
32cr

A COMPARISON OF THE HOLDING POtWER OF THE WHITE

AND NEGRO SCHOOLS IN FORT WORTH, TEXAS, 4ITH

AN ANALYSIS OF THE SIGNIFICANT DIFFERENCE

THESIS

Presented to the Graduate Council of the

North Texas State College in Partial

Fulfillment of the Requirements

For the Degree of

FASTER OF SCIENCE

by

193282
Charles L. Evans, B. S.

Fort Worth, Texas

August, 1951



193282

TABLE OF CONTENT

Page
LIST OF TABLES . . . . * . . . . . . . . . . . . . . . . iv
Chapter

I. INTRODUCTION . . . . . . . . . . . . . . . . . . I
Statement of the Problem
Limitation and the Source of Data
Treatment of Data
Related Studies

II. IMPORTANCE OF THE PROBLEM. . . . . . . . . * .

III. THE HOLDING POWER OF NEGRO AND WHITE SCHOOLS . . 18
IV. ANALYSIS OF NON-ATTENDANCE AS A FACTOR IN

HOLDING POWER. ... *-- * **It - ....*-*-.-9- -36

Effects of Gilmer-Aiken Laws

V. CONCLUSIONS AND RECOiMENDATIONS. . . . . . . . . 49
Specific Conclusions
General Conclusions
Recommendations

BIBLIOGRAPHY . . - - . - . . . . . . . . . . . . . . . . 57

iii

I



LIST OF TABLES

Table Page

1. Number of Years of Education Completed by
Negroes and Whites . . . . . . . . . . . . . . . 16

2. Negro and White Children Entering First Grade
1941-1951 . 0.#.0.0 . .0.0.0 .0.*..0 . .# .9.0.19

3. White and Negro Children Enrolled 1941-1951 . . . 21

4. Comparison of Percentage of Enrollment of Negroes
and Whites 1941-1951 . . . . . . . . . . . . . 23

5. Average Daily Attendance of Negroes and Whites
1941-1951.0 . . 0. . 0 .0 .* . .0. . 0. .0 .* .25

6. White and Negro Children Attending School 1941-
1951 .0 .0 .* .# .* .* .0 . . . . .*.*.* . . . . . . . s. 26

7. Difference in Percentages of Attendance of
Negroes and Whites 1941-1951 . . . . . . . . . .28

8. EnrolLkent of Negro Students by Grades Showing
Rate of Survival 1941-1951 . . . . . . . . . . . 29

9. Enrollment of White Students by Grades Showing
Rate of Survival 1941-1951 . . . . . . . . . . . 31

10. Differences in Rates of Survival by Grade of
Whites and Negroes 1941-1951 . . . . . . . . . . 34

11. Reasons for Non-Attendance of Negroes 1950-1951 . 37

12. Reasons for Withdrawals of Negroes 1950-1951. . . 43

13. Results of Visiting Teacher Program 1950-1951 . . 47

iv

mwqwlv..Om



CHAPTER I

INTRODUCTION

The education of a segment of a society will not provide

for the members of that segment a complete escape from the

ills of the partially educated members of the remaining seg-

ment. The rise and fall of a society and the groups and

individuals which compose it go hand in hand; the fall of

a group means a loss to society, and a fall of society means

a loss for every group.

The problem of education for the Negro in
the South is the problem of the economy of the
South. The well-being of one group in the pop-
ulation is inextricably linked with the well-
being of all.1

Thus, the American Negro, as such a group, fails not

only to play a constructive role in the development of a

better society, but contributes directly to the obstacles

confronting such efforts.

One of the-outstanding social traits of a democracy is

class mobility. The fluidity of its class structure should

enable the individual to move up or down within the social-

economic levels. When the opportunity to move within the

social structure is denied an individual or a group, its

1How About a Decent School for Me?, National Associa-
tion for the Advancement of Colored People, p. 4.

1
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frustration often results in efforts to reach satisfaction

through channels which are anti-social. The socially approved

channels through which recognition and status may be achieved

should be open to all. This is a true test of a democracy.

There have been times when such lack of opportunity re-

sulted in more than anti-social behavior. Some examples are

the French Revolution and the upheavals in Russia following

the first World War. The entire world is, even now, feeling

the influence of such unrest among economic groups, and an

international appeal has been issued to groups on the lower

levels throughout the world to join in a great crusade against

existing social structure. Such an idea has its appeal to

those groups existing in a static society. The obvious

counteraction to such a movement would be to assure all

groups and individuals of the opportunity to advance along

with society. The elimination of any group from such an

opportunity results in a constant source of sub-standard

development economically, mentally, and socially, and con-

stitutes a drag on society as well as a constant threat to

it.

The Negro in America is such a group, and as education

by definition is the chief agency for the assimilation of

knowledge and culture, it is to this agency which those con-

cerned with the problem of the Negro turn.

The problem of Negro education has been approached gen-

erally from only one view; namely, the inequality of the
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Negro institutions of learning as compared with similar

institutions for the Whites. While this problem is an im-

portant and. immediate one in the total problem, just as

important and as immediate is the question of the Negrots

inclination to take advantage of whatever schooling is

offered him. Related to this question are other problems

which need careful attention:

1. What are the needs of Negro youth, and are the

schools prepared to meet those needs?

2. Is the need of the Negro based on the necessity

of adjusting to an established situation, or is their need

the wherewithal to assist in the change of that situation?

3. Are Negro youths who have completed their public

school education better equipped to contribute to their

society and their own welfare than those who have failed to

finish?

4. Would the Negro take advantage of a non-segregated

system of education more eagerly than he has a segregated

one?

These questions have the purpose of pointing out other

problems that must be considered, other than equalization,

before the solution of the total problem can begin to take

shape.
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Statement of the Problem

As a contribution to the general problem of Negro ed-

ucation, this study has undertaken to compare the holding

power of the Negro schools and the White schools in Fort

Worth, Texas, to determine whether or not there is a sig-

nificant difference. It is also the purpose of the study

to discover and analyze the reasons for the withdrawal

and non-attendance of Negro students. A further purpose is

to determine whether or not any significant difference has

been achieved in the holding power of the Negro schools in

the last three years by practices fostered by the Gilmer-

Aiken school laws or by recent efforts made to equalize the

educational opportunity afforded Negro scholastics with the

educational opportunity afforded White scholastics in Fort

Worth.

Limitation and the Source of Data

The study is limited to the ten-year period 1941-1951

which has been divided into the periods 1941-1948 and 1948-

1951 in order that a comparison might be made of the Negro

withdrawals and attendance prior to and following the en-

action of the Gilmer-Aiken school laws.

Statistics were obtained from the administration

records of the Fort Worth public schools with which to chart

the withdrawals and attendance of both White and Negro stu-

dents. Data concerning the reasons for withdrawals and
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non-attendance were obtained from reports of visiting

teachers and from teachers and principals of Negro schools

through the medium of personal interviews and question-

naires. No analytical study was made of the White with-

drawals as the study is confined primarily to Negro educa-

tion.

Treatment of Data

To provide a background for the study, the general

field of literature on Negro education was examined for

material directly or indirectly related to the holding

power of the Negro school. The examination covered books,

magazine articles, general and statistical reports, and

theses.

