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INTRODUCTION

Thig thesis is 2 study of the history of the educstion
of Spanish-speaking people in Texas.

The study covers a long period of time, from the mid-
dle of the seventeenth century to the present time, The
term, "Spanish-speaking," has a variable meaning over this
pericd of time, In the Spanish period of Texas, from 1687
to 1821, the term refers to people directly from Spain and
those born of Spanish parents in ¥exico or the West Indies.
Algo it is used to refer to Indians who learmed to speak the
8Spanish lenguage. During the Mexican period of Texas, from
1821 to 1836, the term applies to citigens of Mexico and to
those of Spanish descent who spoke the Spanish language. It
is somewhat misleading to use the term, "Spanish-speaking,"
to refer to people in Texas of Spanish, Mexican, or Indian
descent., Many people of pure Spanish descent and many
descendants of early ¥exican gettlers in Texas are on equal
eultural, social, and economic levels with the majority of
Texsns, and many of them are bilingual, speaking both
Spanish and Bnglieh. There are a number of Texans who are
not of Spanish or Mexican descent, but who speak the Spanish
language as well as the BEnglish as a result of lecation or
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gssociation, The majority of the people to whom reference
is made as "Spanish-speaking® people from 1900 to 1940 are
early immigrants from Mexico or descendants of rather recent
immigrants from Mexico. Generally, the term, "Hexican," is
used, especially in Texas and other southern states, to re-
fer to these people. As a whole, Spanish-speaking people
in Texas are of a lower cultural, social, and econmomic status
than the average Texan. They spesk in their homes the
Spanish language -~ not the Castilian, tut what might be
called a "Spanish-Mexican" language. This is the group
which forms the educational problem in Texas known as the
"exican problem.* For the period from 1900 to 1940 the
term, "Mexican," is more often used than "Spanish-speaking.®
To designate between the Mexicans and other Texans, outaide
the negro population, the term, "other whites," is used gen-
erally. The term, "American," is used at times to refer to
the other whites of Texas., This may be misleading, but as
the term is often used to refer to United States citizens,
it is so used in this instance. As the naturalized element
among the Mexican population in Texas is small, the term,
"pmerican, " may be rather appropriate as meening "other
whites," |

The history of the education of Spanish-speaking people
in Texas covers many phases as well as many years. In this
paper there is more discussion of provisions for education
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than of methods of education during the Spanish pericd, the
¥exican period, and the period of the Texas Republic and
early statehood. There is given a history of the beginning
of the education of Spanish-speaking people in Texas'during
the Spsnish period, of the beginning of the segregation of
Spanishe~speaking people and Anglo-Americans in the schools
during the Mexican period, of the lack of interest in the
education of Spanish-gpeaking people in Texas from 1836 to
1860, of the renewed interest in education from 1860 to 1900,
and of the period of greatest development in the education
of Spanish-gpesking people in Texas, from 1900 to 1940, More
is sald of methods of teaching and special curricula during
the last period than in earlier periods. This has been a
study of education in public schools more than in private
gschools. Yor this reasgon, more is sgaid of methods for
teaching children than for teaching adults,

As Texss has such a large Spanish-speaking population,
the history of the education of this group is an important
study for the people of Texas, teachers and educators in
particular. ZEducators have been working for a number of
years on the problem of the education of Spanishegpeaking
people in Texes. One who studies the problem will readily
gee that it is closmely allied with social and economic prob-
lems which meke the eduncationasl problem even more difficult

te solve.



TABLE OF CONTENTS

Im RODUGI‘ ION - - L] . * L] L] - . * [ ] L) . . L] L] L] L] L] . »

LIST OF
Chapter
I.

11,

IIT.

T AABLES * Ll * * ¢ . . * . . - * - L L J L . L) L] *

THE BEGINNING OF THRE EDUCATION CF SPANISH-
SPEAKING PEOYLE IN TEXAS IN THE SPANISH
PERIO:DQ 1687“1821 ¢ 2 B s o+ e & &8 & & & & =

Bducation in the Missionsg
Fducation in the Spenish Settlements
Summary

THE BEGINNING OF THE SEGREGATION OF SPANISH-
SPRAKING THOFLE AND ANGLO-AMERICANS IN SCHOOLS
IN TEXAS DURING TEE MEXICAN PERIOD, 1821-1836.

Hexican Interest in Education

Schools in Texas During the Mexican
Period

Decline of Mexican Bducational Work
in Texas

Summary

LACK OF INTEREST IN THE EDUCATION OF SrANISH-
SFEAKING PEOPLE IN TEXAS DURING THE TEXAS
REFUBLIC AND EARLY STATEHOOD PERIOD, 1836-1860

Mexican Population in Texas

Attitude of Anglo-Americans and Spanish-
- tmericang Toward Bach Other

Frovisions for Fducation in Texes from
1826 to 1860

Summary

vi

33



Chapter Page

IV. ZEFFORTS TC ESTABLISH SPECIAL SCHOOQLS FOR
SPANISH~-SPEAKING PEOFLE IN TEXAS, 1860-1900 . . 48

State Legislation on Education
¥exiecan Population in Texas
Schools for Mexicans

Summary

V. IXCREASE OF SPANISH-SPEAKING PEOFPLE IN THE
SCE{OOLS OF TEECAsQ 1900"‘1940 . . . . L] LI B * 57

¥exican Population and Mexican Scholastics
Illitsracy in Texas

Mexican HEnrollment and Attendance

Summary

VI. GEVERAL EDUCATIONAL STATUS OF SPANISE-SFRAKING
PEOPIE I}‘T ’EE}{AB, 1900"1940 s =+ & 5 & s 8 8 = 75

General Educationgl Provisions for the
Hexicans o

Comparison of Mexicans and Other Whites
in Texas Scheools

Summary

VII. ©SPECIAL CURRICULA FOR SPANISH-SPEAKING FREOFPLE
IN TEXAS AND THE QUESTION OF SEGREGATION,
1960-1940 s s 4 & & 8 8 & 4 & + ® » .' e & ¢ & @ 95

Special Educational QOpportunities for
Spanish-8peaking People

Methods of Teaching Spanish-Speaking
FPeople

Segregation of WMexicans in Texas Schools

Summary

VIIII COHCLIISION . L] * L] * L) - + * L * L L - * [ ] - [ 3 124

BIBLIOGREHY » * (3 L L L] » . L] * . - - * [ ] L * . L] [ L] 127

vii



LIST OF TABLES

Table Page

1. Texas Countieg That Contained Fifty-six Ter
Cent of the Mexican Population of the
sta,te j—n 1950 L] . -] - L[] L ] L] * L ] * - [ ] L[] L] 59

20 Illiteracy jLn TE’K&S, 1900—1930 - * - - - L] . . 65

3. Illiteracy and the Mexican Fopulation 1ln the
Texas Counties Having Over Twenty-three

Per Cent Illiteracy in 1930 . . . . . . . 64

viii



CHAFTER I

THE BEGINNING OF THE EDUCATION OF SPANISH-SPEAKING PROPLE
IN TEXAS IN THE SPANISH PERIOD, 1687-1821

Eerly in the sixteenth century Spanish prissts began to
gee the need for establishing schdola in Texas in order to
instruct the natives. During the seventeenth and eighteenth
centuries Spanish priests, with the sanction of the Spanish
government, which hoped for the extension of Spanish rule,
established a large number of missions in Texas. In order
later to maintain her control, the Spanish government estsb-
liahed schools in the chief gettlements of Texas. The in-
dependence of Mexico in 1821 put an end to Spanish rule in

Texas.

Education in the ¥igsionas

Whoever undertakes to interpret the force by
which Spain extended her rule, her language, her law,
and her tradition over the frontiers of her vast
American possessions, must give close attention to
the migsions, for in that work they constituted a

primary agemcy.l

The Spanish missions in Texas formed the background of

1H. E. Bolton, Texas in the Middle Eighteenth Century,
9 T =& ‘
P‘ . . |
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2 .
the education of Spanish-speaking people in Texas. Spanish
was the first Buropean language taught on Texas soil and it
wag taught in the missions., The purpose of the Spanish gov-
ernment in establishing the first missions in East Texas was
to guard against the encroachments of the French., These
migsiona were in the neighborhood of Nacogdoches, but were
abandoned in 1693. The second effort in Hast Texas came in
1716 and 1717, ¥New missions, designed to be permanent, were
eastablished and a colony of Spaniards was'attempted. Several
of the missions were removed to San Antonio in 1731.2 Other
missions were alsoc founded in different parts of Texas.

Following is a list of the names of the Spanish mis-
gionsg in Texas:
Missions established in Texas in the Spanish period;
the earliest effort in Texas:
1690 - San Francisco de log Tejas.
1630 - Santisima Nombre de Maria,
Second effort in East Texas:

1716 - San Francisco de los Nechses.

1716 - La Purisima Concepcién,

1716 - Wuestra Sefiora de Guadslupe de los Nacog-
doches.

1716 - Ban Josef de los Nazares.

1717 - San Miguel de los Adaes,

1717 - Nuestra Sefiora de los Dolores de loa Als,

2y, Eby, BEducation in Texas, Source Materials, p. 3.




Missions at
1718 -
1720 -
1722 -
1731 -
1731 -
173] -

1722 -
Yigsionsg in

1745

1749

1749

1758

i

Migsions in
1754 -

1791 -

HMissiona on
1756 =

Mimsiona in

o)
San Anténia and in South Texgs:
Sen Antonio de Valere (Alamo).
San José de Aguayo.
San Xavier de Ndxera.
Concepeidn {removed from Bast Texas).
San Fernando,

8an Francisco de la Espada {removed from
Bast Texas).

‘Bepiritu Santo de Zuhiga.

Central Texas:

San Francisco Xavier.

Candaleria.

San Idefonso. |

Nuestra Sefiora de Guadalupe.

South Texas: N

Nuestra Seflors del Rosario de los Cujanes,

Refu%io (removed the same year some distance
mest).

the Tower Trinity River:
Nuestra Sefora de la ILuz.

%@sf Texas:

175717957 - San Saba.

1762-1766 - Canadaleria.

1762-1769 - San Torenzo.<

The religious orders desired to found missions in order

to convert the natives to the Christian religion, and

SIvid., pp.

PLentiwalund
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4 .
particularly to Catholicism.,* It was hoped that through the
missions the Indians would be made obedient subjects of the
King of Spain. This was to be accomplished by teaching them
the Christian religion énd the elementa of civilized life.
The educational aim of the missions was rather elementary.
The priests were to instill doctrines of the Roman Catholie
Church in the Indians and to implant settled habits of civi-
lized conduct and induatrial life., The Indiagns were gathered
into the migsions and kept by foree., A community system of
ownership was employed under the control of the padres,5

The central feature of every successful mission was the
Indian pueblo, or village, If the Indian was to be dis-
ciplined, he must be kept in a definite spot where dis-
cipline could be imposed upon him., To make the Indians
self-supporting as soon as possible and to afford them the
means of discipline, the missions were provided with communal
lands for gardens, farms, and ranches, and a workshop in
which to practice the crafts. The mission villages were or-
ganized into communities with limited self-government,
modelled in form as the Spanish tomms and closely supervised
by the Spaniardas. As a symbol of force for the protection
of the missionaries and mission Indians, presidios, or gar-
risona. were established near by. Bach mission was usually

provided with two or three soldiers. Designed as frontier

4w, W, Blackmar, Spanish Institutions of the Southwest,

SF. Eby, Development of Education in Texas, pp. 56-57.




5
institutions, the missions were intended to be temporary.
As soon as his work was done on one frontier, the missionary
was expected to pass on to another., In the theory of the
law, within ten years each mission was to be turned over to
the secular clergy and the common lands distributed among
the Indians, but a longer period of tutelage was found necesg-
8ary. The missions of Texas were counducted by two Franciscan
missionary colleges of Querétaro and Zacatecas, excepting
the Apache missions, where part of the work was done by
friars from the sister college of San Fernando at Mexico
City.5 Besides the church, each misasion had its monastery,
including cells for the friars, porterts lodge, refectory,
kitchen, offices, workshops, and granary, usually all under
a common roof and arranged around a patio.7
A usual daily program of procedure was followed in the
missions., At sunrise the Angelus bell summoned the Indians
to mass, an hour before breskfast, The Indians were taught
to recite prayers, creed, and catechiem. In the evening there
were similar services, On Saturdays and Sundays, prolonged
devotional services were imposed., There were fast days as
punishment for minor misconduet. Corporal punishment was
administered for neglect of the daily religious routiné.s
Bvery mission was an industrial achool. Habits of daily

toil had to be implanted and skill in the various arts and

“Bolton, pp. 10-12. 71vid., p. 97.

8Eby, Development of Education in Texas, p. 57.




6
crafts acquired., The mission communities were orgaﬂized and
conducted as vast agrieultural and industrial establishments.
The Indians cultivated their own plot of land and worked two
hours a day on the farm belenging to the village, the prod-
ucts of which were used to support the church, Irrigation
plants were constructed. Indian corm, whesat, melons, beans,
sweet potatoes, sugar, cotton, and fruite were grown. Cat-
tle, horses, hogs, sheep, and goats were raised. The Indians
learned ditching, carpentry, smithing, brickmaking; masonry,
tanning, and wine making, The women were tsught cooking,
spinning, carding, weaving, and sewing. Children were also
given instruction in these arts.?

The Spanish language was insisted upon in all the mis-
sions.10  some Christianized Indians from Mexico were sent
to Texas as mizsionaries. ‘They were enjoined to instruct
the Texas Indians in their native tongue, but it was found
that just as the natives lacked the concepts, the Texas In-
dian languages lacked the temms in which to convey properly
the meaning of the Christian doctrine, There were so many
dialects that it was impossible for the friars to learn
them, For these reasons, instruction was usually given in
Spanish, through interpreters at first, and directly as soon
as the Indians learned the language of the padres., In the

cage of the children, this was quickly donemll

91bid., pp. 58-59, ~ 101p34., p. 57,

llH. E. Bolton, Wider Horizons of American History, pp.
155-1560




7
The first textbook used in Texas was in the Spani sh
laugusge and was used in the migsions, It was printed in

¥exico in 1760. The title of the book was lsnuel Para

Administrar Los Santos Sacrementos De Penitencia Euchareatla,

Extrems Uncion y Matrimonioc, and Bartolme Garcia was the -

compiler. It was intended to serve as a guide and handbook
for the missionaries who worked among the Texas Indisns,l2
Whether or not the Spanish miesion work in Texas was a suc-
cess has been a matter of speculation. Bancroft said that
"nowhere in America had missionary work been such a failure"
as it was in Texas.'® Burne said that "the educational work
of the Franciscans in Texas was wonderfully successful con-
sidering the difficulties in the wa,y."l4 Jo far gs the
Texas Indians were concerned, perhaps no permanent results
were achieved by the efforts of the missions. The Texas
migsions failed to produce in Texas a lasting Indian civi-
lization such as wes produced in New Mexico and Southern
California. Only o few buildings, now in ruins, remain to
mark the attempts of the Spanish to wean the Indians from

gavegery and to implant in them ideals of civilized life,19

lzLota M. Spell, "The First Text Book Used in Texas,
Suarterly of the Texas Higtorical Assoclation, XXiX, 289,

laH H. Bancroft, History of the Hbrth _American States
and Texas, I, 654.

14Rev. 5. A. Burns, The Catholic School System in the
United States, p. 47.

15Eby, Develcpmentbgngducation in Texas, p. 59.




8
Linm said that the Toncahuas developed a rather high de-
gree of civilization and partially embraced the Christian
religion. They spoke thé Spanish language readily and manu-
factured blankets of very good quality, and cloth used in
their apparel, They were making rapid progress in civili-
zation when the war for Mexican independence came and de-
stroyed the fruits of many years of arduous toil, The In-
dians reverted to barbarism when they became associated:
with the licentious soldiery and when the missionaries were
forced to abandon their work in Texas.l® After 1790 the
Spanish migsionaries began to give up their idea of Christian-

izing the Indians of Texas.l”

Education in the Spanish Settlements

Among the early settlements formed in Texas by HEuropeans
was the Sﬁanish town of San Antonic de Rexar, which was
founded in 1718, A Spanigh military outpost was establieshed
there in the same year.18 In 1731 ten families from the
Canary Islands were bhrought by the Spanisgh government and set-
tled at Fernando de Bexar.'? The Spanish began the settlement
of La Bahia del Bapiritu Santo in 1722 and the settlementlof

163. J. ILinn, Reminiscences of Fifty Years in Texas,
pp- 355"3340

17Eby, Development of Bducation in Texss, p. 60,

lswrs. Mary A, Holley, Texas, p. 1l3.

197, 7. Cox, "Bducation in San Antonio under the Spanish
Regime, " Rmines Year Book for Texas, I, 143, cited by F. Eby,
Development of Education in Texas, p. 60.




9
Nacogdoches about 1779.20 For several years these early set-
tlements were struggling frontier communities,

Probably the first school in Texas, besides the mis-
sions, was conducted in San Fernando. The records show that
as early as 1746 Cristobal de los Santos Coy, & native of
Texas and probably the son of Cristobal, became sacristan
and taught the parish school in the same villa., This was
evidently a regular parish school such as was conducted in
all Catholic countries for the training of the young in re-
ligious doctrines. It is possible that thisg school was es-
tablished along with the church at the beginning of the set-
tlement in 1731. The training received was not of a very
nigh order. The Canary Islanders were proud, but lazy and
guarrelsome, They had little education, for records indi-
cate that few of them cculd read or write, 21

Another school was conducted by Don Francisco de la Matga
at San Antonio de Rexar., 1In May, 1789, Don Francisco sent
to the cabilde, or village council, a petition in which he
described the training among the children:

I have also been much grieved at heart to see
the children . . , running about as vagabonds en-
gaged only in pernicious pursuits, such as playing
with arrows and ropes, and spending theiy time in
childish games and their idle entertainments which

lead only to perdition. They have no respect for
the officials, and no reverence for the aged or

D¢, P, Garrison, Texas, A Conflict of Civilizations, pp. 78

and 92, '
21

Eby, Development of Educstion in Texasg, p. 61.

..
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distinguisbed., This I know from personal experience

since most of them did not even know how to make the

gign of the cross. |
The cabildo granted his request and Don Francisco contracted
to teach for six years, to the summer of 1795.2° This school
wag probably the first established in Texas by the Spanish
government.24

in 1792 Don Ignacio de los Santos Coy, the rather meek
inatructor of the pariah school, was dismissed from office
and De la Mata was installed in his place, but not for long.
He soon fled and was cast in prison on the charge of slander-
ing the governor. ZFor several years after this nothing much
was heard of schcola.25

Soon after the beginning of the next century the ruling
officials took an interest in the establishment of schools
in Texas. In January, 1802, Lieutenant Colonel Elgunezabal
issued a proclamation ordering the judges to compel parents
to send their children to school. Heavy penalties were to
be lmposed upon thosge who failed to comply.26 There is no
record of the enforcement of this recommendation.

In 1803 Commandant Hemesio Salcedo ordered that schools

be establisghed in the presidios and other military posts

where the number of troops and settlers was large enough to

220uoted, ibid., pp. 61-62. ~ 231pid,., p. 62.

24Eby, BEducation in Texas, Source Mater§als, p. 8.

