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CHAPIER I
INTRODUCTION

Parpose of Study

Investigation of the Unlited States census figures of
1960 indlcates that, in 1959, approximately 240,000 adoles-
cents of high school age were marrled (8). One out of every
elght bables born in the Unlted States in 1960 had 2 mother
who was in her teens (7). As.rasearch by Symonds (16),
Baldwin (1), Hattwick (9), and Shoben (15) indicates the
importance of parental.attitudes and famiiy environment in
determining the behavior and attitudes of the chlld, it seems
uncopmonly Important that high school adolescents achleve
desirable attitudes toward children and family life.

Since in 1959 over one and one-half million adolescents
wore enrolled in high school homemaking programs in the
United States (8) and since one of the major areas of em-
phasis in the homemaking program 1s chilld care snd family
relationships (18), the homemaking teascher 1is afforded a
unique opportunity for contributing to the adolescenta!'
attitudes toward chlldren and family life.

The teaching of understandings and techniques concern-
ing the care of children ls certainly an lmportant part of
the homemaking teacher's job, but resesrch by Bettelheim (2)
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hag pointed out that the underlylng attitudea of parents
often influence how well they put their knowledge into
practice.

According to Cronbach (5), attitude learning is based
on an emotional relationship between the teacher and the
pupll and 1g often based on identification with the tescher
as & model. Thus, 1t may be advisable to examine the atti-
tudes toward children and the understanding of child develop-
ment content exhivited by college students who are prepering
to teach homemaking at the secondary level; thersfore, the
purposes of this study are to:

1. Identify some of the competencles peculiarly re-
lated to the successaful teaching of child development in
the secondary homemaking progrems in Texas.

2. Investigate the chlld development content ordi-
narily involved 1In the secondary homemaking programs in
Texas.

5. Exemine the attitudes of college home economics
education majors toward children and family life.

4. Assess the college home economics educatlion majors!
knowledge and understanding of content materials which sre
ordinaerily offered through child development units in second-
ary homemaking programs in Texas. _

5. Examine any poasible relstlonships between atti-
tudes toward children and (&) college classification,




{b) pumber of college child development courses completed,
(c) age, (d) marital status, (e) educational level of the
subjects' parents, and (f) knowledge of child development
content materials.

6. Examlne possible relatlonships betwsen knowledge
of ¢hild development content and (a) college classification,
(b) number of college child develophent courses completed,
(¢) age, (d) marital status, (e) educationsl level of the
éubjects‘ parents, and (f) attitudes toward children.

Statement of Problem

Is there any significant correlation between one's
attitudes toward chlldren and one's knowledge of child
development content; and‘do such factors g8 (a) college
clessification, (b) number of college chilé development
courses completed, (c) age, (d) marital status, and (e)
educational level of one's pérénts appear to hold any Qig-
nificant implications for either one's attitudes toward
chlldren or one's knowledge of c¢hild development content?

In order to explore the problem, it seemed necessarf
to answer the following questicns:

l. What are the competencies which appear toc be re-
lated to the successful teaching of child development in
the secondary homemsking programs of Texas?

2. Are there any valid instruments wﬁieh (a) measure

attitudes toward children and family 1ife, (b) are sultable




for adminlstration to a group, and (c¢) are appropriate for
use with both parents and nonparents?

o. Have adequate measurements béan published which
test knowledge and understending of child development con-
tent which is usually included in the secondery homemaking
program?

4.‘ How should acceptable educational measurements be
constructed?

Oe Whaf is the status of home economics educatlion
majors' attitudes toward chlldren and famlly life?

6., How great 1s the degree of knowledge of dhild
develepmeht content expressed by home economlcs education
majors?

7;' Does previous research concerning the nature of
attltudes and factors which contribute to attitude modifi-
cation and change reveal data which would hold pecullar
significance for this study?

8. Are there any relationshlps between knowledge of
chlld development content snd (a) college classiflication,
(b) number of child development college courses completed,
(¢) age, (d) maritsel status, snd (e) educational level of
the subjects' parents?

9., What are the &elationshipa between attitudes téward
children and (a) college classification, (b) number of col-

lege child development courses completed, (c¢) age, (d) marital




status, and (e) educational level of the subjects' par-
ents?

10. 1Is there a correlation between an individual's
knewledge of child development content and his attitudes
toward children?

Limitations

This investigation 1s limited to observation and treat-
ment of data acqulred from (a) a group of thirty-five pro-
fessional home economists, (b) & five-member jury, snd (c)
ninety-three homemeking education majors' responses to the
"Parent Attitude Research Instrument® (PARI) (13) (see
Appendix) and the "Child Development Competency Inventory"
(CDCI) (see Chaptaf IIT). The date from the profassionalﬁ
home economists and tha'jury were collected during the
period of time from December, 1960, to March, 1961l; and
the dats from the home economicsg education msjors were
collected between March 27, 1961, to May 10, 196l.

The factors‘considered in the study were:

l. Compoaite ratings on twenty-three attitudes toward
children ag measured by thes "Parent Attitude Research Instru~
ment® (PARI) (13), nemely: (a) encouraging verbalization,
(b) fostering dependency, (c¢) seclusion of the mother, (d)
bresking the will, (e) martyrdom, (f) fear of harming the
baby, {(g) maritel conflict, (h) strictness, (i) irrita-
‘bility, (J) excluding outside influences, (k) deification,




(1) suppresaion of aggression, {(m) rejection of thé home-
making role, (n) equiliterianism, (o) spproval of sectivity,
(p) avoidance of communicaticn, (q) inconsiderateness of
husband, {r) suppression of sexuality, (s)‘ascendancy of
the mother, (t) intrusiveness, (u) comradeship and sharing,
(v) acceleration of development, and (w) dependency of the
mother. |

2. Competencles which were judged to be essentlal for
the auccessful teaching of child development in secondary
homemaking programs in Texas.

In addition to limitations assoclated with scope and
time, unacknowledged varisbles may have been introduced by
the following:

1. It was necessary to develop & messurement for the
purpcse of obtalning dats related to students' knowledge of
child development content; and, although attempts were made
to refine the "Child Devélopment Competency Inventory™ which
was constructed, it 1s acknowledged that the CDCI is & none
standardized instrument.

2. The subjects to which the 1lnstruments were admin-
istered appeared to be more "conditioned" to tests than the
group upon which the "Parent Attitude Research Instrument®
(PARI) was standardized. |

3. The PARI utilized some loocsely phrased generall-

zations which included such words as %"always," "never,® and




"all." The comstruction also made it necessary for the
student to take a positive or negative position on a strue-
tured, presuppesed blas and provided no opportunity for the
expression of amblvalent feelings.

4. Since 1t was impracticable to reach all the subjects
in a group situation, the conditions under which some of the
measurements were completed were impossible to control,

Test conditions and Instructions to students, however, were
mede as nearly consistent as possible by urging the students
to finigh the PARI in approximately twenty minutes (as was
practiced in the group situations) and to avold consultation
wlth any resource persons or content while completing the
CDCI or PARI.

Definition of Terma

Cronbach's definition of attithde, "the meanings that
one assoclates with a certain object (ormidea) and which
influence his acceptance of 1t" (5, p. 326), was used in the
freme of reference within which this study evolved.

For the purposes of this study, competency was used to
meean the skills, knowledges, generalizations, and understand-
ings scquired by the homemaking teacher in order to teach
offectively.

CDCI was used as an abbreviation of "Child Development
Competency Inventory," a measurement which'was cons tructed

for the purpose of meésuring knowledge and understanding of




child development content which was Judged to be ordinarily
included in secondary homemaking programs (see Chapter III).
PARI was the ldentlflcation used in prior studies to
indicate the "Parent Attitude Research Instrument,” s stendard-
ized instrument which Scheefer and Bell (13) developed for
the purpose of mesasuring attitudes toward childrén and famlily
life.
For thls study 1t seemed necessary to make a distinction

between the meanings of knowledge and understending. Accerd-

ing to Webster (19, p. 1373), knowledge is "an acquaintance
with facts, the state of being aware of sométhing or of
possessing information." Webster's definition of understand-
ing 1s "the power to render experience intelligible by
bringiné percelved particulars under appropriaste concepts®
(19, p. 3769). This latter definition 1s similar to Murphy's
third level of pércaption, "integration or the articulation
of the differentiated parts" (12, p. 342).

Plen of Procedure

Selection of Tools

The "Parent Attitude Research Instrument" (PARI) (see
Appendix) was used to messure attitudes toward famii& 1ife
and children because it seemed to be the most adeqguate
instrument available and becauvse of its reported valldity,

ease of scoring, and economy. This particular instrument




was recommended for suech purposes in research studies by
Freedhelm and Relchenberg-Hackett (6) and Costin (3, 4),
and was used for testing attitudes of nenparents in studies
reported by Marshall (10, 11) and Schaefer and Bell (14).

The PARI is mede up of twenty-three five~item scales.
Each of the scales 1s designed to measure an attitude which
is theoretically relevant to personality development in
children. The test items sre modeled after the type of
questlions developed by Shoben (15) in his studles of parent
attitudes. PARI items are statements of generalized opinions
to which the subject 1s asked to strongly or mildly agree or
disagree on a four~-polnt scale. According to Schaefer and
Bell (13), attempts were made to increase soclsl accepta-
bility of 1tems by putting them in the form of generali-
zations, trulsms, and cliches. Rapport ltems wers alsc
Included; however, the scales which Included the rapport
i1tema were not originally lntended to be discrimlnsastory.
Schaefer and Bell found that scales whlch state approved
attitudes toward chlld-rearing typically have very poor
reliasbilitlies, since there is a ztrong tendency for all
psople to agree.

Review of lliterature dld not reveal a stanfardized
ingtrument designed to measurse one's understanding or knowl-
edge of child development content; therefore, the "Child

Development Competency Inventery™ (CDCI) was cons tructed
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for this purpcse. In order to develop such a test the
following procedures were used:

l. Current literature related to child development
and child psychology was examined and analyzed.

2. After a review of the literature a detailed llst
of knowledges, understendings, and skille which appeared to
be needed for the succesaful*taaching of ¢hild development
et the secondary level was complled.

3. Thls list of competencles, together with 2 letter
of tranemittal, was malled to a group of prefessional home
economists. The group of home economists conaisted of the
Texes State Supervisor of Home and Famlily Life Educatloen,
each of the ten white and three Negro araawsupervisora, and
forty-four homemaking teachers from Area V of Texas (17,

p- 28) who were selected by thelr supervisor a8 being very
capeble in the teaching of chlld development.

The ingtructlions asked the reciplent to cheeck those
qualifies she belleved to be necessary for the successful
teaching of chlld development in the secondary homemaking
program and asked her to list any additlonal suggestions.
0f those contacted, the state superviasor, nine of the thirteen
area supervisors, end twenty-five of the forty-four teachers
responded to the checksheet.

4., In order to determine which of the items were

checked by a significant number of respondents, the responses
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wore statistically trested. Items which were judged to be
unimportant were deleted and any necessary items were added.

6. Authorltative sources in child development snd child
psychology were consulted in relation to each of the ltems
judged to be aignifiecant (see Bibliography, Chapter III).

6. Materlals related to educational and psyeholegical
measurements were studied, and acceptable techniques were
used in devising test questiens based upon informastion em~
phasized and agreed upon by the sources consulted.

7. & jury, consisting of the Area V Supervisor of Home
and Family Life Education, an experlenced former superviéor
of Home and Family Life Education, the Director of the North
Texas State College'ﬂursery School (who alse teaches college
classes In child development), the Director of Home Economics
Education at North Texas State College, and a doctoral atudent
In education, was asked to examine the trial test, react to
the ltems, and give suggestions for lmprovement.

8. After consideration of the jury's responses, the
teat was refined and nemed the "Child Develepment Competency
Inventory" (CDCI). A |

Selection of Group

The subjeots involved in this study were ninety-thres
women majoring in home economics education at North Texes

Staete College during the spring semester, 196l. The women
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ranged 13 age from eighteen to forty-twe, with all but five
women within the age range of elghteen to twenty~four years.

Fifteen of the sublects were married.

Treatment of Dats

After dats were collected and 6rganized, appropriate
statistical procedures were used to determine: (1) the
atatus of the subjects with regard to attitudes toward family
1ife and children, (2) students' knowledge of child develop-
mont content as taughf in secondary homemeaking programs in
Texas, and (3) possible relationships between such attitudes
and knowledges and (a) college clagsification, (b) number of
child development courses completed, (c) age, (d) marital

status, and (e) educational level of the subjeété' parents.

Summery

A study was made of the home economics education majors
at North Texas State College for the purpese of measuring
attitudes teward chlldren and knowledge of the ehild develep-
ment content ordlnarily teught in secondary school homemaking
programs in Texas,

Data obtalined from administrastion of a standardized
attitude test and a child development competency measursment
wore statistlecally treated to determine poasible relstioen-

ships between the specific factors invelved in the astudy.
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CHAPTER IT
RELATED STUDIES

As Indlcated in Chapter I, an investigation of some
specific questlons appeared to be necessary for any ade-
quate exploration of the problem. This chapter, therefore,
1s concerned with exemlnation of reports of previous research
related to (a) the nature of attitudes, (b) methods of
instigating'attitude change, and (¢) the effects of courses
in child development or child psychology upon attitudas
toward children. _ |

Research studies by Symonds (36), Hattwick (12), Shoben
(33}, and Baldwin (3) have shown the importance of parental
attitudes and the family envirenment in determining the atti-
tudes and behavlor of the child. Purthermore, the cumulative
effect of experiences on the conditioning of attitudes was
indicated by Watson and Watson's study (41) which showed
that a child can readily be conditioned to fear animals,
and by Jones's research (16) which demonstrated that some
fears can be eliminated by using pleasant assoclations in
connection with the feared object.

Studies by Davis (7) indicated that subcultural deri-

vation has a signlificant role in determining attitudes and

15
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standards of behavior. Horowitz (13, pp. 330-334) found
that if the members of s community had epproximately the
same attlitudes on a subject, there was a strong probability
that chlldren growlng up in that community would also adopt
thege attitudes. Thls assertion was conflrmed by Towmley
(37), whose study revealed that the adolescents included in
her study expressed value judgments which tended to agree
with those of their femilles and their subcultural group.

