279
Al
Mo S0Y

AN AWALYSIS OF THE HMUSICAL TASTES OF THE PRIVARY
CHILDREN IN TEN SCHOCLS WITHIN A RADIUS
OF ITETY MILES OF BRELLEVUE, TEXAS

THESIS

Presented to the Graduate Councll of the North
Texas State Teachers College In Partial

Fulfillment of the Requirements

For the Degree of

MASTER OF SCIENCE
By
Virginia ILincoln, B. S.

Bellevue, Texas

August, 1941

€14y
L



BOGSE

TABLE CF CONTENTS

Page
LIST OF TABIES..‘Cl.i(.l'...l"l”'..l'...l“....l.....' iv

Chanter
I‘ INTRO]}UCTIOIﬁlC....l..'O.l llllll QD.I.CC!.I.I..I..ll

IT. SOME ASPECTS OF MUSICAL TASTE.sesssecesasesonssea O

III. ANALYSIS OF MUSICAL TASTES QOF THE PRIMARY
CHILDREN IN THE SCHOOLS STUDIED..veeecovossss .o 22

I‘vl FIE:[\&L STI"'&r}E:-E:':Tp~-.OOIl90.'.0...00.0’0-.!0".0.00 74
APPENDIX.....OO.Q&.&....‘lro-ltl!' ------ ..'.l.....ll'.'l-'ys

BIBLI%RAPH&T.‘.II‘...l..ll..‘lt.‘ ...... LR B BN B O N N N Y I N B SR ] 78

it



LIST OF TABLES

Table Page

1. Children Having Planos and Other
Musical Instruments in the
Home or Members of the Family
Who Play some Instrument 00.00!.'0.0.....!0...24

2. Time Used iIn the Home for Music.......-..........27

3. Percentage of Children in the
Schools Studied Who Listen
to Popular Radio ProgramSDDO..ﬂﬂil!."-.......50

4. Total Number and Percentage of
Children, by Groups, Who
Listen and Those Who Do Not
Iisten to All Popular Radio
Programs StudleGecccerresssvessssreresrsncanaes 30

©. Total Number and Percentage of
Children in All Groups Who
Listen and Those Who Do Not
Listen to Each Radlo Program sesecesescvecsscoce 37

€. Percentags of Children in the
Schools Studied Who Attend
Community Muslcal ProgramsSeceecssteseeesssesss 40

7. Percentage of Children in the
Schools Studied Who Have
Shown ZSome Creative Abillity
in IirEuSiCCGIOOOll.t...l'I.O‘l'dt!tllD'.l.tl.ll. 44

8. Percentage of Children in the
3chools Studled Whose Teachers
Judge Them to Have High,
Medium or Low Musical TastBeecesesvosscsenesss 48

9, Musical Activities Participated
In During the School Year by
the children in the 8chools
Studied..‘.‘-.l."'.llO‘I'....'.O.U'l.......l' 50

10. The Number of Puplls in Each Group,
the Average Number of Hours
Zpent per day listening To Radio,
Average Number of Hours Spent Per

Week in Familg Singing, and Time
‘Used in Home OI" MUSiC...o. ----- # & & 2 ¢ ko e » 27

iv



CHAPTER I
IHTRCDUCTI ON

Purpose
The purnose of this study ls to analyze the musical
tastes of the primary children Iin ten schools within a

radius of fifty mlles of Bellevue, Texas.

Source of Data
An extensive study of literature in the field of musi-
cal taste has been made. Numerous pamphlets, bulletins,
magazine articles, and books read on the subject of musical
taste were used to formulate a basis for determining the
value or importance of providing special musical opportunities

for the primary children in the ten schools studied.

Treatment of Data

Chapter I presents a statement glving the purpose of
the study, the scurces of data, and the plan for presenting
the data.

Chapter IT defines what ls meant by'musical taste" and
also presents various asgpects of musical taste as seen in the
different views held by numerous authorlties on the subject.

Chapter III includes a description of the survey made,

the results found, and an analysis of the differences revealed.



The conclusions follow Chapter IV. These statements
are based wholly upon the facts secured during this inves-

tigation of educational literature in the field of music.



CHAPTER II

SOME ASPECTS OF MUSICAL TASTE

It has to ve recognized that, paradoxical as 1t may
seem, 4 person may be quite fond of music and vet, from the
musician's point of view, he may be completely unmusical
or non musical., While he may get much pleasure from the
music he hears, he may not hear 1t as the composer conceived
it, or as a musician,who has had similar trailning to the
composer, Interprets it.

The guestion is often asked, why should I learn to en-
joy music? All of us could enjJoy music more than we do,
and find more in it than we find, and learn to enjoy a
greater variety of it than we enjoy. If one 1s not yet
attracted to music, he does not know how great a boon music
is to others and he does not know how to share in this boon.

Glen Frank, former president of the University of Wis-
consin, maintalins that the education of the future must edu-
cate the whole man, not just hils reasoning powers. He says,
"It must endue his physical, emotional, and social reactions
as well as his reasoning powers."l It was once thought by

educators that their job was done when they had trained a

1H. D. McKinney, Discovering Music, p. 25.




man to think logically. This bellef rested on the assump-
tion that men thought their way into their living. Today,
educators say that men live thelr way into their thinking.
Since music does not have to deal exactly with thought and
ideas, it can speak to the human being with a force and a
power that 1s readily felt by all who have learned to listen.2
Concerning itself so very largely with emotion, music is the
ldeal means for transmitting the personal experiences of a
sengltive artist directly to a responsive listener.

Very often the ordinary person takes for granted these
resources for communicating beauty. He has grown accustomed
to presume that muslc is an essentlal part of his everyday
life, and often 1t is only in moments of reflection or
introspection that he fully becomes conscious of its tremen-
dous power. The average person seems to think of music as
a bacxkground for something else, such as reading or relaxa-
tlon--perhaps nothing more important than passing away the
time. Ilusic 1s generally considered as "an amenlty rather
than as something that is satisfying in its own right, some-
thing that can dominate our whole lives, possess our whols
beings."S From the African savage, who in the jungle responds

to the appeal of the repeated rhythm of the drum beat, to the

2
Ibid.

3
Ibid., p. 36.



sophisticated American, who responds to modern swing music,
1t can be seen that even the most wmusical person feels the
appeal of repeated rhythm.

One cannot see until he knows what to loock for. Like-
wise, one cannot hear until he learns how to listen. This
Involves listening with the mind as well as with the ear.
‘The sound of a good tune may please the ear as nuch as a bit
of bright silk pleases the eye, or a plece of velvet pleases
the sense of touch. Even animals like to hear musical sounds.
Some animals dislike very much to hear rough noises or dis-
coerds. Dogs, for instance, howl when certaln noises disturb
them. These nolses may or may not be classed as musical
sounds, according to human standards.

In defining musical taste one might say it is a mani-
festation of subconsclous reactions to one's intellectual
emotional experiences. It is a quality whose presence in an
accepted good form is appreciated and whose absence we deplore.
"We seek 1t 1n others. We evaluate the degree of refinement
or vulgarity wilith own opinions as a standard."4

Elsenberg says taste 1s the manifestation of one's
subconscious emotional reactions as governed by an intellec-
tual comprehension of the inherent message with which music

is permeated, "balanced by the impressions gained through

Jacob Zisenberg, "Observation on Good Husical Taste,®
Musiclan, Vol..l (July, 1934}, p. 8.



life's experiences and stimulated by cne's ever-changing
moods."® TExpression 1s a basic law of life. But expression
is the natural outcome of impressions previously absorbsd or
assimilated. Just as the flower can express itself only when it
1s exposed to sun and soil whence 1t absorbs what it needs
for self-realization, so it is in the 1life of the child.
Today, as never before, children are being exposed to music
impressions. It then becomes the duty of the teacher, like
the gardener, to cultivate and gulde and train the child in
his efforts to sexpress his emotions and develop a musical
taste that will enable him to realize hls finer self through
music.

Horatio Parker says the objects of good taste in music
are two-fold: M"The first object is to recognize the flame
of genius. . .;'the second is to pay tribute to great work-
manship."® 8o, according to this author, one sees that the
inspiration and workmanship are the two vitai elements of
the art--the first emotional, snd the second, Intellectual.

In defining the word taste, Calvocoressl points out its

three different meanings: first, a "leaning towards a certain

thing; second, an inclination to prefer certain things to

5
Ibid., p. 8.

, Horatio Parker, "Our Taste in Music," Yale Review, Vol. 1,
fJuly, 12323), ». 38,




certain others; and third, a capacity for telling good
from bad."’

He points out further that taste is essentially the
power to enjoy plus the power to discriminate. Some say
that the only use for beauty is for the development of
taste.® The more one appreciates the beautiful, the more
one evoids the ugly, or that which is not ertistically fit.

Hens Scheider in his article, "The Enjoyment of lusic,"
gays that we are handicapped 1n the use of the term 'Music!
gince there exist no exact terms for bad and good or for
"panl serious" and "ordered noise'--a classification of
music according to 1its true merits is an impossible task.9

According to Calvocoressi, the objJect of developing
taste is to dispense with all which might make one's enjoy-
ment of music "less speedy, less frequent, less certailn,
less keen, and less lasting.'0 A1l this the experienced
listener can expect and appreciate.

McKimmey, in his book, Discovering Muglc , describes

the listener's conquests, or how he passes from one type of

rusic to another, until he comes to the music of the immortals.

M. D. Calvocoressi, .usical Taste and low to Form It ,
Ve 21,

BMckinney, op. cit., p. 47.
9
Hang Scheider, "The Enjoyment of Music," Nusical Quarterly

10
Tbid., p. 46.
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Here the process is not ended, because no matter how much
he hears, how often he reacts to it, or how much enjoyment
he gets, there 1s always something more--an iInfinite store
of beauty to supply his demands.

The power to develop skillful listening requires guldance.
Calvocoressi says that the beginner should read a number of
authors, as many as possible, so as to get conflicting judg-
ments.ll The object is not to bewilder, but to stimulate
one to decide for himself.

Theoretical knowledge, hizhly desirable as a first
step towards helpful knowledge, can never become a standard
for beauty. Masic cannobt be discussed without the use of
technical terms, according to Calvocoressi. It is very true
in music that technique should be heard but not seen. 0O all
the arts, music needs more technical substructure.

To become an intelligent listener, ear and memory must
be trained, by consclous exercise. Theory helps here by
oroviding a nomenclature. Technical analysis, as an approach,
is good so far as 1t brings one into close contact with music.

