follows:
soclo-econonic status, 13.1; intellectual quotient, 112 per-
sonality score seventy-seven; and average achisvenent score,
gighty-nine. Ulagss rankings on these tests were tventy-~three,
thirteen, 28.5, and seven, respectively. Lhere appears to
Lte & close reolationship between intellectual gquotient and

achievement ln this instance, and a relationshic between

soclo-econoric status and personality.

i
L had attended Fleasant Lound w~chool for seven years.

fLe was a model pupil, and aid good work at all timss. Lis
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father was & carpsunter, and the family of four lived in a
four-room house. UL's scores on the different tests were as
follows: Soclo-economlc status, siztsen; intellectual quo-
tient, 111; persozality score, eigchty-six; aad average
achilevement score, eighty-six. Class rankiings on tlhese
tests wers Tourteen, five, [{ifteen, fifteen, and eleven,
respectively. dhere was a close relationship between all

thiese ranks, especially tne last three.

U

U was thirteen years old and had attended school eiglt

A

years. e had been attending Fleasant hound @chool for Tive
years. ILls soclo-economic stvatus was ounly six, but his in-
telligence quotient was ninety-six. His personality scors

was eightr, and his average achilevenment gcore was elghty-two,

U was handicavped in many wavs; his father was a carventer

e

=

¥

and rade an adeguate income, but the family had 1little cul-
tural background. Ulass ranking on these tests were thirty-
thres, twenty-six, 282.5 and sixteen. There appears to be

a direct relationshin here between the sccio-economic status

and acnievemest and nersonality.
v
V wag one of the problem children of the room. sShe
was thirtesn years old, and had attended sleasant iound ~chool

for Tive years. ier fatier was a carpeater, and a family of
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seven lived in & three room apartment. Her mother had at-
tended bign school, but her fathier had not. The mother be-
longed to the mub-lap Club. ‘Lhere were few books and no
nagazines in the hone,.

V's scores on the different tests were as follows:
—ocic-sconormic status, 14.1; intelligence quotient, 103
personality seore, sixty-three; and zverage achicvenent
score, seventy-eight. der class ranks in these tesis were
twenty, 17.5, thirty-three, and nineteen. lhe relaticnship
between the soclc-sconomic status and the personality and
achicvement scorses appears to ve very decided. In this in-
stance, V has a falrly high intelligence quotisnt; other
factors prevent her complete adjustmemt. rer avtendance at

school was poor. Sne was liked by the other pupils.
I 7 U]

.
W was an excellent pupil, and was cossidercd an ex-
cellent student by lhier teachers. she was well-liked by the
group, and was a hard worker and was very painstuking. There
were elght members of the famlily and they lived in a five-
room house. Yhe scores she made on tae different tests were
as follows: woccic-economic status, Tourteen; intelligence
quotiernt, 1;7; versonalitly score, seventy-nine; and average
achievement score, eighty-niné. Class rankings on these

scores were 21.5, 6.5, twenty-Tour, and seven. 4in this
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instance there is revealed a close relationship between
soclo-economic status and personality, and intelligence and

schievement.

~chool for five years, and was what the State classifies as
an exceptional child. wohe had a speech impediment, and was
very timid and backward about participating in the group
activities. -er Tather woriked in a hat factory, and ihe
family of five lived in a four-room nouse. lier scores on
the different tests were:!: Soclo~economic gtatus, seventeen;
inteliigence guotient, ninety-eight; wersonality score,
elghty-one; and average achievement score, seventy-six.
Class rankings on these scores were thirteen, twenty-~three,
£0.5, ani twenty. The realtionship was closest between

soclo-economic status and personality.

T
Y was twelve vears old, had been in FPleasant iiound
wchool one year, and the family of six veonle lived in a six-
room house. iis Tfather worked at Hollands rublishing Company.
Ihe parents ued attended high schoocl but nov college. I'g
scores on the difTerent tesis were a&s (ollows: Socio-eco~
nomlc status, thirteen; Intelligence quotisnt, 180; per-

sonallty score, elghty; znd achievement score glehty-eight.



Clags rankings in these tests wers twenty-Ifive, four, 22.3,
and 19.5. = close relationship between socic-cconomic status
and personality ars revealed and between intelligence and

average achievenent scores.