It is evident, therefore, that many attitudes seem to
be formed through imitation of and jdentificetion with
models or ego-ideals. Stoughton and Ray (35), in a study
of children eight to twelve years of age, found that these
models may be real or flctitiocus. Both the real and the
Imaginative models seemed to be significent in determining
the chlld's vocatlonal cholce, political attitudes, and
mnﬁal standards.

Horowitz's dats (13, pp. 330-334) agreed that, although
attitudes were often Inltiasted as a result of identification
with a model, such attitudes must be trled and found work-
able for the lndividual before he sccepted them. These data
also indicated that, as & child matured, the following changes
could usually be observed: (a) a consistent and progressive
development of soccial attitudes, (b) = steady increase of
interrelatedness of attitudes, and (¢) a constancy of re-

sponse patterns.
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Adorno (1) found that attitudes tended to be highly
generalized and that a dislike for one religious or racial
group was often accompenied by a dislike for other groups
and by a tendency to judge persons on the basis of their
group membership. |

Edwards (9) concluded that attitudes could be incomplete
or inconsistent. His study indicated that pecple could agree
with democracy, for exemple, and, at the same time, endorse
actions which were contradictory to the principles of democ-
racy.

Murphy (24) indiceted that each individual is, bio-
logically, a'unique organism and lives In an environment
pecullerly his own. Thus, the manner in which a person
reacts to any stimull is different for each individual.
Studies by Shirley (32) and Washburn (40) indicated that
definite individual diffarences in temperament could be
identified as early as the first year of life. Razran (29)
found that when attempts ﬁara made to develop conditioned |
responses in humans, some people responded to stimull readily;
some were indlfferent; and others reacted negatively.

An examination of research showed that attitudes seem
to Influence recall, the very facts an individual 1s willing
to accept or even conslder, and the 1mterpretatibn one makes
of facts. For example, Postman (28) showed that children

ware significantly less able to recall palrs of worda when
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the relationship between the words was incompatible with
the respective child's attitudes. Also in relation to re-
call performance, a study by Seeleman (30) indicated that
college students who were prejudiced egainst Negroes falled
to respond to the individual aspects of pictures of Hegroes
and seemed to react to the Negroes on a group basis.
Investigations by Edwards (8), Jahoda end Cooper (14),
and Lewis (19, 20) explored the effect of attitudes upon
accoptance or rejectlon of facts., The studies indicated
that 1f the individual had clear-cut convictions and the
facts which were lntroduced were compatible with his views,
the information would be welcomed as further justification
for the person's pesition. However, if the new facts were
contrary to well-formed convictions, the individual responded
in one of the following ways: (a) by redefining the facts
to glve them meaning in terms of his existing convictions,
or {b) by interpreting the infermatlion as a natural mistake
or "deliberate frame-up," and, thus, rejecting the facts.
However, other studies showed that 1f the individual had no
previous attitudes or information concerning a subject, the
introduction of faets had s great deal of impact on attltude
formation. As a result of their study, &nnis and Meler (2)
concluded that, 1f people accepted the source of information
as reliable and had no previous convictions concerning the
matter, they would accept the vliewpoint which was first

presented to them.
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Similer findings led Lund (21) to state that there
seems to be a law of primacy in attitude formation. He
stated that a bellief, once formed, gains a certaln personal
connotation, which causes an individual to feel that the
attitude 1s "hlis™ and he must remain loyal to 1t.

A study by Jarrett and Sheriff (15) indicated that the
methods 1n which the facts are presented have some influence
upon the subject's willingness to accept the information.

The data showed that when only one side of an lasue was
presented, the attitudes of the subjects tended to shift

in favor of the polnt of view which was given; however, if
both sides of the lssue were dliscussed, attitudes tended to
move In the dlrection of pre-existing bilases.

Peterason and Thurstone (27) found that characterizations
of natlonality groups as portrayed in motion pictures tended
to cause a shift in attitudes concerning ethnle groups.

Other research studlies showed that positive changes may
result through frlendly contact and pleasant associstions.
Karuven (17) and Freedheim and Relchenberg-Hackett (10)
found that child devslopment courses which included obser-
vation of children in a laborsatory were more effective in
improving attitudes toward children than were lecture courses
in chlld development.

However, personal contaet does not always produce desir-

able attitude changes. Studies by Musson (25), Marshall (22),
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and Newcomb (26) indicated that attitude change may be
related to a type of "emotional readiness." Musson found
significant differences in personality tralts smong the

boys whose attitudes toward Negroes changed positively and
those boys whose attitudes became more negative after attend-
1ng an integrated summer camp. Musson concluded that racial
sntagonism may be an outlet for feelings resulting from lack
of sccial assurance and self-respect.

Marshall reported that college students who exhibited
high manifest anxlety and who favored harsh control of chil=
dren had less soclal insight than those students who did not
exhibit these tralts. Newcomb found that the amount of
change 1n attitudes whleh college students experienced as
the result of exposure to new ideas depended largely on the
amount of soclal satlsfections the individual student had
attained in relation to parents send peers. Thoszse students
with self-confidence and readiness for independence were
likely, upon graduation, to have many attitudes which differed
from the accepted attitudes of their parents and home com-
munity, but the studenta who were more dependent upon their
parents and home community were likely to resct in an in-
different or negative manner to ideas which were incompatible
with their exlsting attitudes.

A study by Gleeson (ll) seemed to indicate that the

amount of information related to conditions or to s series
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of events may not be significent to attitude formation if
vocatlional goals were involved; however, LeBue (18) found

& significant correlstion between the professiohal'attitudea
of senior teacher education majors and the amount of pro-
fessional information they possesssd.

Studlies have shown that, although individuasls tend to
cling to exlsting attitudes with tenaclity, attitudes can be
changed or modified by an educational program. Bieri (4)
tested college students in a beginning child davelopment'
course and In an elementary psychology course. Her data
indicated that post-course attitudes were significantly
more positive than pre-course attitudes for both groups
and that the attitude changes apparently hed no relationship
to the subjects' personal adjustment, intelligence scores,
attitudes toward the course, or college achlevement. A great
varlation in the changes of sttitudes was reported.

Marshall (22) found that classroom study of acceptable
guidance methods modiflied attitudes of some college students
toward harsh punishment es a meens of controlling children;
but since the individuals varied so greatly in emount and
direction of attitude change, the mesn scores did not indi-
cate a change ln attitudes for the group as a whole.

In & 1958 study, Costin (5) found that college students
had significantly less domineering, possessing, and ignoring
attitudes toward children following a course in child psychology.
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in 1960, Costin (6) reported a decrease in intensity of
attitudes and a tendency for students to gain more permissive
and accepting attitudes toward children as a result of a
child psychology course. A high initial and post-course
score in "Marital Conflict" was alsc indicated.

Karuven (17) rapurtad»that the number of child develop-
‘ment and psychology courses the student had completed was
clogsely related to the student's possession of good attitudes
concerning guldance of children, not sc clesely related to
the student's sensitivity toward children's problems, and
little related to the students' knowledge of behavieor causes.
These date also indicated thatmdegree of maturity had neo
effect on one's understanding of children.

Freedheim and Reichenberg-Hackett (10) reported that
staff members of a children's hoapital who were skilled and
experienced In worklng with'children.expressed significantly
"healthler” attitudes toward children, on the PARI, than d4id
a group of nurses! aldes in the same hospital. The study
also included snalysis of {(a) the attitudes of the nurses'
aides toward children before and subsequent to a series of
lectures In child development, (b) the pre-course and post-
course attitudes of college students enrolled in a psychology
cless which included participation in a nursery school, and
(c) the attitudes of a group of college students enrolled in

a history clasas during the same interval (as a control group).




25

The group of psychology students showed a significant shift
toward more positive attltudes, but the other two groups
showed little change.

Walters and Fisher. (39) reported e study of a group of
college women who were majering in child development and
famlly relationships. The group was tested at intervals
durlng a two-year time perlod, and significant changes in
attitudes were found. The investigators concluded that the
attitude changes were due to factors other than incressed
maturity alone and may have been the result of the curric-
ulum which the subjects were taking as their major fleld of
study.

Walters (37) also compared ths pre~course and post-course
attitudes toward children which were exhibited by a group of
home economics majors in a beginning child development course
wlth the attitudes expressed by members of a control group.
The data indicated that the students who repressnted the
upper and lower middle classes galned most from the course.

In a comparison of attltudes of graduate, senlor, and
freshmen home econocmics majors toward child-rearing practices,
Wheeler (42) found a significant difference betwsen the atti-
tudes of the subjects who had completed courses in both child
development and psychelogy and the attitudes of sub jects who
had not had these courses. The data indicated that (a) the

greatest change seemed to come after the first child development
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course, (b) the favorable attitudes were retalned for some
time, and (¢) the attitudes toward children were unaffected
by motherhood,

Shapiro (81) and Stott and Berson (34) concluded from
thelr studies that adults' attitudes toward child-rearing
practices and the behavior of children could be changed by
training programs. Shapiro found that the changes in atti-
tudes toward children seemed to be in dirsct pfoportion to
the number of group discussions his subjects attended. The
study also indicated that those subjects whose attitudes were
initlally good had more positive change than did those adults
whose inltlal ettitudes were less desirsable.

A review of research was made in en effort to investi-
gate (a) the nature of attitudes, (b) methods of instigating
attitude chenges, and (c) the effects of courses in child
development or chlld psychology upon attitudes toward chil-
dren. Relested stulles seem to indicate that a multiplicity
of factors are involved in attltude formation and change;
however, attltudes can be restructured by an educational

program.
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CHAPTER IIX
DEVELOPMENT OF THE CHILD DEVELOPMENT COMPETENCY INVENTORY

As the review of related litersturs did not reveal a
suitable instrument for measuring nowledge and understanding
of chlld development content, it wés necessary to (a) sxamine
the competencies which appeared to be necesgary for the
successful teaching of child develepment at the secondary
level, (b) identify the areas of chilg Gevelopment content
which are usually included in secondary homemeking programs
in Texas, and (c) develop en instrument which could be used
to measure the status of home economics education majors In
relation to these designated competencles and sreas of chlld

development content.

Collection of Date for Instrument

in order to examine the competencies related to this
study, sources in homemaking education, child development,
and c¢hild psychology (3, 7, 8, 9, ll,.12, 15, 23) were
examined and analyzed. From thig analysis, an attempt was
made to identify the knowledges, understendings, and skills
which seemed necessary for the successful teaching of child
development at the secondary level. These competencies were

compiled into a checksheet of forty-eight items which attempted

50
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to Include the special aress of content in child development
(see Table I for checksheet) .

| The Texes Supervigor of Home and Family Life Education
was asked for suggestions conderning the checksheet and for
permission to contact each of the area supervisors of Home
and Family Life Education in Texas for thelr resctions to
the competency checksheet. After ocbteining permission, the
checksheet, along with a letter of transmittel (see Appendix)
and instructions for merking, wes sent to each of the thirteen
area supervisors. Responses were recslved from nine of the
thirteen supervisors.

The letter whieh accompanied the checksheet gave a brlef
explanation of the purposes of the gtudy and asked esch re-
clplent to mark those items which, in her opinion, defined a
quellty which wes essential to the teaching of child develop-
ment in secondary homemaking programs. The letter alsc en-
coureged the professional home economists to add any
competencies related to child development which, from their
experiences, they believed to be eassential to homemaking
teachers. An explanation was included to the effect that
the list presupposed general abilities as a teacher asnd was
1ntended.to include only those special abilities which seemed
to be related to the teaching of child development.

The Area V Supervisor of Home and Family Life Education
was then asked for a list of homemaking teachers in Area ?
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who, in her opinion, included high quality units of child
development in thelr teaching. The checksheet, along with
a letter similar to the oné which was sent to the super-
visers (see Appendix) was mailed to the forty-four teachers
who were selected. Twenty-five of the forty~four homemaking
teachers marked and returned the checkshest. o
Teble I pressnts the competency checksheet Items, along
wilth the number of teachers and supervisors who checked each
ltem as essential for the successful teachling of child de~

velopment Iin the secondary homemeking program.

TABLE I

COMPETENCY CHECKSHEET AND.NUMBER OF HOME ECONOMISTS
WHO CHECKED EACH.ITEM AS ESSENTIAL

ﬂumE ar OI

Home
Competencies | Economisgts

il g%

l. Proficlency in helping adolescents under-
stand the behavior of children . . « « . o . 21 10

2+ Knowledge of the skills and understandings
needed by babysitters. . . . . . . . . . . . 25 10

3. Skill in holding & babFe « o & o o o o o « o 15 7

4. Poasesslon of genuine 1lnterest in and love
for children « « ¢ ¢ 4 4 ¢ ¢ ¢ ¢ ¢ o o o o « 235 10

5. Enowledge of suthoritative scurces of
information in child development suitable
for adolescents, for parents, and for
teachers..«.-......-...... 24 9

6. 8killl in bathing an infant and a pre-school
cnild L L] - - L] - - L » - L - * - - L] . L ] L] - 1’? 8
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Mﬁw

Competencies

B

9.

10.

11.

12.

13.

14,

15.

16.

17.

18.

Effectiveness In spesking to a child on
hls level of understanding . . + « . + . .

Ability to distinguish the cause of
irritstion by the sound of the cry of
individual infants snd small children. . .

Efficacy in preparing a child for a new
baby in his femily . . . « . . * e s e

Appreciation of the effect of parental
attitudes and practices upon the person-
ality of the ehild . « ¢« . ¢« ¢ v v ¢ v « &

Comprehension of the way in which subcultursl

patterns influence child-rearing practices

Knowledge of the human growth cycle from
conception to adulthood. + o 4 « + « + o+

Appreclistion for the uniqueness of esch
1ndivj-dual - [ ] . - * LJ L] L] L] L] L] L ] L] L * L

Recognition of the maturity traits char-
acteristic of each developmental level
Of childhOOd [ ] L] L L - * . L ] L] - L » L] L] L3

Understanding of the basic needs of
humanbeinga...............

Knowledge of the developmental tasks of
sach maturity level from Infancy to.
adul‘bhood.................

Effectiveness in gulding individual chil-
dren toward sstting and mainteining limits
on behavier that are consistent with the

child's maturity level . 4+ « ¢« ¢« & ¢ ¢ o &

Efficacy in managing children in g manner
that prompts self-discipline . . «. « « . .