Calvocoressl suggests that the time to begin the develop-
ment of taste is when, having felt some of the emotion which
a great composer has tried to give bto you through his chosen
medium, you feel the necessity of arranging and calling them

by name.12 Then you can study what has been done towards

11
Tbid., p. 46. 21p1d., p. 11.



what Schelder calls "“the impossible task of truly classi-
fying music.m
One should start with music to whiéh one responds

quiclkly, music for which one has a strong preference.15

The
basis of artistlic taste is formed on the ability to make |
distinction. The more sharply distinctions are made, the
more surely the taste progresses. lNot only should the pref-
erence be strong, it should be lasting. Music, to be good,
must stand the test of being heard many times.

When it comes to strangeness in a composition, which is
no sign of zoodness or badness, dliscriminating hetween that
which is insplred and that which is not is a matter of
experience and not intuition. There are people who find 1t
hard to see the difference between the classics and their
imitators. Progress is hindered until one is capable of
subtle discrimination.

As music becomes more familiar, the teacher should study
the pupils! reactlons to it. She should try to determine
what they are getting from it, how 1t moves them and why.

If a teacher beginsg with classic rmuslc, then she should
continue with the modern and study the reactions here. The

sooner this 1s done the bstter, because the children may

develop the hablt of thinking that one or the other is better.

13
Ibig.
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There 1s a good reagon for beginning with instrumental
music. One should learn to enjoy music for 1ts own sake.
Such music will enable one to hear, think, and feel mﬁsic.
| Performance enables the listener to come into intimate
contact with beautiful works, Which otherwise he would not
zet to hear, or would hear only occaslonally. This, however,
has its dangers. The mechanics of performance often occupy
the attention of the player or singer to such an extent that
he forgets what he is playing or singing. This ability to
perform is no guarantee of awareness of beauty, but if cul-
tivated rightly, it may prove stimulating.

Calvocorressi sugrests beginning by training the memory
at once by listening often and carefully. Carsless listening
spolls the capacity to enjoy music. Memory may be trained
by listening to the same thing many times. Then one becomes
consclious of the interdependence of the parts and so familiar-
1zes oneself with it that the form, by which power impressions
of beauty are conveyed, will be clear.

As has already been sugsested, one should try to extend
the circle of his likes as soon as possible. If one encounters
music that is anpealing, but which authorlties praise, and
fails to get much from it, one shovld leave it for a time and
then go back to it. One's responsiveness will have Dbeen
increased by otner experiences In the meantime.

As a beginner or as a teacher of chlldren just beginning

their school experiences, one should not be arrogant, but
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should realize his or anv one person's likes and disglikes
carry less weight than the likes and dislikes of more ex-
perienced listeners. There will come 2 time when one will
feel experienced enough fo declde, but wilill still be ready
to profit by others' experiencss.

Calvocoressi calls attentlion to the type of taste which
prefers solo to choral singing, or instrumental to vocal,
as being preferable to certain obvious “"physical predisposition.t
Education may influence this elementary type of taste in this
way: the more often one hears singing or violin playing, the
firmer end more definite becomes one's standards of judging
volce or vielin tone.

The type of taste that prefers certain styles of plaving
or singing 1s no longer related to physical predispositions,
inasmuch as they include elements appealing to our sensitive-
ness and imagination. One may appreciate a singer's tone, yet
fail to appreclate the use to which he puts it. This may be
regarded as the first sign of the sense of artistic fitness,
which is the last court of appeal in aesthetie judgment.

When one realizes that a lovely voice or tone is more
enjoyable when it serves the purpose of interpretation than
when used for show, one will begin locking to the music beyond
the interpretation. TUnless the music 1s really worthy, no
amount of technical skill, no beauty of tone can make it
mean much to the individual. Having fewer and more intense

joys is more to be desired than indiscriminate enjoyments.



1z

Cne must seek in the music itself elements that make
these sure, keen, and lasting Joys. The best taste may be
said to be that which goes straight to the music.

Most music that is really enjoyable wlll appeal to
one in several ways, but the reasons for liking a composition
mey be highly dlverse. There are very few works so beautiful
that all agree in llking them. Because of what Calvocoressi
calls idiosyncrasies, no two people have tastes exactly alike.
Ho one is so experienced that he 1s entirely free from their
influence. Education will enable a person to realize what
his idiocsyncrasies are and in what way they 1limit or determlne
his capacity to enjoy muslc.

Some educated tastes are characterized by an over-balance,
such as that for volume or simplicity. Such a thing is to be
guarded against, since 1t leads to restrictlion of one’'s en-
joyment of music. Berlioz, with his schemes for a gigantic
orchestra, 1s an example of a person having an over-balance
of volume. TUnless a thing was loud, it was not congldered
good.

In hls chapter, "The Taste for the Music,"14 Calvocoressi
gives ways In which music affects persons: fifst, appealing
to the emotions, second, stimulating the imagination, third,

interesting the intellect; and fourth, suggesting asscciations.

14
Ibid., p. 57.
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There are many things that have not the faintest relation

to musical taste that may influence and even determine a
person's likes and dlslikes. This aprlies to the information
supplied by titles, programme notes, or anecdotes about the
composer's thoughts as he wrote the composition. They stand
in the way of the acquiring of a descrimlnating musical taste,
because such informatlion tells only of the composer's in-
tention, not of his achievement. The latter is precisely

the thing that matters, and one's judgment of achievement
should not be influenced by collateral information. Programme
music may be and should be loved in the same way as absolute
maslic.

Seeing works in their hlstorical perspective has no
bearing on artistic enjoyment. The beauty or lack of beauty
1s not affected by dates, places, or origins.

If a person knows a cowposition is by a composer whose
other works have pleased him, he expects it to be good. Un-
prejudiced attentlon should be devoted to all works, regardless
of who wrote them.

Caovocoressi warns the listener of the "prap" emotion.
Although emobtion is the end of art, there are divers degrees
and kinds of emction. An over-balance of emotlon often

narrows one's outlook. Cavocoressl quotes W. J. Turner as
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saying that the emotlonal listener misses everything which
distinguished music from the other arts.t?

Another polnt 1s the trap of iIntellectual enjoyment.
Covocoressi has already touched on the point of skill in
interpretation, but points out that it should be not ex-
cluded. All good music appeals to the intellect. The taste
that places intellectual enjoyment first, Impoverishes itselfl
by remaining incapable of dlscriminating between the genuine
and its Imitation.

The 1deal enjoyment of music is imagination, which is
inexplicable, but which everyone has in some form. Unless
a composition appeals to the listener's imagination, 1t falls
short in its enjoyment.

To acqulire experience, the listener must not only listen
many times but he must listen in a comparative manner. First,
he must compare his experiences with those of other peonle.
Second, he must compare one musical composition with ancther
whose scope and aim are similar. Thlird, he must compare
examples of fhe great magters at their best with examples not
quite at their best. Fourth, he must compare the good with
the less good. Fifth, he must try to discriminate between
sincerity of emotion (purpose) and genulineness of expression

(achievement).

5
T, We Surette, Music and Life, p. 41. Quoted from
Cavocaressil, op. cit., ». 19.
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Perhaps the most common fallacy today in the teaching
of music consists in putting knowledge before experience,16
or theory before practice. Children are taught about music
vefore they have had sufficlently experienced it. They are
taught, for example, to pin pasteboard notes on & make-believe
gstaff; they are told that one note is the father-note and
another the mother-note. All sorts of subterfuges are resorted
to in an attempt to teach them what they are too young to
learn and what, in any case, can have no significance except
when based on a long process of actual experience. One might
as well try to satisfy a hungry child with a picture of an
apple as to show a child notes before it has dealt with sounds.
It is impossible to expect chlldren to be musical,
to have musical taste, if they begin with symbols of any
kind. Furthermore, in the teaching of songs without notation,
the whole stress can be laid on fundamental things such as a
senge of rhythm. In the develcpment of music, rhythm came
before melody, as melody came before harmony. Rhythmic free-
dom and accuracy are essential, not only to a chlld’s musical
education, but to his physilcal Well—being.17 Most authorities
are agreed on.this one thing: that freedom and accuracy in
rhythm can be brought about only by actual bodily movement.

That means that the beginning of the musical training of

16_ 17
Ibid., pe 59. Ibid., p. 42.



16

children should consist in marching, or clapping hands to
music played by the teacher. However, it must always be
kept 1in mind that thilg training is for the mind and the
gesthetic sense, and that the bodily motions are for the
purpose of giving children an exact sense of rhythm.

The old adage that says "a stream cannot rise higher
than its source" applies very‘aptly to the question of educa-
tion versus exhibitionism in public school music. There 1s
the music teacher who 1s an exhibitionist. This exhibitlonist
has a selected cholir with a small repertoire which will be
placed before the doting parents and the school board. He
uses all the tricks of showmanship in presenting his group,
Usually, he becomes the center of attention rather than the
choir. Often the faces of the children in the cholr are
devold of all expression; they are uninspired and cold to
any of the emotions of the beauties of the composition they
are singing. Instead of building up, this method destroys
musical taste. This type of display is not ecducation but
is an emulation of a showman like P. T. Barnum of circus fame.

The function of the true muslc teacher is far different.
Firgt of all he is an educator, and being so he must be able
to bring aboubt the literal meaning of education. He must
draw out the individual. The music educator desires to lead

his group into spirituval and intellectual oases and show
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them beauties that have never bsen seen by this group vefore
and cannot be experienced in any other subject except music.18

The real teacher may have hls group memorize the music,
and he has good reasons for this as he realizes there are
five things a chiid must do while singing with music. He
must read words; he must read music; he must adjust his
voice To the wmison of his part; he must adjust his volice
to the whole cholr; and he must look at the conductor.l9
0f these five things only the first two cen be elimlnated.
After the chlld has memorized both the words and the music
in a composition he is more likely to enjoy the piece and
to perceive its real beauty.

One of the fundamental aims of music education is to
create appreciation of music not only among the music stu-
derrts but also among the other students in the school. Some=-
one gald that a child learns to like what he hears. Music
that has been Iinspired ils Inspiring, snd even those who
can participate only by listening will be lifted onto a
higher plane of emotion and aesthetic 1llfe by the choir

which in turn has been inspired by the teacher.

18
G. A, Churchwill, "A Way Out", Education Music larazine,
w11l (May-September, 1940), »n. 18,

19
Ibid., p. 19.
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The Music Educators MNatlonal Conference has selected
ag its theme for the current period "American Unity Through
Music." At this time of conflict, with America's position
and the Amerlcan way of life challenged, all forces which
can help to unifly Amerlica must be utllized. Unity of purpose,
unity of action, unity of thought, unity in ldeals of
patriotism, of service, of sacrifice, of responsgibility, all

20 Imsic educators sugzest that

must be kindled,and nurtured.
muglc may be helpful.

