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CHAPTER 1
THE FROELEM DEFINED

The Problem and Purpose

The problem end purpose of this study is to attempt to establish
a ressonably accuraite basis for planning a progresm of educating prospec-
tive public school instrumental wmusic teschers that meets the demands
of present-day educationzl practices in the public schools, This pres-
ent study way provide a simplification of {the methods of {eaching instru-
mental classes at the college level through a criticism of the preparation
of insirumental teachers in an effort te discover specific contributing
elemenis that assist the instrumental teacher to teach economically and
effectively by making an investigation into the factore involved in
teaching techniques that depend upon the aequisition of instrumential
performance skills and upon practical prineiples of procedure in organ-

izing and teaching instrumentsal music in the public schools,

The Need for this Study
Although school-music curricula have been organized in tezchoers
colleges for the past twenty-five years,l the growth of school-music

has been so rapid, that colleges and univeresities have been constantly

lIrving Wolfe, "An Analysis of the Teachers College Education of
Music Teschers and Supervisors" (Summary of doctor's dissertation,
Northwestern University, 1936, in possession of Mr. Earle Connette,
Nerth Texas State Teachers College), p. 1. (Mimeographed,)



revising and changing the curricula to meet the increasing demand for

2 \
knowledge and skill, Even at the present time, only one-helf of the
teachers colleges in the United States provide a four-year course, and
these are characterized by wide variations in the nature of the prepara-
tion provided.3 7ith this growth there have been corresponding changes
in ideals, aims =nd objectives, and procedures brought about by music
educators, There seems to be much confusion in the methods of teaching
instrumental music, at both the college and public school levels, and
in the practical upplication of the sims of school-music, that needs
to be clarified through further research, McCell sums up some of the
problems to be encountersd in regard to insirumental music instruction
in the following statement;

Public school music has had an abnormal growth, It has left
the fond father, the music teacher, struggling and mired in theo-
retical methods, conceptions, and ideels, During this growth the
vocal supervisor has had but one voice with which to deal, But
the instrumental supervisor has been called upon to give a service
to his community that Atles himself would shrink from carrying

upon his mighty shouldersd 4

In this connection, Wolfe recommends that definite standards for each

activity engaged in by the prospective teacher should be determinsd

through further expsrimsntal study.s

Harlo E, McCall, "Instructional Guide for Instrumenial Teachers"
(Unpublished master's thesis, Northwestern University, 1534), p. 1.

3Wblfe, op. Eii" p. L.
*Mccall, op. cit., p. 5.

“olfe, op. cit., p. 10.



The Scope of the Study

It was not the premise of this present study to meke an original
inquiry intc the assumed shortcomings of present-day practices and
standards of teaching instrumentel music in the public¢ schools. RExcel-
lent and authoritestive research has been made in this field, and these
findings have been utilized for a point of deperture in the orgenizaticn
of thie present proposed teacher-education program, The analyses, crit-
icisms, and recommendaticns of other investigutors have colored the con-
text of this present study in the consideration of the importance of
musical performance and teaching technigues in the education of prospec-
tive teachers. It wes not the purpose of this investigetion to ingquire
into all branches of teacher preparation other than teaching technigues
as an affinity of plesying techniques mcquired by the prospective teacher,
It was assumed that an adequate preparstion in theory of music, allied
requirements, and other elements deemed necessary, should be provided
along with the specialization in the ares discussed herein,

This study deals with the development of a course in insirumental
methods that attempts to meet, to the exient possible, the criticisms
of those in the field who have felt that adequacies of preparation
were some of the determinant characteristies of the successful teacher
of instrumental music in the public schools, The outlined course attemptis
to take into account those practical considerations of the limitations gf

student pre-college musicel experience and instruction, The size, faeil-

ities, and staff of the college music depurtment are other determinante

in providing the study of teaching techniques, amount and diversity of



experience in supervised student teaching, and the requirements in ap-

plied music.

Method of Treating Datas

The sources of the dats were gethered from an snalysis of educa-
tional literature, theses, periodicals; and from personzl interviews
with college instructors, and public-school imstrumental music teachers,
and expert insirumental performers, These findings were coordinated
with the opinions and experiences of music educators who have been con-
stantly associated with public-school music end supported by the writer's
knowledge and experience, to pressnt a description of the current prac-
tices in public-school instrumental teaching and to thereby indicate, if
possible, the trends of the future that mey be of value to the prospec-
tive instructor.

A survey of materials for individual and clase instruction was
thought tc be necessary to formulate courses of study that would serve
g2 a guide 1o the progressive study the student may have had, and to
indicate the extent and kind of material availsble to the prospective
teacher, The methods and studies, which have been notated as being most
successful, have been included for the reason of their having been tested,
in actual {eachlng situations, by the writer and other teachers in the
field, and therefore indicated as being most useful, The measure of
success was gauged by the stamp of musicianship placed upon pupils who

have been taught by these umethods,



Directive Basis of Study
The study by McBachern of the education of echool music teachers,
and the study by Wolfe of the teachers college education of the music
teacher and supervisor, have been invaluable in {the organization of the
present proposed course of study on the suggestive basis of reasonable-
ness and accurateness of content as sketched by thess investigators,

The MeBachern study.--McFachsrn has recommended, from z comparison

of treining received and the smctual teaching needs of teachers in the
field, end from opinions of prominent wusic educators, that seversl new
elements should be included in the curriculum for the education of school
music teachers, She listis suggestions pertasining to instrumental music

za follows:

pProctical work with orchestral instruments,
Vethods and materials in class instruction of orchesiral imsiru-

ments,
Actusl experience in conducting bands and orchesiras,
Kore experience in directing wusic performance in others as
against only the development of music performence in Bhe teacher,
More practice teaching under expert supervision.

The Wolfe study,--In zn analysis of their own preparation in terms
of adequacy of preparation for actual teaching, five hundred sixty-three
alumni of fifty-one state teachers colleges evaluated various subjecis of
+he music wmejor, Large mejorities of them stated that according to their
‘judgement, those subjects which prepare one for teaching instrumental

music and the various activities at the high school level were ezpecially

in need of greater emphasis, The courses included in this category were

)
Zdna YcEachern, A Survey and Evaluation of the Education of School
Yusic Tezchers in the United States, p. 95,




conducting, orchesiral instruments, orchestira and band instrumentation,
meterials and wsthods for junior and senior high school and practice
teaching in the senior high school.7

In more detailed analyses of course content and instructionel prac-
tices in the curricula, Wolfe also discovered, through data gethered from
college instructors end school-music gradustes now teaching, that among
the most freguent changes rscommended by graduates was a more definite
preparation for teaching applied music.8 Although instructors claimed
that every student was given some practical e xperience in conducting,
the graduates recommended more opportunities and a definite increase in
the amourt of actual practice.9 Three-fourths of the colleges required
every music student to praetice the playing of some instrument as prep-
aration for the early teumching of beginners; twenty-five of the colleges
specified at least one instrument from each section of the orchesira, and
fifty-seven percent of graduates taught some instrumental work slong with
other wusic teaching, and they recommended the advisability of requiring

wmore preparation based upon minimum proficiency standards.l0

TWolfe, op. cit., p. 5.
8Ibid., p. 7. (Italics mine,)
1bid.