-

Home
Economista
il g%
25 10
11 7
20 10
22 9
17 10
22 10
23 9
22 10
24 9
24 9
17 a8
24 10
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TABLE I--Continued

”ﬁumbar o?

Home
Competencies Economists
™ | g%
19. Recognition of the types of play
characteristic of each developmental

lavel of c¢hildhood. . $ & 4 s 2 4+ e & % a 22 9

20. ADbility to select suitable toys and
blay equipment for children . . . . . . . . 24 10

2l. Imagination and skill in improvising
and conatructing teoys for pre~school
children. -« L] - » L d - L . * - » » [ ] - L3 - L ] 21 9

22. Ability to select and to use art
materials sulteble for pre-school children.| - 23 g

25. Proficiency In selecting books and
stories for use by pre-school children. . . 2% 10

24, B8kill in reading and telling stories
and poems in a menner that is entertaining
tochildren « + v ¢« v ¢ ¢« ¢ v v v v 4 4 . L] 22 10

25. Knowledge of the factors which determine
sleep needs of indlividual ehildren. . « . . 16 8

26. TUnderstanding of precedures whieh aid
in promoting good sleeplng habits for
chi ldren’ L4 L ] L [ ] - - » » - . L ] » » * * * [ ] 22 10

27. Ability to select and to meke suitable
clothing for infants and children . . . . . 22 8

28. Knowledge of clothing construction
features which faecilitate development :
of children's independence in dressing. . . 22 10

29. Awareness of (a) common household items
that are a potential threat te the safety
of the baby and small c¢hild, and (b)
means of reducing such threats. . . . . . . 256 g
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TABLE I-~Continued

!I

s g et i e e T————

Number of
Home
Competencies Economlats
™ 1 g¥
$0. Effectiveness in gulding pre-school
children to recognize and eliminste
Safaty hazardﬂo 4 8 & ¢ s 8 & 3 & & &8 & & @ 22 6

3l. Ability to foster good health habits
in children - » L] L L] L - » L] - - L ] - - L . 23 lo

%2. Appreciation for the importance of
optimum pre-natal nutritien . . . e e e 24 g

5. Knowledge of the nutritional stages of
development for infents and pre-school
chlldren and the effect of these stages
upon the selection and preparation of
foodas for childrene « + o« ¢ v o o o 4 o o & 23 10

a4, Skill 111 faeding a baby L T S R SR 16 8

35, Efflcacy in introducing new foods to
infants and small children. « + « « « « « o 19 g

56. Comprehension of factors which contribute

to the formation of positive attitudes
towardfooﬁ¢.....o.o......- 23 10

37. Abllity to care for a sick child. . . . .+ « 21 10

58. Effectiveness in using first sid
procedures for emergencies with children. . 21 9

39. S8kill in helping children develop a
sense of responsibllity for others. . . . . 18 8

40. Abllity to gulde children in forming
democratic social relations with others . . 22 10

41, Awareness of the factors which contribute
to good mental hesalth in chlldren . . . . . 20 10
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46

Competencies

42.

435,

44.

45.

46.

47 .

43,

Ability to help children (a) accept

thelr feelings without undue guilt

or shame, and (b) deal with these
feelings effectively. . . . + + ¢ ¢ « + &

Proficlency in teaching chlldren to
handle strong emotlions in a manner that
is psychologlcally sound and soclally
8CCOPLADIBY v ¢ ¢« 4 ¢ 4 4t s 6 e e e .

Recognition of behavioral symptoms of

emotional dlsturbances in the individual.

Understanding of procedures a teacher
can use in handling simple paychologilecal
Problema. « + « o s 4 s e 4 4 s e 4 s . s

Appreclation for the need of maintalning
the dependency-indepsndency element of
the parent-child relatlionship at a level
which 1s beneficial to the individusal
Child * LJ ‘. . L] * - - L * - L] L] L ] * L] . L}

Understanding of the parent's role in
facilitating the progression toward
emotlonal maturity of the child . . . . .

Ability to organlze & play school « « « .

Nomber of
Home
Economigta
22 <]
18 10
21 10
23 9
17 10
18 10
21 10

#TT-_teachers, "SN--suUpSIVisSors.

The "T" column of Teble I lists the number of teachers,

out of a poésible twenty~five, who checked each item as

sasential for the homemaking teacher.

The column marked "s*"

gives the number of affirmations to the essential nature of
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each l1tem which was indicated by the state supervisor and
nine areas supsrvisors.

The data from the thirty-five professional home scono-
mists wers statistically treated by using the chi-square test
for significance, which included the correction for continuity
described by Edwards (4, pp. 149-157). Results obtained from
these calculations are presentsd in Table II.

As is shown in Table II, thirty-seven of the forty-
eight items were marked as essential by a significant number
of both the teachers and the supervisors. The ramaining
eleven 1tems_were discarded, and one additional 1tem which
was suggested by the group was included in the revised check-
sheet. This supplementary item concerned music for the

pre~-achool child.
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TABLE II

CHI-SQUARE VALUES OBTAINED FROM AN ANALYSIS OF THE
RESPONSES OF PROFESSIONAL HOME ECONOMISTS
TO A COMPETENCY CHECKSHEET

Compe- Chli-square Values Compe- Chi-square Values
tenoy tency
Item ' Item '
Number | Teachers | SBupsrvisors | Number | Teachera | Supervisors
1 10.42% | 8.1% 19 13,78% 4.9%
2 16.00% 8.1 % 20 19.36% 8.1%
3 .64 .9 21 10.42% 4.9%
4 16.,00% - 8.1% 22 15.06* 4.9%
5 19.36 * 4.,9% 23 16,00% 8.1%
6 2.56 2.5 24 13,78%  8.1%
7 23.04% 8.1% 25 l.44 2.5
8 .16 .9 26 13.78% 8.1%
9 7.84% B.1% 27 13.,78% 2.5
10 13,78% 4,9% 28 13.78% 8.1%
11 2.56 8.1% 29 23.04% 4.9%
12 | 13.78% 8. 1% 30 | 13.78% .1
13 16.00% 4.9% 31 16.00% |  8.1%
14 13.78% 8.1% 32 19.36% 4.9%
15 19.36% 4, 9% 33 16.00% 8.1%
16 19.36% 4,9% - 34 1l.44 2.5
17 2.56 2.5 35 5.76% 4.9%
18 19.36% 8.1% 36 16.,00% 8.1%
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TABLE II--Continued

Compe- Chi-square Values Compe~ Chi-square Values
tency tenecy

Item ' ' Item

Number { Teachers | Supervisors || Numbsr | Teachers Supervisorsg
27 10.42% 8.1% 43 4,00% 8,1%
38 10.42% 4.9% 44 10, 42% 8,1%
39 4,00% 2.6 45 16.00% 4,9%
40 13,78% 8.1% 46 2.58 8,1%
41 7.84% 8.1% 47 4.,00% 8,1%
42 13.78% 4.9% 48 10.62% 8.1%

#5ignificant at the .06-.01 level of conflidence.

For each of the competencies listed in the revised
checksheet, authoritative sources in ehild development and
child psychology were consulted. Information was obtained
concerning the content which appeared to be necesaary for
the evolvement of the respective competencies. Materials
related to educational and psychological testing wsere also
studied for scceptable techniques to be used in constructing
the test items. Within the framework of these techniques
and the content proposed, test ltems were devised. All items
were documented In order to (a) ascertaln correct answers
and (b) indicate the relationship between the test item and
the content which appeared to be necessary for the evolve-

ment of the respectlve competencies. The proposed teat items
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were evalusted and refined in terms of the recommendations
made by Lindquist (16) and Remmers (21). Directions for
completibn of the measurement were coﬁstructed; and an
introductory statement was devised which contained infor-
mation to the student sbout the purpose of the measurement
and factors to remember when completing the proposed com-
petency test.

In order to echeck the revised version of the measurement,
a five-member jury, consisting of the Area V Supervisor of
Home end Family Life Educatlon, an experisenced former super-
visor of Home and Family Life Education, the Director of the
North Texas State College Nursery School (who'also teacheg
college classes in child development), the Dirsctor of Home
Bconomles Education at North Texss State Ceilege, and a doc-
toral student in the School of Education at North Texas State
College, was asked to react to the test in terms of the |
following questions:

1. Are the instructions to the student complete and
specific? (See Appendix, "Informstion for Students.")

2. 'Do the questions seem to tegt the person's knowledge
of the ¢ompetency it is intended to messure?

S. 1Is the wording clear?

4., Are any questions tricky?

5. Do you agree that the ansﬁars which are marked

correct are true statements? If not, why?
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6. Will the measurement distingulsh between students
with varyling degrees of knowledge concerning the child
development content which 1ls usually included in secondary
homemaking programs?

7. Can the test be shortensed in some way and still
measure the same competencies? Hoﬁ?

8. Do you have any auggé#tiona.for improving the items,
the teat as a whole, or the form of the test?

The Instrument
After conslderation of the jury's responses, the lnstru-
ment was refined and entitled "Child'Develapment Compe tency
Inventory," or CDCI. The folléwing measurement is the final
form of the test which was used to obtein data for this study.

CHILD DEVELOPMENT COMPETENCY IRVENTORY

Directiong: Please write your name in the space provided.
Read each question and 1lts corresponding statements carefully.
Declide which of the statements you believe to be correct
answers. Indicate your decislon by cirecling the number to
the left of easch correct statement. Some guestions have no
correct answers given; some have 1 correct answer glven, some
2, saome 3, and some have 4 correct answers given. Therefore,
circle the number of any answer you believe to be corract.
Please answer all questions. Do not spend too much time on
any one ltem; finlish those you know and come back to the
others 1f time permits.

Example: When would expect a baby to cry?
» When he 1ls happy
When he ls hungry
When he l1s angry
. When he feels playful
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The follewlng are questions which might arise when
teaching child development in the high school homemsking
program and when working with children, individually and
in groups.

1.

Which of the following authors have written books which
provide valid information In child development or child pay-
thelogy?

FPor the teacher:
l. Lawrence Frank
2. Robert Havighurst
. Charlotte Buhler
4., Grace Metalious

For the high school students:
l. Rlizebeth Hurlock
2« Erskine Caldwell
3. Mollie and Russell Smart
4, Jonathen Winters

For the parents:
l. James L. Hymes, Jr.
2. Jonn O'Hare
5. Arnold Gesell
4, Benjamln Spock

II.

Which of these items characterize good books for use by
pre-school chiléren (15, pp. 271-289; 20, pp. 252-271)°7

1. Stories about everyday experlences of chlldren
2. Deteiled illustrations or photographs

S+ Most of the action carried in the pictures

4. PFsw words per page

iI1.

Which of these suthors have written good books for the
use of pre~-school children?

1. Margaret Wise Brown
2. Margeret Chase Smith
3. Dr. 8pock

4. Dr. Seuss
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iv.

Which of these pointers should be remembersd when read-
ing or telling storles to pre-school children (15, pp. 276«

281) 7
1.
2.

S
4.

It is best to hold the book In your lap while reading,
80 that you can see the words c¢learly.

Some of the chlldren will be unable to slt still if
the story lasts more than 6-10 minutes.

Asking questions during a story should be encouraged.
The reader should read a story at least twilce before
presenting the story to the children.

V.

Which of these activities would be expected to incresse
the asdolescents'! understanding of the behavior of pre-school
children (2; 3, pp. 334-335; 15, pp. 5-11)%

i.
2.

S

Gather personal information concerning children in
a nursery school or kindergarten, such as conditlion
of health, economlie background, aize of famlly, etec.
Assign esch adolescent to take brief notes on indi-
vidual children's behavior, and use these notes in
class discussion.

Have the puplls give psychological testa to the
children in order to determine causes of behavior.
Have a "Kid Day" during which the adolescents play
with children's toys and snact the role of the
children in common bshavior situations which they
have observed.

VI.

Which of these procedures encourage chlldren to cooperate
and to "fit in" as members of a group of children (1)¢%

L.
2
Se

4.

Give & gold star each week to the boy and girl whose
behavior has been best.

Let the children vote on when to schedule rest, free
play, and other such routines.

Help each child to develop a feeling of mutual frierd-
ship with other children and wlth adults.

Avold the imposition of an adult's will upon the
ehildren. '




44

VII.

Which of these suggestions would help fulfill the pur-
poses of music with pre-school-age children (15, pp. 289-305)¢%

1.
2.
Se
4.

Teach them slmple fundamentals of music, such as
the scales, reading of notes, etc.

Be sure that each child joins with the group when
they are singling, dancing, or playling Instruments.
Join in with the children's slinging and improvise
songs to accompany the children's work and play.
Discourage children with "monotone" voices from
singing with a group to prevent embarrassment to
them.

VII1iI.

Which of thess toys could be economically made by hlgh
school girls in the homemaking department (13, pp. 124-137)%

Le
2e
S
4.

Rag dells

Doll houses

Blocks

Musical rhythm instruments

IX.

Which of the following art materlals are sultabls for
the needs and interssts of children, 23-5 years of age (17)7%

1.
2.
S
4.

Water colors in oval-shaped containers

Thick crayons in a small varlety of bright colors
Powdered poster paint and absorbent paper

Color books about favorite televislon and story
characters

X.

If young children jJust scribble without any organizatlion
or plen, which of these suggestions should be tried (17)?

L.

2.
D
4.

Have a contest and post the best drawlngs for each
gge group where the parents can see them, in order
to give the children incentive to do better.

Draw plctures for them, so they will have some idea
of what to draw.

Provide them with the materials and leave them alone
as long as they seem to enjoy scribbling.

Ask them wnat they are drawing, so they wlll find
out they are supposed to "make" something.
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XT.

Four-year-old Linda is 2 inches shorter and 5 pounds
lighter than the recommended helght and welght for the

average girl her age. On the basis of this Information,
what should be done (6, 7)%

l. Try to coax Linda to eat more food for lunch.

2+ Provide extra snacks for Linda.

S« Ask Linda's mother to take her to the doctor,
since she is too small for her Y-8

4. Ask Linda's mother to buy her elevated shoes,
30 she will be as tall es the other girls.

XII.

Terry, age 3, had very little appetite at lunchtime,
and he tried all sorts of tricks to avoid eating. Which
of these procedures would be éxpected to lmprove Terry's
eating habits (14, pp. 10-13; 20, p. 126)¢
1+ Arouse his interest in food by glving him new foods

he has not eaten before.

