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CHAPTER I

INTRODUCTION

Reading and listening constitute the basic tools of

learning as well as the prime medium of social communi-

cation. In the years before a child enters school, all

of his experiences in associating meaning and language

have been experiences in listening or speaking. Upon

entering school, the child must adjust to a new and

strange environment in which comprehension through read-

ing must be developed to the extent that he can under-

stand a given meaning as well in his reading as in his

listening.

McKee states that probably any small child below the

third-grade level finds it easier to understand spoken

words. In general, beyond the third-grade level, the

pupil who does not understand a statement which he at-

tempts to read does not understand that statement when

it is read or spoken to him.1

Perhaps then, the most significant element in read-

ing and listening is comprehension. One must become pro-

ficient in concentrating upon what is being read or spoken

1P. McKee, T Teaching of Readinsin the Elementary
School, p. 10.

1
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so that meaning can be derived from it. Comprehension is

the basic general ability in all reading and listening.

But comprehension and concentration are nt enough. There

must also be the power of memory to enable one to recall

the essence of what has been read or spoken.

By putting determined will and purpose to the
seeking of their interests through reading and lis-
tening, children would build for themselves a frame-
work of conceptual knowledge, opinions, and ideas
which would serve as a basis for thinking throughout
life.2

Through listening or reading, children do acquire the im-

pressions out of which their own thinking grows, but only

as listening or reading has meaning is it of value. The

ability to understand or interpret the meaning of material

that is read or spoken is the primary ability which all

teachers should emphasize continually. Only through an

instructional program which provides adequate guidance and

direction can the child' s ability to understand clearly the

meaning of that which is heard or read be developed.

The Problem

The problem under consideration is to determine

whether it is easier for a third-grade child to under-

stand a given meaning when that meaning is presented to

him in spoken words than it is when the meaning is pre-

sented in printed words, Through the teaching of (1) the

correct use of ate and eaten, (2) what a sentence is, and

2Bernice Freeman, "Listening Experiences in the Lan-
guage Arts," English Journal, XXXVIII (December, 1949), 572-6.
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(3) keeping to the topic in a paragraph, this study at-

tempts to determine whether certain third-grade children

learn more from listening to teachers' oral explanations

than from printed explanations.

Sources of Data

The sources of data used in this report were two

groups of third-grade pupils in East Ward Elementary

School, Graham, Texas. One group, designated as the

control group, was taught by oral presentation; a second

group, designated as the experimental group, was taught

by printed instruction. The investigation extended over

a period of four weeks.

Other data on which this investigation was based

were three types of tests. The two groups were given

the Pintner-Durost Elementar Tests, Scale 1: Form A,

in February, and their mental ages were determined. The

Nelson SilentTReathgTest, Form A, was given to estab-

lish each child's reading age. Tests and printed expla-

nations on (1) the use of ate and eaten, (2) what is a

sentence, and (3) keeping to the subject, were used as

a basis for teaching and measuring comprehension and

retention of the three language concepts. These lesson

tests and printed explanations were taken from current

third-grade textbooks and workbooks.



This investigation was limited to certain language

concepts in specific subject matter. This report was

confined to the third grade in one school, in one local-

ity. The study was limited to a period of four weeks.

Although many experiments have been conducted in the

field of listening and reading, the investigator has been

unable to find a study in which oral instruction has been

compared with visual instruction under usual classroom

conditions. Either the material was read by the teacher,

or it was presented by means of a public address system,

a phonograph record, or the radio.

This study was based on the hypothesis that a lesson

conducted in a usual classroom situation, and as a part

of the regular language class, third-grade pupils will

understand a lesson equally as well through reading as

they do through listening.

Procedure of Study

This study reports the procedures used and the

results obtained from a comparison of oral and visual

methods of instruction. The investigation deals with

pupils of third-grade level. One group was taught by

oral presentation and another group was taught by printed

instruction.

Before instruction by the teacher was begun, each

group was pre-tested on the material to be taught: (1) the



use of ate and eaten, (2) what is a sentence, and (3) keep-

ing to the subject. Immediately after each lesson was

taught, each group was tested again. The same tests for

all three lessons were given again a week later to deter-

mine retention after a week's delay, and a month later

to determine retention after a month' a delay* From the

results of these tests, definite conclusions were reached

as to the difference in the two methods of instruction.

Related Studies

Many studies have been completed in the field of

listening and reading. A survey of research reveals that

prior to 1920 most studies were concerned with memory and

its relation to learning and retention. During this early

period the visual mode of presentation was generally

favored for children beginning at about the age of ten,

but the difference between the visual and auditory methods

was not very significant.

In 1928 Russell tested 1,080 pupils of the fifth:,

seventh-, and ninth-grade levels on a composition of 1,000

words. The auditory mode of presentation was found to be

superior for the fifth-grade pupils, both modes were

equally effective for the seventh-grade pupils, and read-

ing was superior for the ninth-grade pupils. 3

3R. D. Russell, "A Comparison of Two Methods of
Learning," Journal of Educational Research, XVIII (October,
1928), 235-2YB7

i i4-
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In 1936 Young examined about 2,000 children in the

fourth, fifth, and sixth grades of six school systems.

Fifteen passages from 350 to 800 words in length dealing

with nature science, poetry, hero stories, and industrial

processes were utilized. The testing was completely ob-

jective. The auditory mode was significantly superior

in the fourth grade, there was very little difference in

the fifth grade, and it was only slightly superior in the

sixth grade. In general, children who do poorly in com-

prehending through reading do poorly in comprehending

through hearing. Much of the reading difficulty is a

language difficulty.A

Corey tested 165 college freshmen upon selections

2,500 words in length. The same time was allowed for the

listening and reading situations. The visual presentation

was superior for immediate learning, but after two weeks

the superiority vanished.5

In the testing of 648 college students in psychology,

Greene found there was no significant difference for im-

mediate or remote recall. The highest quartile showed

4w. E. Young, "The Relation of Reading Comprehension
and Retention to Hearing Comprehension and Retentiong"
Journal of Experimental Education, V (September, 1931),
3rw3

"Stephen M. Corey, "Learning from Lectures vs. Learn-
ing from Reading," Journal of Educational Psycholog,
XCV (September, l934,TT59-70.
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the visual mode superior; the lowest quartile showed the

auditory mode superior.6

Carver concluded that one may expect the relative

effectiveness of oral instruction as compared to visual

instruction to decrease as proficiency in reading improves.

Auditory presentation varies inversely with the difficulty

of the material, and is more effective for mental functions

of recognition, verbatim recall, and suggestibility.

Critical attitudes and discriminative comprehension are

favored by reading. 7

In a summary .of experiments, Horn found that in

general pupils who learn well by one method also learn

well by others. The chief difficulties in understanding,

both in reading a selection and in hearing it read, grow

out of the limitations of the language. 8

McKee, in a discussion of the difficulties of oral

and visual comprehension, states that the difficulties

a reader has in understanding the meaning of printed

6Edward B. Greene, "The Relative Effectiveness of
Lecture and Individual Reading as Methods of College
Teaching," Genetic Psycholog Monographs, IV (December,
1928), 463-3

1 M. E. Carver, "Listening Versus Reading," The
PsychOol _of Radio, pp. 659-130.

8 Zrnest Horn, Methods of Instruction in the Social
ztues, p. 128.
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language exist also in understanding the meaning of

spoken language. Many off the so-called reading diffi-

culties, present also in listening, are language diffi-

culties. Any persons ability to understand what he

attempts to read is greatly dependent upon his ability

to understand spoken lazguage.9

9McKee, . cit., p. 11.

, _,



CHAPTER II

PROCEDURES IN LISTENING VS.

READING PRESENTATIONS

Language, the field in which this investigation was

made, is essentially a social activity through which a

child adjusts himself to school life. Through the use

of language, a child learns to express and interpret

ideas in relation to personal and group experiences. The

two methods of presenting the language concepts used in

this study give emphasis to orderly thinking by providing

opportunities for the children to express themselves, to

learn to listen, to increase their powers of observation,

and to appreciate the thoughts of others. When a child

has learned to allow others equal opportunity for talking,

to give thoughtful attention to what others are saying,

to listen and to read with a purpose, and when he can

understand, interpret, and use what he has heard or read,

listening and reading have then become a vital part of

his language experience.

The Experimental and Control Groups

This study was conducted with the third-grade pupils

of the East Ward Elementary School, Graham, Texas. Since

9

_ ® 
_ - _ 
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there were three sections of the third grade in this

school, it was decided that one section would be the

control group and the other two sections would be the

experimental group. The group of. children taught by

the auditory group was designated the control group and

will be referred to as Group I. The group taught by the

visual method was designated the experimental group and

will be referred to as Group II.

All the 125 pupils in the third grade were used in

the investigation. It was decided that absence on one

of the days of the testing program eliminated the record

of any child who missed the test. Of the original forty-

one students in Group I who were taught by the auditory

method, only twenty-nine students took all the tests.

These twenty-nine pupils were then matched with twenty-

nine students who were taught by visual instruction in

Group II.

Means of Equating the Groups

Students in Group I and Group II were equated on the

basis of their organismic age. The organismic age in this

investigation was based on one-half the sum of the mental

age and the reading age.
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Test Data

This investigation was based on the results of three

types of tests. These tests were as follows:

L. Pintner-Durost Elementary Test, Scale 1: Form A

was given to determine the mental age of the

students.

2. Nelson Silent Readin Test was given to determine

the reading age of each student.