TR Yy o b e

25Eby, Development gﬁﬂEducaticn,iEngxas; P. 62,

26m0y, Egucation‘igiTexas,.Sourcewﬁatérials, P. 11.
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Justify a small salary. Detailed arrangements were set
forth for the organization of the schools, A school opened
in San Antonio, but efforis to keep the school open were not
very successful, and in 1809 the new governor, Manuel de Sal-
cedo, established a new school., A proclamation was posted
informing the people of the opening of s school in a housge
rented for the purpose, located on the main plaza in front
of the garrison. Josd IEnrique Fldres was the teacher.<'
Also, a school was established at San Fernando de Bexar in
1809 and José Francisco Ruiz was selected as the teacher,®8

In 1811 an earnest effort was made by the junta of the
province of Texas to establish a public primary school at
San Antonio de Bexar. Private subscriptions were taken for
the building of the school and for its support for the first
year, A building was erected and places were provided for
seventy pupils, five of whom were to get free tuition. The
teacner would chooge thege five scholars from the poor chil-
dren of the community, Whether or not all these plans were
realized is doubiful, A fresh effort was made in 1817 when
José Nicolas Paez y Colomo was appointed schoolmaster.29

An article telling something of education at Bahia dur-

ing the Spanish period in Texas follows:

*78by, Development of Education in Texas, pp. 6363

S mvy, Bducation in Texas, Source Materials, p. 15.

2 vy, Development of Bducation in Texas, p. 63.
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History of RBducation at Bahia (1775-1803)
Uranga to Elguezabel
Oct., 8, 1803

Being informed of the commandant-general's order
concerning the establishment of a primary school and
the regulations, he considers (it) wise at this time
. » » 8ald order being dated August 31, last, sent by
him to you and forwarded to me on the third of the
pregent month, . ., , I must report that, as is well
known to you, Domingo de Oulor with great care and
faithfulness taught the children of the soldiers and
gsettlers of the presidio to read, write, count, and
recite the Christian doctrine for the space of twenty~
two years gratuitously and without charge, His heir
and executor, Don Manuel de la Concha, has continued
the work in the game way up to the present time, I
will ascertain whether it will suit him to continue
under the terms fixed by the commandant-general., If
not, I will try to secure some other citigzen to take
charge of the school, In any case, I will inform you
of the results,

God guard you for many years,

Bahia, Oct, 8, 1803
Francisco Xavier de Urangs
Gov, Don Juan Batista de El-
guezabeld
This is significant because it shows that the govern-
ment authorities were making efforts to establish schools for
the presidios. The document led to the first school at lLa
Bahia. REighty children enrolled in this school in 1818 and
they were taught by José Galan, a private soldier.3d
There had been 5 gettlement at Nacogdoches gince the
establishment of the first mission in East Texas. Conditions

there were unfavorable for the establishment of a achool, for

the population was seattered and only a meager salary could

3QBexar Archives, translated by Mrs, Mary Austin Hatcher,
cited by EbY, Development of EBducation in Texas. pp. 25-26,

31Eby, Development of Bducation in Texas, p. 64.
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be pald a teacher., The following letter explains the sit-

uation:

Commandant of Nacogdoches to the Gov., of Tex.,
¥ovember 1, 1803

Informed of the inatructions given you by the com-
mandant-general in his order of August 31 last, con-
cerning the eatablishment of schools in all the mili-
tary posts under his command . . . under the rules and
regulations prescribed therein for the said purpose, I
will do all I ean to carry that purpose into effect;
but as it happens that the greater part of the popula-
tion of this jurisdiction consists of those living on
ranches at a distance from this pueblo, it will be dif-
ficult to collect s sufficient number of children for
the teacher to have a sum sufficient for his support,
because the number will not reach twenty., Neverthe-
less it may be possible to carry the said order out,
and T will give you information at the proper time asg
you ordered me to do in the letter transmitting the
said order,

Nacogdoches, Nov, 1, 1803
José Joaquin de Ugarte

{Addressed:] 25
Lieut, Cor, Jusn Bautiasta de Elgnezabel,

The school discussed above was established as verified
by the following court proceeding at Nacogdoches:

In the town of Nacogdoches {March 2, 1808) Manuel
Bustamente, the teacher and only resident who could
read and write, was appointed to serve as defense at-
torney for Antonio Ortesz,

José Maria Guadiara
José Cayertana Zepeda
José Pineda®d

The schools in Texas during the Spanish period were more

5gBexar_Archives,wcited_by Eby, Education in Texas, f 
Source Materials, p. 1l4. | G

33Rexar Archives, cited, ibid., p. 15,
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in name than in action, There were a number of reasons why
it was difficult to establish and maintain schools during
this period. The settlers were scattered and were more ine
_terested in gaining a livelihood than in anything else,
Poverty and lack of men with sufficient knowledge to teach

were also barriers to education in Texas.34

Summary

The missions established the language and traditions of
the Spanish in Texas, and the Spanish settlements carried
them on, Thus, the beginning of the history of the educa-
tion of Spanish-aspeaking people in Texas was made in the mig-
gions and the Spanish gettlements. The Spanish language
was the first Furopean langusge taught in Texas, and it was
taught in the missions., Bold attempts were made to estab-
lish in the Spanish settlements of San Antonio, ILa Bahia,
and Nacogdoches schools in which the language, customs, and
laws of Spain could be taught. At the close of the Spanish
period in 1821 there were probably three aschools in existence
in Texas, one at San Antonio, one at ILa Bahfa, and one at
Goliad, all of which were crudely administered and poorly
attended.

54Eby, Development of Bducation in Texas, p. 64.




CHAPTER II

THE BEGINNING OF THE SEGREGATION OF SPANISH-SPRAKING
PHOPLE AND ANGLO-AMERICANS IN SCEOOLS IN TEXAS
DURING THE MEXICAN PERIOD, 1821-1836

The Revolution, which had begun in 1810, su@ceeded in
throwing off the Spanish yoke and, in 1821, the Mexican peo-
rle established a federal republic similar to the United
3tates of America, There was little fighting in Texas, but
Texas, having been a Spanish province, came under the gov-
exnment of Mexioco. Under the Mexican government Texas was
Joined with the state of Coahuils, with the capital at Mon-
elova for a short time and then at 8altillo. Texas was di-
vided into three departments, Bexar, Brazos, and Nacogdoches,
with their relative capitals at San Antonio, San Felipe de
Austin, and Wacogdoches. The government of the state was
placed under the charge of a congress at the state capital,
but local affairs were managed by the departments;l

As an integral part of Mexico, Texas fell under the
Jurisdietion of the federal constitution and was directly

affected by the general educational policies and traditions

1Eby, Development of Education in Texas, p. 66. __"f

15
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of the republic. As education was = state function, various
laws and orders were passed by the government for the estab-
lighment of a system of achools throughout the various de-
partments of the state. Schools were formed and carried on
for the Mexican population in several settlements. The birth
year of the Mexicen government marked the entrance of per-
manent Anglo-American colonists into Texas. It was expected
that these settlers would immediately plen to train their
children accerding to their own conceptions of education.?

Thus began the segregation of Spenish-speaking people

and Anglo-Americaneg in gchools in Texas.

Mexican Intereast in Education
The federal constitution of Mexico provided for higher
education, especially along the lines of national and polit-
ical science, but the conduct of general education was re-
served to the individual states.
The Mexican Congtitution of January, 1824, provided for
the fellewing:

To promote instruction by securing for a limited
time to authors the exclusive privilege to their
works; by establishing colleges for the Marine, Ar~
tillery and Engineer Departments; by erecting one or
more establiskhments for the teaching of the natural
and exact sciences, the political and moral sciences,
the useful arts and languages; without prejudice to
the rights whieh the states possess, to regulate the
public education in their respective states,

2¥by, Education in Texas, Source Materials, p. 29.

®n, P, W. Gammel, Lawe of Texas, I, 78.
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The Nexican constitution entrusted the care of primary
schools to the city councils, which for want of funds, were
not able to do much toward their organization. In a report
to the Mexican Congress on November 8, 1823, the Mexican
Secretary of State said there were many plasces in Texas where
there were no primary schools, and in other places the pri-
mary schools were almost useless because of the incepacity
of teachers. The fathers were neglecting to give their chil-
dren Christian education. The government hszd established a
society in Mexico City for the purpose of mutual instruction.
A school which had been established there was designed to
accommodate one thousand six hundred children, who were
to be taught the rudiments and other branches of litera-
ture. It was suggested that such schools be established in
the Mexican states.?
The constitution of the state of Coahuila and Texas,
adopted in 1827, made generous provisions for education.
Following are some of the provisions:
Article 12. The state is also obligated to pro-
tect all its inhabitants in the exercise of the
right which they poassess of writing, printing and
freely publishing their sentiments and politieal

opinicns, without the necessity of any examination,
or critical review to their publication.

L] - + . [ - L] [ * L] » * * ] ] * - * [ ] L] *

Article 215, 1In 2ll the towns of the state g
suitable number of primary schools shall be estab-
lished, wherein shgll be taught reading, writing,
aritbhmetic, the catechism of the Christian religion,

4Eby, Education in Texas, Source Materials, p. 28,
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a brief and simple explanation of thig constitution,
and that of the republic, the rights and duties of
man in society, and whatever else may conduce the
better education of youth,

Article 216. The Seminaries most required for
affording the public the means of instruction in the
gciences, and arts useful to the state; and wherein
the aforementioned constitutions shall be fully ex-
plained, shall be esteblished in suitable places, and
in proportion as circumstances go on permitting.

Article 217, The methods of teaching shall be
uniform throughout the state, and with this view, also
to facilitate the same, Congress shall form a genersl
plan of public education, and regulate by means of
statutes and lags all that pertains to this most im-
portant object.

A few months after the adoption of the constitution of
Texas and Coahuila in 1827, the governor of the state igsued
a decree calling upon the ayuntesmientos to establish and
maintain schools. Following are some of the regulstions of
the decree:

Article 120, The ayuntamiento shall take charge
of the administration and regulation of hospitals,
poor houses, institutions of learning, and other es-
tablishments of a literary, scientific, or benevolent
nature that are supported by the pudblic funds, and in
those that are established by individusls, they shall
see that nothing contrary to the law is permitted.

. » - [ 3 L * * * L] L L] L L 2 L] L] - L] L d L ) . . L]

Article 122. It is thel r particular duty to
establish primary schools in all the villages or set-
tlements of the jurisdiction, and see that everything
shall be taught in them prescribed by the 215th ar-
ticle of the constitution, and for this purpose they
shall designate, of themselves and with the knowledge
of the chief of the department, the means of raising
the necessary funds to establish them in places that
for want of funds cannot hsve them immediately, and
propose the same to the government for its determina-
tion on the subject.

L L [ ] L] - “ . . & L * L} - L] L] * L . & * . L

Sgammel, I, 1.
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Article 129, They shall appoint a committee from
their own body to visit such schools weekly, snd they
will inform the government every six months as to the
state of the said schools, stating the aid that is
needed for them, and the mode of remedying the em-
barrassments to their advancement, when such embar-
ragsments cannot be removed by the sole authority of
the ayuntamiento., . . .

Article 130. They will excite, by every means
in their power, the fathers of families to send their
children to school, and they will see that the curates
exhort their parishioners to this effect.

Article 131. The funds and capitals of schools
must be secured and their rents attended to to the
satisfaction of the syuntasmientos and on their re-
sponsibility.6 -

Cn May 13, 1829, the Congress of the state of Coahuila
and Texas issued a decree for a school of monitorial or mu-
tual instruction, on the ILancastrian plan, to be estgblighed
in each department of the state, The aschools were to be
situated in the respective capitals of the departments.

The teachers were to be engaged for three years if the sxecu-
tives were satisfied with their qualifications. Rach estab-
lishment was to be composed of one hundred fifty pupils.

The three teachers together should form a set of regulationg
to govern the schools, and these ghould be approved by the
executives, The teachers were to instruct the pupils in
reading, writing, arithmetic, the dogma of the Catholic re=

ligion, and Ackermann's Catechisms of arts and sciences.

The ayuntamiento should see that all parents who had the

means send their children to school, The ayuntamiento should

5m. c. Barker, "Minutes of the Ayuntamiento of San Fe-
lipe de Austin, 1828-1832," Southern Historiecal Quarterly,
XTI, 299-326, _
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gay which children of the municipality were unable to pay
and should choose five of these to be sent to school free,’
In view of obslacles that arcse to prevent the decree
concerning the Lancastrian schools from being carried out,
the Congress of the state of Coahuila and Texas, on April 13,
1830, issued another decree. It provided that the execu-
tive should have the six primary schools established, but
with gome modifications of the plans designated by the former
decree.s
On April 30, 1830, the State Congress decreed that three
silver medals of first, second, and third classes be presented
in each of the gyuntamientos to pupils as a reward of vire-
tue and application., Also a number of copies of Fleuris®

Cagtillian Grammar, QOrthography, and Catechigm were to be

presented and distributed as prizes among the pupils who ex-
celled in their work.9

With the coming of the Anglo-Americans into Texas, a
decree was igsued regarding colonigation in the republiec.
Every empresario who should establish s colony was re-
quired to make provision for schools in which the Spanish
language would be taught. In accordance with the old prac-
tice of founding new towns, one city block must be set aside

for public buildinge and another for school purposes. Such

TGammel, I, 237-240. 81bid., p. 258,
9Ivid., p. 267.



21
blocks were set aside in Gonzales, Bastrop, Victoria, and
other Texas towns.l® 1In gpite of the government provisions,
nowhere in Texag did schools flourish,

A convention of Anglo-American citizens was held in Qc-
tober, 1832, at San ¥elipe de Austin to adopt resolutions
to send to the governor and legislature of the gtate, They
asked for grants of land for educationgl purposes, In De-~
cember of the same year, some Mexican citizens at San Anftonio
gent a similar protest to the governor. They said the peo-
ple were too poor to establigh their own schools and demanded
that the state endow a primary school in each town, leaving
the people to find means to support the teacher, The ayun-
tamiento at Wacogdoches also asked Congress for land grants
for schools,

Spurred by the general dissatisfaction, the state Con~
gress in 1833 made new provisgions for education in Texas.
Four leagues, or 17,712 acres, of land were granted to Kacog-
doches for the endowment of a primary school. San Antonio
was also provided with the proceeds from the rental of cer-
tain public properties. Furthermore, geography and good
manners were to be added to the curriculum of all the schools,
Schools were to be established in all towns by the ayunta-
mientos, One-half of the income of all munieipal funds, up

to two thousand dollars, was to be set aside for education.

1°Eby, Development of Education in Texas, p. 67.




22

The revenues arising from the renting of public domain were
also to be used for this purpose.ll

Also, in 1833, the Congress of the gtate of Coahuila
and Texas decreed that in all departments and district capi-
tals juntas for the support of public education should bhe
created. The juntas should be composed of the respective
police chief, who should be president, the parish curate,
and a resident citizen. All that concerned the education of
youth within the precincts of the district should be under
the charge of the juntas.12

In October, 1833, the Hexican government issued a decree
concerning new educational plans. A copy of the decree was
sent to Bexar, Austin, Libertad, Wacogdoches, and Goliad,
It provided for the establishment of a teacher-training in-
stitution in each of the above-mentioned places. There was
to be a primary school for children in connection with each
of the teacher-training schools. Reading, Writing,‘arith~
metic, and political and religious catechisms were to be
taught in these schools.15

Schools in Texas During
the Mexican Period
After the establishment of the Mexican government there

wag evidently a lapse in educational interest in San Antonio.

111pid,, p. 72, 12gammel, I, 324.

1339xar Archiveg, cited by ¥by, Education in Texas,
Source Materialg, pp. 85-87, ,
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There wag probably no school in operation from 1821 to 1826,
A man by the name of Asbridge, who established s press.at
San Antonioc in 1823, made a statement in his paper to the ef~-
fect that Bexar was without s school in 1823.14

In 1825 the governor of Coahuila and Texas called upon
the local political chief, José Antonio Saucedo to require
the syuntamiento to promote the establishment of public pri-
mary schools in his department. Saucedo responded, bewailing
the bad conditions, snd recommended that there be established
in San Antonio a primary school supported by state funds. A
local movement to establish a school was begun., Subscrip-
tions for the teacher's salery were taken and a tax was voted
upon all cattle, sheep, and goats brought into the city for
slanghter. The authorities petitioned Congress to supply
funds for the erection of a school building, but Cdngress
was unable to support the movement, In gpite of this, the
school opened in 1826 and continued to exist in a more or
less fitful way for several years. In January of 1828 the
state government bought one hundred charts, thirty-six cate~
chisms, and other supplies out of public funds for this
school., Thisg is apparently the first instance in which free
textbooks were supplied for children in Texas., However, the

school did not flourish, and a new reform movement was begun.15

14E. C. Barker, "Notes on Barly Texas Newspapers, 1819~
1836, " Southwestern Historiecal Qmarterly, XXI, 127-128,

15Eby, Development of Education in Texas, p. 68.
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In March, 1828, a2 commission drew up and presented to
the ayuntamiento of Bexar an ordinance concerning san elab-
orate plan for the establishment snd organization of a public
free primary school toc be taught by Citizen José Antonio
Gamay y Fonseca., The institution was dedicated to the Christ
Child end was to be supported by private subgcription sup-
plemented by municipal appropriations. The ayuntamiento
passed on the ordinance. Probably the most gignificant faet
about this school was that it was free to all children., The
entire conduct of the school was set forth in detail, A sys-
tem of rivalry as in the Jesuit and Lancastrian schools, with
badges, prizes, and other rewardé, was to be uged, The
children were divided into two bands, Rome and Carthage, each
with numerous officers, The teacher, Citizen José Antonio
Gamay y Fonseca, was required to teach the children reading,
writing, calculstion, principles of grammar, religious doc-
trines, good morals and manners, and other social virtues.16

The reports of this school are surprisingly complete for
a number of years, In 1828 there were one hundred fifty pu-
pils enrolled, and the enrollment remained fairly stable
for several years. There was great difficulty in securing
satigfactory instructors., Some semples of the work of the
pupils still exist, While this school did not reach ité lofty

ideals, it offered instruection to children of San Antonio_at

181, 7, Cox, "Bducational Efforts in San Fernando de
Bexar," Quarterly, Texas State Historical Amsociation, VI,
52-63. i
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least to 1834 and perheps later. As outside support was
lacking, there was always a great struggle to keep the
schoel gcing.lv
Probably the most suoccessful school of this period,
other than that at San Antonio, wes carried on at Nacogdoches,
beginning in 1830, It was established by the Board of Piety,
but was maintained, as were other schools in Texss, by pri-
vate subscriptions. A btuilding was erected for the school
by the cooperative efforts of the citizens. One provided
the lumber, another gave a hundred pounds of nails, and an-
other gave hinges for the windows and doors. OCther contri-
butions were a month's service of a laborer, s barrel of
beans, a two-year-old steer, a yoke of oxen for eight days,
and a yearling calf., The school opened in 1831 with fifty-
one puplils, but reports indicate a deeline from year to year
until in 1834 only eleven pupils were in attendance,1®
The following letter tells of the installation of the
first teacher of this school established by the Board of Piety:
Justice Court of Kacogdoches
No. 56
The Primary Teacher, Don José Cariere, having
been engaged, the amount of his salary and the re-
maining conditions and requirements necessary to the
fulfillment of a contract having been regulated, it
was necessary to open the school and install him in

office, in order that he might at once begin to in-
gtruct the youth of this town.

lvay, Development of Bducation in Texas, p. 70.

1836xar Archiives, cilted, ibigd.
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Yesterday this act was solemnly ratified by my-
self as the sole constituted politicsl authority,
with the assistance of the Board of Piety, the
guardian of thig establishment, to whose labor and
congecration is entirely due the installation of a
gchool which will afford the public countless bene-
fits,

The Teacher came to this town at the express in-
vitation of the Board, and according to all appear-
ances, he is a man of adeguate intelligence and learn-
ing, of honesty, and of other commendable qualities,

I have the honor of communicating this to Your
Excelleney for your due notification and in compli-
ance with my duty.

God and liberty. Nacogdoches, May 10, 1831,

Manuel do los Santo Coy (Rubrie)

His Excellency the Political Chief of the Department
of Bexar,l?