O1pi4,



CHAFTER IX

REQUISITE MUSICIANSHIP

Teacher Qualifications

Zssentials,~-In expressing an opinion for the need of the acquisi-
tion of playing techniques, Mark Hindsley, assistent director of the
University of Illinois bands, states that if the teacher cannot play the
instrument readily, he cannot expect to get results from the beginner,
and he observed further that this point makes clear that " a teacher is
not qualified to teach an instrument unless he can play it reasonably
well" himself.l

McCall points cut that "musicians who havs been schooled in profes~
sional bands and orchestras, if given the academic training, make better
tegchers of music that those who get their theory in cellege and their
practical application from absorption, The college trained musician
can only lament his fate and acquire this knowledge actually, or go on
absorbing indefini’caly."2 These statements indicate that it is essential
for the teacher 1o acquire a knowledge of playing technigues of various

instruments through actual experience.

lMark ¥, Hindsley, "Problems of the Imstrumental (Clsss, " Educational
Music Magazine, XVII (March-April, 1938), p., 61,

QMOCH].]., P.Eo -c}il’ p. 5.



Knowledge and experience,--0'Neil, prominent music educator, expresses

the opinion that part of the equipment of the thorough teacher should be
mastery of the branch of music in which he or she is engaged, and music
should rot be taught to the young if the essentisls have not been mastered,
gufficient background upon which to rely for confidence must be possessed
before sny meesure of trus success can be attained.g He says further that
"it is impossible +o0 absorb, retain, and have in working order in a four-
year course all thet is necessery to insure success to the director. The
academic degree secured while quelifying to teasch, should be considered
more of an 'orpen sesame' to further study."4 He divides the teaching
profession into two groups: a number who are well skilled and thoroughly
competent; and the other, a large group, that are uneven in their equip-

ment, strong in some departments of their work, end weak in others,

He exvregses the opinion that ithe first need is for s good knowledge of

the insiruments, and that such knowledge can best be gained by actually

pleving on the instrument; in addition, he recommends that directors

should be expert on one instrument and fairly preficient in one each of

the other instrumental sections.5 These recommendations may be carefully
conegldered as they are the results of a number of years of observation in
the fisld of school music, To inculcate in prospective tezchers the need
for being strong in sall departments is one of the most pressing reasons for

thlis present proposed educaticnal program,

3 . ;
Charles 0'Neil, "Incalzando with Musicianship the Goal," Educational
Mugic Msgazine, XVIII (Sept.-Oct., 1938), p. 29, -

4Ibid.

Stpid.



Teaching devices amcguired through firsi hand knowledge,.,--In "First

Things First," an address given to the Music¢ Educators National Confer-
ence, George Oscar Bowan made this pertinent observation:
I care not how many devices one msy use in his teaching, or
how long he ultimately puts over the important result - the fun-
damental understanding and the ability to apply those fundamental
principles to the medium through which music, good, bad, eaund Jazz,
ie provided for use, and unless we can translate it readily and
accurztely, it loses much of its inspirational gquality.
The tools of reproducing staff notation can only be used to besi
advantage if thers is definite knowledge of how and when to use them,
The prospective teachsr should not only know general procedures and prin-
eiples of instruction, but he should acquire an intimate knowledge of
those minute tschnical devices and shortcuts that are known oaly to the
expert player, One purpose of this study is to show the need of such
knowledge that cen bs gained more resdily through actual playing experiences,
The teacher should e able to teach along broad general procsdurss, and

should be able ip disseminate, practically, those specific deiails that

are essentisl for artistic performancse,

Student Qualifications

Basis of Selection,==Among the issues that present perplexing problems

is the question of the selection of candidates, at the college lsvel, who

intend to fteach instrumsntal music, This is especially true when the pre-

college expsrience has beon limited or has been of poor quality, wolfe

6Music fducators Nationmal Conferencs, Yearbook, 1928, p. 40.
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conclud057 that due to lack eof well defined criteris, the choice of students
has resolved around natural selection through pre-cellege music experience;
but he believes that the quality of music teachers educated through the
school-music curricula is dependent upon the capacity of the candidate

for a fully adequate musical development, and furiher that this capacity
should be demonstrated before couplete matriculation in the college ie
granted to the cendidate,

Wolfe suggesis the following mirimum standards for admitting cen-
didates, rather than the "inexcusable" procedure of allowing anyone at all
to enter the instrumentszl course:

At entrences

1. Positive interest in music as evidenced by sbundant utilizaticn
of pre-college musical experiences,

2. TUnguestionable capacifty for musical growth as evidenced by the
ability to perform in some applied field,

3, Freedom from any condition of health 05 peculiarity of personality
which might prevent active leadershig.

Tentative prerequisites.,~--If the situdent who decides to enter the

public school instrumental music tesching profession plays two or more
instruments fairly well before he enters college, most liksly he would be
able to give a much better account of himself in future playing and teaching
then one who did not have that sability. Unfortunately many have studied

only one instirument, and thaet in a desultory fashion in some instances,

In an snalysis of high school transcripts of mpsie majors, Harmer noted

that the work showed no tendency toward specialization in wusic in high

711?01{9’ '92- E_j_-_.'b-a’ p. 9.

“Ibid.
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school, Taken as a whole, students were better prepared itc continue

® 2o be entirely

in most other fields than musle upon entering college,
effective, the content of the courses should be based upon the considera-
tion of the minimum musicienship to be expected of new students,

A cursory survey of catalogues of wmusic departments of teachers
colleges reveals the requirement of minimum degrees of excellence of per-
formance on the plano for gradustion and in some instances es a prerequisite
for entrance, A knowledge of the piano is of great value to the director,
end should be insisted upon ss & requirement for gredustion, if not as
a prerequisite, BSome college camtalogues list standards of the degree
of proficiency of execution upon the major instrument in terms of an
arbitrery grading system, that nust be wet by the candidete either at
matriculation or upon gradustion. To set up arbitrsrily certain winimum
reguirements in excellence of performance, that all should meety would
be contrary {o the premise of this present study which purporie a rea=-
sonable besis of planning the progrem. UDue to the many factors involved,
it would be almost impossible to decide upon prerequisites that would
teke into account all individual differences, It is necessary, however,
to have 2 basis upon which to build the proposed course of study which

require certain winima of attainment et the conclusion of the courss,

snd of performance-execution of the major instrument st the beginning

of the course,

ngoyd R. Harmer, "The Education of Music Mejors in Relation to
Subjects they Teach" (Unpublished master's thesis, Colorado State
Teachers College, 1934), p. 70,
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Gourse Requirementa of Yusiclanship

Minimum reguirements.--From an examination of the evidence revealed
10

in this present study, it is recommended, as do twenty~five colleges,
that winimum course requirements should include the development of the
ability to pley fairly well at least one representstiive instrument from
gach section of the orchestra for the purpose of gaining an authoritetive
knowledge of the instruments, In the opinion of the writer there seems
to be a fallacy in the attitude that the mere ability to play an instru-
ment sutowmaticelly provides the teacher with ihe means of teaching it.
It may be observed that some fine players may be poor teechers, It does
not follow that values derived from the playing of instruments cannet

be applicable to the teacthing situation. On the contrary, Harmer has
found that it was of great value and graduates felt that more time should