2. Bes that he plays quietly without falling aslsep
for a few minutes before mealtime.

3. Give him a carbonated beverage or candy betwsen
meals so he won't get too hungry and lose his
appetite. '

4. Pay no attention to his tricks and casually remove

his plate if he continues to dawdle after about
thirty minutes.

LIIT.

Some of the parents of pre-school ¢hildren asked for
information concerning the development of good sleeping
habits In children. Which of these items would be good
suggestlons for parents (15, pp. 199)¢

ls Wait until the child shows signs of slespiness
before putting him to bed.
2. Give the child a few minutes!' warning so that he
can become accustomed to the idea of going to bed,
&« Encourage strenuous play after supper so the
child will be tired enough to sleep.
4. Give the child a spanking if he cries or demands
e lot of attention at bedtimse.
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XIV.

Which of these features of children's clothing encourage
Independence in dressing (24)9%

1.
2.
O

4.

Long zippers in the front of the garment
Fasteners in the back of the garment

Clear markings for essy determination of front
and back of the garment ‘ '

Slipover garments with grippers at the shoulder
| XV,

Bolsterous 3-year-old Jamie fell from the horizontal

leddsr.

He recelved a blow on his head ang 8 small cut that

bled profusely. How should he be treated (18)¢

Le
2.
Se

4.

Apply a hot water bettle to the wound to reduce
swelling and eurb the flow of bloed.

Glve him a drink of water and an aaplrin to pre-
vent headache, ‘

If he is groggy or seml-conscious, have him walk
around untll he is fully conscious.

Encourage him to play a lively game of tag to get
his mind off the injury.

X1,

Susan, age 4, is a very shy child whe hes seldom played
with other children. How could she be encoursged to play
well with other children (20, pp. 214-239)%

1.

2.
S
4.

When she tries to take toys away from another child,
spenk her hands lightly and lead her to another
play area.

Help her become clese friends with one child, then
with the group.

Have one of the high school glrls pley with her
until she wants to play with other children.

Meke up contests and reces betwesn the children

because competition intreases friendliness within
the group.

XViI,

May, age 3%, seemed very disturbed about the differences
between boys and girls. She asked her play-school tesacher
to tell her why she was not made like Johnny. What should
the teacher say to May (20, p. 113; 25, pp. 71=-151)7
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l. "Girls are made as they are so that when they grow
up, they can be mothers and have babies. Boys are
golng to grow up and be fathers and start the baby,
but girls are the ones who grow the baby. Isn't it
nice to be a giri?" _

2, "You can't understand such things now, but don't
worry about it. Your mother will tell you all
about“it when you are bigger. Now run along and
play. : '

3. "You shouldn't assk such questlons. Boys are just
different from girls; that's all there is to it."

4. "Let me show you a picture I have in my office.

Now this is a picture of the place in a woman's
body where the baby grows. . . . (etc. to explaln
fully and ob;ectively the faocts sbout sex and
reproduction). :

XVIII.

One day Billy decided he did not want to stop playing
for the usual rest period. When a high school student in-
selsted, he threw his toy at her and screamed, "I hate you.
I'm going to chop you to pieces!" How should the teacher
handle this situation (3, pp. 232-234; 20, pPp. 186-203)%

l. Wash his mouth with soap, so he can learn to hold
his temper and use ¢ivil language.

2+ Refer him to a psychelogist, since such an outburst
Indicates a deep-seated personality problem.

3. Tell him you understand how hard it is to stop
playing when you are having so much fun. Give him
& cholce of whether to rest now or later when the
other children are playing, and abide by his choics.

4. Meke Billy apologize to the girl and promise not to
act that way again,

XIX.

For several weeks, 3-year-old Lana seemed unhappy and
wag openly hostlle on several occasions. She sucked her
thumb at rest peried, and often hit other children who dig
not pay attention to her. One day she demolished e doll
with & hammer and reported to the teacher that Susan had
broken the doll. What factors should be considered in de-
ciding whether or not this 1s a serious behavior problem
(3, pp. 232-234)¢%
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l. The age of the child '

2. How often and how long the behavior persists

5. How much the chilg differs from other children
her age

4. Whether or not she has any aunts cr uncles in
mental institutions

AX.

What procedures should the homemaking teacher (with the
average amount of psychological tralning) use in Lana's
sit?ation (see the above item) (3, Pp. 72-265; 20, pp. 167~
192) 7 .

l. Give Lana a Rorschach test to gain a better under-
standing of the causes of her behavior.

2. Analyze one of Lena's recent drawings for signs of
her true emotions. . :

8. Schedule a conference with Lana's parents to deter-
mine if enything is disturbing her at home.

4. Ignore her when she "acts up" 80 she will learn that
she gets more attention when she scts properly.

XTI,

Mike, age 24, was the smallest in the group, although
he wanted very much to be = "big" boy. He frequently bossed,
bragged, and hit other children, . Which of these procedures
would be expsected to help him (15, pp. 35-53; 20, pp. 167-192)7

1. Tell him he should not be suyech a baby. Big boys
don't act that way.

2. Encourage him to work with art materials and music
as an outlet for his emotions.

5. When he looka ready to attack a c¢hild, offer him
a substitute by saying, "You can't hit him; hit me

~ instead." _

4. Ask him to act like Jerry, a boy who seldom glves

the teacher any troubls.

XXII.

Jimmy, age 3, took some money belonglng to Susen. How
should the situation be handled (5; 6, pp. 367-368; 8, p. 30)%

l. Tell Jimmy he will have to stay at home if he steala.
other people's property.

2, Schedule a conference with Jimmy's mother and father,
since stealing at this age may lead to serious
trouble.
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. Ask all the mothers not to et their children
bring anything valuable to gchool.

4. Ask the other children not te let Jimmy play with
their things untll he learns not to be a thilef.

XXIIT.

Which of these procedures would be expected to help
children learn good health habits (14, pp. llz2-121)%

l. Insiat that children stay as clean as possible.

2. Remind them to drink s large glass of water just
before lunch.

3. XKeep the playroom temperature at approximately 78° F.,
on the children's lavel.

4. Provide for a period of rest or 8leep durlng the
daytim@ .

XXIV.,

An epldemic of influenesa caused many small children to
be confined to their beds. Parents asked for suggestions
related to care of the convalescent child, Which of these
suggestlons should be glven to them (14, pp. 193-229)%

1. Tell your child the doctor will not hurt him, so
he wlll be more cooperative.
2+ Mix medicine with milk or with gome food your
child likes, so that he will accept 1t more readily.
3+ Keep other children in your family quiet, so you
can devote your attention to the convalescent.
4. Place the child's bed so that he tan look out
a window 1f possible, and provide him with toys
and play materials sc he can entertsin himself,

XXV.

Mrs. James, 3-year-old Martha's mother, was expecting
another chlld. She asked for advice on preparing Martha ferp
the coming event. Which of these suggestions should be
made (1%, pp. 109-113)%

1. About six months before ths birth, tell Marths
sbout the baby, so that she can have several
months to anticipate the birth.

2. Tell Martha that the stork brings babies to boys
and girls 1f they are good.

3. In order to help her understand that the baby will
be very helpless and demand much of hery mother's
time, visit friends who have tiny bables.
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4. A month or two bafore the blrth, let Martha help
decorate the bassinet and asgemble the elothing
and other articles the baby will need.

When a nelighbor suddenly becams 11l one weekend, the
homemaking teacher offered to care for the baby, an sdorable,
8-montha-old girl named Janls. The following are some of
the questlons which arose during Jania's stay.

VI,

Which of the following would be suitable toys for an
8-months-old beby (8, pp. 115, 373)%

1. A push-pull toy

2. DNested measuring cups
3. A hammer and peg toy
4. A rubber, squeaky bear

XXVII.

What should be remembered when feeding a baby (19,
Pp. 229-244)%

1. Count the baby's teeth in order to determine the
congistency of its food--strained, ¢hopped, or
prepared as for adults.

2. The dlets of most babies under one year of age
consist of milk formula, orange Julce, and a
vitamin supplement.

. By the age of 8 months, a baby can eat most of
the foods adults esat,

4. It 1s best to feed a baby whensver he indicateg
he 1ls hungry, even though his mealtime 1s still
several minutes away.,

LXVIII.

When feeding Janile a new food, such as liver, which of
these procedures would be expscted to produce g maximuom of
success (19, pp. 229-244)7

1., Assume she will like the liver.

2. Glve her a small amount of the liver at a meal
which includes a larger amount of foods that she
likes.

3. Feed her an entire can of liver so Janie wlll be-
come accustomed to the flaver and texture.
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4. Tell her, "I understand just how you fesal. I can't
stand the stuff, either,!" and make = funny face so
Janie's mind will be kept off the taste.

AXIX.

Janie was Just beginning to crawl and c¢limb. In order
to allow her to satisfy her need for exploring safely,
which of the following should be done (18, pp. 25-20)%

L. PFPlace Janle's playpen in the kitchen so the teacher
can watch her while preparing meals.

2. HRemove metal pots and pans from the lowsr eablnets
in the kitchen. -

5. Place soaps, detergents, ang cleaning preparations
out of Janle's reach.

4. Remove overhanging tablecloths from the tables.

True-False

Read the statements carefully and place a 2 in the blank
to the left of each statement that is true and an F in the
blank to the left of e¢ach statement that ls false. Please
mark clearly.

1. A good way to win the confidence of a child with
whom you babysit is to bring him a simple toy
(11, 22).

——————

2. The babjsitter usually should try to use the same
methods as the parents use when caring for and
handling the child (11, 22).

3. Before leaving their children with a babysitter,
parents should explaln to the children that they
are leaving, where they plan to go, etc. (11, 22)

4. Be sure to bring along your friends' telephons
numbers when babysitting in case you need help with
your homework (ll, 22).

S. The basic pattern of the Ilndividual's personallty
13 determined during the first few years of his
life (12, pp. 8-23).

6. Since most humens follow the same pattern of
development, it is usually possible to predict
what a given child w 111 be able to do at a given
age {12, pp. 6-23).
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7. Certain gtages of humen development are charscter-
1zed by "problem" behavior and difficulty in get-
ting along with others (12, pp. 6~23) .

8. Each individual is unique in his style of develop-
ment (12, pp. 6-23).

9. Teachers and parents should try to protect the
child from the experiencs of failure until he is
at least ten years old (3, pp. 2357-244).

10+ A child needs to feel that he is ilmportant (3,
pp. 237-244). |

Ll. The achlevement of mental health depends upon the
chlld's ability to be the leader of his group
(3, pp. 237-244).

12. The major factor in determining the mental heelth
of the chlld is his belisf that he is able to do
whatever anyone else can do (3, pp. 237-244).

13. One of the developmental tasks of Infancy and
sarly childhood 1s learning to talk (10).,

l4. One of the developmental tasks of middle childhood
i1s the achlevement of emotional independence from
parents and other adults (10).

15. A chlld should have begun to develop a conscience
before he is six years old (10).

16. The pre-school c¢hild needs to learn physical skills
necsessary for ordinary games (10).

17. A good way to teach a child to be good 1s to tell
him the "boogey man" will get him (5).

18. & child needa to be taught to suppraéa his
emotions (5).

19, A child naads to have freedom from adult limi-
tations (5).

20. Lack of affection may impalr a child's development
even though he has adequate physical care (12, p. 110).

2. Parénts should help a child aschieve emotlonal
maturity by urging him to grow up as soon as
possible (7).
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The child needs to be given increasing amounts of
dutles snd responsibilities as he grows older (1),

Parents should realize that the child is, at some

stages of development, very jealous of the mother
and father's love for each other (3),.

If a mother wants to work outside the home after
the birth of the baby, the best time to do so 1s
before the baby is one yesr old (12, p. 114).

Children of indulgent parents are likely to be
popular and mseke social contacts saslly (12,
ppt 204-209) . : :

Discord between parents, if continual and Intense,
1s almost certain to do psychological damage to
the child (3).

A disturbed parent-child relationship 1s most fre-
quently the cause of a child's psychological
probliems (3).

Overprotected children are likely to be insecure
and dependent (12, pp. 204-209).

Children who are 2% years of age usually can
share toys with other children (8, p. 354).

By the age of 5, most children can play cooper-
atively (B, p. 354).

Quarreliﬁg is rare emong children 33 years old
(8, p. 354),

Four-year-olds can be expected to form special
friendshlps with some children to the exclusion
of others (8, p. 354),

1f the doctor says the pregnant woman's welght
gain 1s right, the fetus is probably receiving
the nutrients it needs (19, pp. 97-104).

Since she must provide for both her own needs and
the needs of the child, the pregnant woman should
eat twice as much food as she required before
becoming pregnant (19, pp. 97-104).
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36. If the diet and health of the pregnant woman are
"good" or "excellent," the infant will probably
be in good or excellent physical condition (19,
pp. 97-104).
36. The diet of a pregnant woman plays an important
part in determining her mental attitude and her
feslings of well-being (19, pp. 97-104).
Examinatlion of the relationships between the items of
the CDCI and those in the competency checksheet may reveal
the competencies which each CDCI question was designed teo
measure.. The compllation of this snalysis is presented in
Table III. | |
The competencies which are not represented in Table I1II
are those ltems which were either (a) deleted when the
responges of the home economists were analyzed for statls-
tical significance or (b) measured by the PARI. The content

of the competency iltems may be found by referring'to

Table I.
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RELATIONSHIP BETWEEN THE ODCI QUESTIONS AND ITEMS

OF THE COMPETENCY CHECKSHRET
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v 24, 48 XVII 7, 48 1-4 2
VI 1,10, 48 | XVIIT| 14, 42, 43, 48] s5-8 | 12, 13
VI 18, 48 XIX 44, 48 9-12 | 15, 41
VII 48, 49% I xx 45, 48| 13-16 16
VIII 21, 48 XXI 42, 43, 48| 7-201{ 15, 18
ix 22, 48 XXII 14, 41, 48} 21-24{ 15, 47
X 22, 48 }XXIII 3L, 48| 25-28 10
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XII 36, 48 XXV 9, 14, 48 33-36 52
XITI } 18, 26, 48 XXVI 14, 20 . .

#Added to the revised checkshteet.