3. Lesson tests, chosen from current language work-

books and textbooks, were given on: (1) the use

of ate and eaten, (2) what is a sentence, and

(3) keeping to the subject. The test for each

lesson was given four times to obtain the fol-

lowing results:

Test 1, Lessons I, II, and III, was a pre-test

given to determine the children's knowledge of

the language concepts before receiving instruc-

tion.

Test 2, Lessons I, II, and III, was given imme-

diately after each lesson was taught to determine

comprehension and retention on immediate learning.

Test 3, Lessons I, II, and III, was given to

determine retention after a weeks delay.

Test 4, Lessons I, II, and III, was given to

determine retention of language concepts after

a month's delay. (See Appendix for examples of

these lesson tests.)
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Procedure Used by Each Group

In this study the effectiveness of listening and

reading instruction was based on specific language con-

cepts being taught by usual classroom procedure. The

lessons included in this study were selected from a cur-

rent third-grade language textbook; moreover, they are

those with which children at third-grade level seem to

have the most difficulty. The lessons chosen were:

(I) use of ate and eaten, (2) what is a sentence, and

(3) keeping to the subject.

The schedule for administering the lessons and tests

was as follows:

1st day

2nd day

3rd day

4th day

5th day

6th day

One week

One mont

All the

. . . . . . . . . * Pre-tests

S . . . . . . . Pintner-Durost Test
Tfor mental age7

......... e Nelson Silent Readin Test
fr reading age and read-
ing grade)

. . . . . . . . . . Lesson I -- Test 1

. . . . . . . . *. Lesson II -- Test 2

.. . . . . . . . Lesson III -- Test 3
later . . . . . . Recall Tests I, II, III

h later . . . . . . Recall Tests I, II, III

third-grade pupils were given the Pintner-

Durost Elentar Test and the Nelson Silent Readin Test.

The mental age of the students was determined by the

Pintner-Durost Test. The Nelson Silent 4ea! Test was

1 Paul McKee and Lucille M. Harrison, Buildn Your
Lnua, pp. 25, 37, 50.
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given to establish each child's reading age and grade

equivalent. This test was designed to measure four phases

of reading ability:

1. Vocabulary

2. Ability to understand the general significance

of a paragraph

3. Ability to note details

4. Ability to predict the probable outcome.

The actual pairing of the students by organismic age

was made on the basis of the mental age and the reading

age as determined by the results of the Pintner-Durost

Elementary Testand the Nelson Silent d Tst. The

two matched groups of twenty-nine students each are shown

in Table 1. Sixteen pairs were matched with identical

scores, eight pairs within one point, and five pairs with-

in two points.

Pre-tests were given to all students before instruc-

tion in each of the three language concepts was begun.

These tests were given to ascertain the students' previous

knowledge of (I) the use of ate and eaten, (2) what is a

sentence, and (3) keeping to the subject. The students

were asked to see what they could do with each test with-

out any explanation by the teacher. The students assumed

that it was more or less a game they were playing and
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thought it was fun. This attitude continued to prevail

throughout the investigation.

The oral presentations of all three lessons in Group I

were carried out as one of the regular third-grade language

classes by one of the third-grade teachers. She advised

the students that they were to be tested again immediately

after the lesson. Each lesson was presented in a pupil-

teacher discussion method, with emphasis on pupil partici-

pation. The method was the teachers own choice, and the

use of the blackboard for illustrations was included. A

Webster Wire Recorder was used to record each of the three

oral presentations. (A transcript of each lesson is in-

cluded in the Appendix.) Although the wire recorder was

only incidental to the lesson, the children alerted them-

selves to the fact that what they were saying was being

recorded, and they were most anxious for a chance to talk.

They took great pride in being able to give the correct

answer and listened quite attentively to all that was

said. When a student answered incorrectly, all of them

wanted to help him and tell him the right answer. They

were very democratic in that they wanted each one to have

a part in the discussions.

Before the printed lessons were passed to the students

in Group II, the teacher told the students that they were

to read a copy of the printed lessons first, just as they

'f .. 5.: tw .::. - :...- . k..- .... ;... N''_.<:.. .-. : .. . ::-.i4 ^.: :, ,.I, v,1 1 iJi a .. t. 'K . _... - _ -, .. w ,, ,. _... : W.w, a



would study a lesson in their textbook. They were asked

to read the printed lessons by themselves and to read

slowly enough that they were sure they were understanding

what they read. She told them that she was quite confident

that they wouldnlot have any trouble reading this material

and to take plenty of time in studying it. This recog-

nition of their independence in reading was just the incen-

tive for encouraging each child to do his best work. After

the students had completed their study, a general group

discussion followed, and the students were tested immedi-

ately. (The printed form of each lesson is included in

the Appendix.)

The items included in the tests were carefully selected

from third-grade language workbooks and textbooks. Each

test was scored on the basis of the number of correct re-

sponses. In Test 1, Lesson I, on the use of ate and eaten,

the possible score was thirty; in Test 2, Lesson II, on

what is a sentence, the possible score was twenty-six; and

in Test 3, Lesson III, on keeping to the subject, the pos-

sible score was twenty-five.

In all three lessons, the test for each lesson was

given four times. The first time, the test was given as

a pre-test. The second time, the test was given immedi-

ately after the lesson was taught. The third time, the

test was given after a week's delay. The fourth time,

- - -



the test was given after a month' s delay. Tables 2, 3,

and 4 show the scores of the tests for Group I and Group II.

Table 2 shows the results of the four tests on the use of

ate and eaten. Table 3 shows the results of the four tests

on what is a sentence, and Table [. shows the results of

the four tests on keeping to the subject. It was noticed

that in two or three instances, a child's score would be

low after the lesson was taught, and then on the weeks

delay test or months delay test there would be a much

higher number of correct responses. It was decided that

these children, through the process of reminiscence, had

had time to think through the correct answers more care-

fully and a higher score was made the next time.

r ...
- < - - - = .:..g: ... : -. ..... . t ;-a .re - , a. . ... .. jrsr..,.:,..+,.: _. . 1-.,-,_ :,.; . . .- >.r,.- , u :A aaa:_ ... .... ,te a I



CHAPTER III

INTERPRETATION OF TEST RESULTS IN LISTENING

VS. READING IN ACHIEVEMENT

Attention is now centered upon the results showing

the effectiveness of reading or listening procedures in

the comprehension and retention of certain language con-

cepts as determined by this investigation. Although

this study was limited to certain language concepts in

specific subject matter, it was noticed that one desirable

result was the use of these concepts in other school activ-

ities, It was not infrequent to hear a student tell an-

other child that he was nit keeping to the sub ject or that

what he had said was not a complete sentence. The students

were using what they had learned, for the meaning had value

to them. A comparison of the results obtained in this

study on (I) the use of ate and eaten, (2) what is a sen-

tence, and (3) keeping to the subject, is measured from

the tabulated records of Group I and Group II.

Mean Ratings and Test Scores of
Visual and Oral Groups

The chronological age, the mental age, and the reading

age of Group I and Group II are shown in Table 1. The

17
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students were ranked according to their organismic age

on the basis of their mental age, as determined by the

Pintner-DurostTest of' Mental Ability, and their reading

age, as determined by the Nelson Silent Reading Test. In

ranking the students according to their scores on the

above-mentioned tests, the pupil with the highest score

was ranked number one in each group. The pupil numbers

as they appear in the tabulation remain the same through-

out the investigation. The mean scores were included to

give a better comparative view of the equality of the

two groups.

The chronological age, the mental age, and the read-

ing age of each child are shown in months in Table 1.

Although the chronological age was not used as a basis

for equating the groups, it was included for the purpose

of presenting a wider scope for the comparison of the

equality of Group I and Group II.

As shown in Table 1, Group I had a mean chronologi-

cal age of 108.2 months, and the range was from ninety-

eight months to 115 months. The mean mental age for this

group was 110.55 months, ranging from eighty-two months

to 144 months. The mean reading age for Group I was 123.93

months with a range from ninety-four to 151 months. Group I

had a mean-organismic age of 117.76 months, the range being

from ninety-seven months to 143 months.
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TABLE 1

CHRONOLOGICAL AGE, MENTAL AGE, AND READING AGE OF
GROUP I (CONTROL) AND GROUP II (EXPERIMENTAL)

Group I Group II

Pupi CA MA RA OA Pupil CA MA RA OA

1 110 144 142 143 1 112 135 1$4 1445
2 106 129 1 1 140 2 113 135 147 1

98 129 144 136.5 100 126 247 1365
107 129 134 131 107 125 140 132.5
103 127 134 130.5 112 12 139 131.$
101 125 133 129 103 122 136 129

7 100 121 13$ 12 7 99 126 130 128
8 104 130 124 127 8 110 121 133 127
9 109 115 137 126.5 9 107 117 133 125

10 104 121 130 12.5 10 112 113 147 125
11 111 111 136 123.5 11 112 117 130 123.5
12 100 116 130 123 12 111 115 132 123
1 105 118 127 122.5 1 112 117 128 122.5

112 113 125 119 1 110 113 126 119.5
1 112 117 120 115 .$5 1$ 105 114 123 i18.5

113 100 131 115.5 i6 1 12 12 19- n5.5
17 102 110 120 115 17 102 109 212 115
18 111 100 123 111.5 18 112 102 121 111.
19 108 106 16 1l1 19 104 102 120 111
20 113 110 109 109.5 20 I1 100 1S 109
21 103 99 115 108.5 21 108 101 17 109
22 115 99 115 107 22 114 103 113 108
2 111 96 110 103 2 114 97 109 103
2 l15 95 110 102.5 2 311 100 10$ 02.
2$ 112 98 10Q 101 2 117 101 103 102
26 103 6 1 100.5 2 111 91 110 100.$
27 115 82 117 99.5 27 107 101 98 99.5
28 113 101 94 97.5 28 115 89 102 95.5
29 108 96 98 97 29 101 95 95 95

________ r1u - j - - - U I S. -1W--w- ... lt - Im...

117.76 I0.4 123 .7 117.69Mean 1108.21 110.551123.93



20

Table l shows Group II to have a mean chronological

age of 10874 months, ranging from ninety-nine months to

117 months. The mean mental age for Group II was 111.6

months with a range from eighty-nine months to 135 months.