1 Actual mediarn of

be spent on private lessons on solo instruments,
credite attained by these graduates while attending college in sitrings,
brass, and woodwinds, was one semester hour each,l? The recommended
semester hours that the gradumtes thought would be sufficient were for
gtrings, 2,33; for woodwinds, 2,3; and for brass, £.3; with the sitrings
in the sscendasncy by a small margin.l3 It may have bsen probable thet

the graduates found it necessary to give instruction in conneetion with

their band and orchestra work, and that their preparation for such in-

struction was found to be inadequate,

0mo1fe, op. cit., p. 7.
llHarmer, op. cit.y p. 7.
12 1vid., p. 65

131114,
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Stondards of competency.-- Ferhaps definite standards of competency
rether than amount ¢f time, should be made the criterion of the measure-
ment of advancement of playing abilities, The National Association of
Schools of Music has proposed the requirement that at the end of the second

year of study, ingtrumental mejors (not public school majors) should be

able to pley second~desk parts of symphonic music of lesser difficulty.l4

It mway be suggested that pubilic~school music mejers be required to pass
the seme requirement for each of one imstrument in the brass, woodwind,
string, and percussion instruments at the completion or during the pro-
gress of the course,

Such a standard of achievement gs the Prescott Second Preparatory

Exercisesls is suggested as a standard of attzinment for sach of the
ingtruments mentioned above with the exception of the strings, It does

not follow that the Frescoti Technic 3ystem of instruction should be fol-

lowed in its entirety in materials suggested. Teaching procedures vary
in different colleges as individual temchers do, and probably no methed
of 4eaching can be indicated as idenl and infallible ir intention and
practice, This rather suggests the desirability of having at hand some
meaguring stick ss to the degrse of progressive study, Materials for courses
of study may be found in the Arrendix,

Another factor in the developument of adequate playing techniques is

the importance of the fuli band and orchestra playing experlence.l6

14 . A
National Association of Schools of Music, Bulletin, 1939, p. 21,

15
Gerald R. Prescott, The Prescott Technic System, rp. 4,5,

1é . .
Prescott and Chidester, Getting Results with School Bands, p. 91 ff.
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Referring again to 0'Neil's statement of the insdequacies of the foure~
year course, it is entirely possidle that the course should be expanded

to five years,

Balance of Zducational Faciors

In considering the bamlance of the general and specialized aspects
of education, to1feld rocommends thst adequate contacts with other cul-
tural subjects and preparstion for teuching in other subjecis besids the
major, should bs established, This should be done in such a way that a
reesonable maximum, established in specizmlized subjects, should not restrict
the gquality of the product, provided thaut the candidsies were selected and
competency requirements of the measursment of wusical sbilities were es-
tablished, This would t¢ some extent cbviate MeCall's objection to the
failure of adaptation of teachers to their profession, as he stated;
"With the many colleges throughout the United States turaing out thousands
of ‘accredited' music supervisors each year, it is not to be wondered
that 2 few of them are not edapted temperamentelly to their profession."l9
In addition, such a selection would possible in time create a staff of

thoroughly trained teaching experts in the public school music fisld,

.L7O'Neil’ _O-E. _Sii.’ p. 290

laﬁblfe, op. cgit., r. 10,

19,

VeCall, op. ¢it., ». 5.



CHAPTER 11X

REQUISTITE TECHNIQUES OF TEACHING

Class Vethods

Need for class methods,--As indicated in Chapter II, the writer be-
lieves teuching skills are not automstically provided when an sbility tc
play instruments 1s acquired, If playing instruments in itself is suf-
ficient to develop teaching skills, what is the reason that many teachers
colleges include this type of course in the curriculs? It is true that
an intimete knewledge of instruments, yained practically, is of great
value in teaching; but thers is need also for methods classes that help
the student in the organization of teaching materials and presentation
of sueh knowledge theoretically ss well as practically,

Trends of regquirement,--In a comparison of the dowinance, or extent

to which a given subject is regquired, in one hundred fifty isacher-
education canters,l it waos discovered that of twenty~-two subjects, thers
were only four which were rated as one hundred per cent dominant by all
types of institutions contacted;z these were sight-reading, ear-training

and harmony, music methods, and applied wusic (italics ownm),

Yusic wmethods were of two types, (a) gensrzl methods, which dealt

with the teaching of music in the elementsry and high school, and (b) special

1
MeZachern, op. ¢it,, Table II, p. 25,

By s . - :
Ibid,, Universities, Liberal Arts Colleges, Teachers Colleges, Con-
gervatories,

15
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methods, which dealt with the teaching of musie in such specialized fields

as instrumental schogl-music (italics own), or theory of music. Named in

order, the special methods frequently required were; music appreciation,
the organization of school bands and orchestras, music supervision, teach-
ing of the theory of music, and comparative methods in school-music.3
McEachern also discovered that over one-fourth of ihe teachers re=-
ported inadequacies in class instruction in band and orchesirs instrunents®
end that the weak spot in music teacher edueation programs wes in junior
and genior high school music.5 This may be due ito the fact that many
"methods™ courses seldom touch upon the problems of the advanced student,

but are concerned with developing a good foundation in fundamentals,

Importance of methods courses.--In a catalogus study of twenty

representative instituitions, covering the years 1926-1936, the following
trend of the increasing importance of music subjects was shown; in
addition {0 regular music methods courses, which dealt in gemeral with
the teaching of music in the elementary and secondary schools, music
methods were differentinted t0 meet needs in such specislized fields as
the teaching of instrumental classas.6

McRachern concludes thet conservetories give the most amount of time
to music methods; teachsr colleges give the least, due to the fact thet

the content of courses in the teachers colleges are more or lass

SIbid., p. 24.

4Ibid., Table 27, "Elements Reported as Having Inadequate Treatment
by 25% or More of 370 School Music Teachers,® p, 91,

5.
Ibid,

Srhid., p. 38
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nprofessionalized," or teught with reference to its implications in a
teaching situation, thereby reducing the amount of music methods nscessary
in the teachers colleges and increasing the amount necessary in the con-
servatories.7

It may be stated in other words then, that the teacher colleges have
come more to realize the importance of such methods, and have therefore
vorofessionalized” the courses in gquestion, thereby supposedly giving a
groater service to the prospective teacher.

In a study of forty-eight graduates of & mid-west teachers college,
who were actively engaged in music teaching, it was found that a need for
& required methods course was indicated by eighty-five per cent of the
teachers who stated that "special methods courses are judged to be of
great velue” and should be raquired.8 These graduates concluded that
more time should be given to courses that have & direct application to
{eaching, rather than to theory courses.g

At first glance it would appear that ihe conservatory is better
equipped to teach methods because of the greater time deveted to them,

If teachers colleges have "professionalized® the courses in question, the
opposite may be true, It has been decided by Harmerlo that the teachers
colleges are entirely capahble of producing teachers well encugn qualified

to teach this type of work successfully,

"Ivid., p. 28.
8Hamer, _O_E- gﬁ., po 690
®Ivid., p. 73.