*#Competency number 1s given in Table I.
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Summary

48 the review of related literature did not réveal an
adequate instrument for measuring knowledgs and understand-
ing of the child development content which is usually included
in secondary homemaking programa, the followlng procedurss
were used in constructing such a measurement. |

1. From an snalysis of sources in homemak ing education,
child development, and child psychology, a ccmpetency check-
sheet was constructed which included (a) the competencies
which appeared to be necessary for the successful teaching
of chlld development in secondary hememsking programs, and
(b) the sreas of ehild development content to which the com-
retencles seemed related.

2. A group of thirty-five professional home economistsyg
were ssked for their consldered judgments concerning the
importance of each competency on the checkshest.

. The chl-square test of significance was used to
determine which of the items had basen checked essential by
a slgnificant number of the home economists.

4. Sources In child development and child psychology
were consulted in relatlon to easch of the significant com-
petencles, and materials concerning educational and psy~
chologlcal measurement were examined for acceptable techniques
in test construction. Within the framework of the techniques

and content proposed, test iteme were devissed and documentes .
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The proposed test was evaluated, refined, and submitted to
8 five-member jury for consideration and criticism.

6. After studying the Jury's suggestions, the test
was further refined, and the finsl form of the measurement
wag named the "Chlld Development Compe tency Inventory (CDCI)."
This instrument, along with bibliographical references to
sources from which the content of the test items was taken,

wag presented within the bedy of the preceding discussion.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA ORTAINED THROUCH
ADMINISTRATION OF THE PARI AKD CDCI

In order to examinse any possible relationships betwsen
the factors with which thls study was concerned, the PARI
and the CDCI were administered to the home economics edu-
cation majors at North Texas State College during the period
of time from March 27, 1961, to May 10, 196l. Fifty of the
subjects completed ths measurements in a group situation;
however, it became necessary for forty-three of the subjects
to respond to the measurements individually. The women in-
volved in the study included all the home economies education
majors currently enrolled in North Texas State College, with
the exception of five women who did not return the measure-
ments in time for analysia.

The completed measurements were scored and the results
were racorded on individual information sheets according to
instructions given for both Instruments on the score sheet
(see Appendix). Total scores for PARI and total number of
correct answers to the CDCI were used for statistical analysis
of the data. It is noted that much of the Information con-
cerning the Individual subject's attitudes was masked through

use of a total score for PARI; but, for the purposes of this
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study, 1t seemed impracticable to analyze each agpect under
study in terms of twenty-three separate factors. Schaefer
and Bell (4) indicated that each investigator who uses the
PARI must choose the statistical means of partialling out
response sets which seem best for the individuel situation.
They also noted that, while a total score for PARI is not
useful as a msssure of pathogenlcity, such a compbsite
score may be useful as s personglity measurement. The data
from the individual score sheets were complled and may be
found in the Appendix.

iAn eappralsal of the status of the total group in re-
latlon to each of the CDCI questions was made by compiling
the responses and calculating the per cent of correct
snawers for each item. Flgure 1 shows the results of such
a calculation.

As shown In Figure 1, each group of four true-false
questions was constructed to measure the same competency;
and thus, the responses te the true-false questlons wers
considered in units of fours. Chapter III conteins the
content of the test items; Table III reveals the number of
the competency to which the CDCI questlons relate; and

Table I gilves the competency ltem. .
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Item No.
Isa

II
111

VI
VII
VIII
iX

XI
XTI
XIII
Xiv

XVI
XVII ot = ‘
XVIIL XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXKXX €
XIX XXXXXXXXXXXXXXXXXXXXXXXXX&Ko‘ AR AX
XX XX 00000 X XXX EXAAX OOV IORTIE I
XXT vﬁ?ﬁ?ﬁ?f???i OO XXX XX XXX LA XX LXK
XXII XXX XX X0 AKX XXX XK
XXTIT . A
XXIV

XXVI
VII
XXVIII
XXIX
1-4
5-8
=12
15-16
17-20
2l-24
25-28
29-32
5536

Fig. l-~Percentage of correct responses glven by home
sconomics education majors to each item of the "Child Develop-~
ment Competency Inventory (CLCI)}." .
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Scores for the PARI and CDCI were then arranged according
to these groupings: (a) college classification, (b) number
of college child development courses completed by the subject,
(¢) age, (d) marital status, (e) educational levsl of the
subjects' mothers, and (f) edﬁcational level of the subjects!'
fathers. The resulting data were examined for possible re-
lationships betwesn these variables angd (a) attitudes toward
children and (b) knowledge of child development content.

In order te determine the significance of the differences
between mean scores for the groups, Fisher's formula for cal-
culating t from small uncorrelated samples was used. Thisg
formula and Fisher's table for determining the significance

of values for L are glven by Smith (5).

Analysis of Data According te College Clsssification

The PARI scores were grouped according to college classi-
fication of the subjects. Table IV presents the data which
Were obtained from such a grouping. ’

Two of the subjects were gradusate students; therefore,
the total number considered in this pertlceular analysis wasg
ninety-one. The large standard deviastions l1isted in Table IV
indlcate the wide variation which was found within the groups
of PARI scores.




64

TABLE IV

DATA OBTAINED FROM GROUPING OF PARI SCORES
ACCORDING TO COLLEGE CLASSIFICATION

Dats College Classification of Subjects
from
PARI Freshman Sophomorae Junior Senior
N 41 12 20 18
M 291.29 278.00 282.00 274,83
g 31.64 30.81 25.88 34.41
x| 41,050.24 11,391.00 13,392.00 21,314.52

Statistical comparison was mede of the data presented
in Table IV. Table V shows the t valuses which were obtained
when each college classificatibn group was compared with
sach other such group.

Since low scores on ths PARI indicsate pogltive atti-
tudes toward children, a review of the mean scores in
Table IV indicates that the sophomore and senior groups
exhibited the more poaitive attitudes toward children.
Statistical treatment of the observed differences, however,
showed that none of the t scores obtained from the compari-
sons of college classification groups were gignificant at

the .08-.01 level of confidence.
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TABLE V

t SCORES RESULTING FROM COMPARISONS OF DATA FROM PARI
ACCORDING TCQ COLLEGE CLASSIFICATICN

College Classificatlion of Subjects

Classifi-

cation

Freshman Sophomore Junlor Senlor

Freshman . ‘e P . .
SOPhOMOI‘e 1I2655 [ | -8 LY
Junlor 1.1260 «0817 . .
Senlor 1.7604 .2488 +7106 .

The CDCI scores were then grouped according to collage

clagsification of the subjects. These data are revealed in

Teble VI.

TABLE VI

DATA OBTAINED FROM GROUPING OF CDCI SCORES
ACCORDING TO COLLEGE CLASSIFICATION

Date College Classification of Subjecta
gggl 'Freahman Sophomore Junior Senior
N 41 12 20 18
M 116.7¢6 120.83 121.60 125.61
o 771 5.69 9.46 6.69
2 x° 2,439.50 387 .67 1,788.80 806 .24
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The CDCI score was obtalned by totaling the number of
correct responses to the test questions; therefore, the data
gilven in Table VI appear to indicate an incresass in knowledge
of child development content as the subject progressesa Iin
college classification.

In order to determine the significance of observed
differences between the mean score recorded in Table VI,
the data were treated statlistlcally to obtaln t scores.

Table VII reveals the results of this analysis.

TABLE VII

t SCORES RESULTING FROM COMPARISONS OF DATA FQR CDCI
ACCCRDING TQ CCLLEBGE CLASSIFICATION

I

College Classification of Subjects
Classifli-
cation
FPreshman Sophomore Junlor Senlor
Freshman - ’e .a ‘e
Sophomore 1.6680 .o . .o
Junior 2.0952% 2154 . ..
Senior 4.1549% 1.9670 1.4528 s

¥ignificant at the .05-.01 1level of confldence.

As shown in Table VII, the differences in meszn scores
between the freshmen and gophomore, sophomore and junior,

gsophomore and senlor, and junior end senlor groups appeared
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to be relatively large; but statistical snalysis proved that
these differences were not large enough to be significent at
the .05-.01 level of confidence. However, significant differ-
ences were found between freshman and junlor and freshman and
senlor groups. The t score for the freshmen-senior comparl-
son was significaent at better tham the .0l level of confidence.
Anslysis of Data According to Numbser
of Child Development Courses |

In order to find possible relationships between the
number of child development courses which the subjects had
completed end (a) attitudes toward children and (b) knowledge
of child development content, subjects wers groupe& accordlng
te the number of child development courses they had completed,
and the PARI and CDCI scores were tabulated for each group.
Table VIII is a compilation of the data which resulted from
the gronping of PARI scores.

Although large standard devistions are apparent in thz‘
data glven 1n Table VIII, it is Interesting to note that,
since low scores for PARI Indicate more desirable attitudea,
the acores for the subjaéta who had completed one-half course
of child development insﬁructian exhibited markedly leass
positive attltudes than those who had not taken any child
dovelopment course. The level of attltude expressed by those
having no child development lnstruction was more desirable
than that of any group except those who had completed two

courses In child development.
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TABLE VIII

DATA OBTAINED FROM GROUPING OF PARI SCORES ACCORDING
T0 NUMBER OF CHILD DEVELOPMENT COURSES COMPLETED

Number of Child Development Courses
Data Completed by Subjects
for
PART '
0 % 1 14 2

N 9 25 36 5 18

M 276 .89 295,36 283.14 | 290.60 271.56

o 43,291 28.11 28.08 28.58 27 .89
S 2| 16,866.87 | 19,747.76 | 28,378.52 | 4,083.42 | 14,002.38

The values of t were determined by statistically com-
paring the data from each of the groups, ag listed in
Table VIII. The results of this analysls are presented in
Table IX.

As shown in Table IX, there proved to be very little
statlsticel difference between the PARI scores of the groups
whose constituents had completed the following number of
child development courses: O and 1, O and 14, 0 and 2, |
% and 134, and 1 and li. Some difference was noted between
the groups of subjects who had completed O and %, 1% and %,
2 and 1, and 2 and 1% courses in child development. The
latter groups, respectively, exhlbited the less positive

gttitudes. The only significant difference in attitudes
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TABLE IX

Y SCORES RESULTING FROM COMPARISONS OF DATA POR PARI
ACGORDING TG NUMBER OF CHILD DEVELOPMENT
COURSES COMPLETED .

Nuﬁger Number gf Child Development Courses
Child ompleted by Subjects
Devslop=-
courses | ° ' ! 12 2
0 .o oo .o .o .e
% 1.4474 .o - . .o
1 5169 1.6424 .o .s .o
13 .5889 .4486 5417 .o .o
2 .2877 | 2.6832%* | 1.4083 | 1.2838 .o

#5ignificant at the .06-.0L level of confidence.

toward chlldren was found to exist between the group of sub-
jects who had completed one-half course and those who had
finished two courses.

In order to study possible relationships between knowl-
edge of child development content and the number of child
development courses which the subjects had completed, the
CDCI scores were grouped accordingly. The resulting data are
submitted in Table X. |

The mean CDCI scores, as shown in Table X, appear to

indicate & progressive Iincrease in knowledge of chlld
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TABLE X

DATA OBTAINED FROM GROUPING OF CDCI SCORES ACCORDING
T0 NUMBER OF CHILD DEVELOPMENT COURSES COMPLETED

Number of Child Development Courses
Data Completed by Subjects
for
CDCIL
0 % 1 1% 2
9 25 36 5 18
M 116.73 115.72 120,31 125.20 125,94
o 10.22 7.20 6.44 8.69 8.205
2 x| 939.57 1,295.04 | 1,494.36 372.80 §1,208.88

development content with the completion of additional child
development courses. The greatest inoreases apparently
occurred between the completlon of one~half course and one
course and between the completion of one course and one and
one~half courses.

The observed differencea betwesn the mean scorses for
sach group of CDCI scores were analyzed for significance.
The results of thlas anelysis are presented in Table XI.

Bxamination of the t values given in Table XI reveals
slgnificant differences in knowledge of child devélepment
content between the groups whose constltuents had completed
the follewing number of courses: O and 2, 4 and 1, 3 and 1%,
% and 2, and 1 and 2. The differences between the % and 1%
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TABLE XTI

t SCORES RESULTING FROM COMPARISONS OF DATA FOR ODCI
ACCORDING TC NUMBER OF CHILD DEVELOPMENT
COURSES COMPLETED

Nug?er Number gf Child Development Courses
Child ompleted by Subjects
Develop-
Coﬁ??ﬁs 0 % 1 1% 2
0 .o e .o . ..
3 .0190 . .o .o ‘e
1 1.6178 2.5642% . . -
1% 1.6157 3.3736% 1.4818 . .o
2 2.6878% | 4.2221% | 2.7067% | .1686 ..

#¥Significant at .05~-.01 Tevel of confidencs.

and the $ and 2 groups proved significant at bstter than the
+01l level of confidence. UNo significant differences in
knowledge were found to exlst between the groups who had com~
pleted O and $ courses and 1% and 2 courses. The observed
differences between the groups of subjects who had completed
O end 1, O and 13, and 1 and 1% courses in child development
were relatively large, but these differences d4ld not prove

glgniflcant at the accepted level of confidence.

Analysis of Data According to Age of Subjects
In order to analyze possible relationships between the

chronological age of the subjects and (a) attitudes toward
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children and (b) knowledge of child development content, the

subjects were grouped according to their ages.

For the pur-

poses of this analysls, the twelve subjects who were twenty-

three years of sage and older were considered as one group.

The data obtained from grouping PARI scorss according to the

age of the subjects are submitted in Table XII.

TABLE XTI

DATA OBTAINED FROM GROUPING OF PARI SCORES
ACCORDING TO AGE

Age of Subjects

Data
for
PARI 18 19 20 21 22 25/

N 20 24 17 13 7 12

M 292,20 287 .46 285.12{ 285.00{ 267.29 267 .58
o 30.64 29.62 26.65! 25.18] 27.50 41.45
< x® | 18,781.20]21,053.92| 12,073.69|8,240.00{5,295.40 20,616.96

the groups of PARI scores proved to be large.

As revealed 1ln Teble XII, the stendard devistions within

& casual obger-

vation of Teble XII may seem to indicate a decline in desirable

attltudes with lncreased maturity; however, since low scores on

PARI are intended to represent more positive attitudes toward

children, the subjects' attitudes appearsed to bhecome progres-

sively better with an increase in maturity.
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Data presented in Table XII were analyzed in order to
determlne the significance of the observed differences in
mean PARI scores exhlbited by the several groups. A compl-~

lation of the t scores obtained from such an analysis 1s

offersed in Table XIII.