A letter writtenm in 1820 by José Remirez at ILa Bahis
stated that the teacher, a soldier, received no salary, but
only got a few donations, such as meat, lard, and salt, on
Friday, from a very few neighbors. The majority of the chil-
dren were taught out of pure charity.go

Another letter from La Bahia, August 3, 1822, stated
that there was no regular school at ILs Bahfa since so many
families had left the settlement. Only through the entreaties
and persuasion of the cabildo had the parish priest, Don Tomas
Buentello, taken charge of about twenty children to whom he
gave primary instruction, more as a favor than for the money
he received. Yet, the letter stated, if circumstances should

change, the ayuntamiento should take steps to establish a aghopl.gl

19Nacogdoches Papers, cited by ®by, Bducation in TeXxas,
gource Materials, pp. 46-47.

0pexar Archives, cited, ibid., p. 51. 2l1pid., p. 53,
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In 1828 a school supported by private funds was condqctéd.at
La Bahia by Reverend Pather José Miguel del Muro, the parish
priest.22 For a time a school was taught at Gonzales by the
official translator employed by the city council.35

The coming of the Anglo-Americans into Texas, beginning
in 1821, opened a new era in the civilization of Texas. In
their colonies were reproduced the institutions aqd practices
which they had known at home. As has been said, each em-~
pressario was to make provisions for achools in his colony.
Among these pioneers there were those who valued culture and
immediately sought teachers for their children, Some builﬁ‘
rude log cabins on their farms and engaged wandering ‘scholars
to teach their owmn and their neighbors' children, Some-
times the parents and relatives taught the children to read
and to write,24

Those Texan gettlements that were able established pri-
vate schools for the instruction of their children. 1In many
cases where parents could afford it their children were sent
to the United States to be educated.®5 Ichools were estab-
lished in the Anglo-American settlements at San Felipe de

Austin, Brazoria, Johnsboro, and several other places.26

22Ipid., p. 54.

23Eby. Development of Education in Texas, p. 70.

241pid., p. 75.

254, Yoakum, History of Texas, II, 268.

2sEby, Development of Bducation in Texasm, p. 70.
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Decline of Mexican Xducstional
Work in Texas

Owing to the discontent of the people of Texas and the
demand for the Tormation of g state separate from Coahuila,
the federal government of Mexico, in the spring of 1834, sent
Colonel Juan Almonte to Texas to make a survey of the terri-
tory along political, economic, and educational lines.

Following are some statements from Almonte's report which
glve an idea of educational conditions in Texas in 1834:

In 1834 there were four municipalities (in the
department of Bexar) with the following population re-
gpectively ~~ San Antonio de Bexar, 2,400; Goliad,
7003 Victoria, 300; San Patricio, 60, the latter an
Irish settlement, Thus the Mexican population had de-
clined from 6,400 to 4,000 between 1806 and 1834.

L . - L) . - L & - » - L] - L] [ ] ] L] L] » - » »

There is one school in the capital of the de-
partment, supported by the municipality, but apparently
the funds are so reduced as to render the maintensnce
of even this useful establishment impossible, What
is to be the fate of those unhappy Mexicans who dwell
in the midst of savages without hope of civilization?
Goliad, Victoria, and even San Patricio are similarly
gituated, and it is not difficult to foresee the con-
sequencesg of such g state of things., In the whole de-
partment there is but one curate; the vicar died of
cholera morbus in September last.27

The capital of the department of the Brazos isg
Ban Felipe de Austin, and its principal towns are San
Felipe, Brazoria, Matagorda, Gonzales, Harrisburg, ¥insa,
and Velasco. The distriet containing these towns is
that generally called "Austin's Colony." The follow-
ing are the municipalities and towns, with the popu-~
lation: Qan Felipe, 2,5003; Columbia, 2,100; Mata-~
gorda, 1,400; CGongzales, 900; Mina, 1,100; total, 8,000,
Towns: Brazoria, Harrishburg, Velasco, Bolivar. . . ..

L L » L4 . L] L] ] - L] » L - - - - L] [ ] - + * *

R710hn J. Linn, Reminiscences of Fifty Years in Texas,
pp. 27-99,
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Toward the northwest of San Pelipe there is a
new colony, under the direction of Robertaon, the
seme that was formerly under the charge of Austin,

L] . L] L L] . » L) L] L] * L] L) . - L d » L) * L

In this department there is but one school near
Brazoria erected by subscription, and containing from
thirty to forty pupils, The wealthier colonists pre-
fer sending their children to the United States, and
those who have not the advantages of fortune care lit-
tle for the education of their sons, provided they can
wield the axe and cut down a tree or kill s deer with
dexterity,

The department of Nacogdoches contains four mu-
nicipalities and four towns, Nacogdoches municipality
has a population of 3,500; that of San Augustine, 2,500;
Liverty, 1,000; Johnsburg, 2,000; the town of Anahmac,
50; Bevil, 140; Teran, 10; Tanaha, 100; total popula-
tion, 9,900, in which is inecluded about 1,000 negroes,

. L [ ] L ] . » . - L] . . L] ” . . Ld L] - - & *

There are three common schools in this department:
one in Nacogdoches, very badly supported, another at
San Augustine, and the third at Johnsburg.

Texas wanis a good establishment for publie in-
struction where the Spanish language may be taught,
otherwise the language will be lost. Even at present
English ig almost the onlg language spoken in this
section of the Republic.?

Colonel Almonte egstimated the population of Texas in

1834 at 36,300, of which 21,000 were civilized inhabitants

and 15,300 were Indisns. The number of hostile Indians was

estimated at 10,800, and friendly tribes, 4,500. Of the

former, 9,900 were in the department of Bexar and the re-

maining 900 in the department of Brazos,<?

Almonte reported only five schools in Texas, but other

sources mention Anglo-American schools he did not count.%0

*81vid., pp. 100-102. 291bid., p. 103,

s——h:

30Eby, Development of Education in Texas, p. 74.
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According to one writer, the population of Texas in
1835 was 50,000, OFf this number, 5,000 were Mexicans and the
remainder were mostly Anglo~Americans, with a small number
of Buropeans, The principal Mexican settlements were the
0ld Spanish towms of Bexar and Goliad, There was also s vil-
lage of Mexicans at Victoria and in Nacogdoches there were
about 500 Mexicans, Besides these, there were s number of
Mexicans dispersed among the Anglo-American settlers. The
Mexicans were held in great contempt by the Anglo-Americang, 91

In the Texas Declaration of Independence, March 2y 1836,
the Texang justified themselves in revolting against a gov-
ernment that would not provide education for them, TEvidence
has come to light to show that the Mexican government had
made some efforts along the line in which the Texans charged
it with failure, Nevertheless, it hsd failed and the Texans
did not regard the subject with indifference. The Texas Con-
stitution required Congress to provide as early as possible
for a system of public education,?

Bven though Mexico made ample provisions by law for edu-
cation in Texas, it was difficult for her to carry out her
plans.

The poverty of the people was extreme and the state
treasury was in a condition of chronie bankruptcy.

The towns suffered frequently from Indian raids and
from pestilences which decimated the population., It

31Hollay, Texas, pr. 127-128,

32z, P. Garrison, Texas, a Contest of Civilizations,
Pp. 237-238, o




31

was impossible to secure qualified teachers, and

books and other apparatus were gcarce. The officials,
on the whole, were men of high intelligence and eager

to promete the enlightenment of the childremn. But

the people generally were not interested in education, 39

Frobably the chief reasons for Mexico's lack of success
with education in Texas in the 1830's were the contempt of
Anglo-Americans for the Mexicans and the fear of the Mexicans
that the Anglo-Americans were gaining too mueh power in Texas,
These ideas are expressed in the following reference:

The makers of the Texas and Coahuila Comstitution,
no doubt, did the best they could, and were actuated
by genuine patriotism. Whatever puerilities may be
found in the constitution and in the laws enacted un-
der it, the people of Texas were indifferent and heed-
ed them not, so long as they were left to themselves
and did not feel the weight of strange systems and un-
meaning ceremonies. And it is due to the truth of
history to declare that the Texans did not feel them-
selves at home under the Mexican law. They kept aloof
from Mexican politics, They did not blend or assimi-
late with the opposite race, but kept themselves apart
-~ justly reasoning that, if their own institutioneg
were not superior, they were as good as they wished,
The Mexicans were aware of this, and endeavored to change
by foree, when it was too late, what they could not
otherwise direct, 34

Summary
The origin of our present-day question of segregation
of Spanish-speaking people and other Texans in our schools
| came during the years 1821 to 1836. It seems only natural

that this segregation should have taken place, since the Anglo -

Americans and the Mexicans were different in language and

35Ehy, Development of Education in Texas, p. 74.

34yvoakum, I, 254,
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customs, Really, it was a Mexican provision which helped
to bring about separate schools in Texas for the Anglo-Ameri-
cang. The Mexicans had established schools for Mexican chil-
dren at San Antonio, Gonzales, La Bahia, and Nacogdoches --
schools in which instruction was offered in the Spanish
language. When people from the United States began to get
grants of land for colonies, the Mexican government sget
aside one block of land in each town for schools. The
schocls established on this block of land becsme Anglo-
American schools because such schools were in Angle-American

commuanities.




CHAPTER IIIX

LACK OF INTEREST IN THE EDUCATION OF SPANISH-SPEAKING PROFPLE
IN TEXAS DURING THE TEXAS REPUBLIC AND EARLY
STATEHOOD PERIOD, 1836-1860

From 1836 to 1846 Texas was an independent republic., The
congtitution of the republic, adopted in 1836, made Congress
respongible for education in the republic. 1In December,

1842, Texas became a state of the United States. The siate
constitution, adopted in 1845, made the legislature responsi-
ble for education in the state., 1In 1861 Texas seceded from
the United States, It was not until 1876 that the present

state constitution was adopted.

Mexican Population in Texas
Soon after the Texas revolution, the Anglo-American
population of Texas was greatly increased, According to
¥orfit, the agent sent by President Jackson to Texas in 1856,
there were 30,000 Anglo-Americasns in Texas by the close of
that year, and there had been about 20,000 at the outbreak

of the revolution.l

1&arrison, . 305,
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The Spanish population of Texas was greatly diminished
in 1835 and 1836. It was supposed that the country at large
contained in 1836 only about half the Spanish population that
it did in 1820. Many were killed and many fled before the
settlements of the Americans.?

The population of Texas in 1840 was estimated to he
from 150,000 to 200,000. There was s vast number of immi-
grants from the United States. The Mexican residents in the
republic were chiefly those who had opposed Sants Anna's cen-
tralism in government, Except st Golisd and Nacogdoches they
were scatlered among the settlements of the Anglo-Americans.
With the rapid increase in the American population of Texas,
the Mexicans were soon to be in the minority.5

According to one writer, during the period of the Re-
public of Texas, the Mexicans were practically limited to
Sen Antonio and the extreme west, with small settlements in
the old towns of Nacogdoches and Goliad. The more progres-
sive end industrious Mexicans refused to live under the Anglo-
American government, and went back to their native land when
Texas became a republic. Those who remained were a class un-
to themselves. They were not assimilated with the Angio-
Americans, 4

Though many Mexicans left Texas during the days of the

2p. A. Parker, Trip to the West and Texas, p. 197.

SW. W. Allen, Texas in 1840, p. 4.

Pty

4. W Schmitz, Thus They Lived, p. 1.




35
republic, in 1848 when that portion of Texas between the
Nueces and the Rlo Grande was conquered by the United States,
gsome thousands of Mexicans preferred remaining in their old
nomes to going into Mexico.® The great majority of the peo-
ple who lived along the Rio Grande from 1840 to 1848 were of
Indian or Hexican origin. The Spanish race was in the minor-
ity.6
Let us turn our attention to the populstion of the vari-
oug settlements of Texas during the period of the republic
and early statehood, After the Texas revolution, San Antonio
was half deserted by its Mexican population, who did not
care to come under Anglo-American rule,’ However, in 1840
San Antonio had more than 2,000 inhabitants, a large majority
of whom were Mexican and Spanish.B By 1845 a great number |
of the Castilian families had left San Antonio, and the ma~
Jority of the people of Spanish descent who were left there
were Mexicans.® In 1848, Yexicans formed the greater part
of the three or four thousand inhabitants,10 and in 1850

quite a proportion of the €,000 inhabitants of San Antonio

5M. Rankin, Twenty Years Among the Méxicana, . 38.

5E. H. D. Domenech, Migsionary Adventures in Texas and
Wexieo, p. 250,

7

¥, L. Olmsted, A Journey Through Texas, p. 160.

8Allen, . 211,

%Robert Sturmberg, History of San Antonio and of the
Harly Dayg in Texas, p. 106.

IODomenech, . 9.
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were Wexicans,1l A Texas explorer states that in 1853 two-
thirds of the population of San Antonio were Vexican, German,
and French, but that the town was essentially American in
character.12 at this time there were alsoc a number of wealthy
Mexican ranch owners near San Antonio in Medins County., They
had negro slaves and other Mexicans working for them,1%

In 1850 El Paso contained a population of about 8,000
inhabitants, a large majority of whom were natives of Nexi-
co,t% There were a few respectable old Spanish families at
El Paso. There was no great middle class as among the Eng-
lish and Anglo-Americans, A vast gulf intervened between the
Castilians and the mgsses, who were a mixed breed of Spanish
and Indisn blood.l®

The population of Goliad in 1850 was composed of Hexi-
cang, for the most part.l6 About one~half of the population
of Tast Texas was thought to be of Spanish origin.l7 The
Mexicans of whom San Augustine was once composed had disap-

peared by 1850,18

11Rankin, Texas in 1850, p. 182,

125. R. Barilett, Personal Narrative of Explorastions and
Incidents in Texas, p. 39.

1301msted, p. 271. 14pankin, Texas in 1850, p. 179.
15gartiett, I, 191, 16Rankin, Texas in 1850, p. 191.
17

Olmsted, p. 63. 181pid., p.. 78.
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According to Eby, the State Census of 1847 reported
the population of Texas to be 142,009.19 According to the
United States Census, the population in 1850 was 212,592,20
about 10,000 of whonm wefe Mexicans. <1 By 1860 the total
population of Texas was 601,039.22

It was estimated that the Mexican population of Texas
in 1856 was 25,000, 6,000 of whom were in BRexar County; 1,000
in Uvalde County; 1,500 in Laredo County; 8,500 in Tl Paso
County; 3,000 in the Lower Rio Grande Counties: 1,000 in
Goliad and Nueces Counties; 1,000 in other parts of the
gstate; 3,000 going from place to place.25

Attitude of Anglo-Americans and Spanish-
Americans Toward Each Other

The attitude of the Anglo«Americans and Spanish-Americans
in Texas had much to do with the educational progress of
Spanigh-speaking people during the Texas Republic and early
statehood period.

Toward the Mexicansg remaining within the limits of the
republic the feeling of Texans was scarcely better than to-

ward the Indisns., The Mexicans were charged with various

19pevelopment of Education in Texas, p. 111,

“Ounited States Census Report, cited by D. W. C. Baker,
Texas Scrap Book, p. 121,

2y, B, Dewees, Letters from an Harly Settler of Texas,
p. 306.

®2pgker, p. 121. 2301msted, p. 165.
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crimes and wrongdoing, such as stealing horses and exercig-
ing a mischievous influence among the slaves. In 1850 there
was a conspiracy among the negroes of Colorado County to kill
thelr masters and make their way to Mexico. Mexicsns who
were participants in this plan were gseverely punished and
other Mexicans said to be generally implicated were driven
out of the county. In another notable incident race ani-
mosity was reinforced by industrial competition in such a way
a8 to bring sbout a series of outrages known as the "Cart
War.,™ 1In 1857 the Texas teamsters who were engaged in carry-
ing freight from the coast to San Antonio were irritated bve-
ceuse Mexican caritmen were drawing all the business with
their low rates, and began to attack the trains of their
rivals, killing the drivers, and sometimes carrying off the
valuable freight., Governor Pease gent a message to the
legislature recommending remedial measures, but the matter
was not pushed to a conclusion by this body. However, when
the Texas teamsters started punishing Texas citizens who did
business with Mexican teamsters, other Texans began to hang
the perpetrators. The mischief was soon stopped.‘?'4

The Wexicans were treated for a while after annexation
like a conquered people. Ignorant of their rights and of the
English language, the Mexicans allowed themselves to be im-

posed upon by the new~comers, who seized their lands and

24carrison, pp. 273-274.
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property without claim, asnd drove many of them homeless
across the Ric Grande., Some of them came back later as they
got better informed and laid claims to their lands. Usually
the cases were settled by a compromise. TFrom several counties
Mexicans were driven out altogether. In 1853 sbout twenty
families who were charged with stealing horses, were driven
out of Aunstin to western counties. In 1854 Mexican families
were driven from Seguin, In 1855 some of the Mexican fami-
lies who had returned to Avstin were driven out again. Anglo-
Arericans in San Antonio wanted to drive out some Mexican
families, but German settlers prevented it,<9

Prejudices existing against the Mexicans, engendersd
during the Mexican War, often proved great barriers to mis-
sionary schools for Mexicans at Brownsville., The sentiment
was expressed by many that "the ¥exicans were a people Just
fit to be exterminated from the earth,” Even ministers of
the gospel said, "We had better send bullets and gunpowder
to the Mexicans than Bibles."26

While journeying through Texas in the 1850's, Olmsted
met a priest at the old mission at Goliad. The priest told
that the Mexicans thought the Anglo-Americans had mistreated
them. He said the Mexicans at Goliad were in an unhappy

condition, but that he could only help their souls.=27

2501msted, pp. 163-164.

gﬁRankin, Twenty Years Among the Mexicans, p. 51.

2701msted, pp. 264-265.
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A review of some of the general characteristics of the
Spanish-Americans in Texas from 1836 to 1860 will throw some
light on the attitude of Anglo-Americans toward them. One
writer sald that the race of Spanish-Americans in Texas by
1850 had lost almost all the fire of their native land and
formed a group that would never attain very high achieve-
ments in the world of histofy. The majority of these people
were devold of moral or literary culture. The Nexican
priests ruled the ignorant peasantry with the strong sway
of superstition and dread,?8 They were known to be an
amiable, smiling, innocent race of people, utterly un-
conscious of the higher emotions of civilization except for
the feeling of sympathy for the unfortunate.2® The Mexicans
had both good and bad qualities. They were hoapitable and
polite, but many were contemptible, untrustworthy, deceptive,
and possessed of a great passion for gambling.3® The Wexi-
cans in Texas were mild, passive, and.apathetic.51 Always
the Mexican took orders and knew no scheme of organizaiion
that did not involve a master and slaves. Eis meﬁtal habitg

made bim unfit for cooperation in a common tagk.32 In point

87, viele, Following the Drum, pp. 111-112.
29

Ibid., p. 155.
Oviktor Bracht, Texas in 1848, p. 67.