101p34,, p. 65.
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There is & certein balsnce to be attained between applied music,
methods, and general cultursl subjects which must be considered carefully
in planning & progrem of educating prospective teachers, In considering
the balance between general and specialized educetion, Wolfe recommends
a reasonable maximum for specialized educetion in music, in order to per-
mit needed contacts with other cultursl subjects bessides the major.ll
The importance of the value of epplied music instruetion in conjunction
with the methods courses should be indiceted by the well-planned curricula,
The amount and diversity of content should be based upor further research
into the actual teaching needs of teachers in the fleld, rather than
mere expreased opinions of course insdequacies, The teacher at the col-
lege level who wiehes to kesp himself informed ms to the professed needs
of public school teachers, should himself go out into the fiseld and ob-
serve the problems znd practices of present-day instruction, Especially
is this true of the teachers colleges which serve, to some extent, areas

in the immediste geographical vicinity,

Materials
In comparison with the idea that the teachers colleges have profes-
gionalized the instirumental methods and materials courses more than the
conservatories have, it would appear that such courses should be taught
in the teachers colleges to allow for maximum specialization, Perhaps

the thought of the conservatories being betier equipped to handle such

courses, arose from the ssemingly superior content of the courses due to

Y156, op. cit., p. 10,
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the increased amount of time given to them, The same graduates who had
such a feeling for the conservatories' ability to teach methods courses
also felt that the materials for instrumental greups should also be
taught there for the same reason.l2

Analyses of the preparation in music methods and materials reveel
an emphesis upon traditional program of music teaching in the elementary
schools, and that the problems at the high school level are less adequately
treated, sccording to W’olfe.13 This perhaps again is due to the fact
that some methods classes are primsrily concerned with the beginmner in
music, rather then the advanced student, WMusic meterials were rated by
teachers and a jury of prominent music educators as heing'"very ugeful, "

14

and should be included in the curricuium, For this reason and others

previously mentioned, a partial listing is included in the Appendix.

Student-Teaching

Need for coordinstion of practice and theory.--One of the most dif-

ficult problems, in the study of methods, is thal affecting the relation-
ship of theory to practice. Another of equal importancs, is thst of
coordinating actual playing expsriences with the methods class for the
complete teaching technique, TYolfe reported that four~-fifths of the
graduates in his study, stated thet actual class~room teaching had been

a part of their study of wusic methods; yet the graduates most frequent

learmer, op, cit,, p. 73,

lsﬁa’olfe’ EE. _c_i_-t-.’ P. ?c

14}£cEachern, op. ¢cit., Table 25, "Evaluation of Elements in the Ed-
ucation of School Music Teachers by 370 Teachers and a Jury of 31 Superior
Bducators of School Musie,™ p, 80,
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recommendation was en increase of the amount of observation znd a closer
relationship between observation and the study of methods, 1 This request
mey have been initiated through the possibility that the observation and
student-teaching engaged in, lacked direct cocordinatior with the methods
classes, or because the student had engeged in stuuent-veuching before he
had acquired sufficient musicianship and teaching techuniques to derive
much benefit from this zctivity,
Refore the student is allowed to participate in the student-teaching
program, he should be tested in some manner to determine whether or not
he is ready to participats in that phase of the course, VWalfe proposed
the following criterion upon induction to student-tesching: "Provsn ability
to read and interpret meaningfully any music which may be performed by
the high school music organizations."l6
Wolfe also learnmed that the amount of supervised teaching experience
at the sscondary level was relstively meager, znd that opportunities
with instrumentsl groups frequently were not provided; in esddition, both
supervisors and alumni cooperating in the study, believed that student-
teaching would be more helpful, if preceded by more directed observation;
and they recommended more extsnsive and more diversified expsrience be
given in which they should havs incressing responsibility for the teaching.l7

The graduates stated that the most difficult problems were those of group

motivation and the grousing of interest, and the lack of sufficient

Log01te, op. cit., v. 7.

181pid., p. 9.

Y 1vi4., p. 8.
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18 These

acquaintance with the ability of grouns =t different zrede levels,
problems are of concern to the teacher in service, as well as to the stu-
dent teamcher, and may only be understood in many cases after considerable
teaching experience at thoss levels,

Hermer recommended that closer supervision and puldance oi prospsc-
tive music teschers while in college should be esteblished and that a
survey of the teaching needs of instruction both in the field of wmusie
and in other fields should be made in an effort to determins curricular
practices for the prospeciive teachers.lg

To meet the possible criticism that wethods clesses do not prepare
the teachsr beyond the beginning stages, the proposed requirement of the
ability to play at least one insirument from each seciion of the orchesira
well enough to meet the Nationsl Association of Scheols of liusic reguire-
ments of the second-year instrumenial msjor will, to soms extsnt, allow
the student to observe in the methods classes those technigues that

should be employed in the instruction of more advenczd pupils zs well as

the beginner, and t¢ apply them in his student teaching,

182
Ibid,

lgHarmer, op. cit., p. 1ii,



CHAPTER IV
THE FROPOSED CURRICULA

The Administraiion of the Program

From the foregeoing information there seems to be delinite needs ex-
pressed for a reorganization of courses of study for the prospectiive
public school instrumentzl teacher, These needs can be grouped under
the three heedings of (1) the playing of instruments, (2) methods classes,
and (3) ebservation and student-teaching, These three elements are
interdependont, and cun hardly be ireated as separate units,

In the opinion of the writer, if a prerequisite study of the
reprosentative instruments of the four sections of the orchestra (wood-
wind, string, brass, and percussion) was undertaken by the student before
he schedules the methods class of corresponding iype, he would be able to
devote more of his time to the obssrvastion of the actusl procedures of
teaching, =8 the word "methods" signifies. Soue wethods coursss seem 0
stress the scquisition of technie, perhaps from lack of vroper prepurstion
far the methods classes, To realize this apparent aim, a major poriion
of the time is5 consumed by the student in attempiing to lesarn the ele-

mentary techniques of playing st the expense of the "how" in teaching

A

those technljues, espscially in advenced stages of technical development,

o

Some will try to evade the issue by saying that it is not the purpose of
public-school wusic to produce professional musicians, Primarily this

is true, but yet one of the general objectives of education is that of
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providing vocational opportunities. To realize this objective fully,
instrumental teachers should be prepared to teach the fundementals, and

to direct the students' technical development as far as time allows, rather
than as conscience and ability permits,

Basic and concentration instrument study.--The wminimum requirements

for those seeking the degree of Bachelor of Music in School Music, provide
for a one-year study of each of thé three minor instruments (representatives
of the string, brass, and woodwind sections of the orchestra) as set up
by the Netional Association of Schools of Music,l The recommended minimum
of semester hours for the minor instruments is eightesn, and twelve hours
for the concentration or major instrument, No mention of the percussion
instruments is made, which is a serious omission in the writer's opinion,
The minimum semester hours for each of the three instruments would be
six, or the equivalent of one year's work, In view of the opinions that
more time should be spent on the study of orchestral instruments, and to
further the objectives of this study, the writer suggests doubling the
number of required minimum hours to provide 2 total of 36 hours outside
of the major instrument, and to incrsase the number of hours of study of
the major instrument to 24 hours, making a totsl of 60 semester hours in
the applied music program, To attain a ressonable balance between this
exacting applied music program and general education, it wmay be necessary
to extend the customary four-year course to five years,

This would provide sufficient preperation to meet the second-year

requirements of orchesiral instrumental wejors as outlined by the Association

lﬁational Association of Schoola of Music, Bulletin, 1939, p. 22,
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of Schools of Music: "at the end of the second year the student should
have acquired sufficient orchestral routine to f{ill satisfactorily a second
desk position in symphonic works of lesser difficulty.“2 This also would
provide enough playing experience to enable the student to pass success-

fully the Frescoiti Second Preparatory Exercises as suggested in Chapter

III of this present study,

Full ensemble experience,--The "sufficient orchestral routinet

implies a certain amount of full orchesira or band experience, Public~
school music majors could provide working organizetions for other classes
in the music department, such as instrumentsl conducting, repertoire and
meterials classes, or fill in instrumentation of organizations such as
the "sscond" band or orchestra, It seems to the writer thgt the value

of such group activity should not be disregarded,

Schedule Problems

If the methods classes are scheduled to follow the completicn of the
basic instrument study, it will allow the student a three-year study of
sach type of instrument, This is based on & prerequisitie of a two~year
study of each of the representative instruments, and a one-year study of
each of the methods courses,