Not all forces of unlty are purely mental. HNany unlfy-
ing forces of the past have been great emotlonal surges
which have stirred the people. Misic 1s a common language,
comnonly wmderstood, commonly appreciated; the languagze
which plays not only on the understandings of people, but
also on thelr emotlions, on thelir splrita. Through music one
can have relizlious experience and patriotic experience that
help to draw all together into a nation in which individuals
understand each other and have feelings properly sttunsed to
the ideals for which Amerlca stands.

James L. Mursell very deflnitely believes that music
builds up the morale of a nation. IHe writes:

For us too the bell tolls, and although the bombs
do not destroy our homes or tear our bodles, they

gshatter into dust many bellefs which we have easily
and happily cherished in days gone by.

o)
Editorial, Education Music Magazine, {May-September,
1940), »n. 20.
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Music can be a potent force to weld our country
in spiritval unlty. Music can reinforce the great
warlike effort which our people are making. 3Music
can help to combine the whole of ocur continent,

Morth and South, together in a more deeply felt
commmion. All these things, however, are not enough.
Today we need the assurance of eternal values.

fusic can give it to us. In music more intimately,

more triumphantly, more certainly than in any other
medium i1s a certainty of the reallty of good. This

is how and why music can contribute to morale. It

can do the lesser things but 1t could achleve the greater.

Talent we may be able to foster, by love for music
we can certainly promobte it. The motion picture people
have used music as a successful accompaniment to the
drama of the screen. That is a partlcular Instance
of a general truth. For music 1s the perfect comment,
the perfect asccompaniment, the perfect spiritusl appll-
cation of the greater drama of human life.=l

Irving Chevette, in an attempt to discover current
practices in music education during the past few years, sent
out a check list of musical activlitles to urban and rural
commmities throughout the country.22 His purpose was to
evaluate their musical program in terms of what 1s being done
in the other sclools. Thisg analysis of the findings shows
the activities in the order of thelr popularity based on the
percentage reporting them on & kindergarten-primary level as
follows:

1. Musical reading from the printed score, 90%

2. Integrated music activities with drama, dance, 75%

3. Physical response to music, 75%

21
J. L. Mursell, "lMusic and Morale,
Journal, (May-June, 1941), p. 10.

" Music Education

22
Irving Cheyette, "Current Prasctices in Music Educabion,"

Bducatlion Music Magazine, (September~October, 1940), p. 30.
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4, Hearing older children perform, 67%.
5. Acguaintance with orchestral instruments through sight
and sound, 67%.

6. Performance on rhythm band instruments accompanying

own Siﬂging,.45%.

7. Performance on rhythm band lnstruments from printed

score, 42%.

8. Class piano instruction, 38%.

9. Class instpuction on orchestral instruments, 35%.

10. Performance on home made instruments, 35%.

11l. Private imstruction on planoc or orchestral instru-

ments, 25%.

12. Singing only by rote, 15%.

Today, mobtivation is a big factor in education. Arith-
metic is motivated by playing store; spelling 1s motivated
vy playing games. One music educator maintains that Yyou
cannot motlvate music appreciation by any of these mefhods.
The only possible motivation for 1t is a love for musiec. The
love must come first."®® If one tries to impart the formal
information first, or if one attempts to do the two simultane-

ously, he will never instill a real, lasting love for music.<4

23
Issbelle Post, "Teaching Music Appreciation," Edu-
cation Masic Mazazine, (November-December, 1940), p. 31.

24
Ibid.
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Tt 1g a well known fact that Walter Damrosch opposes thils
view bitterly. Isabelle Post mekes further commenta:

For elementary school children Dr. Damrosch's
course is a complete and stupendous bust. As a
matter of fact, the weekly half hour devoted to
his painstaking pedagogy seems like a year to
most elementary school children. Thelr 'vapt!
ond 'undivided! attention is achleved only at the
price of rigid supervision. In no other school
period have I ever witnessed so much finger-
twiddling, tie-twirling, halr-curling, nall-biting,
foot-maneuvering and blank-eyed staring. Conver-
satlon between two youngsters on their way out of
the suditorium after what I considered a truly in~
spiring lesson took place as follows. The young
lady in oig tails remarked to ner partner in curlg:
Uy do they have to talk so much about the music?
Why don't they just play 1t?! Curls regponded de-
vastatingly, 'D' ya lkmow why? Because it's school.
That's why. 129

Muslc appreciation, like Art, is one of the few in-
tangibles that teachers are privileged to offer their chil-
dren. If properly handled, 1t may well become & source of
1ifslong strength and beauty. If not, 1t will retire behind
locked doors forever.

Music educators should never lose sight of the fact
that appreclation is a subjective experience; it cannot be
imparted. However, music appreciation may be suggested by
telling some human interest in a compoger's 1life, by the

use of pictures and participation in toy orchestras.

25
Ibid.



CHAPTER III
ANALYSIS OF MUSICAL TASTES OF THE PRIMARY CHILD
IN THE 3CHOOLS STUDIED

In this analysis the musical tastes of the primary
chlld is studied from the findings derived from question-
naires sent the following schools within a radius of fifty
miles of Bellevue, Texas: Alvord, Bellevue, Bowle, Byers,
Decatur, Forestburg, Henrietta, Montague, Ringgold, and
Wichita Falls. A copy of the questionnaire ig found in the
Appendix. All tables are worked out from figures and data
supplied by music supervirors, music teachers, principals,
gnd others in these ten schools.

This analysls is for the elementary school. In order
to make the classification more simple, the schools are
divided into three groups: Groups I, II, and ITII. Group I
includes only one school system, Wichita Falls. Group II
includes the schools of Bowie, Decatur, and Henrietta. Group
IIT includes the sachools of Ringgold, Bellewvue, Alvord,
Forestburg, Montague, and Byers. In some of the tables,
particularly those dealing with numbers and percentages,
these three groups are further sub-divided. No names are
uged in the tables. The schools are simply referred to as
"School A," "School B)' and so on down the list.

Every school listed above fillsed out and returned the

questionnaire eilther by mailing it or by personal contact

22
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with the writer. 1In the case of personal Interviews, 1t is
obvious that more “remarks" giving detailed information were
gecured. A number of these are included in Chapter IV.

Tn Group I there is one music supervisor upon whom rests
the responsibility of teachers and their work. In Group II
there is only one school with one music supervisor. In
Group III there are no music supervisors. It milght be said
at the outset, that in Group II and Group III the schools,
in general, are small. 3Some are in rural sections, others
are in very small towns. All have fewer advantages and oppor-
tunities for musical education than the school in Group I.
Tn several instances the timid, self=-consclous attitudé of
the community is reflected in the findings revealed in the
questionnaire. However, all ten schools have music teachers,
eventhough these teachers are often required to teach other
subjects. This results in over-loading and in more or less
mediocre outcomes in musical education.

Table 1 shows the number and percentage of chlldren
having planos in the home, those having other musical in-
struments in the home, and those having members of the family

who play some instrument.
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TABLE 1

PLAY SOME INSTRUMENTS
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In group I is found the largest town of a2ll the schools
studied. Since there is more opportunity for free concerts,
for musical advantages of all sorts in a clty, the rating is
much higher in the percentege of puplls with pianocs in the
home. Assuming that in this partlicular group and school the
parerts are in bettter financial circumstances, can aifford
to have planos and other musical instruments in the home,
and are also better able to pay for musical instruction, 1t
i3 qulte natural that the rating is higher in all the three
columns then is the rating in Groups II and III1.

In Group II there is only one school with a music super-
visor. The schools in this group all have music teachers
but in two instances the music teachers also have to teach
other subjects. One teacher remarked that possibly this was
a blessing in dlsgulse as it gave the music teschers an urge
to go on to school in order to keep abreast of the times and
kept them more progressive in musical techniques, than if they
had a supervisor on whom they would be tempted to depend too
much. At least, that is an optomistic way of viewing the
situation!

In Group III there is no muslc supervisor. In several
instances a teacher has to teach two full grades 1In additlon
to teaching music. One teacher said that her principal was
not "sold" on music and consequently she had to neglect many
things she would 1like to do if she had the proper backing

and encouragement. MNost of these schools are so small that
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they lack proper equipment, necessary supplies, and adequate
facilities to stress properly the teaching of music.

Table 2 shows the time used in the home for music.
Colum 3 shows the time spent dally in listening to the
radic; coluwmn four shows the time spent weekly in family
group singing; column five shows the time spent in daily
studying or playing music in the home.

These data depend upon statements of the cnlldren.
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TABLE 2

THE NWUMBER OF PUPILS IN BACH GROUP, THE AVERAGE NUNBER
OF HOURS SPENT PER DAY LIESTERING TO RADIC, THE
AVERAGE NUMBER O HOURS SPENT PER WREK IN
FANMILY SINGING, AND THE TIME USED IN TEHE
HOKE FOR MUSIC

)
64 73 ol o el
3] 73] Q (e} w B ra]
o = oo < I
= et TR I A o D 42
le] jol [ e O b 0, 0
5 g o 25 oo
s i £ 2 = ol 259
i 64 DD 4 @ m
o] j o7 o O 03
w ® Y oA [9] wOH
—t 4 L I - v o
O © @ 2o o= 0y
O £ IR S o g
S B ea.a 5 5%
& = ama 1T o
I 250 2 1 i
TT
A 154 3 1 3
B 120 2 1 3
¢ 140 2 1 &
TIT
A 135 1 3 1
i} 165 4 1 1
» 320 4 1 1
D 130 3 1 %
E 125 2 1 L
w 128 4 1 %




23

In time spent listening to the radio, the school chil-
dren in Group I spent two hours daily; the primary chil-
dren in Group TII had an average of two and one-half hours
daily; the primary children in Group III,however, averaged
threes hours dally.

One teacher geve as an explanation of the fact that
the children in Groups I and II spent more time daily listen-
ing to the radio that most music teachers in these two Groups
do not have time to stress music as they should. They do
not have time to have Wlistening periods" in the classroom
as they should, and so they urge the students to listen to
their radios at home. - One teacher, in order to stimulate
more intereast in the redlo, keeps a record and checks her
students on the time spent and the kind of programs listened
to over the radio. In Group III, the fact that the schools
have less money, which 1s evidenced by obvious lack of facitl-
ities and equipment, shows that the families have lower in-
comes. This results in the children having more work to do
and spending less time iIn listening to the radioc.