.
4 was Tifteen years old, had attended school in three

otiier places, and nhis hobby was steer-riding and hunting,

his fatner was a machinist and was nead of his shop. “‘here

were seven pecple in the family, and 4 had a comfortable,

seven-roomw nome. The boy was a fair pupil, but only developed

a liklng for school the nast year. He lacked home training,
but could be influenced through kindness to sive cooperation.
Els scores on the different tests wers as follows: Socio-
economic status, fifteen; intelligence quotient, ninety-one;
personality score, seventy-rfive; and average achievemsut
score, elghty-two. Ulg class rankings in these scores were

17.5, twenty-elsht, thirty-one, sixteen. < close relation-

ship is apparent between all thess scorss.

Fme iy
A-s was thirtsen years old, nad attended Fleasant lwound
School for six years, and was a leader in ais group. &e had
artistic talent, Lis fathsr was a machinist, and the family
nad little cultural background. His scores on the different
tests were as follows! woclo-sconoumic status, elghteen; in-

telligence quotient, 112; personality score, aninety-one; and
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average achlevement score, eizghiyv-two. Class rankings in these
scores were six, thirfteen, 7.5, and sixteen, respectively.
Close relationship between intelligence and personality is
indicated, with a wider variance bebtwsen socio-economic status

and average achievement scorss.

A=B

A=B was twelve years old and nad lived in Pleasant Liound
community all her life. She had little initiative, was lazy,
and did not it into the group activiities of the school.
Her scores con the different tests were as follows: 3Socio-
economic status, sixteen; intelligence guotient, ninety-eight;
personality score, eighty-seven; and sverage achievement score,
seventy-two. Class rankings in these scores were 14,5, thirteen,
£8.5, respectively. In this instence the close relationship
was belween intelligence und personality. The low score in

achievement was due to lack of effort.

) A=C

i=C hed attended Pleasant hibund 3chool for seven years.
L€ was a poor pupil, wut was cooperative. His father was =
carpenter end the femily had a comfortable living, but little
cultural background. His scores on the tests were as follows:
Soclo-economic status, tweniy-one; intelligence guotient,
ninety-eight; personality score, eighty-two; and average

acihlevenent score, sixty-eight. Class rankings on these tests
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were four, twenty-three, ten, and twenty-five, raspectively.
Lack of initiative caused the low achievement score rather

than lack of ability.

A-D

A-D was thirteen years o0ld and had attended school in
~“leasant iound for six yeers. lis father was = grinder.
0th Tather and mother had attended college. The mother be~
longed to a number of clubs, attendsd concerts frequently,
and the family of four people lived in o seven-rooil NoUSE.
nls scores on the tests were as follows: Socio-economic
status, nineteen; intellisence cuotient, ninevy-ITive; per-
sonality, eighty-two; and averave achievement sgore, sixty-
elght. Class rankings in these tests were Tive, twenty-
seven, uineteen, and 32.5, respectively. The poor showing
in achievement was due, verheps, Lo A-D's extreme Tinidity.

iie was very shy and reviring.

A=Z
A-L's Tather was a Toreman in the biz steesl plant near
vallas. 'The Ffamily had little cultursl baciground, bHuis a
good income. A-F was a dreamer and was the provlem child of
the class and the school--had alwaevs shown this Glsposition.
fils scores mede on the dilTerent tests were: socio-sconomic
status, eighbeen; intelligence cuctient, ssventy-~three; per-

gonallty score, seventy-four; and aversge achlevement score,
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sixty-eight. Clzss rankinegs in these scorss were 8,3,
thirty-three, thirty-two, and 32.5. There is a close rela-
tlonship vetween intelligence and personality, but the other

scores vary ratiher widely.

A-F

L~I had never lived anywhere else except in Dallas. Her
father was a mechanic, =nd had not attended high school., Her
mother had attended higzh school. A-F was an only child. 3he
was fourtesn years old, and a year behind her group on ac-
count of a serious major overation. IHer scores on the tests
follow: 3ocio~econoaic status, nine; intelligence score, 104:
bersonality score, seventy-elght; and sverage achievenent
zcore, twenty-three, Class rankings in these scores were
tnirgy-one, sixbeen, 25.5, and 20.5, respectively. Delinite
relationshinp between the socio-economic sbtatus =nd the aver-
age achilevement score ls indaicated., Personality, too, has

a close relationship bheltween the socio-econonic siatus.

A=G
A-G hes atlended three other schools besides Pleasant
sound.  He has been in this school one year. His father is
an electrician. His parents attenged high school, bubt did
not go to college. His scores on the different tesis follow:
soclo-economic status, z3.l; intelligence cuotieat, aninety-
elght; personality =zcore, seventy-seven,nd zvera ze schieve-

ment score, seventy-three. Class renkinzs on these scores
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were two, twenty-three, 28.5, and twenty-rive, respectively.
A-G's achievenent score wac relsted %o his personality score

in this repect, more than to the others.