:ﬂiDomenech, p. 280,

523. Y. Mclean, That Mexican, p. 34,
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of intelligence, vigor, and enterprise, the Mexicsus were
far inferior to Anglo-Americans or sny class of Buropeans.
They were generally uneducated in letters and without ambi-
tion to excel in any of the arts or accomplishments of civi-
lized 1ife. 1In their habits they were idle and gverse to
exertion.®® Mexican indolence could not stand by the side
of the Anglo-Americans and Buropeans, so the new settlers
rapidly elbowed the Mexicans to one side. Some of the Mexi-
cans had the good sense to fall in with the spirit of prog-
ress, but the great majority drew back before it and lived
upon the outskirts of towne in the primitive style of their
forefathers, %

Mexicans have been considered treacherous, but many who
have observed them say they were not, as a rule. 4 writer
in 1850 said they were not treacherous unlesgs by being so
they could make a large sum of money.35 All classes of
Wexicans, aristocrats, middle class, and preong, seemed to
look upon the Buropeans and Anglo-Americans as being superior
to themselves,%6

From the above characteristics of the Spanish-American
people in Texas it may be supposed that they were little in-

terested in education, TFrom the attitude of the Anglo-Americans

33Allen, pP. 227. _ 3%Bartlett, p. 46,

35Deweea, p. 58. ssrbid.,_p. 56,
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toward the Spanish-Americans it is sssumed that the Anglo-
Americens had little interest in the educational progress
of the Spanish-speaking people in Texas.
Provigions for Education in
Texas from 1836 to 1860

For a few years after the Texas revolution, education
was neglected because of the unsettled state of the country
and the want of teachers, It seems that people of Texas
were generally awake to the importance of schools and leading
men in Congress were exerting some energy to get a general
system of education established. There were already some
places in Texas which offered flattering prospects to teach-
ers, but parents who had the means continued to send their
children to the United States to be educated.>’ |

Van Nostrand, in his book on a visgit to Texas during the
time of the republic, said of the daughter of his host at
Goliad that she "was a very intelligent and well educsted
young lady, and had recently returﬁed from the Northern
States where she had just completed her education, "8

The Constitution of the Republic of Texas in 1856 made
it the duty of Congress, as scon as circumstances would per-
mit, to provide by law s general system of sducation, The

Congress of 1837 was silent on the subject, 1In Congress in

37
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1638 President Lemar made an impassioned ples for immediste
and favorable action on sducation,39

A law of the Texas Congress in 1839 provided that each
county of the republic should have three leagues of land sur-
veyed and set apart for the purpose of establishing a pri-
mary school or academy in the county, If a county did not
have enough good land, other vacant lands of the republic
should be used for that county,40

By a law of Congress in 1840 another league of land was
to be surveyed in each county for school purposeas, The chief
Justice and two associate justices of each county should ap-
point a school commission in each county to look after school
property in the respective counties. The commigsion was to
orgenize the county into school districts for the purpose of
establisbing schools.*! These 1ana acts failed for a time to
get schools established because land was so0 sbundant and
cheap.42

The first constitution of the state of Texas, sdopted
in 1845, gave the legislature positive mandate to estgblish
free schools throughout the state and to furnish their sup-
port by taxation on property, It was also provided that not

less than one-tenth of the annusl revenue of the state from

3°8by, Development of Zducation in Texas, pp. 83-84.
40

Gammel, II, 134, 4l1pid., pp. 320-321.

42Eby, Development of Zducation in Texas, p. 22.
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taxation be set aside as s perpetual free school fund which
was never to be diverted to other uses, 49 An get of the
legislature in 1854 set aside as a permanent school fungd
£2,000,000 of the five per cent bonds received from the
United States for the Santa Fe County territory. The inter-
est was to be distributed among the counties in proportion
to the number of free white children between the ages of six
and sixtéen years.44 In 1860 there were in existence, under
the provisions of tais law, about 1,200 semi-public schools, 49

A number of private schools were organized in Texas dure
ing the period of the republic. Such schools were estab-
lished at Huntgville, Nacogdoches, San Augustine, Marshall,
Liverty, Ruttersville, =nd Independence.46

At this time Matagorda was enjoying the advantage of a
teacher of music, an advantage not usually enjoyed in Texas
in the 3.850‘3.4'7 The state was not sufficiently supplied
with teachers prepared to teach. Because of thig, many who
were not competent assumed the responsibility of teaching.48

The first genuine free school system in Texas was organ-
ized in San Antonio in 1853, Four schools were opened, one
for boys and one for girls on each side of the river. These
schools were supported by the income from funds derived from

land that had been donated to the town by the Mexican state

43garrison, p. 275. 44Gommel, II, 1297.
45Garrison, . 277, 463chmitz, pp. 58-59.

47pewees, p. 307. 48Rankin, Texas in 1850, p.

42,
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Congress. Not only was instruction in the ordinary elemen-
tary subjects provided, but also free instruction in violin
was given, These schools evidently lasted down to the begin-
ning of the Civil War.49 Owing to the unfriendly relations
between the Mexicans and the Texans, it is easy to believe
that only a few Mexicans attended the schools in Texas from
1836 to 1860. Of those who attended, the largest number was
from the prominent families. There were more children from
the prominent Mexican families than from the poorer families
in attendance at the old Flores Street public school in San
Antonio .90

It seems that the chief work of educating Spanish-
speaking people in Texas during this period was done by mias-
sionariez. Domenech, a Catholic missionafy at Brownsville,
teld of a man who kept a Protestant school for boys and girls
there, He received from the Bible Society of New York an
annual sum of five hundred dollars, to'distribute Bibles and
pamphlets among the Mexicans at Brownsville. In the pamphlets,
Catnolicism was harshly criticized. The man was advised to
confine his instructions to letters or all the Catholic chil=
dren would be moved from his school. He went on with his

pamphlets, and the children were sent to another school taught

49Eby, Development of HEducation in Texas, p. 127.

BOW. J. Knox, "Hconomic Status of the Mexican Immigrant
in San Antonio, Texas"™ (Unpublished Master's Thesis, Univer-
sity of Texas, 1927), p. 17.
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by a Mexican.°l In 1852 Miss Rankin went to Brownsville af-
ter she was told by a Presbyterian minister that many Mexi-
cang in Texas manifested a desire for instruction in the
Bible. In g short time she was giving daily instruction on
the Bible to thirty or forty Mexicans. Thei: parents showed
no objections. Some could read in ths Spanish language snd
some had acquired a knowledge of English, The parents were
very desirous for their children to learn the English lan-
guage, s0 Misgs Rankin's achool prospered. Several briests
and nuns from France established headquarters at Brownsville,
buillt a convent, and succeeded in taking many of ¥ies Rankin's
pupils. Miss Rankin went to Philadelphia and obtained money
for a seminary building, and when she returned to Browns-
ville, she got back all her former pupils, and new ones also.
At the F¥rench convent, English was taught imperfectly, so
Migs Rankin got more pupils. The Catholics turned many lexie
cans against Migs Rankin and she lost g number of pupils for

a time, but they eventuslly came back. 52

Summary
The Spanish-speaking population of Texas between 18386
and 1860 was estimated to be about one-seventh of the total
population of the state. This number included some wealthy
and well-educated people who had all the advantages of educa-

tion enjoyed by the Anglo-Americans in Texas. The larger

5lpomenech, p. 246.

52Rankin, Twenty Years Among the Vexicans, pp. 35-48,
57"'58’ 72-
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per cent of Spanish-spesking people in the state were of
the lower, poorer class, and were not interested, generally,
in education, The state laws made no distinction in educa-
ltion for Spanish-spesking people and other Texans. Because
of the unfriendly attitude of many Texans toward these people,
we may suppose that the people of Texas, as a whole, objected

to spending money and time trying to educate the ¥exicans,



CHAPTER IV

EFFORTS T0O ESTABLISH SPECIAL SCHOCLS FOR SPANISH-
SPEAKING PEOPLE IN TEXAS, 1860-1900
All great wars have profoundly affected human _
progress. The Civil War was no exception, especisally
in the South. Some of its effects were immediate and
guperficial while others were more remote and far-
reaching. In the end it made necessary a new era in
the culfure of the Confederate States, revolutionized
Southern society and ideals of life, and gave a new
direction to education, However, the immediate ef-
fects on the schools were destructive and caused Texas
te flounder_in chaos for twenty years before the new
era dawned.?t
Thus it may be assumed that no outetanding progress
could be made in education in Texas from 1860 to¢ 1900. By
188C conditions were near normal again, and with the interest
in general educstion in Texas came an inﬁerest in the educa-
tion of Spanish-speaking people in the state. The state laws
during this period made no distinction between Spanish-Amériu

cang and Americans in the schoolg in Texas,

State ILegislation on Education
Becausge of the economic conditions in Texas after the
Civil War, the state organigzation of education ceased to

function. A very small amount of the public funds, sixty-two

1Eby, Development of Education in Texas, p. 149.
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cents per capita, was distributed for the last time during
the first year of the war, However, the public school Sys-
tem was not seriously missed, for it had not become deeply
rooted in Texas. The scheol fund was seriously affected by
conditions brought about by the war, Railroad companies
had borrowed school funds and could not pay the interest on
the loens during the war. Some of the school funds were
usged for military purposes.2

The effects of the war on private schools varied., Some
were 8lightly impaired, while some new ones were established;
but most of them were completely destroyed. Only the wealthier
classes were able to send their children to school. 4t the
end of the war people turned again to privaete schools for the
training of their children. By 1869 we find that practically
every county had a number of common schools and one or more
high schools, which were maintained by private funds.®

The Constitution of Texas in 1866 made some changes in
the educational system, but the federal government nullified
the constitution before any action resulted. After the war
the government of Texas was in the hands of "carpetbaggers,
northern Republicans, and "scalawags," southern sympathizers
with the Forth., Under their control s new system of educa-
tion was projected and imposed upon the people. The consti-
tution of 1869 provided for the most highly centralized system

of education Texas has ever had. A school law was passed in

2Ibid., pp. 150-151. 3Ibid., pp. 150-155.
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1870 complying with the demands of the constitution, but it
was treated with indifference and few schocls were organized.4

The National Bureau of Rducation reported in 1870 that
Texas was the "darkest field educationally in the United
States." TFor a full generstion children had been born and
had grown to maturity without public school instruction. Ac-
cording to the report of the United States Bureau of RBduca-
tion, 70,895 whites, or over seventeen per cent of the popu-
lation above ten years of age, and ninety per cent of the
negroes in Texas were illiterate in 1870.%

The radical government officials in Texas were angered
because the gchool law of 1870 was treated with indifference,
so they passed a law in 1871 which set up the most imperial
system of education known to any Americsn state. This law
gave the Superintendent of Public Instruction striet guper-
vigory control of scholastic records, apportionment of
state funds for schools, records of distribution of funds,
and the purchase of school materials for all the public
schools of the state., There was to be in each judicial dis-
trict a supervisor of schools, appointed by the State Superin-
tendent., These supervisors were to enforce rules and regu~
lations of the Board of Xducstion, composed of the Superin-

tendent of Public Instruction, the Governor, and the Attorney

41vid., pp. 155-159,

5Report of the United States Bureau of Zducation, 1870,
cited by Bby, Bducation in Texas, Source Materials, pP. 542,
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General. The local board of directors should require every
child from gix to eighteen years of age to attend school at
least four months of every year, and should any of the
scholastic population refuse to sttend school, the parents
would be fined a sum not to exceed twenty-five dollars. One
part of this law provided that the Board of Rducation for
Texas should not prescribe any rule or regulation that would
prevent the directors of the school districts from making
any separation of the students that the peace and success of
the school and the good of the whole might require.® Thisg
law might hsve referred to separate schools for negroes, or
it might have referred to Mexicans, At any rate, we see
that the segregation of ¥exicans in public schools was legal.

The old southern Democrats were returned to power in
Texas in 1873, and a new school law was enacted to destroy
the act of 1871, The management was taken from the hands of
the State Superintendent and the State Board and lodged with
the people. ILittle attention was paid to the law and people
reverted to private schools.’

The constitution of 1876, which is the one Texas has
now, made new provisions for education, It made it the duty
of the legislature to establish and make suitable provisions

for the support and maintenance of public free schools. This

6Gammel, VI, 950-061.

VEby, Development of Educstion in Texas, p. 168,
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constitution provided that separate schools be provided for
the white and colored children, but no distinetion was made
between Mexicans and Americans. The school law of 1876 pro-
vided a method of school organization that was simple and
loose, Parents and guardians might organize themselves into
school communities snd get the county judge to appoint
trustees for the school, The new system seemed to give satis-
faction for several years and the number of children enrolled
in the schools increased remarkably.a

The question of whether or not towns might establish
separale schools for Mexicans and Americans seems to be
answered by Section 55 of the School Law of 1876:

Any incorporated city or town in this State may

have exclusive control of the public schools within

its limits; provided, they determine so to do by a

majority vote of the property tax payers of said city

or town; and the Council or Board of Aldermen there-

of are vested with exclusive power to maintain, regu-

late, control, snd govern sll the public free schools

now established or hereafter to be established within

the limits of said city or town; and they are further

authorized to pass such ordinances, rules snd regulag-

tions not inconsistent with the Constitution and laws

of this State, as may be necessary to establish and

maintain free schools, purchase building sites, con-

struct school-houses, and generally to promote free

public education, within the limits of their re-

spective citiss or towns.?

In 1883 a constitutional smendment changed the method
of providing revenue for the support of schools and permiassion
wag glven to counties to form school districts outside the

cities and towns.lO In 1884 there was a complete rewriting

8Ivid., pp. 169-172. 9Gammel, VIII, 1045,
O71vid., 1X, 440,
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of the Texas school 1aw; This new law became the basis for
all future progress in education in Texas. DProvisions were
made concerning funds to be used for school purposes. Thesge
funds were to be used to provide public education for all
children of Texas over eight years and under sixteen years,
regardless of race or color, Separate schools were to be
provided for children of the white and colored races., The
scholastic year was to begin the first day of September and
te end on the thirty-first day of the next August, A school
day should be not less than seven hours, a school week five
dayg, and a school month twenty days., The Governor, the
Secretary of State, and the Comptroller should constituie a
State Board of REducation. Duties and powers of the Superin-
tendent of Public Instruction were 1listed. The County Come
migsioners' Court of each county should divide their counties
into convenient school distriects and provide for county
school taxes. Rules were set down for the election of school
trustees,t!

The guestion arose as to how far the obligation of the
state for the education of the young went. Many sald the
state was obliged to see to only the bare neéds of citizen-
ghip., Wany said the obligation of the state was to see that
children lesarned to read and to write the English language.
In 1884 the office of a state board of education was su-

thorized by state law, Expansion of state education upward

ll:_[:!zigc’ @p- 570"‘589.
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to include high schools took place at this time, The great-

est progress in education took place in cities and toms,12

¥exican Population in Texas

Between 1860 and 1870 the population of Texas increased
from 604,215 to 818,579, an increase of 35.2 per cent.13 pc-
cording to the United States Census, the population of Texas
in 1870 was 821,175, 3By 1885 the population was over a
million.14 In 1850 there had been 20,000 Iexicans, native
and foreign-borm, in Texas. In 1870 the foreign-born Mexi-
cans in Texas numbered 22,510; in 1880, 43,161; in 1890,

51,559, 1In 1800 the ¥exican population of Texas was 71,062,198

Schools for Mexicans
A school for Mexicans was established at El Paso in
1862.1° The total number of gradustes from the Tl Paso High
School during the years from 1887 to 1917 was 584, and among
these were sixteen Mexicans.l’
Catholic schools, opened in Corpus Christi soon after

the Civil War, admitted Mexican boys with American boys. As

12Eby, Development of Bducation in Texas, pp. 194-200,

13phi rteonth Census of the United States, 1910, p. 24,

14y, s, Thrall, A History of Texas, p. 169.

197welfth Census of the United States, 1900; Population,
1, 734,

lsA. H., Hughey, "El Paso Schools Will Hold Interest of
Convention Visitors," Texag Qutlook, September, 1926, p. 24.

17@1 Pago Standard, February, 1928, cited by H. T. Manuel,
The Bducation of Mexican and Spanish-Speaking Children in
TexXas, p. o4,
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early as the 1870's public schools were established at Corpus
Christi, and Mexlicans entered them in 1891, Soon s separate
school was established for the Mexicans., The attendance of
Mexicans from farms was very irregular, as the parents thought
cottone-picking more important than school attendance.l8

In 1893 two-thirds of the population of Brownsville was
¥exican and two-thirds of the pupils in school were ¥exicans.
On entering school they could not speak English, The cur-
riculum covered a period of nine years. They were not re-
quired to speak English for the first three years, though
they read it. In the fourth grade they started speaking it.lg

In 1875 William J. Knox started to school at the only
public school in San Antonio, There were a few Mexicans of
the upper class in attendance at the school, but most of the
wealthy Mexicans sent their children to private schools,
In 1885 children of prominent Mexican families were still
going with Americans to the old Flores Street public school,
and Americans and Mexicans in the school were on intimate
terms. A new high school was established in San Antonio in
1879, Mexicans went to it, but there were no Mexicen gradu-
ates until the 1890's. 1In 1887 Mr. Knox taught in a new
four-room building on Scuth Pecos Street. There were no

Americans going to this school, for only Mexicans lived in

lBP. 3. Taylor, An American-Mexican ¥rontier, pp. 192-193,

1%, H. Chatfield, The Twin Cities, Brownsville, Texas,
and Mstamoros, Mexico, pp. 16=17.
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this district, Mr, Knox had to learn the Spanish language
in order to interpret what the children snd parents sald,
The pupils learned to speak English and taught their parents,
The teacher was expected to punish his pupils for offenses
ingide and outside of school., He was held on a par with the

priest and the doctor.=?

Summary

During the period from 1860 to 1900, especially from
1870 to 1900, there was a great increase in the Mexican popu-
lation of Texas. Probably one reason for this increase was
the fact that Mexican labor could be used in the cotton in-
dustry in South Texas, Since the government of Texas was in
a state of confusion from 1860 to 1876, there was a lack of
gducational progress in the state, TFrom 1880 to 1900 there
was a brighter economic outlook for the people and there was
more interest in education., During this period the upper-
class Mexicans went to the same schools asg the Americans.
Special schools were established for the lower class, for
economic as‘well a8 social reasons., The Mexican school at
Brownsville developed a special curriculum for the Spanish-
gpeaking children. 8o we see that there was in Texas an in-
terest in Americanizing the Mexicans and providing curriculs

to suit the special needs of the Spanish-speaking children.

20%nox, pp. 18-20.




CHAPTER V

INCREASE OF SPANISH-SPEAKING PEOPIE IN
THE SCHOOLS OF TEXAS, 1900-1940

The forty years between 1900 and 1940 have heen marked
by a great increase in the Spanish-spesking populstion of
Texas. DIuring these years there has also been a very no-
ticeable increase in the number of Spanish-speaking scholas-
tics in the state. As yet a large per cent of these scholag-
tics are not énrolled-in the public schools and many who are
enrolled are not regular in attendance. 1In this chapter and
the following ones the word "Mexican" isg used more often
than "Spanish-gpeaking" people. At times the word ®"American®
is uged to refer to Texans who are not Mexicans, lore often
the term “other‘whites“ is used.

Mexican Populstion agnd
Mexicen Scholsastics

The Mexican population of Texas has grown rather steadily
throughout the years from the nucleus established in San An-
tonic and viecinity in the early part of the eighteenth cen-
tury. There was a particularly large increase in the Mexican
population during the twenty yesrs, 1910-1930, due to the

37
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opening of agricultural lsnds in West Texas and the demand
for cotton pickers and other farm labor. The Mexican popu-
lation of Texas lies throughout the Trans-Tecos and South-
west Texas regions, extending as far east as Houston along
the coastal bvelt, with a scattered population that in re-
cent years has extended all the way to the Red River and into
the Great Plains country.l ¥any people think that most of
the Mexicans in Texas reside along the Rio Grande frontier,
Thie is a great mistake, In 1620 the greatest density of
rural Mexican population in Texas was in Caldwell County,
eighty miles to the east of San Antonio. The main currént‘
of Wexican migration to Texas from 1900 to 1920 extended to
the northwest of San Antonio, passing Austin and Waco, and
on to Dallas and Fort Worth and vicinity.? gince 1520 many
Wexicane have penetrated the ranching and mining country of
Southwest Texas, the new cotton lands of West Texas, and even
North and Northeast Texas.®

In 1900 there were 71,062 foreign-born Yexicans in Texas;
in 1910 there were 124,238: in 1920 there were 249,659, 1In
1920 the total Mexican population of Texas was egtimated at
588,675, and in 1930, at 683,681.4 The percentage of Mexi-

ceng for the entire state in 1930 amounted to 11.7 of the

lrexas Almansc and Industrisl Guide, 1939, p. 86.

2R, E. Davis, A Report on Illiterscy in Texas, p. 2.