In time glven to family or group singing in the home
the children of Groups I and II spent one hour per week. In
Group III every scheool, with one exceptlon, also snent one
hour per week in family singing. School A had a high rating
of three hours per week. The muslc teacher in that school
is most enthuslastic. Every spring she has all her clasgses

combined in an operetta which is a year-long project. She



urges her pupils to proctice in the home, and thus the various
choruses become familiar to other members of the family. AL
times, she meets in the homes for group rehearsals or talks
with the family about the cosbtumes and other details of the
program. This teacher also gives private piano lessons in

a number of the homes.

Tn time spent in the home studying or playing music the
cchools 1n Groups I and IT used thirty minutes daily. Tn
time spent in the home sbtudying or playing music, the schools
in Group IIT used sixty minutes a day in three of the schools
and thirty minutes & day in the other three schools. It is
interesting to note that one of the schools whose children
spent sizty minutes & day studying music in the home, won
first place in choral singing in a recent county contest.

The schools whose children spent thirty minutes a day study-
ing or playing music in the home are the smallest of the
entire group studied in this analysis.

Table % shows the percentage of chlldren in the ten
schools studied who listen to eleven different popular radio
programs. The radlo programs listed are: the opera, The
Ford Hour, Amos ' Andy, Texas School of the Alr, The Barn
Dance, Ma Perkins, Uncle Ezra, Dick Tracy, Henry Aldrich,

Fibber McGee and Molly, The Jello Program.
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The high percentage of children who listen to the radio
in Group I is very largely the result of the music teacher's
efforts in that school. This teacher is a music major, who
will recelve her M. A. degree In music thls summer. She reports
that she constantly emphaslzes music of the best type. She
has had her children make booklets on the opera, getting the
story of the opera, plctures of the singers, and many other
things vital to the understanding and interpretation of the
performance. After the children have heard the opera, they
have an informal discussion period during which they talk
about many aspects of the program.

In Groups II and III the rating is low. School D in
Group IIT has the lowest percentage of childéren listening to
the radio. This was explained by the teacher who said that
there 1s actually very little music taught in that school.

It 1s a very small school.

In Group I two percent of the children listened to the
Ford Hour radlo program. In Group II schools B and € also
had two percent; school A had one percent. The teacher in
this school explalned thut the probable cause for the low
rating was due to the fact that, for the first time in the
higtory of the school, thls year there has been much stress
on choral music. A Glee Club was organized with sixty voices.
This club Includes a number of the primary children. The high

school band placed second in Class B at the North Texas Regional
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Neet in April, 1941. This school has always had a good band.
Por all of these reasons one can see the probable reason why
the primary children would not be so interested in the Ford
Hour radioc program.

Tn Group III only two schools rated two percent. The
others had a one per cent rating. One teacher remarked that
the teachers there are so busy teaching other subjects that
less time has been given to the radio.

Tn the colurm showing the percentage of children in
Group I who listen to Amos ™ Andy, the rating is not so
high, being seven per cent, but it is nigher than for any
school in either Group II or Group IIT. The average per cent
for both Groups II and III is three. One teacher advanced
the theory that possibly children's interest in Amos W Andy
is waning; another sald that the nair-raising experiences
of Dick Tracy are more thrilling to the youngsters; still
another remarked that possibly the Amos N Andy programnm,
coming as late as it does In the winter time, 1s & 1little
too late for rural children to sit up and enjoy. Many chil-
dren in the commnities including Groups II and 111 go to
bed around elght ofclock. These radio programs that are not
parficularly musical, such ag Dick Tracy, Amos '™ Andy, la
Perkins, were included in the questionnaire in order to get
a cross section of the children's taste in radio programs.

In this way we get music's position in the child's cholce

of programs in hils leisure time.
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In Group ITI there is one school, School B, that has
forty per cent of 1ts children who listen to the Texas School
of the Alr program. The music teacher in this school accounts
for this by saying that the P. T. A, was so eager to help
the school that it was instrumentel in Installing radios in
all the rooms of the school building. The principal isg also
most cooperative with the music teacher and suggests that
every teacher in the school should listen to this program
daily, regardless‘of the subject he teaches. He further
ordered manuals for all teachers in the primary grades, and
booklets have been made of thls program. As an oubtcome of
this interest in music, the children have learned to distin-
gulsh the various instruments, and some of them have been
inspired to make their own instruments. ZHven industrial arts
and menual training may be blended with music study. Very
simple music booklets are made in the lower primary grades.

In Group III School A rates zero. This, says the music
teacher, 1s because the school 1s not eculpped with radios
in the classrooms. However, she further says that she is
making a speclal effort to make up for this deficlency in
music in other ways, such as the playing of musical games,
the use of sing-songs, the use of rhythm work without Instru-
ments, and in emphasls on creativity.

In the column showing the percentage of children who

listen to the Ma Perkins radio program, the children in the
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school of Group I have the losest percentsge rating, which
conversely may mean that they have the highest musical tagte.
The schools in Group II have an average of three per cent

of children who listen to the radlo at thls time, on Saturdays
and during vacation periods. In Group III the per cent is
higher than that of the children in Group II by only & narrow
margin. Most of the children in this group say they listen

to this program in the summer.

In Group T only one per cent of the children listen to
the Barn Dance program. In Group II the average percentage
of chlldren who listen to this program is six. In Group ITI
five of the schools average more than five per cent of their
children who listen to this program. School A in this group
has twenty per cent of i1ts children who listen to this progrem.
This 1ls the school that lays very much emphasis on its rhythm
band and the teacher urges the chilldren to listen to this
program.

In Group I three per cent of the children listen to
Uncle Ezra, in Group II six per cent., In Group ITI five
schools have over five per cent of their chlldren who liasten
to this program, and School A reports ten per cent. Again,
this is possibly due to the fact that the music teacher has
called attention of the children to this program because of
its definite rhythm.

Ten per cent of the children in CGroup I llsten to Dick

Tracy. More than three per cent of the children in Group II
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listen to Dick Tracy, while more than four per cent of the
children in Group III listen to this program. In Group I
twenty per cent of the children listen to the Henry Aldrich
program, whille the three schools in Group II averags eight
ner cent. In Group III the average among the slx schools 1is
gseven per cent.

In the Fibber McGee program the children of Group I
have the highest rating, fifteen pver cent. This situation
probably exists because city children are more sophisticated
and more able to understand the puns and unusual words and
expressions used in this program. In Groups II and ITI the
rating averages a little more than five per cent of the chil-
dren who listen to this program.

In the column showing the percentage of children in
Group I who listen to the Jello program the rating ils six
per cent. In Group II the rating is just a fraction higher,
or six plus per cent. In Group IIT the rating is between
three and four per cent.

Table 4 shows the total number and the percentage of
children in the three groups studied who listen and those
who do not llsten to all the popular radio programs considered

in this study.
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TABLE 4

TOTAL NUMBER AND PERCENTAGE OF CHILDREN, BY GROUPS,
WEO LISTEN AND THOSE WHO DO NOT LISTEN TO ALL
POPULAR RADIO PROGRAMS STUDILED

ggéil Group | Number Percentage|Numbsr | Percentage
ber of Puplls of Pupils | Pupile | of Punils
Pupils - Who Who Who Do | Who Do not
Listen Listen Not Listen
Listen
250 I 182 73 68 27
Ii
154 A 104 68 50 52
120 B 61 5l 59 49
140 C 72 52 68 483
ITT
135 A 85 63 50 37
165 B 114 69 51 31
320 C 135 41 185 59
130 D 59 45 71 55
125 E 65 52 60 48
128 7 65 51 63 49




Group I has the highest per cent, seventy-three, of
purils wno llsten to all radio programs listed in the
questionnaire; while School B in Group III and School A
In Group II rate sixty-nine and slxty-eight per cent
respectively. School € in Group III has the lowest rating,
forty-one per cent.

In Table 5 the total number and percentage of children,
in all groups, who listen and those who do not listen to

each radio program, is shown.
TABLE b

TOTAL NUMBER AKND PERCENTAGE OF CHILDREN IN ALL GROUPS
WHO LISTEN AND THOSE WHO DO NOT LISTEN TO BEACH
RADIO PROGRAM

Cpera Ford Hour Amos MW Andy | Texas School of
the air
Do Do Not Do Do Not Do Do Hot Do Do ot
435 | 1254 250 1417 650 11017 1o1é 151
6% | 74% 15% | 85% 39% | 61% 1% 9%
e, Perkins Barn Dance Uncle Ezra Dick Tracy
Do | Do Not Do [Do Not Do Do Ncet Do Do Not
533 | 1134 1113 554 851 | 818 650 1017
32% | 68% 65%| 35% 56% | 44% 39% 61%
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TABLE 5--Continued

Henry Aldrich Fibber leGee Jello
Do Do Not Do Do HNot Do Do Not
1550 117 1033 654 766 901

A=Y

46% 54%

[

934 7% 62% 387

<o

The above table shows that from the eleven popular
radio programs studied, the Henry Aldrich program ranked
first with a ninety-three per cent rating; The Texas School
of the Alir came second with ninety-one per cent; the Barn
Dance program came third with sixty-five per cent; tThe
Fibber NcGee program came fourth with sixty-two per cent;
the Uncle Ezra program came fifth with fifty-six per cent;
the Jello program came sixth with forty-six per cent; the
Dick Tracy and Amos "W Andy programs came seventh with
thirty-nine per cent; the Ma Perkins program came eighth
with thirty-two per cent; the Opera program came ninth with
twenty-six per cenbt; and the Ford Hour program came last
with fifteen per cent. Judglng from these estimates of the
pupils in the ten schools studied, the most popular program
on the alr of those programs surveyed 1s the Henry Aldrich
program and the Ford Hour i1s the most unpopular. One teacher
remarked tihat her puplls do not listen to the Ford Hour because

they do not know about it. In the winter this program comes
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on the alr around nine c'clock in the evening which is too
late for small children %to be up. Another teacher said,
"If all the children had the theme song of the IFord Hour
progranm, 'Prayer of Hansel and Gretel,! interpreted to them
they would be more interested in 1t." It was also found that
the most popular programs are those that are not predominantly
musical.

Table & shows the percentage of the children in the
schools studied who attend community musical programs.

In Group I, ten per cent of the children attend band
concerts. In Group IL, School A, twenty-two per cent of
the children attend band concerts. This is due largsly to
the fact that that school has a good high school band, four
pretty ma jorsttes, some attractive uniforms, and an enthusi=-
astlic band leader who publicizes the band widely over the
town and all the students and their parents atiend every
time the band gives a concert. Quite often this band leader
takes some of hig students to 1llttle nearby towns to rnlay
for civiec clubs and cther organlzations. These trips arve
always a treat to the students. All of these factors tend
to make the town band-conscious and all children, from the
largest to the smallest, have a great ambition to "make"
the band some time during their school career, and naturally,
they attend every concert given by the band.