In the four-year course outlined, it will be seer thet, due to sched-
uling difficulties, the study of one of the instruments is of necessity
limited to two years in its entirety. This is one indication of a2 need

for a five-year course as a suggested trend of the future,

*Ibid., p. 2.
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To counteract the possible criticism that public-school instrumental
teschers are "jacks of oll trades, and masters of none," instrumentally
speaking, a quite exacting program of iechnical development on the wajor
instrument should be an integral part of the education of the prospsciivs
temcher, The requirement of twenty~four semsster hours, translated in
terms of years of study, would cover & period of four years, This study
would not only include siudio and orchestrsl playing, but solo playing
and small ensemble experience as well, to breaden the outlook, The study
of the mejor instrument would culminate in a recital to be given in the
senior ysar, prepared by frequent appearances in student recitals both
in solo and chamber music during the entire course,

Ccecasionally the combination of certain brass and woodwind instru-
ment plsying will result in a detrimental effect on the embouchures of
brass and woodwind concentrations, Hence, the study of these instruments
should be carefully undertaken with this in mind, In all fairness to
the student, the longest possible iime should be allowed him in playing
the major instrument, if a brass or woodwind, to enable him to develop
to the fullest exient his proficiency without embouchure complications
that way arise, Therefore the brass and woodwind basic study and their
sccompanying methods courses should be scheduled as early in the course
as possible,

O'Neil indicetes that it would be well to study first the brass
instruments as a whole, because they are all huilt on the same principle

end illustrate clearly the system of harmonics or overtenes.3 The principle

o
"0'Neil, op. cit., p. 30.
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of the series of overtones has such s bearing in various ways upon the
subject of mudic that 2 knowledge of it is a prime necessity to musicians,
especially to those who aspire to be other than werely performers.4

In addition, the order of instruments, both in the methods classes
and representative study, are scheduled with reference tc ihe cumulaﬁive
gbility of the student to distinguish pitch tones of different timbre, and
to the proven ability to play more than one insitrument with the least
conflict in embouchure formation,

One difficulty, as stated previously, in regard to the scheduling
of representaiive instrument study and corresponding methods classes,
liss in the attempt to coordirnaie three representative instrumsnis with
four methods classes, The omission of one of the representative instru-

ments ia due to the presencs of the major instrument situdy, Table 1 shows

TABLE 1

POSSIBILITY TABLE COF SCHEDULING BASIC
INSTRUMENTS AMD ACCOMPANYING MITHODS CLASSEHS

Basic Instrument Methods (lasses
Years of Instrument Ingtrument Year
Study Studied

1-2 A tajor 1

2«3 B A 3

3-4 C B 4

G 5

that it is only possible to study two basic instruments for a period of
two years each, and to schedule the correlated methods class at the con-

clusion of the two-year study as suggested. One possibility is to enlarge

41pid,
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the program to five years. The alternatives are either to study more than
two basic instruments at the seme time, or tc schedule some methods class
after one year of study, Sometimes s combination determined by the
individual student's capabilities end inclinations toward certain types
of instruments, would be satisfactory.

The basic instruments suggested for study have several mspects to
be considered, The wisdom of selecting a set series of instruments is
to be questioned, The major instrument is one factor in determining the
instruments to be studied, and also the natural inclinations of the stue
dent toward a psrticular family or families of imstruments should bs
teken into =zccount, For the purposes of this study, the following instru~
merts have been selected s basic Strings, violin; Woodwind, clarinet;
Brass, trumpet; Percussion, snare drum, In general, this selection may
be approved by meny teachers,

A careful comparison of Table 2 and Table 3 will show that euch methods
course, except the percussion, is scheduled after the coumpletion of two
years of etudy on the basic instrument, If a five-year course is con~

templated, it would obviate the necessity of the exception in the case of

TABLE 2

ORPER OF INSTRUMENTS TO BE STUDIED

Concentration 1st 1&2 2& 3
Year Years Years
String Spnare drum Clerinet Trumpet
Woodwind Snare drum Trumpet violin
Brass Snerse drum Clarinet Violin
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TABLE 3

SCHEDULE OF METHODS CLASSES

Goncentration Year [ Year Year Yoar
Instrument 1 2 3 4
String String Percussion | Woodwind | Brass
Woodwind Woodwind Percussion | nrass String
Brass Brass Percugsion | woodwind String

the percussion methods class in scheduling it at the end of a one~year
study of the basic instrument. The choice of the percussion basic insiru-
ment study limitation of one year is recommended not because of its rel-
ative unimportance, but because of the comparative ease of continuing

the basic study in comnection with the methods course in the second year,

In the first year, the methods course in the family of the major
instrument serves as an introduction to the teaching of that particular
iype of inmstrument, the prerequisite work having been completed before
entering college, The weskness here lies in the degree of preparation the
student has had, If he has received poor instruction before entsring
college, he will not be s¢ familier with correct mesthods of tone produc-
tion, and technical development, and will be handicapped to a considersble
extent,

If the schedule of the brass gonceniration is checked through, it
will be readily seen thal during the first and second years he will be
studying the clerinet, snd in the third year he will schedule the woodwind
methods course; zlso in the first year he will have studied the percussion
methods course in the second yeur {as mentioned before, he will continue

the basic percussion study as a part of the methoas course): the seconu
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and third year finds him studying the violin, with the string wethods
course following in the fourth vear. The other concentrations are treated
similarly, I+t is to be conjectured that such an arrangement, or others
similar to it, will prove to be of benefit in correlating the basic

ingtrument study to the methods course,

Student~-Teaching

The writer joins McEachern and other investigators gquoted in this
present study in recommending that more time should be speni on courses
that have a direct application 4o teamching, close supervision and guidance
of prospective music teachers should be established, more sxperience in
dipecting music production in others should bs provided, post-studenti
teaching courses dealing with problems in music education should be a part
of the whole educational program, snd more student-teaching under expert
supervision should be required, In view of these sugpgesiions the following
plan of spprozch to the question of studeunt-tseaching is taken,

The main cobjective is to aid the student-teacher ito put into practice
thoge principles of teaching that he has lesmrned in the methods courses
and through the study of the basic instruments, combined with the applica-
tion of the general amims and objectives of sducation as a whole, It is
the suggestion of the writer that student-tesaching, wherever possible,
should be directly comnected with the wethods courses, ‘hen the student
hzs completed the first pert or semester of the methods course, he should
be ready to put those principles lesrned into actusl experience. If this
is done es = project of the methods course, under direct supervision of

the instructor in charge, the results wmey be wost illuminating, Vhere
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there is no laboratory school to provide pupils to be taught, this teach-
ing may become = part of the basic instrument instruction, or at ieast
the teaching of the type of instruments thet are cheracterized by the
prospective teacher's own concentration may be done in this manner, This
would hardly be as satisfactory as lsborstory teaching, since the instruc-
tion would not be at the level of the elementary- or secondary-school
level.