TABLE XIIiT

t SCORES RESULTING FROM COMPARISONS OF DATA FOR PARI
ACCORDING TG AGE

Age of Subjects

Age

18 19 20 21 22 23
18 ‘o oo ‘e .o oo .o
19 . 5085 .o .o .o oo .o
20 7224 .2532 .o ‘o .o .o
21 .6811 . 2469 .0120 .o or .o
22 1.3275 1.5598 1.4128 1.3771 T oo
2341 1.8609 1.6088 1.3368 1.2284 0156 .o

When the mean PARI scores of the 22 and 234 groups were
compared with the groups of younger subjects, there seemed
to be relatively large differences; however, thess differ-
ences were not significant at the .05-,01 level of confidence.
In fact, none of the t scores obtained from comparisons with

sach of the age groups under conslderation proved to be




74

statlstically significant. These data seem to support the

indlcation given iln Tables V and IX to the effsct that there

ssemed to be no significant progression of positive attitudes

toward children as the subjects moved through the home eco-

nomics education curriculum.

The scores obtained from the administration of the ChCI

were analyzed for posaslble relationships between knowledge

of child development content and age of the subjects.

Table XIV presents the data obtained when CDCI scores were

grouped according to age of the subjects.

TABLE XIV

DATA OBTAINED FROM GROUPING OF CDCI SCORES
ACCORDING T0 AGE

ot
L ———

Data Age of Subjects

for

CDCI| g 19 20 21 22 234
N 20 24 17 13 7 12
M | 117.50 116.71 f 118.18 | 127.00 | 126.14 | 122.08
o 7 .04 8.31 7.16 7.41 3.94 8.05

5 x| 990.00 | 1,656.86 | 870.43 | 713.00 | 108.36 | 776.96

The mean CDCI scores of the age groups show very little

difference in knowledge between the groups of subjects who

were younger than 21 years of age.

At this age level, however,
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a large increase ln knowledge of child development content
appeared to occur. It may be noted that there sesmed to be
a slight loss of knowledge exhiblted after the age of 21;
however, the 23¢ group included several subjects who had been
out of school for some years.

The t scores were obtained by statistically comparing
the mean CDCI scores for each of the age groups. These scorss

are shown in Table XV.

TABLE XV

t SCOKES RESULTING FROM COMPARISONS OF DATA FOR CDCI
ACCORDING TO AGE

Lge of Subjects
Age
18 19 20 21 22 23/

18 - . .. e .e ‘e
19 .3201 . . .. . ..
20 2833 5764 ‘e .. . .
21 | 3.5984% | 3.8360% | 3.1341% .. .e .e
22 | 2.9690% | 2.8149% | 2.6533% | .3385 .o ..
254 1 1.6070 | 1.7959 1.3265 1.5279 | 1.1836 .

#31gnlficant at the .056-.0L level of confidence.

Little difference was found between the scores of the

18, 19, and 20 age groups; however, when these three groups

were compared with the 2l-year-old group, and when the
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18~ and 19-year-old groups were comparsd with the 22-year-old
group, t values wers obtalned which proved to be significaht
at better than the .0l level of confidencs. 4 comparisbn of
the 22- and 20-year-old groups revealed a difference which
was significant at only the .05-.01 level of confidence.
There appeared to be little difference betwsen the 2l- and
22~year-old groups; and, although relatively large differ-
ences were noted in the comparisons of each of the other age
groups with the 234 group, none of these differences proved

significant at the .05-.01 level of confidencs.

Analysls of Data According to Marital Status

The results obtained from the administration of the
PARI and CDCI were analyzed for possible relationships between
marital status and (&) attitudes toward children, (b) knowl-
edge of child development content, and (c) attitudes related
to marital conflict. Scores for marital conflict were ob-
tained by totallng the scales of the PARI intended to measure
attitudes which might produce conflict in the home. These
gcores were teken from scale seven, "Marital Conflict®; scele
thirteen, "Rejection of the Homemaking Role"; scale savanteen,
"Inconsideratensss of the Husband®; and scale nineteen,
”Ascendancy of the Mother." The subjects were divided accord-
ing to marital status; and the PARI, CDCI, and marital con-
flict scores were analyzed for each of the groupings. The

déta which was obtained is presented in Table XVI.
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TABLE XVI

CONFLICT SCORESACCORDING TO

|
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ARL, CDCI, AND MARITAL

MARITAL BTATUS

trs o raasmmenes

PARI CDGI Marital Conflict
Data Maritsal Status Maritel Statug Marital Status
MR i M U M U
W 15 77 15 77 15 77
M 268,40 287 .44 121.53 119.69} 45.67 48.12
of 43,48 27.01 10.05 8.14| 7.88 7.81
S 52 28,380.00 | 56,183.87 | 1,515.84 |5,096.80 | 879.35]4,697.61
t 2.2011% .7603 1.1036

¥81gnificant at the .0

## 'Y wepmarried, "UM--unmerried.

5~+01 18Vel of confldence.

Since one of the subjects was divorced, it seemed inadvig-

able to group her scores in elther the married or the unmarried

group; therefore, the subject's scores were not considered.

The total number involved in the analysis was ninety-two.

It

may be relevant to note that the numbers in the groups were

markedly unequal.

The stendard deviations of both groups of

PARI scores were very large, but the standard deviation for

the smaller group was much greater than that of the urmarried

group.

Within the limitations previously acknowledged,
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a signlficant difference was found to exist‘batween the groups
in relatlon to attitudes toward children, with the group of
married subjects expressing the more positive attitudes.
Very little difference appeared to exist between the groups
in regard to knowledge of child development content or atti~-
tudes related teo marital confliet. It may be noted that
scores of 20-40 indicate disagreement with attitudes which
appear to be related to marital confliet, scores of 40-60
indicate strong agreement with the statements designed to _
measure marital conflict. Examination of the compiled data
for the total group (see Appendix) reveals that fiftsen of
the ninety-three subjects exhibited scores lower than 40,
seven of the subjects had scores of 60 and above, and the
remalining seventy-one women expresssd scores between 41 and
59.
Analysis of Data According to Educational
Level of Subjects! Parents

The scores of the subjects were grouped according to
the educational level of the mother and father of each sub-
Ject. The educational level was dessignated as the highest
level of education which the parent had completed; thus, 1if
the subject's mother had gone to college for one ysar, the
educational level of her mother was classified as "secondary
school.” Table XVII shows the data which were obtained when
the scores for PARI and CDCI wers gréuped accordlng to edu-

cational laevel of the subjects' mothers.
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TABLE XVII

DATA RESULTING FROM GROUPING OF PARI AND CDCI SCGCRES
ACCORDING TO EDUCATIONAL LEVEL OF SUBJEZCTS!' MOTHERS

PARI - CDCI
Educational Levsl Bduecatlonal Levsl
Data
Elsmen— Second- Elemen~| Second~
tary ary College tary ary College
School School Secehool School
14 51 27 14 51 27
M 275.36 289.57 276 .56 125.29 118.94 120.44
el 50.42 31,04 31.47 6.39 8.97 7.90
Zixg 12,955.22(49,150.16 |26,734.89|571.00 |4,104.64(1,686.57

No information wes available concerning the education
of one subject's mother; therefore, the total number of sub-
Jects in this snalysls was ninety-two. Examination of the
mean scores appears to Indicate that the subjects whose mothers
graduated only from elementary school expressed more knowledge
of chlld development content and more positive attltudes
toward children than was expressed by the subjects whose
mothers graduated from secondary school or from collegs.
0f the three groups tested, the subjects whose mothers
graduated from secondary school exhlbited the least positive
attitudes toward children and the least knowledge of child

development content.
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The observed differences, as revealed in Table XVII,
were statistically analyzed for significance. Table XVIIT

reveals a compilation of the analysis results.

TABLE XVIII

t SCORES COBTAINED FROM COMPARISONS OF THE DATA FOR PARI
AND FOR CDCI ACCORDING TO EDUCATIONAL LEVEL
OF SUBJECTS' MOTHERS :

PARI CDGI
Edu- Bducational Leval Educational level
cetional .
Level
Elemen- | Second- Elemen~ | Second~
tary ary i Collegs | tary ary College
School School School School
Elemen-
tary . .o .o .o . .o
Second- . :
ary 1.85005 .o - 1.6730 .o .o
Collaege .1141 1.7300 .o 1.1284 7211 .o

As shown in Table XVIII, none of the observed differ-
ences ln attitudes toward children were significant at the
«05-.01 level of confidence. Although the standerd devi-
stlons were large, the groups of subjects whose mothers had
graduated only from elementary school expressed the most
knowledge of child development GOntent and the most positive

attitudes toward children.




The results of the measurements were then grouped
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according to educational level of the subjecta' fathers.

Table XIX shows the dats obtained from the groﬁping of PARI

and CDCI scores.

TABLE XIX

DATA OBTAINED FROM GROUPING PARI AND CDCI SCORES ACCORDING
TO EDUCATIONAL LEVEL OF SUBJECTS' FATHERS

PARI

CDCI

Bducational Level

Bducational Lavel

Lats |
Elemen- | Second- Elemen- | Second- :
tary ary College tary ary College
School School School School
N 21 42 25 21 42 25
M 272.5%2 287 .87 287 .96 122.86 118.83 119,48
& 26 .64 33.13 29.51 6.95 9.06 8.04
2533 16,605.23|46,1035.38[21,776.92 | 1,013.78 5,449.88(1,616.27

Since no information was available concerning the edu-

cational level of five subjects' fathers, the total number of

subjects included in this enalysis was eighty-eight.

The dats

concerning the educational level of the fathers appeared to

indicate similar scores on both the FARI and CDCTI for the

groups whose fathers finished high school and whose fathers
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graduated from college. The subjects whose fathers graduated

from elementary school exhibited the most knowledge of child
development content and the most positive attitudes toward
children.

The data presented in Table XIX were statistically
analyzed in order to exzamine the significance of the observed

differences. Table XX shows the results of these calculations.

TABLE XX

I SCORES RESULTING FROM DATA FOR PARI AND CDCI ACCORDING
TO EDUCATIOQNAL LEVEL OF SUBJECTS' FATHERS

PARI CDCI
Bdu~ Educational Level Educational Level
cational
Leval
HElemen~ | Second- Elemen~ | Second-
tary ary College tary ary College
Sechool School School School
Elemen-
tary .o .e .o ,e . .
Sacond-
ary 1.7677 .o .o 1.7598 .. ..
College | 1.7665 03565 .a 1.4759 2914 .o

Although the data in Table XIX indicated that the group

of subjects whose father had only finished slementary schoeol

expressed the most positive attitudes toward children and the

greatest amount of knowledge of child development content,
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the differences, as shown in Table XX, did not prove sig-
niflcant et the .05-.0l level of confidencs. Little differ-
ence was found to exist in expressed attitudes toward children
or knowledge of child development content between the groups
of the subjects whose fathers had only graduated from second-
ary school and those whose fathers had finished collegs.
Correlation of Knowledge of Child Development
Content and Attitudes toward Children

In order to investigate whether or not an individual's
attitudes toward children have any significant relationship
to his knowledge of child development content, the PARI and
CDCI scores for each of the subjects were analyzed, using the
product-moment method of determining correlation as daﬁcribed
by Garrett (l). A correlation of 0.5386 was obtained, and the
preobable error of the correlation was 0.0495, Tn order to
further test the hypothesis that the true correlation was
0.5366, the method of calculating t scores of correlations
8s recommended by Lindquist (3, pp. 210-212) was followed,
and a t score of 60.2300 was obtained. Sincé this score was
gignificant at better than the .01 level of confidence snd
since Carrett stated that one may be reasonably sure of some
degree of correlstion if the coefficlent of correlation is
at least four times greater than its prebable error, 1t would
seem that the coefficlent of correlation which was obtainsd

wes not due to chance alons.
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Garrett (1, p. 342) stated that a correlation of from
+.40 to £,70 indicates a substantial or marked relation-
ship between the factors under considerstion. Since the
caloulated correlation was more than «50, 1t would appear
that, within the limitations of this study and the instruments
which were used, a relationship does exist between an indi-
vidual's attitudes toward children and his knowledge of child

development content.

Summary

The CDCI and the PARI were administersd to ninety-three
home econcmics education majors enrolled in North Texas State
College. The results of the measurements were tabulated and
statistically treated. Such e procedure involved analysis of
tast items as well as groupling of the scores on the basis of
students' (a) college classification, (b) completion of re-
quired child development courses, (c) age, and (d) marital
status. Scores were also examined to determine (a) any
possible relationship between students' attitudes toward
children, knowledge of child development content, and the
educational level of their parents, and (b) significant re-
letionships between marital status and attitudes related to
marital confllet. This procedure resulted in the following:

1. Acceording to CDCI scores, when students were grouped
by college classification, significant differences in knowl-
edge of child development content existed only between the

freshmen end juniors and the freshmen and seniors.
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2. When data for CDCI were grouped according to number
of child development courses the subjects had completed, it
wes apparent that significant differences existed botween the
groups whose constituents had completed (a) 0 and 2, (b) %
and 1, (¢) % and 1%, (d) % and 2, and (e) 1 and 2 courses.

%« The CDCI scores differed significantly only between
the age graupings whose members were (a) 18 and 21, (b) 19
and 21, (o) 20 and 21, (4) 18 and 22, (e) 19 and 22, amd
(£) 20 and 22 years of age.

| 4. Anslysis of the percentage of correct responses which
were glven by the total group to the test questions of the
COCI showed that the least number of correct reapons a3 were
glven to questions which were designed to measurs the stu-
dents' (a) knowledge of authoritative sources of information
in child development for the teacher, (b) imegination in im-
provising children's toys, (c) ability to select and use art
materials for the pre-school child, and (d) knowledge of the
Gevelopmental tasks of childhood.