In Group ITI no school has a band, as the schools are

so swall and poor flnanclally that a band is an impossible
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project. Also, opportunities for hearing concerts are riore
limited than in Groups I and IT.

In Group I eleven per cent of the children take part
in a church cholr. Of all the groups, this rating is the
lowest, and yet the school is the largest of all the groups.
A pogsible explanation 1s that In the city there is more
diversion, more demand for trained choirs {even children's
choirs); while in the rural sections and in the small
country towns the church is the commmunlity center and shares
honors with the schocl.

In Groups I and II many of the schools! contracts
specify that teachers shall attend church. Usually, if a
teacher can carry a btune at all, she is asked to sing in the
little church cholr, and children of all ages, 1f they like
to sing, are seen in the cholr. There is something specta-
cular and glamorous about being seated up in front of the
church and looking out over the congregation that anpeals to
children, and they usually do ncot nesd a secend bidding teo
take their place regularly in the cholir. Then, too, little
children will follow in the footzteps of thelr teacher, even
if those footsteps lead to the cholr loft. Pogsibly some,
or all of thege factors have a definite bearing on the large
percentazes seen in Groups I and ITI. ESchool A in Group ITI
gives a rating of four per cent. The sinzg songs at the church

are frequent occasions on Sunday afternoon. At these Sunday
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afternoon sing songs the entire community turns out; it is
a sort of county meeting place for pecople to assemble from
all parts of the hintsrland.

Group I has ten per cent of 1ts chlldren who participate
in school orchestras. Croup II has an average of eight per
cent of its children who take part in the schoocl orchestra.
Group III has no orchestra in any of its schools. The schoola
have nothing but rhythm bands. The reason for this is obvious:
scarcity of scholastics, talent, and funds, and perhaps even
of a music teacher sufficlently trained to be able to organize
and direct an orchestra.

In Group I, flve per cent of the children particinate
in or attend Glee Club programs. In Group II approximately
four per cent of the children participate in or attend such
programs. In Group III only three per cent of the children
particlipate in or attend such programs. &chool B, a very
gmall school with facllities thet are quite limlted, has onse
per cent.

In Group I, ten per cent of the childrsn enjoy musical
games. Two schools in Croup II have ten per cent, and one
school has thirty per cent of 1ts children participating in
musical games of some sort. The average rating for the schools
in Group ITI whose children participate in musical games is
fifteen per cent. The rating isg this hizh because children

have singing games on the playground, according to the teachers.
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In Group I only five per cent participate in communlty
sing songs; while the average among the three schools in
Group II is only slightly above five per cent. In Group III
the average is seven per cent, with two schools, Schools B
and &, rating as high as ten per cent. The same situation
occurs here as was found in discurring participation in
community church choirg. The same type of music is popular
among the older folk in the commmity. Hontague Coumty has
meny rural schools, and it 1s the opinion of the tezachers in
this group of schools that practically everybody in the county
attends these sing songs on Sunday afternoon or during holidays.

Table 7 shows the percentaze of children 1in the schools
studied who have shown some creative ability in music.

In Group I elght per cent of the children think up tunes.
In Group II the rate 1s just a little over three per cent.

In Group III the rate iz a fraction over two per cent.

In Group I three per cent of the children show some
ability to compose original songs. In Group II the rate Is
a little over two per cent of the children who show soue
ereative ablility in muslic. In Group ITII the six schools have
an average rating of a fraction over one per cent.

This lower rating in =11 three groups may be explained
by the fact that to compose even the tiniest song is a much
more difficult thing to do than to just "think up tunes in
your head." To compose & song, be it ever so simple, one
must have some slight knowledge of musical terminology,

even 1f that knowledge 1s very elementary.
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TABLE 7

PERCENTAGE OF CHILDREW IN THE SCHOOLS STUDIED WHO

EAVE SHOWY SOME CREATIVE ABILITY IN MUSIC
AND WHO HAVE XOT SHOWN SOME CREATIVE ABILITY
Total Group Think up | Compose | Make in- llake tunes to
Ne. of tunes songs stru- fit poems or
pupils ments rhymes
250 I e 3 5} 15
A
1T
154 A 4 3 vee 14
120 B 3 2 oo 25
140 C & 2 1 12
IIT
135 A 4 2 10 8
165 B 2 1 20 10
320 C 1 2 5 14
130 D ! 2 1 13
125 B 1 1 1 15
128 T 4 3 1 14
No. and per cent who Ho. and ner cent who do not
show creative show creative ability
ahility
Group I 7 31 173 6G
Group II
A 32 21 122( 7%
B &6 30 84 70
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TABLYE 7--Continued

Ho. and per cent who No. and per cent who do not
show creative show creative ability
abllity
Group III
A 32, 24 103, 7€
B B4, 33 111, &%
¢ 70, 22 250, 73
D 24, 19 106, 81
E 22, 18 103, 82
F 40, 32 88, 68

In Group I five per cent of the children made musical
instruments. In Grouwp II Schools A and B had no children
who made any musical instruments; one school had one per
cent of its children who made some instruments. In Group IIIX
the average rating for the six schools whose children made
some instruments was six and one-~halfl per cent. School A
rated ten per cent and 3chool B rated twenty per cent. The
music teacher of 8chool B explained that this high percentage
was the direct outgrowth of the elementary study of instru-
mentation that she had given her classes. The children became
eager to make instruments. Instruments made were guitars,
mandolins, banjos, and drums. One boy began the construction

of a cello out of an apple box, but he never completed 1t.
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The average for all the schools in the three groups In
percentage of children who meke tunes to fit posms or
rhymes is approximately fourteen per cent. This average
je higher than that of composing songs because the children
can take Mother Goose rhymes, with which they are already
familiar, and make little tunes to it them since ehildren
tend to be somewhat imltative. This does not necessarily
require much technical knowledge of music.

It was discovered that there was a steady decrease in
the percentage 1n all items in Table 7, as the schools de-
creased in size. This decrease may be explained by the fact
that in the larger towns the children are given more oppor-
tunity to do creative work; they have more availlable mate-
rials; more time is given to the music classes. Then, too,
tn the lerger schools the parents and the entire community
are, as a rule, more highly educated and place more valuo on
cultural things. In some instances in these rural cormmmni-
ties the parents have had no music in thelr own experience
and they do not realize what thelr children are misslng.
Thev think of music as one of the "new-fangled frills" that
can be left out. The whole ldea of creativeness on the part
of their children sometimes appears absurd and somewhat
fantastic to them. In spite of the music teacher's eloquence
and persuasion, the Influence of the home 1ls paramount,

especially with very small children.
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In this table, dancing was not included as a creative
abllity. This was omitted purposely as all children invent
little, simple dance steps et some time or other in their
chilldhood. These dance steps may be nothing more than mere
running steps. One teacher remarked that when her children
made up these 1lttle steps as the result of listening to a
story or a plece of music, she always tried to get the chil-
dren to interpret thelr dance. She further stated that she
also attempted to make clear the difference in waltz and
march time.

In this table it was found that nc single or entire
class ever sang on a P. T. A. program, but only a select
few of the children. (mne teacher made the comment that she
had many children who came to school on the buses and since
bus schedules must be adhered to, she used, in her progranms,
mostly the chiildren who live in town. In the smeller towns
the P. T. A. programs are held at 3:30 or 4:00 o'clock in
the afternoon, and this fact often prevents the children who
ride the buses from participating in the programs.

Table & shows the percentage of children in the schools
studied whose teachers Judge them to have high, medium, or

low musgical taste.
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TABLE 8

PERCENTAGTE OF CHILDREN IN TEE SCHOOLS STUDIED WHOSE
TEACHERS JUDGE THEM TO HAVE HIGH, MEDIUM, OR LOW
MUSTICAL TASTE

School High Medium Low

Group I 35 25 40

Group II A 10 70 20
B 15 55 50
C 10 40 50

Group IIT

A 20 50 0
B 10 10 80
c 25 25 50
D 18 25 &0
E 25 =5 50
= 10 50 40

In this table there was also a noticeable decrease in
masical taste, in the judgment of the music teuchers, as the
schools became smaller and were located in very small towns
or in rural sections. One outstanding reason for this 1s
that the children do not have as much opportunity to near
good music as do the children in the city. It is true that
in the smaller towns many homes do not have radios, and the

ma jority of the radics in the rural sections are of the battery



type. When the battery runs down or 1s used up, 1t may be
weeks or even months before a new battery is secured. This
breaks the regularity of listening. Children in the cowntry
have deily chores to do in the evening, such as milking cows,
getting Iin the wood, gardening, and hoeing and picking in
season. These chores are usually done in that after-school
period when so many progranms especially planned for children
come on the air. Parents of children in these comiry
districts are often not as alert to the needs for muslcal
training for thelr children ag are those in the larger towms.
Familles sre usually large and even the smaller children have
to shift for themselves as best they can.

One teacher said she had children frowm broken homes and
that usually these children nad low musical tastes. Another
teacher sald that one of the parents attended a school program
so staggeringly intoxicated that 1t was s disgusting sight to
see. OOne teacher reported that some of her children came to
school in an unbelievably filthy condition and so hungry that
they often stole lunches from the other children. The parents
of these children, it was learned upon investigation, are
too proud to apply for relief. The dirt roads leadinz to
many of the homes are often almost impassable Tor davs and
sometlmes weelks, consgequently the children cannct get to
the hishway to meet the school bus and so are absent from
school quite often, particularly during the winter. The

whole situation makes for isolation, and the more isolated
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the home, the lower does the child from That home rate
in musical taste.

Table © shows the musical activitles particlpated in
by the children, during the school year, in the schools
studied.