The mean reading age for this group was 123.78 months, the

range being from ninety-five to 154 months. Group II had

a mean organismic age of 117.69 months, ranging from ninety-

five months to 144.6 months.

The results of the tests given on the use of ate and

en, what is a sentence, and keeping to the subject are

included in Tables 2, 3, and 4. These tests were chosen

from current workbooks and were scored according to the

number of correct responses. Each test on each of the

language concepts was given four times. The first time

the test was given as a pre-test to determine the students'

knowledge of the language concepts before receiving in-

struction. The second time, the test was given immediately

after the lesson was taught to determine comprehension and

retention on immediate learning. The third time, the test

was given to determine retention after a week's delay; and

the fourth time, the test was given to determine retention

after a month's delay.

In Table 2, on the use of ate and eaten, the possible

score was thirty. It can be seen from Table 2 that Group I,

t _ca.i i , ..- n...,,.:. :. ; .. ,.-, ... v -'h sSiti:,=..e. , .:.(. .w........ _.... . a.:..-..i:, Wta .. .,.,.i _. _t.,._. ,. _..,... _ ...- _ _ ,..., N. . _ ._ i.
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the control group, answered on the pre-test an average of

22.84 questions correctly, while Group II, the experimen-

tal group, answered an average of 20.09 questions correctly.

The control group answered an average of 2.75 more questions

correctly than the experimental group.

On the after-test on the use of ate and eaten, Group I

answered an average of 28.05 questions correctly, while

Group II answered an average of 24.36 questions correctly.

The control group answered an average of 3,69 more questions

correctly than the experimental group.

On the recall test after a week's delay, an average of

25.43 questions were answered correctly by Group I. Group II

answered an average of 24*40 questions correctly. The con-

trol group answered 1.03 more questions correctly than the

experimental group.

On the recall test given after a month's delay, Group I

answered an average of 21.67 questions correctly. Group II

answered an average of 22.98 questions correctly. An aver-

age of 1.31 more questions were answered correctly by

Group II than by Group I.

From the results of the four tests, the auditory method

was of significance on immediate learning. By the results

of the recall test after a week's delay, the superiority of

listening had decreased, but continued to show a slight gain

over reading. From the results of the month's delay test,

reading gained a slight superiority over listening.
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TABLE 2

SCORES ON THE FOUR TESTS ON THE USE OF ATE
AND EATEN, GROUP I AND GROUP II*

Group I Group II

Pupi Pro= After Week Month Pre- After Week Month
Test Test Dea Delay Test Test Delay Delay

1 28 30 30 30 1 28 25 30 30
2 29 30 29 29 2 21 26 21 21

3 30 30 30 30 29 29 30 30
29 30 30 30 25 25 28 27

$ 24 28 27 27 23 30 30 30
6 30 30 30 30 6 21 29 29 19

7 29 30 30 30 7 25 23 29 25
8 27 29 29 30 8 18 20 24 21
9 18 30 30 25 9 29 30 30 30

10 26 30 30 30 10 24. 30 30 30
11 19 24 27 28 11 30 30 30 30
12 28 30 22 20 12 27 21 26 27
1 25 29 29 28 13 27 26 28 27
1 21 30 23 22 19 24 21 27
1 29 30 29 27 1 20 26 22 21
16 25 26 27 27 i6 19 26 24 20
17 25 29 28 28 17 25 28 22 23
18 21 29 26 26 18 8 22 19 23
19 21 29 23 26 19 17 21 30 20
20 26 29 28 30 20 16 2k 15 13
21 21 29 26 23 21 13 26 29 27
22 16 26 20 21 22 18 28 26 24
2 24 27 26 25 2 13 27 24 10
24 11 30 21 21 24 29 30 30 30
2$ 19 27 21 23 2$ 10 8 23 21
26 15 29 27 26 26 8 13 11 11
27 12 20 13 12 27 18 11 17 17
28 8 13 22 19 28 12 26 18 lb
29 22 29 28 26 29 11 i. i6 18

Mean 22.8 28.45 25.43 21.67 :20.09 24.3 24.40 22.98

aD a - a4-5a a*44n5 ns

'Lesson I.
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On the test of what is a sentence, the possible score

was twenty-six. Table 3 shows that on the pre-test of what

is a sentence, the average number of questions answered

correctly by Group I was 22.33 and the average for Group II

was 22.22. The control group answered an average of .11

more questions correctly than the experimental group.

On the after-test, taken after the lesson was taught

on what is a sentence, Group I averaged 22.88 questions

answered correctly, and Group II averaged 23.72 questions

answered correctly. The experimental group answered .84

more questions correctly than the control group.

On the recall test, taken after a week's delay, the

average of questions answered correctly by Group I was

23.06. The average of questions answered correctly by

Group II was 22.92. The control group answered .14 more

questions correctly than the experimental group.

On the recall test, taken after a month' s delay,

Group I answered an average of 22.93 questions correctly.

Group II answered an average of 26.22 questions correctly.

The experimental group answered an average of 3.29 more

questions correctly than the control group.

From the tabulated record of the results of the four

tests on what is a sentence, the control group showed a

slight superiority on the pre-test before the instruction

was begun. After the lesson was taught, the experimental

group gained over the control group as indicated by the

;



24

TABLE 3

SCORES ON TIE FOUR TESTS OF WHAT IS A SENTENCE,
GROUP I AND GROUP 11*

Group I Group II

Pr- After Week Month Pre- After Week Month
Test Test Dela Delay i Test Test Delay Delay

a f a m .e nin m ~ 1
amammmmmm [I - m an- 4-.--

2'1
6
7
8
9

10
11
12

16

17
18
19
20
21
22

2$

26
27
28
29

225

26
a6
25

2$
26

26
20
214
23

23
23
21

23

25

23

22
22
22
11
17

z6

26
26
26
26
26
26
2k

26

26
26
26
22
26
26
26
21
24
23
25
25

23
21
2
1$

16
2

15

26
26
25
26
26
26
26

25

16
21
21

24
26
19
21
2

25
25
25
21
24
17

19

1
18
16

26
26
26
26
26
26
25

26
25
25
23
25
26

23

25
262L

22

22

17
20
14
13
17

1
2

7
8
9
10

12

16

17?

18
19
20
21
22
25
26

2b

27
28
29

17
25
25

25
a6
25

22

2$
26
21
2
23
26
23
23
22
25
20

20

21
20
23
20
17
19
12

26
26
26
25
26
26

26
26
26
26
26
26

26
25
25
25

21

22
22

24
23
23
21
19
15
17

26
26
26
26
26
26
26
26
26
2s
26
2
26
26
26

2
27
21
232

27
21

23

19
19

26
26
26

26
26
26

26
26
26
25

2

26
26
25
2
2
2

23
28

21

*Lesson II.

Mean 22.3 22.8823.06122.931 L22.22 23.72I22.92 26.22

SD 3.91 3.791 3.711 3S.8 4 4.971 .3 2.7

-...,. .. -, : . - - - .. ' _. .r-: -;. . h . :. ':: .. i=;.liV J, :r': fs..G .. :Y_ ih.. .. a - .-. v $& S+I+ Y.F:i; ^:tr:43Et
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mean scores. On the recall test after a weeks delay,

the control group again gained slight superiority over

the experimental group. On the recall test after a month' s

delay, the experimental group made a very definite gain

over the control group.

On the test of keeping to the subject, the possible

score was twenty-five. In Table 4 the pre-test on keep-

ing to the subject showed that Group I averaged 17.74

questions answered correctly. Group II averaged 20.33

questions answered correctly. An average of 2.59 more

questions answered correctly was made by Group II than

Group I.

On the After-test of keeping to the subject, Group I

averaged 21.91 questions answered correctly, and Group II

averaged 22.12. Group II averaged .21 more questions

answered correctly than Group I.

On the recall test after a weeks delay, Group I

answered an average of 21.78 questions correctly and

Group II answered an average of 22.81 questions correctly.

Group II answered 1.03 more questions correctly than

Group I.