“hen the instructor in charge also teaches in the laborastory school
or in the general public school system, which is very advisable, as
indicated by McEachern,s he cen use the studsnts in the laboratory as an
example for observation study by his college students, lNMcBechern says
of the coordination of theory and practics, indicated as belng a major
problem, that "the music classes in the demonstration school should be
regarded as a laboratory for the music methods classes in the college,
and should afford opportunity for the application of the principles of
music education advocated in the methods classes."6 In the same place,
HcBachern recommends thst the teacher of music methods in the college should
frequently teach in the laboratory school to enable the teacher to keep
in touch with the needs in ithe teaching field and thus to professicnalize
more adequately the music methods course, snd to vitalize the music methods

course by providing direct contact with & teaching situation.7 Another

“UcTachern, op. ¢it., p. 112,

b1pid,

" Ivid.
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solution might be effected by insistence of the teachers colleges that af-
ter a ieacher has taught for a certzin number of years in the teachers col-
lege, he should be required to teke a year's leave of absence and spend

the time as a full-time teacher in some public school, It would seem log-
ical to suppose that the teacher who has a knowledge of what is required

in the field, znd who has commend of these teaching skills, would be most
successful in developing them in others,

In one case, a solution of this problem came about quite in an unrelated
manner.8 From the necessity of curtailing fthe imstrumental music insiruc-
tion in the Rochester, New York, public schools, occasioned by a drastic
school budget ecut, classes formerly taught as free instruction were organized
on a tuition fee basis., For the benefit of those pupils whe could afford
to pay for lessons, ensemble classes under the direction of regular instru-
mental teachers were organized, The instrumentel supervisor had the
opinion that ensemble teaching of beginners wos not very successful and
should be employed as a last resort, To remedy this situstion, student~
teaching courses were organized which were taught by Hastwan School stu-
dents from the Public School Inmstrumental Department, thus enabling them
to satisfy their student-teaching requiremenis, Thieg nlan has proved very
successful snd beneficisdl for both purils and siudent teachsrs, This is
attested by the writer as he wag sctively engaged in this project for &
vericd of four years,

Whether student-teaching is done as z project of the methods course

3
Shermazn Clute, "Orgerizstion of Tuition Clesses," Vusic Tducetors
Wationzl Conference, Yearbook, 1934, p, 195,
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or done separately, the instructor in charge of the methods courses should
supervise the student-tezching, There are many sdvantages to bs goined
if cooperation between the loeal publiceschool instrumental superviser and
tezchers can he effected with the ccllege public-schsel instrumental
ingtructor,

The proposal nere is to allow the student to teauch only that particular
type of imstrument which hos besn studled in the methods courses, meking
e cunulative student-teaching experiencs based upon the applicstion of
those princinrles learned, In other words if the student is to tecch brass
instrunents, he should only do so when he hos completed the wmethods courss,
The weankness in this scheme lies in the studeni-tenching of the type
characterizad by the msthods course scheduled in the [ourth year. Ilowever,
if the student-teaching is done in comnection with the methods course in
the second sesmester, or scheduled after the completion of the fourth-year

methods courss under o [i this weskness cuzn be annulled,
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Cbservation of good tezchers in actual teaching situstions should be
& pert of the education of prospective teachers., Such observation can be
done in the lsboratory school, or in the public schools in the vicinity,
It is suggested that field trips be schedulsd as o part of the methods
courses, =and that discussions of things observed should alse be an integral
part of the methods course,.

Toe avoid the eriticiem that at the and of the instrumontal course,
the tescher ias capable of teaching only the fundamentsls and bsginnings of
technicel proficiency, an equal emphasis should be placed upon the pedapog-

ical aspect a5 vell as the performance foctor,



CHAPTER V

THE CONTENT OF THE PROPGSED CURKICULA

Technic Instruction
The curriculum should present z unified and specified course of study
in the form of = systematic, graded procedure, If it were possible, such
an organization of procedure and materials should be provided from the
elementary school, through high school, and continuing into college, to
the graduate level, Such a program as indicated by Prescott and Chidestarl
perhaps would be of service to the prospeciive instrumental teachef, %he
recommended five-poinlt course of study is as follows:
1. Full band (and/or orchestra) experience.
2., Sectional praciice and instruction,
3. Technie ingtruetion,
4, Solo playing.
5, Chamber music playing.
In defense of such a program, Prescott and Chidesisr quote Williams as
sayingt
In the past, too many of uws who are teachers ¢of instrumental music
in the schools, have depended on just the love of playing music or 'be-
longing to the band' to put our subject mcross. It has long been my

thought that a definite course of study for every instrument in the
band and orchestre should be eftablished,<

Lgerald R. Prescoft, and Lawrence W, Chidester, Getiing Results with
School Bands, p. 43,
2 o
J.I, Williams, "The new 'Appleton Awerd Svstem' for stimulating music
study, " Supervisors Service Bulletin, XII (March, 1833), quotsd by Pres-

cott and Chidester in Getting Resulis with School Bands, p. 41,

33
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A cursory survey will disclose that it is the custom of some collages

to list in the catalogue courses of study for individual instruments in

the form of an outline of materiels used for different grade levels,

The following is suggested by the writer zs a basis of & course of study

for both the major and basic instrument study; materials have been indi-

cated in the Appendix,

I1,

Prerequisite and Requisite
Qutline of Instrumental Technic and Performance

Tone Production
A, Position of Mouthpiece
B, Attack - use of tongue
G, Breathing - diaphragmatic
D. Articulstions
1. Legeto
2., Staceato
3. Cther forms
E. Sustained tones - piano.to mexzo-forte to piano
Rhythmic Training
A, Time signatures
B. Measure mecent
C, Notation avstem - comparstive values of notes
D. Drills on note reading and writing

E. Tapping background rhythms with actual notations using both
hands, one for time and other for rhythms

F. Rhvihmic action - physical movements to "feel" time and rhythm

G. Sight reading
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I1Z, Tntonation

A,
B.
C.

D.

Iv, Range
A.
B.

Ce

Listening for "beais" between two tones sounded
simultaneously

Listening for differences in pitch between two
sounded separately

Plaving of chords for balance and lietening for
being "“in-tune®

Correct support of tone through correct breathing often
removes most intonation problemssy if the tone is produced
correctly it will be in tune,

Ear training

1, Intervals - chords - scales

2, Melodic and harmonic dictation

Fingering
Slow scales in graduated height

Closure of aperture and oral cavity through vowel formations

V. Flexibility

A.
B.

C.

D.