Data pertaining to the enrollment and attendance of

Negro and White students for each year of the past ten years

were obtained and arranged into several tables of compari-

son for the purpose of determining the differences in the

holding power. Comparisons were made of the Negro and the

White schools with regard to the enrollment of six-year-olds

in the first grade, total enrollment of scholastics, attend-

ance, and rates of survival for each grade.

Data pertaining to the reasons of non-attandance and

withdrawals of Negro students were obtained from the admin-

istration office, and individual case studies prepared by the

special visiting teachers during the school year 1950-1951

.................
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were examined and interpreted. These data were incorporated

into various tables showing the major reasons for the non-

attendance and withdrawals. Information regarding the

practices initiated by the Gilmer-Aiken school laws was ob-

tained from the Child Accounting Department of the Fort

Worth Public Schools, and the efforts of those practices

were evaluated by making a comparison of the holding power

of the Negro schools for the period 1941-1949 with the hold-

ing power of the Negro schools for the period 1948-1951.

Conclusions and recommendations were drawn based upon

the analysis and interpretation of the data.

Chapter I explains the problem, limitations of the

problem, procedure and source of data, and enumerates some

related problems in Negro education as well as related studies.

Chapter II explains the importance of the problem and

offers a brief history of events in Negro education leading

to the formation of the problem.

Data pertaining to the holding power of the Negro and

White schools of Fort Worth are provided in Chapter III

with an analysis of that data.

Reasons for withdrawals and non-attendance of Negroes

are discussed in Chapter IV. The effects of the Gilmer-

Aiken school laws are treated, and a brief explanation of

how these laws operate to keep Negroes in school is made.

Conclusions and recommendations as warranted by the

study are presented in Chapter V.
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Related Studies

Although the general problem of Negro education has

been the subject of a great deal of current literature and

research, an inspection of the reading facilities of the

North Texas State College library produced little material

directly related to the holding power of the Negro schools.

Most of the material concerns itself with the inadequacy and

inequality of the Negro schools. As an example, the four

theses on file at North Texas State College dealing with

Negro education have as their titles: .*ro Educational

Opportunity .n Walker Co How Educational Qpportunities

Can De Improved for Colored Children in Rusk Co y A Com-

arison of'White and Colored Schools of Texas and An Analysis

of the Chan and Developent of' N Education in Harrison

Cou All four generally evaluate and compare the various

schools with respect to buildings, curriculum, teacher qual-

ification, library facilities, teacher-pupil ratio, and other

criteria.



CHAPTER II

IMPORTANCE OF THE PROBLEM

The absolute principle governing the education of the

Negro has, since the years following the Civil War, come to

be contained in the simple phrase "Separate but Equal." The

South has, of course, failed mightily to uphold this prin-

ciple both in spirit and practice. Of this there can be

little denial. The failure of spirit May be observed in a

Gallup Poll as late as 1941 in which the results indicated

That 50 per cent of southern Whites were opposed to equalized

advantages in education for Negroes.1 The failure in prac-

tice is to be seen on every hand in every school in the

segregated states. This may be clarified by a comparison

of the expense provided by the various states to educate

the Negro youths and that provided to educate the White youths.

The average expense per White pupil in nine
Southern states in 1939-1950 was almost 212
per cent greater than the average expense per
Negro pupil . . .

in lississippi the expense per White pupil was606.6 ,er cent more than the expense per Negro
pupil. 4

lVirginia Dobney, "Negro and His Schooling," Atlantic
konthIly, CLXIX (April, 1942), 459.

How About a Decent School for Me? National Association
for thfldvancement of Colored People, pp. 8 and 10.
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The past ten years have seen considerable pressure on

the South to improve this situation, not only from northern

groups and Negro organizations, but more significantly from

the courts of the Federal Government.

In 1936 the State of Maryland passed legislation to

the effect that the length of school terms for White and

Negro schools would have to be equalized.

On December 12, 1938, the Supreme Court handed down one

of its most far-reaching decisions affecting equal opportun-

ities in education for Negroes. Lloyd Gaines, a Negro, had

been refused admittance to the University of Missouri on the

basis of color alone. Instead, Gaines was offered a scholar-

ship to a school outside Missouri, this procedure being a

general practice in southern states. However, the Court

ruled that the State of Missouri "was bound to furnish him

within its borders facilities for . . . education substan-

tially equal to those which the State there afforded for

persons of the White race, whether or not other Negroes

sought the same opportunity."3 Thus, the Court clarified

one fundamental principle of segregation in education, that

segregation is permissible only when it is equal.

The school board of Newport News, Virginia, was like-

wise sued by a Negro school teacher on behalf of all Negro

public school teachers and principles for equalization of

3Equal Justice Under Law, National Association for the
Advancement of Colored People, p. 14.
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teachers' salaries without discrimination based on race.

The Federal District Court denied the petition, but the

Fourth Circuit Court of Appeals reversed the lower court

and directed that equal pay be provided. The boards

appeal to the United States Supreme Court was denied.

On January 12, 1948, the Federal Court decided that

Ada Lois Sipuel was entitled to secure legal education

afforded by the University of Oklahoma. Sipuel, a Negro,
had been refused admission to the law school of the Univer-.

sity on the basis of race. The lower courts denied her

petition to enter on the grounds that the Gaines decision

did not require a state with segregation laws to admit

Negroes into White schools. The Supreme Court of Oklahoma

affirmed this view, but the Federal Court reversed it. The

opinion goes one step further than the Gaines case in that

the Supreme Court ordered the State to provide equal pro-

tection under the Fourteenth Amenduent as soon as it does

for White applicants. Thus southern states having but one

graduate school could no longer require that Negro appli-

cants request the establishment of segregated schools in

the first instant.

Settling a case arising from a rural county in South

Carolina concerning segregation in the public schools, a

three judge federal court upheld segregation of Negroes and

Whites in the South's public schools. However in rendering

this decision on June 23, 1951, the court further reminded
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the Southern States that they must provide equal facilities

for Negroes and gave the school officials six months to

report back on what they are doing about it. The two to

one decision states that:

. . . segregation of the races in the public schools
is a matter of legislative policy for the several
states, with which the federal courts are powerless
to interfere.4

It can be seen by these judgments that the South has

reached a point where action is going to be necessary. It
would seem to have two alternatives: scuttle segregation or
pay heavily to reach equalization. The first would be a

radical step and one that few systems would try. It would

increase tension rather than abate it, and throw Negro

educators almost without exception out of work. Negro

youths would be thrown into an unfair competition with White

youths of more advantageous background and would possibly

suffer psychologically as well as academically. Actually

if segregation were ended at once, there would be little

mixing in the public schools, as the zone and districting

of the schools would tend for many years to come to auto-

matically preserve segregation almost as it now stands.

Finally it is without a doubt that the South would undergo

grave repercussions if such a program were contemplated.

Senator Byrnes of South Carolina has warned that his state

will reluctantly close all public schools before it will

4Fort Worth Star-Telegram, June 24, 1951, p. 13.

-41 -XWA
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educate both races in the same school room.5 Supporting

this attitude, Virginia Dobney stated in the Atlantic

Month that:

*. . the South has not any intention now or at
any time in the measureable future of seeking
economics by e ucating both races in the same
public school.