On the recall test after a months delay, Group I

averaged 21.91 questions answered correctly. Group II

averaged 22.29 questions answered correctly. Group II

averaged .38 more questions answered correctly than

Group I.
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TABLE 4

SCORES ON THE FOUR TESTS OF KEEPING TO THE
SUBJECT, GROUP I AM GROUP 1I*

Group I Group II

Pre- After Week Month Pre- After Week Month
Pupil est Test Delay Delay upil Test Test Delay Delay

1 2 25 25 25 1 2 2 25 24

2 2 25 2 2 2 2$ 25
S 2 2. 25 2 23 25 2 2

4 2$ 25 2 24 25 2 22

25 2$ 2$ 2$ a4 25 25 25

6 25 2 2 . 25 6 23 25 25 25
7 25 2 2 25 7 25 2 25 2

8 2 25 2 25 8 15 2 25 2

9 24 25 25 25 9 2 2 25 2$

10 10 25 25 25 10 2 2 2 25

11 24 25 25 25 11 22 2 2 25

12 23 2 25 25 12 25 2 2 25

1 23 2 2$ 23 1 25 2$ 25 2
1 19' 2 2 25 1 23 23 23 24

1 25 25 2 25 1 22 24 25 24

1 19 25 19 18 16 23 24 25 25

17 20 23 20 22 17 23 2 2 21

18 10 1s l 18 18 23 - 2 2 2

19 24 2$ 2 2$ 19 25 2 2 4
20 22 24 24 24 20 21 20 21 21

21 13 24 24 22 21 21 24 22 22
22 6 21 22 23 22 15 22 25 24

2 10 18 19 18 23 1$ 18 19 23
2 $ 12 11 13 24 14 21 20 23

2 15 17, 24 21 2 19 19.' 11 28

2 7 7,12 26 9 11 11 8

27 12 8 ' 3 27 $ 12 9 13
28 19 18 21 28 13 19 22 25

29 4 13 18 17 29 8 7 9 8

Mean 17421.9)1 21.78 21.91 20.33 22.12 22.81 22.29

SD TSZ 5.09 5.1 5.21 - .67 4.65 4.71 4.4

*Lesson III
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From the tabulated record of the results of the

four tests on keeping to the subject, the experimental

group made a very definite gain over the control group

on the pre-test before any instruction was begun. On the

after-test after the lesson was taught, the control group

made a very definite gain from the score on the previous

test. Although the mean score on the after-test by the

experimental group was not so much a gain for Group II

as Group I had made, the experimental group continued to

show a slight superiority over the control group. On

the recall test after a month' s delay, the experimental

group continued to show a slight gain. On the recall

test after a month's delay, the experimental group con-

tinued to be slightly superior to the control group.

Comparison of Ratings in Visual
and Auditory Comprehension

Tables S, 6, 7, and 8 show the reliability of the

difference between the means of the two groups on the use

of ate and eaten. Table 5 preseuits the results of the

comparison of the two groups on the pre-test of ate and

jejajen. The mean difference between the two groups was

2.75 in favor of the auditory group. The probable error

of the difference between the means was 1.65. The criti-

cal ratio of 1.67 on the pre-test indicated there was not

any significant difference between the auditory and the
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visual groups. The standard deviations of the two group

means showed that an adequate range of scores was obtained

from the test. The standard deviations, 5.85 and 6.48,

added and subtracted from the means, 22.84 and 20.09

respectively, included as many as two-thirds of the raw

scores; hence, the spread of scores was adequate in each

of the groups. The auditory method was favored by a

slight gain over the visual method.

TABLE 5

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE
MEANS ON THE USE OF ATE AND EATER, GROUP I

AND GROUP II, ON PRE-TEST, LESSON I

Groups N M SD 67d ND

Group I 29 22.84 5.85

1.65 2.75

Group II 29 20.09 6.48

CR 1.67

Table 6 shows the comparison of the auditory group

and the visual group on the after-test on the use of ate

and eaten. From the mean scores of Group I and Group II

definite gains were made by both groups. The mean differ-

ence between the mean score of Group I, which was 28.05,
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and the mean score of Group II, which was 24.36, was

3.69. The probable error of the difference between the

means was 1.27. The standard deviations of Group I and

Group II showed that the spread of scores included more

than two-thirds of the raw scores for both groups. The

critical ratio of 2.91 showed a definite significance

for the superiority of the auditory group over the visual

group.

TABLE 6

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE
MEANS ON THE USE OF ATE AND EATEN, GROUP I
AND GROUP II, ON AFTf-TEST7LSON I

Groups N M SD .7dMD

Group 1 29 28.05 3.13
1.27 3.69

Group II 29 24.36 5.93

CR 2.91

A comparison of the retention after a week a delay

on the use of ate and eaten is given in Table 7. The

superiority of the auditory group was only slight. There

was a mean difference of 1.03 between the mean scores of

Group I and Group II. The probable error of the differ-

ence between the means was 1.3J4. The standard deviations
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for both groups, 4.59 and 5.21, showed more variability

in reading comprehension than in listening comprehension.

TABLE 7

THE RELIABILITY OF THE DIFFERENCE BETWEEN TEE MEANS
ON THE USE OF ATE AND EATEN GROUP I AND

GROUP II,W WEEKTSDLAY TEST,
LESSON I

Groups N MtSD Cd MD

Group I 29 25.43 4.59
103I4 1.03

Group II 29 24.40 5.21

CR .91

The critical ratio of .91 indicated there was no signifi-

cant difference between the visual and the auditory groups.

From the results of this test on a week's recall, the

superiority of auditory over visual decreased to a very

slight gain.

Shown in Table 8 are the results of the recall test

after a month's delay on the use of ate and eaten. Both

Group I and Group II showed losses in their mean scores

of 21.67 and 22.98 respectively from their scores on the

week's delay test. The mean score of Group II did indi-

cate a gain by the visual group over the auditory group.

7. c=1-i ^mu - .:iy 3- : i ',8-. _ r l, t'F.4.:' __ ';sh'i F ad- .: =v +.: ,_-.. - - _ _ _ _ '
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TABLE 8

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS

ON THE USE OF ATE AND EATEN, GROUP I AND

GROUP II, ON MONTH'S DELAY TEST,
LESSON I

Groups N SDd D

Group I 29 21.67 4.444
.ii 1.31

Group II 29 22.98 6.oQ

CR*.92

The mean difference between the groups was 1.31, and

the probable error of the difference between the means

was 1.41. The standard deviations of 4.4 for Group I

and 6.0 for Group II showed a more adequate spread of

scores for Group II than Group I. The critical ratio of

.92 indicated there was no significant 
difference between

the auditory and the visual groups. The results of the

month's delay test on the use of ate and eaten not only

showed that the superiority of the auditory 
method had

vanished, but also indicated a preference for the visual

method on delayed recall.

Tables 9, 10, 11, and 12 show the reliability of the

difference between the means of the results for the four

tests on what is a sentence. Table 9 presents the results
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of the difference between the means on the pre-test of

what is a sentence. On the mean score of Group I, which

was 22.33, and the mean score of Group II, which was

22.22, the difference between the means was .11 in favor

of the auditory group. The probable error of the dif-

ference between the means was 1.78. The standard devia-

tions of Group I, which was 3.91, and of Group II, which

was 3.814., indicated an adequate spread of scores for both

groups. The critical ratio of .061 indicated there was

no significant difference between reading and listening.

TABLE 9
THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS ON

WHAT IS A SENTENCE, GROUP I AND GROUP II, ON
PRE-TEST, LESSON II

Groups N M SD ~d

Group 1 29 22.33 3.91

1.78 .11
Group II 29 22.22 3.84

CR .061

There was a slight gain by the auditory group over the

visual group.

The results of the comparison of the auditory group

and the visual group on the after-test of what is a
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sentence are given in Table 10. Both groups improved

in their scores, but the visual group showed a slight

superiority. The mean difference between the mean scores

was .84, and the probable error of the difference between

the means was 1.08. The standard deviations of 3.79 for

Group I and of 4.97 for Group II indicated an even dis-

tribution of scores for both groups. The critical ratio

of .79 indicated there was no significant difference

between the auditory group and the visual group. There

was a slight gain by the visual group over the auditory

group on immediate learning.

TABLE 10

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS ON
WHAT IS A SENTENCE, GROUP I AND GROUP II,

ON AFTER-TEST, LESSON II

-n n -n n- -
-- .._. IN... .I

Groups N M SD Cd IS

Group 1 29 22.88 3.79
1.08 .84

Group II 29 23.72 4.97

CR .78

Presented in Table 11 are the results of the com-

parison of the auditory group and the visual group on

the week's delay test of what is a sentence. The mean

fawNWANNIAMM A:
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score of Group I, 23.06, showed a slight improvement by

that group. The mean score of Group II, 22.92, showed

a decrease. in the mean score from the previous test.

The mean difference between the mean scores of the two

groups was .14 in favor of Group I. The probable error

of the difference between the means was 1.07. The stand-

ard deviations of 3.71 for Group I and 4.30 for Group II

showed an adequate spread of scores for both groups, with

slightly more variability for Group I. The critical

ratio of .13 showed there was no significant difference

between the visual group and the auditory group. On

recall after a week's delay, the results showed a slight

gain by the auditory group over the visual group.

TABLE 11

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS ON
VHAT IS A SENTENCE, GROUP I AND GROUP II,

ON WEEK'S DELAY TEST, LESSON II

Groups N M SD CdIm.

Group 1 29 23.06 3.71

1.07 .14

Group II 29 22.92 4.30

CR .13



A comparison of the results on what is a sentence

as indicated by the recall test after a month's delay

is shown in Table 12 for the auditory group and the

visual group. The mean score of 22.93 for Group I

showed a slight decrease from the previous test. The

mean score of 26.22 for Group II showed a decided im-

provement from the mean score on the previous test.

TABLE 12

THE RELIABILITY OF THE DIFFERENCE BETWEEN TIE MEANS ON
WHAT IS A SENTENCE, GROUP I AND GROUP II,

ON MONTH'S DELAY TEST, LESSON II

Groups N M SD C d M

Group I 29 22.93 3.54
1.84 3.29

Group II 29 26.22 2.71

CR .26

The mean difference between the scores for Group I and

Group II was 3.29, which indicated a definite gain by

the visual group. The probable error of the difference

between the means was 1.84. The standard deviations for

Group I and Group II, 3.54 and 2.71 respectively, showed

an adequate spread of scores for both groups. The critical
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ratio of .26 indicated there was no significant differ-

ence between the auditory group and the visual group.