B

e

Arpeggios - legato, staccato, mixed articulations
Lip slurs (brass)

Finger exercises with exsggerated finger movement to acquirse
finger independence and conirol

Intervals - legato and staccato

Yocalises

vIi. Velocity

A, Major and minor scales in graduatéd speeds and rhythmic

Be

grouping

Arpeggios
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¢, Articulation studies

D, Finger independence and action through slow and exaggerated
movements

ViI, Interpretation
A, Phrasing
B. Form
C. Observance of signs and markings
D, Chenges in volume and tempo
E. Rubato
F. Vibfato
Go Understanding of composer and his intentions

H. Development of originality and style of the individual
plaver

As can be seen, such a proposed outline will overlap into other phases
of instruction, especially the theory of music, The whole applied music
and methods program mey be_integrated with this outline, Another form of .
organization of the technical content could be based upon the adjudicator's
comnent sheet for solo and sensemble playing that is used in judging at the
National Music Contests;s

Tone
Beauty
Volume

Control

Interpratation
Temnpo
Expression
Phrasing
Ralance

3

Standards of Adjudication, a report of the Committee on Adjudication
of the American Bandmasters Association, National School Band Association,
1935’ Pe 2.
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Technic
Tongueing
Fingering
Smoothness
Breathing
Bowing
Use of pedal
Use of sticks (snare drum)
Use of hammers (xylophons, marimba, tympani)
Rudiments

Selsction
Musical velue
suitability

Accompaniment
Accuracy
Balance
Tuning

General effect
Stage presence

Stage personality
Artistry

Embouchure
Rhythm

Memorizing
Intonation

The Prescott Technic System may be used to advantage iv this connege

+ig» f~r the hrass. wondwint., and percwssion instr"ment8.4 There is =a
defirite need in this directiion for similar svstems of orgenization of
technical davelopment chagk~an*livngs and crurses of studv for the siring
ins*r-ments,

Full band and orchestra experience,~=-In the curriculum provision

should be made for full band and orchestra experience in two divisionsj

4Gerald R. Prescoti, The Prescolt Technic System.
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one for the concentration level, and one for the basic instrument level,
48 suggested in Chapter III of this present study, separate organizations
("Second" -bands and -orchéstras) might pe formed as laboratories for
gaining experience in this phase of development by players of secondary
pasic instruments, This might well be 2 testing ground for conducting
and use of materials for such instruction =g well. The values of this
program are self~evident and need no furtner discussion here,

Sectional practice and instruction.--In the Second Band or Orchesira,

the need for sectional practice ¢an be shown to the basie instrument
gtudents 1n ¢rder to bs able to study common difficulfiies in this mannmer
and to smsve time,  Like instruments, such as the clarinets, should meet
as often as practicable for the purpose of studying these difficulties,
and this practice will lead the student to discover tue need for such
anstruction in the more advanced organizations, These 8eciivaals wmigu.
meke up a part of the methods cless, being acheduled once or twice each
week as & minimum,

golo playing,~-This aspect of the educational progrem can be made
a velusble component of the concentration and basic instrumental study,
Frequeni appearances ars recommended as soloists at both of the levels
of imstruction, Student recitals both of the concentration instrument,
which culminates in the senior recital, and on the basic instruments,
ghould be encouraged, This type of experience would help the players of
instruments who are seldom given solos in concerted music, such as the
lower horn parts, tubas, and other inetruments which are usually limited

to accompaniment playing., By appearing as soloists, the students develop
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confidence in their own ability and develop & broader mgsicianship, Finally,
recognition should be given to the part taken in ensemble inner-part per=
formance, Systematic solo study for firet chair men needs no justifiecs-
tion; it is recognized as essential.4 In addition, a knowladge of the
extent and degree of difficulty of solos for all instruments ies & factor,

5

in the acquired knowledge of the instrumental temcher, that is inveluable,

Chamber music¢ playing.--All combinations of grouping should be en-

couraged in chamber music pleying, The following adventages of this
type of activity are stated by Prescott and Chidester,6

1, It makes for greaier accuracy, independence, and poise in
the performer,

2. It trains the student in ensemble cooperation.

3. It broadens and deepens the player's general musicianship,
having unexcelled artistic possibilities.

4, It promotes a more rapid musicel growth,

5, It develope, in the performsr and listener, & more sensitive
appreciation and enjoyment of music as an art,

6, It opens up to the player a new field of musical litersture,

In addition, for the prospective instrumental teacher, this type of
experience will carry over into his own conducting of such projects in
future assignments, provided that he observes the methods of procedure,
and does not allow his interest in the sc¢tual playing processes to annul

the underlying considerations of the teaching technigue,

4
Prescott and Chidester, op. cit., p. 131.

5

State and National School Music Competitions-Festivals Bulletin,
1941, )(Contains lists of graded solos for sll band end orchestra instru-
ments,

6Prescott end Chidester, op. cit., p. 132,



¥ethods Classes
The teaching procedure in the methods classes also could be grouped
under specific heasdings for teaching purposes as follows, as an outgrowth
of the preceding forms of technical outlines;
Origin and history of the inestruments
Functions of the various instruments in the band and orchestra
Accoustics
Tone, and its production
Breath
Attack
Eumbouchure
Technie
Solo snd ensemble material
VMeteriasly
Courses of study
Problems of imstruction
To be entirely successful, the instrumental teacher must have had
& thorough theoretical and practical background upon which to rely as a
basis for teaching, and the failure that all can evoid is the lack of
fundementsl knowledge,
The purpose of the methods class is to impert principles of teaching,
and the purpose of the technic class iz to give to the prospective teacher

those tools of intimaete knowledge of what there ig to teach,



CHAPTER VI

GONCLUSIONS

It is possible to determine a reasonably accurate basis for planning
an sdeguate program of educating prospective insirumental teachers only
if accurate information concerning the musicisnship of the new student
and actuzl teaching needs of the teacher in the {ield can be coordinated
with the content of the courses in the curricula, Information concerning
the musieal talsnt, capacity for nmusieal growth, musical action, and
general intelligence of the candidaie can best be obitained through objece
tively critical entrance axaminations by means of 2 reliable scientific
prognostic testing program. Curriculsar practices and selection of new
students should be based upon the information discovered through thess
qualifying entrance examinations, Teaching nesds of the teacher in the
field can ve established through surveys in the form of & comparison of
present practices with reasons#ble standards of atvainment, To be of most
value, the survey should be undsrtszken, if at all possible, by tne colleze
instructor of the methods courses,

A number of factors depend upon tne relationsn.p of instrumental
performance skills to practical principles of teachung prucedure, It is
of paramount 1mportanca‘that the instrumental teacher should have g
knowledge of the fechnical limitations and problems of performance and
instruction of each of the secticns of the band and orchestra, The

prospective teacher should be mede aware of the importance of being
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strong irn all departments of personal efficiency and growth as well as in
all pranches of music¢ in which he is to ve engaged.

A balance between speciazlized and general education in the curricula
should be striven for to enable the prospective teacher 1o become as
well-rounded iz his training as possible. The importance and value of
applied music instruetion in conjunction with the methods courses, as
well as with general cultursl subjects, should bse exhibited by ithe well=
planned curricula, It ies recommended thet the customary four-year course
ghould be incressed to at least five years in order to facilitate the
prospective public school instrumental tecchsr to ebsorb, retain, and
have in working order =1l that is necessary t¢ irsure success,

In consideration of the data involved in the investigation of the
factors affecting the relationship of teaching techniques to the perform-
ence techniques of the public-school instrumental music teacher, the
following conclusions seem to be apparent:

1, Couparison of the practices of present-day insirumental music
teaching in the public schools with reascnable standards of attainment
should be facilitated through further research to determine more accurately
the indices of successful instrumental wusic tesching, This should
affect the curricular practices of the teacherz colleges in determining
the contant of courses to be included,

2, The content of the courszes to bs included in the curriculum of
the prospective instrumental teacher should emphasize integral units that
have direct application to teaching,

3. Yethods courses should be integrated more closely with observation

and student-teaching,
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4., There is & necessity for establishing closer supervision of the
prospective instrumentel music teacher to bettsr effect the relationship
of theory to¢ practice,

5, If insistence is to be made of acquiring technical proficiency
beyond mediocrity in the various instruments of the bend and orchestra
by the prospective inatrumentszl teacher, it is recommended that the
four-yesr public school instrumental course should be extended for a
longer period of time to realize more fully the benefits of such inten-

sive study.