The second alternative, at first glance, seems also

impossible. It is estimated by C. H. Bynum of Texas College

that the South

. . . would have to apply practically all its total
income from all sources to education. In a favor-
able year one billion dollars is the income, and
nine hundred million would be needed to raise Negro
education to the national minimum level.7

To raise average salaries of Negro teachers to equal

those of Whites in the fifteen states having the heaviest

Negro population would require 425,000,000 annually.8

Regardless of the accuracy of these figures, it can un-

doubtedly be accepted that the cost would be extremely high

and possibly even out of the question without some sort of

aid.

without substantial Federal aid to education
some Southern states would have to spend almost
twice as much as they receive in income from taxes

51Ibi~do.,p. 14. 6Dobney, pg.- - P. 459.
7Ibid., p. 459.

8How About a Decent School for Me? o. cit., p. 8.
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in order to bring their overall educational stand-
ards up to the national average.9

Federal aid would put the Northern States in the contra-

dictory position of providing funds to insure the continuance

of a system with which they are highly irreconcilable.

Actually the outcome of the problem is showing itself

to be a compromise or a blend of both solutions, differing

at the various levels of education. In the higher echelons,

the Negroes are already being admitted, and this trend will

probably be accelerated in the graduate schools of the

South to be used later as a foot in the door to the under-

graduate schools. At least one southern undergraduate

school has already taken the initiative. With the approval

of students, faculty, and regents, the Baptist supported

Wayland College at Plainview, Texas, has announced its

acceptance of the application for enrollment next fall of

a Negro school teacher, Mrs. Annie Taylor, of Floydada,

Texas.10

The acceptance of Negroes in higher institutions of

learning will not have nearly the same effect as would such

a move in lower levels for several obvious reasons. The

general public is not concerned, and the selected cross

section that is represented would be a less prejudiced one.

Also and most important the students are older and more

mature at the higher levels of education. Jackson Davis of

1 0Time Magazine, June 18, 1951.91bid.,1)P. 7.
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the General Education Board stated at the annual United

States Conference held in Atlanta, Georgia, as early as 1939

that

their presence fthe Negro students is
assumed in the great centers of learning 3ln the
North, which should be open to the elect of all
races. These are mature students working in ad-
vanced fields. It might occur in the southern
universities when those universities become primar-
ily graduate institutions rather than undergraduate
institutions; when the same set of circumstances
prevails in some southern institutions that now
prevails in some of the northern institutions with
more mature students, we have no reason to think
that they will react differently.ll

Further reasons for the easiness of acceptance of the

Negro student into the higher brackets of education would

be that the White college student is better educated than

the general public; consequently he is more tolerant and

inclined to liberalism and is further removed from the

prejudices which have blinded past generations. Finally

and more practically, it is almost impossible to equalize

a Negro institution of higher learning with existing insti-

tutions of higher learning for Whites. This was shown by

the decision rendered in the case of Sweatt versus the State

of Texas in which the State attempted to create a graduate

institution for Negroes equal to the University of Texas.

Equalization at these levels cannot be bought--it must be

developed.

1 1 Dobney, pp. ci ., p. 459.
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From the action of various systems over the State of

Texas, it seems certain that the public school is going to

begin spending as much as it can to boost the Negro school

as close to the White level as possible, as quickly as

possible, in the hopes that, if it does not satisfy the

courts, it will at least appease them and obtain time to

improve Negro schooling without undue burden on the tax

payer.

Those, then, who contend that the problems of Negro

education will be solved by equalization may see their aim

become more and more a reality in the immediate future--

if not complete or near-equalization, at least a definite

trend toward it. Whether or not this will be the salvation

of the Negro, and to what extent it will be, depends on

whether or not he takes advantage of it. To this date he

has failed to take advantage of what has been offered.

In 1930 one-half of the 400,000 Negro chil-
dren between the ages f seven and fifteen did
not attend any school.

Three-fourths of the Negro children enter
school in the separate school states, and the
majority of these never go beyond the 4th grade.13

121ra De Reid, "Negro's Secondary School Population,"
Journal of Negro Education, IX (July, 1940), 26-30.

13 chas. S. Johnson, Education of the Negro Child,"
American Sociological Review, I (February, 1936), 264.
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rThe percentage of Negroes between the ages
of five and twenty-four attending school was 49.3in 1930 and 53.1 in 1940.14

Official 'ar Department figures, showing the number of years

of education completed, picture the Negro far behind the

White in the nation, as shown in Table 1, below.15

TABLE 1

NULMJBER OF YEARS OF EDUCATION COMPLETED
BY NEGROES AND WHITES

World War II
Years Completed Per Cent of Per Cent of

Neroes Wites
1 to 8 years of grade school 64 26

1 to 4 years of high school 32 62

I or more years of college 4 12

Although many more Negroes are in school today than

were twenty or thirty years ago, today's Negroes show the

lack of achievement of the past generation.

The typical Negro of more than twenty-five
years of age has only 5.7 years of schooling as
compared with an average of 88 years for the
typical native White person.16

Because it is the philosophy of the equalizers that

the attendance and achievement will automatically follow the

141low About a Decent School for Me? o. cit., p. 9.

151bid., p. 2.

161v1axwell S. Stuart, The Negro in America, Pamphlet
No. 95, Public Affairs Committee, Inc., 1944.

I
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rise of the educational standards of the Negro schools,

they point out that the foregoing data picture an inferior

school system and therefore is not a just criteria to

evaluate the Negro's eagerness for an education. The test-

ing of that theory is one of the purposes of this study.

In order to accomplish this purpose, a system which may be

judged a near-equal one must be selected for study. Such

a system is found in Fort Worth. The administration of

the Fort Worth public schools has for some years been reach-

ing for equality, and at this time rates high on the list

of systems in Texas which have foreseen this crisis and

have been preparing for it with constructive action.

A study of the holding power of the Fort Worth school

system for the past ten years should provide evidence with

which the efforts of the equalization program of that system

might be accurately evaluated.



CHAPTER III

THEI HOLDING POWER OF 14EGRO AND WHITE SCHOOLS

Data accumulated concerning the holding power of the

Negro and White branches of the Fort Worth public school

system deal with the ten-year period 1941-1951. Tremen-

dous population gains and shifts, boosted birth rate, and

wartime employment have all contributed to the unstable

character of the school statistics of that period. How-

ever the data for both Negro and White schools were affected

similarly and are, therefore, satisfactory for the purpose

of comparison.

Data of Table 2 show the per cent of Negro and White

children age six enrolled in the first grade. It is the

purpose of the data to determine whether or not Negro

children are entering the first grade in as high a per cent

as are the White children.

The percentage of Negroes entering the first grade is

about the same as the percentage of Whites in most years

and slightly higher in some. As a final comparison an

average per cent for the ten-year period has been computed

and shows the two groups approximately the same, with the

Negro group a little higher.

m
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The percentages shown cannot, however, be accepted as

an accurate picture of the enrollments of six-year-olds in

the first grade for either the Negro or White group, as the

number enrolled includes a large number of children age five

TABLE 2

NLGRO AND WHITE CHILDREN ENTERING FIRST GRADE
1941-1951

White Negro

X CHX
0 0

Year 0C H rj(

1941-42 2,466 2,690 109 390 561 118

1942-43 2,601 2,922 112 498 580 116

1943-44 2,990 3,031 100 599 562 93

1944-45 3,182 3,260 100 610 623 102

1945-46 3,682 3,222 610 60 100

1946-47 3,862 3,309 86 791 5$89 74

l947-48 3,452 3,411 99 635 588 93

1941-49 3,647 3,752 103 561 647 115

1949-50 4,183 4,197 100 671 704 105

1950-51 4,166 4,610 117 586 679 116

Average 101 103
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who have been allowed to enterupon payment of a fee. As a

result, there is a larger number of children in grade one

than there are children age six for almost every year.