A=E

A-d's Tather was a minister and the Ffamily Lad moved a
nuaber of times. A-E had abtended four different schonls.
«:ig scores wade on the different tests follow: focio-eco-
nomic status, ifteen; intelligence guotient, 126; personal-
ity, ninety-three; and average achievement score, eighty-
eight. Class rankings for these scores were 17.85, 2.5, two,
and 2.5, respectively. The relationship between personality
and intelligence is very close, but varies between otherp

factors,.

Anecdotal Record of 3ome Students

The information learned in the differsnt tests indicates
the wide variety of problems with which the teacher had to
deal. These tests are valuable, bubt to the teacher who
really desires to understand child behavior, they are only
surface indications of real causes. Many factors enter in-
to the situation--houie influences, socio-economic condltions,
peer relationships, and the like. An anecdotal record kept
of the child from day %o day, 1f the isagcher knows how to re-
cord anscdotal information, will provide the answers to meny

such difficult problems.
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The teacher o the Pleasant Iound Sehool did not keep
anecdotal records of all the children, but she did study
tnem £1l, The "problem boy"™ of the school, the fourteen
year-old girl who could not be induced to study, the three

girls who had almost the ssme intelligence cuotient but aif-

ferent backgrounds--all of these were meterial for the
teacher's aznecdotal record., Zxcerpts from three case re-

cords are given.

Anecdotal Becord of P
Jetober 21

P came to school today in a new dress. It fit
too snugly, and was @ bright cermine red. She wore
red lipsitick, and had tried to do her heir up on top
of her head, I saw the other girls looking at her..
P saw them, too, and she just tossed her head. I
saw her talikiing to one of %he boys 1in the upper grade
at the noon recess.

wovember 2

P is not doing good work in her studies. I Gan-
aged to walk with her on her way home vesterday, and
she "bragged" about how much money her father was mek-
ing. She told me also about an older sister, and a
party they had been to the night before.

november 185

P had znother nevw dress today, and & pair of new
shoes that were high-heeled with a lot of Tancy trim-
ming on them, 3he forgot to bring up her geosraphy
lesscn, and did not seem concerned that she did not
have it. "Lessons are a lot of vother," she non-
chalantly explained. Later in the day she %0ld me about
g party the fawrily had had %the night betfore at the house.

[Fd

Jdanuary 3

The Christmas holidays are over. P talks constantly
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about the number of presents that she received and
how much money they cost. 3he chews guUIL every cnsunce
she gets, and makes fun of the girls that study.

wmny 5

The end of the school year is approaching., P
has merely drifted along in her work, ier intelli-
gence cuotient might deter vrilliant work, but she
does not apply what sbility she has. She is intere
ested mainly in attracting the atsention of the oDn~-
posite sex, and bragging belore the other girls.

I have studied ? all year, and my hypotheses
for her c=se is thet P is not accepted by her
group. The othsr girls frown on her loud telk, her
gaudy clothes, and her general air of braggadocio.
P, in her erfforts to ignom them, goes desper into
her undesirable behavior.

Case Studies of B ¢ and o
septenber 15

Three of the girls made almost the same intelli-
gence scoresg--B and ¢ made 117 and 3 made 116. They
are all the same age, but & does not have many of
the opportunities that the other £irls have., I think
they would be good materizl Tor study in many dirffersnt
respects.

Jetober 10

This morning the weather was real cool, and there
was a feelling of winter in the =ir. B znd € both had
on new fall dresses, and they were muclh admired by the
other pupils. = was wearlng & sunmer priat, but it was
freshly laundered, and ner hair was brushed until it
had & "satiny"™ look. 3he did not seem envious of the
other girls, but I noticed her studying her lessons
very iatently.

Hovember 12

The class discussed Christumas parties yesterday.
& 4id not say very much, but the class nominated her
for a part in the Christmas bageant thet the school
will give. C and B were also nominsted,
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L saw 2 and C and & playing together at the noon
hour. B and ¢ sppear to be well- unuste personzlities.
They heve a good time, but do not appear to envy any-
one or to try to lapress otoers with thelr importance.

‘.ua N lq_)
I have watched the personality tests and the achieve-

meny scores ol 3, C and E. I think I will put them a1l
down whnere I can look at thew together and compare them.