TABLE ©

MUSICAT: ACTIVITIES PARTICIPATED I DURIRG THE SCHOOL
YEAR BY THY CHILDREN IN THE SCHOOLS

STUDIED
Group Operettas | P, T. A.| Agsembly| May | Christ-| Concerts
Day mas
T 3 3 2 1 30 10
1T

A 1 3 2 1 20 2
B 1 3 2 1 10 1
C 1 3 2 2 20

ITT
A 1 2 2 1 5 P
B 2 ! 2 1 10 1
C P 2 2 1 o 2
D 1 3 2 1 5 1
B 1 2 2 1 10 2
i 2 3 2 2 10 1
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TABLE

1GC

T PERCENT OF CHILDREN IN BACH GROUP WHC PARTICIPATE
IN [CACH ACTIVITY DURING THE SCHOOL YEAR

Group Tobtal Number No. and Per- | No. and Per cent

of Children cent Who Who Did Yot

Participated Participate

I 250 122 4< 128 51
II

A 154 43 28 111 72

B 120 21 18 99 82

c 140 40 29 100 71
IIT

A 135 17 13 118 87

B 165 31 19 134 81

C 320 44 14 276 86

D 130 16 13 114 a7

E 125 22 18 103 82

F 128 25 20 103 80

In Group I three per cent of the children participated

in operettas since last September, and in Group II only one

per cent. In Group III the rate of those who tock part in

operettas was slightly above oné per cent. The decrease in

the number of children participating in operettas diminished

in proportion as the schools get smaller in size. It seems

that the smaller schools In isolated districts possibly do

not have access to properties, costumes, and other equipment

for staging an operetta.
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Tn all three groups there is a uniform rate of ap-
proximately three per cent of the children who participate
in P. T. A. programs. This is explained by the fact that
every music teacher is responsible several times during
the school year for some musical contributlion by her classes
on the P. T. A. programs. In some schools in Groups II and
ITT the teachers are required to sign up in the fall for
the number of P. T. A., assembly or other programs they
will take charge of during the year. This accounts for
the fact that there is an absolute uniformity of two per
cent 1n all the schools in the matter of participation in
agsembly programs.

There is also another uniformity of one per cent of
the schools participating in May Day programs. Usually in
the schools in Groups IT and III there is one music teacher
and it 1s she who is responsible for the May Day progran.
She usually uses all the small children in all the grades
for the May Pole dance or cther features of the May Day
program. This accounts for the unlformity.

In Group I thirty per cent of the children particlpate
in some muslcal activity at Christmas time. In Group IT
twenty per cent of the children participate in some musical
activity during the Christmas season.

Sehools B, E, and ¥, 1n Group III rate as high as ten
per cent of the children taking part in some musical activ-

ity @uring the Christmes season. The other three schools
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rate five per cent. The reason for this high per-

centase is probably the fact that in the sgmall community

the Christmas program at the school is the one commmnity-
wilde diversion during the entire hollday period, and the
parents, all the children, and the entire community attend.
Larzer schcools in the clty have so many other attractions
that often the parents and the commmity take 1little in-
terest in the school's Christmas program.

In Group T ten per cent of the children participated
in some sort of concert during the year. 1In Groups IT and
I1T1 the average is a little over one per cent of the chil-
dren who took part in some concert. ZRural school children
usually attend the concert given by the échool or the piano

teacher.



CHAPTER IV

CONCLUSICNS

The following conclusions were obtained frem facis
contained in the questionnalre sent the ten schools
studied and from an analvtlcal investigation of educa-
tional literature in the field of music.

1. HMusic classes are not considered as seriously or to
be of a8 mnch importance as are other classes in the schools.
A number of the music teachers remarked that "“the children
will work their heads off for athletics, but they do not
think music is worth while." DPerhaps the fault here lies
with the administrative staff, and other teachers of other
subjects besides music. NMany superintendents, principals,
and teachers in these schools know less about music than
they do about any other subject in the curriculunm. Every-
one, on the other hand, has some knowledse of and nmuch
Interest in athletics of different kinds. The ma jorlty
of the principals readily admit that they know nothing
at all about music, and yet these same principals have
enough technical knowledge of foothall, baseball, or
volley ball to thoroughly enjoy a game and to be enthusi-
astlc supporters of the school's teams. Prestige and dignity
would be glven the msgic classes if each student were made

to reallze that the entire faculty was heartily in favor
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of muslic in the schools. As the situation now exists,
the principals, in many cases, feel no hesitancy or
shame in saying they know nothing about what zoes on

in thelr muslc classes. This attlitude becomes known
among the student body and the students are guick to
sense it; soon they get the impression that music 1is

a sort of unimportant course, and not to be ranked with
mathematlics, history, or footballl

One teacher commented on the fact that assembly pro-
grams never interfered with football practice in her
school, but that Invariably such programs were scheduled
during her music periods. When she remonstrated with her
principal, he dismissed the whole matter by saying, “why
you cen teach your youngsters those little tunes some
other day." And yet that same principal expected that
teacher to be responsitle for the music at an assembly
program just a few weeks from that dste.

2. Low creative ability in music 18 not the fault
of the children, but i1t is due to the environment and
conditions in the community. Perhaps the lack of proper
emphasls being given to the music in the school, perhaps
the lack of progress in some of the rural communities,
or perhang the home surroundings are the causes of this
seeming lack of creative ability. It may be that the

situation just described in the preceding paragraph is
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largely responsible for this
musical taste - low creative

5. Boys often consider
chorus, or play the piano or

One teacher remerked that it

second factor that influences
ability.

1t effeminate tec sing in a
some other musical instrument.

was quite difficult to get

the boys to participate in musical Drograms. One seemed

to think that the fact that most teachers of music were

delicate, slender slips of zirls just out of college had

something to do with this attitude, and advanced the

suggestlion that perhaps music teachers should be physically

big men who could thus impress beys with their size as well

as by their musle. If a child i siven a bad start in

music, due to psvchological reasons, he may be prefudlced

from the start. Often over-protection, neglect, or too

much solicitovs care on the part of the feminine members

in the home causes him %o revolt against this femininity.

In this case, only a large muscular man could overcome

the child's prejudice. The writer considers this opinion

groundless Iin most instances.

have high pitched voices and

in singing better than a man'

musie and knows children and

Little children naturslly
can [ollow & woman'g leading
S & teacher who knows

knows how to teach can command
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the reapect of boys, regarcless of her gize or age.
Primary children are beglnning to be hero-worshippers,
and anyone whom they think is capable will hold their
interest, in spite of sex or slze. It might e said
here that the world's most famous musiclans were men,
and that to play a concerto or to sing like Caruso is
no small job, but only the best and the strongest can
achleve that.

4, Every child must have an opportunity to learn
to sing during the school year. O(me regrettable fact
noted in the questionnaire iz that no school in the three
sroups studied, ever used every pupll in some performance
tn music at some time during the year. That unfortunate
situation mey be explained, in part at lsast, by the fact
that many of the children are from rural sectlons and
since they travel to and from schocol in a bus, they can
secldom attend any evening programs at the school and miss
many rehearsals in the late afternoons. Parents are likely
to feel that their child has been slizhted 1f he is not
a partlicipant on some program. The child himself often
shares the same feeling, and he may brood over 1t until
he develops an inferlority complex.

tne teacher, in lamenting the fact that her children
were never able to be present for P. T. A. programs, solved

the problem last year by arranging to have a combination



asgembly and P. T. A. program held in the afternoon early
enough to include all the children Ifrom the rural sections.
One of the strongest recommendations to he mads to music
teachers among primary children is to use every child,
individually, definitely, and as often as possible. Mass
production is very good in 1its place, but the music teacher
rmist never forget that she has charge of so many irdividual
rersonalities.

L. C. Chambers makes an interesting comment:

Working on the theory that every child should
have an opportunity to learn to sging, and realizing
that children learn by doing, every child, regard-
less of ablility, has been invited to ging in the
Henry County Chorus. This has meant, perhaps, a
sacrifice of hignhly polished performance by a
selected group, but we think the incentive given
every chlld by participating in the County Chorus
has been worth the sacrifice. In the varlous festi-
vals, of which there have been eizght since the incev-
tion of thls program, ceriain groups and individuals
have been selected for special numbers, so all the
pupils in the county might see a goal for which to
strive. At each festival there have been several
songs in which every individual was invited to
participate.l

5. lHusic education is often hindsred by lack of the
rroper materials. Many teachers in the schools studied
reported that they were hindered in their work on sccount
of lack of supplies, such as: song books, radios, zuide

lines for blackboard use; often no room is set aside for

L. C. Chambers, "Music in Henry County, HMissouri,"
Musle Education Journal, (May-June, 1941}, p. 60.




oyl
e’

rehearsals, and the classes have to meet in the school
suditorium where the children's volces are lost in the
vast space. Comparisons are odlous but at the same time
they can be significant. One teacher said that the amount
set aside by her school board on the school's annual budget
for music was ridiculous when compared with the sum des-
ignated for the football team. She atated that uniforms,
footballs, track clothes, and varlious eguipment for the
gymasium were always provided for, while at the sanme
time she had to purchase all the music for her choral
club out of her own personal funds. Another school board
deslgnated the superintendent to buy all of the school's
musgic and he, without consulting the music teacher, and
because of his personal preference in the matter, bought
150 copies of the 3tamps Quartet books for use in his
school! For the most part, the work in instrumental music
1s limlted to those individuals who can afford to buy
ingtruments and to those individuals who can afford to
pay for lessons.

€. MNany music teachers in rural and small-town
commmities have had lnsufficient training. Many graduates
of teachers colleges go out to teach music with often only
one semester of music training, according to a statement

by a professor of music in a Nebraska State Teachers College.2

2
H. H. Hanscom "Music Fducation in the Rough,"

Education Music lMagazine, (September-October, 1940), p. 23.
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Inexperienced, these young teachers mugt bezin teaching
in a rural school or in a small town commnity. 3Since
their interest in music was not aroused or stimulated
when they were in the grades, since most of them feel
unqualified to teach music--probably they can neither
sing, play, nor tell when someone else i1s doing 1t badly--
no music is taught. Teacher training institutions have

a2 serious problem on their hands. Sincere music teachers
are needed, not just people with a smattering of muslc
who can get by, but teachers who can and will analyze the
situation they find, who wlll do thelr level best to meetb
the needs of the locality, must be developed.

The graduvating teachers are not in any way pre-
pared to teach music, not even very elementary music
in a rural school. Our teachers colleges need to
lay more stress on the rudiments, to help students
to read simpls music, to lay more emphasis on appre-
ciation aspects. We all realize the truth of what
experts tell us, that it is too late to develop much
of a music sense, beginning at college level. If
we can not cure monotones after they pass the third
grade, there doesn't seem to be much hope for these
voung bteachers. Graduates who had a hard time to
even pass the course in music fMndamentals went out
into a rural school and did a falr job of teaching.
It was nct the best guality, to ve sure, out so much
better than nothing that 1t was a revelation. . .

We cannot meske eflficlent music teachers In a few weeks
and it takes time to develop taste. Lvery effort

made toward reaching practical solutions for the
difficulties encountered marks a necessary step for

our future music welfare. Let us publicize problems
and publicize gsolutions. Then progress can be effected
in ever increasing degree.o '

31pid., p. 23.
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Many of the teachers in the schools studied ma jored
in Engllish, Spanish, or almost everything else but elemen-
tary education.