Another factor responsible for the large number of

first graders is that the census is taken in the spring of

every year, leaving four or more months for other first

graders to move into Fort Worth, and the population during

the past ten years has been increasing steadily and rapidly.

This may be noted especially in the data on the White

scholastics. In 1951 there were 60 per cent more six year

old White children counted in the census than were counted

in 1941. In the Negro census there were about 25 per cent

more six-year-olds in 1951 than there were in 1941.

Despite these handicaps, the data is sufficient for com-

parison.

The data of Table 3 has the purpose of determining

whether or not Negro youths of all school ages are enrolled

in as great a percentage as are the 'White youths. The number

of school age children, as enumerated by the census, has been

divided into the number enrolled by the public schools for

each group for each year in the ten-year period 1941-1951.

The increasing number of school-age children in both

Negro and White groups reflects the growing population of

Fort Worth during that period.

The percentages of Negroes and Whites follow the same

trend with one slight variation. The Negro group leads in



21

the decrease in enrollment percentage and is slower to

resume a normal percentage of enrollment following the war-

time employment period. Both groups began 1941 at a peak.

The Negro began immediately to fall off in enrollment fol-

lowing the outbreak of work opportunities in 1942, while

TABLE 3

WHITE AND 14EGRO CHILDREN ENROLLED
IN SCHOOL 1941-51

White Negro

Year - A
4. 4.3) W 04.

1942-43 33,779 28,247 84 6,698 4,500 67

1943-44 36,978 28,531 80 6,941 4,487 65

1944-45 37,114 29,137 79 7,375 4,548 62

1945-46 38,248 29,023 76 7,575 4,744 63

1946-47 37,498 29,2563 79 7,764 4,998 64

1947-48 37,226 302,669 82 7,692 4,956 65

1948-49 38,1172 31866 84 7,537 5,146 68

1949-50 39,495 34,286 87 7,673 5,406 71

1950-51 40,539 37,593 93 6,992 5,782 83

Average 82.9 68.6
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the percentage of the White youths began to decline during

the second year but not as rapidly as the percentage of the

Negroes. Both groups reached their low point in enrollment

during the latter part of the war boom. Following this, the

White group's percentage began to return to normal immediately,

while the Negro youths continued to work until 1950.

It should be noticed that it is not a decrease in the

actual number enrolled, but a sharp increase in the scholas-

tic population that causes the downward trend of the per-

centages for both groups. Here, again, is another popu-

lation factor that accounts for the decrease in percentages.

The large difference between the number of scholastics and

the number enrolled in school during the war indicates that

many of the incoming scholastics were older youths moving

to Fort Worth for work opportunities. Their presence,

counting in the census figures but not in the enrollments,

would automatically lower the percentages.

The yearly differences in percentages between the two

groups is shown in Table 4, page 23. The yearly average

difference is slightly over 14 per cent. Both groups man-

aged to return to their pre-war peaks and exceeded them in

in 1951.

If the war-time drop in the percentages of the Negro

group is attributed to abnormal times and is not indicative

of the true enrollment status, it may then be argued that

the 7 per cent difference in 1941 and the 10 per cent
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TABLE 4

C0 ,PARISON OF PERCENTAGE OF ENROLLAIENT
OF NEGROES AND WHITES 1941-51

Per Cent of Per Cent of Difference
Year Whites Enrolled Negroes Enrolled of Per Cent

1941-42 85 78 7

1942-43 84 67 17

1943-44 80 65 15

1944-45 79 62 17

1945-46 76 63 13

1946-47 79 64 15

1947-48 82 65 17

1948-49 84 68 16

1949-50 87 71 16

1950-51 93 83 10

Average 14.3

difference in 1951 are more accurate, and that, therefore,

the differences normally between the two groups is not

alarming. Granted that the years 1941-42 and 1950-51 yield

little reason for alarm, it is important that attention be

given the difference in the response of the two groups to

the opportunity to withdraw in favor of well-paid but tem-

porary jobs. It should be noted that at no time did the

percentage of White enrollees drop over 9 per cent and then

for only one year. The White percentages fell only slightly
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and recovered quickly. On the other hand, the Negro per-

centages fell quickly and much lower than did the White

percentages. The Negro percentages fell 11 per cent during

the first year and were very slow in returning to the norm.

At its lowest ebb, the Negro percentages were 16 per cent

below their original level in 1941 and 17 per cent below

the White percentage for the same year. It is important

that at no time did the actual number of White enrollees

decrease, while the number of Negro enrollees decreased

below the original number in 1941 for three successive

school years.

What is alarming, then, is that the Negro school has

such precarious holding power that an abundance of job op-

portunities can entice large percentages of its enrollment.

The difference in the holding power of the White and Negro

schools during this past crisis is significant.

Table 5, page 25, reveals the degree to which the en-

rolled members of the Negro and White groups are attending

school.

The data in Table 5 shows there has been no significant

change in the average daily attendance for either group from

1941 to 1951. A high of 94 per cent and a low of 87 per cent

for the White group results in only 7 per cent difference in

any two years, while a high of 81 per cent and a low of 76

per cent shows only 5 per cent difference for any two years

for the Negro group.
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TABLE 5

AVERAGE DAILY ATTENDANCE OF NEGROES
AND WHITES, 1941-1951

White Ne___r

Year Average Average
Enroll- Daily Per Enroll- Daily Per
meant Attend- Cent meant Attend- Cent

ance ance

1941-42 27,520 25,574 93 4,586 3,587 78

1942-43 28,247 26,604 94 4,500 3,480 77

1943-44 28,531 24,851 77 4,487 3,418 76

1944-45 29,137 25,276 87 4,548 3,633 79

1945-46 29,023 25,205 87 4,744 3,773 80

1946-47 29,563 26,340 89 4,998 4,008 80

1947-48 30,669 27,380 90 4,956 3,954 80

1948-49 31,866 28,946 90 5,146 4,179 81

1949-50 34,286 29,969 90 5,406 4,276 79

1950-51 37,593 32,859 89 5,782 4,688 81

Average 89.5 79.1

comparison the Negro varies

11, 8, 7, 9, 10, 9, 11, and

from the White group by

7 per cents respectively

for the ten years. The average is slightly over 10 per cent

difference per year. As in Table 3, 1951 shows only a

slight difference between the two groups.

In

15, 17,
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The exact extent to which Negro and White youths attend

school regularly is shown by data in Table 6. The average

daily attendance has been computed against the number of

scholastic as enumerated by the census.

Table 6 reveals that a very small per cent of Negro

youths of school age were in attendance from 1941 to 1951,

TABLE 6

WHITE AND NEGRO
SCHOOL

CHILDREN ATTENDING
1941-1951

White Negro

Average Average
Year Scholas- Daily Per Scholas- Daily Per

tics Attend- Cent tics Attend- Cent
ance ance

1941-42 32,183 25,574 80 5,862 3,586 61

1942-43 33,779 26,604 80 6,698 3,480 52

1943-44 36,978 24,851 69 6,941 3,418 50

1944-45 37,114 25,276 70 7,375 3,633 49

1945-46 38,248 25,205 66 7,575 3,773 50

1946-47 37,498 26,340 70 7,764 4, 08 52

1947-48 37,226 27,380 74 7,692 3,954 51

1948-49 38,172 28,946 76 7,537 4,179 55

1949-50 39,495 29,969 76 7,673 4,276 56

1950-51 50,539 32,859 81 6,992 4,688 67

Average 74.2 54.3
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and that a small per cent of White youths attended school

during the war-time employment peak. The poor showing of

both groups results from t he elimination of two groups--

those not enrolled at all and those enrolled but not attend-

ing. The extra-poor showing of the Negroes is a result of

the combination of two percentage differences: the difference

between their percentage of enrollment and the percentage

of enrollment of the White youths, and the difference in

their percentage of attendance and the percentage of at-

tendance of the White youths.