5T. J. Cauley, "Wexican Immigration," Texas Yonthly,
IV {(Angust, 1929), 51,

“abstract of the Fifteenth Census of the U. S., 1930, p. 84.
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total population.s In terms of percentage, the Mexican
population of the state is predominantly in South Texas, 211
along the bbrder, and a considerable distance back from the
vorder.® The ¥exican population is rather well scattered
over the state, but, so far, the Mexican has not settled in
the extreme West, the Panhandle, in a tier of counties in
Central Texas just west of Travis and Williamson gounties,
in counties south and southeast of Travis where there is a
heavy foreign-born population from central urope, and in
East Texas where the negro population is greatest.’ Accord-
ing to the United States Census reports, twelve of the Texas
counties contained, in 1920, 284,367, or fifty-aix per cent,
of all the Texas Méxicans. Foliowing are the names of these

counties and the Mexican population of each.s

TABLE 1

TEXAS COUNTIES THAT CONTAINED FIFTY-SIX PER CENT OF
THE ¥MEXICAN POPULATION OF THE STATE IN 1930

County Mexican Population
BEXAY & 4 4 4 4 4 s+ e e s e+« s . 99,901
EL PAsO o &+ 4 4 v 4 ¢« o o o o o &« « 77,389
Hid-algo * . L] . . - . L L] L] . . LI ) 41’522
Cameron . . . . ¢ v v v v s 4« . . 38,343
Webb .« . o . v 0 i e e e .. . . 29,601
FUeces . & v v v o v ¢ ¢ o s o o @ 25,276
Harris . . v & v ¢« v 4+ v o 2 « o « 19,190
San Patricio * & s & 8 & & & & s s 12’415
Earnes . . ¢ . v v ¢ v 4 ¢« « o & o 11,808
Caldwell . . . . . 4 v v ¢ « « « o+ 11,367
Guadalupe . . . . 4 4+ 4 4 e s s . . 10,332
Travis . & 4 4 ¢ ¢ 4 ¢ ¢« s 4+ . . . 10,225
5Texas Almansc, 1936, p. 135. ‘6manue1, . 45,

7Texas Almanac, 1939, p. 86, ngid., p. 86,
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One can tell only spproximately how many ¥exican scholas-
tics there are in Texas, for the Texas scholastic census
rolls do not list ¥exican children separstely from the other
whites. One must go by names in choosing from the scholastice
census the number of Mexicans. XEven this cannot be accu-
rate, because many Mexican women hsve married American men,
In many cases, however, the given names will signify Mexi-
can origin., The total écholastic population of Texas in
1928 was 1,405,424, Of this number, 1,169,436 were whites,
ineluding 183,468 ﬁhxicans. These figures show thalt gbout
15,6 per cent of the scholastic yopﬁlation was Mexican.?

After a survey, the tabulstions made of scholastics in
independent and-éommon school districts showed the tendency
of Mexican scholastics to live in larger centers of popula-
tion in greater proportion than other white children and
colored children, in 1929 in common school districts the
aunber of ¥exican scholastics was 61,1813 other white,
414,004; colored, 105,600, In independent districts there
were 121,308 Mexicen scholastics, 566,848 other whitas, and
130,850 colored, This average state tendency does not hold
true for every county, The large Mexican populstion in a
few'centers helps to keep down the proportion to be found
in the common school districts, In the five largest cities

of the state -- Houston, Dallas, San Antonio, F¥ort Worth,

“Yanuel, pp. 42-43.



61
and El Paso -- there were twenty-three per cent of the Mexi-
can scholastics of the state in 1928, while in the same
cities the Mexicans were only twelve or thirteen per cent of
the other white and colored scholasties,i’

Between 1922 and 1928 the per cent of increase of Mexi-
can scholastice in Texas was more than five times that of
other white scholastics and more than nine times that of
colored scholasties.l?d According to the count of Spanish
names in the 1930 census, there were seventy-five counties
of Texas (29.5 per cent of the 254 counties) in which the
number of Spenish-Americen or Mexican cnildren was aqual'to
at least ten per cent of the entire scholastic population.
Mexicans in Texas in 1930 constituted 13,3 per cent of the
total scholastic populaiion.lg

The statistics compiled in 1929 by the municipal school
authorities of San Antonio showed that fifty-six per cent
of the children enrolled in the primary schools had MMexican
nameg; twenty-two per cent in the junior high schools; and
nine per cent in the senior high schools, These percentages
give a clearer picture of the place of the Mexican popula-
tion in San Antonio than might be gathered in any other way.
That population, probably 90,000 out of a total of 265,000,

was in the main made up of what is called the peon class, a

101hid., pp. 45-46. 1l1vid., p. 49.

lBH. T. ¥anuel, "The Mexican Population of Texas,"
Southwestern Social Science Quarterly, XV (June, 1934), 40.
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name which is often used to describe the manner of living
of the Mexicans, as well as to excuse the failure of the com-
munity to supply them with better living conditions.ld

In 1930, 5,901 of the 790,000 Mexicans in Texas were in
Dallas. This constituted 2,3 per cent of the Dallas popula-
tion, There were 2,300 Mexican students in this eity in
1935, and 933 Mexican families were represented in the scholage
tic cengus of that year. The number of Mexicans in Dallas in
1930 seems small when compared with the 65,000 in San An-
tonio and the 50,000 in El Paso in that year.l4

In Nueces County, of which Corpus Christi is the county
seat, the Mexican scholastics constituted 52.1 per cent of
the total scholastic population in 1922, 51,9 per cent in
1925, 51.9 per cent in 1928, 47.3 per cent in 1929, and 50,1
per cent in 19:50.15

I1literacy in Texas
The Mexican and Spanish-speaking people of Texas form
an exceedingly varied group., The problem of sducating many
of these children is no different from the problem of educa-
tion in general. A large number, however, becsuse of lan-
guage, economic condition, cultural level, prevailing social

attitudes toward them, and other factors, present diffieultiea

13, s. Hondman, "San Antonio," Survey, IXVI (May, 1931),
164.

l4w; T. Watson, "Mexicans in Dallas," Southwest Review,
XXIT {July, 1937), 407,

lsTaylor, An American-Mexican Frontier, p. 94.




63
which together have been called "the Mexican problem.," It
has been said that "the illiterate ¥exican child presents
by far the most difficult human problem confronting elemen-
tary education in Texas today."16
The following table, campiled from the United States

17 gives the figures for the illiteracy of

Census reports,
the white population in Texas for 1900, 1910, 1920, and

1930, respectively.

TABLE 2
IILITERACY IN TEXAS, 1900-1930

Classification of Illiterates

¥ative Foreign-born Native White of

Year : t Foreign or
Fite White ¥ixed Parentage
Nunt- Per Mum- Per Hum- Per
ber Cent ber Cent ber Cent

1800, | 95,006 58,481

4.8 30-2 LN LA N J
1910. | 90,5981 4,3 67,295 30,0 N ‘oo
1920, | 50,424 | 2.2 | 112,417 33.8 30,219 9.4
1930, | 40,777 | 1.4 7,136 7.3 6,101 2.1

The Bureau of the Census does not tell us how many Mexi-

can illiterates there are in Texas, but it is reasonable to

16Davis, A Report on Illiteracy in Texas, p. 29.

17Fourteenth Census of the United States, 1920; State
Compendium, Texas, p. 403 Fiiteenth Census of the Unlted

States, 1930: Texas Serlea, . 10.
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infer that a large majority of the white illiterates in Texas
are Mexicans. This inference can be quite satisfactorily
verified by this table {Table 2), because in 1930, when the
native whites of foreign or mixed parentage were nai in-
cluded in the number of foreign-born white illiterates,
there was a drop in the percentage of illiteracy from 33.8

to 7.3, Thie is also verified by Table 3,18

TABLE 3

ILLITERACY AND THE MEXICAN POPULATION IN THE TEXAS COUNTIHS
HAVING OVER TWENTY-THREE PER CENT ILLITERACY IN 1930

e g
e

Total Popula- ¥o. of I11it- Per Cent | Total
County | tion 10 years erates 10 yrs. of Il- Mexi-
0ld and over 0ld and over literacy cans
Atascosa... 11,505 2,654 2%.1 7,601
Mval, oees 8,834 2,232 26,3 3,77
Fricesieeeee 6,839 1,842 26.9 228
Goliad..... 7,602 1,835 24,1 4,514
Hudspeth... 2,641 1,272 48,2 2,589
Jeff Davis, 1,302 400 30.7 1,046
Kamesg..... 16,939 4,776 28,2 11,808
Kenedy..... 528 309 28.5 603
La Salle... 6,006 2,061 24,1 5,492
Live Oak... 6,317 1,602 24,6 3,742
Starr..es.. 8,539 2,056 23,7 8,822
Willacy.... 7,809 2,087 26,5 5,895
Zavala. ..., 7,675 1,875 24.5 7,660

In the interpretation of thig table it is to be noted

that the total population and number of illiterates are for

18¢ompiled from the Fifteenth Census of the United
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those ten years old and older, while the total Mexican popu -
lation is for those of all ages. This table shows that, as
a rule, the counties with the largest per cent of illiteracy
are counties with a heavy ¥exican population,

In 1937 the Dallas Youth Council interviewed 202 Mexi-
cans from sixteen to twenty-four years of age. Fifty-five
per cent of them lacked sufficient grasp of English to under-
stand the gquestions prior to their translation and interpre-
tation in Spanish., In a random sample of fifty intensive
life histories of Mexican homes studied by Ethelyn Davis in
1936, English was employed as the second language, Mexican
children in Dallas learn English after starting to school.
We cannot call the Mexicans illiterate if they can read and
write the Spanish language, but many cannot do that, In a
study of fifty cases of Mexican adults, the median education
was 4.5 years in school. Seven had no formal schooling and
three had some work in college. In another sample of sixty-
six cases, all over sixteen, the median school years com-
pleted were just over four for forty-one born in the United
Btates and six for twenty-five born in Mexico. The average
school year, if several college gradustes were eliminagted,
was 4.3 years for the United-8tates-born and 3.6 vears for
the Mexican-born. The Dallas Youth Survey showed that six
rer cent were illiterate; forty per cent had not complet ed
the sixth grade; sixty-seven per cent had not gone beyond the

seventh grade; 10.9 per cent had completed high school; three
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per cent had gone beyond high school. The second generation
1s somewhat better educated than their parents. Apparently,
the Dallas Mexican has not as yet assimilated the American at-
titude toward secondary education. As soon as the boy is an
economic asset he must go to work and the girls must marry
before they are too o0ld. Iow socio-economic ag well as low
educational status prevents effective advancement beyond the

humdle levels.l?

Mexican ZEnrollment and Attendance

It was estimated that the enrollment of Wexican children
in the public schools of Texas in 1930 was about fifty per
cent of the number of Mexican scholastics., In contrast with
this, the enroliment of other white children probably ran
between ninety-five and one hundred per cent of the number of
scholastics. 1In certain communities the enrollment in public
schools was supplemented by enrollment in parochial or other
private schools., The extent of this enrollment is unknown,
but 1t is probable that it was not more than ten per cent
of the number of Mexican scholasties. It may be concluded
that not more than sixty per cent of the number of Mexican
scholastics were enrolled in schoola.<?

From forty-five to fifty per cent of the Yexican chil-

dren who were in school at all in 1930 were in the first

1gwatson, “Mexicans in Dallas," Southwest Review,
XX11 (July, 1937), 407-409.

EOManuel, Education of Mexican Children in Texas, pp. 96-97.




67
grade; seventy to seventy-five per cent were in the first
three grades; only about three or four per cent were in high
school. The estimated figures for other white children of
the same grades were sixteen per cent, 38.5 per cent, and
20.5 per cent, respectively., While the curve for other
white children showed a marked retention of these children
at least until the eighth grade, few Mexicans were left in
school after the sixth grade., The curve for the colored
children lay in general between the Mexican and other white
children.gl Data were received concerning enrollment of
¥Vexican students in sixty academies, preparatory schools,
snd high-school departments of colleges, Of the total num-
ber of students enrolléd, 5,369, only 295 were Wexicans and
126 of them claimed residence in Mexico. In a report on
nine Protestant mission schools of Texas it was shown that
1,084 Mexican students of sges six to twenty-eight were en-
rolled. Of these, 472 claimed residence in Mexico. A study
wag made to see how many Wexican students there were in
Texas colleges and universities, The information covered
all the larger institutions of the state -- twenty-three
senior colleges, eight teachers colleges, twenty-six junior
colleges and colleges controlled by the Agricultural and
Mechanical College of Texas, and one theological seminary.
Dats were received from four additionsal Junior colleges, two

medical schools, and eight miscellanecus schools --geventy-three

2libid., p. 103.
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ingtitutions in all, Of the 28,538 students of college
and university rank, approximately only 188 could be classed
as Mexicans, and thirty-four of these clasimed residence in
Mexico. In relation to population, more than gix times as
many negroes as Mexicans were going to college in Texas, <o

Fifty-one per cent of the Mexican children enrolled in
the La Feria public schools in 1932 were in the‘first three
grades. Only 3.1 per cent of the total Nexican enrollment
was found in high school, Approximately seventy-five per
cent of the Spanigh-spesking pupils of the Brownsville
schools were enrolled in the first three grades, while only
32.7 per cent of the BEnglish-gpeaking pupils were enrolled
in these same grades. HMexican children are much slower to
enroll than ZEnglish-speaking children. While the enroll-
ment of the American children is nearly as great the first
day as at mid-year, the Mexican enrollment the first day is,
on the average, only about sixty-five per cent of what it
ig at mid-year., The publie school is gradually lessening
illiteracy among the younger Wexicsns. The percentage of
Mexican children who enter the public schools in Texas is
gradually rising. The average daily attendance and the num-
ber of years spent in school are also rising,<°

A study of the gverage daily attendance in 1927 and

1928 shows & marked contrast between Mexicans and other white

®2Ibid., pp. 103-106.

gsBasil Armour, "Problems of the Hducagtion of the Nexi-
can Child," Texas Outlook, XVI (December, 1932), 29.
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children in different.scnools. In most of the systems re-
ported, the attendance of other white children remained
fairly constant; that is, the number attending any one
month was not far different from the number attending any
other month. In the case of the Vexicans, however, while
gome districts showed a great deal of eonstancy from month
to month, =& number showed extreme variations., About thirty
to thirty-five per cent of the NMexican scholastics in Texas
were in average dally attendance in 1927-1928, and seventy-
gix to elghty per cent of the other whites were in average
daily attendance, That is, about two-thirds of the Mexican
children enrolled and about four-fifths of the other whites
enrolled were in average daily attendance. The per cent at-
tendance of Mexicans in high school is usually better than
in the lower grades.24

For Mexicans, other whites, and negroes all, the trend
of yearly attendance is downward from the years seven to
seventeen, The difference is greatest in the case of Mexi-
cans and least in the case of othér whites, Between the
ages of seven and geventeen the number of Mexicans in at-
tendance decreases about one-half,<?

The rural Mexican rarely attends schools beyond the
fifth grade, and even those in this grade are scarce. Nexicans

are older, grade for grade, in all compariscons with other

B%Manuel, Bducation of Mexican Children in Texas, pp. 1l4-

e it e e

115,

Srvid., p. 4s.
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whites and negroes., It has been seen, too, that the rursl
Mexican is older for his grade than the urban Mexican. The
ages of Mexicans in the first five grades are more variable
than the ages of the other whites, and less variable than
the ages of negroes in nearly all these grades. The great-
est variation of the Mexican ages is in the first grade of
rural sgchools. In all ages from seven through thirteen, ex-
cept the firsl, Mexicans have attended school fewer monthe
than either the other whites or the negroes,<6

The average Mexican child enters the first grade about
a2 year later than other white children and spends nearly
three years in it. 3By the time he reaches twelve he is in
the third grade if he is in school at all, while other
children of the same age are in the gixth grade. If the av-
erage Mexican is to receive the benefits of the junior high
school, either he must be promoied more rapidly or else the
school program must be changed to introduce junior high school
studies in lower grades. One should not lose sight of the
fact that Mexican children vary greatly. Some make progress
much more slowly and others more rapidly than the average.27

The greatest drop of Mexicans from school is at the age
of thirteen or beyond., One writer gave as the reason for

non-attendance of Mexicans at school: poverty, failure to

2GH. L, Koch and Rietta Simmons, “"Educational Achievéa
ment," Texas Educational Survey Report, IV, 5.

Tyanuel, Fducation of Mexican Children in Texas, pp. 110-
111,
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enforce compulsory attendance laws, antagonism shown by
other whites, illness, frequent moving, lack of facilities,
lack of clothing, and failure to realize the privilege of
free education.zg Another said that responsibility for pu-
pil failure may be attributed to four causal agencieg: the
teacher and the school, the pupil, home conditions, and
health factors whieh are the regpongibility of both the home

and the school,29

Summary

The NMexican population of Texas has increased from
71,062 in 1900 to 683,681 in 1930. During these years the
Mexican population has become rather well scattered over the
state. In 1928 about 15.6 per cent of the scholastic popu-
lation of the state was Mexican., Since the Texas counties
with the largest per cent of illiteracy are counties with a
heavy MNexican population, it is assumed that s large per
cent of ihe Mexicans in Texas are illiterate. It is estimated
that only fifty per cent of the Mexican scholastics wers en-
rolled in public schools in the state in 1928. At least
seventy or seventy-five per cent of the Mexicans enrolled
in the public schools are in the first three grades, Few
Mexicans are enrolled in the high schools and very few in

colleges and universities in Texas. The average daily school

2By, o, Sigk, "Mexicans in Texas," Texas Outlook, XIV
{December, 1930), 64,

29H. M, Lefferty, "Problems of High School Failure snd
Elimination" (Unpublished Ph.D. dissertation, Department of
Bducation, University of Texas, 1936}, p. 160.
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attendance of Mexicans is far below that of other whites.
A3 a rule, Mexican children are older for their grade than
are other children, resulting from the fact that they often
spend more than a year in each grade, especially the first
grade. Xconomic and social conditions have a great effect
on the enrollment and attendance of Mexican children in the

public schools of the state,




CHAPTER VI

GENERAL EDUCATICNAL STATUS OF SPANISH-SPEAKING
PEOFPLE IN TEXAS, 1900-1940

Hrom surveys which have been made concerning buildings,
equipment, and teachers for Spanish-speaking people in Texas,
it has been found that provisions for these people rank far
below those for the other whites. Tests have been given to
compare the relative intelligence of the English-spesking
and Spanish-gpeaking children in the public sehools of the
state, Generally the Spanisn~speaking children have shown
lower scores than the other whites.