Scores ol #, C and B

Pupil GSocio-economic I.i. Personality Average

status Achlevement
B 17.1 117 03 855.1
¢ 23 117 93 89
@ 8 1186 Q2 20

L wmmew the glrls had been ¢lose ftogether in their
7Ofm ali thie year, but t.e similarity of the scores was
urprising. iy hypothesss of the higher aschievenent
scora that & wade over +tle others is thet ghe worked
narder to overcome what she Tfelt to pe an inferior
suclo=-econoaic c&m&ition. Observation ol &, and visits
to Ler houe, however, brought the belisers that the low
oclo~econonic fublﬂ was due almost wholly to the luck
ol money. G&'s fam ?* were intelligent, proud, snd "Hut
thelr Lont foog ’: Jurde®

The Case of 7
sentember 10

The children talied about sitarting a savings ac-
count btoday and aqalng to it tlrougb Tiie winter. A
sald he did not have ony money, bubt that he could get
omie frou his father,  was contemptuous; he said he

-

ad nls own money.

= e

I was somewhat surprised. & has been very ''say-
nothing," and he is coreless in Lis abpearance. I have
not H~d time to get well scquzinte. sith the pupils vet,
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Zut he took ocut his pocxethool and I saw & ten dolliagr
bill and some change. He said he did not want to put

any money in the bank, thouzh. 3aid he used his money
to trade on. He seemed very sure of himself in this
respact.

Jotober 15

F does not take much intersst in ais school work.
He does not care whether anyone likes niim or not. e
swaggers in his walk, and is indifferen

detober B0

¥ zaked today chout the bhank. He sald he had made

five dollars on a %rade =nd thot e mizht put this

and let his otier capitsl work Tor him. I talked to hinm

some aiter school, His Lauher i1s a contractor, and i
entirely « sell-nade 01 . F's intelligence score is low,

Hut ne ls = wizard with tie ures. me can count fasier
then any o1 the otqer pu01Ls siw seens (o have a ifelelet

unie r tending of vproblens. He doe not like Znglish

o reading.

=

=
S

iovenbaer 20

I has been trad g agaln. He put five more dollars
in the scunool bank doy.  He ssid he still beg SOUIe money
"o work wltn.” I ask alil what he traded. Ie szid he
bouﬁut and suld calves. e would get theu out in the
country foh the large deiries, sud he had o oow at home
that he let thewr feed on. Jhen they got up any size he

ould sell thenm anc @0 get Otl ers. I asitec him what the
cow thousht abous t“¢u, ut e uaid cows couldn't tainik.
He is & shrewd ody in things like thet, but he surely
does not like 2is books.

’__..
"‘\

December 80

& bLrought the teacher & Christmas pPresent today.
it was & Tancy box of cand i¥e & suupect that he got it
Irom soume kind of & machine. e likes to play tna M r=-
ble wachines at the rwestaurants in the neighborhsod.

nuary 20

I ls gtill not u;:ing Gy progress in school. e
does not like the other children cnd they do not like
him. He 1is not acce pted in the group.



debruary l4

F broucht the teacher & Vulentine. It wes one of
the elaborate "lacy™ sfiairs that are pought at the
Tive-and-ten cent store. 7The teacher does Teel thut
she has accomplished = 1ittle with the boy; he does like
her 1f he does not Idic the other punils.

vay &7

& hag made poor grades &1l vear except in his
arithmetic. He has been promoted “on condition.m I
hope his teacher next year will bde gouod to hin, and
can Iind out more nhow to help him than I have been
able to.

The Case of A-X
sentember 15

A-H came to school with = long scrateh across his
face today, and with -ne hang bandeged., I was about to
asi what had happened when the boys in the room began
Lo "ragzz" him for getting thrown the nicht hefore.
Questions developed the Tact thaet Aw-d had besn to a
rodeo znd nad potten thrown of? of a steer while trying
to "bull-doze” it., A-FE was indifferent to the teasing,

but I saw him try io trip oae of the boys at recess.
september 30

4-% 1s @ continual vroblem in discipline. He does
nst come to school rezularly, znd wnen he does come he
forgets to bring an excuse. His lescons are seldom
prepared, but he does not seem to care. He pays 1little
attention to the girls, and all his attention seens 1o
be for animals. He has a big, black, curly dog that is
named Bud. Bud does not come to school wikh bim, but
is waiting each afternoon at the bicyele raci for his
master.

Qetober 12

I found 2n excuse to drive out by A-E's house this
alternoon. The family hes a nice home, but the house
hes a run-~down and iil-kept appearance. A-F was play-
ing with his dog, andé he waved at rne. I would like to
zeet his people.
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Cctober 27

de had a social at the school this afternoon, but
none ol A-i's people were there. A-% wore his old blue
denim trousers, and a checked shirt. Hearly =211 the
other cnildren wore their "Sundav~-clothes™ for the
event. He took no part in any of the program.