7. Iusic clubs in a school plavy a large part in
raising the musical standards and in developing good
musical taste in a community. Some of the e¢lubs that have
bsen vsed in schools are, Rhythm, Harmonica, Choir, Orchestra.
The clubs sing, play, and act songs of the great composers,
like the sizple folk tunes, that have proved their value
throvgh the ages. These clubs are worthy of consideration
because a well-directed group brings its participating
members together in a common spirit of enjoyment. The
children's power of concentration may be developed through
learning new music. They work together for the pleasure
of the others and experience the feeling of success when
a beautiful musical number recelves the approval of the
listeners.

It is not true that the larze ma jorlty of the
listening public is not enamored of the finest music.

If my years of broadcasting have taucht me nothing

else, They have brought out that fact very definitely.

Give the people the best and they will learn to

appreciate 1t. Teach them that music is a language

they can understand and they will love it and »evel

in it.4

8. The radlo, the phonograph and other equipment are
i1ndispensable to the cultivation of musical taste and nusic

education. The active music teacher has long ago learned

to employ the radio and the record reproducer to promote

4
#alter Damrosch, The Etude, (February, 1940), ». 121.



musical study iIn the home. In the grade schools and in
the modern high schoocls, as well as in colleges and
universities, there are elaborate instruments for the study
of music with the aid of records.

. IMuslic plays an important part in discipline and
rehabilitation.s fusic causes contentment, to say nothing
of a balancing emotional effect. It is known to psycholo-
glsts that forms of discipline which cause secret resent-
ment are unsatisfactory. It 1s often very difficult to
find forms of discipline which do no% nroduce this bad
conditlon. A musical rehearsal is such a form. In a band
rehearsal, for example, the mewmbers of the band must come
to rehearsal with parts prepared. This means that they
must present auvdible proof that they have done work on
the parts by themselves, and with no éne to prod them. If
they have done thisg, i1t shows a certain amount of self-
discipline. 1In the band rehearsal there is a new and
important element which enters-=that of socizal discinline.
Bach child is individually responsible for his own part
with the rest. He cannot play his part too loudly, to
show off; +this would unbalance all the rest of the band.
Neither can he play too timorously as this unbalances the
band just as much. He must do exactly his own share, neither
more or less. He must, to accomplish this end, take orders.

The conductor's baton must be followed; every beat of the

S
He Anteliff, How To Inioy Yugic, ne 10,




time 1s set by the baton. If he follows it, he 1is taking
oréers. If he does not follow it, he knows that he is
disruptling the music, and the conductor will be forced to
stop him and give individual correction. He musy obev.
Thig represents socail discipline, yet the taking of

such orders is not accompanied by any resentment.

Another excellent feature from the standpoint of
discipline is that no member of the band can attempt to
throw his guilt upon someone else. If there has been =
migtake played in the bass trombone part, then the player
of the bass trombone must be the one who made it. Aside
from these more or less passive uses of muaic, 1t has a
very positive rehabilitating Influence in many cases.
Nothing 1s more powerful than music in acting as an emo-
tional stabilizer. Hegardless of s child's background,
he will be better off for having heard fine music. The
gchool concert ls often his first introduction to musgic
of a better class. The absorbing power of beautiful music
1s one of the greatest diseclplinary forces in life. The
game principle applies to children in all classes, and
In many cases even more so to the sc-called fortunate chil-
dren in homes where there is plenty,

Jolm A, Hendricks, band director of the famous San
WQuentin Prison in Californla, the larzest prison the world,

mades this arresting statement: "Better gpend $5000 for
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a band than $50, 000 for a 3a11."® FHe maintains that there
is a pricelesgs value of music for self-discipline. He says
it is a signficant fact that a surprisingly small number of
irmates have had former musical training, especlally in their
younyg, years. Those Individuals fortunate enough to have had
musical tralning In thelr youth did not zo wrong. Music
helped them in two ways, in discipline and in character
building. Hendricks concludes his article with another un-
usual sentence: "Teach your boy to blow a horn, and he will
not blow a safe.t’

10. 1HMental rest achieved through music is invaluable.
One of the greatest advantages of acquiring a rmusical edu-
cation is that those who have mastered a dezree of ability
in playing and ginging have a means of turning to the art
es to a sanctuary in which they are for the time being safe
from corroslve thoughts which otherwise might lead to their
ruin. When one 1g absorbed in playing a masterpiece, one
cannot think of anything else; hils whole being 1is literally
consecrated to the music. NMost psychologists are azreed
that such rest, achleved in this way, is of inestimable worth.

11. Muslc activity 1s always a form of play. Yo be
musical the chlld must be musical in response to his en-

vironment. Music education and cultivation of taste should

6
Jo A. Hendricks, "Practical Crime Prevention," The
Etude, (September, 1939), p. 557.

7
Ibid., p. 560.



6%

begin in infancy by glving the chlld a musical environ-
ment sultavle to elicit hils reaponse.

12. Music should function early in the 1ife of the
child if he 1s to develop good musical taste. The primary
grades should ccnstitute a period of orientation. By the
end of fhis perliod talent should have been dlscovered and
analyzed. Volce training should be glven a place in all
grades for Loth boys and girls. Musgic ls a skill which
should ve learned and lived rather than be taught. Wise
motivation should replace much teaching. Nomenclature,
sight reading, and muslical information shouvld ve taught
in classes, not by individual 1lnstruction. For most chil-
dren formal music lessons may be begun most effectively
about the age of ten.8 Forced rrecocity and exhibitloniesm
should always be discouraged. ZEducation for musical taste
must be graduval, not by 1eaps.9

153. MNovie community sing songs are valuable in develop-
Ing musical taste in a community. As a rule people are
afraid to sing. An audience responds negatively. In the
beginning a few volces respond to the request of the leader,

but after a few inqulsitive glances from nearby attendants,

Carl E. Seashore, “Why We Love Music," Music Hducation

Journal, (May-June, 1940), p. 2.

o
I. Cheyette, "Current Practices In Music Education",
Education HMusic Magszine, (3ept.-Oct., 1940), p. 3C.
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they soon chose "to be like the rest." is g matter of fact,
the peopnle who responded to the leader's request really en=
joyed the "short" but could not afford to express themselves
audibly.

Several of the teachers qQuestioned observed that in
thelr commmities there was more of a free and ouitward emo-
tional expression amonz the under-privileged and less edu-
cated church congregations compared with the cultured CONngre-
gations of some large city churches with their fine paid
choirs to do thelr singinc for them. The old-ti-e slnging
conventions and singing schools are extinet today except in
some of our rural digtricts. They have a marked enthusiasnm
for what they are doing and a gincerity of purpose both of
which are gualities all music educators could use. Someone
has sald that the old singing school methods accompliched
more in two weeks than musle educators now accompllish in
twelve years! Whether thnat stabement be true or otherwise,
the point is that somewhere in our educational system we
have contributed to the development of a psychosis which
may properly be termed music Inhibltion in a large number
of' people. Perhaps in the Brogram of hyper-specialization
music educetors have encouraced the talented few, as of
course should be done, without, however, giving enough atten=-
tion to the large number of prassively interested children.

A college president recently explained that he
didn't lmow anything about music, but that he appre-
clated 1t very much. IHe mentioned thet the first

attempt he made %o sing in school was his last. e
responded to the teacher's request that all students
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join in slnging, and to his complete disappolntment
the 1little neighbor girl seated just behind him pulled
his coat tall and said, '"You can't gsing. Shut up!
Don't try until you learn how!' He hasn't sung since.
Are we zuilty? EHave we always been sympathetic with
the student's choice of music according to his likes
and disalikes in music? Or have we attempted to decilde
for him what his likes and dislikes should be? What
should we say when a student expresses a desire to
learn to play the guitar? It is conceded that in a
program of super-specialization these questions may
not be very important, but in a program of 'musle for
every child and every c¢hiid for music! or 'American
Unity Throuzh_Music' we may or will recognize them
as paramount.lO
14, 1Music teachers must remember, in developing a
chlld's musical taste, to bezin where the chnild ‘s. In
every other subject taught in the public school the constant
trend is to proceed from the standpoint of the child, to
progress on the basis of his natural Interests and growing
experience. In reading, the chlld is no longer drilled on
the alphabet as preparation lor learning tc read. In lang-
uage, he learns To talk and write before learning the rules
of grammar. In physical education, interesting games have
supplanted formal drills of earlier times. In geography,
the emphasis is vlaced on how people live in different
sections of the world, rather than on learning the names
of lakes, capes, and rivers bounding the various shates.
The child must be given a chance to leam to sing by singing,
just as he learns to walk by walking. Musical skill conmes

through rmisical experience.

10 .
L. V. Puncheug, "Music I
Journal, (May-June, 1941), p. &

nhibition," Music Education
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15. Music appreciation is caught and not taught.
Isabelle Post says, "The way to teach music appreciation
to young children is not to teach 131"l This does not
mean that music appreciation courses should be abolished
from the elementary school curriculum, It does mean that
1t must not be taught in the sense that other sechool sub-
jects are taught. We must have music and the children
must enfoy it. There must be no compulsion, no exhorta-
tions, no compositions, no tests. IMusic itself is 1ts own
best advocate.

16, In regard to the variety of nusiec erperiences,
the urban communities offer a zreatly enriched curriculum
at all levels as comparsd with thr rural communities. This
wag seen repeatedly Iin the replies to the guestionnalre.

It would seem necessary to develop a different type of
curriculum in muslc for the rural areas which will utilize
new teaching procedures including zreater use of the nhono-
graph, radio, fiims, visual alds, and the addition of cir-
cult teachers as well as the development of suverviged
corresponcence courses 1ln theoretical aspects.l2

17. In thinkiné of the instrumental music program,

and in making greater use of it for its concomitant values,

music educators must rethink thelr objectlves and nlan the

Isabelle Poole, "Teaching Music Appreciation," Zdu-
cation Journal, (Mey-June, 1940?, De 31,

12
Cheyette, op. cit., p. 31.
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work so 1t will benefit a zreater number and thereby enrich
commmity life. Should the work be offercd only tc the
talented? Should it be limited to those who can buy an
instrument? TIs a boy who can play the ukelele entitled to

as much of the teacher's time as the boy who is a gifted
clarinetist? These questicns reprssent a few of the problens
which instrumental music educators must clarify.

18. Instrumentel music is gradually showlng a tendency
to being divorced from the rest of the music progran so that
insbtrumental music achleves either too prominent a place in
the entire music program opr else it is relegated to an in-
sisnificant place. It has been treated elther as a spolled
child or as a stepchild. In some commumnities this divorce
i1g so apnarent that the instrumental teacher is freguently
wmaware of what is going on in the vocal and theoretical
aspects of music education in his own school.