S. Significant differences in attitudes toward chil-
dren, as expressed by PARI scores, were found enly betwesen
the groups of subjJects who had completed one-half course 1h
child development and those who had compléted two courses, and
between the unmarried students and the married students. The
latter groups in both compsarisons expressed the more positive

attitudes. Scores for marital conflict wers not found to ba
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significantly different for msrried and unmarried students,
but a majority of the students in both groups expresssd
agreement with the statements designed to measure maritasl
conflict.

| 6. A correlation of 0.5366 was found when attitudes
toward children, as expressed by total PARI scores, and
knowledge of child development content, as'maasureﬁ by the
CDCI, were compared by the product-moment method. The
probeble errcor of the correlation was 0,0495. To further
test the hypothesls that the true correlation was 0.5366,
8 t score was calculated. 4 t value of 60.23 led to the
concluslon that the coefficient of correlstion which had

been obtained was significant.
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CHAPTER V
SUMMARY, FINDINGS, AND IMPLICATIONS

The purpose of this study was to exemine possible
relationships between knowledge of child development content
and attitudes toward children. In addition to this consider-
ation, an attempt was made to explore obssrvable relationships
between each of these factors and (a) college classification,
(b} number of child development courses completed, (c) age,
(d) marital status, and (e) educationsl level of one's par-
snts.

The "Parent Attitude Research Instrument (PARI)" was
used to measurs attitudes toward children. 3Since no ade-
quete instrument was found to exemine knowledge of the child
development content usually included in secondary homemaking
programs, the "Child Development Competency Inventory (CDCI)"
was constructed. h

The PARI and the ODCI were administered to ninety-three
home economics educatlon majors at North Texas State College
during the spring semester of 196l. Results were tabulated
and total scores for PART and CDCI were grouped sccording
to each of the factors examined. Scales of the PARI which
were intended to measure attitudes related to marital con-

flict were totaeled, and the regulting scores were grouped
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according to the marital status of the subjects. Data were
analyzed using Flsher's formuls for ¢alculating t from small
uncorrelated samples. The product-moment method of caleu-
leting correlation was used to indicate any relationship
botween the subjects' attitudes toward children, as expressad
by PARI scores, and knowledge of child development content,
as measured by the CDCI.

Statistleal enalysls of the PARI scores showed no con-
slstent pattern of attitude chenge in relation to (a) college
clagsificsation, (b) number of child development courses ¢om-
pleted, (c) age of subjects, and (d) educational level of
the subjects' parents. However, the marrised students ex-
hlblted significantly more positive attitudes toward children
than did the ummarried students.

High standard deviations indicate that soms of the obe
servable dlfferences within the groups may heve been masked.
However, the t scores were obtained to indicate how many
times scorss such as these could have occurred by chance.,

Although the differsnces were not significant at the
+08-.01 level of confldence and the standard deviations
within the groups were large, raw data fron PARI indicated:

l. When subjects were grouped according to college
clagaiflcation, the most positive attitudes toward children
were expregsed by the sophomore and senlior groupa.

2. In relation to number of child development courses

completsd by the subjects, the groups who exhibited the most
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posltive attitudes toward children Were those whosse con-
stltuents héd elther completed no child development coursas

or two such courses. The group who had completed one course
in chlld development expressed the middle level of attitudes
for theae groupings, and those subjects who werse enrolled in
child development courses when the measurements were admin-
istefed expressed the least positive attitudes toward children,

S« A progressive shift toward more positive attitudes
toward children seemed to be indicated as the saubjecta in-
¢reased Iin maturity.

4. Very little difference was apparent between the
scores of the married and unmarried students in relation to
marital conflict scores.

5. Similar attitudes were indicated by the groups of
subjects whose mothers had only graduated from elementary
school and those whose mothers had finished ¢ollege, but
the group whose mothers' education terminated with secondary
school demonstrated less positive attltudes toward children
than elther of the other groups .

| 6. The attitudes of the group whose fathers had only
finighed high school and the group whose fathers hag graduvated
from college appeared to be similar. The group of subjects
whose father had only finished elementéry @chool axprasged
more desirable attitudes toward children then either ef the

other groups.
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Statistical analysis of the data obtalned from sdminis-
tration of the CDCI showed algnificant differences in knowl-
edge of child development content between several of the
groups. When the subjects were grouped accordling %o college
clagsification, freshmen and juniors, as well as freshmen
and seniors, showed statlistlically significant differences in
knowledge of chlld development content. When data for CDCI
wers grouped according to number of child development courses
"the subjects had completed, it was apparent that differences
existed between the groups whose constituents had completed
(a) O and 2, (b) % and 1, (¢) % and lz, (&) 4 and 2, and (e)
1 and 2 courses in chilg development. The CDCI scores were
found to differ significantly between the groups whose sﬁb—
Jects were (a) 18 and 21, (b) 19 and 21, (c) 20 and 21,

(d) 18 and 22, (o) 19 and 22, and (f) 20 and 22 years of age.

Standard deviations for the groups of CDCI scores wers
falrly large, and although some of the differsnces which were
observed did not prove to be significant at the .05-,01 level
of confldence, the raw scores for CDCI indicated the follow-
ing trends:

1. ZXKnowledge of child devélopment content sppeared to
progress with higher college ¢lassification. The greatest
increases in knowledge appeared to coms between the freshman
and sophomore years and the junlor and senior years,

€. Knowledge of child development content seemed to

increase as additional courses in child development were
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completed. The greatest changes appeared to occur batween
the completion of § and 1 course and 1 and 1% courses in
child development.

3. Increased maturity appeared to be accompanied by
ilnoreased knowledge of child development content through the
age level of 21 years. A4 sharp increase seemed to occur at
the age of 21, and a slight decline was evidenced by the
groups of subjects who were 22 and 23/ years of age.

4. Very little difference in knowledge of child develop-
ment content was found to exist between the groups of subjects
in relation to marital status.

S5« When CDCI scores were considered according to edu-
cational level of éhe subjects' parents, the groups of sub-
jects whose mothers and fathers had only greduated from
elsmentary school expressed the most knowledge of child
development content; the groups of subjects whose parents
had graduated from college exhibited the next largest amount
of knowledge; and the group whose parents' educatlon terminsted
with graduation from secondary school expressed the least
amount of knowledge of child development content.

The PARI and CDCI scores for each of the subjects were
compared, using the product-moment method of correlation,
and the coefficlent of correlation was found to be 0.5388.
Thus, within the limitations of this study, it would appesar

that there 1s a relationship between one's attitudes toward
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children snd his know ledge of child development content.
This relationship, however, was not apparent in the grouped
data.

Although no attempts were made to examine the status
of the subjects' attitudes toward children when they first
came to college, to compare the attitudes of these subjects
with the "normal® populatien, or to obtain pre-courss and
post-course scores for individual students, an examination
of the grouped data does not show a progresslve pattern of
change in attitudes toward chlldren as subjects moved through
the home economlcs education curriculum. In fact, attitudes
as positive as those expressed by the freshmen were not ob-
servable in any other group except the seniors. A4s previously
reported research indicated that attitudes toward children
may be improved as a result of one courss in college child
development or child péychology, it would seem that soms
procedures might be employed which would result in the
demongtration of progressive levels of positive attitudes
toward children.

Costin (1) and Zuckermen (2) reported that the unmarried
students they teated expressed hlgh scores for marital con-
flict., The data in this study also indiecated high scores
for both the married and unmarried students, and the large
majority of the subjects expressed agresment with the atti-
tudes related.to marital conflict., These data may indicate

weaknesges in the scales of the PARI, when used with unmarried
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subjects with collsge sducatlon, or they may indicate the need
for instruction designed to improve attitudes toward famlly
relatlons and merriage.

The least desirable attitudes were oxpressed by students
who were enrolled in child development courses at the time
of administration of the measursments. It may be of interest
to note that the firat half of both courses in child develop-
ment were primarily concerned with the study of prenatal
development.

Slnce the greatest growth in attituds wag observed dur~
ing the last half of the second course in child development
and since this course involves participation with children,
it would appear that participation with children contributes
more to the development of desirable attitudes toward chil-
dren than does cbservation of children.

Within the limitations of this study, it was evident
that additional courses in chlld development (a) produced
consistent galns in knowledge of child devsleopment content
and (b) were not directly related to formation of positive
attitudes toward children. It would appear, therefore, that
1% 1s posasible to acquire and recall information without
any change in basiec attitudes. However, a correlation of
0.5366 was found to oxist between attitudes toward children
and knowledge of child development content.

Since many of the students in this study will become
homemaking teachers, their attitudes may influence the attitudes
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of many pupils in the future. Related studies have indicated
that attitudes toward children influence one's application

of knowledge concerning children; therefore, it appears

that an important consideration of child development courses
for future teachers should be the development of desirsbls

attitudes toward children and family relations.
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APPENDIX
PARENT ATTITUDE RESEARCH INSTRUMENT (PARI)®

Read each of the statements below end then rate them asg
follows:

A a 4 D
strongly mildly mildly strongly
agree agroe disagree dlsagree

Indlcate your opinion by drawing e circle around the "AY
if you strongly agree, around the "a® if you mildly agree,. .
around the "d" 1f you mildly disagree, and eround the "pr oir
you strongly disagrse. : .

There are ne right or wrong answers, so answer accord-
ing to your own opinion. It ig very important to the study
that all questions be answered. Many of the statements will
seem allke but all are necessary to show slight differences
of opinlon.

Dis-
Agree agree

1. Children should be allowed to disegree with A4 a d D
thelr perents 1f they feel their own ideas o
are better. ‘

2. A good mother should shelter her child from
1ife's little difficulties.

. The home is the only thing that matters to
2 good mother.

4. Some children are just so bad they must be
taught to fear adults for their own good.

5. Children should realize how much parents
have to give up for them.

€. You must always keep tight hold of baby
during his bath for in a careless moment
ha might slip.

7. People who think they can get along in A & 4 D
marriage without arguments just don't know _
the facts. _

8+ A child will be grateful lster on for strict A & d
training. ; .

9. Children will get on any woman's nerves if A a & D
she has to be with them all day.

10, It's best for the child if he never gets & 8 4
started wondering whether his mother's views
are right.

11« More parents should teach their children to A a8 4 D
have ungueatloning loyalty to them.

> 2 o
"

a
4
d
a
a
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PARI--Continued

12. A child ghould be taught to avoig flghting A
no matter what happens.

13. One of the worst things about taking care A
of & home 1s a woman feels that she can't
get out,

l4. Parents should adjust to the chlldren some A
rather than always expecting the children to

_ adjust to the parents.

15. There are so many things a child has to learn 4
in 1l1fe there 1s no excuse for him sitting
around with time on his hsands.

16. 1If you let children talk sbout their troublea 4
they end up complaining even more.

17. Mothers would de their job better with the .\
children if fathers were more kind. ' ‘

18. A young child should be protected from A
hearing about sex.

19. If a mother doesn't g0 ashead and make rules A
for the home the children and husband will
get into troubles they don't need to.

20. A mother should meske it her business to A
know everything her children are thinking. ,

2l. Children would be happler end better behaved 4
if parents would show an interest in their

affairs.

22. MNost children are toilet trained by 15 months A
of age.

25. There 13 nothing worse for a young mother A

than being alone while going through her
Tirst experlence with a baby.

24. Children should be encouraged to tell their A
parents about 1t whenever they feel femily
rules are unreascnhabla,

25« A mother should do her best to avoid any
disappointment for her child. '

26. The women who want lots of parties seldom
make good mothers.

27. It is frequently necessary to drive the A
mlischief out of a child before he will
behave.

28. A mother must expect to give up her own A

happlness for that of her child.

20. All young mothers are afraid of thelr awke A
wardness in handling and holding the baby.

0. Sometimes it's necessary for a wife to tell A
off her husband in order to get her rights.

2 i =1
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37,
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45.
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47.
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50,

PARI-~Continued

Strict discipline develops a fine strong
character.

Mothers very often feel that they can't
stand their children a moment longer. .

A parent should never be made to leok wrong
In a child's eyes.

The child should be taught to revere his
parents above all other grown-ups,

A child should be taught to always come to
his parents or teachers rather than fight
when he is in trouble.

Having to be with the children all the time
gives a woman the feeling her wings have
been clipped.

Parents must earn the respect of their
children by the way they act. '

Children who don't try hard for success will
feel they have mlssed out on things later on.

Parents who start a child talking about his
worries don't reallize that sometimes it's
better to just leave well enough alone.
Husbands could do their part if they were
less selfish. '

It 1s very important that young boys and
glrls not be allowed to see esch other ¢om-
pletely undressed.

Children and husbands do better when the
mother is strong enough to settle most of
the problems.

A child should never keep a secrst from

his parents.

Laughing at children's jokes and telling

children jokes makes things go more smoothly.
The sooner a child learns to walk the better

he's trained.

It isn't fair that a woman has to beer just
about all the burden of ralsing children by
herself.

A chiléd has a right to his own point of view

and ought to be allowed to express it.

A child should be protected from jobs which
might be too tiring or hard for him.

A woman has to choose between having a well

run home and hobnobbing around with nelghbors

and friends.
A wise parent will teach a child early just
who 1ls boss.

e .
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56.
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89,

60.
6l.

62.
65.

64.
65,

66.

67.

68.

PARI--Continued

Few women get the gratitude they deserve for
all they have done for their children.

Mothers never stop blaming themselves i1f

thelr babies are injured in accidents.

No matter how well a married couple love
one another, there are always differences
which cause irritation and lead to argu-
ments.

Children who are held to flrm rules grow up
to be the best adults,

It's & rare mother who cen be sweet and even
tempered with her children ell day.

Children should never learn things outside
the home which make them doubt their parentsg!
ideas. ' '

A ¢hlld soon learns that there is no greater
wlsdom than thet of his parents.

There 1s no good excuse for a child hitting
another child.

Most young mothers are bothered more by the
feeling of belng shut up in the home than
by anything else.

Children are too often asked to do all the
compromising and adjustment and that i1s not
fair,

Parents should teach their children that the
way to get ahead 1s to keep busy and not
waste time.

Children pester you with all their little
upgets 1f you aren't careful frem the first.
When a mother doesn't do a good job with
children it's probably because the father
doesn't do his part around the home.
Children who take part in sex play become
sex criminals when they grow up.

A mother has to do the planning because she
1s the one who knows what's going on in the
home. ,

An alert perent should try to learn all her
child's thoughts.

Parents who are interested in hearing about
thelr children's parties, dates and fun
help them grow up right.

The earlier a c¢hild is weaned from its
emotional ties to its parents the better

it will haendle its own problems,
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PARI--Continued

A wlse woman wlll do anything to avoid belng
by hersslf before and after a new baby.

A ohild's ideas should be serilously consld-
ored in making family decisions.