It can be seen that, again, the increase in population

caused the percentages to drop for both groups, although

there was even a slight loss of attendance in some years

for both groups. The increase in scholastic population

during the war contributed little to the enrollment number.

The White group started with 80 per cent in 1941,

dropped to 66 per cent during war-time employment, and rose

to 81 per cent in '1951. The Negro group started at a low

pre-war level of 61 per cent, fell to 49 per cent, and rose

to 67 per cent by 1951, setting a new high for the ten-year

period. However, this is still 14 per cent below the White

group for 1951.

Table 7, page 28, reveals the differences for the ten-

year period.



TABLE 7

DIFFERENCES IN PERCENTAGES OF ATTENDANCE
OF NEGROES AND -WHITES 1941-51

Percentage of Attendance Difference of
Year Percentages

Whites egroes

1941-42 80 61 19

1942-43 80 52 28

1943-44 69 50 19

1944-45 70 49 21

1945-46 66 50 16

1946-47 70 52 18

1947-48 74 51 23

1948-49 76 55 21

1949-50 76 56 20

1950-51 81 67 14

Average 19.9

The purpose of the data in Table 8, page 29, is to show

to what extent Negro youths are remaining in school and at

what levels the most extensive withdrawal is taking place.

The rate of survival has been computed by using the

number of students in grade one for each of the two periods

as 100 per cent and figuring the following grade enrollments

as percentages of that number. The period 1941-1948 and

1948-1951 have been computed with the intention of comparing
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them to determine whether or not any changes may have been

brought about by the Gilmer-Aiken laws or by recent improve-

ments in the Negro education situation.

During both periods, 1941-1948 and 1948-1951, the hold-

ing power of the first six grades was almost identical.

Furthermore, the same decline was shown in both periods

from the sixth to the seventh grade, a leveling off in the

ninth and tenth grades, followed by a sharp decline from

the tenth to the eleventh grade, and a stablization between

the eleventh and twelfth grades. The leveling off in the

first years of high school is due to the influx of Negro

students from outside areas of Tarrant County which do not

provide high school education for their youth and must send

them to Fort Worth. Those that finish the eleventh grade

generally go to the twelfth. The fact that the percentage

does not rise when the newcomers enroll in the ninth and

tenth grades indicates that the withdrawals, beginning to

be evident in the seventh grade, continue on through high

school.

Table 9, page 31, reveals the extent to which the White

youths remain in school and in what grades was found their

greatest exodus. The same method was used to derive the rate

of survival as was used in Table 8.

The same two factors that operate to divert the percen-

tiles of the Negroes perform in the same fashion in Table 9

and even to a greater extent. The first factor of loss of



31

TABLE 9

ENROLLMENT OF WHITE STUDENTS BY GRADES
SHOWING RATE OF SURVIVAL

1941-1951

Grades
Year

1st 2nd 3rd th5th

1941-42 2690 2483 2388 2494 2575

1942-43 2922 2873 2444 2509 2666

1943-44 3031 2808 2999 2520 2423

1944-45 3260 2892 2775 3001 2427

1945-46 3222 2978 2837 2632 2805

1946-47 3309 2952 2871 2713 2584

1947-48 3411 3102 2974 2883 2735

1948-49 3752 3373 3141 2969 2892

1949-50 4197 3741 3388 3160 3031

1950-51 4610 4290 3868 3541 3305

1941-48 Total 21855 20082 19288 18762 18215
Per Cent of
Survival 92 90 86 84

1948-51 Total 12559 11404 10397 9670 9228
Per Cent of
Survival 91 83 77 73

imaffm i
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TABLE 9--Continued

Grades

6th -7th 8th 9th t h

2515 1641 1203 2457 2640 2286 2028

2636 2448 1498 1559 2623 2158 1879
2535 2534 2223 1736 1992 2042 1681

2413 2484 2337 2360 1991 1387 1793
2304 2374 2194 2475 2175 1601 1367
2671 2334 2117 2303 2244 1897 1472

2493 2686 2143 2193 2363 1922 1660

2672 2476 2490 2227 2369 1724 1662

2881 2712 2401 2778 2482 1837 1678

3114 3027 2641 2824 2824 1911 1638

17572 16501 13715 15053 16028 13284 11880

80 75 63 69 73 61 54

8667 8215 7532 7829 7675 5472 4978

69 65 60 62 61 43 39
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enrollment to war-time industry does not play as large a part

in the figures as it does in Table S; but the second factor

of a high war-time birth rate causing the first grade to be

top heavy contributes much more in this table to the inaccu-

racy of the last three-year period. For that reason the

period 1941-1948 is again the more accurate, although it

would be lower than normal due to the influx of non-enrolled

scholastics during that period.

As in Table 8, an attempt to follow a class diagonally

would result in a greater deviation from.the validity of the

figures, as it would not take into account the tremendous

upsurge of population during the ten-year period.

The White youths are shown to stay in school well for

the first six grades. They began to drop out in junior high

school and continued to do so through all four years of high

school. The slight boost in percentage in the first year

of high school was due also to the influx of students from

surrounding areas which did not provide secondary education

for their scholastics.

Although population changed and birth factors caused

the figures and percentiles of Tables 8 and 9 to be somewhat

abnormal, the trends may be used accurately as a basis for

comparison.

Both groups held their attendance and enrollment fairly

well through the elementary school, but there was a definite

drop in enrollment beginning at the junior high school level
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and lasting through high school. One slight difference in

the pattern of White and Negro groups was the continued

withdrawal of White students between the grades eleven and

twelve, while Negro students in grade eleven were shown to

continue on into the twelfth grade with little exception.

If we accept the period 1941-1948 as accurate, we then

find the difference between the Negroes and Whites to be

that revealed by Table 10, below:

TABLE 10

DIFFERENCES IN RATES OF SURVIVAL BY GRADE
OF WHITES AND NEGROES

1941-1948

Rate of Survival Difference
Grade in Rates

Whites Negroes of Survival

1 .00*

2 92 90 2

3 90 82 8

4 86 82 4

5 84 8l 3
6 80 73 7

7 75 66 9

8 63 51 12

9 69 51 18

10 73 52 21

11 61 37 24

1254.37 17
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The main difference in holding power began in the

seventh or eighth grades and lasted throughout the remainder

of the grades, reaching its pinnacle in the eleventh grade.



CHAPTER IV

ANALYSIS OF NON-ATTENDANCE AS A FACTOR

IN HOLDING POWER

As a failure to attend school regularly ultimately

results in a complete withdrawal, the two types of absences

from school are considered as one henceforth and are de-

fined as non-attendance. An exception to that rule is

found in Table 12 which is concerned only with withdrawals.