General Educationsgl Provisions
for the ¥exicans

Previous to 1915 very little had been done toward the
education of Spanish-speaking people in Texas. Rducators
knew that there were many Mexicans in the public schools
and that many were retarded in their work., In 1915 Dr. 7. F.
Bobbitt of the School of Education of the University of Chi-
cago made a survey of the San Antonio school system. Thig
survey woke up educators to the problems of the education
of Spanish-speaking children, At thsat time San Antonio had
an enrollment of 11,461 Americans and Europeans and 8,471

73
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Mexicans., The enrollment of Mexicans was geventy-three per
cent of that of other whites. The survey showed that, gen-
erally, Mexican children were retarded,l

Upon the recommendation of Dr. Bobbitt the educators of
San Antonio began the study of a special course for Mexi-
can children by which it was hoped they could make better
progress. Acting upon Dr. Bobbitt's advice that the Mexi-~
can schools were teaching too much that was ill-adapted to
the needs of the pupils, it was decided to put less stress
on some subjects and more on others. The minimum essentials
such as arithmetic, history, and geography were reduced,
and additional stress put on English, especially in the
first four grades.g

In 1983 the state legislature crested a committes to
survey educational conditions in Texas. The survey staff
became convinced that much good work was being done in vari-
ous communities of the state in handling the Mexican chil-
dren when once they were in séhool. A conference of inter~
eated workers was held in San Antonio, and views on Hexican
education were expressed. It was suggested that means should
be provided for placing before teachers and local adminis-
trative authorities the best that had grown out of the ex-

perience of communities that had worked on the problem. It

15. F. Bobbitt, San Antonio Public School System, A Sur-
LGX’ p. 198-

27, X. Harris, "The Sociological Study of a Mexican School
in San Antonio" (Unpublished Ph.D. dissertation, Department
of RBducation, University of Texas, 13827), p. 82,
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was suggested that teachers in the various counties be given
speclal training at county institutes. This had been done
to some extent. The Teachers Colleges at Kingsville and
San Marcos might give special training for feachers of Mexi-
can children, and supervisors in cities with a 1arge.Mexican
population might provide for in-service training for teachers
of the Mexicens. The State Department of Education might
make avallable the beat methods that have been used in
teaching English to non-English-speaking children. Pro-
vision should be made for more latitude in the choice of
reading texts for the schools. Segregation of non-English-
speaking children in the first three grades was considered
by the staff as best for all concerned.® Other surveys were
made to ascertain the general educational status of Spanigh-
gpeaking people in Texas. |

The teacher of Mexican children from the poorest fami-
lies is frequently a social worker and family advisor asg
well as instructor, 1In the face of hardship and discourage-
ment, Mexican children make heroic efforts at progress.
There are many exceptional cases of aspiration, but the ex-
treme poverty of the Mexican does not usually foster ambi-
tion, The economic and cultural status of a large portion
of the Mexican populastion of Texas is the result of a wide-

gpread prejudice against them. Many Americans assume the

33, A. Works, "Organization and Administration," Texas
mducational Survey Report, I, 236-241,
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attitude of superiority toward the Mexican, and while part
of the Wexicans apparently accept the situation, others bit-
terly resent it, Thisg hinders cultural assimilation. Tak-
ing all the public schools of the state together, Texas does
not rank high smong the states for its public schools. The
facilities for Mexican children usually rank lower than for
other whites, In many districts the facilities for Mexican
children are much inferior to those provided for othér chil-
dren in the same distriet. Xexican children are segregated
in schools, but this is not a universsl practice. Even |
where segregationis practiced, there are some districts
which treat the Mexican children as well as other groups of
gimilar economic status are treated. On the other hand, the
tendency in districts where compulsory segregation is prac-
ticed is definitely toward poorer schools for the segre-
gated group. In some cases the discrimination is extrems.
The scheol for the Mexican children is an unpainted shack
in poor repair with no window shades, antiguated and insuf-
ficient furniture, no adequate Water suprply, primitive toilet
arrangementis, a poorly prepared and poorly paid tescher, and
& sthort school term., Not far away in the same district,
for the other children, there ig usually a fine modern
building with standard equipment and teaching arrangements.
A few districts contrive to have no schocl at all for Wexi-

can children by allowing the word to circulaste that Mexicans
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are not expected to gttend school. In most districts the
compulsory school attendance law is very weakly enforced,
80 far as Mexican children are concerned. While many school
districts are earnestly working on the problem, the state of
Texas as a whole has yet made no serious effort to educate
its Mexican children, In some schools the conditions are
much better than the aversges indicated in this discussgion,
and many Mexican children make excellent progress.4

Whenever it is possible, separate schools, especially
for the lower grades, are provided for the Mexicans and for
other whites, as this has been found to be more satisfac-
tory for all concerned, These schools for Mexdi cans are
usually tanght by Americans and always in English, as re-
quired by a state law. Some Mexican teachers are employed,
but this is more the exception than the rule. Some teachers
say they prefer teaching in the ¥exicen schools to teaching
in schools for other whites because the Mexican children
are more obedient and grateful. Some say they aré as capa-
ble as other whites.® Following is a coxy of the act
passed by the legislature of Texas in 1933, providing for
the use of the English language in the conduct of the pub-~
lic schools of Texas:

Except as herein provided, each teacher, prin-
cipal, and superintendent employed in the public free

4H. T. Manuel, "The Vexican Child in Texag, " Southwest
Review, XVII (April, 1932), 296-302.

SF. Calcott, "The ¥exican Peon in Texas, " Survey,
XILIV (June 26, 1920), 438.
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schools of this State shall vse the English language
exclusively in the conduct of the work of the schools
end recitations and exercises of the school shall be
conducted in the Bnglish language, and the trustees
shall not prescribe any texts for elementary grades
not printed in English; provided, however, that it
shall be lawful to provide text bocks, as now pro-
vided by law, for and to teach any modern language

in the elementary grades of the public free schools
above the second grade, and in the high school

grades as outlined in the State Course of Study;
provided, however, that it shall be lawful to provide
text books for and to teach the Spanish language in
elementary grades in the public free schools in
counties bordering on the boundary line between the
United States and the Republic of Mexico and having

a city or cities of five thousand (5,000) or more in-
habitants according to the United States census for
the year 1920, It is lewful to teach Latin and

Greek as a branch of study in the high school grades
a8 cultlined in the State Course of Study. Any such
teacher, prinecipsal, superintendent, trustee, or

other school official having regponsibility in the
conduct of the work of such schools who failse to
comply with the provisions of this article shall be
fined not less than Twenty-Five Dollars ($25.00) nor
more than One Hundred Dollars ($100,00), cancellation
of certificate or removal from office, or both fine
and suchk cancellation or fine and removal from office.b

One of the seriocus deficiencies of public education in
Texas is the frequent inferiority of educational opportuni-
ties in rural communities. Too often the child who lives
in the country suffers serious educational handicaps, In
buildings, equipment, length of term, extent of opportuni-
ties offered, quality of supervision and preparation of the
tescher, he is at a disadvantage.’

In a small town in Yorth Central Texas a Tural distriet

®s. B. MoAlister, Public School Laws of the State of
Texasg, Bulletin No, 102, State Department of Education, 1933,

7Manuel, Bducation of Mexicen Children in Texas, p. 59.
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maintains a four-tesgcher school for other white children and
one block away a school for Mexican children. The latter
school is a room about twenty feet by twenty feet., The en-
rollment of this school in 1928 was thirty-eight, and thirty
were in regular attendance. This school had a term of five
months, while the other whites had a term of eight months.
There were desks for twelve out of the thirty pupils. Single
boards set upon supports and extending to the center of the
room served as desks, Walter was carried in a bucket, and
all used the same dipper. There was no playground equipment,
no flash-cards, snd the teacher was only a high-school grad-
uate with no previous experience. Her salary was sixty dol-
lars a month,

In a Central Texas county within a few miles of the
county seat was found a Mexican school housed in an old
dilapidated building, formerly a church, There was no
school for the other whites, for they were transported to
the eity schools.

One distriet in South Texas reduced the term of schools
for Mexicans from eight to six months tc escape a rule of
the county bosrd requiring a certificate better than a sec-
ond-elass in the longer-term schools.®

In another community wass seen a fine central building
for the other white children, for a few Spanish children of

high social-economic status, and theoreticsally for ¥exican

81vid., pp. 59-60.
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children beyond the sixth grade. It was said that no Mexi-
cang ever went to the school. Out of the city behind the
ball park was the Mexican school, an old one~room frame
structure about twenty-four feet by forty feet, having win-
dows in front and on two sides. The desks were of the old
double type and all too large for the children. There was
no special tesching equipmenlt, no library, and no playground
apéaratus. The school was conducted for one month less and
the teacher was pald thirty dollars per month less than in
the central school. One hundred sixty-four of the B1l
white scholastics of this town in 1928 were Mexicans.?

In a district of the Trans-Pecos country the achool
for the Mexicans was a small wooden structure with few wine
dows, while the school for the other whites was a large
modern building. In 1928 there were 122 Mexicsn scholastics
and forty-three other whites., The Mexican children had a
school term of five and a Ralf or six months and the other
whites had a2 term of nine monthsg, 0

dome districls make no provision for Mexican children
and will not allow them to attend schools with the other
whiteg, In a West Texas town with a population of agix
thougand where Lhe 1928 scholastic census listed 179 IMexican
children, there was no public school for the Mewicans and

they were not expected to enrcll in the schools with the

91vid., p. 63. 101vid., pp. 72-73.
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other whites. A psrochial school, borrowing desks from the
school district, was taking the place of the public school.ll

Teachers of Mexican children usually get lower salaries
than the teachers in other schools, but thislis aot always
the case. A survey in South Central Texas showed that the
average salary for teachers in Mexican schools was less than
for other whites, bhut more than for teachers in schoels for
the colored. The number of months of school was less than
for other whites and s little less than for the colored.
There was little difference in years of training snd ex-
perience of the teachers, In another study of a group of
districts the findings were about the same. It was also
found thal the per capita expense in schools fdr Mexicans
was less than for other whites, Not infrequently the Mexi-
can school is regarded as a training school from which the
most capable leachers may be drawn to other schools. This
ig the case many times, but there may be no difference in
salary. Many prefer to teach in schools for the other whites
for social reasons, but the teaching of Wexicans attracts
many fine personalities and capable teachers.l?

Ingquiries concerning hygienic conditions of Mexicans in
the lower grades revealed a variety of conditions. Some re-
ported no difficulty at all, Others reported a constant
fight against uncleanliness and head lice. Some had trouble

with cases of itch, eczema, and open sores. Sometimes the

lllbé_@- 121bid., pp. 66-68.
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children were bathed and deloused at school and sometimes
they were sent home.1® 1In g health survey in Nueces County
it was found that ninety per cent of the tuberculosis cases
in the county were Nexicans and that acute ayphilitic con-
ditions were more prevalent among Mexicans than ameng other
whites.1% 4 survey in San Antonio showed that there was a
great deficiency of calcium in the diet of Mexican children.
This was due to a shortage in consumption of milk,ld

Health is protably stressed more than any other subject
in the Mexican elementary schools of the Rio Grande Valley.
¥uch stress is placed on general appearances of the child
and proper food and diet, although often economic conditions
prevent the children from following the teacher's advice,
In some of the Valley towns the Parent-Teachers' Association
or other clubs help to furnish food for the undernourished
who cannot buy for themselves. Some schools have nurses to
examine the children and suggest remedial measures. Some
counties have county nurses and doctors to do thig. In a
group of Brownsville pupils it was found that English-
speaking pupils had a greater percentage of defeects of eyes
and ears and Spanish-speaking pupils had greater percentages
of other defecte such as tonsils, nasal vreathing, teeth,

and skin. The English-speaking boys and girls were taller

131pid., p. 68,

14Taylor, An American-Mexican Prontier, p. 163,

: 1oy, s. Handmen, "Mexicans in San Antonio," Survey,
IXVI {May, 1931}, 165,
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and heavier than the Spanish-gpeaking childrén in the
schools, 16

A study in 1938 of the educational program for Mexicansg
in Wichita Falls revealed that the educationsl opportunities
afforded the WMexican children were inferior to those for
other white children and for negroes. There has besn an un-
successful attempt to intersperse the Mexican children with
other white children after they have completed the third
grade in separate schools., Recause of social differences,
inherent characteristics, and economic conditions, the Mexi-
can children are at a distinct disadvantage in attempting
to compete in an educational system with the other white
children. Much has been done toward curriculum reviszion to
suit the needs of the other whites, but little has bheen done
to find or to meet the needs of the Mexican children.l7

A comparative study in 1935-1936 of American and Mexi-
can children in five districts in Brewster, Jeff Davis, and
Presidio Counties showed that facilities provided for the
American children were much better than those provided for
the Mexicans. Better buildings ang gquipment snd better-
qualified snd more experienced teachers were provided for
the American children, Also, the teachers of American chil~

dren were paid higher salaries and taught fewer pupils per

16p, Armour, "Problems in the Education of the Nexican
Child, " Texas Outlook, XVI (December, 1932), 30-31.

17¢, . Johns, "A Program of Bducation to Fit the Needs
of the Wexican Children in Wichita Falls, Texas"” (Unpublished
Master's thesis, Department of Education, North Texas State
Teachers College, 1938), p. 1.
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teacher. 7Progress was being made in furnishing better facili-
ties for the Mexican, and where this was done the scnool en=-
rollment and attendance had increased,l8

In 1937 a study was made of educational provisions for
Mexicans in Dallas and it was noted that the public schools,
after a fashion, cared for the young, but that opportuni-
ties bad been limited. Only three of the six schools serv-
ing Mexicans included seven grades., South Dallas children,
if and when they completed the fifth grade, trudged across
railroad tracks and the business section %o finish theirp
work in East Dallas. "Little WMexico" scholastics, after Pasg-
ing six grades at Cumberland School, moved north to Travis
School, where American parents object to Mexican attendance
end ask that their children be transferred to other schoois.
In West Dallas, Benito Juarez School, built to meet objections
similar to those at Travis School, offers training in the
first three grades and sends its slumni to Cement City,
farther west., Here the Mexican children meet white preju~
dice once more and the majority finally tumm east to enter
Cumberland School, A two-mile journey along a fast-traffic
highway precedes arrival there, and school busses are lack-
ing. It is easy to understand how new interests on the road
to school might reduce school asttendance and promote de-

linguency. Very often the school training given to the

18p, m, Coan, "A Comparative Study of the American and
Mexican Children in the Big Bend Area for 1935-36" (Unpub-
lished Master's thesis, Department of Education, Univeraity
of Texas, 1936), p. 130.
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Mexican children causes them to lose regpect for their
parents, a fact which results in the loss of parental con-
trol. 8o the Mexican child is driven from home and into de-
linquency., There is no easy solution to the ills of the
¥exican population in Dallas. Perhaps the Dallas schools
have attempted too rapid assimilstion of the Mexican chil-
dren with the other children,. Perhaps the answer education-
ally to Mexican problems in Dallas is not more English but
more 3panish for NMexican children; not more American but
more Mexican history, literature, and art, Thisg might help
to bridge the gap between the Wexican youth and adults and
mere nearly equalize the rate of assimilstion of the two
generations.lg

After a survey was made of the conditions of Nexicans
in Comal County in 1938, a number of recommendations were
made. It was suggested that pupils would be more interested
in education if they were placed in groups according to
abllity. Parent-Teacher Associations, locel tuberculosis
associations, and welfare councils might help to improve
the general health of ¥exican pupils. MNany Mexicang fail
becausge they are not physically able to perform the school
work expected of them, €lasses for the adult ¥exicans might
induce parents to take more interest in the education of the

children. This interest might help solve the problem of

19watson, "Mexicans in Dallas, " Southwest Review,
XXII (July, 1837), 414-420.
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late enrollment and irregular attendance. Tt Was recom-
mended that rural Mexican schools be consolidated snd trans-
prortation be provided. TFederal aid for the construction of
consslidated_school buildings would greatly help in solving

the Mexican problem,go

Comparison of Nexicans and Other
Whites in Texas Schools

Studies made by Garretson, Garth, Hughes, Young, Wright,
and others show that Mexican children, on the average, have
lower scores on intelligence tests than do other white chil-
dren. Test scores seem to decrease with the increase of
Indian blood,?l The findings of studies made by Garth,
Goodenough, Manuel, Koch, and others show the Mexican chil-
dren to have lower scores on intelligence tests, but it is
shown that there is a wide range of ability.among ¥exican
children. Many of them have a superior, and gome of them, a
very superior, rating. Language handicaps are partly re-
spongible for lower scores on intelligence tests. Also cul-
tural background and inferior social statlus help to account
for lower scores.<< Intelligence teats devised by Americans
do not measure the inherent mental capacity of the Mexican.

The mental capacity of the Nexican child is probably normsal,

“OM. F. Doerr, "Problem of the Blimination of Nexican Pu-
pils from School" {Unpublished Master's thesis, Department of
Education, University of Texas, August, 1938), pp. 69-71.

glsisk, p. 64, ZzArmour, p. 29.
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although some investigations conclude that he is mentsglly
inferior to an American child of the same age. This con-
clusion is probably affected by racial attitudes and by a
translation into terms of mental competence of differences
in economic and cultural position.25 Another investigator
ligts the factors responsible for the general unfavorable
stending of the Mexican children in Texas schools as follows:
a lack of knowledge of the English iznguage, low social-
economic status and cultural level of = large proportion of
the Mexicen populstion, inferior school opportunities, in-
ferior heredity of a large number, and unsuitability of our
measuring instruments to reveal clearly the extent snd na-
ture of differences in racial groups, The problem is an in-
dividual one. To detérmine the abilities and possibilities
of 2 given child it is necessary to consider him individe
ually. There are many Mexican children who differ radieally
from the group tendency in every trait which ia alleged to
differentiate the group.gé

The reaults of the Pintner-Cunningham Primary Mental
Test in forty-five sections of the kindergarten and first
grades of El Paso in 1928 showed an advantage of twenty-
three intelligence quotient points in favor of‘the other

white pupils, but one should be cautious in interpreting

2%, Gamio, Mexican Immigration to the United 3tates,
p. 71.

24Manuel, BEducetion of Mexican Children in Texas, pp. 36-

37.
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this, for one does not know how well or how poorly adapted
to Mexican children this test is, even when the directions
are translated into Spanish. Results of achievement tents
in the fourth and fifth grades in Brownsville shiowed that,
grade for grade, the Brownsville Mexican children in the
sections tested in the survey were uniformly older on the
average and more variable in age than the other white chil-
dren. Inere was a great deal of overlapping, however. The
average scores df the Mexican children were lower in reade
ing and geography, higher in arithmetic, and almost equal to
those of the other white children in spelling, In general,
the Kexican children showed greater variability than other
white children in arithmetic and geography =nd less in read-
ing.gs

Data from eight distriets -- Brownsville, Del Rio, Hagle
Pass, Hdinburg, Harlingen, Kingsville, Yercedes, and Mission
-~ have been assembled to ghow the relative scholarship of
Mexicans and other whites when they are enrolled in the same
classes. The classes were divided into thirds on the basis
of general scholastic averages. ¥exicans fell in the sec-~
ond and third groups generally, but some Mexicans were in
the first group,2®

Results from the National Intelligence Test, the Stan-
ford Achievement Test, and the Arithmetical Computation Tegt

of the Stanford Achievement Series, given to children in

*°Ibid., pp. 32-33. 261bid., pp. 25-26.
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nineteen districts in 1926, showed that the Mexican pupils
were, on the average, aboul a year older than the other
whites, 1In spite of the greater age, the Mexicang tested
seven points under the other whites on the National TIn-
telligence Test; the average Stenford Achievement score of
the Mexicans was four points lower thanm that of the other
whitess 2nd there was 1ittle or no difference in the averw
age scores of the Arithmetical Computation Test. oOn the
¥onroe Sﬂandardized Reading Test in grades three, four, and
five in the Harlingen schools, the Mexicans made lower gcores
on comprehension than the other whitee, tut there was not
much difference in the reading rate. Standard achievement
tests in reading, arithmetical computation, aritkmetical
reasoning, language usage, and spelling given in grades
four and geven of the Laredo schools reveszled a higiher
average score for the other whites in everything except
seventh-grade spelling.27 A comparison between Nexicans and
other whites in the fifth grades in Ia Feria showed Nexi-
cans Yo have a little higher score in aritimetic and the
other white children to excel in reading.<9

Of Mexicans in San Antonic it was said that they show
a decided interest in the educstion of theirp children, bhut
this interest gives way when the children are able to help
meke the living. In point of intellect the Mexican child

pregents o serious problem in the age-grade distribution.