From the results of the month's delay test on what is

a sentence, the visual group had made a very definite

gain on delayed recall over the auditory group.

Tables 13, 14, 15, and 16 show the reliability of

the difference between the means of the four tests on

keeping to the subject. Table 13 presents the results

of the difference between the means of Group I and

Group II on the pre-test of keeping to the subject.

TABLE 13

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS
ON KEEPING TO THE SUBJECT, GROUP I AND GROUP II

ON PRE-TEST, LESSON III

~a,- .- wa i- -... m

Groups N M SD Cd MD

Group 1 29 17.74 7.52

1.78 2.59

Group II 29 20.33 5.67

CR 1.46

On the mean score of Group I, which was 17.7.., and the

mean score of Group II, which was 20.33, the difference

between the means was 2.59 in favor of the visual group.
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The probable error of the difference between the means

was 1.78,. The standard deviations of Group I, which was

7.52, and Group II, which was 5.67, indicated an adequate

spread of scores for both groups. The critical ratio of

1.46 showed there was no significant difference between

the auditory group and the visual group. A slight gain

by the visual group over the auditory group was again

indicated.

A comparison of the results of the after-test of

keeping to the subject was shown in Table 14. The mean

score of 21.91 for Group I showed a definite gain for

the auditory group from the previous score. The mean

score of 22.12 for Group II showed a decided improvement

for the visual group from the mean score on the previous

test. The mean difference between the mean scores was

.21 in favor of Group II, and the probable error of the

difference between the means was 1.30. The standard

deviations of 5.09 and 4.65, for Group I and Group II

respectively, indicated an adequate spread of scores for

both groups. The critical ratio' of .16 indicated there

was not any significant difference between the visual

group and the auditory group. There was still a slight

superiority of the visual group over the auditory group.
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TABLE14

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS
ON KEEPING TO THE SUBJECT, GROUP I AND GROUP II,

ON AFTER-TEST, LESSON III

in n -na l nrin nn e n nee ~ a- n

Groups N M SD Cd MD

Group 1 29 21.71 5.o9

1.30 .21
Group II 29 22.12 .1.

CR .i6

In Table 15, on the recall test after a week's delay,

a comparison of the results on keeping to the subject con-

tinued to favor visual over auditory. The mean difference

between the mean scores of Group I and Group II was 1.03,

Group II showing a slight superiority. The probable error

of the difference between the means was 1.31. The criti-

cal ratio of .79 showed there was no significant differ-

once between the visual group and the auditory group.

The standard deviations of 5.11 for Group I and 4.7l for

Group II, added and subtracted from the means 21.78 and

22.81 respectively, included more than two-thirds of the

raw scores. In Group I only three scores were not in-

cluded in the spread of scores. The same was true in

Grnup II.
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TABLE 15

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS
ON KEEPING TO THE SUBJECT, GROUP I AND GROUP II,

ON WEEK'S DELAY TEST, LESSON III

Groups N M SD Cd MD

Group I 29 21.78 5.11
1.31 1.03

Group II 29 22.81 4.71

CR .79

A comparison of the results of the month's delay

test on keeping to the subject is presented in Table 16.

TABLE 16

THE RELIABILITY OF THE DIFFERENCE BETWEEN THE MEANS
ON EPING TO THE SUBJECT, GROUP I AND GROUP II

OON MONTH'S DELAY TEST, LESSON III

Groups N M SD Cd MD

Group I 29 21.71 5.21

1.29 .38

Group II 29 22.29 4. 42

CR .29

-.



The mean score of 21.91 for Group I showed a very slight

gain by Group I from the previous test. The mean score

of 22.29 for Group II showed a very slight loss by Group II

from the previous test, but the visual group continued to

show a slight superiority over the auditory group. The

mean difference between the mean scores for Group I and

Group II was .38. The probable error of the difference

between the means was 1.29. The standard deviation of

5.21 for Group I, and the standard deviation of 4.42 for

Group II, added and subtracted from the mean scores of

21.71 for Group I, and 22.29 for Group II respectively,

again indicated for both groups that all but three scores

in each group were included in the spread of scores. The

critical ratio of .29 indicated there was no significant

difference between the auditory group and the visual group,

but on the recall test after a months delay, the visual

group still held a slight superiority over the auditory

group.

In a comparison of the results from all the tests

on Lesson I, listening was definitely superior to reading

on immediate learning, but after a month' s delay, reading

was slightly superior. In the tests on Lesson II, reading

showed a slight gain over listening on immediate learning,

listening gained slight superiority on the recall test

after a week's delay, but reading showed a definite gain

--



on the recall test after a month's delay. On Lesson III,

reading showed a slight gain over listening on immediate

learning, on the recall test after a week' s delay, and

on the recall test after a month's delay. Although the

differences favored reading, they were not significant

enough to be of statistical importance.



CHAPTER IV

CONCLUSIONS AND RECOMENDATIONS

This investigation was conducted to determine the

value or two methods of teaching, listening and reading,

in regard to comprehension and retention of certain third-

grade language concepts. From the results or the lesson

tests on (I) the use of ate and eaten, (2) what is a sen-

tence, and (3) keeping to the subject, tentative con-

clusions and recommendations are offered.

Conclusions

The results of this study on the effectiveness of

reading and listening as the means by which children

learn more easily indicated that although some gains

were made in both methods, there was no significant sta-

tistical difference. Any given material, whether it is

presented by auditory or visual instruction, must meet

the needs of the child and be of interest to him before

it has value and understanding. Although listening was

of superior significance on the use of ate and eaten,

Lesson I, the mean scores on Lesson II, what is a sen-

tence, and Lesson III, keeping to the subject, indicated

42
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a very slight gain of reading over listening. It would

seem reasonable to conclude that in a given 
situation

the method of teaching to be used, auditory or visual,

would depend upon the level of the material. For easy

material, as in Lesson I, listening proved more advan-

tageous for comprehension. For more difficult material,

as in Lesson II and Lesson III, it did not matter par-

ticularly which method was used. The third-grade children

seemed to understand as adequately by reading as they did

by listening.

Recommendations

This investigation was limited by the small number

of pupils involved and the period of time over which the

study extended. This type of investigation should be

made with larger groups of students over a longer period

of time, and the investigation should include a more

extensive testing program. As this study was limited

to certain language concepts in specific subject matter,

a more scientific investigation would include several of

the content fields. The two methods of teaching could

be greatly enhanced by the use of audio-visual material

in the classroom. Since there was no time limit set on

the visual or auditory instruction, the study at controlled

rates might prove more valuable. Also, a more inclusive



language-arts program with the use of standardized tests

would be desirable for more accurate results. It is

further recommended that a plan of continuous testing of

listening and reading procedures through each grade be

emphasized for evaluating educational results for the

child and for the teacher as well.

... a



APPENDIX

Lesson I

Ate and Eaten

Miss Gay: Today we are going to learn to use ate

and eaten correctly. Ate and eaten are used when some-

thing has already happened.

You ate lunch yesterday.

You ate a sandwich last night.

You have eaten your lunch.

It has already happened.

Ate, a-t-e, is never used with a helping word.

Eaten,e-a-t--e-n, is used with a helping word, such as

one of these five: have, has, ha, wa, and were.

Letts say those helping words together: have, has,

had, was, were.

Class: Have, has, , was, !.

Miss Gay: Who can say them now?

Jimmie: Have, hast, had, was., wee.

Miss Gay: Thurmond, can you say them?

Thurmond: Have, ha+,w d, was , a were..

Miss Gay: Goodt

Let me hear Kenneth say them.

Kenneth: a, ha, h..w ysP,.. . :"
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Miss Gay: Good;

Now which word, ate or eaten, do you use with a

helping word, Dorothy?

Dorothy: Eaten.

Miss Gay: I'm going to give you a sentence, and you

decide which word you would use, ate or eaten.

The first sentence is:

Ruth has breakfast.

Which would you use, Jan, ate or eaten?

Jan: Eaten.

Miss Gay: Jan, why did you use eaten?

Jan: Because it has a helping word.

Miss Gay: What was your helping word?

Jan: Has.

Miss Gay: Goodt Jan.

Let's see what we'd use in this sentence.

She and her dad egg and toast.

What would you use, Judith?

Judith: Ate.

Miss Gay: Why did you use ate?

Judith: It doesn't have a helping word.

Miss Gay: No, it doesn't have a helping word.

Which word should be used in this sentence, Ronnie?

Have Betty and Jack_ yet?

Ronnie: Eaten.



Miss Gay: Why did you use eaten?

Ronnie: Because it has a helping word.

Miss Gay: What is your helping word, Ronnie?

Ronnie: Have.

Miss Gay: Yes.

What would you use in this sentence, Nancy?

Yes, they before we did

Mancy: Ate.

Miss Gay: .Yes. Why did you use ate?

Nancy: I don't know.

Miss Gay: You dontt remember? Let's help her out,

Jean.

Jean: There isn't a helping word, Nancy.

Miss Gay: Use ate when you don't have a helping

word, such as ham, has, had, was, were.

What would you use in this sentence, Jean?

Had you when they came for you?

Jean: Eaten.

Miss Gay: Why did you use eaten?

Jean: Because it has a helping word.

Miss Gay: What is your helping word, Jean?

Jean: Had.

Miss Gay: This is the next sentence.

I an hour before you came.

What would you use, Paul?



48

Paul: Ate.

Miss Gay: Why?