The data offered in Table 11 were obtained from the

case records of visiting teachers employed by the Fort Worth

public schools whose duty it is to check on students who

either fail to attend school for some time or are irregular

in attendance. The reasons for non-attendance discovered

by these investigations were grouped in the categories shown

according to the interpretation of the case study.

"Lack of interest" was used to include all cases out

of school for no particular reason, not working or ill,
not needed at home, and others. The parental attitudes in

those particular cases were of two types: those who insisted

that they did not know that their children were not attend-

ing and were desirous that they did attend, and those who knew

the children were not in school and did not encourage them

to go. Many such truants were to be found in movies, parks,

36
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TABLE 11

REASONS FOR NON-ATTENDANCE OF NEGROES
1950-1951

Reason Number Per Cent

Lack of interest 33 35

Work 23 25

Economic 9 10

Needed at home 6 6

Illness (serious) 7 7

Illness (pretentious) 4 4

Miscellaneous 9 10

Out of town 2 3

Total referrals 95

and pool halls, but mainly they were at home or playing in

the streets. The large percentage of this lackk of interest"

group was due partly to the fact that the case studies dealt

with students of all school ages, many of whom were too

small to work or accept family responsibilities.

The economic" cases indicated a need of clothing,

lunches, and books, though many such families were receiving

aid from one or more agencies for the purpose of keeping the

children in school. Many such cases showed other evidences

of available funds by the presence of radios, cars, phono-

graphs, and television sets.



The illness of students was often given as the reason

for their non-attendance, but the visiting teacher indicated

in the reports that many of those were pretenses; therefore

the "illness" category was further divided into the two

classes shown. Those who truly seemed unable to attend

because of broken limbs, chronic illnesses, and skin diseases

were listed in the first group, while those who gave excuses

such as headaches, colds, nail-pierced feet, low and high

blood pressure, and weak eyes were counted in the second

group.

The main reasons of "work," "lack of interest," and

"economics" were observed to be the leading factors in most

cases.

Following are a number of case studies selected at

random from the files of the Negro visiting teachers:

K School
(Name) Age 16
(Address)
3-22-50 Cornelius has been a chronic truant for
three or four years now. V.T. talked to his mother
who expressed a desire to have some force used on
Cornelius. She said she had given up as through
the years they have used corporal punishment, re-
wards and every possible method that they know.
It appears that Cornelius doesn't like school in
addition to the fact that he is very fond of
caddying at the Rivercrest Country Club. V.T.
went to the club but was unable to see Cornelius
as he was out on the course at that time.

K School
(Name) Age 18
(Sister) Age 15
(Address)
3-22-50 V.T. found Dorothy at home. Mother and
Eddie Mae were working. Dorothy informed V.T. that
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that they had not attended school at all this
year. They are from a small town in East Texas
and did not adjust too well at K School. Eddie
Uae has decided to stop all together and work,
but Dorothy Jean expressed a desire to continue.
The mother called V.T. on 3-23-50 and said that
Dorothy would be in school.

A School
(Name) Age 14
(Address)
3-15-50 V.T. visited the home of John's grand-
mother and Aunt on 3-15-50 in an effort to find
some place for John to sleep at night. At present
John is sleeping on a hard bench at the taxi stand.
He is his own support and is often hungry and out
of school. Grandmother said that John's own
father did not help him and they had all tried
but could not make John do as told. Meanwhile
John is still staying at taxi stand.

A School
(Name) Age 13
(Address)
3-28-50 Found Mother out in front washing. The
surroundings were very filthy as is the section
off Samuels Ave. Mother has been ill and is still
suffering with blood pressure (she says). There
are a number of small children in the family. The
mother keeps the children out on alternate Mondays
to keep the smaller children while she pays the
bills. She has had Jimmy out working in order to
help the family.

A School
(Name) Age 17
(Address)
2-14-50 V.T. found Mother at home. After explain-
ing the purpose of the visit the Mother said Drefford
was at work. She expressed her desire to have Dref-
ford finish school although she did not impress the
V.T. as being sincere. V.T. told about the Early
Dismissal program in the school and asked that he
at least come over and discuss a plan with the
administrator's.

B School
(Name) Age 7
(Address)
2-20-50 Referred to V.T. by Mr. McMillan. Mother
appeared sincere in desire to send child to school.
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Mother explained it was difficult to keep suf-
ficient clothes, shoes and lunch for the boy.
V.T. told Mother about Family Service Association
and she did obtain free lunch for Arthur. V.T.
carried clothes to mother on 2-27-50.

G School
(Name) Age 15
(Address)
2-27-50 V.T. did not have the address of Hosea
but stopped at a store in the community to in-
quire. When V.T. turned into the section of
town she noticed several boys running. V.T.
asked boys standing on corner for address of
Hosea and they said he was back of the store
hiding. V.T. persuaded Hosea to come out.
Hosea expressed his relief in finding the V.T.
wasn't trying to force him back into school.
He felt his teacher had mistreated him back
at Ninth Ward School. V.T. told him perhaps
he could get another teacher. When V.T. got
back to school Hosea was outside playing base-
ball. He came over when called and V.T. in-
troduced him to his new teacher if he comes
back. He came in the class room after recess
but only stayed at school as long as the V.T.
stayed at school.

E School
(Name) Age 15
(Address)
3-30-50 V.T. found guardian krs. Routt at home.
She explained that she was keeping James along
with his sister 13. Her husband has been out of
work, making it necessary for James to work also.
Mrs. Chapman has been working with the children
as they have stolen several times and need
specialized guidance. V.T. is to have free
lunches certified and attempt to find clothes
for the boy and girl.

C School
(Name) Age 17
(Address)
3-30-50 Father was at home and talked to V.T.
ivother collects insurance. Father said that they
could not make Frank go to school. All of his
older sisters and brothers are very interested
in him and try very hard to convince him of the
need for education. Father asked V.T. to check
then and see if he was in school. Report came
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from homeroom teacher that he was not there. He
was, however, in school but had not reported to
his homeroom. The report was made to Mr. Williams
so that they can keep up the correspondence be-
tween the home and school on Frank.

D School
(Name) Age 17
(Address)
3-2-50 V.T. found that mother died a little while
ago. Father was at home. Donnie was at work.
Father looked capable of working from physical
appearance. Father said he is receiving aid from
Welfare Department but still encourages Donnie to
work. V.T. attempted to show Mr. Thompson the
value of an education over a temporary job.

A School
(Name) Age 7
3-29-50 V.T. found Mother and Henry Etta at home.
Mother showed 'VT. the skin disorder which has
kept Henry Etta at home. Skin disorder is clear-
ing up now so that she will be in school very
soon. V.T. advised Mother to send child so that
Nurse could determine the nature and length of
skin disorder.

G School
(Name) Age 15
3-29-50 V.T. visited home and found Mother there.
Other said that the family has been living off the
salary the boys made since the father lost his job.
She found it necessary to take them out of school
in order that the family may be kept up. V.T.
talked to Mother trying to see if there could be
some other arrangement made so that all of the
boys could attend some. Mother said that she would
start Hershel back 4-3-50 and with the arrangement
that each of the boys would work some and go to
school some. X.T. told other about the Zeta fund
for Hershel's glasses.