APPENDIX

A LIST OF MATERIALS FOR WCODWIND, BRASS,
AND PERCUSSION CLASSES

Reecomrionded Class Yethods

Bennett Band Book, Nos, 1, 2, 3, 4, $.30, Fillmore,
Good standard methods progressively arranged.

Cheyette~Roberts, Bridging the Gap, and Forging Ahead, $.30 and &,50,
Carl Fischer,
Complete repertoire for first year bands, includes six tuning chorales,
8ix marches, three waltzes, three concert pieces, four pep songs, two
rounds, one overture, bugle calls and parade routines, Forging
Ahesd is designed to follow the former, for intermediate bands, and
also contains a complete concert progrsm,

Lockhart, Lee, Lockhert Band~Class Method, $,30, Witmark,
Teaches each new note to six logical subdivisions of the band be-
fere it is presented to the group in unison, It is well graded
snough to eliminete supplementary material, This method includes
a concert of simple pieces to be played upon the completion of the
hook,

VMoore, 5.C., Moore Band Course, $.75, manual $1,25, Carl Fischer,
A complete individual methods for all wind instruments that can be
used in combination with all instruments, Writter in four-part
harmony, thus laying a2 basis for better intonation,

Smith-Yoder-Bachmen, Ensemble Band Methed, $,65, Kjos.
This method, with its melodic, rhythmie, and harmonic meterial is
carefully selectsd and graded, It provides the beginner with a
thorough foundation in tone production, phrasing, srticulaetion,
rhythu, fingering, and especially emphasizes musical theory,

Suggested Courses of Study for all Band Instruments
Baritons,~-

1, Archimedes, Alex, Foundation $o Baritone Playing, §1,50, Carl Fischer,

2. Axbans Complete Methed, $4.00 complete, also in two parts, Carl
Fischer,
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'Ronka, Tlmer, 6 Daily Lip Drills and Studies, $1.25, Carl Fischer.

Gornston, Thomss, High Tone 3tudies, 3,35, Fillmore,

Deville, ¥aul, 34 Studies on Chromstic Seales, 4,60, Carl Fischer,

Baritonist’s Studio, #ive volumes € 32,50, Carl Fischer,

Clarinet,-=-

Hovey, N.W., Zlementary Wethed for Clarinet, &,75, Rubank,

Lazurus, H., New and klodern Clsrinet lethod, §4,00, Buxter - Northrug.

Jean, Jeen, Twenty Itudes, Three volumes @ $1.80, Baxiter - Northrup,

Klose, H., 30 Ztudes from Aumont, $1.75, Baxter - Worthrup.

Kroepsch, F., Clarinet Studies, Book III, $.75, Fillmore,

Military Boand Studies, 32,00, RBaxter - Northrup.

Bassoon, ~-

Weissenborn, Julius, Practicel Method for Bassoon, 32,00, Carl
Fischer,

Jeissenborn, Julius, Jeissenborn Studies, Vol. II, 31.3%, Carl
Fischer,

Janecourt, Bassoon Schodl, 36,50, Tducatisnzl Musle Rureau,

Gavinies, P., 21 Famous Studes, 31,75, Saxter - YNorthrup.

Flemznt, Technieal Studies, Seven parts, complete 4,50, Pari II,
Zuxter - Worthrup.

Stadio, C.y Studi d'Crchestre, 53,00, Baxter - Northrup

Mlute,~-

Jegner, Foundotion Uethed, 1,30, Cerrl Pizcher.

Porp=Sousmann Yethod for Fiute, 32,50, Czrl Fischer,

Anderson, J., 24 Techuical Studies, op, 63, Vol, II, $1.65, Andraud,
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Berbiguer, T,, 18 Zxercises, $.73, Carl Fischer,
Hoyse, M., 48 Virtuose Studies, Vol. II, $1.75, Andraud.

Bandsman's Studio for Flute, Twe volumes & 32,00, Carl Fischer,

French Horn,--

Hauser, Foundation ic French Horn Playing, 31,50, Carl Fischer,

Franzs O., Grand Theoreticsl and Practical Method, 32,25, Andrsud.

Fontana, lodern School of the F and 3b Doubls Horm, 31,50, Carl
Fiacher.

Vaxime-Alphonse, 200 Modern $tudies, 3ix volumes ¢ 31,50, Volume IIT,

Andraud,

Gumbert, Qrchestral Studies, Ten volumes ¢ §$,85, Andraud,

Chos -~

Gillst, Fernand, lethod for Oboe, $1.80, Andraud,

Niemann-La3ate, lethod for Cboe, $2,350, Carl Fischer,

Bas, Louls, Methode Nouvslle, 54,40, Baxter « Northrup,

Lamotte, #fi,, 18 Studies after Mazas, Kruetzer, $1,50, Andraud,

Bas, Louls, Qrchestral Studies, Three volumes & 31,80, Baxter=
Worthrup,

Percussion,~=

Gardner, Carl E,, CGardner Progressive Studies for Snare Drum,
Book I., $1.00, Carl Fischer,

Gardner, Carl E,, Gardner lethod, Three volumes & $2,C0, Carl
Figcher,

Gardner Progressive Studies, Book II, #1,00, Carl Fischer.

Bower, H,A., Imperial VFethod, $1,50, Carl Rischer,

Sternburg, Simon, Modern Drum Studies, $2.00, Aifrsd.
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Gardner Progressive Studies, Book IV, $1.00, Carl Fischer,

Saxophonse ,=-

Universal Method, $1.00, Carl Fischer,

Vereeken, Foundation to Saxophone Playing, £1,5C, Carl Fischer.

JYeber's Tongue Gyrmnastix, #,73, Educational Music BDureau,

Gragun, J, Beach, Cragun Conservatory Method, Part II, $1.50,
C.Gs Gonn,

KMayeur, L., Grond Collection of Scales, Arpegpios, and 3iudies in
Interpretation, $3,0C, Carl Fischer,

Igombone.—~

Blodgett, Fred L., Foundation to Trombone Playing, $1.50, Carl
Fischsr,

LaFosse, Nodern and Complete Vethod, $6.00, Andraud.

Vantiz, 3., Trombone Virtueso, £3,00, Andraud.

Blume, Twelve Duets, 32,00, Fillmore,

Blume, 36 Studies, Fart 3, ¢.60, Fillmore,

Brown, T, Conway, Trombeone Passapes, 1.00, Doosey and Hawkes,

Goldman, Wdwin Franko, Foundetion to Trumpet Playing, 1,50, Carl
Fischer,

irban-Goldman, Cslebrated Complete Method, 33,530, Carl Fischer,

5%. Jacome, Complete Tutor for Trumpet, 34,50, Carl Fischer.

Clzrke, Herberi, Characteristic Studiss, 32,00, Carl Fischer.

“randt, 7., Last 3tudies, #1,50, Andraud,

Oandsmen's 3tudio for Trumpet, five volumes ¢ 32,00, Carl Fischer,
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Rell, '1llism, Foundstion to Tubs Flaying, 41,950, Carl Fischer,
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Tby, 3Bb Bass lethod, 33,00, Zducational lusic Bureau,

fonke, Alwmer, 6 Daily Lip Drills and Studies, 1,25, Cerl Fischer.

Blume~-Teuchert, 36 Studies,

Cuba Flovers Vademecum, 31,

e

=¥a)
~

.50, Androud,

Carl Tischer,
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