Paul: It doesn't have a helping word.

Miss Gay: No, it doesn't have a helping word.

J.B., you answer this one.

Whvx dinner with you?

J.B.: Ate.

Miss Gay: Why?

J.B.: Because it doesn't have a helping word.

Miss Gay: No it doesn't have a helping word.

Answer the next one, Mary Ellen.

Two of the boys with me.

Mary Ellen: Ate.

Miss Gay: Why?

Mary Ellen: It doesn't have a helping word.

Miss Gay: It doesn't have a helping word.

Answer this one, Jackie.

Everything we were given was

Jackie: Eaten.

Miss Gay: Goodt Why did you use eaten?

Jackie: Because it has a helping word.

Miss Gay: What is your helping word?

Jackie: Was.

Miss Gay: What's the answer to the last one?

Even the crumbs were

What would you use, Dewey?
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Dewey: Ate.

Miss Gay: We use ate when we don't have a helping

word. Is there a helping word in that sentence? What

are your helping words, Dewey? Let's say them.

Dewey: Have, h2had, was, were.

Miss Gay: Is were a helping word?

Dewey: Yes.

Miss Gay: Letts say this sentence again.

Even the crumbs were

That Would you use, Dewey?

Dewey: Eaten.

Miss Gay: Why?

Dewey: Because it has a helping word.

Miss Gay: Yes, because it has a helping word, were,

Here is a picture of a rabbit. This old rabbit just

loves carrots. Suppose you saw the rabbit and you saw

the carrot. You looked away; and when you looked back,

the carrot was gone. What do you think happened to the

carrot?

Answer my question with a sentence using either ate

or eaten, Robert.

Robert: The rabbit has ate the carrot.

Miss Gay: Would you say ate or eaten, Robert? You

use which word with a helping word?

Robert: Eaten.
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Miss Gay: Is there a helping word in the sentence?

Robert: Yes.

Miss Gay: Then what should you have used instead of

ate?

Robert: Eaten.

Miss Gay: Eaten is used because you had a helping

word. What was your helping word, Robert?

Robert: Has.

Miss Gay: Yes. You could say the rabbit ate the

carrot, but if you're going to use the helping word has,

you'll have to use eaten.

Here is a pig. A pig really likes corn Suppose

you saw an ear of corn on the ground by the pig. You

glanced away a few minutes, and when you looked back the

corn was gone. What do you think happened to the corn,

Dorothy?

Dorothy: The pig had eaten the corn.

Miss Gay: Yes, the pig had eaten the corn. Why did

you use eaten?

Dorothy: Because it had a helping word.

Miss Gay: What was the helping word?

Dorothy: Had.

Miss Gay: Goodt

Here is a bird. A bird eats every worm he can find.

This bird has a worm in his bill. Suppose you were looking



at this bird and you glanced away. When you glanced back,

the worm was gone. What do you think happened to that

poor little worm, Carolyn?

Carolyn: The bird had eaten it.

Miss Gay: The bird had eaten it. Why did you use

eaten?

Carolyn: Because it had a helping word.

Miss Gay: What was your helping word?

Carolyn: Had.

Miss Gay: Here is a dog with some meat and even a

bone. What do you think happened when you looked again

and the meat was gone, Jimmie?

Jimmie: The dog had eaten the meat.

Miss Gay: Why did you use eat?

Jimmie: It had a helping word.

Miss Gay: What was the helping word?

Jimmie: Had.

Miss Gay: Yes. Remember that you use ate when you

don't have a helping word. You use eaten when you have

helping words such as have, has, had, was, and were. Let's

say these words together: have, has, ha, wasw, ere.

Class: Have, has, had, was, were.

Miss Gay: Remember now,don't use eat for eaten.

Ate and eaten are used when it has already happened.

Whether you are asking something or telling something,

_.



if it has already happened use ate or eaten. You can

tell by the sentence whether or not it has already

happened.

Jerry: Sometimes you use is or are as helping

words.

Miss Gay: ThatIs true, Jerry, and you use is or are

when it is happening right now.

If Clint were eating right now, you'd have to say,

% Clint is eating.'t He't s doing it right now. You'd use

ate or eaten if it has already happened. See the dif-

ference?

Suppose Mary Jo and Christine were in the cafeteria

and someone asked where they were. Jerry would say,

"They are eating." It's happening right now.

Now do all of you understand when you use ate?

Class: When you don't have a helping word.

Miss Gay: When do you use eaten?

Class: When you do have a helping word.

Miss Gay: Name five helping words that are used with

eaten.

Class: Have, has, had, was, were.

Miss Gay: We're going to give each of you a sheet

of paper on which are thirty sentences. Fill in the blanks

with ate or eaten.



Lesson II

What Is a Sentence

Miss Gay: We're going to learn what a sentence is.

If a group of words tells or asks something by itself,

it is a sentence. If it does not, it is not a sentence.

Here is a story which will help us.

"Firet Fire'." cried Markts baby sister as she ran

to the kitchen.

"Where?" shouted Mark.

"Firetl Fire!." said the baby as she turned and ran

to the front door.

Mark and his mother followed. The baby pointed

across the street. There the Carter children and their

father were making a bonfire.

Mark and his mother laughed. They had thought that

their house was on fire.

When Mark's baby sister said, "Firei. Fire!." she

didn't use a sentence. She didn't tell anything about

the fire,. Mark and his mother didn' t. know what the baby

meant.

If the baby had been older, she might have used a

sentence. She might have said, "The Carters have a bon-

fire." That group of words tells something by itself.

Then Mark and his mother would have known what she meant.
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Remember that a group of words must tell or adk

something by itself if it is a sentence.

Let's decide which of these groups of words are sen-

tences. Are you ready? This is the first one.

The baby saw a bonfire.

Do you think that is a sentence or just a group of

words, Mary Ella?

Mary Ella: It! s a sentence.

Miss Gay: Yes, because it tells something by itself,

doesn't tit?

Here's the second group of words:

Across the street.

Is that a sentence or just a group of words, Steve?

Steve: Just a group of words.

Miss Gay: Yes. It doesn't tell anything by itself,

does it? Could you add something to those words and it

would be a sentence, Steve?

Steve: The baby saw a bonfire across the street.

Miss Gay: Yes, that's a sentence. It tells some-

thing by itself.

This is the third one.

Raking leaves into piles.

Nancy, is that a sentence?

Nancy: No.

Miss Gay: No, it isn't a sentence. Could you add

some words, Nancy, and make it a sentence?
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Nancy: The men were raking leaves into piles.

Miss Gay: Goo,NancyL You had to add words to tell

who was raking leaves into piles. Now it tells something

by itself, doesn't it?

Herets the next group of words.

Mr. Carter made a fire.

Billr, is that a sentence or just a group of words?

Billy: It's a sentence.

Miss Gay: Yes, it tells something by itself. This

is the next sentence:

The children helped him.

Rheba, is that a sentence?

Rheba: Yes.

Miss Gay: Yes, because it tells something by itself.

What about this one, Christine?

The burning leaves.

Christine: No.

Miss Gay: Could you add some words to the burning

leaves and make it a sentence?

Christine: The family is burning the leaves.

Miss Gay: You changed the order of the words. Could

you use the words in the order that they were given?

Christine: The burning leaves are very red.

Miss Gay: .Yes, that tells something by itself, doesn't

it? What about this group of words, Patsy?

Lots of smoke.



Patsy: No.

Miss Gay: No, it doesn't tell anything by itself.

Could you add some words, Patsy, to make it a sentence?

Patsy: There' s lots of smoke coming out of the chim-

ney.

Miss Gay: Thatts a good sentence, Patsy.

The leaves were dry.

Eileen, is that a sentence or just a group of words?

Eileen: Yes, it's a sentence.

Miss Gay: Yes, it tells something by itself, doesn't

it? Herets the next sentence.

Mark and his mother.

Betty, is that group of words a sentence?

Betty: No.

Miss Gay: No, it isn't. What about Mark and his

mother? It doesnt t tell anything by itself.

Add some words, Betty, and make it a sentence.

Betty: Mark and his mother went to the store.

Miss Gay: Yes, that tells something by itself,

doesn't it? This is the last one.

We watched from our front porch.

Dewey, is that a sentence?

Dewey: Yes.

Miss Gay: Yes, it tells something by itself, doesn't

it?



You're doing just fine.

Now, you think of a group of words or a complete

sentence and we're going to let you tell yours and choose

someone to answer.

Jimmy, what's yours?

Jimmy: That clown is very funny.

Miss Gay: Choose someone to answer, Jimmy.

Jimmr: Ronnie.

Ronnie: Yes, it's a sentence.

Miss Gay: That's good, Ronnie. Jan, what is yours?

Jan: That picture.

Miss Gay: Choose someone to answer, Jan.

Jan: Jackie.

Jackie: No.

Miss Gay: No, it doesn't tell anything by itself,

does it? Letts see if Jackie can add some words and make

it a sentence,.

Jackie: That picture is very pretty.

Miss Gay: Goodt Yout're doing fine. Kenneth, what' s

yours?

Kenneth: A pencil.

Miss Gay: Choose someone to answer, Kenneth.

Kenneth: Roy James.

Roy James: No, it isn't a sentence.

Miss Gay: Add some words, Roy James, and make it a

sentence.



Roy James: I have a pencil.

Miss Gay: Goodt Remember now that if a group of

words tells or asks something by itself, it is a sentence.

If it does not, it is not a sentence. Let's say that

together.

Class: If a group of words tells or asks something

by itself, it is a sentence. If it does not, it is not

a sentence.