E School
(Two boys) Age 6
(Address)
3-7-50 After great difficulty V.T. found one room
dwelling extremely filthy and children were undes-
cribably filthy. Grandmother keeps children most
of the time but Mother was home then. One of the
children is a nephew. V.T. talked to Mother about
sending the children to school. Mother said children
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had no clothing. V.T. asked Mother about A.D.C.
for children. Mother said she had applied but
had not received it yet. V.T. told Mother she
would talk to her welfare worker and explained
that the money must be used on the children.
V.T. went to the welfare office and discussed
situation with other's worker. Worker and V.T.
exchanged ideas on family and it was decided that
the children must be kept in school for the A.D.C.
to be continued.

Data in Table 12, page 43, obtained from the adminis-

tration records, deals only with absolute withdrawals for

the school year 1950-1951. Those removed from the rolls

for moving out of town, graduation, and death were not con-

sidered in the table. The purpose of the data in the table

necessitated the elimination of all involuntary withdrawals.

The data in Table 12 were not interpreted but listed

exactly as found in the records of the administration office.

Again, the familiar factors of "work," "economics,"

and even more, the Itlack of interest" (as interpreted from

the classification of non-attendance) were evident.

The main reason given is for the purpose of working, as

is to be expected. However, even more significant are the

24 per cent listed as eliminated from the rolls for lack of

attendance and the l per cent who withdrew for reasons un-

known. The combination of these two unexplained causes

reached 42 per cent or close to one-half of the total with-

drawals.

Illness again may be interpreted. The report of the

school indicated that most of the reports are fairly reliable,

-w-MaRM-0 . . WA*Nww
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or at least that the school administration had been con-

vinced that they were.

TABLE 12

SEASONS FOR VITHDRAWALS OF NEGROES
1950-1951

Reason Number Per Cent

Work 90 25

Non-attendance 84 24

Unknown 63 18

Illness 42 12

Economic 32 9

ilarriage 19 6

P miscellaneous 20 6
Army and Navy 5
Lack of interest 3
Needed at home 3
Suspension 2
Reform school 1
Ran away 2
Pregnancy 1
Catholic school 1
Negligence of

parents 1
20

Two hundred and thirty-six other withdrawals were

listed as moved. These in some cases were listed specifi-

cally as moving out of town, but in most instances merely

as moving t or "out of town." Many of those withdrawals were

re-entered, indicating that they may have left town
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temporarily to work in cotton fields or at other harvest

jobs. Work in cotton fields was mentioned numerous times

in connection with work.

Effects of Gilmer-Aiken Laws

The Gilmer-Aiken school laws brought about far-reaching

changes to public school education in Texas. Not the least

important change was the provision for the distribution of

state funds which provided that a school system would be

given a specific amount for each child in attendance each

day. Prior to this time, the funds had been furnished on

the basis of the actual number of scholastics in the system

whether or not they w ere even enrolled in school, much less

attending. This change has had the effect of giving a new

impetus to the efforts to keep children in school.

A new interest in attendance was initiated by the ad-

ministration, passed to the principals, who in turn passed

it on to the inevitable custody of the classroom teachers

who incorporated it into their own thinking and that of

their students. Principals addressed their student bodies

on the subject explaining the loss to the system due to

absentees, asking them not to remain out of school without

good cause. At the same time the administration appealed to

the parents and disinterested public through the press and

by personal appearances at meetings of PTA groups and clubs.
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In this connection the following letter was sent to the golf

courses of the city:

Z. Boaz Golf Course March 30, 1951

3200 Lackland Rd.
City
Dear Sir:

During the spring months there is a great
tendency for boys of school age to frequent the
golf courses in order to pick up some extra money.
If such a boy is below the 10th grade or is below
the age of 16, it is a violation of the law for
him to be out of school.

However, regardless of the violation of the
law we feel that you are interested in having such
a boy stay in school. May we count on your cooper-
ation to discourage such youngsters from being on
your golf course. If you will encourage the golfers
to employ caddies before 4 pm who are not in school
because they have reached the age of 16 or because
they are in senior high school, then you will auto-
matically force the little youngsters to be out of
a job. This would be a very wholesome thing to do.

We shall appreciate it very much if you will
tell the children who are of school age that they
are not welcome on your golf course until after
school hours during every school day.

If there are such children white or colored
who insist on coming to the golf course after you
have asked them to stay away, a telephone call to
this office FO 2451 to me will be appreciated.

Sincerely yours,
Director

More directly, the new impetus has resulted in the

initiation of a visiting teacher program whose aim is to

help the adjust ent of students in school, thereby prevent-

ing non-attendance. Also, it is the purpose of the program

to locate and re-enter, if possible, those who are not en-

rolled or are not attending school regularly. It is oper-

ated as a part of the Child Accounting Department of the

public school system. At present there are four visiting
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teachers assigned to the White schools and two visiting

teachers assigned to the Negro schools.

Although the program is officially one whose primary

purpose is to help with the adjustment of the student in

school, probably its most valuable service rendered is

encouraging attendance. Sometimes the solution to non-

attendance takes the form of needed clothing, free lunches,

medical treatment, or just a bit of encouragement, all of

which the visiting teacher, with the cooperation of other

non-school agencies, is able to provide. One such agency

which the teacher may call upon to supplement the efforts

of the school is the Fort Worth-Tarrant County Guidance

Clinic. This organization, offering the services of profes-

sional social workers and psychiatrists, investigates the

case, counsels with student and parents, prepares recommenda-

tions, and cooperates with the school in every way.

The data in Table 13 indicate these efforts are highly

successful. The data were obtained from the visiting-

teachers' reports and show the response of 567 students re-

ferred to the visiting teachers for non-attendance.

Further records reveal the activities of the visiting

teacher program as it attempts to reach as many children as

possible. The following list of activities was contained in

a visiting teacher's report to the administration:

(1) Visited three pool halls for the purpose of find-

ing students.
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TABLE 13

RESULTS OF VISITING TEACHER PROGRAM
1950-1951

Results Number Per Cent

Returned to school 401 71

Entered school for first time 34 6

No response 65 11

Dropped 35 6

Miscellaneous 32 5

Total referrals 567

(2) Visited five golf courses several times for the

purpose of finding students.

(3) Visited Greenway Park for the purpose of finding

students.

(4) Visited Rosedale Park for the purpose of finding

students.

(5) Visited Bowling Alley on west side for the purpose

of finding students.

(6) Visited Hill and Hill Cleaners on Ninth Street for

the purpose of finding student.

(7) Transported one student to clinic for vaccination

and shots.

(8) Transported one student to doctor in Medical Arts

Building for treatment.

........... Rg ---- M -,--



(9) Transported two boys to B School who were absent

without reasonable excuse.

(10) Visited Ideal moving picture show for purpose of

finding students.

(11) Secured crutch for student.

As indicated by the data in Table 13, page 47, this

type of activity is very useful in keeping students in

school, but is only a temporary solution to the problem, not

touching upon the fundamental issues involved.



CHAPTER V

CONCLUSIONS AND RECOIMiENDATIONS

Specific Conclusions

The following conclusions are warranted by the study.

1. Upon a comparison of the number of children age six

with the number of children enrolled in grade one, it is

concluded that Negro children, upon reaching school age,

enroll in as large a percentage as do White children.

2. Negro scholastics do not enroll in as great a per-

centage as do White scholastics. The enrollment record of

the Negro scholastics is about 14 per cent below that of

White scholastics.

3. The heavy loss suffered by the Negro school during

the war-time industrial boom suggests that the holding power

of the Negro school is more vulnerable than the White school

to changes in the employment situation.