271vid., pp. 30-31. 28armour, p. 29.
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The Mexican child ususlly ranks lower in grade and higher
in age than the American child. The Mexican does better in
non-verbal than in verbal tests. Inability to speak Fng-
ligh adequately, irregular attendance due to labor condi-
tions, and a genersl timidity in meeting the American schocl
environment tend to slow up the advencement of the Mexican
children,29

From a study made of Nexican pupils and American pupils
of the Del Rio Public Schools in 1926 it was revealed that
Mexican children ranked relatively lower in intelligence,
socic-economic status, and school achievement than did
American children, 30

In 1928 a comparstive study was made of the intelli-
gence of Mexican and non-Mexican children of the firgt four
grades in the San Antonio Public Schools. The study was
based upon the Goodenough Intelligence Tesl, which reguires
the drawing of a man. A study of the drawings from the
gtandpoint of intelligence and the ability to draw showed
these two traits to De closely related, This relation de-
creased, however, with advance in school grade. It is sug-
gested that probably the factors which differentiate talent
in drawing were less obvious in the first grade than in

later grades. 1In general, the average ability of the Mexican

zgﬁandman, "The Mexican Immigrant in Texas," Southwestern
Political and Social Science Quarterly, VII (June, 1926), #8-39,

Oy, 1, Brown, "Enowledge of Social Standards Arong Mexi-

can and Won-Mexican Children® {Unpublished Master's thesis,
Department of Education, University of Texas, 1934), p. 162.
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children, both in intelligence and in drawing, compared fa-
vorably, grade for grade, with that of the other children,
but the advencement of the Mexican children through the
grades seemed to lag behind their growth in mental ability,
A comparison by ages was less favorable. AL each age from
seven lhrough ten years, the Mexican children had lower
secores, both in intelligence and in drawing. The belief
among many that Mexican children are gifted in drawing is
not supported by a comparison of the scores at any age level,
It may be that apparent talent of Mexican children in drawing
is largely a matter of training and interest, or else that
the test used in this study was not suitaﬁle to reveal their
ability,5t |

There are outstanding exsmples of exceptional talent
among the Mexicans in Texas. Nanuel snd Rather found from
tests which they conducted in San Antonioc that some iexi-
cans rated high in art.52 That individual ¥exican children
are frequently honor students ig illustrated by the fact
that of the fifty-four honor students of graduating classes
of the El Paso High School from 1918 through 192é, elght

were Mexicans.SS

“lH. 7. Manuel and I. S. Hughes, "Intelligence and Draw-
ing Ability of Young Mexican Children," Journal of Applied
Psychology, XVI (August, 1932}, 382-383, .

°%H. T, Manuel and A. Rather, "That One Talent," The
Wation's Schools, II (November, 1928), 24,

°m1 Paso Standard, Pebruary, 1928, cited by Manuel,
Zducation of Mexican Children in Texas, p. 34.
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Four cut of five of the valedietorians of the Browng-
ville High School during the years from 1926 through 1930
were Mexicans. Two of the five salutatorians during the
same period were Mexicens, There is much evidence of the
special ability and talent among Mexican children., Thege
children are usually good in handwriting and drawing, and
are especially fond of handwork.%4 The teacher of a night
school for Mexicans in Dallas discovered in a number of
Vexicans a natural love for music and anything artistiec and
celorful,d

A study in 1938 of Mexican children in Comal County
showed that these children were definitely slow in educs-
tional progress asnd therefore over~age for their grades,
This condition embarrassed the boys and girls to some ex-
tent. The economic conditions of the Mexican families
greatly influenced educationsl progress. The underliying
and fundamental causes, as revealed in this study, that
brought about the elimination of Mexican pupils from school,
were a lack of interest in education on the part of both
parents and children, distance from school and lack of means
of transportation, and economic conditions.36

Twenty teachers in three Rio Grande Valley schools were

asied to list reasons for favorable standing of Wexican

34Armour, r. 28,

®Tora Lowrey, "Fight School in Tittle Mexico," Soubh-
weat Review, XVI {October, 1920), 33,

Opoerr, p. 67.
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pupils. The reasonz below are = composite gelection from
the reasons given:
1. 8pecially trained teachers for Vexican children,
2. Keen interest in learning on the part of the children.
3. Desire for display of talent and abilities in the
school,
4. Gradusl growth of community interests.
5. 8chool work less depressing than working at manual
labor.
6. Teacher worship.
7. TFewer diversions for Mexican children than for
other whites.
8. A desire to rival other whites.
9. Desire for play and aggociation with a large group
of children.
10. 1Intelligence, especislly among pupils above primary
grades.57
The teachers also listed reasons for the unfavorable
standing of Mexican pupils. The reasons listed most often
included the following:
1. Lack of knowledge of the English language,
2. TIrregular attendance,.
2. Lack of cultural background.
4, TFinancial conditions.

5. Lack of understanding between home and school.

Svﬁrmour, p. 30,
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6. ILack of incentive to go ahead with t heir education,
7. ILack of teachers' understanding of pupils.
5., Instability of the measuring instruments,
9. Lack of interest on the part of English-speaking
members of the community.
10. TFrequent moving.

11. Poorly irained teachers, 99

summary

Although much has been done since 1900 toward the edu-
cation of Spanish-speaking people in Texas, the picture of
general educational conditions for these people is rather
dark. In many cases conditions have been found to be dig-
tinctly unsatisfactory, Taking the state as a whole, educa-
tional provisions for the Spanish-speaking population rank
far telow those for Inglish-~speaking people. It has been
Tound that generally Mexicans in the public schools rank
lower on intelligence tests than other whites. On tests in
language, reading, and spelling the Mexicsns have also ranked
lower, but about the ssme as other whites on arithmetic tests,
Special abllitiés of Mexican children in art nave been noted,
These tests cannot be taken asg a true measure, but they are

valuable in showing the needs of these children.

381bid., p. 1.




CHAPTER VII

SPECIAL CURRICULA FOR SPANISH-SPEAKING PEOPLE
IN TEXAS AYD THE QUESTION OF SEGREGATION,
| 1900-19 40

In line with the surveys to determine the educationsl
status of Spanish-gpeaking people in Texas, a number of
Places have provided special training for these people.
These opportunities range from training in the kindergarten
to training for adult men and women. As the majority of
Hexicans entering our schools for the first time are unable
to speak the Inglish language, the first major problem in
the education of these people is to teach them to speak and
read English. A number of methods have been developed for
this training, It is difficult to say which method is the
best, The method must be adapted to the needs of the ine
dividual children taught, The question of the segregation
of Mexicans is a vital one, In some instances segregation
seems to be advantageous and in other instances it is z dig-
tinct disadvantage., This question also must be settled by
the local authorities with consideration for what is the
best for the majority of the people.

95
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Special Bducational Opportunities for
Spanish-Speaking People

There are in Texas s number of cases of special oppor-
tunities for the education of Mexican children. ZXinder-
garten instruction is given in a number of places, such as
Dallas, El Paso, Fort Worth, and Houston. In some schools
children below the scholastic age are admitted and the first
grade is divided into gections according to advancement., At
Taylor a health program was undertaken with the cooperation
of the Nutrition end Health Education Bureau of the Division
of Extension of the University of Texas. The superintendent
of Karnes County schools conducts an annusl interscholastic
meet for Mexican children, Th; superintendent of the Hi-
dalgo Schools reported exchange visits between schools in
Hidalgo and schools in ¥exico. Also, the Hidalgo Schools
have an all-Mexican orchestra. In San Benito, opportunities
for instruetion in home economics are open to the older Mexi-~
can girls in grades as low as the fourth, 1In Laredo, special
efforts have been made to carry over the school instruction
in home economics into the homes of the students. Tl Paso
has two teachers who spend part of their time in vigiting
in Mexican homes. In November, 1928, one teacher gtarted
an experiment iﬁ pre-parental and parental education for
Mexican girls., The experiment in teaching personal hygiene

and the care of children is an attempt to meet a need which
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is greater because of the fact that many Mexicans marry at
an early age.l
The Assistant Supervisor of Industrial Education for
the State Board of Vocational Education gave the following
information for the school year 1928-1929 concerning voca-
tional classes of special significance to Mexican childrens

Vocational Agriculture
Socorro School, El Paso County
San Ilezario School, Tl Paso County
Nellie Shunior High School, Sam Fordyce
Vocational Home Economics (for girls over 14)
Donna, Hidalgo County
Edinburg, Hidalgo County
McAllen, Hidalgo County
Weslaco, Hidalge County
El Paso {City)
Smelter District, ¥1 Paso County
Irade and Industrial (for boys and girls over 14)
El Paso {City) '
Smelter District, T Praso County
Hougton (City)
Sidney Lanier Junior High, San Antonio®

An experiment in the education of Mexican women has been
in progress in the lower Rio Grande Valley since September,
1927, under the supervision of the State Supervisor of Home
Kconowics Bducation, Inm 1927-1928 this work was conducted
in seven centers. The next year classes had begun in ten
commnities., Most of the classes are conducted in the af-
ternoon twice a week. The aim of these clasaes is to pro-
duce home-makers rather than servants, However, the work

does help to place members of the classes who desire to

lManuel, Education of Mexican Children in Texas, pp. 87-

89,

“Ivid., p. 88.
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obtain employment. These classes have caused the organiga--
tion of Parent-Teacher Associations in some schools,®

The Dallas Board of Rducation, in cooperation with the
Sisters of Charity of St. Vincent de Paul, has sponsored an
educational experiment which has done much toward bettering
the conditions of the Mexicans. The school is in a frame
bullding on Cerinth Street. It is tanght at night. The
first efforts of the school were toward teaching these peo-
ple to write their names and to speak s few simple English
phrases, One man sixty years old went to the school for
three years trying to learn to read a newspaper. His eye-
sight falled before he reaslized his ambition. After five
years the members of the class were able to read and discugs
the daily newspaper. The Mexican women meet three times a
week for cooking and sewing classes. Health conditions have
(been improved as a result of these classes. Instructions
in cleanliness have been given, A pottery class has been
conducted. This provided revenue for materials for further
work, There is a weekly music class of which an orchestrs
is the nucleus. 1In 1932 the orchestra performed in the City
Hall during the musical half-hour preceding a Dallas Open
Forum lecture.4

¥Migs Tila Baugh, director of the elementary training

gchool of the Texas College of Arts and Industries st

5Ibig., . 89. 4Lowrey, Pp. 2-7.
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Kingsville, is conducting an interesting experiment in
teaching Mexican children and in training teachers to teach
these children. The course, Bducation 225, involves the
study and organization of a suitable curriculum for Spanish-
speaking children from the first through the third grades.
Materials of study and equipment are evalusted to see which
are best to use, The experimental school is g four-room
building furnished to the college by the Kingsville Publiec
Schools, It has the first three grades and has an average
gttendance of about forty in each room. The four teachers
have had the course, Education 225, and nine months of
training in the experimental school. The problem set is
for each teacher in each grade to teach English g0 well that
the prevailing custom of two years in a grade for Mexicansa
may be removed. When these children have finished the
third grade, the objective is that they shall have an ade-
quéte speaking, reading, and writing vocabulary that will
make it possible for them to take the course of gtudy from
the fourth on through the upper grades as easily as the other
whites,®

The Hexican children of La Feria have done much to
beautify the school grounds. They take pride in cultivating
plants and trees on the schogl yard. A large percentage of

Mexican boys are on the various athletic teams of the Valley.

S¥anuel, Education of Mexican Children in Texas, pp. 134-
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The 1928 undefeated baseball team at Brownsville was com-
posed entirely of Spanish-spesking boys. The NMcAllen Junior
High School team thet won the championship of the section
for the years 1831 and 1932 had a large percentage of lexi-
can players. Nost of the larger Valley towns also have g
few Mexicens on their senior high school teams each year.
The junior girlg! indoor baseball championship of Camercn
County for 1932 was won by a team of Mexican girls of the
San Benito Schools, There has been much progress in Boy
Scout work among the Valley ¥Mexican boys during the last
few years. +Yhe Valley district is composed of the counties
of Camercon, Hidalgo, Willacy, and Starr. In 1932, sixteen
of the fifty-nine troops were composed entirely of Mexican
boys., There were two mixed groups and a few others with a
small percentage of Mexican boys. The first pure Mexican
troop was organized in Edinburg in 1627, It has become one
of the outstanding troops of the Valley., The Mexican troops
are not orgenized on the idea of segregation at all, hut

represent certain sections,®

Methods of Teaching Spanish-
Speaking People
Probably ninety per cent of the Mexican children who
are enrolled for the firet time in Texas schools cannot un-

derstand and speak the English language. ILanguage instruction

6Armour, pp. 29-30.
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therefore is one of the major aspects of the "Mexican prob-
lem." In teaching English to beginners the prevailing meth-
od employs English almost exclusively. Some of the children
know Inglish when they enter school, so each case must be
considered individually. Some children have been enrclled
in schools where Spanigh is the medium of instruction. Some
schools have an opportunity room or class for pupils who do
not know any English., Taking the state as a whole, a great
deal of work has been done on the problem of teaching Eng-
lish to the non-English-speaking children and adults.’

The chief reason Mexicans have a difficult time in
learning to speak Baglish isg not their lack of intelligence
but because the teacher does not know how to train them,

The teacher must understand the Mexican., It seems essential
to use action pictures and objects for teaching any foreigner
the English language. Vocabulary teaching should grow out

0f actual experiences, Informal instruection through songs,
rhymes, stories, drawings, dramatizations, constructions,

and games is valuable.®

A teacher in El Paso said that one of the most im-
vortant things a first-grade teacner in Spanish-speaking
schools should do is to find out the needs of the children

and then to proceed from that level. A Spanish-speaking

r7Ma,1:7m1'aZL,. Bducation of Mexican Children in Texas, pp. 150,

121.

8:Diego De Vargas, "Teaching ¥exicans an Inglish Voecabu-
lary," Flementary English Review, XIV {(January, 1937), 31.
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child has no reading readiness until he has a working vo-
cabulary in the English language. A good procedure of
carrying on English successfully in the first grade is to
make a game of everything possible in the schoolroom. The
games should be simple and made to fill a need of the particu-
lar children. Action games are very good., The teacher should
see that as much English as possible is used. When children
have a reading readiness, it is time to start reading, not
before, It is well to arouse curiosity before reading a
new story and te talk about it after it has been read. The
teacher must always keep in mind thst learning the English
language is a slow process for Mexican children who have not
been accustomed to this language at home, 9

One writer says of teaching English to foreign children
thet the words selected for the first lessons should be
those which will be of the most practical value to the child.
All words should be taught in association with their mean-
ing; they should be heard repeatedly; they should be pre-
sented in connection with an interesting experience. Also,
there should be some reason why the child would want to use
these words.iC

Woile the trend of opinion seems to be toward an all-

English method of teaching beginners in Mexican schools,

9Margeret Rodge, "Learning to Speak Bnglish in the First
Grade, " Texas Cutlook, XXII (September, 1938), 40-41,

10g, T, Barrows, "Teaching Englisgh to Foreign Children,®
The Classroom Teacher, II, 438-430,
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there are still those who believe in using Spanish to assist
in this teaching, The principal of the East Del Rio Schools
told of her method, which involves the use of the Spanish
language, The method is based upon the proper use of verbs
and pronoung used in sel sentence forms., Only the verbs
practical to the Mexicen child are used in these sentences,
Repetition is the keynote of instruction. Thesge same
sentence forms are used in every grade, and are given as
language work and drill exercises, Since the first natursl
step in a child's mental growth is to want, the children make
"want " sentences in Spanish. Then these sentences are changed
to English, 2nd various verb forms and pronouns are used in
them.ll

The school superintendent gt Eagle Pags favored an
all-English method of instruction. The child is taught to
think and talk Engiish through certain routine directionsl
words and phrases for classroom use. The words and phrases
are presented orally by the teacher first. Then they are
used by the children in games, care being taken to see that
the children pronounce the words correctly. ILater the words
are written,1?

A vig problem to be met with in teaching Mexican children

is that of late enrollment and irregular attendance. In one

11manuel, Education of NMexican Children in Texas, pp. 124-

125,
121vid., p. 126.
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place the problem has been partially solved by having the
children in "A," "B," and "C" groups., "A"Y is the best group,
"C" the beginning, and "B" the balancing one. If a chilgd
in "A" group is sbsent he must go to "B" group when he re-
turng 1o school, If he has not been out long he may read
with both "A" and "B" and finally get back in "A" alone.
In the same way one may be in "B" and "C" groups. Tach child
mugt be given individual attention and be allowed to advance
without any drawbgcks., If the sounds of words ars taught
to Mexicans, they will recognize the words more quiekly and
enunciate more clearly. Our modern phonics books tell us
not to teach the sound of letters, For normal English-
speaking children this may be a wazte of time, but not for
the Mexican child who is used to gpeaking his language with
the tip of his tongue., The sounds teach him to use his lips
in gpesking, and to open his mouth wide, The time element
is not considered, Some days the Mexican child may learn as
many as siz words during a lesson, and on other days he
may learn only one,+d

Every year a few Mexican children, sixteen years old
and younger, who have never been in school before, enter
the Austin schools. 1In Metz School, one of the largest ward
schools of Austin, there are many Mexican childrem. They

are separated from the American children in the 1-A grade,

137, A. Wilder, "Problems in the Teaching of Mexican
Children, " Texas OQutlook, XX (August, 1936}, $-10,.
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in which they are taught to speak and to read English, 1In
1-B grade these children are put in the same class with the
American children and ususglly do as well as they. The Mexi-
can children are never given the Spanish-language word first,
for they are taught to think in English. The teacher of
the 1-A Mexican children is provided with adequate materials
for teaching the BEnglish language.l4 |

Mony Mexican boys in 31 Paso, realizing the importange
of a knowledge of HEnglish in getting better positions, study
English at the Lydia Patterson Institute. If the teacher is
interested in his pupile and has a sympathetic understand-
ing of them, he will find a great response. These boys are
taught to think in ®aglish instead of in Spanish. The di-
rect method with objects is used. This is followed by ac-
tions and perhaps piectures. The teacher usually has a knowl-
edge of Spanish in order to understand the pupils snd their
problems in studying Fnglish, As little of Spanish as pos~
sible is used in the BEnglish class. Usually the puplils
write their reading lessons. Such English as may be used by
the child at once ig taught in the class. Verd gtudy is gp-
proached from the conjugative standpoint, using sentences
baged on conjugative forms. Declarative sentences are
studied first, then questions. Definite practice in conver-

sation forms a regular part of the daily program. Games,

148, P, Weir, "The Mexican Child," Texas Outlook, XX
(Tune, 1936), 23.
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poems, and songs are used to increage the Inglish vocabulary,
Also, the vocabulary is increased through art work,1O

In November, 1927, at a meeting of the Superintendentsg!?
Association of the ITower Rio Grande Valley, held in Mercedes,
the Superintendent of the Bdinburg Public Schools, H. ¢. Ba-
ker, moved that a committee be appointed to standardize the
various courses offered in the public schools. As an out-
growth of this resclution, a bulletin was published by the
State Department of Education in 1932. The title of the

bulletin is A Course in English for Non-English-Speaking

Pupils, Grades I-III. This bulletin states that the first

need of the non-English-speaking child is to learn to under-
stand and speak the English language in the scboolrobm.
English must be taught to foreigners as s foreign languagse.
Wnat the reaction of the child will be will depend in large
measure upon the attitude of the teacher toward nis work ang
the physical, mental, and spiritual atmosphere of the school=-
room. The personality of the teacher counts for much with
the Mexican pupil. Pictures, actions, objects, and pantomimes,
accompanied by the oral use of the names of objects, will be
largely needed throughout the first year. Instruction of the
foreign child must be as interesting, entertaining, lively,
and concrete as posesible. The vocabulary tsught should be

connected with the everyday 1life, school 1ife, and reading

154, Martindale, "Teachin English‘to Mexican Boys, "
Elementary English Review, VI (December, 1929), 276-278.
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of the child, This bulletin, A Course in English for Non-

Englisgh-Speaking Pupils, Grades 1i-1II, gives general ob-

Jectives and standards of attaimment for each of the first
three grades. Also, 2 number of general suggestiong for

teachers are given.la

Segregation of Mexicans in Texas Schools

The extent of segregation of Mexican children varies in
different parts of the state., In 1929 a survey was made of
forty-eight counties with reference to segregation in the
common gchool districts. In all of the four border counfies
included in the survey, Wexican children were taught in
schools with other white children if there were other white
children in the district. This was true of =zeven of the
twenty-one South Texas and near-border counties surveyed,
Back from the border there was a tendency toward at least
partial segregation, except where the population was rela-
tively small, Caldwell County, having a large Mexican and
- other white population, had complete segregation in the rural
gchools and in the independent districts also. Culberson
County reported segregation, and Rowis County reported a
summer school for Mexicans only. In Brooks County the other
white cnildren resident in the common school digtricts at-

tended the schools of an independent district.l? The other

orexas state Department of Education, A Course in Engligh

for Non-English-Speaking Pupils, Grades I-III, Bulletin No.
268, pp. 11-13, 33.

lvManuel, Iducation of Mexican Children in Texas, p. 68.
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forty-four counties were distributed as follows:
1. Counties in which no segregation in separate schools
wag reported for common school districts:
On or anear the horder:
Cameron
Hudspeth
Presidio
Starr
Jim Hogg
Kenedy
Kleberg
Matagorda
MeMullen
Uvalde
Wilson
West Texas and Panhandle:
Brown
Callahan
Concho
lattle
Howard
Joneg
¥itchell

Potter
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East Texas:
Cass
Hardin
Henderson
Jasper
Liverty
Orange
East Central Texas:
Robertson
Worth Texas:
Fannin
Wichita
Counties in which practice varies:
South Texas:
Atascosa
Bee
De Witt
Frio
Goliad
Gonzales
Guadalupe
Karnes
Live Oak
Medina
Refugio

Victoria
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Southwest Texas:
| Schleicher
Central Texas:
Falls
Hays
McCullough
In general, the counties which reported a varying prac-
tice had more districts in which Mexicans were taught in
separate schoolg, 18
In Nueces County HMexicans and other whites are segre-
gated to some extent, but not so much as nearby counties.
This separation is in the early grades only. COnly the
American children are trangported to town schools. School
guthorities give as reasons for segregation of Mexicans from
other whites, low standards of cleanliness among Mexicans,
fear of intermarriage of Mexicans and other whites, race
prejudice, irregular sttendance of WMexicans, and hazing of
Mexicans by Americans, Americans say that Mexicans are
sagtisfied with separate schools. Some Mexicans say that
segregation is a handicap, for teachers give little atten-
tion to the pupils in Mexican schools,l?
In Corpus Chrigti, in Wueces County, fesidents are

segregated according to race, The NMexican quarters are

181pid., pp. 69-70.