Miss Gay: Here is a test which is divided into three

parts. In Part I, there are ten groups of word listed.

Write Yes by each group of words that you think is a sen-

tence. Write No by each group of words that is not a

sentence,

In Part II there are ten groups of words listed.

Each group is the beginning of a sentence. After each

group are three groups of words listed (a), (b), and (c).

One of the three groups (a), (b)), or (c), when added to

the beginning group, will make a complete sentence. Draw

a line under the (a), (b), or (c) group of words that you

think is right. It will make sense when you read it with

the beginning group.

In Part III, there are six groups of words. They aren't

sentences. They don't tell anything by themselves. You

add words to each group of words and make sentences. Make

each group of words tell something by itself.
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Lesson III

Keeping to the Subject

Miss Gay: We are going to learn about Keetingto the

Subject. If someone should ask you a question, your an-

swer should always keep to the subject. For example, if

you knew that Billy Ray's dog, Lady, was sick, and you

wanted to ask about the dog, you would probably say, "Billy

Ray, how is Lady?" What would you think if Billy Ray an-
swered, "I went to the show last night." Would he be keep-

ing to the subject?

Jan: No.

Miss Gay: What should he have said in order to be

keeping to the subject, Jan?

Jan: She is just fine.

Miss Gay: If Lady were ill, what could he have an-

swered?

Jan: She is very X11I,

Miss Gay: Suppose we use another example. Ronald

has a dog named Mickey. Mickey can do a lot of tricks.

If you asked Ronald about the tricks Mickey can do, and

Ronald answered, "We moved the other day," would his an-

swer be keeping to the subject, Carolyn?

Carolyn: No.

Miss Gay: What could he have answered, Carolyn,

that would keep to the subject?
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Carolyn: He has learned a new trick.

Miss Gay: Yes, that would be keeping to the subject.

In the same way, when you make a report, you should keep

to the subject of your report. Each sentence should tell

something about the subject.

Let's play a game. I have some subjects that I

would like for you to decide which sentence doesn't be-

long. Four students will read sentences about a subject.

One student will have a sentence that doesn't belong,

That student will have to sit down. All of you decide

which sentence is wrong.

Jan, Jolene, Ann, and Geraldine, come to the front

of the room, please.

These are sentences you haven't seen before, .,and

you may have a little trouble with some of the words.

Listen carefully to see which sentence doesn't keep

to the subject.

This report is about Jackie 's Cookies.

First Child: Jackie brought some cookies to school.

Second Child: The cookies were shaped like valentines.

Third Child: She brought a camera, too.

Fourth Child: There was pink frosting on top of the

cookies.

Miss Gay: Which sentence had nothing to do with

Jackie's cookies?



Judith: There was pink frosting on top of the cookies.

Miss Gay: Let's see, Judith, would there be pink

frosting on cookies sometimes?

Judith: Yes.

Miss Gay: Then there is a sentence that doesn't

tell anything about cookies at all.

Letts repeat our sentences and see if Judith can tell

which sentence doesn't keep to the subject.

The children repeated their sentences again.

Miss Gay: Which sentence doesn't belong? It doesn't

keep to the subject.

Judith: She brought a camera, too.

Class: Jolene has to sit down because she doesn't

belong

Miss Gay: Yes, Jolene's sentence didn't keep to the

subject. The other sentences kept to the subject, didn't

they?

Now, we'll choose these four students--Dorothy,

Carolyn, Jean, and Jimmy.

This subject is The Bus Ride.

First Child: The third-grade children went to Dallas

on the bus.

Second Child: The bus went through several small

towns.

Third Child: It is fun to ride on a train.
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Fourth Child: It was fun to ride on the school bus.

Miss Gay: Which sentence didn't keep to the subject?

Class: It is fun to ride on a train.

Miss Gay: Goodt Jean has to sit down because her

sentence didn't keep to the subject.

Now we'll call Ronnie, Patsy, Mary Jo, and Paul to

come to the front. The title of this report is TheApple

Pie. Decide which sentence doesn't keep to the subject.

First Child: My mother made an apple pie.

Second Child: My brother likes bananas.

Third Child: She made a big pie because apple pie is

my favorite.

Fourth Child: I ate two pieces of the apple pie.

Miss Gay: Which sentence didn't keep to the subject?

Class: My brother likes bananas.

Miss Gay: Yes. Mary Jo has to sit down because her

sentence didn't keep to the subject.

Roy James, Jackie, Mary Ella, and Judy, come to the

front.

This report is about Nanc Oat. Listen carefully

and see if you can tell which sentence doesn't keep to the

subject.

First Child: Nancy has a pretty cat.

Second Child: Her cat is black with white spots.

Third Child: Her cat can catch mice.

Fourth Child: Nancy's dog is named Rover.
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Miss Gay: Which sentence doesn't keep to the subject?

Class: Nancy's dog is named Rover.

Miss Gay: Good: Judith has to sit down because her

sentence doesn't keep to the subject.

Nancy, Thurmond, Clint, and Phillip, come to the

front. Which sentence doesn't keep to the subject? This

report is Mary Ella's Sister.

First Child: Mary Ella' s sister is five years old.

Second Child: Her name is Lily May.

Third Child: She came to school to visit us.

Fourth Child: Mary Ella' s brother is in the sixth

grade.

Miss Gay: Which sentence did not keep to the subject?

Class: Mary Ella's brother is in the sixth grade.

Miss Gay: Yes, that sentence doesn't tell anything

about Mary Ella s' sister, does it?

That's very good. Remember, your sentences should

either tell something or ask something about your subject.

Do not use a sentence that tells about another subject.

Hereis a test with twenty-five reports. In each re-

port is a sentence which doesn't keep to the subject. Read

each report carefully. In each report draw a line through

the one sentence that does not belong. Read carefully to

find the one that does not keep to the subject.
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Lesson I

Learning to Use Ate and Eaten

To read and think over

In the sentences that follow, the words ate and eaten

are used correctly. Which of those two words is used with

a helping word?

1. Sam ate his lunch. I ate mine.

2. Ann has eaten peaches.

3. The boys ate early today.

4. Tom and Jack have not eaten lunch.

5. Have you ever eaten lemon pie?

When you need to use the words ate and eaten, follow

these rules:

The word eaten is used correctly with a helping word

such as h, have, had, was, or were,

The word ate should never be used with a helping

word.

The words ate and eaten are used to tell or ask

about something that has already happened. Do not use

eat for ate or eaten. Never use the word et.

Help your class decide which word, eat, ate, or eaten,

should be used in each blank in the sentences that follow.



When you use eaten in any sentence, give both the helping

word in the sentence and eaten.

1. Sue has . . . her breakfast.

2. She and her dad . . . eggs and toast.

3. Have Billy and Jack . . . yet?

L[. Yes, they . . . before we did.

5. Had you . . . when Joe came for you?

6. 1 . . . an hour before he came.

7, Who . . . dinner with you today?

8. Two of the boys . . . with me.

9, Everything we were given was . .

10. Even the crumbs were . . . .

_
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Lesson II

What Is a Sentence

To read and think over:

While Mr. Brown was working in his cornfield, the

crows did not try to eat his corn; but as soon as he

stopped working and left the field, a great number of

crows flew into the cornfield and started to eat the

corn. Mr. Brown decided to make a dummy to put in the

field to scare the crows away. He made the dummy so that

it looked exactly like himself. The dummy has the same

form or shape as the man.

Mr. Brown hopes that the dummy will scare the crows

away from his cornfield. He knows that the crows will

think that the dummy is the man just because it looks

like the man. But you would not be fooled as easily as

the crows. By watching the dummy closely, you would see

that it cannot work or do other things that the man can

do. You would know then that it was a dumny.

Do you know what is meant by the fmom of a sentence?

Any group of words that begins with a capital letter and

ends with a period or question mark has the form of a sen-

tence. It looks exactly like a sentence, but it may be

just a "dummy."

Each of these groups of words is a sentence:

1. My dog is named Butch.

m
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2. Where is your dog?

Each of these groups of words looks like a sentence,

but neither of them is a sentence:

1. This afternoon after school.

2. Tom and I at the corner.

often you will need to decide whether a group of

words is or is not a sentence. When that happens, do

not be a crow. Do not think that a group of words is a

sentence just because it looks like a sentence.

To decide whether a group of words is a sentence,

follow this rule:

Think whether the group of words tells or asks

something by itself.

If it does, it is a sentence.

If it does:not, it is not a sentence.

Talking together

Help your class decide which of the groups of words

given below are sentences.

1. Joe and Billy and I.

2. Near the park on Elm Street.

3. We saw a dog and a boy.

I.. The dog was black and white.

5. Behind the boy.

**WON~ - -
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6. A big oat at the corner.

7. The dog started to run.

8. Did the cat run, too?

9. The boy did not stand still.

10. Faster than the boy.
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Lesson III

Keeping to the Subject

To read and think over:

The boys and girls in Miss Barr' s class know that

when you are talking together about games, that the sub-

ject of your discussion is games. Each thing that you

say should tell or ask something about the subject.

In the same way, when you make a report, you should

keep to the subject of your report. Each sentence that

you use should tell something about that subject.

Here is a report that Sam gave. Did he keep to the

subject?

A Boat Ride

Last summer my uncle took me for a boat ride. We

rode all around a big lake. There were games to play on

the boat. The boat stopped at four towns to leave mail

and packages. We were on the boat four hours.

Betty gave the following report. Did she keep to

her subject?

Tricks My Dog Can Do

My dog can do three tricks. He can sit up and beg.