4. The attendance of Negro students is not as regular

as the attendance of White students. However, neither the

attendance of the White students nor that of the Negro stu-

dents was seriously affected by the war-time employment

period. While many withdrew from school to work, those who

remained enrolled continued to attend regularly. The attend-

ance record of the Negro students averages about 10 per cent

below that of White students.

49
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5. White students stay in school longer and graduate

in a greater percentage than Negro students. Negro children

stay in school comparatively well during elementary school

but begin to withdraw in large numbers from about the junior

high school level on until graduation, at which time about

one-third of the original membership has survived. The

survival rate of the White students is about two-thirds of

their original number.

6. In summation of the foregoing conclusions, the

holding power of the Negro school, with reference to both

attendance and enrollment, is significantly less than that

of the White schools.

7. Negro students fail to finish their education due

primarily to a lack of interest and motive, not only on

their part, but on the part of their parents. Combine this

attitude with financial benefits which can be gained by work-

ing even at a poorly-paid job, and the result is the trend

to withdraw upon reaching the working age. And a period of

increased opportunity in the laboring field serves to accel-

erate this withdrawal.

The factors that cause the non-attendance of Negro stu-

dents are the same ones that operate to cause the absence of

White youths from school, but are many times more prevalent

and severe. The non-attendance of Negro youth is merely one

of the many symptoms of the disorganized character of their

group life. Crime, immorality, truancy, delinquency, are
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all interrelated. The problem of the school is only a part

of the total problem of the Negro's adjustment to society.

8. Recent improvements in Negro education and action

fostered by the Gilmer-Aiken laws have not lowered the with-

drawal rate of the Negro schools. It can be assumed that,

if holding power of the Negro school had increased in the

past three-year period, the loss in percentages due to in-

creased first grade enrollment would have been offset. The

offset did not materialize and the final percentage of grade

twelve dropped from 37 per cent in the 1941-1948 period to

27 per cent in the 1948-1951 period.

9. The new impetus initiated by Gilmer-Aiken laws has

caused new efforts to be made to improve attendance. These

efforts have been fairly successful in eliminating absentee-

ism, as shown by Table 5, by the new high in attendance

averages in 1951.

General Conclusions

Further general conclusions, concerning the need of the

Negro and the type of education which will fulfill that need,

have been warranted by the study.

1. The education of the Negro involves more than the

mere presentation of facts and information to a group recently

removed from slavery; it involves an adjustment socially and

economically to the society into which the Negro has been
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projected. His needs are the tools with which he can

achieve that adjustment.

2. The most urgent adjustment to be made is the eco-

nomic one. This need of Negro youth differs from the need

of White youth by emphasis.

3. If the need of Negro youths varies, then the school

purposes and aims must also vary; consequently, the training

and curriculum of the school must vary in order to satisfy the

purpose. Equal schools, if synonymous with "matched" schools,

do not provide the solution. "Equal" they should be in

achievement of purpose, yes, but not identical in equipment,

curriculum, or standards.

4. The majority of the Negro's problems are derivaties

of an economic need, and their solution must await the pro-

vision of that need. The tkey" which opens the door to

better living standards comes usually in the form of a

better job. The possession of such a key results in better

homes, clothes, food, associates, and education, all of

which raise the individual or group not only economically,

but mentally, physically, and socially--in short producing

a more civilized individual and a more desirable citizen.

As long as the Negro is restricted to menial labor, ill-paid

and insecure, his escape from serfdom will not be complete,

nor will the above benefits materialize.

5. Equalized educational opportunity without equalized

work opportunity will not prove of much value. Educational
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and civil achievements may be gratifying, but will not

satisfy the immediate need of an economic adjustment. The

contention that better education will fit the Negro for

better jobs and that he will be accepted in them is not

being proved by practice. Negro high school graduates do

not have very much chance of obtaining a better job than

those who leave school upon reaching a working age accord-

ing to the opinion of Negro teachers and principals obtained

in personal interviews and through questionnaires.

6. Neither Negro students nor their parents and

teachers feel that a public school education will greatly

aid the majority of them in the establishment of a satis-

factory economic adjustment. By the very act of leaving

school, Negroes express their lack of faith in the instruc-

tion provided. According to the American Youth Commission's

study in the State of Maryland in 1940, only 15.8 per cent

of Negro youths believed their schooling to be of any

economic value;' and William Jones stated after a survey into

Negro higher education that

.. higher education renders Negroes misfits .
In all large urban centers there are to be found hun-
dreds of idle carefree irresponsible college-bred
Negroes. . . . traceable to Negroes' restricted
economic outlet. The avenues of life which are

1Ira De Reid, "Negro's Secondary School Population,"
Journal of Negro Education, IX (July, 1940), 26-30.
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open to educated Negroes are becoming increasingly
overcrowded,.2

7. An emphasis on academic material in a school which

sends only an insignificant per cent of its graduates to

college, leaving the rest, plus the withdrawals of earlier

years, to grapple with a pick and shovel and economic

necessity, does not realistically meet the requirements of

a good education.

A program of economically-practical job training and

work experience would not only more nearly reach those re-

quirements but would provide much needed motivation and in-

terest, thereby reducing the withdrawal rate and strengthen-

ing the quality of the holding power of the Negro school.

Recommendations

The solution of the Negro's economic dilemma seems to

be the "break-out" of what is commonly known as "Negro jobs."

According to the study of Gunnar Myrdal, distinguished social

economist, Negroes are losing rather than gaining ground in

the working field.3 Besides farming, the southern Negro has

also had to compete more and more with Whites for what used

to be regarded as purely Negro jobs. The reversal of that

trend will come only through the efforts of the Negro--not a

2William Jones, "Theories Regarding Education of
Negroes," Journal of Negro Education, IX (January, 1940), 39.

3Maxwell S. Stewart, The Negro in America, Pamphlet
No. 95, Public Affairs Committee, Inc., 1944, p. 11.

"I j" - , - -
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reversal that would claim more types of jobs as Negro jobs,

but a trend that would allow his acceptance as an able

worker in eventually all fields of skilled labor. This

invasion would admittedly produce a certain amount of un-

favorable reaction among firmly entrenched White tradesmen,

but it is a fundamental basis of our economic system that

all gains must be won through a competitive process. Accept-

ance will come when the Negro has proved himself diligent

and competent.

Such prides of office come only with training combined

with work experience. Negro schools should provide both.

In order that the school might more nearly meet the

need of Negro youth and provide him with better tools with

which to shape his adjustment, the following recommendations

are submitted:

1. The curriculum of the Negro school should be re-

vised to include or emphasize the following courses:

a. A practical approach to English with the
concentration on the ability to speak, read, and
write clearly.

b. A practical approach to mathematics in-
cluding courses in commerical arithmetic, book-
keeping, household budgeting, percentages, frac-
tions, and decimals.

c. Physical hygiene and sanitation.

d. Health and nutrition including consumer
education.

e. Driver education.
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f. Music, art, and other cultural art courses
to utilize individual talent to the utmost.

g. Technical and industrial art courses of
all types.

2. It is further recommended that a technical high

school be provided for Negroes similar to the one provided

for White students. In the present Negro high school, only

three courses in vocational education are offered: metal

shop, wood shop, and auto-mechanics.

3. Supplementing the vocational training program,

Negro distributive education should be accelerated.

4. To combat racial prejudice, a course in race and

race relations, including material in genetics, should be

offered in the White schools.
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