Decenber 20

The group was discussing Chrigtmas varties today.
A-Z got out his geography and started to looking at
pictures. Me seems interested in travel.

January 11l

4=1 has been abvsent from school for three days. I
went out to the house this afterncon. He was away Iromn
howme, but his mother saild he had had the "Ilu." She
sald he would be at school tomorrow. She ascted as if
she was afrald I was going to send the truant officer.

warch 3

A~Z geemed almost happy today. I tried to get him
into the conversation, and he finally %old us that his
Tather had bought him & horse. IHe is going to train
it. e seems to have a wey with animals; I ssw hin
feeding part of his lunch t0 a stray cat the other day.

lay &7

A-E has made such low grades that [ can't promnote
him to another grade. HHe doesn't seem to care, but I
em afrald he will not cose to school suy wore if he
has to stay in the same grade. He will be ruch larger
than the other children. I am going to give hinm some
special work this summer, znd then conditicnslly pro-
mote him in the fell, I feel lile he could do £004
work in sowme field if we could resch hin. Iy hypothesis
0f his case iz that he has lived %o himself a sreat
deal. 1iis father is gone from home a great part ol the
time, and the mother seems alraid of neople. There are
reasons for A-I's bad behavior, I believe,

in evalueting the work of the pupils for the vear, it

was surprising to the teacher to learn how much help the
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various tests were in understanding the different children.

she is convinced that & more detailed study and a greater

care in xeeping anecdotal records will be of much benefit

in the program Ior another year. She is convinced that

there are many factors besides that of intelligence that

elfiect the achilevement scores of the pupils.



CHAPTER IV

SUMIIARY, CONCLUSIONWS, AND RECOMIENDATICNS

Sunmmary
fhe purpose of the study has been to make a statistical

tests of the socilo-economlc status,

Cu
[}

study through standar

intelligsnce guotient, personality score, and average

o

chiievement record of thirtv-four purils in the low seventh
grade ol the Fleasant ilound School of Dallas, Texas. fihe
data as taken from four standard tests were tabulated and
the clags rankings of the students worked out. +The Fearson
formula I'or correlation of relationships bebtwsen various
areas was used to determine the relationships between the
various factors. 4n individual case gtudy was made of the

ouplils, and anecdotal records were given to show the extent
2 [

of teacher-underastanding of child behavior.

Conclusions
ihe following conclusions have been drawn from the data
given in the foregolng chanters:
1. Yhe relationship between intelligence and achieve-
ment was very close, and it was incdicoted that intelligence,
perhaps, was the most important factor in achievement as a

whole,

49



50

2. The pupils were on the same level in & great many
instances, with little variation in any factor. <the re-
lationships between different factors, then, could be ex-
pected vo vary little, and this was found to be true.

3. 'the data showed 2 negative correlation between the
soclo~egonomic status and rersonality. In the individual
studies that were made of the children, it was found that
a hilgh Intelligence score overcame much of the unfavorable
soclo-econoizle background, but a low intellisence score and
a low gocio-scononic score combined, resulted in & low
achilevenent zcors.

4. Intelligence and personality had a low score of
correlation. w~ome of the students with the highest scores
in Intelligence made the lowest scores in personality. The
medium groud, according to the individual studies, was uni-

form in this respect.

Lecommendations

«fter the analysis of the data in the foregoing chapters,

the rollowing recommendations are nade:

*

Dunils

o L

l. 4 teacher can learn a zgreat deal about her
and know more about how to aid them if she gives these
stendard tests and makes a follow-up study of anecdotal
case records. ihe students in this group who were in what

could be called the "medium groun™ were uniform in their ro-

action to class situations to a large degree. Ihe students
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with the high intelligence score and the low socio-economic
score did not present any particular problem, but the ones
wlth low scores in both these areas were problem pupils.
In order to botter aid all the pupils, it is recommended
that the teacher give tests and supplement them with ancc-
dotal records.

2. Few teachers, it igs believed, know and understand

little about the use oi statistical tests ang measurenents,

and the part that psychology plays in the learning process

4

of the cilld and of nis behavior. It is recommended thatb
every teacher take courses in these subjects at some
teacher-training institution, not for galning credit toward
graduation or a raise in salary, but for aiding her in
evaluating and helping the children in adjusting themselves
to life situations. Yhe experience of the writer irc maxing
this study has convinced her of its value, and has also
brought & realization of how much the teacher needs to know

1T her work is to be velid and possess significance.
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