He can shake hands. My cat can' t do any tricks at all.

My dog rolls over when I tell him to.

-
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When you make a report, use the following rule:

Make each sentence tell something about the sub-

ject of your report.

Do not use a sentence that tells about some other

subject.

Talking together

What is the subject of Sam's report? What does the

first sentence in his report tell about? Does every

sentence in the report tell something about the same

subject? Did Sam keep to his subject?

What is the subject of Betty's report? Did she keep

to her subject? What sentence should she have left out?

In making a report, why should you keep to the sub ject?

- -
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Test I

Using Eat, Ate, and Eaten

Write the correct word--eat, ate, or eaten--in each

blank that follows:

1. Have you walnuts?

2. 1 _ some yesterday.

3. What other nuts have you

4. I have hickory nuts.

5. Sue said she had those.

6. We some last fail at Thanksgiving time.

7. Have you dinner, Sue?

8. I with Daddy, Mother.

9. Daddy the corn bread.

10. Who the carrots?

11. Neither of us them.

12. Was all the meat , Tom?

13. All of it was

14. The boys all of it.

15. All the pie wasn't .

16. I thought the girls it.

17. Who the cookies?

18. Sam and I them.

19. Have you breakfast, Sam?

20. Yes, I an hour ago.

l R
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21. Has Dick yet?

22. I think he has

23. 1I___ in town.

24. Daddy and I together.

25. We had nine o'clock.

26. Guess what we

27. 1 fruit and bacon.

28. Daddy ham and eggs.

29. 1 more breakfast than Daddy did.

30. 1 have never so much breakfast.
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Test II

What is a Sentence

Below are ten groups of words. Write Yes before the

groups of words that are sentences. Write No before the

groups of words that are not sentences.

1. Dogs help people in many ways.

2. Some dogs guard our homes.

3. The best dogs in the world.

,. Have dogs saved the lives of people?

5 - Some dogs work hard.

6. They pull big sleds over the' snow.

7, In the north where it is cold?

8. Do dogs carry messages?

9. Dogs have been used in war.

10. A good dog is a good friend.

Below are the beginnings of ten sentences. After

each beginning are three groups of words marked (a), (b),

and (c). make a sentence by adding just one of the groups

to the beginning. Find the right group of words to use

with each beginning and draw a line under that group of

words.

1. Next week a party (a) will be given (b) after

Janet (c) from our house.

2. At half past two we (a) some day soon (b) will go

to it (c) and the others.
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3. It will be (a) of games (b) slowly under (c) a

birthday party.

i4. The party (a) bring old toys (b) is to be on Saturday

(c) for her birthday.

5. Most of us (a) will meet at the corner (b) near the

fire station (c) boys and girls.

6. All of us (a) before the others come (b) are to go

to our house (c) on the porch.

7. The big party (a) is for Janet (b) her birthday

(c) last year at this time.

8. The party (a) ice cream and cake (b) will be a

surprise (c) every one in our class.

9. Janet (a) with the others (b) knows nothing about

it (c) at half past one.

10. Each of us (a) for Janet (b) has a present (c) the

day of her birthday.

Below are six groups of words. To each group of

words add words of your own to make a sentence. Write

your sentences on the blank line.

i. The boys and girls.

2. On the playground.



3, A ball and bat.

4. At recess.

?. Before the bell.

6. After school.
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Test III

Keeping to the Subject

In each of the reports below there is a sentence

that does not keep to the subject. Draw a line through

the sentence to show it does not belong in the report.

1. A Goat Named Billy

Jack and Harry's cousin has a pet goat. Their

cousin is nine years old. The goat's name is Billy.

He has two horns and whiskers.

2. Playing Hide-and-Seek

One day the boys played hide-and-seek with Billy

Goat. They ran to hide. Billy's whiskers are white.

He ran up behind and butted them.

3. A Collie Dog

The boys cousin also has a collie dog. Her name is

Lady. Lady has a harness and can pull a little cart.

The boys' cousin likes cookies.

[. A Working Dog.

Their uncle has a big barn. Lady has to work. She

watches the cows. She helps drive them home at milking

time.
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5. Honey Bees

There are beehives on the farm, too. The bees make

honey in them. I like maple syrup, don't you? Once the

bees chased the boys.

6. My Best Doll

Daddy gave me a new doll for my birthday. I have

named her Bunny. Mother gave me a new raincoat. She

goes to sleep when she lies down. She can cry and walk.

She has three dresses and two hats.

7. Volley ball

I think volleyball is a good game. We watched the

sixth-grade boys and girls play yesterday. The fourth-

grade played baseball. They use a big ball and a high

net. I didn't find out how the points are counted.

8. A Rainy Day Party

Last Saturday was a rainy day. Mother decided to

let us have a party, although it wasn't anone t birth-

day. Each of us invited one person. Eight boys and girls

were there. We played hide-and-seek, blindman' s bluff,

and stealing sticks. Yesterday the sun was shining. The

boys and girls stayed until dinner time.

9. Toby's Bath

Yesterday Sue and I gave Toby a bath. We put him in

a tub of warm water. Then we soaped him until he was

1, 2 -4-**, ,-
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clean. We rinsed him in clean, warm water. We are going

to the show this afternoon. Later we used warm towels

to dry him. Now he is the cleanest dog on our street.

10, Feeding a Rabbit

I feed my rabbit carrots and beets every day. She

also likes lettuce or cabbage. At night I feed her some

green food. Horses eat hay or oats when they are hungry.

Food for a rabbit should always be dry. I keep her dtink-

ing water in a separate pan.

II. What Did We Paint?

One day last week Bob and I decided to paint my old

wagon. Dad gave us a can of red paint and two brushes.

My dog is black with white spots. We put on our old

clothes. Then we took the wagon to the back yard. I

got paint on my nose and ears. Tom got paint on his face.

Mother said that we put more paint on ourselves than we

put on the wagon.

12. Found at Last

Yesterday I could not find my hat when I was ready

to start to school. I looked and looked for it. Then I

began to think that I would be late if I did not find it

soon.

Finally I asked Mother if she would help me. My

sister went to the show last night. When she looked at

Rte.m"Wo" _
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me, she laughed and told me to look in the mirror. I did

just that. There was the lost hat sitting on my head.

13. Fresh Cookies

Mother baked fresh cookies one day last week. She

gave me only three of them to eat. Then she put the rest

into a big glass jar. She set the jar on the top shelf

of the cupboard where I could not reach it easily. I

don't like apples.

14. A Mistake

Hearing a little noise, Sue turned around. A small

black and white animal was lying next to a big bush.

Picking it up and feeling the soft fur, Sue said, "It's

nice and soft."

Just then Sue' s mother began shouting, "Put it down,

Sue, and start running It's a baby skunk!." Birds eat

worms .

15. A Surprise for Jack

One day Mr. Farr sent Jack to the store to get a

package for him. When Jack brought the package home,

Mr. Farr opened it. Mary has a doll and a kitten to

play with. The package contained a pair of skates. The

skates were a birthday present for Jack.

16. Tommy and the Radishes

My little brother Tommy liked to pull up radishes.

When the radishes were all gone, Daddy planted flowers
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where the radishes had grown. Jack's bicycle has a flat

tire. Tommy pulled up the flowers. He said he was look-

ing for more radishes.

17. Caught in the Act

My dog Fluff likes cookies. She soon learned to get

the lid off the cookie box, One day she went to the box

to get a cookie. A little bell rang when she got the lid

off. She was caught in the act. I cut my finger on a

piece of glass. My mother had put a little bell on the

inside of the lid.

18. The Lively Cap

Last Saturday we went on a picnic. When we sat down

to eat, Jack put his cap on the ground. Soon the cap

began to move. We watched it for a minute, Then Jack

picked it up., Under the cap was a frog. Sue spilled

lemonade on her dress.

19. A Mouse with Two Legs

One day Mother put chocolate frosting on a cake. Then

she had to leave. Can you go to the show after school?

When she came back, the frosting looked as though a mouse

had nibbled at it. Then Mother saw my baby brother. He

had chocolate all over his face.
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20. Scared at Nothing

Did a strange sound ever scare you? One night I

heard bumping noises after I went to bed. I often eat

in bed. I was so. scared that I called Mother. She told

me that the noise was nothing but apples falling on the

roof.

21. A Strange Fish

Last week my dad took me fishing. I wanted to catch

a lot of fish. I like to play marbles, too. At first I

didn't catch anything. Then I felt something on my line.

Daddy helped me pull it in. On the end was nothing but

an old shoe.

22. A Fishing Trip

Daddy took me on a fishing trip last Saturday. We

went up the river in a boat., I like to ride in a car,

too. Daddy caught one big fish, but it got away. We

had to go home without any fish. I think Mother knew we

wouldn't catch anything. She had a chicken dinner ready

for us.

23. Lucy's Puppy

Lucy has a little brown and white puppy named Spot.

Spot is a smart dog and can do many tricks. Lucy has a

kitten, too. Spot loves to run after sticks and bring

them back to Lucy.



24. Jan' s Birthday Party

Jan invited the boys and girls in her room to her

birthday party. Many games were played at the party.

Prizes were given to the winners of each game. Nancy

had a party last summer. Thurmond won a rubber dagger

in the balloon game.

25. The Farm Twins

Last week I read the book The Farm Twins. The twins

were left in a clothes basket on the doorstep of a f arm.

The twins' names are Tommy and Nancy. The story tells

about the good times the twins had on the farm. The book

is in the school library. Bambino the Clown is a funny

story.
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