19, Since modern educators are beginning to realize
that education neads to concern itself with the emotional
ag well as the mental and physical natures of children, more
thousht should be glven to music, the most potent medium Lor
expressing c¢motion. Perhaps herein lies its createst value
to a harmonized plan of complete social living.

Aside from the immediate importance of music to every
individual whose emotions requlre an outlet, which alone would
justify its plsce in the modern curriculum, there are gsoclal,
cultural, avocational, and vocationsl values in music edu-

cation whiech should be emphasized:



(1) Social values. It ig immortant thet children

*

should realize the social wvalues of nusic study. Yaturally

i

this phase of the subject annpeals more to zome than to
others. In the school program the maior portion of the

ime alleotted to music must necegsarily he devoted to group
nerformance. It is essential, therefore, that the indi-

vidval should learn to coonerate to the extent of his capac-
ity and that he should alsc learn to adiust himself to the
group. Music, In its very nature, lends itsell bto organized,
coordinated sctivity, wheresin the pursult of beauty becomes

2 common alm.

{2) Cultural values. MNusic provides a means to culture
now available to all, chielly throuch radio broacasts and
phonograpnic reproductions of the world's best music, Pur-
poseful, discriminative listening should occupy an increas-
ingly larger share of the musical activities of the curriculum.

(3) Avecational values. “Xpression, ag has been nointed
out before in this study, iz a basic law of 1life. In the lower
srades, ample opnortunitiss should be provided for rhrihmic
response in games and dancesg and In the tov orchestra. By
this time the children have learned to use thelr singing
voice; they have some lmowledge of notation; they have
pernaps lormed small engermble grours as the result of the
development cof part zingzing so that 1t becomes distinetly
the »nrovince of the public school %o encourage worthy ner-

formance of jood music for its own salte and for the gsaliz-

faction derived therefrom.
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(4) Vocational values. Since music today is reaching
milliong of lilsteners who never vefore were zable to enjoy
1t, and since the desire to express inevlitably follows ex-
posure to impressions, much wnsuspected talent is being
discovered. Today there is a vast army of music amateurs.
Professional musicians are belng forced to rise to higher
and higher levels of artistic achievement. In view of all
this, it is safe to say that there will always be vocational
opportunities for those whose talents may qualify them for
the professional field. It is the duty of the public school,
therefore, to zive every opportunity to every child to dis-
cover himselfl,

20. With special reference to music, recent ilnvegti-
gations prove that talent or ability to learn 1s nct an ex-
clusive or inherited traitd® The ability to learn music is
sinply one of the manifestations of educability.

When muslce is taught so that each new experlence reveals
new beauties, new thrills, new emotioms, it is certain that
there i1s a corresponding growth In knowledge, skill, and that
there is a corresponding growth in kmowledge, skill, and
power, for we do well that which we love to do. One learns
not so much by doing but because ocne takes pleasure 1n the

doing.

13
M. 5. Hathwich and H. ™. Willlam, The HMeasurdment
of Musical Knowledge, ». 12, o
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21l. A sound music program will be baged on the intereats,
needs and ablilities of children at varying age levels. Such
a prozram must develop certain desirable outcomes in the form
of attitudes, ideals, habits, knowledges, and skills or the
possession of individuals of cultivated taste as consumers
rather than as producers or music.

A4 music program should have these important objectives:
(1) that music shall make the child happier and more sensitive
to beauty and, as a socializing force, shall enable him to
adjust himself more sympathetically to his environment:

(2) that the material.and plan of study shall offer exnlora-
tory opportunities in which the teacher msy discover hidden
capacities and interests of the child and in which the child
will find himself musically; and (3) that this organized
experience shall set up influences which will serve the child
as recreational, cultural, and vocational guidance in the
development of his ultimate relationship with music.

In the last analysis, it remains the main duty of the
mugic teacher to convince everycne 1n his or her commmity
of the absolute worth of music in his school by loving it
and living i1t. It is his duty to educate the commumlty. It
is his duty to lay the foumdations for high musical taste
in the slementary grades.

This is a difficult task. The average young teacher

who goes Into a commmnity to teach as soon as she has finished
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college is full of methods and she thinks she knows exactly
now to teach! She can enumerate all the different steps
end processes and lmows just now everything should be done.
Tt all seemed so simple back in the college town where she
did her practice teaching, but now, in a set-up far removed
and entirely different from that which she had anticipated,
discouragement looms large. ©She was £o0ld that she must be
a progressive teacher, that she must not be a specialist,
but that she must know a little mathematics, a little
seience and other things along with her muslc. And vet,

as she thinké back over her college career she finds that
none of her professors, excepiing those, of course, In the
music department, ever made any mention of music in any of
her classes. After serious meditatlon on many of these
things she begins to see that this is a very small wniverse
after all and that even college Ph. D.'s and dirt farmers
may have some things in common, such as & low regard for
music. Instead of discouragement, thig should give her all
the more determination to be more sympathetic with everyone's
view, more generous and tolerant Lowards those with differ-
ing opinions, and more eager to work hard and thus place
music on a more secure and ever-broadening permanent basis
in the commmnity where she teaches. Only thus will the

musical taste of the future be ralised.



FPINAL STATEMENT

In America, the highest type of education consists in
developing the capacities which the child possesses-~whether
they be academic, socilal, musical, artistic, manual, routine,
or of any other type--to the end that he may live happily
as an individual and as a member of a democratic soclety.
Bach child should be held responsible for the maximum
development and optimum use of his abilities, and it is
our »rivilege and responsibility as educators to help him

reach these goals.td

4

Agnes Mahoney, “"Classes for Mentally Retarded Children"
National Zlementary Principal, Bulletin W. E. A.,Vol. 12,
Oct. 1030~ -July, 19240, p..448.




APPENDIX

GUESTICHNAIRE

(i/as sent muslc supervisocrs, music teachers, primary teachers
in the following schools: Decatur, Bowle, Henrietta, Bellevue,
Ringcold, Montague, St. Jo, Wichita rFalls, and two more.)

To Be Asked the Children

1. Name the rusical instruments you have in the HNomSesssssvorve

2, Name the members of your family that play an inatrument.
Tellwhat eacl’lpla:’rs.ot..ll.llD...l.l.‘l.l.."“..l.".....

l...cooot-cnooo.nn.‘c--oo..-----u..ooc----ooooa-ooonooo.-no

3. Do vou have a radlo in your hom@.serssssrsevvessccssncseven
4. How many hours per day do you llsten to the radiof.cerecess
5, Name your first three favorite radio Programs...ssseeescees

6. Name Tive other programs you listen to occasionallyeses....

.l'..Il....lll'..ll'Il....Il'.....l..'.O...lll"..l....I.l...'
7. Do you llsten to the opera on SatUTrdaTsTesecssssssansocsses

8. Do you listen to: The Ford Hour.......Uncle Lzra..ccecees.
Amos 'I‘E And};’.......The Bam Danceeceess
Texas School of the
AiTeecvsenssaiia PerkinSecsececnes
Henry Aldrich.......lalter Damroscheese.
Dick TracCTesessssss.libber LeGee and
MolleTeseovsanen

9, Does your family ever sing around the Dianof.ccsrecereasnon
Name five sonzgs you like L0 S8Ingessccrecse,y sevaccscecanse

LA I B B B B ) LN I B B IR BN B IR I L A P R R I T A B B B B R B B L B B

10. How often do you go to concerts, or special musical
programs in your town or COMAUNLI LY TeersaseeesssaName
some you have attended since school started last
September.’.-.l‘ll.'.l--...llll'...ﬂ....l..l..ll....l.l...
11. Do you sing in church or a church cholrfi.c.cieeeciernrcnsn

12. What musical games do JOUu DPlATTieeeercecrccoonacctcracesone

75



13.
14.
15.

16,

17.

18.

76

Do you play in the school orchestra?.....In the band?...
Do you sing in the school's Glee Club%.euieeaeesa

Whnat misical instruments have Fou made?eseieeenonerocnse

.."..l‘.l....l.!l.CC'.I'......O.IIIOQQ....OOOCI.I'IDI..

Wame five great composers you have been discussing in
your‘ group this temn?iolooottttii..O..t.ll‘.."!"l....‘

How many minutes per day do you spend studying, playing
or listening to music?......At homeeevies At 85Ch00Lleceeans

List five songs you have learned Pecentlyeieeeerveseocnss

LEE BN N R 25 25 BN B B BN BN BN J *F 8RS YEN YT LI I I B 2N B I B B R A ] LR B A B I

Do you think up tunes in your head?....Hdave you composed
any S0NZ7.cecseacs

Do you xnow any rhyme or 1little poem you could think up
a tune to sing with it¥.seeceecaveoss

Be Asked the Teachers

13

What per cent of your children have high, mediumor low
musical tastes?.vv... Righeeess MEAIUMe seeeee 1OWeovosowe

List items in home environment which are largely responsible

for mugical taste of JoUPr ChilAdren.ceeseeees coseoonseens

How much time do you devote daily to music appreciation.
Minutes e ceerenesvnns

Do you correlate music with other subjects taught?seeeees
What subjectsleeeeriinrrinennssenennans

How do you use the radio in music aporeciation?.eeeeeinees
How many minutes ver day do ¥0u 186 the radiolececeeseess
Name the prozrams Four Purils 1iKe Destesesesecscocennnse

Low wmany minutes per day do you give to rote SONZ8Tceanss

‘hich instruments are most popular with vour children....

D!lll.lo.cc--c‘oo.o--.o'l-oo..l0...0..0--.......0.lo..l!.

List the musical activitles your group has participated

in since September. OpErettas e s e BiNT SONZH0asnnnnoasnes
Assembly programs.....P.T.A. meetingse.e . ay Daveeese e,
Song festivals....Christmas carrolling........Concerts...

Any Others.otooolnto-l..locooDo'o--cluoeolucco.t-'.‘loootl
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9. What specific growth in musical taste have you noticed
since last 3eptember? IExample: a. Do your children
prefer Rubinoff to Tritz Rrelslerleeieereesenneecses
L. Jack Benny to Uncle Bra e ettt enennnnnnnenes
c. Do they listen to Saturday sfternoon oPeTrafessass

L I I L R R I O T Y

10. Do you use the rlano in your teaching?.... ... IF sc, how
much do you depend on 1t%eveeenennses s,

11l. What musical instruments have your children madé this

year?.‘llll.....'l.lll..l.l.'...l..lll‘......l.l.l......
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