197ay10r, An American-Mexican Frontier, pp. 220-222.
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fairly well defined and the laboring class doss not usually
object. Many people in Corpus Christi object to compulsory
segregation of Mexicang in schools, and there is not so much
gegregation there now.gc

In some districts Mexicans and other whites go to the
same schools and are taught by the same teachers. The Mar-
lin Schools, where the percentage of Wexicans is small, are
a good'example of an attempt to assimilate these children
in the regular grades, In more populous cities Mexican chil-
dren live in distriets so mitusted that g larye number of
Mexicans attend the same school. In El Paso and San Antonio
there are schools which are almost wholly Mexican because
of accidents of residence. 1In other schools attended by
English-speaking and Spanish-speaking children in considers-
ble numbers, the Spmmish-spesking children are often grouped
in separate classes during the early part of their wo rk , 21

There is a tendency among towng and small cities hav-
ing a large Mexican and other white population to maintain g
separate school for Mexicans., Iockhart is an example of
cities in which segregation extends through 211 the grades.
The more common practice, however, is to maintain a separate
Hexican school for the lower grades only and then place the

Mexicans with the other whites in the upper grades, Some

21vid., p. 228.

leanuel, Education of Mexican Children in Texas, pp. 73-

T4,
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cities which maintain a separate school for Mexicans in
designated grades sgllow Mexicans to attend schools for other
whites in 211 grades, In certain schools of Austin Mexican
children are found in all grades, althnough separate sgchools
are maintained for Mexicans., The school systems of Hdin-
burg and Mission bave some Mexicans in the so-called Ameri-
can schocls, The basis for admission of Mexicans to a school
for other whites in a community where a separate school for
Mexicans is maintained may be residence, lsnguage ability,
soecial position, or some combination of the three,<2

A survey in 1929 showed partial segregation in a2 num-
ber of schools tc be gs follows:

1, GCrade one or grades one-two or one-three: Abilene,
Charlotte, Del Rio, Port ILavaca, Temple,

2. Grades one~four or grades one~-five: Crystal City,
Edinburg, Harlingen, Kerrville, McAllen, lercedes, Mission,
Pharr, San Juan, Raymondville, Uvalde, Weslaco.

3. Grades one~-six or grades one-seven: Alpine, Brady,
(oose Creek, Kenedy, Xingsville, Rosebud, Runge, San Benito,
Taylor.25

Opinions vary as to the number of vears Mexican children
should be separated for the best interest of the child.

Dr. Bogardue of the University of Colorado suggested segre-
gation for the firsl five years. MNost Texas Valley towns

do this. Mexicazns are segregated in grades one-three at

®2Ibid., p. 75, 231bid,
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La Feria and Rio Hondo; in grades one-four at Mercedes and
Santa Rosa; in grades one-five at lMcAllen, San Benito, Har-
lingen, %eslaco, Donna, Mission, Pharr, San Juan, and Edin-
burg; in grades one-seven at Kingsville., Segregation in the
first few grades seems best for the Nexican child in order
to enable him té overcome his language handicaps. In small
rural schools segregation would probably be unwise, gince
thé expense would he out of proportion to results., It wuld
aleo be impractical in large city systems where Mexican
children are scattered throughout the city.24

Sometimes gegregation is neither a congideration of
the needs of the ¥exican child nor a matter of access to
some other school, DPublic sentiment rather than pedagogical
wisdom seems often to be the factor back of sagregation.25,
The cleaner Mexicans do not like to be in school with the
dirty %greaser® type. So it seems that the only thing to do
in the matter of educating this unfortunate class is to
put the *dirty" ones in separate schools until they leamn
how to "eclean up" and become eligible for better society.gs
Many times Mexicansg resent compulsory segregation. If a
Mexican is permitted to choose his school, he will usually
choose the separate school, and thig freedom of choice will

couse him to be much more contented.<’

géArmour, p. 30.

25Manue1, Education of Mexican Children in Texas, p. 7D.

2SDavis, Illiteracy in Texas, p. 10. 27Sisk, p. 61,
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In some instances segregation has been used for the
purpose of giving the Mexican children a shorter school yvear,
inferior buildings and equipment, and poorly trained and
raid teachers,<® Segregation opens the way to socisl
cleavage and misunderstanding. However, some schools are
meeting the situation with success. Some say that segrega-
tion should be minimiged, It is pointed out that Mexicens
may be in the same schools with other whites and segregated
terporarily becsuse of language difficulty, excessive re-
tardation, or hygienic purposes, Some Mexican children, when
measured by a reasonable standard, may be allowed to go on
with the other whites at the beginning of school., gchools
should be open to individual children who are ready for the
opportunities offered by the gchool, <Y

The gquestion is whether or not the policy of segrega-
tion is a wise one, The survey staff says it is wise on
pedagogical grounds to gegregate in the early grades, to
provide the non-Inglish-gpeaking pupils with specially
trained teachers and the necesgary speciagl training re-
sources, but this is not always practical, especially in
small schools.50 Sometimes Mexicans prefer their own
schools, In the upper grades they are apt to be ill at

ease if they are in a community where Mexicans are regarded

gaTexas Bducational Survey Commigsion, Genersl Report,
VIII {1925), 213,

29Manuei, Educstion of Mexican Children in Texas, p. 87.

mexss Rducational Survey Commission, General Report,
vIIr {(1925), 213,
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as inferior or if their economic status is such as to put
them at a disadvantage. In El Paso 21l the schools are open
to Mexicans, but one of the schools in the Mexican district
has extended its course into the high-school field to care
for those who prefer to continue their work in the edviron-
ment to which they are accustomed., Perhaps Spanish-speaking
children do not offer the best educative stimulus to other
whites, so the question arises as to whether it is ad-
vantageous to the other whites to be in the same schools
with Mexicans, ol

The origin of prejudice against Xexicans is not to be
found in known physical inferiority, since medical examina-
tions show, as a whole, that their physical characteristics
are normal., Color of skin has much to do with repulsion.
The lighter o Mexican is, the more readily is he received
by Americans. Racial prejudice dates back to the time im-
mediately afler Mexican states were admitted to the United
States, Nexicans of even the third and fourth generations
in the United Btates are still looked upon as purely Mexi~
cans, Although Mexiecans become American citizens, they
usually remain on economic, politicsl, and social levels
infericr to those occupied by Americans of like condition
and capacity. Racial prejudice toward Mexicans exists

throughout the United States, but is not expressed with the

3lyanuel, Tducation of Mexican Chiidren in Texas, p. 85.
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same degree of intensity and vitterness in all states. In
Texas racial prejudice is very marked,in other southern
states, less so; and in the northern states of the Tast and
Midwest, even less,?

Some parents object to having Vexicans in school with
their children because they believe Mexicans to be dirty
and often infected with head lice. Mexicans are sometimes
blamed for sickness among children in a mixed school. Some
say Mexicans and other whites do not get along in play.35
Many times Mexican children in mixed schools are not given
honors due them., In one school a boy from a Spanish-speaking
home made the highest grades in the high school graduating
class. This fact was announced at the commencement exer-
cises, but gnoiher child appeared as the valedictorian of

the class.54

In a lower Rio Grande Valley school district

a Mexican boy was winner in a declamation contest in the
Interscholasgtic League meet and was entitled to go to the
state meet at Austin., So many people objected to his repre-
gsenting the community at the state meet that he d4id not go
to Austin., There are quite 2 number of Mexican gtudents in
the University of Texas., One Mexican boy had a date one

evening with a girl who lived in a fashionable dommitory on

the University cempus., When he arrived at the dormitory,

52Gamio, pp. 52«54,

35Manuel, Zducation of Mexican Children in Texas, p. 76.

341bid., p. 63.
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the matron refused to allow him to come in,

Unfavorable attitudes toward Mexican children are not
al all universal, It is reported that one superintendent
sald he had found Mexican children who attended his school
to be as responsive and appreciative as the other whitesa,
Another was reported to have said that conditions had im-
rroved during the last few years and that Mexicans were
gaining more COnfidence‘in the public school and were begin-
ning to enter their children in school at an earlier age and
also earlier in the school year.36

Often the question as to the legality of the segrega-
tion of Mexican children in the public schools arises. The
Congtitution of Texas provides for public free schools for
all children in the state, School funds are disbursed by
the lecal board of trustees, This opens the way for great
inequalities of educational opportunities and makes Qiffi-
cult the carrying out of the orders expressed in the Con-
stitution, S’

The State Superintendent of Public Instruction and the
State Board of Education are the direct administrative
agencies of the state for executing the desires of the

state relative to public education below college and univer-

sity level, In general, the duties of the State Department

55Cau1ey, p. 57.

BGManuel, Aducation of Mexican Children in Texas, p. 80,

373isk, p. 61.
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of Public Instruction lie in administering the state school
fund, certifying teachers, providing free textbooks, seeing
that the laws regarding schools are enforced, receiving and
publishing reports, and superviging education in various
ways. The actual control of gchools is with the local
boards of tfustees. The school funds spent for the main-
tenance of schoolé are disbursed by local boards of trustees,9®

| The Texas Legislature passed compulsory school attend-
ance laws in 1915, 1923, 19235, and 1939. The law approved
in June, 1939, said that every child in the state who was
seven years and not more than sixleen yvears of age should
be required to attend the public school in the district of
his residence, or in some other district to which he may be
transferred as provided by law, for a period of not less
than one hundred twenty days annually. <The period of com=
pulsory school attendance al each school is to begin at the
opening of the school term unless otherwise authorized by
the district trustees and notice given by the trustees prior
to the beginning of the school term, 99

Within the white population the law recognizes no segre-

gation except that which is made to facilitate the educative
process. Raclal or national origin is not of itself a legal

basis for segregation. The case of Vela vs. the Board of

38Manuel, Hducation of Mexican Children in Texas, pp. 57-

58,

39gammel, Laws of Texas, XXXI, 227.
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Trustees of Charlotte Independent School District of Atascoss
County illustrates some of the issues in segregation. The
cage came up to the State Superintendent of Public Instruc-
tion on appeal and later to the State Board of Rducation,
The Charlotte Independent District maintained ner public
schools in two separate buildings, one for Mexicanas and one
for other whites. The schoocl board gave as their reason for
segregation thal Mexican children were irregular in attend-
ance and did not advence as rapidly as 6ther whites, Also
the tom was divided into wards and Mexicans usually lived
in wards together, ¥elipe Vels sent his child; Amada Vela,
to sencol at Charlotte, and she was placed in the Mexicsn
gchool. The child had been adopted in infancy and her race
was of unknown origin. The parents objeclted to her going
to the ¥exican school on the basis that she was not a Mexi-
can, she spoke English, and she lived in a ward with other
whites, It was admitted that the school board could not
segregate Mexican children on a racial basis, so the ques-
tion of Ameda's nationality was eliminsted. The chief ques-
tion was where the c¢hild should be plaéed 80 as to be at the
best advantage., Superintendent Marrs decided that the child
ghould be admitted to the school attended by the American
children, and he recommended that she be given a chance to
do her best work., The Charlotte School Board appealed the

case to the State Board of Bducation and they upheld Marrs'
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decigion. The child was admitted to the school for other
whites,

About fifty per cent of the scholastic population of
the Del Rio Independent School District is of Mexican ex~
traction, Del Rio has four schocl buildings, one of which
ig sel aside for Mexican children in the first, second, and
third grades. The superintendent said this segregation
was made because many Mexicans entered school late, because
of cotton picking; the irregular attendance of Mexicans dis-
Tupted regular class wérk; Mexicans benefited by being segre-
gated in the earlier grades; the natural abilities of Mexi-
cans could be better developed when they were grouped to-
gether; all'the advantages to be gained by racial asgsocia-
tion could be secured by these children after they were ahove
the third grade. The superintendent said that racial ani-
mogity had nothing to do with the segregstion. Jesus Salva-
tierra and others secured an injunction in the district
court restraining the superintendent from segregating the
children. ¥From this judgment the defendant appesled,

The local school boards of the state have the power to
manage and regulate the schools of the respective districts.
This direction extends to the power to locate and construct
the district schools upon such sites, »nd in accordance with

such plans and specifications, as in their judgment seem

4O0yenuel, Zducation of Mexican Children in Texas, pp. 82-

83,
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best suited to the purpose of those policies. So it is the
duty of school authorities to plan the methods of instruce
tion snd so classify and group the pupils as to bring to
each individusal the greatest benefits. The courts are not
to interfere here so long as those acts are lawful, or dis-
cretion ia not abused, If patrons are digsatisfied with ad-
ministrative matters in a school, they may complain to the
local school board, and, if overruled, to the county superin-
tendent. If his decision is questioned, they may then take
the cage to the State Superintendent of Public Instruction,
and from him it may go ultimately to the State Board of Tdu-
cation,

The court deecision in the Del Rio case mentioned on the
preceding page was that the reasons given hy the superin-
tendent for segregation were not unreassonsble. It was stated
that the school authorities have no power arbitrarily to
segregate Mexican children, assign them to separate schools,
and exclude them from schools maintained for children of
other races, solely becsuse they are Mexicans., Turthermore,
ne court can lay down a set of rules by which the school
board and faculty shall grade, classify, and assign the pu-
pils, for such are purely administrative functions inherent
in jocal school authorities. These rules must be more or
less flexible and adjustable to the veculiar needs of the

school, grade, or class., The judgment in the case of the
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Del Rio superintendent was reversed and the injunction was

dissolved.41

Summary |

Marked progress has been made since 1900 in the educa-
tion of Spanish-spesking people in Texas, and advancement
has been made from a curriculum which slavishly followed the
Zaglish-spesking course of gtudy to a special curriculum
for Spanish-gpeaking people. Special schools for Spanish-
speaking people have considered the particular sbilities
and needs of these people., The method most generally used
for teaching these people the English lanzuage is the Eng-
lisgh metnod; that is, using the Bnglish language altogether
in instruction so thet the child learns to think as well as
to spesk in English, In some cases a Spanish-English meth-
| od is usedj that is, beginning with Spanish words, phrases,
and sentences and making a gradual transition to the Eng-
lish language. 1In all the methods of teaching the English
language to non-IEnglish-speaking people, much use is made
of objects, piclures, dramatization, songs, and games. The
teacher must remember that it fakes time to learn s new
language, and the pupils must not be rushed. In teaching an
Inglish vocabulary to a non-English-spesking child, care
should be taken in choosing a vocsbulary that will be useful

for the child.

le B. McAligter, Cases on the Government and Law of
the Texas Fublic Schocl System, pp. 251-256,
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It gtill remaing a question whether segregation of
Mexicans in the public schools is = wise thing, It is a
fact that in some places segregation is made in order to pre-
vent the neceggity of having to supply vetter buildings,
equipment, and teachers for the Mexicans. In other places
segregation is made because other whites object to their
children's going to school with Mexicans, either because of
hygienic conditions or because of racial antagonism, In
some instances Mexicans seem to prefer segregation. TFrom g
legal point of view segregation is permissible, the local
schiool hoard being the authority in the community, It
seems that the best way of setiling the question is to con-
sider what is best for the msjority of Mexicans and other

whites in each particular community.




CHAPTER VIII
CONCLUSION

In this thesis there has been an attempt to point out
and show the history of modern-day problems in the education
of Spanish-speaking people in Texas., The chief of these
problems sre segregation of ¥exicans from other whites in
the public schools, antagonism between Mexicsns and other
whites, and special curricula for Spanish-speaking children.
The segregation of Spanish-speaking children in the schools
of Texas began about 1821. Antagonism between Ifexicans and
other whites in Texas dates back as early as 1836. The de-
velopment of special curriculas for Spanish-speaking children
in Texas schools began as early as 1860, as a result of a
desire on the part of educators to Americanize all the resi-
dentg of the state, Although much progress has been made,
these three problems still remain to be reckoned with,

Some may ask why thé educational status of Spanish-l
gpeaking people in Texas is so low, It is partially be-
cause of the difficulty of teaching a new language, the more
or less instability of residence of Spanish-speaking people,
and the low economic status of a large number of thege people
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in Texas. A more distressing reason is that, taking the
state as a whole, there has not been much serious effort to
extend to Spanish-speaking people the education guaranteed
to them by the state conmstitution and laws. Indifference
and antagonism much more than inability are responsible for
the fallure to solve the problem of the education of our
Spanish-speaking population., The compulsory school asttend-
ance law is not enforced and the Mexican child is discrimi-
nated against both in school and out.

Statewide organization for effective teaching of these
children ig needed., TPeople insgist on Americanizing the Nexi-
can without realizing that this is impossible under the
present set-up., If the Wexican is to be Americanigzed, he
mist be raised to the social and economic level of the averw-
age American. Until these people are made to realize that
they are Americans, the problem will not be solved. The
primary task is to stimulate right attitudes, first in edu-
cators and teachers, then in the general pudblic. NMexican
people in Texas need nothing more than to be understood,
These people represent 311l extremes, from abject poverty to
wealth, from low social position to positions of esteen,
and from primitive modes of living to the highest culture.
The possibilities in these people must be recognized and
they must be given every possible chance to develop normally.
Poverty and low culture should be regarded as challenges

rather than as barriers to education. If these Spanish-
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speaking people are to be permanent residents of Texas, the
safely of our state demands their education. The Wexican
c¢hild must be enadbled to realize his poggibilities and take
the place which he should ocecupy as a citizen of the gtate,
Already there are signs of progress, but so vast s social
program must develop slowly, TFrom the standpoint of the
Mexican the greatest need is opportunity, Trom the stand-
point of the genersl society of Texas the need is a clearer
realization of the gsocial purposes of educating the Wexican
and the need of scientific research to make more effective

the education of our Spanish-speaking population.
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