Parents should know better than to allow

thelr children to be exposed to difficult

situations,

Too many women forget that a mother's place
is in the home. '

Chlldren need some of the natural meannessa
taken out of them. '

Children should be more considerate of their
mothers since thelr mothers suffer so mueh
for them. ' '

Most mothers are fesrful that they may hurt
their babies in handling them.

There are some things which just can't be
settled by a mild discussion.

Most children should hasve more dilscipline
then they get.

Ralsing children is a nerve-wracking job.
The child should not question the thinking
of his parents.

Parents deserve the highest esteem and re-
gard of thelr children.

Children should not be encouraged to box or
wrostle because 1t often leads to trouble
or injury.

One of the bad things about raising chil~
dren is that you aren't free enough of the
time to do just as you like,

As much as 1s reasonable a parsnt should
try to treat a child as an equal,

A child who 1s "on the go" all the time will
most likely be happy. ,

If a child has upset feelings it is best to
leave him alone and not make it look
segrious.

1f mothers could get thelr wighss they
would most often ask that thelr husband be
more understanding.

Sex 1s one of the greastest problems to be
contended with in children.

The whole family does fine if the mother
puts her shoulders to the whesel and takes
charge of things.

-
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89,

80.

9l.

92.

03.

94.
95,
26.
97 .
g8.

29,

100.
101,
102,
103,
104,
105,

106.

107.

A mother has & right to know everything
going on in her child's 1ife because her
child is part of her.

If parents would have fun with their ehil-
dren, the children would be more apt to
take their advice.

A mother should make an effort to get her
chlld toilet trained et the sarliest poa-
slble time. '

Most women need more time than they are
given to rest up in the home after golng
through childbirth.

When a child 1is In trouble he ought to
know he won't be punished for talking about
1t with hls parents. '

Children should be kept away from all hard
Jobs which might be discoursging.

A good mother will find enough social life
wilthin the family.

It 1s sometimes necessary for the psrents
to bresk the child's will.

Mothers sacrifice almost all their own fun
for their children.

A mother's greatest fear is that in a
forgetful moment she might let something
bad heppen to the baby.

It's natural to have quarrels when two
people who both have minds of their own
get married.

Children are actually happler under strict
training.

It's natural for a mother to "blow her top®
when children are selfish and demanding.
There 1s nothing worse than. letting a
child hear criticisms of his mother.
Loyalty to parents comes before anything
alssg.

Most parents prefer a qulet child to a
"socrappy" one.

A young mother feels "held down" because
there are lots of things she wants to do
while she is young.,

There 1s no reason parents should have
thelir own way all the time, any mors

than that children should have their own
way all the time.

The sooner a child learns that a wasted
minute 1s lost forever the better off he
will bae. .
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108. The trouble with giving attention to A & 4 D
children's problems ia they usnally just
make up a lot of stories to keep you Iinter~
sgted.

109, Few men realize that a mother neads asome A & & D
fun in life too.

110. There is usually something wrong with a A a da D
ehild who asks a lot of questions about sex.

111, A married woman knows that she will have to A & 4 D
take the lead in family matters.

112, It is a mother's duty to make sure she knows A & d D
her child's innermost thoughts.

113. When you do things together, children faesl A a 4 D
¢lose to you and can talk easier. '

114. 4 child should be weaned away from the A =& 4 D
bottle or breast as soon as possible.

115. Taking care of a small baby is something A a 4 D

that no woman should be expectsd to do all
by herself.

Ac Hama

B. Number of college courses in chilgd development completed:
(eircle one) © 1/2 1 1 /2 2 ‘

C. Age _

D. Classification: (cirele one) Fr. Soph. Jr. Sr. Grad.

E. Educatlon of father: (cirele level completed)

Grede School High School College
F. Education of mother: (cirele lavel completed)
Grade School . High School College

G. What kind of work does your father do?

H. Are you married? When?

month day year
I. Ages and sex of chlldren:

#Earl Schaefer &nd Richard Q. Bell, "Development of &
Parent Attitude Ressarch Instrument,® Child Development,
XXIX (September, 1858), 339-381. .




905 Welch Street
Denton, Texas
November 22, 1960

(To Supervisors)

I am beglinning a graduate problem at North Texas State
Gollege which attempts to define the competencies needed for
the successful teaching of child development at the secondary
level. Mra. Ruth Huey has given me rermission to contact
you for a qualified judgment on this mstter.

Attached I1s & checksheet of items which may or may not
be essential to the homemaking teacher in the ares of child
development. I would appreciate your resction to the list
end the addition of any other factors which have proved
helpful in your experience.

Your judgment is valueble to me, and I am very grateful
for your cooperation.

Would you please return the marked checksheet at your
earllest convenlsence.

Cordially yours,

(Mrs.) Karen Pritchett
2 enclosures: |

Checksheet
Self-addressed envelope
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905 Welch Street
Denten, Texss
November 22, 1960

(To Teachers)

I am beglnning a graduate problem at North Texas State
College which attempts to define the competencles needed for
the successful teaching of child development at the sscondary
level. Mrs, Marle Healey gave me your name as one of the
teachers in Area V who 1s well qualified to glve a judgment
on this matter.

Attached is a checksheet of items which may or may not
be essential to the homemaking teacher in the ares of chlld
development. I would appreciate your reaction to the list

and the addition of any other factors which hsve proved
helpful in your experience.

Your judgment is velueble to me, and I am very grateful
for your cooperation.

Would you pleasse return the marked checkshest by
December 9, in the enclosed envelope.

Cordlally yours,

(Mrs.) Karen Pritchett

2 enclosures:

Checksheet
Self~addressed envelope
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INFORMATION FOR STUDENTS

This is to inform you about the general nature of the
instruments you are about to complete. The PART was de-
signed to measure asttitudes toward children and. femily 1ife,
and the CDCI was designed to measure understanding of child
development content utilized in high school homemaking pro-
grams. The results of neither part of the measurements
will be used by any teacher for the purpose of determining
grades Iin eny courses. Your response is nesded for research
purposes only.

When completing the CDCI, do not becoms discouraged if
you find a large number of gquestions which you are unable to
anawer. Thess ltems are to be given to the Home Economics
Bducation majors at North Texas State College, and not even
the mest advanced students are expected to make a perfect
score.

Do your very best, and work as rapidly as you can.
"Gueas" only if you can do so intelligently. If you know
nothing ebout the question, indlcate this by making a
question mark (?) in the space provided For the answer.

This study will not be possible without your cooper-
ation, and I want to express my sincere appreciation for
your time &nd effort.

Thank you,

Karen Pritchett
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INDIVIDUAL SCORE SHRRET

Nams Classification
Educational Level of Mother Father Marital Statug

——————

Age No. of Child Development Coursss

PARI TABRULATION®

Instructions: Enter the number 4, 3, 2, or 1 in each column
according to whether the response was Strong Agreemsnt, Mild
Agreement, Mild Disagreement, or Strong Disagreement, re-
spectively. Scale Total is merely the sum of entries across
TOWS. otal PARI Score is the sum of the scals totals.
Total Marital Conflict Score is the sum of scales 7, 13, 17,
and 19.7/

ScaleiMarital

0|1]124147|721{93 Total |Conflict Scale Title

1 Encouraging Verballzatlon
21 Fostering Depsndency

3 Seclusion of Mother

Z Preaking the WilL

5 Martyrdom T
] Fear of Harming the bBab

7 Marltal Conflict

8 Strictness

9 drritability

10 Excluding Outside Influences
11 Delfication
12 Suppregsion of Aggregsion

13 Rejectlon of Homemaking Role
14 Boualitarianism
15 Approval of Activity

16 Avoldance of Communication
17 Inconsiderateness of Husband
18] | Suppression of Sexuality

19 Ascendancy of the Mother
20 intrusiveness

21 Comradeship end Sharing

22 ' Accelsration of Development
23 Dependency of the Mother
TCTAL PARI SCORE TOTAL MARITAL CONFLICT SCORE
CDCI SCORR

#*Earl 8. Schaefer and Richard Q. Bell, "Informal Notes
on the Use of PARI," unpublished notes, U. S. Department of
Health, Education, and Welfare, National Institutes of Health,
Bethesda, Maryland, 1959.
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DATA OBTAINED FROM ADMINISTRATION
OF THE CDCI AND PARI
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[+ & L
o o]
H Q o]
5 - .0
= a3 |8 £ %
7} g 2 [+ 4 O o & [ il -M §
- o) o ol c g o] oo | - +
S 3] (3] LDty QA ! D - )
pos o) ) ® o Mool PRl PR agw @ ol
@ &0 ey [ 0-ml gol ax|P3 ]
ey ") 4 ) ~un | OQO0N] O] OR [ wdd wl 84 o
S % a o [B58] Sl 3|88 458
a o 8 05 |&ao| Bo| B |Sh| 283
1) (2) (3) (4) | (8) {(8) [ (7)) [(8)|(9) | (r0)
1 311 121 27 F % H H N 48
2 232 126 27 J 1 H H M 41
& 253 130 18 F 1 (¢ H 8 42
4 343 117 19 B % kil H 5 o2
5 300 111 18 3 0 H H 8 52
6 261 116 20 So 1 [ ¢ S 48
7 299 113 20 J 1% H G 8 54
8 276 122 21 J 1 | H H 5 42
9 303 118 1.8 J 1 C C 8 44
10 292 132 21 J 1 H H 3 52
11 281 144 21 J 2 H H S 53
12 304 118 18 F £ H H S 58
13 321 113 20 So 1 c c 3 &8
14 287 123 18 R i ¢ .o 8 40
15 265 103 19 F H H 8 48
18 265 128 19 So 1 ¢ H 5 44
17 310 124 22 J li G 3 8 57
18 258 118 19 B H B ) 41
19 193 137 27 Sr 2 ¢ G M 37
20 245 123 22 J 1 G H i 48
21 303 104 18 P % ¢ C 8 54
22 233 135 24 Sr 2 H H M 38
23 324 126 21 Sr 13 ¢ C 3 50
24 279 124 20 So 1 H H 8 44
25 257 126 19 J 1 H C 8 45
26 266 123 18 F % C ¢ 3 43
a7 288 118 21 J 1 H H S 4]
28 334 113 18 F 4 H H 8 60
29 309 115 21 J 1 ¢ .o 8 60
30 286 122 24 Sr 2 G C 8 47
3l 279 117 20 So 1 H H 8 53
32 291 117 19 F 1 H H 8 42
33 294 115 19 F % H ¢} s 50
34 3Ll 103 19 F = H H 8 B&



DATA FROM CDCI AND PARI--Continued
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(1) (2) (3) (¢) | (B) ]1(8) |(r)1(8) {(9) ]| (r0)
35 268 127 22 Sr 2 H H 5 42
36 278 119 20 J # | H H S 34
37 301 111 23 Gr 1 H G M 48
33 247 118 20 J 1 H G 8 54
38 519 106 19 B % H H S 49
40 330 117 20 So 1 H H 8 59
41 304 116 18 F 1 C H ) 43
42 04 121 20 F 1 H H S 55
43 262 122 19 P 0 G ¢ S 44
44 309 112 39 Sr 2 G G M 48
45 291 127 18 R 1 G G 8 51
46 261 131 - 21 Sr 2 H H S 37
47 283 117 42 Sr 2 .o . M 44
43 329 112 18 bo § G H 8 87
49 526 111 18 F ) H B 8 84
50 342 100 20 J 0 H C M 59
8] 212 130 32 Se 0 G B M 38
52 281 123 18 F % ¢ o] 8 55
53 289 120 22 Sr 2 G G 3 45
54 275 110 13 F H H 8 44
556 258 120 19 P G ¢ 3 3
56 242 129 22 5r 1 H H 5 47
57 264 117 18 B c G 3 36
58 2560 126 21 Sr 2 C ‘e i) 41
59 249 117 18 F 0 C C M 38
80 520 115 1@ B 1 H H 8 48
81 331 116 24 3r 0 H C M 59
62 250 117 19 F 1 ' H 3 33
63 285 115 20 d 2 H G S 43
64 314 112 19 S0 1 H C ) 63
658 266 118 38 Gr 2 G G M 39
66 293 125 20 Sr 2 G a 5 49
67 230 127 22 F 0 H G M 46
68 336 106 19 F 1 B ¢ 3 60
69 252 133 21 J 2 c C 3 54
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DATA FROM CDCI AND PARI--Continued

8 *
2 I
§ (] o

i L
b +3 Lo IS

° ° 5 1°% 1 3
Cm = =~ [+ 54 @ g8 9

- o o o} o g ceo |l Oo % 9
43 (3] [ @ 9 B =" N N« B P I B ] PR
[o] /2 [} ] B OO o +2 42 & wm [+ I
[:+] [+iH] [ 0 ] DA m & O W oo 23 42~ O
g |8 | 8 | % |28 82857 s ]vs | vk
a ~ | 8 oo |Zao|R8 B8 (852338
(1) (2) (3) (4) (5) (6) 1(7) {(8) | (9) (10)
70 268 128 21 Sr 2 H a 8 47
71 317 125 19 B 1 ¢ C 8 60
72 265 121 18 F 1 C ¢ S 44
73 259 124 20 So 1 H G 8 44
74 280 120 20 Sr 2 H |.. 8 51
75 316 118 | 21 | 7 1 K H S 57
76 317 124 21 8r 2 H H 8 58
77 287 132 19 F 1 H H S 53
78 290 128 18 F 1 c c 8 55
79 276 111 20 J 1 H H 5 46
80 278 120 19 So 1 H c 8 44
81 312 99 19 F 0 c H S 55
82 271 126 20 J 1 H H 8 39
83 295 115 19 F H H 3 46
84 259 127 18 8o G G S 39
85 289 133 22 Sr 2 G G M 58
86 278 134 21 J 1% H G 8 32
87 243 133 20 Sr 1 G G s 44
88 358 106 18 F H H S 62
89 305 123 18 F ¢ ¢ 8 52
90 296 117 18 P C ¢ 8 45
91 226 117 19 F 1 H H s 31
92 254 120 24 ol 0 ¢ ¢ D 38
93 279 122 19 So 1 H H S,J 48

®°F --freshman, "So"--sophomore, "J"--junior, "8r¥--

senlor, "Gr"--graduats.

#¥"G"-.completed elamsntary'school, "H¥~-completed high
school, "C"--completed college. o

%kw "M ~~married, "S"--single, "D"--divorced.
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